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Preface

We have developed this book to meet some of the specific needs of
future or pre service teachers in the area of prestudent teaching
laboratory experiences et Southern Illinois University. We, however,
feel that the application of ideas and experiences can take place at
other institutions who prepare teachers especially with some
cation of the ways that future teachers move into off.camptis public
school and/or simulated classroom situations and the way they oper-
ate in them. Flexibility is most important f any laboratory or
clinical experiences program in teacher training. The program must
correlate with oncampus activities and must provide the "practice"
in the theorypractice concept. Therefore, different arrangements
must be developed for different educational situations.

In this book we have attempted to define educational laboratory
experiences and have indicated a reason for their use in teacher train-
ing (Chapter 1). student participation in a program is discussed in
Chaptel II and the important roles of the administrator and class-
room teacher are discussed in Chapter III.

A model of instruction is advanced in Chapter IV which lends
itself well to the analysis of classroom instructional procedures and
which should help the future teacher gather information and ideas
for careful decision making. Chapter V offers suggestions as to ways
in which the future teacher may use the models for data collection
and information gathering. These techniques lend themselves well to
more critical assessment of teaching behavior. Chapter VI discusses
guidelines on assessing the future teacher as he is involved in pre-
student teaching laboratory experiences.

Chapters VII through XI offer different types of experiences
%Oath have been found successful in terms of moving future teachers
into direct contact with teaLhingleaniing situations. These experi-
ences ar^ by no means all inclusive and it should be obvious that



other ways can and do exist. These arc just some means that can be
viewed as possibilities:

An extensive appendix concludes this volume which provides a
number of guides to not only assessing and practicing appropriate
teacher behavior, but to becoming familiar with a number of aspects
of the school and community. These various guides can be assigned
to the future teacher at various stages in the program and can assist
him as he develops his professional teaching behavior. Assessment
forms too are found in the appendix to evaluate the progress of the
future teacher as he moves through his program.

It is hoped that this volume will provide some significant guidance
to the pre-service person and that it does afford some meaning to the
development of more critical and analytical behavior. Again, flexibil-
ity in use depending on the goals of a teacher education program is
urged. Each program should define its own way of operating.

Our special expression of appreciation must be given to Mrs. Gwen
Nickel for her fine work on typing and ass;sting in the development
of the manuscript.

Carbondale, Illinois J.R.V., Jr.
1970
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CHAPTER I

Definition and Need

Definition and Intent
Educational laboratory experiences broadly defined arc experi-

ences, both real and simulated, that normally occur outside the regu-
lar college classroom and which bring the future teacher in contact
with schools, students, and society in general. They are real in the
sense that future teachers may observe and interact directly with the
social phenomena, or simulated in that the "real" setting may be
captured with the use of some electronic means. They can begin with
a short observation of a classroom in the early stages of a teacher
education program and extend through the st, nt teaching experi-
ence to some special analysis with a highs level task prescribed.
They can include visitations, observatior , analyses, and evaluations
of the cultural milieu that surround iiablic school children in a given
community. This means not only school activities but more directly
the community with its mores and values which are so impu
the education of children. The laboratory thus is the school and 'hy
community.

Regardless of the nature of the laboratory experience, they should
all provide the opportunity for direct sensory inpat to the future
teacher which gives him adequate perceptions of a social situation.
With more adequate perceptions the future teacher can begin to form
appropriate teaching behavior early in his program which will carry
over to his professional work. In all cases the experiences should deal
with the real problems of teaching and help develop the future
teacher's level of awareness of teaching tuations.

This book deals primarily with pn.-. dent vaching laboratory
experiences or those activities, real and st ,L.'ated, which occur prior
to the full time ptacticum expel n t. This does not preclud any
interest or activity during or after the pi i rhlm,. Many of the suk. -t-
tions contained within have valid meaning 1u, L etc areas too. LI the
opportunity exists, the future teacher should continue with labora-
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tory field work after student teaching so that more precise and so-
phisticated behavior can be developed prior to movement into the
profession. However, this book is designed to help the teacher educa-
tion student move from entry into the program to the point of
student teaching by providing some guides, models, and systems
which will prepare him better for a more meaningful practicum ex-
perience. It is designed to develop readiness for more complete re-
sponsibility during the student teaching experience.

Need

During the 1960's some empirical, descriptive studies of teaching
gave us considerable insight into the nature of the total classroom
because these studies looked at teaching behavior as it influences
student behavior during classroom interaction and at the treatment
of the content to be learned.' These studies indicated that there
were remarkable similarities in the basic pedagogical moves made by
classroom teachers as they taught studerts in the learning situation.
Although teachers behaved in a similar manner with students, they
appeared to lack precision or awareness of what they were actually
doing. It appears that teachers behave in a random and intuitive
manner as they teach students some content area. Because of these
studies it seems necessary that more precise and analytic behavior
must be built into the teacher's behavior as he carries on the instruc-
tion in a classroom. This book is indeed built on this assumption that
if teachers are more aware of their behavior and more analytic in
their actions they will be able to carry on instruction in a more
effective manner. No judgments are made regarding what should be
taught; only that teachers should be aware and knowledgeable about
what they are doing so that they may either alter or modify their
basic teaching moves so as to affect better learning in a classroom. It
is essential that teachers know of their behavior before th y are able
to modify it along the lines that they feel are important. It is further
assumed .hat awareness of ones own behavior should occur early in
the training of a teacher Ea that the future teacher may adequately
perceive what is taking place in a classroom, what his tic'. ivior is, and
%Sat the various mediating variables are in a learn,. tuation. If
future teachers can gain this awareness early in their trailing, they
may gain control of their behavior and be We to practice. now be-
haviors before assuming a full-time teaching situation. In other

t. Foe brief deacriptiorts Kt: John R. Verduin, p., Contrthee Model' fit PricAt. Uwe..
tio*, Washington, DM, AACTE, 1961; Maven Two and Sic
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words, this book is designed to give students in training a new set of
glasses by which they may view various aspects of the teaching situa-
tion so that thzy may adequately see what is taking place and then
make the judgment as to what might take place. Once the student
has had the opportunity to observe his behavior and other teachers'
behavior, he can then make the decision to correct or to modify
along more desirable lines.

Teaching may he viewed az a process of making a variety of deci-
sions in a variety of situations in the classroom. Because of this it
appears necessary then that teachers be given various structures,
systems, or models to help them analyse situations in a classroom so
that they may make better decisions as they influence students to-
ward certain selected goals. With systems or models the future
teacher can understand the nature of the situation and then can
strive for more precise behavior as he carries out ate various peda-
gogical moves in a classroom. For example, the teacher typically asks
a number of questions in a classroom. if he has a model to view the
level of cognition resulting from question asking in a classroom, he
can then make his decision as to whether this is important or not. If
he asks questions which require lower level cognitive responses, then
he should be aware of this so that he may, if he deems necessary,
move the level of thought to a higher plane. Only through an analysis
of the questioning situation can the level of thought be brought to
the future teacher's attention so that he may become aware of what
is taking place. Another example might be classroom discussion
where teacher has set a goal that the students should do the
majority of the talking and interacting in a situation. Only through
an analysis of the level of discussion can the teacher become aware of
what has actually taken place. With an analysis the teacher can gain
this knowledge and then make the decision as to the level of goal
attainment.

It is also suggested that once the student has had the opportunity
to identify and describe some of the variables that occur in a class-
room he will be able to define some novel models for test and trial in
a classroom situation. In other words, he wilt be able to define some
new pedagogical moves to elicit a selected kind of behavior on the
part of his students after he has had a chance to view the classroom
and what takes place in it. The use of more analytic measures in this
case gives the student not only the power to identify what is taking
place but also the power to invent new strategies for accomplishing
selected goals.
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Since this book is predicated on more precise and analytic behav-
ior in the classroom, a model which lends itself well to classroom
analysis will be advanced in a later chapter. This is not the only way
to look at teaching or to analyze teaching but it does give the student
the opportunity to follow the instructional act from the start to the
end and dt,es take into consideration the major facets of instruction.
With this model students will be able to look at entering behavior,
specify appropriate goals, think about and plan for materials and
strategies, the presentation of learning tasks to the student, and the
assessment to determine the degree of learning that has taken place.
This model itself requires more analytic and precise behavior on the
part of the teacher as he conducts learning experiences in his class-
room and finally allows for some accountability as to outcomes. If
more precise behavior is to be built into teachers it appears impor
taut that they have a model to account for the total performance of
the teacher and the students in a classroom instructional situation.

Besides advancing a model which will help the student view teach.
ing in a classroom the remainder of thin book discusses participation,
various procedures for gaining awareness of the behavior, and a va-
riety of experiences that may be utilized in a teacher education;
program. Chapter Two looks at student participation in pre student
teaching laboratory experiences.

4



CHAPTER II 1
Student Participation in
Pre-Student Teaching

Laboratory Experiences

To the student, laboratory experiences, other than student teach-
ing, include those activities which bring him into direct involvement
with the development of techniques and the understanding of princi-
ples of education upon which sound preparation and instruction
should be based,

Laboratory experiences with public school students requiring di.
rect observation and participation are a joint responsibility, im,,IviNg
the university, the pre-service teacher, and the public school iiTson-
nel.

Program Aims
Eleven general program aims of the laboratory experiences pro-

grams are listed below:

1. To provide opportunities to observe teaching in the area of
the pre-service teacher's major interest.

2. To provide contact with experienced classroom teachers cur-
rently in the field for discussion of objectives, methods, con-
tent, planning and evaluation in the student's chosen teaching
area.

3. To provide an acquaintance with the curriculum, particularly
in the student's major area of interest. Particular attention
should be given to sequence and scope of that curriculum,

4. To provide an opportunity to observe different methods of
instruction and to discuss with the classroom teacher the
effectiveness of the various methods observed.

5. To provide participation in numerous activities appropriate
to the student's level of preparation, i.e., grading papers,
helping individual students, scoring tests, contributing to
class discussion, preparing visual aids.
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6. To provide periods of observation and discussion regarding
the various methods of evaluating pupil progress used by
classroom teachers.

7. To provide experiences utilizing educational media such as
educational television, video tapes, audio tapes, and single
concept films, in group and independent study so that the
student might gain further insight into the educative process.

8. To provide brief opportunities for teaching in a classroom
situation prior to studeut teaching.

9. To provide observation and discussion of certain experimen-
tal projects.

10. To provide opportunities which enable prospective teachers
to observe, specify, and describe the developmental stages of
human growth and development at different grade levels.

11. To providy opportunities for students to gain an insight into
the cultural and social backgrounds of pupils and to have
opportunities of communicating with specialists in these
areas.

Usual Procedure

The first exposure to a live classroom situation for the pre-service
teacher usually is in the role of an observer. Following observations
in the live classroom, there are several programs which pre-service
teachers can pursue that will give them the opportunity to partici-
pate in the teaching situation by assuming partial responsibility. This
might consist of assisting individual students during some practice
activity, planning and developing bulletin boards, preparing other
instructional materials, illustrating a particular step in clothing con-
struction, developing a concept with a small group of students, etc.
Later, experiences can be planned in which the pre-service teacher
takes charge of the entire class for a short period of tine, 30 minutes
or less. For example, in a home economics class a pre - service teacher
might assist an individual student with some particular step in cloth-
ing construction or food preparation; on a small group basis in a
mathematics classroom a pre-service teacher might assist students in
mastering the techniques of solving quadratic equations. In every
case, individual, small groups, or entire class, objectives are clarified
and evaluation of such experiences are made by the cooperating
teacher.
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Some Effective Experiences
The names and a brief description of some basic laboratory experi-

ence programs found effective are as follows:

September Experience (Early Fall Field Experience)
A plan was started several years ago for future teachers to give

them an opportunity to be in a public school during the first week or
two in September when school is in session. It was judged to be
successful and was called "September Experience." Basically, the
student requests the opportunity to work in a school in his home
community. During the time he is there, he serves as an assistant to
the teacher. For many students this will be their first opportunity to
see teaching from the teacher's position.

The experience will give the prospective teacher an idea as to
whether or not he really wishes to teach. It will give him an opportu-
nity to work with children. It should help vitalize his future courses
in eduution, and it will help to relieve the fears many have of
entering student teaching. In addition, for those who will do their
student teaching in the winter or spring quarters, it gives them a real
idea of the problems of starting school in the fall.

The students have felt that this experience made a significant con-
tribution to their teacher training program. The teachers who partici-
pated in the program found it very satisfying and gratifying to be of
help to a young person at this stage of his career. The students
should be given a variety of experiences and at the same time be of
real help to the teacher in the opening days of school.

Elementary Block Program
This laboratory experience is an exploratory laboratory situation

designed to help the students become better oriented to the teaching
profession. It gives them direct contact with the problems of school
and affords them an opportunity to work in a school system other
than the one in which they have observed or will do their student
teaching. It also furnishes them the opportunity to see the real prob-
lems of an elementary or junior high school from the standpoint of
the teacher. This experience is done in one of the public elementary
schools near the university. The length of time the student spends in
the school is one specific day each week. Students should receive
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academic credit for successfully completing this experience because
it is part of the total teacher training program.

The student understands that he or she is to be a teacher assistant
during the period that they arc in the public school. Giving the
student an opportunity to have a variety of experiences during this
time is most valuable. The only time students have felt that !heir
experiences as teacher aides lacked value was when they were as-
signed exclusively to clerical tasks. It is suggested that the help the
student can give to the teacher will partially compensate for the
services the teacher can give the student. Of course, it is suggested
that the greatest compensation for the teacher is in the knowledge
that they are helping in the trai:...ig of a professional person.

Elementary Teacher Aide Program
The teacher aide experience is a laboratory situation designed to

help the students become better oriented to the teaching profession.
It is structured the same as the above Block Program except the
length of time the students spend in the school is two hours per day,
one day per week.

Secondary Pre-Student Teaching Practicum
This program was developed in an attempt to place students when-

ever possible in fle public high school in which they will do their
student teaching. They are assigned ±^ the ckpartment of their major
area of concentration one quarter prior to their student teaching
assignment. It is designed to give the student a variety of experiences
within the department, and also become familiar with the facilities,
policies, and problms of that high school. The student should
receive academic credit for this experience and must arrange their
schedules ouch that they are available each day for a block of three
or four hours.

Miscellaneous Programs

A. Elementary Math Program
A teacher aide experience for those students who are elemen-
tary majors with major preparation in math. It is an attempt to
individualize instrty;tion for needy public school students on a
daily basis.

B. Kindergarten-Primary Methods Class Program
This program is designed for elementary majors in the Kinder-
garten-Primary methods class. It is basically the laboratory por-
tion of the K-P methods class. It allows for observation, demon-
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stration and limited participation with public school children at
the kindergarten-primary levels.

C. Elementary Reading Programs
The instructor of the elementary educatioi reading methods
class has taped several children reading in an atternIrt to detect
some common reading problems for his classes. The tapes arc
from poor, overage, and superior readers at each grade level.
There tapes include children using basal text-books and some
who we using other material or reading experien .e stories.
Another laboratory experience for students enrolled in elemen-
tary education reading classes includes the planning and prepa-
ration for teaching three reading classt's during usch term. One
demonstration will cover grades and two, anothez will cover
glades three and four, and the other will cover grades live and
six. The university students will develop the lesson plans but the
instructor of the course will do the actual teaching in the public
school classroom as the university students observe anu critique.

13, Home Economics Practicum
This unique laboratory experience has been ilk existance for
several years. Each quarter there is a section of r:udents from an
;idvanced level course who partieipate in this pre-: trvice experi-
enc.:. at the local junior high school. Each girl has an opportu-
nity io observe a :lass and then return a week later to teach a
lesson she has planned for the class observed. Planning
and evaluation conferences are held with each university stu-
dent by the instructor of the class.

E. Department of Psychology Program
Several g aduate students from the Psychology Department are
involved in case studies with individual children from economi-
cally deprived areas. There is an attempt to determine the intel-
lectual deficiencies of each child and serve as a tutor to over-
come them.

F. School of Communication Speech Program (Polly Packets)
The Polly Packets are a group of students from the School of
Communication who are interested in presenting short skits or
reading poetry in local public seiools. Arrangements are made
for these university students to make their presentations in sub-
ject areas that are currently being covered by the public school
classroom teacher.

9



G. Educational Psychology Testing Interns
Graduate students from the Educational Psychology Depart-
ment have an opportunity to administer the testing program
adopted by Kveral of the local public school districts.

H.Observations
Ar..angements for students from many classes to ;sit public
classrooms are made each quarter. They range from grades K
through 12.

I. Outdooi Education Practicum
Students enrolled in tile Outdooi Education Program visit sever-
al elementary classes ond prepare them for their day king visits
to the outdoor education facilities at an outdoor education cen-
ter.

There are a variety of other models that can and should
developed that can bring tho sfu.-lent in teacher education in
direct contact with public school students. Each new model
should, of course, be based on th ,! needs of the future teach,!rs
and the arrangements that can be made with public school
personnel.

Suggested Activities for Future Teachers
Below is a general list of suggested activiti,:s in which the future

teacher may participate to gain experience amt new insights into the
process of becoming an effective teacher.

Getting Acquainted with the School and tho Community

building teaching staff

equipment noncertified employees

school routines range of teach:r responsibilities

teaching materials teacher's meeting

the community,
its resources, its
character in rela-
tion to the school

10



Clerical Assistance

in the office seating charts

_ in the library _ catalog materials for the teacher

registration and fees compiling data for records

distribution of books and materials

Teaching Activities

check lighting and yen- recreational supervision
tilation

collect teaching mate- ass:,: with clubs, drama groups,
ri4.1s and aids music groups, etc.

put information on _ work with individual students
chalk board

arrange bulletin board help reading groups

1ousekeeping duties _____ help plan classroom work

lunchroom supervision visit with study groups

assist with testing and demonstrate specific subject
scc$ ing matter

_occasional classroom responsibility after careful planning with
regular teacher

Professional Activities

attend teacher's meetings (when appropriate)

attend parent meetings and community activities

discuss specific professional problems with teacher, principal,
and superinter dent

11



Beginning Professional Behavior

As teacher education students move into public schools for labora-
tory experiences they should use good taste in grooming at all times.
They are urged to observe and follow the pattern of dress established
by the teaching staff. Since this is the beginning of the professional
career of the future teacher, the individual should carefully consider
his total behavior in and out of the classroom and what the behavior
means to the development of a good professional educator.

Chapter III discusses the roles the public school administrator
and the classroom cooperating teacher might play in fostering a sig-
nificant laboratory experiences program in their schools as these pro-
fessionals in the field make their contribution to the development of
future professionals.

12



CHAPTER III

The Role of the Administrator
and Classroom Teacher in

Pre-Student Teaching
Laboratory Experiences

Laboratory experiences with public school students requiring di-
rect observation and participation, are a joint responsibility, involv-
ing the university administrator and supervisors, the university stu-
dents who are involved in the program, the public school
administrators, and the cooperating classroom teachers.

One of the primary responsibilities and most common concerns of
all the above mentioned personnel involved in laboratory experiences
is the public school students themselves.

The following guidelines for administrating the laboratory experi-
ences programs have been developed and found effective from expe-
rience over the past several years. Many of these guidelines have
resulted from the recommendations of public school admi&itratoi.s,
cooperating public school teachers, university supervisors, and the
university students involved in one or more of the laboratory experi-
ence programs.

Administrators
There is no required written contract between the school boards

of participating public schools and the university department or ad-
ministrator placing students in the various laboratory experiences
programs. This has worked effectively, but in some cases a formal
agreement may be necessary.

The chief administrative officer of the school system, usually the
superintendent, is first contacted for approval of placing students in
one of the laboratory experiences programs utilizing cooperating
teachers from their system. Therefore, the role of the chief school
administrator is primarily one of supervision and administration of
the laboratory experiences program involved in their public school
system. Pre-student teaching laboratory programs are designed with
the acknowledgement that the first responsibility of the chief admin-
istrator is to the boys and girls in his classrooms.

13



To be most effective, the pre-service teacher needs to be properly
oriented to the school district and community. These orientation
needs are sometimes met by the chief school administrator or other
administrative staff members.

Most superintendents believe that the building principal should
have the most responsibility in selecting the teachers in his building
who are willing and capable of working with the university student in
one of the pre-student teaching laboratory experiences. Therefore,
after receiving the superintendent's approval, the university adminis-
trator works directly with the building principal in placing university
students with teachers in public schools. The administrator looks to
the building principal to supply a list of teachers selected to act as
cooperating teachers each quarter or semester and this important
process should be done cooperatively.

Before the students arrive, the building principal should explain to
the faculty members their role in their relationship with the pre-
service teacher. He should inform each staff member of his assign-
ment. Each application will include the university student's name,
address, year in school, hours completed, grade point average, and
expected graduation date.

When the students arrive, the principal should devote time to a
general orientation to the school district, their local school, and the
community. If possible it would be most beneficial to introduce the
pre-service teacher in a general faculty meeting.

Each pre-service teacher should be given a copy of all necessary
literature pertaining to the school and the school district; items such
as policies and procedures of operation, curriculum guides, teacher
and student handbooks, and other general information of vital inter-
est. The principal should describe the role of the pre-service teacher
as he sees it in his school and review some of the suggested activities
in which he will be expected to participate.

It is most beneficial if the principal will accept the pre-service
teacher in the same manner as staff members and provide an
opportunity to participate in all school functions. The pre-student
teaching laboratory experience functions best where the university
student is considered one of the staff members. The principal should
provide an opportunity for the pre-service teacher to visit and confer
with him anytime during his pre-student teaching laboratory assign-
ment.

The cooperating teachers should be assured that the principal will
keep in contact with them as to the progress of the future teacher
and will assist in any way with the supervision of the university

14



student. If any personal problems develop in a laboratory experi-
ences program, the university administrator and/or supervisor should
be notified immediately.

The Rote of the Cooperating Teacher
The following definition of a supervising teacher is advanced by

J.D. Clemmons. He states:
The supervising teacher is that individual in the public or laboratory

school who is responsible for supervising, guiding and evaluating the activi-
ties of a student assigned to him for a particular type of professional
laboratory experience. "t

It is suggested that the cooperating teachers in the pre-student
teaching laboratory experiences programs perform this very impor-
tant function for the young future professional. Although the coop-
erating teacher's first responsibility is to the students in their public
school classroom, it is a well-considered fact that he is also the most
important person in a pre-student teaching laboratory experience.

A successful program must have cooperating teachers that will
provide more than mere acceptance. They must reflect a positive
interest in the program and foster an attitude of encouragement for
the pre-service teacher.

Written guidelines should be prepared that cover the role of the
cooperating teacher in each of the pre-student teaching laboratory
experience programs. The objectives and procedures that will be uti-
lized in each program should be distributed and explained to the
teacher before the university students arrive. There should be a
planned sequence of experiences developed that will provide oppor-
tunities for college students to grow into more competent, successful
teachers,

As soon as possible after the arrival of the pre-service teacher,
there should be a conference between him and the cooperating
teacher. The subject of the conference should be clarification of
school routines and a general orientation to the school and local
community. Knowing what is expected in routine matters and being
oriented to school policies and procedures will help to get the new
pre service teacher off to a good start.

The pre-student teaching laboratory experience should be a
planned sequence of activities that will provide a gradual transition

I. James D. Clemmons, "An Analysis of Professional Laboratory Experiences Provided Prior
to Student Teaching in Secondary Teacher Education Programs of Selected Institutions in
Illinois." Unpublished Doctoral Dissertation, Southern Illinois University, 1969, page 18.
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from a dependent role to one of initiative and responsibility. Some
suggested activities that will acquaint the pre-service teacher with his
particular situation could include:

1. Touring of tie school plant.
2. Meeting staff members and administrative personnel and be-

coming informed on their functions.
3. Becoming oriented to the special instructional facilities and

services of the school.
4, Becoming acquainted with everything the teacher needs to

know in order to do an effective job in his classroom.
Some initial activities in which the pre-service teacher can suc-

ceed in doing in most pre-student teaching laboratory experiences
would include routine and administrative duties such as:

1. Checking test papers.
2. Putting material on the chalkboard.
3. Collecting and distributing papers and materials.
4. Monitoring tests.
5. Preparing bulletin boards.
6. Develop seating chart and learn the names of the students as

quickly as possible.
7. Keep records of absences and tardiness.
8. Assisting in hall duty, bus duty, and lunchroom or play-

ground duty.
Under the supervision of the cooperating teacher, the pre-service

teacher should become involved with minor teaching duties such as:
1. Giving vocabulary and spelling words to the class.
2. Reading instructions and explaining difficulties that might be

encountered.
3. Working with small groups and individuals.
4. Assisting students who are working independently on proj-

ects taught by the cooperating teacher.
5. Developing a working lesson plan for one area.
6. Reading stories out loud.

Gradual induction into the various activities concerned with
teaching is essential. A variety of tasks which the future teacher can
perform with a high degree of success is most beneficial for a success-
ful pre-student teaching laboratory experience. Demonstrating effec-
tive methods and principles of teaching and assisting the pre-service
teacher in getting a working philosophy of teaching are most stimulat-
ing and challenging to the cooperating teacher.
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The university administrator or supervisor should be ktpt fully
informed at all times of the progress of the preservice teacher and
should be of assistance to the cooperating teacher in the evaluative
process. Each laboratory experience evaluation instrument should
be jointly completed by the cooperating teacher and the university
personnel involved. A sample evaluation instrument and the key to
accompany the rating scale can be found in Appendix F.

The successful teacher depends on well prepared lesson plans.
The pre service teacher should have been exposed to the develop-
ment and use of lesson plans. The cooperating teacher should re
quire the pre service teacher to submit a lesson plan for her ap
proval prior to teaching a lesson. The amount of help a

cooperating teacher gives to the preservice teacher will vary ac-
cording to the students' ability. The guidance and assistance pro.
vided by the cooperative teacher to the future teacher as he per-
forms a given task may be some of the most valuable and
significant help that he may receive. Having the future teacher gain
experience under guidance by a professional in the field will assist
in more open perceptions and, in turn, more desirable professional
behavior.

A model designed primarily for the instructional act in a class-
room is advanced in the next chapter. The model should provide
guidance too as the future teacher observes teaching and then be.
gins to carry out instruction itself,
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CHAPTER IV

Models and Instruments
to Analyze Teaching

A Model of Instruction for Analysis
and Decision Making

As explicated in Chapter I some models, systems and structures
appear important foi the future teacher to utilize in order to gain
awareness of what is taking place in a classroom. A systematic way
of viewing the variables in a teachinglearning situation provides a
means by which data can be collected or information can be
brought forth which, in turn, can be judged for effectiveness rela-
tive to the expressed goals. Once the future teacher is aware of
what is taking place in a classroom, hc can alter or modify the
procedures to become more consonant with the goals. It is virtual-
ly impossible for a person to change or improve his behavior until
hc has some feedback as to the nature of the present situation.
And, perhaps it is best if the future teacher can gather this infor-
mation by himself or in close conjunction with a colleague because
of the personal meaning it has. Practice in gathering information is
an important first step. Once information is availatAe the future
teacher can then take steps to improve where needed.

This chapter will present a model of instruction which lends it-
self well to analysis and information gathering and provides for
checks and balances as one carries on instruction with students. It
encompasses the major features of the instructional act from the
point of assessing the entering behavior of the student and specify-
ing appropriate goals to that of evaluating the student's perform-
ance. It looks at both planning for and carrying out the instruc-
tional act and allows for modification of components when
performance doesn't meet the expressed goals. In other words it is
analytic in the sense that all components provide a degree of system-
atic precision which contributes to the total instructional act. It is
not the only way to look at teaching but it does give a systematic
approach to instruction.



Within each major component, systems, models and, in turn,
questions will be presented to allow the future teacher the oppor-
tunity to gather information and to think critically about what is
taking place. The basic instruction model is on the following page.

General Explanation
In brief the model begins in the planning stages with the assess-

ment of the entering behavior of the student in conjunctkn with
the statement of goals. These two operations should take place in
conjunction with one another so that the student can have goals
which are attainable according to his previous learning and experi
ence. If a teacher does not look at the entering behavior, his goals
may be too difficult to attain on the part of the students and thus
the instruction will fall short. At the other extreme, the goals may
not present a challenge or the student may already possess the ex-
pressed goals before instruction begins. Therefore, assessment and
goal statement should be done together so as to define the best
possible experience for the student.

Once the goals have been dearly and concisely stated the defini-
lion of appropriate experiences for achieving the goals is done. In
defining the ;:nit to be learned and the procedures, necessary con
tent and materials are selected, tasks and strategics are selected or
invented, and all tasks and strategies to accomplish the goals are
sequenced and ordered for effective learning.

When the learning unit and procedures are defined by the
teacher or cooperatively with the students the move is then made
to presenting these to the students for their accomplishment. This
is the actual dassroom learning situation which invokes the inter-
action of the teacher, the students and the content which is to be
learned. Within the classroom learning situation a climate con
ducive to learning should be established and maintained. Also,
communication is invoked and important to learning. The next
step involves the student performing the various tasks and learning
what has been defined in the goal statement. This performance
could involve learning to spell a simple word, solving a complex
equation, of acquiring knowledge for future use. In any case some
provision should be made to determine to what degree the student
did what he set out to do. This final component is et aluation or
assessment of performance. If the performance did not measure up
to the stated objectives, then some modification is necessary in
terms of the goals, the nature of the learning unit, or the presenta-
tion of the unit. Modification sill be necessary to insure that the
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student "learns" what was defined for him. If the student has per-
formed at a designated level, then he is ready for new !earnings
and the instructional model repeats itself.

Finally, because the future teacher should be concerned with
achievement by all students in a given classroom, some attention
and interest must be given to the sociocultural setting in which
the school and its students find themselves. An analysis of the
school with its expressed goals and the student with his values will
bring more precision to the curriculum experiences and the teach-
er's role in the classroom.

Social System (I)
The first component in the model is the social system in which

the school, the curriculum, the students, and in turn, the teacher
are embedded. All schools are situated in a community which has
certain beliefs, characteristics, and values all of which influence the
individual school and its curriculum. The student, in turn, firings to
the school his own "package" of values, beliefs and characteristics
which may or may not be consistent with those possessed and cx-
pouscd by the larger community. If consistency in the values is
present, then satisfactory 'canting should occur. If there is incon-
sistency in the values, then satisfactory goal behavior and learning
will not usually occur.

J.W. Getz(' ls and Herbert A. Tilden originally developed an ex
tensive model which was later modified by Getzels and which pro-
vides for the analysis of a social system and goal behavior of stu
dents in a school and classroom. The model is on the following page.

This model begins with a social system %vhich can be either a
classroom group or a school. Within the social system two major
dimensions are present; the sociological or normative (capital letter
B of Model) and the psychological or individual (I)). At the nonna
tive level a social system has institutions which carry on the func-
tion of a social system and these institutions require certain roles
to be played. The roles, in turn, are defined as what expectations
the role incumbent is required to display. The role-expectations
really define what should occur in an institution and thus lead to
goal behavior (F) of the institution. However, since a social system
contains individuals who possess certain personalities and need-
dispositions, the second or individual dimension comes into being.
This is to sal. that the psychological dimensi, 11, running parallel to
the normative, has individuals with distinct personalities which are
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reflected in the needdispositions of each individual. These all lead
to individual goal behavior (F).

These two dimensions of a social system, however, do not oper-
ate in a vacuum so additional variables at the anthropological level
can be identified and thus come into play. Each institution, or in
this case the school, k embedded in a culture that possesses certain
beliefs and characteristics (ethos) which, in turn, is displayed in a
set of values held by that culture (A). All of these factors play
upon the school because, in a way, they specify what is expected
of the institution. The same case can be built for the individual
because he too is embedded in a culture, perhaps sub-culture, be-
cause of his family, friends, neighborhood, and other groups. His
culture has a certain ethos which displays a value system, and these
factors play upon his needdispositions and individual goals (E). Be-
cause of the significant reciprocal influence of the culture with its
ethos and values upon the institution and individual, this anthro-
pological level takes on considerable meaning for the teacher's role.

Because of the inherent differences in the two dimensions of the
social system, there could be conflicts and deviant perceptions be-
tween the individual with his personality and needs and the institu
tion with its role-expectations. This model handles this concern
with the identification of a group to serve as a buffer between the
institution and the individual (C). The group imposes a balance be-
tween the two and helps to support the institution when certain
roles and expectations seem important and to support the individ-
ual express his idiosyncratic personality and need dispositions when
necessary. This is done by the group fostering a climate and defi-
nite intentions. The group climate dimension completes the model
and is essential for the effective functioning of an individual in an
institution.

In viewing the entire model, it can be noted that each stratum
relates directly to the school and the work of the teacher. Inter-
preted broadly the institution-roleexpectation stratum (13) in this
case is the curriculum of the school. This is reflected directly in
the learning experiences of the school because it specifics what is
expected for the student to attain goal behavior as prescribed by
the school. The institutionalanthropological level (A) is the domi-
nant culture with its beliefs and values, and in most cases would
reflect the middle class culture. The reciprocal influence here
would thus indicate that generally the curriculum of a public
school would reflect a middle-class value system.
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On the other hand, the individual -personality -need- disposition
stratum (D), represents each individual student who makes up a
school or class. The individual-anthropological stratum (E), repre-
sents the cultural "package" that each individual student possesses
and brings to school and class with him and could reflect any sub-
cultural value system.

Finally, the group-climate-intentions level (C) for all intent and
purpose is the teacher because he is the one who leads the group
and _fosters the desirable learning climate through his work with
students.

With these ideas in mind the future teacher can utilize the
model in a variety of ways. The model helps to bring to the level
of awareness the cond;tions and variables that surround the school,
the classroom and the youngster. It does held to identify, explain,
and relate the mediating variables in a social system but it does not
provide solutions to any problems; this the teacher must do. flow-
ever, with this model a new teacher can look at such concerns as
the youngster from the ghetto area attending a suburban school
(values vs. values), the upper-middle class youngster who might
have one set of values expressed for him by his parents and quite
another displayed by his parents (values vs expectations or double
st2ndards), and/or the student who doesn't "conform" the way he
should (role vs personality).2 In all cases the teacher simply states
his purpose for the analysis and then views the variables in the
model to get his information. Then he acts accordingly. Since the
teacher has control over the group-climate dimension and works
directly t-ith the role.expectation dimension, he can begin to de
sign the kinds of experiences that will result in meaningful goal be-
havior (F).

Concluding, this model actually identifies %dim is present in a
sociocultural system and provides some direction as to what must
be done to cope with the problems. This is a definite aid to goal
statements and curriculum designs. Real strength and considerable
precision can be added to the future teacher's behavior when con-
sidering the all.important sociocultural demands. lie must look
carefully at the sociocultural factors associated with his students,
school and community and to place these factors into a framework
for analysis and decision making. When these variables are viewed

2. rot specific examples on using this model, see John R. Velduin, Jt., Conceptual Mock*
in reecho Education. Washingion, b.G American Association of Colleges lot Teachet
Education, 1967, Chapter 7.
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in paradigm form, more intelligent and critical decisions can be
made on the question of what ought to be for the students in the
schools of America. An answer to this question thus can be trans-
lated into a statement of goals and, in turn, curriculum experi-
ences.

Assessment Ent&ring Behavior (I) and Specification of
Behavioral Objectives (Ill)

As suggested above these two processes should be carried out
simultaneously so that the objectives are compatible with the en-
tering behavior of the student. This permits more effective learning
in that a realistic assessment of behavior twill allow for goals that
are within math of the students and not "below or above" their
capabilities; consonance should occur in these important processes
so that all students can achieve. This perhaps should not be con-
sidered a hard and fast rule because some sound and important ob
jcctives both to the student and the total learning unit may emerge
which in the judgment of the teacher must be taught. In many of
these cases if goals are designated as important and the entering
behavior is not present, some pre-instruction or review may be
necessary to raise the entering behavior to become compatible with
the objectives. Either avt:nue is sound as long as the entering be
havior is such that meaningful instruction can occur to achieve the
selected objectives. This is why the reversible arrow is present in
the basic instructional model.

When stating goals or objectives and when looking at the student
as he comes to the learning situation, it is important to think in
terms of behavior. As teachers our job is to cause and assiit young-
sters to learn. A commonly held definition of learning is that or
changing the behavior or a person. In fact, N.L. Gage defines
teaching as ... "any interpersonal influence aimed at changing the
ways in which other persons can or will behave."1 Behavior then is
all important for teachers to consider as they work with students.
Since behavior is important and since changing behavior to some
end is a function of the educative process, it appears necessary for
the future teacher to look at students in terms or behavior and at
goal statements in terms of behavior.

The entering behavior of the student or as Inc Cecco refers to it
synonymously as the entering performances is the level or knowl-

3. N.L Gage, ed., Bandtvost on Restart-A on Treating. Chkago. Rand McNally and Com-
pany, 1965, p. 96.
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edge and skill that the student brings to the new instruction. Dc
Cecco states that "Entering behavior describes the behaviors the
student must have acquired before he can acquire particular new
terminal behaviors. More simply, entering behavior describes the
present status of the student's knowledge and skill in reference to
a future status the teacher wants him to attain. Entering behavior,
therefore, is where the instruction must always begin."' Observing
and measuring the entering behavior or level ,)f performance are
not often done by teachers and are not easy tasks, out this process
must be done because the teacher's job ;s to move the student
from entering performance to that of the desired terminal perform-
ance (the objective). Many times the entering performances for
new instruction are the. end products of previous instruction so the
teacher should have an awareness of what the level of his students'
entering behaviors is. However, listing the needed performances 1.4
the new instruction makes explicit exactly what is requisite for the
instruction to begin and brings cone.' arable precision to the teach-
ing act. Listing the behaviors is . tant and De Cecco suggest.
"A list of entering behavior reveals two characteristics: 'I he state-
ments are explicit and refer to specific, observable performances
and the list as a whole is generally more comprehensiv s.! than the
corresponding list of terminal performances." These two charac-
teristics of observable performances and comprehensiveness :ire
portant for the future teacher to keep in mind because with a
complete listing of entering performances the teacher's task of ac-
complishing the new performance is clearer and greatly enhanced.
There are other aspects of the student and his behavior which ob-
viously affect his classroom learning (such as motivation, readiness,
individual differences, etc.), and should be considered when design.
ing a learning experience. The teacher must give consideration to
the total entering performances of a student and coordinate them
with the appropriate terminal objectives of a learning unit. Upon
the specification of goals the attention must focus on the required
entering performances and the assessment to determine if the per-
formances arc present. If entering behavior isn't sufficient the
teacher can review with the student to recall previous knowledge,
provide additional instruction to up-date the students, or reject or
modify the stated objective. Only when these steps arc taken can
the teacher be sure that meaningful instruction will take place.

4. John P. De Cecco, T e Prycholory of Learning and fratnatiolt: Edrottiout PrycAolory.
tagIcwood Char, Nen. jersey, Prentice Hall, lnc., p. 59.
5, lbid, p. 39.
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Instructional objectives, the kinds of behaviors that students
should display at the cnd Gf a lesson or unit, obviously provide thc
direction for the formal instruction and are central to the instruc-
tional process. The 1,ced to coordinate the objectives with entering
behavior has been explicated; the consistency between these two
processes again is important and should be obvious.

Specifying goats is the first step in the curriculum design and
evcrydayplanning activity and provides the direction toward which
the entire instructional process must move; all other activities are
contingent upon clear, concise goal statcmcnts. Therefore, goal
statements must be eaiefully defined at the beginning or a break-
down in the instructional process occurs before it actually starts.
Hager emphasizes this point strongly by stating:

"When clearly defibed goals are lacking, it is impossible to evaluate a
course or program cfrtriently, and there is no sound bask for selecting
appropriate materials, content, or instructional methods. After all, the
machinist does not select a tool until he knows what operation he in-
tends to perform. Neither does a composer orchestrate a score until he
knows what effects he %visite' to achieve. Similarly, a builder does not
:elect his miteriale or specify a schedule for construction until he has
his blueprints (objectives) before him. Too often, however, one hears
teachers arguing the relative merits of textbooks or other aids of the
classroom versus the laboratory, without (11, specifying just what goal
the aid or method is to assist in achieving. t cannot emphasize too
strongly the point that an instructor will function in a fog of his own
making until he knows just what he wants his students co be ible to do
at the end of the instruction."

Once the future teacher secs the importance of goal statements
in clear, concise terms and the significance for the entire teaching
process, he should then look at the nature of objectives and how
to specify them.

Mager defines an objective as " an intent communicated by a
statement describing a proposed change in a learner ---a statement of
what the learner is to be like when he has successfully completed a
learning situation. It is a description of a pattern of bcha%ior (pct.
formance) we want the learner to be able to demonstrate."

The emphasis here on goal statement then is that objectives
must be stated in terms of behavior. Krathwohl states that "to be
most useful, statements of goals should be stated in terms of overt
behavior that can be seen and measured, because specifying educa-

6. Robed F. Mager, Prepati lig Monti-Ilona, Objecarts. tato Alto, Calif. Featon Publishcts,
1962, p. S.
1. !bid, p.
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tional objectives in terms of behavior is the most meaningful and
powerful way to analyze the instructional process. If the teacher
holds to the commonly accepted definition that education should
change student behavior, he must state goals in terms of the kinds
of behavior desired. The teacher's job is to structure the school
situation to enable students to learn appropriate behavior and prac-
tice it.'

Considerable precision should be exercised by the teacher as he
communicates the meaning he has in mind regarding a specific be-
havioral goal. The meaning of what was intended must be com-
municated exactly to any person who reviews the goal statement.
As Mager suggests "A meaningfully stated objective, then, is one
that succeeds in communicating your intent; the best statement is
the one that excludes the greatest number of possible alternatives
to your goal."9

Words open to a number of interpretations or complete misinter-
pretations arc thus to be avoided in stating goals. Statements like
to fully appreciate, to dtvelop a critical understanding of, and to
enjoy, though welintentioned and perhaps important, arc open to
a number of interpretations and do not specify the nature of the
terminal behavior that is to be displayed. Therefore, the intent of
the statement is not communkated in any degree of precision. In
this case then "the. statement %ihich communicates best will be one
which describes the terminal behavior of the learner well enough to
preclude misinterpretation."' °

To help overcc.me these problems in goal statements Mager has
suggested a method which has worked in many cases. This method
which the future teacher can easily utilize is as follows:

"First, identify the terminal behavior by name; we can specify the kind
of behavior which will be accepted as evidence that the learner has
achieved the objective.
Second. try to further define the desired behavior by describing the im-
portant conditions under which the behavior will be expected to occur.
Third, specify the criteria of acceptable performance by describing how
well the learner must perform to be considered acceptable."t t

These three major guides to successful goat statements arc im
portant and lend a definite precision clement to analytic teaching.

b. John R. Verduirs, Jr., C,onciptrst Afodris iw Troche? Eche-trios., Washington. D.C. Ameri-
can Association of Coates for 'readier Education. 1967, p. 115-116.
9. Op. r.. p. 10
103641. p. 11.
II. p. 12
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When a teacher is able to identify a terminal behavior, carefully
define this behavior, and then state the criteria upon which judg-
ments will be made, he has made a significant start in the instruc-
tional process. Clear, concise goal statements in terms of behavior
thus bring the needed meaning and power to the instructional
process and eliminate the poorly defined and fuzzy goals so preva-
lent. This is pointed out in the following statement.

"Such goats as 'the student should become a good citizen' are spelled
out in terms of the kinds of behaviors which a good citizen displays.
There are then statements, such as, 'the studen alkali be able to identify
and appraise judgments and values involved in the choice of a course of
political action'; 'he shall display skill in identifying different appropri-
ate roles in a democratic group'; or 'he will Le able to relate principles
of civil liberties and civil rights to current events.' "12

With the clear statements of behavioral goals as the beginning
point in the instructional process, the teacher then provides the ap-
propriate experiences and accompanying materials to foster the be-
havior and helps the student learn when to use the behavior.
Rounding out the instructional process, it should be noted that as-
sessing or evaluating the degree of behavioral change can be accom-
plished with a higher degree of proficiency because the teacher
needs only to look for and measure the new behavior of the stu-
dent. Stating goals in terms of behavior not only adds power and
meaning to the instructional process, but it adds a degree of sim-
plicity.

It is considered that behavior changes as the student has the op-
portunity to interact with his environment and the objects and
events in it. In the case of formal instruction in the classroom the
teacher provides the various environmental conditions, both real
and simulated, to which the student interacts; therefore, the en-
vironmental conditions should depend upon the kind of behavior
desired. Student behaviors are many and varied; some are quite
simple and others are very complex.

In the first case of rather simple behaviors, largely reflexive in
form, actual instrum:ntal behavior can be developed through vari-
ous forms of operant conditioning. This major category of behav-
iors requires little in the way of logical conceptual content so oper-
ant conditioning will effect the desired terminal behavior. An

12. David IL Krathwoht, "Stating Objectives Appropriately for Program, for Curriculum,
and for Instructional Materials Development," Journal of Teacher Education, 16:83.92,
March, 1965, p. 84.

30



example of terminal behavior in this category is the act of per-
forming multiplication of threedigit numbers within ten seconds.
Also, if a teacher shows a class a picture of a horse, the students
are expected to respond with the word "horse."

Proper grammatical expression in the classroom, holding the
pencil correctly for proper writing, and translating foreign words
into English are also terminal behaviors which require little logical
interaction with content in the formation of the behaviors. It
should be noted by the future teacher that these behaviors are im
portant in this instrumental category and shouldn't be slighted.
however, designing learning units for their acquisition is different
and requires other moves than that of conceptual objectives.

Besides these rather simple instrumental behavioral objectives
which the teacher can accomplish through operant conditioning
techniques, more complex behaviors exist which require much dif-
ferent strategies to accomplish these goals.

As mentioned above behavior changes and learning takes place as
the student interacts with his environment. He perceives the ob-
jects and events in his environment, forms concepts about them,
uses the concepts for making decisions, and actually acts on his
decisions. This more complex behavio, .esults then from specifying
conceptual goals and, in turn, true interaction with a certain en-
vironmental condition. These conceptual goals are important be-
cause a student's environment is composed of objects (termed
structural concepts) and events (process objectives). student
learns about mountains, trees, numbers, countries, adjectives, etc.
which are the objects and events in his world. Forming concepts
about objects and events gives the student the "raw material" with
which to think about, judge, and act upon.

Woodruff defines a concept as " ... a relatively complete and
meaningful idea in the mind of a person. It is an understanding of
something. It is his own subjective product of his way of making
meaning of things he has seen or otherwise perceived in his experi-
ences. At its most concrete level it is likely to be a mental image
of some actual object or event the person has seen. At its most
abstract and complex level it is a synthesis of a number of conclu-
sions he has drawn about his experience with particular things."' 3

He defines Process Concepts thusly: "A concept of a process,
event or behavior and the consequences it produces when it oc-

13. Asahel D. Woodruff, "Putting Subject Matter into Conceptual Form." "Paper prepared
for TEAM Project meeting, February 6, 1964.
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curs."' 4 And, Structural Concepts as: "A concept of an object, re-
lationship or structure of some kind.""

Examples of process and structural concepts and their proper
form are as follows:

Process Concepts
When you increase the temperature of a gas, the pressure of the

gas increases proportionately.
When water flows constantly over land, it will tend to produce

valleys.
When a future teacher specifies the content to be taught in a

classroom in terms of conceptual statements, the actual teaching
task is made easier because the direction is much clearer.

Structural Concepts
A book has pages, words, numbers, and generally pictures,

graphs, and figures which all together tell Lhe reader something.
A periodic tat...3 in chemistry consists of all known chemical ele-

ments with their selected characteristics which is organized its rows
and columns to assist the scientist in his work in chemistry.

An instructional model brings int, consideration some thought
about entering behavior, goal statement, the learning unit and pro-
cedures, the presentation of the learning unit, student performance,
and assessment of outcomes.

The values derived from specifying and utilizing these kinds of
conceptual goals are many. First, the two major types, process and
structural, actually describe all events and objects in a learner's en-
vironment and thus cover the content or knowledge variable with a
high degree of precision. In other words what students should learn
about their world can be stated precisely in these forms. Secondly,
and when stated correctly, these conceptual statements make ex-
plicit exactly the direction, the materials and the content of a
learning unit. If for example a teacher wants his students to learn
the following bit of knowledge, if you increase the temperature of
a gas, the pressure of the gas increases proportionately (process
concept), the teacher has before him the content that must be
used, an idea to the materials that are necessary and the exact di-
rection as to what must be done for the students. This not only

14.1bmi

15.1ba
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simplifies the instructional process but adds power too because,
rightly so, the concept dictates the next steps particularly as to the
content that will be used.

Finally, upon specifying the conceptual goals, the teacher can
further translate these into overt behaviors that the student will
display at the end of the instruction. In other words the concep-
tual goals (content or knowledge) arc compatible with behavioral
goals (terminal behaviors) because the teacher can list the behav-
ioral goals that students will possess after they have interacted with
their environment, Power and precision are thus added to the in-
structional process because of this basic compatibility of educa-
tional goals.

A final word in this area is that objectives or goals are generally
placed into three major categories which are as follows:

1. Cognitiveregarded as the thinking goals. Examples, to re-
call the theory of relativity; to distinguish the difference
between a conclusion and a hypothesis; to judge the ac
curacy of a given statement; and to define a given term.

2. Affectiveregarded as the attitude goals. Examples, to vol-
unteer for a given assignment; to spend leisure Limes read-
ing books; to protest a given social situation; and to prac-
tice for a dramatic play.

3. Psycho-Motorregarded as the physical goals. Examples, to
do ten push-ups; to park a car in a parking space on the
street; to sew the stitches in a dress with a sewing machine;
and to jog one mile.

There are several taxonomies or category systems that will help
the future teacher look at the type of thinking that takes place in
a classroom. Perhaps one of the easiest to utilize is the one created
by J.P. Guilford and further modified by James Gallagher and
Mary Jane Aschner. Within this system are the five major groups of
intellectual abilities such as cognition, memory, convergent think-
ing, divergent thinking, and evaluation. A description of the cate-
gories is as follows:

"Cognition, in thi; case, is the discovery or rediscovery of information
and includes comprehension and understanding. Memory h the retention
or storage of information. From this known and remembered informa-
tion come the iwo productive kinds of thinking: divergent thinking and
convergent thinkin Divergent thinking is the generation of new in-
formation from kn, wn information with the emphasis on variety and
quantity of information. In this case thinking goes in a variety of direc-
tions, with no real 'right' answer being sought. Convergent thinking is
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the generation of new information which leads to the right or conven-
tionally accepted answer. In this case, the given or known information
usually determines the correct response. Evaluative thinking is the intel-
kctual process by which judgments and decisions are made regarding the
goodness, correctness, adequacy, or suitability of information, based on
some criterion of consistency and/or goal satisfaction that resulted from
productive thinking."' 6

As a future teacher begins to specify some tasks or questions, he
can quickly judge at what level of cognition he is requesting of his
students by referring to the above system. Is he asking mostly cog-
nitive-memory type questions, or is he soliciting some judgments
(evaluative) on the part of his students? Does he ever go after
divergent thought processes in his class or does he usually solicit
responses that lead to a right answer (convergent)? The question is
a very powerful tool used in a classroom, so the teacher should be
aware of the nature of the solicitations that he makes. With this
system a future teacher can rapidly gain knowledge as to what he is
requesting of his students and then make improvements if necessary.

For the all-important affective domain a taxonomy developed by
Krathwohl, et al. will help the future teacher view the nature of
attitude and value development in a learning situation. Its ab-
breviated form is as follows:

1.00 Receiving (Attending)
1.10 Awareness
1.20 Willingness to Receive
1.30 Controlled or Selected Attention

2.00 Responding
2.10 Acquiescence in Responding
2.20 Willingness to Respond
2.30 Satisfaction in Response

3.00 Valuing
3.10 Acceptance of a Value
3.20 Preference for a Value
3.30 Commitment

4.00 Organization
4.10 Conceptualization
4.20 Organization of a Value System

16. John R. Verduin, Jr., Conceptual Models in Teacher Education, Washington, D.C.,
American Association of Colleges for Teacher Education, 1967, p. 85.
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5.00 Characterization by a Value or Value Complex
5.10 Generalized Set
5.20 Characterization' 7

This system is actually based on an "internalization" idea. "In-
terrwlization in this case means the change or inner growth that
occurs in an individual as he becomes aware of and adopts certain
attitudes and principles which are inherent in forming selected value
judgments and behaving according to his values."' 8

According to this system the student receives stimuli (1.00) in a
classroom learning situation which begin to work on his affective
behavior. This occurs through the presentation of content, mate-
rials, and experiences by the teacher. The three sub-categories in
receiving would indicate an increase in his receiving the stimuli un-
til he begins to respond (2.00) to the affective stimuli. If the
stimuli continue to affect him he again will move from complying
through tillingness to satisfaction in what he is perceiving in the
learning situation. At this point he is becoming emotionally in-
volved and will attach some e notional significa' and value to
what is taking plac. If the inter talization process continues he be-
gins to hold certain values (3.00) about the object or event under
consideration. From accepting a value to preferring a value he will
again move up, if the stimuli affect him, to actually a conviction
to the experience in question.

At this point several relevant values may enter into the internali-
zaticn process and the student will begin to conceptualize and or-
ganize (4.00) the many values involved. Finally, the internalization
process reaches a point whereby he will continually respond to
value-oriented situations with a new and consistent view of his en-
vironment or world. His total behavior is then characterized (5.00)
by a consistent set of actions which may be described as a phi-
losophy of life.

From this brief explanation of the taxonomy it can be noted
that it will be no easy task for the teacher to move the student to
a point where he behaves according to a philosophy of life. This
may take several years in a student's life. However hard as it may
be, future teachers must be aware of this internalization process if
they are interested in having students form certain ,alues about

17. David R. Krathwohl, Benjamin S. Bloom, and B. Masia, Taxonomy of Educational
Objectives, The Classification of Educational Goats. Han book Affective Domain. New
York, David McKay, 1964, p. 35.
18.John R. Verduin, Jr., Conceptual Models in Teacher Education, Washington, D.C.,
American Association of Colleges for Teacher Education, 1967, p. 119.
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their world and having them behave "properly" based on certain
value systems. Being aware of the "stages" in the attitude and
value development process is important because each teacher will
have to make a contribution in the major affective goals of stu-
dents which, in turn, govern the behavior of students as they move
through life. Ignorance of or lack of interest in affective goals cer-
tainly should not be part of a teacher's behavior.

Another important aspect of the affective domain is that it is
working all of the time during an instructional situation. In other
words, as a teacher strives for selected cognitive goals, he should be
aware of the fact that the student is beginning some internalization
of the stimuli that he is receiNing which will lead to some attitude
formation on the part of the student. Just as the reader peruses
this book, he or she is going through a cognitive experience but is
also forming some judgments as to its value or lack of value. The
teacher must realize that the cognitive as well as pscho-motor run
hand-in-hand with the affective during instructional activities, and
thus careful consideration must be given to selecting the learning
experiences for the students. If for example the teacher is doing a
social studies unit on Africa and has the students memorize the
countries and capitals of the countries as a requirement, the
teacher may be vulnerable. If the students don't show real interest
in Africa or are "turned off" on social studies, the reason may be
very clear because the students did little more than receive and
acquiesce in responding.

Little has been done in categorizing the pscho-motor domain, so
few guides exist. However, this too is an important domain and
one that should receive careful attention l.y the future teachers in-
volved. In some areas, perhaps, the future teacher in cooperation
with the classroom teacher and university supervisor can define a
hierarchy of skills in this area.

Learning Unit and Procedures (IV)
Once the goals for a learning unit have been carefully considered

and clearly stated, the future teacher has in exact direction for the
development of the learning unit, be it a small or an extended one.

he final behavioral goals and, in turn, the conceptual and instru-
mental goals are very explicit the nature of the content and mate-
rials is right before the teacher. If the teacher wishes to teach the
above-mentioned structural concept on the periodic table in chem-
istry the content and materiels are explicated. If the teacher wishes
to have as a terminal perfoimance the correct pronunciation of 20
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words in German, the content and materials are p..!sent. In all
cases then, the content and materials are dictated by the goals
previously stated and not vice versa where content and materials
dictate the direction of the lesson.

The strategies and tasks are too dictated by the goal statements.
If one wishes to achieve evaluative thinking after basic conceptual
intake, then he must provide for the concept formation by afford-
ing the student an opportunity for basic interaction with the event
or object, and then pose tasks that will elicit evaluative responses.
If he wishes as a terminal performance the ability to add numbers
in two columns, then his strategy and tasks are quite apparent.
Again, in all cases the nature of the tasks and strategies is dictated
by the basic goal statements.

In cases where more than one goal has been stated and in larger
learning units, it will become necessary to organize and sequence
the tasks to be presented to the students. Generally and if neces-
sary, the basic concept formation comes first before the students
begin to think about and do things with the new concepts. Also, if
several concepts are involved in a learning unit which lead to a
principle, then organization must occur in the treatment of the
concepts. Some logical order to the concepts will aid the students
in their learning efforts. Future teachers should think about and
plan very carefully the organization and sequence of tasks for the
students so as to eliminate haphazzard treatments and to bring
maximum potential to the learning experience.

An important consideration for developing a learning unit and
one that ties in with entering behavior is to assess the amount and
kind of direct sensory intake that has occurred prior to the new
learning. For example, it would be difficult for students to use a
thermometer and the concept heat in some higher order work if
they have not had direct contact with the instrument and what it
does with objects that are hot or cold. He must see the liquid in
the tube either rise or fall and feel the heat or lack of heat. No
amount of verbage will accomplish this direct sensory input. It
would also be difficult to work with the concept mountain if stu-
dents have not seen real or simulated mountains first. However, if
the students have this basic input, then it is not necessary to feed
in through the senses this bask conceptual information. A careful
assessment is, therefore, required to ascertain what the students
have actually perceived in their experiences with their environment.

A final consideration in designing a learning unit based on speci-
fied goals is that of time. Since all students in a classroom possess
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individual differences and since the teacher's job is to teach all stu-
dents, it will be necessary to allow for these differences in terms of
the time involved, Obviously, some students take longer with cer-
tain tasks than others and the future teacher must be aware of this
fact when designing learning units. If an expressed goal is impor-
tant for all to achieve, then each individual student must have the
time to do so.

Presenting Learning Units (V)
Uncle; the guidance of the teacher the learning unit and the

tasks, however simple or complex they may be, are presented to
the students. This is done, of course, in a classroom or similar
learning situation and again is governed by the nature of the goals
and, in turn, the materials and methods to achieve these goals.
Whatever has been specified as a terminal performance for the stu-
dent provides the direction for the teacher and thus the teacher
begins the interaction with students regarding the content to be
learned.

Within this total learning situation there is communication and
influencing going on, In communicating the teacher influences the
student toward some goal. It is suggested that the student's percep-
tion of his teacher's behavior is an important factor to his receiving
the influence that will bring about a change in his behavior. There-
fore, influence in the classroom is very important when viewing
teaching, and the teacher's influence on the student and the stu-
dent's influence on the teacher both must be considered.

When viewing the influence factor of changing a student's behav-
ior, it is important to look at the verbal and non-verbal behavior of
the teacher. The verbal and non-verbal moves of the teacher and
students are the significant aspects of communication that take
place in a classroom. Communication in this case is more than just
talking and listening; it encompasses personal factors and has a di-
rect bearing on interpersonal influence, classroom climate, and be-
havioral change. Because of the influence and inter-acting nature of
teaching, and because of the importance of the communication be-
havior of the teacher as he works with his student, the considera-
tion here will be on verbal and non-verbal behavior and its meaning
for classroom climate and the setting in which the teaching and
learning will take place.

In a review of existing evidence Ga6e indicates that a highly de-
s;rable characteristic of teachers is that of what he calls teacher
"warmth." These desirable characteristics indicate that teachers
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"tend to behave approvingly, acceptantly, and supportively; they
tend to speak well of their own pupils, pupils in general, and peo-
ple in general. They tend to like and trust rather than fear other
people of all kind3."19 This teacher warmth is a major part of the
climate that is established in the classroom for learning, and results
in significant achievement on the part of the learner. Therefore,
the climate established in the classroom by the teacher, in terms of
the verbal and non-verbal behavior, is a significant aspect of teach-
ing and must become part of the future teacher's behavior.

There are significant systems in both the non-verbal and verbal
domains which lend themselves well to analyses and, in turn,
through practice, to improved, analytic teaching behavior. It is im-
portant for future teachers to gain awareness of and more precision
in their behavior in these communication areas so as to foster a
better climate in the classroom in which learning may take place.

Perhaps one of the most used systems to analyze the verbal in-
teraction in a classroom is Interaction Analysis developed originally
by Flanders. It is defined " ... as the systematic quantifications of
behavioral acts or qualities of behavior acts as they occur in some
sort of spontaneous interaction,"2° and is based on the assumption
that the verbal behavior of an individual can reveal an adequate
sample of his total behavior. With this system the verbal interac-
tion between teacher and students can be accurately recorded and
analyzed and thus brought to the level of awareness for the
teacher. Patterns of communication can be discovered and ana-
lyzed; then as a result, practice for more effective interaction can
occur until the desired precision is established.

The ten categories and a description of each i3 described on
the following page.

The first step in utilizing this system is to memorize the cate-
gories, their numb-rs, and their meanings. Once the future teacher
is familiar with this system he may begin to use it by recording the
appropriate number as a verbal utterance is made in a classroom.
He may simply place marks the appropriate category every three
seconds to determine the amount of time that is spent with each
verbal move. Or, he may record the number of the category each
three seconds in a line and thus determine the nature of each ver-
bal utterance and a series of interacting moves. The latter method

19. N.L. Gage, "Can Science: Contribute to the Art of Teaching?" Phi Delta Kappan, Vol.
XLIX, No. 7, March, 1968, p. 402.
20.John R. Vcrduin, Jr., Conceptual Models in Teacher Education, Washington, D.C.,
American Association of Colleges for Teacher Education, 1967, p. 32.
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SUMMARY OF
CATEGORIES FOR INTERACTION ANALYSIS21

Teacher
Talk

1. ACCEPTS FEELING: accepts and clarifies
the feeling tone of the students in a
nonthreatening manner. Feelings may be positive
or negative. Predicting and recalling feelings are
included.

2. PRAISES OR ENCOURAGES: aises or encour-
ages student action or behavior. Jokes that re-
lease tension, not at the expense of another indi-

Indirect vidual, nodding head or saying "uhhuh?" or "go
Influence on" are included.

3. ACCEPTS OR USES IDEAS OF STUDENT:
clarifying, building, or developing ideas or sug-
gestions by a student. As teacher brings more of
his own ideas into play, shift to category five.

4. ASKS QUESTIONS: asking a question about
content or procedure with the intent that a stu-
dent answer.

Direct
Influence

5. LECTURES: giving facts or opinions about con-
tent or procedure; expressing his own idea; ask-
ing rhetorical questions.

6. GIVES DIRECTIONS: directions, commands, or
orders with which a student is expected to com-
ply-

7. CRITICIZES OR JUSTIFIES AUTHORITY:
statements intended to change student behavior
from nonacceptable to acceptable pattern; bawl-
ing someone out; stating why the teacher is do-
ing what he is doing, extreme self-reference.

Student Talk

STUDENT TALK-RESPONSE: talk by students
in response to teacher. Teacher initiates the con-
tact or solicits student statement.

9. STUDENT TALK-INITIATION: talk by stu-
dents, which they initiate. If "calling on" stu-
dent is only to indicate who may talk next, ob.
server must decide whether student wanted to
talk. If he did, use this category.

10. SILENCE OR CONFUSION: Pauses, short peri-
ods of silence, and periods of confusion in which
communication cannot be understood by the ob-
server.

21. Ned A., Flanders, "Interaction Analysis: A Technique for Quantifying Teacher Influ-
ence," Paper presented at the American Educational Research Association Conference.
February, 1961.
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results in better and more informative data and can be placed on a
matrix for complete analysis. Again, following the analysis of the
matrix, the future teacher can begin to practice certain verbal
moves, reassess, and develop more critical teaching behavior. 2 2

The ten categories originally developed by Flanders can be ex-
panded, contracted or modified in a number of ways to give
greater flexibility and power for this verbal analysis process. All
that is required is a specific statement of what the objective is and
the creativity to modify or add categories to help ascertain the de-
gree of goal attainment. In other words, if a teacher wanted to
look at and quantify the kinds of questions he asked in a class-
room, he would simply sub-divide Category Four into more spe-
cific sub categories. This would give him valuable information as to
the nature of his question asking.

Non-Verbal Communication
Besides the obvious nature of verbal utterances used in class-

room communication, it should be noted that a number of mes-
sages are conveyed in a non-verbal manner which, in turn, affect
the climate and learning environment in a classroom. A smile, a
frown, a stern look, a movement toward a student to help him
with his work or even ignoring a raised hand, all non-verbal moves,
communicate effectively in a classroom setting.

Galloway has developed a model on non-verbal communication
which looks at this aspect of teaching and classroom climate as a
continuum between an encouraging effect to that of inhibiting.

"Viewing a teacher's nonverbal communication as an encouraging to
inhibiting continuum has the advantage of being related to the com-
munication process and of being indicative of subsequent interper-
sonal relationships between a teacher and pupils. The model is also
useful in regarding the potential influence and consequence of a
teacher's nonverbal behavior with pupils. The conceptualization of
encouraging to inhibiting reflects a process point of view: an action
system of nonverbal behaviors that exist in dynamic relationship to
the continuing influence of the teacher and pupil in interaction with
each other.
The model represents six dimensions of nonverbal activity. Nonver-
bal communication that is encouraging has these six characteristics:
(1) congruity between verbal intent and nonverbal referents, (2) re-

22. For a more complete discussion on analysis of the matrix, see Edmund J. Amidon, and
Ned A. Flanders, The Role of the Teacher in the Classroom: A Manual for Understanding
and Improving Teachers' Classroom Behavior, Minneapolis: Paul S. Amidon and Associates,
1963.
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sponsive to feedback (3) positive affectivity, (4) attentive and listens
to others, (5) facilitative by being receptive to others, (6) supportive
of pupils or pupil behavior. Nonverbal communication that is inhibit-
ing has these six characteristics: (1) discrepancy between verbal in-
tent and nonverbal referents, (2) unresponsive to feedback, (3) nega-
live affectivity, (4) inattentive to others, (5) unreceptive to others,
(6) disapproving of pupil behavior.
The model can be schematized as followsthe left side of the model
is communication that is teacher initiated and the right side is

viewed as teacher response.

Teacher Initiated Teacher Response

CongruityIncongruity AttentiveInattentive
ResponsiveUnresponsive FacilitatingUnreceptive
Positive-Negative Affectivity Supportive-Disapproval

CongruousIncongruousThis dimension refers to the congruity or
incongruity that exists between the voice, gesture, and actions of the
teacher and the verbal content communicated by the teacher. Con-
gruity occurs when the teacher's verbal message is supported and re-
inforced by nonverbal behaviors to the extent that there is con-
sonance between the verbal intent and nonverbal referents. A mixed
message or incongruity exists when there is a discrepancy or contra-
diction between the verbal message and nonverbal information.
Responsiveness-UnresponsivenessA responsive act relates to modifi.
cations in the teacher's behavior as a result of feedback. Verbal feed-
back occurs when the teacher heats himself talking, but nonverbal
feedback is based on the reactions and responses of pupils to the
teacher. A responsive act occurs when the teacher alters the pace or
direction of a lesson as a result of a detection of misunderstandings
or feelings by pupils. Operating on the basis of pupil behavior the
teacher uses feedback data to "feedforward" with changed informa-
tion. Unresponsive acts ate an ignoring or inserrit city to the be-
havioral responses of pupils.
Positive-Negative Affective's), Positive nonverbal expressions convey
warm feelings; high regard; cheerful enthusiasm; displays of liking
and acceptance. Negative nonverbal expressions convey aloofness,
voidness, low regard, indifference, or display of rejection.
AttentiveInattentiveNonverbal expressions that imply a willingness
to listen with patience and interest to pupil talk. By paying atten-
tion, the teacher exhibits an interest in pupils. By being inattentive or
disinterested, the teacher inhibits the flow of communication from
pupils, and neither sustains nor encourages sharing information or
expressing ideas.
tacifitating-tonrectptiveThe teacher is facilitating when acting to
perform a function which helps a pupil, usually in response to a de-
tection of pupil needs. urgencies, or problems. This may be in re-
sponse to a pupil request or a nuttursist act. An unreceptive act
openly ignores a pupil who a response would ordinarily be ex
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petted; may ignore a question or request; or may be tangential in re-
sponse.

SupportiveDisapprovingExpressions that imply supportive pupil be-
havior or pupil interactions; manifest approval; being strongly
pleased; exhibits encouragement; connotes enjoyment or praise. Dis-
approving expressions convey dissatisfaction, discouragement, dis-
paragement, or punishment. The expression may be one cf frowning,
scowling, or threatening glances."23

Galloway suggests that observers have to undergo a training ses
sion and develop a sensitivity to the observance of nonverbal cues
such as facial expressions, gestures, body movements and vocal in-
tonations and inflections. Also, he suggests that observer agreement
as to the meaning of nonverbal niessagec has to be achieved. To
use this system one can actual!), place tallies in the six dimension
or actually twelve-category system to determine the various nonver-
bal moves in a classroom, or he can write a narrative description of
the teacherpupil interaction. The possibility of combining both
methods exists whereby tallying and describing can occur together.
With mo:e awareness of his verbal and nonverbal moves, the future
teacher can add precision to his behavior as he interacts and can
create a climate conducive to effective learning. This is very impor-
tant in a teachinglearning situation.

Student Performance (VI), Feedback,
and Assessment (VII)

As the students perform the various tasks in the learning unit,
the teacher must through a number of ways gather feedback to as-
sess the level of achievement taking place. Again, the goals of the
learning experience should be so stated that the teacher can begin
to look for the overt behavior or products of behavior that have
resulted from the experience. Frnm perhaps a simple observation
to an extended review of some written work or other product by
students, the teacher can gather the necessary information to assess
the level of performance of his students. Some goals may be as-
sessed immediately, others depending on their nature may take
longer. In any case, the teacher must be aware of the performance
level so as to modify some goals, experiences, or presentations if
difficulty arises or to have the student move on to new learning
experiences. If changes are necessary and of an immediate nature,

23. auk, Galloway, og erbai CorPinorru'retiom in Ike Classroom. Washington, D.C., a
paper prepared for an American Association of College+ for Teacher Education Worb shop,
1967.
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the teacher can foster these changes quickly or add new input and
the student can proceed to achieve,

This is an important and often neglected process in teaching.
Teachers have little else to go on except for the performance of
their students in a learning situation. With no or inadequate in-
formation about achievement the teacher cannot make appropriate
judgments about the student's performance and thus really doesn't
know about the effectiveness of the instruction. This final dimen-
sion of the model, therefore, lends more precision to the instruc-
tional act and provides sonic accountability as to teacher perform.
ance and student growth.

With this general model in mind the future teacher can begin to
move into public school classrooms and begin some analysis and
participation to become aware of teacher behavior and to develop
more analytic teacher behavior. Chapter V is devoted to sonic ways
of enhancing more analytic behavior on the part of the future
teacher.
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CHAPTER V

Techniques to Enhance
Teaching Behavior

Any viable technique that will give the future teacher informa-
tion and data on his or another colleague's performance should be
employed in enhancing analytic teaching behavior. There arc a va-
riety of means by which this information can be acquired for the
future teacher to analyze and evaluate in terms of expressed goals
for the endeavor. Som of these be briefly explicated below.
However, the first consideration is the purpose of the information
gathering session. Without a purpose, there is no direction and the
information will be of little help in terms of decisionmaking and
improved, analytic behavior.

Purposes
Before a future teacher moves into a classroom or sits in front

of some sii.lated filming sessions, some clear purposes for the ex-
perience should be established. It is obvious that a future teacher
should move into a public school classroom and the community
for observation and interaction, but more precise purposes should
be established so as to afford the prcservice professional with the
most meaning possible. Observing and interacting arc not too fruit-
ful without a purpose for those processes.

Perhaps the purposes for direct personal interaction in the field
should be stated in terms of behavior that the future teacher
should display at the end of the experience. This is consistent with
the thesis of this book and provides for careful measurement of
the experience at the end. For examplr the future teacher should
be able to name all of the students in a g*.ven classroom at the end
of the second day of observation. Or, the future teacher should be
able to describe the verbal interaction taking place in a given class-
room by using Flandcr's Interaction Analysis schedule. Or, the fu-
ture teacher should be able to define a learning unit for a selected
number of students, carry out the instructior+, and assess the out-
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comes of the instruction. Or, the future teacher should be able to
describe the socio-cultural factors in a given community and
school. It should be noted that the purposes or goals can be very
simple or quite complex and %vill require different experiences to
accomplish them. It further is noted that a series of goals can be
expressed for extended periods of time in a classroom or commu-
nity.

Again, once the goals for the experience have been defined, the
future teacher then moves into the classroom and community to
gain new ideas and perceptions about the teaching-learning process.

Community and Home Visitations
When viewing the community in wh;. students live, it is best to

view all neighborhoods and sections to gi.t an over-all viewpoint on
the nature and ethos affecting the students. Having a knowledgea-
ble member of the community lead the observations and discussion
will permit a sharper focus on salient features. If possible, observa-
tions and interaction in selected homes provide new percep-
tions and will have a definite effect when looking at the entering
behavior of students as they come to a learning situation.

Video Taping
In the classroom perhaps one of the most effective techniques to

view teaching is through video taping of selected protocols. Using
television equipment permits both thc verbal and nonverbal moves
to be captured for careful analysis and evaluation. The video taping
can be accomplished micro-situations where a small number of
students can be taught a simple concept, or in regulcr classroom
situations where all students are involved in total learning experi-
ences.

Audio Taping
The regular audio tape recorder is an excellent &vie,. for captur-

ing the various verbal movei that take place in a learning situation.
The tape can then be analyzed for the moves that have been made
and improvements can follow.

Small end Large Analysis
Recording and analyzing group and classroom interaction can

take place without special hardware, but it will require another in-
dividual to gather the information for the preservice teacher. The
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individual can be the cooperating teacher or another future
teacher. If tho: cooperating teacher permits, perhaps his future
teacher may record with various systems the kind of interaction
that the cooperating teacher displays. Then the cooperating teacher
may, in turn, record information on the behavior that the future
teacher displays, Careful analyses of the data could be done regard-
ing both sessions and suggestions for improvements can be speci-
fied. Further, trials and analyses will help to improve the behaviors
of both individuals. Bringing the c perienccd professional together
with the future professional in test and development situations like
these could have a great effect on the latter member of the team.
The openness and willingness to test, analyze and change are be-
haviors that arc important for the future teacher, and the experi-
enced professional can make a most significant contribution in this
area.

These kinds of sessions can be accomplished in tither small or
large group activities which again depend on the goals. Perhaps in
starting the analysis work, it might better be accomplished in
smaller groups with less students present. As the future teacher
gains more awareness and control of his behavior he can then move
to larger groups with more complex strategies which require longer
periods of instruction. The important consideration is that the fu-
ture teacher can view his and others' behavior as they work with
students so that he can make the judgments as to its effectiveness.
Once the judgment has been made, then avenues of improvement
must be defined so as to bring about thc desired behavior.

Besides this important aspect of analyzing behavior in an instruc
tional situation, there arc other essential experiences to be gained
in a school. Guides to these experiences such as attending profes-
sional meetings, talking with administrators, touting a schoJI build-
ing, ctc, are treated in other chapters and %%ill help the future
teacher gain awareness of the total educational situation. Gaining
this experience at the pre-service level should help make the indi-
vidual a better professional too.

Evaluation of the ptrstudent teaching 'aboratory experiences is
important especially when looking at the developing behavior of a
future professional person. Chapter VI will address its attention to
this matter.
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CHAPTER VI

Evaluation of Experiences

The evaluation of any experience is a multifaceted process in
volving evidence that can be both objective and subjective in na-
ture and one that should involve all people concerned. Evaluation
depends largely on the expressed goals for the experience and
should serve as the datacollection device to determine if the goals
were accomplished. In the case of pre-student teaching laboratory
experiences this is very important because the development of the
total behavior of the future teacher is geared to various goals ex
pressed for each and every experience. Whatever goals are stated
for an experience should, therefore, be checked to determine the
degree of success in accomplishing them.

Since pre-student teaching laboratory experiences are concerned
with future teacher behavior and performance, the goals, to be
consistent, should be expressed in terms of behavior to be dis-
played as a result of the experience. Careful specification of the
goals in terms of behavior is then the prerequisite to the learning
laboratory experience and serves as a guideline in the evaluation
process. The correlation of goals for laboratory experiences with
those of oncampus classroom activities too adds strength to the
development of the behavior of the future teacher. Clear specifica-
tion of goals for the experiences then makes Inc evaluation process
considerably easier and a more powerful dimension of the entire
effort.

Since prestudent teaching laboratory experiences come early in
a teacher education program, it is important to consider the affec-
tive as well as the cognitive domain in measuring the growth of the
future teacher. It is necessary for future teachers to move beyond
just receiving and responding to a point of value development and
the ordering of values regarding students. community and the edu
cative process. Developing appropriate attitudes and interests is as ins-
portaid as knowing how to plan a learning unit. If some prospec-
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tive future teachers don't measure up to certain standards in the
affective domain, then they may be counseled out of a teacher
education program at an earlier date than the student teaching ex-
perience.

With the exception of planning and other types of paper work,
much of teacher behavior is overt and observable and thus can be
measured by open observation. Although paper and pencil tech-
niques may be employed for some.data collection, the supervisors
may be able to make sound judgments by observing the future
teacher in action as he works with the students. Other goals then
can be evaluated by viewing the products of the future teacher
such as test construction, bulletin board displays ',r lesson plans.

The future teachers, of course, have to know just what goals are
being set for a given experience. They may be involved on numer-
ous occasions in the stating of them. This clear explication of goals
and the reasons for them give the pre-service individual the direc-
tion and meaning for the experience. In this case they can then be
invoked in the assessment process along with others. This will add
power to their behavior because it helps them not only view their
behavior at a given time, but it helps to provide some direction for
new and improved behavior. Just as future teachers should know
of the goals for a given experience, they should also know of the
evaluations that were made by others. Keeping evaluations a
"secrete" does not provide any help for the developing young fu-
ture professional. All assessments, whether positive or negative,
must be brought to the awareness of the future teacher.

Besides the somewhat objective measurement of clearly stated
behavioral goals, other items of a suiljective nature should be con-
sidered during pre-student teaching laboratory experiences. An ex-
ample of these items, their meaning, and a schedule to measure
them follows. Again, the pre-service teacher should be aware of
these and help in the evaluation of them. If the items don't_ seem
to hold "value" for those concerned, then they should be elimi-
nated.
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EVALUATION OF PRESERVICE TEACHER

Teacher Trainee's Name
Cooperating Teacher's Name
Grade Level or Subject Area
Attendance Center Date
Circle your choice; please 'lake judgment on all items.

EVALUATION
I. Appearance High Low

Clothing 9 8 7 6 5 4 3 2 1

Hair 9 8 7 6 5 4 3 2 1

Posture 9 8 7 6 5 4 3 2 1
Mobility 9 8 7 6 5 4 3 2 1
Gestures 9 8 7 6 5 4 3 2 1

H. Communication
A. Voice 9 8 7 6 5 4 3 2 1

Tone 9 8 7 6 5 4 3 2 I

Volume 9 8 7 .6 5 4 3 2 1

Inflection 9 8 7 6 5 4 3 2 1

Expression 9 8 7 6 5 4 3 2 1

B. Speech 9 8 7 6 5 4 3 2 1

Enunciation 9 8 7 6 5 4 3 2 1

Dialect 9 8 7 6 5 4 3 2 1

Grammar 9 8 7 6 5 4 3 2 1

Speed 9 8 7 6 5 4 3 2 1

Ill. Personality Characteristics
Cooperation 9 8 7 6 5 4 3 2 1

Dependability 9 8 7 6 5 4 3 2 1

Enthusiasm 9 8 7 6 5 4 3 2 1

Initiative 9 8 7 6 5 4 3 2 1

Poise 9 8 7 6 5 4 3 2 1

Confidence 9 8 7 6 5 4 3 2 1

Sense of Humor 9 8 7 6 5 4 3 2 1

Pupil Rapport 9 8 7 6 5 4 3 2 1

Attitude toward 9 8 7 6 5 4 3 2 1

Teaching Profession
Promise of Professional Growth 9 8 7 6 5 4 3 2 1

IV. Personal Evaluation: (Please Comment)

Cooperating Teacher University Supervisor Future Teacher
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KEY TO ACCOMPANY LABORATORY
EXPERIENCE RATING SCALE

I. Appearance

Clothing means the teacher trainee is to be suitably dressed
and follow the dress code established at the host school.
hair of the teacher trainee is to be well groomed. The hairstyle
to be approved by the building principal.
Posture means the te.cher trainee should maintain a pleasant,
poised appearance.
Mobility means the teacher trainee should learn to move about
the room freely, to afford the greatest amount of teaching
technique with the least amount of disturbance.
Gestures involve the use of hands, arms or body to increase the
communication between teacher and pupils.

11. Communication

A. Voice in the classroom should be well modulated, expressive
and clear.
Tone of the voice in the classroom should be pleasant and
easy to follow.
Volume of the voice in the classroom should be such that all
students can hear the teacher but not be overwEelming.
Inflection in the voice should be present when points of spe-
cial interest are being covered.
Expression by the teacher trainee should be able to express
himself freely with students' understanding.

B. Speech of the teacher trainee sh .uld be pleasant and com-
municative.
Enunciation of all words should be clear and expressive.
Dialect should emphasize proper phaseology of words.
Grammar in speech should reflect the competence and ability
of the professional teacher.
Speed in speech should be maintained to allow thorough un-
derstanding by students.

Ill Personality Characteristics:
Cooperation invokes working jointly. constructively, and
loyally tvith the administiation, teachers, students, parents
and uuivetsity supervisor.
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Dependability requires prompt and faithful fulfilling of al!
professional responsibilities and duties.
Enthusiasm causes the teacher trainee to live, act, and
breathe his subject and his zeal for teaching so that pupils arc
inspired to work diligently.
Initiative is the ability to originate, de.telop, and carry
through effective teaching procedures with resourcefulness,
selfdirection, and creativity.
Poise is the certainty of action displayed in meeting all situa
tions with self-assurance.
Confidence is the ability to sincerely believe in yourself and
demonstrate self-assurance in all teaching situations.
Sense of Humor is the ability to smile or laugh when an
amusing incident takes place, but never at the expense of an
embarrassed student.
Pupil Rapport is the relationship between teacher and stu
dents which determines students' attitude and respect of the
teacher.
Attitude toward teaching profession involves the teacher
trainee's attitude toward children and classroom responsibili-
tics and assignments.
Promise of Professional Growth is the prediction of con-
tinued and consistent improvement in the development of
desirable teacher attitudes and abilities.

Since the concern of pre-student teaching laboratory experiences
is the development of an analytical, decision - making professional
teacher, he should be encouraged to assess critically the nature of the
experience itself. What meaning and what growth occurred in the
eyes of the pre-service person? Could experiences be changed? Could
new ones be added? These perceptions could be collected in some
open-ended response for the consideration of the cooperating teach-
er, the principal, and the university people involved. This continued
assessment by the future teachers, who are actually the products of
the experience, can help make the entire effort more vital, meaning-
ful and appropriate.

Part ID, to follow, discusses some programs for pre-student
teaching experiences which have found a measure of success and
which may be utilized for a teacher education program.
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CHAPTER VII

September Experience
Early Fall Field Experience

What is it?
The pre-student teaching laboratory experience called September

Experience is designed to give the students an opportunity to observe
and participate in a public school during the first two or three weeks
of the new school year before the University begins its classes. The
name is derived from the fact that it usually occurs in early Septem-
ber, although this experience may begin in August. It is most benefi-
cial when the future teacher is gien the opportunity to attend early
in-service and other meetings, especially those designed for the be-
ginning teachers.

Basically, the student in a teacher education program requests the
opportunity to be placed in a school in or near his home community.
During the two or three seeks in September that he is there, he
serves as an assistant to the teacher. For many of the students this
will and perhaps should be their first opportunity to see teaching
from the teacher's position.

The participating students' reactions to this program indicate that
this September Experience has made a significant contribution to
their teacher training program. The consensus of opinion is that the
September Experience was most beneficial became of the following
reasons:

1. It gives the future teachers an opportunity to work with
students. For many future tenhers it is the first time they
have returned to a public school classroom since they at-
tended elementary or high school themselves.

2. It gives the prospective teachers an idea as to whether or not
they really wish to teach and to continue their cutrent
teacher education program.

3.11 helps vitalize and give more meaning to their future
courses in professional education and relieves the fears many
have of entering other laboratory experiences.
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4. It gives them a good idea of the problems of starting school
in the fall. This is especially true for those students who plan
to complete their student teaching in the Winter, Spring or
Summer quarters.

5. It gives the University students an insight into the Adminis-
trator-staff relationship and the fall in-service program of a
given school. This is most beneficial if the students have the
opportunity to attend the in-service meetings designed for
the beginning teachers.

All students who are admitted to the Teacher Education program
should be encouraged to participate in a September Experiences pro-
gram. A course should be designed so that future teachers will receive
academic credit from the Elementary or Secondary Education De-
partment of the University or college for successfully completing the
Early Fall Experience. Formal application forms for this Experience
should further enhance the significance of this aspect of teacher
training.

The following instructions and suggested activities are designed for
those students who wish to complete their September Experience in
a university or college preparing teachers.

Student Opportunities for September Experience
All students admitted to the teacher education program ate en-

couraged to participate in a September pre-student teaching labora-
tory experience. Briefly, this Experience means that you will at as a
teacher aide in an elementary or secondary school nearest your home
or in the school you will do your student teaching. It is suggested
that the students serve as a teacher aide from the time the public
schools begin in late August or early September until school starts at
a college or university in the fall. This is the only opportunity that
students will have for direct contact with the problems of opening
school. It may also supply future teachers with an opportunity to
work in a school system other than the one in which he will be doing
his student teaching. However, some schools prefer that the future
teacher begins his student teaching when their school begins and he
will be given credit for completing his September Experience at that
school at that time.

Students who have participated in September Experience feel it is
a significant opportunity a* ' it helps them decide whether teaching
is really for them. It also g. a great deal of meaning to all future
professional education courses. It is re-ommended that it be taken as
early as possible iri the program or between the Sophomore and
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Junior year. If this is impossible, it should be taken between the
Junior and Senior year.

It might be well for the future teacher to prepare a brief autobi-
ography in duplicate which indicatcs the experience he has had with
children; courses in education, listed by title; experiences in observa-
tions; and any extra-curricular activities related to teaching or super-
vision of children, One copy can be sent to the teacher supervising
the experience. Every effort should be made to place the future
t:acher in the school of his choice. Final placement assignments
should he made during the summer quarter to allow for proper plan-
ning by the school and future teacher.

After you arrive, what will you do?
Below is a list of suggested activities. The future teacher will not

be expected to participate in all of them because this list has been
compiled from many schools and many students. He will undoubted-
ly want to use it in planning, with the principal and the teacher, the
things best suited for him and the situation.

Getting acquainted with the school and the community:

building

equipment

school routines

teaching materials

the community, its re-
sources, its character in
relation to the school

Clerical Assistance:

in the office

in the library

registration and fees

distribution of books and
materials
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_ teaching staff

nonccrtified employees

range of teacher responsi-
bilities

teacher's meetings

seating charts

catalog materials for the
teacher

compiling data for rec-
ords



Teaching Activities:_ check lighting and venti
lation

collect teaching materials
and aids

put information on chalk
board

arrange bulletin boards

housekeeping duties

_ lunchroom supervision

assist with testing and
scoring

demonstrate specific sub-
ject matter

occasional classroom re-
sponsibility after careful
planning with regular
teacher

Probssional Activities:_ attend teacher's meetings
(when appropriate)_ discuss specific profes-
sional problems with
teacher, principal, and su-
perintendent

recreational or play-
ground supervision

bus duty

assist with clubs, drama
groups, music groups,
etc.

work with individual stu-
dents

help reading groups

help plan classroom work

visit with study groups

attend parent meetings
and community activities

Procedures in Placement
The procedure that is used in placing students in a September

Experience is to first have the students complete an application for
this pre-student teaching laboratory experience and then arrange an
interview with the university administrator at their earliest conven-
ience. The students arc instructed to bring along two copies of their
autobiography at this interview. One copy is placed r,1 their Teacher
Education folder and the other is st.nt to the particpating administra-
tor of the school in which they request to be placed.
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The university administrator in charge of laboratory experiences
then contacts the administrator of the school the student has re-
quested. A sample of the cover letter and approval of assignment is as
follows:

TO: Participating Administrator
FRAM: Dr. Charles R. Heinz

Some departments of the College of Education started a plan several
years ago for their majors to give them an opportunity to be in a public
school during the first two weeks in September when school is in session.
It was most successful. We call the plan "September Experience." Basical-
ly, our student who is aspiring to a career in teaching requests the opportu-
nity to work in a schocl in his home community. During the time he is
there, he really serves as an assistant to the teacher. For many of our
students this will be their first opportunity to see teaching from the
teacher's position. Enclosed you will find additional information for co-
operating teachers regarding the over-all plan and suggested activities dur-
ing the September Experience.

The experience will give the prospective teacher an idea as to whether or
not he really wishes to teach. It will give him an opportunity to work with
public school students. It should help vitalize hil future courses in educa-
tion, and it will help to relieve the fears many have of entering student
teaching. In addition, for those who will do their student teaching in the
winter or spring quarters, it gives them a real idea of the problems of
starting xhool in the fall.

The students have felt that this .perience made a significant contribu-
tion to their teacher training program. The teachers who participated in
the program found it very satisfying and gratifying to be of help to a
young person at this stage of their career. You can be sure that by accept-
ing such a student you and your staff are making a vital contribution to
teacher training in this state. I am enclosing a list of possible experiences
which such a student might be given, lire hope that they can be given a
variety of experiences and at the same time be of real help to the teacher
in the opening days of school.

I am enclosing the name of the student (s) and the subject area and grade
level in which they wish to participate. An autobiography prepared by the
student is also enclosed. Ili you feel that you can accept (him, them) will
you please fill in the enclosed acceptance form and return it to me. The
carbon is for your information. Upon your acceptance of the student we
will notify him and we will also send a description of the program to the
teacher involved. We sincerely appreciate your cooperation in this phase of
our program. If you have any questions, please let us hear from you.
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TO: Dr. Charles R. Heinz
Coordinator of Laboratory Experiences
College of Education, Southern Illinois University

FROM: (Participating Administrator's Name)

1. may serve in our school:
(Student's Name)

[ ] for his September Experience

[ not feasible at this time

2. Student's preferred grade level or subject area

3. Student's summer address

Phone No.

4. Student may attend professional meetings prior to school open-
ing.

[ ] No

[ Yes

Date of professional meeting Hour

Student should arrive on Hour

School children will arrive on

5. College student is tentatively assigned to:

ScLool Subject

Teach.c

6. Comments or further instructions for college student:
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7. Signed Supt. Prin.

School district

City State

Student Assignment
When the approval or rejection has been received in the office of

the pre-student teaching laboratory experiences, the student is then
notified of the reaction of the participating administrator. Approxi-
mately 95 percent of all the requests are approved.

If the request for a September Experience is not approved, the
student :s contacted and encouraged to submit another request for
September Experience at a _other school.

When the request has been approved, the assignment is forwarded
to the student. The following form is used for that purpose:

Assignment for September Experience

You have been acepted in ;n

(school) (town)

You have been assigned to
(name of teacher)

in
(grade level or subject area).

You will report: Date. Time

to at
(Administrator) (name of school)

Comments or further instructions:

61



Your Responsibilities: (check them off as completed)

a. Keep your commitment. Assignment changes cannot be
made after the school has accepted you. Public school per-
sonnel go to considerable effort to make the September
Experience a valuable one and are depending upon your
being there. However, there arc times when extenuating
circumstances arise beyond your control. In case you find
yourself unable to be present, certain procedures must be
followed.

Please follow these procedures:

FIRST, notify the administrator that you are unable to
be there and state specifically the reason why you can-
not attend.
SECOND, notify the Coordinator of Laboratory Experi-
ences, of your change of plans. A carbon copy of the
letter you sent to the school will be sufficient.

b Do not hesitate to plan with the teacher the kinds of ex-
periences you wish to have.

c After you have spent your time in the public schools and
before returning to Southern, send a note of thanks and
appreciation to those with whom you have worked. Be
sure that you do not neglect this common courtesy.

d Two reports describing your September Experiences
should be turned in to the Coordinator of Pre-Student
Teaching Laboratory Experiences during the first week
you are back at your college. The forms for these reports are
found hi Appendix A of this book. This will help deter-
mine your grade for this Laboratory Experience.

Cooperating Teacher Correspondence

The following sample materials are forwarded to the cooperating
teacher that has been selected by the administrator to work with the
student.
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TO: Cooperating Teachers
FROM Dr. Charles R. Heinz, Coordinator

Pre-Student Teaching Laboratory Experiences
SUBJECT: Introduction and Evaluation of September Experience Program.

Your school administrator has indicated that you have been selected to
work with one of nur students in the September Experience Program.

Enclosed you will find an introduction to the program and evaluation
forms for your teacher trainee during the current September Experience.
Please complete both copies and forward them in the enclosed envelope at
your earliest convenience.

Since these forms will also be used as an evaluation tool for recommend-
ing that the students continue in the teacher education program, it is very
important that you make a written evaluation in the space indicated at the
bottom of the form. Please use the back of the form if further ::pace is
needed.

We sincerely appreciate your cooperation in this attempt to orient the
students to the teaching profession before they begin their further profes-
sional coursework. We will welcome any feedback you might offer as to
your reaction to this Laboratory Experience.

If I can be of any assista..ce to you in the future, please let me hear
from you.

THE OVER-ALL PLAN

What is it?
The September Experience is an exploratory laboratory situation designed
to help the students become better oriented to the teaching profession. It
gives them direct contact with the problems of the opening of school and
provides them an opportunity to work in school systems that may or may
not be the one in which they will be observing or doing their student
teaching. It also furnishes them the opportunity to see the problems
of a elementary or senior high school from the standpoint of the teacher.

What are its purposes?
There are three main reasons why this opportunity to work in schools is
being made available to students enrolled in the teacher education pro-
gram.
The first reason is the result of recommendations made' by firstyear
teachers, particularly those who did not have the opportunity to do their
student teaching during the fall. In general, this is what many of them have
said:

"I had no idea the opening days of school were so Important. What can
the colleges do towards preparing prospective, teachers for this impor-
tant phase of teaching?"

The second reason for the September Experience came from students
interested in a teaching career who asked:
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"How may I be assured that teaching is for me before it is too late to
change my college plans?"

The third reason for the Experience is to give meaning and vitality
to the college work which the :tudent is doing. Obviously, the students
who volunteer for this experience are really concerned about utilizing
every opportunity to further their professional training.

When and Where is It Done?
It is done at the time the public schools open in the fall, and in a cooperat-
ing school of their own choice. Many districts have an orientation period or
workshop for the teachers a few days before their students arrive. Quite
frequently the Experience participants are invited to attend these sessions.
The length of time the student spends in the school is usually two or three
weeks.

What Kinds of Experiences Can the Student Be Given?
The student understands that he or she is to be your assistant during the
period that he is with you. Giving the student an opportunity to have a
variety of experiences during this time is most voidable. You can get rome
idea of the student's background from the autobiography forwarded
earlier. Some of the students may have had methods courses and will be a
real help. Some students will have reil abilities or talents which can be of
help. The only time students have felt that their experienels as Teacher
Assistants lacked value was when they were assigned exclusively to clerical
tasks. We certainly hope that the help the student can give you will partial-
ly compensate for the services you give him or her. Of course, we realize
that your greatest compensation is in the knowledge that you are helping
in the training of a professional person.

I am also enclosing a copy of a brief evaluation of the student to
be filled out after he has completed the experience. We would appre-
ciate y nir giving any reaction to the student that you care to. This
evaluation will be of great help in determining a final grade for the
pre-service teacher's September Experience.

Specific Evaluation of Teacher Trainee

The final evaluation is a joint effort of the cooperating teacher and
the Coordinator of Laboratory Experiences. Two credit hours are
given for satisfactory completion of the Early Fall Field Experience.

Teacher Trainee's Name

Cooperating Teacher's Name

Grade Level or Subject Area

Attendance Center Date
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Circle your choice; please make judgment on all items.

EVALUATION
1. Appearance High Low

Clothing 9 8 7 6 5 4 3 2 1

Hair 9 8 7 6 5 4 3 2 1

Posture 9 8 7 6 5 4 3 2 1

Mobility 9 8 7 6 5 4 3 2 1

Social Expression 9 8 7 6 5 4 3 2 1

Gestures 9 8 7 6 5 4 3 2 1

2. Communication
A. Voice 9 8 7 6 5 4 3 2 1

Pitch 9 8 7 6 5 4 3 2 1

Tone 9 8 7 6 5 4 3 2 1

Volume 9 8 7 6 5 4 3 2 1

Inflection 9 8 7 6 5 4 3 2 1

Expression 9 8 7 6 5 4 3 2 1

B. Speech 9 8 7 6 5 4 3 2 1

Enunciation 9 8 7 6 5 4 3 2 1

Dialect 9 8 7 6 5 4 3 2 1

Grammar 9 8 7 6 5 4 3 2 1
Speed 9 8 7 6 5 4 3 2 1

Colloquial Habits 9 8 7 6 5 4 3 2 1

3. Personality Characteristics
Attitude toward
teaching profession 9 8 7 6 5 4 3 2 1

Enthusiasm 9 8 7 6 5 4 3 2 1

Confidence 9 8 7 6 5 4 3 2 1

Pupil Rapport 9 8 7 6 5 4 3 2 1
Sense of Humor 9 8 7 6 5 4 3 2 1
Poise 9 8 7 6 5 4 3 2 1

Cooperation 9 8 7 6 5 4 3 2 1

4. Do you recommend that this student remain in the teacher educa-

tion program? Yes No

5, Personal Evaluation: (Please comment)

Cooperating Teacher University Supervisor Future Teacher
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Students are reminded that the final assignment for the September
Experience is completion of the two page self evaluation describing
their September Experience.
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CHAPTER VIII

Teacher Aide Experience

PART IThe OverAll Plan

What Is It?
The Teacher Aide experience is a prestudent teaching laboratory

situation designed to help future teachers become better oriented to
the teaching profession. It gives them direct contact with the con
terns of teaching in a school and affords cistern an opportunity for
other exposures to a public school system for a two hour block once
a week. Although a brief experience it provides them the opportu
nity to perceive the activities of an elementary, junior high, or
senior high school from the standpoint of the teacher.

What Are Its Purposes?
There are three main reasons why this opportunity to work in

schools is being made available to students enrolled in elementary
education or secondary education at a college or university.

The first reason is the result of recommendations made by first.
year teachers, particularly those who did not have the opportunity to
participate in public sell( JIc during their teacher education program.
They felt that an early exposure to various teachinglearning situa-
tions would familiarize them with the problems and concerns of
teaching.

The second reason for the Teacher Aide Program came from stu
dents interested in a teaching career who asked:

"How may I be assured that teaching is rot me before it is too late to
change my college plans?"

The third reason for the Teacher Aide Program is to give meaning
and vitality to the college work which the student is doing. Obvious
ly, the students whc volunteer for this experience are really con
cemed about utilizing every opportunity to further their ptotessiinal
training.
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When and Where is It Done?

it is done in a public school cooperatively selected by the future
teacher and university administrator. The length of time the student
spends in the school will be two hours per day, one day per week for
a quarter, semester, or more.

What Kinds of Experiences Can the
Student Be Given?

The student in teacher education understands that he is to be an
assistant during the period th,s, he is in the public schools. Giving the
student an opportunity to have a variety of experiences during this
time is most valuable. Some of the students may have had methods
COMICS and will be a real help. The only time students have felt that
their experiences as Teacher Aides lacked value was when they were
assigned exclusively to clerical tasks. The help the student can give
the cooperating teacher gill partially compensate for the services the
teacher can give him or her. Even though, again, the time spent in the
field is brief, teachers have found that the future teacher can help in
many ways. Of course, the greatest compensation is in the knowledge
that the cooperating teacher is helping in the training of a profes-
sional person.

PART II
Suggested Activities During the Teacher Aide Experience

After You Arrive, What Will You Do?
Below is a list of suggested activities. Students will not be ex-

pected to participate in all of them because this list has been com-
piled from many schools and many students. The student twill un-
doubtedly want to use it in planning, with the principal and the
teacher, the things best suited to them and the situation.

Getting acquainted with the school and the community:

building

--evipment
school routines

teaching materials

..._.._the community, its re
sources, its character in
relation to the school
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Clerical Assistance:

___ in the office

in the library

registration and fees

distribution of books and
materials

Teaching Activities

check lighting and venti-
lation

collect teaching materials
and aids

put information on chalk
boards

_ :mange bulletin hoards

housekeeping duties

lunchroom supervision

assist with testing and
scoring

occasional classroom re-
sponsibility, after careful
planning with regular
teacher

seating chart:

catalog materials for the
teacher

_compiling data for rec-
ords

work with individual stu-
dents

recreational and play.
ground supervision

assist with clubs, drama
groups, music groups,
etc.

_help reading groups

help plan classroom work

visit with study groups

demonstrate specific sub.
jcct matter

Placement Procedures

The teacher aide program is a pre student teaching laboratory ex-
perience designed to give teacher education majors an opportunity to
spend two hours a day, one day each week in a public school.

They arc assigned to a cooperating teacher who will meet with the
student and decide the most convenient time and day the university
student is to be in her classroom.

The approval for placing students in a specific school is first se
cured from the unit superintendent. With his approval, the university
administrator in charge of laboratory experiences contacts the build.
ing principals for a list of approved cooperating teachers.
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The cooperating teachers arc each given a copy of the following
letter and a brief description of the program and a list of suggested
activities similar to those described earlier in this chapter.
TO: Cooperating Teacher

FROM: Dr. Charles R. Heinz, Coot nator
Professional Laboratory P.;:p,!riences

Your Achool administrator nas indicated that you have been selected to
work with one of our students from our teacher :ducation program in the
Teacher Aide Program. Essentially, the student will be with you two hours
per day, one day pet week. The student will meet with yo, to determine
the day and time block most convenient for all concerned. He will be
serving as an assistant to you. You will be able to determine any special
abilities the student ha.1 and hos far he has gone in his college work during
the pre-sisitation interview.

Experience here and elsewhere has indicated that this Teacher Aide
Program can make a significant contribution to the student's teacher train-
ing program. Teachers elsewhere who have participated In such a program
find it very satisfying and gratifying to be of help to a young person at this
stage of his career. Your effort in workino with this student in the impor-
tant ph:-.Fe of "getting to %cork in the classrooms" is making a teal contd
button to his professional growth. A brief description of th, over-all plan
and a list of suggested activities are enclosed.

We in teacher education along with our students appreciate your help in
the program. We would be say much intetested in any reaction you have.

There are numerous courses in Elementary Education including
Early Childhood and in Secc dary Education that might have as pp
of their program some teacher aide experiences. Since it is not tim.!
consuming and voluntary in nature, more students should be en-
couraged to participate by their college instructors.

The instructors of the courses should receive the student request
as to grade level and preferred public school in which they wish to be
placed and forward it to the office of the university administrator in
charge of laboratory experience. It is the administrator's responsibil
ity to arrange placement for each student ssith an approved cooperat
ing teacher that was submitted by their building principals.

When final placement has been arranged, the principal, cooperat
ing teacher, university student, and the university instructor is given
a copy of the assignment, as illustrated on the following page.

In addition to the specific class assignments, the students enrolled
in this program should be requited to complete an observation guide.
It should be completed and forwarded to the administrator of labora-
tory experiences at the end of the mid-term.
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TEACHER AIDE PROGRAM
El. ED. 309

(Please report to the principal when first entering building)

Lewis Elementary School, Gcorgc Mendanall, Prin. 457.2632

Name Grade Cooperating Teacher
Linda !folder 3 Mrs. Rohde
Judi Lanwasser I Mrs. O'Malley
Judy Ellis 3 Mrs. Thomas
Jeanne Blackwell 2 Mrs. O'Bryen
Lynda Nocerino 1 Mrs. Fuller
University School, 1)r. William Matthias, Prin. 453.2427

Name Grade Cooperating Teacher
Terry McEwen 3 Mrs. Treece
Marianne Garepis K Mit.s Cunningham
Pamela Bland 1 Mrs. Blumenfeld
Barbara Woolridge 3 Mrs. Treece
Vivian Tottleben K Miffs Cunningham
Carole Nawjoski K
Linda Rose N ,,

Jeanne Ilowic N t 1

Elaine Fowler N "
Winkler School, Mr. Larry Drake, Prin. 457.5393

Name Grade Cooperating Teacher
!Hen Bridges 1 Mrs. Perkins
Mary Ann Giiffo 2 Mrs. Carter
Lauren Yuiick 3 Miss Smith
Unity Point School, Mr. Virgil ltheeles, Prin. 457.8348

Name Grade Cooperating Teacher
Donna Lingle 3 Mrs. Clauich
Prush Elementary School, Mrs. Mary Swindell, Prin. 457.2600

Name Grade Cooperating Teacher
Cheryl Become 3 Mrs. Bruitt
Linda Wolf 5 Mrs. Bruin
Donna Maul 1 Mrs. Smith
Robin Pubes 1 Mrs. Caspei
Mary Smith K Mrs. Morganp.m. only
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CHAPTER 1X

The Elementary Block Program

Overview of the Program
The Elementary Block program for elementary education majors

provides another opportunity for direct work in the field, 'I he pre.
student teaching laboratory experience, a vital part of the Elemcn
tary Education flock program, is al, attempt to introduce and orient
the students to the practical aspects of the teaching profession at the
specific grade level the student has selected. The program 6 designed
to give each student an opportunity to spend one full day each week
for an academic quarter vvith the same teacher in an area public
school. The students will serve as a:sistants or teacher aides during
their field work and will be assigned to suggested instructional and
non. instructional activities at the discretion of the cooperating teach.
Cr.

Both the students and the cooperating teachers are given a list of
the kinds of experiences that if felt would be most profitable to the
students. Giving Ills_ student an opportunity to have a variety of
experiences during this time is most valuable. There is a strong feel.
ing that the help the students can give to the cooperating teacher will
partially compensate for the services she will give to the student. The
greatest compensation for the teacher is again the knowledge that
they are helping in the training of a person for the teaching profes-
sion.

During each quarter, there will be approximately 30 participating
Elemental-I Education majors in each section of the elementary
block. The usual design of the clock program is to have four aca..
dcmic courses on the campus and the fifth, the laboratory experience
course, in the field in elementary classrooms. The four academic
courses are those that satisfy the major and are generally in elemen-
tary education. They may include Understanding the Elementary
School Child, Educational Psychology, Elementary School Methods,
Education for the Disadvantaged Child, Science Methods, Mathe-
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matic Methods, etc. All courses should provide the theory of elemen-
tary education so that the practice may have more direct meaning.

The above courses arc so scheduled that the student will b.: placed
in off - campus centers one full day each week to satisfy the require.
mitts for the laboratory experience course. In other wotds the four
academic courses may be scheduled for Tuesday through Friday leay.
ing Mondays free for field work. The Coordinator of Laboratory
Experiences arranges placement with a specific teacher for these stu-
dents in ow: of the public elementary schools in thc near arca. Trans.
portation will be provided both to and from their centers each day in
the field. The bus leaves early each morning from the college campus
and returns after the palic school day is completed.

Student Seminars
It is recommended that three seminars be planned for the labora

tort' experience portion of the elementary block program. The first
seminar will be held on campus during the first laboratory day of
each quarter in the morning. During the afternoon, the students will
be taken to their assigned schools and introduced to the building
principal and their cooperating teacher. It %sill be an orientation
meeting that will cover the six major areas listed below:

1. Review of guidelines for the future teachers, developed
jointly by local public school administrators, teachers, and
the Coordinator of Laboratory Experiences.

2. Dress codes, adopted by local public schools, will be dis-
cussed.

3. A review of suggested activities during the teacher aide expe-
rience will be covered.

4. The instructors of the courses included in the block program
will panel a discussion relating how their courses will interact
with the teacher aide experience.

5. Methods cf evaluating thc students in thc program will be
discussed.

6. tiacenxnt assignments for each student will be distributed
during the morning session aid students %sill be introduced to
their cooperative teaches in the afternoon.

The second seminar will be scheduled during the middle of each
quarter. This meeting will be primarily devoted to a general review of
the experience or to some specific topic such as teaching of the
culturally disadvantaged child. With the advent of concern for the
cultural disadvantaged child, it is important to help train students to
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work in these special areas. With a true "field laboratory" at the
disposal of the future teachers, the disadvantaged problem as well as
numerous others can be carefully analyzed and treated during the
seminars. Spec:plistE may be invited to interact with the students on
special topics at this time.

The third seminar will be scheduled during the latter part of each
quarter, This meeting will be primarily devoted to reviewing the total
experience and its meaning for becoming a professional teacher. The
student will also complete and hand in any assignments or activity
check lists that were prescribed at the beginning of the experience.
This covers the teaching and management skills the teacher aide
should have had an opportunity to participate in.

Placement Procedures
The students enrolled in the elementary education block program

are placed in different public school systems. The superintendent is
first contacted for his,approval of implementing this laboratory expe-
rience program in his school. With his permission, the building princi-
pal is contacted for a list of cooperating teachers he feels would like
to participate in the program.

A sample letter distributed to all cooperating teachers follows. A
brief description of the over-all plan and a list of su xested activities
should also be provided for the cooperating teacher.

TO: Cooperating Teachers

FROM: Dr. Chutes R. Mein:
Coordinator

Your school administratot has indicated that ynu have been 'elected to
work with one of our students from this university in the Etementaty
Block program. Essentially, the student will be with you during the entire
dry, one day pet week. During this quarter, they will visit your school
each Monday. They will be serving as an assistant to you. You will be able
to know of any special abilities the student has and how far he has gone in
his college work durieg his fast visit.

Experience hete and elsewhere has indicated that this teacher aide tape
ciente can make a significant contribution to the student's teacher training
program. Teachers elsewhere who have pattkipated in such a proparn find
it very satisfying and gratifying to be of help to a young person at this
stage of his caws. Your effot in wotking with this student in the impot
Pant phase of "getting started" is making a teal contribution to his profes-
sional growth. A brief description of the ovetall pian and a list of sug-
gested activities are enclosed.

We and out students appreciate out help in the program. We would be
interested in any reaction you have to the program
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Final assignments should be made and distributed during the first
seminar meeting with students enrolled in the block program. The
principals and cooperating teachers should also be given copies of the
assignments before the students arrive.

The students should receive academic credit for this program be-
cause it is a vital and significant part of their program. The joint
evaluation should be completed by the cooperating teacher and the
University Supervisor.
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CHAPTER X

Secondary Education
Laboratory Experiences

The primary objective of all pre-student teaching laboratory expe-
riences at the secondary level is to provide an opportunity for the
preservice teacher to grow into a competent, successful teacher.

It is the function of a college or university to organize these expe-
riences into a systematic, sequential order of activities from the sim
plc to the complex, from viewing Films of behavior in the future
teacher's first professional education class as they enter the teacher
education program to full responsibility in a classroom near the end
of their student teaching assignment. The sequential program should
be developed to help the pre-service teacher to understand the teach-
ing process, the behavior of students, anti the function of the s hoot
and community.

Although no program in pre-laboratory experiences can produce a
fully developed teacher alone, the greatest value of this program to
the secondary pre-service teacher %%ill be the increased opportunity
to observe and participate with students :n the subject areas currently
being covered and also achieving a more perceptive approach to
school problems.

The secondary pre-student teaching laboratory experiences should
include systematic observation, limited participation, and finally full
participation in the kinds of school and community activities in
which the student will later engage as a teacher. The sequence of
academic and professional education courses should be so planned
that students haw time for observation and participation in connec-
tion with professional education courses in full preparation for a
continuous period of student teaching.

There arc a variety of professional education courses that are pre-
requisites for secondary majors before moving to a student teaching
assignment. Future teachers are introduced to this sequence of
courses as socn as they are admitted to an approved teacher educa-
tion program. In an attempt to make these education courses more
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relevant and meaningful, there should be several planned sequential
field experiences which will bring them into contact with public
school students in each college course. One of the purposes of these
pre-student teaching field experiences is to develop a readiness for
the more complete responsibilities of student teaching.

The professional sequence of courses for secondary majors may
begin with an introduction course, a learning theory or educational
psychology course, or a foundations or principles course. Regardless
of the nature of the course, accompanying laboratory experiences
should be defined to permit the future tedchcr to move into the
school or community to gain first-hand perceptions of the titu..tion.
In an introduction course the movement may be made to both the
school and community with speeifically defined goals. For an educa
tional psychology course, the emphasis may be placed on student
behavior and characteristics as they effect the teachinleaniing
process. For a foundations or principles course, the future teacher
should again interact with the secondary school in general and the
community. The pre-service teacher will have an opporttr,:ty to sec
these situations first hand, to interact with them, to make dis-
cover.es, and to analyze, prepare and test teaching units and strate-
gics. Experiences can range from group observations of the commu-
nity and the school to individual observation and participation in
selected classrooms.

Another professional education course that is generally required
by the prospective secondary teacher is his methods class. A pre-
laboratory experience can be developed for secondary education
majors during this time which will move them directly into the
school. Pre-service teachers should be placed in public high schools
with the chairman and teachers of the department of their major area
of concentration. Cooperatively they can develop a list of suggested
activities and develop a suitable program designed to give the pre-
service teacher a variety of experiences within the department. In
some cases, it might be possible to place that same person in a
student teaching assignment at the same school where he completed
his pre-laboratory experience, thus affording continuity to the cape-
rience.

The pre-service teacher should receive academic credit for this
laboratory experience. They can be assigned to a school for a block
of time each day, usually two or three hours. All academic majors
such as Men's and %/omen's Physical Education, Business Education,
Home Economics, English, etc. can participate in this important ex.
perienct.
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The nature and extent of these secondary pre-student teaching
laboratory experiences should not be uniform to all students. It is
important that it stay flexii,!- in order to provide for individual
differences of the pre-service teachers and the departments they are
placed in. Cooperative decision-making by all concerned can deter-
mine the nature of the program of experiences.

Another laboratory experience that is popular among prospective
secondary teachers is the September Experience. It was covered in
Chapter VII of this book. It may be the beginning experience for
many prospective secondary teachers. And, the secondary pre-
professional can become involved as a teacher aide (Chapter VIII) in
a variety of experiences.

In conclusion, other experiences can and should be defined for the
secondary major that will allow him to interact with students,
teachers, schools, community, and the specific content teaching area.
The creative thinking and planning of these experiences by public
school and university educators can accomplish this. In all cases the
sequencial order of the experiences is imperative to bring the future
teacher of high school students up to a level of readiness for student
teaching.

79



CHAPTER XI

Other Laboratory Experience Efforts
Media Oriented

As suggested in the previous chapter, creative attempts to give
future teachers more contact with schools, students and the com-
munity should be encouraged by professional educators in colleges,
universities and public schools. Flexibility too is encouraged so that
each individual in a teacher education program may participate in the
many and diverse experiences in the field.

In some cases, the logistics of moving students into the field may
be such as to prohibit any activity along this line. However, as al-
luded to earlier, the use of simulated and electronic means can bring
the "field" to the campus and classroom. Basic perceptual intake is
provided the future teacher through simulation which the individual
can observe, analyze and judge. Decision-making about the selected
sequence can be made in a manner similar to actually being in a live
situation.

The use of various forms of media for laboratory experiences per-
haps are better than the actual first-hand experience. For example
selected protocols (episodes) of public school student behaviors can
be filmed in the r'eld and brought to the classroom for careful analy-
sis by a class in educational psychology. The exact behaviors caught
on film can illustrate a point that the instructor wishes to emphasize.
Attention is focur.ed only on the behaviors under consideration and
thus omits any extraneous behaviors that may confuse the observers.
The possibilities for this type of laboratory experience are limitless
and they all lead to significant observation and analysis by the
teacher education student.

Another use of media-oriented laboratory experiences is that of
demonstration. A number of teaching moves can be demonstrated by
teachers in the field and captured by a filming process to be brought
to the college classroom. An example might be the specific asking of
questions soliciting various levels of cognition by students in answer-
ing. A future teacher can view the nature of the question and re-
sponse to see one way of doing it. Again, limitless possibilities exist
for demonstrating selected protocols.
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A third use of media can be made by randomly selecting longer
protocols of classroom activities in any grade level or class to display
for analysis many things that take place in a given classroom. These
can be used to give the future teacher an idea as to the t,)tal behavior
of the students and teachers in a typical classroom and can provide
materials for analysis and evaluation in terms of teaching units, class-
room climate, discipline and other aspects of the situation.

Finally, some pre-determined teaching situations can be captured
on film that may be used to help the future teacher think about and
solve problems that arise. In other words, a classroom session may be
filmed that leads to a decision by the teacher. The filin stops and the
future teacher then makes the decision as to which direction to go
and supports it with a rationale. These simulated teaching-problem
sessions afford the future teacher the opportunity to analyze quickly
the problem and then foster a decision as to the next move. Further,
these critical situations can be viewed by a number of pre-service
people and the responses can be shared. The college instructor can
guide his students in their decision-making.

All of the above-mentioned filming can be done by either video
(and/or audio) taping or using 16 mm or 8 mm cameras. A library of
these tapes cal be developed which can provide for many media-
oriented sessions with future teachers. Although this does not bring
the future professional in live contact with public school students, it
still provides sensory intake for analysis and decision-making.

The main ingredients for these media-oriented sessions are think-
ing about and defining the exact nature of the protocol and then
capturing them. College instructors, public school people and labora-
tory experiences people should work together to define and record
whatever is deemed important. This is not a complex process but is
one that has considerable meaning to the teacher education student.
Only creative thinking is required to make this a useful tool for the
preparation of teachers. All laboratory experiences can be easy to
develop and are much needed, The National Commission on Teacher
Education and Professional Standards sums it up correctly by stat-
ing: "Carefully planned and supervised experiences in the field are
needed for the student to study ar d understand the teaching process,
the behavior of children, and the functions of school and other social
agencies. These experiences should include both direct observation
and participating in the school and community and observation and
study of teaching by simulated or electronic means."'

I. National Comission on Teacher Eduction and Profession:.1 Standards, A Position Paper,
Washington, D.C., Mitional Education Association of the United States, 1967, p. 13.
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OBSERVATION GUIDE FOR SEPTEMBER EXPERIENCE

Teacher Trainee's Name

Cooperating Teacher's Name

Grade level or subject area

Attendance Center Date

The following guide is provided to help you get the most from
the time you spend observing the class(es) to which you have been
assigned. It is not intended as a complete list of all facets of what
you will notice during your observation, however, if studied carefully
prior to and kept before you while observing, it should call to your
attention certain aspects of the teacher-learning situation that will be
important to you when you begin teaching. You may find it helpful
to quickly jot down significant information as it occurs to you.'

Physical Environment
1. Is the thermal (heat, humidity) environment adequate? Ventila-

tion?
2. Is the lighting (natural and artificial) adequate and glare free at

all points in the room?
3. What are the conditions in respect to furniture and its arrange-

ments and (a) crowding, (b) direction faced, (c) comfort and size,
(d) mobility and (e) traffic flow in the classroom?

4. Is accoustical control adequate (a) within the room (b) from
outside disturbances?

5. What teacher and/or pupil-made efforts are evident in improving
the attractiveness of the environment?

Preparation
1. What preparation of materials was done prior to the opening of

class? (Including attendance, reports, etc., as well as instructional
aids).

2. Notice details of the beginning of the teacher's day.

Opening of Class

1. How is the class called to order? (Notice details of handling
previous absences and/or tardiness.

1. Charles Neal, Guidelines for Personnel Working with Student Teachers. Unpublished
Material, 1967.
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2. What tcchniquc(s) docs the teachcr use to gain and focus the
attention of of the class upon the work at hand?

3. Is the tcachcr seated, walking about, ctc.?
4. What tcchniquc(s) docs the tcachcr employ to crcitic interest and

enthusiasm for the work?
5. Do you sec any relationship between the opening of class and

pupil behavior throughout the remainder of the class?

Conducting tho Class
1. In your opinion is everyone aware of the aims of this activity?
2. Is thc discussion teacher or pupil centered?
3. How are all studcnts drawn into the class discussion?
4. Were there any incidents that required special discipline? How

did the teachcr treat the situation?
5. Classroom control is a continuous process. What are this teacher's

effective tools for control?
6. Is there occasion when a student who is responsible for a negative

act must be singled out for disciplinary action?
7. What is the reaction of the othcr studcnts at the time?
8. Consider the effectiveness of the tcachcr' (a) voice, (b) dress, (c)

mannerisms (walking, gestures, ctc.)
9. What methods are used in distributing and collecting materials?

10. What routines are established for such things as studcnts leaving
their desk, leaving the room, sharpening pencils, talking with
othcr students, using additional materials in the room, etc.?

11. By what means do the studcnts gain the teacher's attention and
add rcss him?

12. Is there ever an occasion in which the teachcr modifies or departs
from his plan? Was this valuable for the studcnts?

13. What techniques do you feel were the most effective? Would
these be equally effective for you?

Evaluation
1. Were there provisions for cvaluating the students' work?
2. Would you have suggestions toward improving the cvaluation

procedure?
3. Were there provisions for cvaluating the lesson in terms of effcc-

tivcncss?
4. Were there changes in either teachcr or pupil behavior as a result

of the cvaluation?
5. As a result of cvaluating the lesson, were changes suggested?
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Assignment

1. How was the assignment given? (Orally, written, by pages, chap-
ter, problem, etc.?)

2. Are the individual students aware of the purpose of this assign-
ment?

3. How does the teacher create interest in the assignment?
4. What part did the class have in determining or discussing the

assignment?
5. Was time permitted to study the assignment in class? What activ-

ity did the teacher engage in during this supervised study?

Personal Evaluation of Observed Teaching Process

Please describe your evaluation of a given lesson.

I. Beginning Class

II. Introduction of Lesson

III. Presentation of Lesson

IV. Pupil Reaction

V. Future Assignments

VI. Evaluation
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STUDENT CHECKLIST OF SEPTEMBER EXPERIENCE

Teacher Trainee's Name

Cooperating Teacher's Name

Grade level or subject area

Attendance Center Date

Please check those activities you were directly involved in during
your September Experience.

Getting acquainted with the school and the community:

building

equipment

school routines

teaching materials

the community, its re-
sources, its character in
relation to the school

Clerical Assistance:

in the office

in the library

registration and fees

distribution of books and
materials

Teaching Activities:

check lighting and venti-
lation

collect teaching materials
and aids

__put information on
chalking board

teaching staff

non c e rtified employees

range of teacher responsi-
bilities

teacher's meetings

seating charts

catalog materials for the
teacher

compiling data for rec-
ords

recreational supervision

assst with clubs, drama
groups, music groups,
etc._ work with i»lividual stu-
dents



arrange bulletin boards

housekeeping duties

lunchroom supervision

assist with testing and
scoring

occasional classroom re-
sponsibility after careful
planning with regular
teacher

Professional Activities:

attend teacher's meetings
(when appropriate)

___attend parent meetings
and community activities

discuss specific profes-
sional problems with
teacher, principal, and
superintendent

help reading groups

help plan classroom work

visit with study groups

demonstrate specific sub-
ject matter

Please list your reactions to your September Experience:

Teacher Trainee
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EVALUATION OF PRESERVICE TEACHER

Teacher Trainee's Name
Cooperating Teacher's Name
Grade level or subject area
Attendance Center Date
Circle your choice; please make judgment on all items.

I. Appearance
EVALUATION
High Low

Clothing 9 8 7 6 5 4 3 2 1
Hair 9 8 7 6 5 4 3 2 1
Posture 9 8 7 6 5 4 3 2 1
Mobility 9 8 7 6 5 4 3 2 1
Gestures 9 8 7 6 5 4 3 2 1

II. Communication
A. Voice 9 8 7 6 5 4 3 2 1

Tone 9 8 7 6 5 4 3 2 1
Volume 9 8 7 6 5 4 3 2 1
Inflection 9 8 7 6 5 4 3 2 1
Expression 9 8 7 6 5 4 3 2 1

B. Speech 9 8 7 6 5 4 3 2 1
Enunciation 9 8 7 6 5 4 3 2 1
Dialect 9 8 7 6 5 4 3 2 1
Grammar 9 8 7 6 5 4 3 2 1
Speed 9 8 7 6 5 4 3 2 1

III. Personality Characteristics
Cooperation 9 8 7 6 5 4 3 2 1
Dependability 9 8 7 6 5 4 3 2 1
Enthusiasm 9 8 7 6 5 4 3 2 1
Initiative 9 8 7 6 5 4 3 2 1
Poise 9 8 7 6 5 4 3 2 1
Confidence 9 8 7 6 5 4 3 2 1
Sense of Humor 9 8 7 6 5 4 3 2 1
Pupil Rapport 9 8 7 6 5 4 3 2 1
Attitude toward 9 8 7 6 5 4 3 2 1

Teaching Profession
Promise of Professional 9 8 7 6 5 4 3 2 1

Growth
IV. Personal Evaluation: (Please Comment)

Cooperating Teacher University Supervisor
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EVALUATION IN TERMS OF TEACHER BEHAVIOR

Cooperating teacher, university supervisor, future teacher:
List and describe in terms of behavior what the future teacher

can do at this point :n the laboratory experiences program.



APPENDIX "B"

Teacher Aide Experience

1. Observation Guide for Teacher Aide Experience
2. Suggested Activities During the Teacher Aide Program
3. Evaluation of PreService Teacher
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OBSERVATION GUIDE FOR TEACHER AIDE EXPERIENCE

Teacher Trainee's Name

Cooperating Teacher's Name

Grade level or subject area

Attendance Center Date

The followir.g guide is provided to help otr get the most from
the time you spend observing the class(es) to which you have been
assigned. It is not intended as a complete list of all facets of what
you will notice during you: observation, however, if studied carefully
prior to and kept before you white observing, it should call to youl
attention certain aspects of tne teacherlearning situation that will be
important to you when you begin teaching. You may find it helpful
to quickly jot down significant ..nforination .s it occurs to you.

Physical Environment
I. Is the thermal (heat, humidity) environment adequate ? Ventila-

tion?
2. Is the lighting (natural and artificial) adequate and glare free

all points in the room?
3. What arc the conditions in respect to furniture and its arran;e

merits and (a) crowding, (h) direction faced, (c) comfort and size,
(d1 mobility and (c) traffic flow in the claswrom?

4. Is accoustical control adequate (a) within the room (b) gone
outsidz disturbances?

5. What teacher .indjor pupilmade efforts arc evident in improving
the attractiveness of the cnvironmcn,?

Preparation

What preparation of materials was done prior to the opening of
class? (Inducing attend:nee, reports, etc., as well as instructional
aids).

2. Notice details of the beginning of the teacher's day.

Opening of Class

I. How is the class called to order? (Notice details of handling
previous absences and/or tardiness.
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2. What technique(s) does the teacher use to gain and focus the
attention of the class upon the work at hand?

3.1s the teacher seated, walking about, etc.?
4. What technique(s) does the teacher employ to create interest and

enthusiasm for the work?
5. Do you see any relationship between the opening of class and

pupii behavior throughout the remainder of the class?

Conducting the Class

1. In your opinion is everyone aware of the aims of this activity?
2. Is the discussion teacher or pupil centered?
3. How are all students drawn into the class discussion?
4. Were there any incidents that required special discipline? How

did the teacher treat the situation?
5. Classroom control is a continuous process. What are this teacher's

effective tools for control?
6. Is there occasion when a student who is responsible fir a negative

act must be singled out for disciplinary ildiuti?
7. What is the reaction of the other students at the time?
8. Consider the effectiveness of the teacher' (a) voice, (b) dress, (c)

mannerisms (walking, gestures, etc.)
9. What methods are used in distributing and collecting materials?

10. What routines are established for such things as students leaving
their desk, leaving the room, sharpening pencils, talking with
other students, using additional materials in the room, etc.?

I. +s-hat means do the students gain the teacher's attention and
address him?

12. 's there ever an occasion in which the teacher modifies or departs
from his plan? Was this valuable for the students?

13. What techniques do you feel were the mos! effective? Would
these be equally effective for you?

Evaluation
I. Were there provisions for evaluating the students' work?
2. Would you have suggestions toward improving the evaluation

procedure?
3. Were there provisions for evaluating the lesvm in terms of effec-

tiveness?
4. Were there changes in either teacher or pupil behmicr as a result

of the evaluation?
5. M a result of evaluating the lesson, were changes suggested?

100



Assignment
110% was the assignment given? (Orally, written, by pages, chapter,
prJbletn, etc.?)

2. Are the individual students aware ot the purpose of this assign-
ment?

3. How does the teacher create interest in the assignment?
4. What part did the class have in determining or discussing the

assignment?
5. Was time permitted to study the assignment in class? What ac-

tivity dit'. '.e tearher engage in during this supervised study?

Per:coal Evaluation of Observed Teaching Process
Please describe your evaluation of a given lesson.
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SUGGESTED ACTIVITIES DURING
THE TEACHER AIDE PROGRAM

Teacher Trainee's Name

Cooperating Teacher's Name

Grade level or subject area

Attendance Center Date

Please check those activities you were dbectly involved in during
your Teacher Aide Experience.

Getting acquainted with the school and the community:

building

equipment

school routines

teaching materials

the community, its re-
sources, its character in
relation to the school

Clerical Assistance:

in the office

in the library

registration and fees

distribution of books and
materials

Teaching Activities:

_check lighting and venti-
lation_ collect teaching materials
and air's

_put information on
chalking board

a=111.

teaching staff

nonce rtified employees

range of teacher responsi-
bilities

teacher's meetings

seating charts

catalog mater:als for the
teacher

compiling data for rec-
ords

recreational supervision

assist with clubs, drama
groups, music groups,
etc.

work with individual stu-
dents



arrange bulletin boards

housekeeping duties

lunchroor, inpenision

assist with testing and
scoring

occasional classroom re-
sponsibility :After careful
planning with regular
teacher

Pr 7fessional Activities:

_attend teacher's meetings
(wilco appropriate)

alt -nd parent meetings
and comnwmity activities

cliEcuss specific profes-
sional problems with
teacher, principal, .nd
superintendent
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help plan classroom wank

visit with study groups

deiwnstrate specific sub-
ject matter



EVALUATION OF PRESERVICE TEACHER

Teacher Trainee's Name
Cooperating Teacher's Name
Grade level or subject area
Attendance Center , Date

Circle your choice; please make judgment on all items.
EVALUATION

I. Appearance High Low
Clothing 9 8 7 6 5 4 3 2 1

Hair 9 8 7 5 5 4 3 2 1

Posture 9 8 7 6 5 4 3 2 I

Mobility 9 8 7 6 5 4 3 2 1

Gestures 9 8 7 6 5 4 3 2 I

N. Communication
A. Voice 9 8 7 6 5 4 3 2 1

Tone 9 8 7 6 5 4 3 2 1

Volume 9 8 7 6 5 4 3 2 1

1-"le,tion 9 8 7 6 5 4 3 2 1

Expression 9 8 7 6 5 4 3 2 1

I L Speech 9 8 7 6 5 4 3 2 1

Lnunciation 9 8 7 6 5 4 3 2 1

Dialect 9 8 7 6 5 4 3 2 1

Grammar 9 8 7 6 5 4 3 2 1

Si.ccd 9 8 7 6 1 4 3 2 1

III. Personality Characteristics
Cooperation 9 8 7 6 5 4 3 2 1

Dependability 9 8 7 6 5 4 3 2 1

Enthusiasm 9 8 7 6 5 4 3 2 1

Initiative 9 8 7 6 5 4 3 2 1

Poise 9 8 7 6 5 4 3 2 1

Confidence 9 8 7 6 5 4 3 2 I

Sense of Humor 9 8 7 6 5 4 3 2 1

Pupil Rapport 9 8 7 6 5 4 3 2 1

Attitude toward 9 8 7 6 5 4 3 2 1

Teaching Profession
Promise of Professional Growth 9 8 7 6 5 4 3 2 1

1V. Personal Evaluation: (Please Comment)

Cooperating Teacher University Supervisor Future Teacher
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EVALUATION IN TERMS OF TEACHER BEHAVIOR

Cooperating teacher, university supervisor, future teacher:

List and describe in terms of behavior what the future teacher
can do at this point in the laboratory experiences program.



APPENDIX "C"

Elementary Block Program

1. Observation Guide for Elementary Education Block Program
2. Activity Checklist lo, Elementary Education Block Program
3. Evaluation of Pre-Service Teacher



OBSERVATION GUIDE FOR ELEMENTARY
EDUCATION BLOCK PROGRAM

Teacher Trainee's Namc

Cooperating Teacher's Name

Grade level or subject area

Attendance Center Date

The following guide is provided to help you get the most from
the time you spend ()limning the class(es) to which you have been
assigned. It is not intended as a complete list of all facets of what
you will notice during your observation, however, if studied carefully
prior to and kept before you while observing, it should call to your
attention certain aspects of the teacherlearning situation that will be
important to you when you begin teaching. You may find it helpful
to quickly jot down significant information as it occurs to you.

Physical Environment
1. Is the thermal (heat, humidity) environment adequate? Ventila

tion?
2. Is the lighting (natural and artificial) adequate and glare free at

all points in the room?
3. What are the conditions in respect to furniture and its arrange-

ments and (a) crowding, (b) direction faced, (c) comfort and size,
(d) mobility and (e) traffic flow in the classroom?

4. Is accoustical control adequate (a) within the room (b) from
outside disturbances?

5. What teacher and/or pupilmade efforts are evident in improving
the attractiveness of the environment?

Preparation

1. What preparation of materials was done prior to the opening of
class? (Including attendance, reports, etc., as well at instructional
aids).

2. Notice details of the beginning of the teacher's day.

Opening of Class

1. 110w is the class called to order? (Notice details of handling
previous absences and/or tardiness.

ify 111



2. What technique(s) does the teacher u..? to gain and focus the
attention of the class upon the work at hand?

3. Is the teacher seated, walking about, ctc.?
4. What technique(s) does the teacher employ to create interest and

enthusiasm for the work?
5. Do you see any relationship between the opening of class and

pupil behavior throughou, the remainder of the class?

Conducting the Class

1. In your opinion is everyone aware of the aims of this activity?
2. Is the discussion teacher or pupil centered?
3. How are all students drawn into the class discussion?
4. Were there any incidents that required special discipline? Dow

did the teacher treat the situation?
5. Classroom control is a continuous process. What arc this teacher's

effective tools for control?
6. Is there occasion when a student who is responsible for a negative

act must be singled out for disciplinary action?
7. What is the reaction of the other students at the time?
8. Consider the effectiveness of the teacher' (a) voice, (b) dress, (c)

mannerisms (walking, gestures, ctc.)
9. What methods arc used in distributing and collecting materials?

10. What routines arc established for such things as students leaving
their desk, leaving the room, sharpening pencils, talking with
other students, using additional materials in the room, ctc.?

11. By what means do the students gain the teacher's attention and
address him?

12. Is there ever an occasion in which the teacher modifies or departs
from his plan? Was this valuable for the students?

13. What techniques do you feel were the most effective? Would
these be equally effective for you?

Evaluation

1. Were there provisions for evaluating the students' work?
2. Would you have suggestions toward improving thc evaluation

procedure?
3. %Vert there provisions for evaluating the lesson in terms of effec-

tiveness?
4. Were there changes in tithe- teacher or pupil behavior as a result

of the evaluation?
5. As a result of evaluating the lesson, were changes suggested?
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Assignment

1. [low was the assignment given? (Orally, written, by pages, chap.
ter, Froblern, etc. ?)

2. Arc the individual students aware of the purpose of this assign.
ment?

3. !low does the teacher create interest in the assignment?
4. What part did the class have in determining or discussing the

assignment?
5. Was time permitted to study the assignment in class? What activ

ity did the teacher engage in during this supervised study?

Personal Evaluation of Observed Teaching Process

Please describe your evaluation of a given leson.

I. Beginning Class

II. Introduction of Lesson

Ill. Presentation of Lesson

IV. Pupil Reaction

V. Future Assignments

VI. Evaluation

113



ACTIVITY CHECKLIST FOR ELEMENTARY
EDUCATION BLOCK PROGRAM

Teacher Trainee's Name

Cooperating Teacher's Name

Grade level Attendance center Date

MANAGEMENT SKILLS

1. To write attendance reports conforming to school policy.
2. To collect lunch money, fill out lunch report. (Develop ways in

which this might be done.)
3. To type a ditto correctly so it is legible and usable in the class-

room.
4. To file samples of the children's work. This should be done ac-

cording to individual classroom procedure.
5. To give in own words proper procedure for student to turn in

their completed practice work. (written)
G. To share responsibility of the physical conditions of the room

during the entire school dayshades, windows, lockers, doors,
papers, books, and simple housekeeping tasks. (To be discussed
with co-op teacher.)

7. To follow procedure for dismissal of children at recess, noon, and
evening as determined by the co-op teacher.

8. To follow procedure for supervising students as they move from
one room to another during the class periods as determined by
school policy.

9. To be able to state the procedures for fire drills and disaster
drills.

10. To demonstrate skill in planning a daily schedule for a week,
meeting the state requirement in each of the following areas:
Language Arts, Math and Science, Social Studies, Health and P.E.
(taught in 314) and Music and Art. And, also according to the
schedule of the special teachers.

TEACHING SKILLS

1. To assist individual students in areas where special help is needed.
(Beginning with a one to one ratio moving to small groups in-
struction.)



2. To devise and construct a teaching aid to help children in devel-
oping a concept.

3. To select and read a story, poem, etc., to the entire class in
consultation with the co-op teacher.

4. To construct a bulletin board display related to some unit of
study.

5. To initiate and supervise free time activities (games, art activities)
for children who have completed assignments.

6. To supervise children in the library. Demonstrate skill by follow.
ing building procedure, checking out, filing and locating books.

7. To demonstrate skill in cursive and manuscript writing on the
chalk board and on writing paper.

Please list your reactions to the Block Program:
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EVALUATION OF PRESERVICE TEACHER

Teacher Trainee's Name
Cooperating Teacher's Name
Grade level or subject area
Attendance Center Date
Circle your choice; please make judgment on all items.

EVALUATION
I. Appearnace High Low

Clothing 9 8 7 G 5 4 3 2 1

Hair 9 8 7 6 5 4 3 2 1

Posture 9 8 7 6 5 4 3 2 1

Mobility 9 8 7 6 5 4 3 2 1

Gestures 9 8 7 6 5 4 3 2 1

II. Communication
A. Voice 9 8 7 6 5 4 3 2 1

Tone 9 8 7 6 5 4 3 2 1

Volume 9 8 7 6 5 4 3 2 1

Inflection 9 8 7 6 5 4 3 2 1

Expression 9 8 7 6 5 4 3 2 1

B. Speech 9 8 7 6 5 4 3 2]
Enunciation 9 8 7 6 5 4 3 2 1

Dialect 9 8 7 6 5 4 3 2 1

Grammar 9 8 7 6 5 4 3 2 1

Speed 9 8 7 6 5 4 3 2 1

III. Personality Characteristics
Cooperation 9 8 7 6 5 4 3 2 1

Dependability 9 8 7 6 5 4 3 2 1

Enthusiasm 9 8 7 6 5 4 3 2 1

Initiative 9 8 7 6 5 4 3 2 1

Poise 9 8 7 6 5 4 3 2 1

Confidence 9 8 7 6 5 4 3 2 1

Sense of Humor 9 8 7 6 5 4 3 2 1

Pupil Rapport 9 8 7 6 5 4 3 2 1

Attitude toward 9 8 7 6 5 4 3 2 1

Teaching Profession
Promise of Professional 9 8 7 6 5 4 3 2 1

Growth
IV. Personal Evaluation: (Please Comment)

Cooperating Teacher University Supervisor Future Teacher
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EVALUATION IN TERMS OF TEACHER BEHAVIOR

Cooperating teacher, university supervisor, future teacher:

List and describe in terms of behavior what the future teacher
can do at this point in the laboratory experiences program.



APPENDIX "D"

Secondary Education Programs

1. Observation Guide for Secondary Education Programs
2. Activity Checklist for Secondary Education Programs
3. Evaluation of PreService Teacher

JO/ 121



OBSERVATION GUIDE FOR SECONDARY
EDUCATION BLOCK PROGRAM

Teacher Trainee's Name

Cooperating Teacher's Name

Grade level or subject area

Attendance Center Date

The following guide is provided to help you get the most from
the time you spend observing the class(es) to which you have been
assigned. It is not intended as a complete list of all facets of what
you will notice during your observation, however, if studied carefully
prior to and kept before you while observing, it should call to your
-ittention certain aspects of the teacher-learning situation that will be
important to you when you begin teaching. You may find it helpful
to quickiy jot down significant infornktion as it occurs to you.

Physical Environment
1. Is the thermal (heat, humidity) environment adequate? Ventila-

tion?
2. Is the lighting (natural and artificial) adequate and glare free at

all points in the room?
3. What are the conditions in respect to furniture and its arrange-

ments and (a) crowding, (b) direction faced, (c) comfort and size,
(d) mobility and (e) traffic flow in the classroom?

4. Is accoustical control adequate (a) within the room (b) from
outside disturbances?

5. What teacher and/or pupil-made efforts are evident in improving
the attractiveness of the environment?

Preparation

1. What preparation of materials was done prior to the opening of
class? (Including attendance, reports, etc., as well as instructional
aids)

2. Notice details of the beginning of the teacher's day.

Opening of Class

1. How is the class called to order? (Notice details of handling
previous absences and/or tardiness.
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2. What technique(s) does the teacher use to gain and focus the
attention of the class upon the work at hand?

3. Is the teacher seated, walking about, etc.?
4. What technique(s) does the teacher employ to create interest and

enthusiasm for the work?
5. Do you see any relationship between the opening of class and

pupil behavior throughout the remainder of the class?

Conducting the Class
1. In your opinion is everyone aware of the aims of this activity?
2. Is the discussion teacher or pupil centered?
3. How are all students drawn into the class discussion?
4. Were there any incidents that required special discipline? How

did the teacher treat the situation?
5. Classroom control is a continuous process. What are this teacher's

effective tools for control?
6. Is there occasion when a student who is responsible for a negative

act must be singled out for disciplinary action?
7. What is the reaction of the other students at the time?
8. Consider the effectiveness of the teacher' (a) voice, (b) dress, (c)

mannerisms (walking, gestures, etc.)
9. What methods are used in distributing and collecting materials?

10. What routines are established for such things as students leaving
their desk, leaving the room, sharpening pencils, talking with
other students, using additional materials in the room, etc.?

11. By what means do the students gain the teacher's attention and
address him?

12. Is there an occasion in which the teacher modifies or departs
from his plan? Was this valuable for the students?

13. What techniques do you feel were the most effective? Would
these be equally effective for you?

Evaluation

1. Were there provisions for evaluating the students' work?
2. Would you have suggestions toward improving the evaluation

procedure?
3. Were there provisions for evaluating the lesson in terms of effec-

tiveness?
4. Were there changes in either teacher or pupil behavior as a result

of the evaluation?
5. As a result of evaluating the lesson, were changes suggested?
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Assignment
1. How was the assignment given? (Orally, written, by pages, chap-

ter, problem, etc.?)
2. Are the individual students aware of the purpose of this assign-

ment?
3. How does the teacher create interest in the assignment?
4. What part did the class have in determining or discussing the

assignment?
5. Was time permitted to study the assignment in class? What activ-

ity did the teacher engage in during this supervised study?

Personal Evaluation of Observed Teaching Process

Please describe your evaluation of a given lesson.
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ACTIVITY CHECKLIST FOR
SECONDARY EDUCATION PROGRAMS

'Teacher Trainee's Name

Cooperating Teacher's Name

Grade level and subject area

Attendance Center Date

Getting acquainted with the school and the community:

building teaching stag

equipment

school routines

teaching materials

the community, its re-
sources, its character in
relation to the school

Clerical Assistance:

Work in Principal's Office

Work for Department
Chairman

Work for Guidance Coun-
selor

Work in Library

Catalog material for
teacher

Compiling data for rec-
ords

Teaching Activities:

Help plan classroom
work

Arrange bulletin board

b),(1127

noncertified employees

range of teacher responsi-
bilities

teacher's meetings

Making general reports

Develop seating chart

Collect materials and aids

Grade tests and work
books

Request and operate au-
dio-visual equipment

Limited participation as
teacher

____ Supervise field trips



Put information on chalk
board

Administer teats

Work with individual stu-
dents

Participate in teacher,
parent conferences

128

Present films to class

Supervise extra-curricular
activities

Attend Professional Edu-
cation Meetings



EVALUATION OF FRE.SERVICE TEACHER

Teacher Trainee's Name
Cooperating Teacher's Name
Grade level or subject area
Attendance Center Date

Circle your choice; please make judgment on all items.
EVALUATION

I. Appearance
EVALUATION
High Low

Clothing 9 8 7 C , 5 4 3 2 1

Hair 9 8 7 6 5 4 3 2 1

Posture 9 8 7 6 5 4 3 2 1

Mobility 9 8 7 6 5 4 3 2 1

Gestures 9 8 7 65 4 3 2 1

II. Communication
A. Voice 9 8 7 65 4 3 2 1

Tone 9 8 7 6 5 4 3 2 1

Volume 9 8 7 6 5 4 3 2 1

Inflection 9 8 7 6 5 4 3 2 1

Expression 9 8 7 65 4 3 2 1

B. Speech 9 8 7 6 5 4 3 2 1

Enunciation 9 8 7 6 5 4 3 2 1

Dialect 9 8 7 6 5 4 3 2 1

Grammar 9 8 7 6 5 4 3 2 1

Speed 9 8 7 6 5 4 3 2 I

HI. Personality Characteristics
Cooperation 9 8 7 6 5 4 3 2 1

Dependability 9 8 7 6 5 4 3 2 1

Enthusiasm 9 8 7 6 5 4 3 2 1

Initiative 9 8 7 6 5 4 3 2 1

Poise 9 8 7 6 5 4 3 2 1

Confidence 9 8 7 6 5 4 3 2 1

Sense of Humor 9 8 7 6 5 4 3 2 1

Pupil Rapport 9 8 7 6 5 4 3 2 1

Attitude toward 9 8 7 6 5 4 3 2 1

Teaching Profession
Promise of Professional 9 8 7 6 5 4 3 2 1

Growth
IV. Personal Evaluation: (Please Comment)

Cooperating Teacher University Supervisoi Future Teacher
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EVALUATION IN TERMS OF TEACHER BEHAVIOR

Cooperating teacher, university supervisor, future teacher:
List and describe in terms of behavior what the future teacher

can do at this point in the laboratory experiences program.



APPENDIX "E"

Instructional Analysis and Planning

I. Systems for Instructional Analysis
2. Planning a Teaching Unit
3. Planning a Resource Unit
4. Developing a Daily Lesson Plan
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SOCIAL SYSTEM

List and describe the values that seem to permeate the culture
surrounding the school:

List and describe the general expectations reflected in the school:

List and describe the values of selected students in the classroom:

List and describe the need-dispositions of selected students in the
classroom

1,3 135



ENTERING BEHAVIOR

Whcrc appropriate dest ribe

1. Previous knowledge and understandings

2. Past perceptions and experiences

3. Skills acquired

Develop a statement on the total entering performance level of the
student:

Describe, if necessary, review or preinstruction needed to bring
entering behavior up to goal statement level.
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GOAL SPECIFICATION IN TERMS OF BEHAVIOR

Instrumental goal(s):

Conceptual goal(s):

Desired cognitive goal(s):

Desired affective goal(s):

Desired psychomotor goal(s):
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LEARNING UNIT AND PROCEDURES

List and describe the necessary content to accomplish goal(s):

List and describe the necessary materials to accomplish goal(s):

List and descrbe the tasks and strategies to be employed in the
learning unit:

Describe the sequencing of tasks and strategics to be employed in
the learning unit:
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INTERACTION ANALYSIS TALLY SHEET NO. 2
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NON-VERBAL BEHAVIOR TALLY SHEET

Teacher Initiated

Congruity.

Responsive

Positive Affectivity

Incongruity

Unresponsive

Negative Affectivity

'Teacher Response

Attentive

Facilitating

Supportive

Inattentive

Unrccepthe

Disopproval



NON-VERBAL BEHAVIOR-NARRATIVE
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PERFORMANCE ASSESSMENT

Based on goal statement(s), how will assessment of performance or
behavior be accomplished in the:

Arca of cognitive goal(s):

Area of affective goal(s):

Area of Psychomotor goal(s):

fig. 189



PLANNING A TEACHING UNIT

A teaching mit is an extensive and comprehensive set of learning
experiences centered around a major topic that requires several
weeks to accomplish. (ie. Teaching Unit on Electricity, on Africa, on
:he U.S. Constitution, m the American Novel.)

The long range and comprehensive planning for a teaching unit
may take this form:

1. lit --appo priately descriptive.
2. Overviewrationale for and statement of general nature of

the unit.
3. Entering Behaviorcareful assessment of the nature of the

group of students.
4. Objectivesgeneral and specific behavioral siatements in the

three domains with appropriate conceptual and instrumental
statements of content.

5. Learning Experiencestasks, strategies, content and materials
specially designed and defined to accomplish expressed goals.
Organization needed to bring order to all learning experiences
in major teaching unit.

6. Eva/fiat/onlong term and short term measurement state
ments defined to assess achievement or lack of achievement
of expressed goals.

7. Materialsa listing of all materials to accomplish the teaching
unit.

8. Bibliographya list of selected readings (if appropriate) for
ready use of students.

9. Time Schedulean approximate schedule of events to assist in
the successful execution of the major teaching unit.
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PLANNING A RESOURCE UNIT

A resource unit is a collection of va1ious kinds of reference mate-
rials on a major topic that can serve as a guide or aide for use in
planning, developing, and carrying out a teaching experience. This
collection of materials and ideas is general in nature and doesn't
focus on any specific student or group of students. Since it is re-
sourceful in nature it em be updated from time to time and drawn
from when the learning situation demands. A resource unit (ie., on
Mexico, on Machines, on Rivers) can be developed by using the
following design:

1. Tile-
2. Introductory Statement or Overviewdiscusses nature of re

source unit.
3. Possible Objectives and Coalslisting of some objectives that

might be met by using the unit.
4. Content of Resource Unit

A. Possible activities
B. Materials
C. Bibliographical sources
I). Subject Matter concepts

r, . Evaluationsome evaluative ideas.
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DEVELOPING A DAILY LESSON PLAN

The daily lesson plan is designed to guide the future teacher in
smaller segments of instruction that occur everyday. Careful planning
is required so that the actual teaching can move more smoothly and
that all considerations can be made prior to moving into the class-
room situation. Flexibility is important and the format and degree of
specificity can vary depending on the teacher and the instructional
goals expressed. However, certain elements of a daily lesson plan are
important and should be considered. Using the elements identified
and described in Chapter IV, the following format may be advanced.

1. Title or Topic.
2. Statements on Entering Behavior.
3. Statements on objectives to be achieved.

A. Conceptual and/or instrumental
B. Behavioral

4. Instructional Procedures to accomplish the goals.
A. Tasks
B. Strategies
C. Content
D. Materials

5. Assessment Procedures.
A. Degree of achievement
B. Modify or move on

6. New Directions.
7. List of instructional materials.

A. Learning materials
B. Bibliography

8. Approximate time schedule.
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APPENDIX "F"

Evaluation

1. Evaluation of Pre-Service Teacher.
2. Key to Accompany Laboratory Experience Rating Scale
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EVALUATION OF PRESERVICE TEACHER

Teacher Trainee's Name
Cooperating Teacher's Name
Grade level or subject area
Attendance Center Date

Circle your choice; please make judgment on all items.
EVALUATION

I. Appearance High Low
Clothing 9 8 7 6 5 4 3 2 1

Hair 9 8 7 6 5 4 3 2 1

Posture 9 8 7 6 5 4 3 2 1

Mobility 9 8 7 6 5 4 3 2 1

Gestures 9 8 7 6 5 4 3 2 1

II. Communication
Voice 9 8 7 6 5 4 3 2 1

Tone 9 8 7 6 5 4 3 2 1

Volume 9 6 7 6 5 4 3 2 1

Inflection 9 8 7 6 5 4 3 2 1

Expression 9 8 7 6 5 4 3 2 1

B. Speech 9 8 7 6 5 4 3 2 1

Enunciation 9 8 7 6 5 4 3 2 1

Dialect 9 8 7 6 5 4 3 2 1

Grantrnar 9 8 7 6 5 4 3 2 1

Speed 9 8 7 6 5 4 3 2 1

HI. Personality Characteristics
Cooperation 9 8 7 6 5 4 3 2 1

Dependability 9 8 7 6 5 4 3 2 1

Enthusiasm 9 8 7 6 5 4 3 2 1

Initiative 9 8 7 6 5 4 3 2 1

Poise 9 8 7 6 5 4 3 2 1

Confidence 9 8 7 6 5 4 3 2 1

Sense of Humor 9 8 7 6 5 4 3 2 1

Pupil Rapport 9 8 7 6 5 4 3 2 1

Attitude toward 9 8 7 6 5 4 3 2 1

Teaching Profession
Promise of Professional 9 8 7 6 5 4 3 2 1

Growth
IV. Personal Evaluation: (Please Comment)

Cooperating Teacher University Supervisor Future Teacher
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KEY TO ACCOMPANY LABORATORY EXPERIENCE RATING SCALE

I. APPEARANCE
Clothing: requires the teacher trainee to be suitably dressed and
follow the dress code established at the host school.
Hair: requites the teacher trainee to be well groomed. The hair-
style to be approved by the building principal.
Posture: the teacher trainee should maintain a pleasant, poised
appearance.
Mobility: the teacher trainee should learn to move about the
room freely, to afford the greatest amount of teaching technique
with the 'east amount of disturbance.
Gestures: involve the use of hands, arms or body to increase the
communication between teacher and pupils.

II. COMMUNICATION
A. Voice: in the classroom should be well modulated, expressive

and clear.
Tone: of the voice in the classroom should be pleasant and
easy to follow.
Volume: of the voice in the classroom should be such that all
Students can hear the teacher but not be overwhelming.
Inflection: in the voice should be present when points of
special interest are being covered.
Expression: the teacher trainee should be able to express
himself freely with students' understanding.

B. Speech: of the teacher trainee should be pleasant and com-
municative.
Enunciation: of all words should be clear and expressive.
Dialect: should emphasize proper phaseology of words.
Grammar: in speech should reflect the competence and abil-
ity of the professional teacher.
Speed: in speech should be maintained to allow thorough
04'&,qtanding by students.

III. PER',ONALITY CHARACTERISTICS
Cooperation: involves working jointly, constructively, and
loyally with the administration, teachers, students, parents and
university supervisor.
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Dependability: requires prompt and faithful fulfilling of ali pro-
fessional responsibilities and duties.
Enthusiasm: causes the tezcher trainee to live, act, and breathe
his subject and his zeal for teaching so that pupils are inspired to
work diligently.
Initiative: is the ability to originate, develop, and carry through
effective teaching procedures with resourcefulness, self-direction,
and creativity.
Poise: is the certainty of action displayed in meeting all situa-
tions with self - assurance.
Confidence: is the ability to sincerely believe in yourself and
demonstrate self-assurance in all teaching situations.
Sense of Humor: is the ability to smile or laugh when au amusing
incident takes place, but never at the expense of an embarrassed
student.
Pupil Rapport: is the relationship between teacher and students
which determines students' attitude and respect of the teacher.
A ttiti:cle toward teaching profession: involves the teacher
trainee's attitude toward children and classroom responsibilities
and assignments.
Promise of Professional Growth: is the prediction of continued
and consistent improvement in the development of desirable
teacher attitudes and abilities.
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EVALUATION IN TERMS OF TEACHER BEHAVIOR

Cooperating teacher, university supervisor, future teacher:
List and describe in terms of behavior what the future teacher

can do at this point in the laboratory experiences program.
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