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Preface

We have developed this book to meet some of the specific needs of
future or pre-service teachers in the area of pre-student teaching
laboratory experiences 2t Southern Illinois University. We, however,
feel that the application of ideas and expericnces can take place ai
other institutions who prepare teachicrs especially with some 1:odifi-
cation of the ways that future teachers move into off-campus public
school and/for simulated classroom situations and the way they oper-
ate in them. Flexibility is most important f-: any laboratory or
clinical experiences program in teacher training. The program must
correlate with on-campus activities and must provide the “practice”
in the theory-practice concept. Therefore, different arrangements
must be developed for different educational situations.

In this book we have attempted to define educational laboratory
experiences and have indicated a reason for their use in teacher train-
ing (Chapter 1). Student participation in a program is discussed in
Chapter 11 and the important roles of the administrator and class:
room teacher are discussed in Chapter 111,

A model of instruction is advanced in Chapter IV which lends
itse!f well to the analysis of classroom instructional procedures and
which should help the future teacher gather information and ideas
for careful decision making. Chapter V offers suggcstions as to ways
in which the future teachcr may use the models for data collection
and information gathering. These techniques lend themselves well to
more critical assessment of teaching behavior. Chapter VI discusses
guidelines on assessing the future tcacher as he is involved in pre:
student teaching laboratory experiences.

Chapters VII through XI offer differcnt types of experiences
whick. Liave been found successful in terms of moving future teachers
into direct contact with teachingleaming situations. These experi-
ences ar~ by no means all inclusive and it should be obvious that

u/vii




other ways can and do exist. These are just some means that can be
viewed as possibilities.

An cxtensive appendix concludes this volume which provides a
number cf guides to not only assessing and practicing appropriate
teacher behavior, but to becoming familiar with a number of aspects
of the school and community. These various guides can be assigned
to the future teacher at various stages in the program and can assist
him as he develops his professional teaching behavior, Assessment
forms too are found in the appendix to evaluate the progress of the
future teacher as he moves through his program.

It is hoped that this volume will provide some significant guidance
to the pre-service person and that it docs afford some meaning to the
development of more critical and anzlytical behavior, Again, fexibil-
ity in use depending on the goals of a teacher education program is
urged. Each program should define its own way of operating.

Our special expression of appreciation must be given to Mrs. Gwen
Nickel for her fine work on typing and assisting in the development
of the manuscript.

Carbondale, Mllinois J.RV, Jr.
1970 C.R.H.
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CHAPTER |

Definition and Need

Definition and Intent

Educational laboratory experiences broadly defined are experi-
ences, both real and simulated, that normally occur outside the regu-
lar college classroom and which bring the future teacher in contact
with schools, students, and socicty in gencral. They are real in the
sense that future tcachers may obscrve and interact directly with the
social phenomena, or simulated in that the “real” setting may be
captured with the use of some clectronic means. They can begin with
a short cobservation of a classrooin in the carly stages of a teacher
education program and extend through the st «at teaching experi-
ence to some special analysis with a high-. fevel task prescribed.
They can include visitations, observatior , analyses, and cvaluations
of the cultural milieu that surround y ablic school children in a given
community. This mcans not only school activitics but more dircctlv
the community with its mores and values which are so impo,
the education of children. The laboratory thus is the school and *he
community.

Regardless of the nature of the laboratory expeiience, they should
all provide the opportunity for dircct sensory inpat 10 the future
teacher which gives iim adequate perceptions of a social situation.
With more adequate perceptions the future teacher can begin to form
appropriate teaching behavior early in his program which will carry
over to his professional work. In all cases the expetiences should deal
with the real problems of teaching and help develop the future
teacher’s level of awareness of teaching ' ‘tuations.

This book deals primarily with pte., dent teaching laboratory
expericnces or those activitics, real and «i « "ated, which occur prior
to the full time practicum cxprt n.c. This does not preclud * any
interest or activity during or after the p1 « //"um, Many of the sug “¢
tions contained within have valid meaning iui " ¢te areas too. 1l the
opportunity exists, the future teacher should continue with labora.
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tory field work after student teaching so that more precise and so-
phisticated behavior can be developed prior to movement into the
profession. However, this book is designed to help the teacher educa-
tion student move from entry into the program to the point of
student teaching by providing some guides, models, and systems
which will prepare him better for a more meaaingful practicum ex-
perience. It is designed to develop readiness for more complete re-
sponsibility during the student teaching experience.

Neeod

During the 1960’s some cmpirical, descriptive studies of teaching
gave us considerable insight into the nature of the total classroom
because these studies looked at teaching behavior as it influences
student behavior during classroom interaction and at the treatment
of the content to be learned.! These studies indicated that there
were remarkable similarities in the basic pedagogical moves made by
classroom tecachers as they taught studerts in the learning situation.
Although teachers behaved in a similar manner with students, they
appeared to lack precision or awareness of what they were actually
doing. It appears that teachers behave in a random and intuitive
manner as they teach students some content area. Because of these
studics il seems neccessary that more precise and analytic behavior
must be built into the teacher’s behavior as he carries on the instruc-
tion in a classroom. This book is indeed built on this assumption that
if teachers arec more aware of their behavior and more analytic in
their actions they will be able to carry on instruction in a more
effcctive manner, No judgments are made regarding what should be
taught; only that teachers should be aware and knowledgeable about
what they are doing so that they may either alter or modify their
basic teaching moves so as to affect better leaming in a classroom. It
is essential that teachers know of their behavior before th. y are able
to modify it along the lines that they feel are important. It is fuither
assumed .hat awareness of ones own behavior should occur carly in
the training of a teacher so that the future teacher may adequately
perceive what is taking place in a classrooin, what his b !owior is, and
what the various mediating variables are in a leam..  luation. If
future teachers can gain this awareness carly in their training, they
may gain control of their behavior and be able to practicc new be-
haviors before assuming a full-time teaching situation. In other

1. For beiel descriptions see: John R. Verduin, Ji., Conceptual Models b Trecke. Edvca-
non, Washington, DLC., AACTE, 196); Chapters Two and $ix.
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words, this book is designed to give students in training a new set of
glasses by which they may view various aspects of the teaching situa-
tion so that they may adequately see what js taking place and then
make the judgment as to what might take place. Once the student
has had the opportunity to observe his behavior and other teachers’
behavior, he can then make the decision to correct or to modify
along more desirable lines.

Teaching may be viewed a: a process of making a varicty of deci-
sions in a varicty of situations in the classroom. Because of this it
appears necessary then that teachers be given various structures,
systems, or models to help them analyse situations in a classroom so
that thcy may make better decisions as they influence students to
ward certain sclected goals. With systems or models the future
teacher can understand the nature of the situation and then can
strive for more precisc behavior as he carries out the various peda-
gogical moves in a classroom. For example, the teacher typically asks
a nuinber of questions in a classroom. If Y has a model to view the
level of cognition resulting from question asking in a classroom, he
can then make his decision as to whether this is important or not. If
he asks questions which require lower leve) cognitive responses, then
he should be aware of this so that he may, if he deems necessary,
move the level of thought to a higher planc. Only through an analysis
of the questioning situation can the level of thought be brought to
the fuiure teacher’s attention so that he may tecome aware of what
is taking place. Another exampie might be classroom discussion
where th. tcacher has set a goal that the students should do the
majority of the talking and intcracting in a situation. Only through
an analysis of the level of discussion can the teacher become aware of
what has actually taken place. With an analysis the teacher can gain
this knowledge and then make the decision as to the level of goal
attainment.

It is also suggested that once the student has had the opporiunity
to identify and describe some of the variables that occur in a class-
room he will be able to define some novel models for test and trial in
a classroom situation. In other words, he will be able to definz some
ncw pedagogical moves to clicit a selected kind of behavior on the
part of his students after he has had a chance to view the classroom
and what takes place in it. The vse of mote anzlytic measures in this
case gives the student not only the power to identify what is taking
place but also the power to invent new strategics for accomplishing
selected goals.




Since this book is predicated on more precise and analytic behav-
ior in the classroom, a modecl which lends itself well to classroom
analysis will be advanced in a later chapter. This is not the only way
to look at teaching or to analyze teaching but it doces give ihe student
the opportunity to follow the instructional act from the start to the
end and does take into consideration the major facets of instiuction.
With this model students will be able to look at entering behavior,
specify appropriate goals, think about and plan for materials and
strategics, the presentation of learning tasks to the student, and the
assesstnent to determine the degree of learmning that has taken place.
This model itself requires more analytic and precise behavior on the
parc of the teacher as he conducts lcaming experiences in his class-
room and finally allows for some accountability as 10 outcomes. 1f
more precise behavior is to be built into teachers it appcars impor-
tant that they have a model to account for the total performance of
the teacher and the students in a classroom instructional situation.

Besides advancing 2 model which will help the student view teach-
ing in a classroom the remainder of this book discusses participation,
various procedures for gaining awarcness of the behavior, and a va-
ricly of uxperiences that may be utilized in a teacher educatio
program. Chapter Two looks at student participation in pre:-student
teaching laboratory experienccs.




CHAPTER I}

Student Participation in
Pre-Student Teaching

Laboratory Experiences

To the student, laboratory experiences, other than student teach-
ing, include those activities which bring him into direct involvement
with the development of techniques and the understanding of princi-
ples of education upon which sound preparation and instruction
should be based.

Laboratory experiences with public school students requiring di-
rect observation and participation are a joint responsibility, involving
the university, the pre-service teacher, and the public school } ¢rson-

nel.

Program Aims

Eleven general program aims of the laboratory experiences pro-
grams are listed helow:

1.

2,

To provide opportunities to observe teaching in the area of
the pre-service teacher’s major interest.

To provide contact with experienced classrcom teachers cur-
rently in the field for discussion of objectives, methods, con-
tent, planning and evaluation in the student’s chosen teaching
area.

. To provide an acquaintance with the curriculum, particularly

in the student’s major area of interest. Particular attention
should be given to sequence and scope of that curriculum,

. To provide an opportunity to observe different methods of

instruction and to discuss with the classroom teacher the
effectiveness of the various methods observed.

. To provide participation in numnerous activities appropriate

to the student’s level of preparation, i.e., grading papers,
helpir.g individual students, scoring tests, contributing to
class discussion, preparing visual aids.
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6. To provide periods ol observation and discussion regarding
the various methods of evaluating pupil progress used by
classroom teachers,

7. To provide experiences utilizing educational media such as
cducational television, video tapes, audio tapes, and single
concept films, in group and independent study so that the
student might gain further insight into the educative process.

8. To provide brief opportunities for teaching in a classroom
situation prior to student teaching.

9. To provide observation and discussion of certain experimen-
tal projects.

10. To provide oppo-turities which enable prospective teachers
to observe, specify, and describe the developmental stages of
human growth and <levelopment at different grade levels.

11, To providy opportunities for students to gain an insight into
the cultural and social backgrounds of pupils and to have
opportunities of communicating with specialists in these
areas.

Usual Procedure

The first exposure to a live classroom situation for the pre-service
teacher usually is in the role of an observer. Following observations
in the live classroom, there are several programs which pre-service
teachers can pursue that will give them the opportunity to partici-
pate in the teaching situation by assuming partial responsibility. This
might consist of assisting individual students during some practice
activity, planning and developing bulletin boards, preparing other
instructional materials, illustrating a particular step in clothing con-
struction, developing a concept with a small group of students, etc.
Later, experiences can be planned in which the pre-service teacher
takes charge of the entire class for a short period of time, 30 miautes
or less. For example, in a home economics class a pre-seivice teacher
might assist an individual student with some particular step in cloth-
ing construction or food preparation; on a small group basis in a
mathematics classroom a pre-service teacher might assist students in
mastering the techniques of solving quadratic equations. In every
case, individual, small groups, or entire class, objectives are clarified
and evaluation of such experiences are made by the cooperating
teacher.




Some Effective Experiences

The names and a brief description of some basic laboratory experi-
ence programs found effective are as follows:

September Experience {Early Fall Field Experience)

A plan was started several years ago for future teachers to give
them an opportunity to be in a public school during the first week or
two in September when school is in session, It was judged to be
successful and was called “September Experience.” Basically, the
student requests the opportunity to work in a school in his home
community. During the time he is there, he serves as an assistant to
the teacher. For many students this will be their first opportunity to
see teaching from the teacher’s position.

I'he experience will give the prospective teacher an idea as to
whether or not he really wishes to teach. It will give him an opportu-
nity to work with children. It should help vitalize his future courses
in educetion, and it will help to velieve the fears many have of
entering student teaching. In addition, for those who will do their
student teaching in the winter or spring quarters, it gives them a real
idea of the problems of starting school in the fall.

The students have felt that this experience made a significant con-
tribution to their teacher :raining progran:. The teachers who partici-
pated in the program found it very satisfying and gratifying to bz of
help to a young person at this stage of his career. The students
should be given a variety of experiences and at the same time be of
real help to the teacher in the cpening days of school.

Elementary Block Program

This laboratory experience is an exploratory laboratory situation
designed to help the students become better oriented to the teaching
profession, It gives them direct contact with the problems of school
and affords them an opportunity to work in a school system other
than the one in which they have observed or will do their student
teaching. It also furnishes them the opportunity to see the real prob-
lems of an elementary or junior high school from the standpoint of
the teacher. This experience is done in one of the public elementary
schools near the university., The length of time the student spends in
the school is one specific day each week. Students should receive




academic credit for successfully completing this experience because
it is part of the total teacher training program.

The student understands that he or she is to be a teacher assistant
during the period that they arc in the putlic school. Giving the
student an opportunity to have a variety of experiences during this
time is most valuable., The only time students have felt that their
experiences as teacher aides lacked value was when ihey were as-
signed exclusively to clerical tasks. It is suggested thai the help the
student can give to the teacher will partially compensate for the
services the teacher can give the student. Of course, it is suggested
that the greatest compensation for the teacher is in the knowledge
that they are helping in the trai:...g of a professional person.

Elementary Teacher Aide Program

The teacher aide experience is a laboratory situation designed to
help the students become better oriented to the teaching profession.
It is structured the same as the above Block Program except the
length of time the students spend in the school is two hours per day,
one day per week.

Secondary Pre-Student Teaching Practicum

This program was developed in an attempt to place students when-
ever possible in tie public high school in which they will do their
student teaching. They are assigned to the depariment of {heir major
area of concentration one quarter prior 1o their student teacting
assignment. It is designed to give the student a variety of experiences
within the department, and also become familiar with the facities,
policies, and problems of that high school. The student should
receive academic credit for this experience and must arrange their
schedules such that they are available each day for a block of three
or four hours.

Misceilaneous Prcgrams

A.Elementary Math Program
A teacher aide experience for those students who are clemen-
tary majors with major preparation in math. It is an attempt to
individualize instrustion for needy public school students on a
daily basis.

B. Kindergarten-Primary Methods Class Program
This program is designed for elementary majors in the Kinder-
garten-Primary methods class. It is basically the Jaboratory por-
tion of the K-P methods class. It allows for observation, demon-
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stration and limited participation with public school children at
the kindergarten-primary g. .'le levels.

. Flementary Reading Prograins

The instructor of the elementary educatior reading methods
class has taped several children reading in an attempt to detect
some common reading probleins for his classes. The tapes arc
from poor, zverage, and superior readers at each grade level.
These tapes include children using basal texi-books and some
who ize using other mraterial or reading experien ¢ stories.

Another laboratory experience for students entolled in clemen-
tary education reading classcs inciudes the plarning and prepa-
ration for teaching three reading classes during ¢~ch term. One
dumonstration will cover grades one and two, another will cover
grades three and four, and the other will cover grades five and
six. The university students will develop the iesson plans but the
instructor of the course will do the actual teaching in the public
school classroom as the university students observe anu critique.

D. Home Economics Practicuin

This unique laboratory experience has been in exisiance for
scveral years. Each quarter there is a section of students froin zn
udvanced level course who participate in *his pre-: 2rvice experi-
enc2 at the local junior high school. Each girl has an oppartu-
nity io obseive a :lass and then return a weck latet to teach a
lesson which she has planned for the class observed. Plauning
and evaluation conferences are held with each university stu-
dent by the instructor of the class,

. Department of Psychology Program
Several g aduate students frora the Psychology Department are
involved in case siudies with individual children from economi-
cally deprived vreas. There is an attempt to determinc the intel-
lectual deficiencies of each child and seive as a tutor to over-
come them.

. Schooi of Communicaiion Speech Program (Polly Packets)

The Polly Packets are a group of students from the School of
Communication who are interested in presenting short skits or
reading poetry in local public scliools. Arrangements are made
for these university students to make their presentations in sub-
ject areas that are currently being covered by the public school
classroom teacher.

o——.



G. Educational Psychology Testing Interns
Graduate students from the Educational Psvchology Depart-
ment have an opportunity to administer the testing program
adopted by scveral of the local public school districts.

H.OL:servations

Arsangements for students from many classes to +isit public
classrooms are made each quarter. They range fromn grades K
thronugh 12,

. Outdoor Education Practicum
Students enrolled in the Qutdoor Education Prograin visit sever-
al elementary classes and prepare them for their day long visits
to the oatdoor education facilities at an outdcor educatio:: cen-
ter.

Therc are a variety of other models that can and should b
developed that can bring the stulent in teacher education in
direct contact with public school students. Each new model
should, ¢f course, be based on the necds of the future teachars
and the arrangements that can be made with public schoo!
personnel.

Suggested Activities for Future Teachers

Below is a general list of sugge:sted activiti:s in which the future
teacher may participate to gain experience an:i new insights into ihe
proces: of becoming an effective teacher.

Getting Acquainted! with the School and ths Community

building teaching staff
—__equipraent noncertified employees
school routines range of teachzr responsibilities

-—. teaching materials teacher’s meeting

——_ the community,
its resources, its
character in rela-
tion to the school

10
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Clerical Assistance

—in the office seating charts

—in the library catalog materials for the teacher

—— registration and fees —— compiling data for records
—_distribution of books and materials
Teaching Activities

check lighting and ven- recreational supervision

tilation

collect teaching mate- ass..t with clubs, drarna groups,
rials and aids music groups, etc.

work with individual students

—— put information on
chalk board

____ arrange bulletin board help reading groups

—_lousekeeping duties help plan classroom work

lunchroom supervision visit with study groups

assist with testing and demonstrate specific subject
sceiing matter

nccasional classroom responsibility after careful planning with
reular teacher

Professivnal Activities
attend teacher’s meetings (when appropriate)

attend parent meciings and community activities

——. discuss specific professional problems with teacher, principal,
and superinter dent

11




Beginning Professional Behavior

As teacher education students move into public schools for labora-
tory experiences they should use good taste in grooming at all times.
They are urged to observe and follow the pattern of dress established
by the teaching staff. Since this is the beginning of the professional
career of the future teacher, the individual should carelully consider
his total behavior in and out of the classroom and what the behavior
means to the development of a good professional educator.

Chapter III discusses the roles the public school administrator
and the classroom cooperating teacher might play in fostering a sig-
nificant laboratory experiences program in their schools as these pro-
fessionals in the field make their contribution to the development of
future professionals.

12




CHAPTER I

The Role of the Administrator
and Classroom Teacher in
Pre-Student Teaching
Laboratory Experiences

Laboratory experiences with public school students requiring di-
rect observation and participation, are a joint responsibility, involv-
ing the university administrator and supervisors, the university stu-
dents who are involved in the program, the public school
administrators, and the cooperating classroom teachers.

One of the primary responsibilities and most common concerns of
all the above mentioned personnel involved in laboratory experiences
is the public school students themsclves.

The following guidelines for administrating the laboratory experi-
ences programs have been developed and found effective from expe-
rience over the past several years. Many of these guidelines have
resulted from the recommendations of public school administratoss,
cooperating public school teachers, university supervisors, and the
university students involved in one or moze of the laboratory experi-
ence programes.

Administrators

There is no required written contract between thie school boards
of participating public schools and the university department or ad-
ministrator placing students in the various laboratory experiences
programs. This has werked effectively, but in some cases a formal
agreement may be necessary,

The chief administrative officer of the schooi system, usually the
superintendent, is first contacted for approval of placing students in
one of the laboratory experiences programs vutilizing cooperating
teachers from their system. Therefore, the role of the chief school
administrator is primarily one of supervision and administration of
the laboratory experiences program involved in their public schcdl
system. Pre-student teaching laboratory programs are designed with
the acknowledgement that the first responsibility of the chief admin-
istrator is to the boys and girls in his classrooms.

13




To be most cffective, the pre-service teacher needs to be properly
oriented to the school district and community. These orientation
needs are sometimes met by the chief school administrator or other
adininistrative staff members.

Most superintendents believe that the building principal should
have the most responsibility in selecting the teachers in his building
who are willing and capable of working with the university student in
one of the pre-student teaching laboratory experiences. Therefore,
after receiving the superintendent’s approval, the university adminis-
trator works directly with the building principal in placing university
students with teachers in public schools. The administrator looks to
the building principal to supply a list of teachers selected to act as
cooperating teachers each quarter or semester and this important
process should be done cooperatively.

Before the students arrive, the building principal should explain to
the faculty members their role in their relationship with the pre-
service teacher. He should inform each staff member of his assign-
ment. Each application will include the university student’s name,
address, year in school, hours completed, grade point average, and
expected graduation date. A

When the students arrive, the principal should devote time to a
general orientation to the school district, their local school, and the
community. if possible it would be most beneficial to introduce the
pre-service teacher in a general faculty meeting.

Each pre-service teacher should be given a copy of all necessary
literature pertaining to the school and the school district; items such
as policies and procedures of operation, curriculum guides, teacher
and student handbooks, and other general information of vital inter-
est. The principal should describe the role of the pre-service teacher
as he sees it in his school and review some of the suggested activities
in which he will be expected to participate.

It is most beneficial if the principal will accept the pre-service
teacher in the same manner as staff members and provide an
opportunity to participate in all school functions. The pre-student
teaching laboratory experience functions best where the university
student is considered one of the staff members. The principal should
provide an opportunity for the pre-service teacher to visit and confer
with him anytime during his pre-student teaching laboratory assign-
ment.

The cooperating teachers should be assured that the principal will
keep in contact with them as to the progress of the future teacher
and will assist in any way with the supervision of the university

14
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student. If any personal problems develop in a laboratory experi-
ences program, the university administrator and/or supervisor should
be notified immediately.

The Role of the Cooperating Teacher

The following definition of a supervising teacher is advanced by
J.D. Clemmons. He states:

“The supervising teacher is that individual in the public or laboratory
schoe! who is responsible for supervising, guiding and evaluating the activi-
ties of a student assigned to him for a particular type of professional
laboratory experience,”

It is suggested that the cooperating teachers in the pre-student
teaching laboratory experiences programs perform this very impor-
tant function for the young future professional. Although the coop-
erating teacher’s first responsibility is to the students in their public
school classroom, it is a well-considered fact that he is also the most
important persen in a pre-student teaching laboratory experience.

A successful program must have cooperating teachers that will
provide more than mere acceptance. They must reflect a positive
interest in the program and foster an attitude of encouragement for
the pre-service teacher.

Written guidelines should be prepared tnat cover the role of the
cooperating teacher in each of the pre-student teaching laboratory
experience programs. The objectives and procedures that will be uti-
lized in each program should be distributed and explained to the
teacher before the university students arrive, There should be a
planned sequence of experiences developed that will provide oppor-
tunities for college students to grow into more competent, successful
teachers,

As soon as possible after the arrival of the pre-service teacher,
there should be a conference between him and the coaperating
teacher. The subject of the conference should be clarification of
school routines and a general oricntation to the schocl and local
community, Knowing what is expected in routine matters and being
oriented to school policies and procedures will help to get the new
pre-service teacher off to a good start.

The pre-student teaching laboratory experience should bc a
planned sequence of activities that will provide a gradual transition

1. James D, Clemmons, “An Analysis of Professional Laboratory Experiences Provided Prior

to Student Teaching in Secondary Teacher Education Programs of Selected Institutions in
Iitinois.”” Unpublished Doctoral Dissertation, Southern Illinois University, 1969, page 18.
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from a dependent role to one ot initiative and responsibility. Some
suggested activities that will acquaint the pre-service teacher with his
particular situation could include:

1. Touring of t.ie school plant.

2. Mecting staff members and administrative personnel and be-
coming informed on their functions.

3. Becoming oriented to the special instructional facilities and
services of the school.

4, Bccommg acquainted with cverythmg the teacher needs to
know in order to do an effective job in his classroom.,

Some initial activities in which the pre-service teacher can suc-
ceed in doing in most pre-student teaching laboratory experiences
would include routinc and administrative duties such as:

. Checking test papers.

. Putting material on the chalkboard.

. Collecting and distributing papers and materials.

. Monitoring tests.

. Preparing bulletin boards.

. Develop seating chart and learn the names of the students as
quickly as possible.

. Keep records of absences and tardiness.

. Assisting in hall duty, bus duty, and lunchroom or play-
ground duty.

O O N =

OO ~J

Under the supervision of the cooperating teacher, the pre-service
teacher should become involved with minor teaching duties such as:

1. Giving vocabulary and spelling words to the class.

2. Reading instructions and explaining difficulties that might be
encountered.

3. Working with small groups and individuals.

4. Assisting students who are working independently on proj-
ccts taught by the cooperating teacher.

5, Developing a working lesson plan for one area.

6. Reading stories out loud.

Gradual induction into the various activities concerned with
teaching is essential. A variety of tasks which the future teacher can
perform with a high degree of success is most beneficial for a success-
ful pre-student teaching laboratory experience. Demonstrating effec-
tive methods and principles of teaching and assisting the pre-service
teacher in getting a working philosophy of teaching are most stimulat-
ing and challenging to the cooperating teacher.
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The university administrator or suparvisor should be kept fully
informed at all times of the progress of the pre-service teacher and
should be of assistance to the cooperating teacher in the evaluative
process. Each laboratory cxperience evaluation instrument should
be jointly complcted by the cooperating teacher and the university
personnel involved. A sample cvaluation instrument and the key to
accompany the rating scale can be found in Appendix F.

The successful teacher depends on well prepared lesson plans.
The pre-service tcacher should have been exposed to 1he develop-
ment and usc of lesson plans. The cooperating teacher should re-
quirc the pre-service tcacher to submit a lesson plan for her ap-
proval prior to teaching a lesson. The amount of help a
coopcrating tcacher gives to the pre-service teacher will vary ac
cording to the students’ ability. The guidance and assistance pro-
vided by the coopcerative teacher to the future teacher as he per-
forms a given task may be some of the most valuable and
significant help that he may reccive. Having the future teacher gain
expericnce under guidance by a professional in the ficld will assist
in morc open perceptions and, in tum, more desirable professional
behavior,

A modcl designed primarily for the instructional act in a class
room is advanced in the next chapter. The model should provide
guidance too as the future teacher obscrves tcaching and then be-
gins to carry out instruction itsclf.




CHAPTER IV

Models and Instruments
to Analyze Teaching

A Model of Instruction for Analysis
and Decision Making

As explicated in Chapter 1 some models, systems and structures
appcar important for the future tcacher to utilize in crder to gain
awarencess of what is taking place in a classroom. A systematic way
of vicwing the variables in a teachinglcarning situation provides a
mcans by which data can be collected or information can be
brought forth which, in tum, can be judged for effectivencss rela-
tive to the cxpressed goals. Once the future teacher is aware of
what is taking place in a classroom, he can alter or modify the
procedures to become more consonant with the goals. 1t is virtual-
ly impossible for a person to change or improve his behavior until
he has some feedback as to the naturc of the present situation.
And, perhaps it is best if the future teacher can gather this infor-
mation by himself or in close conjunction with a colleague because
of the personal meaning it has. Practice in gathering information is
an important first step. Once information is availabic the [uture
teacher can then take steps to improve where needed.

This chapter will present a model of instruction which lends it-
sclf well to analysis and information gathering and provides for
checks and balances as onc carries on instruction with students. 1t
encompasses the major features of the instructional act from the
point of assessing the entering behavior of the student and specify-.
ing appropriate goals to that of evaluating the student’s perform.
ance. 1t looks at both planning for and carrying out the instruc-
tional act and allows for modification of components when
performance doesn’t mect the expressed goals. In other words it is
analytic in the sensc that all components provide a degree of system-
atic precision which contributes to the total instructional act. 1t is
not the only way to look at teaching but it does give a systematic

approach to instruction.
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Within cach major component, systeins, models and, in tum,
questions will be presented to allow the future teacher the oppor-
tunity to gather information and to think critically about what is
taking place. The basic instruction model is on the following page.

General Explanation

In brief the model begins in the planning stages with the assess-
ment of the entering behavior of the student in conjunctizn with
the statement of goals. These two operations should take place in
conjunction with one another so that the student can have goals
which are attainable according to his previous learning and experi-
ence. If a teacher does not look at the entering behavior, his goals
may be too difficult to attain on the part of the students and thus
the instruction will fall short. At the other extreme, the goals may
not present a challenge or the student may already possess the ex-
pressed goals before instruction begins. Therefore, assessment and
goal statement should be done together so as to definc the best
possible experience for the student.

Once the goals have been clearly and concisely s.ated the defini-
tion of appropriate expericnces for achieving the goals is done. In
defining the ::nit to be leamed and the procedures, necessary con.
tent and materials are selected, tasks and strategics are selected or
invented, and all tasks and strategies to accomplish the goals are
sequenced and ordered for effective learning.

When the leaming unit and procedures are delined by the
teacher or cooperatively with the students the move is then made
to presenting these to the students for their accomplishment. This
is the actual dassroom learning situation which involves the inter-
action of the teacher, the students and the content which is to be
learned. Within thc classroom leaming situation a climate con:
ducive to lcarning should be established and maintained. Also,
communication is involved and important to learning. The next
step involves the student performing the various tasks and learning
what has been defined in the goal statement. This performance
could involve learning to spell a simple wourd, solving a complex
cquation, or acquiring knowledge for future use. In any case some
provision should be made to determine to what degree the student
did what he sct out to do. This final component is cvaluation or
assessment of performance. If the performance did not measure up
to the stated objectives, then some modification is necessary in
terms of the goals, the nature of the learning unit, or the presenta-
tion of the unit. Modification will be necessary to insure that the
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student *“learns’ what was defined for him. If the student has per-
formed at a designated level, then he is rcady for new lcarnings
and the instructional modec] repeats itsclf.

Finally, Lecause the future teacher should be concerned with
achicvement by afl students in a given classroom, somce attention
and interest must be given to the socio-cultural sctting in which
the school and its students find themsclves. An analysis of the
school with jts expressed goals and the student with his values will
bring morc precision to the curriculum experiences and the teach-
cr’s role in the classroom.

Social System (i)

The first component in the model is the social system in which
the school, the curriculum, the students, and, in tum, the tcacher
arc cmbedded. All schools arc situated in a community which has
ccrtain belicfs, characteristics, and valucs all of which influcnce the
individual school and its curriculum. The student, in tum, hrings to
the school his own “package” of valucs, belicfs and characteristics
which may or may not be consistent with those possessed and cx-
pouscd by thc larger community. If consistency in the valucs is
present, then satisfactory lcarning should occur. If there is incon-
sistency in the valucs, then satisfactory goal bchavior and lcaming
will not usually occur.

J.W. Getzels and Herbert A, Thelen originally developed an cx-
tensive modcl which was later n:odificd by Getzels and which pro-
vides for the analysis of a social system and goal behavior of stu-
dents in a school and classroom. The modecl is on the following page.

This model begins with a social system which can be cither a
classroomn group or a school. Within the social system two major
dimensions arc present; the sociological or normative (capital letter
B of Modcl) and the psychological or individual (D). At the normna.
tive level a social system has institutions which carry on the func-
tion of a social system and these institutions require certain roles
to be played. The roles, in tum, arc defined as what expectations
the role incumbent is required to display. The role-expectations
rcally define what should occur in an institution and thus Icad to
goal behavior (F) of the institution. However, since a social system
contains individuals who possess certain personalitics and nced-
dispositions, the sccond or individual dimension comes into being.
This is to say that the psychological dimensic n, running parallel to
the normative, has individuals with distinct personalitics which are
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refllected in the need-dispositions of cach individual, These all lead
to individual goal behavior (F).

These two dimensions of a social system, however, do not oper-
ate in a vucuum so additional variables at the anthropological level
can be identificd and thus come into play. Each institution, or in
this casc the school, is embedded in a culture that possesses certain
beliefs and characteristics (cthos) which, in turn, is displayed in a
sct of values he!ld by that culture (A). All of these factors play
upon the school because, in a way, they specify what is expected
of the institution. The same case can be built for the individual
because he too is embedded in a culture, perhaps sub-culture, be-
cause of his family, {riends, ncighborhood, and other groups. His
culture has a certain cthos which displays a value system, and these
factors play upon his need-dispesitions and individual goals (E). Be-
causc of the significant reciprocal influence of the culture with its
cthos and values upon the institution and individual, this anthro-
pological level takes on considerable meaning for the tcacher’s role.

Because of the inherent difierences in the two dimensions of the
social system, there could be conflicts and deviant perceptions be-
tween the individual with his personality and needs and the institu-
tion with its rolc-cxpectations. This model handles this concemn
with the identification of a group to scrve as a buffer between the
institution and the individual (C). The group imposcs a balance be-
tween the two and helps to support the institution when certain
roles and cxpectations scem important and to support the individ-
ual cxpress his idiosyncratic personality and nced-dispositions when
necessary. This is donc by the group fostering a climate and defi-
nite intentions. The group climate dimension completes the model
and is essential for the cffective functivning of an individual in an
institution,

In viewing the entire model, it can be noted that cach stratum
rclates dircctly to the school and the work of the teacher. Inter-
preted broadly the institution.role-expectation stratum (B) in this
casc is the cumriculum of the school. This is reflected dircctly in
the lcaming expericnces of the school because it specifies what is
expected for the student to attain goal behavior as prescribed by
the school. The institutional-anthropological level (A) is the domi-
nant culture with its beliefs and valucs, and in most cascs would
reflect the middle class culture. The reciprocal influence here
would thus indicate that gencerally the curriculum of a public
school would reflect a middle-class value system.
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On the other hand, the individual-personality-nced-disposition
stratum (D), represents cach individual student who makes up a
school or class, The individual-anthropological stratum (E), repre-
sents the cultural “package” that cach individual student possesses
and brings to school and class with him and could rcflect any sub-
cultural value systen.

Finally, the group-climatc-intentions level (C) for all intent and
purposc is the teacher because he is the one who leads the group
and fosters the desirable lcarning climate through his work with
students.

With these idcas in mind the future tcacher can utilize the
modecl in a varicty of ways. The modcl helps to bring to the level
of awarcness the conditions and variables that surround the school,
the classroom and the youngster. It does help to identify, explain,
and rclate the mediating variables in a social system but it does not
provide solutions to any problems; this the teacher must do. How-
cver, with this modcl a new teacher can look at such concems as
the youngster from the ghetto arca attending a suburban school
(values ve. valucs), the upper-middle class youngster who might
have onc sct of values expressed for him by his parents and quite
anothcr displayed by his parents (values vs expectations or double
stendards), andfor the student who docsn’t *conform’ the way he
should (role vs personality).? In all cascs the tcacher simply states
his purposc for the analysis and then views the variables in the
modcl to get his information. Then he acts accordingly. Since the
tcacher has control over the group-climate dimension and works
dircctly with the rolc-expectation dimension, he can begin to de:
sign thc kinds of experiences that will result in mecaningful goal be-
havior (F).

Concluding, this modcl actually identifies what is present in a
socio-cultural system and provides some dircction as to what must
be done to cope with the probleins. This is a definite aid to goal
statcments and curriculum dcsigns. Real strength and considerable
ptecision can be added to the future tcacher’s behavior when con-
sidering the all-important socio-cultural demands, He must look
carcfully at the socio-cultural factors associated with his students,
school and community and to place these factors into a framework
for analysis and dccision making. \When these variables are viewed

2. For specific examples on using this model, see John R, Verduin, Jt., Conceptual Models
¥ Teacker Edwcation, Washington, D.C. American Association of Colleges for Teacher
Educttion, 1967, Chaptet 7,
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in paradigm forim, morc intellizent and critical decisions can be
madc on the question of what ought to be for the students in the
schools of America. An answer to this question thus can be trans-
lated into a statement of goals and, in tum, curriculum cxperi-
ences.

Assassment Entering Bahavior (1} and Specification of
Behavioral Objectivas (111)

As suggested above these wwo processes should be carried out
simultancously so that the objectives are compatible with the en-
tering behavior of the student. This permits more cffective learning
in that a realistic assessment of behavior will allow for goals that
are within reach of the students and not *‘below or above” their
capabilities; consunance should occur in these important processes
so that all students can achicve. This perhaps should not be con-
sidered a hard and fast m'e because sonic sound and important ob-
jectives both to the student and the total leamning umit may cmerge
which in the judgment of the teacher must be taught. In many of
these cases if goals are designated as important and the cntering
behavior is not p:iesent, some preinstruction or review may be
necessary to raise the entering behavior to become compatible with
the objectives. Either aviauce is sound as long as the entering be-
havior is such that mcaningful instruction can occur to achieve the
sclected objectives. This is why the reveisible arrow is present in
the basic instructional model.

When stating goals or objectives and wiien looking at the student
as he comes to the lcaming situation, it is important to think in
terms of behavior. As teachers our job is to cause and assist young-
sters to learn. A commonly held definition of leaming is that of
changing the bchavior of a person. In fact, N.L. Gage defincs
tcaching as... “‘any interpersonal influence aimed at changing the
ways in which other persons can or will behave,”? Behavior then is
all important for teachers to consider as they work with students.
Since behavior is important and since changing behavior to some
end is a function of the educative process, it appears necessary for
the future teacher to look at students in terms of behavior and at
goal statements in terms of behavior.

The cnicring behavior of the student or as Dc Cecco refers to it
synonymously as the entering performances is the level of knowl-

3. N.L. Gage, ed, Handbook on Research on Traching. Chicago, Rand McNally and Com
pany, 1963, p. 96
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edge and skill that the student brings to the new instruction. De
Cecco states that “Entering hehavior describes the behaviors the
student must have acquired before he can acquire particular new
terminal behaviors. More simply, entering behavior describes the
present status of the student’s knowledge and skill in reference to
a future status the teachcr wants him to attain. Entering behavior,
therefore, is where the instiuction must always begin.”* Observing
and measuring the entering behavior or level »f performance are
not often done by teachers and are not casy tasks, but this process
must be done because the teacher’s jub is to move the student
from cntering performance to that of the desired terminal perform-
ance {thc objective). Many times the entering performances for
new instruction are the end products of previous instruction so the
teacher should have an awareness of what the levei of his studeats’
enterirg behaviors is. However, listing the needed performances 141
the new instruction makes explicit exactly what is requisite for the
instruction to begin and brings consi."srable precision to the teach-
ing act. Listing the behaviors is . -~ tant and De Cecco suggests
“A list of entering hehavior 1eveals two characteristics: ‘The state-
ments are cxplicit and refer to specific, observable performances
and the list as 2 whole is generally more comprchensive than the
corresponding list of terminal performances.”® These twe charac-
teristics of obscrvable performances and comprechensiveness ore im-
portant for the future teacher to keep in mind because with a
complete listing of cntering performances the teacher’s task of ac-
complishing the new performance is clearer and greatly enhanced.
Therc are other aspects of the student and his behavior which ob-
viously affect his classroomn learning (such as motivation, readincss,
individual differences, ctc.}), and should be considered when design-
ing a lcaming expericnce. The teacher must give consideration to
the total entering performances of a student and coordinate them
with the appropriate tenminal objectives of a learning unit. Upon
the specification of goals the attention must focus on the required
entering performances and the assessment to determine if the per-
formances arc present. If entering behavior isn't sufficient the
teacher can review with the student to recall previous knowledge,
provide additional instruction to up-date the students, or reject or
modify the stated objective. Only when these steps are taken can
the teacher be sure that meaningful instruction will take place.
mo. The Prychology of Learning and Irstruction: Educationat Prychology.
Englewood Chils, New Jersey, Prentice Hall, Inc., p. 59,

8. 1bid, p. 59,
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Instructional objectives, the kinds of bcehaviors that students
should display at the end cf a lesson or unit, obviously provide the
direction for the formal instruction and arc central to the instruc-
tional process. The 1.ced to coordinate the objectives with entering
behavior has been explicated; the consistency between these two
processes again is important and should be obvious.

Specifying goals is the first step in the curriculum-design and
cveryday-planning activity and provides the direction toward which
the entire instructional process must movc; all other activities are
contingent upon clear, concise goal statements, Therefore, goal
statements must be caicfully defined at the beginning or a break-
down in the instructional process occurs before it actually starts.
}Mager emphasizes this point strongly by stating:

“When clearly defin.ed goals are lacking, it is impossible to evaluate a
course or program fficiently, and there is no sound basis for selecting
appropriate materials, content, or instructional methods. After all, 1he
machinist does not select a tool unti! he knows what operation he in-
tends to perform. Neither does a composer orchestrate a score until he
knows what ¢ffects he wishes to achieve, Simitarly, a builder does rot
select his materiale or specify a schedule for construction until he has
his blueprints {objectives) before him. Too often, however, one hears
teachers arguing the relative merits of textbooks or oiher alds of the
classroom versus the laboratory, withovt cver specifying just what goat
the aid or method is to assist in achieving. | cannot emphasize too
strongly the point that an iastructor will function in a fog of his own
making until he knows just what he wants his students (o be ble to do
at the end of the instruction.”®

Once the future teacher sees the importance of goal statements
in clear, concisc terms and the significance for the entire tecaching
process, he should then look at the nature of objectives and how
to specify them.

Mager defines an objective as ““ ... an intent communicated by a
statement describing a proposed change in a learner—a statement of
what the leamer is to be like when he has successfully completed a
lcarning situation. It is a description of a pattern of behavior (per-
formance) we want the lcarner to be able to demonstrate.”’

The cmphasis here on goal statement then is that objectives
must be stated in terms of behavior. Krathwohl states that “to be
most uscful, statements of goals should be stated in terms of overt
behavior that can be scen and measured, because specifying cduca:

6. Robert F, M:g;t-:hrpm‘ug Instructional Objectives, Falo Alto, Calif. Featon Publishers,
1962, p. 3.
1.1, p. 8.
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tlional objectives in terms of behavior is the most meaningful and
powerful way to analyze the instructional process. If the teacher
holds to thc commonly accepted definition that education should
change student behavior, he must state goals in terms of the kinds
of behavior desired, The teacher’s job is to structure the school
situatior: to cnable students to lcarn appropriate behavior and prac-
tice it.” ’

Considcrable precision should be exercised by the teacher as he
communicates the mecaning he has in mind regarding a specific be-
havioral goal. The meaning of what was intended must be com-
municated cxactly to any person who reviews the goal statement.
As Mager suggests “A mcaningfully stated objective, then, is one
that succceds in communicating your intent; the best statement is
the onc that excludes the greatest number of possible alternatives
to your goal.”*®

Words open to a number of interpretations or complete misinter:
pretations arc thus to Le avoided in stating goals. Statements like
to fully appreciate, to develop a critical understanding of, and to
cnjoy, though well-intentioned and perhaps important, are open to
a number of interpretations and do not specify the nature of the
terminal behavior that is to be displayed. Therefore, the intent of
the statement is not communizated in any degice of precision. In
this casc then “the: stateinent vwhich communicates best will be one
which describes the terminal hehavior of the learner well enough to
preclude misinterpretation,”! ®

To help overceme these problems in goal statements Mager has
suggested a method which has worked in many cases. This method
which the future teacher can casily utilize is as follows:

“First, identify the terminal behavior by name; we can specify the kind
of hehaviot which will be accepted as evidence that the learner bas
achieved the cbjective,

Second, try to furiher define the desired behavior by describing the im-
portant conditious under which the behavior will be expected to occur,
Third, specifly the criteria of acceptable performance by describing how
well the learner must perform to be considered acceptable.”!

These three najor guides to successful goal statements are im-
portant anc lend a definite precision clement to analytic teaching,

& John R. Verduin, Jt., Conceplual Models in Teacher Educetion, Washington, D.C.. Ameri-
can Association of Colle ges fot Teachet Education, 1967, p. 115-116.

9.0p O, p. 10

10 16id. p. 11,

10, 16id. p. 12
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When a teacher is able to identify a terminal bchavior, carefully
define this behavior, and thzn state the criteria upon which judg-
ments will be made, he has made a significant start in the instruc.
tional process. Clear, concisc yoal statements in terms of behavior
thus bring the necded meaning and power to the instructional
process and eliminate the poorly defined and fuzzy goals so preva-
lent. This is pointed out in the following statement.

“‘Such goals as ‘the student should become a good citizen’ are spelled
out in terms of the kinds of behaviors which a good citizen displays.
There are then statements, such as, ‘the studen shall be able to identify
and appraise judgments and values involved in the choice of a course of
political action’; ‘he shall display skill in identifying different appropri-
ate roles in a democratic group’; or ‘he will be able to relate principles
of civil liberties and civil rights to current events.'”

With the clear statements of behavioral goals as the beginning
point in the instructional process, the teacher then provides the ap-
propriate experiences and accompanying materials to foster the be-
havior and helps the student learn when to use the behavior.
Rounding out the instructional process, it should be noted that as-
sessing or evaluating the degree of behavioral change can be accom-
plished with a higher degree of proficiency because the teacher
needs only to look for and measure the new behavior of the stu-
dent. Stating goals in terms of behavior not only adds power and
meaning to the instructional process, but it adds a degree of sim.
plicity.

It is considered that behavior changes as the student has the op-
portunity to interact with his environment and the objects and
events in it. In the case of formal instruction in the classroom the
teacher provides the various environmental conditions, both real
and simulated, to which the student interazts; therefore, the en-
vironmental conditions should depend upon the kind of behavior
desired. Student behaviors are many and varied; some are quite
simple and others arc very complex.

In the first case of rather siniple behaviors, largely reflexive in
form, actual instrurmcntal behavior can be developed through vari-
ous forms of operant conditioning. This major category of behav-
iors requires little in the way of logical conceptual content so oper-
ant conditioning will effect the desired terminal behavior. An

12, David R. Krathwohl, ‘'Stating Objectives Appropriately for Program, for Curriculum,
and for Instructional Materials Development,” Journal of Teacher Education, 16:83-92,
March, 1965, p. 84.
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example of terminal behavior in this category is the act of per-
forming multiplication of threc-digit numbers within ten seconds.
Also, if a teacher shows a class a picture of a horse, the students
are expected to respond with the word “horse.”

Proper grammatical cxpression in the classroom, holding the
pencil correctly for proper writing, and translating foreign words
into English are also terminal behaviors which require little logical
interaction with content in the formation of the behaviors. It
should be noted by the future teacher that these behaviors are im-
portant in this instrumental category and shouldn’t be slighted.
However, designing learning units for their acquisition is different
and requires other moves than that of conceptual objectives.

Besides these rather simple instrumental behavioral objectives
which the teacher can accomplish through operant conditioning
techniques, more complex behaviors exist which require much dif-
ferent strategies to accomplish these goals.

As mentioned above behavior changes and learning takes place as
the student interacts with his environment. He perceives the ob-
jects and events in his environment, forms concepts about them,
uses the concepts for making decisions, and actually acts on his
decisions, This more complex behavier results then from specifying
conceptual goals and, in turn, true inieraction with a certain en-
vironmental condition. These conceptual goals are important be-
cause a student’s environment is composed of objects (termed
structural concepts) and events (process objectives). .. student
learns about mountains, trees, numbers, countries, adjectives, etc.
which are the objects and events in his world. Forming concepts
about objects and events gives the student the “‘raw material” with
which to think about, judge, and act upon.

Woodruff defines a concept as *...a relatively complete and
meaningful idea in the mind of a person. It is an understanding of
something. It is his own subjective product of his way of making
meaning of things he has seen or otherwise perceived in his experi-
erices. At its most concrete level it is likely to be a mental image
of some actual object or event the person has seen. At its most
abstract and complex level it is a synthesis of a number of conclu-
sions he has drawn about his experience with particular things.””!3

He defines Process Concepts thusly: “A concept of a process,
event or behavior and the consequences it produces when it oc-

13, Asahel D, Woodruff, “Putting Subject Matter into Conceptual Form,' “Paper prepared
for TEAM Project meeting, February 6, 1964,
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curs.”* And, Structural Concepts as: *“A concept of an object, re-
lationship or structure of some kind.”!*

Examples of process and structural concepts and their proper
form are 2s follows:

Process Concepts

When you increase the temperature of a gas, the pressure of the
gas increases proportionately.

When water flows constantly over iand, it will tend to produce
valleys.

When a future teacher specifies the content to be taught in a
classroom in terms of conceptual statements, the actual teaching
task is made easier because the direction is much clearer.

Structural Concepts

A book hzs pages, words, numbers, and generally pictures,
graphs, and figiwes which all together teli (he reader something.

A periodic tat.z in chemistry consists of all known chemical ¢le-
ments with their selected characteristics which is organizod in rows
and columns to assist the scientist in his work in chemistry.

An instructional model brings intc consideration some thought
about entering behavior, goal statement, the learning unit and pro-
cedures, the presentation of the learning unit, student performance,
and assessment of outcomes.

The values derived from specifying and utilizing these kinds of
conceptual goals are many. First, the two major types, process and
structural, actually describe all events and objects in a learner’s en-
vironment and thus cover the content or knowledge variable with a
high degree of precision. In other words what students should learn

: about their world can be stated precisely in these forms. Secondly,
! and when stated correctly, these conceptual statements make ex-
plicit exactly the direction, the materials and the content of a
learning unit. If for example a teacher wants his students to learn
the following bit of knowledge, if you increase the temperature of
a gas, the pressure of the gas increases proportionately (process
concept), the teacher has before him the content that must be
used, an idea to the materials that are necessary and the exact di-
rection as to what must be done for the students. This not only

14, Ibid,
15, Ibid,
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simplifies the instructional process but adds power too because,
rightly so, the concept dictates the next steps particularly as to the
content that will be used.

Finally, upon specifying the conceptual goals, the tcacher can
further translate these into overt behaviors that the student will
display at the end of the instruction. In other words the concep-
tual goals (content or knowledge) are compatible with behavioral
goals (terminal behaviors) because the teacher can list the bchav-
ioral goals that students will possess after they have interacted with
their environment, Power and precision are thus added to the in-
structional process because of this basic compatibility of educa-
tional goals.

A final woid in this arca is that objectives or goals are generally
placed into three major categorics which are as follows:

1. Cognitive—regarded as the thinking goals. Examples, to re-
call the theory of relativity; to distinguish the difference
between a conclusion and a hypothesis; to judge the ac
curacy of a given statement; and to define a given term,

2. Affective—regarded as the attitude goals. Examples, to vol-
unteer for a given assignment; to spend leisure iimes read-
ing books; to protest a given social situation; and to prac-
tice for a dramatic play.

3. Psycho-Motor—regarded as the physical goals. Examples, to
do ten push-ups; to park a car in a parking space on the
street; to sew the stitches in a dress with a sewing machine;
and to jog onc mile.

There are several taxonomies or category systems that will help
the future teacher look at the type of thinking that takes place in
a classroom. Perhaps one of the easiest to utilize is the one created
by J.P. Guiliord and further modified by James Gallagher and
Mary Jane Aschner. Within this system are the five major groups of
intellectual abilities such as cognition, memory, convergent think-
ing, divergent thinking, and evaluation. A description of the cate-
gories is as follows:

“Cognition, in thi; case, is the discovery or rediscovery of information
and includes comprehension and understanding. Memory is the retention
or storagc of inforination. From this known and remembered informa-
tion come the two productive kinds of thinking: divergent thinking and
convergent thinking Divergent thinking is the generation of new in-
formation from kn.wn information with the emphasis on variety and
quantity of information. In this case thinking goes in a variety of direc-
tions, with no real ‘right’ answer being sought. Convergent thinking is
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the generation of new information which leads to the right or conven-
tionally accepted answer. In this case, the given or known information
nsually determines the correct response. Evaluative thinking is the intel
Jactual process by which judgments and decisions are made regarding the
goodness, correctness, adcquacy, or suitability of information, based on
some critcrion of consistency and/or goal satisfaction that resulted from
productive thinking.”

As a future teacher begins to specify some tasks or questions, he
cen quickly judge at what level of cognition he is requesting of his
students by referring to the above system. s he asking mostly cog-
nitive-memory type questions, or is he soliciting some judgments
(evaluative) on the part of his students? Does he ever go after
divergent thought processes in his class or does he usually solicit
responses that lead to a right answer (convergent)? The question is
a very powerful tool used in a classroom, so the teacher should be
aware of the nature of the solicitations that he makes. With this
system a future teacher can rapidly gain knowledge as to what he is
requesting of his students and then make improvements if necessary.

For the all-important affective domain a taxonomy developed by
Krathwohl, et al. will help the future teacher view the nature of
attitude and value development in a learning situation. Its ab-
breviated form is as follows:

1.00 Receiving (Attending)
1.10 Awareness
1.20 Willingness to Receive
1.30 Controlled or Selected Attention
2.00 Responding
2.10 Acquiescence in Responding
2.20 Willingness to Respond
2.30 Satisfaction in Response
3.00 Valuing
3.10 Acceptance of a Value
3.20 Preference for a Value
3.30 Commitment
4.00 Organization
4.10 Conceptualization
4.20 Organization of a Value System

16.John R, Verduin, J1., Conceptual Models in Teacher Education, Washington, D.C.,
American Association of Colleges for Teacher Education, 1967, p. 85.
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5.00 Characterization by a Value or Value Complex
5.10 Generalized Sct
5.20 Characterization'”?

This system is actually based on an “internalization” idca. “In-
ternalization in this case means the change or inner growth tha
occurs in an individual as he becomes aware of and adopts certain
attitudes and principles which arc inherent in forming selected value
judgments and behaving according to his values.”!®

According to this system the student reccives stimuli (1.00) in a
classroom learning situation which begin to work on his affective
behavior. This occurs through the presentation ol content, mate-
rials, and experiences by the teacher. The three sub-categories in
receiving would indicate an increase in his recciving the stimuli un-
til he begins to respond (2.00) to the affective stimuli. If the
stimuli continue to affect him he again will move from complying
through 1illingness to satisfaction in what he is perceiving in the
leamning situation. At this point he is becoming emotionally in-
volved and will attach some ewotional significas - and value to
what is taking place. If the interhalization process continues he he-
gins to hold certain values (3.00) about the object or event under
consideration. From accepting a valuc to preferring a value he will
again move up, if the stimuli affect him, to actually a conviction
to the experience in question.

At this point several relevant values may enter into the internali-
zaticn process and the student will begin to conceptualize and or-
ganize (4.00) the inany values involved. Finally, the internalization
process reaches a point whereby he will continually respond to
value-oriented situations with a new and consistent view of his en-
vironment or world. His total behavior is then characterized (5.00)
by a consistent set of actions which may be described as a phi-
losophy of life.

From this brief explanation of the taxonomy it can be noted
that it will be no ecasy task for the teacher to move the student to
a point where he behaves according to a philosophy of life. This
may take several years in a student’s life. However hard as it may
be, future teachers must be aware of this internalization process if
they are interested in having students form certain values about

17, David R. Krathwohl, Benjamin S. Bloom, and B. Masia, Taxonomy of Educational
Objectives, The Classification of Educational Goals, Hanbook II: Affective Domain. New
York, David McKay, 1964, p. 35.

18. John R. Verduin, Jr., Conceptual Models in Teacher Education, Washington, D.C.,
American Association of Colleges for Teacher Education, 1967, p. 119.

35




O

ERIC

Aruitoxt provided by Eic:

their world and having them behave “‘properly” based on certain
value systems. Being aware of the ‘‘stages” in the attitude and
value development process is important because cach teacher will
have to make a contribution in the major affective goals of stu-
dents which, in tumn, govern the behavior of students as they move
through life. Ignorance of or lack of interest in affective goals cer-
tainly should not be part of a teacher’s behavior.,

Another important aspect of the affective domain is that it is
working all of the time during an instructional situation. In other
words, as a teacher strives for selected cognitive goals, he should be
aware of the fact that the student is beginning some internalization
of the stimuli that he is receiving which will Jead to some attitude
formation on the part of the student. Just as the reader peruses
this book, he or she is going through a cognitive experience but is
also forming some judgments as to its value or lack of value. The
teacher must realize that the cognitive as well as pscho-motor run
hand-in-hand with the affective during instructional activities, and
thus carefu] consideration must be given to selecting the learning
experiences for the students. If for example the teacher is doing a
social studies unit on Africa and has the students memorize the
countries and capitals of the countries as a requirement, the
icacher may be vulnerable. If the students don’t show real interest
in Africa or are “turncd off” on social studies, the reason may be
very clear because the students did little more than receive and
acquiesce in responding.

Little has been done in categorizing the pscho-motor domain, so
few guides exist. However, this too is an important domain and
one that should receive careful attention Ly the future teachers in-
volved. In some areas, perhaps, the future teacher in cooperation
with the classroom teacher and university supervisor can define a
hierarchy of skills in this area.

Learning Unit and Procedures (V)

Once the goals for a learning unit have heen carefully considered
and dlearly stated, the future teacher has in exact direction for the
development of the learning unit, be it 2 sinall or an extended one.
". "he final behavioral goals and, in turn, the conceptual and instru-
mental goals are very explicit the nature of the content and mate-
rials is right before the teacher. If the teacher wishes to teach the
above-mentioned structural concept on the periodic table in chem-
istry the content and materinls are explicated. If the teacher wishes
to have as a terminal perfo.mance the correct pronunciation of 20
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words in German, the content and materials are p.esent. In all
cases then, the content and materials are dictated by the goals
previously stated and not vice versa where content and materials
dictate the direction of the lesson.

The strategies and tasks are too dictated by the goal statements.
If one wishes to achieve evaluative thinking after basic conceptual
intake, then he must provide for the concept formation by afford-
ing the student an opportunity for basic intcraction with the event
or object, and then pose tasks that will elicit evaluative responses.
If he wishes as a terminal performance the ability to add numbers
in two columns, then his strategy and tasks arc quite apparent.
Again, in all cases the nature of the tasks and strategies is dictated
by the basic goal statements.

In cases where more than one goal has been stated and in larger
leaming units, it will become necessary to organize and sequence
the tasks to be presented to the students. Generally and if neces-
sary, the basic concept formation comes first before the students
begin to think about and do things with the new concepts. Also, if
several concepts are involved in a learning unit which lead to a
principle, then organization must occur in the treatment of the
concepts. Some lJogical order to the concepts will aid the students
in their learning efforts. Future teachers should think about and
plan very carefully the organization and sequence of tasks for the
students so as to ecliminate haphazzard treatments and to bring
maximum potential to the learning experience.

An important consideration for developing a learning unit and
one that ties in with entering behavior is to assess the amount and
kind of direct sensory intake that has occurred prior to the new
lcarning. For example, it would be difficult for students to use a
thermometer and the concept heat in some higher order work if
they have not had direct contact with the instrument and what it
does with objects that are hot or cold. He must sec the liquid in
the tube cither rise or fall and feel the heat or lack of heat. No
amount of verbage will accomplish this direct sensory input. It
would also be difficult to work with the concept mountain if stu-
dents have not seen real or simulated mountains first. However, if
the students have this basic input, then it is not necessary to feed
in through the senses this basic conceptual information. A careful
assessment is, thercfore, required to ascertain what the students
have actually perceived in their experiences with their environment.

A final consideration in designing a learning unit based on speci-
fied goals is that of time. Since all students in a classroom posscss
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individual differences and since the teacher’s job is to teach all stu-
dents, it will be necessary to allow for these differences in terms of
the time involved, Obviously, some students take longer with cer-
tain tasks than others and the future teacher must be aware of this
fact when designing learning units. If an exprcssed goal is impor-
tant for all to achieve, then ecach individual student must have the
time to do so.

Presenting Learning Units (V)

Under the guidance of the teacher the learning unit and the
tasks, however simple or complex they may be, are presented to
the students. This is done, of course, in a classroom or similar
lcarning situation and again is governed by the nature of the goals
and, in turn, the materials and methods to achieve these goals.
Whatever has been specified as a terminal performance for the stu-
dent provides the direction for the teacher and thus the teacher
begins the interaction with students regarding the content to be
learned.

Within this total learning situation there is communication and
influencing going on. In communicating the teacher influences the
student toward some goal. It is suggested that the student’s percep-
tion of his teacher’s behavior is an important factor to his recciving
the influence that will bring about a change in his behavior. There-
fore, influence in the classroom is very important when viewing
teaching, and the teacher’s influence on the student and the stu-
dent’s influence on the teacher both must be considered.

When viewing the influence factor of changing a student’s behav-
ior, it js important to look at the verbal and non-verbal behavior of
the teacher. The verbal and non-verbal moves of the teacher and
students are the significant aspects of communication that take
place in a classroom. Commuuication in this case is more than just
talking and listening; it encompasses personal factors and has a di-
rect bearing on interpersonal influence, classroom climate, and be-
havioral change. Because of the influence and inter-acting nature of
teaching, and because of the importance of the communication be-
havior of the teacher as he works with his student, the considera-
tion here will be on verbal and non-verbal behavior and its meaning
for classroom climate and the setting in which the teaching and
icarning will take place.

In a review of cxisting evidence Gage indicates that a highly de-
sirable characteristic of teachers is that of what he calls teacher
“warmth.” These desirable characteristics indicate that teachers
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“tend to behave approvingly, acceptantly, and supportively; they
tend to speak well of their own pupils, pupils in general, and peo-
ple in general. They tend to like and trust rather than fear other
people of all kinds.”!'® This teacher warmth is a major part of the
climate that is established in the classroom for learning, and results
in significant achievement on the part of the learner. Therefore,
the climate established in the classroom by the teacher, in terms of
the verbal and non-verbal behavior, is a significant aspect of teach-
ing and must become part of the future teacher’s behavior.

There are significant systems in both the non-verbal and verbal
domains which lend themselves well to analyses and, in tum,
through practice, 1o improved, analytic teaching behavior. It is im-
portant for future teachers to gain awarcness of and more precision
in their behavior in these communication areas so as to foster a
better climate in the classroom in which learning may take place.

Perhaps one of the most used systems to analyze the verbal in-
teraction in a classroom is Interaction Analysis developed originally
by Flanders. It is defined * ... as the systematic quantifications of
behavioral acts or qualities of behavior acts as they occur in some
sort of spontaneous interaction,”?? and is based on the assumption
that the verbal behavior of an individual can reveal an adequate
sample of his total behavior. With this system the verbal interac-
tion between teacher and students can be accurately recorded and
analyzed and thus brought to the level of awarcness for the
teacher. Patterns of communication can be discovered and ana-
lyzed; thep as a result, practice for more effective interaction can
occur until the desired precision is established.

The ten categories and a description of each is described on
the following page.

The first step in utilizing this system is to memorize the cate-
gories, their numberrs, and their meanings. Once the future teacher
is familiar with this system he may begin to use it by recording the
appropriate number as a verbal utterance is made in a classroom.
He may simply place marks in the appropriate category every three
seconds to determine the amount of time that is spent with each
verbal move. Or, he may record the number of the category each
three seconds in a line and thus determine the nature of each ver-
bal utterance and a series of interacting moves. The latter method

19. N.L. Gage, **Can Scienc: Contribute to the Art of Teaching?” Phi Delta Kappan, Vol.
XLIX, No. 7, March, 1968, p. 402.

20. John R. Verduin, Jr., Conceptual Models in Teacher Education, Washington, D.C.,
American Association of Colleges for Teacher Education, 1967, p. 32.
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SUMMARY OF

CATEGORIES FOR INTERACTION ANALYSIS?!

ACCEPTS FEELING: accepts and clarifies
the feeling tone of the students in a
nonthreatening manner, Feelings may be positive
or negative, Predicting and recalling feelings are
included.

PRAISES OR ENCOURAGES: . .aises or encour-
ages student action or behavior. Jokes that re-
lease tension, not at the expense of another indi-
vidual, nodding head or saying “uhhuh?” or “go
on'" are included.

ACCEPTS OR USES IDEAS OF STUDENT:
clarifying, building, or developing ideas or sug-
gestions by a student. As teacher brings more of
his own ideas into play, shift to category five,
ASKS QUESTIONS: asking a question about
content or procedure with the intent that a stu-
dent answer,

LECTURES: giving facts or opinions about con-
tent or procedure; expressing his own idea; ask-
ing rhetorical questions.

GIVES DIRECTIONS: directions, commands, or
orders with which a student is expected to com-
ply.

CRITICIZES OR JUSTIFIES AUTHORITY:
statements intended to change student behavior
from nonacceptable to accep.able pattern; bawl-
ing someone out; stating why the teacher is do-
ing what he is doing, extreme self-reference.

STUDENT TALK-RESPONSE: talk by students
in response to teacher. Teacher initiates the con-
tact or solicits student statement.

STUDENT TALK-INITIATION: talk by stu-
dents, which they initiate. If “calling on’” stu-
dent is only to indicate who may talk next, ob-
server must decide whether student wanted to
tatk. If he did, usc this category.

1.
2.
Indirect
Influence
3.
4,
Teacher
Talk 5.
. Direct 6.
; Influence
7.
E
8.
’ Studeat Talk 9.
10.

SILENCFE OR CONFUSION: Pauses, short peri-
ods of silence, and periods of confusion in which
communication cannot be understood by the ob-
server.

21. Ned A., Flanders, “Interaction Analysis: A Technique for Quantifying Teacher Influ-
ence,” Paper presented at the American Educational Research Association Conferelice.

February, 1961,
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results in better and more informative data and can be placed on a
matrix for complete analysis. Again, following the analysis of the
matrix, the future teacher can begin to practice certain verbal
moves, reassess, and develop more critical teaching behavior.??

The ten categories originally developed by Flanders can be ex-
panded, contracted or modified in a number of ways to give
greater flexibility and power for this verbal analysis process. All
that is required is a specific statement of what the objective is and
the creativity to modify or add categories to help ascertain the de-
gree of goal attainment. In other words, if a teacher wanted to
look at and quantify the kinds of questions he asked in a class-
room, he would simply sub-divide Category Four into more spe-
cific sub categories. This would give him valuable information as to
the nature of his question asking.

Non-Verbal Communication

Besides the obvious nature of verbal utterances used in class-
room communication, it should be noted that a number of mes-
sages are conveyed in a non-verbal manner which, in tum, affect
the climate and learming environment in a classroom. A smile, a
frown, a stem look, a movement toward a student to help him
with his work or even ignoring a raised hand, all non-verbal moves,
communicate cffectively in a classroom setting.

Galloway has developed a model on non-verbal communication
which looks at this aspect of teacliing and classroom climate as a
continuum between an encouraging effect to that of inhibiting.

“Viewir.g a teacher’s nonverbal cominunication as an encouraging to
inhibiting continuum has the advantage of being related to the com-
munication process and of being indicative of subsequent interper-
sonal relationships between a teacher and pupils. The model is also
useful in regarding the potential influence and consequence of a
teacher's nonverbzl behavior with pupils. The conceptualization of
encouraging to inhibiting reflects a process point of view: an action
system of nonverbal behaviors that exist in dynamic relationship to
the continuing influence of the teacher and pupil in interaction with
each other.

The model represents six dimensions of nonverbal activity. Nonver-
bal communication that is encouraging has these six characteristics:
(1) congruity between verbal intent and nonverbal referents, (2) re-

22, For a more complete discussion on analysis of the matrix, sce Edmund J. Amidon, and
Ned A. Flanders, The Role of the Teacher in the Classroom: A Manual for Understanding
and Improving Teachers’ Classroom Behavior, Minneapolis: Paul §. Amidon and Associates,
1963,
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sponsive to feedback (3) positive affectivity, (4) attentive and listens
1o others, (5) facilitative by being receptive 1o others, {(6) supportive
of pupils or pupil behavior. Nonverbal communication that is inhibit-
ing has these six characteristics: (1) discrepancy between verbal in-
tent and nonverbal referents, (2) unresponsive to feedback, (3) nega-
tive affectivity, {4) inattentive to others, {5) unreceptive to others,
(6) disapproving of pupil behavior.

The model can be schematized as follows—the left side of the model
is communication that is teacher initiated and the right side is
viewed as teacher response.

Teacher Initiated Teacher Response
Congruity-Incongruity Attentive-Tnattentive
Responsive-Unresponsive Facilitating-Unreceptive
Positive-Negative Affectivity Supportive-Disapproval

Congruous-Incongruous—This dimension refers to the congruity or
incongruity that exists between the voice, gesture, and actions of the
teacher and the verbal content communicated by the teacher. Con-
gruity occurs when the teacher’s verbal message is supported and re-
inforced by nonverbal behaviors to the extent that there is con-
sonance between the verbal intent and nonverbal referents. A mixed
message or incongruity exists when there is a discrepancy orf contra-
dictior between the verbal message and nonverbal information.
Responsiveness-Unresponsiveness—A responsive act relates to modifi-
cations in the teacher’s behavior as a result of feedback. Verbal feed-
back occurs when the teacher heats himself talking, but nonverbal
feedback is based on the reactions and tesponses of pupils to the
teacher. A responsive act occurs when the teacher alters the pace or
direction of a lesson as a tesult of a detection of misunderstandings
or feclings by pupils. Opetating on the basis of pupil behavior the
teacher uses feedback data to "feedforward” with changed informa-
tion. Unresponsive acts are an ignoring or insen:it vity to the be-
haviotal tesponses of pupils.

Positive-Negative Affectivity~Positive nonverbal expressions convey
warm feelings; high regard; cheerful enthusiasm: displays of liking
and acceptance. Negative nonverbal expressions convey aloofness,
voldness, low regard, indifference, ot display of rejection.
Attenlive-Inatlentive—~Nonverbal expressions that inmply a willingness
to listen with patience and interest to pupil tatk. By paying atten-
lion, the teacher exhibits an interest in pupils. By being inattentive or
disinterested, the teacher inhibits the flow of communication from
pupils, and neither sustains nor encoutrages sharing information or
expressing ideas.

Facilitating- Unreceplive—The teacher is facilitating when acting to
perform a function which helps a pupil, usually in response to a de-
tection of pupil needs, urgencies, ot problems. This may be in re-
sponse to a pupil request or a nurturiiat act. An unreceptive act
openly ignotes a pupil whed a response would ordinarily be ex.
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pected; may ignore a question or request;or may be tangential in re-
sponsc,

Supportive-Disapproving—Expressions that imply supportive pupil be-
havior or pupil interactions; manifest approval; being strongly
pleased; exhibits encouragement; connoles enjoyment or praise. Dis-
approving expressions convey dissatisfaction, discouragement, dis-
paragement, or punishment. The expression may be one c¢f frowning,
scowling, or threatening glances.”

Galioway suggests that observers have to undergo a training ses-
sion and devclop a sensitivity to the observance of nonverhal cues
such as facial expressions, gestures, body movements and vocal in-
tonations and inflections. Also, he suggests that observer agreement
as to the meaning of nonverbal niessages has (o be achieved. To
use this system one can actually placc tallies in the six dimension
or actually twelve-category system to determine the various nonver.
bal moves in a classroom, or he can write a narrative description of
the teacher-pupi) interaction. The possibility of combining both
methods exists whereby tallying and describing can occur together.
With mo:e awareness of his verbal and nonverbal moves, the future
teacher can add precision to his behavior as he interacts and can
create a climate conducive to effective learning. This is very impor-
tant in a tcaching-lcarning situation.

Student Performance (VI), Feedback,
and Assessment (V)

As the students perform the vaious tasks in the learning unit,
the teacher tnust through a number of ways gather feedback to as-
sess the level of achievement taking place. Again, the goals of the
learning experience should be so stated that the teacher can begin
to look for the uvvert behavior or products of behavior that have
resulted from the experience. From perhaps a simple observation
to an extended review of some written work or other product by
students, the teacher can gather the nccessary information to wssess
the level of performance of his students. Some goals may be as-
sessed immediately, others depending on their nature may take
longer. In any case, the teacher must be aware of the performance
level so as to modify some goals, experiences, or presentations if
difficulty arises or to have the student move on to new leaming
experiences. If changes are necessary and of an immediate nature,

28. Charles Galloway, Nonberbal Communication i the (lessroom, Washingion, D.C., a
papet prepared ot an American Association of Colleges for Teacher Education Workshop,
196).
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the teacher can foster these changes quickly or add new input and
the student can procced to achiceve,

This is an important and often ncglected process in teaching.
Teachers have little clse to go on except for the performance of
their students in a lecaming situation. With no or inadequatc in-
formation about achievement the teacher cannot make appropriate
judgments about the student’s performance and thus really doesn’t
know about the cffectiveness of the instruction. This final dimen:
sion of the modcl, thercfore, Iends more precision to the instruc
tional act and provides some accountability as to teacher perform:
ancc and student growth.

With this general model in mind the future teacher can begin to
move into public school classrooms and begin some analysis and
participation to become aware of teacher behavior and to develop
morce analytic tecacher behavior. Chapter V is devoted to some ways
of cnhancing more analytic bchavior on the part of the future
teacher.
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CHAPTER V

Techniques to Enhance
Teaching Behavior

Any viable technique that will give the future teacher informa-
tion and data on his or another colleaguc’s performance should be
employed in cnhancing analytic teaching behavior. There arc a va.
ricty of mcans by which this information can be acquired for the
future tcacher to analyze and cvaluate in terms of expressed goals
for the cendeavor. Som: of thesc will be bricfly explicated below.
Howecver, the first consideration is the purpose of the information
gathering sescion. Without a purpose, there is no dircction and the
information will be of little help in terms of decision'making and
improved, analytic behavior.

Purposes

Before a future teacher moves into a classroom or sits in front
of some sit...iated filming sessions, some clear purposcs for the cx-
perience should be established. It is obvious that a future teacher
should move into a public school classroom and the community
for obscrvation and interaction, but more precise purposes should
be cstablished so as to afford the pre-service professional with the
most meaning possible. Observing and interacting are not too fruit-
ful without a purposc for those processes.

Perhaps the purposcs for direct personal interaction in the field
should be stated in terms of behavior that the future teacher
should display at the end of the experience. This is consistent with
the thesis of this book and provides for careful measutement of
the expcrience at the end. For example the future tcacher should
be able to name all of the students in a given classroom at the end
of the sccond day of obscrvation. Or, the future teacher should be
able to describe the verbal interaction taking place in a given class-
room by using Flander’s Intcraction Analysis schedule. Or, the fu-
ture tcacher should be able to definc a learning unit for a selected
number of students, carry out the instruction, and assess the out-
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comes of the instruction. Or, the future teacher should be able to
describe the socio-cultural factors in a given community and
school. It should be noted that the purposes or goals can be very
simple or quite complex and will require different experiences to
accomplish them, It further is noted that a series of goals can be
expressed for extended periods of time i a classroom or commu-
nity.

Again, once the goals for the cxperience have been defined, the
future teacher then moves into the classroom and cunimunity to
gain new ideas and perceptions about the teaching-leaming process.

Community and Homa Visitations

When viewing the ccmmunity in whi:  tudents live, it is best to
view all ncighborhoods and scctions to get an over-all viewpoint on
the nature and cthos affecting the students. Having a knowledgea.
ble member of the community lcad the observations and discussion
will permit a sharper fncus on salicnt fcatures. If possible, observa.
tions and interaction in sclected homes will provide new percep-
tions and will have a definite effect when looking at the entering
behavior of students as they come to a leamning situation.

Video Taping

In the classroom perhaps one of the most effective techniques to
view teaching is through video taping of selected protocols. Using
television equipinent permits both the verbal and norwverbal moves
to be captured tor careful analysis and evaluation. The vidco taping
can be accomplished in micro-situations where a small number of
students can be taught a simple concept, or in regular classroom
situations where all students are involved in total leanting cxperi-
ences.

Audio Teping

The regular audio tape recorder is an excellent devic for captur-
ing the various verbal moves that take place in a learning situation.
The tape can then be analyzed for the moves that have been made
and improvements can follow.

Small end Large Analysis

Recording and analyzing group and classroom interaction can
take place without special hardware, but it will require another in.
dividual to gather the information for the pre-service teacher. The
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individual can be the cooperating teacher or another future
teacher. If the cooperating teacher permits, perhaps his future
teacher may revord with various systems the kind of interaction
that the cooperating teacher displays. Then the cooperating teacher
may, in tum, rccord information on the behavior that the future
teacher displays. Careful analyses of the data could be done regard-
ing both scssions and suggestions for improvements can be speci-
fied. Further, trials and analyses will help to improve the behaviors
of both individuals. Bringing the ¢ perienced professional together
with the future professional in tesu and development situations like
these could have a great effect on the latter member of the tean.
The openness and willingness to test, analyze and change are be-
haviors that arc important for the future tcacher, and the experi-
enced professional can make a most significant contribution in this
area.

These kinds of scssions can be accomnplished in cither small or
large group activities which again depend on the goals. Perhaps in
starting the analysis work, it might better be accomplished in
smaller groups with less students present. As the future teacher
gains more awareness and control of his behavior he can then move
to larger groups with more complex strategies which require longer
periods of instruction. The important consideration is that the fu-
ture teacher can view his and others® behavior as they work with
students so that he can make the judgments as to its effectiveness.
Once the judgment has been made, then avenues of improvement
must be defined so as to bring about the desired behavior.

Besides this important aspect of analyzing behavior in an instruc:
tional situation, there are other essential experiences to be gained
in a school. Guides to these cxperiences such as attending profes.
sional meetings, talking with administrators, touring a school build.
ing, ctc, are treated in other chapters and will help the future
teacher gain awarcnes: of the total cducational situation. Gaining
this expericnce at the pre-service level should help make the indi.
vidual a better professional too.

Evalvation of the pte.student teaching ‘aboratory experiences is
important especially when looking at the developing behavior of a
future professional person. Chapter VI will addeess its attention to
this matter.
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CHAPTER VI

Evaluation of Experiences

The cvaluation of any experience is a multi-faceted process in-
volving evidence that can be both objective and subjective in na-
ture and onc that should involve all people concemed. Evaluation
depends largely on the cexpressed goals for the experience and
should serve as the data.collection device to determine if the goals
were accomplished. In the case of pre-student teaching laboratory
experiences this is very important because the development of the
total behavior of the future teacher is geared to various goals cx-
pressed for each and cvery cxperience. Whatever goals are stated
for an cxperience should, therefore, be checked to determine the
degree of success in accomplishing them.

Since pre-student teaching laboratory experiences are concerned
with future teacher behavior and performance, the goals, to be
consistent, should be expressed in terms of behavior to be dis-
played as a result of the cxperience. Careful specification of the
goals in terms of behavior is then the prerequisite to the leaming
laboratory cxperience and scrves as a guideline in the evaluation
process. The correlation of goals for laboratory experiences with
those of on-campus classroom activitics too adds strength to the
development of the behavior of the future teacher. Clear specifica-
tion of goals for thic experiences then tnakes tne evaluation process
considerably casier and a more powcrful dimension of the entire
clfort.

Since pre-student teaching laboratory experiences come carly in
a tcacher cducation program, it is important to consider the affec-
tive as well as the cognitive domain in measuring the growth of the
future tcacher, 1t is necessary for future teachers to move beyond
just receiving and responding to a point of value development and
the otdering ot values regarding students, community and the edu-
cative process. Developing appropriate attitudes and interests is as im-
portaut as knowing how to plan a learning unit. If some prospec-
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tive future teachers don't measure up to certain standards in the
affective domain, then thev may be counscled out of a teacher
education program at an ecarlier date than the student teaching ex-
perience.

With the exception of planning and other types of paper work,
much of teacher behavior is overt and observable and thus can he
measured by open observation. Although paper and pencil tech-
niques may be employed for some.data collection, the supervisors
may be able to make sound judgments by observing the future
teacher in action as he works with the students. Other goals then
can be evaluated by viewing the products of the future teacher
such as test construction, bulletin board displays <r lesson plans.

The future teachers, of course, have to know just what goals are
being set for a given experience. They may be involved on numer-
ous occasions in the stating of them. This clear explication of goals
and the reasons for them give the pre-service individual the direc-
tion and meaning for the experience. In this case they can then be
involved in the assessment process along with others, This will add
power to their behavior because it helps them not only view their
behavior at a given time, but it helps to provide some direction for
new and improved behavior. Just as future teachers should know
of the goals for a given experience, they should also know of the
evaluations that were made by others. Keeping cvaluations a
“secrcte™ does not provide any help for the developing young fu-
ture professional. All assessments, whether positive or negative,
must be brought to the awareness of the future teacher.

Besides the somewhat objective measurement of clearly stated
behavioral goals, other items of a subjective nature should be con-
sidered during pre-student teaching laboratory cxperiences. An ex-
ample of these items, their meaning, and a schedule to measure
them follows. Again, the pre-service tcacher should be aware of
these and help in the evaluation of them. If the items don't scem
to hold *value” for those concerned, then they should be elimi-
nated.
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EVALUATION OF PRE-SERVICE TEACHER

Teacher Trainee's Name

Cooperating Teacher’s Name

Grade Level or Subject Area

Attendance Center Date
Circle your choice; please rake judgment on all items.
EVALUATION
I. Appearance High Low
Clothing 987654321
Hair 987654321
Posture 987654321
Mobility 98765 4321
Gestures 987654321
I1. Communication
A.Voice 9876543821
Tone 987654321
Volume 98765 438321
Inflection 9870654321
Expression Y8765 4382
B. Spcech 98765 4321
Enunciation 987654321
Dialect 2987654321
Grammar 987654321
Speed 9876543821
11). Personality Characteristics
Cooperation 987654321
Dependability 987654321
Enthusiasm 987654321
Initiative 987654321
Poise 987654321
Confidence 987654321
Sense of Humor 9837654321
Pupil Rapport 98765 432!
3 Attitude toward 987654321
| Teaching Profession
Promise of Professional Growth 9 8 7 6 5 4 3 2 1

1V. Personal Evaluation: (Please Comment)

Coopetating Teacher University Supenvisor  Future Teacher
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KEY TO ACCOMPANY LABORATORY
EXPERIENCE RATING SCALE

1. Appcarance
Clothing means the teacher traince is to be suitably dressed
and follow the dress code established at the host school.
Hair of the teacher traince is to be well groomed. The hairstyle
to be approved by the building principal.
Posture means the teucher trainee should maintain a pleasant,
poised appcarance.

Mobility means the tcacher trainee should learn to move about
the room freely, to afford the greatest amount of teaching
technigque with the least amount of disturbance.

Gestures involve the use of hands, arms or body to increase the
communication between teacher and pupils.

11, Communication

A. Voice in the classroom should be ‘well modulated, expressive
and clear.
Tone of the voice in the classroom should be pleasant and
casy to follow.
Votume of the voice in the classroom should be such that all
students can hear the teacher but not be overwt.clming.
Inflection in the voice should be present when points of spe-
cial interest are being covered.

Expression by the tcacher trainee should be able to express
himself freely with students’ understanding.

B. Speech of the teacher trainee sh uld be pleasant and com-
municative.
Enunciation of all words should be clear and expressive.
Dialect should emphasize proper phascology of wotds.

Grammar in speech should reflect the competence and ability
of the professional teacher.

Speed in specch should be maintained to allow thorough un-
derstanding by students.
I11. Personality Characteristics:

Cooperation involves working jointly. constructively, and
loyally with the administiation, teachers, students, parents
and university supervisor.
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Dependability requires prompt and faithful fulfilling of al!
professional responsibilitics and duties.

Enthusiasm causes the tecacher traince to live, act, and
breathe his subject and his zcal for teaching so that pupils arc
inspired to work diligently.

Initiative is the ability to originate, deuclop, and carry
through effective teaching procedures with resourcefulness,
sclf-dircction, and creativity.

Poise is the ccrtainty of action displaycd in mecting all situa-
tions with sclf-assurance.

Confidence is the ability to sincerely belicve in yoursell and
demonstrate self-assurance in all teaching situations.

Sense of Humor is the ability to smile or laugh when an
amusing incident takes place, but never at the expense of an
embarrassed student.

Pupil Rapport is the rclationship between teacher and stu-
dents which determinies students’ attitude and respect of the
tcacher.

Attitude toward teaching profession involves the teacher
traince’s attitude toward children and classroom responsibili-
tics and assignments.

Promise of Professional Growth is the prediction of con-
tinucd and consistent improvement in the development of
desirable teacher attitudes and abilitics.

Since the concern of pre-student teaching laboratory experiences
is the development of an analytical, decision-making professional
teacher, he should be encouraged to assess critically the nature of the
experience itself. What meaning and what growth occurred in the
cyes of the pre-service person? Could experiences be changed? Could
ncew ones be added? These perceptions could be collected in some
open-ended response for the consideration of the cooperating teach-
cr, the principal, and the university people involved. This continued
assessment by the future teachers, who ate actually the products of
the experience, can help make the entire cffort more vital, meaning-
ful and appropriate.

Part 111, to follow, discusses some programs for pre-student
teaching experiences which have found a mcasure of success and
which may be utilized for a teacher education program.
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CHAPTER VII

September Experience
Early Fall Field Experience

What is it?

The pre-student teaching laboratory experience called September
Experience is designed to give the students an opportunity to observe
and participate in a public school during the first two or three weeks
of the new school year before the University begins its classes. The
name is derived from the fact that it usually occurs in early Septem-
ber, although this experience may begin in August. It is most benefi-
cial when the future teacher is gi*'en the opportunity to attend early
in-service and other meetings, especially those designed for the be-
ginning teachers.

Basically, the student in a teacher education program requests the
opportunity to be placed in a schoo! in or near his home community.
During the two or three weeks in September that he is there, he
serves as an assistant to the teacher. For many of the students this
will and perhaps should be their first opportunity to see teaching
{rom the teacher’s position.

The participating students’ reactions to this program indicate that
this September Experience has made a significant contribution to
their teacher training program. The consensus of opinion is that the
September Experience was most beneficial because of the following
reasons:

1. It gives the future teachers an oppottunity to work with
students. For many future te>chers it is the first time they
have returned to a public school classroom since they at-
tended elementary or high school themselves.

2. 1t gives the prospective teachers an idea as to whether or not
they really wish to teach and to continue their cutrent
teacher education program.

3.1t helps vitalize and give more meaning to their future
courses in professioral education and relieves the fears many
have of entering other laboratory experiences.
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4. It gives them a good idea of the problems of starting school
in the fall. This is especially true for those students who plan
to coniplete their student teaching in the Winter, Spring or
Summer quarters.

5. It gives the University students an insight into the Adminis-
trator-staff relationship and the fall in-service program of a
given school. This is most beneficial if the students have the
opportunity to attend the in-service mecetings designed for
the beginning teachers.

All students who are admitted to the Teacher Educaticn program
should be encouraged to participate in a September Experiences pro-
gram. A course should be designed so that future teachers will reccive
academic credit from the Elementary or Secondary Education De-
partment of the University or college for successfully completing the
Early Fall Experience. Formal application forms for this Experience
should further enhance the significance of this aspect of teacher
training.

The following instructions and suggested activities are designed for
those students who wish to complete their September Experience in
a university or college preparing teachers.

Student Opportunitias for September Experience

All students admitted to the teacher education programn are en-
couraged to participate in a September pre-student teaching labora-
tory experience. Briefly, this Experience means that you will act as a
teacher aide in an elementary or secondary school nzarest your home
or in the school you will do your student teaching. It is suggested
that the students serve as a teacher aide from the time the public
schools begin in late August or early September until school starts at
a college or university in the fall, This is the only opportunity that
students will have for direct contact with the problems of opcning
school. It may also supply future teachers with an opportunity to
work in a school system other than the one in which he will be doing
his student teaching. However, some schools prefer that the future
teacher begins his student teaching when their school begins and he
will be given credit for completing his September Experience at that
school at that time.

Students who have participated in September Experience feel it is
a significant opportunity ar * it helps them decide whether tcaching
is really for them. It also g. .s a great deal of meaning to all future
professional education courses. It is recommended that it be taken us
early as possible ir. ine program or between the Sophomore and

i)
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Junior year. 1f this is impossible, it should be taken between the
Junior and Senior year.

It might be well for the future teacher to prepare a brief autobi-
ography in duplicate which indicates the experience he has had with
children; courses in education, listed by title; experiences in obsecrva-
tions; and any extra-curricular activities related to teaching or super-
vision of children. One copy can be sent to the teacher supervising
the experience. Every cffort should be made to place the future
t:acher in the school of his choice. Final placcment assignments
should be made during the summer quarter to allow for proper plan-
ning by the school and future tcacher.

After you arrive, what will you do?

Below is a list of suggested activities. The future teacher will not
be expected to participate in all of them because this list has been
compiled from many schools and many students. He will undoubted-
ly want to use it in planning, with the principal and the teacher, the
things best suited for hir and the situation.

Getting acquainted with the school and the community:

—— building —. teaching staff

—— equipment -— noncertified employees

—— school routines —— range of teacher responsi-
bilities

—— teaching materials

. . — teacher’s meetings
——_. the community, its re- ¢ g

sources, its character in
relation to the school

Clerical Assistance:

__ in the office _ seating charts
— in the library ; catalog materials for the
teacher

registration and fees »
—— compiling data for rec-

— distribution of books and ords

materials
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Teaching Activities:

check lighting and venti-
lation

collect teaching materials
and aids

put information on chalk
board

—. arrange bulletin boards
housekeeping duties

lunchroom supervision

—_ assist with testing and
scoring

—__ demonstrate specific sub-
ject matter

occasional classroom re-
sponsibility after careful
planning with regular
teacher

Profassional Activities:

—attend teacher’s nicetings
(when appropriate)

——discuss specific profes-
sional problems with
teacher, principal, and su-
perintendent

Procedures in Placement

recreational or play-
ground supervision

bus duty

assist with clubs, drama
groups, music groups,
etc,

work with individual stu-
denis

hzlp reading groups

help plan classroom work

vitit with study groups

attend parent meetings

and community activities

The procedure that is used in placing students in a September
Experience is to first have the students completc an application for
this pre-student teaching laboratory experience and then arrange an
interview with the university administraior at their earliest conven-
ience. The students arc instructed to bring along two copies of their
autobiography at this interview. One copy is placed ii« their Teacher
Education folder and the other is s=nt to the particpating administra-
tor of the school in which they request to be placed.




The university administrator in charge of laboratory experiences
then contacts the administrator of the schcol the student has re-
quested. A sample of the cover letter and approval of assignment is as
follows:

TO: Participating Administrator
FROM: Dr. Charles R, Heinz

Some departments of the College of Education etarted a plan severa)
years ago for their majors to give them an opportunity to be in a public
school during the first two weeks in September when school is in session.
It was most successful. We call the plan “September Experience.” Basical-
ly, our student who is aspiring to a career in teaching requests the opportu-
nity to work in a schocl in his home community. During the time he is
theve, he really serves as an assistant to the teacher. For many of our
students this will be their first opportunity to see teaching from the
_ teacher’s position. Enclosed you will find additional information for co-
; opcrating teachers regarding the over-ail plan and suggested activities dur-

ing the September Experience.

The experience will give the prospective teacher an idea as to whether or
; not he really wishes to teach. It will give him an opportunity to work with
i public school students. It should help vitalize his future courses in educa-
! tion, and it will help to relieve the fears many have of entering student
f teaching. In addition, for those who will do their student teaching in the
| winter or spring quarters, it gives them a real idea of the problems of
‘ starting school in the fall.

The students have felt that this ~yperience made a significant coatribu-
ticn to their teacher training program. The tcachers who participated in
the program found it very satisfying and gratifying to be of help to a
young person at this stage of their carcer. You can be sure that by accept-
ing such a student you and your staff are making a vital contribution to
teacher training in this state. I am enclosing a list of possible experiences
which such a student might be given. YWe hope that they can be given a
variety of experiences and at the same time be of real help to the teacher
in the opening days of school.

I am enclosing the name of the student(s} and the subject area and grade
level in which they wish to participate. An autobiography prepared by the
student is also enclosed. If you feel that you can accept (him, them) will
you please fill in the enclosed acceptance form and return it to me, The
carbon is for your information. Upon your acceptance of the student we
will notify him and we will also send a description of the program to tie
teacher involved. We sincerely appreciate your cooperation in this phase of
our program. If you have any questions, please let us hear from you.
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TO: Dr. Charles R. Heinz
Coordinator of Laboratary Experiences
College of Education, Southern Illinois University

FROM: (Participating Administrator’s Name)

1 may serve in our school:
{Student’s Name)

(] for his September Experience

[ ] nrot feasible at this time

2. Student’s preferred grade level or subject arca

3. Student’s summer address

Phone No.
4. Student may attend professionial meetings prior to school open-
ing,
[] No
{1 Yes
Date of professional meeting Hour
Student should arrive on Hour

School children will arrive on o

5. College student is tentatively assigned to:

Sch.ool __ Subject

Teach.c

6. Comments or further instructions for college student:
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7. Signed Supt. .__ Prin.

School district

City State

Student Assignment

When the approval or rejection has been received in the office of
the pre-student teaching laboratory cxperiences, the student is then
notified of the reaction of the participating administrator. Approxi-
mately S5 percent of all the requests are approved.

If the request for a Scptember Experience is not approved, the
student s contacted and encouraged to submit another request for
Seprember Experience at a _other school.

When the request has been approved, the assignment is forwarded
to the student. The following form is used for that purpose:

Assignment for September Exprrience

You have been acepted in in —_—
(school) (town)

You have been assigned to
(name of teacher)

in

(grade level or subject area).
You wili report: Date — Time
to at

(Administrator) {(name of school)

Comments or further instructions:
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Your Responsibilities: (check them off as completed)

a.

Keep your commitinent. Assignment changes cannot be
made after the school has accepted you. Public school per-
sonnel go to considerable effort to make the September
Experience a valuable one and are depending upon your
being there. However, there arc times when extenuating
circumstances arise beyond your control. In case you find
yourself unable to be present, certain procedures must be
followed.

Please follow these procedures:

FIRST, notify the administrator that you are unable to
be there and state specifically the reason why you can-
not attend.

SECOND, notify the Coordinator of Laboratery Experi-
ences, of your change of plans. A carbon copy of the
letter you sent to the school will be sufficient.

. Do not hesitate to plan with the teacher the kinds of ex-

periences you wish to have.

. After you have spent your time in the public schools and

before returning to Southem, send a note of thanks and
appreciation to those with whom you have worked. Be
sure that you do not neglect this common courtesy.

. Two reports describing your September Experiznces

should be turned in to the Coordinator of Pre-Student
Teaching Laboratory Experiences during the first week
you are back at your coilege. The forms for thesc reportsare
found in Appendix A of this book. This will help deter-
mine your grade for this Laboratory Experience.

Cooperating Teacher Correspondence

The following sample materials are forwarded to the cocperating
teacher that has been selected by the administrator to work with the

student.
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Aruitoxt provided by Eic:

TO: Cooperating Teachers
FROM: Dr. Charles R, Heinz, Coordinator

Pre-Student Teaching Latoratory Experiences

SUBJECT: Introduction and Evaluation of September Experience Program,

Your school administrator Las indicated that you have been selected to
work with one of our students in the September Experience Program.

Enclosed you will find an introduction to the program and evaluation
forms for your teacher trainee during the current September Experience,
Please complete both copies and forward them in the enclosed envelope at
your earliesy convenience,

Since these forms will also be used as an evaluation tool for recominend-
ing that the students continue in the teacher education program, it is very
important that you niske a written evaluation in the space indicated at the
bottom of the form. Pleas¢ use the back of the form if further cpace is
needed.

We sincerely appreciate your cooperation in this attempt to orient the
students to the teaching profession before they begin their further profes-
sional coursework. We will welcome any feedback you might offer as to
your reaction to this Laboratory Experience.

If 1 can be of any assista::ce to you in the future, please let me hear
from you.

THE OVER-ALL PLAN

What is it?

The September Experience is an exploratory laboratory situation designed
to help the students become better oriented to the teaching profession, It
gives them direct contact with the probleras of the opening of school and
provides them an opportunity to work in school systems that may or may
not be the one in which they will be observing or doing their student
teaching. It also furnishes them the opportunity to see the problems
of a elementary or senior high school from the standpoint of the teacher,

What are its purposes?

There are three main reasons why this opportunity te work in schools is
being made available to students enrolled in the teacher education pro-
gram,

The first reason is the result of recommendations made by first-year
teachers, particularly those who did not have the opportunity to do their
student teaching during the fall. In general, this is what many of them have
sald:

“I had no idea the opening days of school were so important. What can
the colleges do towards preparing prospective, teachers for this impor-
tant phase of teaching?”

The second reason for the September Experience came from students
interested in a teaching career who asked:
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Aruitoxt provided by Eic:

*‘How may I be assured that teaching is for me before it is too late to
change my college plans?”’

The third reason for the Experience is to give meaning and vitality
to the college work which the :tudent is doing. Obviously, the students
who volunteer for this experience are really concerned about wutilizing
every opportunity to further tlieir professional training.

When and Where Is It Done?

It is done at the time the public schools open in the fall, and in a cooperat-
ing school of their own choice. Many districts have an orientation period or
workshop for the teachers a few days before their students arrive. Quite
frequently the Experience participants are invited to attend these sessions.
The length of time the student spends in the school is usually two or three
weeks.

What Kinds of Experiencus Can the Student Be Given?

The student understands that he or she is 13 be your assistant during the
period that he is with you, Giving the student an opportunity to have a
variety of experiences during this time is most valuable. You can get rome
idea of the student’s background from the autobiography forwarded
carlier. Some of the students may have had methods courses and will be a
real help. Some students will have real abilities or talents which can be of
help. The only time students have felt that their experiencts as Teacher
Assistants lacked value was when they were assigned exclusively to clerical
tasks. We certainly hope that the help the student can give you will partial-
ly compensate for the services you give him or her, Of course, we realize
that your greatest compensation is in the knowledge that you are helping
in the training of a professional persor.

I am also enclosing a copy of a brief evaluation of the student to
be filled out after he has completed the experience. We wouid appre-
ciate your giving any reaction to the student that you care to, This
evaluation will be of great help in determining a final grade for the
pre-service teacher’s September Experience.

Specific Evaluation of Teacher Trainee

The final evaluation is a joint effort of the cooperating teacher and
the Coordinator of Laboratory Experiences. Two credit hours are
given for satisfactory completion of the Early Fall Field Experience.

Teacher Trainee’s Name

Cooperating Teacher's Name
Grade Level or Subject Area
Attendance Center Date
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Circle your choice; please make judgment on all items.

EVALUATION

1. Appearance High Low
Clothing 987654321

Hair 98765 4321
Posture 98765 4321
Mobility 98765 4321
Sacial Expression 98765 4321
Gestures 98765 4321

2. Communication

A. Voice 98765 4321
Pitch 98765 4321
Tone 987654321
Volume 98765 4321
Inflection 98765 4321
Expression 98765 4321

B. Speech 98765 4321
Enunciation 98765 4321
Dialect 98765 4321
Grammar 98765 4321
Speed 08765 4321
Colloquial Habits 98765 4321

3. Personality Characteristics

Attitude toward

teaching profession 987654321
Enthusiasm 98765 4321
Confidence 98765 4321
Pupil Rapport 987654321
Sense of Humor 987654321
Poise 98765 4321
Cooperatio. 98765 4321

4. Do you recommcnd that this student remain in the teacher educa-

tion program? Yes _No

5, Personal Evzluation: (Please comment)

Cooperating Teacher University Supervisor ~ Future Teacher
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Students are reminded that the final assignment for the September
Expericnce is completion of the two page sclf evaluation describing
their September Experience,
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CHAPTER VIII

Teacher Aide Experience

PART I-The Over-All Plan

What Is it?

The Teacher Aide experience is a pre-student teaching laboratory
situation designed to help future teachers become better oriented to
the teaching profession. It gives them direct contact with the con:
cems of tcaching in a school and affords viem an opportunity for
other exposures to a public school system for a two hour block once
a weck. Although a brief experieace it provides them the opportu.
nity to perceive the activities of an clementary, junior high, or
scnior high school from the standpoint of the teacher.

What Are [ts Purposes?

There are three main reasons why this opportunity to work 1n
schools is being made available to students enrolled in elementary
cducation or secondary cducation at a college or university.

The first reason is the result of recommendations made by first.
year teachers, particularly those who did not have the opportunity to
participate in public sche ols duting their teacher education program.
They felt that an early exposure to various teaching-learning situa-
tions would familiarize them with the problems and concerns of
teaching.

The second reason for the Teacher Aide Program came from stu-
dents interested in a teaching career who asked:

“How may | be assuted that teaching is for me before it is too late to
change my college plans?”

The thitd reason for the Teacher Aide Program is to give meaning
and vitality to the college work which the student is doing. Obvious-
ly, the students whe volunteer for this experience are really con.
cemed about utilizing every opportunity to futther theit protessional
training.
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When and Where [s It Done?

It is done in a public school cooperatively selected by the future
tcacher and university administrator, The length of time the student
spends in the school will be two hours per day, onc day per weck for
a quarter, semester, or more.,

What Kinds of Experiences Can the
Student 8e Civen?

The student in teacher education understar.ds that ne is to be an
assistant during the period thet he is in the public schools. Giving the
student an opportunity to huve a varicty of expericnces during this
time is most valuable. Some of the students may have had methods
courses and will be a real help. The only time students have felt that
their experiences as Teacher Aides Jacked value was when they were
assigned cxclusively to clerical tasks. The help the student can give
the cooperating teacher will partially compensate for the services the
tcacher can give him or her. Even though, again, the time spent in the
field is brief, tcachcrs have found that the future teacher can help in
many ways. Of course, the greatest compensation is in the knowledge
that the cooperating teacher is helping in the training of a profes-
sional person.

PART Il
Suggested Activities During the Teacher Aide Experlence

After You Arrive, What Will You Do?

Below is a list of suggested activitics. Students will not be ¢x-
pected to participate in all of them hecause this list has been com-
piled from mainy schools and many students. The student will un.
doubtedly want to usc it in planning, with the principal and the
teacher, the things best suited to them and the situation.

Getting acquainted with the schoo! and the community:

e, buiildling e ltaching staff

~e o CGuipment nonccrtified cmployees

w_ $school routines —w tange of teacher responsi.
bilities

. teaching matenals

. :
. . ' A
——_thc community, its re. —— teacher’s meetiags

sources, its character in
relation to the school
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Clericel Assistance:
- — in the officc
— . in the library
——. registration and fees
—__distribution of books and
materials
Teaching Activities

—— ¢check lighting and venti-
lation

——collect teaching naterials
and aids

put information cn chalk

boards
—. arrange bulletin boards

housckeeping duties

w— lunchruvom supervision

- assist with testing and
scoring

occasional classtoom re-
sponsibility after careful
planning with regular
teacher

Placement Proceduras

scating chartz

cataleg inaterials for the

tcacher

—compiling data for rec-
ords

— work with individual stu-
dents

recreational and play-
ground supcrvision

—-assist with clubs, drama
groups, music groups,
ctc,

help reading groups
help plan classroom work
s Visit with study groups

———demonstrate specific sub-
ject matter

The teacher aide program is a pre-student teaching laboratory ex-
perience designed to give teacher education majors an opportunity to
spend two houts a day, ane day each week in a public schuol.

They are assigned to a cooperating teacher who will meet with the
student and decide the most convenient time and day the university

student is to be in her classroom.

The approval for placing students in a specific school is first se.
cured from the unit superintendent. With his approval, the university
administrator in charge of laboratory cxperiences contacts the build.
ing principals for a list of approved cooperating teachers.
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The cooperating teachers arc cach given a copy of the following
letter and a bricf description of the program and a list of suggested
activities similar to those described carlier in this chapter.

TO: Cooperating Teacher

FROM: Dr. Chatles R, lieinz, Coot nator
Professional Laboratory Experiences

Your school administrator nas indicated that you have been selected to
work with one of our students from our teacher sducation program in the
Teacher Alde Program. Essentlally, the student will be with you two hours
per day, one day per week. The student will meet with yu. to determine
the day and time block most convenient for all concerned. He will be
serving as an assistan! to you. You will be able to determine any special
abilities the student hat and how far he has gone in his college work during
the pre-visitation interview,

Experience here and elsewhere has indicated that this Teacher Ailde
Program can make a significant contribution to the student’s teacher train-
ing program. Tecachers elsewhere who have participated in such a program
find it very satisfying and gratifying to be of help to a young person at this
stage of his career. Your effort in workine with this student in the impor-
tant phare of “getting to vcork in the classrooms'’ is making a teal contrl
bution to his profemsicnal growth. A brief description of the over-all plan
and a list of suggested activities are enclosed.

We in teacher education along with our students appreciate your help in
the program. We would be vety much interested in any reaction you have,

There arc numcrous courses in Elementary Education including
Early Childhood and in Secc ‘dary Education that might have as p2-$
of their program some teacher aide experiences. Since it is not tima
consuming and voluntary in nature, morc students should be en-
couraged to participate by their college instructors.

The instructors of the courses should reccive the student request
as to grade level and prefeired public school in which they wish to be
placed and fonward it to the office of the university administrator in
charge of laboratory experience. It is the administrator’s responsibil-
ity to arrange placement for cach student with an approved cooperat.
ing teacher that was submitted by their building principals.

When final placement has been arranged, the principal, cooperat-
ing teacher, university student, and the university instructor is given
a copy of the assignment, as illustrated on the following page.

In addition to the specific class assignments, the students enroiled
in this program should be rcquired to ccmplete an observation guide.
1t should be completed and forwarded to the administrator of labora-
tory experiences at the end of the mid-term.
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TEACHER AIDE FROGRAM
E1. ED. 309

(Please report to the principal when first entering building)
Lewis Elementary School, George Mendanall, Prin, 457.2632

Name Grade Cooperating Teacher
Linda Holder 3 Mrs. Rohde
Judi Lanwasser 1 Mrs. O'Malley
Judy Ellis 3 Mrs. Thomas
Jeannc Blackwell 2 Mrs. O’Bryen
Lynda Nocerino 1 Mrs. Fuller
University School, Dr, William Matthias, Prin. 453.2427
Name Grade Coopcerating Teacher
Terry McEwen 3 Mrs. “Crecce
Marianne Garepis K Miss Cunningham
Pamcla Bland 1 Mrs. Blumenfeld
Barbara Woolridge 3 Mrs. Treece
Vivian Tottleben K Miss Cunningham
Carole Nawjoski K '
Linda Rose N "
Jeanne Howice N "
Elaine Fowler N "
Winkler School, Mr. Larry Drake, Prin, 457.5393
Name Grade Cooperating Teacher
Helen Bridges 1 Mrs. Perkins
Mary Ann Giiffo 2 Mrs. Carter
Lauren Yunck 3 Miss Smith
Unity Point School, Mir. Virgil Wheeles, Prin. 457-834%
Name Grade Cooperating Teacher
Donna Lingle 3 Mrs. Clauach
2rush Elementary School, Mrs, Mary Swindcll, Prin. 457.2600
Name Grade Cooperaling Teacher
Cheryl Bequette 3 Mrs. Bruitt
Linda Wolf s Mrs. Bruitt
Donna Maul 1 Mrs. Smith
Robin Farbes 1 Mrs. Caspe
Mary Smith K Mrs. Morgan—p.m. only
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CHAPTER I1X

The Elermentary Block Program

Qverview of the Program

The Etementary Block program for clementary cducation majors
provides another opportunity for direct work in the ficld, The pre-
student tcaching laboratory experience, a vital part of the Elemen.
tary Education Block program, is ai attempt to introduce and orient
the students to the practical aspects of the teaching profession at the
specific grade level the student has sclected. The program is designed
to give cach student an opportunity to spend oane full day cach week
for an academic quarter with the same teacher in an arca public
school. The students will scrve as acsistants or tcacher aides during
their field work and will be assigned to suggested instructional and
non-instructional activitics at the discretion of the cooperating teach-
cr.

Both the students and the coopcrating teachers are given a list of
the kinds of cxperiences that ¢ felt would be most profitable to the
students. Giving the student an opportunity to have a varicty of
experiences during this time is most valuable. There is a strong feel-
ing that the help the students can give to the cooperating teacher will
partially compensate for the services she will give to the student. The
greatest compensation for the teacher is again the knowledge that
they arc helping in the training of a person for the teaching profes-
sion,

During cach quarter, there will be approximately 30 participating
Elementan: Education majors in cach section of the clementary
block. The usual design of the tlock program is to have four aca-
demic courses on the campus and the fifth, the laboratory expericnce
course, in the ficld in clementary classrooms. The four academic
coutses ate those that satisfy the major and are gencrally in clemen-
tary cducation, They may include Understanding the Elementary
School Child, Educational Psychology, Elementary School Methods,
Education for the Disadvantaged Child, Science Methods, Mathe-
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matic Mcthods, ctc. All courses should provide the theory of clemen-
tary cducation so that the practice inay have more dircct meaning.

The above courses are so scheduled that the student will be placed
in off-campus centers one full day cach week to satisfy the require-
ments for the laboratory cxperience course. In other words the four
academic courscs may be scheduled for Tuesday through Friday leav-
ing Mondays frce for ficld work. The Coordinator of Laboratory
Experiences arranges placement with a specific teacher for these stu-
dents in onr of the public clementary schools in the near arca. Trans-
portation will be provided both to and from their centers cach day in
the ficld. The bus leaves carly cach morning from the college campus
and returns after the public schoel day is completed.

Student Seminars

It is recommended that three seminars be planned for the labora-
tory cxperience portion of the clementary block program. The first
seminar will be held on campus during the first laboratory day of
each quarter in the moming. During the afternoon, the students will
be taken to their assigned schools and introduced to the building
principal and their cooperating teacher. It will be an oricntation
mecting that will cover the six major arcas listed below:

1. Review of guidelines for the future tcachers, devcloped
jointly by local public schoo! administrators, teachers, and
the Courdinator of Laboratory Experiences.

2. Dress codes, adopted by local public tchools, will be dis-
cussed.

3. A review oi suggested activities during the teacher aide expe-
rience will be covered.

4, The instructors of the courses included in the block program
will panel a discussion relating how their courses will interact
with the teacher aide expericnce.

5. Mcthods of cvaluating the students in the program will be
discussed.

6. Placement assignneents for cach student will be distributed
during the moming session aad students will be introduced to
their cooperative teachet in the afternoon.

The second seminar will be scheduled during the middle of each
quarter. This mceting will be primatily devoted to a general review of
the cxperience or to some specific topic such as teaching of the
culturally disadvantaged child. With the advent of concem for the
cultural disadvantaged child, it is impottant to help train students to
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work in these special arcas. With a true “ficld laboratory™ at the
disposal of the future teachers, the disadvantaged problem as well as
numcrous others can be carefully analyzed and treated during the
scminars, Spec.eliste may be invited to interact with the students on
special topics at this time.

The third seminar will be scheduled during the latter part of cach
quarter, This mecting will be primarily devoted to revicwing the total
experience and its meaning for becoming a professional teacher. The
student will also complete and hand in any assignments or activity
cheek lists that were prescribed at the beginning of the experience,
This covers the tcaching and management skills the teacher aide
should have had an opportunity to participate in.

Placement Procedures

The students enrolled in the clementary education block program
arc placed in different public school systems. The superintendent is
first contacted for his gpproval of implementing this laboratory expe-
rience program in his school. With his permission, the building princi-
pal is contacted for a list of cooperating teachers he feels would like
to participatc in the program.

A samplc letter distributed to all cooperating teachers follows. A
brief description of the over-all plan and a list of suggested activitics
should also be provided for the cooperating teacher.

10: Cooperating Trachers
FROM: Dr. Charles R, $feinz
Coordinator

Your school administrator has indicated that you have been celected to
work vith one of our students ‘rom this university in the Elementaty
Block program. Essentially, the student wiil be with you during the entire
dsy, one day per week. Duting this quarter, they will visit your school
each Monday. They will be serving as an assistant to yon. You will be able
to know of any epecial abilities the student has and how far he has gone in
his collcge work durirg his f.st visit.

Experience here and elsewhere has indicated that this teacher aide expe-
rience can make a significant contribution to the student’s teacher training
ptogram, Teachets elsewhere who have partikipated in tuch a ptogram find
it very satisfying and gatifying to be of help {o a young person at this
stage of his career. Your effort in working with this student in the impot-
tant phase of "'getling started" is making a real coitribution to his profes
sional growth. A brief description of the over-all pian and a list of sug-
gested activities are enclosed.

We and out students appreciate your help in the program. We would be
interested in any reaction you have to the program.
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Final assignments should be made and distributed during the first
seminar mecting with students cnrolled in the block program, The
principals and cooperating teachers should also be given copies of the
assigninents before the students arrive.

The studenrts should reccive academic credit for this program be-
causc it is a vital and significant part of their program. The joint
cvaluation should be completed by the cooperating teacher and the
University Supervisor.
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CHAPTER X

Secondary Education
Laboratory Experiences

The primary objective of all pre-student teaching laboratory expe-
ricnces at the secondary level is to provide an opportunity for the
pre-service teacher to grow into a compcetent, successful teacher.

It is the function of a college or university to organize these expe-
ricnces into a systematic, scquential order of activities from the sim.
ple to the complex, from viewing films of behavior in the future
teacher’s first professional cducation class as they enter the teacher
cducation program to full responsibility in a classroom near the end
of their student teaching assignment, The sequential program should
be developed to help the presservice teacher to understand the teach.
ing process, the behavior of students, and the function of the ¢ hool
and comniunity,

Although no program in pre.Jaboratory expericnces can produce a
fully developed teacher alone, the greatest value of this program to
the secondaty pre-service teacher will be the increased opportunity
to obscrve and participate with students in the subject arcas currently
being covered and also achicving a more perceptive approach to
school problems.

The secondary pre-student teaching laboratory experiences should
include systematic observahon, limited participation, and finally full
participation in the kinds of schoo! and community activitics in
which the student will later engage as a teaciier. The sequence of
academic and professional cducation courses should be so planned
that students have time for observation and patticipation in connec.-
tion with professional cducation courses in full preparation for a
continuous period of student teaching.

There arc a vatiety of professional cducation courscs that are pre.
requisites for sccondary majors before moving to a student teaching
assignment. Future tcachers are introduced to this sequence of
courses as socn as they are admittcd to an approved teacher cduca.
tion program. In an attempt to make these education courses mote
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relevant and meaningful, there should be several planned sequentizl
ficld experiences which will bring them into contact with public
school students in each college course. One of the purposes of these
pre-student teaching field experiences is to develop a readiness for
the more complete responsihilities of student teaching.

The professional sequence of courses for sacondary majors may
Legin with an introduction course, a leaming theory or educationa!
psychology course, or a foundations or principles course. Regardless
of the nature of the course, accompanying laboratory expcriences
should be defined to permit the future teacher to move into the
schuol or community to gain first-hand petceptions of the situ.tion.
In an introduction course the movement may be made to both the
school and community with specifically defined goals. For an educa-
tional psychology course, the emphasis may be placed vn student
behavior and characteristics as they effect the teachingleaming
process. For a foundations or principles course, the future teacher
should again interact with the sccondary school in general and the
community. The pre-service teacher will have an opportunity to see
these situations first haad, to interact with them, to make dis
cover.es, and to analyze, prepare and test teaching units and strate-
gies. Experiences can range {rom group obscrvations of the commu-
nity and the school to individual observation and participation in
sclected classrooms,

Another professional cducation course that is gencrally requited
by the prospective secondary teacher iz his methods class. A pre-
laboratory experiecnce can be developed for sccondary education
majors during this time which will move them directly into the
school, Pre-service tecachers should be placed in public high schools
with the chairman and teachers of the department of their major area
of concentration. Cooperatively they can develop a list of suggested
activitics and develop a suitable program designed to give the pre-
service teacher a variety of cxperiences within the department. In
some cases, it might be possible to place that same person in a
student teaching assignment at the same school where he completed
his pre-laboratory expetience, thus affording continuity to the expe-
tience.

The pre-service teacher should receive academic credit for this
laboratory expericnce. They can be assigned to a school for a block
of time each day, usually two or three houts. All academic majo:s
such as Men’s and V\omen's Physical Education, Business Education,
Home Eccnomics, English, etc. can participate in this important ex-
peticnce.
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The nature and extent of these secondary pre-student teaching
laboratory experiences should not be uniform to all students. It is
important that it stay flexi.!s in order to provide for individual
differences of the pre-service teachers and the departments they are
placed in, Cooperative decision-inaking by all concerned can deter-
mine the nature of the program of experiences.

Another laboratory experience that is popular among prospective
secondary teachers is the September Experience. It was covered in
Chapter VII of this book. It may be the beginning experience for
many prospective secondary teachers. And, the secondary pre-
professional can become involved as a teacher aide (Chapter VIII) in
a variety of experiences.

In conclusion, other experiences can and should be defined for the
secondary major that will allow him to interact with students,
teachers, schools, community, and the specific content teaching area.
The creative thinking and planning of these experiences by public
school and university educators can accomplish this. In all cases the
sequencial order of the experiences is imperative to bring the future
teacher of high school students up to a level of readiness for student
teaching,
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CHAPTER XI

Other Laboratory Experience Efforts
Media Oriented

As suggested in the previous chapter, creative attempts to give
future teachers more contact with schools, students and the com-
munity should be encouraged by professional educators in colleges,
universities and public schools. Flexibility too is encouraged so that
each individual in a teacher education program may participate in the
many and diverse experiences in the field.

In some cases, tne logistics of moving students into the field may
be such as to prohibit any activity along this line. However, as al-
luded to earlier, the usc of simulated and electronic means can bring
the *field” to the campus and classrocm. Basic perceptual intake is
provided the future teacher through simulation which the individual
can observe, analyze and judge. Decision-making about the selected
sequence can be made in a manner similar to actually being in a live
situation.

The use of various forms of media for laboratory experiences per-
haps are better than the actual first-hand experience. For example .
selected protocols (episodes) of public school student behaviors can
be filmed in the “eld ar.d brought to the classroom for careful analy-
sis by a class in educational psychology. The exact behaviors caught
on film canillustrate a point that the instructor wishes to emphasize.
Attention is focused only on the behaviors under consideration and
thus omits any extraneous behaviors that may confuse the observers.
The possibilities for this type of laboratory experience are limitless
and they all lead to significant observation and analysis by the
teacher education student.

Another use of media-oriented laboratory experiences is that of
demonstration. A number of teaching moves can be demonstrated by
teachers in the field and captured by a filming process to be brought
to the college classroom. An example inight be the specific asking of
questions soliciting varicus levels ¢f cognition by students in answer-
ing. A future teacher can view the nature of the question and re-
sponse to see one way of doing it. Again, limitless possibilities exist
for demonstrating selected protocols.
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Aruitoxt provided by Eic:

A third use of media can be made by randomly sclecting longer
protocols of classroom activities in any grade level or class to display
for analysis many things that take place in a given classroom. These
can be used to give the future teacher an idea as to the total behavior
of the studeats and teachers in a typical classroom and can provide
muterials for analysis and evaluation in terms of teaching units, class-
room climnate, discipline and other aspects of the situation.

Finally, some pre-determined teaching situations can be captured
on film that may be used to help the future teacher think about and
solve problems that arise, In other words, a classroom session may be
filmed that leads to a decision by the teacher, The filin stops and the
future teacher then makes the decision as to which direction to go
and supports it with a rationale. These simulated teaching-problem
sessions afford the future teacher the opportunity to analyze quickly
the problem and then foster a decision as to the next move, Further,
these critical situations can be viewed by a number of pre-service
people and the responses can be shared. The college instructor can
guide his students in their decision-making.

All of the above-mentioned filming can be done by either video
(and/or audic) taping or using 16 mm or 8 nim cameras. A library of
these tapes can be developed which can provide for many media-
oriented sessions with future teachers. Although this does not bring
the future professional in live contact with public school students, it
still provides sensory intake for analysis and decision-making.

The main ingredients for these media-oriented sessions are think-
ing about and defining the exact nature of the protocol and then
capturing them. College instructors, public school people and labora-
tory experiences people should work together to define and record
whatever is deemed important. This is not a complex process but is
one that has considerable meaning to the teacher education student.
Only creative thinking is required to make this a useful tool for the
preparation of teachers. All laboratory experiences can be ecasy to
develop and are much needed. The National Commission on Teacher
Education and Professional Standards sums it up correctly hy stat-
ing: “Carefully planned and supervised experiences in the field are
needed for the student wo study ar.d understand the traching process,
the behavior of children, and the functions of school and other social
agencies. These experiences should include both direct observation
and participating in the school and ccmmunity and observation and
study of teaching by simulated or clectronic means,”"

1. National Comission on Teacher Educition and Professionul Standards, A Fosition Paper,
Washington, D.C,, National Education Assuciation of the United States, 1967, p. 18.
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OBSERVATION GUIDE FOR SEPTEMBER EXPERIENCE

Teacher Traince’s Name

Cooperating Teacher’s Name

Grade level or subject arca

Attendance Centey __ Date

The following guide is provided to help you get the most from
the time you spend observing the class(es) to which you have been
assigned. It is not intended as a complete list of all facets of what
you will notice during your observation, however, if studied carefully
prior to and kept before you while observing, it should call to your
attention certain aspects of the teacher-learning situation that will be
important to you when you begin teaching. You may find it helpful
to quickly jot down significant information as it occurs to you.!

Physical Environment

1. Is the thermal (heat, humidity)} environment adequate? Ventila-
tion?

2. Is the lighting (natural and artificial) adequate and glare free at
all points in thc room?

3. What are the conditions in respect to furniture and its arrange-
ments and (a) crowding, (b) direction faced, (c) comfort and size,
(d) mobility and (e) traffic flow in the classroom?

4. Is accoustical contro! adequate (a} within the room (b) from
outside disturbances?

5. What teacher and/or pupil-made efforts are evident in improving
the attractiveness of the environment?

Preparation

1. What preparation of materials was done prior to the opening of
class? (Including attendance, reports, etc., as well as instructional
aids).

2. Notice details of the beginning of the teacher’s day.

Opening of Class

1. How is the class called to order? (Notice details of handling
previous absences and/or tardiness.
1. Charles Neal, Guidelines for Personnel Working with Student Teachers. Unpublished

Material, 1967,
g(% 87




. What technique(s) does the teacher use to gain and focus the

attention of of the class upon the work at hand?

. Is the teacher seated, walking about, etc.?
. What technique(s) does the teacher employ to create interest and

enthusiasm for the work?

. Do you see any relationship between the opening of class and

pupil behavior throughout the remainder of the class?

Conducting the Class

1.
2. Is the discussion teacher or pupil centered?

3.

4. Were there any incidents that required spccial discipline? How

(&)

11.

12,

13.

In your opinion is everyonc aware of the aims of this activity?
How are ail students drawn into the class discussion?

did the teacher treat the situation?

. Classroom control is a continuous process. What are this teacher’s

effective tools for control?

. Is there occasion when a student who is responsible for a negative

act must be singled out for disciplinary action?

. What is the reaction of the other students at the time?
. Consider the effectiveness of the teacher’ (a) voice, (b) dress, (c)

mannerisms (walking, gestures, ctc.)

. What methods are used in distributing and collecting materials?
. What routines are established for such things as students leaving

their desk, Jeaving the room, sharpening pencils, talking with
other students, using additional materials in the room, etc.?

By what means do the students gain the teacher’s attention and
address him?

Is there ever an occasion in which the tcacher modifies or departs
from his plan? Was this valuable for the students?

What techniques do you feel were the most effective? Would
these be equally effective for you?

Evaluation

1.
2.

3.
4.

5.

Were there provisions for cvaluating the students’ work?

Would you have suggestions toward improving the ecvaluation
procedure?

Were there provisions for evaluating the lesson in terms of effec-
tiveness?

Were there changes in either teacher or pupil behavior as a result
of the evaluation?

As a result of evaluating the lesson, were changes suggested?
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Assignment

1.

How was the assignment given? (Orally, written, by pages, chap-
ter, problem, etc.?)

. Are the individual students aware of the purpose of this assign-

ment?

. How does the teacher create interest in the assignment?
. What part did the class have in determining or discussing the

assignment?

. Was time permitted to study the assignment in class? What activ-

ity did the teacher engage in during this supervised study?

Personal Evaluation of Observed Teaching Process

Il

11,

V.

Please describe your evaluation of a given lesson.

Beginning Class

Introduction of Lesson

Presentation of Lesson

Pupil Reaction

Future Assignments

Evaluation
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STUDENT CHECKLIST OF SEPTEMBER EXPERIENCE

Teacher Trainee’s Name

Cooperating Teacher’s Name

Grade ievel or subject area

Attendance Center

Date

Plcase check those activities you were directly involved in during

your September Experience,

Getting acquainted with the school and the community:

——_building
____equipment
___school routines
—_teaching materials

the community, its re-
sources, its character in
relation to the school

Clerical Assistance:
___in the office

__in the library
_____registration and f{ees

distribution of books and
materials

Teaching Activities:

check lighting and venti-
lation

collect teaching materials
and aids

put information on
chalking board

7@/91

____teaching staff
noncertified employces
range of teacher responsi-
bilities

teacher’s meetings

seating charts

catalog materials for the
teacher

— compiling data for rec-
ords

recreational supervision

ass’st with clubs, drama
groups, music groups,
ctc.

work with individual stu-
dents




O

ERIC

Aruitoxt provided by Eic:

arvange bulletin boards
housckeeping duties

lunchroom supervision

assist with testing and
scoring

_____ occasional classroom re-
sponsibility after careful
planning with regular
teacher

Professional Activities:

attend teacher’s meetings
{when appropriate)

___attend parent meetings
and community activities

. discuss specific profes-
sional problems with
teacher, principal, and
superintendent

____ help rcading groups

help plan classroom work

— visit with study groups

demonstrate specific sub-
ject matter

—

Please list your reactions to your September Experience:

Teacher Trainee
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EVALUATION OF PRE-SERVICE TEACHER

Teacher [Trainee’s Name

Cooperating Teacher’s Name _
Grade level or subject area

Attendance Center Date
Circle your choice; please make judgment on all items.
EVALUATION
I. Appearance High Low
Clothing 987654321
Hair 987654321
Posture 987654321
Mobility 987654321
Gestures 987654321
1I. Communication
A.Voice 987654321
Tone 987654321
Volume 987654321
Inflection 987654321
Expression 987654321
B. Speech 987654321
Enunciation 987654321
Dialect 987654321
Grammar 987654321
Specd 987654321
111, Personality Characteristics
Cooperation 987654321
Dependability 987654321
Enthusiasm 987654321
Initiative 987654321
i Poise 987654321
l Confidence 987654321
| Sense of Humor 987654321
| Pupil Rapport 987654321
Attitude toward 987654321
l Teaching Profession
| Promise of Professional 987654321
: Grewth
! IV. Personal Evaluation: (Please Comment)
Cooperating Teacher University Supervisor  Future Teacher
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EVALUATION IN TEFRMS OF TEACHER BEHAVIOR

Cooperating teacher, university supervisor, future teacher:

List and describe in terms of behavior what the future teacher
can do at this point in the laboratory experiences program.




APPENDIX “B"

Teacher Aide Experience

1. Observation Guide tor Teacher Aide Expericnce
2. Sugzested Activities During the Teacher Aide Program
3. Evaluation of Pre-Service Teacher
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OBSERVATION GUIDE FOR TEACHER AIDE EXPERIENCE

Teacher Trainee's Name

Cooperating Teacher’s Name

Grade level or subject arca

Attendance Center — Date

The following guide is provided to help you get the most from
the time you spend observing the class{cs) to which you have been
assigned. It is not intended as a complete list of all facets of what
you will notice during you. observaticn, however, if studied carcfully
prior to and kept before you while observing, it should call to yow
attention certain aspects of tne teacher-learning situation that will be
important to you when you begin teaching, You may find it helpful
to quickly jot down significant ‘nforimation as it occurs to you.

Physical Environment

1. Is the thernial (heat, humidity) environment adequate? Ventiia-
tion?

2. Is the lighting (natural and artificial) adequate and glarc free ¢ .
all points in the room?

3. What are the conditions in respect to fumiture and its arran 5e-
ments and (a) crowding, (b) direction faced, (c) comfort and size,
(d) mobility and (c) traffic fow in the clas:room?

4. Is accoustical cortrol adequate (a) within the room (b rom
outsid: disturbanrces?

5. What teacher sndfor pupil-made cfforts are evident in improving
the attractivencss of the environinen.?

Preparation

1. What preparation of materials was done prior to the opening uf
class? (Inciuding attendence, reports, etc., as w2l as instructional
aids).

2. Notice details of the beginning of the teacher’s day.

Opening of Class

I. How is the class called to order? (Notice details of handling
previous absences and/or tardiness.
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. What technique(s) does the teacher use to pain and focus the
attention of the class upon the work at hand?

. Is the tcacher scated, walking about, etc.?

. What technique(s) does the teacher employ to create interest and
enthusiasm for the work?

. Do you sce any relationship between the opening of class and
pupii behavior throughout the remainder of the class?

O N

Qv

Conducting the Class

1. In your opinion is everyone aware of the aims of this activity?
. Is the discussion teacher or pupil centered?
. How are all students drawn into the class discussion?
. Were there any incidents that required special discipline? How
did the teacher treat the situation?
. Classtoom control is a continuous process. What are this teacher’s
effective tools for control?
. Is there occasion when a student who is responsible for a negative
act must be singled out for disciplinary action?
What is the reaction of the other students 2t the time?
. Consider the cffectiveness of the teacher’ (a) voice, (b) dress, (c)
mennerisms (walking, gestures, etc,)
. What methods are used in distributing and collecting materials?
. What routines are cstablished for such things as students leaving
their desk, leaving the room, sharpuening pencils, falking with
other students, using additional matecrials in the room, cte.?
V1. 3y what mecans do the students gain the teacher’s attention and
address him?
12. °s there ever an occasion in which the teacher modifics or departs
from his plan? Was this valuable for the students?
18. What techniques do you fecel were the most effective? Would
these be cqually cffective for you?

[=2) e o 0 N

0~
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Evaluation
1. Were there provisions for evaluating the students’ work?

2. Would you have suggestions toward improving the evaluation
procedure?

3. Were there provisions for cvaluating the lesson in terms of effec-
tiveness?

4. Were there changes in cither teacher or pupil behavicr as a result
of the evaluation?

5. As a result of cvaiuating the lesson, were changes suggested?
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Assignment
!, Huvt was the assigninent given? (Orally, written, by pages, chapter,
problem, cte.?)
2, Are the individual students aware o the purpose of this assign-
ment?
3. How docs the teacher create interesi in the assignment?
4. What part did the class have in determining or discussing the

assigninent?
5. Was time permitted to study the assignment in class? What ac-
tivity did ¢ teacher engage in during this supervised study?

Per:cnal Evaluation of Observed Teaching Process
Plcasc describe your evaluation of a given lesson,
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SUGGESTED ACTIVITIES DURING
THE TEACHER AIDE PROGRAM

‘T'cacher Iraince’s Name

Cooperating 'T'cacher’s Name

Gradc level or subject arca . . —

Attendance Center PDate o

Please check those activitics you were directly involved in during
your Teacher Aide Experience,

Getting acquainted with the school and tho community:

building teaching siaff

- .— cquipment noncertificd employces

_ school routines — range of tcacher respensi-
) . bilitics
teaching naterials

oo teacher’s meetings
the community, its re-

sources, its character in
relation to the school

—————ten &

Clerical Assistance:

— in the office scating charts

|

catalog mater.als for the

— in the library
. . tcacher
. registration and fees

— distribution of books and compiling data for rec-

g ords
maucrials
Teaching Activities:
o Check lighting and venti. —— recreational  supcervision
lation . .
assist with clubs, drama
— collect tcaching materials groups, music groups,
and aids clc.
—_put information on e work with individual stu-
chalking board dents
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ERIC

Aruitoxt provided by Eic:

arrange bulletin boards
housckeeping dutics
lunchroor, stpervision

assist with testing and
scoring

occasional classroom re-
sponsibility after caieful
planning with regular
tecacher

Professional Activities:

—.attenud teacher's meetings
(whean appropriate)

——alt'nd parent mcclings
and commuuity aclivities

__dizcuss specitic profes-
sional problems with
teacher, principal, and
superintendent

104

help rcading groups

—__heip plan classroom work

_ visit with study groups

demonstrate specific sub-

ject matter
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EVALUATION OF PRE-SERVICE TEACHER

Teacher Trainee’s Name

Cooperating Teacher’s Name

Grade level or subject area

Attendance Center

Date

Circle your choice; please make judgment on all items.

I. Appearance
Clothing
Hair
Posturc
Mobility
Gestures

I1. Communication

A.Voice
Tone
Volume
t-9¢~tion
Expression

B. Specch
Enunciation
Dialect
Grammar
Spced

1. Personality Characteristics
Coopcration
Dcpendability
Enthusiasm
Initiative
Poise
Confidence
Sense ot Humor
Pupil Rapport
Attitude toward

Teaching Profession

Promisc of Professional Growth

1V. Personal Evaluvation: (Please Comment)
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Cooperating Teacher  University Supenvisor
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EVALUATION IN TERMS OF TEACHER BERAVIOR
Cooperating teacher, university supervisor, fulure teacher:

List and describe in terms of behavior what the future teacher
can do at this point in the laboratory experiences prograrm,
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APPENDIX “C"

Elementary Block Program

1. Observation Guide for Elementary Education Block Program
2. Activity Checklist for Elementary Education 3lock Program
3. Evaluation of Pre-Service Teacher
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OBSERVATION GUIDE FOR ELEMENTARY
EDUCATION BLOCK PROGRAM

Teacher Trainee’s Name

Coopcrating Teacher's Name

Grade level or subject arca

Attendance Center Date

The following guide is provided to help you get the most from
the time you spend observing the class(es) to which you have been
assigned. 1t is not intended as a complete list of all faccts of what
you will notice during your observation, however, if studied carcfully
prior to and kept before you while observing, it should call to your
attention certain aspects of the teacher-learning situation that will be
important to you when you begin teaching. You mnay find it helpful
to quickly jot down significant information as it occurs to you.

Physical Environment

1. Is the thermal (heat, humidity) environment adequate? Ventila.
tion?

2. Is the lighting (natural and artificial) adequate and glarc frec at
all points in the room?

3. What arc the conditions in respect to fumiture and its arrange-
ments and (a) crowding, (b) dircction faced, (¢) comfort and size,
(d) mobility and (c) traffic flow in the classroom?

4. ls accoustical control adequate (a) within the room (b) from
outside disturbances?

5. What tcacher and/or pupil-made cfforts are evident in improving
the attractiveness of the environment?

Preparation

1. \Vhat preparation of matcrials was donc priot to the opening of
class? (Including attendance, repotts, ctc., as well as instructional
aids).

2, Notice dctails of the beginning of the teacher’s day.

Opening of Class

1. How is the class called to order? (Notice dctails of handling
previous absences and/or tardiness.
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2. What technique(s) does the teacher use to gain and fozus the
attention of the class upon the work at hand?
. Is the teacher scated, walking about, ctc.?
. What technique(s) does the teacher employ to create interest and
enthusiasm for the work?
5. Do you scc any relationship between the opening of class and
pupil behavior throughou. the remainder of the class?

= 0D

Conducting the Class

1. In your opinion is everyonce aware of the aiins of this activity?
2. Is the discussion teacher or pupil centered?
3. How arc all students drawn into the class discussion?
4. Were there any incidents that required special discipline? How
did the teacher treat the situation?
5. Classroom control is a continuous process. \What arc this teacher’s
cffective tools for control?
6. Is there occasion when a student who is responsible for a negative
act must be singled out for disciplinary action?
7. What is the reaction of the other students at the time?
8. Consider the cffectivencss of the teacher’ (a) voice, (b) dress, (c)
manncrisms (walking, gestures, ctc.)
9, \What mcthods arc used in distributing and collecting materials?
10. \What routines arc established for such things as students leaving
their desk, leaving the room, sharpening pencils, talking with
other students, using additional materials in the room, ¢tc.?
11. By what mcans do the students gain the teacher’s attention and
address him?
12. Is therc cver an occasion in which the teacher modifics or departs
from his plan? Was this valuable for the students?
13. What techniques do you feel were the most cffective? Would
these be equally cffective for you?

Evaluation

1. Were there provisions for cevaluating the students® work?

2. Would you have suggestions toward improving the cvaluation
procedure?

3. Were there provisions for evaluating the lesson in terms of cffec-
tivencss?

4. Were there changes in cither teacher or pupil behavior as a result
of the cvaluation?

5. As a result of evaluating the lesson, were changes suggested?
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Assignment

1. How was the assignment given? (Orally, written, by pages, chap-
ter, problem, ctc.?)

2. Arc the individual students aware of the purposc of this assign.
ment?

3. How does the teacher create interest in the assigniment?

4. What part did the class have in determining or discussing the
assignment?

5. Was tine permitted to study the assignment in class? What activ-
ity did the teacher engage in during this supervised study?

Personal Evaluation of Observed Teachirg Process
Fleasc describe your evaluation of a given lescon.
1. Beginning Class

11. Introduction of Lcsson

111. Presentation of Lesson

IV. Pupil Reaction

V. Future Assignments

Vi. Evaluation
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Teacher Trainee’s Name

Cooperating Teacher’s Name

ACTIVITY CHECKLIST FOR ELEMENTARY
EDUCATION BLOCK PROGRAM

Gradc level Attendance center Date
MANAGEMENT SKILLS
1. To write attendance reports conforming to school policy.

10.

. To collect lunch moncy, fill out lunch report. (Develop ways in

which this might be done.)

.To type a ditto correctly so it is legible and usable in the class-

room

. To file samples of the children’s work. This should be done ac-

cording to individual classroom procedure.

. To give in own words proper procedurc for student to turm in

their completed practice work. (written)

. To share responsibility of the physical conditions of the room

during the entire school day—shades, windows, lockers, doors,
papers, books, and simple housekeeping tasks. (To be discussed
with co-op teacher.)

. To follow procedure for dismissal of children at recess, noon, and

evening as determined by the co-op teacher.

. To follow procedure for supervising students as they move from

one room to another during the class periods as determined by
school policy.

. To be zble to state the procedures for fire drills and disaster

drills.

To demonstrate skill in planning a daily schedule for a week,
mecting the state requirement in each of the following areas:
Language Arts, Math and Science, Social Studies, Health and P.E.
(taught in 314) and Music and Art. And, also according to the
schedule of the special teachers.

TEACHING SKILLS

. To assist individual students in arcas where special help is nceded.

(Beginning with a one to one ratio moving to small groups in-

struction.)
/['7/1 16




2. To devise and construct a teaching aid to help children in devel-
oping a concept.

3. To select and read a story, poem, etc., to the entire class in
consultation with the co-op teacher.

4. To construct a bulletin board display related to some unit of
study.

5. To initiate and supervise free time activities (games, art activities)
for children who have completed assignments.

6. To supervise children in the library. Demonstrate skill by follow-
ing building procedure, checking out, filing and locating books.

7.To demonstrate skill in cursive and manuscript writing on the
chalk board and on writing paper.

Please list your reactions to the Block Program:
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EVALUATION OF PRE-SERVICE TEACHER

Teacher Trainee’s Name

Cooperating Teacher's Name
Grade level or subject area

Attendance Center

Date

Circle your choice; please make judgment on all items.
EVALUATION

I. Appearnace
Clothing
Hair
Posture
Mobility
Gestures
11, Communication
A. Voice
Tone
Volume
Inflection
Expression
B. Speech
Enunciation
Dialect
Grammar
Speed
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II1. Personality Characteristics

Cooperation
Dependability
Enthusiasin
Initiative
Poise
Confidence

Sense of Humor

Pupil Rapport

Attitude toward
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EVALUATION IN TERMS OF TEACHER BEHAVIOR

Cooperating teacher, university supervisor, future teacher:

List and describe in terms of behavior what the future teacher
can do at this point in the laboratory experiences program.
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APPENDIX D"’

Secondary Education Programs

1. Observation Guide for Secondary Education Programs
2. Activity Checklist for Secondary Education Programs
3. Evaluation of Pre-Service Teacher
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Teacher Trainee’s Name
Cooperating Teacher’s Name
Grade level or subject arca

Attendance Center Date

OBSERVATION GUIDE FOR SECONDARY
EDUCATION BLOCK PROGRAM

The following guide is provided to help you get the most from

the time you spend observing the class{es) to which you have been
assigned. It is not intended as a complete list of all facets of what
you will notice during your observation, however, if studied carefully
prior to and kept before you while observing, it should call to your
attention certain aspects of the teaclier-learning situation that will be
important to you when you begin teaching. You may find it helpful
to quickiy jot down significant informction as it occurs to you.

Physical Environment

1.

2.

3.

Is the thermal (heat, humidity} environment adequate? Ventila-
tion?

Is the lighting (natural and artificial) adequate and glare free at
all points in the room?

What are the conditions in respect to furniture and its arrange-
ments and (a) crowding, (b) direction faced, {c) comfort and size,
(d) mobility and (e) traffic flow in the classroom?

. Is accoustical control adequate (a) within the room (b) from

outside disturbances?

. What teacher and/or pupil-made efforts are evident in improving

the attractiveness of the environment?

Preparation

1.

What preparation of materials was done prior to the opening of
class? (Including attendance, reports, etc., as well as instructional
aids).

2. Notice detaifs of the beginning of the teacher’s day.
Opening of Class
1. How is the class called to order? (Notice details of handling

previous absences and/or tardiness.
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2,

3.
4.

5,

What technique(s) does the teacher use to gain and focus the
attention of the class upon the work at hand?

Is the teacher seated, walking about, etc.?

What technique(s) does the teacher employ to create interest and
enthusiasm for the work?

Do you see any relationship between the opening of class and
pupil behavior throughout the remainder of the class?

Conducting the Class

1.
2,
3.
4.

5.

11.

12.

In your opinion is everyone aware of the aims of this activity?

Is the discussion teacher or pupil centered?

How are all students drawn into the class discussion?

Were there any incidents that required special discipline? How
did the teacher treat the situation?

Classroom control is a continuous process. What are this teacher’s
effective tools for control?

. Is there occasion when a student who is responsible for a negative

act must be singled out for isciplinary action?

. What is the reaction of the other students at the time?
. Consider the effectiveness of the tcacher’ (a) voice, (b) dress, (c)

mannerisms {waiking, gestures, etc.)

. What methods are used in distributing and collecting materials?
. What routines are established for such things as students leaving

their desk, leaving the room, sharpening pencils, talking with
other students, using additional materials in the rcom, etc.?

By what means do the students gain the teacher’s attention and
address him?

Is there an occasion in which the teacher modifies or departs
from his plan? Was this valuable for the students?

13. What techniques do you feel were the most effective? Would
these be equally effective for you?
Evaluation
1. Were there provisions for evaluating the students’ work?
2. Would you have suggestions toward improving the evaluation
procedure?
3. Were there provisions for evaluating the lesson in terms of effec-
tiveness?
4. Were there changes in either teacher or pupil behavior as a result

of the evaluation?

. As a result of evaluating the lesson, were changes suggested?
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Assignment

1. How was the assignment given? (Orally, written, by pages, chap-
ter, problem, etc.?)

2. Are the individual students aware of the purpose of this assign-
ment?

3. How does the teacher create interest in the assignment?

4. What part did the class have in determining or discussing the
assignment?

5. Was time permitted to study the assignment in class? What activ-
ity did the teacher engage in during this supervised study?

Personal Evaluation of Observed Teaching Process
Please describe your evaluation of a given lesson.
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ACTIVITY CHECKLIST FOR
SECONDARY EDUCATION PROGRAMS

‘Teacher Trainee's Name

Cooperating Teacher’s Name

Grade level and subject area

Attendance Center

Date

Getting acquainted with the school and the community:

— building
equipment

school rcutines
teaching materials

the commuaity, its re-
sources, its character in
relation to the school
Clerical Assistance:

Work in Principal’s Office

Work for Department
Chairman

___ Work for Guidance Coun-
sclor

— Work in Library

Catalog material for
teacher

— Compiling data for rec-
ords
Teaching Activities:

Help plan classroom
work

___ Arrange bulletin board

/;(,/127

—__ teaching sta”™”

—_noncertified employees
range of teacher responsi-
bilities

teacher’s meetings

___ Making general reports
Develop seating chart
— Collect materials and aids

—— Grade tests and work
books

Request and operate au-
dio-visual equipment

Limited participation as
teacher

—— Supervise field trips




____ Put information on chalk — Present films to class

board . .
—— Supervise extra-curricular
Administer tests activities
—— Work with individual stu- Attend Professional Edu-
dents cation Mectings

— Participate in teacher,
parent conferences
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EVALUATION OF PRE-SERVICE TEACHER

Teacher Trainee’s Name

Cooperating Teacher’s Name
Grade level or subject area

Attendance Center

Date

Circle your choice; please make judgment on all items.
EVALUATION
High Low

EVALUATION

1. Appearance
Clothing
Hair
Posture
Mobility
Gestures
II. Communication
A. Voice
Tone
Volume
Inflcction
Expression
B. Speech
Enunciation
Dialect
Grammar
Speed
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III. Personality Characteristics

Cooperation
Dependability
Enthusiasm
Initiative

Poise
Confidence
Sense of Humor
Pupil Rapport

Attitude toward
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EVALUATION IN TERMS OF TEACHER BEHAVIOR

Cooperating teacher, university supervisor, future teacher:

List and describe in terms of behavior what the future teacher
can do at this point in the laboratory experiences program.
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APPENDIX “"E"

Instructional Analysis and Planning

I. Systems for Instructional Analysis
2. Planning a Teaching Unit

3. Planning a Resource Unit

4. Developing a Daily Lesson Plan



SOCIAL SYSTEM

List and describe the values thay scem 10 permeate the culture
surrounding the school:

List and describe the general expectations reflected in the school:

List and describe the values of sclected students in the classroom:

List and describe the need-dispositions of selected students in the
classroom.
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ERIC

Aruitoxt provided by Eic:



ENTERING BEHAVIOR
Where appropriate describe

1. Previous knowledge and understandings

2. Past perceptions and experiences

3. Skills acquired

Develop a statement on the total entering performance level of the
student:

Describe, if nccessary, review or pre-instruction needed to bring
entering behavior up to goal statement level.
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GOAL SPECIFICATION IN TERMS OF BEHAVIOR

Instrumental goal(s):

Conceptual goal(s):

Desired cognitive goal(s):

Desired affective goal(s):

Desired psychomotor goal(s):
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LEARNING UNIT AND PROCEDURES

List and describe the necessary content to accomplish goal(s):

List and describe the necessary materials to accomplish goal(s):

List and describe the tasks and strategics to be employed in the
learning unit:

Describe the sequencing of tasks and strategics to be employed in
the learning unit:

198 — 153
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INTERACTION ANALYSIS TALLY SHEET NO. 2
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INTERACTION ANALYSIS MATRIX
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NON-VERBAL BEHAVIOR TALLY SHEET

Teacher Initiated

Congruity Incongruity
Responsive Unresponsive
Positive Affectivity Negative Affectivity

Tcacher Response

Attentive l Inatientive
Facilitating Unreceptive
Supportive Divapproval
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NON-VERBAL BEHAVIOR-NARRATIVE
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PERFORMANCE ASSESSMENT

Based on goal statement(s), how will assessment of performance or
behavior be accomplished in the:

Arca of cognitive goal(s):

Arca of affective goal(s):

Arca of Psychomotor goal(s):

10y~ 189
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PLANNING A TEACHING UNIT

A teaching mit i an extensive and comprehiensive set of learning
experiences centered around 4 major topic that requires several
weeks to accomplich. (ic. Teaching Unit on Electiicity, on Africa, on
.ne ULS, Constitution, on the Amcrican Novel.)

The long range and comprehensive planning for & teaching unit
may tuke this form:

l.
2.

3

.

4

.

&

6

.

7.
8.

9.

Tit'e —appropriately descriptive,

Overvieic- -rationale for and statement of general nature of
the unit.

Entering Behavior—careful assessment of the nature of the
group of stndents,

Objectives--genceal and specific behavioral siatements in the
three domnains with appropriate conceptual and instrumental
statements of content,

Lcarning Experiences—tasks, strategies, content and materials
specially designed and defined to accomplish expressed goals.
Organization nceded to bring order to alf Icarning experiences
in major teaching unit.

Evaluation—long term and short term mcasurement state-
ments defined to assess achicvement or lack of achievement
of expressed goals.

Materials—a listing of all matcrials to accomplish the tcaching
unit.

Bibliography—a list of sclected readings (if appropriatce) for
rcady use of students.

Time Schedule—an approximate schedulc ofevente to assist in
the successful execution of the major teaching unit.

197- 195




PLANNING A RESOURCFE UNIT

A resource unit js a collection of various kinds of reference mate-
rials on a major topic that can serve as a guide or aide for usc in
planning, developing, and carrying out a teaching cxperience. This
collection of materials and ideas is geuneral in nature and doesn’t
focus on any specific student or group of students. Since it is re-
sourceful in nature it can be updated from time to time and drawn
from when the lecrning situation demands. A resource unit (ie., on
Mexico, on Machines, on Rivers) can be developed by using the
following design:

i. Tile—

2. Introductory Statement or Overview—discusses nature of re.
source unit,

3. Possible Objectives and Goals—listing of some objectives that
might be met by using the unit.

4. Content of Resource Unit
A.Possible activities
B. Materials
C. Bibliographical sources
D. Subject Matter concepts

5. Evaluation—some evaluative ideas.
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DEVELOPING A DAILY LESSON PLAN

The daily lesson plan is designed to guide the tuture teacher in
smaller segments of instruction that occur everyday. Careful planning
is required so that the aciual teaching can move more smoothly and
that all consideraiions can be made prior to moving into the class-
rcom situation. Flexibility is important and the format and degree of
specificity can vary depending on the teacher and the instructional
goals expressed. However, certain elements of a daily lesson plan are
important and should be considered. Using the elements identified
and described in Chapter IV, the following format may be advanced.

1. Title or Topic.
2. Statements on Entering Behavior,
3. Statements on objectives to be achieved.
A.Conceptual and/or instrumental
B. Behavioral
4. Instructional Procedures to accomplish the goals.
A.Tasks
B. Strategies
C. Content
D.Materials
5. Assessment Procedures.
A.Degree of achievement
B. Modify or move on
6. New Directions.
‘ 7. List of instructional materials.
b

A.Learning materials
B. Bibliography
8. Approximate time schedule.

I%’/ 199




APPENDIX “F"

Evaluation

1. Evaluation of Pre-Service Teacher.
2. Key to Accompany Laboratory Experience Rating Scale
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EVALUATION OF PRE-SERVICE TEACHER

Teacher Traince’s Name

Cooperating Teacher’s Name

Grade level or subject arca

Attendance Center Date

Circle your choice; please make judgment on all items.

I. Appearance

Clothing
Hair
Posture
Mobility
Gestures
II. Communication
Voice
| Tone
Volume
i Inflection
Expression
B. Speech
! Enunciation
Dinlect
Grammnar
Speed
III. Personality Characteristics
Cooperation
Dependability
Enthusiasm
Initiative
Poise
Confidence
Sense of Humor
Pupil Rapport
Attitude toward
Tecaching Profession
Promise of Professional
Growth

IV. Personal Evaluation: (Please Comment)
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Cooperating Teacher University Supervisor
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KEY TO ACCOMPANY LABORATORY EXPERIENCE RATING SCALE

1. APPEARANCE
Clothing: requires the teacher traince to be suitably dressed and
follow the dress code established at the host school.
Hair: requires the teacher trainee to be well groomed. The hair-
style to be approved by the building principal.
Posture: the teacher trainec should maintain a pleasant, poised
appearance.

Mobility: the teacher trainee should learn to move about the
room freely, to afford the greatest amount of teaching technique
with the .east amount of disturbance.

Gestures: involve the use of hands, arms cr body to increase the
communication between teacher and pupils.

II. COMMUNICATION
A. Voice: in the classroom should be well modulated, expressive
and clear.
Tone: of the voice in the classroom should be pleasant and
easy to follow.

Volume: of the voice in the classroom should be such that all
students can hear the teacher but not be overwhelming.

Inflection: in the voice should be present when points of
‘ special interest are being covered.
| Expression: the teacher trainee should be able to express
himself freely with students’ understanding,
' B. Speech: of the teacher trainee should be pleasant and com-
) municative,
Enunciation: of all words should be clear and expressive.
Dialect: should emphasize proper phaseology of words.
Grammar: in speech should reflect the competence and abil-
ity of the professional teacher.

Speed: in speech should be maintained to allow thorough
wrderstanding by students.

HI. PERUONALITY CHARACTERISTICS

Cooperation: involves working jointly, constructively, and
loyally with the administration, teachers, students, parents and
university supervisor.
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Dependability: requires prompt and faithful fulfilling of ali pro-
fessional responsibilities and duties.

Enthusiasm: causes the teacher trainee to live, act, and breathe
his subject and his zzal for teaching so that pupils are inspired to
work diligently.

Initiative: is the ability to originate, develop, and carry through
effective teaching procedures with resourcefulness, self-direction,
and creativity.

Poise: is the certainty of action displayed in meeting all situa-
tions with self-assurance,

Confidence: is the ability to sincerely believe in yourself and
demonstrate self-assurance in all teaching situations.

Sense of Humor: is the ability to smile or Jaugh when zn amusing
incident takes place, but never at the expense of an embarrassed
student.

Pupil Rapport: is the relationship between teacher and students
which determines students’ attitude and respect of the teacher,
Attitede toward teaching profession: involves the teacher
trainee’s attitude toward children and classroom responsibilities
and assignments.

Promise oj Professional Growth: is the prediction of continued
and consistent improvement in the development of desirable
teacher attitudes and abilities.
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EVALUATION IN TERM3 OF TEACHER BEHAVIOR

Cooperating teacher, university supervisor, future tzacher!

List and describe in terms of behavior what the future teacher
can do at this point in the laboratory experiences program.
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