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"Rowan and Nartin's 'Laugh=1ln' format"” as a planning aodel. "The
objective vas to provide the participant vith ideas, materials, and
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of these is included and described.) Institute staff members vere
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The purpese of thic paper £s to repsri to my colleagues in the political
sclenca profession about onae inscrvice tcacher training program for secouadary
achool teachers. Tiis prograa happens to be concerncd primarily with improving
the teacking of iatornatioral studies in the high schools, but hopefully, the
exauplo will bo applicable to other sectors of the discipiine as well.

A prior quection miohat well be asked: what stake does the college or uni-
vereity professor (or his discipline-oriented professional associfation) have in
the tesching cf political cclience at the secondary level in the first place?
Saveral enswors can be oZfered. First, the thrust of “the new social studies" in
the schools has been to {uclude more and mora matorial from the sociel sciences
in the curriculum, Thore is alco an increasing exphasis upon tha structures of
tho disciplines and the ways tbat social scientists go about doing their work,
To tha extent that percons in highor cducetion ara concerned about the attitudes
toward and information about their dirciplines which etudents briug to college
social scieace clasaes, they chould be concornod ebout the teaching of eociel
etudioe at the pra-collegpiate lavel.

it 18 fvtoreotiog to nota at this juucture that discipline-orientaed pro-
feesfonal assoclations traditionally have ot playcd a major role in either the
pre~gervice cr ila-service training of tcachers. Oue raport statad it ae follows:

"Teacher education in-porvice is tho cocperative respenaibility of
the collicges which preraro teachare pre=scrvice, the state depert-
nerte of cducation . . . , various professional organications
whora purpocas includa the profeseicnal fmprovement of lts nc=bers,
ond the lucal school districts , o "2

Reading the nntira rcport mskee t clear that tho colleges reforred to are pri-
warfly collegoz of edvestion, &nd the professicnel organizaticnt are professisuul
teacharz! crganirationa and not discipline-criented profasaionnl scaocfatione,d

A tecond type of ancwsr may be even more fmportant, Given the constrainte
pleced upsn tho scvordary cchool teacher in terms of time avatlable for prepare~
tion and preseatatien of the raterial and tho characteristics of the student
bady, any pcrecrs attennting to affect the ochool currfeulun must cora to grize
with eoma beuls gueetdors ahnet what 4in the diccipline fe most fapatrtant to
teach e0d hew cun 2% La preecentod moat cffectively. A typlcal prodlea might de
the foll-mingt W23 40 ©ort {nportant to teach tenth praders abtout latin Acerfcan
politica glven £iva 45<zinte peviode of elassvork? 1 en suggesting that by
copirg with this prodlen, pelitical eclentists would te forced to ask sone
questicno about the eudleet oattar and about wathods of teachlug that weuld da
moat challenging. Tho precoess of coping with such problems would force perzons
to evaluata a field and make soae bl deelatona regarding erphascs and peloritice,
and t?(c wvould ba banefizlal tu the {ndivideal s2holer and to tha profecssion as
a Hhole.

A third answer to the question night also be offercd. 1t is based on the
fact that a very large proportion of tha population recaives no cullege education.
Thus, if theve is sny value vhatsoever to soclety in teachirg peeple about
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politics, thore 15 an obligation to reach those pnrsons who do not enter the
highor oducatfon aystan.4 With referance to {nternational studies, the point was
made quite cle~tly in tiz Ziaal zoport of o Mew England incervice project.

"Since roat Am2ricans still do not go to coilege and most Amoricans
do not travel slroad, they have little opportunity to gain under-
standing of other peoples and thedr cultures. There is more emphaaio
new than baforn on undergreduate and graduate programs in non-Westeran
sturdies und language-and-erca studies. However, these programs do
not reach students balow tha college level. Thus, the task of pro-
viding inatruction for the majority of students remains."S

In cumuaricing, thore ore thrce reacons why collega profassors and their
dicciplire-oriented professional associationc should be concerned with teaching
at the sccondary level, First, secondary schools are beginning to deal more and
more with tha various disciplires (eopecielly in the social otudics), Second,
by confronting the situation facing the secondary teacher--limited tima aud
rasources as well as the divereity of intercst and ability levels of the
studente--tha profecesion vill have to idantify the essentials and aesess the
effectivenaso of alternative tucching stratopgiec., And finally, in order to
reach a large proportion of the population, we aust extend our efforts beyond
the higher clucation system and into ths pre-collegiato level.

Aftor oaliing the argunent in favor of more interest and activity on the
part nf profescors and profeseicnal ancociations in the tcacning of political
ccience at the sacondary lovel, it is necessary to say somothing about the prob-
lems iuvolved fn this courec of action. Although no tried and true solutions
will bo prescntad hare, it in hopad that by pointing some of these out they can
be aveidad, at Yr2et to goma copren,

Firet, thexa f& a diffrrerce in objectives and purpose, College profescoro
often cofine thelr role as thit of bearer of now knowledge coning direetly from
tho frontiers of tho discipli-c. On the otlhier hand, sccondary parsonnel are cora
interceted in haaring a more datailod eccoun: of some of the less current knowe
ladgn which 1o Just beginning to trickle dewn into the secondary school curriculus,
This gap between the frorntiere of retearch and secondary level teaching should
not te of any preat cucprise to the collepge profeacor) a glarce at the pap
botween rescarch and collnna texte ghould Le sufficient to make the polnt.

The oparational conscquanzeds of this difference 1s that profescors should
not fenl thst giving a cnao-hour. one tima lecture to & geoup of teache:s on new
fdcas in erono rca of political eclence will be of grest help to the eecondary
teacher. Perhaps a »ore voefvl funciicn fe to exenlne the materiale currently
being used in a unit and then edjusting h!, preseatation to upgrade or enrich
the materiale thay are alrcady uaing.

This suggastion leads to another predlen, most often voiced by the professor!
he 1is unacquainted with the ervironmer: in 1 :{ech the secondary teacher operates
and 1o therefore rot qualificd to give any advice., Although it may be true that
profeseors are not acquainted with the literature and rescarch documenting the




world of the classroom teacher,6 nevertheless it is my contention tiiat most
professors can bring to bear much more information on the environment of the
secondary teacher than the; tiornally do. In other words, ccllege professors
often do not want to try thinking and operating within the framework of the
secondary teacher. Any college professor whc commits himself to working with
secondary teachers thould at_a minfmun attempt to conceptualize the environment
of the teacher., Ideally, he should spend a considerable amount of time and
resources in the precess of becoming fumiliar with these basic facts, by
personal obpervation os uall as through the literature,

A third problem (which {8 in fact a recult of the first two problems
mentioned above) io that profescors often fgnore completely the process of trans-
lating knowledge into a form tlat can he uscd by the secondary teacher. Even
good lectures giver by profescors cannot be used in most secondary ¢lassrooms.

The level of generelfization end ebstraction is often too high for the studente;
hence, replaying a taped lecturc is {raffective. And it is too much to expect
teachcro to do an adequate job of tranclating this material, given the limited
amount of datailed backgiround information they are likely to have on the subject,
The background informatfon ihay lack %o precisely the information nceded to make
the judgments about {mportance and emphasisc that the translation process requires.

Again, the plca is that professors who undertake such assigiments for the
secondary schools should devoto tiro and vasources to the task of tceanslating the
waterials futo a form vsabla in the classroon, Even if the resulting product
f8 rough and crude in terms of teaching tcchniques, methods, etc., the teachers
will atill benefit greatly fron having an crample of how a specialist in the
field would pleco prioritics and assign ioportance to tha materiul,

Finally, one can polnt to a differcnt cort of problem--tho shortage of
college personnel outclde of colleges of education interested in cecondary level
teaching. One of tha majer reasons for this shortage {s that cur profesefions
have not traditionally provided acequate retcards for efforts in this direction.
Writing a tex’ for Ligh £chool or eleoxntery scheol use is considered less
daserving of profeasional racognition than writing & text for use fn college
courses. Sinilarly, tine spent upon the developaent and improvement of teaching
has not rcceifved the rara resards ¢s rescarch,

Thera are tom~ signs that this trend is beginning to reverse itself., The
crises faced in highar edutation have forced pore and note people to exaaine
wvhat is golng on in the college claseroom erd to put grest effort into faproving
that process.’ Ono can also speculate that the fapact of the "aew soclal studles"
on the sacondary schools has put addicional pressures on the collepas and univere
sitias to change vererable ways of educatins students. It has traditionally
been the cace that pre-collegiste edutation was focused on "“fundamentals", with
the higher education system providirg the "frills'" such as concern vwith contro-
vareial 1scues, dealing with conteaporary topica. This is no longer the case.

It 1s not at all unusual for high school social studies classes to be dealing
with conteaporary and controverafal iesucs. In eddition, the high school class
is 1ikely to have participated in some sort of activity related to this, e.g.,
inductive teaching or sisulation, No longer will the student sit in a lecture




hall and listen to a lecture on the bases of national power in which the
finstructor makes little or no reference to contemporary events,

As the professor continues to look for ways to improve his teaching, he
will be tempted to look toward the sccondary ochools for models to consider.
In this manner, more and more members of the profession will become acquainted
with the teaching of social studies at the secondary level.

Another sign that the profession is beginning to place increased emphasis
on teaching in general and pre-colleglate education in particular is that both
the American Political Science Association and the International Studies
Association have recgntly formed major organizational units to deal specifically
with thesae problems,

A MODEL FOR IN-SERVICE TEACHER TRAINING

Having outlined the reasons why higher education and professisnal sssoci-
aifons should be intarested in pre-collegiate educatinn and having mentioned
soma of the problems ancountered whan higher educaticun personnel attempt to
work with teachera, I want to outline in sone detail an inservice training
program currently operating at the Graduate School of Internationsl Studies
(GS1S), University of Denver. This program s being supported dy funds from
the U.8. Office of Education, Bureau of Educational Personnel Development.

The program i{s in its second year and is just one of tne activities beirg
carried out by the Center for Teaching International Relations (CTIR), an
organizational unit within GS51S. The purpose of CTIR i8 to upgrade and improve
the teaching of interratfonal rolations in secondary schools. 1n order to accom-
nlish this purpose, C1IR is carrying on activities in four general steas:

(1) Pre=-service training, (2) Levelopment of materiale, (3) Communication end
coordination, and (4) In-service training. Of these, in-service training
activities utilice by far the greateat proportion of resources.

Before turning to the in-service program specifically, 1f will be useful
to have a brief overview of the other types of activities of CTIR.

The pre-service training fs under the provisions of the Prospective Teecher
Fellowship (PIF) program. Under thit program, GS1S accepts four students per
year for graduate ptudy in faternational relations. 7These students have come
pleted their undergraduate wock and have expressed an intereet in teaching
fanternational relations at the high school level, The PIF program is a two-year
program vulminating in a Master's degree in imternational relations and state
certification as a secondary social studies teacher.

In addition to the normal requirements for a Master's degree, the PIFs
take the following courses: two quarters of Problems of Teathing International
Relations at the Secondary level (10 hours), Teaching in the Secondary School
(8 hours), and Student Teaching (15 hours). The PIFs are also an integral part




of the various activities of CTIR, including the development and production of
materials for classroom use,

During the paot year, a shift in priorities by the Office of Education and
by GSIS oend CTIR has vesulted in a reduction {p the number of PI¥e in the pro-
gram and this progran is likely to be phaced out next year,

The dovelopment of materials by CTIR is the result primarily of the need
for mataorials to be used in the in-service training programs., When the CIIR
staff began to inventory materials for use in the in-service institutes, it
became apparent that materialc of the type envisioned were not readily available.
The CTIR staff thun bagan to produce various kinds of materials related to the
teaching of fnternational affairs, Included {n the materials produced thus far
are study guides, re-writes of articles and chapters of books, slide-tepe pro-~
sentations, film guides, simulations, role playing exercises, and lnductive
data confrontation typo unfits.

Coarunication and coordination among teachers ard other educational personnel
and sgencies are carried out by the periodic CTIR Newslettar, published four
to six times during the school year, and the Materials Distribution Center. The
purpose of the Newsletter is to inform teachors of activities and mataeriale
useful te then in their work., 7The emphasis s upon materials and idees which
are compaxative and analytic and can be applied to more thaun one teaching cene
text, Topics such as revolution, modernieation, authoritarisnism, military
intervention, internaticnal organization, conflict resolution, internationsl
systems, and dccisionemeking are typical uf the focus of the Newsletter. Another
major section of the Newsletter is devoted to announcements of relevant mestings
and activities of state, regional, and national interest.

The Materfels Distribution Center has as its purpose facilitating the dis-
tribution and utilination of waterials relevant to the teaching of international
affalrs. Becovse of the increasing cost of the newer materials utilizing more
wodern types of educaticnal technology, there are many schools and school
districte which do not have eccess to these expeasive items. CTIR has estebe
1ished the Materiels Distribution Center as a way to alleviate this problem.

The distritution center includes a large number of films, filmstrips, tapes,
sioulations, and dbooks, which are available to teachers in the Rotky Mountain
region. Although use of the distribution center is not limited to persons who
have patticipated in CTIR {n-sctvice *“raining programs, in fact *his group
coaprises the large proportien of all users of the center.

The in-service training prograus heve taken three general forms. One 18
the extended in-scrvice institute which acets periodically throughout the school
yeat and convench either on the University of Denver campus or somewhere else
in the Denver area. Participants are drawn almost exclusively from the Greater
Denver area, and there f{y a close relatioaship betwesn the fnstitute pertici-
pants, the CTIR staff, and the PI¥s. GCreduate credit is offered to participants
fn thie fnstitute, One of the requirements is that each participant develop
som¢ sort of classroomeoricnted materials in the guneral area of {nternational
affairs,




The regionel {nstitutes 2re 21 cecond form of in-service program, These
fnstitutee usually laat thr2o deys und are held in cities throughout Colorado,
Wyoming, and Naw Meiilco, the rveglon originally covered by CTIR. A major pur-
pose of those Lnstitutes is to encourcge the particivantu to utilize the
resources of CTIR in thuir teaching. 'The Matorials Distribution Center is
heavily used by perticipants from these institutes, and the CTIR Newslotter
serves as one of the major comwmnicstions channols thesa neople have with the
wider cociai studies comsunity,ll

Thia coming year CTIR will hold scverel nat{onal {nstitutes outside of
tho Rocky lountain region. These inastitutes will be of two or three days!
duretion, and there will ho lesu ew. aa6i¢ upon having thcoe participants utilice
STIR vesources. Tua reason for this is that financial limitations on CTIR make
it impossiblo to serve tho needs of the increased number of partidipants through-
out thu nation,

A najor decieion that had to be mado in planning for these various
fnstitutes was concerning the lsve} of investSgation to be pursued. One alterna-
tive was to choosc one (or ot uost two) topics and olan the institutes around
these, thus giving th: participantu scma fn-depth work in a particular .cea.
Another alternative wao to focus on several) toplcs wnile making the presentations
in the form of solf-contained units ready €oi use in tho clansroome with little
or no translation by th» teacher,

After considersvle diecuveion with educators evound the country and within
the ataff, thae cacision wes made to opt for tho second clterrstive. Thae major
veason for thie decisfon tan becavse it wes acsumed tlat no topic could be
covered in sufficient depth in the two or thrvee day sessions, and the result
would then be that partictiparts would not know enough about a topic to feel
capable of developing t"eir own maturinls or of carrying out the nccessacy
translation procest, ior uwculd Lthe teachers have anythifng that was appropriate
for ust in uiae freedicte classroow situation,

In a very rcal sance, Rowcn and Martin's "Laugh In" formst became the model
for planning the institutes. 1o attenpt wac made to inteprate the presenta-
tions ercep: at the rmest geteral level of deing useful when teaching about
international affaiva., The olhjective was to provida the participants with
fdeas, materiale, and even units which vere reoady for tha clessroom. These
were dewonstrated as well as discussed, so that the teachers had first hand
experience with the viaterials., Also, tha ganarzal philosophy expressed throughe
out these inocitutos was that the materinls could be used in several different
contexts vithin the soclal cclence covrsan the participante were now teaching,
For exanple, the siide-tape presentation on revolution would be appropriate
for uso {n the unit on the Ansrican revolution in U.S, history, discussing the
French revolution {n vor)d history, studying nationalism and the developing
nations in a mddern problens ccuree, or aven studying the racial situation in
contemporary Acmerica in g sociology coutrse,

It was not expected that every one of the eight or more presentations made
in an institute would be equally useful to all participants. But because of




the ""classroom ready" nature of the materials, it was assumed that each parti-
cipant would be able to take two or three of the presentations and use them
substantially fntact in their on-going courses.

There were soveral wojor difforences between the organization of the Denver
arca institute and those conducted off campus and outside of the Denver area.
First, because the Denver arca institute was scheduled to meet throughout the
year, it was poc:ible to require the participante to do more preparation for
the individual sessions.l3 Second, there was more possibility for follow-up
activities by the staff, Third, it was often possible to devote an entire day
to a given topic and to utilize consultants and spacialiots to a greater degree.

However, aven the Denver institute vas oriented toward classroom ready
presentations and materiais to a large degree. VWhen an outside consultant or
speciglist wao brought in, every attempt was r.ade to complement his contribution
with a companion presentation of some materisle relevant to the topic that could
be utilized in the classrcoa with little or no translation, Also, attempts were
made to communicate to the outaide consultant the importance of making his pre-
sentation relevant to a clossroom teacher's world, This communication process
with the consultants ard specialists allowad the CTIR staff to integrate and
coordinate the overaell program with relative succcss. The shorter time availe
able for the national and regional institutes procluded the use of outside
consultants and specialists, although in saveral instances the presentations
of outside consultants were used as part of other institute programs via the
uee of tapeos and the borrowing of {deas and concepts,

By way of {llustration. a typical scheduvle for one of the three day regional
institutas is included. There are several fcaturee of this schedule which
deservo cocment (sea Figura 1l).

Pirst, thece instituccs are generally held in notels, It is most desirable
to have the !nstitute partfcipants roomed at thn saxe motel, thus allowing for
informal discussion and exchanges of idect Letwcen participants and staff, as
vell as among the participants theveolves,

It should be noted that avery major presentatfion includes activities in-
volving the tcachars. Eecause the parcicipants arc usvally occupied with some
sort of activity during the presentations, it ia iaportant that they be pro-
vided with a coamplete set of uotec on the presentation as well as copies of all
materfals used, This ensures that evary participant has had personal experfence
with a unit and hae a complete cet of all materials. It vas not unusual for @
participant to recueive rore than 85 pages of mimaeogtaphed materfals at one of
the three dsy institutes,

Becausa wost of the repional aceting are held in smaller cities and towns,
the otaff felt it fasportant to brirg & collection of materinls that the parti-
cipants could browse throughs The collection for the regional institutes cone
sists of over 300 book titles, 10-15 films, snd numerous games, simulations, and
filmstrips., Thete materiale are wupually digsplayed fn a separate room, and thie
materiale display room often bacowes the central meeting place for the informal
evening sessions.
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A TYPICAL .HREB-DAY IN-SERVICE TERACHER TRAINING INSTITUTE
IN INTERNATIONAL AFFAIRS

THURSDAY
8:00 p.m, Informal social evening with participants
ERIDAY

8:30 a.m, Introductory remarks and housekeeping chores

9:30 STARPOWBR (a geme)

11:45 Orientation to materials display

12:15 Lunch

1:30 pum, REVOLUTION (a slide-tape show with rcolated activities)

3:15 MODERNIZATION (a unit using slides end data analysis
techniques)

5:00 Adjourn

8:00 Informal session--materials display, previewing films
and filmetrips

8:30 s.m, An International Systems Approach to Coutemporary World
Politics (a lecture with film)

11:00 The CTIR Materials Distribution Center

12:00 Lunch

1:30 p.m, LITTLRE ISLAND (a film; activities focusing on aspects of
conflict resolution)

3:30 AUTHORITARIANISH {a slide-tape presentation with related
activities)

5:00 Adjourn

8:00 Informal seasion--run DANGEROUS PARALLEL. (a simulatfion);
praoview films

9:00 a.n, INTELLIGENCE GATHERING (a film and role playing exercise)

11:00 Evaluation and final remarkes

12:30 Adjourn




It is most important to establish a proper atmosphere for the institutes.
The tone should generally be onc of collegial confrontation between staff and
institute participants. Everyone is on a first-nam> basis from the outset,
and every effort is made to maintain an informal and personal atmosphere. The
staff is urged to discover good ideas from the participants, and these are then
shared with others. At the same time, staff members are also circulating among
the participants, probing them for evaluative comments about various presenta-
tions and aspects of the institutes. These constant attempts to obtain feedback
seem to catisfy the participants to a large extent, cven though the tight
scheduling precludes any major changes in format during the institute.

The controversial nature of much of the material precented requires
sufficient flexibility in the schedule to allow for prolonged discussions.
Attempts to curtail or limit such discussions are frequently iuterpreted by
some participants as attempts on the part of the staff to "propagandize."

For example, the Revcluzion nlide-tape show presentation trics to focus on
various component factors necessary for a revolution--leadership, economic
cauges, political oppression, mobiliration of the masses, a revolutionary
ideology, etc,-~-by looking at the Americen, French, Russian, Chinese and Cuban
revolutions. Frequently, the diccussion centers on the issue of whether it is
legitimate (or even morally right) to compare the American and Russian revolu-
tions, even for analytic purposee, Attempts to stifle such discussions are
likely to be misinterpreted. Furthermore, it ic preferable to let both sides
of such a discussion be expressed by the participants rather than have staff
members consistently arguing one side or the other,

Although these institute prozrams axe designed to be carried out by three
perscus, in several instances PIFs were aleo members of the staff. Our finding
was that the more staff members on hand, particularly during informal sessions,
the more successful the £-ssione were. 7“he participants frequently discussed
their own teaching problems =nd programs when confronted by an eager and inter-
ested staff mcmber,

A final comment relating to the type of advice that participants were led
to expect from staff ncmberss With one excepcion, the associate director of
CTIR, no member of the CTIR staff had any formal claesroom teaching experience
(2xcept for short ecxposures while testing new materials)., This was made known
to the participants, along with informatifon about the subject-matter areas each
" staff member was competent in. Thic helped to develop more realistic expecta=-
tions of the staff in the minds of the participants. Furthermore, participants
were urged to articulate their problems as clearly and specifically as possible.
This meant that staff members rejected questionc such ac "What should I teach
about international rclations next yecer?'" Only if the participants were able to
articulate more clearly their p:cblems could the staff serve a ugeful function.
We could review a teacher's course outline and recommend other readings or
matertials, After hearing how u teacher handles a certain topic, it might be
possible to give him specific_suggestiors in how he might alter or improve his
unit,
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This advising strategy also served to "protect" the staff member (and often
the outside consultarnt) from being ssked to comm2nt or advise on areas com=
pletely outside of one's compatence.

By way of conclusion, one should make some general comments about the
role of political science and pre-collegiate educstion, There are several
reasons why teacliers and school administrators are becoming more interested
in political science as a discipline. Ore, of course, is the situation facing
Amnrican society as we begin the 1970's~--civil unrest, a breakdown of law and
order, disillusionment with the political process, and severe questioning and
criticism of U,S, foreign policy. All of these issues clearly call for greater
efforts by the educational system in the areas of civic and international
education, Another is the trend toward more empirically-oriented political
science, a trend which coincides with some of the thrusts of the new social
studies. Finally, school systems are being studied as political systems by
political scientists. The convergence of all these forces acts to put political
science as a discipline in the spotlight. The knowledge and skills of political
scientists are needed by teachers and educators, and as individuals and as a
profession we must attempt to serve those needs.
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FOOTNOTES

1This emphasis was made carlicr by Jerome Bruner, The Process of Education
(Cambridge, 1960). More recently, sce Edwin Fenton, The New Social Studies (New
York, 1967), pp. 11-17; and Joseph J. Schwab, "The Concept of the Structure of a
Discipline,' Educationul Record, Vol. 43 (July, 1962), pp. 197-205.

2pyed Edmonds, J. R, Ogletree. and Pat W. Wear, In-Service Teacher FEducation:
Crucial Processes in Educational Change (Lexingtcn, 1966), pp. 19-20.

3There are several noteble examples of professional associations sponsoring
curriculum projects, The rccently concluded and very successful High School Geo-
graphy Project vas sponsored by the Association of American Geographers. The
Anthropolony Curriculu= Study Project is sponsored by the American Anthropological
Assoclation. And the project entitled Sociological Recsources for Secondary Schools
is sponsored by the American Soclological Association.

4The political socialization literature offers arguments and propositicns
relating political socialization in the schools to various aspects of political
culture and political cystem stability. For a good selection of this literature,
see Roberta S. Sigel, Learning Apout Politics (liew York, 1970), esperially her
introductory remarks, pp. 3-14.

5John Henry Berne, Institute for Secondary School Teachers to Seek Methods of
Increasing Intercultural Understanding, Final Report (Warrenton, Virginia, June
1969).

6Two useful works deccribing aspects of the world of the high school teacher
are Harmon Zeigler, The Political World of the High School Teacher (Eugene, Oregon,
1966) ond David P, Kellum, The Social Studies: Myths and Realities (New York,
1969). A popular but most revealing account is found in Bel Kaufman's Up the
Down Staircase (Englewood Cliffa, 1965),

7Two recent examples are Jacques Barzun, The American University: How It
Runs (New York, 19G68) and Runkeir, Harrison, and Runkel (eds,), The Changing College
Classroon (San Freucisco, 1969),

8Much of the cry for "relevance" among college students may be a result of
this process of opening up the pre-collegiate curricula while college teaching
styles and curricula have remained relatively static.

9The APSA Committee on Pre-Collegiate Education wag formed during the past
year with Richard C. Snyder as chairman (although Snyder informs me that there
have been numerous other APSA committees with a similar function in the past),
The International Studies Association has recently formed a group concerned with
the teaching of international studies with Jarmes M, Becker as chairman. The ISA
group has recently made plans for the publication of a serier of books on teaching
international studies at the various levels of cducation,
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10The development of materials by CTIR is not geared to commercial dietri-

. bution at the present time. The elaborate pre-testing and evaluation of such
materials before distribution would consume resources which are being spent else-
where in the in-service training programs, Most materials are currently svallable
in limited quantities in mimeographed form.

11This fact supports the point frequently made about the need to demonstrate
materials 1f one expects them to be used. It 1is not enough to advertise materials
or even to talk about them.

12513 perticipants in CTIR in-gervice training programs were sent a nineteen-
psge questionnaire asking them to evaluate the overall institute 28 well as the
individual presentations. These questionnaires are presently being put into
machine readable form for analysis, These results will be reported in a forth-
coming paper.

13Some of the most exciting work along thegse lines is being done under the
direction of Alan F. Westin at the Center for Research and Education in American
Liberties, Teachers College, Columbia University.




