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MILWAUKEE BILINGUAL PROGRAM
1969-1970 Evaluation Abstract

Educational Problem

Newly arrived or recently arrived pupils of Latin-American heritage are
often handicapped by cultural and language differences which hinder leaming
and often promote a negative self-image, For these reasons the Milwaukee
Bilingual Program was initiated in September, 1969, to develop a curriculum
taught in both Spanish and English.

Project Plan

Oral and writtun course work was presented in Spanish and English by a
bilingual staff, mainly Latin-American, English was the mother tongue of more
than half of the Spanish-heritage pupils., First grade pupils leammed to read
in their mother tongue, English or Spanish; reading in the other language began
during the second semester. The ~urriculum was evolved through a search for
existing bilingual materials and staff development of new media, Contributinns
of Spanish culture werz emphasized. Parents and the community were represented
by menbers of an Advisory Committee which met regularly with the project
director,

Study Population

During the school year, a total of 256 pupile participated in the program
at varying timas, There ware 125 comparison pupils in three of the four
schools. At the elementary level, Vicau School had one bilingual kindergarten
and one first grade class. Bruce-Guadalupe Community School included the
first grade and the second grade. Lincoln and South Division High Schools
each offered two classes in "Hispano-American Culture, language, and History".
An additional 31 South Division pupils enrolled in a bilingual reading class
initiated in the spring semester,

Findings
Elementary: Year end results

1, Kindergarten bilingual program and comparison pupils did not differ in
achievemant, as measured by the Test of General Ability and the
Metropolitan Readiness Test,
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2, Oral Znglish tests indicated 45§ to 85% improvement by the end of the
year in the bilingual kindergarten, first and second grades.

3. Comparison pupils scored higher than bilingual pupils on a test of
reading first grade English,

L. Inglish-dominant pupils (English is the mother tongue) scored as well
as Spanish-dominant pupils on first and second grade Spanish reading
tests,

5. Bilingual first grade pupils scored lower than comparison pupils on
the Cooperative Primary Test,

6. Doth Spanish and Anglo-heritage parents indicated satisfaction with
the program,

Secondary

- 1. With the excoption of the mathematics subteat of the Tests of Acadenmic
Progress, bilingual pnroject pupils scored higher than the comparisen
group but lower than the city-wide 1566-1949 averages on achievement
and aptitude tests.

2. Most parents and punils reported an increase in cultural pride as a
result of the progran,

3., Bilingual and comparison pupils, both of Spanieh heritage, had
siniler concerns about personal prodlems. Both groups shifted fron
initial worries about school to end-of-year anxiety about job
opportunities.

L A majority of project rupils requested expansion of the bilingual
progran,

Recorrzendations

1. Ixpansion of the pr~gram as planned by adding one elamentary grade
level and one secondary course per year in the participating schools,

2, llodification of the program as follows:

a. 1initiate a study of the optimal time of succeasful responding to
instruction in reading a second language

b. narro+ the age ranges in the high school social studies classes
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¢, schedule regular and frequent director-staff meetings

d, provide regular and frequent dissemination of information to
parcents anil community

o, define the duties and term of office of Advisory Committee
members.,
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INTRODUCTION
The Milwaukee Bilingual Program opened in September, 1969, as a pilot
project in two elementary and two secondary schools in the areas .f greatest

Spanish-American population density.

Description
The elementary program was introduced at Vieau Public School and Bruce-

Guadalupe Community School. Eacih had two classes composed of Anglo-heritage'
and Spanish-heritage pupils, About one~third of the Spanish-heritage pupils
were Spanish-speaking., All subjectg and classroom activities were to be
taught in both Spanish and English by bilingual teachers., The long-range
goals were to foster mutual respect for Spanish and Anglo culture; to teach
Spanish-speaking pupils the language of their adopted country; to foster and
maintein pride in their heritage by teaching all subjects in Spanish as well
a8 English; and to provide an opportunity for Anglv pupils to master a second
language. The intent was to add one class at each grade level every year 80
that the pupils would be educated bilingually throughout their school career,
The original classes would also be maintained, enabling a new group to enter
the program every year,

At the secondary level, un elective social studies course was offered at
Lincoln and at South Division High Schools, Entitled "Hispanc-American
Culture, Language, and History", it was taught in Spanish and English by a
bilingual teacher. One bilingual teacher taught two classes at each school.
The course was iritended to be a haven for newly-arrived Spanish-speaking pupils
as well as a source of cultural enlightenment and ugse of the Spanish language.

The program was initiated with the advice and consent of interested

members of the Spanish-American community. Through representatives on the




Bilingual Advisory Committee, the community maintained continual contact with

and influence on the program,

Design
The evaluation plan was designed to check the attainment of project

objectives and to compare the project population with matching groups not in
the project. Because there were no bases for expectation, criteria were not
stated for the first year, Instead, data were collected upon wnich to
establish criteria for the second year,

The objectives were taken directly from the proposal as stated by those
who developed the program, The evaluation plan was an attempt to facilitate
the measurement of those objectives, Several revisions were made in an effort
to enhance the validity of measurement of the propoéal's stated objectives,

The evaluation design was described in the Interim Report, April, 1970,
vhich contains pretest results and design revisions, An outline of the
evaluation design is in Appendix A, this report,

This is a report of posttest results and a swmary of findings of the
initial year of the Milwaukee Bilingual Program, Copies of instruments
referred to in the report may be obteined on request from the Department of
Educational Research and Program Assessment,

Scores on English language tests administered city-wide were collected
for comparison of project pupils with city and ESEA classes, All other postiests
had equivalent Spanish=English forms and were administered by two bilingual.

graduate students majoring in Spanish at Marquette University,

[42]

election of Treatment and Comparisoen Groups

——

|

Pupils in the bilingual kindergarten and first grade at Vieau School were

2=




enrolled in the classes by their parents, Bruce-Guadalupe is a private
community school in which there was only one classroom in each of ths first
two grades, both of which were in the bilingual program. Cocmparison clﬁases
at the same grade level were available only at Vieau, "Hispano-American Culture,
Language, and History" was an elective socialtstudies course which met for two
hours daily at Lincoln and South Division High Schools, Pupils in éhe comparison
group were drawn from pupils not in the program who attended school assemblies
for Spanish-heritage pupils,

In this report, X = Bilinzual group, C = Comparison group,

All testing, unless otherwise noted, included the total population.




TABLE 1
Pupil Populaticn
By Dominant Language
(May, 1970)

Spanish (Sp) and English (Eng)

_Number of Pupils

Bilingual Group Comparison Group
Grade
School Level Eng Sp Total Eng Sp Total
Vieau K 1 8 22 18 10 28
1 21 7 28 16 7 23
Bruce~
Guadalupe 1l 13 4 17
None None None
2 15 6 21
Lincoln g-12 L2 Q 51 30 8 38
South
Division Q12 L0 19 59 28 8 36
Total Elementary 63 25 88 34 17 51
Total Secondary 82 z238 110 58 16 Th
Total Program 145 53 198 92 33 125




TABLE 2
Mobility of Bilingual Program Pupils, 1969-1970

Number | Number
School/Class Enrolled Number Number in Program
Initially Dropped Added Entire Year
Elementary
Kgn¥ 19 2 6 17
Vieau
Grade 1 28 L L 24
Grade 1 22 9 L 13
B=G#
Grade 2 20 3 L 17
Total Elementary 89 13 18 71
Secondary
Iinceln 68 22 9 L6
South Division 61 1 11 L7
Total Secondary 129 36 20 93

Total 218 54 38 164

#Kgn=Kindergarten, B-G=Bruce=Guadalupe




There was considerable movement in and out of the program, Elementary
pupils left because they transferred to different schcol districts, moved to
another city or returned to Mexico or Puerto Rico, Additions to classes were
newcomers to the schools. Secondary pupils dropped for the same ieasons or
because they elected the course for only one semester, Additions were either

new to the school or had chosen the course as an elective,
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The Vieau first grade and Bruce-Guadalupe second grade had bilingual
teachers, All classes had native Latin-American bilingual teacher aidés. The
supervising teacher taught the daily Spanish subject matter at Bruce-Guadaiupe.

At Vieau School, the objectives were evaluated by using comparison groups
which were taught in English only, IBoth the bilingual kindergarten control
group and the regular kindergarten were taught by the same teacher, The Vieau
bilingual first grade was compared with a regular first grade, Data collected
for Bruce-Guadalupe are presented descriptively as there were only one first
and one second grade, both bilingual, Vieau pupila were enrolled in the
program by their parents, All Bruce-Guadalupe first and second graders irere
included in tha program,

Although tho pupil populations of Vieau and Bruce-Guadalupe were not
considered comparable for statistical evaluation, they were similar in many
ways. Pupils lived in the same neighborhood, the schools being two blocks
apart, Some families had children at both schools .

Four pupils were enrolled at Vieau School after leaving Bruce-Guadalupe:
one into the bilingual first grade and one into the regular first grade; two

into the regular second grade,




ELEMENTARY OBJECTIVE 1

To _develop a bilingual readiness in Spanish-~speaking and English-speaking

children.

"Bilingual readiness" was interpreted to mean readiness in skills required

to learn basic numerical and verbal concepts in either language,

TABLE 3
Objective 1 Evaluation Measures
May, 1970
Dependent
Variables Subjects Measures
Readiness Kindergarten GTA Test of General Ability,

X and C Level 1, Spanish and English
: GA=1=CE=A, HG~1-GEg~A

Metropolitan Readiness
Tests, Form A

(Verbal-Numerical Grade 1 X and C Cooperative Priﬁary Tests
skills) Grade 2 X

The Metropolitan Readiness Test was teacher~administered to all
kindergarten pupils, city-wide, as a test of readiness for first grade, In
addition, kindergarten bilingual program pupils were tested with the Guidance
Testing Associates Test of General Ability, which has equivalent English-
Spanish forms, Bilingual testers administered the test in toth languages;

pupils responded in their first language.
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The Cooperative Primary was teacher-administered to all ESEA Title I
public schools; by special arrangement, it was also given to the parochial

bilingual program pupils.

Findings
TABLE 4
Kindergarten Ability Scores
N=4l S
Bilingual Comparison

GTA Test of General - n=20 - n=24 :

Ability, Level 1 X ad b4 sd F-ratio¥
Verbal 10.80 4,02 10,71 L.51 0.005
Non-Verbal 9.20 4,65 9.58 6.83 0.043
Total 20,00 8.03 0,29 10.63 0.010

¥None of the F-ratios are significant,

Possible scores are verbal, 32; non-verbal, 32; total, 64, Kindergarten
pupils in experimental and comparison groups took the test in their first
languagé, Spanish or English, There was no significant difference in subtest
or total scores, At the end of the year, the bilingual class performed on a

par with the comparison group on this measure,

-11-




TABLE 5

Kindergarten Reading Readiness
Analysis of Variancs

N=50
=
— — —— — —_—
= = —= = —E e ————— 1 ———————————*

Bilingual Comparison

Metropolitan Readiness _  n=23 - n=27

Test, Form A X - 8d X ed F=ratio
Word Mearing 5.39 2,30 5.82 2,63 0¢35
Listening 6,04 2,90 6,63 2,51 0,56
Matching 3.78 3.11 hebl 3.38 0.hl
Alphabet 2,09 2,64 459 holidy 5,4,1%
Number 5.26 2,97 6.11 3.62 .77
Copying 3.74 3,60 Le63 3.63 0.72
Total 26,30 12,44 32,15 14.23 2,26

#Significant at the .05 level

In the Metropolitan Readiness Test, the comparison group mean scores were
somewhat higher on the subtests and total test, but only the alphabet subtest
had a difference greater than chance at the ,05 level (Table 5). The Alphabet
Test is a l6-item test of ability to recognize lower-case letters of the
alphabet, The pupil chooses a verbally named letter from among four alterna-
tives., Perhaps letter-naming is home-based learning prior to first grade, If
8o, the Spanish-language pupils would not have been familiar with the English
names of the letters.

Although the groups did not differ significantly on total score, total
mean scores of both the X and C groups fall into the "Low Normal" (24-4L) range

in the Metropolitan test manual. "Low Normal" is identified as "Likely to have

-12-




difficulty in first-grade work, Should be assigned to slow section and given
more individualized help", Mean scores for the Milwaukee Inner City typically
fall in the "Low Normal' category,

At the end of the year, the performance of kindergarten project pupils

was equivalent ovef-all to that of comparison pupils on the variables tested,

TABLE 6

Achievement: Grade One, Vieau
Analysis of Variance

N=44

Bilingual Comparison
Cooperative Primary, - n=22 - n=22
Form 12A x sd x sd F-ratio
Listening 21,86 9.53 30.64 3.82 15,3433
Word Analy'Sis 19.77 8-50 32;09 6027 28! 57**
Math 27.18 9. 74 35,22 5.35 11, 27#%
Reading 13,91 5.70 18,82 5.88 7.55%

Ty —

#Significant at the .05 level

##Significant at the .0l level
One-way analysis of variance over each of the four subtests of the

Cooperative Primary Test showed that the Vieau first grade comparison class
scored significantly higher than the Vieau project class. The results tend to
confirm the expectation that the class taught only in English would score
higher on an English language test at the first grade level., The results are
best interpreted within the context of Objective 8, which states that the goal
is grade level achievement by the end of grade six, Objective 8 provides for
the initial difficulties which might be inherent in bilingual learning. Tﬁere

-13-




seems to be no lucid way to interpret the results in reference to the objective
of bilingual readiness,

First graders in the comparison group ars probably better equipped for a
monolingual English second grade experience than bilingual pupils, English-
speeking pupils in the bilingual first grade will probably be better equipped
for the bilingual second grade bocausc they have been exposed to Spanish for
one school year.

Table 7 presents the performance of the bilingual first and second grade

pupils at Bruce-Guadalupe Schcol.

TABLE 7

Achievement: Bruce-Guadalupe
Mean Scores

Cooperative Primary, Grade 1 Grade 2

Form 12A N= N=16
Listening 33.20 2L.75
Word Analysis 24,80 25,06
Math 26,00 29,06
Reading 24,45 15.19




ELFMENTARY OBJECTIVE 2

To_stimulate Spanish-speaking children to understand and communicate in

 English.
TABLE 8
Objective 2 Evaluation Measures
Dependent
Variables Subjects Measures
Oral comnunication Kindergarten, Michigan Oral Language
in English ?r§des 1l and 2 Productive Test
X
Understanding Kindergarten, Classroom Ixpressions
spoken English ?rades l and 2 and Directions
X)
Understanding Srades 1 and ¢ GTA Tests of Reading
written English (X and C) R-1-CE and R-2-CE
Findings

Oral Conmunication
The Michigan Oral Language Productive Test results were used as feedback
to the classroom teacher to indicate which language areas needed improvement.
A randon sample of five pupils tor each testing by the teacher was assumed to
represent group strengths and weaknesses. This tesy was used from two to five
times at intervals of six weeks or longer by each class. Results of the first
and last testings are shown in Table 9. Tests were not administered to

comparison groups.

«lb-




TABLE 9

Percent Correct Responses to
Michigan Oral Language Productive Test

— —

Vieau Vienu Bruce=~ Bruce=~
Kgn ‘rade 1 Guadalupe Guadalupe
Language Grade 1 Grade 2
Skills
Nt M N M N M J M
Uses of Be Lo 20 L0 65 80 95 75 75
Comparison 15 5 25 L0 45 80 50 40
Uses of Do 20 35 35 70 80 55 80 L5
Double Negative 73 53 33 53 40 37 80 L0
Uses of Have 5 25 20 70 50 100 60 35
Past Tense 10 20 35 60 10 5 65 60
Past Participle ) 0 6 27 6 20 40 20
Plural L5 35 40 70 60 80 &0 10
Possessive 20 66 50 73 86 87 40 L3
Pronunciation 37 17 53 80 80 90 80 83
Sudbject-Verd
Agreenent 40 55 55 80 85 80 75 75

#=Novenber, J=January, P=iay

«lbw




Because of the small samplec used, it is not pussible to draw conclusions
about general performance. Between the initial and final tests, improvement
occurred in kindergarten on L5% of the items; grade 1, Vieau, improved on all
items; at Bruce-Guadalupe, grade 1 improved on 82% of the items ard grade 2
improved on 27%. It would appear that pupils were stimulated t» communicete
in £nglish, using the Michigan Oral Language Productive Test as a measure.

Understanding of oral English was checked by testing pupils on the
language commonly used in the classroom. Farly in 1970, teachers devised
lists of classroom expressions and directions which children would be expocted
to understand in either language (Appendix B;. The test was devised as a
game given at the end of the school year.

Tre bilingual testers tested pupils in groups of five by playing a game
modeled on "Simon Says". One tester ran the game while the other notea
responses on a checklist.. Each child wore a name tag during testing for
easy identification (Example: One tester said "Simon says, 'Stand up.'", the
other tester checked those who responded incorrectly). Each kindergarten
child was checked on a random sample of five items from the list. First and
second graders were tested on a sample of ten items, Comparison groups were

not tested on this variable.

TABLA 10

Percentage of Correct Responses to Random Selection
of English Expressions and Directions Sy Bilingual Pupils

- — —— ————

Grade 1 Grade 1 Grade 2
¥indergarten Vieau Brace-~-(Cuadaiupe
95.4 100 100 100




Inspection of Table 10 reveals that grades 1 and 2 had a perfect record
and kindergarten was over 95% coriect. Almost all project pupils compre!.end

the ordinary English expressions used in the classroom.

Understanding Written English

buring the school year, all pupils were to have been instructed in reading
in English. However, the native Sranish-language bilingual pupils did not
start Lo learn to read in Englirh until the second semester (Fetruary, 1970),
Five Spanish-ipeaking Vicau first grade project pupils were not taught Fnglish
reading as the teacher Jjudgea their o-al English teo pocr,

All other first and sccond grade bilingual and comparison pupils were
givan the Guidance Teating Associates Tests of Reading English (Levels 1 and
2, respectively) in May, 1970, Tests werc administer:d by bilinguai tesiera,
The tests yleld vocatulary, comprehension, and tclal scores, National ncims
have not beer established,

Szores are the number of correc! rcsponses. Possible high scores are
vocabulary, LO; comprehension, LO; totai, 80 for lLevel 1 and Level 2., Results
for grade 1, Vieau, are shown in Table 11, One project pupil ard one
comparison pupil received zero scores, which were excluded from all

calculations.,
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TARLE 11
English Reading Achievement,
Gride One, Vieau X and C
Analysia of Variance

B=d1 , —
Bilingual Comparison
GTA Test or Reading, - n=24 .. n=17
R-1-CE X ad x sd F-ratio
Vocabulary 11.17 5.43 16,12 5.76 7.48%
Comprehension 3.50 3.32 14,24 5.56 56,681
Total lh.88 6.65 30-35 10. 52 31-60**

“#Significant at the .05 level
#Significant at the ,01 level

Analysis of variance Yy total groups showed that at the first grade level
the comparison group scored significantly higher than the bilinguai class
(Table 11). As on the Cooperative Priiary, this wae Lhe expected result, The
possiole initial interference of bilingual instructior. on English reading was
inferred by ObjJective 8, which ajms for grade-level achievement at the end of
grade six,

Performance of the bilingual Bruce-Guadalupe first and second grade in

the GTA Tests of Reading English, Levels 1 and 2, is shown in Table 12,
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TABLE 12

English Reading Achievemont,
Grades One and Two, Bruce-Guadalupuw
Mean Scores

GTA Tests of Reading, Crade 1 Crade 2

R-1-CE and R-2-CE N=1'¢ =19 -
Vocabulary 8,47 23,26
Comprehension 953 23,89
Total 18,00 L3.53

Objective 2 is "To stimulate Spanish-speaking children to understind and
communicate in tnglish", Table 13 shows mean Lcores of the Spanish-dominant

pupiis on the (iTA Tests ot Reading English described above.

TABLE 13

English Reading Achievement,
Mean Scores of Spanish-liominan* Pupils

— g——— G——

Vieau Bruce-Guadalupe
GTA Tests of Keading, Grade 1 Grade 1 Grade 2
R=1~CE and R«2.-CE X C
_ =3 _ Ne _ N=4 _N=b
x ad X sd X sd x sd
VOC&bul&l"V 803) 2-36 1‘0050 &075 14050 0087 110017 2.67
Comprehension 3.00 2,16 13.83 13.98 5,00 2,92 21,00 4,08
TCtBl 11033 0.‘&7 23-33 8056 9:50 3;6’& 35-17 6:39
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Because the total »opulation is represented, tests of significance were
not, deemed necessary, Comparison of Table 13 with Tables 1l and 12 confirms
the expectation that learning to read English was more difficult for thu
Spanish-dominant children, Fkowever, they did achieve prog:ess toward the

nbjective of learning '"to understand and communicate in English",
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ELEMENTARY OBJECTIVE 3

To cultivate in Spanish-speaking pupils a pride in their native language

and culture and a rore positive self-image &s they make the transition to another

e e g >

TABLE 14

Objective 3 Evaluation Measures

Dependent
Variables Sub jects Measures
Sel{~Image Kindergarten, Revised Milwaukee Self-
Grades 1 and Concept Scale
2 (X and C)
Parents of X Parent questionnaire
Spanish
pupils

The Milwaukee Self-Concept Scale (Appendix B) was revised, translated, and
given as an individual test in October, 1969, As noted in the Interim Report,
the Rulon Reliability Coefficientvwas deemed too low to Jﬁstify the use of the
scale as a posttest, Instead, parents were questioned about changes in their
childrens' self-image., All elementary project parents were sent identical
questionnaires in Spanish and in English (Appendix B). Thirty-nine Spanish
parents responded, 25 in Spanish and 14 in English. '
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Findings
TABLE 15

Response of Spanish Parents
to Project Ques* lonnaire

N=39 -

1, Has ths Bilingual class helped your chiid to feel proud of his Spanish
heritage?

Yes-33 Somet imes~4 No=-2
2, Has the Bilingual class made a difference in the way your child feels
about himself?
Yes-13 Probably-6 Somet imes-2 Probably Not-17

3. Has the Bilingual class encouraged your child to speak Spanish?
Yos=29 Little~7 No«3

Nost parents stated that learning both languages was an advantage, and
that learning English was easier in tre bilingual class, Other advantages
were the ability to translate for others, ability to communicate with those
who are not biliigual, and exposure to Spanish culture and history. The
majority responded that their children had rore pride in their culture and
greater self-esteem as a result of the Bilingual Program. Most of those ‘tho
responded "Probably Not" to ths second question added a note that the ¢hild
felt good" about himself prior to entrance in the program and continued to

do so.
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ELRMENTARY OBJECTIVE 4

To_enable Spanish-speaking pupils by the end of grade six to achieve such
general proficiency in their first language that they can pursue studies with

about equal ease in their first and second languages.

This objective could not be evaluated in 1969-1970; the project did not

extend to grade 6,
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ELEMENTARY OBJECTIVE 5

To promote in the English-speaking children a personal awareness and

respsct for the cultural values of the Spanish-speaking people,

TABLE 16

Objective 5 Evaluation Measures

llependent
Variables Subjects Measures
At;itude toward Kindergarten, Revised Filwaukee
Spanish culture Grade 1 (X and C), Self-Concept Scale
Crade 2 X
Parents of X Farent Questionnaire

English pupils

The Self-Concept Scale failed the relianbility test, as noted under
Objective 3. Eight Anglo-background parents responded to the parent

questionnaire described under Objective 3 (Appendix B).




Findings
TABLE 17

Response of Anglo Parents to
Project Questionnaire

=8

1. Has the Bilingual class helped your child to feel proud of his
Spanish heritage?

Yes-0 Sometimes-0 No-8

2, Has the Bilingual class made a difference in the way your child feels
about himself?

Yes-3 Probably-3 No-2
3. Has the Bilingual class encouraged your child to speak Spanish?

Yes--5 Little-1 No-1

The answer to Question #1 was a uniform "No" because of the Anglo heritage.

Anglo parents said the program is good because of the opportunity to learn
another language and to make new friends.

Typical parental comments about pupil respect for Spanish cultural Qalues
were: "She feels proud to be able to speak another language,'"; "She knows
Spanish children and always liked to talk like them, It's an accomplishment
to her to talk their language."

Two parents noted that bilingual teaching confused their children.

-26-



FLEMENTARY OBJICL.VE 6

To motivate English-speaking pupils to communicate_in Spanish and to

develop the skills to do so.

TABLE 18

Objective 6 Fvaluation Measures

-— - — - " ———
[p— -

Dependent

Variables Subjects Measures
Oral communication . Kindergarten, . Spanish classroom expressions
and understanding Grades 1 and 2 (X) and directions
in Spanish
Understanding of Grades 1 and 2 (X) GTA Tests of Reading, L-1-DEg
written Spanish and L-2-DEg

The classroom expressions and directions (Appendix B) were administered
to the same pupils (all elementary X) and in the same manner as described
under Objective 2, except the language used was Spanish, Testing was in May,

1670,

Findings
TABLE 19

Percentage of Correct lesponses to
Random Selections of Spanish Expressions and Directions

Vieau Bruce-Guadalupe
Kindergarten Grade 1 Grade 1 Grade 2
92,6 Theh 90 82,61




Kindergarten pupils responded to five verbal panish stimuli, grades one
and two to a random sample of ten. C(lass means indicatec that kindergarteners
responded correctly to at least four of the five, Grades one and iwo were able
to respond correctly to at least seven of ten directions given in Spanish,

including one ccnstant instruction indicating the ability to count to ten.

Understanding Written Spanish

Spanish tests of reading were given only to project pupils because
comparison classes were not taught to read in Spanish. Pupils were taught to
read in their mother tongue for the first semester, During the second
semester reading was to be taught in both languages, Testing was by bilingual
testers,

Pupils were tested in May, 1970, Scores are the number of correct
responses. Possible high scores are vocabulary, 40; comprehension, 4O; total,
80 for Level 1 and Level 2. The test is the alternate Spanish form of the
test of English Reading, equivalent but not identical. There are no national
norm3. Mean scores of bilingual classes are presented in Tables 20 and 21,

with pupils classified according to dominant language.
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TABLE 20

Spanish Reading Achievement
Bilingusl Spanish Dominant Pupils
Mean Scores

Vieau Bruce-Guadalupe
GTA Tests of Reading, Grade 1 Crade 1 Grade 2
1-1-DEs and L=2-DEg - N=7 - N=4 - N
X sd X ad b d sd
Vocabulary 10,71 4,33 T7.50 4,72 16.67 5034
Comprehension 5.86 2,47 6,75 2.59 24,417 8.15
Total 16,57 6,43 25 6,02 40,83 13.31

TABLE 21

Spanish Reading Achievement
Bilingual English Dominant Pupils

Mean Scores
Vieau Bruce~Guadalupe
GTA Tests of Reading, Grade 1 Grade 1 Grade 2
L-1-DEg and 1-2-DEg _ N=13 - N=13 ~ N=15
x sd X sd X sd
Vocabulary 10.85 7,62 7.69  3.87 12,20 3,82
Comprehension 7.08 4,57 6,54 3,00 18,33 8,06

One English-speaking grade one Vieau project child received a zero scoré,

which was exclﬁded from mll calculations,

After testing, it was found that the teacher of the bilingual grade one
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at Vieau had changed the prescribed curriculum, Sle felt that, English-
speaking pupils had not attained a level of oral proficiency in Spanish that
was necessary to learn to read that language. She did not teach Spanish
reading to her English-speaking pupils, Therefore, the expectation was that
they would score well below the other project first grade class, In fact, these
children scored slightly higher than those who had been taught to read Spanish
(Table 21),

One can only speculate on the possible reasons for this unexpected result,
Some possibilities might be test sophistication, high motivation, or a
transfer of the ability to read from English to another similar -language, or
classroom incidental learning, |

There was positive forward movement toward the achievement of Objective 6,



ELEMENTARY OBJECTIVE 7

To enable English-speaking pupils to achieve all-round proficiency so that

at_the end of grade six they will attain Level 1 on the Brooks_Scale.

ELEMENTARY OBJECTIVE 8

To enable the pupils in the above classes to progress in school with

minimal retention _so that by the end of grade six they will reach srade level

achievement in all gngir subjects,

Objectives 7 and 8 can not be evaluated until 1974 because of present

grade level of the project pupils.
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EVALUATION
OF THE
SECONDARY SCHOOL
BILINGUAL PROGRAM




The secondary program was an elective pocial studies course. There were
two classes of "Hispano-American Culture, Language, and History" at Lincoln
High School and two at South Division High School. The same bilingual teacher
taught all classes in Spanish and English, At posttest time, there were a
total of 110 project pupils and 74 comparison pupils, all of them of Spanish
heritage. Of the 110 project pupils, 82 were English-speaking and 28
Spanish-speaking. Of the 74 controls, 58 were English-speaking and 16
Spanish-speaking,

In addition to evaluation of the stated objectives, the following data
were obtained from the city-wide testing program. These tests were adminis-

tered in English (See Table 22),
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SECONDARY OBJECTIVE 1

To promote mutual understanding and respect between the Spanish-speaking

and the English-speaking pupils through interaction as they help with each

other's languare,

Although a scale was devised to measure prupost cultural attitudes the
objective could not be evaluated because the "Hispano-American Culture,
Language and History' course was not elected as a subject by any Anglo-

heritage pupil at either high school.
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SECONDARY OBJECTIVE 2

To increase the Spanish-speaking pupills self-concept and pride in his

own cultural background at the same time he is learning to appreeciate and

esteem a new culture,

TABLE 23

Objective 2 Evaluation Measures

Dependent
Variables Subjects Measures
Self~Concept X and C Milwaukee Self-~Concept Scale,
October, 1969-May, 1970
Pride in Culture X Parent questionnaire, pupil

questionnaire

Self-Concept
The Milwaukee Self-Concept Scale, intermediate level, was administered to
secondary bilingual and comparison groups as a pretest in Fall, 1969, It was
accepted as reliable for posttesting (see Interim Report). Results are

described in Table 24.
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TABLE 24

Mean Pre-~Post Scores on a
Measure of Self-Concept

Measure Bilingual Comparison
Milwaukee Self- Pre Post Pre Post
Concept Scale N=102 N=89 N=77 N=36
Mean Score 20,,0 18,97 19,79 20,00

Highest possible score on this instrument is 27 (positive selfw-concept),
Significance tests were not fun on these results because the total population
was tested, It appears that Spanish pupils in the comparison group gained
slightly in positive self-image over time, Bilingual class pupils-lost a
little, perhaps because population within the experimental group changed in

the second semester, whereas there were no additions to the conparison group,

Pride in Culture

A bilingual questionnaire was sent to all parents of secondary bilingual
pupils, It asked parents to comment on the effect of the program on their
child, Twenty-five parents responded. To the question, "Does he feel more
proud to be a Spanish~American?", 24 parents checked "yes", one checked
t"a little", and none checked 'mot,

The project pupil questionnaire asked "Did this class change the way you
feel about yourself as a Spanish-American?", 47 responded "yes'; 35, "no'",
Most of those who responded "yes" commented, "I know more about my people!

or "I am very proud',
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The indication is that at least 25 percent of bilingual project secondary

pupils ended the &ear with increased pride in their cultural heritage.
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SECONDARY OBJECTIVE 3

To foster in the English~speaking pupils an appreciation of the

contributions of the Spanish-speaking pupils.

The plan to do pre-post comparison of bilingual class attitudes was
abandoned because of a lack of Anglo-background pupils,

Howeves*, during the course of the year, several events occurred and
resulted in positive, subjective feedback from Anglo-heritage pupils to
Spanish-heritage pupils,

South Division project pupils presented Latin-American music, songs and
dances in costume for the school Christmas program, Because of its
favorable reception, the program was repeated at the University of Wisccnsin-
Milwaukee, Pius High School, and at a community meeting during the visit of
Armando Rodriques, U,S,0,E. Some of these performances were pictured on
local television and deseribed in the Milwaukee Sentinel of May 2, 1970.

Pupils in the bilingual classes at Lincoln High School participated in
an jnter-cultural school program,

These activities appeared to have had a positive effect on inter-

cultural appreciation.
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SECONDARY OBJECTIVE 4

To increase the newly-arrived Spanish-speaking pupil's confiderce by
providing him with a content course which he can immediately understand.

TABLE 25

Objective 4 Evaluation Measures

Dependent
Variables Subjects Measures
Self=-Confidence X and C STS Youth Inventory Subtests
Pre-Post
Class participation X and C Teacher Ratings, Pre~Post

Self~-confidence

Three ST Youth Inventory subtests in equivalent Spanish-English forms
were administered to project and comparison students in their choice of
language in October, 1969, and again in May, 1970, Populstions shifted
between pre-~ and posttesting by the dropping of 34 X and 11 ¢ pupils and the
addition of 12 X pupils,

The instrument is a series of statements, Following the statement, a
check is made indicating the degree of concern to the r~spondent. Problenms

rated most serious pre and post were compared,




TABLE 26

Most Serious Student Problems
Revealed by STS Ycuth Inventory

Percent Response

Pre Post
Category Statement =103 N=8) N=50 N=31
X C X c
"About I worry about tests in
Myselfv school, 328 38% 32% d
I am afraid of making
mistakes, 25% #* * *
I dontt see much future
for myself, * 2L% #* *
I need a part-time job, 4 # 58% 58%
I am afraid to speak up
in class, # * * 387
"Getting It bothers me that some
Along with people are left out of
Others™ things, 26% 28% 23% &
Many people have the
wrong idea about me, 198 26% * ®
1 want people to like me
better, # 26% * ®
There arentt enough places
for recreation where 1
live, * # 28% 29
I get stage fright when 1
speak before a group, » » 25% 38%
I need money for social
affairs. * * " 25%

®Not marked one of the .hree most serious problems by this group at this time,




Percent Response

Pre Post
Category Statement N=103 N=85 N=50 N=31
X c X C
"things Is there something I can
in General" do about rece prejudice? 27% 20% #* #*
I'm having trouble
deciding whatts important
in life. 26% 28% i *
I need special help with
some of my problems, 25% 20% #* 16%
I'm disturbed about
poverty and hunger in the
world, # * L,2% 25%
I'm worried about war, #* ® 30% 22%
Itm mixed up about world
affairs, # # 16% *

#Not marked one of the tbree most serious problems by this group 4t this time,
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Project pupils and comparison pupils, both of Spanish heritage, appeared
to shift in the same direction in personal concerns between Fall, 1969, and
Spring, 1970. ‘Worry about school took second place to finding a Jjob as summer
approached, The factor of places for recreation was noted as a large problem
only on the posttest, Stage fright was also a problem., ~Poverty and war
replaced race prejudice and value decisions as major problems of both groups,
Although the results are of interest, their value as a possible index of

increase in self-confidence is not known,

Class Participation

The Teacher Checklist of Student Participation was devised at the
suggestion of the Audit Team. The checklist was designed to indicate change
over time in attitude and in oral responding of Kispan¢ course and comparison
pupils. The bilingual teacher completed the checklist for a random sample of
t¢ pupils in January and 4O of the sare pupils still in the course in May,
1970, Social stuajes teachers rankea eight compsrison pupils in January and
six of them apgain jin May, 1970. Increase in bilingua} and comparison

classroom reaponsc is shown in Table 27.




TABLE 27

Percent Increase in Pupil
Classroom Participation Since October, 1969

Bilingual Comparison
Response Mode Semester 1  Semester 2 Semester ). Semester 2
N=66 N=40 N=8 N=6
Responds when called on, (P! 87 13 67
Participates voluntarily
in discussions, 67 8, 13 67
Improved attitude, 62 88 25 617

Classroom participation was assumed to be an indication of self-confidence
in the school environment. Both bilingual class and comparison pupils gained

in classroom participation. The percent of gain was greater for pupils in the

Hispar.o course,
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SECONDARY: ADDITIONAL DATA

A questionnaire concerning the project was answered by secondary project

pupils.

Responses to Pupil Questionnaire
N=84

1, Did this course help you in other subjects?
Yes=52 No-28
If vyes", how did it help?
Most frequent responses were that it helped in other social
studies and history classes, helped understanding of English

and Spanish, and presented Latin-American history in relation
to Anglo-American,

2, Did this class change the way you feel about yourself as a Spanish-
American?

(See Objective 2;

3. Did this course h2lp you read English better? Yos-36 No-38
speak Fnglish better? Yos=37 No-36
read Spanish better? Yos-62 No-)8
speak Spanish better? Yos-68 No-12

L., \hen you had a problem, to whom did you go for help?
Teacher-12 Guidance Counsellor-13
Bilingual Student Advisor-24

5 Did you get help from the special bilingual reading teacher this year?
Yes=2L No=34
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6. Has the Bilingual Program changed your mind about school? Ii so, how? J
Yos-20 No=14
Typical comments were:

"If I finish school, 1 can get a better Job because I speak
both Spanish and English." ]

"I feel 1like I want to come to school because I am learning
about my race,"

"You have somebody there to help you—if we donft have this,
we hate school."

o T S, Pt

*No, I like this class--I don't like school that much but
the only class I understand is this one,"

———

7. Compared with last year, what kind of work are you doing in school this v
year?

Better-4l Same~28 Yorse=6 L

8. What have you liked about the Bilingual Program? f

Most frequent "likes" were leaming in tw> languages, the teacher,
and learning about Latin-American cultural background, IF

Fxample: "I enjoyed speaking and hearing my native language.
It gave me a great feeling to see and be part of s
bilingual program. I cannot express ny great
admiration in mere words,”

9. What could the school do to make the Bilingual Program better?

Most frequent responses:

18-More bilingual classes 4-More Spanish teachera
7-Yore students involved 3-More and better books,
films, maps
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10, Next year American iiistory will be taught in a bilingual class, Another
bilingual subject will be added the following year, What subject do you
think it should be? VWhy?

10-U, S, History: Would be easier to understand,

9-Mathematics: Most students have trouble, could
understand better in Spanish,

3-Biology: Hard to understand in English,

In summary, the Spanish-speaking had an easier time in the class,
English-speaking pupils enjoyed learning Spanish. A majority would like the
program expanded to other subjects, The class exposed them to the history and

achievements of their mother country,
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EVALUATION OF
OBJECTIVES
FOR
PARENTS
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PARENT OBJECTIVE

To motivate parents to become more involved in the educational process

and to become more aware of communication channels that exist betwsen home and

school,

TABLE 28

Parent Objective Evaluation Measures

Dependent

Variables Subjects Measures
Involvenent X Parents Meeting attendance
Program Qutcome X Parents Parent questionnaire

Involvement
Advisory Committee attendance records are incomplete, but these meetings
were seldom attended by even one or two parents not on the committee, Llarger
numbers of parents attended the project organization meeting in April, 1969,
and the meeting called for Amando Rodriquez, USOE, in May, 1970.

Communication
The bilingual student advisors were the link between home and schocl.
They tallied 32 meetings with parents and students in groups; 241 home visits;

382 home phone calls; 119 adult education contacts} and 123 community agency

contacts,

250 <83




Program Outcome

In May, 1970, a bilingual questionnaire was sent to the parents of %7
secondary proje.t pupils (Appendix B). There were 27 responses, Questions
were selected from those submitted by Advisory Comnittee members,

In checklist form, parents were asked to rate the effect of the secondary
program on their children. The percent of response wa. too small for valid
analysis, Those who responded to the questionnaire and those wh§ were
contacted by the bilingual student advisors did become more involved in process

\

and more aware of communication channels.




EVALUATTION OF
OBJECTIVES FOR STAFF




STAFF OBJECTIVE

To help teachers, principals, and counsellors better understand and

appraciate their Spanish~speaking pupils! potential and their cultural
background.,

TABLE 29

Staff Objective Measures

Pepenaont
Variables Subjects Measures
Ethnic Attitude X and C Purdue Scale: Attitude
Staff Toward Any Defined Group
Perception of X Staff Teacher!a pérception of
Deprived culturaily deprived
Program Evaluation Staff Questionnaire re: - inservice
Spanish for communication
Progerem questionnaire
Findings

Ethnic Attitude
The Purdue Scale "Attitude Toward Any Defined Group" was administered in
Spanish or English at the premservice‘workshop in August, 1969, and again in
May, 1970. The Purdue Scale consists of 17 statements, The statement he
agrees with is checked by the respdndent for each ethnic group, Possible

scores range from 10.3 (positive attitude) to 1,0 (unfavorable attitude),
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TABLE 30

Purdue Scale: Attitude to Defined Groups
Pre-Post Mean Scores

Staff Puerto
Dominant, Test White Mexican Rican Negro Indian
Language
anglo Pre
(N"B) 8.8 - T49 7.9 T3 B,1
Post
(N=1) 8.3 8.3 8.3 8.3 8.3
Spanish Pre
(N=8) 8.8 8.5 8,6 7.9 8,5
Post
(N=5) 8,2 Te7 7.7 7.9 7.9

Three Sprnish~heritage steff members did not respond to the posttest

because "the statements are too general',

Perception of Deprived
The scale used to evaluate teacherst perceptions of the culturally
deprived was devised tv evaluate the Milwaukee Head Start Program in 1965
(Appendix B), It consists of 16 statements abstracted by Patrick F, Groff
{1964) from 78 statements from "The Culturally Deprived Child" by Frank

Reissman, Percent nf teachers who agreed with each statement was calculated,
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TABLE 31

Teachers Perceptions of Deprived Child
Bilingual Staff Response

Pre Post
Statements N=13 N=11
4 Agreement ¢ Agreement
1., The culturally deprived child peer
group rejects the child who pleases
the teacher with his conformity, 62 L5
dependence, neatness, and ‘ '
non-aggression,

2, Talk, reading, and intellectualism
are regarded by the culturally 31 27
deprived child as feminine activities.

3. The culturally deprived child at home
ie generally not expected to assune 6 ‘ 9
household responsibilities,

4o The culturally deprived child is
arti-intellectual and, thersfore, 23 27
sees little value in books and
discussions,

5. The culturally deprived child lacks a :
sense of competition in school, L2 36

6. Permissiveness, accent on the self, :
and introspaction are contradictory to 25 2!
the culture of the culturally
deprived chiid,

7. Physical punishment fails to deter the
aggrossive behavior of the culturally 58 72
deprived child,

&, For culturally deprived children the
present systerl of personal marks and L5 45
like comparisons should be replaced by
group competition,

9. The culturally deprived child has a

proclivity for persisting along one .70 27
line of interest or activity,
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Statements

Pre
K=13
% Agreement

Poat
N=11
% Agreement

lo.

11,

13,

15,

16,

Group projects and planning with
culturally deprived children result
in much commotion and many discipline
problems,

The cuiturally deprived child does
not like to work in short spurts with
frequent breaks,

Teachers of the culturally deprived
child should give suggestions and
demongtrations of their superior
physical strength,

Teaching machines and programmed
learning should be especially
effective with the culturally
deprived child,

Teachers who are physical, as opposed
to word-ridden are bLest for the
culturally deprived child.

The teacher of the culturally
deprived child should expect initial
hostility and non-acceptance from
him, )

The best teacher of the culturally
deprived child is one who identifies
with the underdog,

[}

18

60

19

50

19

27

27

54

27

18

perception of their pupils,

After a year in the classroom, teachers tended to have a more empathetic

There was a change of more than 25% in the

viewpoint of childrens?! acceptance of the teacher and in perception of pupilst?

work habits,
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PROGRAM EVALUATION

Eleven of 1 staff members responded to a questionnaire on the first year

of the program,

TABLE 32

Staff Questionnaire

1,

2,

Please comment on the progress during the first year of the Bilingual
Program in the following curriculum areas:

Curriculum Area Comments
Lessor Plans Good progress but need more Spanish

books, more uniformity in curricenlum,
more reinforcement of English,

Text Books Requested change from Miami Linguistic
Serles,
Teaching Materials More kindergarten materials are needed,

need to develop materials,

Time Allotted . Rigid at start, now adequate,

Please check the column with which you agree concerning the value of each
inservice activity, (Column labeled "Waste of Time" is omitted for lack
of responses.)

Interesting, Helped Me Very Helpful
Not_Helpful in My Work in My Work

Advisory Committee meetings 3 6 1
Pre-service training 0 3 4L
Spanish for communication 0 2 2
Audit Team visits 5 3 1
Curriculum content workshops 0 5 3
Subject content workshops 0 6 3
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3.

ke

5.

what workshop topics would be of value for you next year?
Responses:
Curriculum content (3); development of positive attitudes ir. pupils (2);
teaching English as a second language; relationship of bilingual
- kindergarten to regular kindergarten and first gradej; teaching

techniques; effective use of aldes; working with the disadvantaged; and
exchange of idess on the use of texts,

How has the Bilingual Program éffected the attitude toward the Spanish
culture of
(a) Spanisi pupils?
Responses: Positive awareness, greater pride
(b) Anglo pupils?

Responses: lLearned second language, respect for another culture

What are the strengths of the Bilingual Program?

Responses:

Learning a second language (3); cooperation of the participants (2);
staff-parent work for pupil benefit,

What are the weaknesses of the Bilingual Program?
Responses:

Not enough materials of interest to children (3); poor facilities for
supervisors and student advisors (2); secondary classes are too large;
lack of parent participation; lack of staff communication.

Suggestions for improvement,
Respcnses:

Define the role of teacher aides; less testing; more materials; explain
program to other school staff; more inservice training; more effective
usa of aides in instruction; more Spanish books; more workshops;
preview more teaching materials; include more students; hold informal
meetings of teachers to shars ideas and discuss problems,
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Auxiliary questionnaires for project elementary and secondary staff

yielded thoe following new information:

Elementary staff noted that English is the language used in spontaneous
conversation; pupils are equal to other grade level classes in acadcrdc |

progress; children understand and are interested in the Spanish
language,

Secondary staff members noted three changes in project pupils; a more
positive attitude toward their culture; greater participation in the
classroom; and greater pride in their school work, Staff also observed
more positive attitudes toward Spanish culture on the part of othsr
staff and Spanish- and Anglo-heritage pupils not in the program,
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OTHER DATA COLLECTED-STAI'F

Weekly reports of their activities wera sent to the Project Director by

the two high school student sdvisors and the supervising teacher,

TABLE 33

Student Advisors! Reports
September, 1G69-May, 1970

requency

Activity Lincoln South Total
Assistance to Students
Total times students assisted 1,245 935 2,180
Orie.tation of new students 32 178 210
Group meetings with students 25 79 104,
Group meetings with students
and parents 5 a7 32
Job opportunities meetings
with industry 3 : . 62 ' 65
College opportunities meetings ,
with college representative 2 48 50
Students encouraged to continue
Spanish 33 239 332
Girls encouraged to study
business education 25 259 28,
Assistance to Parents and Community
Homes visited 128 113 241
Homes telephoned 121 261 382

Times Spanish spoken 183 324 507

b=




Frequency
Activity Lincoln . South Total

People informed abcut adult

education X 104 119
Contacts of commuriity agencies 56 67 123
Advisory Committec participation 1 29 30

Assistance to Schcol Personnel

Contacts with social workers, nurses,

doctors 56 73 129
Interprater for school personnel 34 108 142
Asalstance to Hispano teachor ] 104 113
Assistance to Fnglish as a Second

Language Teacher 6 23 29
Assistance to Guidance Director 16 72 88
Cultural information to school

personnel 34 106 140
Assistance to Guidance Director

in subject programming 8 bb M

The supervising teacher coordinated the elementary program and

pairticipated ir team teaching (See Table 3u4).
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TABLE 34

Supervising Teacherts Reports
September, 1969-May, 1970

Activity Total Frequency
Number of classes visited . 24
Number of inservice Spanish classes taught 14,5
Hours of preparation for inservice classes 18,5
Number of home visits 34
Number of times assistance was given to
principals 1z
Times assistance given to English as a
Second Language Teachers 16
Participation at Advisory Commitiee
meetings 9
Hours spent maintaining the materials
resource cent :* 255

Bilingual Reading Specialist

A Bilingual Reading Specialist was assigned to South Division High School
during the second semester, The Reading Specialist helped pupils in
curriculum-content English reading; English reading skills; writing skills;
and in Spanish ceading, Thirty-one pupils were enrolled in the course, Other
pupils attended for special help as needed,

The Reading Specialist administered the reading subtest of the Califormia
Achieven:nt Test to tha 19 pupils who were in the class the entire semester,
The test is scored in grade-level equivalents, Pretest scores ranged from

grade 3,0 to 8,8, Postlest scores were at least one grade level higher for
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ten pupils (median improvement=1,4), Nine pupils improved sligﬁtly (median
improvement=0,5).

Twenty pupils were tested pre-post on the spelling subtest of the Wide
Range Achievement Test., Grade level scores ranged from 1.7 to 8.4 on the
pretest, All pupils gained at least cne grade level (median improvement=1,7),

Twenty=four pupils were tested for comprehension on the Science Research
Associates Better Reading Exercises, Posttest scores ranged from 10% to 50F

higher than pretest (median gain=30%),
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EVALUATION OF
ADVISORY COMMITTEE
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ADVISORY COMMITTEE

In May, a form uaé sent to all 19 members of the Advisory Committee for
their evaluation of committee function and program operation, The number

responding (N=4) was too small to represent the group for evaluation purposes,
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EVALUATION OF
POSTTESTING
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After posttesting, the bilingual testers evaluated the instruments,

Results of their critique:

GTA Test of General Ability, Level 1

Pretest is a good preparation. Pictures are large and clear,

Test Itself

Children were confused by small size and detail of pictures, large
nunber of pictures per page., Test was too difficult and too
lengthy., Difficulty of test upset classroom teachers,

GTA Test of Reading, levels 1 and 2

Picturea are larger and better than those in General Ability Test,
Teat was too long and difficult for achievement level of pupils,

STS Youth Inventory

Testers found it expedient to dictate each question orally in each
language as pupils worked through the three subtests., The oral
administration saved confusion,

Oral Directions and Expressions

Testers suggested an improvement would be the use of posters
depiciing coumon items for checking vocabulary ("How do you say

™) in each languago,
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TEST INOTRUMENTS

The Cooperative Primary Tests were cetigned 10 te culture=-7air and
relevant for children unaccustomed to standard English,

The Metropolitan Headiness Tests make no claims of validity for groups
other than the usual United States populatjon, All GTA tests were designed in
two equivalent forms in Spanish and two in English, Test items were chosen to
be equivalent for many cultures, Howsever, even in these specially prepared
tests, there werc instances where Milwaukee bilingual pupils were penalized
because of misinterpretation, rather than incorrect responses. Two examnples
from the Test of Reading, level 2, Vocabulary Subtest, are the following.

Instructions are to mark the word that describes the picture.

4 "? wash finish

o] (N o 0
L lift | light

@) O

The correct answor it "1ift",

Many children perceived a laundry basket and answered "wash",

eemam :

25T, e

9 ~'iél visitor crust

2 ﬂ‘;l’ c ¢!
visihle helper

Ki O o)

The correct Anuwer 18 ";151tor“,

Many children perceived the woman as a social worker or nurse and
marked "helper",

There is a continuing search for valid measuring instruments ror this

project.
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CONCLUSIONS



SUMMARY AND RECOMMENDATIONS

In 1969-1970, Milwaukee initiatgd a pilot program designed to help Spanish-
heritage pupils feel comfortable culturally and linguistically, Classes were
taught in Spanish and English by bilingual teachers, It was a year of learning
for ataff and community as well as pupils, a year of challenge and compromise,
Attainment of the stated objectives ranged from impussidble to bartial to
outstanding, Plans have beon made to add a socond grade at Vieau, a third grade
at Bruce-Guadalupe, and a bilingual class in American History at the secondary
level,

Based on the experiences of the first year, the following recommendations

are made!

At the elementary level:
Begin to study the optimum time to introduce reading in the second
language, Collect data on a semester rasis,

At the secondary level:
Separate lower classmen (grades 9 and )0) from upper classmen
(grades 11 and 22) by assigning them t¢ different social studies
claas periods, Collect data on a semester basis.

At the staff level!
Institute regular and frequent director-staff meetings at elementary
and secondary levels, Schedule curriculum workshops on subjects
suggested by staff,

At the parent and community level:

Provide regular and frequent communication adbout the program,
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At the Advisory Committee level:
Define the duties and terms of oftice of members,

Define their role and function.



APPENDIX A
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DATA COLLECTION PLAN

99 -83-



E 53 R1:-ELT
WOOISSET) X 2 apead Ol uossaT ‘z 3Ied
0 X T opexd 09 UOSSaT ‘2 red
J9Yyd®al X
WOOISSETY uajredIapury Qf UOsSaT T Ied
eptny adendue] TEIQ ystduy
CL6T ‘Leg Areur7dTOSTPISUT  *Z | UT UOTSBITUNWWO) TeI0
2461 YsTT3ug UT 93EO5TUNImOD
Sey ‘yoey Xe 359], pue puejsIapun
‘ Arenue JIayoean pue T sopel? |[oaTjonpoad aFendue] nq uaJpTtuo Sumyeads
4%, JoqWeAON ~ WOOJSSET) | UaTedIapury T8I0 WeSTUOTH “T -ystuedg 93eTNWIYS O °2
5
2L6T Ley >
OL6T UdIXeR £ruwo x 2 1891 o
o, Arenuep J2Y0®a3 pue T sapRl¥ | aAT3onpodg oenidue]
£ uwnsw>0L WOOISSTT) uajIedIaputy TeX) WedTUSTH °¢ £3TTTqe YsSTT3uy Ted0 °¢
6961 O Tue X g ystrdug J0 UsT afenSuet qsJTJ
I92Q0320 839969 pue T sepedd |-uedg ‘T ToA9T ‘VID 2 - A£3TTIQe (BJIBUSYH *Z2
*uaapTTUC Jurxeads
6961 0 pwe Yy g | ustrdug Jo ystuedg —ystduy pue Jumieads
I3Q039() §JI9489% |pue [ sopead q1s9] Arernqesop adenJueTt -ystuedg UT SSoUTPEIJ
~Iaqmaqded TerSutTrd |uajredapury aan3oTq 4Apoqead T 3saty - spnyridy  °T TendutrTrq ® doraasp o] °T
NOTIOFTION (3I0pad01d J0
Yiva xg :51030dNS quaumx3su] OTJToadg)
40 ILVQ QIELLSINIRAY :Xd qEENSYAH SY :S9TqeTIRA somo0qnY” pajoedxy STFToads
quapuadag drIToadg 1 SYATIOELF0
9~0L69—E~E :°ON 9TTJ LrequomsTy :q09foxg uoTqeonpy TenIUTTIH 99XNEeMTTH :9T3TL %09loxg

ueTd UOTIOITTO) ®BIR(Q

NOIIVATIVAY LOFLOHd ¥OJ LHIHSHUOM VIV

0L6T-696T

dnoasn uostxedwo

J
dnoan jusuwqeag]

J
X

i
i
_
|




SWIoF YsTTduy pue

*sofensue] puUODSS PU® SJITLT
JToyq UT oses Tenbs qnoqe
Y™™ soTpnye ansand ued
£Layy qeyy ofenduey 3saty
Jtey3 ur Lousaroryoxd TRID
—uad YOns aA9TYO® 0% XTs

0 pue X ysTuRdg 93PUIIITE
Suryeads € TeAeT ‘LqTTTQY ystT3uy pue | apead Jo pus ayz Lq strdnd
YL6T 3xelS I9359], -ystuedy [eI2Ua) Jo s389] VID | UsTuedg uT LTTTqQe Tejuel | Juresds-ystuedg aqeus ol ¥
*adendueT pue
am3Tno Joyjoue o3  }
UoT3TSUBRIY 9Yy3 oyem Loy3z
se ofewyr—JT9s aaT3rsod
0L6T 2 pue aJow ® pue aJn3TNO pue
Trady-1s04 T sepexd a3enFueT 9ATIEI JILAOY} UL
6961 uajIedIaputy aTeog 3deduol-3TOS oprad ® sTrdnd Suryesds
18q0320—odd 9389, 0 pue X 993)NEMTTH PIsTASY afewr-JyT9g ~ystuedg UT 93BATITNO Ol °€
Z opead ICH ot
(~utm of) I8Yoeaq T apead q0-1-Y
0L6T “Ley WOISSRT) 0 pue ¥ Burpeay Jo $989] VID | USTTAug JO SurTpuesisgapuf (ponutquod) °Z
NOIIOFTTIO0 (eampad0odg I0
yiva b :SI0ALANS JueumI3suy dTFToadg) :S9TqETIRA samooqn) paoadxy oTFroeds
40 IIVa I TSINIHAY :X9 QEINSYIN SV quapuadaq 9TJToadg 1 SEATLOALE0
9~0L69-€—9 :°ON OTTJ ArequameTy 19731y, 399foad

ueTd UOTI09TTO) ®IE(Q

NOILIVATYAR JOHLPOEd Y04 LIFHSHHOM YIVA




aTeds S)00xg
8yl uo T ToA9] urejl®
Trw £ay3 XTs apead jo
pus ay3 e ey} os ystuedg
uy Louatotryoad punot
R 3 -2 U J9Yyo®s83 Bureads -1Te 9A9TYO® 0% sTrdnd
WOOJISSET) =St 9TedS sjoougd Jupeads-usTTdUgd aTqeUS O °L
2 pue T apeds
X ‘9x97 ysoTuspuaxdy,
! T6 pue 92
i suossaT
X MOTASI :Z Pue T sopely '
¢ pue *0s Op 09 STTLIS 9Y3 3¢
Ja9Yoea3 2 SuossaT doTeasp 03 pue ystuedg ur !
24, Butadg WOOISSET) Y MOTASX :UasIedIaputy ystuedg uy peag sqeoTUnIUO? 0% syTtdnd Jur
opIny ystuedg SOTTJ pue deads 03 L3TTIAY | -Yeeds-ysTTSuy 93BATIONW Of *9
*oydoad Bureads
‘ -ystuedg 8y3 Jo sonTea
9 pue Y ‘ ystdug “oT=os TeanqaTno ays J0J qo9dsax
i Trady z opexd | Tean3To pue 3daduod pue ssauaxem® Teuosgad
1 apead w =JT2s STOOYDS ITTaNd 9Te2s apniyrije ® USJPTTUO Jurneads
fc, J9qO090Q 9359l |ue3jxe3Ispury | 99XMEMT T POSTAdY 03 asucdsaa Jutiurod ! -ysTTBuy ay3 ur ajomoxd OF G
NOTIOATION m AOH«#UOOO.N& J0O
viva p:t :gIodrgns | jueumaisuy otyToeds) 1s9TqQeTIRA sowooqn) pa3sadyy 9TJToad;
30 3Lva QTUILSINIAAY | 1X6 QRENSYAN SV quapuadaq 9TFToadg tSEATLOELEO
9-0L69—€-8 :°ON OTTd ATequswaTy 13T3TL 308load

UeTq UOT38TTOD ©3e(

NOILVATYAT IOELOdd Y04 LIFHSHHOM VIVA

;
H
i
!
1
)
|
1
i
i
|
|
!
|
|




=88

$10a(qne JTAYQ ;

TT® UT JUSWIASTYO® TOAST
opeld yovax TTM L8y}
XTs opead Jo pus oyl 4q i

. ToOYOS UT Ipeds) °¢ 1By} 0§ UOTUS79X TEWLUTW ;
] 1891 3USWIAITYDY Yam Tooyds ur ssaxdoxd “
Buoods~GL4T Furysey w 20UaTog AIRqUsWOTI ¢ Jo33em 07 S9SEBTD 9A0QE 9Y3 .

TTEI-"L6T ap—£310 0 pue Y TTV “ SEII °T 108(qns UT JUOTWAASTYDY ut sTrdnd 8ays; sTqEUd OJ °8
|
j |

NOTIOFTION ~ (oampoooad o

viva ig S109rgNS | queumIIsul 9TJToedg) 1S9TqETIEA somodqn) poajoedxy dnyToadg w
ETIRCRA {0 TEYILSINTHAY i :X9 qIENSYIN SY quapusdaq dTFToadg $SHEATLOFALdO |
- {

9~0L69—¢—d :°ON oTTd LxequawaTq T9T3Ll 3o9Loxg

UeTd UOTIOSTTOD ®IEQ

NOILVATVAY IOULO¥d ¥Od LTHHSHUOM YLvd




FJUSMWBAITYDY sTrdnd Buriesds-ystueds ay3 ;

qsod—axd J9989], JUIUOD 98I0y °Z JO suOT3NQTIFUOD 3Y3 JO UOT3 m

) apnjyITl3e 85J00¢ | ~eToexdde ue sTrdnd 3uryesds ‘

2s0d=gad J9389] SUON OTUYQ® 29NeMTTH T QUSWDASTYOY pUe apnqriy -YsTTduy ay3 UT Xa980J O °€ “

1

|

aJnyTnd MOU ® ;

wo93sd pue oqerosxdde !

Q- ‘oump 0 uotjedrotiaed Jo 0% 3ururesT ST .oy
., , ‘Arenuep pue Y o1dumeg Butqex xayoEsl "€ smWTq awes ayl e punox3d i
Ua3U0D 9SJINOD UT uotjedrorqred sseyy °¢ =30BQq TeIn}[NO UMO STY ; m

0, 57 f3utadg X 1897 JUSWSASTYDY °Z 4S99 FUSWSAITYD®E ut aptrad pue 3dsouod o i
~ 47T f3uradg aTeos qdaoouod 98JN0D UT IpeRIy) °Z —JT1es s,7rdnd Buryesds t :
2361 “TTRd <91989] ) pue ¥ ~JT95 99YNeMIIH °T aJ008 aeuwr-JTs8S T —ystuedg 9Yj 9SEOJIOUT ©J °Z ‘

|

a3endueT :

§;I9430 yses Ym dray n

£9Yq S UOTQOBJISIUT YInoays ;

sTrdnd Furyesds—ysTTIuy |

ay3 pue Suresds-ystuedg !

aTeds apnsriae ayq usamiyaq qoadsax pue Jut .

SUON STUY3e 99X NEMTIN 8J02G 9PNITIIV |~pupqsIspun Tenjnm aqomoxd o] °T :

H i

NOILOTTION (3ampadoad Io0 a
viva xg :3154r90s JUSUMJIYRUL 9TIToadg) 1s9TqeTIRA sawosqN) pajoadxy oTJyroedg _

472 ZLVa QI LSINTRQY :Xd QTUASYIH SV i jusepuada( oTFToadg :SIATLOALE0 H

]

- : |
9~0L69—€-§ :°ON OTTJ Arepuosag :409{0oxd uoTrqeonpy TENIUTTTg 99NEBMITH :9T3TL 309foxd !

WETd UOT309TT0D BEQ

dnoan uosTredmo)

NOIIVATVAT LOJALOHd HOJ LHAHSHYOM YIVA =
dnoan quowqeal], = Y




-90-

puejsIapun A[S97€TPOWMIT UeD

uot3 8y YOTUYM 9sInod JUIFUOD

=090 ®3eq §I9Y30 pue =10 g qTo ko) v Y™ ury Surpraoxd

0., f3uradg Aq peaaysed 9 ystuedg 94STT SurqTeM 89sane) °Z UT TIOJUS 07 aJISaQ °*Z £q souaptIuoo s, Trdnd

0L ‘Len Supeeds-ystueds poaTIIE
65 “I9Q0%00 J9989], Y ystuedg Lroquaauy y3nox sis °1T aJ008 1daouod-JT19S °T ~-£TMBU 93] 9ETIIOUT OF, °%

NOTLOATION | (3@Invad0xd JI0
) <a«n ig 1QLOHELANS JUuaumJIqsUT OTJToadS) IS9TQRTJIRA sowooqn) poqoadxy oryroadg
40 Fva CTEILSINI QY 138 qQAUOSVIH SY quapuadaq dTITOadg : SIATIOILEHO

S°ON 9TTd 107371 309foxg

UBTd UOT3O8TIO) ©IeQ

NOIIVATVAT LOIrQ¥d Y04 LEHHSHYOM VIVA

)
:
i
\
!
;
!
i
|
h




qusmssassy wWexdold pur UYOJIESEdY TRUOTSTCONPT JO qusmjaedaq = edxagsy

ueTd UOTFO3TIO) BIB(Q

NOILVOQTIVAT IDELOY¥d ¥Od IAHHSMHUOM VIVC

Jyeqs qoafoad :ex
Sla ¢ fey edxaq qo0afoxg SJITBUUOT}SONY) °f qoafoad Jo uoturdp °¢
JJoan=-uewssTay
upsatxedaqg ATT®
iy € Ley Jyeas -3y Y3 Jo uoT3 qsod=aad weatadep
50 €=3ny edxag qoafoxg -dadoxag ,sxsyoesl, °2 Jo uotqdesasd °*z punoadxioeq
TeanjTno IT9Y3 pue Terjusjod
a3y +sTrdnd JuTyeads-ystueds
:dnoad pourgep Lue JTaYyg ajeroaxdde pue pueis
2 ‘Aep~d JIeas SpJIeMO] epnitiyje asod-axd =J9pun J9339q SJIOTOSUNOD pue
i3, S*Fuy-y edaaq q09foxd :9Te0g onpang °T opn3T33e STuyly °T f[sTedroutrad “sxayoesy disy ol °z
-
o~
>3 €Tadag axTEUUOT3SOND '
39, ‘Trady edxa(q squaxed ¥ ®YEp TBUOSIO®J B3ED J9Y30 °f
squa
-red J pue Tooyos pue
0Ly “Sutradg gedxaq x ordureg |asJreUUOT}SONb quUOIBd °*2 qo09foad Jo uoturdp °2 sWOY U9aMl9q ISTXP EY%
STOUUEYD UCTIROTUNmIOD JO
Ols € *uep SJBME BJOW JmWOO3q 07 pue
601 ¢ caoN £reqa3098 ssecoad TeuoTEONpL 9Y3
59, €e3deg 9971w squoxed UT PSATCAUT OJIOW JWOd9q
56y ‘Trady | —mo) AJIOSTADPY o1duwes ¥ souepuaqqe JuTeon °T QUAWSATOAUT °T 03 sjuexed ajeATjom O °T
NOILOETION (9xmpsd0ag 0
Yivda g 18109 raNsS qUOURLIFSUT uﬁhﬂoomwv 1SOTQETIE, samooqn) pojoadxy oryroadg
20 FLVa CTYILSTNIRAY 118 QIUOSYIW SY quapuadaq dTITodg : SHAT LOILE0
9=-0L69—E~d :°ON 9TWI Jryeis pue squexed :309foxg uoTIeONPY TenBuITId :8TITL 303foxd

'
i
i
i
!
'
1
'
|
H




uoToUNI
9977TUmIOD 9977TWHOD 93ENTRAD q09f0ag ur o100y
o'y ‘texdy edxaq AxOsTApR 09 oXTeuUoT3sand 2997TIIO) ALIOSTAPY
ysTTdug pue ystuedg
0 pue } ‘¢ ToasT ‘£3TTTqE
Ay €+100 edxaq ouedsty Texsuad Jo 389 VIO
oy fTTRA ap™—£3TD g6 va apn3tady
13 ‘TrRd (TeTae8)VeT
(drem &
‘9ouoTos g
ST A ¢Butpeax)goT vl
63 ‘TTRd oapM-4£3T) g6-v. 3008 STWep¥OY
7 ‘TTRA q0T
673 ‘TTRd ge~v.
Cta “Butadg 9pTM-£3T0 €d e){TPUIOY-93I07
0 pue Y
0l1 €8utadg opM-£7T) | uweqIedaepury WY SUTUUN)~IAUFUTI or Pa30eTI0) 9q 03 B3B(Q J9Y30
T NOIIDETION (3INpe5oXT X6
viva Iq 18I0 LINS quommx3sul dTIFoeds) S9TQETIEA samooqn) peqoadxy orJroadg
J0 FLva TRELSININAY <X qEINSYIH SY % «daq crJToadg $SUATLOArE0
1
9-0L69-¢—€ :-ON ottd J¥e3ls pue sjusTed 10T9TL 303loxg

UeTd UOT3OSTTO) BIR(

NOTLVQTVAH IOELOUd HOA LIFHSHHOM VIVQ

i
i
1
i
i
.
1
!
i




98JN00

squedToTxed UOT4EOTUNmNO) JOJ YsTuedg !
dl4 Seyep edrag 28000 48TTHO9YD uorienTeAy aoTAJOsU] Jo uoTutdp mu
USIpTTYd Jo
s8utqosuw Joqumu pue ‘uoTiednooo
59¢  “TTRd Sutpusyie ‘ucTyedNpe ‘punogdioeq
59, “Butadg edyaq s3TOPY §2ITEUUOTISONY | TednjTmo ‘X9s ‘Ieds yixrg
T9A0T
edxaqg saJtTrRUUOT]SeND pue opead ‘Ja. mmU quapnis
pue J9yoes3 s7rdnd €95TJJO Tooyos “99TIJO ‘adendueT ,squaxed
Furo3uo MWOOISSET) 3 pue ¥ | TeI3u9d WOXJ UOTIEWIOJUI | 99eTdY3ITd ‘Xog ‘93epyiatd BIBD I3Y30
NOILOITION / 9INDIVOug IO
YIva id 13L0ILENS ~aULLYSUl OTFToedg) :89TQRTJIEA sowodqn) pooadxy oTyroadg
d40 FLvd TEILSINIHQY <29 qUNSYEW SY quapuadaq 2TJTOadS *GIATILOArE0
9~0L69~€—d :°ON °TTd 19T3TL 309lodg

weTq UOTIOATTOD ®IR(d

NOIIVYIVAZ I0HLO¥d ¥OJd LEHHSHHOM VIVA




APPENDIX B

Ay =95~




CLASSROOM EXPRESIONS AND DIRECTIONS
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Bilingual Education - 4ilwaukee Project

Classroom Commands and Fxpressions for Grades 1 & 2
{The pupil should be able to carry out all commands

when heard in either English or Spanish)

English Spanish
S lar Plural
1, Sit down Siéhtate Siéatense
2, Stand up Levantata Levéhtense
3. Be quiet Callate Céilense
L. Go to the chalkboard Pasa a la pizarra Pasen Vds, a la
pizarra
5. Erasoc the chalkboard Borra la pizarra Borren Vds. la
pizarra
6. Take your seat(s) Toma esiento Tomen Vds, asiento
7. Raise your hand Levanta la ano Levanten Vds. la
mano
8., You may leave Puedes marcharte Vds. pueden marcharse
9. Go on {Continue) Sigue Sigan Vds,
10, Listen carefully Escucha bien Escuchen Vds, bien
11, Open your book Abre el libro Abran Vds., s) libre
’ /
12, Repeat it Repitelo Repitanlo Vds,
L
'd
13. Pay attention, children Preata atenciéh Presten Vds., atencion
ninos
14, Begin to read Fmpieza a leer Emplecen Vds. a lee:
15, 9peak loudly Habla en vos alta Hablen Vds, en vog
alta
[4 I'd
16, Tell me Dire Diganme Vds,
17. Give me the book Dime el libro D‘%no el libro
'd
18, Answer me in Spanish Contestame en espaﬁol Contestgpme Vds.
en espanol
Note: The familiar form is used when speaking to individual children.

The polite fom is used when speaking to more than one child.




19,
20,

21,

22,

23,

24,
25,
26,
27,
28,

29,
30,
31,
32,
33.
34,

English

Writs
Wait

Count from 1 to 10

Closa your bnok

Put the book in the desk

What is this?
It is a _

Very good

Yery well donse!
Thank you
You're welcome
That's enough. That will do
Who wants to ask a question.

How does one cay

Spanish !

Singular Plural
Escribe Escriban Vds.
Espera Esperen Vds,

Cuenta desde uno hasta

diez

Cierra el libro

Pon el libro en el

pupitre

What does the word

nean?

We are going to read.
— 8ing.

Who has number

?

Excuse me (when passing in front

of someone)

You're excused

asa

«100=

Cuenten Vds, desde ‘
uno hasta diez

Cierrén Vds, el {
libro

Pongan Vds, el (-
libro en el pupitre|

/
;iQue es esto? -

Es un (una)

Muy bien

Muy bien hecho
Gracias

De nada

Basta

iQuieﬁ quiere hacer una pregunta?

/
dComo se dice ?

jQue’ significa la palabra ?l

Vamos a leer

_ cantar i
JQuiéh tiene el numero ?
Con su permiso [
Fasen Vds. ;



MODIFIED MILWAUKEE SELF~-CONCEPT SCALE
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PRIMARY SELF-CONCLPT
(Use with pair of faces)

Sometimes children are happy like thie_little boy (lay out card and point),
Sometimes children are sad in school like this little boy (1ay out card and
point),

Some things in school make us happy when we think about them, like this little
boy/girl thinking about something he/she likes (point).

Some things in school make us sad when we think about them like this little
boy/girl thinking about something that he/she doesn't like (point),

1, How do you feel when you hear a person speak Spanish?

2. How do you feel when you hear a person speak English?

3. How do ywu like stories about Puerto Rico?

4, How do you like stories about the United States?

5. How do you like stories about Mexico?

6. How do you feel when it's time for schoolé

7. How do you think the children in your class feel about you?
8, How do you feel when you think about yourself at school?

9. How do you feel about the children in jour class?
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Algunas veces los estudiantes estan alegres como este nino (saque un

dibujo y sefialelo),

Otras veces los estudiantes estfn tristes enla escuela, conio este

niffo (saque un dibujo y sefidlelo).

Algunas cosas de la escuela nos hacen alegrar cuando nos acordamos de

ellas, como este nifio (o nifia) que esta pensando en algo que le gusta

(seifflelo, a),

Otras cosas do la escuela nos hacen entristecer cuando nos acordamos de

ellas, como este nifio (o niha) que esth pensando en algo que no le gusta

(seffdlelo, a).

1,
2,
3.
L.
54
6,
Te
8,
9.

/
LComo
/
iCamo
Y,
{Como
4
4Como
P 4
Lomo
/
J. omo
/
4Commo

£Cémo

se sisnte cuando oye a una persona hablando espanol?
se siente cuando oye a una persona hablando 1n3158?

le parecen las historias acerca de Puerto Rico?

le parecen las historias acerca de los Estados Unidos?
le parecen las historias acerca de Méjico?

se siente cuando es la hora de ir a la escuela?

cree Ud, que sus companeros de clase piensan de Ud?

soe siente cuandc piensa en Ud., mismo en la escuela?

lQuJ siente acerca de sus companeros de ¢lase?
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ATTYTUBE RECOSD DHERT

Schoo) ...
Pupil Vs Waiie - - -
Date
Teacher
Happy Sad
1, Spanish -
2, FEnglish — .
3. Puerto Rico _ ““___“——~t
L. United States - —
5., Yexico — _
6, time for school - —
7., <¢lass fecl about you R ————————
8, w~ourself at school —
9. children in your class —
10, - - —_— —
11, . —_—
12, - — -
Comment st
Paychoretrist




ATTITUDE RECORD SHEET

School

Pupil?'s Name
Date

Teacher

1. espafiol

2, i1glés

3. Puerto Rico

4, Estados Unidos

5 MJ&CO

6. hora de ir a la escuela

7. clase plensan de Ud,

8. mismo en la eacuela

9. sus comparieros de olase

Coment s!

Tester
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ELEMENTARY PARENT QUESTIONNAIRE
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, B=3-6970-06

MILWAUKEE BILINGUAL PROGRAM

March, 1970

Dear Parent:

Your child has boen in the Milwaukee Bilingual Education
Program since it started in September. Classroom teaching has
been in both Spanish and English,

In order to halp plan for the future shape of the program,
we want your opinion of how it has affected your child,

Please respond to the questions on the next two pages. Re-
turn the pages to me in the enclosed envelope by Monday, March 16,
1970,

Thank you very much,

Barbara H. Bortin
L76=3670 Extension 552
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B-3-6970-06

Fupil's- Name Grade

School Teacher

Please place a check in the box which has the most nearly correct
answer for your child., Then comment on the lines below.

1, Has the Bilingual class helped your child to feel proud of his
Spanish heritage’

D Yes D Sometimes D No

How can you tell?

2, Has the Bilingual oclass made a difference in the way your child
foels about himself?

D Yes DProbably E]Somotimoa ' DProbably Not

DNo

How can you tell?

3. Has tho Bilingual c¢lass encouraged your child to speak Spanish?

D Yes DA little D No

How can you tell?
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4.

5.

The bilingual class is
because:

1,
2,
3.

B-3-6970-06

better than a regular class would be for my child

The bilingual class is worse than a regular class would be for my child

because:

1,

~113-



B-3-6370-06

PROGRAMA BILINGUE DE MILWAUKZZ

Marzo, 1970

Gueridos Padres,

Su hijo (a) ha estado participando en el Programa de Educacifn
Bilingue desde septiembre. Las olases se han estado dando espanol
e inglés. '

Con propbsito de qué el programa se pueda plantear mejor en el
futuro, queremos su opinién, de saber que cambios ha notado en su
hijo (a.) .

Por favor s{rvese responder a las preguntas en las siguientes
dos péginas: Remita las pdginas en el sobre y rmdndelss a mis tardexr
el lunes, el 16 de marzo, 1970,

Muchisimas gracias.

Barbara H. Bortin
476-3670 Bxtension 552
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B=3-6970-06

Nombre del Estudiante Grado

Escuela Profesora

ror favor marque una o6ruz en el cuadro que tiene la respuesta més
correcta en la situacibén de su hijo (a). Luego escriba alglin comentario
en las lineas.

1, ¢(Ha ayudado la clase Bilinglue a su hijo (a) a sentirse orgulloso
de su Cultura Latina?

s{ Algunas veces No

¢Cémo lo sabe vd?

2., (Ha afectscdo la clase Bilingiue, en alguna manera ¢l modo que su
nifio se siente scerca de s{ mismo?

54 Probublemente Algunas veces Probablumente no

No

¢Cémo 1o sabe vd?

3. (Ha motivado la clase bilingle & que su hijo (a) hable Espafiol?

3i Un poquito No

éComo lo sabs vd?
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B=3-6970-06

4, La clase bilingie la considero mejor pam mi néfio que las olases
normales porquet

1.
2.
3

5. La olase bilinglie es peor que las oclases regulares paras mi nifio
porque:

1.
2.

5
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SECONDARY MILWAUKEL; SELF-CONCEPT SCALE
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MILWAUKEE PUBLIC SCHOOLS

Date School

Name Grade

1. How do you feel when it's time for school?
Good Neither bad nor good _ Bad ____ __

2, How do you feel w’he‘n you Lthink about the teachers in your school?
Gond Neither bad nor good ______ Bad _______.
3. How do you feel about being called on in c¢lase?
Good Neither bad nor good __ _ Bad
4. How do you think the pupils in your class fe.él about ycu?
Good Neither bad nor good Bad ___

5, How do you think the teachers feel about you?
Good Neither bad nor good - Bad

6., How do you feel when you think about yourself at school?

Good Neither bad nor good Bad
7. How do you feel about the pupils in your class?

Good Neither bad nor goed Bad —
8. How do you feel when you teacher helps you with your work?

Good Neither bad nor good _ Bad

9. How do you feel when you have to do something new in school? .

Good __ Neither bad nor good ___ Bad

8/69 nw
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ESCUELAS PUBLICAS DF MILWA

Fecha Escuela

Nombre Grado

1.

2.

L,

5.

7.

9.

{C{mo se siente a 1a hora de ir a la escuela?

B\ien'w— Ni bien ni mal Mal
¢Cémo se siente cuando se acuerda de los maestros en la escuela?

Bien_ Ni bien ni mal Mal
LCGmo se siente cuando su maestro o meestra le pregunta algo en clase?

Bien Ni bien ni mal Mal
LCmo cree Ud. que sus compafieros de c¢lase piensan de Ud?

Bien Ni bien ni mal Mal
LCémo cree Ud. que suz maestros piensan de Ud?

Bien Ni bien ni mal Mal
{Qué piensa Ud. de Ud. mismo en la escuela?

Bien Ni bien ni mal Mal
¢ Cmo le parecen sus companeros de clase?

Bien Ni bien ni mal Mal

{Como se siente Ud. cuando su maestro o maestra lo ayuda a hacer sus
asignaciones?

Bien Ni bien ni mal Mal

¢ Como se siente cuando Ud. tiene que hacer algo nuevo en la escuela?

Bien Ni bien ni mal Mal
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. SECONDARY PARENT QUESTIONNAIRE
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May, 1970 | B-3-6570-06

MILWAUKEL PUBLIC SCHOOLS
DIVISION OF PLANNING AND LONG-RANGE DEVELOPMENT
Department of Educational Research and Program Assessment

ESEA TITLE VII
MILWAUKEE BILINGUAL PROJECT
PARENT QUESTIONNAIRE

Dear Parent:

Your daughter or son has been in the new Bilingual Social Studies class this year.
"Hispano-American Culture, Language, and History" was taught in both Spanish and
English, Please check one column for each question to tell us how this class affected
your child., Kindly return this in the enclosed stamped eavelope.

Thank you.
Mrs. Barbara Bortin

L76-3670, Ext. 552

Ho A Little Yes

1. Does your child like school better because
of the bilingual class?

2., Does he feel more proud to be & Spanish-~
American?

3., Does he speak Spanish better?

4. Does he read Spanish better?

5. Does he speak English better?

6. Does he read English better?

7. Does he do better work in his other
classes?

8, Did the bilingual student advisor help
your child?

9. Did the spercial reading teacher help
your child?
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10. How many Bilingual Advisory Committee meetings did you attend?
{0 None 0O one Q Two or more

11, Next year the American History course will be added to the high school program.
What else could the school do to make the program better?

-12/~




rnayo, 1970 MILWAUKS:S PUBLIC SCHOOGLS
DIVISION OF rLANNING AND LONG-RANGE DEVELOPMEINT
Department of Zducational Research and Program Assessment

8354 TITULO VII
PROGRAMA BILINGUZ D2 MILWAUKEE
CUESTIONARIO PARA LOS PADRES

Eatimsado Padrel

Su hija o hijo ha participado este allo en la nueva clase Bilingie
de Estudios Sociales. "Cultura Hispano-americana, Lenguaje e Historia"
le ha sido ensefiada en espaiiol e inglds. Por favor, marque una columna
por cada pregunta para informarnos cbémo esta clase afecto 2 su niio.

Le agradeceremos nos devuelva estas hojas en el gobre que le incluimos
con frangueo pagado.

Gracias.
3ra. Barbare Bortin
476'5670’ Exta 552

NS

NO Ux POCO 81

l. ¢Le gusta a su hijo mds la escuela
debido al programa bilingue?

2. ¢Se siente 81 més orgulloso de ser
Hispano-Americano?

3, ¢liabla €1 mejor espafiol?

4, ¢Lee 81 mejor en espafiol?

5. ¢Habla él mejor inglés?

6. ¢Lee &1 mejor en inglés?

7. ¢Trabaja é1 mejor en sus otras
clases?

8, ¢iyudd 81 consejero bilingue a
su nino?

9., ¢Fué ayudsndo su niflo por la
maestra especialista en lectura?

-125- (Vuelva 1a hoja)
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10, <A ouréntas reuniones del Comité de Consejeros de Educacidn Bilingue

a3sistid usted? r
O Ninguna O ona 0 Dos o mas |
11. Z1 aflo préximo la clase de Historia Americana seré afiadida al programa ]

de escuela superior. &Qué otra cosa podria hacer la escuela para
mejorar el programa?

Lt

—ae
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SECONDARY PUPIL QUESTIONNAIRE
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May, 1970 B=3-6,. 06

MILWAUKEE BILINGCUAL EDUCATION PROJECT
BILINGUAL HIGH SCHOOL STUDENTS

QUESTIONNAIRE
School Name —
Hispano Class Hour Dete

This was the first year of the Milwaukes Bilingual Program. As a siud nt in
the program, please let us know how it worked out for you.

1, Did this cocurse help you in other subjecis?
(] Yes O wo
If "yes", how did it help?

2. Did this class change the ‘way you feel about yourself as a Spanish-American?
0 Yes D No

If "yes", how?

3. Did this course help you read English better? O Yes £ ¥o
speak English better? [J Yes [0 no
read Spanish better? D Yes [ no
speak Spanish better? D Yes O rwe
4L, when you had a problem, whom did you go to for help?
O Teacher () Guidance Counselor (O Bilingual Student Advisor

5. Did you get help from the special Bilingual Reading Teacher this year?
O Yes O w
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7.

8.

9.

10,

-2

Has the Bilingual Program changed your mind about school? If so, how?

Compared with last year, what kind of work are you doing in school this year?
O Better 0O same O vorse

What have you liked about the Bilingual Program?

What could the school do to make the Bilingual Program better?

Next year American History will be taught in a bilingual ¢lass, Another bilin-
gual subject will be added the following year, What subject do you think it
should »e?

hy?
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TEACHERS' PERCEPTION OF THE CULTURALLY DEPRIVED
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MILWAUKEE BILINGUAL EDUCATION PROJECT

Teacher Checklist

Name Date

School Class you teach

Directions: Please read each statement and indicate whether you agree or
disagree by putting a check in one of the columns.

Agres | Disagres |

1. The Culturally Deprived child peer group re-
Jeots the child who pleases the teacher with
his conformity, dependence, neatness, and
non-aggression,

2, Talk, rcading, and intellectualism are re-
garded by the Culturaily Deprived child as
feminine activities.

3. The Culturally Deprived child at home 1is
generally not expectod to assume louse-
hold responsibilities.

4. The Culturally Deprived child is anti-
intellectual and thorefore sees little
value in books and discussions. !

5. The Culturally Deprived child lacks a
sense of competition in school.

6, Permissiveness, accent on the self, and
introspection are contradictory to the cul-
ture of the Culturally Deprived child.

7. Physical punishment fails to deter the
aggressive behavior of tho Culturally De-
prived child.

8, For Culturally Deprived children tho pre-
sent system of personal marks and like coa-
parisons should be replaced bty group competi-
tion.

9. Tha Culturally Deprived child has & pro-
clivity for persisting along one line of
interest or activity.

10. Oroup projsots and planning with Culturally
Deprived ohildren result in mmch commotion
and many disoipline problems,

11. The Culturally Deprived child does not like
to work in short spurts with frequent breaks, —
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13,

15.

16,

Teachers of the Culturally Deprived child
rhould give suggestions and demonstrations
of their superior physical strength.

Teaching machines and programmed learning
should be especially effective with the
Culturally Deprived child.

Teachers who are physical, as opposed to
word-ridden are best for the Culturally
Deprived child.

The teacher of ths Cultural) - Deprived
c¢hild should expect irditial hostility and
non-acceptance from him,

The best teacher of the Culturally Deprived
child is one who identifies with the under-
dog.

Disagree




STAFF QUESTIONNAIRES
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MILWAUKEE BIJ.INGUAL PROGRAM

Spanish For Communication -~ I

Name S5chool

Grade You Teach

At the end of each phrase, please check {v) the box that applies to you;

This course has helped me acquire an
understanding and gpeaking ability in
the following basic everyday Spanish UNDERSTANDIN K ING

exprassions: Yes No Yes No

{op]
S
]
o

;

——

Greetings

Farewells

Classroom directions

Classroom objects

Questions concerning namae

Answers concerning name

Questions concerning age

Answers concerning age

Questions concerning location
of cbjects

Answers concerning location
of objects

Since taking this course, my sbility to communicate with Spanish-gpeaking
pupils is:

3 unchanged O A 1ittle better O Much better
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pril, 1970 B=3-6970-C5

Hilw:ukee Bilingual Propram
Participaiing Staff Juestionnaire

our Name _ School(s)

our Position

. Please comment on the progress during the first Jear of the Bllingual Program in the
following curriculum areas:

Spenish . rrglish
urriculuin _Area Languarge - language
esscn rlans
ext Beoks ‘ . — e eeem
eaching Matcerials —
ime Allotted —— _-

Please check (x) the zolumn with which you agree concerning the value of each inservice
activity below.

Jfaste of Interesting But Helped e | Very Helpfuli
Tinme Not Helpful in My Work in M Vork

3

dvisory Committee Meetings

're-setvice Training
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wvaste of Intercgigﬁﬁ-nut
Time Mot lelpful

“Telped Me
in ¥y VWork

Very delpful]
in Ly work

inish for Comnunicalion

1it Team Visits

*riculum Content \lorkshops

sject Content ‘lorkshops

it workshop topics would be of velue for you nexﬂ.year?

How has the Bilingual Program affected the attitude toward the Spanish culture of:

a. Spanish pupils?

— . — —

b, Anglo pupils?

“hat are the strengths of the Bilingual Progrem?

tthat are the weaknesses af the Bilingual FProgram?
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. Please supgest

ways in vwhich to

- —————— i+ o St . et

impeove

the Bilingual

Prosranm,

- —

Fe

—— o

ERIC

Aruitoxt provided by Eic:

B
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1-3-6570-06

Elementary Bilingual Program

Please respond to the following guestions only if you work with the elementary
program,

1.

2.

l&c

6.

what are Lhe effects of the bilingual setting cn the teaching learning
process?

Y.

2,

2

-t -

How often do native Spanish-speaking children use English in sponlaneous
conversatlicon?

d llever D Seldon D Frequently
Hew often ao native English-spesking children use Spenish in spontancous
cenversation? ‘

O Hever D Seldon D Frequently

About how often have you observed pupil conflict abeul culitural backgrounds?
EJ tever LJ Selden EJ Frequently

In academic pregress, how do the pupils compare with other classes at the

sarme grade level?

(0 uehind O Equal O3 anead

Corcents.
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B-3-670~05

Secondavy Bilinguszl Irogram

Pleasc respoud to the fellowing queshions enly if you work with the sccondary
pregranm,

-

1, ias the Dlinqgual Progran affocted relztions between Spanish-heritage ani
Anglo-lieratage pupils in your school?

[j Yes EJ No

If yes, in whai way?

et e . s 4 e e e et 4 — —

2., Pleass deseribe any changes in Bilingusl Program pupils as a result of
Laking the “"Hispano-Arterican distory, language & Cultire" course,

. e . T B e e ——— ———— et ey e -

3, What influeace has the Bilingual Hispano course had on Spanish heritage
studcenta vho did not teke it?

* ——— Gt M- & et S B —_—

. ety e St o s el Mt st -

L. Please describe any influence the Bilingual Program has had on Anglo-heritzge
papils,

G, d——— ——




5. Please describe any influence the program has had on school staff members,

6., Comments on Hispano program,
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