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This survey incluled opinions from four ceroups: 1)
ET0 Tas3k ¥orce members who had participated in workshoos and reqular
peetings on the elimination of racial isolation in the schools: ?)
new teachers assigned in their first year to racially different
achools; ) voluntary transfers (teachers) to such schools; and ) a
random sample 0f teachers in the system. The 11-page survey
instiument called for judaments and responses in these areas, among
others: statina +he most basic educational need of students in the
Dayton schools: suggesting vayvys of imrroving staff integration:
Aetorgzining the theoretical value of 14 teaching skills in new
situations; self-ratings of overformance onh the same skills:
appraising 21 statements abtout pupils and their achlievement in
intearated and in racially isolated schools: aiving ovninions on 28
statements terned "nyparics of interaction": rankina causal factors
of unrest in the schools: ranking the imrortant factors in a 145t of
22, in termes of their interference with learnina: identifyinag %ev
factors to successful achievement in the grade and subiect “aught.
Acconpanying the detailed report is a U-page Research Conspectis
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EQUAL EDUCATIONAL OPPORTUNITY Project, under the
Department of Urban Education, federally funded
under Title IV of the Clvil Rights Act of 196k,

All Dayton Public Schools (69)
June 16, 1969

One EEO project director, one EEO associate director,
one office secretary, and 106 Task Force members
(teachers, counselors, and administrators) of the
regular staff,

To prepare individual staff members to work
effectively within an integrated staff; to prepare
individual staffs for the provision of effective
instruction within their integrated classes,

Task Force Workshol, June 23<July 11, 1969

Adiministrators' Seminar, August 19-20, 1969

VOICES INCORPORATED Performances and Workshops
for 8th grade students, teachers, and adminis-
trators, Octoter 24 and 25, 1969 and April 15
and 16, 1970

Staff Morale Workehop for Administrators, April 30, 1970

Activity in Ee-t School
Writing Behavioral G!oals, ptember 23, 1969

Interim Eveluation of Behavioral QoaAls, January 23, 1970

Final BEvaluation Booklets: Behavioral QGoals,
June 12, 1970

DYNAMICS OF EDUCATIONAL OPPORTUNITIES==A report of
the EPO Survey, April 1970. (60 pages)

EDO Task Force evaluation combined with an attitude
and opirion survey of four groups: Task Force
members, new teachers and voluntary transfers in
racially different sftuations, and & random sample
of professional staff-=a total of 55 respondents to
the survey.

June 15, 1970



Description of Study:

An 1ll~page survey inatrument was desipgned for Task Force members, 10 pager of
vhich was sent to new teachers and voluntary transfers to racially differ 'nt
schools and to & random sample. About 31% of the Task Force members responded,
while 24% to 284 of the surveys were received from the other three groups.

Each group received a different color of paper,

The Equal Educational Opportunity survey, sent out in April 1970, called for
Judgments and responses in these areas:
Stating the most basic educational need of students in Dayton schools.
Suggesting ways to improve the process of achieving staff integration.
Extent of aervice as Task Force member. (Task Force only)
Stating program of activity for EPO Task Force in 197C-71. (Tesk Force only)
Deciding on the theoretical value of 14 teaching skills in new situations,
Self ratings of performance on the same teaching skills, (Self-actualization)
Appraising 21 statements about pupils and their achievement in integrated
and in racially isolated achools.,
Oiving opinions on 28 statements tarued "Dynamics of Interaction.”
Ranking causal factors .f unrest in the schools from a 1ist of 8.
Judging and ranking the important factore in a 1ist of 32 which tend to
cause interference with learning.
Identifying key factors to successful achievement for grade and subject
taught,
Noting personal characteristics and thoae of classes and astudents.

Findings:

Basic educational needs of the Dayton schools vere recognired as including:

1. 1The development of reading skills.

2., Meeting individual needs through individualized instruction and guidance.

3. Teachers vho are gualified and sensitive, with patience and concern
for others, and vho design meaningiul activitiea at which pupils can
succeed, :

L, The development of an atmosphere of human relations wherein pupils have
good attitudes about themeelves and others, bringing about reconciliation
between racee and generations and ending behavioral problems stemming
froa racial tension,

To achieve starf integration, the respondents tended to support voluntary transfers
the assignrent of qualified new teachers to racially different schoals, and doth
rational and affective support of change through in-service workshopi ..nd seminars,
counseling, and administrative support,

Two general areas of priority for Equal PEducational Opportunity Project activities
for §§73:7T were suggested Sy 4 nusdber of Task Force memdbers:
1. The necessity for in-service workshops and seminars leading to positive
interactions of staff, students, and commmunity.

2. Specific suggestions for school organizational prodblems dealing with
sharing, teacher transfers, busing, and school integration.

Insservice vorkshaps and seminars should be concerned not only with dynamics of in.
teraction in learning situations, but with the necessity for certain teaching skil!
in nev situations and a research-orienied outlook on pupils and their achievement.




Among teaching skills in new situations, strong agreement wis expressed with the
necessity for teaching skills which meet the needs of individual children, with
instructionsl materials created, if necessary, by the teacher; flexibility in orgen-
ization; and methods of individualized instruction replacing large group processes
in disadvantaged schools. Teachers new in racially different schools expressed a
fairly strong agrecment that "Friendship of a teacher with a member of another race
is related to the teacher's ovn positive attitudes about members of another race",
with other groups tending to agree,

The total group aleo tended to agree that teaching skills shoul. include:
1. Planning meaningful curriculum activities.
2. Applying teaching strategies to different levels of ability and achievemert.,
3. Developing sn emotional c¢climate to achieve desired educational goale,
4, Ineservica training in order to apply specific training techniques.

There was fairly strong agreement that teachers should be provided with a wide
variety of materials to teach Black history, culture and other aspects of inter-
racial understanding. They tended to agree that teachers should have the chance
to attend seminars in understarding current forces of social isolation, and that a
school should be more of a commmnity center involving parents in learning.

Perceptions of gﬁg}ls and their achievement appeared to te related to experiences.
Three groups tended to disagree that white student achievement tends to suffer

under integration, but the random sample of teachers registered this item "Uncertain."
The two groups of teachers in racially different schoola had a tendency toward
"Strongly agree" that "The integrated setting has a great potential for better

racial underatanding", while the other groups tended to agree,

Diversiiy of opinion attended the statement: 'Integration by itself will not autoe
ratically bring out improvement in irterracial understanding" from "Strongly sgree"
to "Uncertain." Teachers in racially different schools were alsc somevhat un-
certain about the supplementary statcment: "Integration by itself will not auto-
matically bring about improvement in achievement levels for Negro students", but
the total group Average was "Tend to agree,"

The respondents were quite datinite in tendirg to agree that family social class
and the student's irmmediate horie neighborhood exert important influences on
achievement, ramily social class having an important effect on achievement is
supported by a review of national studies, dbut the same report states aliot

"The social and economic context of the disadvantaged s*tudent's neighbore
hood does not appear to exert any effect on achievement, indeperdently
of family social class, ability factors, and school class composition,"

Many of the items in this section rated "Uncertain"; for example, the group &8 a
whole were "Uncertain" about whether a gap exists between the achievement of the
average vhite and the average black student and were not too ture about the effects
of integratior in ¢losing the gap., The study mentioned &bove, affiras that the
integrated Negro student generally remains tehind the achievement levels of the
vhite majority, and that although integration may help to close some of the
achievement gap, "It does rot appear to have the potential to completely close the
gap.”" The reporl muggests that, if this gap is to be erased, integration must be
accompanisd by a mabder of additional, specific prograas for the disadvantaged.”
The tentative ccnclusions of this report may or may not be applicable to student
achievenent in the Dayton schoola which have not engaged in direct research oone
cerning relative achievement of racial groups.
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Perceptions of the ggnandca of interaction varied among the groups. While the group
averages indicate that some membera of the Dayton:professional staff tended to dis-
agree that: 1) "The Black Power movement holds the greatest promise of economic
opportunity for blacks"; 2) "Fusing of students is a good way of improving racial
balarce in the schools"; and 3) "Interracial dating among high school students is

an eff'ective means of creating interracial understanding", the averages of other sub-
groups were in the direction of 'Uncertain" for each of these statements,

On the other hand, the cluster of items regarding housing opportunities, the ration-
ale of the Civil Rights movement, equality of esconomic opportunity, availability of
birth control information to the poor, and the persistence of poverty in a land of
plenty evoked either "Tend to agree" or "Strongly agree" from all goups, showing

a basic concern for solving human probleams,

Following is the total group ranking of causal factors of unreat in the schools!
1. A social climate of protest and disorder
2. Direct outside provocation and direction
3. Search for excitement
4. Educational grievances
5. Personal grievancus
6. Whites' fear and distrust of Negroes
7. Negroes' fear and distrust of Whitea
8. Hostility between Black and White ntudente

Interrelated factors of importance which !nterfere with learning were identified by
rtnking for white and Negro students. This ie & composite ranking of the group lists:
1. Lack of motivation
2. lack of reading ability for grade or course,
3. Lack of ability to listen or pay attention
4, Poor attendance
5., Lack of family support for educational goals
6. Lack of language development
7. Lack of problem-solving ability
8. Foor self esteem (pcor self-concept)
9, Lack of respect for authority of the teacher
10. Lack of general readiness for grads or course
11. Economic disadvantage
12, Defensive orientation (interpersoral conflicts)
13, Anxiety
1i. Today's climate of dissent

Reference!

B‘SLE% and Social Isolation in,ahe Schools==A Report to the Boara of Regente of
the versity of the State of New York., Division of Research, New York State

Education Department. Deceaber 1969.

Contacts: Descriptors:

Marshall Rosensweat, Associate Director AREAS OF PRIORITY

PQUAL EDUCATIONAL OPFORTUNITY Project CAUSAL FACTORS OF UNREST IN SCHOOLS
EQUAL EDRXCATIONAL OFPORTUNITY

Elitabeth M, Lane EDUCA] TONAL NEEDS

Coordinator of Educational Research DYNAMICS OF INIERACTION

Division of Research INTERFERENCES wiTH LEARNING

DEPARTMENT OF PLARNING AND DEVELOPMONT FUPLILS AND THEIR ACHIEVEMENTS
TEACHING SKILLS IN NIN SIYUATIONS

on Public Schools STAFF INTIORATICA
343 West First Street, Dayton, Ohio L5koR YOLUNTARY TRANSFERS




EDO 43656

US ODEPARTMENT OF REALTH. EDUCAYION
& WILFARE
OFFICE OF LOUCATION

THIS DOCUMENT HAS BELN MEPRODUCED
EXACILY AS AECE(VEQ FAOM INE PLASON ON
OAGANIZATIO?) ORIGINATING 1T POINTS OF
VItW OR OPIN'ONS BTAFO DO NOY NECES

SANILY REPAESENY OF FIC(AL OFFICE DF ENY-
CATION POSITION OR POLICY

PREFACE

The "Fqual Educational Opportunity Survey" vas devised in
April 1670 at the request of Marshall Rosensweet, Associate
DMrector of the Fqual Educational Opportunity Project of thre
Davton Mublie Schools, to provide data in meeting evaluation
requirements of this federally-sponsored program (Title IV of
the Civil Rights Act of 1964: Public Law 88-352),

A prime source of research used in preparation of the survey
was "Racial and Socia) Isolation in the Schools"—A Report to the
Board of Regents of the University of the Gtate of New York, a
5h2-pase volume published by the Division of Research, Office of
Research and Jvalustion, New York State EZducation [iepartment, in
Decenber 1069,

Distribution and collection of the ERO survey forms were
handled by the Eaual Fducetional Opporlunity Project.

¥inal tatllies of results of the survey, computations, and
the report narrative were the responsibilities of the Division
of Research,

£E0 Task Force members in every school will be interested
ir the evaluation of Task Force roles and the membera' recoirmen=
dations of proarams of priority.

The lLepartment of Instiuctior will find certasn "calls for
help” in the section on "Teaching Skl1lls in New Situations", and
other matters of interest in the sections, "Pupils and Their
Achievement" and Dynamics of Interaction."

The Depariment of Urban Zducation, under which the EBD Projent
overates, ray gain inzicht into the attitudes and upinions of staff
throurh this survey,

The reader of ‘his report is asked to keep in mind that the
res:lts of such a survey are tentative, something 1ike snapshots
taxen of groups on a siven day at a particular point in the ine
dividuals' professional careers., Reiter still, before reading the
report, the reader is advised 20 note his own responses to the
survey ‘ound ir ‘he Appendix. His ovn "under tre skin" reactions
may ther add some “eeling of participation as he reads the report.

- Klizateth M. lane
Coordinator of Fducetioral Researen

Jure 11, 1970
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REPORT OF ENUAL EDUCATIONAL OPPORTUNITY SURVEY OF APRIL, 1970

In an atlempt o measure attitudes of professional personne) in the
Payton Public Schools concerning factors related to equal ¢ducational oppor-
tunity, a survey was devised which combined open-ended questions with more
structured Likert-type scale statements and rank-order sections, The
instrument was not field-tested hefore administration due to lack of time.

The following groups were selected for sampling, with each group teiny
sent a different color of p#pcr.

Fqual Educational Cpportunity Tssk Force members who had served as
1iesison persons in the schools.

Teachers who had volunteered to change schools and teach in a school
with a ¢ifferent racial composition than their own.

Rew tcachers assigned to &chools with different racial composition
than their own.

Control group ot teachers randomly sampled from the :ieaching stac”,

The figures in TABLE 1, show the relationship of survey forms sent out
to cach group wilh the number that were returned. Those responding remained
anonymous. They represent approximately 24 of the staff,

TABLE 1
PARTICIPANTS IN EQUAJ, EDUCATIONAL OPPORTUNITY April 1970

Rumber of Survey FoxrmA]
9 Per Cent
Sent Returned Returned
Equal Educational Opportunivy
TASX FORCE members 107 33 3%
Voluiiteer teachers for change
to schools of different ,
racial composition 23 6 20%
NHew teachers assigned to 8chools
of different racial composition | 25 7 2ud,
Randomly selected control teachers 38 9 b
oL 193 55 28%
ww




The responses to the two open-ended questions on the first sheet of
the survey indicated the perspective of each respondent ac to (1) the most
basic educational need of students in the Dayton schools, and (2) ways of
improving the process of staff integration. Applying their efforts to
meetins basic educaticnal needs has certainly been a long-range effort of
education. Statf integration is, of course, more recently a conscious and
direct means of uttempting to sacure equal educational opportunity for all

children.
Three persons skipped answering the first question, while two omitted

the second.

Basic Educational Needs of Dayton Students

In answer to the first open-cnded question, the development of reading
skills was the single educational need offered most often, a total of 19
times among the 52 answers, if such phrases as "academic education" suggest
the development of reading skill among other things. One or more persons
in each of the four groups named reading as the key need.

Individualized instruction was named by seven persons, including in
this group of answers one which stated, "Developing the student's potentia’.
for learning to the fullest."

Seven other people regarded teachers themselves as the key to meeting
educational needs, using such adjectives as "quality", "qualified", "sensi-
tive", "well-cducated", and "dedicated". One answer described the needed
teachers in this way: "Teachers who design meaningful activities at which
pupils can succeed”, implying both creativity and sensitivity t< student

needs on the part of the desired teachers.

The area of human relations, integration, getting along with others,
eliminating tensions, was recognized by five persons.

At leust three referred to organizational patterns such as grouping

or class size. Three others used the abstract phrases, "equal opportunity",

"freedom to think", and "freedom of education", without definition.



Two referred Lo guldance and new opportinities. TABLE 2 provides a listing

of' these and other recognized needs,

TABLE 2
BASIC EDUCATIONAL NEEDS OF STUDENTS IN DAYTON SCHOOLS

Task Voluntary New  Random
Force Trensfers _Teachers Sample

1. Reading instruction.

Reading skills with comprehension.

Skills for reading.

Mastery of reading ability.

A new and better reading program with
smaller classes and teachers
accepting children as they are.

Improve reading and attitude,

More defined reading programs and a
chance for vocational education at
earlier age.

Ability to read well ard comprehend.

Abllity to read and interested teachers.

Improved reading and study skills.

Abiliiy to read and write. 1l

A higher degree of achievement in read- .
ing and math at elementary level. 1l

Basic reading and listening skills. )|

Basic reading snd critical thinking
skills. 1

To be able to read with understanding. 1

Ability to read well. 1l

Improvement of basic fundamentals. 1

Skills in academic as well as arts
and vocational, 1

A good basic academic education. 1

o o

o

2. Individualized instruction. 1

Individualized instruction by
accepting teachers, 1l

Much more ettention given to students'
individual needs, on the secondary
as well as on the elementary level. 1l

Teachers who believe in directing y
attention toward meeting individual

needs, 1l
Individualized instruction and accept-

ance of students as individuals. l
Develop the student's potential for

learninz to the fullest. )

More individual instruction with encour-
agement and -uidance toward achieving
academically and socially. 1




TABLE 2 (continued) BASIC EDUCATIONAL NEEDS OF STUDENTS IN DAYTON SCHOOLS

Task Voluntary New Random
Force Transfers Teachers Sample

3. Quality teachers, 1
Qualified teachers. 1
Qualified, sensitive teachers 1
Well-educated and dedicated teachers, 1
Good teachers 1

Pscience and concern {or others:

Lack of self-control upsets many

learning situations. 1
Teachers who design meaningful activi-

ties at which pupils can succeed. 1

4. To he able to accept differences in
others=-hunan relations. l
Integration. 1
FEnd bLehavioral problems that result
from racial tension. 1
Reconcilliation between races and
generations. 1l
Students to have good attitudes
about themselves and each other. 1

“». Grouping on ability level--not such a
wide variation in groups. 1
Primary teachers' class size small
enough to teach basic skills well,
with workshops that present all
reading plans of value so teachers
can choose the best for their
situation. 1
(See 5th item in #2.)

6. Rqual opportunity. 1
Freedom to think. 1
Freedom of education, 1
7. Relevance. 1
Freedom of movement within the schools
for vocational and other subjects.
Offer remedial training and more
varieties of subjects related to
facing everyday situations: mechan-
ical training, computer, homemaking,
carpentry. 1
&. Guidance in academic endeavors. 1l
New opportunities with people, places,
*bings and ideas. 1

9. Have teachers use the materials
available to them. 1
An end to this administration~teacher
in-fighting, the bureaucracy that
keeps the teacher subservient to

the "downtown office," 1

)0, Omitted answering 3




Staff Integration

Voluntary transfers was the most frequently mentioned method of achiev-
ing staff integration, being named by members of all four groups surveyed,
although sometimes in comnection with another method. It accounted for a
total of 15 responses, Typicel of the comments were these statements in
support of voluntary transfer:

"VYoluntary transfer makes for betteir atmosphere."

"Stronger emphasis on voluntary participaticn. Forced integration
of staff poses a threat to staff and to school neighborhoods which
could interfere with discipline and with learning."

The nmethod with<the second highest number of frequencies was the assign-
ment of new teachers to fill vacancies in racially different schools, with
6 responses, Only the new teachers group failed to have a cingle advocate
of this method. Typical statements in support of using new appointments to
further staff integration werz:

"Make all new assignments with staff integration in mind."

"ach year add more teachers to the staff who would be willing to
integrate if necessary."

"Continue to assign nevw teachers to schools requiring staff integration."”
The value of in-service training and workshops was recognized by at
least one person in each group, giving a total of 4 responses for this tech-
nique. Another group of 4 people recognized the importarce of administrative
and counseling support for those who made transfers. Comments along this
line included:

"Make it clear to new and potential transfer teachers that they can
expect and get administrative support in a school that has a racial
difference. Knowledge of this support would relieve some of the
fears that exist when going into any nevw school regardless of the
reason. "

""Certainly the people who make this move shculd be counseled and given
help during the year, To allow people to become disillusioned and not
receive help certainly does not help the cause."

"Continuous consultation and supervision with new skills, new materials,
and consistent cons‘ructive feedback."




A gradual, more experiential type of adjustment was advocated by
5 persons, These innovative suggestions included the following:

"f'wo Leachers teaching the same subjects might trade classes at
intervals and have conferences tog2ther in order to coordinate theix
classes and to resolve their difficulties,"

"Plan involvement between sister schools where wctivities of studente
and teachers could be seen in such a way that they both would henef
from it, DPiflerences could be spotted, and likenesses noted, of
both schools, Provide opportunity for teachers to visit and observe
the teaching situation for a few days. With time to talk io other
staff members, teachers themselves would help relieve rumorc ahout
other schools and give more security to people willing to change."”

"If teachers could visit other schools and sece how they operate, many
fears would be calmed about staff integration. If some teachers
would not want to change schools after this, they may do more harm
than good if they were forced to teach in a school they didn't like.

"Better administration and faculty cooperation is needed. Allow trax
fers a 'trial period', If they wish to transfer with reasoneble
request, grant it. Results of transfer could be discussed, and
ideas and opinions aired in both areas of white and bluck."

"Have teachers exchange positions for half a year,"
Special incentives were advocated by 2 persons, while another suggestec

a strong public relations ceampaign to 'really sell the idea":

"Greater implementation of the Task Force's recommendation to make
voluntary transfer more attractive."

"Recruit if necessary! Ask teachers who have integrated to attend
various local faculty meetings and talk up the idea, prepared to gi:
reasons why teachers should integrate., Reprint the order from HEW
stating that schools must be integrated."

Two persons wanted the principal to have the power to assign staff and

4 others gave support to arbitrary staff rotation in such comments as the
following:

"Make it a policy that people move—not a stignma."

"Give the principal power to adjust their staffs.”

"Reassignment of teacheirs at request of the school principal when
more reasonable methods have been exhausted."

"System of rotation of teacher assignment every 3 years, or not
to exceed 5 years in one school."

"I personally don't feel a teacher should be allowed to just get
'stale' in one school. If teachers had to move around every 5 year:
or 5o, then they would be faced with new challenge."




That the ideal of achieving staff integration is complex in its
implementation i1s implicit in these statcments:

"I can think of no short-range plan which would not be very painful."

"Keep the class size down, add plenty of aides and resource teachers.
Do not transfer older teachers unless voluntary, Work with the
more flexible newer teachers. Contact teachers personally with
'professional' qualifications to fit in new positions. Help adjust-
ment with inservice and plenty of personal contact and concern.'

One indirsiduul suggested "a basic reorganization in some fashion, such
as a pod" and another proposed "work toward open housing to help change
neighborhood patterns.'" Another suggested:

"Integrate the schools themselves, As e white person, I feel I
would be more comfortable in an integrated school with an integrated
stafrr.”

Three persons either left the space blank or wrote "None" in answer
to the question about staff integration. One member of the control group
expressed a strongly negative point of view:

"I strorgly disapprove of this 'staff integration' ratio bit! Each
teacher must meet at least minimum requirements to teach, so where's
the beef? I don't understand what is being implied or suggested
by 'equal' or 'quality' education. If the pay scale were the same
all over the state, I feel possibly this would solve many existing
problems of transfers--might instigate other problems though."

Because some of the above suggested methods of working toward staff
integration oppose each other, the Equal Educational Opportunity Project
staff members and the administration need to weigh carefully the opinions
of those responding to the survey. That individuals perceive the problem
quite differently i{s shown by the fact that their responses were so diver-
sified. However, as the number of responses indicated, there was a strong
tendency toward approving staff chahges by voluntary transfers, along with
assignment of qualified new teachers in positions to promote staff integra-
tion and support of the changes through in-service workshops and seminars,
counseling, and personal support. It is important for EEQ personnel and

others to recognize the span of diversity of opinions.



Task Force Roles

The five functions listed in the EEQ Project for Task Force members
were linsted in the survey for Task Force members to answer as to their
degree of involvement. TABLE 3 indicates the extent of participation of the
33 Task Force members who responded to the survey,

TABLE 3

EXTENT OF FUNCTIONING OF TASK FORCE MEMBERS OF BEQU/L EDUCATIONAL OPPORTUNITY
PROJECT 1969-70 N = 33

Regulearly
Not at| Once or| 3 to 5| Quite | Throughout
Item All Twice Times | Often| The Year
1. Liaison person tetween school
and central office. 52% 33% 3% % 3%
2. Resource person in building
in aiding positive interaction
among staff. 21% 2hd, 9% 214 244
3. Resource person in helping to
determine needs within school
relating to pupil interaction. 33% 21% 3% 304 12%

4. Providing input to EEO office
by making recommendations of
activities that EEO might
implement. L9% 429, %% 0 0

5. Aide to principal in helping him
and staff in the development of

behavioral goals. %% 27% 15% 18% 30%'
——— e e e e

As the table shows, the fifth role was carried out to a greater extent
than any of the others, probably in relation to the city-wide instructional
emphasis on behavioral goals during 1969-70. This item received the highest
percentage in the column, "Regularly, throughout the year", while also rec2iving
the lowest percentage in the category, "Not at all.,”

The second highest level of participaticn was "Serving as a resource
person in aiding positive interaction emong staff."

Third in incidence of participation was "Serving as a resource person in



helping to determine the needs within individual schools relating to pupil
interaction,"

The least function carried out by Task Force members, according to the
survey, was to "Provide input to the EEO office by making recommendations of
activities that the EEO office might implement",with nearly half of the
group indicating no participation in this feedback procedure,

In answer to the open~ended question as to other functions carried on
by Task Force members, responses varied from '"Attended meetings" to "Hald
sensitivity sessions with teachers.” One Task Force member added this criti-
cism of the Task Force Meetings: "They seemed like wasted time, for no action
came from these meetings, nothing but words.”

On the other hand, besides atténding meetings, some Tesk Force members

were self-propelled in initiating other roles as listed in TABLE 4 below.

TABLE 4

SELF-INITIATED ROLES OF TASK FORCE MEMBERS IN EEQ PROJECT

' Times

Itenm Mentioned

Administrative duties 1
Alded new teachers in setting up goals 1
Tried to help my fellow workers become more aware of quality education 1
Talked up the concept 1
Observed at one school vhere & racial crisis was expected 1
Investigation of one school's "racial confusion" in the Fall 1

Talked with principals and teachers to allay rumors and encourage

positive outlook l
Tried for self growth 1
Worked with school committee for inservice workshop on black history 1
Held sensitivity session {grade level 6) focused on teacher relation-

ships with other teachers, pupils, and administrators 1
Chairman of a group or committee 2
Conducted informal sessions with persons new to the bujlding in

effort to ease tensions that occurred 1l
Visited a high school during "buddy week" and an elementrry school

where bussing had occurred 1

TOTAL 14

A total of 1l Task Force members or #2% of those returning the survey,
added no item for Question 6, on the Task Force evaluation page of the EEO

Survey.



Programs of Priority

In a second open-ended question, Task Force members were asked to

identify programs which should receive priority in determining the activities

of the EEQO Task Force for 1970-71, As would be expected in ean unstructured

answer, the responses ranged from areas of communication to in-service to

curriculum matters to organization of schools to miscellaneocus suggestions,

involving both specific and general statements conceraing priorities, These

suggestions are grouped in TABLE 5,

TABLE 5

SUGGESTIONS OF TASK FORCE MEMBERS FOR ACTIVITIES WHICH SHOULD RECEIVE PRIORITY

Area Activities Suggestied
Publicity Acquaint public and staff with purpose of the EEC Task Force,
end to encourage teachers with questions to go directly to Task
Commmunication | Force member in their building.
Provide more information about its actual functioning.
Use Tack Force members in the community to provide information
to quell doubts and uncertainty.
Provide true facts sbout integration.
In-gervice Sensitivity workshops.
Workshops
and Follow the Head Start emphasis on upgrading the educator,
Seminars

Require in-service of staff of schools integrated by busing
to prepare them for the in-flow of intercity culture.

Plans for providing quality education. (Good schools can be
integrated easier then poor ones.)

Train resource persons to aid positive intexraction among staff.
Conduct workshops and curriculum meetings to fuse idess,
Work un teacher attitudes and flexibilities.

In-service for teachers assigned to racially different schools,
with follow-up sessions,

Programs directed at comminities where Negroes and whites are
integrating for the first time-working toward community
involvement and understending.
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TABLE 5 (continued) SUGGESTICONS OF TASK FORCE MEMBERS FOR ACTIVITIES WHICK
SHOULD RECEIVE PRIORITY

Area

Activities Suggested

Curriculum

Plan system-wide goals,

Bring about accountability.

Help develop and implement plans for meeting individual needs,
Aid in development of affirmative educational program.

Provide resource units in black history to be integrated in
the curriculum.

Organization
of
Schools

Mixing of teachers,

Work toward development of program tc implement integration of
staff across the city.

Inter-school contacts: sharing, programs, and skills,
Get members involved in integrated situations to give feedback.

Work for*integration of schools; complete integration of all
schools.

Busing: children, parents, and comunities need help.*

Teacher transfer: Try to find more attractive means of
mcouraging transfers.

Special
Projects

Sponsorship of groups like "Voices, Inc."” for children from
all sections of the city.

Work on legislators to do something positive about open housing.

General.

Activities to make members of Task Force feel useful.

Understanding of new federal regulations and guidelines so
that the staff knows what is enforceable.

Student involvement.

¥ Buggested by more than one person,

Seven Task Force members, or 21%, listed no priority on the survey.

Several persons made more than one suggestion. Viewed in the perspective of

the needs of the Dayton schools, &ll of the items merit consideration in plan-

ning future prograns,
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Perceptions of Value of Teaching Skills in New Situations

A 1ist of 13 teaching skills which might be desirable in new situations
was given in Part I of the EEO Survey in a Likert-type scale for each group
to consider from a mark of (1) "Strongly disagree" to a marx of (5) "Strongly
agree." (See Appendix for copy of the ZEO Survey.)

A weight of 5 points was assigned to each "Strongly agree" uark, 4 to
each "Tend to agree", 3 to each "Uncertain", 2 to each "Tend to disagree",
and 1 to each "Strongly disagree", It was then possible to find the average
for each group on each item. Unfortunately, some of the iteis were omitted
by a few of the respondents to the survey, but this was taken into consid-
eration in computing the average.

Breakdown for the averages for each group for each item is given in
TABLE 6 on page 13.

The total group placed a high value on items 5, 10, and 11, which rated
a total average »f 4.8, 4.8, and 4.7, respectively. All new teachers and
the other teachers in new situations rated item 11 as 5.0, indica.ing "Strongly
agree.” Items 5 and 10 were highest for Task Force members, each with a
value of 4.8, as well as for the Control Group, who rated them averages cf
4.8 and 5.0, respectively.

Item 5. Within each school, teachers should be provided with time and

opportunity to create instructional materials vwhich meet the
speciric learning requirements of individual children.

Item 10. Total school and classroom activities need to be organized
with the kind of structural flexibility that meets the diverse
needs of pupils for continuous learning.

Item 11. In a disadvantaged school, large group (or class) processes
of instruction in some areas should be replaced with individu-
alized modes or instruction or small group learning.
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Task Porce members and teachers in new situations, chiefly as /oluntary
tranaters to racially different schools, gave a2 high average value to Items
¢ and 7, as shown in TABLE 6.

Item 6. Efforts should be made for the school to become more of a
commnity center, involving parents in planning for and
implementing their children's leerning,

Item 7. 1In order to teach Black history, cult re, and other special
courses which relate to interracial understanding, teachers
shouid be provided with a wide variety of riaterials from
vhich to choose those most applicable at th:e various grade
levels ana for particular courses,

New teachers also pointed out the special value of Items 1 and 3:

Item 1. Teachers who transfer should have training in assessing pupils!
abilities and learning skills in order to plan ¢curriculim
activities which will be meaningful to pupils,

Item 3. Tecachers should be provided with in-service training in apply-
ing specific training techniques in areas where intellectual
and educational deficits are most severe among the disadvantaged.

The contrel group put special emphasis upon Item 3 and Item 10, both
quoted atove.

jowest values for the total group were Items 2, 9, and 12, although the
4,1 everaie ror the total group on these items noted "Tend to agree." Lowest
for the Task Force members were Items 9 and 12, with an average of .1, New
teachers placed lewest value, 3.9, on Item 2, although in the Self-Actuali-
zation warking of the same 1ist, they felt less than "Moderately successful"
in this area of "selectin; and applying teaching strategies which raflect
MapPils' Adicferent levels ¢f ability and achievement,'as is thown in TARLE 7
ar “age " The conirol aroup gave Items b and 6 their lowest value of 3.9,

helon ‘Tend to agree,”

Oper.eerdeé Item 14 for the survay pariicipants to adé their own concern

in the area of teaching skills,uvrought a total of 20 different responses from

1t =5 persons who completed the survey,

1t




No additional response was made Ly the following:

19 Task Force members, 50% of those sending in the survey

3 new teachers, 434 of those sending in the survey
3 transfer teachers, 50% of those sending in the survey
_5 control group, 56% of those sending in the survey

30 of the total group, 55% of those sending in the survey
That more than half of those responding to the survey added no additional
item may be interpreted that the list seemed fairly comprehensive to these
people. All of the additional responses from the other 25 persons arec listed,
although, strictly speaking, some of the write-in items might not be con-

strued as teing in the area of teaching skills,

Suggestions to Supplement Teaching Skills in New Situations

Task Force members added these items:

"Less demand on teacher's time, especially at the elementary level,
before and after school."

"In-service course to help correlate Black History and culture,”

"Visits to other schools by educational personnel. (This was cut
short this year,)"

"Home visitations as a requirement, dut made only if the parent is
first contacted and seems agrecable,"

"Each sub-group should seek unity among themselves and with the larger
school orzanization, seeking bvetter relationships with other schools."”

“"Pure honesty with the student, development of true empathy for
teacher and student.”

"Use of aldes for small group work for more individualized instruction.”
"Reduce the teacher-pupil ratio to 1 to 20 per class,"
Nev_teachers considered these items iwportant and added them:

"Many opportunities to take the cuildren out of the building on
field trips."

"Availadble curriculua guide.”

"Tositive attitude toward children in the new situation and a bdasic
faith in their adilities.”

“Teachers should express themselves as people and be vulnerable to
the emotional climate of the room, not operate as plastic "yes" men.”

15




Transfer teachers made thesc comments in answering Item 1h:

"Teachers should become acquainted with their new school comumunity
prior to September."

"In the follow through situation, I am allowed at least half an
hour of time during the day tco plan, prepare materials, ete,;
this 13 very important to me."

"Just what is being cdone: interesting experimental prozrams, in-
service programs, etc."

The random sample group suggested the following:

"A visitation period of 9 weeks or exchange of teachers that have
not had contact with members of other rsces."

"More information about the school envirorment as related to what
the coemunity is really like."

"A class ratio of 15 to each tcacher."
"One state salary scale and eliminate the loss of pays if or when

transferring."”

Self-Actualization in Applying Teaching Skills

In a parallel column to the 12 items of Part I, staff members were
askeu %0 rate their own performence during 1969-70 in the area of each ftem,
marxing according to the following Yey:

1. Little success

2. S~me success

3. Moderately successful
k., Usually successful

5. Highly successful

The item with the highest rating, 4.3, in Self-Actualization for the
totai group was Itenm 13:

Item 13. Friendship of a teacher with a member of another race is
related to the teacher's own positive attitudes about neabers
of another race,

1t, <he group of ta2achers in new $chool situations which differed racially
from {hemseives, the rating given to Itea 12 was 5.0, vith five mexbers of
the group vhoe answered this item marking it 5. One rember of the transfer

RTrOup, one member of the random sample oi' teachers, and four Task Force
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members omitted an answer to the Seclf-Actualization blank, so that the
rating of 4.3 was based upon 49 responses.

The area in which the staff felt least successful was Item 6, dealing
with making the cchool hecome more of a community center, "involving parents
in planning for and implementing their children's learning." The average
for the total group for this item was 2.1, slightly above "Some success."
New teachers and teachers who transferred to racially different schools
gave especially low ratings to their own Self-Actualization in this area,
ratings of 1.6 and 1.4, respectively.

Item 7, dealing with black history and cultural materials, was lowest
for the random sample in Self-Actualization (2.5)., This group alsc consid-
ered themselves less than "Mﬁderately successful" (2.7) in the areas of
Item 5 (time and opportunity to sreate instructional materials to meet the
specific learning requiremeats of irdividusl children) and Item 8 (opportu-
nity to attend seminars in understanding forces of social interaction as
they r.late to historical, cultural, economic, and attitudinal differences
associated with race and class status). Task Force members also rated
Item 5 as second lowest in Self-Actualization.

Teachers who transferred to racially different schools gave the same
average rating, 2.7, to Item 5, but gave a still lower average rating, 2.3,
to Item G,

Iten 9. Teachers need access to and practice in the utilization of
principles bases on social psychological research that is
reiated to changing intergroup attitudes,

liext to Item 6, new teachers gave their iowest average rating, 2.3,
to Itenm 12, in measuring their own Self-Actualization §in the area.

Iten 12. At the ocutset of a course, pupils' learning experiences should

involve extensive structure or control untii self-naintenance

of desiradble learning behaviors become strongly set.

This may bde interpreted as an indication that discipline, or class control,
is something of & problea for new teachers, or, perhaps, that the new

1?7



teachers may feel more inclined toward less structure and control.

TABLE 7 on the (olluwing pape provides a listing of the averesge ratings
for each group, item by item. A further item analysis in comparing the
results of Self-Actualization given in TABLE 7 with the theoretical values
given in TABLE 6 on page 13, was not possible because of time limits set
for the evaluation report. Since the responses refer to the same items, the
reader may wish to make further interpretations on his own in comparison of
the two tables,

While few omissions were made in the theory column, & number of omis-
sions were made in answer to the question, "How do you rate your own perform-
ance this ycar in this area?" This may reflect, for some individuals, a
kind of unwillingness for analysis of self-performance, or ag some Task Force
menbers indicated, administrators did not feel & nccessity of answering Self-
Actualization blanks. No rew teachers omitted any items in the Self-Actual-
ization column.

In general, in interpretation of the Self-Actualization responses, the
respondents to .2 survey felt only "Moderately successful" in the areas in
which they marked "Tend to agree” or "Strongly agree" as matters of principle
which should prevail. Therefore, & greater educational opportunity for
children and young people could evidently be brought asbout through thre
establishment of policies which provide teachers with the necessary condi-
tions and situations whereby they may be better able to bring about certain

aspects of quality cducation vhich relate to their own teaching skills,
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P'erceptions ot Pupils and 'Their Achievement

A listing of 21 statements in Part II referred to black and white
pupils and their achicvement. Respondents to the survey were asked to
make & "candid appraisal" of each statement, using the same Likert-type
scale as used in the first column of Part I of the survey:

1, Strongly disagree
2. Tend to disagree

3., Uncertain
4, Tend to agree

5. Strongly agree

These statements included a number designed to reveal opinions of
staff about pupils and their achievement under integration. The composite
averages of the four groups on each item provide & kind of snapshot view
of staf( opinion.

The two items on which three of the groups marked "Tend to disagree'
were Item 7 and Item 6, with an average total rating of 2.3 snd 2.5, respec-
tively. The random sample group gave an average of 3.1 to each of these
items, generally "Uncertain,"

Item 7. W¥hite student achievement tends to suffer under integration
vhen white students are in the majority.

Item 6. White student achievement tends to suffer under integration,
if white students are in a minority.

Teachers who were voluntary transfers gave these items very low ratings:

1.8 and 2.0, vhile nev teachers assigned to racially different schools gave
them averages of 2.2 and 2.0, Item 7 had the lowest average o6f the 21 i{tems
for the Task Force members: 1.9, while Item 6 was in the direction of
"Uncertain” with an average of 2.6.

Both the Task Force meadbers and the voluntary transfers had Averages
somewhat toward "Tend to disagree" with Item 4 (2.5 and 2.6), a matter about
vkich new teachers vere "Uncertain” (3.3), while the rancom sample marked it
"erc 4o asree” (3.9). Average for the total grour was, thus, "Uncertain”
(¢.9).
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Item 4. Differences in achievement between integrated and segre-
gated Negro students are of only minimal significance.

At the opposite end of the scale, both voluntary transfers and new
teachers had a tendency toward "Strongly agree' for Item 11 (4.7 and 4.9),
an item with which the other two groups marked "Tend to agree" (4.2), the
total average being 4.3, highest for any item,

Jtem 11. The integrated setting has a great potential for proc.cing
better interracial understanding.

The random sample of teachers also tended toward '"Strongly agree" on
Item 9 and Item 20, with high aversges of 4.8 on both items, while the
Task Force members marked them "Tend to agree" (4.2 and 4.1). In contrast,
on these two ftems, the voluntary transfer teachers had an average of
"Uncertain" (3.4 and 3.3). New teachers were rore "Uncertain" on Item 9
(3.4), and registered an average of 4.4, "Tend to egree", on Item 20,

Item 9. Integration by itself will not automatically bring about
improvement in interracial understanding.

Item 20. The studenti's immediate home neighborhood exerts an
important effect on his achievement, independent of
family social class, ability factors, and school c¢lass
composition.

On Item 19, three of the groups averaged "Tend to agree" (4.2, 4.1,
and 3.8), while the voluntary transfer teachers had an average of 3.5, more
in the direction of "Uncertain.”" The total average was 4.1, "Tend to agree."

Iten 19. Fanily social class exerts an important influence on
student achievenent.

Task Force rembers gave averages of L.2 to Item 10 and Itea 13, indi-
cating "Tend to agree.”" Item 13 was the second highest average (4.6) for

voluntary transier teachers, ranking second to Item 11 noted above for this

21




group. The random sample average was 3.7 for Item 13, while the new
teachers' average was 3.6, giving a total average of 4.1, The random
sample 8lso had a definite "Tend to agree" (4.U4) for Item 10, but the
voluntary transfer group and new teachers were more "Uncertain" (3.2 and
3.3), providing a total average of 4.0, "Tend to agree."

Item 10. Integration by itself will not automatically bring

about improvement in achievement levels for Negro
students.

Item 13. To facilitate achievement, integration requires an
atmosphere of low social threat, a low level of anxiety,
and minimal conflict.

Another 3tem in which the total average was generally “Tend to agree"
(3.9), was Item 16, New teachers gave this item 4,0, Task Force members
3.9, and the others 3.8 and 3.7. This item should be considered in connec-
tion with Item 15 for which only the random sample had a "Tend to agree"
(3.9), with voluntary transfer teachers and new teachers definitely "Uncer-
tain" (3.0) and Task Force members with an average half way between
"Uncertain" and "Tend to agree" (3.5). Total average for Ttem 15 was 3.5.

Item 5. Overall, integration does help the average Negro student
to close some of the gap between the achievenent of white

and Negro students, but it does not appear to have the
potential to completely close the gap.

Item 16. To close the gap, integration should be accompanied by
a nunber of additional, specific programs designed for
the disadvantaged.
All of the other groups except the Task Force members were "Uncertain”
about Item 17. Task Force members were mére in the direction of "Tend to
disagrec” (2.h), while the voluntary transfer teachers' aver A 3.5 was

cfarther in the direction of "Tend to agree” than the others.

Item 17. There is no gap between the achievement of the average
white amd the average black student,
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The total average for Item 1, Item 2, and Item 12, was the same (3.8),
{nterpreted as "Tend to agree." The Task Force members' average for Item I
vas somewhat "Uncertain” (3.6). New teachers were definitely "Uncestein"
about Item 2 (3.1). The random sample group was '"Uncertain" about Item 12

(3.1).

Ttem 1. Integrated Negro students, as a group, achieve av least
as woll as segrated Negro students,

Item 2. In many cases, integrated Negro students achieve at higher
lovels than cegrated Negro stw ents.

Item 12, The integrated setting has a great potential for producing

an incressed orientation toward achievement.

Somewhat in doudbt, but closer to "Tend to agres" (3.6) is the total
average for Item 5. The voluntary transfer teachera gave this an "Uncer-
tain" average of 3.2, while the other groups rated it 3.7.

Item 5. Negro students in integrated schools with a high social
class tend to do better than Negro students in an integrated
school vwhose social class composition is lower.

Other items were generally rated as 'Uncertain" by the total group!
Item 14 (3.4), Item 28 (3.1), Item 3 (3.0), and Itea 21 (3.0). On Item 1k,
voluntary transfer teachers averaged in the direction of "Tend to disagree"
(2.4), while new teachers generally marked it "Tend tu agree" (3.9). On
Iten 3, the random sample group average was in the direction of "Tend to
agree” (3.8), in contrast to the othera., HNew teachers averaged "Tend to
agree" (4.0) on Item 21, while the other groups were all "Uncertain,”

Item 1. To facilitate achievenent, integration requires an atmos-
phere of high achievement expectation.

Item 18. Any student (black, vhite, or memder of other identifiadle
groun) is 1ikely to suffer some degre2 of educational dis-
advantage as a facet of attending & school or being in a
classiroom vith pred  .nantly lower status people,
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Item 3. Segrated Negro students frequently achieve as well as
integrated students,

Item 21..To encourage maximum achievement, schools should organize
classroom grouping by ability levels.

Listing of the averages for each item by the four groups is given in
TABL: 8,

In conclusion, any one or any grouping of these items might become the
subject of specific resea;ch as to the actual situation in Dayton schools.

Up to the present time, however, achievement test information in the Dayton
schools has not been compiled "by race", but rather by school and by grade
level within the school. For Dayton schools, therefore, the proof or dis-
proof of any item is not available. TABLE 8 gives the opinions of those
vho responded to the svrvey, but does not, in itself, either prove or dis-
prove any of the statements. Opinions are valuable in essessing where a
school system stands in the perceptions of the professionals who work with
siudents.

(Some of these items have been investigated in other school systems, as
is pointed out in "Racial and Social Class Isolation in the Schools=-A Eeport
to the Board of Regents of the University of the State of New York", published
by the Division of Research of the New York State Education Department in
Decemher 1969,) \

A tally was mace ¢f how the survey respondents consicered that they
had arrives at their conclusions for Part II. About 64% of the total group
named a single source, or basls of their point of view. Their responses

were distributed &8s follovws:

It's common knowledge 0%
My ovn hunch Oy
Personal experience 65%
Test results 3%
Research reports 6%
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The reniainder of the total group gave combinations of two, three, or

al)l of the bases suggested. Thelr responses were tallied separately, as

follows:
It's common knowledge 7%
My own hunch 16%
Personal experience 4%
Test results 13%
Research reports 22%

For both ways of answering, the respondents relied chiefly on "Personal
experience" in arriving at their "points of view." Those marking more than
one response were more likely to include "Test results' or "Research reports”

than those marking a single one.

Perceptions o amics_of Interaction

Part IIT of the EEC Survey listed 28 items with the title, "Dynamics of
Interaction." The phrasing of these items served to bring out a wide diver=
sity of opinion from the 5% respondents to the sarvey and inspired a good
number of write-in comments. A final item of Part III asked for a rank
order of the three most important causal factors of "unrest in the schools."
With responses welghted three points for a first choice, two points for a
second choice, and one point for a third, TABLE 9 lists the factors for the
total group in rank order and indicates the rankings of each subgroup.

As is shown in the table, the groups were generally agreed that "A
social climate of protest and disorder" was the chief causal factor,
although the random sample of teachers reversed this factor with the one
siven second place by the total group, "Direct outside provocation and
direction.™

Of least importance as a causal factor for school unrest, as viewed
v those vho responded to the survey, was "Hostility between black and vhite
siudenti , although this was rankeda 4 by the voluntary transferc and 6 by the

rew teachers, roth of the latter groups being in racially different ~-hools.
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TABLEE 9

RANKING OF CAUSAL, FACTOHS OF UNRISGT™ IN SCHOOLS BY SAMPLING OF DAYTON GTAFF

causal Welghted|Ranking || Task Force|New Voluntary |Random

Factor Value by Totalll Members Teachers |[Transfers |Sample

Group Value Renk|Value Rank{Value Rank|[Valie Rank

A social climate of

protest and disorder 9% 1 60 1 12 1 12 1 12 2

Direct outside provo-

cation and direction 69 2 38 2 7 2 n ez 13 1

Search for excitement 31 3 17 5 € 3 0 © & 3

Edqucational grievances 28 Yy 18 3 5 b 1 6 b 4

Personal grievances 25 5 15 6 5 4 1 6 by 4

Whites' fear and

distrust of Negroes 25 5 17 b o 7 L3 4y b

Nesroes' fear and

distrust of Whites 20 7 13 7 o 7 3 & U

Host1lity between Black '

and White students 15 8 9 8 1 6 304 2 8
=~ = — J- F- —J o W)

Other causal factors for unrest in schools were added by Task Force members and

new teachers who respunded to the survey.

They are listed below with the rank given

to them by eight individuals who added items.

Rank

1

(Task Force

curriculum,

)

member )

Causal Factor Suggested

(Task Force member )

Socio-economic differences,

of identity and loss of social standing.

“

Yistrust of the system by all protesting groupvs.

(Task Force member)

Selfishness of doing your own thing when you want to.

(New teacher)

Hostility and fear between black and white parents.

(No rank} influence of promoters of marihusna, dope, and LSD.

27

Uncertainty in how to cope with the social and economic consequences
of our scientifice age.

(New teacher)

Poor quality of education due to lack of preparation by educators,

A failure to "listen" and to "lead" the educational system to & relevant

Fear of loss
(Task Force member)

(Nev teacher)

{New teach

er)



A tahulation of the everages for each of the sﬁb-groups, item by
item, is shown in TABLE 10, with the avercges groupnd according to their
tendency to it the key for Part III of the survey.
1. Strongly disagree
2. Tend to disagree
3. Uncertain
k., Tend to agree
5. Strongly agree

The rirst four items, dealing with students' respect for teachers and
administrators according to race, brought a general tendency towerd "Tend
to disagree", with total group averages c¢f 2,0, 2,2, 2.0, and 2.2 for the
four items. The voluntary transfer teachers' average of 1.7 for each of
these items indicated more disagreement with the statements than the other
three groups. On the other hand, the random sample group aversge was close
to "Tend to disagree” with 1.8 on Item 1, but had a tenﬁency toward "Un-
certain" for Item 2, Item 3, end Item 4 (2.6, 2.6, 2.9). Disagreement with
these four items reflects staff opinion that students, regardless of race,
do respect teachers and administrators, rege:-Aless of race. That the aver-
ages were nearer 2 than 1, or "Strongly disegree", may mean that, in staff

opinion, there is room for improvement,

Item 1. White students do not respect black teachers and adminis-
trators.

Item 2. Black students do not respect white teachers and
administrators.

Item 3. 'White students do not respect white teachers and
administrators.

Item 4, Black students do not respect black teachers and
administrators.

Voluntary transfers also were definite (1.8) in "Tend to disagree"
with Item 5 and Item 6, about which the other groups were more "Uncertain",

resultcing in total group averages of 2,6 and 3.2, "Uncertain.”
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"Uncertain." Task Force members favored "Tend to agree" with Item 12 (3.9),
as did the random sample (3.6), while the other two groups had averages
close to "Uncertain.,”

Item 9. Most white liberals do not want to send their children
to predominantly black schools,

Item 10. Upper class Negroes want to send their children to
predominantly white schools,

Jtem 11. Blacks of a low socio-economic class éo not want to
send their children to integrated schools.

Item 12, Whites of a low socio-economic class do not want to send
their children to integrated schools,

New teachers and voluntary transfers again substantially agreed on
Item 24, with averages of 4,0 and 3.8, "Tend to agree." The random sample
group was "Uncertain' (3.1), while the Task Force members were at the half-
vay point between these two positions (3.5).

Item 24, Racially and socially isolated schools are a factor in the
rise of delinquency among lower-status adolescents, whether
black or white.

All except the random sample group had the sume average (4.0), "Tend
to agree", for Item 25. The random sample average was 3.1, "Uncertain."

Item 25. Thu general fallure to eliminate segregation in the nation's

schools, vhether de jure or de facto, has incressed the
level of interracial mistrust among whites and blacks.

The nev teacher average for Item 26 was in the direction of "Tend to
agree” (3.8), with the other three groups all "Uncertain", 3.2, 3.0, and 2.8.
Item 26. A disproportionate amount of time is spent by the teacher
on discipline problems in a newly integrated situation.
Three of the sroups averaged "Tend to agree" on Item 27 (4.0, L.0, and
3.8), a matter about which the random sample was more than uncertain (2.7).

item 27. Racial conflict in a school is usually triggered by a minor
incident involving 2 or 3 students.
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The random sample group again stood alone with an average of 2.4
approaching "Tend to disapree” for Item 28. The other groups clustercd
about "Tend to agree" with averages of .1, 4.3, and 3.E.

Item 28, Security puards in a school can do little more than
maintain an uneasy peace,

In an attitude questionnaire, such as Part III of this survey, the
diversity of opinion as represented by the averages ol the sub=-groups, oftan
providas the kind of specific information which is obscured by a total mean.
Careful study of TABLE 10, where the clusters of average responses are
readily visible, reveals these differences.

As in other parts of the survey, the average for the total group re-
flected the influence of the group of Task Force members which was far
larger than any of the other groups returning the survey. New teachers and
voluntary transfers were both working in racially different situations, a
circumstence which might account for their agreement on a number of state-
ments.

In Part III, the random sample of staff had many more averages in the
"Uncertein" category than any of the other groups, while the new teachers
had fewest. -

New teachers and the voluntary transfers has more items of "Strongly
agree", with voluntary transfers having five items averaging 5.0, indicat-
ing A very firm opinion of this group on the items so marked.

A column for "Strongly disagree" was omitted from TABLE 10 because

no item had an average of 1.5 or less.
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TABLE 10

AVERAGE OPINIONS OF SAMPLING OF DAYTON STArF ON DYNAMICS OF INTZRACTIO!N

ERIC

Aruitoxt provided by Eic:
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Factors VYhich Tend to Cause Interferences With Learning

If quality education for all students becomes a common goal, then there
needs to Le some &nalysis of those factors which tend to inteifere wi.h
learning, in order that their force may be minimized.

In Part IV of the EEO Survey, respondents were asked to choose among
32 1listed factors, those which they judged caused interferences with learn-
ing and to place them in rank order. In order to point up any differences
in their perceptions regarding White and Negro students, the two columns of
blanks bcside the item vere headed "White" and 'Negro,"

Instead of completing their judgments of both columns, some respondents
chose to do one column or the other, while some ignored this part of the
survey altogether. A few gave identical rankings to the factors for both
columns. These were all used in the composite tables found on the following
pages, showing the comparative rankings for Vhite and Negro students for
each sub-group.

Other respondents iznored the directions for Part IV, and placed their
own weights on the factors, such as using three or seven l's, four 2's,
five 3's, etc., to indicate that they felt certain factors were equal in
value. Because using these returns would have given those individuels the
equivalent weight of several other respondents, their responses were not
tabulated. For example, one Task Force member marked 12 1l's and added the
comment at the end* '"These are all of importance great enough that I would
not try to rank them!"

In tabulation of the rankings, a "1" was given 20 points, a "2" 19 points,
and so on in descending order of points. Most respondents did not include
as many as 20 factors, although a few did. Composite rankings for each
group vas then made, according to the number of points each item received.

Items which had the same number of points are indicated on the tables as

"ties. 11
3L




Any item which ranked in the top 25, according to the composite number
of points accumulated in a sub-proup, may be found in the four tables, with
the exception that only 20 factors are ranked for the voluntary transfer
teachers, llere, for example, "Poor attendance" as a factor causing inter-
ference with learning was ranked first for White students by all sub~groups
except the random sample, vho gave more importance to 16 other factors.

For Negro students, the voluntary transfer teachers gave "Poor attendance"
first place, Task Force members placed it second, new teachers seventh place,
and the random sample 18th.

On the four tables, "Lack of reading ability for yrade or course' for
White students was ranked second, 1llth, 4th, and 4th, as an important factor
interfering with learning. For Black students, this same factor was ranked
first, Sth, 4th, and 3rd,

New teachers ranked '"Lack of ability to listen and pay attention' second
for White students and first for Negro students. While the more experienced
staff pluced this factor farther down on the 1list, it still could be classi-
fied within the top ten: Task Force members, 7th and Lth; Voluntary
trensfers, 2nd for both groups; and Random sample, 10th and 15th,

The random sample had two quite different perceptions of the most
important factor: for White students, "La;:k of motivation", and for Black
students, "Lack of respect for authority .+ the teacher." '"Lack of motiva-
tion'" was ranked in 6th place for both groups by Task Force members, in 4th
and 3rd by new teachers, and in 3rd place for both groups by the voluntary
transfers, The random sample placed "Lack of motivation" in fifth place
{or Negro students.

"Lack of respect for authority of the teacher" ranked much farther
down the 1list, according tc¢ the other groups: Task Force members, 15th
and 17th; new teachers, 8th and 1lth; and voluntary transfers, 7th and 6th.
The random sample gave this factor 8th place for White students.
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TABLE 11

COMPOSITI! RANKING BY TASK FORCE MEMBERS OF FACTORS THEY BELIEVE INTERFERE

WITH LEARNING FOR WHITE AND NEGRO STUDENTS

Rank White Students Negro Students
1 | Poor attendance Lack of reading ability for grade
or course
2 | Lack of reading ability for grade Poor attendance
or course
3 | Lack of family support for Level of language development
educational goals
4 | Poor self-esteem (poor self- Lack of ability to listen or pay
concept) attention
5 | Lack of problem-solving ability Poor self-esteem (poor self-concept)
6 | Lack of motivation Lack of motivation
7 | Lack of ability to listen or Lack of family support for educa-
pay attention tional goals
8 | Lack of language development, Efoidance of participation in class
work
g | Lack of general readiness for ack of general readinesaz for grade
grade or course or course
10 | F=2lings of inferiority in face Economic disadvantage
of teacher expectations
11 { Non-compliance with class Cultural disadvantage
assignments
12 | Cultural disadvantage Defensive orientation (interpersonal
conflicts)
13 | Economic disadvantage Lower social class or status
14 | Today's climate of dissent Today's climate of dissent
15 | Lack of respect for authority Lack of feeling of effective control
of teacher of environment
16 | Avoidance of participation in Lack of problem-solving ability
clags work
17 | Health problems Lack of respect for authority of
teacher '
18 [:nxiety Non-compliance with class assignments
19 efensive orientation (inter=- Health problems
personal conflicts)
20 | bifficulty with comprehension Malnutrition
of abstract concepts
21 ck of feeling of effective Anxiety
control of environment
22 |'‘BExcessive interest in the Difficulty with comprehension of
opposite sex abstract concepts
23 |iMalnutrition Lack of vocational aspirations of
youth
eh |WWse of drugs ifficulty with adopted text and
[D learning materials
25 | Lower social class or status

* Bracket () indicates tie rank.
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TABLE 12

COMPOSITE RANKING BY WEW TEACHERS GF FACTORS THEY BELIEVE INTERFERE WITH LEARNING
FOR WHITE AND NEGRO STUDENTS
Rank White Students Negro Students
1 Poor attendance Taclk of ability to listen or pay
attention
2 | Lack of ability to listen or pay Lack of “amily support for educational
attention p08ls
3 | Difficulty of adopted text and Lack of motivation
learning materials
Y Lack of motivation Defensive orientation (1nterpersona1
conflicts)
5 | Lack of vocational aspirations Lack of reading ability for grade or
of youth course
6 |Lack of family support for Lack of general readiness for grade
educational goals or course
7 | Defensive orientation (inter- Poor attendance
personal conflicts)
8 |Lack of respuct for authority ifficulty of adopted text and learn-
of teacher [Z ing materials
9 {Today's climate of dissent oor self-esteem (poor self-concept)
10 | Poor self-csteem (poor self- Level of language development
concept )
11 }ilack of reading ability for grade Lack of respect for authority of
or course teacher
12 |Desire for excitement Lack of problem-solving ahility
13 |J.ack of problem-solving ability Difficulty with comprehension of
abstract concepts
14 lAnxiety Economic disadvantage
15 | Lack of general readiness for None-compliance with course assignments
grade or coursc
16 |Difficulty of learning tasks Today's climate of dissent
required in course
17 |Lack of language development Avoldence of participation in class
vork
18 | Non-compliance with course Difficulty of learning tasks required
assignments in course
19 |Self-indulgence in face of Anxiety
difficulty and work
20 | Lack of feeling of eifective con- Desire for excitement
trol over environment
21 | Dif“iculty with comprehension of Lack of vocational aspirations of
abstrac*t concepts youth
22 ]Feelings o.' inferiority in face Low general intelligence
of teacher expectations
23 {jLow general intelligence Low social class or status
2ii Yieoromice risadvantage Self-indulgence in face of diffi-
culty and work
25 ,oWer social class or status Lack of feeling of effective control

* Bracket ([ ) indicates tie rank,

ERIC

IToxt Provided by ERI

37

of environment

R ———
s - S - - - — - o — ]



TABLE 13
COMPOSITE RANKING BY VOLULTARY TRANSFERS OF
LEARNING FOR WHITE AND NBGRC STUDENT

FACTORS THEY BELIEVE INTERFERE WITH

_Rank White Students Negro Students
1 Poor attendance Poor attendance
e Lack of abllity to listen and Lack of ability to listen and pay
pay attention attention
3 Lack of motivation [Lack of motivation
b Lack of reading ability for Lack of reading ability for grade
grade or couvrse or course
5 Anxiety Lack of general readiness for grade
or course
6 Lack of problem=-solving ability Lack of respect for authority of
the teacher
i Lack of respect for authority of Lark of problem-solving ablility
the teacher
8 Economic disadvaniage Economic disadvantage
g Lack of vocational aspirations Avoidance of participation in class
of youth work
10 Lack of general readiness for Level of language development
grade or course
11 Level of language development -Poor self esteem (poor self=-concept)
12 Avoidance of participation in -Lack of family support for educational
class work goals
13 Today's climate of dissent ‘Anxiety
14 Low general intelligence ~Malnutrition
15 Lack of family support for Lack of vocational aspirations of
educational goals youth
16 Self-indulgence in face of Dirficulty of adopted text and
difficulty and work learning materials
17 Defensive orientation (inter- Difficulty with comprehension of
personal conflicts) abstract concepts
18 | Poor self esteem (poor self- Today's climate of dissent
concept) [
19 Non-compliance with course Difficulty of learning tasks requirei
assignments in the course
20 Avoidance of participation in Self~indulgence in face of difficulty
¢lass work and work
D AN

* Bracket {[ ) indicates tie rank.



TABLE 14

COMPOSITE RANKING BY RANDOM SAMPLE OF TEACHING STAFF OF FACTORS THEY BELIEVE

INTERFERE WITH LEARNING FOR WHITE AND NEGRO STUDENTS -
Rank White Students Negro Students
1l Lack of motivation Lack of respect for authority of
the teacher
2 Lack of problem=-solving ¢bility Difficulty of adopted text and
learning materials
3 Level of language development Lack of reuding ability for grade
or course
4 Lack of reading ability for grade rLevel of language development
or course
5 Non=-compliance with course -Lack of motivation
assignments
6 Poor self esteem (poor self. -Difficulty with comprehension of
concept ) ' abstract concepts
7 Pifficulty of learning tasks LDifficulty of learning tasks required
required in the course in the course
8 Lack of reapect for authority of Poor self esteem {poor self-concept)
the teacher ‘
9 Lack of family support for Lack of problea=solving ability
educational goals
10 ck of ability to listen or Loow general intelligence
[:apay attention
11 ealth problems Jtural disadvanteage
12 Avoidance of participation in Loower social class or status
class work
13 Anxiety Healtin proovlems
1 Difficulty of adopted text and Lack of general readiness for grade
learning materials or course
15 Difficulty with comprehension of Lack of ability to listen or pay
abstract concepts [ attention
16 Today's climate of dissent Anxiety
17 Poor attendance Non-compliance with course assignments
18 Defensive orientation (inter- Poor attendance
personal conflicts)
19 Lack of feeling of effective Defensive orientation (interpersonal
control of environment conflicts)
20 Econonic disadvantage Avoidance of participation in class
work
21 Cultural Disadvantage -Lack of feeling of effective control
of environment
22 Low general intelligence ' Today's climate of dissent
23 Lower social class or status rLack of family support for educational
oals
24 Malnutrition - Self-indulgence in face of difficulty
and work
25 Feelings o inferiority in face -Feelings of inferiority in face of

of teacher sﬁggctations teacher sﬁgectations

* Bracket ( C) indicates tie rank.
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‘
Fn the same way, olher factors may be analyzed by studying the tshtles,
Space for yvrite-in factors wac provided. One nev teacher added the

perceptive factor, "Attention pgetting, and attention weanted, from other stu-

dents', ranking this as being the Gth most important factor in interfering
vith learning for white students and hth for NHegro students. A voluntary
transfer teacher added, "Environmental conditions--large class size', rank=

fng it Uth for Negro students, Vhether from fatigue from the length of the
survey, or vecause they found the list fairly inclusive, the other respondents

added no items to Part IV.

Key Factors to Successful Achievement in Grade and Subject Taught

In contrast to Part IV, Part V of the survey asked fcr & rank order

1isting of 5 key factors to successful achievement necessary at the grade
and/or for the subject(s) taupht. This part was skipped by 11 Task Force
nembers, by 1 voluniary transfer, and by 2 in the random sample. The factors
to successful achievement are listed telow, with a notation as to grade and

subject taught,

Administrator: 1. Ability to concentrate attention.

TASK FORCH 2. Curiosity.

HMEMBER 3. Relaxed atmosphiere at school and at home,
L. Good physical condition,
5. Normal intelligence and reading ability,

Kindergarten: 1. Gbod self-concept.
VOLUITTARY 2, Acceptance by classmates and teacher,
TRANSFFR 3. Responsibiliiy and independence.
L. Good listening ability,
5. Good problem-solving ability and the freedom in the
classroom to do this.

First Grade: 1. BRelief that all children can learr. and do learn,
YOLUNTARY 2. Belief that all children can read.
TRANSFER 3. Constant conta~t with parenis about child's progress.

L, Belief that there is no difference in learning ability
of tle races,

Firs? Grade: i, Class sire small enourh to give rore individual help in

TASK TORCE -eaching resding and other basic sxills,

VEMBER 2. 'ore -ariely of materials, particularly “or reading.

2, ¥Yorkehop in teaching phonics.

b, Too vide a rance in atility in groups.

£, Betler psycholorical testing and irterpretatioche=too
1iitle understanding of prodlems and oo little effort
sace to find out the difficulties.
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First Grade: 1., Good attitude. (The children can and must learn. I can teach.
VOLUNTARY We must all work.)
TRANSFER 2. Good materin}s applicable to the grade and group.
3. Adequately cquipped room, cnough of everything.
4, Teacher's willingness to listen to children, und supervisors who
vant to help the children.
5. Teacher who wants to teaec:. children.

rirst Grade: ). A pood program for teaching=—vital in the inner city!
NEW TFACHER . Adeaquate staff,

1
2
3, Favorable attitudes and cooperation.
L., Good motivation for children,

5. Good equipment and materials,

Second Grade: 1. Cooperative personnel—Helpers,

TASK FORCE 2. Adequate supplies and materials,
MEMBER 3. Parental concern in educational goals.

. Ability to read on grade level,
. Maturity for age.

Second Grade: 1
2
3. Good health,
L
9

RANDOM SAMPLE

., Math comprehension for grade level,
. Ability to get along vith peers.

Second Grades 1. Maturity.
NEW TEACHER 2. Smotional stability.
3, Positive self-concept.
4, Attitude toward education and school.
S. Parental interest and attitude toward school and teacher,
cooperation and participation.

Second Grade: 1. Ability to listen and pay close attention.

TASK FORCE 2. Readiness.

MEMBFR 3, Home reinforcement of educational goals.
4, Motivation.

Primary: 1. Ability to comprehend and apply skills to work.
TASK FORCE 2. Ability to0 read and relate to studies.
MEMBER 3, Self-¢ ;teen.

4, Parental support.
5. Conduct,

Fourth Grade: 1., Good rapport-=understanding of expectations.
TASK FORCE 2. Individualieing instruction an much as possible.
MEMBER 2. Positive self-concepts=sincere praise ana =ncouragement.

grades L.8: Art
TASK FO&(CT 1. Giving the child an honest evaluation of his work.
MEMBER 2. Provide concepts and ideas that establish a basis for further
work.
. Jon's pressure a child, allow some creativeness, semi-directed,
General xnowledge of art and its purpoces in the worla:
establish a value for the sudbject. 1If the child is to learn,
he must find the sudbject useful to hir.
. Sstablishment of good rapport beiween tre teaciier and the
students

F ~ag ]
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Grades 5-8: Speciel Hducation, language Art and Math.

RANDOM 1. Putiencer 11!

SAMILE 2. Anh understanding of slow learners' characteristics and
learning abilities.

. suitable clacsrooms.

. Knowledge of matcrinls avajilable,

5. In-service meetings,

(:rade 6: 1. Involvement of each individual,
NEW TEACHER 2. Acceptance by peers and teacher,
3. To lose onesalf in the work of the whole work group.
4, (I nezeded help in challenging various groups on & topie.)
5. (Also he%p in finding activities of varylig difficulties on a
topic.
"4 and 5 don't answer your above question, but I feel the arswers
to my questions answer your question.”

Grade 6!
RANDOM 1. Understanding of individual differences.
SAMPLE 2. Teacliing cn the child's level,
3. Inspiring a sense of achievement.
4. Motivation, desire to learn.
S. Instilling a sense of individual worth.
Grade O: . Knov and prepare for the subjects,
TASK FORCE « Be understanding and accept students as they are, work from
MEMBER there.

1l

2

3. Be as flexible as possible,

4, Oive children a chance to decide what is to be done at times
in class,

5. Allow children opportunity to give their own opinions about a
subject, but also give them the facts.

Orades 6-8: Social Studjes

TASK FORCE 1, Tndividualized instructione=student choice of work,

MEMBER 2, Mutual respect of student and teacher,
3. Providing resource materials to be used in completing assignments.
4, Completing assignments.

Grade 7: Social Studies and l.anguage Arts
TASK FORCE 1. Set a climate of treating each student fairly but strietly.
MFMBER 2. 3ive them a concept of selfe-esteem and self-reliance by letting
each student discharge as many responsidbilities urncer the
guidance of the teacher as he is capable of.,
3., Teach skills through individual attention.

Grade 7: Social Studies

TASK FORCE 1. Reading avility.

MBER 2. Problem-solving ability.
. Adeauate self-concept.
i, Jupnport ‘rom home,
S. Motivation.

Arsae 't Jcf-ace
Yo Jeanin~ shility,
<. lompreransion.
1. Motivatiorn.

L2




Grade 7: Genersl Seience
NEW TEACHER 1, An informel, non~threatening classroom environment.
2. 5Self-conficence for pupil.
3. Teachers who have confidence in pupils' abilities to achieve.
4, Regular attendance, pupils and teacher,
9. Objectives that are understood by pupils,

Grades 7-8: Mathematics

RANDOM . Motivation—l'fust see or feel & need in some way,
SAMPLE « Ability to asswae self-control.

. Ability to follow directions,

. Ability to reaton, at least on lowest level.

. Ability to read and interpret,

ST D e

Grade: ‘(=f': Lanuage Arts
NEW TEACHER 1. Keeping young people interested so that they do not "turn off"
the teacher and others in the class.
2. Develop in the person a desire to learn on his own, a curiosity
for knowledge.
3. Respect for own opinion asnd other person's opinion.
i, Critical reading and thinking-=-ability to tell fact from
opinion.
5, Learning to live with other people (all kinds) peacefully.

Gredes 7-8: English
TASK FORCE 1. Group planning and materials according to ability.
MFMBER 2, Variety of reading materials and skills.
3. Less separation of Erglish from reading and spelling vhich
should be taught by the same person,
4, Combination of thought-provoking activities.
5. Less grammar, more emphasis on comprehension for understanding.

Crades 7-8: Science

RANDOM 1. Good attendance of teacher and students,
SAMPLE 2. Activities that involve students in demonstrations and
experiments,

3. Proper attitude of parents toward need for education.

L4, Less loss of class time due {0 assemdbly meetings or other
activities,

5. Using textbook for more than jJust one year, sometimes, &
science text could serve several grade levels.

Grade B: Mathematics
TASK FORCE 1. Crade level ability.
MEMBER 2. Interest and desire,

3. Home wotivation.

L. Listlening ability.

5. Working on assignments.

Srade o: Social otucdles

RANDGY 1, Motivaiion by all.,
SAMPLH 2. Pupils' interests, needs, aAnd desires.
i, Oven research and discussion pro and ¢on, of topics of current
concern,

4, Zeacine comprehensiun and skills and recall.
“Astering and {ollowing directions,

L3




Grade 7-8: Art
TASK FORCE 1. Ability to listen, follow & few simple directions, and
MEMBER accept motivation.

2. Self-confidence and personal esteem.

3., Ability to solve problems independently of othrers.

L. Appreciation of the concept of creativity.

. Courage to express one's ideas and simple coordination of

hand and eye.

Grade 9: General Math

NIM TEACHER 1. Good discipline and attention.

. Preparation and enthusfasm of teacher and class preparations,

. Class participation in assignment, response (verbally or
written), and immediate grading.

Motivation by encouragement of every favorable response,

Class discussions relative to behavior and present day protlems,
with allowance of time for class to come to attentioa.

N E WD

Grades Q-12: Vocational

RANDOM 1. Willingness to learn, the attitude of student.

SAMPLE . Behavior disciplined, respect of self and others.

Selr-disciplined to follow instructions and to do work regularly

and punctually.

. Regular attendance at school.

. Student has completed necessary goals of grades 1-8 (not "watered
down")=hes all necessary skills in basiecs.

WM E W N

Grades 0-10: Reading

TASK FORCE 1. Effort.

MEMBER 2. Good attendance.
3. Ability to listen and pay attention,
L, Confidence in sbility to achieve,
5. Raisirg level of self-esteem.

Grades 11-12: Comosition and Literatwi2
VOLUNTARY ), Sincere desire to learn. (I a student has a desire to learn
“RANSFER and some ability, he will succeed.)
: 2, Willingness to try everything.
3, Some ability to think creatively, to use the imagination,
L, Do assipnments and pay attention in class.
5. Good attendance,

Grade 11: History
TASY. FORCE 1. Priae of subject, to teach it to all students.
MEMBFR 2. Motivation to be happy about tasks performed.
3. Work with students as individuale, rot as social outcasts,
L, To be real, to explain relevance of materials as to how they
affect one's life,
5. Being consistent, human, tolerant.

arade 12: Refresher Math

TASX FORCE 1. /cceptable tlass participation.

MEMBER 2. Good attendance.
3. Self«discipline as far as studying 1s concerned.
k. Xnovledge of b dasic operations of mathematics.
., Insight into pradlem-solving.

Ly




Grades 11-17: Buniness
TASK FORCE 1. Good reading ahility,
MEMBER 2. Ability to follow directions.
3. besire Lo lcecarn,
h, Willin:ness to do assigned problems and homework,
5. Achievement in developing and recognizing sentences,
6. Motor coordination.

Senior High School Art

TASK FORCE 1. Interest in art and related subjects.

MEMBER 2. Willingness to accept new ideas and try new concepts.
2, Talent--natural ability in subject.

L., Ability to start work on and complete individual probdlems,
5. Good self-concept.

Intermediate and Junior High School: Special Education
NEX TEACHER 1. Good solf-concept in realizing avilities.
2. Acceptable of differences in others.
3. Realization and reality of student shaping his own destiny,
by developing discipline and self-responsibility.
4. Reading—decoding, encoding (phonics and expression skills).
5. Discovery and cxperimentation in the learning process.

(Mo subject or grade listed)
TASK FORCE 1. Ability to listen and follow instructions.
HEMBER 2. Good work habits,

3. Self-motivation,

. Average intelligence.

5. Support of family members,

(No subject or grade listed)
TASK FORCE 1., Positive sel -image,
MEMBER 2. lotivation (family-school imposed).
3. Accepting teacher.
4, Individualized instruction.
5. Relativity of the curriculume-student participation.

Any (grade): Any (subject)
TASK FORCE 1, Teacher must hold the students in high positive regard.
MEMB:R 2. Teacher must use a variety of materials,
3. Teacher rmust use a variety of procedures,
4, Teacher must program the materials intelligently, that is, the
learning sequence must be intergrated and the steps, steppabis.
S. The teacher must evaluate individually.

As can be noted from the foregoirg responses, some individuals interpreted
the "key factors to successfull achievement in grade and sudbject taught" as being
teachersproduced, vhile others took the cue from Part IV and stated key factors as

related o0 pupil ability and activity. Although this produced a 1ist that can not
ve readily categorized, the combination may serve to provide a prescription for

equality of educational opporiunity.
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Characteristics of lesporddents to Survey

Part VI fncluded provisions for data about those who responded to the
survey and aboul their students., Although no signature was required,
several individuals skipped answering this page, or ignored parts of it.

In a few cases vhere the race blank vas not completed, race was inferred
if the individual noted that he had attended a racially isolated "all white"
or "all black" school.

The small number of returns from new teachers, volunteer transfers,
and the random sample may be considered something of a handicap in judging
how representative of the larger group the small number of returns is, It
can be said, however, that these individuals did exhibit a responsivility
in returning the survey form.

TABLE 15 provides a tabulation of the characteristics of the members
of each sub-group and of the total group.

In three of the categories, more women than men responded to the survey,
The percentage of black teachers and administrators responding to the survey
was spall; all naw teachers responding were white, with only one black
voluntary transfer answering. The point of view of Negro teachers is, then,
only rartic'ly represented in the survey results.

Less than one-fourth of the respondents are native to Dayton or Mont-
gomery, but more than half (57%) were born in Ohio. One teacher in six
came from the South, with other parts of the country also represented,

As far as age is concerned, all groups were found in the survey, with
35% of the total being under thiriy years of age. The random sample had the
largest percentage in the 40-L9 age group, 55%.

The great majority of each group had attended racially isolated black
or vhite elementary schools, 73% of the total group. For secondary schools,
this percentage attending racially isolated schools dropped to 604, and for

college or university b64,
L6
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Those responding to the survey were fairly representative cf the
entir.e ataff, GO of the Lola) proup having a Bachelor's degree, 33% having
n Master's as the highest degree, with % having a Master's pluc 3C hours.

The number of years taught in Dayton schools varied from 1 year to
more than 25, with the largest number, 20 or 36%, having taught between 2
and 6 years. One out of four respondents to the survey had taught between
7 and 12 years,

Satisfaction with position was reflected in the 649 vho checked "Present
school” es their preference for type of position for the coming year, The
next largest group was "Administration" with 13%, Only 2 persons, or L%,
checked the blank, "Volunrteer to Aid Staff Integration”., These two were
from the Task Force, All of the individuals in the random sample checked
"Present school." If this percentage is representative, it would mean that
approximately 50 persons a year, under present conditions of communication
of need, might be counted on to volunteer in the program to aid staff
integration,

The place of residence of the respondents indicates something of the
extent of their own neighborhood experiences with those of other races,
Since 78% of the respondents are married, it is also a reflection of the
opportunity for interracial school experiences which the respondents own

children may have, Fifteen per cent of the respondents live in bdblack
neighborhoods, 539 live in white neighborhoods, and 31% in integrated

neighoorhoods. About 507 live within the city of Dayton, 40% in suburban
communities, and 9% in rural areas,

Because of the tine inrolved, {t was not considered feasible to study
the responses in terms of any of the characteristics of the respondenis,
T survey formé are on file for anyone who has An hypothesis to test along

this line!
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Characteristice of Classes of Respondents

A i'ipa) tally shoved the distritmtion of certein characteristics of
the classes of ihe respondents in Lhree areas!

Rarial composition
Soclo-economir status
Stanine achievrment

Task Force menbiers' classes were representative of all) deprees of
racial composition. New teachers 'ad chiefly blacxk students, Voluntary
transfers had either all black or all white classes. Most of the teachers
responding in the random sample had a msjority white class.

No jndivicdual responding to the survey considered his class to be
“"More than 507 upper class.” New teachers and voluntery transfers had "More
than 507 lower class." For the total group, of these anawering the question,
the classes vere rather evenly divided between "More thran 50% middle class”
and "More than SO., lower cless.”

Achievement level as desipnated Yy perceniages of stanine ,;roupings
incdicated vhether classes were lhelow average, average, or shove average,
Twenty=-tvo persons, or W05 did not answer this question. Of those answer-
fng, there was a {airly even division betveen classes predominanily average

in acrlevement and those below average., ‘The individual percentage groups

are listed below,

Task rorce members New Teachers Voluntory Transfers Random Sarple
100~ 0= O 25-65-10 100- 0= O 7520+ 5 59<%k0- 1
9010« O 2470+ 6 70-23= 2 107020 504010
80-20-10 20-60.20 68430. 2 2050420 1060420
70-2%- 5 10-£0210 60-35- 5 15-60-2< 0-20-20
70-20-10 10-80-10 k0.50-10

60:2c. § 15+50.25 15265420

€0-L0-10 10-75-15
50-35-1" 1045020
3025020 27.33.22
2‘\.’»0‘"5 -
W AFT N1 e crarazteristics o classes 0° ‘re -~espondencs to ihe

s:r e, a ¢ ourc i JARLE 16,
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Limitations of the Survey

With less than a 30 fLotal return of the survey forms sent to staff in
the four sinb-gfroups, therc may be a question concerning how representative
the opinions are of the Dayton professional staff, This is acknowledged as
a limitation of the survey.

Certainly, howcver, it can be said that the 55 resporidents to the survey
themselves felt a pgreater degree of responsibility in completing end mailing
in the torms than did those individuals vho laid the survey aside. There
was no external pressure to fill out the survey, as it was sent individually,
requirin:; no signatures; no one could check on who had returned it and vho
had not. (The 55 persons account for more than 2% of the Dayton professional
staff in the schouls.)

Because the Task Force members far outnumvered the other respondents,
their responses had the greatest effect on the averages for the total group,
item by item. In coming to certain conclusions, Task Force members had the
advantage of meetings sponsored by the EEQ Project which may have had some
effect on their attitudes about certain items. New teachers and voluntary
tranafers, only one of whém was MNegro, had the common experience of teach-
inz in racially different schools. @#ith only nine respondents, the random
satple of the staff could herdly be called & control group.

The tigures for any item can not, therefore, be given a high probability
value as being necessarily representative of Dayton professionsl school staff
opinion in general. In each of the four groups, the results for any one
item denotes only the mean response for the particula¥ group of staff who
compleced the survey form, or vho ranked inter-related factors, or who

presented certain ideas of their own.
Resistunce to the survey itself and consequent refusal to follow the

survey design vas neatly summed up by a man on the Task Force whose classes,
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according to Part VII, were "More than 50% lower class," Across the
blank space on Part IV, he scrawled, with triple underlinings:
"ABSURD~=Many of these elements interact—to imply they can be
ranked is foolishness!! And wastes valueble time!™
By skipping both columni, this gentleman deprived the survey results of
his judgment about factors that interfere with learning, although he did
complete Part V with 5 "musts" for the teacher as keys to successful achieve-
ment, He is an advocate of “constructive feedback" in the process of
"continuous consultation and supervision” in achieving staff integration.
A number of other persons skipped one or both columns of Part IV.

That two types of respc :s occurred in the marking of Part IV and
Part V suggests that the clarity of the directions might be improved.

In constructing this questionnaire, formal structure for ease of
tabulation and flexibility to allow for free play of the ideas of the
respondents were both attempfed., Formal structure became a limitation if
the respondents rejected the design. Flexibility in open~ended questions
made for greater difficuity in categorizetion, as shown in the reporting
of Part V.,

No over-all "scores" were attempted for the total survey or for any
part. Any research value lies in the item by item study anc interpretation.
Any contribution to the school system lies in the evaluvation and implemen-
tation which may ocecur from such item by item study in terms of the under~

lying question, "Where do we go from here?"
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GENERAT, CONCLUZTONG

The 55 respondents to the FEO Survey seemed very sincere in their
responses to the various parts of' the survey, from freely ansvering open~
ended questions to scaling their opinions on commonly held or controversial
issues, to rankins (or refusing to renk) factors of importance, to occasion-
ally "improving" the lenguage of the survey, This sincerity contributed to
the validity of Llhe results of the survey.

Basic educational rneeds of the payton schools were-recognized as in-

cluding, among others, 1) the development of reading skiils, 2) meeting
individual needs through individualized instruction and guidance, 3) teachers
vho are qualified and sensitive, with patience and concern for others, and
who design meaningful activities at vhich pupils can succeed, and 4) the
development of an atmosphere of human relations wherein pupils have good
attitudes about themselves and each other, bringsing about reconciliation
between races and pgenerations and ending hehavioral problems stemming from
racial tension.

To achieve staff integration, the respondents tended to support voluntary

transfers, the assignment of qualified new teachers to racially different
schools, and both rational and effective support of' change through in-
service workshops and seminars, counseling, and administrative support.

In an evaluation of the functioning of EEO Task Force members, the

Task Force members noted that they had engaged most often in these roles:

1) As an aide to the principal in helping him and the staff in the
development of behavioral goals.

2) As a resource person in aiding positive interaction emong staff.

3) As a resource verson in helping to determine the needs within
the school releting to pupil interaction.

Some Task Force members went further than these prescrited roles in

initiating other types of activities in their bulldings.
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Two_general areas of prioritv for Iqual Educational Opportunity Project

activities were sujigested by a large nunber of Task Force members: l) the
necéssity for in-service workshops and seminars leadine to positive inter-
action of staff, students, and community, and 2) specific supgestions for
school orgenizational problems dealing with sharing, teacher transfers, bus-
ing, and school integration,

In the consideration of teaching tgkills in new situitions, stronm agree=

ment vas expressed with the necessity for teaching skills which meet the needs
of individuel children, with instructional materials created, if necessary,
by the teacher; flexibility in organization: and methods of individualized
instruction replacing larpe group processes in disadvantaged schools, New
teachers and voluntary transfers to racially different schools expressed a
fairly strong agreement that "Friendship of & teacher with a member of
another race is related to the teacher's own positive attitudes about members
of another race," with other groups tendiné to agree with the statement.

The total group tended to agree that teaching skills should include:
1) planning meaningful curriculum activities, 2) applying teaching strategies
to different levels of ability and achievement, 3) developing an emotional
climate within classes to achieve desired educational goals, and &) structural
flexibility in the organization of school and classroom activities. In order
to apply specific training techniques, they tended to asgree that in-service

treining should be provided.

There was fairly strong agreement, especially among the voluntary transfer
teachers, that teachers should'be provided with a wide variety of materials
in order to teach Black history, cwlture, and other aspects of inter-raciel
understanding. They tended to agree, also, that teachers should have the

opportunity to attend seminars in understanding current forces of social inter-
action and that teachers need access to and practice in the utilization of prin-
ciples vased on social psychological reseerch related to changing intergroup
attitudes,
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Another item on which the total group tended to agree vwas that the
school should become more of & rommunity center involving parents in planning
for and implementing their children's learning.

Voluntary transfers tLended ﬁoward being "Uncertain" about the stateme#t
that, at the outset of a course, pupils' learning experiences shoﬁld involve
extensive structure or control until self-maintenance of desirable learning

hehaviors become strongly set. The toutal group, however, tended to agree,

In judging self-actualization in applyinz these teaching skills, the

total group gave its highest success rating to the item concerning friend-
ship with a -aember of another race. Voluntary transfer teachers were
unanimous in marking "Highly successful” in this area, while the others
averaged ''Usually successful,"” Least successful in self-actualization was
the item involving parents in their children's learning, with the average
for the total group denoting "Some success." In the areas which they had
marked "Tend to agree" or "Strongly agree", the respondents to the survey
generally appear to feel only "Moderately successful.” Greater attention
needs to he given to the aspect of establishing policles and bringinz about
conditions under vhich teachers can feel successful as they apply their
teaching skills.

Perceptions of pupils and their achievement appeared to be related to

group experiences concerning an item. For examvle, Task Force members, new
teachers, and voluntary transfers all tended to disasgree thot white student
achievement tends to suffer under integration, whether or not the waite
students are in the majority or a minority; the random sample of teachers
registered "Uncertain" on this item. New teachers and voluntery transfers
had a tendency toward "Strongly agree" that the integrated setting has a
great potential for producing better racial understanding, while the other

groups tended to agree,
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There was some diversity of opinion concerning the statement, “Integra-
tion by itself will not automatically bring out improvement in interracial
undexstanding"”, which the rendom sample merked “"Strongly agree” and about
vhich the naw teacher group was "Uncertain," Markings of the othker two
groups indicated "Tend to agree.'" Both new teachers and voluntary transfers
wvere somewhat uncertain about the supplementary statement, "Integration by
itself will not automatically bring about improvement in achievement levels
for Negro students", but the totel group average was '"Tend to agree."

As a whole, the respondents were definite in "Tend to agree" that family
social class and the student's immediate home neighborhood exert important
influences on his achievement. A review of studies in this area does in-
dicate that family social class level appears to exert an important influence
on student eachievement, but also states definitely:

"The social and economlic context of the disadvantaged student's
neighborhood does not appear to exert any e’fect on achievement,
independently of family social class, ability factors, and school
social class composition.”

Lacking local reseaich to prove or disprove other statements regarding
student achievement under situetions of integration or of racial and social
isolation, survey respondents were generally inclined toward uncertainty about
nany of them. For example, they were uncertain about whether a gap exists
between the achievement of the average white and the average black student
and not too sure about the effects of integration in closing the gap. On
this point, the New York report states:

"Even though the studies often indicate superior achievement on the
part of the integrated Negro student, it must still be noted that
the integrated Negro student generally remains behind the achieve-
ment levels displayed by the wiite majority. Integration, on an
overall basis, does help the Negro ttudent to close some of the
achievement gap that is found between white and Negro students,
hut it does not appear to have the potential to completely close
the gap. This suggests that, if this gap is to be erased, in-

tegration must be accompanied by a number of additional, specific
programs catering to the disadvantaged."
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The New York State report is a summary of a number of studies which
have been reporied nationally, Its conclusions are somevhat tentatively
stated and may or may riot be applicable to student achievement in the Dayton
schools which have not engaged in direct research conce-ning relative schieve-
ment of racial groups., Steff perceptions, as reported for different groups
in this survey, could form the bases for generetinz hypotheses for further
study, if this was deemed advisable,

Perceptions of the dynamics of interaction varied amony the groups,

While the group average indicates that some of the repressntatives of the
Dayton professionel stafl tended to disagree that: 1) The Black Fower move=
ment holds the preatest promise of economic opportunity for blacks; 2) Busing
of students is a good way of improving racial balance in the schools; and |
3) Interracial dating among high school students is an ef‘ective means of
creating interracial understanding, the averages of some of the subegroups
were in th~ direction of uncertain for each of these propositions,

On the other hand, the cluster of items regarding.housing opportunities,
the rationale of the civil rights movement, equality of economic opportunity,
availability of birth control information to the poor, and the persistence
of poverty in a land of plenty evoked either "Tend to agree" or "Strongly
agree" from all groups in the survey, showing a basic concern for meeting
h'uman problems,

A general tendency toward disaéreement with the four statements re-
garding students (regardless of race) not respecting teachers and adminis-
trators (regardless of race) projected a faith in students on the part of the
survey respondenté, although they evidenced more uncertainty about the two
statéments regarding the degree of receptivity of black (or white) students
to black (or white) teachers. Perhaps this feeling about receptivity is one

of the factors which causes teachers to volunteer, or fail to volunteer, for
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transfer Lo racially different schools, This opens an area of posaible

exploration for the Equal Educational Opportunity Project to consider,

Interrelat.d factors of importanre which interfere with lesrning wvere
identified Ly ranking for white and Negro students by the survey respondents
vho ranped from administralors to teachers of all grades from kindergarten to
rrade 12 and of all subjects from art to mathematics, Although the composite
ranking of' the respondents of any of the four sub-groups tended to give
somevhat different ranks 10 the factors for the two racial classifications
of students, the following factors appeared on nearly all eight group lists
among, the 20 most importent factors:

Lack of motivation

Lack of reading ability for grade or course
Lack of ability to listen or pay. ettention
Poor attendance -

Lack of family support for educational goals
Lack of language development

Lack of problem~-solving ability

Poor self-esteem (poor self-concept)

Lack of respect for authority of the teacher
Lack of general readiness for grade or course
Eeonomic disadvantage

Defensive orientation (interpersonal conflicts)
Anxiety

Today's climate of dissent

Non~compliance with course assignments

VWratever can be done to overcome the effect of any one or of any
combination of these factors should contribute to a more dynamic and posi-
tive "field force" for learning in the classroom. This would set the stage
for equality of educational opportunity for ail students,

Individually listed key factors to successful achievement according to

‘hrade and subject taught gave positive support to the above listing.

As previously suggested in thi. report, respondents to the survey appeared
to he cincerely interested in education of all students. Given the quality of
professional staff represented by the respondents to this survey—a staff wille
ing co analyze a problem and seek solutions, the schools can move toward higher

quality education if their suggestions are considered and implemented,
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