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ARSTRACT

Despite an excess of materials availahle today on
classroon apunroaches to the rass media, few *nglish teachers have
either the trainina or experience to determine which studies are
relaevant and worthwhile or how to utilize them in the classroow. A
survey of some of this literature, therefore, can help interested
teachers make selections appropriate to their needs. In film study,
siqnificant both as a medium of mass entertainment and as a najor art
form, a number of pamphlets, articles, and textbhooks contain detailed
d iscussion of aims and methods of film study and lists of films.
While only one textbook is currently available on popular music,
several essays and articles represent a va.lety of current points of
view on the importance of pup music in the classroom, included as a
means of trainino students in more sophisticated discrimination. Scme
of the current naterials on television, advertising, the press,
comics, and ropular fiction hoth dermonstrate the close connection
betveen macss media and tre teaching of literature and set mass medla
in its proper social context and in the lives of today's students.,
(Included are a checklist and an analysis oY current essays, journal
articles, texthooks, and books, largely Briticeh, on various asvects
of the mass media.) (DDV
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3 Work 0N the mass media has a place in English teaching: that much is
ul widely, if not universally, agreed. Many teachers fiad thamselves in a posi-

tion whete they fecl they would like to extend ihe range of theit subject in

this ditcction, but are uncertain how to proceed. In many cascs, despite the

clear recornmendations of the Newsom Report, they will face opposition
! from scnior collcagucs. They will b awate of inadequate facilitics, and of an
; altcady overerowded curticulum. They will have very little spate time in
; which to think and prepare, and they may be wortied by their own lack of
familiarity with the relevant matcrial—inass mcdia studics have advanced
tapidly in the ast ten years ot so, but there has been litele attempt by univer-
sities of celleges of cduc-tion to offcr future teachers any training outside
’t the traditional disciplines. Furthermore, until very recently, there was an
almest total lack of books to which the teacher could tuny, cithet ot hisown
guidance, of for use as basic texts in the classtoom.

These ate all major problems, as scrious today as they cver were. Only the
fast has changed, and the change has been extraotdinarily rapid: suddenly
thete it a plethora of books, attickes 2nd monegtaphs, addressed specifically to
teachers, all dealing with aspects of classtoom wotk on the mass media. |
have before nie a list of about one hundred items, and the task of collecting
and rcading through them has been cnormously time-consuming—so time-
consuming, in fact, that very few teachers would find it possible to fanuliarise
themsclves with the whole 1ange, even it they wanted to. The problenis no
longcr that of a hack of matctial, but of knowing whete to start. Which,
X among all these publications, are most worth reading and purchasing for the

libtary, and which ate good cnough to justify the expense of obtaining c.ass
scts? The purpose of the prescnt atticle is to survey as much of this literature
as possible—given the limitations of space—in the hope that intcrested
tcachers will thereby find it casict to make the selction approptiate to their
patticdar needs.

The whole question of teaching film stands apatt from other work on the
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14 THE USE OF ENGLISH

mass media. The essential difference is that film is now recognised not only
as 2 medium of mass entertainment, but also as a major contemporary art
form. Under a heading like *film appreciation’, it is therefore relatively casy
to justify the introduction of such wotk into the classroom, and much film
teaching is in fact based on assumptions similar to those applied in the teach-
ing of literature—i.c. to offer children some experience of significant works
of art which might not come their way outside the school. It has also been
argued that great films, because of their vividness and immediacy, arc
‘available’ to a majority of children in a way many great books are not. But
film is ulso 8 mecivrm of mass entertainment, and the acguments for teaching
the other mass media apyly here as well—training in disctimination, helping
children to recognise cheap or inferior productions, and yet showing them
that the best of the popular arts descrve to be treated with respect.

Film teaching is of course difficult, time~consuming, and expensive, but
in this field at least the teacher will find & great deal of readily available
assistance. The British Film Institute is a unique and invaluable organisation,
and the Society for Bducation in Film and Television, especially through its
publications Sereen Education and the Sercen Education Yearbooks, can provide
practics! help and sdvice. The most useful starting points here are five
relatively cheap pamphlets: Teaching About the Film, by J. M. L. Pcters;
Screen Fducation, by A. W. Hodgkinson (both published by UNESCO);
Film and Television in Ecvcation for Teaching; Film Teaching, Jma by Paddy
Whannel and Peter Hatcoust; anc Talking About the Cinema, by J. Kitses (all
published by the British Film Institute), These wotks contain detailed
discussions of aims and methods, lists of films and extracts that have been
found to work successfully in the classcoom, as well 1 Ptactical examples of
specimen courses, book lists, and advice ou obtaining films. In “Two Hourss
Week' (Sight and Sound, Autumn 1962) Notman Fruchtet discusses ways and
means of fitting wotk on film into a ccowded timetable, and in two recent
articles in English in Education (Summer 1968) Chatles Batt and Roy Knight
put forward some useful ideas. The chapters on film teachirg in general
books on the mass 1aedia tend to be di*appointing, but those in Disriminetion
and Popular Culture, edited by Denys Thompson, Understanding the Mass
Media, by Nicholas Tucket and Mass Media in the Clazstoon, by Brian Firth,
ate wotth consulting. The discussion of popalat films in Stuact Hall and
Paddy Whannel's The Populer Arts explotes the possibilities for establishing
standards of disctimipation among tepeesentative British and Ametican
box-office successes: theit analysis of the Westemn is one of the most original
patts of this descevedly well known book, while ihe commentary on
Butterfield 8 (pp. 213-18) stands as an excellent example of how the pee-
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tensions and failures of 2 bad film may be cflectively but unhysterically
brought into the open.

Populat music raises a diffeeent st of preblems, not least the controversy
that any suggestion that it might be introduced in.o the classcoom is bound
to provoke. Yet Mr, Tucket's justification for including a section on it in his
book has & good deal of force: “Tecnagers spend so mauch time with pop
music that ignorance about it on the teacher’s part will also mican that he
docs not really know his pupils, who use this form of music as a form of sclf
expression.” A similae case, argued in rather more detail, was put forward by
the compilers of the Newsom Report (para. 416), who stressed the need to
‘bridge the gap between . . . popular enthusiasnus and the much more varied
and demanding forms of music to which . . . the school should be introducing
the pupils’. These writers have tricd to work out a position between the
extremes of passive classroom indulgence in pop fot its own take (to which
Richard Maybey’s ¢ecent Panguin, Cenmestors: Bekind the Scere, comes
unfortunatcly close), and the doomsday prophecics of David Holbreok, who
has claimed that all pop is ‘dchumanising”: “What is the ¢ffect, 4l toldr We
need look no further than the rising figutes of illegitimacy which arc a
measure of the way ‘pop’ has teduced the value we st on oursclves and
things human' (‘Predatoty Beatles’, The Use of English, Spring 1969).

I do not intend, by that comment, to be unfait to Mr. Mavbey, The
Convexions scrics, of which he is genetal editot, is a promising cxpetinent in
the textbonk ficld, and his own volume, which is concened with teensge
music and culture, has much to reccmmend it. 1 do think, howeve:, that his
"cool lock at the pop teene’ is too ccol altogether, and that he has faileu to
make the essentiz) educational distinction between chisstoom “activitics’
which mctely pass the time, ar.d those which lead childten to think for them-
selves ot help them to sce things feom points of view othet than their swn.
Mt. Holbtock’s approach to vducation and the mass media is well known
cnoogh to tequice no further sununary hete, but intcrested teaders mighe
consult two catlict atticlesin The Use of English, both of which telate in part
to populat music: ‘Quite Jscful Neutrals’ (Spring 1966), and ‘Folkeeng and
the Cultute of Hate' (Summer 1966). In the same joutnal ate to te found
futthet comnicntatics »n the Beatles by James Reeves (Spring 1968), and
. E. Chotley and G. C. Nicholls (Autumn 1968),

Bchind the Sceme is the only available textbook on popular music, but thete
ate some excellent cssays addressed to the teacher. David Hughes' chapter on
‘Recorded Music’ in Dinrimination and Pepwlar Cwlnere places modern pop in
its widct musical context, as do Hall and Whannel ir. The Populer Ante. Like
the compilers of the Newzom Report, they tecommend moving out from the
music to studics of the industry and the avdience, especially the “teenage
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consumer’, By far the best book in this ficld, however, is Keith Swanwick’s
Popular Music and the Teacher. Mt, Swanwick, in fact, has made an important
contribution to our understanding of popular culture in general: his chapters
tclating modemn pop to jazz and folk music ate as good as anything on the
subject, and when he moves on to discrss the social and cultural implications
of musical developments he is able to do so with tact and intelligence. His
detailed chapter on ‘Populat Music in the Classtoom’ is based on the practical
experience of what sounds like highly successful teaching, and is full of
uscfis] suggestions. There is also a broadly-based bibliography and . list of
records and song books.

'The general books on the mass media come into their own for ‘wotk on
television, advertising, and the press. Raymond Williams' Communications is
indispensible, and the volumes by Firth, Tucker, and Hall and Whannel
stand in that order of length, expense, and complexity.

Otherwise, the best English writer on television in the classtoom is A. P.
Higgins, His Talking Ab.at Television and ‘Education in Television’ (Appen-
dix to Hodgkinson, Streen Education) ate both practically and theorctically
uscful. Two Ametizan publications which place panticular stress on the
attistic potential of television ate Television and tne Teachirg of English, by
Ncil Postnian, and TV as Ant, cdited by Patrick D. Hazard. Mr. Postman's
book has a long section on ‘The Classroom Study of Television®, which is
extremely practica), althoug': rather obvious. Michael Matland’s'Z Cars and
the Teacher’ (Use of English, Spting 1967), ontlines an approach which
cenld be adapted fot work on eurtrent television programmes.

In compatison with filrs, popular music, and television, clastoom wotk
on the press presents relatively few problems. 1tis, however, less imn.ediately
tclevant to the lives of most pupils, All the gencral books can be recoinmen-
ded, and Graham Mattin has conteibuted an excellent chaptet to Discrimin-
ation and Popular Culture. Michacl Marland’s Follewing the News is an out-
standing textbook. Work on advertising is more problematical, but again
the general books are the 1nost helpful. Chatto’s foldet of pamphlets,
Leoking a1 Advertiring, is cheap and useful fot practical studses.

Good wotk on comics, magazines, and populat fiction is hard to come by,
and the best of what thete is will again be fcund in the grneral booke. Hall
and Whannel have chaptets on ctime and tomance fiction, and Tucket and
Fitth both survey the main types of English magazines, though in rathet dull
ways. Pethaps deseevedly there is little on comic books—though given their
populatity among childeen, there ought to be—and even Jess on comic
sthips.

The last few yeats haze scen the sudden appearance of a large numbet of
school texibooks on the mass media, some of which would be suitable for
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groups at widely different age and abulity levels, Heee a distinction has to be
drawn between books published in seties, and those which attempt to cover
all the media in a single volume,

There ate now two very similar series which appear to be competing for
exautly the same market. Both contain four volumes: E. W. Hildick's
‘Close Look’ scrics (A Close Look at Newspapers; Magazines and Comics;
Television and Sound Breadeasting; Adveriising), and R, B. Hcath's "Mass
Media’ series (Newspapers; Popular Reading; Television and Radio; Advertising),
Allaze priced at less than ten shillings. Mr. Heath's serics scems to me clearly
the better, but the mote difficult choice is between these fout-volume serics
and the singic-volume compendiums discussed below., To work through all
Mt. Heath's books, fot example, would presumably take several years, and a
further problem arises because both writers have chosen to treat all the
vatious m:edia in exactly the same way. Yet to sclect any onc of the books
would scem te lead to absurd specialization. Worse still, Lamn * convineed
that cither Mr. Heath or Mr. Hildick has made the best use of the space
available: there is a kind of thinness about all cight books which somctimes
conttagts unfavourably with single chapters in mote gencrat works. In othet
words, I think the setics format might have been a mistake, and the ridiculous
amount of duplication here indicates that at least onc of these publishers is
going to be stuck with a white elephant.

There ate three general textbooks available. Living 1With the Mass Media, by
Ronald G. Cave and Raymond O'Malley, is a ‘discussion’ book intended ‘to
get you [pupils] thinking, and to put you on yout guard’, but it is cxtremely
generalized, and, as it is addressed to youngee children, the lack cfillusteative
material seerns 2 majot disadvantage, Roger Manvell's This Age of Com-
munication is comptchensive and detailed, and strikes a useful balance between
“facts’ and ‘problems’. By far the best of these books, however, is Alan
Hancock's Mass Communication. At fiftcen shillings this is a remarkable and
atttactive production in which, fot once, the intelligently planned questions
and excrcises add to the book’s content through the use of well sclected
quotations from othet, more advanced studics. Moteovet, Mr. Hancock
insists that this kind of clastoom wotk has no point unless it is socially
tclevant, and his section oa *Society and Mass Communication’ {which
includes some comments on mass communication in developing countrics)
shows that it is possible to present childten with complex peoblems in ways
which ate genuinely thought-provoking, and yet not grossly ovet-simplified.
It s difficult at che moment to imagine a better book than this one, or one
which mote conclusively demonstrates the educationa! potential of mass
media studics.

One important though already well krown textbook temains to be
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mentioned: Reflections, by Clements, Dixon, aiid Str.tta. Their scction on the
mass media is specially designed for less able pupils, and th= book as a whole
suggests one way in which work on the media may be incovporated directly
into English teaching. These authors include the media as one of several
eelevant social ‘thernes’, which are taken as worthy of consideration in theie
own right, The main purpose, however, is to provide opportunitics for
sclf-cxptession, both in writing and discussion. This ‘thematic’ approach
scems to me important, partly because it avoids separating the mass media
from their social context and from the lives of the pupils, but more because
it maintains close connections with the teaching of litcrature. Further
suggestions for work aloag these lines—on themes such as “violence in
socicty’, ‘family life’, ‘work and leisure’—ate to be found in Telking About
Television and The Popular Arts.

CHECKLIST OF BOOKS AND ARTICLES

General Studies of the Mass Media

Firth, Brian, Mass Media in the Classroom (Macmillan, cloth 2ss; paper 115)

Hall, Stuart and Whannel, Paddy, The Popular Arts (Hutchinson, 45s)

Thomgson, Uenys (ed.), Discrimination and Popular Owlture (Penguin, 45)

Tucker, Nicholas, Undetstanding the Mass Media: A Proctical Apprsach for
Teacking (C.U.P., y0s)

Williams, Raymond, Communications {tevised edition, Chatto and Windus,
30s; Penguin, 45 64)

Textbooks
Cave, Ronald G. and O'Malkey, Raymond, Living Iith the Mass Modia
(Ward I ~-k, 125 &4)
Clements, Sirvon, Dixon, John and Steatts, Leslie, Reflections: An English
Cowrse for Students Aped 14-18 (O.UP,, 75 64)
Hancock, Alan, Mass Commeiication (Longmans, 137)
Heath, R. B., Sctics: The Mast Media (Hamish Hamilton, ofiginally pub-
lished by Bodley Head, 91 64)
1. Norspapers
2. Pepular Reading
3. Abvertising
4. Ttlevision end Radio
Hilick, E. W., Series (Faber, 71 to 108)
A Clost Lock st Nowspapers
A Clese Lock ot Mepazines and Com:s
A Clost Lo~k st Tekerision esd Sownd Broadasting

A Clost Lock at Advertising
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Manvell, Roger, This Age of Communication (Blackic, tss)

Marland, Michacl, Following the News: A Course in the Effective Reading of
Newspapers (Chatto and Windus, 155)

Marland, Michael (ed.), Looking at Advertising (folder of cight pamphlets,
Chatto and Windus, s 64)

Maybey, Richard, Connexions: Behind tte Scene (Penguin, $s)

Special Topics

Bart, Charles, 'Film and Literature’, English in Education (Summer 1948)

Fruchter, Notman, 'Two Hours 2 Week', Sight and Sound (Autumn 1962)

Hazard, Patrick D. (cd.), TV as Art: Some Essays in Criticism (National
Council of Teachers of English, 155)

Higgirs, A. P., Talking About Tclevision (British Filin Liztitute, 85 6d)

Higgins, A. P., ‘Education in Television' {Appendix to Hodgkinson, below)

Hodgkinson, A. W., Sacen Eduation: Teaching a Critical Approach to
Cinema and Television (Repotts and Papers on Mass Communication,
No. 42, UNESCO, $s)

Kitscs, )., Talking About the Cinema (British Film Institute, 85 64)

Knight, Roy, ‘Film as Language’, Englick in Education (Summer 1968)

Marland, Michac), *Z Cors and the Teacher', The Use of English (Spring 1967)

Postman, Neil, Television end the Teacking of Erglish (Appleton-Century-
Crofts, 125 64)

Swanwick, Keith, Popular Music and the Teacher (Pergamon, t5s)

Whannel, Paddy and Harcourt, Peter (ods.), Film Teaching (British Film
Institute, 71 64)

Film e1d Television in Education for Tecching (British Rim Institute, 21 64)

EDITORIAL ARRANGEMENTS

Readets and contributots may like to know that the reviewing side of the
magazine is now being handled by the Assistant Editor, Curistophet Parry.
Nevertheless, all communications, including articles, teviews and teview
copics, should be sent in the fitst instance to The Editot, The Use of Enghish,
40 William 1V §¢,, W.C.2,




