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Introduction

This study remesents anothoxr effort geared to understand tho sooial
forcaes which influsnce tbe teaching profession in Puerto Rican sooiety.l
It 18 expacted to add to existing Xknowledge in relation to the professions
and nev 41!*ap in developing countries, ¥Ye hopo that it will also shed
soms lighd on mrodlems Pfaced by luerto Rican teachera.
The research project which is describad here was conduoted under
Oreat 5-0763 of tho United States Office of Education. It is based on
a representative sample of 600 sciementary and secondary publioc school
toachers, Duta was collacted through rrsonal interviews which lasted
3 bours on tle average. The final interview schedule vas adopted after
an intensive pilnt study with 70 teamchers. Ths questions fnoluded in
the pilot study were mainly open-ended ones. Their enalysis wns used to
£ind profeasional arean most relevant to teacrers, to check desipgn of
queations and to construot meaninzful categories for structured questiona.
The field work for this investigation was conductsd in 1966 and it
had t0 encounter some najor difficulties. Anong them, the most relevant
ones ware! (1) Mobility of school teachers vas larger than expected.
On account of this reason it vas diffioult to trace many of the subjects
inoluded in the study. As & result interviewers had 0 vieit three to
four sohool districts in order to looate the subjeots and make personal

IThe Research Division of the Counoil of Righex Edueatiop under the
fffomur{ dirvctarship of Dry fsmael Rodrfgues Bou has contriduted to such
e Iy
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contacts for interviewing. The main repercussion of this Atfficulty was
the forced extension of field work operations. (2) Personnel turnover.
Bince most {nterviews and coders were hired on a short term contract
without possibilities for tenure many of those originally hired resigned
their positions in order to accept p:rmanent jobs or better remunerated
omee. This situation confronted the yroject with the continuous need to
recrult and train personnel. It jroved most disedvantageous after some
codors who had been trained to vork with open ended questions left their
positions to accupt batter Jobds.

The report submitted here is catyprised of five parte., Tho first one
has to do with the 1ife style of pudblic sechool teacher.. It includes a de-
scription of their residentinl and economic conditions as well as their
degree of gatisfaction with such conditions. It also describes the cultural
backgrourd of teachers, as it relates to their use of leisure time,
their rocreational activities, reading hadits, travel and participation in
rrofessional activities. The data presented hera shovw teachers as a
"diesdvantaged” group in theee cultural temms.

The mecond part pertains to teachera' ideology. It purports to
deseriba the values teachers aseride to various thinge in life, their
degre2 of tolerance tovards the: discussion of controversial issves in the
classroom and, finally, their attitudes tovards fellow teachers cf different
political and religious ideas. In these aspects iverto Rican teachers ehow
themselves as parsons oriented towerds the traditional valuations of society

and rather intolerant to percons identified with political ideologies in the
iv




minority.

The {hird section deals also with the ideology of teachers but with
reforence to their attitudes regarding education and socisl changes in
2uerto Rico. In regard to education they were asked to mention the main
purpose of education, to compare public and yrivate education and to state
their proferances with une or the other type of education. It is suxrprising
to find out that teachers come out as wholehearted supporters ¢f publie
education albeit the fact that this is seen mostly in utilitarian *erms.

On the matter of social change teachers were asked to appraise develop-
ment in Puerto Rico and to express the way they perceived participation io
it. The idea was to fint out whether teachers sav development and the social
processes pocompanying it as something foreipgn to them or, orn the contrary,
sav themselves as propitiatory elements of such changes. The data points
out towards the second direction und to a yositive identification of teachere
with changes which have occurred in "uerto Rico. This, nevertheless, ie
not seen as a blanket endorsement of government actions in this area since
they are not satisfied with what government hes done for their mrofessional
group.

The fourth chapter of this work deseribves the attitudes of public
scrool teachers tovards the United States and Northamericans. This has
been done in torms of their ireferences for living ia the United States,
the diffaererces they perceive between iverto Ricans und Northamerxiocans
and the feelings which they attridbute to one group with regard to the other.
The findings reveal a very definite perception of cultural differentials and

the emergente of important areas as possidle sources of conflict. Racial
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differences stand out as one of the most visible sources of tension.

The last part of the report deals with professional aspects of teaching.
It discusses teachers'! attitudes towards thoir college yreparation, their
recommendations to teacher training institutions, their opinions sbout
teachar participation, and their sugpestions for improving the yrofession.

Tha most salient findings about the teaching profession which come
out of this report are its traditional orientation, its rolitical intolerance
and its mssive acceptance of the protussional develomment of teachers.
Teachers gensrally emerge as rather conformist tovards the govermment's role
and they concede themselves too little responsibility for what has happened
to their own professional group.

These characteristics which teachers, one of the most highly educated
groups of luerto Rican soclety, exhibit scem to reflect socletal traits
which abound in the society at large. They may pose the greatest challenge
to democratic living in iuerto Rico.

vi




Chapter I
The Life Style of the Public School Teacher

In order to give a general idea of the material conditions of the
Puerto Rican pudlic school teacher we present, as follows, details con-
cerning place of residence, economic status, and degree of satisfaction
vith these conditicins. We also present the cultural aespects vhich charac-
terize the ambience in which teachers interact as individuals.

). Placa of residence - The majority of the teachers included in

this study were born in rural areas or in urban nou-metropoliten
areas; they have spent most of their childhood in their place of
birth. Only on2 teacher out of every ten was born and raised in
a matropoliten area.

A comparison between the place of birth and rearing and tle
place of residence showed that although five out of ten teachers
had deen born and reared in the rural area, only two of them were
still living there. On the other hand, the proportion of teachers
froa rural areas living in a wetropolitan area increased from ovne
to three out of ten teachers. Tha proportion of teachers living
in urban or metropolitan areas came to five out of ten. This
proportion wvas slightly higher than the corresponding ont for
teachers vho were born and raised in those areas.

The previous data reveal a fect parsllel to the general expes
rience observed in Puerto Rico: migration from rurel to petropole
ften areas. In & sinilar manner, teachers from xural origin have
voved principally to wetropolitan areas, wvhich have deen charac-
terized by a high rate of populati on increase. However, it is
worth poiating cut that even those teachers who have stayed vithin
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their place of origin, by no means have remained static. The
avaeilable data shows that almost half of the teachera in the
sample had lived fours yea;'a or less in their present residence
while only a third had been living for ten years or more at
their present address, This resideatial modbility vill probably
continue since half of the group studied indicaied that thoy
would like to live somweplace else, especially thoss that had
been living in their present address for four years or less.

If the criterium of “peychological mobility”, expressed
in terms ot having a preference to live scweplace else, is
taken as ope important factor of potentianl ecological mobility,
it could be fnferred ¢bat {t is {u this group, who wishes to
live same other place, that one can find tha greatest intention
to move geographically in and out of the school district where
they are teaching.

Those toachers vho have the greatest urge to move and change
their place of residence are male teachers around 31 years o0id
vhose spouce 18 duing saxse kind of manual labor; they wosotly
come from the rural zone, or else {rom small towns avay from a
wetropolitan area. They have not cotpleted their B.A. and moetly
teach in the rural sone in the educational reglons of Caeguas,
Humacao and Ponle. These teachers who expressed a wish to change
their place of residence also manifested the wost negative Judge-
pent about the education they got in highschool; they have nc rele
atives in the teaching profession and do not have w-ny years of
experience; they have not acquired tenure and mostly teach the
higher gredes of the elementary school or same lideral arts courscs
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in high school. It is very possible that this group has not
taught continously and that most at the teachers had some other
kind of Job before taking up teaching.

Nearly nhalf of the téachers live in the same community where
they teach. When comparing those who do and do not live in the
commnities where they teach, we find that the majority of those
living in the same community where they tgach, are married, over
32 years of age and have a househocld of four persons or more.
Regarding their professional characteristics the facts show that
most ¢f them have four or more years of college, ten or more
years of experience, and tenure. The type of school organization
under which they work is that of single enrollment in urban dis-
tricts. They teach the higher grades of the elenentary school
or liberal arts courses in high school. They have also held
some other type of job before taking up teaching, interrupted
their teaching career, and have a very good opinion about the
education received in high schocl. The largest proportion of
teachers who live in the same community where the; work is
found in the educational regions of Ponce and Mayaguez and tne
smallest proportion in San Juan.

If we compare this group who resides in the same community
where they teach with the group who expresses a high desire for
residentia) mobility it is found that they differ significantly
in that the former are older, have a better academic training,
and tenure. Also, they verbalize more positive Judgments about
their high school education and tend to concentrate mostly in

the educational region of Ponce and Mayaguez. On the other hand,
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vwe £ind simiv.rities between the two groups in the higher pro-
portion of teachers in the upper grades of elementary school,
in those teaching liberal arts in high school, in those that
stopped teaching for some time and, finally, in those wito have
hed another job before they became teachers.

Most of the teachers living in the community where thay teach
affirmed that they like living in that community (287 out of 304).
The 17 teachers who expressed dissatisfaction for living in that
community differed frowm the rest in the following ways: They
vere mostly women, over 31 years old, of non-manual origin and
most of them had large households where none of the relatives
ever took up teaching as a profession, Most of them were special~
ized in secondary education and their academic index was lower
than the sverage., Also, they were teaching in the rural area in
an interlocking or donble enrollment school organization. They
expressed negative experiences in relation to their high schiool
education as well as during the first year they worked as teachers.

As previously indicated, about half of the public school teachers
do not live in the place where chey work. When they were asked whe-
ther they would like to live in the community where they worked,

6 out of 10 answered in the negative. The differences between

both groups are shown in table 1.
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Table 1}

Belected Characteristics of Teachers Who do not Live in the

Commupities Whexe they Work According to their Stated Preference

for Living or not in such Communities

f Likes to live ° Doesn't like
in the same to 1ive in the
compunity where game community
is teaching where 18 teaching

Characteristic {Pacrcent) . {Pexcent)

l. Sex '

Male 42 58

Female 30 70
P, Status

Single 27 73

Other 39 61
3. Place of birth .

Rural 41 59

Urban 32 68
Lk.“ Place cf rearing

Rural 40 50

Urban 32 68
5. Rellglon

Catholic 33 57

Other 48 52
6. Father's occupafion

Non-manual 33 57

Manual 42 58
7. Husband's occupation .

Non-manual 41 59

Manual 33 67
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Table 1
__(Contiguation)
Likes to live . Doesn't like to
in the sane con-| live in the same |
munity where is } community where 1is
teaching teaching
| Charecteristic (Percent) (Percent)
8. Joli 'efore teaching
. Yes . © 42 ; 50
Yo ‘ . 33 67
9. Academic trainiung
Less than B, A. : 3l 69
B. A. or aboye 39 61
10. Academic Index
2,50 ~ 4.00 40 50
1T, Especialization
Etementary school 31 69
Secondary school 40 60
12, Type of contract
Permanent ;.32 68
Others 42 58
13, Teaching tevel
Elemental 29 71
Secondary 40 60
14, School zone
Rural 30 70
Urban 40 60
]
15. Prefers teaching other grade
Yes 35 65
No 20 80
16. Prefers teaching other subject
Yes . 45 55
No 33 67
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Table 1
(Continuation)

Likes to live
in the same
community where
is teaching

Doesn't like to

live in the same

community where
is teaching

i
.

¢

!
Charactexistic | (Percent) (Pergent)
7. Number of changes ' ki
from school district ‘ ?
0-3 35 55 ’
4 =6 46 54
18. Bducational Region
Caguas 41 j 57
Humacao 40 i 60
Ponce 39 : 61
Mayaguez 36 ! 64
Arecibo 32 68
San Juan 32 68




The analysis of the data permits us to conclude thet those teachers
not living 11 the place where they work and who do not wish o live there
are mostly female teachers, wmarried, urban in origin, Catholic and of
non-mamal origin. If the teacher is married his spouse is generally doing
some manual worke His only working experience is teaching, he has less
than four years of college and his academic index is below the median.
He uswally has an elementary school specialization, tenure and teaches
in the elementary school of the rural zone., This type of teacher is
satisfied with regard to the grade or subject he teaches and shows less
geographical mobility. He predominates moxe in the educational region
of San Juan end less frequently in Caguas.

2, Economic situation. This phase of the study has taken ipte— .

consideration the mesent salary, additional sources of income to z;upple-
went the salary, amount of savings and debts, as well as verbalized
oprinions about the salary actually earned.

A. Present salnyy and additional sources to supplement 1t:

Obviously the first thinz to notice concerning tke teachers' salaries
ie that they get a very low one. About %3% o. . *eachers in the sample
get a salary of $229 or less monthly. They tend to concentrate betwveen
$250 and $299 monthly. Although 5Th @get o salary of $300 or more, the
great majority gets from $360 to $349 and only a minority gets a higher
salary between 4350 and $399. In this group of teschers we found only
one case who gets a little over $400 for salary. Evidently this is nore
than enough proof of the low level of salaries of ochool teachers in
Puerto Ricos This 1g very dincouraging in spite of all the attempts to
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improve the situation. However, it is rather strange how small is
the number of teachers who take up other kinds >f work to compensate
for the low salary they get. Only 28% of them claimed that they io
this. This additional job is usually on the same status category,

a non-menual job, and it mey bring en additional $100 monthly es
income.

Those teachers who get the higher salaries sre usually married,
over 32 years, with a spouse who does non-manual labor and generally
live in the urban area. They are persons with four or more years
of college education, over ten years of experience and have tenure
in the secondary shools in urban areas. As expected this survey
revealed that the teacher at a higher level of the school system
gets a higher salary than the elementary shool teacher. However,
teachers from kindergarten to third grade get higher salaries than
the teachers frou fourth to six grades. Alss it is worth mentioning
that the best paid teachers sre the liberal arts teachers rather
than those teaching vocational courses.

Those teachers who have moved more frequently from district
to district and who are nst going to college are the best paid.

This may seem rather strange, but the fact is that they are slder,
and have tenure and a better academic training.

The group which has shown preference for teaching at another
schaol level or a different grade gets a lower salary on account
of working in the elementary level in the rural 2zone, of having

less experience, less acadeuic training and n> tenure.
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Regarding the schuol regions, we find that Ponce and Cagusas
have a greater number of lower-paid teachers than the school areas
of San Juan and Arecibo,

It is als> sbvisus that neither sex, ndr type of shool organi-
zation nor academic index have any relationship with salary earn=d.

In spite of the low salaries, only three out of ten teachers
take on an additional job along with their teaching duties. Table
2 shows the basic differences between this group and the one who
has n> additional job as another source of incaue.

Table 2

. Selected Characteristics of teachergﬁyhoﬁgither had or

didn't have an additional job.

Had another additional job
Characteristics as income

Yes (H-130)(No (N-458)
7 %

l. BSex

Male 81 b1

Female 19 59
2. Age

31 or less 32 Lo

32 and over i 58 58
3. Religion

Catholic 75 82
V_ Other - 24 _ 18
i, Another job before teaching

Yes 47 31

No _ 53 69

+COR ORIGINAL COPY . BEST
AVAILABLE AT TIME FILMED
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Tadble 2
(Continuation)

Selected Characteristics of {teachers vho either had or
didn'tc have an additional jab.

ey

'Characteristics i Had another sadéitvional job
as lncoue
Yes (N-130) o. (P178)
% %
5. College drop.out
Yes 45 35
No 55 35
5. College training
less than B.A, 21 30
B,A. or wore 7S 70
i 7. Specialization
Elementary education 32 i
Secondary level 58 5l
8. Teaching level
Elementary 27 ko
Secondary 73 50
©. Grade taught
X. 3 22 | 51
o35 76 o
10. School zone
Rural 27 33
Urban o 73 52
). Type of contract
i Peruanent 5¢ 50
Other 31 Lo
12, Prefere teaching other subject
Yes 52 52
No 38 hg
13. Interrupled teaching
Yes 35 o
No 54 51

¢ SOR OPICIsL coyny. BEST
AVAILABLE AT TiraE HLMED
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It can be observed from table 2 that the teacher whu takes up another
Job usually is a male teacher, over 32 ayears old, with four or more
years of college, secondary school specialization and tenure. Most of
the time he teaches in the urban high school. If he is teaching in
elementary school, he is doing so in the upper grades. Also, he may
have had other jobs before taking up teaching and he has had more geo-
graphical mobility, in part on account of having many more years of
experience.

No relation was found between an extra job and the subject taught
in secondary school. WNeither was there any relationship with civil
status, present residence or size of household. The proporction of tea-
chers who take up an additional job is about the game in the various
school regions.

Of the 130 teachers who held additional job besides teaching, 113
of them are doing a job similar in status to teaching while 13% of
them, 17 out of 130 are performing some other kind of work which can
be classified as manual labor: carpenter, house painter, draftswan,
mechanic, brker, radio repair, etc. Some of them are non-commissioned
member of the National Guard.

Although the 17 teachers who perform manual work is too small a sample
from which to generalize, we do include here Table 3 which shows the main
difference between the two groups.

As can be seen from this table, the group of teachers who are involved
in some kind of manual labor is mostly composed of male teachers around
31 years old., They come mostly from the rural zone and they had to quit

college before they became teachers. The majority of the teachers who
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Teblo 3

Selected Characteristics of teachers who had an additional job

of a manual or non-manual character

Type of Jjob
Characteristics Hon-manual Manual
(N-113) (n-17)
A
“%

1. Sex

Male T8 100

Female 22 -
2. Age

31 or less 22 b7

32 or over 78 53
3. Place of birth

Rural 50 88

Urban 50 12
4. Place of rearing

Rural 50 8

Urban 50 18
5. Residence

Rural 23 35

Urban (not a Metro. area) L6 b7

Metropolitan 31 18
6. Relatives in the tecaching prof.

Yes 54 5}

No 46 59
7. College drop-out

Yes 41 65

No 59 35
8. Acedcnic training

Less than B.A. 20 29

B.A. or nore 80 71
9. Academic index

2-00 - 2.1"’9 69 53

2.50 - 4,00 31 k7
10, Years of experience

9 or less 65 87

10 or more 35_ 13
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Table 3 (Continuation)

Type of Job
Characteristics Non-manual Manual
(N-113) (N-17
% %
11. Type of contract
Permanent 71 59
Other 29 Ly
12. Teaching level
Elementary 28 21
Secondary T2 79
13. School organization
Singel enrollment 50 65
Other 50 35
14, Subject taught
Humanities ‘ 48 29
Natural Sciences 23 7
Vocational 21 43
Other 8 21
15. School zone
Rural 23 38
Urban - 17 1
16. Performed mnother job, in addition
to teaching
Yes 43 T1
No 27 29
17. Evaluation of First year experience
Very good 18 29
Good or less 52 71
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have an additfonal job did not have any relatives in the teaching
proffesion, had some other kind of work before teaching, and had com-
pleted less than four years of college with an academis {ndex legs than
average. They had less Lhan nine years of experience and no tenure.
Most of them work in the secondary level of the rural zone within a
school organfration of double or interlocking enrollment.

R. Savings and debts: In order to get a clearer picture of the

economic situation of school teachers, it was thought pertinent
to compare the amount of theifr sav .8 and debts.

The most oustanding finding pertaining to this area is that more
than half of the school teacher . (i Puerto Rico (8ix out of ten) do
not have any amount of savings. On the other hand, almost all the
teachers, nine out of ten, have debts or loans to pay.

The majority of thoge teachers who do have some cavings stated that
thefr debte are larger than the savings they have; only three out of ten
think that their savings are bigger. One out of ten atated that their
savinge and debts were almost equal,

The situation concerning savings is not peculfar to teachers. The
problem of savings is one that permeates the whole Puerto Rican society.
This country has one of the lowest rates of savinps in the world. It
fs also one of the most indebted places., Teachers are no exceptfion to
this general socfetal trend.

Table 4 presents the characteristics of those teachers who have
wanaged to save, independently of whether savings sre less, more or
the sane as thefr debts.

This table shows that teachers who have savings are penerally

females over )1 years old, single, and pereons of urban oripgin. They
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Toble 4

geleoted characteristics of teachers according to trodr

A O ouvIngy
. Raie of Savings .
-I" Has savings |Doés not have
Characteristics (Nw237) savingo
% (N=361)
%
1. Sex
Male 3% 66
FPemale 45 S4
2. A8‘
31 or less 47 53
32 or over 35 65
3. sutul
Single 60 40
Other k)] 65
4, Place of bdirth
Rural 3 6S
Urban 45 55
5., Place of rearing
Rural k1) 66
Urban 46 S4
6, Residence
Rural k¥ 63
Urban 37 63
7. Husband's occupation
Non -~manual 38 62
Manual 29 1
8. Panmily eize
3 or lese 48 $2
4 or more 35 64
9, Ferformed another job
before teaching
Yes 34 66
No 43 57
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Table 4 (Continuation)

[ Rate of Sayings
t Hae savings | Does not hrve
(N=237) savings
' % } (N=361)
i | %
) ] i
10, Coltege drop-out , ‘
Yes . 33 ‘ 67
_ No 1 43 | 57
11. Academic training | '*!
Less than B, A, : 3l &9
B. A, or more 43 57
12. Specialization
Elementary 32 68
Secondary 45 55
13. Teaching level
Blementary 34 66
Secopdary 43 37
1
14. Grade €aught . !
K to 3 3% 64
4 to  § 22 18
15. School zone
Rural 33 617
Urban 43 31
16. Prefers other subject
Yee 29 61
No 48 52
17. Bducational region
San Juan 49 51
Ponce 39 61
Mayaguesr 42 58
Caguas 36 64
Humacao 36 64
Arecidbo 32 68




have performed mainly as teachers, have four years or more of college
training and teach at the secondary level in an urban place. Those
elementary school teachers who bave managed to save are mostly teachers
from kindergarten to the thivd grade. This finding ie fn accordance
with a previous one which showed that these same teachers are gettine
the higher salarfes fn the elementary level.

The achﬁol region of Ssn Juan has the greatest number of teachers
with a savings account while Arecibo has the smalleat. The fact thst
the teachers frow Arecibo are not able to save {s perhsps an explana-
tion for thefr dissatlsfaction with the salary they get. In spite of
this we find that chis school area, as well ag that of San Juan, has
the greatest proportion of teachers getting the highest salaries.

There {8 no relation between religfon and savings; neither is
this affected by the years of experience, the academic index or the
type of contract.

A comparison between the taechers with the best salaries and thoase
who have savings shows the following simflarities: wmost of them live
fn the urban zone, they come f}om non-manual origins, they %ave four
or more yeats of collepe, and work in the secondary level. Those
teachers with the highest salaries and the highest savings dfiffered

from the rest of the group in that they are younger and single.
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Althsough the great majority of school teachers in Puert> Rico
have a low rate of savings and a high rate o>f debts, about 10% >f them
did n>t have any loan or debt t> be pald., This minarity was compdsed
mostly >f women teachers, from the highest so>cio-economic status and
urban origin. They wirked in the secondary level., If this group is
compared with the one which has a high rate >f debts and & 19w one >f
savings it can be concluded that women are less inclined t> be indebted
than men. The teachers from the urban areas are better >ff than those
fa the rural zone; at the same time those teaching in the secondary
level are better >ff then those teaching in eleimetary schosl; and
teachers from kindergerten t> third grade are in a much better
situatisn than teachers from fourth to aix grades. The young teachers,
who are single and have n> tenure are als> in a much better position
regarding savings then clder teachers with tenure.

C. Teachers' o>pinion on the salery they get: Most of the schiol

teachers in the island are conscisus 5f the 1w salary that they get.
Seven sut >f ten indicated that it is less than reas>nable. A few >f
then think that it is a fair salary, dbut none >f then think that it

18 nore than reasonable. Those teachers whd say that saleries tend

t> be fair ensugh are femele teachers wh> are slder than the average,
fr wanual Srizins and househ>lds >f four or more persons. They neéver
did any >ther kind >f work before teaching, work in the elementary
level, their acadenic index is higher than average, they have tenure
and osnsequently axe years »f experience, and they work in & schyol
srganizatiosn >f single enrsllment. Those wh> were most satisfied

ebout their salary were teachers froa the lower grades in the



elenentary schosl and those teaching courses related t> the humanities
in the secondary level. (See table 5).

The teachers' dissatisfaction with such a low salary is most
evident when they are requested t> evaluate the salary earned in
terms >f its adequacy t5 live properly. Four osut of five teachers
stated that the salsry they get is not end>ugh t5 cover the expenses
of every day 1ife. Only one teacher sut of ten says that the salary
he gets is adequate. This latter opinion predominates andng
unmarried, female teachers whose household does not have more than
three members and whose >nly working experience has been teaching.
They generally have more years of experience and wsrk in the elementary
level, Here, teachers from kindergarten up t> the thicd grade, are
the most satisfied with their salary. This perhaps is due, as was
mentioned before, t5 the fact that these teachers are better »ff
financially than those teaching the grades {r»sn fourth t> sixth.

Teachers wh> show more dissatisfaction about the salary they
tet show characteristics opprsite to the above ones. They are als?
those wh> would like t5 teach ansther level or a different grade or
subject.

There is nd relatisn whatsaver between the opinion expressed
about salary and the place of residence. The proportion >f teachers
wh> are no>t satisfied with their salaries is almost the same in the
three residential areas: rural, urban n>a-metropirlitan and metrapo-
1itan, It is rather interesting t> find that there is nd difference
of >pinis>n andng teachers in the secondary level that teach courses

in hunanities and thase that teach vacatiocnel csurses abrut the
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Table 5

Selected characteristics of teachers regarding Opinion
about the salary they get

- ——

—— e

Opinion about salary

Fair less than fain
{N-180) (N-413)

Characteristics 9 9
1. Sex

Male 2k 16

Female 36 64
2. Age

31 or less 25 15

32 or over 3h 66
;.— Father's occupation

Non-manual 29 n

Manual 35 65
b, HRusband's occupation

Non-manual ok 16

Manual 3b 66
5. Family sirze

3 or less 27 13

4 or more 32 68
6. Performed another job before teaching

Yes 27 13

No 32 68
7. 8pecialiration

Elementary 31 63

Secondary 26 T
8. Academic index

2.00 - 2.49 28 T2

2.50 - 4.00 3k 66
9. Type of contract

Permanent 33 67

Other T4 ]
0. Years of experience

9 or less 27 73

10 or more 36 64
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Table 5 (Continuation) opinion about salary

Fair Iess than Fair
(N=180) (N-113)

Characteristics % %
11. 8chool organization ‘

Simple 33 67

Other 28 72
12, Teaching level

Elementary 38 62

Secondary 7 73
13, Orade taught

K -3 43 2

h -6 32
14. Subject taught

Huranities 33 67

Natural 8cience 17 83

Yocational 23 (i

Others 29 p
15. Changes of achool districts

0-3 30 T0

h -6 L2 58
16. Interrupted teaching

Yes 33 €7

No 28 72
17. Prefers other school level

Yes 27 13

No 33 67
18. Attending college

Yes 7 73

Ro 32 68
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adaquacy of thelr salaries despite the fact that the latter oSnes
get the lovest salaries.

The educational regisns »f Caguas and Arecids show the greatest
dissatisfactisn among teachers c¢oncerning the salaries they gat.
It 18 reassnable to expect this finding in Caguas, but nost in
Arecibs where sne finds, like in San Juan area, the highest salaries
that teachers can get. As mentiocned before a greater proportion >f
the lowest salaries are found in the Caguas regiosn.

3. Cultural backgrosund. Besides the place where they live and

the econsnic situatiosn, ansther inportant iten related t> the style

of living >f teachers {s the cultural background which characterizes
their daily life. Cultural backgrsund is understs>d as ell those
activities performed by the teacher as an individual: (a) s>ci>-recrea-
tisonal, (b) leisw - time, (c) non-professisnal readings, (d) ass>-
ciatisns, (e) travel.

A. 85¢ir>recreatiosnal activities: This aspect has been

measured by taking int> consideration the s>cis-recreatisn activities
in which teachers are invslved rmost frequently: movies, lectures,
s>cial dences, perties and sports. His participatiosn in all these
diversified activities is shown in the frllowing tadle.
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Table 6

Pudblic 8chool Teachers' Attendance at a S8elected Number of Activities

YeB - RO | Towal
Activity ¥ % % :
Movies . 12 28 100 (.N'.599)
Lactures M 29 100 (N-598)
Soctel dances and parties 69 31 | 100 (N-594).
Sports 59 k| 200 (N-594)
Plays 39 61 100 (N-599)
concerts 21 79 100 (N-599)

v It can be seen that four out of ten teachers attend plays and two
out of ten attend concerts. Teachers who participate most in a diverai-
ty of activities live in the metropolitan area. They show tha following
characteristice: most of them ere male teachers, around 31 years old,
bave four or more years of college, and a specialiration in secondary
education. They teach at the secondary level in the San Juan area. In
spite of this, there are a faw significant variants. Mrried teachers
vhose spouses have & none-manual Job and teachers from fourth to eix
grades generally have a more active participation. Movies, social dances,
parties, sport activities are recreational activities more cormonly uged
by Catholic teachers. On the other hand concerts and plays are attended
mostly by none-catholics. Oraduatea from institutions other than U.P.R.
attend lectures and aport activities in a higher number than those from
the U.P.R.




Among teachers who attend the most comnon activity, the movies --
and those who attend the least one, concerts, the following character-
istice are found in common. Most of them are single, males, of urban
origin vwho have four or more years of college, a secondary school spe-
cialization and vho teach in the San Juan area. One difference between
the two types of recrcationally oriented teachers is that the moviegoer
18 generally Catholic aml teaches either in the urdban or rural zoms,
vhereas the concertegoer penerally is a non-Catholic and teaches in
the wrban zone, Both types are about 31 years old.

The most significant fact shown by the previous data 18 the limited
number of alternatives available to school teachers concerning cultural
recreational activities. Besides lectures, tho Puerto Rican teacher
has very few other cultural activities that he.can attend. Another
important conclusion 18 the disproportionate limitation of cultural
activities available to tho rural teacher as compared to the urban - -
teacher; the disadvantaged position of the elementary school teacher
conpared to the secondary school teacher, and the mrivileged rosition
of teachers from 8an Juan in comparison with other educational regions
on the island,

B. Use of leisure timet This aspect of the teacher's life is

very inportant in apmraising his particular style of life. Table 7
shows the frequency distridution of activities of teachers during their
leisure time:
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Table 7

Use of laisuwre Time by Public Bchool Teachers

Aotivity Frequenc)y | lercentage®
Reading 1315 23
Horking around the house and garden 195 3
[ Movies 135 3
Bports, table pames 132 22
Coing to ehurch, piving religious classos 119 20 1
Traveling arcund the isiand J% 17
[.8oing to parties %
Chatting vith friends 49
Bawi 43 8
Painting, writing 42 i
[stening to music, vatohing T, V. 18 ~
Woodwork, meohanica 15 2
Rolsing pets 14 2
Attending leotures, plays, museums 12 %
leeping ) 1
Baking 5 0.8
Collecting items 4 0.7
Photoizraphy 2 0.3
Others 96 9
None b h
1354
(N2599)

Hoat of the lelsure time is devoted to reading.

However, & further

analysis of their reading habits shows that these are rather linited,

*This column adds up t0 more than 100% becnuse each informant could

give more than o6ne answer.
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Other important activities performed by teachers are the following:
working around the house and backyard or garden, going to the movies,
sports, table games, going to church, teaching religion (Cathechism) and
traveling around the island.

Al). availaeble information shows that school teechers tend to do the
sane things that people do ordinarily. Obviously they don't seem to be
concerned with any great culturel preoccupations - highbrov culture -
nelther do they seem to have much involvement in civic activies. The
extracurricular activities of their Job keep them busy after school hours
and whatever little time is left is devoted to individual enjoyment. This
personal enjoyment may go from doing some work in the garden or around the
house to some friendly chatting with the neighbors; it may also involve
taking a nap or even just doing nothing. Very seldom do teachers use
their free time for the pursuit of cultural and humanistic values. This
is also evident In the type of music they prefer to listen to. About one
out of 5 teachers shows preference for classical music. The vast majo-
rity prefer popular or seri-classical music; in the semi-classic genre,
veltzes are includé; and Puerto Rican danzas and country music in the
popular one.

C. Non-professional readings: Outside the material read for the

courses they teach, schocl teachers do very little reading. At the time
of the interviev, T0% of them said they were not doing any reading. Om
the other hand, 60% said they had not read a book in more than two months,
others could not remember hov long ago they had read their lest book and

others said that they hed not ieed anrthing at all. Also, 73% said they
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devoted five or less hours veekly to reading books or magazines.

A comparison between the group vho vas reading some book at the
tine of the interview and thet vhich was not reveals that the group
vho did most of the reading wes comprised by mele teachers, single,
non-Catholic, from an mhHan non=-yuiuval origin. They also have four or
mora years of college training, speciamlized in secondary education with
an academic index above average and work in the secondary level in the
urban zone. Among school teachers who devote most of their leisure time
to reading, those who read more are teaching courses in humenities at
the secondary level or teaching from grades four to six in the elemen-
tary level. 'Yeachers taking c¢ourses &t the University do more reading
than those vho are not. Those from San Juan read more than those from
any other educational region, while teachers from Ponce and Caguas do
the least reading of all. Teachers who read more showed a higher degree
of dissatisfaction about their high school and college education as well
as the grade, the subject and the school level they were teaching. All
this information is summarized in Table 8.

Among the books which school teachers were reading at the time of
their {nterview were the following ones:

In Spanish: Entremeses (Short plays), The Great Classics, Christ

is not dsad, Heights of America, Cultural Anthropolory, Terrazo, The

Prodigal, The Tragic Feeling of Life, Meditations on Don Quijote, The

Divine Feeling of the Humen, Virgilio Ddvila: His Life end Works,

ficosta and his Tine, The Origin of Religions, The Rising Sun, Fountains

in the Desert, The Newlyveds, Life of Dostoevsky, Red and Black, The Way
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Table 8

Selected Characteristics of public echool teachers according to whether
they were doing sow> reading at the time of the survey

Reading . of a book

Characteristics Yes (N-181) No (N-416)
! % %
L. Bex
Male . 37 63
Fenale 24 76
2. Status
Single 36 an
Other 30 TC
3. Place of birth
Rural 28 T2
Urban 33 67
4. Father's oceupation
Non-manual 28 T2
Manual 34 66
5. Religion
Catholic 29 71
Other 38 62
6. College drop-out
Yes 37 63
No 26 T4
T. College attended
U.P.R. 31 69
Other 28 72
8. Academic training
B.A. or less 24 76
B.A. Or umore 33 67
9. Specialization
Elementary 26 T
Secondary 34 66
10. Academic index
2-00 - 2-1‘9 28 72
2'50 - )4-00 . 33 67

1l. School level
Elemeatary a5 5
Secondary 33 67
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Table 8
(Continuation)
Rending of a book
Characteristics Yes (N-181) No (N-416)
% %
12. Grade taught
k ~3 15 85
b - 6 30 70
13, Subject taught
Humanities Lo 58
Natural Science 30 TO
Vocational 29 T1
14. School zone
Rural 27 73
Urban 32 68
15. Attending college
Yes 36 6L
No 29 T2
16. Evaluation of high school
Good or very good 28 T2
Not so good 33 67
17, Evaluation of college
Good or very good 28 T2
Not so good 33 67
18. Prefers to teach other grade
Yes 27 73
No 18 8
19. Prefers teaching other subject
Yes 36 6L
No 30 70
20. Prefers teaching other level
Yes 35 65
e No 27 73
2l. PFducational region
San Juan 35 G5
Ponce 25 75
Mayaguez 33 67
Caguas 25 5
Humacao 33 67
| Arecibo . =28 12
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of the Bible.
Io English: Hide and Seek, God is My Co-Pilot, Animal Behavior,

Peyton Place, The Count of Montecristo, My Fair Lady, The Museum of

Modern Art, Two Worlds of Music; A Tree Grows in Brokklyn, The Looking-Glass

Var.

As it vas very possible that some teachers had done some reading
irmecdiately before the survey was done, they were requested to indicate
hov long ago had they read their last book. Four out of ten said that
they had last read a book around & month before. A fourth of them said
that they had last read a book from two to six months before, and a third
of them declared they couldn't remember lLow long it was since they had
last read a book. The respective percentages are as follows: Ul%, 25%,
34% for each category. It should be mentioned here that it is of serious
concern to know that a great majority of the teachers in Puerto Rico were
not doing any readihg at the tim? of the interview. This situation gets
worse when onc takes into consideration that a third of the teachers did
not even remember vhen they had last read a book.

In order to have an idea of what kind of reading had been done by
those vho remembered, irrespective of the date when it was read, tihey
vere usked to mention the tittle of the last book read. Those who could
remember mentioned the following titles:

Literature:

Hamlet, Delta Without River, The Brothers Karemazov, The Hundred

Poems, Wuthering Heights, Exemplary Novels, The Grave of the L:l‘ving,

Dofia Barbara, Miau, Terrazo, The Plague, Yuyo, Don Quixote, Jane Eyre,




To Kill a Mockingbird, Quo Vadis, and /1l Quiet on the Western Front.

Non-Fiction:

General History of the VWorld, Man 'and Society, I was Castro's

Prisoner, Morphology of Huwen Beings, Medieval Philosophy and History,

The World Through Ages, Life of Clrist, The Second World Wer, The Ten

Masterworks by Jos¢ Campeche, Ancient Greek Eistorlans, Rodin's Life.

Other Books:

Qur Home and Children, Conjugal Happiness, Focus on the Family,

Child Care, Hov to Meke Friends, Child Psychology.

Table 9 shows the characteristics of teachers who had read at least
one bovk six months prior to the interview, compared to teachers who
could not remember the title of the last book they had read or those who
had not done any reading at all.

Most readers are males, single and non-Catholic. Among married
teackers there are more readers among those warried to a spouse with a
non-manval occupation. Teachers vho do not read or 4o not remember when
they last read a book are mostly women.

Those who read are more or less evenly distributed among graduates
from the University of Puerto Rico and other private colleges. Those
who do not recall when they read a book last are more frequent among
graduvates from the University of Puerto Rico. The proportion cf readers
is higher among those vho have more years of college training and a
specialization in secondary education. Also, more readers are found among

the younger teachers vho work in the higher grades of the elemcatary
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Table 9

Selected Characteristics of Public School Teachers Regarding the Last
Time They Had Read a Book for Pleasure

Time since the last reading done

Iess than a month| Can't say No
to six months or when reading
Characteristics over
(n-384) (N-111) | (N-8h)
% %_ A
l. Sex
Male 73 16 11
Fenale 59 23 18
2. Status
Single T 11 17
Other 65 21 14
3. Religion
Catholic 65 20 15
Other 71 18 11
L., Husband's occupation
Non-manual 66 19 15
Manual 59 26 15
5. Evaluation of high-school
Very good and excellent 61 22 A7
Good, not so good T0 17 13
Very poor 15 17 8
6. College attended
U.P.R, 65 22 13
Other 67 14 19
T. College drop-out
Yes 7 17 12
No 63 21 i 16
8. Academic training
Less than B.A, 60 23 1
| B.A. or more 68 18 1k
Y. Specialization
Elementary 61 21 18
. Secondary 69 18 13
10. Type of contract
Permanent 64 22 1%
Other 70 b5 15
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Table 9
(Continuation)
Time since the last reading done
]
Less than a month] Can't say No
to six months or vhen reading
Characteristics over
(N-384) (N-111) | (N-8h)
% % %
11l. Years of experience
9 or less 70 16 1k
10 or more 60 25 15
12. Teaching level . — —
13. Grade taught
K-3 48 28 23
b -6 65 20 15
1k. Subject taught
Humanities T2 15 13
Natural Science 66 19 15
Vocational T2 21 T
Other 66 15 19
15. Prefers teaching other level
Yes T1 15 L
No 63 22 15
16. Prefers teaching other subject
Yes 66 19 15
No T3 15 12
17. Interrupted teaching
Yes 62 22 16
No 70 17 13
18. Attending college
Yes 70 b 16
No - . e 65 21 a1
19. Bducational region I
San Juan 66 16 17
Ponce 71 1k 15
Mayaguez 62 22 15
Caguas 67 20 13
Humacao 61 26 13
Arecibo 69 19 12




. 35 «

school system. The proportion of readers is smaller in the educational
regions of Caguas, Mayaguez and Humacao.

It is vorth mentioning that having or lacking a relative in the
teaching profession has no influence vhatsoever in interest in reading.
Neither is eny influence seen with other variables such as the school
organization, place of origin and residence or the academic index. Even
in spite of the fact that seven out of ten teachers at the time of the
interview worc not doing spy reedin;, the majority expressed their pref-
erence for serious literature. They mentioned the following works as

examples of serious literature: Life of Kennedy, Lorca's Bernarda Alba,

Pepita Jiménez, la Charca, History of the Second World War, Donkey as

Brother, and Hamlet.

The following titles are classified as non=-serious literature:

Reader's Digest Selections, Conjugal Happiness, How to Stop Worrying and

Start Living, and some fictional works.

The 38 teachers who said they do not read any serious literature
are mostly married women vhcse husbands are employed in manual occu-
pations. They are graduates from the University of Puerto Rico wiih
an academic index higher than the average. They live in wrban non-
xentropolitan areas and work in schools with single enrollment in the
urban Zone.

The lack of interest in reading shouwn by teachers in Puerto Rico,
is also evident when they are asked how much time they devote weekly
to reading books and magazines not d2aling with dadactic teaching

materials. The answers show vkat sort of publications they read and
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the amount of time devoted to reading.

The titles of the publications they read and their classification
follows:
Professional :

El Sol (The Sun), National Education Association, Education.

Religious:
The Miraculous lady (La Milagrosa), Aguas Buenas (Courses in Religion).

Lutheran:

General Information:

Life, Reader's Digest, Bohemia, Look, Vanidades, Legion, Popular

Mechanics, Sports, Parent's Magazine, Good Housekeeping, Red Cross,

Student's Encyclopedia.

Cultural:

Surcos, Bayodn, Instituto de Cultura Publishing, Asomante, Musical

Opera News, Guajana,

Specialized:
Audio=-Electronic, What's New in Home Economics, B.C.C.S., Science

News, Biology News, Scholastic Science Teacher's , Physics Digest,

Balance Sheet, Gregr, Revista del Café, Agriculture, Department of

Labor Magazine.
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The frequency distridbution and percentage for each genre is as

follows:

Type of Magazine Frequency Percentage#
General Information 575 %
Professional 185 31
Specialized 59 10
Religion 33 6
kone 8 1
Cultural b 0.7
Gthers L 0.7

As can be seen from the above figures the most widely read
magazines are those on general information. The professional classi=-
fication comes next. Only a few teachers read cultural or technical
magazines or those concerning their specialization. It is worth
pointing out that the use of printed mass media tends to be exclusi=-
vely restricted to U. S. and Puerto Rican publications and that most
teachers read magaszines that rank low on the cultural and intellectual

scale.

¥This column adds up to more than 100% because each informent
could offer more than one answer.
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Regarding books, teachers apparently prefer what night be called
"serious literature". However, it must be clear that although only
38 teachers admitted they had done non-serious reading, about 284
could not tell the title of the bock read and it was not possible
to classify the reading done. Besides, the fact that 25% of the
teachers wore taking courses at the University when the interview
took place may have influenced the opinion of those who preferred
serious reading. Regarding this last group it ﬁas impossible to
determine whether the reading was done for personal interest or
whether it was required material for the courses being taken at the
University. In spite of everything, the general tendency seemez to be

that teachers are mostly inclined to read "serious literature”.

The survey revealed that teachers give very little time to read-
ing material not required by the courses they are teaching: less than
one hour daily. In other words, seven out of ten teachers spend less
than five hours weekly on this activity. Of these, T0% spend less than
three hours weekly and one third of this T0% spends less than an hour

weekly,
On the other hand, we found that three out of ten teachers spend

over six or more hours weekly reading material not required for school
work; 474 within this group spends ten or more hours weekly on this

activity.
If the group of teachers is divided into those who read less than

three hours weekly and those who read more than 3 hours weekly, it is

" found that those who do the leadt reading are females, married, Cath-
olic and from manual origins. This group generally is composed of U.P.R.
grduates who have specialized in elementary education and ussually teach
ona of the 1at grades in the elemantary school. They consider tkat

ERIC

IToxt Provided by ERI
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their first yecar of experience was either fair, bad or very bad.
llost of these teachers wvork in the cducationzl region of Huwareno,
(ilotice Table 10).

No relationship was found between the tive given to weekly
reading of non-required material ard the following variables: age,
place of residence, years of experience, type of contract, place
of birth or bringing up, academic training, academic index, or
vhether taking any courses at the University.

If the group is further divided in two different time groupings -
thcde who read five hours or less weekly and those who read more than
s8ix hours - it is observed that some of the previously mantioned
relationships tend to disappear. Those characteristics that tend
to remain significant showt that the group which gives the shortest
time to reading unrequired material are mostly women whose special-
ization is elementary education, who teach one of the first three
grades in the elementary school and had rather negative experiences
during their first year of teaching. They ere generally teaching
in the regions of Humacao and Caguas.,

When comperisons are rade betveen the sub-group of T7 teachers
vho devoted mont time to readiag and the 25 teachers who did not
read at all, the following diifferences emerge: the post active
readers sre male teachers, 31 years old or less, fram non-msnual
oragin. The .e2s active readers are female teachers, 32 years
old and over, from manual origins., The moet active ones have fomr

or more years of college, and they are U.P.R. graduvates whose




specialization is secondary education while the least active

groﬁp is Just ..)e opposite. The active readers also have a

much higher academic index, fewer years of experience and work

in schools with single school enrollwent. The non-readers not

only show all the opposite qualities, but claim that they fee)
satisfied with the level and the grade that they teach; however,
they admit that their first yvar of experience was rather negative.
Finally, it may be noted that the active readeis are eclmost evenly
distributed among those of rural and urban origin, whereas the non-
readers are mostly found among those of urbtan origin.

D. Travel: Another important aspect of the culiural background
of teachers is travel. The research done in this area reveals that
seven out of ten teachers have travelled outside the island, the
place most visited is the U,8.A.

Although most of the school teachers have travelled outside
of luarto Rico, one-third has never gone outside the island. Most
of them are Catholic, female teachers, and graduates from the U,.P.R.
They have less than four years of college, still are taking courses
towards the B.A., their field of specialitation is in elementary
education and they teach the first grades of the elementary school
in the rural sone. They are predominantly in the educational region
of Humacao and Arecido. They would also like to teach sowe other

grade in school.
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Table 10

Characteristics of public skthool teachers regarding the week:
Period of time devoted to the reading of non-required school waterial

Veekly time
3 hours or less Over 3 hours

Characteristics (N;E)Ol) (N-289)
l. Bex

Male s 55

Pemale 56 L
2., Status

Single 55 45

- Other k9 51

3. Father's Occupation

Non-menual 51 L9

Manual 61 39
4, Religion

Catholic 52 48

Other 43 52
5. College attended

U.P,R, 54 46

Other » i 46 54
6. Specialization l

Elementary ‘ 57 43

Secondary L6 54
T. Teaching level

Elementary 59 b1

Secondary 47 23
8. Orade taught

X-3 T 26

b -6 € Lo
9. 8chool zone

Rural 55 45

- Urban k9 51
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Table 10
(Continuation)
Weekly time
3 hours or less Over 3 hours

Characteristics (N-301) (n-289)
- % %
10. Evaluation of first

Year of experience

Very good L6 5k
11. Educational region

San Juan ko 51

Ponce Lo 51

Mayaguee 3 59

Caguas 36 6h

Humacao 62 38

Arecibo 46 54

The following list shows the places most frequently visited by the

Puerto Ricosn school teachers,

Tadble 11
Y] t by the Pue Rican
blic ec
- e e — -
Place visited Frequepey | Percentoge
U.8.A. 263 6
Caribbean Area_ 146 3
Asia 75 17
Central America B 76 18
Eur ope (L | 17
Canada ho | 9
3
South Americe 26 ! 6
Others - 9 F o
- e b (rstze) -

* This column adds to more than 100% tecause each informant could glive
* avre than ooe ansver.
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As can be gseen from the previcus table that the most frequently
visited places are the U.S.A. and the Caribbean area. This is justified
by the fact that travel rates area less expensive in these places due
to the air traffic between such areas and the island.

An analysis of the places visited in terms of continents, shows
that cight out of every ten are located in the North Americen ccntinent.
In short, the school teachers have very fev opportunities to expand
their cross-cultural dimensions, except to visit the U.S. This cultural
limjtation is evident in the pur~se for taking such trips. The two

main reasons for travel are pleasure and military service.

Table 12
Public School Teacher'a Reasons for Traveling

Furpose Frequency Percentege®
_Pleasure 218 51
Military veasons _ 175 51
iforking reascns _ b1 10
Study _ 40 9
Cultura) interests k> 8
Fouilior reasons 17 4
Residence 17 b
Others 16 b
563
(1-429)

*Tide colurn aedds t, 1ore than 1005 Lecouse coch infonant could
tive tore than one ansver.
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The motivations of study or cultursl interests ere very limited. How-
ever, this does not mean that teachers have not improved their cultural
experiences. The point is that the trips have not been previously planned
with the ulserior motive of cultural pursuit.

E. Participation in professional organization: The following list
conpriszs the types of organizations Puerto Rican school teachers may Jjoin.

e8s 3

National Science Association, Association of Educatiopal Fractice,
Vocational Rehabilitation Assogiaticn, National Education Association,
(N.E.A,), Auvdivisual Association (D.A,V.I,), Homor National Asscciaticn,
and Lav Internaticpal Assocojation. Although the Puerto Rican Teachexs
Association comes under this heeding it is being atudied separately.

e ous i

legion of the Yixain Mery, Pavahters of Mary, Courses in Religsicn
(Cursillietas), Catholic Daushters, Youth's Asgociation, and Bosicrucfans.
Clvicy

Licps Club, Botary Cluk. Lion's Tazers (Domadores), Club Exchance,
Exofessiopal apd Business Wogen's Association, Bed Cross, Civil pPefense,
Apericen lesion, Cdvic Club, Boy end Qirl Scouts, FParents' Clube and
fodges,
8ocial - -.ivities:

Fraternities, Sororities, Shooting clude and Good Friends Clud,
Culturals

Puerto Rican Atheneum, Institute of Puerto Rican Culture, The Book
Club and alumni associations.,

Palitical:
Chapters of the political parties or other political organieations.

The frequenay distridution for each t)re of organication 1s as follow:




Table 13
Membership orgsnizations in
which the schiool teachers are involved
»*
Orgenization Frequency _ | Percentage
P.R.T.A. 313 Tl
Civic 160 31
Religious 139 27
Professional, except A.T.P.R. 122 23 i
Social 177 22
Financial 103 20
Cultural 51 10
Political 13 3
Others 2 0.3
1080
(n-52h)

Although memdbership in various orgeanization will be diecussed more
extensively in another chapter, it should be mentioned that seven out
of ten teachers bdelong to some mrofessional organiration, vhereas a
third of thena bdelung to some civic organiratica.

A little over one-fourth belongs to some religious organieation
vhile meabership in political or cultural orgsnisations is rather very
limitea,

&*
.This column adds to more than 100% because each inforvant could give
more than one ansver,
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The life style of the Puerto Rican school teacher has been studied
in the folloving arecas: place of rcsidence, economic situation and cul-
tural background. In the first two -place of residence and economic
situation ~ the group of teachers showed traits common to Puerto Rican
society in general. These are: residential mobility, especially from
the rural zone to the urban or metropolitan erea; a low rate of savings
and a high rate of debts and loans with a rather Jow income. Regarding
the cultural ambience, the third item studied, the group showed very
neglected reading habits, very poor taste in the selection of profes-
sional end non-professional reading materinl. Intercst in cultural
activities or travels is very poor as is also particiration in social
activitice. 1In short, school teachers in Puerto Rico are revecled as
social beings with no great cultural preoccupations, and certainly no
"highbrew culture"; neither are they much worried about cititenship and
civic goala, as revealed by their memdership in organizations of this

nature,




Chapter II.

Public School Teachers’ Ideology: Thefr Ambitions
and Degree of Tolerance

The fdeology of public school tecachers as an integrated group in
Puerto Rican society has been analyzed from the following points of
view: a) wvalue ascribed to various things {n l1ife, b) degree of
tolerance shown with regard to the discussion of controversial issues
fn the class room and ¢) their attitude towards teachers of different
political and religious {deas.

A relationship has been established between teachers' responses and
forty fndependent varfables which were considered fmportant for the
analysia of the data. Out of these {ndependent variables, 14 are soclo-
lopfcal vartables: sex, fathers' occupation, civil status, ectc.; 11
proffesfonal ones: years of experience, type of contract, teaching
level, etc.; 8 psycholopical (representinpg a certain posftion towards
a piven #ituation): evaluatfon of high school educatfon, preference of
teaching level, preference of type of school, future plans to continued
teaching, etc.; and four academic: collepe years completed, specfali-
zation, academic index and attendance in collepe courses aiu the cime
of the frterview, The purpose f{s not only to pofnt out the fnter-
relationship of the related facts, but also to characterize the human

types peculfar to the varfous tendencies oanifested.

A. Value ascribed to various things {n 1i{fe. In order to obtain
information rerarding the evaluation of 1ife in peneral, 29 Jdifferent

sftuatfons were put to the subjects and they were asked to {ndicate
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the degree of {mportance piven each one on a five-point scale ranping
from very much fmportance to none. All answers were given a numerfcat
value {n order to determine an average rating and a rank within the
value scale. Thenthe rank and numerfcal average is reclated to the
actual attafnment of those thinge (achievement level) which the indi-
vidual considers {mportant., (See Table 1 of the appendix).

A working hypothesis assumed that teachers would give a higher
rank to things already possessed or attained by the subjects and a
lower rank to those not possessed or atta‘ned. The actual analysis
proved not to be that sfmple becouse the results of the correlatfons
were not uniformly applicable to the varfous sftuatfons and showed that
the hypothesis was partfally applicable in some cases while f{n othere
it was not.

The things to which school teachers ascribe more {mportance fall
irto what we may call the traditional values of Puerto Rican culture.
For example, to be honest add upright, to have a unfited family and to be
religious, are the attributes of major importance for teachers, and most
of them belfeve they possess such attributes (see Table 1),

1f we consider that the osteen given to these three concepts brirng
the Puertc Rican teacher closer to the fdeal of the tradicional man,
then we can #ay that teachers are basically attached to a tradftfonal
otientatfon. This {s rather more obvious f{n thos: aspects concerninp
personal worthiness « to be honest and upright, to have a unfted faa-
fly « than to the religious aspect. Therefore, efght out of ten

teachers consfder that beinp honest and hsving 84 unfted family {s of
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very much importance in 1ife, while only five out of ten consider that
being religious i{s just as important. However, this should rot to be
taken to mean that the {mpact of modernizing forces, like industrial-
fzation and eecularization of modern life, have influenced the school
teachers' attitudes to the extent of neglecting the importance attri=-
buted to veligion in man's life. On the contrary, not only do half of
the subjects see religion as a very important thing in life, but only
one out of ten think of this as having average importance and none of
them believe thet it is unimportant. Evidently, to be religious is
still an important goal, but modern life's impact and chanpe have been
stronger on the religious aspect among school teachers than the other
two: aspects.

The group of teachers who think of (a) '"being honest' and having
(b) "a united family" or less importance than the group as a whole,
show the follcwing characteristics: they come from homes of manual
origins and they are not very happy about the subject they are teaching.
The group of teachers who ascribe (a) "beinpg honest' lesser importance
is composed of persons who never dropped college, have some relative in
the teaching profession, never took up any other kind of job, are youn-
ger than the rest of their colleagues, have longer experience, teach
the secondary level and are Catholics.

Teachers who give less importance to the concept of (b) "united
family' are mostly bachelors who gave a rather negative evaluation of
their college training and their first year of experience in teaching,
They did another kind of work hefore teaching, and generally teach from

the fourth to the sixth grade in the rural zone. If they happen to work




in the secondary level they taach cae of t'ie natural sciences.

Those who give less importance to the (c) "religious aspect in
man's life", have some common traits with those who give less import-
ance to "being honest" and to have '"a unlted family". Group (c) is
similar to group (a) by being younger Coutholiss who teach at the sec~
ondary level, They are similar to group (b) in that both are males
teaching the fourth co sixth grades at elementary level or else one of
the natural sciences at the secondery level. The teachirs in group (c)
show the peculiar guality of not having tenure and expressing the high-
est dissatisfaction with regard to the grade, the subject and the level
they perform as teachars.

The above mentioned examples show two fundamental facts: (1) the
impact of modern 1jfe is diverse upon the ideological development per-
taining to society; (2) this impact is not uniform among the agpregate
individuals of a particular society. A change in a particular ideol~
ogical aspect may present a change only in a particular type of person
because the modernizing experleﬁce fs not necessarily a uniform one.
These implications are further demomstrated in the typological analy~
sig of the teachers who claimed that they had not attained those goals
but wished then or were trying to attain tham. School teachers who ad-
mit that they have been unable to attain the "ideal of honesty', but
wish for and try to attain that ideal have some traits in common with
the groups of teachers who wish to attain the ideal of "uniZied family"
or the ideal quality of "being religious'. But at thie same time they

differ significantly in other aspects from the groups that wish to
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atcain efither the '"ideal unified family" or the "religious ideal', 1In

other words, ithe characterization that will emerpge is a triple typology
and not a single one degpite the general conpruences with regard to the
three traditional values,

The next set of situations which the subjects also hold in great
esteem is Iin the same category nf values charactcoristic of the traditio~
nal Puerto Rican culture, Here we find situations like beinp considered
a "good citizen", a “'good husband™, a Mgood father", a ''good son".l/

A great majority atteches (o all of them very much or much importance.
Only a few of the subjects studied, 5% to 7% ascribe to them fair im-
portance and 1% think they are unimportant.

Assuming that teachers giving the highest evaluation - very much
importance =~ to cach of these situations represent the highest tra-
ditional evaluation in society and that the others are the lesser rep-
resentatives of the same attitude would lead one to expect a common
clagsificatory typology for each one of the two differinpg groups.
Actually we find.that neither group has a certain cluster of signifi-
cant variables to classify them as ''a certain type''. Teachers who ex-
press a preference for the various traditional aspects do not have gim=
flar traits that permit them to be described or classified as 'pecul-
tar subjects', as "a type'". Thus we find that married ceachers as-
cribe a very high importance to being considered a ''mood citizen'"; and

also married teachers consider ft very important to bc a ''good husband

35ee column one in Table 1 (appendix).
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and a "good fathex" , but civil status dces not permit us to differti=
te significantly between those who pive very much importance to being
congidered a "good son' and those who do not. In other words, although
"traditionally oriented" subjects havecthe same valuation about these
traditional concepts, they cannot be placed into the same typology;
they have to be typed differently, under three lgbels. In short, the
prevailing similaricy in variants is not enough to allow classifying
then into special types but rathexr three have to be designated in or-
der to account for the diversities observed.

Although there is no common typology that can be applied tc all
those who have a hipgh esteem for al? traditional situations, there is
a general tendency to find those teachers among the married oneg, the
older ones and those having more experience ard working at the urban
elementary level. These are also the ones who verbalize positive
evaluations about their education in high school, their college edu-
catica and their first year as teachers. If they happen to teach at
the elementary level, they generally teach from kindergarten to the
third grade. If thay teach at the secondaiy level they generally teach
liberal arts subjects. However, we must insist that there is no hono-
geneous typing among all those who show a higher esteem for traditionail
things in life. 1In other words, although a great majority of school
teachers consider these situations of very much importance in one’s
life, in trying to describe them In sub-groups one has to design a
heterogeneous sort of typology rather than a specific type. The ex~-

amples included in the next table help to illustrate the point.
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When comparing those who already have attained these things with
those who wish to reach them, it can be observed that those who have
already atteined them are generally married persons, 32 or older, have
been born in the rural zone and have a spouse in a non-manual occupation.
Besides, they heve tenure and the longest teaching experience. Although
those who claim to have attained those mentioned traite - being '"a good
husband’, a "good father' or '"good husband", a "good father' or ''good
son' - have in common the previous characteristics, they also show
some significant differences which set them aside from each other.

Thus, teachers who consider themsclves "good fathers' are predominantly
from a manual origin and from large family houscholds; whereas those
who think of themsclves as "'good husbands" are the ones most satisfied
with the grade and the subject they teach and 'good sons" arc mainly
graduates from private colleges in natural sclences.

Teachers who claim not having any intcrest in being considered "good
fathers, hugbands, or suns' number only 16, Thecee persons are from a
manual origin and if married, the spouse is doing some non-manual worl.
Also, they were raised and live in urban areas and come from large hovse-
holds. They have four ortﬁore years of college with specialization in
secondary education at the University of Puerto Rico and their academic
average is below average. They generally teach the gecondary level {in
thelurban zone and, although they express a positive evaluation about
the c¢nllege training they had, the evaluation of the high school train-
ing and the first year of experiencc as teachers is rather negative.
This group of 16 tcachers is the most discontented with the educational
system and they want to change not only from school level but also the

grade and subject they teach.
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This sty 'y points sut the value and iawportance ascribed to
education. The subjects rated a "g29d college education' in
fourth place. This evaluatisn is above being a "g2>d citizen”,
"g>0d husband, father or sa>n". Seven sut »f 10 teachers think
a go2d education is to be very highly estecined by anyone and
practically none »f the subjects think of this as having or n>
iuportance at all. This is not strange at all in sur soclety
where every social cless expresses high educational aspirations
and education is seen as the principal escalator for social
mobilivy. If this happens t> be a general attitude in our
society, it is rather natural to expect the teaching profession
to glive it more preeminence,

When cumparing the group of teachers who think of education

as a "highly important thing" in anybody's life with the group

who thinks of it as importaat, again we find that factors
eonditioning ideslogical valuations du not lend themselves

t> simple classificatory schemes. Let's take the first group,
those who think that an education is "highly important”. It
becomes necessary to divide this group into tws sub-groups:

(1) those wh> think of it as highly iauportant and have fewer of

schooling than the average and (2) those wh> have the same spinion
but more shosling than the rest of their coslleagues. In the first
group we find generally teachers in the elementary level who are
attending university courses. The scho>l srgenizatisn under which
they work is not of sirgle enrollment and they prefer working in

enother shosl level., Finally, most of them sre merried to a spouse
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in e non-menual job. The gecond group is mostly made up of single
peraons >f urban origin who teach in tihe urban zone the grades from
fourth %> sixth or else they teach liberel arts courses at secondary
level. Generally thn evaluation of their first year of teaching is
congidered a positive suaming up, one may say that convergence on
¢ high regerd for education comes from sone teachers whd seen to
lack what they perhaps consider a g2od education, while the others
who have the same opinion might do 85 precisely because they
already haveattained such goal of a g»n>d education,

A similar situation is noticed among those who consider a g2od

education legs importunt. Two groups emerge in this category also:

(1) The group with more schuoling and (2) the-group with less
training who share the same opinion. The peculiar characteristics
of each group are different although they both give the same rating
to & good education. Although there is a similarity in the general
appreciation of the value of education, the variables affecting
this evaluation ere different, preventing a narrow descripeion of
the subjects and making it necessary to expand and diversify
categories within classificatory typologies.

From the ten situations that school teachers estimate as

highly importent, we find tw» that soisehow show the lapact of

inddern life:

(1) "to be competent, capable, in your work” and (2) t> be considered
a "go»d professional'. These two statemnents are supposed to deviate
from the personalized and traditional conception peculiar to5 the

less md>dernized socicties. In such societies generally, competence




and reliability in work isn't ag impirtant as the personal relatisnship
of the employee with the structure >f power influencing society.
Therefore, what counts is not so much how capable the person is, but
rather the web oT »elatiosns of the person with the influential and
the powerful. 1In brief, it is assuned that when teachers give a
high velue t> "being cagable in your work" it weens a certain
deviation froa traditional concepts. Thig deviation is oSbserv.d

in this group of teachers who give a higher rank (5.5) in their
value judgement t> this situation es compared to that of a ‘gozd
husband", "father" or "son" or "to be acquainted with persons of
prestige". However, this doesn't mean that the acceptance of this
2lement of professional capability can be interpreted as a total
separation from the traditional conception and an acceptance of
modernity. Rather, it shows that both orientations coexist.

Teachers scem t5 be much more concerned with "being capable in
your job" than with being considered a '"good professional’. However,
when this is applied tu achievement levels there arc no significant
differences: approximately the same proportion of teachers indicates
that they have attained the ideal of being "capsble in the job" or
the ideal >f beinz considered a 'relisble professional”. An analytical
couparison betueen these two groups is presented in order to establish
which variants they have in commron.

Those vho give more importance t5 "being capable in the job"
as well as those who verbalize a higher level of achievement in
this area are generally males eround 32 years or over, from a

manual origin, having a longer training, more experience and from

the urban sh>o5l zone.
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Teachers who attribute uore iaportance to this same aspect
differ sifnificantly from those who feel the opposite, in that
frequently they have specialized in secondary education, they have
dropped college and th2 evaluatisns of their college training end
the first year of expericnce are positive. Besides they vork in e
school organization which excludes single envollment and they teach
fror: kindergarten +2 third grade at the eleiuentery level, and if at
the secondery level they teach subjects in huranities or vocational
cow'ses,

Thaose shoving a higher achievement level with regerd t> "capability
in the job" are frequently residents »f a metropolitan area whd gave
up tesching for a while, have tenure and tesch liberal arts at the
secondary leve} .

The higher evaluatisn and achieveent level absut being consi-
dered a 'g>>d professional’ coies from teachers »>f rursl origin
(d>o>rn and raised), narried, 32 years or >lder, vh> have tenure,

#ore experience, end are satisfied with the course ond grade they
teach.

The highest evaluation about the importence of being considered
a "reliadble professional’, predominaies a.1ong Catholic teachers at
the eleuentary level >r Whd teach vocational cdwrses. Their first
teachina experience as wvrell ag the evalustion »f the ¢sllege
training they hed were pssitive. 7The achievement level in this
sare aspect 18 hinher aiong teachers froa & non-ranual origin (parent
and spouse), with small houscholds, and so>ze relative in the teaching
riofessisn. They vwark in single enrollment, feel satisfied aboui

POOR ORIGINAL COPY . 541
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the school level in which they teacl:, and if from the secondary level
they teach natural sciences or vocational courses.

In hrief, it can be said that teachers menifesting the highest
evaluations have in common the fact that they are oslder and uith
longer experience. Those showing the nighest achieve.nent levels
in terms »f their idesls have in comaon that they are arried and
older, besides having tenure and a longer professiocnal experience.

S5 the tw> groups hsave in c>amdon that they are slder and have more
experience., Evidently, teachers showing higher achievenent levels
heve more things in commdon than those who give higher evaluations.

S> far, the ten situations that got a higher rating heve been
analyzed, On the other hand, endng the situatisns which go the

1ovest ratings snd the lowest ranks are indicators >f s>cial class:

(1) the material indicators: house uith a bar and back porch,

steres se*. record ¢dllectisn, country house, cer, T.V. set (2) a

traditiosnal indicator “to> have a 1ot of children’. Als> amdng the

1ovest rank are tw> modern indicators of social mobility: (1) "to

have a g>>d position and nany employees” and (2) "t> be presideant
of a civic organiezation®.

Svery one >f the naterial indicators except to ">wn a g>>d home”,
which hes a wediuwy position, ar2 considered »>f little ifaportsnce.
An intereeting fact must be mentioned here elthough teachers
manifested such judgmnent, they d> not conpletely reject thea as
itens of no> iaportance. For instance, tw> sut >f ten teachers
think that slthough having a T.V. set, a car, a g>>d record
edllection > & country or beach house i8 not of exceedingly high

inportance, et least they are rather fuposrtant. However, the
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nejority >f then thinl. of these things as having average inuportance

or less. Among the material indicators, the T.V. set gets the highest
rating and "¢2 own a house with bar and back porch" the lowvest. The
achievement level here showa that most teachers d> >wn a T.V. set

and that very few >f them 2wn "a house with bar and back pdorch’,

This is the indicator they wsuld be least interested in porssessing.

The data referring 5 material indicators show tw> tendencies:
(1) an inferisr evaluation of a particular indicator vwhile a high
achievement level is expressed with regard t» its possession; end
ansther 5f (2) en inferisr evaluati»>n and an inferisr achievement
level. The first one is centered arsund having a "T,V, set, stere>
end car"., The gecond >ne is centered arsund owning a ‘'beach or
country house 5r a house with bar and back poreh. It seens most
probable that the level of achievecent is influenced by econsuic
factors, particulerly the low selaries that teachers get.

Other situatisns that get lov ratings ore the £21lowing: (1)
"having weny children", (2) "t> be president of a civic srgenize-
tion", and (3) t> "have a g>>d prsitisn and nany employees". The
firet one is very fuaposrtant, since it has always been a typical
characteristic >f the Puerts Ricen family t5> the extent that some
pecple eonsider it as one >f its main values. However, it is not
surprising t> find that teachers give this trait a low rating if
one bears in nind the close and high relatiosnship that exist between
the nunber >f children snd the number >f 8chodl years ciipleted.
Thus, the finding that the higher the elducation, fhe less interest

in "having weny children" is expected. What is really swprising
18 that althsugh 25% 5f the teachers in sur saaple think it very
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importent to> "have wany children", the propartion of teachers who
would really wish, want and try to "have nany children” is almost
twice as high as the proportisn who think of this as being very
important. This is due t> the tact that more than helf >f those whod
consider of little or nd importance having "many children" menifested
that they would like t> have "many children’.

Let us examine the differences between those whd think it is

very jmportant and those who think it is no iaportant "t> have

weny children”, as well a3 those who> have and nave no> interest in
having "many children”. Teachers whd think it is very iwmportent

t> heve "many children" are generally females, merried t> spouses

in a non-uenual sccupations and in s family househsld >f three or
fewer members. They generally have tenure in the urban 2o>ne and
teach from first t» third arades 5f the elenentary level. Those

who want and try t> have "many childiren" are frequently merried
teachers whose spouses hsve non-manual >ccupationals >f urbaen origin
(born and raiced) teaching in any sch>51 level, but probably natural
sciences or vocationel csursee if they are et the secondery level.

Ain>ng the ten situations with lesser ratings there are twd> which
are cbvisusly representative »f the middle class ethic in industria-
1ized or urbanisned countries: "t> ve presidenv of a civic Srganization"
end "t> heve & g>>d prsitisn with nany enmployees". It is rather surpri-
sing that this graup >f teschers, theneselves wmembers >f the Puerts Ricen

niddle class give very little impdortsnce t> these indicators >f mddern

so>cial mobility. From one teacher >ut 5f ten three >ut of ten consider

these tw> aspects very much important or very ifmportsnt in life; and




fron two sut of ten to three osut »>f ten teschers state that they
either heve it, wish it, or are trying to get it. The proportion of
teschers vwh> expressed their wishes t> attein this goal is lerger
than the proportion >f those who want it and sre trying to reach it.

This minor interest in what may be considered as modern indicaturs
of status and prestige perhaps might be expleined by the fact that
public shosl teachers, in general terms, still feel identified with
the traditional $ndicatore »f status end prestige. This generalization
seems t5> be confir.ed when it is observed that '"being acquainted with
persoms of prestige', an indicator of fraditional orientation, remains
in the widdle >f the rank distridutisn very uuch above t> the mast
m>dern indicators. In sther words, the Puertos Rican 8chdal teachers
believe that in anybody's life it 18 more important "t> be arsund
people of prestige” than "t> be president >f & civic organizatisn" or
"t5> have ag>>d pasitisn with a 15t 2f employees".

In general terns, seven sut >f ten teachers have nd> fnterest
whatgoever in having "a go5>d position with a 1ot of employees” nor
"t2 be oresident >f sny civie organizstisn., There 18, nevertheless,
a dissident ainority that has internalized the wdst nddern views end
aesserts that they already have atteined sne of these gorals >r wish
{t or are trying to reach it ("tu be president >f a civic srganization”
or "t5 have 8 @233 positisn with a 15t of ewployees™).

There are n> fundanental differences endng those whd give & 15t
of inportence to> "heving a gd>d prsitisn with uany eaployees™ and

thase whd give less iapd>rtence t> this. However the trend a.:ng

the latter is for a greater proportion of teachers who are not
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Catholic and vh> teach {rom fourth to sixth grades in the eleuentary
level. But there is a very obvious difference between the td> proups
when coapared by level of achievement in regard to> this goal. It is
observed that those wh> have attained it, wish it or are trying to
reach it ("go>d prsition with many employees") differ singnificantly
from those whd> have no interest in this. The first osnes (high echieve-
ment) are generally iale teachers sround 31 or younger, arried to
spouses wh> have nanual sccupations, resice and teach in the rural
zone, have »n acadenic index below average end attended soue private
¢>llege after having dropped sut >f college. Professionally speaiing,
they have positive experiences from their first year of teaching,
they don't work under a single-enroliment sho»nl orgenization and
they would rather teach some other subject. The low achievers show
the opprsite characteristics.

If many differences were n>t found amdng those whd >ffered a
high evaluation and those vh> manifested a high level >f achievement
in regerd t> "having a g5>d position with many euployees", this does
not happen with the wish >f “being president of a civic organizatisn™,
In this situation a high relatisnship is >bserved among teacheis whd
give a high evaluatisn t> this o2l and Lhose who express a high level
of achievesent. Both groups arc mdstly made up >f nmsle teachers of
rural origin, wh> live in the ruwral ¢one end are married to spiuses
w#hd> have msnual jobs. Besides, they have nd> relatives in the teaching
professisn; they were forced t2> drop sut >f ¢dllegte end had 8>1e other
kind >f Job before taking up teaching., With regard t> professional

traits, asst of them have less then four yecars >f ¢ollege with a



specialization in elementary educatisn, “each in the elementary level,
and are most dissatisfied with the level and the subject they ere
teaching.

In relation t> the above goals, sne notes that the greastest
acceptance of these tw> md>dern-oriented goals cone from teachers
Wh> themesgelves shov sbjective indicators of 1o status. Andther
sbvisue fact is that the rural teacher is the one whd> shows nmore
identification with this meddle c¢lass conceplion.

Regarding the osther situations presented t> teachers, it is
worth aentisning that deapite the pdor financial conditions of
teachers, due t> the low salary they get, "t» earn a g7>d salary"
is not one > the things they consider most iipsrtant in life,

This cd5uld mean that the financisl srientation >f this group is

n>t high. However, the intellectual orientation 5f the group

dres not seeir to> be high either when it is observed that ‘writing

a go>d book" is atiributed very little impor-ance although half of
thew expressed that they would like t5 d5 85, This lower intellec-
tual orientation is als>s evident in the large piroportion >f teachers
who d> not have a librery in their house, even though they would
appreciate having it.

The analysis >f the things that teachers think very ifap>rtant
in life reveals a so>cial concern, in terms >f fundauental valuatiosns
regurding their so>ciety and culture, m>re than an econdsale eoncern
or presccupation for the naterial indicators >f 8>cisl class.

Teachersa whd mndostly deviate froa this way >f thinking tend t5 be



younger ones with less experience whd gre teaching in the upper grades
of the elementary school or at the secvadary level. However, the most
amddern indicators >f s>cial status and prestige have had a stronger
impact among the rural %eachers. .

It seems t> us that the most important implications >f the findings
concerning this section are rather »f a theoretical nature, both in a
general as well as in a particular scnse. In the general sensec we
have the diversified typological classification resulting from the
need¢ t> expand and variegale group categories in order t> have more
relevant ideas concerning the phenomena dealt with in the study. The
particular implications resulting from swr conclusions are related to
the nature of Puert> Rican society. There is a general tendency t>
speak absut the great transformatisn that Puert> Rico has undergone
on account of the impact of its changing econory. It is commonly
assuwed that physical changes have been acconpanied by great changes
in values. The data ererging from this study about the public sh2ol
teachers does not sce. t5 suppsrt this way of thinking. It is true
that rany changes have taken place, but in spite of them vhat stands
sut i8 the iaportance that teachers still give t5 traditional aspects
of Puerto Rican culture which are >pposite to the materialistic
srientatisn generally assdciated with wrban econonic deVelépment.

B. Teachers' tolerance in discuss:ing comtroversial issues ip the

classroom, Another aspect of the idevl-gieal climate typical of the
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public school teachers relates tc the verbalized attitude they assume
in discussing controversial issues in the classroom ond the position the
teacher holds with respect to fellow teachers of different political and
religious ideologies.,

Table 3 shows the position held by school teachers in relation to

discusuing controversial motters in the classrooni.

Table 3

Public School Teacher's Attitude in Discussing Selected
Contrcversial Issues in the Clagsroon

- Teachoer's attitude towaxrds
dioscusaion in classroom
Xssues Permissible Not pem;,ssible
%
1. Racial prodlems in the U.S.A. 9 3(N=581)
2, Druz oddietion ok 6(N-579)
3. War 4in Vietnam 93 7(N=578)
b, Foreign policy % 8(N-581)
r_z, Sex problems 68 12(N-561)
6. Communien 88 12(N=-572)
7. Political progrems of local
puerto Rican rarties 60 40{N=556)
8. Religions matters 52 48(N-558)
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The analysis of the data reveals that 9 out of 10 teachex's
believe that the following matters can be discussed in the olassroom:
U.8.A. foreign policy, the War in Vietnam, raciel discrimination in
the U.8.A., drug addiotion and matters pertaining to communism and
sex. Teachers ceem to be rather rigid in permitting the discussion
of local affairs such as the political parties and their programs
and religious matters. Only 6 out of 10 teachers wouid allow discus-
sion of local political affairs; only 5 out of 10 would allow discus~
sion of religious matters. It can be concluded that in spite of the
tolerance shown by teachers about the extent of issues which can L3
diecussel in the oclmssroom, they show lesser tolerance regarding the
religious and political aspects.

¥hen asked if they would allow discussion in class about sex
matters, 66 teachers said it could not be possidble. This opinion
predominates among male teachers married t» a spouse in a manual
ococupation, who have o relatives in the teaching profession, amd
with an acodemio index below average. Teachers who are reluctant
to discuss communism in the classroom stand out on account
of their professional rather than personal qualities. They
have specialired in elementary education, teach in the rural zone
the lnver gredes of the elementary scnool, do not have four years
of college and their academic index is below averege. Also, they
have Do relatives in the teaching profession.

As it has already been pointed out, most of the opposition

to oontroversial 1issues concerns religion and politice.
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The group of teachers who is in opposition to discussing these two
matters is generally made up of persons vho are either single or
married. If married, the spouse has a manual job, This less tolerant
group lives in the urban non metropolitan area and shows the lowest
academic index. The group can be degoribed as one with little
teaching experience, who either teach one of the first grades in
the elementary level or teach natural sciences or vocational courses
at the gsecondary level. Most of those who are against the discus~
sion of political issues arc Catholic teachers from the elementary
lavel in the rural zone. The group against the discussion of religious
subjects 15 made up of teashers who are not Catholic and are under 31,
There is o group of L. teachers vhose answers regarding the
questions concerning the controversial matters and its discussion
could not me classified, They were not against or in favor of it.
They gave answers like this: "it depends on how it is done"; or
"{t depends on the teacher's ability to approach such prohlems",
4% depends on which subject the {scue 1s discussed ~-for iustance
in a dblology class, sex can be brouzht in if you knov hov to do it",
"{f it is done without siding vith any one point of view", "if it
is done without revealing your personal ideals", "only for contrast-
ing purpose", "in seperate groupo".
Teachers vho express such views rejzanding the controversial
matters on sex, commniem, political parties amd relijion
have the following characteristics: they are Catholic, narried,
32 or older, females (except with regard to sex vhere uale
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teachexs are predominant). They had e middle-class baokground

since their parents as well as their spouses axe from & non-manval
origin, and they never dropped out of college, neither did they ever
have any other Job bvelore teaching.

In terms of academic charecteristics they had U4 or more years
of aollege at the University of Puerto Rico with specialization in
cecondary education, and their acedemic index is below average. They
teach at the serondary level in the urban zone, and have relatives
in the teaching profession but have less teaching experience than
the average teacher in the group. Although they ace satisfied with
the level they teach, thay are not satisfied with the grede or
subject they ore teaching.

The pooition of lesser tolersuce of school teachers regarding
religion and politics io more evident when they are asked whether
they would allow persons of differont political ideologies and reli-
slous 4doao.to te teachers (see Table L)« Although the majority
wovld allow people affiliated to the Statehood, Popular or Independ=
entist parties to be teachers, 7 out of 10 would obJect to persons
vho reject all religions or who have communist ideals. On the other
hand, half of the teachers would allov & némber of the Nationalist
Poarty to be a teacher, around 16% would accept him on certain ecndie
tions and 345 would not allow such a person to be a teacher.

The some attitude is observed vhen school teachers were asked
vhether they would let teachers of different political ideology
and religious ideas continue being teachera. The populares, the
pro=statehood and independentists are accepted in the mentioned
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order. The greatest intolerance is shown for the nationalists, fovr
those who reject all religions and for communists. In specific terms,
this means that 9 out of 10 teechers would allow a person affiliated
to the Populer Party to continue being a teacher, while only 4 out
of 10 would allow this if such & person happened to have comnunist
idesls, Out of these four, 2 would allow it only under specific
conditions and 2 without any condition whatsoever.

In order to characterize the type of teacher who manifests more
or less tolerance, further analysis was made of their opinions as
to whether a person affiliated with the Nationallst Party, one
vho rejects all kinds of religlons, or one who is a communist ghould
or shculd not continue beilng a teacher. The data reveals that the moast
liberal persons =~those who have less objection to a rerson being a
teacher on account of ideologlcal reasons== are mostly single, around
31 or younge. and are not Cat.colic. In academic terms they have a
specilalization in secondary education, graduated with the highest
academic indexes and have four or more yeawrs of college. They usually
have less than nine years of experilence, teach at the secondary level
and do not have tenure,

£1though the following variables do not differentliate the more
liberal from the less liberal, the tendency is for these variables
to be predominant among the most liberal teachers, They are mostly
male teachers, and have & great urban background (born, raised and
residing in the urban zone)}. Teachers living in the metropolitan
area generally have more libveral attitudes. Also, graduates from

the University of Pucrte Rico tend to b2 more liberal than graduates
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from other colleges in the Island.

The analyesis of the above data was alsc done in temms of an
average index of liberalism., An index was established on the basis
of a five point scale where the lowest nunber means a more liberal
attitude and the higher number a less liberal one. The highest
degree of libveralism corresponds to 12 points, the least amount
of liveralism %o 60 points. Actually, the highest index vaiues
were from 37 to 40. At first sight this seems to show the absence
of extreme sectors of illiberalism among teachers. However, the
fact that 6 of the questions were related to affiliations concerning
the Popular, the Statehood or the Independentist partles, which have
general acceptance in the Island, tends to lower the distribution.
The distribution of the numerical values concerning the guestions
about the nationalists, the poeple against all religions and the
communists refer to situatious with little acceptance and tends to
have an opposing effect. The combined effect of the questions was
to concentrate the group of teachers in the middle of the distribution.

If the distribution is divided into three equal parts correspond-
ing tc intervals (1-20, 21-40, 41-60), it would show that 31% of the
teachers would fall into the lower tercile, equivalent to the most
liveral seector, 70% in the middle tercile and none in the upper
tercile, equivalent to the less liberal section.,

An arbitrary classificetion of the distribution into three parts
has been done according to the following eriteria: (1) an average
of less than 20 points would descrite the most liberal teachers, (2)

one between 21-24 points describes the half-wey liberal teschers and



- 76 -
(3) 25 points or ebove describes the least liberal ones.

The above classification conflrms the previous analysis and
the most literal emerge as; the male teachers, single, 31 or
younger and not Catholic. The urban experience stands out es &
eignificant varieble which differentiates between the most liberal
and those who are less liberal.

A more liberal asttitwde is slso confirmed among those who have
four or more years of college with a specialization in secondary
education and higher acedemic indices. The U,P.R. gradustes are
elso shown to be more libveral, as well as those who teach at the
secondary level, have less experience, and have no tenure. Another
fact, worth mentioning is that the most liberal teachers are also
the most dlssatisfied ones: they would like to teach at another
school level and another grade or subject,

In brief, liberalism of attitudes regarding different ldeologles
among teachers show that the less liberal ones are married women,
Catholic, 32 or older, wo.king at the elementary level, where they
usually have tenure and more years of experience althouzh they have
less than four years of college and a low academic index. Generally
these teachers attended a private college and they feel satisfied
wvith their teaching level. Thoy tend to predominate in the educational
region of Ponce and Arecibo and are less frequent in those of San
Juen and Caguas,

It must be clearly understocd that the liberal attitude shown
by teachers presents diverse variations. Table 4 shows the position

of teachers concerning each of the items previously discussed.
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Actually, at the tire of the interview, between 6% and 16%

gave restrictive responses under which they would permlt a person
of a different political ideology or religious ideas to be a
teacher or to continue in the teaching profession. Obviously,
these limitations were more frequently applied to the national=-
ists, the people against all religion and the communists. Not
so for the populares, the statzhooders end the independentists,
although for the latter ones restrictions were higher than for
the other two political groups. Some of the restrictive con-
ditions mentioned by teachers were:

"It depends on what sort of person. If the person dbrings

politices into the classrocm, I would say no, put if the

rerson has a broad concept of politics, it is all right.

A Popular that does no indoctrination.”

"A person who does not use the classroom for propaganda."

"It all depends, as far as he does not indoctrinate."

"Showldn't transmit his influence in class."

" uly if they don't show eny subversive qualities since
<& must preserve our democracy."

"It's sll right if they don't indoctrinate."
YAll right 1f their ideas sre not detrimental to teaching.”
"If they keep their ideas under cover."

"It all deperds on his conduct and his work. He must show
respect for those that belleve in religion.”

"Under constant supervision, since students usually try
to imitate the teacher.”

"All right if he doesn't express publicly his ideas.”

“If he doesn't maie any reference to his teliefs.”
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"He must go through a selection committee to Jud~e
his disposition and capabilities for teaching."

Teachers who place restrictions on persons who would become
teachers or continue as teachers on account of their political
or religicus ideas are moctly female teachers, Catholic, over 32
and with parents and spouses in non-manual occupations. They are
of urben origin (born, reised and residing in the urban zone), and
have four years of college although their academic index is rather
low. Generally they have tenure, although they have less than nine
years of teaching experience,

The previous findings on teachers! liveralism show that they
manifest attitudes reflected in the soclety at large. Repcrts on
attitudes toward civil rights show a high degree of intolerance
toward political and religious minorities. A society characterized
by & high degree of intolerance for certain segments of the cltizenry
institutionalizes mental and psychological processes that fix and
perpetuate those attitudes of intolerance. There 18 always the
probability that those concepts that make up the way of thinking of
public school teachers will be transmitted to thelr students and
this msy help to form and perpetuate a higher degree of intolerance
toward those groups exhibiting the particular attributes rejected
by teachers. This in our opinion, represents a challenge to the
supposedly democratic Puerto Rican school system in its efforts

to assure the same rights to all Puerto Ricans,



Chapter III

Ideology of the public shool teachers:
their attitudes regerding education and social changes in Puerts Ricd

The next subject t> be dealt with regarding the ideologies of s
teachers is their attitude towards varisus aspects >f education and
social change. The questions on educatisn try to establish the teacher's
opinion about the principal objective of the school; his degree >f satis-
faction with the amsunt of money invested in education; his evaluation
of education in the public shool and his imege >f public and private
achools.

Teachers generelly judge school from an osccupational ard civie
point of view. This is expressed by the fact that 8 out of 10 teachers
believe that the main functiosn of the school is "to make good citizens".
Almost 2 sut of 10 indicated that the most important aim should be to
"provide youngsters with technical and professional training”. Teachers
who evaluate the public shosl in civic terms are generally older.
Catholics wh> have wore professional experience, tenure, and usually
teach in the elementary level. Those vwh»> give @ e importance to
the technical and professiosnal aspect of the school are also Catholics
but mostly born and raised in rural areas, have less experience, and
usually teach at the secondary level.

It is worth mentioning that very few teachers voice the opinion
that schools should be responsible for "the formation of men of culture"
or ""developing n Puerts Rican feeling among the young people”.

This minority is generally represented by the youngest male
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teachers, non-Catholics and working in single enrsllment at the
secondary level. They have four or more years of college training
but do not have tenure and have less experience than the average
tescher in the sample.

It seems that Puert» Ricen teachers, disregard for the cultural
purpose 2f education has been greatly influenced by the growing utili-
tarien conception of the aims of education. At the seme time, the
detachiient seen between education and the formation >f a genuine sense
regarding the Puerts Rican individuality cen be expleined, t> a large
extent, to the impact of the assiwilating forces that have always
been in control of the educatio.:al system, as well as to the association
o>f anything Puerto Rican with political elements from the left.

The civic and occupationel emphasis given to eéucation by school
teachers has als> been evident in those institutions where most of
them have been trained. T> the colleges and universities on the
islend, the cultural forwatiosn of man and self identity are of
little importance. These colleges and universities sre more than
anything institutions in the service >f forces which foster cultural
erss8ion in the country. Obviously, teachers reflect these trends.

The teachers' opinion of the amount of money spent by govern-
ment in education is definite: 6 out of 10 teachers think the sinunt
is not enough. Thsse vh> have a different 2pinion, that the amdunt
is enough or more than en’ugh, are single persons living in urban
non-metropoliten erees. They come from small families having no
relatives in the teaching profession. In the academic aspect they

have not finished a bachelor's depgree, teach at the elewentary level
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and have a 1ow academic index. N2 relationship was found between
teachers' opinion o>n government spending in education and the
following veriables: sex, social origin, experience, typc of contract,
school organization, age, scho>ol level nor location of school.

Teacher's evaluation of the quality of education given in public
schools was done from two perspectives: 1. & ¢omparison between
student perfornance at the time >f the interview and that accou-
plished ten years back. 2. a comparison between the quality of
education in public end private schools.

The comparison of present performance and the one dating from
ten years back reveals that most of the teachers think students learn
more now than ten years ago -- 6 2ut of 10, However, 3 out of 10
think students don't learn as much and 1 sut o5f 10 think they lesrn
the sane.

Teachers who think student perforwsnce is less now are mIstly
women 52 ~r older, specialized in secondary teaching, with 10 or
. e yoo . _f experience, and teaching at secondary level in the
urban zone, Ai the time of the interview they were not going to
college, and in general terms they praise highly the training they
€7t in high sch751 and c>llege. The great majority of teachers
who think student performance was higher in the past come from
the San Juan srea while the smallest number cosuae from Mayaguez.

Teachers who think student performence is the same now,
generally c2ie froa rural srigins and are around 32 or oslder and

non-Catholics. They have four or more years 5f college and the



acadenic index is above the median distribution. Although they

have tenure, they are not very happy teaching at the level they do

and generally they teach one of the first threc grades in the elementary

level, or else they teach vocational subjects or suome course in
humanities at the secondary level.

The comparison between the quality »f instruction in private and
public schools doses not show as definite results as the previous
comparison. Four osut of 10 teachers, think there is n> difference
between the (uality of insiruction given in private schools compared
to the public schools. Nearly 3 out of 10 teachers believe that
instruction is much superisr in either ore. There was n> relation-
ship between the type of schosl attended by the teachers' children
and the evaluation that the teachers made. However, mdst of the
teachers whose children attend public school give it a higher
evaluation than those whose children go to private schools. Thus
4 sut of 10 teachers whose children g> t> public school think it is
far better than the private ome; L sut of 10 think there is nd
difference between the tw> and only 2 sut of 10 think the private
shool is far better than the public achool.

Teachers who believe that the quality of instruction is better
in the private school are generally females, single, under 32 and
from non-manual so>cial origins. They live in the metropolitan area
or the rural zone and if they are married the spouses usually have

a non-manual job., They have four or more years of college, are
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specialized in secondary educatiosn and their acadeiic fndex is above
the median. They usually teach a natural scieace at the secondary
level, have nine or less years of experience, lack tenure, and mist
of them worl in the San Juan educational region,

There are some similerities between teachers who think the quality
of instruction is the same in both private and public schosls and those
vwho state that ‘t is better in the private schools: both are females
under 32 and frou non-msnual origins. However, the two groups differ
in that the former are married, generally have less than four years
of college and mast of them work in the Caguas region.

The questioni about the quality of instruction in private and
public schools were followed by anocther set of questions requesting
information on their iwage of each type of school. Of 397 teachers
who had children attending school, 7 sut of 10 said they were going
to public schovl, 2 sut of 10 went to private school and 1 out >f 10
had children attending both types of schosl. It seems on the basis
>f these figures that most teachers prefer the public schosl, Those
who prefer the private school are female teachers whose parents and
spouses have non-manual occupations. Most of the- -re under 32 and
born and raised in urban areas. They cowme from small families and
usually have some relative in the teaching irofession.

Regarding the academic and professional aspect, teachers whose
children attend private scho5l have four &ears of college, are

specialized in secondary education and their academic index is below



the median. Besides they teach at the secondary level, in urban
pleces and are saiisfied with the level and the subject taught,
although they expressed having less positive experiences during the
first year of teaching. The greatest nuuber of children in private
schools is frou the Ponce and Sen Juan aveas. The smallest number
is found arsund Humacads.

In brief, it can be said that teachers' preference for private
education are related to> factors of social status: non-manual
origins, urbanisa and teaching at the secondary level. Dissatisfaction
with academic or professional aspects o>f the profession do not affect
significantly their preference for rrivate education.

The reas>ns given by teachers for preferring private or public
education or both is ghown on table one,

The category '"good teaching" includes opiniosns like the £51low-
ing: I have faith in the methods they use, it is up to the present
Puerts Rican recality, their textbooks are in Spanish and suitable to
Jur own ways, its curriculum is broader, it offers social and athletic
activities, it is more challenging for the student, it demands more
from the student besides giving more individual attention.

Regarding “econ>aic conditions"” they expressed this in terus of:
tuition is free, lunch ro>om program at the schoosl, free textbooks,
enrsllment is free and scholerships.

The term 'demdcratic quality' was mostly applied to public school,

and it vas interpreted to> mean that public scho>5l is for everbody;



that it offers a more rcal environuent because students mix with all
sacial clasies.

By "geographic reasons’, is understosod the proximity of the
school to the neighborhond; "religious education' means that it has a
"moral" educatisn of a sectarian type while "reliable personnel" means

that it has better-trained teachers.

Table 1

Reasons given Yy public school teachers to send
their children to public, private or both types of

schaols
Reasons : Frequency Percent®
G224 teaching 176 Lb
Econonic eonditions 102 26
Denocratic quality - 82 21
Geo>graphic reasons 56 14
Religious instruction 47 12
Relisble personnel 31 8
Parent works there 28 7
Better facilities 28 7
Discipline 2 5
Faith fn that type of schaol 15 L
English teaching 13 3
Responsidble terents 1. 2
Other —— s ,_.!‘_‘?.M-_.. oo ]

%This cslum adds up t> more then 100% because each sudbject
c>uld give anore than sne answer. The percentage figures have been
calculated on the basis >f 397 teachers who had children attending
schools. There was a total »f (72 answers.



The fact that one of the parents was working in the schosl was
given as a reason to justify preference fo>r a perticuler type of
schosl,

The category ''better facilities'", includes the followiny aspects:
children are better 1ooked after, the schosl offers transportation
facilities, substitute teachers to keep students frou missing a
day's work when a teacher is absent.

"Discipline" refers to order and respect, and "faith in that
type of school" refers to the personal comnitment that the teacher

felt he >wed to> a particular type »f school,

Teachers wh> send their children t+ public scho>l generally
give the follouing reasons: quality o>f education, economic facili-
ties and the deadcratic tendency of that type of schodl. Those whd
send their children to private schisl clai a8 principal reasosns

the religious education, the rotection children get, it is the

clasest one in the area and because osne of the parents works there.
When teachers vwere asked if they would liked to send their

children t> the sther type of sch2dl, it was found thal 7 sut of 10

tearlicrs whose children attend private schosl said they would

have 1liked their children t> attend public schadl. Only 3 osut »f

10 of those vwhdise children g3 t> public schd>l said the saqe about

having their children in private scho>l. This may ‘e interpreted t>



mean that most public schosl teachers have more confidence in the

type °f school where they work.

Teschers whose children g> to public school and would like
them t> g> t> private schosl coincide with teachers whose children
already g> t> private school in the f2llowing traits: female of &
non-manual origin, satisfaction with the grade, the subject and .
the level they teach. They differ from the other group in that
they were brought up in the rural area and live there; they have
less than four years >f cosllege and most of them teach the first
three grades in the elementary level, or vocational courses. Als),
teachers who went t> private colleges would like their children to

attend private shool.

Teachers whose children g> to private schos1l and would like

thein to> remain there are fenales >f middle-class >rigins (whose
parents and spruses sre doing non-ngnual. Joba), who never dropped
sut of college, and never did any other kind of work but teaching.
They are >f urdbsn origin, mostly fron the Sen Jusn metroposliten

area (born, raised and livine in the urbsn aress), teaching secondary

level and satisfied with their high sch>5) snd cosllege education as
well aa the level, the subject, and the greade they teach.
In ¢onclusion, the expressed >pini>ns of the public shosl

teachers indicate that the basic aims they escribe to educatisn are
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civic and sccupational. They think that government spending on
education is nst enosugh and that the quality >f “>day's educatiosn
is better than ten years ag>. The p>sition they hold about the
quality of education in public school coupared to the private one

is not as clear; hovever, they back public Education and prefer it
for educating their own children. The nost sutstanding disegreement
in this last aspect is & reflectisn of the "indicators of class and
urbanisn”.

The questionnaire als> included g number 5f questions regarding
social change. Their aim was t> find cut the degrece o>f satisfaction

with development in Puerts Rico> during the lest few yesrs, their

contribution to> it and the ideas they have ebout the lupact »>f
s>cial chenge on “"interpersonel primary relations".

Teacher!s ospinion >f development in the island during the last
few years was elicited by presenting a nuaber of graded alternatives
in terms of satisfactisn -- from very satisfied t> very dissatisfied.

The mast >utstanding fact that emerges is the sm&ll nunber >f
teachers who are dissatisfied with vrogress in the islend; 20 sut
°f 599. This meens that alm>st & hundred percent of teachers

are satisfied. However, this satisfaction includes three different

levels: ‘"very satisfied”, "somewhat satisfied”, end "satisfied".

Teachs s wh> show the highest degree >f satisfaction with the



islend's, developmeht are mostly males 32 or older, of manual
origin, and married to spousea whd alss have manual jobs. This
means, in other uords that they have experienced "sccupational
mo>bility" in relation t> parental origins. In the pvofessional
level, they are specialized in elementery education, they have more
experience and work in a non-single-enrsllisent sch>ol osrganization.
The high degret of satisfsction with develspment on the island

gles together with a high acceptance >f teacher participation in
that progress. However, in this area there is less uniformity of
apinion: 4 sut of 10 teachers think their perticipation in the
ielend's developnent has been little or none. Nonetheless, the
prop> tion wha think that their contribution hes been none is

only 3%. Thus, it can be concluded that most teachers believe

they have been contributors t5 the development 5f the island in

the last few years.

Teachers vho feel they have had rore participatisn in Puerto
Rico's development asre siwilar to those wh> express mdyst satisfactisn
with that development in the f5llowing respect: thay sre married
male teachers 32 >r slder, specialirzed in elementary education,
with the longest professional experience. Besides this, they eare
of rurel origin, have n>t c¢ompleted & bachelor's degree, have

tenure and teach at the elementary level. 1f they teach at the

secandary level, it is usually some vocationel course.

The public schoal teachers nast oSnly think that development has
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been favorable and that they have contributed to> it, but also think
that this progress has sffected them favorably. Only 13 teachers
answer that development has been unfavorable for them, € that it

hes been rather unfavorable, and only 1 very much unfavorable.

This group expressing negative attitude towards develspment accounts
for less that % of the totel.

Again, we find that the perception of the favorable effecta of
development in the island has different gradations: 2 osut >f 10
said it has affected them “very favorably”, 3 sut >f 10 say
"rather favorably" while 5 sut of 10 chose the category ‘favorably™.
Those wh> indicate a "most favorable" effect are ri>stly male teachers

from small femilies o>f mgnual origins, and if they are married, the

spo>use has a manual occupatisn. They have msre experience, work
in a non-single enrsliment schssl organiezatisn end have stopped
teaching sometime and taken enother kind >f Job.

If wve take as a group teachers who are very nuch satisfied with

development in the island, wh> belfieve that they have contridbuted a
large extent t> it, end have been affected mdst favoredbly by it, we

find that they are the mdst experienced wale teachers from manual

srigins.,



- 9] -

The finding that schos1 teachers think pasitively about develsp-
ment on the islend and that they see themselves as active contributors
of that process is not a surprising one. Similar data have been

obtained by Tumin and Feldman, in pervisus research dsne in an

island-wide survey. This may point >ut a manifest conformity with

the social structure and the changes undergone, For this reason,
it has been stated several times that this ssciety is unlike t>

show sny great s»>cial tensions, People feel affectively identified
with progress in terms of their own well-being as well as in their
roles in bringing it about.

Although nost teachers stress that develospnent in the island
has affected them favorably, snly U sut of 10 shere the spinion
that gsvernment has donc enosugh £or their professional group.
Teachers wh> hald this spinisn usually cane froa manual origins
and cxe rarricd to spouses doing manual Jobe. Irofessionally they
have a apecializatisn in elementary educatisn, their acadenie
index is below the medien snd they teach end feel happy teaching

at the elenentery level 5f the systen.
Even though the trends are not as precise as the preceeding
ones, it is als> turns out that thise whase >piniosn is favorable

t> the governaent for what it has done for their group are fpersoins
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from & rural origin (born and raised), they are older and have nore
experience, tenure, and work in schosls drganized under single
enrsliment.

The recasons given t> justify the belief that the government

has done a 1ot for teachers as a group are shown in chert two.

Table 2

Reas>ns given by pudblic schidl teachers supporting
the opinisn that government has done & 13t for
them as & professisnal praup

Real;ané “Frecuency Percent®
(Totaleli22) (N=220)
Better sslary conditisns Ui 65 _
Hore and better professisnel opportunities 101 b5
More and better working conditions 63 29
More and better rights and benefits 37 a7
Nore concern has been shown for teachers 21 10
More and better oppsrtunities for students 1 3.
Better supervisisn 5 2
Teaching inprovenent 2 1
ﬁl&! done a 15t without specifications 17 8
Cther 25 11

#7his cslumn adds up Sver 100% because each subject gave
1re than >ne asnwer,
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Now, let's explain the meaning of the classficatory cate~
gories presented in the previous table, in tems of the teachers'
comments:

1. Better salary conditions: "The government has taken

the initiative in helping us to improve our economic status
since this is the origin of all other problems we have. Jt
is obvious that the goverrnment has done much to improve owr
economic situation and legislation has been passed improving
salaries, On account of this, most professionals have
improved in this aspect and aie in o better position of
solving their problems with preésent salaries. There is
no doudbt that salaries have improved. Due to this fact the
teacher's position has gone higher in status."

We should make clear that this opinion about government
inprovement of their professional group has no connection
with the opinion of the majority regarding their salary, which
is that it is not good enough to live adequately; hcwever, in
spite of this, they think that salary i1s one of those areas
wvhere more benefits have been obtsined from the goverument
(#1109, 165, 187, 189).

The econocamic increase in salaries is expressed in contrast-
ing * (ns; they clain that the salary now earned by teachers
is three times more than the salary they used to get years bvefore.
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Thus, they go on saying that "years ago teachers used to get very
poor salaries. Imagine, years ago salories were from $60 to $70
a month. It is different today. I myself started out with a
salary of $120 and today this is never heard of."

They think that "salaries have been growing little by little
compared to salaries in the past," and they see salary increases
as part of "the general progress in the {eland". On account of
this they conclude that "the teacher's economic situntion has been
greatly improved". And "we really cannot complain about our
goverment" (§59, 69, 70, 92, 120, 169, 183, 210, 217, 529).

In establishing comparisons, this group feels satisfied and
expresses this by insisting that "better salaries give better
chances for improving life conditions end the teacher's statuo"
($106). still, some of them suggest some sort of dissatisfaction
vlien they say thet "salaries have improved dbut not enmough", Or
"salaries have had some improvement" (#62,:280). But this dissatis-
faction 1s not directed towards the govermment; on the contrery, it
is Justified: "the government has always done the dest to improve
snlaries. The truth ls that the government is much concemed atout
the teachers in the sense that they are included vhen the appropria-
tiouy for salaries are made" and "has always tried to help teachers
as far as the budget permits. However, it is true that the
govermment has not been able to improve salaries up to the teacher's



needs, because we are a great number indeed", Tabus, "in spite
of having always tried to improve salaries it has not been
possible on account of the large proportion of teachers; they
have to consider this fact, we are too many. Really, I don'‘t
complain, five years ago salaries were improved, now at present
they are trying to raise them egain" (353, 300, ko2, Sh5, 566).

2. More and better professionsl opportunities: In this

case teachers mostly mean scholarships for further studies and
programs for improvement in service. They claim that "the
govermment is concerned about improving the quality of its
professionals," offering them "more opportunities for studies
and intellectual enrichment"(#130, 258). This is accomplished
"by providing the teacher with the opportunity to expand his
knowledge through scholarships and study leaves, so they can
keep on thinking how much they can improve themselves for the
country's betterment". These benefits are more accessidble
"to those teachers who have not finished yet", so they can
finish up what has not been finished", thus they "can further
thelr studies and keep on progressing in their academic status".
They add that professional betterment is also stimulated "by
the establishnent of certain programs that allow them to

use sax? working time hours t» study, "by offering scholar-

ships, institutes, and lectures”, and also by "trips anmd teachers



exchange. Besides this, on vacation time, the gobermmeut gives
teachers the opportunity to improve their knowledge Ly studying
and getting a salary, so that teachers have no vworries about not
getting paid. Also orientation is given through T. V. programs;
in other words, there are scme educational progrems cn T. V.
vith symposia and panels to clear doudbts that teachers may have."
Another thing offered is "training through seminars." They
also mention the fact that at present "there are more materials
and textbooks and the student is given more chances for scholar-
ships, other aids and more veiational schools" (#38, 118, 175,
363, 365, bh2, 477, 196, 563, 588, 594).

As a result of all this, teachers believe that "ihe opportunities
for professional improvement and efforts in trying to promote the
teacher's status, even though it has to go much higher in the social
scale, have dbeen conducive to good schools, good colleges, good
teaching staff, and good courses of study," In other words, "the
govermrent 1s much concerned that teachers progress professionally.
This is why teachers are given all chances for scholarships and
assistance, the University has deen biought down to the interior
of the 1sland, and the cammunity colleges have been established

to train teachers and have other aareers" (#251, 347, 585).
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The objective achievement of everything expressed before 1is
manifested in a personal opinion when some of them say: "I myself

couldn't have studied if I had not been given ptudent's aid"; "the
goverment made it possible fr me to study with the scholarship

I got. More opportunities are given to all," And, futhernore,

"everybody can go to college now." 1In fact, "most people have

had the opportunity of getting scholarships since these are given
to all those who are really interested." 1In brief, it can be
sald that the government "has struzgled for the teachers' profes-
sional wellbeing" end "it gives much more opportunities for
improvement," because "at the time legislation is approved they
always think of us" (200, 361, hi1, 457, 501, 526).

The previous profile, in terms of typical answers given by
teachers in this area ~=more and better professional opportunitiege—s
points out that teachers always show a receptive attitude remgarding
those npportunit es and do not bring forth their own personal capa=
bilities, nor the goverment responsibility {o fulfill those opportu-
nities. Also of interest is the apparent equallty of opportunities
vhich teachers tend to aseribe to their soclety, when objective
indeces show that opportunities are more accessible to the most
affluent groups of soclety, and that stratification and sociel and

economie distances have been incressing notably.
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3. More and better working conditions: This erea is

surried up in the statement that "today we have many more positions
than before" and "the govermment has reallzed the teachers! needs

and has increased the rate of luprovement in theix working conditions,"

"looking forward so that teachers can work in the best ccrfortable
vay (#152, 365, 578). In plein terms they say that “there are more

textbooks, better equipment and better schools. Transportution

facilities have improved greatly on account of the rcads bullt, so

it is much easler for teachers to get ¢o their place of work. Besldes
this, electricity is a new addition in schools, and so is running
water. The teacher 15 also given the opportunity to work neerer

to his home. The working schedule hee also been improved and
governmant has increased the money assigned for scholarships, sal-
arles and other things needed in schools. More new schools have

besn built. More material to work with has been provided for. Tris

material has been enlarged, it 1s easier to understand and 1s better
presented. Other facilities like television have been introduced into
the classrooms. Free books and other materisls are provided to students
for free. The schcol cafeteria with better facilities is another con-
tribution, slso in mauy cases students axe provided with transportation
1f it is needed” (729, 45, 61, 62, 212, 266, 275, 365, 533, 578).
Another thing which has been sccomplished is "the improvement

of buildings and facilities™; "interlocking has been decreased and
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many schools are being bullt to eliminate the double enrollment."

Besides, '"the govermuent has reduced the working day and the

teaching of only one subject is stimulated, so that teachers may
work more comfortably.” Also "there are recreationasl opportunities"
(#41, 121, 181, 223, WT5).

In spite of the positive opinion of this group about the work

done by the govermment, there are scme teachers who insist that
"alshough working conditions have improved it has not been to

the maximum.” As has been previously pointed out, animosity from
teachers towards the structure, theily criticisus for what has not
been done is nissing from their oplnions; nelther do the teachers
feel responsible for the things actually accomplished in their

profession. One gets the feeling that everything accomplished
has been the product of the actions of a paternalistic govern~
ment. Thus, the limitations of the govermsent structure

are constantly justified by indicating that '"the government

has too many things to take care of. Health, for instance,
it has to take care of, besides education. It has done plenty, and
also it has to cooperate with the rest. Everything cannot be given
to education. vhat is still missing has not been done because of

lack of interest, but because it has many obligations * (#368, 518).
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L, More and better rights and benefits: This category

means better working conditions. In this aspect the teachers!
opinion today 1s that "the educational system 1s much better
regarding laws and regulations." This means that "teachers
nov enjoy some freedoms they did not enjoy in the past as

well as many benefits formerly unknown: better salary and

working hours, cooperatives, accident compensation, retire-

ment pensions." This goes tozether with 'the annusl
classification that entitles teachers to know where they stand”
and "allows you to reel secure with respect to the job" (:72, 79,
129, 187, 267).

Besides all this, teachers also mention other benefits like:
"retirement, hospitalization and a permanent job; facilities for

acquiring & home." In regard to this, teachers insist that "now

ycu can buy a home by making e loan" and "even some housing
projects have been estebliched so teichers can buy a house for
less."” They also say that "vacations are also much better. Now,
one can enjoy vacations and get paid, and, now the pregnant teacher
is allowed to get half the salary one month before and after giving
birth; elso one can count on sick leave" (134, 218, 232, 2ks,

260, 397).
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Other accomplishments mentioned are "legal aid to tea=
chers; travels for cultural enrichment, the interest shown by
govermment in recognizing the teachers' position and declaring
Teachers' Day a holiday, and the opportunity to work within
the district" (#78, 134, 165, 341).

However, some teachers think the government "has not done
enough. The colleglate system in the profession is still missing.
This group adds that when a professionsl group complains to the
government, they should study it and not postpone it in order to
come afterwards with palliatives rather than solutions" (#248).

5. More concern has been shown for teachers' problems

The teachers' consensus is that most government efforts
to help them are directed towards problems of professiontl
prestige. For this reason they give credit to the government
for the teachers' yocial improvement. The following ex-
pressions are good examples of ‘teéachers' opinions in this
respect: “the government has given more prestige to the
profession"”; "the teachers' work has more recoguition”; "today,
teachers have a much higher position in society"”; "government
is giving the teachers more recognition than before"; "it has
done  everything possible to give teachers a higher position”;

"teachers have been given the right acknowledgement."
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The most favorable comments of satisfactlon are as follows:
"We should be very happy because we know that everything has
been done to glve the teacher the right position in soclety,
that teachers are looked upon as important persons.” In
spite of this, some of them think that '"so much has been done
to give more importance to teachers as a social group, but
much more Lkas to be done yet." (#48, 79, 206, 229, 379,
Lh2, 542).

In regard to the opportunities proviced by the government
to students they say that "It has given a lot of opportunities

to poor youngsters who needed help in order to get a profession.”

(#106).

Supervision 1s hardly mentioned by the group as & contri-
bution, to their professional improvement and under the cate-
gory of "other reasons" they express statements like: '"There
has been great improvement in all aspects compared to the
past years" and "Many shortcomings have been eliminated gradu-
ally, step by step." Ve also find statements from some teach-
ers who stress the idea that "It has granted rights, like
participation in politics, which was something forbldden years
ago." (7199, 285, 478).

Such aspects as the improvesent of education "and other
unspecified reasons" are not discussed on account of the
small number of cases and general nature of the comments.

Iet us examine now the negativé reasons presented by teach-~

ers to sustain the position that government hss not ~ontributed



to the improvement of the teaching profession. This adverse
opinion is shared by six out of ten teachers. Most of them
are young teachers from urban and non-manual origins having
four or more years of college, are specialized in secondary
education and are teaching at that level. They have no tenure
and they are most unsatisfied with the level, the grade and
the subject they teach.

The reasons they offer to deny that the government
has done enough for the profession are shown in table three.

1. Poor salary: The first indicator teachers con-
sider in judging the govermment's contribution to their profes-
sion 18 salary. Teachers vho have a favorable opinion as well
as those that have a negative one, consider salary the most
important item in judging government. Those who show a nega-
tive position insist that government "has lots more to do
about this" due to the '"critical condition of the teaching
profession," and add that "teachers are getting a very poor
salary," thus making 'teachers the worst paid professional,
because they get the lowest salaries among all professionals."
(#2128, 17> 168, 470).

Usually they reach these conclusions when they compare
teaching with other professions. They insist that teach-

ers 'have not been given the opportunity to keep the same
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Table 3

Reasons given by public echool teachers supporting
the opinion that government has not done enough for
them as a professlonal group

Frequency Percent
Reason (Total=609) {N=372)*%
Poor salary 24 65
Poor working conditions 132 35
Lack of recognition and prestige 15 20
ILimited professional opportunitics 36 10
Lack of authority 31 8
Limited rights and benefits _ 29 8
Limited teacher participation 9 2
Teaching needs to be improved 5 1
A&.\
Government has nut done enough
(wnspecified) 20
Other 31 3

#This column adds up to more than 100% because each
subject could give morn than one answver.
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level as other professicns and other non-prcfessionals who
are much better off economically.” They stress that "teachers
should be getting higher salaries so as to keep up with other
professions which require as much academic treining.” In
their comparisms they do not hesitate to point out that
"there are other public employees with less professional
status and still they get better salaries plus other priv-
ileges.” They find great economic inequalities smong the
professions and they advocate "equal treatment from the
budget bureau for all the professions in general, because
at present judges earn e great deal of money while teachers
get miserable salaries.” They also cite 'people who only
have high school education supplemented by a course in
business administration and get salsries as high as $800
e month. Furthermore, "the engineers get higher salaries
still, and they have a bachelor's deyree Just like teachers.”
This comparison at the local level is extended to the U.S.A.
to conclude that teachers' salaries here "are even lower
and do not compare with saslsries teachers get in the U.S.A."
(#163, 167, 34k, hoL, 491, 503).

They contend that this 1s e big injustice due to the

importent social goals entrusted to teachers and the de~

mands and responsibilities required from them. In view
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of this, they insist that '"government has forgotten that
yrogress and the economic development of a country depend
mostly on ite education."” Thus it can be stated that "at
the salary level, teachers still are bound to be short of
getting a reasonable salary which compensates the vork
that they do in school, at home, and in the community."
In other words, "although ve teachers have tha future

of the island in our hands, the government has not been
tco much concerned about giving us the compensation we
deserve. Salaries are much too low in comparison to

the duties that we are supposed to do and the important
role we play in the future development of Puerto Rico"
(#66, 77, 150, 334). "Besides the social importance of
the educational purposes performed by teachers, it is

a fact that teachers are required to do more work

and heve more responsibilities than most other profes-
sional groups and it requires a great deal of effort

and wight." For this reason, "The teaching profession

is some sort of underdog, and too much is expected

from them. In splte of this they get very little re-
verd. Salary does not compensate for the things re-
quired from the teaching profession.” They also point

out that even though they have a shorter working dsy,
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they work twice as much as other rrofessionsl groups that
are supposed to work for eigh hours because they have to
work at home correcting rapers, making lesson plans, etc.
(#36, 66, 75, 317, 534).

Regarding the low salaries, these teacher poiunt out
the sad fact that "the money one gets does not cover ex-
penses; with the salary ome gets, it is very difficult to
live because even though salaries have been improving lately,
the cost of living has grown more rapidly." Besides, "the
teacher is expected to live up to a certain level which is
impossible with the kind of salary one gets. The truth is
that 80 far we haven't got to the right place regarding
social status and salary, and for this reason we happen to
be the most abused sector of the middle class.” (#97, 111,
133, 201, uL8L, 596).

How do these teachers react to governrent structure, to
government as an organization? Some of them take an attitude
of distrust: "The governrent has made so meny promises about
improving salaries, but does not fulfill them.” "Every time
a raise in salary is requested, it never materializes, and
if it does, teachers get cheated and the raise ususlly is
very little ;" "There is more interest on the part of the
government in helping other professional groups " (#113 ’
L33).
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Teachers do not look at this problem from the point of
view of their own resources and possibilities as a group;
they do not show the strength of collective action for changing
the situation. Instead they say that "the question of raising
salaries is in the hands of the Legislaturei" "Any other group
gets a raise, but teachers are overlookedm they always come
last " (#301, 394).

Although some of them point out that "Once teachers were
forced to demonstrate in front of La Fortaleza to get & raise
in their salaries"” most merely insist "that the government
has to give the teaching profession the right place in society.”
The general attitude is acceptance of the situatvion, confor-
mity, and jJustification of the government for not being able
to give teachers the kind of salary they deserve. They believes
that government "has been improving to a certain degree the low
salaries, and that raises are minimal," but continuve to think
that "government is trying its best” and "Nothing else can be
done bhecause teachers make up & large group and to take care
of this demsnd would be disastrous for the generxal economy
of the island.” In this way they feel they have been taken
care of with the small raises they get from time to *ime,

and some would be willing to take less then that share

(#49, 190, 195, 221, 259, 467).
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2. Poor working conditions: Woriking conditions cons-

titute an area of dissatisfiction for teachers. They complain
that "The class schedule is t55 loaded" and "A great amount
of work has to be done after schosl hours". They plead for
"less work instead of a 2h-hour-a-day shift" (#155, 521, 53h).

The followving statements illustrate the way teachers
think about this matter: "We have wany teachers who have to
teach two grades at a time because there are not ensugh
resovrces 19 have sne teacher for each group. Not until cach
teacher has the ninical facilities could it br said tlat enough
has been done. There is aun overload --groups should be smaller
to allow individual attention. Cesides, there ie too auch
paper work and papere to be corrected. An hour should be
get acide within the daily schedule fzr this purpose." (#65,
535).

Other teachers put it this way: "The acadewmic load istvo heavy,
too much planning, too much responsibility for the students;
vigual tests in the claseroom; sending sick children t5 the
health unit; looking for medicel care, in some rural cases
the tescher nust give first afd." All these duties make
some of them realize that "There ie uore work for us than
{or any osther government employee, and this ig further

increaged by work on civic caupaigne, far vwhich ve are

responeible. The government ghould curb this and rely sn
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certain civic entities or prominent people in the community
for this purpose”  (#237, 503).

Besides the heavy duties, teachers complain about the
poor working conditions. They claim that these are not
proper enough 4o work adequately. They say that "We
don't have enough material and equipment for all the
studentes and we don't have any mimeographed material, nor
wiueographs for duplicating exams. We don't have enough
textbooks to work with; many of the evailables ones should
be thrown away because they are 5ld editions already obsolete."
They add that "Some schodols sre lagging in waterial and
cequipment. For instance, in this schosl, in order to
get anything it must be requested years ahead." (#1L0,

193, 357, 513).

They elso claim that "The government has had the
oprortunity to do something about improving the working
frcilitieo for the teaching profession but hasntt".

They complain that "Many gchosls are in very possr coidition
and need to be improved." And they add that "One notifies
the proper authorities, but when the whole thing ie taken
care of the premises have practicelly fallen dom on the
teacher. For instance, if there ie& nd blackbsard .1 the
clagsroon, one has to get it if t e classrodom has to e

{fixed, the teacher has to do it hiweelf. To wake things

worge echodle ds not have good librariee t5 inprove the
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quality of teaching and teachers do not even have a Dplace
vhere they can get together. The truth is that ‘hen schodls
are designed they do not take teachers into consideration".
(#135, 308, 523, 550).

Teachers think that the government's attitude towards
this lack of facilities is one of {stal neglect and very
unfair since "A great deal of money ¢oee for preparations
for the Olymp?c games and there are nmany groupsz being sent
to do> research on Latin America or other countries instead
of using that money to take carée of the local problems first"
(#1056, 490),

The opinion expressed by sne of these teachers igs a very
good example 5f the situation being discussed: '"Many class-
room problens are forgotten. Nothing is done. Registration
iz groving more and more each day; textbooke are very scarce,
and those we have are not renewed or reviged. Sanitery
conditions are very bad, no viater fountaing, the schosl
cafeterios are liaited, classroons are fnadequate, poor
ventilation, etc. Another important fact is the lack of
protection. You buy your ovn thinge and then sanebody breaks
into the school and everything fs stolen or destroyed and
nothing j& done about it."

The teachers' opinion is that the bad working conditions

and the 1l salaries are the most iuvpsrtant factore which
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account for teacners leaving the oroiession. Regarding the

-

first, one teacher says:

"The government is very demanding and we get
very little compensation. Starting with salary and
working conditions, we work over 12 hours daily and we
get less than some peosple vho only work o hours. Tea-
chers must pay income tax every year. If we think of
some other workers, teachers must pay for their earnings
while other kinds of workers do not. Besides this,
teachers are expected to be a good example of moral traite,
socially and culturally, however, they are not provided
with the right kind of assistance, so tney have to indebt
themselves with loans in order to Leep up with government
demands."

The reasons teachers give for quitting the profession
are clearly expressed in the following quotations:

"Working conditions are not the best. Salaries
have been increased lately, but everybody knowe how
bad they were before. But that is not all. Here you can
gsee a teachexr vho has 80 childicen in the first grade.
On top of this she has to train four new teachers.
She tells me that those coming from kindergarten give ter
more trouble, twenty of them, because they are used to
walking around the claseroom and they do as they please.
I am not working this year because last year they gent
me to a rural schodl and I had to walk a long way to
get to it, and the school was located in the widdle of
a swaup. Nou, children wear ghoes made in Puertos Rico.
How they call them? Utrilon., That's right. That kind
of shoes gather up the mud inside those spaces in the
gole. The children scrape them and scrape. Then the
stuff stays over the floor and becomes dust when it
dries up. All dust, and the dsetor %51d me that I had
to quit because I developed sinus trouble and §t would
get worse and become chronic. 82, they sgent me there
again thic year and I had to cay n». That'e what 1
mean vhen I say that the working conditions for tegchers
canndt be rewedied, T have two sone going to the University,
but I told then not to study to Le teachere. Anything dut
that." (fRR51).

"Teachers have not been rated in the same level
as other profesgione. The woriing conditione do not
perait teachere to Le In the came socin-econdmic level




- 113 -

us other professions, this is why so cany good trained
teachers have decided to quit and take up some other
kind of work; this way the educational system suffers.
If they would only try to improve this, to5 place the
teaching profession in the came cotegory as other
profeseiong, education would ve much better .- of better
quality". (f!500).

3. Lack of recognition ard prestige: gepnhers

insigt they ehould be given more prestige Lecause "Our group
as & profession does not occupy the plece it should in society,
nor has it accomplished its status aspirations in the covinunity,
neither for parents or the rest o teachers". The intervieved
teachers insist in "The low prestige which the Puerto Rican
teacher has alweys hed throughout the history of public
education in the feland and the lac's of prestige observed
vhen compared t5 the other professions” Juet becausc "Now,
enyb2dy can Le a teacher®  (#105, 1ke, 175, 179, 554).

Thie luclt o prestige is for some teachiers & lach of
respect vhich fmpaire the teachers' profecsional dignity.
Some eay that "{f they would only aclhnasledge the teaching
profession, the profession would be held in higher esteen
and teachers 1vould {eel better about it. If sorebady
ask? you. "Are you a teacher?" And you sey yes, it sececus
that you ¢2 down in estimation. It gure 1en’t o nice
profeseion like many dsthere. There ls an 51d taying:

‘starved like a gchdol teacher.' 'his ie an 51d jea pesple

hove of the teaching proteseiosn, bul etill i%'e golng around.




- 114 -

More prestige would certainly change such terms like 'poor
teacher' and improve recruitment. Another commonly heard
expression 18 'raestro de palito'. Special legislation should
strive to give more prestige to teachers --so as to be con-
sidered not a sterving human being but an cducato ({3,
147).

This lack of professional prestige attributed to teachers
is due to the fact that "We are not given professional recog-
nition and teachers 45 nat feel they are acknomrledged as
individuals. It ie known that stetus attached to any protession
is supposed to czuie from the governwent but the teaching
profession just happens to te one having the lowest status.
The teaching profeseion has not been dignified; there is
1ittle public vegard for teachers and in {act they meet with
lese respect} they sre not granted the same rights given o
other groups.”" Regarding this they claia that "The govern-
eent ¢buld have provided nore opportunities for profeseional
ecteemy it should have given us the came etatus given to
lavyers or dsctors, but nothing hue been done about it."

(#v0, 87 2bu, 271, 276, 343).

Others ineisv that "Not enough sociel backirg has been
granted; teachere are kept in the gsme cultural level and
are n>t glven direct participation, neither are they taken

int> consideratizn vhen lawe are enacted.”" (#2284, 314, 579).
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This group of teachers proposes variosus supgestions to
cope with this situation: "The government could ¢o something
about educating the community g5 it would look at the teaching
profession the way it should be l.oked at according to its
importance. The government should ask for our opinions
more frequently; it should be wmore Cavorable to teachers."
Also, "The government could give more authority to teachers
in the classroon end more security inside and outside the
claseroom. For instance, in legal cases. If one is {orced
to hit a student, it should not be taken to court, since
this is done for the student's beneiit." They conclude by
remarking that "The government shsuld give more recognition
t5 the teachere' work, the public secognition that teachers
deserve. This could be accomplished throvgh an intensive cam-
poign to publicize the benefits of heing a teacher. Dut
for this purpose the govermrent chould aek firet if it is
true that teeching is a great profession snd vhether they
have really done something to bring the profeesion to that
category" (#2290, 335, 32, 345, 330).

Y, ILimited profeseional opportuniiies: The comments

given on this subject are limited ¢o suggestions of "Better
opportunities {or study." They clainm that "Hot endugh
ot

scholarchips are provided ifor improvezeni” and that "Mcny

teachers have nsc been able to finieh beccuse Lhey could
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not get a study leave.” Besides, "The opportunities for
furthering studies are not enough. For instance, it is
impossible {or teachers who have children {o cover expenses
with the esnmall amount 57 the scholarships"  (#153, 253, 305,
Lko, 559)

They also ask the government to provide "an opportunity

to Turther siundiee by correspondence or through television",

and "more worishops and seminars so that teachers can %eep

up with the latest ideas concerning their job" #356, 312).
5. Lack or authority: Another reason for dissatisfaction

oY teachers is their lack of authority in the classroonme.
They claim thet the goverprment has "talien avay all poseible
ways of geiting the students' reepect on account of the lavs
that protect students and which scarcely allow the teacher
to scold them"™ Thisg, they emphasized, is due Lo the fact
that "@e love protecting winore have teken avay a 1ot of
the teacher's authority and given it to studente" (#1553,
170, L30).

As £3 wuch authority has been wvithdravn from teachers
"Their hards sre tied and n%r it is the child vhs hse the
lest vord in the claser>ay. Nov the student knme the

Jav Leforehand; thdse are laws that only ihe teacher ehsuld
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knowr about, not the stuldent. I have seen cases vhere the
etudent has called the police to arrest the teacher. Or
else, the teacher is token to court ™ (i'¢3, 105, 223).

The result o7 all thie is that "Ii one student
makes trouble t1'or the teacher, the law is aluaye on hisg
side and even the iheadlines on the press tend to distort
the whole situation. On account of this, "These days the
teachers ore having quite a difiicult time, ithe student is
the one vho has all the rights. In other vords, teachers eore
not alloved (o tell students this or that wvithout getting into
trouble with the porants. Thie gives stvdenis the feeling
that teachers are ndthing. Teachers sure yuat have tiuch
nore respect from stadente und they cshould 195 upon him as
an authority. It s necessary for teachers to regain the
respect thoy used to have in the paei, when teachere ordered
gtudents to do eoething and it had to bLe done the teachers’
vey" (295, 3¢5, 545, 953).

5.  Limited rights end benefite: This aspect considers

appointuents, civil righte, and the econosnic aspecte of
the profession. Regarding eppoint.ents it is pdinted out
that "Our preitiors sometimes become political positions,"

or elese "They becdie rmass appdintaents thal do not coneider
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the special abilities of the teachers involved". ({222,
256).

Sowe teachers criticize "sowe laws forhidding teachers
12 g5 on strike" and the fact that "When problems arise in
schools, the povernment is supposed to help teachers, but
instead they turn the back on hiin and teachers have to
rely on theungelves". Also teachers cocplain about the
retirement regulations. 'Firet Leceuse §{ ig rather rouch
5 keep on working until you are 5%. It iz {ough ¢5 deal
with g9 nany youngstere for g5 ceay years." Regarding
this, many {eachers heve suggestied that "retiremont
should be granied 1ot on the bhasie 55 are bue 21 years of
service rerdered. Seccond, they clain ihat the retirement
gystem provides for very little Leneiits. The pensions
provided are saall." (#1114, 117, 1¢k, 237, 3253).

T Linfited t{eacher participation: The quotation

that fallws suwmarizes the genersl opinion regarding the
lack 21 teacher participation:

"We are not given the opportunity to exprese our
ovn idens and to participate, 7o example in the
eciool curriculwr and the textovadis Lo be used.
Toey never liescen {5 viat the teachere have t2
sBy."




- 119 -

Teachers who think education must te improved insist
that "The education offered now is not enough to face life
with optimism ", Some opinions classified as negative are too
general and cannot be classified within the former categories.
Some examples of this type of comment are the folicwing:

"St1ll too much to be done regarding improvement'; "Most
educational improvements remain in the planning stage!'; "Not
enough has been done regarding the teaching profession; there
are 80 many things to be improved in the teaching profession;
still a 1ot to be done'.

The following statements have been categorized as other:
"Little attention ia given to teachers' complaints; to establish
the aims of education in a specific way so as to make them
clear and improve the quality of educaticn'; "To give more
importance to the teachers' field of specialization"; 'To give
more importance to the quality of education rather than the
quantity; "Establish more vocational schools in order to train
students who cannot go to college; also, something must be done
about solvirg basic problems like eccial problems end the prob-
lems in the family which are related to education".

The analysis of the above opinions allow one to

distinguish some {denlogicsl chmincteristics of pudblic school
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teachers in Puerto Rico. First of all, it is seen that teach-
ei's perceive education as having a civic and technico-profession-
al cheracter. They seem to be satisfied with the changes that
have taken place in Puerto Rico, their participation in pro-
moting that change end its effect on them as individuals. This
positive perception of change i8 mostly found among male teach-
ers frou Lhe lowest socio-economic levels. However, we must
point out that in spite of the preceding opinions regarding
change, teachers believe that government has not done enough
about their c¢wn problems. The most fundamental criticism 1is
directed to the poor salaries end the bad working conditions.

Finally, let us examine the teachers' opinion about the
inmpact of socio-economic change on interpersonal relations.
This aspect was measured by teking into consideration their
opinions regarding changes in relations detween parents and
children, married couples and in-laws, and the nature of these
changes.

It wvos alrcady mentioned that the subjects studied have
a high esteem for traditional elements of Puerto Rican
society. But this conclusion cannot be interpreted to mean

that teachers are not conscious of the Impact of urban and
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economic develcvment on the island. When comparing personal
relations in the present and in the past, teuchers do admit
that such relations have certainly changed. They point out
that the degree of intimacy in these relations has dimin-
ished, an obvious departure from the traditionsl concept.

They base this claim on a weakening of the following: fam~

L s ties, respect between parents and children, relations
between god-children and god-perents, end relations emong the
in-lavs. The change that has taken place in theee personal
relations is not uniform. The greatest impact 1s noticed in
the relations between parents and children as well as between
god-parents and god-children. The less obvious is the chapge
between in~laws. They insist that a fundamental result of this
process of change is a greater sense of confidence and equality
between married couples.

Eight out of 10 teachers think that at present thers is
leas respect in the celations between parents and children;
that the relations between god-parents and god-children are
less intimate and that there 1s less unity regarding family
ties. 8ix out of 10 teachers think that today the relations

emong in-lavs are less close.
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In trying to cheracterize tcachers who differ fxcm the
mejority --those who consider thet family rclations are the
seme or more intimate--~ it is found that very few significant
variebles differentiate them from the rest. Besides, no
common variables are found between those who think that todsy
there is more or the same amount of respect in the relations
between rarents and children; that rc¢lestions vetween god-
parents and god-children are tighter; that there are closer
family ties or that relations betweer. in-lavs are also closer.

The situe*ion varies with regpid to their opinion abvout the
degree of intimacy and confidence that exists today between
married couples. In this regard, the group divides itself
into two almost equal halves: 5 out of 10 teachers think that
there is more confidence and intimacy between married couples
todey and the other half thinks the opposite. Those af-
firming that there is more confidence and intimacy are
mostly young femiles,born and raised in the urban zone.
Married teachers sharing this point of view hava a spouse in
a non-npanual occupation, Regardiing their training, they
have four or mors years of college, their academic index is

above the median and they work in eecondary schools. The
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professional life has been shert, thus they have no tenure.
In general., the public school teachers in Puerto Riro
have "traditional" orientations. This does not make them
insensitive observers who are not conscious of changes
taking place in Puerto Rico. They realize that in spite of
the changes in family relations the traditional valuations
of people --to be henest, to have a close family end to be
religious~-- arc primery aspiratiors in life. The public
school teachers in Puerto Rico do maiatain those ideals of
a traditional nature in a society that with the passing of
each day orionts itself more tcwords values of a materi-

alistic and utilitarian nature.
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CHAPTER IV

Attitudes of Egblic schovl teachers
towards the United States and Northamericans

The criteria used to ascertain the attitudes of public school
teachers in Puerto Rico towards the United States and Northamericans
are the resp.ndents' answers to a set of questions which inquired
about the foll ing: whether the interviewees liked or not to live
in the United States and their reasons for stating a particular opinion;
whether they perceived any differences beiween Northamericans and Puerto
Ricera and tha nature of such differences; and their opinion about the
way Puexrto Ricams feel towards Northamericans and vice-versa. Taese
questions were open-ended ones vhnich allowed the informants to express
themselves freely. ‘The answers vwere codified according to meaningful
categories established after an analysis of all the answers. This pro-
cedure permitted quantitative analysis of data tlme classified. The
former approach was suppiemented by content analysis of responses in
order to make further use of tﬁe rich and veried information provided
by the available data.

The answers to the question of whether they wculd like to live
in the United States showed that 7 out of 10 respondents answered
negatively. Those who were most emphatic in voicing this opinion
vere ferale teachers, married to & spouse in 8 non-manugl occupation,
wvith relatives in the teaching profession end graduates of the Uni-

versity of Puerto Rico. In terms of professional variables they
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velre teachers who generally taught vocational subjects at the second-
ary level; they had not had any other occupativn besides teaching; and
they had tenure and wore years of teaching e«perience than the average
teacher; they also felt highly satisfied with the grade and subject
taught.,

Teachers who expressed more satisfaction with the school level
showed less preference for living in the United States, but the relation-
ship was not siatistically significant. The trend nevertheless is for
the most satisfied teachers to like less the idea of living in the
United States. The same trend is shown by teachers in the first three
grades of the elementary level and those who work in the urban zone.

The following variables ¢id not show any rel:w.ionship with pref-
erence for living in the United States: parents' occupetion, university
major, place of birth, residence, size of family, &ge, religion, acadeuic
preparation nor graduation index.

The reasons given for not liking to live in the United States were
principally of a cultural or social nature. A suwmary of regponses is
presented on Table 1.

It can be seen from this table that cultural reasons outnumbered
social ones in a proportion of 3 to 1. Among the cultural reasons the
most important ones were those associated with the "way of life" of
Northamerican culture and the attachment expressed tcwards Puerto Rico
as the land where "one has been born and raised". The socinl reasons
were principally related to social prublems of the Northamericen

society.
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Teble Number 1

Reascns given by Public School Temchers for not Uiking
to_live in the United Statesn

- Frequenc Percent
I Reasous quency il
A. Cultural 536 126

Different rhythm of life 211

Likes Puerto Rico 116

Impersonality of American culture 11

Fauily Xives and vorks in P. 1. 56

U.8, culture is different 28

Limited family life b
_Lack of moral values 2
B Social ¢
: 209 k9

High delinqueiicy rate 54

Employment eonilitions W7

Recial and religious prejudice 23

Negative child rearing 26

Bad environment 22

Inadequate housing 1)

High cost of living 10

Lack of opportunities 5

Insdequate reecreation 2

Political reasons 2

Female behavior patterns )3
C. Climate (does not Like it) 155 36
D. Health motives 5 1

]

*

This column adds up to more than 100% because each subject gave more
than one answer.
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The weaning of eacn category presented on this table acquires
new dimensions when refined by adding availeble information. Thus,
"different pace of life" refers to the "ditferent rhythm of life"
attributed to the foreign society. This is seen as one whose tenmpo
is "fast, agitated, restless and with no calm at all". One which
offers the individual '"very little freedom for action” since people
are always "shut behind doors" without opportunities for "recreation".
To the abuve image of Northamericen society they added its
impersonality. In referring to this trait they mentioned its rugged
individualism, the lack of hospitality and their belief that people
in the United States seldom know each other and have very little primary
interaction among theuselves. They affirmed that in a society such
as the one des¢ribed, man 1s merely a kind of autowmaton with very
limited or practically no family life. This perception of the “"other"
society was explained in terms of differences in cultural heritage
which in turn accounts for different ways of thinking and behaving.
These are used to explain their dislike for liviug in the United States,
As was mentioned previously, the cultural reasons are supplemented
by sociel ones. These yefer principally to the social pathology of
Northamerican society. For them, this is a society characterized by
& high rate of crime and juvenile delinquency; full of racial and
religious prejudices; of dilapidated and congested buildings and
apartments detrimental to proper upbringing of children, and abundant

in means of recreation and entertainment that are harmful to youth.
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The swmsary of these iupressions was conteained in their assertion
that it is @ society with "en unwholesom: environment" and one in
vhich child rearing "lcaves a lot to be desired".

To the above explanations they added that working conditions
were worse in the United States than in Puerto Rico because of the
inadequacies of the worring schedules. These not only require one
to get up very early, but limit the person's opportunities to see
the family and to enjoy himself. They added, furthermore, that
working there meant to be always in haste, in competition with co-
wvorkers, and spending more uoney due to the higher cost of living.

The valuations which public aschool teachers made of Northamerican
socliety were almost invariably followed by others related to Puerto
Rico. Among these were ones pertaining to climate and others to the
plain sacisfaction of living im the country where one has been born.
These two factors, sdded to the fact that their primary groups lived
here and t» their stated preference for Puerto Rican custows and
traditions - language, food, and dressing habits, etc. - carried them
not only to reject living in the United States but to consider Puerto
Rico as "the best place to live“.

Adlthough the majority of public school teachers reject the idea
of living in the United Statee, vhere were 3 out of 10 teachers who
agreed with the idea of living in that country. These werv generelly
male teachers; married to a spouse in a manual occupation and with
no relatives in the teaching profession. Trey were also persons who

had haed another occupation before being recruited into the teaching
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profession. This preference for the United States prevailed largely
arong teachers who graduated from private universities and those with
less professional experience and without tenure. They were more
comion among the secondary level group, particularly emong those who
taught subjects in the humanities and the naitural sciences and who
vrelerred to teacn & different graae and subject. The reasons given
by this group for their residential preference of the United States
are given on the next table.

The principal reason teachers gave for liking to live in the
United States wes the availability of more opportwnities. This is
understood to mean "more opportunity to get ahead'. They justified
this way of reasoning by affirming that in the United States there
are more job openings and better working conditions; better salaries;
and more and tetter chances for further studies. They also mentioned
"more places to go out" and "many places to look at'.

The reasons mentioned by public school teachers who would like
to live in the United States seem interesting at least from one point
of view: the actual situation of Puerto Ricans in the Mainland. In
terns of “real' opportunities there seems to be a lag between teachers'
perceptions and actual conditions, if the Puerto Rican migrants are
taken as a frame of reference. The latter group, in its efforts for
self-improvement through community action, has discovered and denounced
the social and economiz subordination of their group in the United
States, not only vith regard to Northamerican whites, but also with

respect to black Americans. The Puerto Rican teachera do not seen
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Table 2

Peasons given by Puyblic School Teachers for
liking to live in the United States

'|
-
Reason ¥requency Percent
(N=166)+
More opportunities 1ho 84
To acquire knowledge 63 38
Satiefied with vay of life of U.8. 48 29
Desire for new experiences 43 26
Other 16 28

to bear in mind the particuler idiosynecracies of non-equalitarianiswu
in Northamerican society and seem to remove their idealistic societal
conceptualization from the rampeat poverty and limitations which have
to be faces by the Puerto Rican migrant.

The second most important reason which is presented on the
table relates to getting more knowledge, This refers to the pos-
sibility of knowing things which were not specified, as well as
learning more English, and about the people and the social environ-

ment of the United States.

¥This colurn adds up to more than 100% because each subject
gave more than one answer.
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Another group of tee:hers gave as their explanation their own
satisfaction with the Northamerican way of life and stated their
desire to get acquainted with a way of life different frow the one
in Puerto Rico. They hoped to lead a less monntonous and sedentary
life and to be freed from social pressures characteristics of a local
soclety which fcr them was still rural and primary in its intexrpersonal
velationships and sanctioning of behavior. Also, the wish for new
experiences, particularly the opportunity to see the world and meet
new people, are among other important “casons mentioned.

In addition to the three princi,.. categories mentiamed adove
there were a group of miecellaneous responses which were too small to
constitute a category by theuselves. Among those, the following were
wentioned: d4nterviewee had relatives in the United Statee; likod to
vork with Ncrthamerican children; liked the climate of the democratic
way of living of the United States.

The relationship of social and professional variables to the
explicit reasons given for liking to live in the United States showed
that those who mentioned "availability of opportunities” tenled to te
wale teachers, married to a spouse in a non-manual occupation and
alunni of the University of Puerto Rico. They were persons teaching
elenentary grodes but not satisfied with their schocl level, and they
were older despite the fact that they had fewer years of professional

experience than the average teacher. They were also of urban origins
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with leas than four years of college, amd their academic index was

below tho 1zedian.

The reason of "gotting more knowledge" was generally offered
by teachers of non-manual origins and married to spouses in non-
manual occupations. They wern elementary school teachers with more
than 10 years of professional experience and with academic indices
above the wedian.

Teachers who mentioned their satisfaction with the Northamerican
vay of life were mainly persons 21 or younger, of urban and manual
origins and married to o spousc in a manual occuyation., They were
alumni of the University of luerto Rico with a major in secordary
education; they taught at the secondary level and thefr academic
indices were above the median.

The desare for new experiences war wentioned by single, female
teachers who were born and raised in rural areas. They graduated
from the University of Puerto Rico, they had & years or more of
college education and taught in urdben secondary schools. Nevertheless,
they verbalited dissatisfaction with their school level,

This part nway be surmarited by concluding that the majority of
pudlic school teachers in Puerto Rico did not like to live in the
Vnited States. Their ressons vere mainly culturel or social. Those

vho would veleome a change tended tO be teachers rost dissatisfied
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vith taed: worh and wvito bedleved vt teoe Surviu.wrican ucelety
is characterized Ly aquelity of oprorvvnicice. Tiere vera sir-
nilicenc i lorencss auicn: teasier: wao gave one eason or other
to explain their preference for liking to live in ihe United States.

From the question related to preference for living in the
United States the respondencvs were queried on vhether they thought
there were any differences between Puerto Ricans and Northamericans.
The findings showed that 8 out of 10 teachers answered in the affir-
wative.

The minority who thought there were no differences bvetween both
"national" groups (2 out of 10 teachers) were persons of non-manual
origins; thay were married to a spouse in a non-manual occupation and
thay w#ere 32 or older, Catholics and with a family of b or more. They
vere teachers who evaluated their college education a8 excellent but
their academic indices were below the median. In temms of proffesional
variables they tended to te clustered among those with 10 years or
rore of teaching experience. Thus, they were tenured teachers and
taught either from the fourth to the eixth erede at the elementary
lavel or naturel soience subjects in the secondary one.

Among the group of teachers who do not perceive differences
betwveen Northamericans and Puerto Ricans, the dissatisfaction with
the publie school systeu is greater - most of them prefer to teach
another grade, another sudject or at anothe: level. Teachers who

say there are imjortant differences betwean both national groups
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do tend to exhibit opposite traits.

The opinions verbalized by public school teachers concerning
these differences were grouped into three categories: statements
of a neutral, positive or negative nature with regard to each
vocational group. Statemente of a neutral nature do not have an
fuplicit valve Juwdgment (they prefer practical things; they have
a different language) while those classified as positive or negative
do have a velue judgment. Statements of the positive nature are:
"thay have more and better employment opportunities; they have better
opportunities for further study'. Statements of the negative sort
are: '"they think they are superior; their cleanlinese habits are
inadaquate; they do not have initiative; they do not know how to
bring up children”.

Tne clussification of their statements is shown i table number 3.

Table 3

Statement of Publiec School Teachers concerning the differences
Betwean Puerto Ricans and llorthanericans

Type of Number of | Fercentage®| Number of | Percentage

Statement Teachers | (N=490) Corments (N=1373)

Neutral 421 06 013 59
itive with regaxd ¢

Horthovericans : 87 18 125 9

Peaflive with regand to ’

Puerto Ri ons 11 16 97 7

e ative with regord to

Kortharericans 175 | 3% 2h9 18

Regative with regard

to 61 1h 89 (f

¥This coluzn adds up wore than 100 rercent because each informant
could give more than one answer.
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The previous table shows that 490 teachers said there were dif-
f‘er_'ences between Puerto Ricans and Northamericans. Of these, 9 out
of 10 mentioned a difference which did not carry an implicit value
Judgment of a favorable or unfavorable nature towards any one of the
national groups under discussion, It is interesting to proint out that
only 4 in 1O teachers issued nepative statements with regard to North-
americans and only 2 in 10 mauifested positive opinions. This low
expression of negative opinion was to be expected if it is borne in
mind that Puerto Ricans grow and develop in an ideologicul mi)ieu where
Northamoricans are seldom advercely criticized. On the other herd, it
ie not as easy to find an explanation for the suall number of statements
favorable to the Northamericens. This seems to iniicate that the eco-
nomic and political control waich the United States exerts over the
Puerto Rican population has not been able to develop, - at least, among
this sector of the middle class, - a laudatory image of Northamericans,
or that a total and absolute ideclogical change with regerd to the
rerception of Northamericans has nbot ozcured amcng pudblic school teachers.
Despite this obssrvable trend there is a visidle sympton which points
in the opposite direction: Puerto Rican teachers gave pore positive
statements adbout Northamericans than they did about themselves. Although
the trend vas not statisticeily significant, it nmight de considered by
some a8 the emergence of a feeling of self-underestimation. But this
conclusion would have required a consistency or opinion with regand to
negative comments: more about Fuerto Ricans themselves and less adbout

Northamericans., The data in regard to this aspect showved just the
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opposite: public school teachers gave alwost three times more
negative comments about Northamericans than they did about Puerto
Ricans.

On the basis of the previous data it may be concluded that
differences verceived by pudlic school teachers tend to be neutral
in pature, although more negative towards Northamericans. Positive
comnents are scarce for both nationsl groups. Thus, it can be stated
that Puerto Rican teachers do not secm to have internalired an ideol-
ogical pattern about Northamericans which is favorable to them nor
that such a pattern may constitute an cmotional support to serve as
the basis to foster drastic attitudinal changes favorable to forth-
americans. The data collected here merely ahows that public school
teachers sec differences between both groups and such differencee do
not tend to be judged either in pcsitive or negative terms. 1In
spite of this, the limage vhich emer.es of the Northamerican is cne
vhich has more negative than positive ingredlents for this particular
aroup cf teachers.

The previous table shows that st tements offered by pudlie
school teachers to explatn the differences between Puerto Ricans
and Northamericans inclvded 813 neutral comments, 338 of a negative
nature and 222 positive ones. If these genernl cec.egories are
further subdivided the data becomes amenabdble to a different kind
of analysis. The new classification §& presented on tadble &. It

stands cut that noet of the neutial statewents had to do with culturel
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factors, the negative with social and the positive with personal
ones. Now, we will proceed to discuss the characteristics of
teachers who whoose one axplanation or other (neutral, positive,
negative) and the meaninge attached to each category.

The neutral statements were made by more than half of the
group of teachers under study but they were most frequently mentiored
by married female teachsirs whose spouscs had a manual occupation,
They tended to be more common awong persons 31 or younger non-
Qatholics and from families small in size (3 members or less). They
had 4 years or more of college education, & major in secondary
education and their academic indices were above the median. In
professional terms they were teachers with 9 years or less of
experience and did not have tenure. They are found most often at
the secondary level, vhere they tend to teach subjects related to
the Humanities. If they teach at the elementary level they prevail
ameng the teachers of the first three grades.

The neutral statements started ty establishing some basic
differences dbetween Northamericans and "uerto Ricans. In the first
place, these refirred to cultural differences. i{n the structural
sense, their languaga, their customs, and their vays of living., 1In
second place, they referred to certain kirds of eocial reasons end
to & number of rersonal traits of each Rational group. Finally, som
economic and clinate differences were mentioned. There was another
group of teachers wlo supported the existence of differences but

vere unable to specify then.
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Table No. &4
Petalled Claspification of & b
8chool, Teachers Concerniug the Differences Petween
Puerto Ricans end Northageyicepe

Type of Btatement Number of Percentage
clagssification Coments (N-1373)
Neutral 813 59

Cultural k7T

Socinl 143

Personal traits 118

Boouomio 27

Climatological 1h

Oenersl, unspecified 3
Positive £02 16

Cultural 13
.._Boclal 6

Fersonal traits 9 .

Econonic 13 ———
Negative 138 25 ..

Cultural N "

8ocial 213

Fersonal traits 94
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The most outstanding difference batween Puerto Ricans and
Northamericans mentioned by school teachers is culture. This dif-
ference is set dowm when they state that "their culture is dif
ferent" and that Puerto Rican culture "has many things which are
different from theirs"; that it is due to "the people's idiosyn-
coacy" and to "racial differences". They explained this last
concept in cultuxral rather than physiological terms by saying thet
"{n regarl to race, we are latins"; "they are Anglosaxons of Bnglish
extraction while we are latins of Hispanic origin". Thus, the
result is seen as "differences in being, of cuvlture. All in all,
we Just happen to be a different kind of people, with an origin
of a m' 1 greater and deeper cultural background than the North-
americans "($#30,58,101,129,176,251, 329) .

This difference is due to tha fact that the "ecultural origins
are not the same" since 'we come from different cultursl stocks”;
"they come from the Anglceaxon civilitation; we come from the
Jatin branch enriched with elements like the Indien, African gnd
Spaniard”. In consequence, "our wvays of living are not parellel
and they dop't think as we &o". They sre "pregmatic, practical,
coldblooded, insensible anmd manipulative. The latin culture is
rassionate, emotive. We act according to our feelings, and we
happen t0 be more attached to the fanily". In other vords, "Puerte
Ricans are more attached to family ties and are more ioclined to

the apiritual than to the material values., They alsc shovw less
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dynamism in facing problems than most Awericans. In addition,
Puerto Ricans show less aggressiveness when facing difficult
situations, are less militant, show 1less interest," Besides,
having been brought up "adbiding by the ways of the Spanish colo-
niel tradition vhich adhered strictly to the Christian principles,
they have cane to give more importance to family ties, and the
simple and quite life. Thus, the Puerto Rican has not become
involved in a competition with the world of machinery ac stressed
2o much by Americans, On the contrary, Puerto Ricans give more
attantion to the problems of human nature. Americans, unlike us,
stick to che slogan, to money and to the mechanistic world". This
is the reanson wly "we get {nvolved in our ovn ecmotions and there-
fore we ara not pragnatic’; "why we happen to be more on the tra-
ditional side”; “"why we think twice before we do anything", and
"why there are some behavior patterns which we do have and they
do not know of". Public school teachers ¢onclude by insisting
that in general, Puerto Rican culture ies "completely different
from their ways of thinking, acting snd feeling". However, they
do not deny that "we borrovw scme things fron then", nor that "we
have certainly changed in the last years". They stress the fact
that”" culturslly we are nt a carbon copy of their culture" and
for that reason "what we inherited from our ancestors it still
here"”, However, the final result of the fact that Americans
have a different way of thinking is their inability to understand

that "the union that we have with the United States of America
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i§ of a political nature, comnexcisal and social; the obe we

had with Spain was one which bequeathed on us her customs, her
religion, and her langusge and all this sets up a way to follow.
Thus, even though ve are forced into the American vays, our
Spanish culture will persist wvhile all the time the Americans
think ve are one thing when we are somsvhat different, because
they don't really know us" ($12,50,80,85,9%,97,119,179,194,227,
35,353, 354, 396, 399,463, 4%2,519) .

The language differential is expressed in a statement which
affiims that "language is really the greatest difference between
the Awericans and the Puerto Ricans" tecause "language js some-
thing fundamental to uo, stmething undeniable and alvays the
native tongue". The linguistic aspect is expressed as part of
the trilogy of "language, customs and sulture" stressing this
vay an intimate and inseparable relationship amoug the three
elements. Although their statements were classified as neutral,
some Of the teachers gave vay to comments vhich were not free
frem value judgements. Some of thea tried to estadblish dif-
ferences in puch areas 18 "the misunderstaniing of the Spanish
language by the Americans”, or "the intolerant attitude of the
Avnericans towvards fearning another language”. Otlers, in regard
to this differvnce, point out that “"Any time ve do hear somebody
spoaking & different language ve feol avkvard; this means they

must feel the same vay. For thie reasoa many Puerto Riceans can-

not 1carn Bnglish and they have trouble wvhen they go to the States.
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This is the same sjituation with Americans when they come to

live here". B8ome teachers try to explain the latter adding

that "Bven when we do learn their language we still feel bad
about speaking it". Any vay, language emerges as the fundamental
difference. For some teachers '"language is the only difference"
and "Although some pecple think that Puerto Ricans are slmost
biliagual, and some Americans even tyy to make themselves under-
stood, differences do remain due to the fact that English is
their mother tongue and Spanish is ours' and "Our language is a
second nature to us and it identifies us &s a people of hispanic
origin and our ways of thinking and of being as Puerto Rican;

our treditions and customs make up pert of our personality; some-
thing that you can not avoid" (fl1,36,60,130,138,146,189,213,274,
333,417,434,456,535) .

The watter of custcus emerged as another arxea waich teachers
think fmportant in determining differences detween Americans and
Puerto Ricans. However, their answers tended to dbe short, am-
biguous and not very precise. They realized that "Americans
have their owvn customé and we have our own end that "curs are
different”, but they do not seem to be adle Lo point out the
differences. They sdmitted that "Customs very according to origin
and cultural background to explain why Americar custows are rade
ically different from ours.” Scme of the teachers tried to avoid
further answers by saying that "in regard to the American cuse

toms, don't ask me because I couldn't ansver you specifically.”
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In spite of it all, they insist that "Our custuma have a certain
value for us which they can not grasp ard for that reason they
become critical of us” (#140,154,223,278,415,464,473).

The ambiguity observed regerding the specification of differences
between Puerto Rican and Northamericamn customs is more acute when
dealing with religion, traditions, eating and dressing habits.

Regarding religion, they accept that 'There are differences in
the2 religious factor between the two"” and that such difference is a
r1cmarkable one. They add that this is due tc¢ the fact that "Although
we both are Christians, they are mostly Protestant and we are
Catholic." This latter remark in regard to Catholicism is stressed
in statements like the following: "In Puerto Rico most of us are
Catholics, even if nominal ones; among Americans the predominant
religion is Protestant, whereas in Puerto Rico Catholiciem predomi-
nates; over there 75% are Protestants, here 90% are Catholics., Histori-
cally the United States of America is mostly Protestant, Catholicism
predominates here." Religious difference is not, however, perceived
in merely denominational terms, since some of the answers add that
"Among Puerto Ricans there is more religious activity in the fauily;"
"Puerto Ricans are mostly a very religious people while Americans are
rather inclined to be more materialistic.” To the perception of a
greater prevalance of religious values among Puexrto Ricans, suggested
by the previous answers, other informants add some differences in the

practice of religion which they sum up in" the way of practicing

.



religion." They add that "the way they carry on with religibus
services is like & show, and they advertise it as a commercial
product" (#58,83,100,293,299, 322, 333, 358, 451, 463,527) .

Another aspect of customs which they emphasize is its tradition-
al factor. They indicate that "Americans have other kinds of tradi-
tions", in other words, "they have their traditions, but these dif-
fer from the Puerto Rican ones.'" For that reason "They don't cele-
brate the same holidays we celebrate in Puerto Rico. For instance
the other day we celebrated De Hostos and they don't have that in
thc United States of America; Thanksgiving Day is not celebrated
here in the same way it is done there; it's different." They also
explain that besides celebrating different holidays, "it is not so
custowary to celebrate holidays in the U,S.A., You don't have the
patron saint festivities or the feasts of the Holy Cross, and even
Christmas is quite different becesuse their way of celecbrating
Christmas is altogether different. Christmas in Puerto Rico is a
religious event full of happiness, But, from vhat I gathered while
I lived among Americans, their imnportant event is Santa Claus. How-
ever, for us the season is longer and it has more religious fervor.
Also, they do not have the Three Kings Day, while here we go around
singing aguinaldos (Christmas carols). In the States, they have
different ways of celebrating their Christmas holidays." In con-
nection with the traditional events, we also have the aspects of
music and dancing. This is brought to the surface in an expression

of one of the informants who asserted that '"Their - isic is also
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different and so are their dances. We have very soft music, the
danza, or bolero, but their music and their movements while they
dance are different" (#11,42,90,146,172,187,245,270,352,402).

The cultural traits and social behavior related to eating
are also given importance in stressing the differences between
Puerto Ricans and Americans. Public school teachers claim that
"Americans have a different vay of feeding themselves and their
ways are different with regard to eating. This is due to the
fact that "we like to have dinner together' as much as to" the
way we go about it: the eating hours and the kind of dishes we
like. Americans usually take a light lunch and a heavy supper.
They are satisfied with anything; a sandwich and a soft drink is
enough. Not for us., Also the way they flavor food, it is dif-
Terent., The diet is also different. They do not have the tradi-
tional rice and bean3s as a wain dish, neither the soup as part of
their dinner." They prefer salads, here people ignore the ealad
and eat the rest" (j1h44,293,338,368,531,533,572).

Dressing habits is another it m that is wmentiornd as a main
difference between Puerto Ricans and North Americans. It is stres-
sed that "food, dressing habits and amuseuents, make up whet we
consider to be Puerto Rican." It is emphasized that "our dressing
habits and clothing are quite different. This is due perhaps to
the fact that they are less inhibited about the way they dress.
For instance, wearing shorte to go shopping in the afternoon is

not our own. Sometimos they do not wear any underwvear, and the
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way they dress around the beach! Maybe it 1s because they are
more practical but I would say that they are not so much concerned
about the way they dress. Puerio Ricans are much uore concerned
about the way you should dress according to the ocassion; we worry
about wearing a certain dress for the right occasion; not them.

In addition we feel much concerned about what people say about the
way we dress, so we are inclined to dress well., WNot the Ameri-~
cans," In conclusion, it can be said that "Fuerto Ricans differ
from Americans in this aspect of dressing. As far as the Puerto
Rican is concerned he always tries to look his best because we
give more importance to the social aspect involved, whereas we

are shocked at the way Americans dress. They do not worry as much
as we do, in this aspect" (#05,25,29,96,188,233,301,340,372,425,
427,430,485,600).

The difference with regaxrd to ways of living is expreesed in
terms of "the way they live", or "their system of life" and they
finish up by saying that "Their ways of living are quite different
from ours and we act differently.” 1In other words we have 'a
different outlook on life and, of course, a different way of look-
ing at life.” This difference is expressed in terws as: '"The way
I am told, life is much faster there. Americans live in a great
haste. As a recult, the way "ve look at life is quite different
from the way they do. We see things in a different way. The
American family for insiance, is not a very united one due to

the fact that most of them have to go to work and after work they
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wost of them have to go to work and after work they are too
tired to spend some time together. They do not share with their
children, and the house is always alone. Besides, Americans live
their lives only for them. Puerto Ricans are much more concerned
about the family and the home. Americans don't give a darm about
this. In other words, he has more freedom, he feels the freedom
that Puerto Ricans do not experience; they don't care about age
or relationships, They make decisions without thinking. Even

if he 18 the head of a fawmily he acts the same, never thinking

of his family. That's why you have so many youngsters deserting
home after they turn 18. That doesn't happen here. There the
father usually is not very attached to his children. Ve are nore
sentimental; we suffer whatever happens to another person and
vhen making decisions we consider many things. Not the Americans”
(#5,69,124,143,210, 316, 371,528,556) .

The differences concerning the ways cf living have other
repercussions, For example, "Life is easier in Puerto Rico. That
easy~-going life which is part of the Puerto Rican culture and that
you must face. Also, in regard to the way of looking at things.
Some moral concepts are very different. Many things vhich seem
right for them are not so to us. For instance, the relationship
in marriage between husband and wife. We believe that marriage is
for good and the fact that the other spouse is part of us, belongs

to us. Americans are very much concerned about food and money
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above all. Their wmost important concern is to have enough food
in storage and enough money saved.” They also add that Americans
"work hard in order 40 save money to travel and have good time.
Puerto Ricans work hard, but they have no interest in saving.
This is due, perhars, to the fact that Americans are riore prac-
tical in regard to wvhat they earn; they have a budget and stick
to it. Not us" (#19,188,543,562,600).

The peculiar way of living of the Puerto Ricans is uged to
explain "their tendency to Le concerned about other people.
Anmericans are more unconcerned about others; they have a tendency
to isolate themselves. As a result, they live according to their
own ideas, not being worried about what the rest of people think.
e would rather combine both; what we do and vhat people think
before ve act. We are always concerned about what people would
do they don’t give a darn about this."

It is those ideas they have about life and the ways of living
that affects the way they treat each other. "They do not have
that intimacy that we Puerto Ricens have among ourselves. Over
there, many times you are ignored, they don’t notice you. Briefly
I would say that Americans livé their life, their own life; not
the Puerto Ricans. ife are too much concerned about the others.
Meny times vie maeke the other's problems our own. They are rather
quiet, we are very spontaneous. What we feel, we show. They are

more introverted. We speak up and express our feelings and many
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times we carry on with our wishes without analyzing the conse-
quence" (#149,188,406,431,601).

Many teachers realize that "Our ways of living are getting
to be like the Americans; that we are chaunging so much; or that
we are pgetting to be like the Auericans, so we don’t have any
more time to spend with the family.” 1In spite of it all they
insist that "Life is still different"” and "We still look at
things in a very sentimental vay." In this respect one of the
informants pointed out that while he was goling to college in the
states his teachers '"showed very little interest in him. Here
one lives vith the student. There, they only try to perfomm
their duty and nothing else" (:75,316,390).

In addition to differences regarding culture, language,
customs, and the ways of living, teachers &lso take into consider-
ation some sociological aspects to stress differences betweer
Puerto Ricans and North Americans. The most outstanding ones
are: race, social structure, sexual roles and family life.

The racial difference is established by statements’ like:
"le are so different as human beings because of the difference

]

in race}; we don't belong to the same race.” They proceed to
indicate that this is most obvious in the "physical appearance

of Americans, so different from Pusrto Ricans. Physically

the Saxon is different; they are white or blonde, they srxe taller

and heavier." On account of these difference some teachers share
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the opinion that "Americans are more developed" or else that
"They are a superiur race , coumpared with Puerto Rica~s" (#132,
194,222,258, 375, 380,416, 472,526) .

In terms of social structure, public school teachers
mentioned some social differences which they were unable to
explain. They only mention cursorily that lie "social systems
in Puerto Rico are different' and that the '"type of society is
different.” They give more attention, but without specifying,
to the political differences. They think that politics is taken
nore seriously in Puerto Rico than in the U,S.A, because for
the elections most of them stay home. Not here.” They also
manifest that "The government system is not the same here as
there. They have a government that differs greatly from ours
because they live independently. Not us" (f242,247,270,278,527,
580) .

Other differences are traced to family life, courtship and
sex roles. Family life 18 perceived very differently in bvoth
socicties. As far as Puerto Rico is concerned, '"the family is
more united and children have more parental supervision. In the
States, Aumericans are more lax regarding rparental responsibil-
ities and having children is no reason for limiting parents’
freedom." As a result, this group of teachers considered that
"American fathers are some what unconcerned for the emotional
needs of their children; commnication is little; and they also

find that the mother is detached from the family circle because
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each member of the family has to cook his own food and then they
all go to vwork, even on Sundays like the rest of the week.” On
account of this, "Relations between father and child are different
and children are allowed to learn for themselves and to face probleus
and situations or their wym, with more independence and freedom of
action." The effects of these different modes of behavior were
expressed by two informants in a clear and precise way. In regard
to the U.S.A. one of them says: "I have a brother; but he decesn't
care vhether I am dead or alive. This is because aithough he vas
born here, he was brought up in the U.S,A. However, Puerto Ricans
must be in constant touch with the family. In the U.S.A. & mother
can get sick‘and nothing happens; the son wouldn't bLother to go see
her." In Puerto Rico, the other informant explains, "family ties
are much more closer. Parents are much more protective about the
children. This protection sometimes is overdone. On the contrary,
Ame~icans let the children go their own way very soon. After he
turns 18 he has to pay for his room and board in the same home.
Here, in the small towns, even after the son has become independent
after college, pareats still expect that he would ask them ‘or their
permission for certain decisions of his life" (;f790,280,331,353,383,
524).

The family setting described for North Americans is reflected,
according to the interviwwees, in the way children are brought up.

Thus one of them says: "I ~an nention a good example. tle do
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overprotect and spoil our children. The American mother nay love
her children, btut I insist that we vorry lots more." In other words,
they know how to control children since chiildhood, whereas we do
overprotect them, They train them to be Ly themselves, sit at
the table, etc., whereas we are not so strict about that. As

a result, the American parents do bring their children up in

a more independent way." 'The same informant then adds that

while she was going to college in the States, "I always noticed
that they were rather more independent in acting and thinking

to face life in every aspect. That's why you see that their
children are forced by perents to go out and get a job in

order to make money and ueny times the child of a wealthy family
works as newspaper boy with no blemish whatsoever. Not here"
(#216, 366, Lo, 438).

The general opinion is that "we are more strict, more demand-
ing with children. Here we hold to them longer, It is not so
much that children are defended but overprotected. Thus, when
the parent is continmally saying don't do this or that, nrever
letting the child develop his own wings, making him deprendent.

A contrast to this is the freedom children can enjoy in the
U. S. A. Also, wnen they can go away from houe to college.
Here when a girl says 'I am going to college in Miami' the

father says, 'But you can do it here; vhy do you have to go
so far?' In the U. S. A, children are permitted to go avay

to summer camps. Also they are allowed to do things our
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children are not allowed to." As a result, "the American adoles-
cent is allowed to enjoy certain freedom from the parents which
enables him tu be emotionally detached as much as socially and
many times economically from the family. The Puerto Rican
adolesnent is on the contrary very attached and dependent to
the family for a long time. That's why there in the U. S. A.
children come home late at night; the young girls go out alone
with different boys and youngsters go anywhere they please.
They live their oun life without being concerned of the peo-
ple around. Thée wouldn't happen here. All this shows that
the norms of conduct are completely different between both and
that's why American parents are not concerned about the way
their children behave. This, I believe has plenty to do with the
~ Juvenile delinquency and its problems in the U. S. A. (#68, 125,
30k, 307, 497, 534, 566).

This way of living is closely related to the "moral concepts
which are not the same either and reflect themsclves in the
ideas they have about courtship." Regarding this, "Young girls
have various friends besides the one they go steady with. I conld
observe while I was living in the U,8.A. that a girl had several
boy friends and they all visited her house. A different one every
night. Our mothers would Just die if that happenncd here! Aleo,
boys and girls go out together at a very early age, something not
allowed here by our parents. In addition, in the States it is

comuon to sce among friends some love expressions which are not
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perr:itted here; such as holding hands, kissing good-bye, etc.”
In the same way it is usual for them to have sex relations before
marriage; not here.'" In brief, teachers do certainly perceive
"marked differences regarding courtship in Puerto Rico and the
United States" (#150,183,281,372,402,438,511).

The role wonen play in socciety is another area of noted
differences for teachers. They admit that "woren have ruch nmore
freedou in the U.S.A, than here, where their freedou is limited.
That is, American vouen have nore freedom regarding theiyr behavic_,
and the way they act." They add that this is due perhaps "to the
freedon they enjoy about sex." And, as a result they conclude that
"we have women who are more dedicated housewives end more conscious
of the position they hold in the house" (#01,121,L428).

This way of thinking of the Anericans is related to some ideas
they have about women in general. For instance, '"They don't care
if the girl is nrot a virgin. Neither do they care if a girl goes
to dance by herself or to a bar; it is Just natural. Y¢ is dif-
ferent here. In the U.S.A. a girl considers herself indeperxient
at €1 and she can leave her houwe withoul great social sanctions.

If a girl takes an apartuent by herself here, she is considered
no good" (#1k1,190,531).

Another difference that teachers are aware of regarding sexual
roles is the 'freedon that the American males allow their wives,
sowething that Puerto Ricans would never pernit." Teachers izean

that "Auerican males are used to going out alone with friends and




- 155 -

they let the wife do the same, whereas Puerto Ricans would never
let the wife go by herself to a party with friends." Cofisequently,
trnis situation leads to "more infidelity" and it is due to the fact
that "the prevailing jealousy which Puerto Rican rales show about
their wives does not exist among Armericans" (#341,416,5¢7).

This group of teachers believe that differences regarding
sexual roles ere responsible for "the strong fanily ties in Puerto
Rico, where the father is the head of the fanily and not the nother
like in the States. That's the reason why even when both husband
and wife are working it is only one income."” Also this is why "it
is very counon to see American husbands take up sone of the house
work, whereas the great wajority of Puerto Ricans dislike doing
this, perhaps on account of the feeling of 'machismo' so comnon
aong Iatins. They think that just dbecause they happen to be pen,
they have ncthing to do with things around the house. Just the
sae, Anericans let wowmen in the U.8.A. feel nore free in regari
to the way they drass. There the wonen display their sex appeal
Just for sheer exposure. In Puerto Rico women at the beach are nore
consarvative. Finally, difference in sexual roles impose stricter
norus of behavior to women in P,R, than in the States and allow nen
pore freedon to the extent that they are rermitted to Go es they
please” (#198,266,365,500,503,527).

The third area of differences between Norihavericans and

Puerto Ricans is in regard to personal Jqualities attribtuted to each
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grcup. The nost inmportant of such qualitics or attridbutes ara:
sccinbility, practicality, temperament and pride.

Sociability is defined by teachers in terwas >f interperssnal
relations. The difference in s>ciability is Jue t> the fact that
"Oar saciety is more friendly,"” and they print sut that "social
relatisns here are different) the way we deal with sther pedsple
is different.” As a result it is found that Nuert> Ricans are
much more concerned abaut socisl relations and they wateh sut
for this." This eontributes t5 the fact that "We try ts share
ideas with sthers end t> knaw their 5pinion} that the Fuerts Rican
whd> gaes t> & party tries to s>cialize. The Azericens are rather
clannish and they don't mix with the rest." Here 'We wirry about
getting t> know each other. Nat the Americant’ (# 96, 98, 181, 201,
247, 334, 5%).

This element of asciability contributes t> the "waye of
living >f the Puerts Rican,” which are characteritzed by "familiarity
in dealing with each sther, ty his gaiety and the fact that
Puerts Ricans show more hogpitalitly. We a.e more ¢odperative, we
1isten t> tae sthers. There ia the States ys>u feel isdlated from
the rest.” "Purrt> Ricana are asre inclined t> be cdoperative
and ready t5 d> a favyr. They like $3 make suggestions when
there is a prablen, they like t> help sthers t> find s>lutions
ty problens.” In additisn t> what has bteen previxsly wentisned,

public schy>l teechers insist that Puert> Ricans are "much asre
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considerate, since they take thefr time in exanining a situstion
and can place themselves in ansther persa>n's p>sition regarding
some problem. Americans, on the Sther hand, would say that it is
n>ne >f their dbusiness. As a Puerts Rican I am willing to help
anybady; why, I dsn't know. This can be explained by the fact
that we have more s>cial presccupations vhile Americans are more
carefree. They are very individualistic and worry snly adbsut
thenaelvean, Puerts Ricans a.e ooncerned adrut their neighdor
a8 puch a8 ‘Chemselves, Americens lead adme sort of & cerefree
life, while Puerts> Ricans have & tendency t5 restrict their actisns,
Americens live thdéir wn lives without interfering with anybady
else's life. This really means that Fuert> Ricans are much t>
worried of what sthers wald 8ay, whereas Anmericans don't give a
dama about this. We think in terms >f sthers. For instance, we
worry adbt vhat pesple say if we dress this way ar the osther. If
8 'wething happens t> Joe, we feel sorry for hin. In that ve are
different, Aoericens don't worry abrut the rest.” In drief,
teachers think that "Here we have more pereonal tiea, are nore
attached t- the hom: and anything that happens ts ansther person
becones mr copzern. Puerts Ricans worry 95 much adsut their
felav wan, “hereas Anericans nind their smn businees and 4> not
care abut anytady elsa’ (£ 303, 339, 363, 381, 450, W75, 515, 533,
561, 591).

The materiali,vic attitude which teachers see among Americans
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is clasely related to the practical attitude about living which ise
also attributed to them. Teachers atart by saying that 'The Ameri-
can way of life 1s t>tally different from surs becausc they lead a
rushed life and their morals are centered arsund the material side
of 1life. In sther words, they are more practical, they think in
terns of the materialistic side of life. Puert> Ricans >n the con-
trary, are more idealistic, wmore inclined t> thinking than t5 actisn,
This is due t5 the Puerts Rican idiosyncracy:t He is a dreanver,
whereas Americans are pragmatic. Americans like mdoney m>re than
anything else 88 well as everything which is practical. I believe
Puerts Ricans can live with the spiritual aspects only dbut as a
result some tines many of us are “aken 21 big £>d1s8; not the
Acericans (# 120, 222, 320, 375, 490).

The ult.mnate consequence >f that materialistic - practical
attribute of the Arericans is that they "do n>t seem %2 have the
feelings that a teacher should have. Als>, that in c¢imparissn to
Puerts Ricans, Americans are less sentimental., Puerts Ricans 179k

at things in a different way. For instance when somebxy dies,
Americans take i% as & very usual thing, n>t us. If 3omebsdy's
mother dies here, it is a real tragedy. Anericens don't seenm to
nind at all: 1if the mother died, well, she cdied and that's all.
Ansther thing is that they live in & rush and they never seem t2
relax for anything. They work like wed to take vacations but even
for that they seen t5 rush. In vacatisns they don't seem t5 need
t73> much {5 vear n>r many luxuries, whereas Puerts Ricans would
take three suitcases and & small trousseau. Finally, the mractical

trait seems 47 represent Americens as more interested in working
than in getting an educatimn® (# 101, 117).
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This basic diifercence between both groups means that fmericans
"pre only concerned about enjoying temselves and forget others. When
they o out vith another friend, Puerto Rican =» Acericen, they are
only concerned ebout paying their own Lill and not the friend's".

The Puerts Ricap vould eay, "I pey the bill". The sawe thing happene
vhen borroving sonething. In our case we guencrally refuse gnall thirge,
they demand t2 Ve relunded to the last penny, 85 vateriolistic ore
they"  (#54, 123).

The above %ind of eppreciotion leade teachers ¢o point out the
"exceedingly high importance that Auerlicans give to voney and sther
naterial things". However, they eales add, "It is not that we don't
care £or money, the thing Se that w 1like {2 ghere f¢. Tor instance,
on Ga5d ividay we don'i like to go t5 work, but the federal governaent
vorks on that day and paye <or i{. BEven with double pay we wouldn't
work on that day. Yundenentally this quality eates thea t95 cuch
concerned absut modney, Mot uc. We er2 very Leppy uwith less, ae long
ne ve live"  (#ohh, s67).

The e5.celled Latin teuper 1&g cited as andiher aifference. Thue,
they claim that "the Fuerid Rican teaper ie diiverent froa the Awerican
for the siople reason that we live in different environaents. Cenerally
the Puerio Ricen type ie anore inpaleive and iz ndre gentiwmentel, tore
presionate and very expresesive. vhereas Avericong are mdre inclined t>
be quiet. That's vhy they think it's funny the usy ve act the way o0
expression, the toie 57 the voice, the gestures erd our custons. It

is dif{ferent vhen ve coaunicoie. Ve spea: in & lond tone, with & 1ot
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of i'ire} Americans are soft cnd quiet when they ielk. He do really
gound like 925 much nofse. It ie because vhen we talks ve also try (o
exprese thinge by ueing osur hands. Awcericang are leses expreceive, never
cet excited. Ve are nore avprehensive, centimentcl; they sre very
different becouse of ithe way they thirk. They don't vorry as nmuoch as
we do. They ere proetical, e are sentirental. Thoy tete it cesy.
They Gan't woste eny tioe beating around the bush; they g9 straight to
the point. They oavoid everything thot fs not prectical. We are aore
gentimental}y w¢ think thinge over r2d over egain. Lating seem to chov
tiore f'2rvor; they tend t9 have wore coutrol over thig. In other words,
Acericans sre passive 61.d wore cdlt in takirg ithinpe. They are cdld.
They seen 5 relax abLdul everything lhey ds. ‘e usuelly get very
excited". One 5f the iInioraapts very aptly sucnarizes this diffevence
vhen he seyst "I eoneider Pucrto Ried Lo be i.ore active, wore aggreseive.
Ve can't hide owr ieelin(s. Ve epeax vp vhen domething is bLothering us.
iioybe they knms howe o hide their feelings under their quiet surface.
Thie meane that Puerid Ricens et excited ebduc enything whercees
Arericaong are rather at ease ell the Lime. Ve do shdr Owr £drire and
our geyety, £2 ve erc .oire emotive and more expreseive. They are vore
quiet". (#335, 39, 18, 1, 207, 208, 30L, 31 30y, 3ug LSh. n1y, sul,
571, 577).

Begides the atiributes deecribed previzusly, public gchasl teachers
venvion £3.e dther minor Snes to Jusiiry the divfererces Lhey perceive
tetuveeu Pueris Ricare ani Asericars. Oue 5 Llhese ig e £3.called

"Puerts Rican price”. Thie is depicted by saying ihat "Puerts Ricans

'\:“.J . o (_J;;; r e a.
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do have more personcl pride than the Americans. This tends to shur in
Puerto Ricans' efforts to prove that they are nore masculine thon
hnericene. For this reaeon they have shown to Le nore cowragedsus and

' Ansther

t2 have wore courege than Americans f{n the bettlerields.’
vanifestation of this personai pride i that "Puertd Ricans are very
ruch avare o5 the way they live: they wvant to 120k vell even when

they don't have e penny. Vhat Americane 1really core rYor is to have a
wallet full of dsllare, never riind physicnl appeararce." {#u1, 7¢,

$5).

The personal freedou o7 Avericangs is also nentioned. 7Thise is
described in choracter teras ae well as in relatiosn to the vaye of
being., "Americans are very decided people. They have nd restraint
about the woy they act. TFor instence, they act herc the some vay they
do at hoe, then we live there ve try 19 iwitate the way they dress,
the words they uge, bub they wouldn't do ihe seme." That freeds,
teacherse ¢lain, fs alsd manifested "when they get exvay iram the U,.8.A.3
they don't cere {5 be away irom home. Puertd Ricens try to keep alive
their custome when they are away. Arericane don't cere to dd £5."
(fh2y),

Andther quelity they nentioned with regdrd 5 Puerts Ricane ie ihat
5f being reserved. They explain this as "Puerid Riceng"” resictance to
pudblicieing vhat they are about t2 d5." "Avericans, sn the dther hand,
are concsidered too frenk.” Thay don't beai arsurd the dbush, they ¢3
stralghd t5 the paint and ere siapler than us. They are alsd vell

srgeniged.”
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the public schosl teachers point out are gedgraphic ond economic plus
sone ungpecified ones. 'The econdnic ractore ere described in tervs

of "the abundance 2i their country, but of food in porticular,' They
end by saying that "Americans have everything in abundance, whereas

vve are rather poor in all nepecte.”" This is explelned by eaying that
“Their economic means are wore; they bave wore lerd for cultivation ard
of couree produce more. Ae a vhole their vation ie richer thue
Acevicans are eble Lo enjoy more freedair than ue." They aled reed;.ize
anong the econsuic differences "the techrical end sdrintsirstive cepacity
they have, higher sterdorde o7 living e1d the eidiic pawer and pxreriul
naval fleet which Puerio Ricane don't have" (727, b7, 270, 292, L30
5hg, 580).

The geographical diilerences refer exclusively ©d clirmatle. The
ungpecified differences iuclude general coanents like: "They are €5
different ie all sundeicental agpecte-.. they heve guch diflerent coiceptie
abou. rriendship, fenily, ond patriostisn. Arericen values differ
greatly {rax sur dvnj their ¢aplete fdedlogy Aiflers greatly fron dure
And finslly, the Puerts Ricen persanality is copletely differevt ira:
the Anerican™ (10, §7. 13¢, hio, h32).

The previosue gection has dealt ir detail viih the rature and conrtent
of neutrel differences perceived by Puerid Rican putlic echool teachers
uith reepect to Morthecericene and Puerts Ricane., £ aralysie of negative
grd positive statecentes, stoilar to the previdus sne, follr'e.  The
characteristice 5 tecchare vhd gave each type of statetert is given

firet; a discaseisn o7 the earings clteched to etch catepdry fllre
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Their attitudes towards €o0d are different. Anericans are not
85 fussy about food. They would cat anything. Lot the Puertd Ricans.
Americans are very respectinl about the other't rights. Their ucnse
o hunor is different fro. sure. Thus hwadorous situstions are different,
and a jolte that mukes on Anerican laugh does noi necessarily @ e a Latin
laugh." TFinally, with regord t5 authority it ie noticed that Puerio
Ricans are respectiul tovards ony estadblished euthority while Americans
can be disrespectful td> any authority, regardless of ite fmportsnce,
end coneider it proper" (#130, 280, 335, 340, 438, Ll 575),

Degices the differences of pereonal tralste, teachere aled neniion
se dthers which they don'i explain in detall., 1In addition, they
refer to difference of en educationel naturc orincipally in connection
with the educational systex. They say theti "In the U,.S.A. you can feel
that clarges and the generel atndsphere are reother {orcel while here,
they are gayer 81 more inforeel. The relationship betveen gtudente
and professdres is aleo more formal. MHere the preddusinant note is
friendlinese rather than forcality. There, more enphasie fe giver td
eporte than to the acadenic espects. Here it is the other vay arsund:
more sirese lg given 15 the academic then to spart activities. Aled,
soclal activities ere very impdrient dver there. They scenr td ve
more concerned &Lout Xnnlng U. S. history even thdugh it hes nothing
15 do vith delly life. Here, nore accent e given td things relsied
t5 everydsy life, in g practicel way.l'irelly, here e study Brglish
as a secdnd langugge. 1In the U,S5.A, they dou'i have Spanish as 8
cecond languege” (#353, 3035, Ush, hej),
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The ncgative stateaents are expressed mogstly by married teachere
of non-manual origing, 32 or slder, and residents in urban, non-cetro.
politen sreas. They all have tenure, teech in urban areas, and have
acedemic indices above the edian, Those vho teech at the secondary
level are teaching some subject in hananities, and those at the elerentary
level are teaching one o0 the first grades. .

The negative couments, pregented on table 5, are divided intd three
categories: culturasl, sacial and peresnal traite, The data on this
table showe that 7 out of 10 statements are of & sacial character Jwrde.
sentally racfal,

Recial-type statewesis are related to racliel discriviration iv the
U.S.A., to racial superiority as shown by A-ericeiis erd to specific
atiftudes Americens have ioxiards Puerto Ricens. 1lthdugh all three aspects
aere clotely irterrelaied, there are ruanceg which &re better undereiox
i{ each sspect {e diecugsed individually.

Racfal discriuination fe preserted frai ihree different perepecilves:
ae a clear and evident {ect amdng Forthauericeus, ag 8 differirg ele.ent
velreen both societies, ond as a testimony 20 en e:perience to vhich
Pu2rtd> Ricans have been gsuujected to in the states.

The existence 5f racfecl diecrimination i the /Zrerican gociety fs
exprested in etatcueite such es: "Azericane 2re exceedingly biased;
they @o for segregation end are full 5f prejudices.” They £9 on 1o
cofnt out that "The U,8.A. still hes a separeiiosn betweer, the Vorih

and the South which e evideat. They gtee. 5 igrove irndividual valuee
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of personal worthiress enbodied in the Bil\ of Rights. ‘One man,
citinga prrzonol erperiesce as evidence o “his, soid that "™While

in the Aray, I could see continous fighting or account of deserinminaiion.
Algd, vhen I went {2 live in Il'ev York there vas a 15t of fighting between
legroes and vhites., I wae a witness to tonstant brawls with ehosoting

and etoning. There I eau & clerk in a drugstore V1o vouldn't vaitl on

o gentlec:an whd wag c¢olored. This tension ie vhat I don't like, this
etrusgle on account of race diilererces. I really detest thie racien
o..onug fmericans™ (05, 0L, 35, 143, 15k 225, 3h2 575, 581).

Racial diescriminatisn takes & different elent vien used ag an
elenent >f couparison betveen the two socleties. Trom thie aigle
school teachers point out that "Discriuninatiosn ie more sbvious there
than here. e don't hate ag nany prejudices as they d45. Thie ig
becavee ve are ail interrated: everybady here cixes with the rest,
black or white, it does not vatter. The explanation may lie in the
fact that Puerts Ricans do nst cee differences in ekin ¢olor vhile
Averfcant 195z at ¢olor ae a raciel differerce. lery of then thirk
of ¢olor as £ diceate. In thie they difiler raa Prerid Ricave vho
sre friendly ts all hinds 91 pedple and ere uged to livice with
eolared people sround” (#6S, 120, 333, 467, 512, S8, 5%¢, 557,
5sb).
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The reasons offered by teachers to explain the racfal difference
between the two socioties are various. They mention that here: '"There
fs a tendency to pretend more and you get to know the person closer.

We see discrimination as a passive thing, but there {t {8 rather dynam-
fc". Finally they mention the distinction between the concept of democ-
rasy in the United States and in Latin America. The former {e thought

to be "more technical, wore mechanical, since they don't mix with colored
people ind, in spite of the laws ect down by the Constitution, they have
their own segregated clubs. This is because Anglo-8axons have a tenden-
cy to interpret democracy institutfionally. In such a way that people

do not practice it in daily life. I can tell of a time I was with a
colored By and they wouldn't let hin fn just because of his color'
(#179, 210, 452, 557).

They add that in Puerto Rico '"We think all of ue are equal snd
that we should have the same opportunities. Those racial differences
are an outrsge becauce in the eyes of GCod we are all equal. In Puerto
Rlco the differences between racee are rather differences between so-
cial classes. Because of all this, Puerto Ricans are considercd to be
more tolerant end Americans wore racist (#0lt, 0S1, 145, 429, 520).

The third point of view, the discriminating attitude as a tes-
timony lived by Puerto Ricans i{n their relationships with Northanes«
fcans, {s stated with the assertion that "The Amerfican people have al-
vays hed the tendency to think that they can't wix with us for the sin-
ple reason that they consider us inferfor to them. That is why the
discriminate against Puerto Ricans, just for the sinple reason that

they consider theoselves nupetior. That's vhy the say Puerto Ricans
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are Negroes, and when they talk about us they are very mean. They
manifest this by treating us like dirt, just tike the inferior peo-
ple they think we are. The effect on Puerto Ricans {8 varied. Some=
one I know had to take another name on account of the things he had
to go through. Many times when a Puerto Rican goes looking for a

job he is not hired just because he is a Puerto Rican. 'This way we
r:e prevented from showing our capabilities and intellectual poten-
tialities, New York is an example. PYuerto Ricans living there are
forcibily isolated, they are under the pressure of feeling inferior
to the Americans who continually manifest this. Once 1 saw a sipgn
that read: No Dogs or Puerto Ricans allowed, and in another place
there was a sign which read: Apartment for rent, but not for Fuerto
Ricnas, also you come across a lot of places exclusively for whites,
like in New Orleans. Tliere, I was in a church wheore Negroes had to
sit in the section for colored people, just like in the bus and work-
ing places. The situation was the same in the Army. This is going
on and will be going on in the future. They call us damned. On top
of this, Americans get higher salaries, and {f something goes wrong
Puerto Ricans are to blame™ (#041, 138, 154, 187, 240, 243, 272, 274,
276, 295, 296, 32¢, 359, 362, 379, 404, 523).

Even those who have not had personal experiences of this kind say
that ""Although I have not had any personal experience in regard to this,
I have read a lot about it and I can say that the discrimination that
Americans have against Puerto Ricans {8 very evident in all aspects,
and the worst is that in Puerto Rico we are getting some of thia in-

fluence, 7T used to live in GuAnica, in a secticn where Americans vrere
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1iving, and they referred to the place as the Puerto Rican and the
American section. Now Americans are getting closer to Puerto Ricans;
before they were very distant. They used to have their own hotel and
club. They could take part in the parties of the Puerto Ricans but
Puerto Ricans could not attend their parties" (#28%, 290, 494).

With regad to the attitudea of vacial superiority as an ingredient
of the Northamerican racial pattern, this group of teachers makes a
distinction between prejudice as overt behavior and the attitude of ra-
cial superiority which might lead to a prejnd’ced behavior. It is in-
teresting to bring forward the fdeclogical scheme of teachers with re~
gerd to this second aspect, although both are very much related. Teache
ers expresa this second aspect in the following terms: 'Most Americans
look at Puerto Ricans with evident i{difference even though i’.ey wmipht
show their liking. There {s some hypocrisy in them, an unaincere at~
¢itude towards Puerto Ricans, and at the same time they think of them ae
being inferior. This {s due perhaps to the fact that they think of them-
selves superior in race and in culture. Algo, they have a tendency to
classify Puerto Ricans {n a lower level of intellectual ability., They
feel the same about our social level and about moirale. They think of
us as immoral and vice-ridden people. They also think their points of
view should prevail and thet they know everything. For them our centale
ity is the 'native' one, with the undertone that ve sre inferior" (£045,
256, 335, 490, 509, 551, 588, 395).

According to all these traits, teachers think that "Americane try
to boas the other natfons of the world around. They believe they are
the chosen race. Thus, everything other people do is queer or strange

for them. Only what they do £8 not backward. All they can see is
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other countries are the poor living conditions oxr why pecople dress
differently. Right here, many Americans think of Puerto Ricans as

if we wre their private property. Just because the island has been

an American possegsion they see¢ themselves as masters and lords.

They believe they are superior about everything: education, culture,
training, breeding; just like masters and slaves, It i{s the same at-
titude they have towards colored people. Here, education goes for the
majority of people; there, the minority {s the educated one. In spite
of this, the skilled workers feel superior to us. The truth is that
they only want:.us as laborers because the American has always tried to
enslave us., Perhaps they feel superior bocause of the international
prestige they have"” (#171, 237, 243, 273, 325, 371).

As a result of that attitude they think that "If you don't know
English, you sre votth nothing. If you don't know English you are
nothing. Probably, they want to be able to understand when they are
spoken to, or elge thay are too proud on their language. I do not
criticize this, but {t worries me that they want us to learn Enpglish
while they don't show any interest in learning Spanish, The wvoret {s
that this fact goes against us in the Army. Thecy look down on us;
they don't consider us American eitizens and many times they try to
ridicule us at work:, And everything because they think of us as being
inferior; they do beleive that they are much superfor. I would say
that their racial superiority i{s something that comes from within.

The whole thing might be traced to the idea snd pride of being the
providers of undeveloped counties and poor classer exploited by them,

like Puerto Rico. It is all a superiority complex; after all, they are
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nothing., That's my opinion" (£00¢, 024, 057, 086, 125, 169, 171, 295,
328, 338, 584).

The attitude of racial superiority and prejudice by Americans are
further particularized in a series of comments like: ''They don't know
Puerto Rico, and when it is mentioned they act as if this island was
nonexistent; thay are not conscious of the level of culture attained
by Puerto Rico. The general impression is that Americans think we
still are beckward in every serise of the word. Just the seme, some
Americans think we are not ready socially, politically or econimically
to catch up to them. Not to speak of the race discrimination. These
attitudes are related to different ideals. Ve want to have the island
for us; they want to take over the vhole island. During official cer-
emonies we have to sing their national anthem; they wouldn’t do the same
with ours. We don't have a merchant marine; we have to rely on theirs.
We cannot have an army base in their country, but they can have on here.
Ve do not vote for their president, but we have to back all the decisione
they take like the war in Vietnam, Korea or the intervention in the
Dominican Republic. In brief, they have a certain animosity against
Puerto Ricans and they don't tolerate many things from us. That's why
they think that Puerto Ricans are no good, inferior to them, that we
are nothing, we are all lazy and that to be Puerto Rican is worse than
being 8 Negro. All this has contributed to the great fee'ing of hos~
tility betwcen the two groups' (#029, 035, 037, 075, 087, 133, 14¢,

255, 274, 290, 325, 451, 584).
The other negative statements of a social nature were very feu,

only ntne. The criticize the way family relations are handled.

("Americans do not care about family rclations'), or clse tney present
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problems related to the social structure such as unemployment, drug
addiction and delinquency (#342),

The negative statements concerning Americans’ personal traits
revolve around their sociability. Teachers see them as people 'who
lack human warmth, affection; persons who are not concarned about
other people's problems.'" Also, as "scarcely humanitarian and show-
ing very little hospitality and not very friendly." Teachers also
think that "they don't have any sense of politencss because they are
very rude with their employess, and when you go around and come across
one of them they worldn't even say hello, not even a smile. Not like
us: when we see somehody we say hello even {f we don’t know the per-
son” (¥O011, 110, 177, 192, 375, 435, 522, 532)'

Another negative quality attributed to them is the materfalistic
interest they show for everything: ‘they do everything for money's
sake; they take advantage of every situation and in many cases they
live off people around them," Also, ''they are proud, they feel inse~-
cure and don't have any sense of cooperativeness'' (#018, 248, 355).

The comments about the cultural aspects are not so many either.
Only one refers to the language factor: ‘“As long as you don't talk
English, they get mad." Most comments deal with their ways of living.
Of this they say that “the Americans’ ways of living are rather dis-
organized” and that they live "an abmormal sort of life because they
are always rushing.' Thelr ways of dress are also criticiged: ‘''they
don't care how they dress they wear anything.' They also criticiee

"their lack of religion'" as well as "the personal cleanliness habits;

and say that while 'we are very much concerned about looking nice and

clean, they are very carelcss about their personal hygiene' (£#023, 029,
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106, 115, 128, 137, 418, 557).

The negative statements made by this group of public school teachers
about Americens were also accompanied by similer expressions sbout Iuerto
Ricenas. However, there is a significant difference: <the number of neg-
ative statements about Americans is three times greater than those about
Puerto Ricans.: In individual terms this meauns that a larger rroportion
of teachers express negative statements about Americuns that about Puerto
Ricans. The group which exyresses negative statements about Iuerto Ricans
comprises 67 teachers, a little over 10% of the total group. They are
not different from the total group in personal or social characteristics,
but like the group that made neyative statements sbout Americens their

academic indices are above th? median. This group of teachers is also
cexracterized by the fact that nost of them were not toking any college course

at the time of the interview and most of them Prefexr another grade level.

The next table presents a classification of their statements.
Table 3

P~rtalled classification of Nepative Statements Made by
" Publie School Teachexrs About Puertd Ricans

P

Clessification of Statements Frequency ] Percentage |
Cultural 9 10

Culture

Dress habits

Religion

Habits_ (Other)
Bocial

Race

8ex roles

S8ocial structure

Upbringing

Courtship

Educational agtivities
Yergonal Tralts

Bociebility

Temper

Laziness

Others _

3k 36

wnw an-owowC; = &Ew

.
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The analysis of the statements reveals that criticisms of a
cultural nature constituted the smallest proportion. These comments
refer mostly to their perception tiaat "Puerto Ricans think of their
culture as an inferior one, which is false." They add that Puerto
Ricans claim to be & Catholic "but the truth is that they never go
to church.? With regard to cleanliness, they say that "Puerto Ricane
have no sense of order in this and they throw garbage anywhere."
Finally, they say Puerto> Ricans are "rather conservation about the
vay they dress, since they are not up on the latest fashion fads "
(#232, 341, k13, 567).

With regard to the negative statements of a socilal nature, the
rredominant ones are related to race. This is explained in terms of
feelings that make Puerto Ricans "feel inferior to them and to appear
as if ve were a lower kind of race. This inferiority complex forces
Puerto Ricans to avoid being classified as such, and in the states
they try 1o imitate Americans in an effort to create a different kind
of personality. In most cases it is besides the point whether they
do right or wrong by doing this. They Jjust want to ress for Americans.
™is inferiority complex ‘s also felt here. While taking some courses
toghether with some Americans I felt avkward, as I did not have a good
comrend of English. Soon I realized that I was developing an inferi-
ority complex " (#005,339,404,490,538, 570).

'The other social comments, revolve around the concept of ‘mascu-
linity, the sense of collective insecurity and ambivalence that charac-
terizes Puerto Ricans, the high cost of living, the stern way of rais-

ing childreu and the lack of training and educational facilities * (#152,

186, 231, 267, 354, 446, 579).
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The negative attributes which these 67 teachers ascribe to
Puerto Ricans, constitute the largest proportion of ell their
verbalized statements. It is found that those related to socia~
bility are the most severe criticisus. They say that "Puerto
Ricans are always minding everybody's business, and many times
they do this to criticisus. Ve must admit that we are much too
concerned about what people think end say, and also we must face
the fact that \nlike Americans, we do love to gossip." Besides
this, they believe that "Puerto Ricans are rather lazy; also when
they have to face a problem they seem to go crazy." They also
indicate that "We sre very untidy and ve like to argue. Puerto
Ricans are more jealous, more conservative, lees tolerant and more
irresponsible; they look at things with malice and they are less
organized. With regard to being revengeful, we 4o keep & grudge
for a long time and many times commit murder for that reason.”
Finally, they also add that Puerto Ricans "let themeselves be
exploited while others live off them,"” and that "They are timid
and less active " (008, 018, 029, 039, 040, Obl, 137, 158, 209,
267, 365, 369, 388, Lo2, 431, U6, 462, 503, 532, 589).

The positive statements about both Americans end Puerto Ricans
were given by approximately one-third of the total group of teachers.
The group is divided almost evenly in terms of the national group
lauded: 18% of them made positive statements about the Puerto Ricans
and 164 of them about the Americans. In terms of the total number
of statements offered (1,373), the positive ones represent 16%,
which {s distributed into 9% with regard to Americans and 7% about

Puerto Ricans.
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The positive comments about the Americans are made by married
teachers with a spouses in ménual occurations. They tend to be
Protestents, with four or more years of college and a major in second-
ary education. They work in single enrollment and most of them live
in rural areas.

The number of variables characterizing those who had positive
corments about Puerto Ricans is rather small. They also hayren to
be married and working in single enrrollment, but unlike the other
group they have nine or fewer years of professional experience and
they mostly teach some subjects related to humanitites at the second-
ary level. Those teaching subjects related to natural science made
the smaller number of positive statements about Puerto Ricans.

The positive statements about Americans are presented on table
number 8. Most gf‘ then tend to cluster in the areas of personal
traits and sociel factors. The cultural and economical factore are
less frequently mentioned.

VWith respect to culture, only one informant ihought that the

" whereas others

"U.8.A. has a cultural background superior to us,
think that "the fundameuntal difference is found in the ways of life."
They indicate that "Puerto Ricans are more devoted to their duties

and enslaves themselves to work while Americans are more inclined to
gajoy life in a rather easy-going way. We like to complicate life

and they like to make it easier. "They are concerned about the fact
that "Americans enjoy life in every way but Puerto Rico gseem to find

enjoyment mainly in drinking and dancing. For that reason Americans
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seems to enjoy life more. They practice different kind- of sports,
games, and enjoy going tu movies. They like outdoor activities and
nature. We don't care about those things" (#:231, 344, 479).

With regard to dress they say that "Awerieans like to wear simple
clothes and they don't care how they look as long as they feel comfort-
able" (#365, k62, 52k4).

They also stress the fact that "Americans are more religious than
Puerto Ricans because they practice their religion. Here, on the con-
trary, .Puerto Ricans have abandoned it. So iIn the states adolescents
respect the law and have a religicus feeling. Puerto Ricans are not
really religious, only in name; they seem to forget this when they
act" (#375, 391, 413, 435).

Other teachers believe that the "well-balanced diet that Americans
have accounts for another difference’ (#431, 539).

With regard t» social asrects, they claim that "Arericans share
the work around the house" and they look positively oa the liberal
attitude Americans have toward women, such as letting them dance with
other men. Yhey also consider that Americans make better husbands
than Puerto Ricans and look at things from a more wholesome point of
view. Public school teachers also point out thet Americans have a
different concept of respect and for this reason children have more
respect for parents who in turn give them more freedom. This sense
of respect “prevents American mothers from enslaving themselves to
their children. This 1s contrary to P.R. where the son derends on
his mother for everything until he gets married. In the States they

do their own laundry, they iron their own clothes and run errands.
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Children are not spoiled there, no ‘ay bendito!, and vhen they turn
18 they have to go out and get & job" (#137, 152, 375, 392, ho2, 485,
575}

Americans e&rec also appraised positively with regard to social
structure: "They are more conscious about the wvay they vote during
elections.” They also think that "Civil rights are mucho more accu-
rately expressed in their Constitution and are applied in a more
effective way in order to give more protection to all citizens." The
intervievees think that this is due perhaps to the fact that "There
is a deeper sense of responsibility in the citizenry towards the
comnunity because Americans are brought up that way, lots more than
ve are” (#052, 1ko, 28¢).

Attitude towards education is regarded as more positive among
Northamericans because "people there are given many more opportunities
to enjoy museums and other cultural activities. Also, they have the
good habvit of reading books and the daily papers vhile here that is
& problem because we do not like to read. This means that Americans
have a wider cultural background and they can talk about mostly every-
thing. Even people with grammar school can talk about psychology.
They are more inclined to read; tuey are more cultured and they can
get better jobs and positions in public life. Puerto Ricans, on the
other hand, have less chances for success” (#081, 244, 535, 579).

This group of teachers claims that Americans are much more inclined
tu be hard workers than Puarto Ricans. "Not only do they enjoy work
more but they have more respect for work than we do. This explains

vhy many times an American boss dces certain things himself like
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carrying boxes, which a Puerto Rircan would not do. They are not
concerned about working extra hours. Puerto Ricans don't like

it even if they are raid." Teachers sum up thejr vieus by saying
that "For Americans, work is a duty, whereas for Puerto Ricans it
is & punishment, and there is little esteem for work and those who
do it." To this they attribhute the sense of "blabbing away" of
the Puerto Ricans with regard to research works and studies which
never seem to get anywhere, and the presence of many lazy reople
in comparison to the greater responsibility observed in Americans"
(269, 336, 343, 367, 570).

The pexsonal attributes represent another area of positive
judgement. These teachers think that "Americans are attached to
themselves, but never forgetting their fellow human beings.” They
think of Americans as "individuals who have more personal relations
vith people around them, who are more sincere and have a friendly
disposition. They are seen as persons to be trusted because thelir
friendship is more sincere. Although they might seem to be less
expressive they can be better friends and for a longer time. Besides,
they are thought to be "murh more polite, behave better and do not get
into fights" (#190, 249, 341, 346, 375, L9l).

The personal attributes mentioned b, public school teachers include
the notion of practicality, but it differs from the neutral category

formerly mentioned where the same term is equivalent to a raterialistic
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attitude. In positive terms it means that "Americens knvo what they
want. Puert, Ricans are the opposite. They leave everything for
tomorr>s and never make plans, 8o they miss a)l the chances that
life might be able to offer." To be practical also means that "they
don't beat saround the bush,” that "they go straight to the point
and try to get advantage of any opportunity that may come to them,
disregarding the Puerto Rican 'ay bendito!. This trait also means
that for an American & problem is solved regardless of the alter-
natives available for its solution" (§224, 2Lk, 505).

To all this, teachers add that Americans are "a very dynamic
yeople who like to take a chance ou anything that emounts to money,"
and that "They also maxa better use of money." This is explained ty
the fact that "Puerto Ricans aore too corverned adbout keeping up appear~
ances., We first think of having a T.V. set, a car and a good hi-fi
instead of the basic things. Americans, on the contrary, think first
about the tasic things in \ife end then secondary ones. They don't
throw money away the vay Puerto Ricans do" (#106, 216, 334, 418a 5u8).

The attributes mentioned above are not the only positive ones

teachers aseribe to Americans. They also think of them as being "more
independent, pesple who accept themselves the way they are and rarely

try to appear different frm what they really are. They are considered
punctual pereons with a talent for technical things and for business.

Also, more optimistic, more patriotic, more ambitious, wore dbroaed ninded
and self-assured” {081, £67, 260, 357, 81, 489, 538, 560).

the last positive aspect given to Americans is economic! teachers
stress "the better employzent opprortunities and working conditions in

the statee, particularly the higher salaries obtainable there” (§579,
594).



- 180 -

The forner analysis >f the praitive ¢fatcuent 1ade by pudblic
ch2o1 teachcrs concerning Americans, reveals that 2 sut of 10
teachers praise them ascribing desirable qualities to then. The
presentatisn of such qualities 18 generally done by contrasting
negative qualities attributed t> Puerts> Ricens. This of course,
inplies a self underestimatisn within this grp. However, it is
indeed significant that it fs not done in structursl terms >f
socievy but rather §n particular or personel ones. In spite of
this it can be argued that the difference thus presenrted night
be considered an invalid one, the product >f analytical schemes,
because teachers d> n>t make the distinction between structursl
and inGividual perceptisns in their way of thinking. In that
case, they might be trensferring what scea individus) perceptisns
t> the s>cial whole end not werely t> individuals. This assunption
hes fundamental implicatisns for the prodlen of culturael erdsion
in Puert> Rics. Such implications n> drubt pose different pers-
pectives to the prodbler >f cultural ers’sion in Puert> Ric> and
presents this group es a prssible ¢ontridbutor t> that prodlen.

The prsitive statements sdout Puert> Ricans were made by 77
teachers. They regresent about 13% >f the tatal group >f teachers
under study. The average number >f pdsitive statements is 13 per
teacher. This figure corresponds t5 the positive cxaments wade
about Americens. The lergest nuaber 5f stetements are attridbutes

of a persohel cheracter centered around the concept >f sd>eiability.
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As seid beforc, this category involves the perceptisn of difference
in interpersainal relatisnships whicih in twrn imply diverse ascial
effects. Teothers describe this trait by indicating that "Puert>
Ricens are a much msre unitcd peosple; they show mdore love for

their country; their friends and their friendship ties last more
then emong Americans.” As a result they believe Puerts Ricans t>
be 'much wore ¢oncerned wbut helping our neighdors, more affectio-
nate, more ¢ddperative, more human, more friendly and cdanunicative.”
They conclude that, 'hs a group ve feel united end we like t> share
with sthers. We never think that enyb>dy is gd>ing t> harm us.
Auericans, >n the sther hand, don't trust enybs>dy, even their swn
people; they try to hide their belongings froa other peosple 82 as
not o be decelved; the} d>n't have confidence in enysne. Nd>t us.
We like t> cooperate with the rest. Not the Americans" (# Ou8, 069,
85, 168, 209, 2Lh, 204, 369, L35, 488, 512, S4B, 576, 577).

All these quelities move Fuerts Ricens to 'get acquainted end
becone a friend t eny persosn froa the beginaing. Thus, they start
a very spontenesus relatisnship with next-d>or neighbors regardless
of race >r cred. This aceounts far the Puerts> Rican willingness t»
help 8>uebady when in need. Americens are no>t like this. They don't
actually care eb>ut what happens next d>>r, thst's the way they ere’
(# 011, 100, 117, 290).

fhe sicnificance >f this prsitive typing attridbuted to Puerts
Ricans by the teachers 1s very well expressed by dne >f thea whd

spent sime tine in the United States. le says: "While I lived
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there I caine to reaiize that we Puert> Ricens are a much uore
understending people. Since we c¢ome froa such a small place we
no8tly know €~ =h sther, This does not happen there. The mainlend
is 8> big and¢ :here are 8o many persons snd pedple that one does
n>t f£ind the harnsny and understanding s> c>wusn in Puerto Rico.
We are more united, more understanding, more humanﬂ;.

"We like t»5 help each other, even ﬁy giving advice wherever
we can, I worked there and I noticed that Asnericens were ¢sld
snd indifferent. Y¥d>u know, we like t> help enybady wh> is in need.
If on the street we bump int> simebady with roblems we g2 out of
Sur wey to5 help. MNot the Adericsns. They wouldn't pay any attention.
In fact, they sece suebody with problems snd continue their >wn way.
It is not their concern. We, >n the contrary, are trained form
childis2d t2 help pesple in need. That's why we are uadre united,
we learn t> be affectionate st home and dsutside we practice this
whrever tre g>. lot the Auericens™ (# 180).

Coaplementery t5 all that hes been rentioned, this group >f

teachers concludes that 'Puerts Ricans can adjust theceselves to
new environments better than the Americens because they sre more
attached ts nature. they like t; work hard, they don't weste any
time and they have morc initietive end are more cultured than
Americens. These, with exceptions, are nsre lewd than Fuert> Ricans,
more aggresive with ladies, 8nd ds not pay sttention t> the vay they
speak, perticularly in the presence of ladies™ (# 01, 083, 123, 148,
271, 387, 533).



-183“

The attributes >f a s>cial nature enphasize that "Puert> Ricens
are ore tolerant in all aspects -- religiosus, politicel, social,
racial, -- and that's why they have n> anti-persosnal feelings like
racisn." They als> contend that "Puert> Ricens have a nuch develosped
sense >f demdcracy because it is a daily life experience practiced
with his neighbors.” They insist in "the pasitive side »>f existing
sexual rsles, respect tovards parents end elders, snd family reletions
of a primary neture." They alsd stress "the prsitive attitude towards
educetion” and cleim that Puert> Rfcans are very well trained and
like t> keep on learning and iuaproving theueselves  (# Ch9, 1€4,

179, 268, 303, 355, 516).

With regard to the cultural eswects, they claim that "Our
custous ere nore simple but better off because they ds not stress
economic factirs thus peraitting Puerto> Ricans t5 have & broader
perspective of life and s>ciety. They insist that 'We have a
higher cultural sense >f dress, since the Americans don't pay
attention to5 this." They als> claim that "Pueri> Ricans tend ¢>
be i1ore religisus.” Finally prafse the Puerts> Rican wey >f life

"as sne that is more normal when compered t> life in the

United States of America. There, the doninating elenents are
delinquency and vire. One hes t> be ¢o>ntinuslly cereful since it’
is frightening t> walk alone." (# 159, 2U8, 379, 369, ul8, 487, Lok,

559).
She enalysis which has been rade “n the pérceptisn >f pudblic

sch5l teathers regarding the United States and liorthanericens
shows the veriety »>f perceptisns that exist andng teachers. The
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positive and ncgative attributes give evidence >f the extremes in
such perceptive thinking. This panosraia >f perceptions nst only
reveals their co:plexity »f the perceptiony the.eselves, but at the
same time shows that teachers are very much avoare 5f the attridutes
that define them as cultwral beings. They als> reveal the draratic
potential for collaboratisn end hostility bLetueen tw> national groups
in everyday conflict.




Chapter V

Some Frofessional /ispects of Teaching
in Puerto Rico

In this section we are going to present the data related to aca-
demic training in the profession. Included ara the following:

1. Attitudes tovards professional preparation.

2, Recommandations for the institutions in charge of the
professionel preparation of teachers.

3. Perception of the educational system as regards the partie
cipation offered to the teacher.

4. Buggestions to government in regard to improvement of the
teaching profession.

The professioral preparation offered by teacher timining insti-
tutions is our fire% concern in th/s section. The data reveals that
a little more thar half of public school teachers believe their uni~
versity education wvas excellent or very good (340; 574), while the
rest consider that it was good or regular,

Bome of the typicel comments were as follows:

(Teachor cluesifies-education as cxcellent)

"L classify it as excellent, because as & teachey 1
bave been successful in my work. My superiors have
Judged me as being well prepared and I feel satisfied.”

(Teacher classifies education as regular)

"When I took charge of a classroom I found that xy
treining vas not applicadble to the classroom or my
daily tasks. For example, 1 didn't kxnow hov to keep
enrollment records or make out a work plan.”
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Of the 577 teachers vho expressed themselves conce:ning what they
thought of theoretical professional courses, 49% (281) classified
them as excellent or very good; L49% as good or regular, and 29 thought
them deficient.

It is interesting to note that the courses which they thought of
major value vere (in descending order): psychology courses, isethe
odology, social science and education courses, English and 8penish;
those of average value: ecience and nathematics, basic courses, bise
tory, humsnities and student tcaching courses; and those of least use:
boms economics, art, music, commercial courses, phyrical education and
fine arte.

The teachers offer the following reasons to explain the practical
value of courses:

They are related with what is taught (they use the knovledge
acquired in the classroom)

Thay help them to understand the etudents (work with then
better)

Personal enrichment (add to knowledge, ete.)

They taught them techniques and methods they currently use
in the classroom

They facilitate their work (keeping records, etc.)

They coan use knovledge learned in these courses to tronsait
1t to their students.

They bhelp thea work detter with the coammunity

They help them eolve prodblems (none specified)
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Tre most important reasons given, however, were the first four
zentioned sbove.

out of a total of 4kl teachers, student-teaching training vas scen
as excellent or very good by 64% (286); good or ragular by 33% (1uk)
and deficient by 3% (11). One hundred fifty-eight teachers did not
tekea student-teaching.

It 18 significant that in spite of the fact that 644 of teachers
perceive student-teaching as excellent or very gcod they o not rate
it among the most profitable corrses. It cornes out a poor tenth vhen
compared with other college courses. They make the following recom-
rendations as possible suggestions to Laproe it:

Offev the student-teaching seminar dbefore the actual teach-
ing cxperience

Extend the time dedicated to practice teaching

Improve the selection of cooperating teachers

Improve supervision

Reduce the academic load and the student-teaching pr¢  ram
of those participating

Moke student-teaching more amvle and intensive (practice
with different groups and different sudblects; practice in
the metropolitan ares, etc.).

That student-teaching be a more real experience (truer
vision of vhat will really be found later on in the clasge-
roonm; that it prerere end relate perticipants detter as

regards tte materiale and educational viewpoints that vill




- 188 -

be used later).

Recomendations to the practice centers (have the

practice centers within the same university).
In the recomendations given by tcackexrs to iuprove teachei-troining
yrograts in generul, nest fuportance is given ‘o student-tcaching’ (35%; 189)
and pedagogical pethodology (28%; 154). Recawendaticns related to teach-
ers (23%; 123), to services and facilities (19%; 10)) aond to teacher
selection (7¥; 37), receive lesser attention. ( Out of a total of 600 teach-
ers, 53 did not give an opinion).

The following recommendations were nade by this group of teachers:

Recommendations concerning student-teaching:

Conderning the selection of cooperating teachers:

"In regard to student teaching, instead of assigning a
teacher from the same school it should be given by an experi-
enced teacher or by a teacher froty tne university itself.
Somatives these teachers lack the necessary preparation, that
18 they have their wethods, then one tries to copy them. 1In
consequence, if one isn't well-prepared, one learns nothing
or very little frou the experience. Another thing ie that
the visits frau the university supervisore are very few; I
don't know if that's because they have too many teachers
assigned to then. Also, the student teacher should be allowed
initiative. That is, the student teacher should be visited
(vhile teaching), so that he {s stiimlated and kept frou
getting lazy, but at the same tine he should be allowed
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some initiative to experiment on his ovm and try new things."

Concerning the supervision of student-teaching:

"Poo much importance is given to daily planning and organi-
zation. One notes how the practice supervisor or the professor
from the University of Puerto Rico pays more attention to how
the objective was written, etc., instead of evaluating the
teacher as an educator and not planner.”

"Those individuale who mre taking student-teaching (prac-
tice teaching) should have a lighter progream. One who is
spocializing in teaching and is practicing should take fewer
credits 80 that 3¢ bus more time to visit students and prepare
for class. In these practice courses the etudent teacher
almost has to be better prepared then his own teacher, dbut
the academic load leaves little time for this."

Concerning student-teaching itself

"I think one does one's practicing end acquircs knovle-
edge of plans end the use of yvecords, but I believe that
there is need for more activities vhere the teacher abvsordbs
the realities of teacﬁing. Although theoretically one learns
much about techniques, one needs practice, reality. One
should be shovn demonstration classes end te given certain
additionel training and not merely to give a clase every
day. Additional aid is needed, for example, in the prepera-
tion of audiovisuel material, techniques for studying the
individuals student, etc. This i8 necesstry because from

the beginning one e to face new, unfemiliar situations.
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I practiced with the ninth grade end then taught generel
history, & nev situation for nme; 4in addition, the director
cannot give much orientation. For exsmple, my case involved
working vith a principal on the verge of retiring vho vished
to help me but couldn't; therefore I bad to look for that
help elsevhere,"

"In the University of Puerto kico they teach you theory,
and only for one semester. There 48 no chancz to get to
knovt the realitiea. I only know that I practiced one class
~-arithmetic. When I went to work I bad difficulties because
I had only practiced in one discipline."”

Concerning the Practice Centers:

"The panner of evaluation. It tends to dishearten one
very often. It ie very important grade the one on student-
teaching and I dou't believe that this 1s the best vay decause
other factors are involved. One should Just be approved or
disapproved, and that vay no problems are created.”

"I have always had one ccnrlaint about the practi:s gses-
sions: the vay the student thould dress for the. . J8
assumed that the student is receiving £id from his fatter
or 1s & scholarship, but Fe 18 asked tc¢ dress much dbetter
than he can afford and little importamce is given to super-
vision. 1 think practicirg teachers should be required to
bave a unifora so that they will not feel bed because of

inadequate dress.”
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Concerning planning:

"Greater importance should bve given to plamning. I
remember baving done a plan, but as part of a group. Plens
should be done individuslly."

“"As to the pureparation of plans, I think they should be
taught the same way they will be demanded later in the public
schools. In cther words, learn pPlanning as 1t must be done
later."

Recommendations concerning university ccureges:

Method courses should be more extensive and not limited to the

area of sneclolizatilon:

"They should meke it possible for you to learn how to
preparz a test of different classes, how to correct defi-
ciencies in reading and vriting. I didn't know how to
trein the kids. They should give courses to train you
in vhat you are really going to teach in the classrocm.
For example, in the mathematics classes I took some courses
on my own, for instence algebra, etc. When you're going
to teach mathemetics in the eigth grade, for exmmple,
either you don't know hovw or you go above their heads.

You don't even know how to explain it more clearly."

To widen the study program within the specialization area:

"Provide more courses to help the teacher prepare
himself to teach that svbject, sclence for Instance. One
of the basic courses includes something about science, but
this has not been very useful in my vork as a primary school

teacher. There should be some special courses for primery
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school, a general methodology for all grades instead of a
specilal one according to grades and the stages of the child.
I know some teachers vwho won't take primary grades because
they lack the basics or because they haven't practiced in
those grades."”

Courses should be more in keeping with Puerto Rican school realities:

"When you study at the university and then when you
come to work it's like two different worlds. Over there
they teach theory a certain way, everything scientifically
planned, and vhen you come to work on the field you gee the
clash between theory and reelity. Over there they plan ror
a certain purpose, for example, for e child with in I.4Q.
above 90, but when you come to the classroom there's chil-
dren of all kinds."

"I think there should b. a true knowledg:z of present-
day teaching in the Education Department's program and
that courses should be based on the system being used in
public schools. There should be a close relationship
betveen the courses taught and what is being taught in the
public schools. The Education Derartrment and the University
must work in close agreement and coordination. Many of the
courses I took were about an ideal school, but when you go
out on the field and face 80 many problems you become frus-
trated. For exemple, I took a beautiful kindergarten course.
Vhen I get to a classroom with four tebles and four chairs I

got frustrated... and after taking a veautiful kindergarten
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course about a model school,"

Eliminate unnecessary courses that are never used later:

"Iess philogophy, less yackety-yak and more education.
One should take more courses that will help later. I
haven't used philosophy that much."

"In the theoretical courses, like methodology for
exapple, I think they idealize too much. That's not bad,
and I think one should aim for the best, but when you go
out into life, into the open field, you run into a series
of difficulties; sll you have is theory and no practice."

Increase the number of cours¢ n_areas outside the specialization:

"The teacher needs to know more about psychology in
order to deal vith the children and improve relations among
teachers. They should develop better atiitudes towards the
comaunity and their fellow teachers. Another thing is that
mathematics are £ixed and you need them for other courses.
They skould give basic mathematics courses."

Courses should be offered in the educational program to prepare

bettor teachers of industrial arts:

“The courses are & bit general. Emphasis should be
given on how to deel wilh the various types of childrer
(individual differences, especially with slov or mentally
superior grouns; environrent; emotional development, etc.).
Such elements are taught in the courses but in a general
vay. Then when we come to the school we choke up on one

case, If ve knew how to solve it, it would be different."




- 194 =

"The teacher (student) should have a voice in drawing
up the teacher preparation curriculum. Much is done that
18 superfluous and there’'s need for other things that are
forgotten. For example, greater contact with children and
with the community."

Teaching should be in the vernacular:

"All the books about teaching are¢ in English. The
methods should be taught with books in Spanish. Provide
more teaclhing in our vernacular, in Spanish. This does
not mean doing away with the teaching of English or other
languages; quite the ccntrary.”

Other recommendations:

"Courses or workshops of several weeks' duration vhere
they prepare you totally, relating you to the nev and the
modern, especially for teachers like me who have not been
able to study for quite a while and are a little out of
touch."

Recommendations concerning teaching:

Teachers should be better prepared:

"Teachers should be better prepared. They have little
to offer. There have been times when I have come away from
class conpletely empty. Other times I have learned something.
. I notice that some teachers luck the resyonsibility demanded
of a professor; they don't really know what they are dcing."
“A more Judicious selection of teachers by the Unlversity
of Puerto Rico. The teacher of a prospective teacher should

be well acquainted with the subject. IMny of the courses wve
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take eare cmpty. You take them to fulfill a requirement
for the diploma."

Class techniques should b2 improved:

"The methods of some teachers aie nob the best. The
techniques they use, the way they communicate knowledge,
are not the most efficient. Sometimes closs is Just a
matter of copying or dictating. That you cram for an
exam and learn nothing. They are pulpit teschers.

Recommendations concerning the university:

Recommendations about teacher scrcening at the School of Education:

“"Screening of ‘teachers at the university for students
vho are going to become ‘ceachers. That is to say, a better-
chosen group of university professors. Also, the teachere
who are going tc be in charge of such courses should have
experience teaching in public schools, since often they
don't know vhat they are teaching. There's a difference
between vhat they teach over there and wvhat one finds over
here. Teachers should be younger; I think they are too old.
They should be teachers who are working in public schools
and vho know what they are doing."

Teachers_should be less impersonal in their relations with

students:
"Relations between tetchers and students should not
be so impersonal. Sometimes the teacher comes into the
classroom, sits down, opens the book, starts to talk,

walks out and that's all. Meny of them don't like to be
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criticized because they can't stand criticism.”

"The college teacher does not see the student as a
human being but rather as an instrument to be given a
mark,"

Professors wvho indoctrinece should be eliminated:

"They should try to elimiﬁate politics at the Univer-
sity, politics in general. I took a course on history ¢
the U.S. and the only thing talked about was statehood. I
vas supposed to learn about history and all I heard vas
politics. 7y this case the persoﬁ in charge favored state-
hood, but if it had been another he vwould have talked about
Yankee imperialism, One of the faillings of the university
is vo mix politics with education. X think certaiy comments
by the teaching staff should be avoided. Personnel should be
carefully screened to choose persons of integrity for edu-
cation. Ve should try to turn out good cltizens for demo-
cretic life. For example, I hear them talk about communism
although our ideals are democratic. I think communism should
be discarded in Puerto Rico. Even in the press you carn read
about it. This is my opinion from vhat I've read and vhat
I hear about the many minds full of communists ideas as the
university and that later influence the students.”

Enrollment procedures should be improved:

"fle had problems when we went to enroll; we never could
find empty sections in Summer. All wvere full. I would rec-

ommend. giving priority to teachers who are going %o study
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in the Summer... And the daimed lines you have to stand
in’lf

There should be more and betier orientation for choosing coureces:

"Teacher condidates should he given orientation before
they take up prachice. They should practice at the level
at which they think they will be most comfortable. For
example, there are cases vhere for lack of orientation a
teacher practices at the elementary level when he really
wvanted to be at the secondary level. That is to say, that
for lack of orientatlon one goes into a level which is not
really the one desired.”

"The University of Pyerto Rico is always renewing it-
self, but I think & way must be found for it to keep in
contact with those who leave ~-with those who begin teach-
ing~- and to make them acquainted with what is new, with
other approaches to the subjects they are teaching. It
might be through the mails, through the Department, etc.
It can bring to the teacher whatever 1s new, not neces-
sarlly a course to be taken at home. This way the univer-
8ity will be less crowded. They don't follow the teacher
after gradvation. Not even the Department does that."

Bettexr selection of candidates:

"There should be better screening of students. Not
everyone should be a teacher. Those who apply to the
School of Education should be interviewed. Knwoledgu
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should be tested by an exam before a person starts
teaching. Some teachers don't knov hov to write or
speak well. Teachers' morals should be investigated,
and the people they know in town, Persoas who can
set good exampl2s for students are the ones who should
become teachers."

In addition to ask for recommendations, like the ones men~
tioned above, the study included a group of achivities that are
common in the educational system. There vas a vish to know how
much participation -public school teachers think they heve in
their school system. The underlying premise was that greater
participation of teachers jun such activities could be interpreted
as a condition expressing satiasfaction, it being deemed that pertic-
ipation of veachers in the activities that guide their work is de-
sirable and positive.

The general situation is presented in Teble 2 of the appendix.
It shows that a greater degree or participation is felt in five
of the 12 activities: planning and ixplemontation of community
activities; determining norms of student conduct; regulation of
norms of student behavior; organization of the school's work plan
and programming of social services for students. Regarding these
five activities, U out of 10 teachers said they had very much or
nuch perticipation in the first four, and 3 out of 10 think the
same atout the last activity., Most of thenm, think however, that
they have little or no participation.

The situations with least participation ar2 those pertaining
to evaluation of aupervisors, to procedures of promotion and evalu=

ation of teachers themselves, construction of the curriculum and
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detormination of the country's educational goals.

If one takes into account the proportion of %eachers vho sald
they had 1ittle or no participation, one may deduce that most of
these teachers had very little éo say ebout the fundemental matters
that rule their professional lives. If this, in turn, can be con-
sidered as an index of dissatisfaction, one could sey that these
teachers are highly dissatisfied, sincs the teacher portrayed is
one with very 1little chance to affect, through his participation,
the common situations that rule his o'm work. It is a teacher who
has hardly any voice in determining not only the goals of education
but also the content of his own teaching in the classroom.

The detailed enalysis of the variables releted to the degree
or participation perceived with regard to each particular school
activity shows that sex, in general terms, is unimportant. Despite
this, the proportion of males who think their varticipation is less
with regard to promotion procedures and orgenization of the school's
vork plan is significantly greater than that of females. Nevertheless,
the general trend --although it is not significant-- indicates tlrat
more females than males feel they participate less in these school
activities. Age is also not a signficant varieble.

Civil status, however, shows a clear relation to the sense of
participation: Unmarried teachers say they have more participation
than those who are married, widowed or divorced. Also of interest
is the relation that appears to exist between social class, using
the father's occupation as the indicator of class, and participation

in these activities. Teachers from homes of manual origins say they
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have more participation than those vho come from non=manuul oOrigins.
This reiationship is shown to be significant with regard to educa-~
tional goals, curriculum, student norms of conduct, community active
ities and organization of the work plan.

The importence of ‘the class variable remains significant when
ve use &8 an indicator tls spouse's occupation. Thus it 1s ascen
that teachers whose spouses are wanually employed say they have more
participation than those whose spousee are not so employed. The
relationship becomes more evidznt in connection with educational
goals, curriculum, student norms of conduct, stardards of student
promotion, academic needs of vhe schools and socilel services for
gtudents.

Place of birth and of upbringing do not stend out as influential
factors in determining the degree of participetion that these teachsrs
have in the school activitles in questlon.

Hovever, vhen the residential variable 1s 2nalyzed it is fcund
that the group living in the metropolitan area thirks 1t has less
perticipetion, vhereas those who live in rurel areas report a higher
degree of participation. Those who live in the urban non-metropolitan
area nave an intermediate position, but still above those who live
in the metropoiitan area.

Religion turns up as a very important factor, since it is noted
that Catholics definitely indicate that their participation is greater
that that of teachers who belong to other religions.

Size of family group, presence or ebsence of relatives vho are
teachers, and interruption of university studies in the process of
becoming a teacher do not constitute fundamental or significant

variehbles in this respect.
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Analysis of a selected group of academic and professional
variabtles shows that, in general terms, teachers who studied at
the U.P.R, tend to report less perticipation than those who studied
at the island's other universities. Likewise, those who have at
least a bachelor's degreee, a higher academic average or upeciali-
zetion in secondary education indicate less participation.

Years of experience and kind of contract are not significant
variables in this part of the study.

Although the location of the school does not raveal a
clearly significant relationship, the observable trend is that those
vho teach in the urban zone feel they have lees participation than
those who teach in the rural gzone. Likewise, teachers vho work in
the large districts and at the secondary ievel feel their degree of
paxticipation is less than that of their fellow teachers in opposite
situations. The subject being taugh (secondary level) or the grade
being taught (elewentary level) appear unrelated to the degree of
participation felt. Moreover, ovganization of the school does uot
appear to have a significant reletion either. On the other band,
those vho said they were taking universitly courses at the time of
the interviev indicated a lesser degree of porticipation than those
vho were not studying. A similar relationship 18 observed tetween
those vho have never bed another job, compered with those who had
soma other occupaticn before becoming teachers. That 18 to sey, that
persons whose only experience had dbeen in teaching felt they had
less participation in school activities than those who had a more
diversified occupational experience. It is also of interest to
note that teachers vho have worked uninterruptedly in the systen
think they have less participation that those who at some tike or
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another have ceased to teach.

Vhen the mobility of teachers, in terms of the number of times
they have changed from one school district to mnother, 1s takea into
account the dete reveals clearly that those vho have had greater
mobility are more satisfied with their participation in a selected
number of school activities than those vhose mobility has been less
or none. Also, teachers who evaluated their high school educatilon
more negatively are those who think they have lese perticipation.
The same trend is observed when one takes into account their opinion
with regard to the education they got at the U.P,R. or their expe-
riences during the first year of teaching. In other words, teachers
vho classified their experiences during the first year of teaching
as less satisfactory are also the ones who find their participation
in the system unsatisfactory.

Although the numbér of teachers who do not intend to continue
in this 1line of work is limited (GO out of 599), 1% is notice that
in this group the dissatisfacticn vith their participation in school
activities is definjtely mnrked. Teachers who prefer to teach in
private schools, although e limited nunber, show & high dissatisfac-
tion with participation in vhe public school system. There 318 no
relationship between participation felt and preference for teaching
eny other subject or grade or preference for teaching at any other
level.

In terms ¢f educational region, the data shows that teachers
in Sen Juan are more dissatisfied with their participation than

those in the r-gions of Ponce and Arecivo. The highest degree of
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participation is observed in the regions of Caguae and Humacao
vhile Mayaguez has an in“ermediate position.

Sunmin up, one may outline the profile of the teacher who
feels less participation in scheool activitieé as follovs: A
woman, merried, widowed or divorced; of non-manual origins;
living in the metropolitan area; non-Catholic; University of
Puerto Rico graduate; bachelor's degree; good academic index;
specialized in secondary educetion; works in a lurge district,
San Juan; teaches at the secondary level; was teking university
courses at the time of the interview; has always workad as a
teacher; has greater mobility; and made a more negative evelu-
ation of her high school and university education.

When teaclhers were asked whether the govermment had done
enough for their professional group, 220 teachers (37%) said the
government has done much for their group, whereas 372 (63%) answered
negatively. (Seven teachers gave no answe:).

When asked vhat suggestions they could offer the government
to improve their professional group, the teachers offered the
following as thosa of mreatest urgency:

Bigher pay.ceversranniniteestsoiiisntessnnons 735 (‘43’4)

Batter working conditicnBessceerreeeiresecaes 43% (255)
More B8ChOOLB.ssssscssassossssrasrrssrasescose 289 (169)
Better physjcal facilitieB.eeevieveasnvenress 289 (167)
Lovter enrollment per c1assrool...esevessstses 79 (160)
More prestige for the teacher....ievesvesces 244 (145)

Free time for teachers to prepare themselves
duringvorkin&murs.lll..l.I..li...l.l.l.... 21$ (1%)

More opportunities for in-service training
(courses, seminara, etc.)ivsrviciereineninnee 2038 (119)
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0f average urgency they mentioned:

More atZention to teacher's problems......... 19%

More and better materials and equipment

(£eXtbOOKS) v errssersivnssosrssnrorsrssnrones 13%

Improved scholarship plan for teachers to

continue SLUAYING.sesecrosercssrsroonssrsrees 13%

More authority. Changes in the M.nors'lav... 11%

More Job security particulerly vith regard
to apmintmntS‘...l..lll'.l-l..'l'...l.lll.l

Better screening of teachers:
Preparation, etCissicivicescrscstrtonrssnnscs

Better teacher facilitizs for housing, lcons,

-1 T T R R O L R Y

More and better supervision.iceesestrseecenns
And less urgent:

Education attuned to student ability.ieesiers

Revision of curriculum ProgrémM.essescscsssess

Opportunities for promotion, comensations....

Closer ties to the community...coevervvcivies

Comments concerning these answers include the following:

On Salaries:

5%
3%
b
L

(114)

(77

( 75)
( 65)

( 53)

( ko)

(38)
( k)

(27)
(17)
(23)
( 26)

"Salary is necegsary. Lovw £alaries make a lot of

people migrate to private enterprise, and since most

people who vork for private enterprise have less rrepa-

ration than teachers, the teacher is absorbed.

Just

this month, several fellow teachers have gone to join

the Amstel company. The chemistry teecher himself is

going to Parke & Tavis or some other company on account

of the salary."
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"Bettor pay. Teachers work too much for free. We

should be paid as professionals. If one becomes educated,

it is in order to live better, especially when the community

itself demends this of you. In big towms, for example,penple

go out on Sundays to have fun; in small towns like this one

they hold parent-teacher meetings and you bave to go. Vhy

not > that in the afternoons? They tell us: 'You are

slaves'

On yworking conditions

"Teachers in Puerto Rico really do work in inadequate
facilities. The teacher has to fight a whole series of
problenms and difficulties that could be eliminated. A
tecacher is burdened dy meny reoponsibilities that bave

Leen assigned to him andthat originally belonged to vhe
home or other Institutions. I knovw certain facts that

keep people from becoming teachers or returaing to teach-
ing. The responsibility to instill respect, courtesy and
good manners into children vas formerly a duty of the parents;
nov they think this must be done by the teachers when the
student is alresdy set in his habits and customs. Teachers
axe made responsidle for the studenis' attendance to class
--at least there's an attempt to do this. The parents then-
selves shovw this. The rerents thewselves show this when
they talk vith you and say that the teaclher is the second
father when in fact it's the parente who heve to vatch

over the bebavior of children. Children m.st be educated

at hoce as much &8s in school,”
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"There is a series of breakdowns in good relations.
In our system, we vant the teaching profession to be a
vhole: supervisors, superintendents, principals and
teachers, all being one. But then a kind of hierarchy
steps in and they beccme separated. Teachers notice
this and are bothered by it, There was & meeting about
human relatiors, then aftor the discussion came lunch.
The supervisors were sexrved on their separate tables
vhile teachers were still standing waiting for lunch.
People say, 'This has always happened,' but the fact
is that it should be avoided. I don't think one can
rlace oneself on a pedestal. Rather, there should be
a professional relationship of equolity. In such
situations teachers are victims of disrespect."

On _vorking conditions:

"Have in schocls vie £ind other realities different
from those taught in the universities. Over there there's
too much theory. Over here one finds a reality different
from what is tsught there, I practiced in a school vhere
students are provided with certain materials, but then
vhen you come tn work in the country, for example, without
books, without adequate classrooms, sometimes there's not
enough to give the stulents the necessary education, It's
a far cry‘ from the university, and many tincs teachers find
themselves lost and quit. Despite the intention, reality
is different, but if a teacher doesn't want to teuch he

doean't adapt,”
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"The government should finally set down a single
pattern for teaching, a true pattern of teaching,
instead of writing or saying one thing in the plans
and then coming out with the opposite. Ome single
pattern of teaching. Rlght now attempts are being
made to instill two cultures and two lapnguages simule
taneously into public school students in Puerto Rico,
in some more than in others. Most of the time, and
of course there are excepticus, otulents have neither the
desire nor later the chance to put this knowledge into
practice. I think students and teachers are wasting
their time."

On physical facilities:

"Two teachers in ore classroom; there's no place to
keop materinls. You have L0 pay for lost books aven
though vou can't control these things. lle're given
equipment end made responsible for it, there should bve
facilities to keep them in a safe place. It's hard to
vork vithout naterials, with just one set of books for
five groups. Such working conditions are the ones that
keep teachers avay."

On_various aspects related to screening of teachers:

"I think one way to attract qualified personnel is
throagh scholarships to poor people. Teachers are poor
people. I would try to £ind young people interested in
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teaching, try to locate them before they go into other
professions, try to help them with scholarships and
orientation. Me. I vould open th: way for every youth
who's interested in becoming a teacher so he can get the
training, especially in the poor and middle classes. One
finds interest among these groups because they have been
through experiences that move them to help others."

"Academic achievement should be teken into account
in the screening, but vocation should also be considered.
Some have taken up teeching because they have failed in
other fields and have to like school. Some brilliant
ones cannot teach; they don't bave the vocation. They
should try to get young people withcut problems at home,
wittout children or a wife, tiat kind of problems. It's
not so much intelligence as attitude when dealing with
students. For the person to have a true vocation, this
I think 1s the main thing. If he doesn't like it he
shouldn't wvork at it. He should have good relations
with tle others, with his fellow teachers as vell as
with the students. Some teachers go in and out without
bothering to mingle with the o' her teachers. The univer-
sity should teach them something about human relations.
They should be responsible and not be absent ficm schocl
often. Also, teachers should live near tlre town vhere
they work because this way they can get to know the

children end the community better and do better work."
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On imljrovement of teachers' acedemic preparation:

"Teachers should be required to have more dasic
academic courses of the kind taught ‘n elementary or
secondary school. Tcachers face certain problews in
the clessroom that cennot be solved because of certain
cultural loopholes and I think this is due to the require-
ments for procticing the profession. For exarple, if a
teacher specializes in sociology, many tiries there are
students in the classroom who are eager to know ebout
geography, history or even physics, and some times the
teacher, not being trained in these sudjects, has to
remain silent.”

“There should be more practice in faclng a cless.
Teaching is too theoretical and I think it should be
based more on reality. Courses should include things
that can be useful,”

On_chances for promotion within the profession without havirg

to leave the classroom:

"There should be more chances for promotion within
the profession, that is to say, it shouldn't be n~cescary
for a teacher to leave the classroom in order to be promoted.
Me, for example, as o bilology teacher. I like nfy profession
ard I wish I bhad a chance to stand out more without having
to leave tha classroom.”

"There should be a system of promotions vithin the

profession: it shouldn't be necessary to becowme a principal.
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There should be & system whereby a teacher can get salary
increases on the basis of merits, experience and adbility

1“0 teach various subjects. Some teachers join the profes-
sion and in 2C years they don't progress, they don't improve,
they remain stagnant because they vent to be teachers in a
classroom. "

On improvement of supervision:

"They tell ycu, 'The plan is yours', the supervisors
come along and crucify the plan. The supervisors say,
'Our purpose is to help you', but vhen they go away all
they leave behind is criticiem. That's no help. They
shoulin't Just be strict; they should tell you the good
points. They should improve the way they criticize you.
Not Just say what's bad but how to improve the unsatisfac-
tory points. They should show you what they sant."

“"Supervision -although I'd prefer to pass it by. The
vay I see 1t, it leaves much t» be desired in the present
school system. I have worked with many princirels and I
can mention only two who knov vhat they are doing. The
quality of supervisory personnel is truly alarming, not

only at the district level but at the regional and central
office levels as well. At one kaeting I heard & supervisor

say that he had not supervised for five years, that he
knew nothing of social studies and that he let somedody
else do the supervising of social studies. It was for me
an incorprehensible situation. I got nothing out of the
weetings subsequent to the visits of this supervisor. If
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hundreds of teachers have left it'z because of supervision.
I think it's been because of the very bad supervision and not

so much the salary scales."

What Recommendations Do Tedchers Make To Improve Their Professional Group?

Recommendations concerning improvement of the prestige or recognition
- now given to teachers:

"In the first place, the Departiment of Blucatfion and other
agencies should try by every possible means to raise the image
of teachers in our society. I mean respect for the profession,
prestige. I say this because you often hear parents say, I
hope my children study, even if just to become teachors.'"
"Teacherc should be elevated to the position they really
deserve. One should be proud of the profession. Interest is
alvays centered on students, curriculum, administretiou, never
on teachers. In tho old days the profession was respected and
teachers were among the foremnost people in the commnity.
Teachers have to be stimilated, and not just in economic
matters. 1Tt's a question of apprailsing their tiuzr worth and
nerit. This has a great influence.”

Inprovenent of opportunities for in service training or study:

"He need social science workshope. More money shauld be
appropriated because there's much demand for them and souetines
you're not lucky enough to get admitted even if you're inter-
ested. Instead of having then in just one place, they should
spread these institutes around the island and teachers shovld
fet direct econonic aid fionr the departanent dbecause 8 married
person who hae nothing but his %eacher's salary cannot o
to study, and c¢ae 1ust always study, That s why you

go oi working and fall behiidy Iu fact, everydody wants to
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get shead, but i1f he has to depend on his pay alone he cannot
study. privale universities should not have such exaggerated
tuition fees."
"I thiuk in & way the department is unfair to teachers. Teachers
ghould be clasusified, and the brilliant ones, for example, should
be given attention with regard to their aspirations to learn - -
scholarships for study."

On_school policy:
"Regarding this I would recommend & change in the dropout policy
80 that students with a cliance to nzake & fair average will not
Jeave school. Not everybody can be a professional. For this type
of student there should be more vocational and technical schools."
"Muss advencement from one grade to the next. This brought trouble
because vhen you took one group and started to teach them sowething
you found that the group did not respond dbecause it was not properly
prepared. This is bad, I think, because there are no set iales fer
failing a child if he has not done the work of his grade. Because
of this there is a certain fear of failing a child, It is looked
in tervs of student costs,of the amount of money it takes to neep
a child in school. 1It also is prejudicial to teachers since it
has been said that teachers who fail students get demoted. Farents
know about this.”
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Cn teacher authority in the classroct..

"Discipline in public schools is the worst T've seen. There's no
respect for school authority. Teachers are afraid to ask in order
to avoid disciplinary action against themselves or against the
student by the esuthorities who can do it. The heads of the schools
have their hands tied. For example, Jane Doe paddles a girl. They
bring her to the office and the principal cannot throw her out
because the student goes to the Department of FEducation and they
say there that she must be admitted back in the school, That is

to say, every day teachers' authority is attacked more. If there's
problems with 8 child even the parents Jump on himn, Teachers need
more support from the higher authorities. Some teachers can't even
get the principal or the superintenient to defend them."

On relations between parents, teachers and students:

"Today you try to teach a kid something and the first ones who

side against you are his parents. If this 1s 80, how can you

work with the kids and enjoy 1it? If parents cooperated and there
were better relations between parents and teachers, better work
would he done. For example, parents should try to go to the schecol
often, and teachers should try to visit the parents. They siiould
be like friends, not enemies. Many people say: ‘'Work isn't worth
it because they take the rights away from the teachers and give
thenm to the parents and the students.' They would rather go to

work somewhere else than undergo sggravation in the classroom."
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"Parents should be better oriented with the help of films and
lectures about the work of teachers. Souwetiuwes you have to give
out information yourself and everything because they drop the
kids into the school and that's all."

Other recommendations;:

"More indepmendence. They (Department of Education) set goals
for you and plans drawn up by them and theilr experiments and you
can't create and be innovative on your own. If you create you
get criticized. This reduces teachers' enthusiasm and kind of
nullifies theu, " |
'"Teachers should be given greater participation in planning
courses end school activities, in other words, they should be
taken into account more in connection with the educational aspects.
They should count on them for the changes that are going to take
place within the system where they are serving.”
"Teacners should be given participation in preparing general
education activities. They should also participate in determining
wrofessional and pedagogical orientation of the Departuent of
Bducation."
Teachers supplenent their recommendations by stating that the government
should draw up & plan to attract qualified and competent personnel to the
profession. To this end, they reaffirm giving priority to iwmprovement of
salaries (64%; 380), working ccnditions (4Q%; 2b41), end careful screening

of candidates (39%; 231).
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Other recomendations deal with improvement of opportunities for
in-service training (22%; 133), rhysical facilities (20%; 118), supervision
{168%; 108) and improvement of prestige or recognition given to the teacher
(25%; 89).

It is interesting to notice that they do not consider as important
factors in attracting qualified and corpetent personnel to the teaching
profession factors relating to teacher participation, student evaluation
ur teacher promotion.

In sumarizing this section it may be pointed out that although public
school teachers, tend to be satisfied with their college training they are
very critical indeed about the gap between "course theory" and "educational
reality” as revealed to then by their daily teaching experiences. They are
very much conscious of the scant participation teachers have in determining
educational goals and policies and school curriculum as well as the disad-
vantaged conditions under which Puerto Ricans educators have to work. Thus,
their main demands are for better salaries and better working conditions
which may also reflect in the improvement of thelr social status. Teachers
see their group as the "underprivileged partners" of the prefessional middle
class and place on government the main responsibility to improve their lot.
Such an improvement seems to require drastically ner' approaches towards
determining priorities and operational strategies with regard to teaching

problems in Puerto Rico.
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Table X

Most Useful Courses, In Descending Order

- ca——

Courses Frequency | Percentayge*
_{8¥=599)

Psychology (child, adolescent) 265 b
Methods 251 42
Social Sciences 120 20
Educations (in general terms) 116 19
English 98 16
Spanish 89 15
Sciences (Biology, Chewistry, Physics) 83 1k
Mathenatics 70 12
Basic Courses (General Studies) 69 12
Student -teaching 62 10
Humanities 59 10
History 54 9
Home Econouics 50 8
Other (Social Work) 48 8
Physical Education 15 3
Art 12 2
Business Courses 11 2
Music 10 2
Fine Arts e - 4 0.6
Others 1l 0.1

*The percentages add up to more than 100% because the subjects

could give nore than one answer.
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Table 2

Perception Of The Degree Of Teacher Perticipation In Varicus Schcol

Activities
Dearee of participation
Very much| Fair or| None
Activity or rwuch little
v % %
Deteruine the country's educationsl goals 19 48 33
Curriculwa Construction 11 Lo 4o
%eacher evaluation procedures _ 9 39 53
eacher prouotion procedures 3 23 Th
Repulation of student behavior Ly s | 11
Planning and carrying out of corriunity
ctivities 45 50 5
Belection of textbooks and other uaterials 9 L5 L6
ivaluation of supervisors 5 19 76
rganization of the shcool's work plan L3 L) 6
peternining standerds for student proumotion 45 19 36
Deteraining the school's academic needs _ 29 53 18
Programming and implenentation of Social
pervices for students . 35 Sk 11
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Table 3

Recoumendations For Attracting Qualified And Conpetent Personnel
To The Teaching Profession, In Descending Order

Recoumendations Yes No Total

% % N
Better pay 6l 36 100 (596
Better working conditions L0 60 10 (596)
Juprovement of candidate screening
and recruitment 39 61 100 (596)
Better chances for study or in-service
training 22 78 100 (596)
Better physical facilities 20 80 100 (596)
Better supervision 18 & 100 (596)
Juproved prestige or recognition for )
teachers o 15 85 100 (596)
Iuprove academic preparation for teachers 13 87 100 (596)
More teacher authority in the classroon 9 91 200 (596)
Better relations between parents, teachers
and_students 6 oh 100 _(596)
Chances for teacher promotion without
having to leave the classroom 2 98 | 100 (5%)
Changes in dropout policies 1 99 100 (596
More teacher participation 1 99 100 (596)
Other recommendations L 96 100 (596)
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Table U

Average Number Of Hours Spent Per Week On Schcool Work Outside
Working Hours

School task Average hcurs yer week
Planning 6:55
Correcting exams 3:33
Preparing naterials 3:10
Checking attendance records 1:40
Looking for reference materials 1:]2
Visiting homes 2:06
Meetings 1:00
Reading 3:37
Weekly average 23:07




