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Louis A. Oliastro

Study Skills at the College Level

Basic readers! Reading laboratories! Speed reading! Rapid
reading! Words per minute! Faster, faster, faster! Is this the
answer to textbook reading in our hipgh schools and colleges today?
Advertisements in tcday's mass media wonld indicate that reading
success is assured through speed alone., However, llalter Pauk states,
« + « evidence is clear, at least for Cornell students, that programs
designed around speed re2dine, rapld reading, or developmentel
reading help stuients little in academic subjects, Actually,
when we think about teaching college students to read faster,
we may rightly ask, "vhy shonld the more ranid movement of a
student's eyes enible him to scoop nwp the facts and ideas
presented in a textbook?" It is far more logic2l to suppose
that a course designed to tea~h students the skills of texthank
reading, notetaking, close reading of literature, etc,, would
rnore nearly meet the acaiemic needs of students.1
Vith the advent of Title I of the Elemen*ary and Secondary
Blucation Act in 1966 and a billion dollars poured intn public
school prugrams, the inexperienced layman might assume that many of
the acadenic problenms faci .G the coll-ge freshman might be elinrinated,
Yurthermore, with much of tha funds directed towand reading prograns,
expensive laboratory facilities, mohbile classrooms, machines, devices,
kits and a multitude of new materials, the feasibility of readine
instruetion at the college level right be quastioned,
Also, c?nparﬂd to the tremendous bLuige's fostered by federal

funds, the college ve~ding buidpe’. seens meager indeed, How
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will the college service compete with secondary school programs that
offer many kinds of materials designed to teach just one of the
reading skills? Vhere will the college find materials that have not
already found thelr way into a secondary reading 1lab? Furthernore,
what happsns ", the stuient who has already been subjected to secondary
reading programs ani still needs help at the college lavel? Already
these students are finding their way into the mainstream of coullege
life,

Ruth Gtrickland states, "The language skills are not subjects
and cannot be, even though there are some understandings to be
developed and some knowledge of operating procedures to be learned
in connectiosn with each of them. One cannot read (reading) nor
write (writing), when one talks, reads, or writes, He must talk,
reat, or write ahout something, Thare must be some content, whether
it be trivial or profound; whether it deals with language itself or
with soclal stulies, literature, arithmatic, art, nusic, or items of
personal or comrmunity interest,"” A close inspection of the multitude
of materials available reveals a huge bulk of narralive type materials.
Rven though the reading skills are well organized ani attra~tive in
narrative materials, the actu2l practice material is narrative in form
and far from the work type reading required in the content areas,
As pointed out by Nila B, Snith, the academic success of a child
depenis on his ability to cover subject matier rapidly and with
understandivg, nad he must be able to recall the subject matter when

he reeds it for exsninations, reports, or discussions.3 The dilemna



facing many students is that success can e achieved in the reading
lah with multi-level materials. But, only frustration results when
confronted with the content material as faced hy the single texthonk
concept adopted by many of the high schools and collepes., Yven at

the elementary level, Austin and Yoreison’ reported that contrary to
the majority of the questionnaire and interview resnonses, other thah
for the development of technical vocubulary (rar-ly were comron words
with specialized meanings given consideration), there was only linited
avidence that reading skills were lLeing taught in the content areas,

As early as 19"5 a survey corducted by Traxier? indicated that
hirsh schools and colleges 3in a quastionnaire concerning reading
programs, recognized the great importance of providines for the
reading needs of all students, However, only about one school in
four had actually developed a definite school-wide prograrm in reading,
Furtheruore, orly one school in ten was carrying forwanr! such a program
with the full co-operation of the staff, It is gquite evident then as
no¥ that recognition of reading prohlems exicts but the implerentation
seens to be towar! teaching rea’ing in isclation rather than involve-
ment of the total staff, espacially content teachars,

It woul-d appear that the probles facinz the college fre:hman wvho
needs reading and study helps is Lwcafold, In the first plaze he is
interested in improving nis reading lovel, but on the other hand he
nust acquire efficlent :tu-y techniques with his content textbooks to
succeed in school., If the realing and stndy skills course offared is

on a vrlunt:ry basis, it 1s not likely he will enroll, Fis rationalization




is that time spent in practicing in the reading lab with the materials
presented could be better utilized in study time. It would seem that
the student himself feels that the transfer of the skills learned in
a reading course will not be in time to save him from probation or the
finality of dropping out, Vith this in mind the following is a
desrription of the reading-study skills course offered by the Reading
Center at California State College, Caljfornia, Pa., and the intro-
duction of a new study formula - I,PV R,R,

One of the uses of psycnnlogy of particular interest to enllege
students is the improvement of methods of study. Psychologisis have
done considerable research on this problem and have discovered ways
in which almost every student can make some inprovements either in
the time required for stwdy or in the mastery of the material,
Accoriing to Morgan and King, probably the two most important things
that a student can do to improve his college work are to davelop strong
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motivation for study and a well-organized routine,” !'any students
who would like to do well in college cannot muster the fortitude to
study, They cannot really ccncentrata on the job, 1As for a stwly
routine many students do not have certain times and places for study,
and do not apportion their time well arong their various subjects,
Students should make up definite schedules for study, based on the
difficulty ani amount of work to be expected in each course, and then
follow it reasocnably well,

Several formulas or rules have been formulated to help students

orgaiize their studios, Perhaps the best known of thase is the S5.Q.3R,




method, This grew out of an elahborate program at the C:io State
?

University by Francis Robinson’ in 1946 to analyze and treat
studerts' academic problers, It ccnsists of five specific steps
which are labeled survey, question, read, recite, and review, Another
excellont forrmula was devised by ''alter PaukR - The 0,K. 4 R Formila,
Pauk has added reflect to the 5.Q. 3 R, Formula,
The T, P!, R,R, Brnula designed by Herron, Kennedy and CJiaer09
at California State Collepe through the use of the 3,7.5, Reading
Study Kit was initiated to make study formulas riore practical. It
is the intent of this kit to bring the reader's skills directly in
contact with the material to be studied in the textbook, The
instructor is able to observe study behavior with a tangible device,
This makes diagneosis of problems in study habits feasible,

The nake-up of the kit and the use of the ¥, ', R, % Formulas
are as follows:

(1) The I in the formula stands for isclate,
An isolation folder is provided in the kit to isolate sections of the
texttvok that have been assiened er need in be stuiied, The isnlation
folder is nade of card’oard with a slot cut in the middle to allow
texttuok pases to ba placed through the cardbeant, ‘hen this is
done the assigned papes will be isolated fr~m the rest of the text,
As menticned before puch of a stutent's schnlastic success depenis
upon motivation and suceessful conpletion of vasks, The purpose

of isolation of the material is to linit the task to only the assigned

pages to provide motivatior for corplation of the task seens smaller




i ——

by literally making a small bonk out of a lar~er one, The isnlation
folder placed on a textbonk not only calls attentinn to the assipgned
task but also the use of the rest of the formula,

(2) The PW stunds for Preview-lrite.

The 5.0.5, Kit provides a preview-write pad., This pad provides a
structure to help students visualize the main ideas and sub-points
of the assignmant, For exanple, the headings on one side of the pad
desipgned for social studies and general education courses provide an
area for title and sub-title questions. Two other arcas are set aside
for new vocabulary and nameg, places, and dates, During this stage of
the formula, the students preview the assigned naterial using skimning
and scanning techniques Lo locate énd Jot down the informati-n under
the appropriate heading on the structurel P\ pad. This step is used
to help students build backgroun! and to plan purposefnl reading,
a vital step to éfficlent reading,
(3) The R stands far Read,
The reading step is the fulfillment of the purposes set by the student,
author, and teacher. A student rust be actively involved during the
reading process so the purposes set ¢an be clearly defined. Text-
book reading is diffienlt; a stulent rust not enly interact with
difficnlt material but alsn recall the information at a later date,
(4) The_R stands for Reinforce.
The 5.0,5. Kit provides an excellent rethod to reinforce th~ retenticn
of textbook nmaterial, The teadings noted on the P.! pad can be used

as references for later recall on questions and inportant details as
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they are related to chapter reanings. Immediately after a section is
read, these same Preview-lirite headings (vocabulary, symbols, questions,
formulas, principles, atc.) can be used ag the basis for self-recitation
to check whether the answers are known. Periodic review with the
Preview-'Irite sheets will as.ist the retention of textbo-k material,
The S.0.5, Kit can be helpful to a reading teacher in the fom
of an informal diagnostic tool. Observation of a student going
thrcugh the steps of tne Reardingaitudy Formula can be very ravealing
concerning overall reading efficlency. If a stulent is having
difficulty locating titles, subtitles, or the supporiing details, the
reading teache» may spani some tire helping the student with skimning
and scanning techniques. In fact, scannine with easy materials
such as newspapers, magazines, or paperbacks to learn the techniquas
would be advisable during the first few assignrents, The PV pad
also affords the teacher the opportunity t» teach main ideas and
detajls for thos: students having diffieulty. A studient having
diffienlty with vocabulary skills such as context clues or word
structure could be helpel inrediately with raterial that will be
also functional by locating the reader's weakness on the P! shaet,
Grouping stulents is also possible with the 5.0,5. Kit in a reading
¢lassroom. The students could be grouped accoriing to thelr interests,
weaknaesses, or strengths in the content areas, Individualieation enuld
he achieved by observing the arnunts and typs of material written
under the headings of the PJ pa!, This informaticn is 3lso a cue for

areas to be enphasizei by a content teacher,




Speed of reading, of course, is inportant

will give the immediate help necessary for acadenie Success,
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