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ABSTRACT

Reading as thinkingy, the key to reading maturity,
flexibility, and efficiency, is devendent upon the reader!'s purposes
and his repertory of reading skills. Instruction should begin with
the teacher!'s evaluation of {he reader's functioning s*ill level, inis
psycholoaical characteristics, and the nature and quality of his
stored information. Skillful reading instruction from the beginning
and at all levels contributes to this essential objective--reading as
a thinking process. Tha flexible reader, as a tesult of his attention
to purpose, difficulty of materjal, complexity of theme, and
backgcound knowledge must make adjustments in his reading approaches.
variability in rate doves result from this readina-thinking process.
Therefore, teachers should present their students with varied reading
material, provide exercises in reading for a variety of purposes, and
frequently assess progress in developing reading flexibility.
References and applications of the reading as thinkina concept to the
classroom are included. (Author/Cl)




Dr. Onota R. Farr

‘ Yrofessor of Lducation

' Lidwestorn Unlvorsity
2615 Bretton Road
‘viohita Falls, Texas 76308

U DEPARTMENT OF HEALTA, COUCATION
& WELFARE
OIFICE OF SOUCATION
™His DOCUMENT 1'AS SEEN REPRODUCED
EXACTLY AS RECEIVED FAOM THE PERSON ON
ORGANIZATION ORIGINA1ING IT POINTS Of
VIEW OR OPINIONS STATED DO NOT NECES-
SANILY AEPRESENT OFFICIAL OFF ICE OF EDU-
CATON POSITION OR *OLICY

EDO 43458

Sootion Topio! Problems in Road fo
Prab lem ing for the Advanced

Spoaker's Toplol "mrgg’gﬁogéegigtgzg in Reading for
A1l planning for elementary reading instruction
should begin with the studont. Teachers nay rsed this
spcolal rominder today because of the prosent influx of
materials, gadgets, and equipmont. Idontifioation of
student nceds roquires carcful diagnosils vtileh doternines
. lovols of agchlevement, typos of interests, md sourses of
o notivation among the groupe. Tho skillful plsaning of a
o weaningful pogram of reuding instruotion c¢an then bo
acoomplished in terms of the information revsaled dy the

diagnosis.
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Tdentification of thoe Advanced Studont
Tho advanced student, vho is tho special focus of
this disoussion, is in special ncoed of early identifica-
tion. This task is not particularly diffioult for an
alert tocachor. Such & studont is usually rcading above
grade lovel, ofton having lcarned to read boforo starting
to schoole He has an elovated score on intelllgenoco tosis.
Standardized reading tests indicate intelloctual superior-
 ity, ospecially in the arca of comprohonsion. The advanced
student will likely have learned by many different methods.
- An example was Stophen, 5} years, vwho said, "I din't
have to loarn to read--I just always knew hows" On in-
voestigntion the mothor revealod that sho first n;ticod
Stephon reading the titles of tho records as he playod
them on his record playor at 3% yoears. Stophon had asso-
olated the words in the titlos with the words he heard
on the reoords, Ho soon was roading stories that had bveen
road to him soveral timos. Thua, his L.sn intercst in
words and his retontion, both visual aﬁd auditory, pro-
vided olues to his intolleotuasl potential and his advance-
ment as a roader,
Classroom obscrvation, whish may confim tost results,
is arothor usoful mouns by whioh the advanced student
can be reoogniged., Students who demonstrate unumel
poviers of oonocntrétion, havd superlor comand of language,

enjoy a keen sense of humo:, learn quickly, reoall
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acourately, exorcise oxocoptional powers of observation,
soo rolationships, and can effootively mproach the
solution of practiocal problems aro likely to be mentally
above avoragoe. In addition, a survev of fawrite telo-
vision programs, books, magazinoes, and lelsurc timo '
aotivities will often ldentify individuals with broad,
mature interests and a marked desire to learn (1ll).
Altrough there are somo over-schievors in reading, thoy
are ocomparativoly fow. Tho large majoerity of advanced
roadors tond to oomo from tho advanced studont group.

It 49 for this roason that tho proscnt disoussion will
give major oonsidoration to the advanoced astudent as tho
primary source from vhioh advanced readors are developod.
Qual Lty diagnosis 2s ths Leginning of quality instraa-
tions As “hipple points out, "llo good plan fer reading
oan be oarriod out until the toncher nows his pupils woll"
(8)e To becomo truly aoquainted with pupils roquires
time, offort, interest, and prcpe. evaluatione Teaoher
diagnosis of stwicnt needs 1ﬁV01Vps the acoumulation of
information whioh leads to the developmont of inaights
reganding the reador's funotioning skill lavel, the nature
and quality of his atesed information;‘and his psychologie
odl oharacteristios, Valuablo information for instruotion
may be gleaned from a knowledge of the makeup ¢f the
childtg own private wrld. Thoe typo and dbreadth of his
interests and the eccontnmic, cduscational, and oultural
lovels of his home and oammunity are highly important



Oncta Furg
factors, Tho oxtent to which he 1s accepted as a worthy
momber of his family and his pcer group, as woll as the
stato of his physical health and wollbeing, muat like- -
wise bo considerod. Such olements are of great sig-
nifiocance in the planning of rcading instruoction for

all students, whothor advanccd cr not.

Working with tho Advanccd Reador

The advaroed studont in reading, at vhatever level,
.poscs a ohallengo even to a discorning teacher. Thero
is the over-prosent threat of a tondonoy on the part of
the toachor to nogloct tho indiviiual who "can make it
on his own"s The dovelopment of a vorsatile or flexibdle
reador, however, roquiros careful attentions Although
the able student wmay forge ahcad on his own initiative,
his progress oan bo onhancod by the skiliful dirsotion
of & oapadle, understanding teachers For example, the
advanced atudent nmary tend to morvrizo the beginning reade-
ing vooabulary. By tho time he recaches tho third or
fourth grade the roading vooabulury load becomos too
great for momoriszation, with tho rosult that the individual
is In dangor of boooming disabled in spite of his bogin-
ning potential, A student!s ability to procced satis-
faoctorily "on his ovn" becomes substantially limited under
such oirounatances. Ho bogina to suffer the consvquencesn
of maving to procood Without the benefits of skilled
direootion by a oapadble teacher,
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Likewise, in developing study skills and critical
reading skills the advanced rcader may prof it groatly
from thoe benofits of skillful instruotion. Although
ho may bo reading satisfactorily at his ovm levol, he is
more likely to mrogress toward reading maturity whon he
is properly gmided. *hat wo do with studonts does make
a differonce! Teachors must provide challenging and en-
riching rcading oxporionoces, A orcative and imaginative
teachor who has instructional expertise in roading is
cgsontial if tho ocapadble studenv is to fulfill his reading
po;:ential.

Tho noed of the advonced recader is not for less guid-
ance dbut rathor, for guildance of a someihat different
nature than that given to his less gifted fellows. if
tho dovelopmont of poor attitudes amd habits of rcadh,g
3s to be avoided, froquent and carefuld ovaluation is ro-
quired. PFundamental skills should be doveloped sequon-
tially, btut at a faster rate than usually oxpeoteds Vooab-
ulary developmont, word rcoopnition skills, oral readirs,
conmpr chonsion, purposeful reading, am the readirg study
8kills must all move forwaxd in a spiral rashion with no
limits set by gradc lovel. The important considomation
in teacher and/or student evaluation is whether *hore has
boon progress slnoo the previous evaluation,

Caation should bo exeroised in planning reading active
ities for the advanced student. Assignmenta must be

[
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rarposeful and appropriate to thoe achlievement lovel and
intere st of the student, Crportunitlies to partic ipate
in group disocussions, to profit from the insipghts of
clansnates, to oheck the vel idity of the re:dor'!s own
thinking, and to learn to expross 1deas in a sosicl
gituation are very important.s Tho usec of bassol rondors
micos it possible for the advanced student to romot at
a high levol of interprotation bvocausc of his awarcnoss
of implied mcanings.  Supplemen tary reading activitios
ocan oxtend ideas acquired in basal roading and can enrich
olass disoussiona, |

Timo shculd bo mrovidod for tho advanced reader to
road sclf-solooted materials that satisfy his personal
nceds and ouriositioa. He oan Lo guldod in the seleation
of many tvres of materials and at differcnt levels of
diffioulty. At no timo should the edvanced studen. be
nllowod_to sottle for minimum requirements and to fritter
away his timo (8).

The advenoed student in reading neods oxposure to
materials of great numdber and varicty. Tolay'!s cormeroial
market offors promiding assistanco in meoting this need,
A prossing question faoing teachers today is: “Yhich
materials can best be utllized to scrve a particular
stulentts noed? Tho library has besome a mnterials center
or learning oontor where boks and magazines aro only a

part of available resources. Audio tapes, filmastrips,
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and jrogrammed learning materials aro ospecially ugeful
in ehallenging tle capnble student.
Certain rooporsibilities for promoting optimum devel-
opmont of advanced rcadors rost with the school, The

gonoral sohool anvironmen’ should allow reasonable froedom
lotudonts in}

of functioning foria cooporatively-developed roeding program.

The school sohodule must accormodate teache: -studont oon-
foronocos, &8 voll as formal and infomal ovaluation. Such
ovaluations oan result in the rofinemont of skills, the
setting of furthor goals, and tho soleoction of proccdures
and materinls to be utilirzed.

Floxibility in Roading

Analysis of the oharactoristios of advanoed rcadors
im ioates t}{ey have a reportory of reading akills and
that they uso these skills as apmopriatoe to their purpose
ond to tho material (1l). Thoy are skillful in adjusting
nethod and rate to thoir purposes for resding, thus show-
ing wnusual flexibility. Floxihility in reuding i1s a
key to the reading maturity amd offiolendy vhioh charao~-
terize ti» adlo recader. According to Arthur NoeDonald
thore are at lcast thrco idert ifiable characteristics of
the flexible rcader: (1) He roads with a definite purpose.
(2) He adapts his rcoding approaches to variations in
style, omtent, diffioulty of vosabulary, and his ¢m
baokground of knovledges (3) Ho i3 cmotionally froo to
100k bayond the printed linos to the meanings that are
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implicd (1).

In ordor to improve flex3ibility rcading oxperts
rcoormend that studonts bo maode aware of oortain rate
cdjustmont appronohes, Tho characteristics and applioa-
tior. of each spproach should bo part of the fundamentals
of a basio roading programe The forr identifiable tooh-
niquos includes skiming (reading swiftly and lightly),
soanning (reading rapidly for main ideas), study rcading
(reading with maxirum undorstanding), and rofleotive read-
ing (following directions, onjoying poetry, ctes). Plannad
instruction and assessment should provido an understanding
of each approach, together with opportunition for deoolaring
purposes and praotice in applying differont tochniques
to different matorials., #ith froquont asscsament students
aro thought to hesome inorcasingly flexible ond effiociont
in all thoeir rosdings Tho steadily onlarging store of
knowledge in al) {ields necoasitates a vareful appraisai
of possible ways to improve rcading effiolenoy.

Recont rescarsh challengos the widely provalent con-
oecpt thnﬁ the roader oan doliberately and oonsoiously vary
his reading approaoh and reading rate. In one study of
6000 eclamentary-to-adult rcaders 90 per ocent maintained
a charaotoristio approach to almost all types of reading,
dospite inastructions for ohanges in purpose and variation
in matorial (1) Researoh done by Spache, Sheldon end
others emphasirus the great oomploxity of the roading
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ocharacteristio mown as floxivility. Further rcscarch on
advancod readors may furnish clues o0s to how cffioclcnoy,
floxibility, amd mturity in roading are attalneds Can
ocach of thesc goals bo taught as & separate aot? At
presont, roscarch suggosts that floxibility is a very com-
- plax reading aoctivity which involves a number of difforing
but rolated factors. This view 1is in oontrast with the
conocopt of flexibility as boing one inclusive ability ox
skill, It may be possible that roading offioleney,
floxibility, ard maturity are by-products of the reading-
thinking approach to instruotion. That is, the key is
possibly to bo found within tho cognitive process, rather
than in the oconscious vso of floxibility as & learned skill,

Roading as Thinking

Reading and thinking cannot be divorced from euch
othor. Rotogition of this faot may give new litht in
whioh to oonsider the nature of “lexibility. Reading ami
thinking aro mental prosdsses. In toms of tﬁe written
word, both are neoessary to an understanding of tho wirlter's
mossagoe. Reading 3s a prooess based on tho experionce
and kngwledgo of the reader and his desire to find out.
Reading, iike ﬁhinking; involves oontinual chango (1U).
The reador interaots with the printoed ideas, soquence,
problems, and solutions. le rcads c¢o tost his purposes
and his assumptions, His ability to perfom oritically
and oroatively; his lovel of maturity, his deolared purposcs,
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and the nature and diffioculty of the material arelall_im-
portant clemonts of the cognitive aspect of the roading-
thinking procoss.

Floxibllity results when an individual reeder knows
what ho wants, knows how to get what he wants by reading,
and is willing to perseverc to accomplish his purpose.
Henod; the most urgent need of students today is to ac-
quire compelling motives for worthwhile porsonal reading
(10)e It can be seen thst Lhe rcaderts purpose roflccts
nis experience, hls lmowledge, and his motivation. Sound
roading instruction must eliclt maximum student partici-
pation and vigorous intollectusl effort at éll lovels,

in ;ight o the apparent present Jmowledge and ex-
pefionce, the teacherts task is that of giving emphasis
to rcading as thinking, while at the same time insuring -

& sound reading foundation. For the advanced student--
and all others-~the basic reading foundation will include
the following: ’Firat, efficiont tools--word analysis,
location skills, study skills, organization skills, ectc.
Second, many and varied reading materials--tooks, visuals,
audi tory items, graphies, ctc. Third, giidance of the
reader into expericnces both in and out of school vhich
will broaden hié life space and exterd the content of his
mind . ?1nally, guldance by the toacher which will not
only stimuluto thinking and involvement, but will likeowiso
free the studont!e mind to function according to his pur-

poges, interests, nceds, and level of achicvemont.
o '
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Classroom Praotices
In an attempt to make application of the reading-ag-
thinking concept to tho classroom situation some success-
ful instructional teshniques are here presented. Rostric=-
tions of space will limit tho number of examples glven.
The suggestions are by no means intonded to bo prasoriptive.
They are offoéod in the hope that they may stimulate
1ﬁaginnt1Ve adappabions on the part of teachera.

Word analysis

The advanced student 1s ofter. interested in the
history of words. Resources are available in some
of £ho new bassl readers, spollers, and spocial vooks

. devoted to word origins. (All Through the Year, Harper

& Row, Publishers; Basic Goals in Spelling, Webster

Division, McGpaw-Hill). Examples teakoen from .uch
‘sources ore}
CIRCUS is a Latin word meaning "eircle"
~and 1s related to tho Groek word for
"ping', "hen ws talk about & threc-ring
. oircus, we are reslly repcating ourselves.

(A1l Through the Yaar) -

Alarm comes from the Italien All'arme vhich
- moans "To armsl" ILater it came to mean the
"fear" folt by the people when they heard
that order. Today alaram may also mean the
mild warning of an alarm clooks (A11 Through

the Year)

R S L
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Many aids ore available for promoting

‘indepondent word study. Scott, Forosman hus
a distionary program which includes six different
dictionariey to serve difforent lovels. Tho
- serles bogins with My Littlc Plctionary and ad-
vances to a High Sohool Dictionary. The latest

publ leations, In Other Words, I and I1I, aro

thosauruses that explore word meanings, synonyms,
‘antonyms, and words rerresenting scts or collec-‘
tlons of things. The able studont can work in-
dependontly with such tools, and can develop
clarity and precision as ho extends hls vocabulary.
Harper and Row, Ginn, and NMacmillan also have

good chi.drents dictionaries,

Varied materials

‘leokly newspapers such as My Weekly Reasder and

Scholastic can become multi-level if a teacher will

order a rahgg of levels, such as kindergarten through
qmghth grade, suited to the range in recading compre-
hension in the classroom, It docs not seem wise to
ordor 30 ldentical copios of a given publication for
a given érade levol whon the reading achlevement

- varies from three grade levels below to three levols

above, This varidtion within'a olass is not unuaual,
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Varlety in resding matoerials 1s a koy to in-
struo tion for the advanced resder. Gorrard Pross
and Continental Pfess offer interesting crossword .
'_pﬁzzles. Piotorial ancyclopediss (Childron's Press),
“beautifully lllustrated books on the several states
~ and regions of America by the same publisher, human
‘1ﬁtérest storiss about authors {Walsh), the develop-
~mont of folk tales frow ancilant times to the present
- (Comptonts), ﬁ gseries on the childhood of famous
Ameriocan citizens (Bobbs-merrill), filmatrips on
difforent holidays (Society for Visual Education, Inc.),

and the Newbery ond Caldecott selections are represen-

ol taulve of the wide selection of materials to which

the adwmnced reader should have ready access.

. Broadening and Enriching Student Exporience

Wide reference reading 1s valuable for bullding
baskground of information. In this regard the follow-
ing olassroom avtivities were conaidered succossful:
| After a study of 0ld English, students colleoted

words and 1istod them. Sentcncos were thon

" written in which Old English spellings worsa
used: "The yonge Squyer's kyngdom is ferre in
the hielends."

Researoh on different languages was presentoed

in 111uatruted4oral and written rebqrts to the ~

el
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oclasg. Somotimes studonts oombined their
~efforts; |
"The Greonk alphabet is a branch of
Ihdo-Europoan f@nily of languages.
It 1s related to the Latin end San-
’ skriﬁ, Slavic, Celtic, and Germmanlc
languagose It is thought to bo the
most beautifvl and effective language

ever spoken. HNany of our words came

from this language."

Commeroial materials can enrich listening

- exporionces and Strengthen concentratione. Science.
Researgh Associétes Listening Tsepes are espoclally
p0pu1ur. Theso are programmed lessons in listening
.'that can make & real contribution to the ;niividﬁal—

ization of instruction for the able reader.

Stimulating Student Involvement

One resoarch project grow out of the reading of
a story in a basal text. The story, "Death Trap of
tho Ages", (Bright Pcaks, Houghton-Mifflin), presented

the springboard for a study of a favorite prohistoric
anbﬁal. The resourco center, famlly libraries, and
' the city library providcd reading materlals, Fossils
" were broﬁght in. Skills vhioch were involved in tho
project inclwded locating information, taking notes;
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comparing resourccs, and writing roports,. The

1llustrated reports werc sharcd with tho class.

Wido »ending of good books can be oncouraged |
vby providing time for children to sharc their
favorite books, The method chosen should be
loft to tho individual. Posters or dlaremus that
'deﬁiqt a scenc¢ from the book, stick-typo puppets
‘of favorito ohcracters, book Jackets, panel dis-
oussions and dramatized scencs are c(ommon choices
of ways to share a favorite story. Writing a radio
script, preparing a book talk, and vriting a play
bagsed on a favorlto book are other possible ways to

encourage wido reeding and recsponse to what is read,

Reading pootry con stimulate interest in writing
 pootry.  Many subjects interest.children, such as
woather, secasona, omotions, and pleasant experiences.
Limericks provide anothor stimulus for writing and for
- humor. Safety iimericks can be encouraged:
"There was a young boy from the wood
Who set fire to all that ho could.

if his parents find out

Ho bettor look ocut
'Cause boards don't foel vory good."

=\
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Swmary
Reading as thinking, koy to roeding waturlty,

efficiency, and flexibility, depends on the reader's
purposes and hils repcrtory of reading skills. Instruotion
bogins with the teachor's evaluation of th> roaderts
M funotioning skill lovel, his psychological character=-
istlos, end the nature and quality of his stored Information.
The advanced reader mekes many adjustments in reading
- approaches as the result of his attention to purposeo, the
diffioult& of material, complexity of theme, and back-
ground of knowledge. Variability in rate 1is the result,
not the cause, of the reading-thinking process. Tho
Soventies offer new materials and techniquea whioh can be

partioularly profitable to the advanced reader.
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