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CHAPTFR 1
THE PROBLEM AND DFFINITIONS OF TERMS USKD

Educators tndoy place & grester enphasis upon resding then upon
sny other subject in the primury gredes. Harris! says the resson tgr
this is that resding is both a subject of instruction end s tool for the
nastery of other sublects.

There are many different. approaches to the teaching of reoding.
The one most commonly uced throughout the United States todoy is the tae
88l reader approach.2 That basel resders teach phonics is indicated in
thoir aim of syetematic inetruction end training in oll the basic
skille,? Ba*]oy‘ states, "Phenic generalirations have elways been o
part of phonic instruction and we find these generelirations incorpor-
sted in the basal resder progrem,*

Hovever, rodern educators have begun to question the a&visability

of tesching nary of the phonlc generslieetions teachers have so painstokingly

WAlbert J, Harrls To Incresse Rceding Ability (New Youk:
David McKoy Co. Inc., 19610, pe 4+

willien K. Durr, Beeding cas pireoefons end lagues
(Boston: Houghton Mitfijin Co., 1967), p. l4.

Jfuerald V, Decrent, Inpcoving the Teachine of Readize (Fre: -
vood Cliffe, New Jersey, 1964), p. 200,

AHildred Hart Ralley, "The Utility of Fhonice Gereralirstions
in Crades One Through Six,® The Reoding Teacker, 201413, February, 1967,

he.dore Clymer, “The Utility of Fhonic Generalirations in the
Priwary Grades,” The RBezding Teagher, 161258, January, 1963,



bat blindly taught through the years.5

I, THE PROBLEM

statenept of the nghlgn.. It van the purpoce of this study
(1) to dote- nine whet phonic generslizations were being teught in grade

one {n four of the lbadiﬁg- basal reader series;6 (2) to deterniiie the
degree of utility of e?ch generelization within the frumevork of the
grade in ;hich it wes preeented, safter the initiel presentation; end
(3) to set up & comparativa generslizations’' tadble for grades oré snd
tvo of thoso perticuler readars on the besis of infonnation derived

from the reaults of ctteps one and tvo of this siudy.

Jeportance ¢ the ptudv. The basal revders are used successfully
by thourands of teachers throughout the United Sta@ec.v There is, h6m~

ever, evidence to suggest that they ere not consistent (1) in the number
of gennralirations they teadh in & epecific gradej (2) 4in the tire of
presentation (beginning of the yerr, middle of the year, end of the
year)} (3) in the requence ¢® the generclizetlons} nore (4) in the degree
of difficulty of the generaliratiens chczen for each grnde.8 These in-

conrletencies pay te 8 few of the factors contribﬁting to the difficulty

6T'he tasal reeders used for thie study vere The New Bagle Re:zders,

Scott, foretrun ord Co.; Reading fer Mesning Serdrs, Reviced Edition,
Houghton Mifflir Co.y Thd Macmiilan Reading Prosraz, Macsillan Co.j and

Yﬁe Harger and Row Basi ch Pea@igg Pro;ran, Farper and Row Publishers, Inc..
turr, Jec. Sl&-

8C1ymer, 6p. 8L, pp. 25756,




many pupile experience when trensferring from one scheool system to an-
other. It may slso affect the transfer of skills rrom'Qno cerics to an-
other within the ssne systom, e |
Knowledge such 8s that revealed by thié stgdy could bé helpful to
eduéators vhen sslecting thio basal readors to bé used es clessroon texts

and enrichment materiols.

Linitetions of tha study. This study wee limited {1) to phonic

gonerslizatione; (2) to Four basall resder seriesj (3) to grade levels
one and two of eech series; snd (4) to the exclusion of begirning con-

sonants,
11. DEFINITIONS OF TERMS USED

Phonfcg. "Phenics refers merely to the coamon sounds of Fnglish
end the ranner in wvhich these mray be employed in word recognition in the
act of reading.'é Phonic genersiirations are, ideélly, thonic principles
grasped by a child or group qf ehildren through trequené uee of & fanilisr
letter or group of letters, They desl prln#rily wvith the relationship of
one or nore particuler letters in reletion or-placenent Lo esch otter;
or to other letters in the word, It is often necerzary for the teacter to
place specis) enphasis on the gpecific principle involved in erder to

preaote better understanding and progrese on the pert & the students.'o

o i

9beorge I’y Spsche, Towapd Better Readirs (Chenpajgn, lllinolor
Cerrard Rblishing Ce., 1963), p. 223,

VORows Gans, Feet gnd Fleiloa Atouk Phoaise (Indianspolie: The
B°bbs‘yl‘rrilco0' Inc.’ 1%’. 1] p. 91!



Utility., Utility refers tn the ueofulness of a goneralizaetion,
vhether or not the application of the generalization woulsd aid in the

prohhnciation of & word, 11

Anslytic methods. Historicelly tho enalytic ricthods of teaching
reeding ere threet the word method, the phrase method, end the sentence
nethod. They sre cailled snalytic methods becaute they begin with the word,
phréee or sentence; end these larger units then are broien down into

their besic elementa.12

Synthetic pothods. Methods of tegching resding thet begin with word
elements, with letters, (Alphatet nethod) with sounds, (Phenic methad)
or with sylladles, (Syllable method) sre celled synthetic methods,
They ere 80 cslled hectuse the letters, sounds, an§ syllables must be

conbined (synthesized) to forn worde,13
ORGANIZATION OF THE KEMAINDER OF THE KEFORT

Chepter 1 stetés the problen and defines the terns uted within
this paper. Thie is followed bty Chapter II, which is & review of the
literature in feur parts, Chap;er 11T is e discussicn of paterisls
used and methods enployed to deternine these gosls set up in the protlen,

C1yrer, los. gj_.&.

2peehant, op. gibe, pe 179.

3] :
Ibide, po 177,




Chapter IV is concerned primarily with the results ¢. tho rescerch. The

surmary and cenolusions ere included. in Chapter V,




CHAPTER 1I
REVIEW OF THE LITFRATURE
I, BASAL READING INSTRUCTION

All reeding programs ere based on the theory that there ere cor-
tein fundsmentsl factors in reading which mey be identified by obzerva-
tion end snalysis, Although educators do not agree on 81l factors,
they do recognize the fellewing as being Important eccordiung to Yoolon, V4

+ + o« perception, recognition, comprehention, organization, gen-

erplizstion, appreciation, retention end use of ideas, including
oral &nd written reproductions, These faclors operate in the cor-
plex colled reeding in different ways « + .. Modern besal reading
prograns ara plenned and organized to develop thete fectors in »

progran extending fron the readiness period throughout the eleren-
tary and secordsry schoole,

15 enuzerstes these

Speaking for bassl instruction br. Yosken
pointst (1) Psycholegicel data fevor the systematic developrent of
skills, (2) Basal resders reflect current theories in teachirg, The
precestes are natural ones end contritute te the independence c¢f the
individuval in recognitio: of the ~yndboles used in reading erd writing
Englich, (3) It 1e necesesry to recognire the fact thet :hildren hesve

corton needs as well as Individual ones, (4) lrdividusl differences are

Uearsla A, Yoaken, Pogsl Feanipg Instivedicn (New York: MeGraw
Hlll B\\Ok Cb., Inc., 1955)' p. lo

15&11" PE. 80-81.,



provided for in the mﬁlti—lovel texts and.supplementary materials,
{5) Grading 1is being abandoncd‘inlfavor of énrefuliy worked out ee-
quences of £kills. (6) The authors and publichers are not reséonsible
for the misﬁse of basal readers b} teschers. (7) Basal readers advocate
the meterial be adjusted to the needs of the child. (8) Basal readers
on the whole contain good literesture, (9) Many teachers are not capable.
of developing their own methods of instruction, ‘

Administrators and feachers should keep in mind that basal read-
" ers do not purport io teach skills necessary for success in particular
area, but rather those skills basic to success in all areas of reading.
When administrétors and classroom teachers effectively learn to inte-
grate basal resding with recreatory, curricular, preventive, and cor-
rective reading, they will attain & comprehensive reading progrsm which

will asdequately meet the reading needs of today's child,16
II. THE CONTKOVFREIAL ASPECTS OF FHONETIC ANALYSIS

Phonics instruction has progressed in mst yesars through s seriles
of evolutions best shown in the perallel arrangement of TABLIE I.

Around 1930 phonics was nearly discontinued in the schools. Now
it is no longer a question of whether or not toteach phonics, only of
how much, at what time, and for whst; thus another controversial.question
is reiced, Chould schoole teach gredual phonics or Intensive phogics,

intrlnsic phonics or systematic phonics? £&nd sgain, & parallel situation

161p1d., p. 303.




CHAPTER IX
- TABLE I°
PHONIC PROGRLSSION, PAST TO PRESENT
R Evolution of Methods
Alphabet, - Alphabet-phonetic, Phonetic~-alphabet, Whole WOrd
Synthetic, Intensive Analytic, Gradual

1620 ABC Catechism )

The child learned letters, then
sounds, and from this he sounded
out words, sentences, and pages.?

1680-1776 New England Primer
This book dealt first with letters,
then with sounds.P 1780 Blue-back Spelling Book
by Webster
This book stressed teaching the
povers of letters as well as
the names.®

1880 McGuffey Readers
These include s systematic
method of teaching phonics.® 1840 My Little Primer

: This embodies the word method
of teaching reading. It was
brought to America from Prussia.
It proceeds from the whole word
to phrases, to sentences, and
then to the story. The word was
taught as a whole and subjected
to phonic analysis.

1887 Pollard Method of Phonics

In this method progression is made from
snunds to sentences. It took letters as
a sterting point and laid a foundatign
on which to build families of words.

e o - — —

8Rudolph R. Reeder, "The Wistoricai Develcpment of School Readers
and Methods in Teaching Reading"” (unpublished Doctor's dissertation,
Columbia University, New York, 1900).

bJohn E. Pescosolido, Leo M. Schell, Marie J. Laurent, Reading,
EE roaches and Ritvals (Dubuque, Iowa: Brown Book Company, 1967), p. 1.

- ——— o - — P gt

CAnnz D. Cordts, Phonics for the Reading Teacher {New York: Holt,
Rinchact and Winston, Inc., 1965), p. 207.

dpcscosolido’ -O-P-. £1__t_., “. 2. erid., P 3¢ fcot‘dts, l_Q_g_. 9-1_-_t.l




CHAPTER I

TABLE I (continued)

—__Evolution of Methods

.Alphabet, Alphabet-phonetic,
Synthetic, Intensive

Phonetic-alphabet, Whole Word
Analytic, Gradual

1902 Gordon Synthetic Method
Word families were the basils for
this methﬁd, e.g., at, ake, ine,
ilk, etc.

1912 Beacon Method

This method had the initial
blending of sounds as jts basis.
It taught vowel and consonant
sounds in isolation. Then they
were blended into syllables,
followed by words.1

——

1894 The Rational Method

This method combined both the
phonetic and the word methods.
It began with a group of words
learned by sight followed by
intensive training in phonics.
Mastery of eighty-four sight
words was required before any
reading was permitted.8

1928 Word Method of Teaching
Phonics
The Word Method of teaching
phonics was the first really
analytic approach used, Start-
ing with the whole word, pupils
then proceeded to etudy each
part or component, Children
discovered each pnonetic unit
themselves from a key word,
e.g., candy was the key word
for ca,




el

exlsts, Phonics should be an intrinsic part ,. but only a p.e.rt, » of the reade
ing program. Neither tha look and séy.method nor the phénic rethod is
quhg; each is incomplete without the other, ; '

Pescosolidel? sums up the case for phonics in the following state-
ment ¢

Phonics has been a focus of controversy for over a hundred and

fifty years, partly because it was misunderstooi and misepplied,

ZAlthough- it canndt stand aléne as alway 'to.teach-reading it de=
serves to be better understood and soen in & larger setbing,

ITY., THE ROLE OF PHONIC AHALYSIS 1IN THE READING PROCESS

Average people whé discuss phonics know only that il is concérned
with learning to pronounce words, Obviousiy, the use of phonics is con-
cerned with pronouncing words, but more than that, i§ 1§ absolutely essential
not only to a beginning reader but also to an adult reader.la When a new
word is Intrcduced, the reader thinks the sounds with little awareness of
the act. Most adults taught phonetic skills in the primavy gfades are |
unaware of the total assimilation and constant applicatlion of these skills,

"The exact extent to which phonics functions in children's read-
ing is suhject to considerahle variétion, as ve shall see later . . . ,"

relates Cordt5.19

-—

17jotm R, Pescosolida, Leo M, Schell, “evie J. Laurent, Reading,
Approaches and Rituals (Dubuque, Iowat Broun Book Co., 1967), pe vi,

18qua Cans, Yacts and ':ction About Phonice (Indianapolis: The
Robbs Merpill Co., Inc., 163h5, P. Lo

19Anna D, Cordts, Phonics for ths Readyng Tracher (Mew York- Holt,
Rinehart, end “Winston, Inc,, ).965), p. 8.

— er et = b = 4 n = e A S e & i e e o - e et



1y
_When a child first learns to read he has no necd for phonics, He iden-

tifies his first word by configuration, It would be impossible, however,

for a child to haw a sight vocabulary large enough for him to master all -.

words that he will neet and need to know.eq Vhen he begins to meed many

vords similar in configuration such as make and made or like and lake, he -«

needs somathing more than the whole word method to help him attack strange -

wgrds. It 1s then that phonatic analysis comes into focus ég a technique -
for independent word percep£ion. |

In identifying an unfamiliar word the reader looks first at the
whole word with the rast of the sentence in mind, This maj be all that
is hepessary; the éhild is uéing context clves, But when this quick
glance a@ the vhole does not yield the identification the reader nseds
to look at the componsnt at the beginning of the word, If the begiﬁning _
of the word does not reveal its identity, then the reader works out the
unfamiliar parts by agsociating sounds with letters and blending all parts
inlo the whole, He says the word and tries it to see if it makes-sense in
tte sentence, If so, he prohably has the right word, Associating sounds
with letters is not the same as sounding out words. Phonics 15 said to
be functioning effectively if it aids the reader in coming close énough to

the pronunciation of the word to guess what it 15,21
IV, PHONIC GENERALIZATIONS

. Phonic generalizations are being taught in elementary schools, hoth

T Pl APt A b St @7 > Al

20gohn Jo DeBoer and Harthu Dellmann, Tha Teachiag of Reading (New
York: Holt, Rinehact and Winston, Ine,, 19587, p. 22,

21001'dt3, 22. 21-'120, PDoe ]3"1[5.




in spelling ond-regding. In reading a éreat part of the skills'program
| for second grade is devoted to vouel generalization;. Some base).
reéders attempt to develop vowel generalizations in first grade,
~ In 196l two school districts in GienView, T1linois, cooperated
ina pilot siudy of first grade children to compare the skill of those.
taught' owe1 veneralizations with tha skill of those who had had no dtrect

vowel. teaching. At thet end of ‘this'pildt sthdy"it was Fevealéed: that Ehosd”t

those
children in-the bxperinenta11group o#; who had been taught, vowel

generalizations,scorad significantly higher than the group with no teaching
in this area,?? In order to answer the question of whether or not vowel
'genefalizations help children'become betteor reaﬁers, not Just bettsr at
phonics, the study was folowed by a second one,

| The second study included all first érade pupils in two other
school. di.stricts, The two districts were similar in socloeconosic level,
intelligences of pupils, class size, and school expenditures per pupil,
Both were suburban areas, |

School district A used the Scott Foresman basal reading program,

plus The Fconomy Press program, which provides for the teaching of wvouwel

: generaiizations. School. district B used -the Houghtien Mifflin pro'rdm in
wnich 1o vowel generalizations are tauvght,
Results 1ndicated that, cha)dren taught vowel generalizations in

first, grade scored higher on a test of nonsense syllables than those vho

had not had thiz instraction, The same children, houever, scored lower

-

22, ' '
dobort T., Hillerich, "Vowel Cener2lizations ard First Grade
Achtevemerd," Flemantary Schonl Jovrnal, 67:2)6-50, Febraery, 1967,

™




: : _ : 13-
on-a tgst of reading achlevement than those who had hed no vowel teacli-
ing. This study, then, presents the quest}on "Should teachers use val-
uble time to teach specific véwel zeneralizations in first or second grade?'23

Unless a child is to memorize all words or all combinations of spellihgs
represonting soﬁnds, he needs to make generélivatﬁons. These require orgenized
experience with sounds and spelliﬁgs along with the mental capacity to see the
ielétionéhips ﬁetween sounds and spellings, Skill is required first to maxe
the generalizations and second to correctlf apply fhem. Psychblogists clain

| thaf a six year old is not likely to generalize. At ceven a child becomes
interested in classifying things nd can begin to lnok for cause-effect relation-
ships; therefore, he should be able to apply generalizatione in attempts
to unlock words.24 _ _ ‘ ' ‘

In 1963 Theodore Clymer?5 made a study of phonic geﬁeralizatidns being
taught in the primary grades, using the maqualé_of four bssal readers as his
sourcé. He discovered five-general typas of generzlizations: those dealing
with (1) yowels; (2) consonants, (3) endings, (4) syllabicatian, end {5) mis-
Eellaneous relatidﬁships. He fbund Lﬁere were fifty vowel generalizations,
‘fifteen consonant generalizations, and twenty-eight generalizations éach in
the ending and syllabication groups., A statement wes cénsidered‘a separate
generalization when the phrasing was different from egnother statement express-
ing the ;ame idea, Only eleven of the fifty vowel gencralizations were cormon
to all four series, Forty-five of the fifty generalizations were somewhat

- ——

231014,

?4Emmett Altert Betts, "Phonice: Practical Conslderations Based on
Research,™ Elemantary English, 33:357-77, October, 1956,

25C1yner, loc. eit.
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erbitrarily selected for study, The main criterion was concerned with thé
question of whether or not thé application of the generalization Qould aid
or hinder in the pronuncistion of a particular word. |
Clymer compiléd 8 lisi of some twenty-six hundred words from the
basal readers and the words from the Gates Reading Vocabulary for the

Primary Grades., Using Vebgster's New Collegiante Dictionary to check
phonstic respelling end the syllabic éivision of the words, Clymer checked

the forty-five generalizations ageinst vhe composite word list for con-
.formity.

A per cent of utility was computed for each generalization and
criteria'was established in order to detérnine what constitutéd a reasonable
degree of application.: The first criterion was thst the word list @ust
contain twenty words to which ths generalizqtion might apply. The second
criterion was a utility of seventy-five per cent., If the pupil applied
the generalizsticn to twenty words, it must aid in arriving gt the right
pronunciation in fifteen words out of twerty. By using tﬁese criteris,
only eighteon of the forty;five generalizations proved to be useful,

Clymer's study was used as the basis of & simllar one by Bailey26
to determine if the results would vary greatly whea phonic generalizations
were applied to a vocatulary lict for grados one throﬁgh six, Using & word
list coaplled from eight basel reader series, Bailey completed a compoéite-
118t of 5,773 words., Only words appearing in two or more of the eight series
were included, Place narmes, propér nemes and foreign words were excluded, .

Using Hebster's New Collegiatn Dictionsry as a check on phonetie
respelling end Clymar's formule for utility, & per cent of utility was

s

26Bailey, op. gli., pps 413-18,
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3
computed for each of the forty-five generalizations identified by.CIyﬁer.
The results of this study showed that only six generalizations were simple
to understand end, with few exceptions, werc epplicable to large numberQ.

.of words.27

Robert Fmans<8 based another study on Clymer's phonic generaliza-
tions, The procedures were the same as those used by Clymer except for

the composition of the word list. This study used s random sample of ten

per cent of thélwords beyond the primery level in The Teacher'!s Word Book
of 30,000 ﬂg;g§29 by Thorndike end lorge, This study went a8 step further
than Clymer's ag.it epplied the primery generalizatioh end its secondary
generslization or exception to the word. For example the.genofalization,'f
*In the phonogram le the i is silént and the g has the long sound,"
is an exception to, "When there are two vowels éide by sidé the first is
léng and the sécqnd one is silent," ’ ’

If e pfimary generalizat;on fails to eid & child in arriving at the
right pronunciation, thé séébhé;r; éeneralizﬁtion may be applied, Thus,
the manner and order in wﬁich.a ééﬁefalizatioﬁ ie applied ray be as important
as the generalization itéqlf.

Clymer's study showed eighteeh generalizations to te useful, This
study found eixteen. . Thirteen were found useful in both studies, but four
found useful on the primary level failed to pass the test teyond that level,

Three not helpful on the primary level promised adequate utility in the

271p14.

28Robert Amans, "The Usefulness of Phonic Generalizations Above the
Primery Grades,” The Rending Teacher, 20:419-25, February, 1967,

29,1, Thorndike, and lorge, The Teacher's ‘ord Book of 30,000 Yords
(New York: Teacher's College, 1944).

o m e e e e o e mie . - e % s s e s i s o e ———— e - —— st e i, e



{ntormediate grades end beyond.

.+

It cen therefore be concluded that different generalizations may

need to be learned at different grade levels.

16




' CHAPTER ITI

MATERTAI 3 USED AND METHODS EMPLOYED®

The. materials used for tuis study were the teachers' ﬁanuals and
the workbooks for the pre-primers, primers, first readers,.and the two
levels of the second grade reader in-each of the series studied..

The usual school year contains thirty-six weeks. Since many reading
programs allow appfoxiﬁately six weeks as a‘readiness period in the.fifst
grade, this study was based on that specific period of time | When
reference was made to the initial timp of introduction of a generalization,

1 was made on the basis that the first period was the first six weeks;
the second period was the second six weeks, etc.

It was.nécessary to assume that a child wpuld cover all materials
in his.grade levei. The number of pages in the compiete course for each
grade was compiled and Aivided by thirty in the first grade (thirty-six
weeks comprisiné‘the school year minus the six week; readiness period), and

_bﬁitbéPbYA in the second grade for here the first six weeks is usually
used for review, in order to approximate'the'number of pages which would
conatitute a week’s work.

The manuals and workbooks Qere systematically checked for the initial
preseﬁtation of a generalization. When generalization was introduced the
nurber of the page on ‘which it first appeared was checked against the time
sequence to determine if it fell in the first six weéks, the fourth si%
weeks, or where in the ygar's work,

After the time sequence was established, the vocabulary from that

point to the end of the grade level was checked by means of the vocabulary

e i ks e el e s A et as b e ———— - - o o 1 1o £ bt il B
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in the back of each book for these two things: (1) how many words in the

rest of the yea»'s work contain that phonir element and appear to follow
the generalization, and, (2) how many of those words occur in which that
phonic element appears and the generalization does apply?

‘The last step to be 1mp1emented wos the numeriual computation of the
per cent of utility of the generalization for that particular grade level.
Clymer's32 metho& of compﬁtation was used for this with this limitation.
The requirement that the examples of word 1list must contain that generzliza~
tion at least fiffeen was not adherad to.. This was done by.dividing the
number of words to which the generalizétion applied by the total pumber
to which it could have applied. -

Thus, 1if the_generaliéation "when a wofd contains cnly one vowel and

" was presented

it 1s at the end of a word, tﬁen that vowel ié usually long,
in the fourth six weeks, all the §ucceeding worde in the book would be
checked for the number having only one vowél at the end. All words
presentéd prior to this time would be excluded because they were considered
to be a parﬁ of the chiid's'sight vocabulary. Therefore, they were not
included in the per ceant of utility computation.

The final step included 2 comparative table, tabulaéed from these
computations, i1llustrating the difference in time of pre;entation and

percent of utility after presentation of the generalizations listed in

each series.

— -

32Clymer Ioc. cit.




CHAPTER 1V

RESULTS OF THE STUDY

The results of the stﬁdy are ?ontained in this chapter. They are in
the form of lists of generalizatigna fron each book of a series,.a table
showing the time at which generalization was presented in the framework
of each individual series, a.table showing the parcent of utility of a
generalization as applied }6 the vocabulary of the text in which it was
introduced , from the time of-intqoduction on, and lastly a tabls pre-
senting the utility of those generalizanioﬁa introduced in at least two

of the first grade programs.




Houghton-Nifflin
First Grade Program
Readiness

Pre-prizers
Tip

Tip and Mitten

The Big Show

Primer

Jack and Janet

First Reader

Up and Away

Time Intervals

s 5 s G Gt Attt

Feriod York Covered

1 Readiness.

2 Unit 1 in Tip to unit 3 in
Tip and Xitten,

3 Unit & in Tip and ¥itten to
unit 7 in The Big Shew,

L Unit 8 in The Big Show to

5

6

. unit 14 in Jack ard -Jenet,

. . Unit 15 ir Jack ¢nd Janet to
unit 5 in Up and Away,

Uni;66 in Up and Awey to unit




Gen

v 1.

Houghton-Kifflin
Generalizations

Jack and Janst (Primer)

Sometimes we add the letters ing to a word to make another word,
(Unit 22; T.M. p. 2433 text, p. 134-139; wk, bk,, p. 79.)

(A) The ed at the end of wanted stands for a virzl sound fogether
with the sound that d usually stands for. (Unit 25; T.M., p.
2735 text, p. 153-158; wk. bk., p. 92.)

(B) The letters ed at the end of jurned stand for the sound that
4 usually stends for, (Unit 26) T.M., p. 282; text, p. 159-
163; Wk, bke, ps 96.)

"(C) The letters ed at the end of pulled stand for the sound that

the letter d usually stands for. (Unit 27; T.M., p. 592;
text, p. 164-166) wk, bk., p. 102,)

()  The letters e¢d at the end of a vord can stend for the sound of
a vowel and d, the sound % alone usually stends for, and the

sound that d alone usually stands for,

Up end Auay (1)

Khen two ee's come together in a word they usually s2y the sound

you hear in see. (T.H' D 20; Text D 7‘]’0; ¥k, bkopgl“’; )-

¥hen two 00's cote together in a word they utually rzay stand for
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one of two sounds, such as the sound you hear in look or soon.

(Unit 1; T.M., p. 20; text, p. 7-143 wke Sk, p. 1=7.)

'ggg- 3. Vhen the letters ¢d arc added to a word they may add just the
sound that d usuelly stands for or jJust the svund that ¢ usually
stands for, or a vowel sound plus the sound that d usually
stends for. {Unit 23 T.M., p. 45; text, p. 15-19; wk. bk., p.
8-11.)

Geny 4. (A) then the letter that comet right after ¢ is either an o or
an i, the ¢ stands for the 8 sound.
(B) When the letter that comes right after ¢ is neither an ¢
nor an i, it stands for the k sound.
(C) ¥hen you meet a strange word thaet ends in the letters ceo
you can almost always be sure that it ends in the L sound,

(Unit 63 T.M., p., 87-88; text, p. 38-42; wk. bk., p. 26-29,)

Gene 5. {A) When the letter that comes right after g is either an § or
an ¢ the g often stends for the J eound.

(B) When the letter that cones after the g 18 netther an § nor
an ¢ it usually stands for the g sound.

(C) Yhen you mest a strange word that ends in ge you can almost
alvays be sure that the word ends with the scund that J} usvally
stands for. (Unit 103 T.M., p. 129} text, p. 65-751 vk, bk.,

pe 50.)

Gen. 6. 1n come words the last conscnant is doubled tefore the endirg

ing is added. The sare thing is true of such werds vhon the erding
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ed is added, (Unit 13; T.N., p. 163 toxt, p, 80-96; wk, bk.,

Pe 58‘610)

Gen. 7. When the lettors jng are added to a word that ends with a silent
3, that ¢ is dropped before tho ing 1s added. (Units 1, 15, 16,
and 17; T.M., p. 206} text, p. 122-130; wk. bk., p. 74-~78.)

(]
24
=3
.
[+

The letter g 18 often addod at the beginning uof a word to nake

|

another word., V¥hen a word has been made in that way the [
sterds for the sound §t etards for at the begiuhing of along and
away. (Units 18, 19, 20, 21, and 22; T.M., p. 257} text, p. 153-
157) wke bke, pe 95~96.)

Gen. 9. Quite a few words have been made by adding the letters be at
the beginning of other words, Jn such a word the letters ba
stand for the same sound they stand for in the word belong.
(Units 23, 24, 25, and 26} T.¥., p. 20673 text, p. 158-163;
wke bks, ps 99.)




Scoth,'Foreyéan and Company
First Grade Pragram
Readinesa
Ere-primers.
Sally, Dick and Jane

Fun With Our Family

Fun Wherever ve Are

Priver
Fun With Our Friends

t.First Raader
Kore Fun With Cur friends

Tiza Intervels
period Work Covered
Resdiness and lst pre-priwer.

P. 1 in 2nd pre-prirer to p. 20
(3rd lesson) in 3rd pre-prirer,
P. 21 in 3rd pre-priner to p. 34
in pricer,
P. 34 in prirer to ps 125 in pricer.
F. 126 in prirer to ps 75 in First
keader.
Fo 76 in Reader to p. 187.

o WME W N
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Geott, Foresman and Company
Time Interveals

Fun With Qur Friends (Primer)

Ceneralizations

Gens 1. When the 's is added to words we call those words possessives

if they shox someone owns something, (T.M. p. 78; text p. 43-
47, wk. bk, p. 22 and 23.}

(=)
4
=3

« 2. Tne ending ed may stand for any one of three sounds, (T.M. 171:

|

text, p. 108 1125 wk, dk., 56 and 57.)

4

3. The ending ing is added to known words to make new words,
(T.M. po 183; text, p. 117-120; wk, bk., 60 and 61.)

D
1 4
=3

4o S can de added to words for trings, people, and animals, and to

|

the words for what we do. (T.M. p. 196} text, p. 126-129; wk, bk.,
po 6&, 65, 660)

More Fun With Cur Friends (1)

Generalizelions

Gen. 1, A compound word is two short wonds spoken or printed together
to show that their meanings are cordined into one word. (Y.V., 28

text,-pe 11-14, pe 3, 4§ wk. bk.)

« 2. New words are rade by aiding $, e&d, ing to a root wond. (Inferred

g
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genaralization) (T.M., p. 58§ text, p. 27-31; wk., bk., p. 11

and 12.)

(A) An apostrophe indicates that a letter or letters has been

left out of a uord.'

(B) N't at the end of a word means that not is the last part

of the wordo (Tu“-’ p. 136‘ text, P 96“99‘ wke bk., p. Ll
and 42.) -

New words can te made 6y adding er to sore worde (T.M. p. 195;
toxt, p. 156-160; wk. ?k., pe. 64-66.)



THE MACHILIAN READING PROGRAM
FIRST GRADE FROGRAM

READINESS

Pre-primers
Opening Beoks
A VMagic Box

Things You See

Primer

Worlds of Wonder

Discovery Book

First Reeder

Lands of Pleasure

Discovery Beok

ime Intervals

S

Periuvd

[= 3V A ™ I \
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York Covered

Readiness

Pre-prirvers

p. 10 W,ofd. to p, 101,
pe 101 W.ofW. to end of
W.ofM,

ps 10 L.ofP. to p. 104,
pr» 104 L.ofP. to the end.




Qer.

Gen.

1.

2,

3.

4

5

€.

7.

8.

9.

The Macmillan Resding Program
Time Intorvals

Worlds of Yonder (Frirer)

Genérallzeiions

Short p savs t£e sound you hear in at, ‘(T.M. p. 69} text p, 19~
223 Dis. bk, p.8-11.)

Short i in a word has the sound you hesr in ft. (T.M. p. 55
text p. 15-18; Dis. bk, p. 5-7.) _

Short a in a word saye the sound you hear fn ats (T.M. p. 65
text p. 19-22; Dis, bk. p. 8-11,)

When the Jetter k at the teginningz of a word is folloved by

the letter pn, thte k ie often silert., {T.¥. p. 94} text p, 27-
32y Dis. bk, p. 16-19.)

Short y has ths sound we hear in up.  (T.X. p. )00 text p. 13-
kY Dis. bk. p. 20-23,)

The letters ow havae two tounds, one as in show and the other

as in now. (T.}. p. ;37; text p. 47-50% Dis, bk, p. 30-32,)
One tound of g 1s the short ¢ sound as in help. (T.¥. p, 149
text p. $1-55; Die, tk. p. 23-36.)

We =wake new words by adding the letter 8 to words we kncw,
(T.¥, p. 1553 text b, 51-55; Dis, tk, p. 23-35.)

¥hen two consonants come Logetter In a word, they say the te-e
sound as one elone. {T.VM. p. 223; text p, 88-9): bis, tk. p.
$7-59.)
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Gen. 10. Tha double © in & sentence someiimes has the sound you hear in
to. (T.M. p. 300; text p. 125-126; Dis. bk, 84-87.)
" Gen. 11: Short ¢ has the sound you hear in rocket. (T.M. p. 3143 text

p. 127-130; Dis. bk. p. 62-91.)

Lands of Pleasuro

Generalieations

&

« 1, Silent e at the end or a hord which has cne other vewel Lells
us that the other vowel is uaually long. T
( T.M. p. 70; text p. 22-256; Dis, bk, p. 14-18)
Gen. 2, When a word begine with wr we hear only the r sound for, the
v is silent. { T. M. p.207) text p. 38-41j Dis. p.26-27).
Cen. 3. The letter q is always followed b} the letter u,
( T. M. p. 1115 text p, 55-62; Dis. bk, 38-41
Gen. L, Wé can make new words which show that something belongs to
someonsé by add;ng ts to words for pecple, places and things.

(T. H. p. 2275, text p. 96-99; Dis. bk.p. 65-47).

&

nS. Whrn the letters ea core together the a is silent and tte e

|

may have the long sound as in eat or the short sound as n
!‘eadyo( T- pu po 263' '-ext p- 115“12“‘ Dis.bk- p- 78"&)-

+ 6, y at the end of a word ray have the long sound as in ery

S

or the ehort SObﬂd as irn Pary. _ _
( 1. é: Q: éSJ; text p. 111-11&; Dis. bk: p. =77)+

Gen. 7. ¥hen 1 and e come together in & word only one of them §s heard,
Sometites we hear the sournd of i1 as in ple. Ogher tires we

hear ¢ as in thief. (T. ¥. p. 293; text p. 134-139; Dis. p. 88-9}.
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Gen. 8, ol in noise and oy in boys have the same sound.

_(T.M. p. 303; text p. M40-146; Dis. bk, p.90-92).

Gen 9. hhen a word has only one vowel the vowel usually has the short
sound, (T.M.p. 307; text p. 140-146; Dis. p. 90-92),

Cen 10, ¥hen a consonaﬁt is doubled in a word we hear a tound for

only one of the letters,

(T. M. p. 352; text p. 165-171; Dis. bk,p. 102-104),
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Harper and Row Basic Reading Program
First Grade Piogram

Readiness

Pre-primers

Janet and Mark
Outdoors and In
City Days, City Ways

Just For Fun

Priner

Around the Cdrner
\

First Reader

" Real and Make-Believe

Time Intervals

Period . Material Covered
1 - Readiness,
2 Pre-~prirers,
3 Uni¢ 1-18, Around the Corner,
4 Unit 19-37, Around the (- rner,
5 Unit 1-20 Real and rake-

Believe.

6 Unit 21-42, Real and trxe-

Believe,




Gen. 2.

Gen. 3.

Gen. 4.

(2]
Q
3-
.
~3

|

32

Harper and Row

Generalizations

~ Around the Corner (Primer)

We can make new words by adding 8 to some words we know, (T.M.,

po I}B; text’ pc 2-5; Wko bko, pl 1-33)

We can make new words by putting two small words that we know

together. (T.M., p. 52; fext, p. 6-10; wk. bk., p. L-6.)

When 2 and ¥ come together in a word they say . (T«le, p. 75;

text., p. 23-28; Wk. bk., 13-15.)

Vhen er comes together in a word it has the sound you hear

in mother, (T.K., p. 96; text, p. 35-40; wk. bk., p. 22-24,)

e can make new words by adding ing to some words we know if they
are doing words, (Jjumping) (T.M., p. 103; text, p., 41l-44; wk. bk,,
p: 25-27,)

When a and r come togéther in a word they stand for the sound
they stand for the sound Mark. (1:14°, p. 206; text, p. 103-1C6;

wk. bk., 73-75.)

When i is followed by r {ir) it stands for the same¢ sound that
er stends for, (T.M«, p. 234; text, p. 126-128; wk, bk., £8-91,)



Gen, 9.

Gen. 2.

g
bes

Gen. e

Gen., 5.

Gen. 6.

Cen. 7.

33

The letter y at the ond of a word usually stands for the sound you
hear at the end of daddy. (T.M., p. 257; text, p, lhl—i&B; vk, 'bk,,
p. 101-103,) - S

Sometimes ow says the sound we hear in show. (T.M., p. 268;

text, p. 147-152; wk. bk., p. 107-109.)

Real and Make-Believe (12)

Generalizations

We make new words by adding the endings ed, s, and ing to some

words we already know. (T.M., p. 46; text, p. 5-7; wk. bk., p.

C1:3.)

Compound words are made by putting together two small words.

(T.¥., p. 55; text, p. 11-13; wk. bk., p. 7-9.)

Ew says the sound you hear in pew. (T.M., p. 61; text, p., 4~
18; wk. bk., p. 10-12.) S

c)‘it,',e ‘,‘._ e} . . .
Ow usually ;ays the sound you hear in owl. (T.¥., 0. 66; text,

19-21; ’n'k. bkc ’4 p. 13-150)

A says its name when there 1s an ¢ at the end of the word as in

cake. (T.M., p. 76; text, p. 24-26; wk, bk., 19-21,)

i seys its neme when an g appears at the end of the word as in

dimeo (To‘{l, p. 121{; \ext, po 77-79; Wk. bkl, Pc 1}6‘1}8.)

Very often when you hear the long sound of ¢ the word will have -

two ea's written together, (T.¥., p. 129; text, p. &C-£5;



Gen.

Gen.

.Gen.

10,

11,

13,

34

wke bk., pe 49-51.)

) \
ur followed by says the sound you hear in hurt. (T.M., p. 175;
text, p. 131-133; wk. bk, p. 77-79.)

Wheﬁ_we want to show that something belongs to someone we add an
A (apostrophe) 8 to their name, (T.M., p, 175; text, p. 131-133;
w}(o bko, p. 77"'79:)

ou says the sound you hear in out., (T.M., p. 180; text, p.
131,-137; wk. bk., p. 80-82.) -

g usually says its name when e appears at the end of the word as

in poke. (T.M., p. 190; text, p, 142-144; wk. bk., p. 86-88,)

Ve can make new words by adding ly to some words we already know,

(T«¥., po 1955 text, p. 145-50; wk. k., p. 89-91.)

When y comes at the end of a word .1t is a vowel and says the

sound you hear at the end of daddy. (P.M., p. 207; text, p.

- 159-166; wk. bk., p. 95-97.)

34,

15,

A silent g at the end of a word tells us the a, 1, or o in the
word says its name. (T.M., p. 228; text, p. 180-184; wk. bk.,

p. 107-109,)

If a vord ends in y ve must éhange the y to i before we add the

"ending es. (T.M., p. 239; text, p. 188-191; wk, bk., 113-115,)

16,

We often hear er at the first end of words. (1.4., p, 246;

text, p. 201-20k4; wk. bk., p. 119-121.)
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TABLE 1T ‘

COMPARATIVE TABIE OF GENERALIZATICNS OF FIRST GRADE PROGRANS
¥r%¥%  OF FOUR BASAL TEXTS: WITH TIME OF INITIAL PRESENTATION

Per. Houghton-Mifflin Scott, Foresman Mecmillan  Karper, Row

1. 'Ré;diness

Readiness Readiness Readiness
2 PP ' PP : PP PP
3 Short a Adding s
. . Short 1 to roots
k foilowed Compounds
by n ay together
~Short u e followed
Two sounds by r
of ow add. ing
Short e ‘
Adding s
to roots
fwo con.alike
: one sound
1 's shows One sound of - ""
possession double oo  a followed
ed may stand Short o as in by r
for 3 sounds rocket "1 followed -
Adding ing to ) by r
roots ¥ at end of
‘ ' Adding s to a word
' roots ow as in show
5 Adding ing Corpounds “-S8ilent e Endings ed,
to root Adédng s, - preceding s, ing
Three sounds ed, ing to vowel long Compounds
of ed at roots Silent w in Sound of ew
end of word . wr Sound of ow
Sound of ee Q 2lways fol- Silent e at
Sound of oo loved by u end long a

Ys-stiows -~ , Silent e at
possession end long i
W I +. = Double ee

B S St o s b . Mt @ e Ama
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TABLE 11 { continued)

. Per. Houghton-Mifflin  Scott,Foresman _Macmillan Harper-Row

6 C followed by (') missing In-ea the U follcwed
_ 1 ore letters . edis long by r
G followed by N't is not thé -a-is *3 shows
iore Kdding er silent possession
Doubling the : y at the ou &s in out
© last con. end of a silent e long o
edding ing vord adding ly
and ed 1 and e y at the end
Dropping silent ‘ : together of a word
e adding ing oi and oy Silent e, long
Adding a et the " 'only one a,i,o
beginning of vowel in Change y to i,
a word : a word add es
Adding be at the doubling a  Adding er
beginning of " con. at
a word i ‘ the end %

* There were many exercises developing an awareness of the short vowel
sounds but no generalizations drawn other than giving key words,
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_ TABIE 111
GENFRALIZATIONS OF EACK SFRIES: NUMBER OF WORDS IN THAT SFRIFS TO WHICH
THEY MIGHT BF IXPECTED TO APPLY IN THAT GRALE LFVEL AFTER INITIAL
* PRESENTATION:s PERCENT OF UTILITY COMPUTFD BY CLYMFR'S FORMULA
~ (First Grado)

Scott Foresman

Words in remaining
work to which it

ggnerélieation apreared to apply Exceptions Utility

's (Possession) 18 0 . 100%

Adding s, ed, ing

to words : 50 0 100%

n't (Contraction) 3 0 - 100%

Ending er 8 0 100%

Cbmpounds . 25 0 100%

Three sources of | ‘

ed at_end of a_word 29 7 0 100%

Words in remaining
_ ' work to which it - :

Generalizations appeared to spply Exceptions Utility

| | Houghter Mifflin |

eX : 5 0 100%
o0 ) 7 - 0 100%

Three sounds of ed 23 0 100%

Adding ing ’ | 18 0 1008

¢ followed by 1 or ' o '

e, ¢ has s sound 4 - . 0 100%

Letter folloving ¢ 1is

not { ore, c has k » .

sound 16 2 887

{continued)




(Houghton-Mifflin continued)

Wﬁtas in remaining
work to which it

szuze&wLMJmsﬁmﬂpleJusugﬂé-m, .. y&ili_tx

Whon word ends

38

{continned)

in ce , 2 0 100%
¢ followed by 1 or e 1 0 100%
é folloved by any- .

thing other than { or e -5 0 100%
Word ending in ge 1 0 100%
Double the ending

consonant before
~adding ing 3 0 100%
Droup silent e

before adding ing 4 0 100%
& in front of a word 0 0 - Of
be_in front of a word 1 0 100%

Macmillan
-WOrds in remeining
work to which it

Ceners ig_giogg gppeared to soply Except.ions Utility
kn (k.1is silent) ' 3 0 100%
Two sounds of ow 12 0 10C%
Adding s to roots 45 o 100%
Two conscnants alike

{hear one) o34 0] 100%
One sound of oo .

(as in too) 9 . 1 (looking) 883
Silent e (one other ' )
vowel which is long) 20 6 70%
wr together (the w is | .
silent) , . . 1 0 100%
qu i1 0 - 100%
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~ Macmillen
{continued)

Words in remaining
work to which it

. Generalizations appeared to apply Exceptions Utility
's (Poséession) | 7 0 100%
ea (o is long, a is ‘
silent) 4 ) 1 (heard) 75%
% at end of woids _

cry, Mary) ok 1 (stay) 75%
ie (only 1 letter : : L ‘
is heard) 2 : 0 100%

ol and oy 1 0 100%

- One vowel in a word i 4 :
is usually short 18 16 (walk, bend) 88%

Double conscnant adds . .
the ing sound 3 o . . 160%




Harper and Row Basic Reading Progranm

Words in remaining '
work to which it

seys the sound ycu
hear in daddy

. Generalization appeared to apply Exceptions Utility
Adding 8 - 132 0 . 1C0%
Compounds - - 21 o - 100%
ay' together 4 0 © 3008
er ' .19 0 100%

. Adding ing ) 65 11 (give, swim B.3%

‘ ' skates, run)
ar : 18 2 (Mary, auar- 88%
. ter
ir 3 2 (fire,tire) 73%
y at end usually - ' 9 L (they, day, ~
stands for sound away, Sat-
of daddy urday)

ON . .o..... .8 Y (ewd) 753
New word by adding 239 12 90%
Y, 8, ing , )
Sound of ew 2 0 1008
ow £5 in owl 1 0 100%
a with silent e 5 0 1008
i with silent e 3 o 100Z
, Double e .5 0 1008
u followed bty r 1 0 1Co%
s 0 0 0
ou as in out 1 0 100%
5 with silent e 0 0 0
Adding ly 1 0 10C%
y at end of a word 2 0 . 10C%

10




: Harper and Row Basic Reading Program

N

_(continued)

Words in remaining
work to which it

1

Generalization appeared to apply Exceptions' Utility
Silent e, long a, 8 0 160%

i, o .

Change y to i before 1 0 100%

es '

er at the end of words - 2 0 160%
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TABLE "IV
CENERALIZATIONS APPEARING IN AT 1EAST TWO OF TEE SERIFS: PERIOD OF
PRESENTATION, THEIR PERCENT OF UTILITY IN FRAMEWORK OF GRADE
AS COMPUTED BY CLYMER'S FORMULA+

Generalizations - Series and Period Utility

Adding ing, ed, s to a root © (HR=3) (SF-b) (HH-5) 100%
- (Mac-3}

Three sounds of ed at the end ' o

of ‘a word ' _ . (SF-4) (HM-5) . 100%
Sound of ee ' (HR-5) (HM-5) o 1008
Compounds ' " (HR-3) (SF-5) o 100%
. Sounds of 0o - (Mac~4) (HM-5) 1003
y at the end of a word (HR-4) (Naé;é) f 52%
Adding er to a word ' (HR-6) (SF-6) 100%
Two sounds of ow (Mac-3) (HR-4) | 1008
' Silent e at end of word | (Mac-5) (HR-5) .78%
s shows possession (sF-4) (Mac-5) (HR-6) | 100%

ﬂOniy-thé last part of Clymer's criteria was used in this level
since vocabulary from the roint of iniation on was. ndot great enocugh to
warrant this restriction,,




CHAPTER V
CONCLUSIONS AND RECOVMENDATICHNS

Before there 1s any attempt to evaluate this study the writer would
like to clarify the follewing things' _ .
1.) This study was in no uay designed to show one series of basal

_ texts as superior to another. '

2,) Statenents picked by the writer to bs generalizations or in-
ferred éeneralizations ray not necessarily have beén reant as
such by the authors of the various series, while others meant
as generalizations may have been overlooked.

3.) Many exercises integrating an audio-visual awareness of vowel :
sounds were in all of the teacher's manusls and it rey well
be that this is the better way to _approach the ircepondence

we would like to see in the first grade child.

Conclusions. The observation one rmakes first from looking at
TIBIE P. ‘s tﬁe complete lack pf genera}isations of any kind in the
first four periecds in the Houghton-Mifflin series, and the first three
perio&s in the Scott, Foresman teries. As cne exanines the generali-
gations which are presented in the succeeding pefiods he 8ces that *
Scott, Foresran ias presented no vowel generalirations as such, and

Houghton-¥ifflin has intluded only the rmost stable of vowel sounds,



u
The préceduro followed by Houghton-n;frlin and Secott, Foresuan ‘
contrasts sharply with that used S} Yacndllan and the Harpor, Row series,
The yacmillan séries ihbroduces'four short vowels plus one voyel.diph;
théng in the third periced. Harpor,Row begins.by ihtroducing the vowel
digraph and e followed by r. Eacﬁ of thaese two series, Macmilian and
Herper, Row continue to a(ress vowel§ but in a sozewhat different wayc
Facnillan deveIOps generalizations for the short as well as the long
vowels ‘and sore digraphs and diphthonga. Harpcr Row develcps generali-
zationa for the vewels followed by r, the long vouela, some vewel digraphs
and diphthengs but the work on short vowels is all of an auditory natura,
TABLE 11 pBStends to verify e staterent made on p.2 of this paper
‘that there is inconaist»ncy in the (1) nurber of generalizations taught
in a epecific gradej (2) in the time'of 1ntroduct%on; (3) in the sequence
of generalizations) and (L) in the degrée of difficulty of the generalie
iaticna. . - .. | o |
The results of TABLE.]II p 37 and continued,demonstrate the fact
tha£ ihe vocatulary of aii oasal rééders is ccntroiled to give.maxjmum
success in the anolieatiow or any phonic generali:atiens preseﬁted.‘
TLBIEIV P L2 gives the vowel ge..eralizations which tna or more
of the series studied felt northwhile to include in the first grade
progrem, This table shows that Harper, Row presented eight ¢f the gen- -
eralirations coasen go two or xore of the serles studied; Vaeaillen pre~ -
sented six; Scott, Foreszan presénteh five; ard Moughton- ¥ifflin
presented four. Here again we see the carefuiness with vhicl the euthors
of bssal texts chgose their material.for we find only the ganeralitation
dealing with the tounds of ; at the end of é werd falling below the de-
gree of utility déeéed necessary by Clyrer,

e et e de e e o i oo



Thoughts For the Reader's Consideration,

1). Although @here‘is a veriety in the bnglnning chqice of generéli-_
zations and time for Introducing those generalizations in the l'
first grade, the programs of the four basal readers studied did
anpesr to present, each in its own way, ﬁuéh the sare varigty of
generalizations by'the end of the socond grade program.

2), The basal'feaderﬁ appeaf to 1ive up to their-promisé of a con-
trolled situation in the presentation of phonic generalizations.

3). ié Qould seem logical thrt a child, going from a systém vsing a
series such as Scott_?oreémen or HéughtOn-Mifrlin,vherc 1ittle
or no vowels are taugh£ in the.fi;st gra&e, into a system such
as Macrillan or Harper—RSw,whare there 18 » high i}cidenéé of
those generalizations, would experience some frustration and con-
fusion, ’ , S | .

4). That a child going fron q.s}stem.preSenting a high incidence of
generalizations iﬁt;.one.which does not and, therefore, dcas not
“ave the vocabulary which would result in a nigh degres of util-
ity for spplicetion of such generalizations might experience
similar frustration and Eifficul;ies.

8. qun wﬂat group of pe;ple‘doés the responsidility rest for sta-
ttabilielng this part of our educational pfogram?

Recommendations. That there te tore studies such as that by Hillerich

in Glenview, leinoié, in 196L; referred tc on page 1?2 of this study, to

determine whether the controversy over generalizations §is a worthy one (Do
¢hildren really read'better?); and ¢n the basis ¢f the results of euch stu-
dies, a e¢riteria for presentation of these self-helping staterents be

develered to 2id in thre rlanning of ell tessgl terles,




LLA

A CONTINUATICH OF THE STUDY OF VOWEL GINERALIZATIONS; WITHIN
THE FRAMEWORK OF THE SECOND GRADE PROGRAK .

The preceding study on the utility of vowel generalfizations in the

first grade bfought up the following questions.,

1). Do the series which xept vogel generaliiations to a minimum in
the tirst'grade'continue to do so in the second grade?

" 2). Does the nurber and tire of introduction for vowel generaliza-
tions vary as much in the second grade as ‘n the first g;ade?

3)., Do the series which introduced vowels in grede one expand or
siaply maintain the first érade progran in the s2cord grads?

4). Does the percent of utility of the genqralizationé Lend to in-
¢-vase or decresse in grade two?

The materials and procedures we;é the same for this study as for thst

on the first grade texts, with two exceptions.

1); It was felt thet the voczbulary of the second grade was large
enough to make epplication of Clyrer's eriteria, Conplete eval-
uation forrula possidle, narely!

a). The word iist nust contain a mirninmum of twenty words to
which the generaliz2ation might aprly.

b). The generalization nmust have a percent of utility of at
least sgventy—five percent.

2). Since the tables ¢n utility of the generalizations in tre indi-
vidusl series did little wore then roint outthe carefulness with

which the basal vocetularies are choses, a sinilar table was not

e e S e e e n e e e e e e a e ek A i e e S A t——



corputed for the second grade series. Thoe eleven generalizationé
evaluated'were selected Sccause they were common to two or more of
the series studied. ‘ »

The results of this study are set forth in the following

pages.




The Houghton~Mifflin Reeding Program
Second Grade Program

‘- Readers
Come Along 2, and Work:ook
- On ¥Wo Go 25 and Workbook

Time Intervals

Period e Material Covered
1 Review
2 Come Along, p. 7 to p. 103,
3 éome Aleng, ps 1C4 to p. 204,
4 , . Come Alrng, p. 205 to On \le
Go, p. 99.

e

On We Co, p, 100 to p. 216,
6 On We GO’ P 2]7 to the end,
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The Hougptcn—yifflin‘Re;ding Program
Second Grade Program
| Come Along 2y
Generalizations

When a §s the only vowel in a word and has one or nore con-
sonants after it, it usually stsnds for the short g8 sound.
(T.M. Unit 4, p. €65 text pp. 32-42; work bk, p. 10.)

¥ien & word ends with tho vowel e and the only other vowel in
the word is an a, with one or nore conscnants between it and
th§ e, the a almost always stands for the leng g sound. We
call that ¢ a silent e tecause it doesn't stand for any sound
of its owns {T.M. Unit 4, p. &b; text pp. 32-42; work bk. pp.
10, 15, and 20.)

We can add gr to words we alre. * know to make new words
(talker). (T.M. Unit 5, p. 76} texi pp. 43-47; work bk. p..27.)
¥Yhen the‘letters 8y come togetter at the end of a word they
practically always stand for the long g sound. (T.M. Unit 6,
p. 88; text pp. 48-54

Rhea the letters a and i core rizht together in a word they
usuz2lly stand fof the long a sound, btut not always. (}.M.
Unit 6, p. 88; text pp. 4B-54; work bk, p. 12;)

Yhen e §s tﬁe.only vowel in a word and kas one or more con-
sonants after it, it usually stands for the short ¢ sound.‘

(1.7, Unit 10, p. 127; text p. 78; werk bk, p, 33.)
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¥hen g is followed by r it has the sound you hear in her. (T.M,
Unit 10, p. 127; text p, 78; Qork bk. p. 33.)

When ¢ is the only vowei in a.word and comes last it ususlly
stands for the long e sound. (T.M. Unit 10, p. 128; text

p. 78; work VK. p. 33.) ‘ |

¥hen two ee's come together in 5 word they almost always Qtand

for the long e scund, (T.M. Unit lO,lp. 128; text p. 78;

work bk. pp. 37 and Li.)

10. When the letters ea come together in a word they very often

stand for the long e sound but not always. (T.M. Unit 14,
p. 168; text pp. 104-111; work bk. r. 49.)

11. Sometimes the letters ea coming right together stend for the

ehort e sound instead of the long ¢ sound. (T.¥. Unit 1,
p. 168; text pp. 104-111; work bk. p. 58.)

Gen, 12, When the vewels ea come ri;ht tefore sn r, they often stand

for the vowel scund you hear in hgard erd learn. {T.¥. Unit 14,

Gen. 13. The letters ea coming together may stend for the long ¢

sound or the short ¢ sound or the vewel scund you hear in

lg_emc (Toyn Ur‘it 1’4, p.

Gene 14, When an i is the only vowel in a word &nd has one or rore con-

sonants after it, it ususlly stends for thre shert i scund,

(T.M. Unit 17, p. 202; text pp. 125-134; work bk. p. 61.)

.Gen. 15, ¥hen § is one of two voxels in a word end thn other vowel is

& sident ¢ separated from the § by ‘ust one ccnsonant, the &
alrost always steads for the long i sound., (T.V. Unit 17,
pe 202; text pp. 128-13L; work tk. pp. b4 and 66.)
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¥When an i is followed by r and another consonant, it doesn't
stand for eitﬁer the short or long i sound but for the vowel
sound you hear in first and gir). {(7.M. Unit 17, p. 202; text
pp. 125-134; work bk. p. ‘
when & word ends in silent g, the e almost plvays must be
taken away before the ending ing or er is added to make an-
other word. (T.M. Unit 17, p. 203; text pp. 125-13L; work bk.
p. 65.) ‘

¥hen the letters le come together in a word, they ususlly
stand for the long e sound as in stories and beljeve. But

when they stand for the only vowel sound and come right at

the end or are followed by just the letter 8 or Jjust the letter

d, they stand for the long i sound as in cried and flies,
(T.M, Unit 18, p. 212§ text pp. 135-139; work bk. p. 70.)
When ¢ is the only vowel and it is fallowed bv one or -ore
consonents, it often stends fo; the short o sound. {T.M.
Unit 21, p. 247; text pp. 145-170; work bk. p. 75.)

¥hen the letters )ld come right after the o the o usuelly
stands for the long ¢ sound. {T.¥. Unit 21, p. 247; text pp.
165-170; work bk, p. 78.)

¥hen o is followed by & single consonant end a silent e, the
o very often stands for the long o sound. (T.M. Unit 21, p.
2473 text pp 155-17G: work bﬁ. p. 85.)

khen the letters oa ccme right togetter in & word, thev usu-
elly stand for the long ¢ snund, (T.¥., Unit 23, p. 269;
Ltext 183-187; work bk. p.

48
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Cen. 23. ¥e can add the lettgrs Yy or ly to words we know to make new
words. (T.M. Unit 2¢, p. 319; text p. 219; work bk. p. 104.)
Gen. 24, In m;ny words.i 1e used in place of y before the ending'gg,
es, or est. (T.M. Unit 28, p. 321; text p. 222; work bk. p. 105.)
Gen. 25. ¥hen the letter u is followed by a vowel or by a single csn-
sonant &nd a vowel, it usually stands for the long u sound, or
for the vowel sound st the end of true. (T.M. Unit 29, p. 339
text pp. 224-247; work bk. p. 1C6.)

26. When u is followed by just a consonant or by two or more con-

(2]
o
=

l

sonants cominz right together, it usually stands for the

short u sound. * (T.M. Unit 29, p. 339; text pp. 224~247;

.

work bk. p. 106.)
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The Houghton-Mifflin Reading Program
Second Grade Program

On ¥e Go 22

Genoralizations

Ow ray have the long o sound or the sound of ow as in owl,

(T.M, Unit 1, p. 27; text p. 7; work tk. p. 1l.)

When there is only one vowel in a word and it is followed by
one or more consonants, the vowel usually stands for the short
sound. (T.M. Unit 1, p. 31; text p. ‘73 work tk. p. 1l.)

If a short word ends in 8ilent & and there is only one othrer
vowel in the word, the first vowel usually stands for the long
sound and the final e¢ is silent. (T.M. Unit 1, p. 3t text p. 7}
work bk. p. 1.)

Wen g and u come together they stand for the sourds that

k and ¥ ususlly stand for. Tre letter q 18 slways frllowed

by u. (T.¥. Unit 2, p. 43} text p. 14} work bk. p. h.)'

When the letters ou cone togethrer in a word they ray stand

tor the sound you tear at tte beginning of cut (or you,

encugh, fourth, eouldn't and thought;. 1te sound to use is
determined by the other words in the seitence. (T.Y. Unit 2,

p. 433 text p. 14} work bk, Pe be) '
When éhe intters ayu or avw cone right togetlter in a word, they
ususlly stand fo.  the vewel sound yo: ltear in saw or caught, ex-
cept in words )ike axay wtere w is & consonant. (T.X. Unit 3,

p. S4; text p. 251 work bk. r. &.)
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(Not stated tut inferred) When certain vowel letters come to-
getter they usually stand for the long saund of the first letter,
( T.¥. Unit 3, p. 56

Hhén the vowels oi or ov come together in a word they fracbi-
cally alwéys stend for the sound hesrd at the teginning of oil.
(T.M. Unit 4, p. 65

then a is followed by the letter r, it changes tte vowel sound
the a stands for so that it is not the long a sound or the
short a sound tut a sound that's a 1little like both of them.

A, Usually when the letters ar come together in a word and
have a consonant other thran snother r coming right after thre-,
they stand for the sounds you hear at :he teginning of arm.

B. Yhen they are followed by another r and then a vowel a8 in
carry, they ray stend for the QOunds you kear in the word are
or air. (T.M, Unit 5, p. 73; text p. 38; work bk, p. 16.)

When the letters ur come right together in a word and are not
followed by a silent e or some other vowel, they usually stand

for the sound heard in fur, hg;b, and purple, (T.¥. Unis 6,

- pe 821 text p. 44j work bk, 20.)

¥ren the letters ir have a vowel coning right after the p, the
1 usually stands for the long § sound, but when those letters
core at the end of a word or have a consonent coming right
after the r, they usuzlly stand for the same sound that the
letters ur stand for in turn. (T.¥. Unit 7, p. 93; text p. %0,
vork bk. p. 24.).

A, Wren a vowel comes right after the letters er in a word, you
will not te sble to tell ‘fust be looking at the word what sound

the e stands for. TYou will Lave to use the sens2 of the othrer
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words used with it.

B. When the letters er are not followed by a vowsel or by an-.
other r, they practica]l& always stand for the same sounds they
stand for in her. (T.M. Unit 8, p. 1013 text p. 58; work bk.
p. 28.)

Yhen the vowel u comes right'aftor a g and Just before another
vowel, it is usually silent and the g stends for the sound it
stends for in guess and gum, (T.M. Unit 14, p. 163; text p.
115; work bk. p. }2.)

The letters un are aften added at the beginning of a word to
make another word. When that is done, the new word mesns

Just the opposite of thé word to which those letters wers

added (unhappy). (T.M. Unit 15, p. 1753 text p. 321 work

bk, p. 56.)

¥any of our words have besn made by adding the syllable ful

to a word. (T.M. Unit 17, p. 193} text p, 1403 work bk. pe 65.)
Sometimes a one syllable word has two vowels side by side, but

both together stand for just one vewel sound. (T.M. Uatt 20,

p. 218; text p. 165; work bk, p. 65.)

When the letters re are the first a&llable of a word they
usually stand for the sounds they stand for in repoert, return,
remember, Often that sy}lable js added to a vword to make
another word. When it is, it ususlly adds the meaning of

agaih or vack or away. {T.M. Unit 22, p. 244; text p. 191

- work bk. p. 84.)
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Scott, Foresman and Compary
Second Girade Progrém
Readers

" Friends 01d and New (2;) and Workbook

The New More Frisnds and Neighbors (23) and Workbook

. Time Intervels

ceriod _ ) . ‘ Vaterial Covered’
1 | ' . . Review#
2 | lesson 1; ps 7, in F.O.N,
. . - _ ‘ to Lesson 16, p. 91, F.O.N.
g 3 ; Iesson 17, p. 91, F.O.N.

to Lesson 32, p. 184, F.0.N.

a3 ' Lesson 32, p. 185, in F,O.N.
: to Lesson 8, p. 40, M.F.N..

5 : Lesson 9, p. 4, M.F.N. to
: Lesson 25, p. 138, M.F.N.

6 ' S Lesson 25, p. 139, N.F.N.
to Lesson 40, p. 235, M.F.N.

0

# The first six weeks in the second grade is used for review and takes the
place of the readiness period in the first grade.



Scott, Foresman and Company
~ Friends 01d and New (21)
Generalizations

Gen- 1. We add 8, ed, ing, to known root words to make new words, (T.M.
pe 27; text p. 7-11; wk. bk. p. L and 2,)

Gen, 2. We add !s to a word to thow possession. (T.M. p. 27; text p.f—
11; wl. bk. p. 1 and 2.)

Cen. 3. Two small words can sometimes make a new word, (T.M.‘p. 273
‘text 7-11; wk. bk. p. 1 wnd 2.)

Gen. 4. The apostrophe in a contraction indicetes a letter has been
left out when two wor&s ar; shofténed into one. (T.M. p. 47;
text p.29-11; wk, p., 8 and 9.)

Gen, 5. If you see one vowel letter in a word snd it is the letter i

!

followed by one or more consonants, you usually hear the short
sound of 1 or vowel sound of it. (T.M. p., 60; text p.-35-38.wk.
. . bke ps 12 end 13.)

Gen. 6. The letter i followed by r says the vowel sound heard in bird.
(T+M. p. 65; text 39-43; wk. bk. 14~15.)

Gen, 7. (8). The lettsr y at the end of a one 8yllahle word stands for
the léng i sound. (T.M. p. 69; text 44-50; wk, bk. p. 16 and 17.)
(b). At the end of a longer word, more than one syllable, the
letter y does not reprosent the long i sound. (T.M. p. 69; text p.
L4~50; wk. bk, p. 16 end 17.) '
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In somé vorde we double the final consonant letter of a root

word before adding an ending., (T.M. p. 101; text p. 82-86;

" wk. bk, pp. 28, 29, 30.)

Q,

(a). If the letter a is the only vowel letter in 2 word and

it 1s followed by onse or more consonant letters, the a usu-

" ally stands for the short sound of the a in at. (T.M. p. 102;

. text p. 82-86; wk. bk. p. 28, 29, 30.)

~{b). If a is followed by the consonant r, it has the sound of

10,

the g 1§cgf7 (T.¥. p. 192; text.p. 82-86; wk. bk. p. 28, 29, 30.)
(¢). If ais followed by the consonant ) or w, it will have
the sound of & in all or a in saw. (T.x. p. J02; text p, 82-

86; wk. bk. p. 28, 29, 30.)

If you see one vowel letter in a word end it is the lutter g

~ followed Ly one or more consonant 1e£ters, the g usually has

11.

12,

13,

the short sound or ‘the sound of g in pet. (T.M. p. 108; text

‘b 87-90; wk. bk. p. 31, 32.)

When the fiﬁal'g in & root word'is dropped before the endings
ed or ing are added, thé proﬁunciation of ﬁﬁe root viord is
not chahged._ (T.M. . 115; text ;. 91-94; wk._bk. p. 23, 34.)
If the vowel letter ¢ is followed by the consonant r it hss
the vewel sound heard in her. It 15 the same as the vowel |
sound of it fﬁllowed’by L heard in bird, (T.M. p. 118; text
p. 95-101; wk. bk. p. 35-36.)

The suffix er is added to many root wnrds,like help, to make
words that mean "a person or a'thing that does something".
(T.¥. p. 127; text p. 106-112; wk. bk. p. 39-40.)

Whea there is only one vowel letter in a word and it is

followed by one or more consonant letters, the vowsel letter
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usually stands fér thie short vowel sound, (T.}-‘p. 145; text
pe 130-133; wk. bk. p. 47-48.)

When theére is only one vowel létter in a word and it is at

the end of the word, the véwel letter ﬁsually stands for a
long vowel sound. (T.M. p. 145; text p. 130-133; wk. bx.

p. 47-48.) |

Two vowel letters together in & word may represent one vowel
soundfsgong vowel sound that the first vowel letter represents.
(T.N. p. 167; test p. 155-100; wk. bk. p. 55-56.)

If there are two vowel lettefs in a wbrd,.one of which is
final e, precedéd b& a consonant, the first vowel letter
usually stands for the long vowel sound and the final g is
silent. (T.M. p; 172; text p. 161-166; wk. bk. p. 57-58,)

If the only vowel letter in a word is i followed by the letters
gh, the letter i usually sténds for the long i sound and the
letterS gh are Silént-‘(T.M. p. 177; text pp. 161-166;Qk,bk, D &7~
The letter y at the end of a word is often changed to i before

.

 adding the ending or suffix. (T.M. p. 200; text p. 197-203;

Wku bkn p- 68"69.)
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- Scott, Foresman ana Company
The New More Frisnds and Neighbors (2,)
Generalizations

If the only vowel letter is at thé end of a word that letba;
usually stands for the long sound (he). (T.M. p. 70; text

pp. 25-29; Think and Do pp. €-9.)

If tﬁero are two vowel letters together in a word usuall& the
first stands for the iong vewsel sound and the second is silent
(loaf) ., (T.Me po 7535 taxt pp. 30-35; Think and Do pp. 10-11,)
vhen 8 single vowel letter in & word ie followed ty ) the
vowe) is neither long nor short, (T.M. p. 85; text pp. 41-46;
Think and Do p. 46.) '

If there are»two vowel letters in.a word, one of vhich is

- final '@, the [irst vowel letter usually 3tands for a long
vowel sound and the final g is silent (pile). (T.M. p. 89

text pp. 47-50; Think and Do p. 15.)

We usually change a y at the end of & word to i before add-
ing an ending but thé i sound renains unchanged (party to par-
ties), (T.M, p. 99; text pp., 58-633 Think and Do pp., 18~19,)

We make new vords which tell the newme of a person who does

' something by adding er to some words. (T.M, p, 105; text pp.

64,-693 Think and Do pp., 20-22,)
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Oy says the sound you hear at the end of boy. The letters oi

are used ﬁo represent the sound you hear at-the end of boy in

" the middle of a word (beil). (T.M. p. 120; text pp. 81-85;

90

10.

11,

12,

13,

14,

Think and Do p. 27.)

When a word ends in silent &, the e is usuzlly dropped before
adding an ending. (T.¥. p. 124; text pp. 86~91; Think and Do
pPp. 28-29.)

1f thé only vowel letter is a followed by an ) or a ¥, the g‘
is usvally neithér long nor short. (T.M, p. 135; text pp.
92-96; Think and Do pp. 32-33.) | ‘

When the vowel o is followed by the letter w in & word, it

may ﬁave one of two sounds--the o sound as in crow or cow.
(T.M. p. 149; text ép.‘10L~108; Thirk and Do pp. 34-35.)
Sometimes the letter u is followed by the letter r, It has
the same sourd as ir and er.  (T.M. p. 156; text pp 121-126;
Think and Do pp.'gl-LZ.) _ | )
The letter ¢ usually has the sof£ (g)$oundnwhen it is. followed
by e, 1 or y in a word. (T.M. p. 166; text pp. 133-138; Tﬁink
and Do pp. 46-48.) | : ’
Yhen g is followed by an g.or iina vord it usually stands
for the § sound, (T.M. p, 166; texﬁ pp. 132-138; Think and Do
pp. 46-48,)

-

A. Wren e and a cdme togather iﬂ a word, try ithe long e sound
first. If that doesn't make a word we know, try another sound.
B. Y¥hen ihe letters ca are follo'ed by r in a word they may-
have one of three sounds. (T.M. p. 175; text pp. 146-151;

Think and Do py. j1-52,)
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A3

Gen, 15, ¥hen ai is followed by r it often stands for the vowel sound

heard in stair. (T.M, p. 187; text pp. 160-164; Think and Do
pp. 54-55.) '




The Macmillan. Reading Program
Second Grade

Resders
Enchanted.Gates and Discovery Beok

Shining Bridges and Discovery Book

Time Intervais

Period . Material Covered
1 . Review
2 : o "Mrs, Hardy's Cat", p. 12
~to "Hotby Day", En. G., p. 100,
3 . "Patrick's Dog", p. 105, to
fMaking the Wishes", En. G.,
P. 198.
4 "I Kecp Three wishes Keady",

ps 202, En, G. to "The Emoke",
p. 51, Sh. Br.

5 " "What To Do If You Get Lost",
- p. 57, Sh. Br. to "The Story
GI‘OWS"_‘ p‘ 11;9, sh. BI‘-

6 "What Is It?", p. 154, Sh. Br.,
to r, 251.




Gen. 1.

Gen. 2.

B
P D

Gen. 5.

61

Macmillan Reading Program
Generalizations
Enchanted Gates(%l

The letter, double o, may have one of several éifferent sounds in
a word, so we need to use the meaning of the senpence to tell which
sound it is. (T.M. p. 41; text p. 12-14; Dis. Bk. p. 1-3,)

(a). The last letter in a word is often doubled when ing is
added a8 in running, but only one consonant is sounded, (T.X. p.
L1; text p. 12-14; Dis. Bk. p. 1-3.) | |

(b). .The last letter in a word is often doutled when ed is

added as in stopred, but only one consonant is sounded, (T.M. P.
61, text p. 19-24; Dis, Bk. p. 6, 7,,8.), .. .

(¢). The last letter in a word is often.doubled_when er is

edded és.in popper, “but only one conscnant is sounded, (T.M. p.
82; text p. 25-27; Dis, Bk. p. 9, 10, 11, 12,)

When y is a vowel it has either the sound for long i or long e.
(T.M. p. 45; text p. 12-14; Dis. Bk. p. 1-3.) |
When we see two e's in a word they always say the long g sound.
(T.X. p. 66; text p. 19-24; Dis. Bk, p. 6, 7, 8.)

The 1ittle mark (') called Qn aspostrophe indicates that some’
letters have been lsft out, (I'11) which stends for I will,

(T.¥. p. 52; text p. 15-18; Dis. Bk. p. 4, 5.)
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11,
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14,

15.

. 16.

62:

Sometimes we use a little mark called a hyphen (~) when we put

two words together to make 2 coumpound word, (T.M. p. 75; text

p. 25-27; Dis. Bk. p. 9, 10, 11, 12,)

(a). ‘¥hen we add ing or ed to words ending in silont e, we

drop the silent g.

(T.¥. p. 100; text p. 31-35; Die. Bk. p. 17-20.)

(b). When final e is added to short vowel words, the vowel sound

changes,

(T.M. p. 78; text p. 25-27; Dis. Bk, n. 9-12,)

When we put the letters un before a word they usually mean not.

An example of this would be the vord unhappy which means not happy.

(T.M. p. 109; text p. 39-43; Dis, Bk. p21-24.)

When a single

stends for a short vowel sound.

Bko po 21-2&.)

vowel lettor is in the middle of a word, it usually
(T'Mo po 113; text po 39'&}; Uis;

Final e on a one syllable wo.d usually makes tre internal vowel

long. (ToMo | 0 115; toxt P 39'&3; Dis. Bk, P ?1'2&.)

The letters er added to e word makes tho word an egent. (T.V. p,
1465 text p. 53-55; Dis. Bk, p. 33-36.)

when all is placed before a word, we sonciimes drop cie 1. (TN,

ps 179; text p. 72-75; Dis. Bk. p. 45-47.)

In many words in which gﬁlcome together, the ¢ is long &nd tre a

is silent. (T.!. p. 196} text p. 76-82; Dis, Bk, p. 48-50.)

When g and r core together In a word the sound is ususlly the

same at the one heard in rarms.

Bkl po 57'59') )
¥hen g is followed by ¢ or &, it uéually sounds ke 3. (T.M.

&
-

P 23é; text o. 95-99; Dis. Bk, p. €0-62,)

When u is followed by r it has the ra=e sound as the 1 in hurt

and turn,

(T4, ©. 2513 text p. 10C-1043 Dis. Bk, p. 63-66,)
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Gen. 17. When y comes at the end of a two syllsble word it uéually has
the sound for short y. (T.M. p. 292; text p. 123-128; Dis.
Bk. pe 77-19.) :

18. When the letter ¢ is followed by an e it has the sound of s.

(=]
3]
=

5

(T.M. p. 323; text p. 138-143; Dis. Bk. 83-85.)

(=]
o
>3

19. When p and h come together in a word they say the £ sound.

|

(T.M. p. 326; text p. 144-147; Dis. Bk, p. 86-87.)
20. ¥hen a word begins with kn we hear the n and the k is eilent.

g

(TQMQ po 326; text ppo 1“-1‘;7; Dis- Bko pPp. 86"87.)

g

21. We make new words by adding en to some words we know (fallen).

(T.M. p. 378; text pp. 171-173; Dis. Bk. pp. 102-104,)

(]
]
=

|

22, The schwa sound for a sounds like uh (ago). (T.M. p. 3913
text pp. 175-179; Dis. Bk. po. 105-106.)
n. 23. Sonstizes ea has the short e scund (head). (T.M. p. 399;
text pp. 180-184; Dis. Bk. pp. 107-111.)
Gen. 24, vie can make new words bs adding n to words we know (known).

(T.M. p. 4005 text pp. 180-184; Dis. Bk. pp.207-111.)

g

25. The letters o may have the sound you hear in show or ngw. (T.N.

p. L0O; text pp. 180-184; Dis. Bk. pp. 107-111.)

4

26, We reke new words by adding ness %o soro words we know,
(T.¥ po 439; text pp. 195-2013 Dis. Bk, dvp., 118-121,)

27, We sometimes add s to words to rake then mean nore than one.

r:
o 12

(TOHO p. hh2; text PP, 195‘201‘ Dis. Bk. pp. 118’121.)

[=4
o
p=
»

28. When y cones a2t the end of a one syllable word it has the leng

|

sound of y or the i sound. AL the end of tvo syllable words

it has the short y sound (short i or leng e). (T.M. p.
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When two like conscnants are in the middle of 2 word the sound

of the bowel bofore them is usually short (better). (T.M. p. 460;

‘text pp. 206-210; Dis. Bk. pp. 123-124.)

When i is followad by r in a word it has nefther the long nor

_ the short sound. (T.M. p; L77; text pp. 216-220; Dis. Bk. pp.

Gen. 31.

127-129.)

U always follows q and says the letters together. Qu tays the

sound of kw., (T.M. p. 508; text pp. 230-233; Dis. Bk. pp. 13&-136.)
When w is folloﬁed by r in a word (wr) the w is silent and we

hear only the r sound. (T.H. p. 508; text pp. 230-233; Dis. Bk.

pp. 134-136.)
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Macmillan Reading Program
Shining Bridges (22)
Generalizations

When two voWels apoear together the long sound of the first is
heard and the second one is silent. (T.M. p. 49; text pp. 16~
19; Dis. Bk. 3-5.)

On words ending in y we change the y to i before adding gs or

“ed. (T.M. p. 543 text pp. 16-19; Dis, Bk. 3-5.)

A single vowel between two consonants has a short vowel sound,
(T.¥. p. 69; text pp. 23-26; Die. Bk, 8-10.)

Final ¢ gives the preceding vowel a long vowel sound., (T.M.

pe 693 text pp. 23-26; Dis. Bk. 8-1C.)

Q is always followed by u and says the souad of kw. (T.X.

p. 83; text pp. 27-31; hie, Bk, 11-13,) |

The sound represented by a 18 changed when a 48 followed by

r (ar). (1.¥. p. 97} text pp. 35-373 Dis. Bk, 16-18.)

Some two-syllable words have the final consonent doubled

when en ending is added. (T.M. p. 110; text pp. 39-43} Dis. Bk.
19-20,)

Tre final ¢ on a word rust be dropped before the ending er 1is
edded, (T.M. . 110} text pp. 39-43; Dis. Bk, 19-20,)

Wren i in a word is followed by the lotter r Jts cound !s nejther

long nor short. (T.VN. p. 125} text pp. 48--50§ Dis, Bk, 23-24.)
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The plurals of words ending in ch or sh are made by adding gg.
(T.M. p. 1465 text pp. 57-62; Dis, Bk, 28-31.) |
When go is at the end of 2 word the sound for § is usually
heard. (T.M. p. 161} text pp. 63-68; Dis. Bk. 33-35.)

A doudble medial consonant ies & clue to both syllabication and

and the short vowel sound in the first syllable. (T.M. p. 162;.
text pp. 63-68; Dis. Bk, 33-35.) .

The prefix im at the beginning of a word means not (impossidble),
(T.¥. p. 1643 text pp. 69-71; Dis. Bk, 36-37.)

We make new words by adding ful to some words we know. (T.M,

p. 1703 text pp. 69-71; Dis. Bk. 36-37.)

Double 00 in a word rmay stand for elther of two sounds as

too or look. (T.M. p. 172; text pp. 72-74; Dis. Bk. 38-39.)

In many words in which two different consonants come together
you can divide the word betwa:n those consonants. (T.M. p. 1853
text pp. 75-77; Dis, Bk. 40-42.)

When ¢ is tollowed by n_ it has the soft or g sound. (T.M.

p. 192; tgxt:pﬁ. 79-84; Dis. Bk, 43-44.)

An apostrophe fhows that some letters have been amitted in

the word. kT.h. p. 2143 text 94-97; Dis. Bk, 48-50.)

When ¢ 1s followed by a, 0 or u we hear the sound of k} but
when ¢ is followed'by e, 4 or y we heer the sound for s,

(T.M. p. 276 text pp. 121-127; Dis. Bk. 64-~67.)

khen a vowel is followed by ck it usuilly has the short sound.

(TN, po 3065 text pp. 143-148; Dis. Bk, 7€-78.)

“When the letters gh core tcgether they are silent. (TN,
pe 3343 text pp. 158-161; Dis. Bk. 83-84.)



Gon, 22, Vhen a word begins with the letters wr only the sound for _x; is
heard, (T.M. p.> 3b7ijtexb 162-165; Dis, Bk, 85-87.)

Gen, 23. The letters oi and oy say the same sound. as in boyj gi says
this sound st the end of & word; oi says it in the middle.
(T.M. ps 3493 text pp., 162-165; Dis. Bk. 85-87.)

67
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The Harper and Row Basic Reading Program
Second Grade

Reader

'A)1 Through the Year (2)*

Time Intervals

Period : Material Covered
| | Reviewl-
ps 5 to p. 52,
ps 53 to p. 98,
99 to p. 149,
p. 150 to p, 200,
P 201.to ps 253,

o~ W W N
o
.

# The Harper Row Series embraces four strande., - For tho seccnd grade
thero is another book, Fron Fins to Feathers in strand two, which was
unavailabdle, Thié thould be taken into conderation when making a
Judsement as to the value of the generaliziticns presented in the

Harper Row Series,
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Harper and Row Basic Reading Program

Second Grade

All Through the Year (2)

Generalizations

Gen. 1. When we have two vowels in a word and one is an e at the end
the ¢ is usually silent and the first vowel says ito name.
(T.M. p. 68; text pp. 17-20; work bk. pp. 9-10.)

Gen, 2. We make new words by adding the endings s, ed, ing and er to

words we know. (T.M. p. 78; text pp. 24-26; work bk. pp. 14-15,)

(=]
)
=]

3. ‘henever you see a word that begins with a ¢ followed by §i or

|

e, use the soft (8) sound of ¢ to help get the word. (T.M.
pp. 98 & 178; text pp. 42-48; work bk. pp. 26-27.)

4. ¥When two vowels come togetter in a one syllable word the first

&

vowel is long and the second one is silent, (T.M, p. 108;
‘text pp. 53-573 work bk, pp. 31-33.)

Gen. 5. We make new words by adding )y to words we know, (T.M. p. 113;
text pp. $8-663 work bk. pu. 3&-56.)
Gen, 6, Y bas a long i sound on the end of words like fly end ery.

(TOH. p. 118] text pp. 67-%2: work bk, PP, 37'390)

<
o
Jo

7. Y has a short i sound on the tnds of two-syllable words like

|

happy. (T Y. peo 118} text pp. 67-723 work bk. pp. 37-39.)




Gen., 8, Before we add an ending to some words we must double the last
consonant (hopped). (T.M. p. 127; text pp. 80-85; work bk. .
pps h3-45.) | |

-Gen. 9. When we put the letters un before a word ihey usually stand

for not (lock, unlock). (T.M. p. 133; text pp. 86;90; work bk,
pp. 46-47.)
10, Wren the letters ga follow the letter i, the i is usually long

B

end the gh is silent. (T.M. p. 140; text pp. 91-93; work bk.
pp . l¢8~h9 . ) ‘
11, Ve make new words by adding the letter n or the letters en to

g

some words we already know. (T.M. p. 164; text pp. 112-119;
work bk. pp. 60-62.)

(=]
2]
3

12, We make new words by adding ful or less to the ends of some

|

words wa know. (T.X. p. 1893 text po. 143-149; work bk. pp.
7‘1"76 o)

13. G has its eoft () sound when it comes before ¢ or 1. (T.VM.

&

p. 234 text pp. 197-200; work btk. pp. 102-103.)

Gen. 14, Some words end in $. ¥e must add es to them to rake them
mean rore than ones (T.M. p. 250; text pp. 211-218; work bk,
pp. 108-110,)
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COMBINED LIST OF SPECIFIC VOWEL:GENERALIZATIONS
TAUGHT IN FOUR BASAL SECOND GRADE TEXTS
When two vowels appear together, the long sound of the first is heard

and the second one is silent. (Mac. 1) (8.F. 19 ; 2

15 23 14, 15,) (Mac. 13,23)

(HM.- 413 515 1005 1315 2235 7,5 16,) (HR-4)

On words ending in y, we ﬂhange the y to 1 when we add es,'ed;.fwm.

A single vowel between two consonants has a short vowel sound. (Mac, 3)
(SF = 5,3 9133 1053 14))  (HM - 133 14;5 19,5 2,)
_ When ow come togethcr in a word the sound may be that heard in now

oy kﬂow. (MaCo 25) (SIF - 102) (HcMu -. 12)

Wher. :wo ee's come together in a word they always say the ldng e

sound, (Mac - 5) (H.M. - 9),

A final e gives the preceding vowel a long vowel sound. (Mac. 4)

(S.F. ;51{ 1795 1p5 4) (WM. = 295 1555 2135 26,5 3) (KR - 1)

When ¢ is followed by a, o, or u, we hzar the sound of k; but when
¢ is followed by e, 1 or y, we hear the.sound of s. (Mac. 19) (S.F. ~ 122)

(H.R. - 3)

I. the only vowel letter is at the end of a word, that letter usually

stands for the long vowel sound, as in he. (S.F. - 1,) .M. - 8;)
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‘¥hen a, e, i, 0, or u is followed by an r, the sound is neither

long nor short., (Mac. 9, 16) (S. F. =~ 6'; 121;, 32.; 11, )

( H.M- 7,516 5.9, 5102 511, 12, )

Wnen g is followed by'i, e, or y, the sound of j is usually heard.
(Mac, 11) (S.F.- 135 ) (H.R.~ 13)

Y at the end of a iwo syllable word usually says the long e sound,

(Mac.~ L) (S.F.-.7) ( Hi Re= 6, 7)
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TABIE VL

VOWEL GENS. AFPEARING IN TWO OR MORE OF THE FOUR BASAL TEXTS STUDIED;
DEGREE OF UTILITY WITHIN THE GRADE LEVEL
IN WHICH IT WAS INTHODUCED (SECOND).

‘ . No. of wds. to which Degree
Generalizations Text Cens, seem.to apply, Except. - of Util,
When two vowels - - " HLN, 321. ' 220 319
appear together, S.F. 174 96 L5%
long sound of first H.R. 159 . -9 : 43%

- e heard and the sec- Mac, 381 - ‘ .1 .55%
cond one is silent, ‘ :
On wds, ending iny ‘H.M. 33 . A 88%
we change the y tc 1 S.F, 16 0 100%
when we add es or ed. Mac. 32 0 1CC%
A single vowel be-  H.M, 249 : 69 : 72%
tween 2 consonants _ S.F. 145 : 28 80%
has a short vowel Mac. 189 - 42 vI:v4
sound, (1 syllable ' : :
wds, only)
¥When ow comes té- H.M, L 0 1607
gether in a wd, the S.F. 1] S ¢ 100%
sound may be that Mac., 27 . . ¢ 1CC%
heard in no« or know. H.R. § - -—- -~
¥hen 2 e's come to-  H.M, 22 3 86%
gether in a wd, they S,F. : ———— —— ———
always cay the long Mac. ‘ 23 0 - 100¥
e sound, ' H.R. e -—- -~
A final e gives the H,NM, : 85 o 21 %
preceding vowel a S.F. 66 s 9 85%
long vowel sound, H.R. : 37 . 8 763

Mac, ' 84 - ) 17 80%

¥hen ¢ is followed H.M. —— _ e -
by a, o,0or u we hear S,F. 54 -0 1C0%
the sound of k; but  Kac., 112 0 1C0%
when ¢ is follcwed H.R. .. 53 0 10C7

by e, &, cr y, we
hear the sound of 8.
If the oaly vowel let-H.M. 19 ‘ A 797
ter is at the end of S.F, 7 1 854
the wd. that letter Mac, -— - ——
usually stands for theH.R. ——— - -

long vowel sound as in
he.
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TABLE VI
(continued)

. T, 2 No., of wds. to which Degree
Generalizations Toxts Cens, seem to apply.__ __ Except, of Util,
When a, e, 1, 9, or H.M, - 303 ' L '99% -
er in a wd, is fol- S.F. 124 T 3 98%
lowed by an r, the Mac. 225 , : 5 ‘ 983%
vowel 1s neither long H.R. - ) —— ——
nor short., ‘

When g is followed by H.M. — R -
i, ®, or y the sound S.F. 9 4 L6%
of } is usually heard.Mac. "~ 30 10 67%
y at the end of a 2 H.M, -— ——— ——
~ syllable wd, usually S,F, L9 4] 100%
says the loag e sound,.Mac, 57 0 100%

H.R. 15 0 100%
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CONCLUSIONS AND REéOMEENDATIONS

TABLE V pp. 71-74 is quite different in make up to TABLE 1I p.35
which presented the same information from the first grade study, .
'Houghton-Mifflin and Scott, Foresmen begin the second grade program
witﬁ a consistently steady introduction of vowel generalizations.
Hoﬁghton-Mifflin takes up béth the long and sﬁort sounds of é,:the di;'
graphs ay and ai, as well as some of thé sounds of e, Scett, Foresman
begins with the short 1, 1 followed by r , the sound of'y at the end
of a word, and bégins to‘present the sounds of a., The Macmillan series .
tegins with the'digraph(vowel) oo, tgkes up "the two sounds of,y, the ¢ .-

 vowel digraph ce and then the effect of final é on the preceding vowel;
a generalization on mediel Qowels, the vowel digraph ea, a followed by
r, and'g followed Sy e or i, -
| In ﬁhe third period Houghton-Mifflin increases the number of
generalizations introduced while the other three series seemingly |
hold to approximatelf the same ﬁunbgr.'““‘

'Scott, Foresman agd Harper, Row introduced two generélizationg
cach in period four. The Maemillan ceries continued to present vowel
generalizations ih much the sarme ratio as‘bgfore. Houghton-¥ifflin
presented its heaviest load in thié veriod.

Harpe;, Row preseanted one generalizafion in each of the fifthb '
and sfxth periods. Houghton~Mifflin presents fo;r generalizatioﬂs in
period five and none in period six. Scott, Foreceman and Mgcmillan

. continue to intrecduce a fairly beavy program of generalizations in
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period five but they, too, drop the load to a minnimu» in the last
periéa. ‘

The 1ist of generalizations on p. 75 are those found to be com-
mon to two or more of the féur series ;tudied. The numerals indicate the
number of the generali?ation in the list for a particular series,'the

. 8ub numerals indicate in which book of the éecond grade reries thé-
- generalization was found.’ The table shows that come series use'a num- .
ber of steps in developlng & generalization, it may also indicate the
number of times a generalization is repeated in a series.
 TKBLE VI p. 78 shows the perceﬁt of utility‘in ﬂhe second grade
is net as high for the generalizations common to two of more series éé
it was in the first grade. It also shows that three of the series fail
to meet the first of Clymeris criteria (twenty worés in the word list
po vhich the generalization might conceivably apply). One series fails
in thgs in regard to fodr gegeralizations, ahotﬂef to two, and another’
to one.
ﬁhile the degree of utility is not .s good for some series as for
others on the same gene}alization s it does meet Ciymer's‘critpria in
all but two‘of the.genefalizations; The two generalizatlons not /ield-
ing a 75% utility are; 1)When two vowel% appear tOgether the long
sound of the first is heard and.the seuopd one is silent. 2) Yhen g is
followed by e, i, or y the sound of j is usually heard. Such words as
get, give =tc. could agcount for this in the primary grades.
In this study as well as in the first grade study the r controlled

vowels brought the rercent of utility down,
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Conclusions. The results of this study tend to confirm the exis-

tenég of those

premiées sét forth in the importance of the study on p.é

of the first grade study, namely:

There is inconeistency amohg the basal readers in the
number of generalization taught in a specific grade;

In the time of presentation of said generalizations;

In the cegree of difficulty of the generalizations chosen,

Is it likely tlat the authors of hasal series are vol-
tarily going to circumscribe thelr programs by a list
of generalizations which must or must not be included
in the program of a certain-grade? Thie could result
in & more conforming, less exritnng program than ever

Where should the respensibility for the placement of
certzin skills within the framenork of the educational

1)

2)

3) In the sequence of the generalizations ;
4)

Thoughts. for the readérs-considération:.
1)
before.

%2)

. progran fall?"

3)

Since the vewel variants are the obstacles when it
comes to applying phonic generalizations might it
not be a good to acquaint the child with some of .
these before the more regular generalizations are
drawn?
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