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ABSTRACT

Project Upver Cumberland--servina 16 Tennessee
countics from 7aly 1, 1967 through September 30, 1970--sponsored a
teachers! inservice vroaraa emphasizing human relations training, a
cultural arts orogram (grades 1-12), an! a quidance and counseling
oroqram (qradles 1-9), A1l 3 programs had the general qoal of changing
and improving attitudes and self-concents of rural mountain children.
The progranms, funded under Title Y11 of the ®lementary and Secondary
Education Act, vere avaluated by faculty memhers from Tennessee
universities. Teachers participatina in the human relations inservice
program scored higher on a measure of self-actualization, displayed a
higher degree of interpersonal *hinking, and were more
change-oriented than nonparticipating teachers. Children {n the
cultural arts prodarar showed a tendency tovard increase originality
attd the abilitvy to elaborate on an idea. Both elezxentary and Ijunior
hkigh counseling prograss received positive feedihack from children and
teachers and ware credited vith improving school morale. The Arcovout
rate fou Junior high school students particivating fn the counselinq
program decreased significantly. One of the rroject!s areatest
contributions vwas to domonstrate that new programs could he staffed
vith local personnel andA could be carried on in existing, often
inadequate, facilities vithout unreasonahle demands on local systems
for aaterials and suoplies. (JIN)
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Foreword

In this, the final report of Project Upper Cumberland, we have attempted
to:

1) Summarize the three-year project concisely, remcmbering that educators
have many demands on thr i time, and

2) To describe as accurately and objectively es possidle the activities,
accomplishments and problems involved in the first Title III ESEA project in
the Upper Cumberland region.

This document follows the general outlines for an End of Project Report,
as given in Title III ESEA guidelines of the Tennessee State Department of
Education.

We wish to thank Harold Williams, our project's budget officery Mrs. Margie
Lewis, our very capsble secretary; lllard Hunter and Robert Moles, superinten-
dents of Overton County, our fiscal agent; personnel of the State Department of
Education} the region's superintendents who served on our bou»d of directors;
Reeae.wens, vho directed planning for the pmject; Dr. 0. ¢, Stevart, the
project's firet director; our consultants and evaluatora, and the many others
vho helped us with Project Upper Cumberland. A special note of thanks to those
vho served as Title III ESEA cultural arts teachers and counselors and who per-
formed splendidly despite all the prodlume inherent in the first project of its
kind in the Upper Cumberlands.

+ « « Douglas Noman, Director
Froject Upper Jumdberland
Title 11X E3ERA




Sumrary

Project Upper Cumberland, the first in its region funded under Title
III of the Elementary and Secondayy Education Act, served sixteen counties
from July 1, 1967, thiough September 30, 1970. Under its sponsorship were
three innovative progrems: teachers' in-service emphasizing human relations
training, a cultural arts (art, music, drema) program for grades 1-12 in
three Crossville schools, and a guidance and counseling program for grades
1.9 in two Cookeville schools,

A1l three components had the general goal of changing and improving
attitudes. They were evaluated by faculty members from Tennessee univer-
sities. The programs were judged succecsful in texms of their general
objectives, but a number of suggestions for improvement vere made in the
final evaluation reports for others interested in similar Title ITI ESFA
projects.,

Information on the project vas disseminated through a varjety of
publications, conferences and audio-visual devices, as well as the mass
media. During the project's final year, diffusion was attempted through
a geries ct local in-service meetings and through assistance tu individual
classroom teachers. A survey revealed that educational administrators of
the region had moderate knowledge and approval of the project.

Largely ocecause of planning meetings sponsored by the projlect and
quarterly board of directors' meetings attended by area superintendents,
other cooperatjve programs were developed, one to define regional norms on
standardized tests and another to provide Joint pie-school in-service for
tvelve systems. Project Upper Cumbderland also gave assisteance in formulating

a nev regional proposal under Title 111 ESEA for an exemplary reading prograa.

o2




Perhaps the most significant contribution of Project Upper Cumberland
was helping foster this spirit of regional cooperation and introducing the

Title XIII ESEA concept to educators of the Upper Cumberlands,
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Background

Project Upper Cumberland traces its history to a 1965 meeting at Tennessee
Technological University, wvhen educators gathered to discuss the recently passed
Elementary and Secondary Education Act. Overton County was asked to act as
agent for the region in applying for a planning grent under Title III of ESEA,
part of the act designed to encourage innovative and exemplary programs.

Such a grant vas received in 1966-67. An operational program #as pro-
posed and, after negotia.ions to narrow its scopc, vas approved for 1967-70.
Overton County served as fiscal agent for the project's three componerts: a
new form of in-serv{ce training stressing human relations instead of materials
and/or methodology; an in-depth cultural arta program emphasieing art, music,
and drama; and a guidance and counieling program in elementary and junior high
schnol. Nineteen school systems in sixteen counties were part of Project Upper

Cumberland.

ObJectiven

Objectives for all three progrems vere general rather than specific. For

each compondnt they were as follows:

Inasesvice Training

1. To provide a vehicle for region-vide in-
service training ¢f teachers and acainistrators.

2. To involve teachers and adainistrators in

the identitication of problems relating to pupil
behavior and the development of solutions to
overcure thea,

3. 7o encourage teachers and administrators to

ode
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reassess their attitudes concerning their pro-
fessional responsibilities toward the student
and to foster attitudinal change when the nced
is indicated.

Guidance _and counseling

1. To provide a model program of guldance and
counseling at the elementary and j'mior high
level for emulation by other local educational
agencies.

2. To promote research at the school level inte
pupil needs for curriculum development purposes.

3. To assist teachers and administrators in wmore
effective use of pupil data.

4, To provide children with greater opportunities

to achieye insights to their abilities in relation

to the world of work.
Cultural arts
1. To provide a model program of instruction
in music, art and drama from the elementary
school through high school for emlatfion by
other local education agencies.

2. To provide children and adults with oppor-
tunities for creative expression.

Evaluators vere secured from area universities on a contracted services
basis. A panel of professors evaluated the cultural arts program during its
first year. 1967-68. Dr. John Flanders, director of the counseling center at
Tennessee Technological University, evaluated the first year's in-service
progrem and both the cultural arts and counseling components in 1968-70. Dr.

J. L. Xhanna, associ~te professor of psychiatry at the University of Tennessee's
College of Medicine, directed evaluation of the final two years of the in-service

progras.
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Achievements and Shortcomings

S8ince the above objectives were written before the recent emphasis on
measurable results in education, it could be said that {heir general aim vas
achieved by establishing and operating the project. All goais of the three
components ¥ere realized, except for extensive adult involvement in the
cultural arts program. Implementation and evaluation of all project components
wvould have benefitted from specific, measuradle >bjectivea, As {t was, the
first 18 months or so of the three-year project were spent in defining program
directions and procedures.

There vere nevertheless some notauble achievements. A truly innovative in-
service program vas conducted, implications of vhich may be clouded by national
controversy over "sensitivity training" and bty the novel and scmetimes humorous
approach used ty some leaders to illustrate valid points ir human relations.
Evaluation of each year's program revealed, in sequence, the following accom-
plishments!

1. The training increased participants' ocores
on the Personal Orientation Inventory, a
measure of self-actualization (ability to
realige one's potential), and shoved a high
correlation between the POI and the Minnesota
Teacher Attitude Inventory, s measure of atti-
tudes leading to succeseful and happy
experiences in the tesching profession.

2. Participants sav theaselves as more confident.
less threatened by pupils and superiors, and
more accepiing of themselves and others.

3. Those vho had participated in the program
one or two years thought more in interpersonal
terms and vere more change-oriented than a
pinilar group vhich had not taken part in the
innovative prograna.

As far as can de deteruined, the Title 111 ESEA in-service program vas the
first to shov a "filter dovn effect” between student attitudes and human rela- ~/
tiona training for teachers, Students of teachers vho had Experieuced the \>

’
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training generally had more positive attitudes than a similar group vhose
teachers had not participated in the program.

Children in the cultvral arts program showed a tendency toward increased
originality and ability to elaborate on an idea than a similar group not in
the program. Amcng junior high school students participating in the project's
guidance and counseling component, the dropout rate decreesed significantly.
Counselors introduced the world of work to elementary school pupils and helped
organize a number of exploratory and enrichment courses in junior high school.
Both programs received very positive feedback from children and other teachers
and vere credited with improving school morale, although efforts to measure
this improvement vere non-conclusive. Detailed evaluation reports the three
components have been submitted to the Tennessee State Department of Education
and superintendents in the project area.

Along vith direct benefits, there are some other advantages vwhich indi-
rectly acoermed from the project. Partly as a result of meeting quarterly as
the project's board of directors, Upper Curterland superintendents approved en
area-vide testing program to establish regional norms on standardized achieve-
ment tests (to continue after the project ends) and a 1969 area~vide pre-school
in.service program in which tweive systeas shared. But, to paraphrase the 1968-
69 report, perhaps the project's greatest contridbution wea to pioneer Title III
ESEA programs in its region, to make mistakes wvhich others can correct, and to
begin something upon vhich others can duild.

One shortconing vhich effected the project during its entire operational
period vas the late funding in 1967. Additional time vwas needed to recruit and
orient cultural arts teachers and counselors, to acquaint teachers in partic-
ipating schools with Title II1 ESEA, and to get the ™bugs" out of all three

- ——

components. Instead of attempting full-blowvn operaticnal programe involving
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all pupils in most demonstration schools, the project should have provided
some time at the beginning of the 1967-68 school year for piloting the inno-
vations, allowing new personnel to work with small groups of pupils and to
confer with consultents.

There also was some indecision over lines of authority, with project and
local school officials often deferring to one another. One result was 2 lack
of direction for counselors and teachers and a vagueness in job descriptions.

The late funding also resulted in the project's being without a full-time
director during its critical first weeks, a situation which probably accounts
for nany of the above problems,

The in-service program suffered from the fact that some staff members were
interested in the intensive emotional experiences associated with T-groups and,
a8 non-educators, did not understand the program's teacher-training aspect.
Some staff members also preferred a relatively unstructured kind of training
ad failed to recognize project odbjectives and to tailor their activities toward
realizing those obJectives.

Implications of personnel turnover in demonstration programs were not
clearly recognized at the project's beginning. A consequence was that replace-
ments sometimes vere hampered by a lack of records, especially ecarlier lesson
plans and evaluations of pupil progress.

Suggested changes to improve project shortcomirgs,based on evaluation
repurts ard observations of the administrative ataff, include:

® Nore detailed planning wvhich would result in doth generel goals nd
specific, measuradble odbjectives.

® A pilot phase to test asaumptions and procedures bdefore going fully
operational with innovative programs.

® More thorough orientation of students, faculties of demonstration schools,
and Title 1Ii ESRA personnel themselves.
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* Twovision for teacher records so that new personnel will know what has
been done and how to plan for the future.

* Specific agreement among participating counties as to their project
contributions, if any.

#* Clearly defined duties for Title III personnel aund clearly defined lines
of authority oetween project, system and school officials.

* Involvement of the project director in all planning and initial activities,
The fine line that everyone involved in PACE programs must walk is illus-
trated by this quotation from a Title III staff member:

Programs should kave been flexible

enough to meet the unique needs of the

situation and structured enough to

provide direction.
The short-term nature of Title III ESEA programs also present morale

problems smong participating professionals unless provision is made to retain

them in the same or similar capacities after phasing out of speciel funds.

Changes Kesulting From Title III ESEA

The greatest contribution of ProjJect Upper Cumberland no doubt was intro-
ducing the Title III ESEA concept to its region and leying the groundwork for
futureprograms which may attack the region's needs even more accurately.
Improved regional cooperation is another change which can be attributed, at
least in part, to the project. Upper Cumberland superintendents or their
representatives engaged in joint planning for the proJect and later met quarterly
as its board of directors.

All three project components were in the affective domain, largely seeking
to meet what was considered a vital regional need: improved self-concept of

rursl mountain children. This was done indirectly through the in-aervice program
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and directly through the cultural arts and counseling programs. Emphasized in
all three were success experiences for children which would improve their
attitudes toward education and motivate them in their other studies.

The greatest changes resulting from each component, in the judgment of
evaluators and project personnel, were:

In-Service--A truly new form of in-service
treining was introduced, not so much to replace
present forms but to supplement them. Local
educators, in college and grades 1-12, were
given sufficient experience with the new form
that they could help hold ine-service programs
emphasizing humen relations.

Cultural arts--It was shown that in-depth
exposure to the cultural arts can increase
certain aspects of pupils' originality,
especislly in the lower grades. Art and
drama were made a permanent part of the
Cumberland County High School curriculum.
Counseling--The practicality and value of
guidance and counseling in the lower grades
was demonstrated. Exploratory and teen living
clesses were added to the Cookeville Junior
High School curriculum. Three counselors were
added to the permanent staff of CJHS,

Remember that, before the‘Title II1 ESEA project, the region had no

counselors below the high school level and that the cultural arts (art, music,

drama) existed largely in high school band classes.

One of the project's greatest contributions was to demonstrate that new
programs could be staffed from local personnel end could be carried or in
existing, often inadequate facilities, without unreasonable demsnds on local

systems for materials and supplies.
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Local Cooperation

From the first planning session at Tennessee Technological University,
through Saturday in-service meetings in area schools, including assistance
given the cultural arts and couneeling programs by community and professional
groups, the project effectively involved its region. The last mentioned groups
were especially helpful in providing services to Title III ESEA counselors.
Individuals, businesses and civic organizations aided the arts programs in a
very tangible way--with contributions of funds and equipment. TTU and half
the participating systems provided in-service meeting sites. University faculty
served ass consultants, planners and evaluators.

Overton County provided valuable in-kind contributions, including office
spaece, furniture and utilities, as well as setting an example in regional service
by acting as project fiscal agent,

A detailed list of cooperating agencies was given in the project's 1969-70

application for refunding.

Operational Changas
A number o1’ changes were made in objectives and procedures during the life
of the project. Among the most notable:

1) Instead of a third group of in-service participants in 1$69-70,
promising particlipants {rom the first two years were invited to a
summer workshop desired to0 help c.iem learn to function as co-
trainers for local humsn relations progrums or as discussion leaders.

2) A shift from stage-oriented to classroom-oriented dramatics

emphasizing pupil developrient occurred in the cultural arts program

after discussions with consultants. The affective benefits of the

entire cultural arts program gradually were identified as mure ~

irportant than the cognitive. . (j
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3) Counselors were able to move somewhat, but not totally, avay
from Junctioning as clerical and records' personnel and toward
more individual and group contact with students, both informally
and as classroom leaders of teen living discussions.

4) Dissemination emphasis shifted from publicity-type material to
information for educators.

5) The project's supervision was shifted from the Atlenta office

of the U. 8. Office of Education to the Tennessee State Department
of Education.

Continuation

The cultural arts and guidence programs are being coptinued in part by
Cumberlsnd and Putnam Counties, respectively. Art and drama classes will
continue at Cumberland County High School, where they are available to all
county students. Three counselors are being retained at Cookeville Junior
High School, a former Title III demonstration center. The continuation of
~ both components 18 in response to their demonstrated value in a school program
and to the interest expressed in them by local groups, civic and educational.

Elements of the in-service program already have been incorporated into
county and school training sessionz in several Upper Cumberland systems.
Eleven examples of adoption of prcject elements by Tennessee school systems
were given in Project Upper Cumberland's final report for 1968-69. The

region's educators also recelved wide exposure to project activities through

a series of workshops in 1969-70. Thirty-one were held as part of local
in-service programs of Upper Cumberland systems; the Title III cultural arts
teachers and coungelors elso discussed their programs at a twelve-county pre-

school workshop in Cookeville in 1969.
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From these and similar activities it is expected that project techniques
will be diffused throughout the region, slthough an exhaustive survey would
be required to determine what school and classroom changes result from educators'

exposure to this project.
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Evaluation

Copies of the final evaluation reports on Project Upper Cumberland's
three components have been submitted to the State Department of Education.
Copies also have been sent to the Overton County Board of Education, the
project's fiscal agnet, and to the Learning Materials Center, College of
Education, Tennessee Technological University.

These reports cover all three years of the prolect and provide guldance
and recormendations for others considering similar programs. The Tennessee
design for Title III ESEA evaluation became available to the project mid-way
of its second year, and this design was followed closely in the evaluations
of 1968-69 and 1969-T0. A special attempt was made in the final year to
comply with the final phase of the Tennessee evsluation deslgn, defined thusly
in the design abstract:

Final evaluation is used to interpret the
effectiveness of the project after its
completion by relating project outcomes to
the identified needs in terms of the stated
objectives of the project. Final evaluation
is conducted by comparing measured outcomes
with the criteria and standards previously
determined and analyzing and interpreting the
results. The feedback or recycling of infor-
mation 1s the basis rfor deciding whether to
continue, modify, redirect, or terminate the
project. The dissemination of information to
others is appropriate after having completed
the evaluative cycle.

Evaluators were secured from Tennessee universities on a contracted services
basis in an attempt to obtain an unbiased evaluation of the project as possible.
The affective nature of the components and the general nature of project objec-
tives made evaluation difficult. Distances between evaluators and projec: and

some communications problems compounded the difficulties, leading to the recom-

mendation that, when funds are available, a Title III ESEA project have a {uil- .
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time evaluator on its administrative staff.

Effectiveness of the project as a demonstration was discussed in preceding
paragraplis under the heading "Continuavion."

Evaluation of the cultural arts program indicated that regular classes
in art, music and drema can help increasc & child's originality and ability
to elaborate on an idea, Attempts to quantify improved attitudes in cultural
arts schools were inconclusive.

The jwnior high school dropout rate decreased during the demonstration
counseling program, and counselors were helpful in establishing new explor-
atory courses, in obtaining and helping teachers use pipil data, and in guiding
youngsters' thinking about the professional world so that they became aware,
at an earlier oge than ususl, of the role school can play in preparing them
for the world of work.

The most complete and conclusive data on program effectiveness came out
of the in-service progrem. An in-depth testing program the first two years
(utilizing control groups the second year) and interviews the final year
strongly suggested that educators can benerit, both in increased self regard
and in improvec relations with others, fror in-service training that incor-
porates some human relations techniques. Tests also seemed to show that there
was a "fllter down" effect to students, with those whose teachors had partic-
ipated in the innovative program holding better attitudes toward school and the
future than similar students whose teachers had not Just had human relations
training.

More specific objectives would have mande evaluating the project components
easier and more precise. As it were, it was difficult to persuade some eval-
ustors to judge the project in light of existing objectives and to make helpful
recomendations to the project staff for operational changes and to other ~.

4
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Dissemination

Dissemination of information is an unusual aspect of Title III ESEA

programs .

their effectiveness furnished other educatois.

Innovations are to be tesced and evaluated and information about

Some have come to distinguish

between dissemination of information and diffusion of innovative practices,

the latter involving the use of Title III ESEA perscnnel to help other systems

install innovative practices found useful.

Diffusion was one aim of the local

in-gservice programs and work with classroom teachers sponsored by Project Upper

Cumberland in 1969-7T0.

Dissemination of information about Project Upper Cumberland utilized the

mass media, a bi-monthly newsletter mailed to approximately 1,600 educators

and opinion leaders in the region, a motion picture film zin cooperation with

two other Middle Tennessee projects), a slide-sound show, articles in pro-

fessional jJournals, and special material on each of the three components for

distribution to Upper Cumberland educators.

A copy of the final issue of the

project's newsletter is bound with this report.

The aforementioned in-service workshops and a final conference to dissem-

inate project results were held in 1969-T0.

Major dissesmination efforts can be classified as follows:

Method

Newsletter

News releases
Lesson plans,
teaching guides,
ete.

Conference

Means of.

Distribution

Second class mail

Mail

Mail

Talks, panels

=]7=

Audience

Educators and
opinion leaders

General public

Regional educators

Educators

Frequency

Bi-monthly

As needed

As requested
or available

End of third

year o
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Method Means of Audience Frequency

Distribution
Workshops In-service meetings Educators 31 during
third year
Audio-visuals Mail, by project General public, As requested
staff educators

Copies of dissemination materials are on file with the State Department
of Education.

Surveys of Upper Cumberland superintendents, supervisors and principals
during the project's second and third years revealed that ihe Title III ESEA
program was moderately known and accepted. A copy of the 1968-69 survey was
included with the year-end report to the State Department of Education,

Respondents expressed greatest knowledge and approval of the in-service
program, which involved participaants from fifteen of the project's sixteen
counties., This fact seems to indicate that = principal dissemination tool
can be personal involvement of as many persons as possible in a project, with

their subsequent word-of-mouth communications with other educators.
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Summary of Facts

Participating County Systems

Bledsoe
Clay
Cumberland
DeKalb
Fentress
Jackson
Macon
Morgan
Overton
Pickett
Putnam
Scott
Sequatchie
Smith

Van Buren
White

City and Special Systems

Oneida
Sparta
York Institute

Component Programs

1. Humanistic approach to in-service education
2, Cultural arts in grades 1-12 {art, music, drama)
3, Guidance and counseling in grades 1-9

Cultural Arts Schools (Crossville, Tenn.)

Crossville Elementary (1-5)
Cumberland Elementary (6-8)
Cumberland County High (9-12)

Guidance and Counseling Schools (Cookeville, Tenn.)

Sycamore Elementary (1-6)
Cookeville Junior High (7-9)

Students Receiving Direct Services

Approximately 4,300

Teachers Participating in In-Service

.

Approximately 300 (70 of these
took part in the programs)
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Personnel
Nine cultural arts teachers (three each in art, music, drama)
Seven counselors (two at Sycamore Elementary, five at Cookeville
Junior High)
Two administrative officers (director and budget officer)

Fiscal Agent
Overton County Board of Education, Livingston, Tennessee

Project Dates
Planning grant, 1966-67
Operational grant, 1967-70
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Appendix A
Final Issue

Of Project Newsletter
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A Multi-County Approach to Creotive Educotiono! Progroms

Yol, 3, No. §

June, 1970

rroring change

P. o. Bol 375
Liviagston, Tenn, 38570

Creative dramatlcs touches yourg lives
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Crossville Elementary School
“The time ha- come,” the Walrus sald,
1o talk of many things;

{nlo oaks -« chickens hatching «« Jamping-
beans Juraping « - and ¢lr oug horses carrying
4 a1he beautife) 1ady tn a pink drese.” I've
s; l've beea mn

¢ T've been 0 O moon, An i
ave “ecgttm B wind,”
And pow, 83 e walres 24, e time

s come for Jooking baek <« back Over Beve
o e v
years of my life, Uwee yemr s of teaching
Drama in the classrooms of Crossville Ele-
mentary School, And most of #t was good
and satistying and tmmensely 1 evarding. No
mirscles were worked; Crastive Drama

Q

wooltest, hard-working-est

waves no wands, Yet lives were touched,
it briefly, by Uve magic of imagination and
the excitement of learning, Young heads
strainod with thought as many, many chils
dren discovered that uldiking may be hard
work tat it surs can be a It of fAunl
And whay wes sccomplished? What did (it
mean 0 Crossville’s childre.: to participate
ln Classroom Drama? What good does it
2 nine.year-0Md to be a turnip? What
hn all this 10 40 with learning? Why should
it be ta the classroom? What [s Creative
Drama anyvay? Thess ate some of the
qestions, 1] try 0 give some of the
Anawers,
What {5 Creative Drama? 1t ls informal,

fmprovised dramatics, diffuting fremformal
Drama/Theatre in purpose ad result, For.
mal Draima/Theatre exists for the sakeuf the
sodlence (though certainly the players bense
fit from the doing of 1) Creative Drama
consfsts of rumerous and varied types of
exercises and dramatizations, but always for
the benefit of the players, There s ro true
sudience for one another, Performance I3
not the gord of these activities, The satis-
faction Is in the creating. The benefits o
the participants src ~any and great,

As 5 ¢hild leains the art of improvised
acting, he Is freelng himselt from the Ia.
hibitions his life pattern has imposed onhim;

{Continued on page two)




Creative dramatics

touches young lives

(Continued from page one)
he is developing poise and confidenice; he (s
learning t0 use his mind and his body as
nstruments for comniunicating ideas. He is
developing » keener awareness of the
worid ara . 1 him and the people in it, Hs
fe Investigating his place in the world and
hs relation to It. He s expariencing the
sadsfaction of achievement. He i2 working
cooperatively with a group as allbend their
energies towapd solving the prodlem imposed
by the demands of the exercise or scene,

¥oove aX be 1 thinking, He ks leymmingto -

think under conditions that simulate his
Gesire to think, As.gdurely as calisthenics

0

extrcise the child’s body, Creative Dramaties . -

exercise the thinking process of hs mind,

If 1 need #> enumersts futher reasons
why Creative Drama should be in the class.
room, in fact, should be a beslic part of the
currlculum, 1 ask you 0 consider the
Languagy Arts, We, as teachers, use this
phrase to mean a five-fold program come
prised of education inreading, writing, think
trg, listening and speaking, Our present
teaching methods in the Language Arts could
be Immeasuradbly strengthened If teachers
could be persuaded to use the techniques of
Creative Drama,

Activities in Creative Dramatics aremany
and varied, tut the one that first comes to
mind with most people i story dramatiza.
tion, In the teacher’s guides of most Basal
Reading Series, as well as those of most
Llanguage books used (n early and middle
grades, there are frequent tuggestions to
dramatize stories, poems, ete, However very
little explanation is given in regard to pre.
paring the chilaren for this experience, The
child gains little in personal development, or
fa curriculum related skills, if be 15 rushed
into dramatitation without ddequate preparas
tion,

As 1 descride, very generally, some of
these preparatory techniques and beiefly note
elr purpose, 1 am sure the relationship
0 Language Arts wbjectives will becoma
evident,

1. Rhythm Exercises
Riythm ta masle, movoment, words

"men is e basis for expression
n the arts, Development of our
rataral thythmic patierns s essential
%0 oar ability 50 comammicate effective.
ty with B world,
2, Free Movement & Exercises in Movement
0 Musie
0 Poemns
Purpose:
To foster pleasure in words and mesis
and 0 break down Inhiditions as the
ehlld discovers Uwt movement ex-

EE
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A smile o e young ladys hce re
flects Ler enjoyment of creative dramatics
8 tanght bty Mrs. Mary Urabtree.

presses feelings and ideas.

3. Pantomime to:
Nursery Rlymer, poems, songs,
slories with masic, Gheir own ex-
periences,

Purpose!

Pantomime 1s a basic step in all come
munication, We speak with cutbodies as
well as with words. Thought must pree
cede action for effective communica-
tion,

4, F:xtrcim in Sensory Awareness

To help e child become amare of Ms
five sens®s as N antenat o the woc ld
and 90 encourage Ns sense memory.
$. Dramatic May besed an Life Sitmations
The beech, a fire, snow play, the falr,
a plonle, housekeeping, ete,
Parpoge:
To “maze teal” means % *“‘make
known'' in our minds. Drunatic play
helps the child sel boundaries be.
tween reality and snreality. The oidl.
dren are Quick to appreciate the 4il-
ference between whimsical play and
purposefal acting; they are not mere-
1y pretending but ere seriously engaged
in giving reality 1o Seir actions,

.

6. Improvised Action to Poetry
Purpose:
To promote tisualization of word ple-
turcs and to encourage the child to de-
velop his ideas; to enlarge; to invent:
t0 ¢+ uborate; to create & story,
Exercises in Characterization
Purpose:
To plant the seeds of urderstanding of
pecple around us and of curselves and
ov; motivations, To give the children
the <pportunity to rse thelr scnsory
urderitanding and chelr ability tomove
in *becnming"’ a variety of interesting
charscters,
8, Bullding A Story
A story |s based on:
Where and when--spet the scene
Who--«Introduce be charsclers
What-«.Plot, a prodlem and its solu-
tion

'

Purposs’.
Al) fature drsmatizations maybe based
on this simple formuls, whether it be
Lincoln's assassirzun or the moon
landing. And & scene may grow from
any of the three points, 1.e, - from the
problem, from a cettaln kind of per-
s¢n Or persons, fron. An event, ete. This
ts excellenttrsining in structural knowe
ledge for Creative writing,
Exercises Ly Focuy
Focus, In my wock, means drawing the
attort{ca of the audience to any one person
or area on the stage, Who has the con.
versationa]l ball? We can't all talk at
once, We letone child starta scene, Others
come In one at a time, As a child enters
he must be positive enough ¢ capture
focus, The othr:s must relinquish it in a
natural fashion, Mere interruption won't
do. This requires listening and intense
concentration, Improvised dislogue (s
writing out loud,
10.Choral Spee:h
Purpose

To provide language patterns, and to
give opportuaities for the children o
read good literature alowd under
pleasureadle ye! cotcolled cfrcume
stances,

The above ten general categories can ine
chude hundreds, perhaps thousands of ideas,
H you try them you will find many of your
own, As you work you will find the moment
when you know the children are really ready
0 dramatize & story. When they are amare
enough and serlously encugh angaged; nhea
they are {ree enough in Bhelr bodies; when
eir deas are flowing freely encugh indo
dislogue, you will probably have begun story
dramatization,

For a guide 1o Story Dramatitation | res
fer you % "*Stories 30 Dramatirze™ by Winl.
fred Ward, Bwt for now let us consider
@e steps In éramatiting e lovely little
legend “Why Bhe Evergreen Trees Stay Green/

(Contirued o page fout)
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Project Upper Cumberland: a look back

In this, the final {ssue of MIRRCRING
CHANGE, we will take a ook back st the
three years of Project Upper Cumbertand,
the first Title I ESEA program serving
this region,

The project will end its demonstrstion
programs June 30, The sdmiz'strative staff
will spend the su;nmer writing final reports
and closing out books, and the project will
officially terminate September 30, 1970,

Any history of Project Upper Cumberland
should Include preliminary investigative and
planning efforts which date back to 1965,
Area educstors and pthers interested in fede-
ral programs maydrsw encouragement, since
the history of this project prodatiy 1ilustrates
the importance of persistence, flexidility and
adapladility in working with progrsms of this
natire,

Project Upper Cumberiand can (rsce St
beginning to 8 1965 meeting which officials
of Tennessee Technologleal Untversity at-
tended to learn about the recently enacted
Elementary and Secondary Educstion Act,
They {nformed area educstors of what they
had galned, and later in 1965 superinterdents
and ripervisors from 135 Upper Cumberland
countics mét to discuss various sections, or
titles, of ESEA.

Hisrd Hunter, superintendent of COverton

i’re study

County schools, was given authority by the
group to prepare and submita propossl under
Title 10 of ESEA, Aa readera of this news-
letter probably know by now, that title pru-
vides for federel funding of thort-term ex-
perimenta. progrsms, which are evaliated
and disseminated to all Interested school
systems,

Overton County, acting ss agent for all 13
counties represented st that first moeting,
prepared an spplication for a planning grant.
Thase funds were to be used to employ per-
connel and 0 Investigate regional school
problems Lreparatory to writing a proposal
for an operstional grant.

That first proposal wes submitied to the
U, S, Office of Education in November, 1985,
After subsequent negotiations, It was re.
sublaitted in Februai;, 1966, USOE approved
a planning grant of 1lmost $83,000 for the
year beginning July 1, 1968, Funds were to
be routed through Overton County, which
served ns fiscal agent for all counties tn-
volved. (Overton Countyslso wasfiscalagent
for the later operational grant,)

The planning grant was used, In part, to
employ & Nil-time planning coordinator and
two members of the TWU laculty, Dr, Willlam
Stradley and Dr, O, C, Stewart, who were to

Pupils ot Sycamere Elemestary Schost la CoskeviBe eapage la free .
tesding ond writing sbowt shat isterests then This activity was parl of O
Tide IR ESEA guidance program ot (he school

[Kc
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work on a released-time basis inhelping plan
the project,

One county was sdded 3 the region to be
served by the operstional project; and sd-
visory committees, composed largely of edu-
cators and other professional persons, were
set up In each county, The project stafl met
with each committee to try to tdentify press.
{ng educational needs which could be attacked
through Title Il ESEA,

The planning sctivity during 196667 re.
sulted in three documents, The first wes
an ambitious applicstion for an operational
£ant, submitted January 18, 1967, [t ssked
£09.000 In Title Il ESEA funds for 12in.
novative programs, to begin in 193788,
Each county {n the region was 1o particie
pate directly tn at least coe program,

Both the number of programs and funds
requested were scaled down in subsequent
negotistions, On May 6, 1987, an sddendum
waa submitted, 1t replaced the first docue
ment and was approved by USOE, The
sddendum listed three Inmnovative prograns
And a budget of $337,500 for tha first year of
operations, 1067-68,

Ore program wis 1 reglon-wide effort
which sought to use humanlstic psychology
as the basis for a new kind of In-service
tralning for teachers. It quickly became
known 38 ‘sensitdrity training,” although
1t was far different (rom more sensational
programa in other parts of t'a country,

The second component of the praject was
designed 20 test an in-depth guidance an!
counseling program in grades 1-9, Seven

. counselors were assigned to the 1,400 pupils

in two Cookeville schools, The third pro-

L gram sougit o demunstrate the walve of

regular culturs; arts classes for children in
all twelve grades, ft wasestadlishedintheee
Crossville schools,

The Cookevilie and Crossvilie schools were
© aerv: as demonstration schools foe the
region, aabling educators from olher sys»
ema o cbeerve the innovative programs and
making information on them available toall
interested pertans,

The third document produced during the
plannirg period wis a proposal for opert-
tionat funds for a vocational Mgh school,
1o terve four counties, 1t was not approved,

The Overton Comty Board of Edecation
provided office spece for e project’s sd.
ministrative staff, composed of a director,
coordinator, and flltime secretary, The
bookkeeper of the Overdon Cardy schools was
tesponsile for e project's financial
tecords,

One of Bhe seven cunselors was desige
nated as focal coordinator of the Cookeville
program, %0 serve a3 Halson between the
counselors and the project oftice in Livinge.
oo, No sech Haison was established for the

(Continued on page five)



Creative dramatics
touches young lives

{Continued from page two)

in Winter,'* Do you remember this sinry
of the litte dird who was left behind with a
broken wing when the other birds flew south
in early winter? Three trees In the forest,
the maple, the oak, and he lovely willow,
refused him shelter. But the sturdy pine,
the friendly sprvce and the liteberry-laden
Juniper carne to his ald, Nat:rally, the Frost
King (nstructed the North Winds to spare the
theee kind trees as they stripped the leavea
from the cther trece In (52 forest, ‘The chil-
dren find the evding very fair. And though
they love to discuss the teue [acts of evers
greens and Cec\duous trees, they play the
story with great reality.

Step L. Telling the story,

Prepare the child by establishing the ap-
propriate mood, A guided question works
wonders. Has the class been studying
legends? Or trees in science? Or birds?
Sometimes a little song about a bird s use.
ful. A classroom teacher could combine &
musle experience with Language Arts as the
class plays this story, The children will
find 1t interesting to contrast Tchalkovsky's
“The lark Song'’ with ‘'Little Bird" by
Grelg«foe the firs: Is certalnly hapoy birds
at workand play, and the latter is the crippled,
g, little bird of the story, Once the mood
Is set Loll t story; tell It well. Practice
if neol be. You must weave a spell;
must live your story, Only hea will
childron be willing $0 re-live it as Dey
. § ghink half the battle in estadlishe.
proper rapport between teacher and sue
les in the teacher’s willingness to be.
seriously involved ln the interests and
creative attempts of her thiddren. Childeen
krow i you are gliding on the surface of
Gelr mindt-or if you are trvly trying b
estadlish comm snication,

Step 0, Tellias It Back and Trying-On

the Characters

ChiMiren love todiscuss Seir feelings sbout
this story, a3 ssuilly they have bLeen con-
siderably moved by the pight of the little
tird. They ate satisfied by the Ny end-
ing and are quite ready to aftribute per.
sonalities 0 the trees lnvolved. 1 like b0
allow them time and freedom to ‘try-on'’
the characiers as they arise n the discuse
ston, THs process of “trytng on'’, as Wini.
fred Ward calls il, wsually permits every
child In the class, all together, or half at
a time if the group is large, 10 experiment
with wass of using his body to convey the
pictares he is making W kis mind, For
example, all the chiddren together, yet slone

$5E2E"
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in their thinking, might walk through the woods
as the little, broker.-winged bird, They feel
he cold, and tre pain, and the Irnellness.
They like to use Grieg's music as they
flutter and 1imp and shiver their way along,
Encourage them to recall their own seaso.
ry impressions, their own feelings. Th»
teacher can continue to be the spell-dinder
and help them focus their thinking if neces-
sary. But, be careful; it is their Meas we
want, nod the eacher’s,

In this stury the children like to discuss
and *'try-on'’ various methads of "'being’’ the
tees, each having a definite personality.
For some are kind and torae ace selfish,
acconding to tha story, and some seem (ragile
and feminine and others require the strorg
masculine touch, The Frost King (and his
wind belpers) should le tried on as many
times as there are ideas of them. Children
gee these characters many different ways.
Encourage thetn to share their ideas withthe
group and let the group try being different
types of Frost Kings or Queens, Some chil-
dren deflnilely feel he Is a speite, while
others see 3 huge, puff-cheeked glant of a
drifting cloud, That Is as it should be, Keas
are the more the merrier, And no one can
be wrong about the Frost King, can he?

Step 1M, Planning the Dramatizstion.

The age of the children at work deter-
mines your approach to this step, Young
children need only to estadlish just where
fn the classroom each part of the action
takes place. The trees are placed in the
forest and we can begin, 1n fact, they may
play only part of the story, You may guide
them into playing 1 climactic scene as they
ate telling the story back to you, Or it may
develop hat they wamt 1o spend considerabdle
G, playing a scene Guat might precede
e actual story, Many children want the
mother and [ather birds and all the brothers
and sisters; they wam % show how be broke
Ns wing; ey wanl to Jstily the seeming
cruety on the part of the Mather Bird as
she fiies off and leaves Mm, They will want
10 844 characters, from csts to hunters; they
may ward the baby binds to hatch. An oce
castoral group may want to odd a scene,
a scene of spring and birds returning and
fiowers blooming and the rewnion of the little
bird wih his mother. These things vary
accordingly 0 the desires of the group, and
it is the teacher’s role to guide and yet b0
follow as the children’s Keas unfold,

Some stories, with older chiren, can be
anaylzed more feily in regard to strecture,
Scenes will be determined according to Where

85

and When, Chil4ren {n fourthsnd fifth grades
can comprehend exposition, climax, conflict,
and resolution, Even second andthirdgraders
can understand the need for an **cnding line™
{a sort of summing up-or punctuation) to the
scene,

Step IV, Playing the Story (or Scene)

£arly in the children’s experience inCrea-
tive Dramatics a few ground rules need to
be established. These are ess:ntial to or-
derly and -ewarding jlsying of your story,

1. Establish rules for audience behavior
and participation, The students n4
playing ""this turn'’ are the axierce,
They muy not interrupt thescene Com-
ments and suggestions are saved for
for evaluation after the playing,

1. A word Is v.osen w2 the signal for
the start of a scene. logicaliy, we
use the word, '"curtain,’ plas a flick
of te light switch, This signal word
demar.ds sitence,

3. After the playing we will discuss the
scene briefly. Some teachers toend a
longer time In evaluation than I do, |
feel evaluationis importantto children's
progress, but 1 try to timit their dis-
cussion to a point determined before
the scen2 is played, Thir serves 1o
provide a point of concentration, help-
ful with yourg chiidren,

In casting, or choosirg children toplay
the parts, it is wite to use & leader
child with more reticent children In
starting sesstons, 1 change casts fre-
quently and attempt to give at least one
turn to every chil each session. Of
course, the ‘‘trying on'' cessions and
the orientation exercises provide many
turns and much graup participation,

i cannot describe a dramatization, However
do not be discuuraged by the chiMdren's early
efforts. 1f they are proporly prepared and
motivated, they will surprice you with their
work, Keep in mind that you are not putting
on a play, as such, Your efforts sre dedicated
oward the personal development of the chil-
dren,

Rep V. Evaluation Session

Every attemnpt Is made to encourage the
chiddren Lo present positive comments first,
and o eriticize or compliment characters,
ok persanali‘ ies, 1 find the children happy
D express weir plessure in each other’s
work. We then turn our attention to the
point of concentration suggested before the
playing, 1.e., Could we follow the story 1ine?
Did the aclors stay In character (make the
people real)? Then, If we play the scene
again, will the new ast need some suge
gestions to help us et Jor it even more, etc?
Remembder that improvised acting - whether
of a thory, or an otiginal ides, or an eyent
in history - is realiy problem solving, and
of the satisfsction in doing it is achi
in enalusting the solution (o the ot .

]

(Contineed on page siv) (j 4
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Region’s first Title Ill ESEA project ends

(Continued from page three)
Crossville cultural arts staff, partly to test
the «ffectiviness of such aposition, and co i =
munications with that ataff geneielly pron ol
more difficult,

Project Upper Cumberland was approved
for three years of operstions, but funding had
to b2 renegotiated annually, The federal
budget pinch caused s reduction trom $337,500
to $320,000 tn 1968-69, the aecond year of the
project, and to $237,620 {a 1269-20,

The second year'a cut was abs:rbed (airly
easily, hut the drastic reduction inthird-yeay
funds forced a cutback in the in-service pro-
gram. Where.s 150 teachers had taken part
in each of the firet two year-long programs,
funds wece Lvailadla fos only 75 this yesr,
Tre 196270 in-rervice program sbtequent.
1y received o rew empt <sis. Selected partie
cipants (rom the first two programs wer
given an inteasive \hree week,' retrafning in
hopes that they swuld help diffuse the Innc.
vative in-aervice techniques throughnut their
Jocal systems.,

An amendment to the Elementary and
Secondary Education Act rasulted in supere
vision of Project Upper Cumberland being
passed from the U, S, Off.ce of Education
to the Tenntsee State Department of Edu-
tation st e deginning of 1969-70, Both
agencies aliowed a great deal of tocal frees
dom and iniHative in project operations,
The State Department oresemly requires
trom projects quarterly expenditure reports;

High estéem

8 summary of operations, evalurtion and dis-
semination activities at the end of eachyear;
and, for continuing projects, an spolication
for rofnding,

Dr. O. C. Stewart was granted leave from
Tennessec Tech to serve as disector of
Project Upper Cumberland during its first
year of operations in 1967-68, Douglss
Norman was coordinator and became di-
rector when Dr, Stewart returne’ to Tech,
Harod Williarrs, a certified public ac-
countant, bece me project coordinatorandas-
sumad rasponsibility for the project’s bud.
getary and fiscal affairs. 'The director
handled disseminati~n along withadministra.
tive detalls,

Throughout the project, evaluators hav.
been secured from State urdversities on o
cuntracted servsices basls. Experts in art,
music and drama from Tech, the Univers]-
U & “enressee and George Feabody Cole
lrge evaluated the cultural arts program at
s en¢ of its first year, Dr, 'ohn Flanders
evaiuah4 the In-service and caunseling pro-
grams,

Dr. J. L. Khanna of the Unlversity of Ten.
nessee served aa in-service svahutordurirg
the last two years of that program. DUr,
Flanders evaluatel the 1968-20 cultural arts
and counseling programs, aince both were
mainly concerned with improving pupll ate
titudes,

Cultural arts teachers and caunselors at the
two demonstration centers actually wereeme

Upper Cumberland teschers demenstrate their regard for 3 member of thelr
group during (he poaverba) evalustion of 8 Thie 111 ESEA foservice Sessien.
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ployed by their respective counties, which
were In turn 1eimburaed by the project for
salaries and fringe benefits of Title M ESEA
personnel, Title I funds also were uset
to pay in-service participants $15 a day and
to pay salaries and trsvel expenses of work-
shop leaders, Cumberland and Putnam coun-
ties fNurnlshed facilities, equipment and ma-
terisls for thelr demonstration centers,

The first two In-service programs cone
sisted of a three-week summer workshop fol«
lowed by 1$ Saturday aessions during the next
school year, Thelastyear’sprogramwss cut
back to the summer workshop and twoSat v

Evaluadon of three Upper Cumberland pro-
grams ‘s following the State Plan for evalus -
tion of Title Il ESEA projects. This project
nowr {s in Fhase IV of the evaluati~. plan,
in which an att-ang ia + ade {0 Judge the
oroject’s « rerall impact and o :nske recom-
mand-ions for other systens interisted in
s jopting similar inncr-ative programs,

Firat two years' evaluation of the in-
service program pro rided statistical dala that
participants, as a group, gained confidonce in
themielves and sens'tivity to the dignity and
worth of Intividual pupils. Children exposed
to the cuitural arts and counseling programs
had improved attitudea toward teir teachers
and, 88 measured by the Torraace Test
of Creative Thinking, greater originality,
the 2WNlty to produce ideas amay from the
obyious and cominonplace.

Al 19 superintendents of the region, includ.
ing those of 3 city or specia) school dise
trlcts, were named to Project Upper Cum.
berland’s boerd of directors and met quare
terly, Partly as a result of these meetings,
many Upper Cumberland counties took part
in a Joint pupll-testing program the past two
yeats to estadlish regional notms for
achievement, Twelve caunties also shared
in s Joint pre<school tn-aervice program last
fall at Ptram County Senlor High School ia
Cookerille,

The sdministrative staff of Project Upper
Cumbetrland 2120 assisted area systems in
developing and writing & number of other
federal projecis wnder Title VIl (dropout
prevention) of ESEA, the Career Opportuni-
ties Program of Education Frofessions De.
velopment Act, and the ald-to-Apgelachia

program.

Perhaps Ohe greatest single contritution of
Project Upper Cambderiand s Bt It Is e
first regional program wnder Tile Q1 ESEA,
Educators of this area can draw on its ex-
periences, problems as well o5 successes,
in plarning future cooperative efforts, noj
only innovative programs under Title I ESEA
but in other areas as well, (See retoten-
mendations for hrlire projects elsewhere in
Bis 3%00,)
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produces

tips for future projects

A number of recommendations for planning
and operating new Title [0 ESEA projects
were discussed i Cookeville May S,

The occasion was the wrap-up conference
on Project Upper Cumberland for area edu.
cators. Each of the project’s components
were dlscussed by those who participated in
thein, The dackground of the project and
evaluation of its programs weie outliued by
staff membera and consultants,

The fullowing recommendations for ¢«
sideration by owers In planning new pro-
Jects were bought out:

1. Try to uti)'ze Title I ESEA funds to

test a new idea that you actually would like
to incorporate into your local school program
once the idéa proves valid, Don’t look on
Title il ESEA as a source of supplementary
funds that you can use as long as available,
then discard,

2. Test lnnovative programs whichcanhelp
meet vital local needs.

8. Develop Title Il programs which donot
need large sums of money for equipment and
materials to implemens,

4. Seek programs which can be adapied to
your peesent facilities, If facllitiea are ine
adequate, structure your Title Il proposal

Creative Dramatics: Conclusion

(Continved from page four)
even though \here s no one right answer,
The purposes of a story dramatization are

many,

1t can help the chikdren:

8, Develop o:ganitational and analy‘ical
thinking as they plan, list the charace
ters, determine the scenes, locate cil-
max, conflict and resolutics, ete,
Dercelop elaborational and creative
thinking as they 84d 0, develop, some.
times tuild an entire scene from a
sentence in the story,

Develop critical thinking as the chil.
dren evajuste their efforts,

Grov in self-discipline and social co-
operation,

Find pleasure in llterature as stories
and poems ‘‘come alive™ for them,
t. Develop increated control of vocatue
lary, increased control of sentence
structure, and enderstanding of figu-
rative language, We also wie the
dictionary & great deal,

Discover that lirlening is vakuable
as they learn 0 improvise disl.gue,

As 1 wateh the dramatizations my chile
dren 40 today, | find it hard o believe that
Bese are cNMrea *ho were fearful even o
LR e spoon 10 Miss Muffelt’s lips when they
first encountersd Crestive Drama, R {3
very difficult to measure or fest the ace
complishments Gat have been achieved, |
can prove none of them, But 1 know the
children have grown verdally. 1 know Owir
*4eas flow more (reely, | think | sense s
difterence in these children, In Dheir self-
~valuation,

[N
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So now, as our three-ycar pilot peogree
enrls, 1 deeply bope thstour classroomtesche
ers will attempt the use of Creative Drae
matics, | know that 1 wil]l use tinmy
classroom. 1 am, In fact, looking forward
happily to that prospect. This pllot program
had one great flaw, It spread ihe eoergies
and talents of the three teachers In the grade
school far too thin, We have dealt with 50
children, 29 hours cvery week, and In teach-
ing of this type, with constant demands on
the tcacher's creativity and imaginstion,
that is far t0o much. As a classroom teache
er, 1 will have a tremendous advantage, )
will know my chikdren better and 1 will be
able to choose our times for Creative Dra.
matics sccording to the needs of the chil.
dren and the curriculum,

As | have earlier noted, 1 consider these
techniques to be very valuable tools for
teaching subject matter in many areas. Howe
ever, 1 hooe that Creative Drama will not be
merely a car-horee for pulling facts in social
studies, or even for stimulating reading ine
terest, | believe strongly that drama tech.
niques are of peimary valee 0 thinking
activities Gmt in themzselves belong in the
school, The problems our children will
face In the world today will need their
sensitive and carefel Gought.

1 am, 1 guess, in teaching Drama, a little
like the Mad Hatter. Do you remember?

“Really, row you ask me,”

“Then yow shouldn't talk,™

sald The Hatter,

7.

$0 that carrying on an innovative program in
such facilities is part of your demonstra-
tion,

§. Have a clear 1dea of what your program
objectives are and how you will measure them,
Otherwise, you may miss out on some valuable
pre-test data needed for evaluation, State
objectives In a specific, measurable way
(Gehavioral form), and the ways you will
measure them. Continuatioi of new projects
for their full term may depend on how well
they fulfill their objectives,

G. Try to develop programs in which all
participating systems car have a directpart,
through the use of moblle Instructionalunits,
visiting faculty, regional in-service, ete.(The
Project Upper Cumberiand programwhichate
tracted the most attention and approval was
our fn-service for teachers, in which the en.
tire region was able to Nare.)

7. Don't depend on ocsasional visits to
demonstration centers by teachers from other
systems to disserninate results of Innovative
programs. Work out some aystematic ap-
proach which will provide for pre-visitbriefe
ings, a lengthy stay by visitora at the center
with active Invnlvement In s w-=k, and
follow.p trips by Tivie II1 personnel to home
courtiss of visftors to answer questions and
to h2lp adapt ihe innovstive programs ‘o thelr
focal needs,

8. Allow a period of time at the beginnind
of a project for the staff of Title IIt demons -
tr.tion centers to Jdevelop, test and refine
their Innovstive programse-perhaps tix
months or a year, Make any changes in the
program which this operatioral evaluation
calls for,

9. Consider leaving a definite period of
time near the end of the project during which
Title I personnel can leave the demonse
tration centers and work with teachers In
other schools of the region, A reasonable
schedule for a three-year Title Il program
might jook 1ike this:

2, Six morthsesSet up centers; operate,
test and refine Innovative
programs, Make peces.
sary changes,

b. 1 1/2 years-«Operate inmnovitive pro-
grams and test their re.
sults on studenls and/or
faculty, Alkw observae

tions,
¢, 1 year«-Demonstration center program,
in effect, Is transferred to all
interestead schools of region as
center staff {s relieved of tocal
Acties and allowed to work with
teachers at other schools,

10, include in a project area only those
systems actively interested in incorporating
elements of a soccessful innovative program
into their bocal curricals,

i1, Inchode as far as practical teachers,

(Cortircred on page seven)



Would you like a copy of these publications?

Title 11 ESEA projects aredesignedtotest
ard evalutte promising new programs,
Another vita'. responsibility of such projects
{s to ¢isserainate the findings of this testing
and evaluation to other interested school
systems and to help them establish similar
{nnovative programs.

During the past three years, Project Upper
Cumberland has generated a series of special
papers and other printed material whichmay
be of value to educators of this region, A lst
of available titles follows, Interested persons
may request free coples of any papers which

interest them,

A number of [ssues of MIRRORING
CHANGE have conlained special reports on
components of Project Upper Cumberiand,
Colpiu of the following issues stillarearail.
able:

1. A specla) report on sensitivity training
for teachers.,

2. A speclal report on the Crossville
cultural arts program,

3. A apecial report co evakuation of ine
novative programs,

4. A special report on dissemination of
information about innovative programs,

5. An in-depth summary of the first year
of the peoX ct.

8. An In-depth summary of the second year
of the project.

Conles of the following mimeographed

publications also are available:

1. "Guldance and the Cultural Arts,”
evaluation report on the second year of
the demonatration programs at Crosse
ville and Cookerille,

2. A summary of findings tran the second
your's avatuation of the in.service pro-
gram for teackers,

3. A prelimninary report on the 19¢8.69
evaluation of the in-service program,

4, A curriculum guide for art In grades

Conference produces

{Cartinned from page st}
citirens, school board and county court
members in planning discusstons,

12, Make available 0 all interested srs-
tems Jesson plans and othet printed materials
developed for wse In innovative programs,

1. Try 10 ortert faculty, sthudents and pa-
rents of schools scheduled i becomne demons«
tration centers 30 that Bhey will mndetstand
a new program and support R,

14, Only test programs within the fireal
capability of participating systems to absord
and sepport when Title I ESEA support ends,

one and two, prepared by Mrs, Thelma
Sorrell, art teacher at Crossville Ele«
mentary Schaol,

5. A reporl on the crestive dramatics
program of Mrs, Mary Crsbtree at
Crossvyille Elementsry School,

8. A report on the music program of Mrs.,
Jane Swan at Crossville Elementary
School,

7. A summary of methods, lesson plans and
vbiectives of Mrs. Swan in her elemen-
tary school muste program.

8, A summary of the work of three Title I
ESEA projects In Middle Tennessee:
Project Upper Cumberland, Project
Reachigh, and Project Mid.Teqn,

9. A description of the ways Upper Cum-
berland teachers have adapted humants.
tie techniqws for use in the classroom,

10, A bitliography of material on the
Upper Cumberlands, Including a num-

ber of unpublished master’s theses,

11, Sample lesson plans used in Junfor high
school art classes by Miss Naney
Tucker,

12. A preliminary evalustion report on the
second year's eultural arts program,

13, An evaluation of knowledge and approval

of Profect Upper Cumberland in 1ts 18«

conty region, conducted in 1988-89,
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14. A description of the demonstrstion
program in guidance and counseling at
Cookeville,

15. A curriculum guide for art In grades
3.5, prepared by Mrs, Thelma Socrell,

16, A proposed curriculum gulde for high
school couries In the theater arta,
developed by Mrs, Elleen Sims, Title
[ ESEA teacher at Cumberland County
High School,

17, A tentative plan for elementary gui-
dance program at Sycamore Elemen«
tary School,

18, A plan for widance and counseling
sctivities at Cookeville Junlor High
School, pre,ared by the Title I ESEA
caunselors,

19. A summary of the objectives and
techniques of sensitivity training,
excerpted from the Psychological
Bulletin,

20. One-page summarles of Project Upper
Cumberland's three component proe
grams,

Anyone wishing to obtain one or more coples
of any or all od the above mentioned documents
can write Project Upper Cumbderland, P, O,
Box 375, Uivingston, Tennessee 38570, R
wausd be helpiul to give the rumber of the
ftem along witl: its title,
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‘30," and our thanks to . . .

As we put to bed this, our final tssue of
MIRRORING CHANGE, we want to thank all
those persons who have helped us in connece
tion with Project Upper Cumberland the past
three years,

Many have given us ald, advice and en-
ouragement, and to all we say a sincere
""Thank ’N."

A few deserve spgclal recognition, sl«
though any such Jist runs the risk of omiting
someons equally deserving, The cultural
arts teachers at the Crossville demonstra.
tion center and the counselors st the Cooke-
ville demonstration center musthead the list,

These sridessional educators have givenof
themselves to develop worthahdle innovative
sthool programs In thelr fields. They have
wocked under such handicaps as limited
facilities and large classes and, In s0 doing,
have proved that challenging rew programs do
not necessarily require new schools and large
budgets for materials and s polies.

The cultaral aris teachers and their schools
ared

Crossville Elemectary-«Mrs, Mary Crab.
tres, Mrs, Thelma Sorrell and Mrs, Jane
Swan,

Cumberland Elemirtary.-Misy Judy
Brown, Mrs, Beverly Register and Mist
Nm Tacker,

Cumberland County High Schoole-Mrs,
Elleen Stms and Mr, Joe E4 Hodges.

Mr, David Brandon has been s traveling
Title 1 ESEA teacher during1969-70, bring.
ing music to severa) rurs! schools in Cam.
deriand Couty,

Counselors at Sycamore Elementary School
tn Coukeville are Mrs, Sandra Hornar and
Mrs, Betly Jo McDonsdd, Counselore at
Caookeville Juntor High School are Mrs, Arma
Cotfelt, Mrs. Margaret Hale, Mrs, Wanda

Slagle, Mrs. Eva PearlQuillenand Mrs, Love
Webber,

A special note of appreciation {s due Mrs,
Quillen and her predecessor, Mz, Earl Dial,
for thelr work as local coordinators of the
Title I1 ESEA counseling program. Thanks
also g0 % Combertand and Putnam countles
for providing facilities and supplles ‘or the
Title Il programs In thelr schools and (o the
peincipals and teachers of the five schools
in which the demonstrat'on programs
opersted,

Our appreciation also to the participants
of our three in-service programs, Th  were
oducators who readily adapted toadrastically
changed form of teacher training anddid 90 in
£00d humor and with a professtonal attitude,
Their reaction should help lay to rest the
notion that Upper Cumberland teachers resist
chunge and challenge,

The In-service leaders deserve cur recoge
nition and appeeciation, With little prece.
dent to follow, they hushioned what one edu-
cabor called “the most exciting in-service
program 1 have exsdeienced in my ten years
ol teaching,”

Dr, 0, C, Stewart hols a unique place in
the development and operation of Project
Upper Cumberland, Me acsisted ln planning
the project, served aa fts first director, and
later was a conzaltant and coordinator of the
in-service program,

Other consultamts who helped develop the
cultural arts and counseling programs, es.
pectally during thelr firstyear, included Mrs,
Reba Bacon, Mrs, Rost Stewart, Dr, Join
Flanders. Dr, Edell Hearn and Dr, Sherwell
Tolleson, all of Tennessee Tech,

Tech was kind enough 10 provide facilities
for Be summer norkahops and some Satur.
day meet ogs during the entire three yoaraof

the [nnovative in-service program, A mumber
of Upper Cumberiand school systems likewise
furnished space and utilities for Saturday
meetings of the same. program, They Included
Cumberland, White, Overton, Jackson, Scott,
Clay and Fentress counties; and we ypologite
here for an; omissions. The contributions
of thess eystems and of Tennessee Tech to
the project have been invaluadle,

Diard Hunter, superintendent of Overton
County schools when Project Upper Cumber-
fand was formed, s due the recognition and
appreciation of the entire region tor his
leadership, Overton County has served une
selfishly as fiscal agent for the project al.
though sharing in few direct benefits, thus
setting an example for the entire region when
other projects are considered.

Mr. Hunter's successor as superintendent,
Robert Moles, and his staff have assisted
project personrel tn every way possible,

Several officials of the Tennessee State
Department of Education gave us assistance
and encoursgement, especially Mr, Roy Jones
and his staff,

My personsl appreclation (o Hirold
Willlams, our project coordinator and budget
officer, and Mrs. Margie Lewis, our very
capable secretary, for their contributions,
The necessary administrative work for the
project could not have been done without them,

And a very special thanks to Richard Knight,
Carson Ollver and the folks at the Livings.
ton Enterpeise for their care and attention
0 detall which helped us produce this news.
letter.

it has been s pleasure to work with te
superintendents and other school officlals of
the Upper Cumberlands In carrying on this
project and in stlempting £ develop new
programs for the region, We hope that
Project Upper Cumberland tus helned set s
precedent for regional tnnovative programs
and et the Upper Cumberlands can bufld
on what we have done,

(Signed) Douglas Norman

o - D~ ~PDA D - A G~ -ead
PROJECT UPPER CUMBERLAND Vel Theee, No 82
lme, 1IN
Robert Moles, Swperiatendent
Overton Comaty Schosls
Douglss Netmas, Director
Hareld Williams, Ceordinrier
Mirtering Change is published bi-meaidly by Overton Comsly
Basrd of Education, fiseal agesl for Project Upper Cumberiand,
sppreved ander Tide 111 of e 1943 Elemesiny and Secondary
Education Act. Preject Upper Cumbetiond ks spotsered by the
lollening sthool ytens and districts:
Bledsoe Festress Overten Sequaichie  Ondida
Chay Jackeon Pickett Smlh Sparts
Cambetiand Macon Petasm Van Bures
Dekafh Morgan Seelt Whie York lasthtade
Preject Uppee Cumberland offices are fa the Overtes Oventy .

Beasrd of Edwcativa Ballding, 112 Besell Streel, Liviagston, Teo-
nessre 383°0. Malling sddrem: P. 0. Roz 115, Liviegsien.
Second class pestage pal M Liviagsien, Teanemsee,
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INTRODUCTION

This is a report on the evaluation of the Human Relations
training program for the year 1969-70. This report will endeavor
(pp. 7¢ —/00) to evaluate this Title III program in terms of Phase IV
of the guidelines of the State of Tennessee evaluation procedures
for Title III programs { 3 ,p.37). Phase IV of the guidelines is
described in the following words:

Final evaluation, the fourth phase in the model, provides

for evaluating the effectiveness of the total project or program
by comparing its results with the needs it was designed to ful-
£111 and the objectives which were to be met by the program.

In the foregoing sention on Operational Evaluation the focus
wes on individual, component parts or stages of a project or
program, By contrast, Final Evaluation focuses on the entire
acope of the project and the determination of its success,

or lack of ruccess, in mesting the objectives specified and in
satisfying the needs toward which it was directed.

An effort will also be made to critically evaluate the
contributions of this program in temms of its positive contributions and
drawbacks. It is necessary that this repcrt should be read in conjunc-
tion with the Human Relations Training evaluation report of 1968~69 as
cross~references will be made to this report in the present write up.
For ready reference a copy of 1968~69 report is enclosed in Appendix B.

The present report will be divided into two parts. Part I will
deal with the evaluation of the program during 1969-70 year, Part II
will deal with the Phase IV and the critical evaluation mentioned abov=,

Part I will describe:

A, The nature of the sample.

B. Design and procedure.

C. The instruments used and the results obtained.



D, Implication of the results.,

E. Sumary and conclusions,

Relevant statistical tables are included in the report, for
those readers who might be interested in these, Detalled statistical

analyses are available from the writer on request.



Part L

DESCRIPTION OF THE SAMPLE

Before the actual description of the sample, some characteristics
of the region from which this sample was selected will be described,
While discussing this region, Norman (Q!, Pr.”'-é) 3ays,

Until very recently, commerce and industry found the
geography of the upper Cunberlands too difficult to deal with
and by-passed the region, leaving it in ‘semi-isolation, The
upper reaches of the Cumberland river were too shallow for
tugs and barges, Major highway into the reglon was U,3., 70
North, two lane black-topped road which almost doubled back
on iteelf as it snaked along the rildges from east to west, A
short line railroad, the Tennessee Central, served the upper
Curberlands until 1968, when it was forced to declare bankruptey
and was absorbed by three connecting lines, North-South travel
was entirely dependent upon secondary roads, even more crooked
and discouraging than the east-west route.

Although there were some good times, relatively speaking,
the region's natural resources were steadily depleted during
the first half of the 20th century.

The last boom came during the second World War; after that,
the coal industry was forced to automate and meet the increasing
competition from 6ther forms of industry. The small mines of
Appalachia, including those of the Upper Cumberlands became
unprofitable and were closed by operators without much talk
"about what would become of the miners. Sometimes miners would
report to work on Monday morning only to find closed notices tacked
on mine tipples., One itine closed for its annual vacation period
and then when workers returned after spending their vacation pay,
presented them with a notice that the mine would no longer
operate, :

Federal efforts to ald the poor of Appalachia formerly
known as 'War on Poverty Program" in the upper Cumberlands
have been well intended and burdened with uncertain finances,
brought on by the Vietnam War and changing bureaucratic philosophies,
Soon after the act of Great Soclety legislation was passed in
1965, this country became involved in wide scale warfare in
Vietnam and civil disturbances in urban ghettos. Concern about
national ills focused on the clties., There was a tremendous
outpouring of coverage of ghetto problems in the mass nedia.
Contrasted to attention generated by urban pressure groups and
militant organizations, the people of Appalachia seemed passive
and scattered. National preocrupation with the cities was such
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that national planners overlooked the rural beginnings of

many city problems, Or, if they recognized them, there was

much urgency in the multitude of afflictions of cities like

New York that the rural small town south seemed far away and

was pushed further down the list qf national priorities,

This region which is called Upper Cumberland Region in Tennessee
comprises one-eighth of .the total land area in Tennessee. This area
lost nearly ten per cent of its population between 1950 and 1960, but
since 1960 the trend has reversed and the region is now gaining in
population due primarily to industrial, federal funds and general economic
stimulation, But even as late as 1965, one-half of the households had
an effective buying power of less than $2500,00. For every $100,00 that
the average person in the Uniteci States had to spend, the average Uppelr
Cumberland resident had only $49.00,
| The average educational level for adults 25 years of age and
over in the Upper Cumberland area is mid’-seventﬁ grade for men and
approximately eighth grade for women, If each person with less than
five years of schooling is classified as a functional illiterate,
almost one-fourth of the adult population would fall ﬁto this classifica~
tion,
Some students must ride a school bus three hours or more daily

to attend school that does not provide the type of curriculum needed
to prepars them to live in the last third of the twentieth certury. Of
the 25 high schools in the Upper Cumberland Reglon, 18 have enrollments
of less than 500 students, Thirteen of these 25 schools offer 30 courses
or fewer., Five of the school systems have enrollments of less than 2000

students, Approximately 100 schools have a four-teacher capacity or
loss. One~fourth of the teachers have less than a bachelor's degree, ‘




Art, music, drama, guldance and effective programs in vocatlional
education are almost non-existent, The number of persons per hospital
bed, the number of psrsons for each physician and the number of persons
for each dentist in the area is more than twice as large as the same
ratio for the State of Tennessee

Stewart (%) has raised a basic questior by saying
"How do you improve sducation in such a reglon? We could all give many
answers but one main iigredient which has to be considered is the
classroom teacher, We could build fine buildings, provide elaborate
equipment, increase expenditures and do Just about anything else we
wish, but the only thing ‘hat really makes the difference is the teacher.
Our salaries are too low., We know that by and large we are stuck with
ﬁhe teachers we have and they with us." So, the argument was made that
we must improve the teachers we have, |

The sample consisted of 7/ educators., These educators had
participated in the Human Relations Training brogram either during 1968
or during 1969. Selection of the sample was made by the staff who had
worked during the past two years with these participants, The staff
was assisted Wy the advice of the Director and Co-~director of the project.

The guiding principle of the selgction was to make an effort
to choose (on the basis of clinical judgements) those persons who had
shown potentialities of being successful change agents in the opinion of
the staff. It was not intended that the participants would become
trainers after this experience, but it was hoped that perhaps they could

work as co-trainers with leaders from regional universities or with one

-
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or two trainers who have fonmerly been connected with the Upper Cumberland (i



Program, In this way, it was hoped, that local school systems could
afford to incorporate some Human Relations Training into their inservice
programs,

This sample consisted of 51% males and 49% females. Their
ages ranged from 21 years to 61 years, The mean age was 45.8 years.

- Sixty~-six percent of the participants were married. Their experiences
ranged from elemsntary school to high school, to principal and
educational administrators.

Changes in the entire sample were studied by the administration
of the feedback questionnaire (pp.i(]-1%%) and Fleishman’s i.ea.derahip
Scale ( 1} ).

For a more extensive assessment of change, it was not pos'aible
to study the entire sample due to budgetary restrictions, This
extensive assessment was undertaken by selecting 20 persons from the
sample. These 20 persons comprised the experimental group. A
comparable cont.rpl group of 20 persons was also selected, Details
about the selection of these experimental and control gfoups are given
below.

The 20 persons who comprised the experimenta.l group were
chocen in a random stratified manner from the total number of
participants, The strata used ln the sample selection were the
density of population, the participating counties, the nature of Jjobs
and the kinds of schools from which they came. An effort was made
to have an even nutber of males and females,

In order to select a control group, each participant in the

progran was asked to nominate two individuals who were similar in terms
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of their age, occupation, and nunber of years of teaching experiences
to himself, and who had not participated in the program., Half of the
control group consisted of a random sample from these nominations taking
care that one person was selected at least for each participant. The
other half of the control group was chosen from a school system which
had not been exposed to the Human Relations workshop during the three
yeara, the assumption being that these persons would know less about
this program ihan those who had been chosen by the experimental group.

Participants in the control group were paid $10.00 for each
interview (described on page |{U ). During the workshop each
participant in the experimental group was paid $15.00 for each day
they attended, plus $3.00 a day for each dependent.

A statistical analysis of the ages, income, and the number
of deperidente of the experimental and control groups indicated that the
two groups did not differ from each other significantly.,
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DESIGN AND PROCEDURE

The nature of the sample, the experimental and the control

groups used in this investigation have already been described (pagest-¥ ).

The exact format of the three week human relations program

to which the
under:

1.

2.

3.

members of the experimental group were exposed was as

One week was devoted to a programmed problem solving
exercise, namely, RUPS model ( {73 ).

The second week was devoted to self-examination and planning
for the future and the main instrument uﬁed in this case

‘was a study of ILife Style. An outline of this is given in

Appendix A  page (09 .

The third week was devoted ﬁo a discussion of "back home"
problems in the school aysteﬁs and thelr possible solutions,
This involved interpersonal interactions among persons who
held similar jobs. This was followed by interactions among
different school faculties which in turn were followed by
school systems in a county interchalging and discussing
problems. Lastly, the &ifferent counties made an attempt

to arrive at a solution of some of thelr problems.

This phase of traininé encouraged the participants to draw

on all the skills that they had acquired in the previous two years and

the preceding two weeks,

The evaluation consisted of the following steps:

7
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1. Administration of the Fleishman’seadership Scale ( || )
at the beginning of the three week workshop and at the end
of it to all the participants,

2, Administration of a feedback questionnaire at the end of
the three week workshop to the participants, A copy of
this questionnaire can bs found in Appendix R, pages{CT-¥ .
This questionnaire attempted to find out the participants!
perceptions in the area of their improveme~t of skills
in problem solving, their feelings about the RUPS model,
and the possible applications of the Human Relations Training
program to their inservice training programs back homé.

It also tried to tap their feelings about the Life Plan
Program and tried to elicit their ideas about their plans
for problem solving in the back home situations,

3. The 20 persons who comprised the control group and the 20
persons who comprised the experimental group (the dctails
of the selection have already been given on pages J-¥ )
were interviewed by experienced interviewers. The
interview outline which was followed can be seen on page

|10 of the Appendix A,

These interviews attempted to assess whether or not the
interviewses felt that they had functioned differently in their job
roles dpring the past school year as compared to the previous year or
whether or not they had done thinga differently during this period of

time .

It also attempted to assess if there were any changes in their _—

(
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relationships with their superiors. An effort was made to learn
more about these changes and their feelings towards their superiors.
They were also asked ifthey related differently or felt differently
towards their students and if they had instituted any new activities
in their school programs during the past school years. In addition,
an affort was made to find out if the teacher’s community relation-
ships had been different during the past year. The interview ended
by the interviewee being asked to describe what were the experiences
that changed him most in his life.

The interview took anywhere from 435 minutes to one hour and

extensive nondirective probing was used by the interviewers to elicit

the maximum possible information. Bue to unavoidable circumsj:ances
{e.g., failure of the tape recorders to record the interviews,
persons showing up for interviews who'could not be considered as
adequate study subjects in the light of the criteria of sanmple ée-
lection) only 19 interviews in the experirental group and 18 inter-
views in the control group were used in this study.

The interview data were content analyzed and appropriate
statistical tests run. The Finjgns;s on the basis of these are dis-
cussed later on pages .

4. The persons comprising the experimental  and control
groups were given a questionnaire with a request that it
be handed over to their superiors by them for completion.

This questionraire was designed to assess the superior’s
perception of changes in the experimental and control

groups, A copy of the question contained in this



[
questionnaire can be seen on page {1l  oFf Appendix A.
Onty nine of the experimental group superiors and twelve
of the control group superiors rcturned this questionnaire
after completion.

It should be pointed out again that part of the cvatuation,
namely, the aspect concerned with the Leadership Scale and the
Feedback Questionnaire used the entire sample, While the other part,
namely, the interviewing, due to budget limitations, was restricted

to a subsample of the participants and a matched control group.




INTERVIEW ANALYSIS

The sample that comprised the experimental and the control
groups has already been deacribed in detail earlier on pages '7'3.

A oopy of the guidelines used for interviewing is contained in the
Appendix A, page |10 .

Four interviewors, three of whom had been trainers in the
human relations program interviewed the two groups. Interviews were
taped then transcribed and content analyzed. All interviews were
conducted in an open-ended manner and extensive probing was used
to get the maximum possible information.

The interviews brought out a series of developments that had
taken place across the state. These changee varied from county to
county but did not vary for the two groups. They consisted of such
things as changes in jobs within the past two or three yeurs, changes
brought about by administrative modifications made in the school systems
such as consolidation of schools. It was felt that both groups had
been exposed to the same sort of changes and that the changes did not
constitute a hardship either in favor of or against a partioular group.

Each of the intervisws does carry an individual flavor and
gives the picture of a person involved with particular types of problems.
Only a very rough attempt will be made to make generalized statements
and statistically compare groups since such statistical comparisons
are not feasible without losing a good deal of the data that is
available. The report therefors will content itself in being more
descriptive and in attempting to bring out the responses as much as they
were elicited by the various interviews.

/3
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The first question that was asked of each interviewee wao,
"How do you feel you have functioned as a teacher in this school year
as compared to previous years?" The question inad sometimes to be
modified because the participants of the experimental group felt that
the changes had ocourred not during the past year but since their
experiences in the training labs. The question was therefore generally
nodified to mean within the past two or three years rather than a striot
chronological year.

A striking difference in the responses of the two groups
(experimental and control) with very little overlap was the mamer in
wvhich the question was interpreted. On the whole the experimental
group perceived this question to refer to intrapersonal changes and
and talked ot.uhmgoa in their own attitudes, their communication
skille and differences in teaching methods that they had employed. The
problem may have been partly compourded by the fact that nearly all
the interviewers were past trainers of the sensitivity training labe
a0 that when thess trainers asked these quutiona the respondents
assumed that they were talking about variables that they had discussed
wvithin the training labe.

The control group on the other hand generally tended to
refor to changes that had taken place in the external ciroumstances of
their jSobe and talked of changes in their job, changes in the school
system such as consolidation of schools, etc. A few of these, but a
small minority, did refer to the changes as related to their own
personalities.
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In categorising the respondents!' statements in terms of
whether they referred to he personal changes or to the physical changes
we find that sixteen of the experimental group spontaneously referred
to the personal changes and two to the physical changes whereas five
of the controlled referred to personal changes and fourteen to physical
changen. The differences are statistically significant at the more than
.01 level (x°=13.80) (Table | , pagelb ). ,

A look at the types of responses will give a flavor of the
differences in the groups. The experimental group made such statements
as, "The discipline in my room has changed radically. PFormerly I
would paddle any child who answered me in a sarcastic manner. Now I
look for the why, the reason the child is misbehaving. I tell my
students that they may exprees their opinions but they amst express
them in an acceptable manner.® Another one etated, "I feel more
comfortable. I have better relations with-teachers. I know the
difference betwren respect and fear of authority and I feel more open.®
Another stated, "I have learned to epeak out more. I feel more 'in
the group with the others.' I fesl more a participant and less an
observer.® Another one stated, "I feel mave receptive to others!
suggestions and complaints.® Others stated, "I look at other perason's
side of problems more," or "I am accepting people even when I can't
accept 1dsas,” or "1 feel more avare of feelings of others."

Additional responses were such as, "I have realised a
limitation within myself. That is, 1 am not emotionally geared for
working with special types of children.” Or, "I place gieater emphasis
on involving the whole group.” Or, "I permit class discussions to
stray fram subjest matter ocoasionally.”
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Table |
Q. 1. PFunctioning as a Teacher

Nature of Experimental Control Total
Change Group Group

Persongl Change

(including teaching

methods ) 16 5 21
Physical Change (New

Job, external c¢ircun-

stances, work load) 2 14 16
Total 18 19 37

x* = 13.80

p < .001%
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Some of the participants had tried to apply procedures they
had learned in the training labs, Some of them said for instance that
they had tried role playing in their olasses or that they had allowed
subordinate teachers below them to share responsibility of presiding
over faoulty meetings., (ne of the principals stated that he now
involves teachers and parents to get the work done rather than taking
sole responsidility for everything. Another stated that he likes to
H.M out why a student is indifferent and used this information in
compiling tests in order to get thewe students actively involved, Another
stated that she takes initiative in finding ways to improve a ohild!'s
emotional and intellectual situstion,

GCenerally speaking the experimsntal group was clearly avare
of their interpersonal relationships and felt that they had changed and
that their funotion as a teacher was due to the change within themselves
rather than to other changea. This is not to say that they were nit
aware at all of the physical changes. FPor instance, some of them
mentioned that they had a new job or that they now taught a different
type of a olass than they used to or that they were now a sole teacher
in a school where they had been used to being part of a team or that
they had a different type of a job all together. However, as stated
above the predominance of the topics mentioned referred to the inter-
personal relationships with emphasis on the change having been bro.ght
about because of intrapersonal changes.

As opposed to this the control group was not that preocoupied
vith or that avare of their om role. With the exception of five people
vho referred to their personral involvement somstimes in positive and
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sometimes in negative ways the majority of the group referred to the
changes that had taken place in the total school structure, Thelr
responses ranged from, "There is more apparent coopsration,” to, "I
have a new job, it's a different type of a job," "The curriculum is more
strenuous and I have felt it necessary to teach several classes vhich
makes me feel not completely involved in any job," or "This is my first
year at a new type of school and I am teaching more academic subjects
than I used to," or "We are now trying out a new method, the phonetio
wethod, and I feel that I am not covering as much material as in
previocus years." There was a sprinkling of a certain amount of a sence
of frustration in these adjustments to be made and there were references
to vvch things as the teaching load being heavier, classes being larger,
equipment boinj scarce, and more overcroxding in schools,

A foew of the control group referred to changes within then-
selves but as mentioned above there were only five of the control group
who made such statements. Some of these statemente were positive. For
example, one respondent said that he felt more confident in himself,
he had better insight and overall had learned to cope better though
he oould not pinpoint the reasons. Another respondent said that she
felt "more relaxsd in the classroom.” "I talk more to my students to
discover their problems." A third one stated that he savw his role as
a superintendent differently. He felt that he represented the teachers
and the students more and the board of education less. A few of thea
were dissatisfied with what was happening. One of them felt strongly
that her work had deteriorated compared to other years and another one
Was conderned adbout “dispelling my image as an angry and swur teacher.® -
"1 am trying to control my temper more."
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Since there is no resson to assume that the experimsntal
group had fewer problems to tackle with as regards the changes in jodb
structure or in the job itmelf or in the school structure, it ie
interesting to see the differences between the two. The experimental
group is very much aware of themselves and of their owvn change bringing
about changes in things around them. They see the functioring as a
teacher having differed not because of the external changes that have
taken place in their life but because of the change that they have
experienced within themselves. They t.h:retore become a source of change
themselves,

The second question became a little more speoifio and asked
if they had done anything differently as a teacher in the schoul year
(or the past t;wo years) as compared to prior years. At a general
level we find that both the groups did things differently. It seemn
that there had been changes in their functions as a rule.

Only one of the experimental group ani only three out of the
control stated that there had been no change, These differences in terms
of change or no change across the two groups are not statistiocally
significant (Table 2 , page 10).

looking at the typei of anewer's they gave, one finds the
pereistence of the earlier theme, that is, the experimental group tended
more to talk about interpersonal relatiomships and how they could
modify these as opposed to the control group which, to eome extent,
tended to concentrate more on changes residing as outside themsslves.
There is & cortain degrie of overlap here tut the dominant themes still
soonm to be different, The experimental group said auch thinge as that




Table 2
Q. 2. "Done differently" as a Teacher
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Experimental Control Total
Group , Group
Yes 17 16 33
No 1 3 b
Total 18 19 37

x2=1,00 p<.5%0
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they “try to see the students' side more." One respondent gave a
specific example of the change in discipline. He said that a child

who had stolen five dnllars was told by him that if the child returned
the money he would not be paddled, something that he would not have done
in previoua years. Another respondent mentioned the case of & student
who she felt was not doing up to par. The tsacher went out of the way
to talk to the girl and to do t!\ings for hor to show her that she was
wanted and wvas liked. In both instances the respoidents felt that they
would not have been this aws.e of seeking different ways of handling
children's problems.

Other members of the experimental group stated that they took
special interest in problem students, that they asked students how
students feel about things, that they went out of their way to
cozmunicate with those that they daal with «nd try and get all of them
involved in the activities rather than a few. They felt that they were
more expressive, that they had allowed the students to join in planning
their classes, that they had let the students express themselves
nore, that they had asked the parents to encourags them, that they had
listened more to find out what the students liked and how they felt
about the instruotor. One of the respondents said that she was jotting
down ideas about how to help teachers have a better classroom experience.
She added that she felt that she now confronts problems rather than
avoids them and that she offers her own ideas with less anxiety than
she used to,

A fow of them referred to the specific changes that had taken
place in their surroundings, for example, one mentioned that she was now
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teaching all eight grades whereas she only used to teach a few grades
in previous years. Scme stated that they had started with ‘modern
math" and had more instrumental facilities in the classroom than
they used to. One or two had even tried sensitivity training
techniques with their colleaguses,

As opposed to the experimental group, the control group
mentioned such things as using new work books in the courses they
teach or, "I let s’udents work more on their own and give longer
lootures. Both of these changes are due to the faot that the students
I am working with this year are more mature than those of last year."
A third one said that she is working with the whole class and then dividing
them into small groups or "that she was very involved with the new
phenet i¢ techniques being used.” One person mentioned that he was
handling students differently and was being more sympathetic tovards
the students as individuals., Some mentioned a ohange of subject matter
or the type of work that they used. One person had sent a survey to
parents concerning childrents reaction to the kindergarten to better
understand the school or that they had worked especially hard to
change scme of the programs., QGensrally speaking, it seems that the
control group teacher does not ses himeelf as the change agent as much
as the experimental group does.

The next question (Question 3) referred to the respondent's
realtionsaip with other teachers or eolleaguss. Here @in we got
rather striking differences in the two groups.

The experimental group talked in teres of greater avarences
of others, of detter communication with others, of greater acceptance
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of others, and of being more open to others, None of them felt that
there had been any negative interaction with other teachers or colleaguss.
In contrast to this, the control group predominantly (14 out of 19)
stated that there had besn no changs in their relationships with their
colleagues. Thres of the controls had some negative statements about
their relationships and one had some positive atatements., Categorising
the responses in terms of emphasis on avareness, openness, or
communicatinn as opposed to no change and a negative change acroces the
two groups, we get a statistically significant difference (chi-square
31,20 significant beyond the ,001 level) (Table 3 , pagedt).

A look at thes type of responses given ty the two groups show
that the experimental group tends to talk about such things as, "I'm
mors consolous of the complexity of things," "I place greater emphasis
in working together and therefore am more cooperative," "I try tc see
how others feel,” "I try to hear the problems more," "I'm more sensitive
to others! problems,” "I'm more aware of teachers' feelings and talents
through communication,™ "Association with other teachers has halped me
more than anything else,® *I do less prejudging ¢f a prodlem and am more
acoejting of a prodlem, " "I feel more & part and they seem sloser to -
ps. 1 %eel I can talk to them more," "I do not feel as shy and speak
ot more in inter-relationships,” "I make a consoious effort to be
tolerant of others' views if they are different from mine."

The control group, on the other hand, predominantly felt
that there had bean no change in their relationshipes. It sesms that
in this oontext the socoially desirable response as seen by the comtrol

LY

group vas one of no change with implications of that econnoting steadfastness (




Table J
Q. 3. Related Differently to Other Teachers or Peers

Experimental Comtrol Total
Croup QGroup

Changed in a
positive manner 17 1 18
Changed in a
negative manner 0 3 3
No change : 0 1, ) VA
No reply 1 X 1 2
Total 18 " 19 37

X2 =31.20  p<.00l#

/




and loyalty. As mentioned sbove, one person mentioned that the change
had been in a positive direction, She stated that she now had more
meaningful relationships with the other toachers. This respordent
attridbuted this change to an inservice program. The three nsgative
responsis consisted of such things as the respordent feeling that the
other teachsrs were not working as hard 28 she vas or that there

was not aa much "cooperation as there used to be” or "there is less
contaot between the teachers than there used to be,”

. Question four specifically asked about any change in activities
within these relationships with other teacher or peers. A look at
Table # indicates thet ten out of the control and five out of the
experimental group felt that there had been no change in activities.
Twelve, that is a majority of the experimental group, felt that the
change had been of & positive nature, None of the comtrol groups
folt that the activities had ohanged in a positive direction. 0(ne each
in both the groups felt that the change had been in a negative direction
and one out of the experimsntal and three out, of the esontrol felt that
the changes could de attributed to new jobs. lastly, one out of the
experimental and four out of the contred did not refer to this tople.
Statistioally speaking, we find that the differences between the two
groups are significant at the .01 level (ohi equare 19.21).

A look at Table 4 shows that the greatest amount of variance
ocsurs in the perception of change or no change and the change being
poeitive (rows 1 and 2). The specific responses given by the partioipants,
reveal that the experimental group referred to such things as better
camunication, better involvement with others in similar activities,




Table 4 _

Q. 4, Activities Differed in Relation to Teachers or Peasrs

Experimental Control Total
Group Group

Changed in a
positive direction 12 0 12
Changed in a
regative direstion 0 2 2
No change 5 10 15
Hew job 0 3 &
No response 1 L 5
Total 18 19 37

2

x =19.,21 p < .O0L®

A

pru
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better partioipaticn, ete, Some of the examples of types of responses
in this connsction wers, "I gave advice to a new teacher upon reyuest
witich I would not have done befors," or "I gave a program on sensitivity
training that got the teachers involved," or "Tried unsuccessfully to
start a sensitivityltraining group but am trying to change mestings
to make them more interesting and am trying to gain more political
pwwer for the teachers." Sume cthers stated that they were trying to
encoursge teachews o activaly partioipate in faoculty mestings by
allowing them to share the tasck of presiding over mwetings. Some
others still felt that they were trying to work as a team on similar
problems or ''work more clcsely with peers.!

Three out of the control group felt that the change had
been towards i negative direction., Their responses consisted of such
things as "Y don't associate with the teachers hecause they a?o catty,"
or "There is a lack of trust and not as mush interaction as there used
to be, I do not feel at ease," or "Relationships have gotten bad
because of the political eplit." Three of the control group felt that
n?u Job~ had brought about changes which had led to different types
of activities with these peers. They mentioned changes in the
structure of their roles which had led to more or less contact with
their peers.

The next two questions dealt with the respondents' relaticn-
ships with their superiors and any particular kinds of activities that
had changed in this context. Question five dealt with their relation-
ehip with their superiors and question six with their particular

activities. The group differences are not so pronounced in these cases
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a3 they have been in the variables dealt above. The groups did not
show any particular change in thsir relationships with their superiors
(Teble 5, paged? ). Five cut of the experimental group and six out
of the control felt that there had been no changs. Eleven ocut of the
experimontal and nina out of the control felt that the change had
been & positive one, The remaining members of the two groups felt
that the chunge had aither been a negative one or had not really
ocourred in such & way as to be assessed because of the changs in the
Job,

It may be interesting to sus in what manner the two groups
talk about the poeitive rehtiomhip with their superiors. The experi-~
mental tends to talk rore about better communication with their
superior, feel that they are more accepting of their relationship or
s combination of the two. Some of the respondents stated that they
felt freer Lo express their opinion, they felt less inferior and felt
more confident in their relationships, some felt tiaat they had deen
of more help to their principal, or felt closer t‘o the principal
especially the ones who had had sensitivity training. ‘

The control group whgn talking of their positive relationships
talk about feeling closer to the superintendent. The control group
meitioned such things as being able to see the auperin*.endent. mors
because of the new job or that they felt clossr to the superintendent
because of the pelitical. situation within the board of education. Some
of the negative couments made by the group wers that they relt that
in ons case the superior had neglected the job because of political
differences and ancther that the sise of the faculty of the school
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Table 5

Relation with Superiors

Control

Experimentel Tote
Group Croup

Changed in a
positive direction 11 9 20
Changed in a
negative direction 1 3 4
No change 5 6 11
New job l 1l 1
Tctel 18 19 37

12==l;.

08 p<.30
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had made it harder to see the principal camparatively speaking or
that the new prinoipal was riot a very good communicator.

Question mmber s8ix dealt with any differences in the school
activities involving the superiors as such. Here again there are no
striking differences between the groups (Table 6 , page 31 ), Pour
out of the experimental and seven out of the control group felt that
there had been no differences in activities., Eight of the experimental
group and three out of the control group felt that there had been new
activities which they regardsd in a positive manner. Some of the
partioipants mentioned & change in sttitude towards a positive direction
but the total differences here, though more marked than in the question
five, were not etatistically significant (129, 18, p<.10).

Queations seven and eight dealt with the relationahip of the
respondent with students or their subordinates. It dealt with their
relationships with the sturents or their subordinates if the respordent
happened to be & principal or a board of education member. In this
case the differences between the groups were again not marked and did
not approach statistical significance (Table 7 , page3d). Two out
of the experimental group and six out of the control group fslt that
their relationships with the students had not changed in the immediate
past. Fifteen out of the experimental group and elsven out »f the
control mentioned specific relationships with ths students and felt that
these had changed for the better. Two out of the control group arxt none
out of the experimental group felt that their relationships with the
students had deteriorated.

Some of the examples of the types of responses given by the
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Table 6
Q. 6. Activities in Relationship with Superiors

Experinental Control Total
(iroup Group
Changed in a
peaitive direction 8 3 11
Changed jn a
negetive direction 0 3 3

Changed in job atruotunr
hence no comparison

possible 2 5 7
Change in attitude ,

(positive) A 1 5
No change 4 ' 7 1
Total 18 19 37

XX =9,18 p<.10




Table 7
Q. 7. Relationship with Students or Subordinates

Experimental Control Total
Group Group

Changed in & ‘

positive direction 15 11 26
Changed in a .

negative dirsction 0 2 2
Ko change . 2 é 8
No response 1l _ 0 1
Total 18 ' 19 37

%% =565 p<.20




experimental group concerned chiefly with sensitivity, more openness
and acceptance, For example, some said that they listened to the
students more than they used to in trying to find out how they felt.
Others stated that they listened to their teachers if these luappened
to be their subordinates for ideas and suggestions which they had not
previously dono and that they wers more considerate of the subordinate's
feelings., Some of them aleso felt that they had made fewcer snap~
Judgments and listened to the different points of view, they trusted
others more and felt more confidence in threir ability to better
conmunicate tha they had previously heen able to do. There seemed
to be, particularly for the experimental group, & certain imount of
redundancy in the answer to this question and to question numbar one.
Question nwr one had to a Mt oxtent dealt with these sams kinds
of matters though there the respondents had spontanecusly intorpreted
the question to involve relationships with ‘the students.

The control group mentioned such things as that they were
being better accepted by the subordinates or that some of the partiocu-
lar political situations had becume more conducive to better relation-
ships or that they felt oloser to the students or that they felt more
responsible for the students or that they found the subordinates more
friencily. The respondents in the control group who felt that the
relk\tiomhips had deteriorated felit that they had trouble getting
through to the students, found that there was an inorease in cheating
and that there was a lack of intereat on the students! part. Another
respondent felt that he could not get as close to the students because
of the changes in the school structure chiefly the greater enrollment
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in the schools and the larger achwol group as such and missed the olase
contact that he had had in previous years.

Question oight dealt with any activities related to students
that had ' ,en changed in these ysars. Here again we find that the
groups seem to be esomewhat different. The chief area of difference
appears to be what we have termed self-initiated activities, that is,
activities that were irstituted by the teacher or the suparior in
question. Table 8, page 35 shows that two of the experimental and
eight of the control felt that there had heen no change in activities.
Compared to this thirteen out of the experimental mentioned specific
activities that they themselves had initisted ard four out of the control
mentioned such aotivities.‘ Some of the members of the group mentioned
such things as. using specific techniques in establishing more interaction
with the students. They let the students take part in planning and
trying to find out what the students’ interests wore. They alsoc felt
that they wers more active in involving the student towards indepeident
thought or dealing with the students in a more informal aituvaticons.
One or two of the respordents desoribed specific incidents where they
had tried to uss speciml games that the atudent could use in classwork
in order to get him more invelved and be a more actaive participant.
Some felt that they wers now more realietic in their dealings with
problem children and that they could encourage their subordinatee to
work towards their problems more adequately than they used te. '

The small number of the corutrol group who msntionsd partiocular
activities that they had institvted explained that these took the form
of greater emphasiv on participation and less on tesis or giving students




Table 8
Q. 8. Activities in Dealing with Stbordinates

Experimental Control Total
. Group Group
Self-initiated changes 13 b 17
Bxternally initiated
changes 3 7 10 |
Yo change 2 8 10 |
Total 18 19 3

x® = 10,1k  p<.OL*
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more work to do, or move involverant of subordinates in the meetings
that took place or they themselves felt more involved in the activities
that they had. A greater number of the control mentioned the change
in the Job ar such snd the changes in the activities that the job had
Lrought beoauce of the newrssu of the job or the changes in the school
strusture. These were regarded as extornally instituted changes. The
differences between these two groups along these dimensions are
statistically significant 2t greater than .01 level (x2= 10.14)

(Tadle 8 , page 35).

When wo vention here kinds of activities there seenms to Lo
a differenne in the language used by the two groups. The experinenial
group tends tq talk about more perticipation, more acceptance, more
involvemsnt, more problea solving and the control group talks more
on & level of how thay can relate to other people., It is as if the
exporimental group has acquired a new set of language which they are
now using in their classroom situations. To what extent the langusge
cooinicates and conveys the specific natwre of th_o activitien ard to
what extent these activities are in fact different is diffiocult to
Judge.

The last two questions, questions nine and tan, dealt with
their relationships with their commmnity. Question nine asked if the
respondsnt felt that he had related differently to the commmity during
the past two or three years as compared to previous years, Question
tan dealt with any sctivities that they had involved themselves in with
regard to their cosmunities, Here the differences betwean Lhe nature
of the interviews (disaussed separately, ses page BT ) coms a 1ittle
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more pronounced because several of the respondents did not talk about
the relationship with their communities. Seven cut of the experimental
and thres out of the control did not refer to any community relationships
and presumably the interviswer in this case did not specifically ask

for these areas. .

Apart from this we find (Table 9 , page 38) that seven of:
the experimantal and three of the control group related different
relatiomships in various groups. Four out of the experimental and
ten out of the control felt that there had heen no difforence in their
relationships within the community as such. The group differences
are significant statistically at more than .05 level (x% 8.72).

Bamining the responses as sush we find that the experimental
group felt t.hnil. they had joined many more groups, they were more active
than they used to bs, or that they had better relationships with the
PTA, or that tiay tried to talk with the parents more, or that they
had tried to mix with the people mor. and find out how they felt. One
respondent felt that he had dons less in the community than he uged to,

In the control group we f£ind that the respondents mentioned
such things as sperding more time in working in the PTA or the chruches.
A few foll that they were doing less in the commmity than they usod
to and that the ccemmnity had enlarged and it was not possidle for
them to be as actively involved as they used to.

The last question, number ten dealt with the activities within
the commmity that had been different. Here again we find that the
differences between the two groups are not statistically significant (Table 16_,
page 39). Pour out of the experimental and ten out of the control felt




Q. 9. Relationships with the Community

Table 9

Experimental Control Total

Group B Group
Better relationships | 7 3 10
Worse relationshipe o 3 3
No ohange L - 10 1
No response 7 3 10
Yotal 18 19 37

xR =8,78

p<.O5*
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Table 10
Q. 10, Aotivities with Relationship to Community

Experimental Control Total
Croup Group
More activities 11 4 15
Pever activities 2 3 5
No change | [ 10 Ly
;o-::pme ' 1 2 3
;ot_l;—— 18 B U 37

x2 = 6,48  p<.l0
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that there had been no shange in their activities. Eleven out of the
experimental and four out of the control felt that there had been
greater degree of activity in the commmity., Two out of the experi-
mantal and threa out of the control felt that they had becoms less
aoctive within the commmity.

Examining the responses we find that the experimuntal group
mevtioned such things as visiting the community and taking more part
in the local politics. A few of the experimental group mentioned
introducing sensitivity treining in the church, that pecple had beccme
interested in senaitivity training or that they hasl better and oioeor
relationships with the local county officials than they used to.

‘ The oontrol group in this connection mentioned such things
as trying to contact more parents than they used to or generally
participating more than they used to. Two of the control group felt
that they were doing less, one because of illness in the past and the
other that he just did not see a® many parents as he used to in the
past,

ne of thu questions saked not by all of the irterviewers
but by some of them was how much change the respondents felt within
themselves in the past two or three years, the three yuars being the
period when they wers involved in the sensitivity training greaups.

It wvas an atteapt to gauge the extent of the shange that the respondents,
particularly the experimental group, regarded as obvious, espeoially
with reference to other lardmarks in their 1life thet they would wegard
as resporsible for intrapersonal change, No quantitative analysis

oan be made of this answer because apparently the question was asked
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in different ways by different interviewers. However, it seeme that

& great majority of the experimental group felt that the greatest
amount, of change within them had coms due to the aensitivity training,
Some of them mentioned other events in their life but it way safely

be said that at least half of them felt that the grestest amount, of
change had occurred during these past three years. As opposed to this
the control group mentioned several events in the course of their life
not concentrated in the same period of time, They mentioned such events
as & tize when they had taken a nvw course or h&d been sick or had been
to ccllege or had been to the Army or there had been a death in the
fanily or that they had been told some unpleasant things Sy othets
around them.

In ﬂ:llll’y then it appears that the two groups did react
differently and do perceive the ohanges within themselves as being
different. Ona of the global effect in examining through the interviews
is that the experimental group has as it were acquired a new "oculture,"
This culture constitutes of such thingi as talking about ccmmunication,
aocepting each other, greater participation, problem solving, They were
also very much apparently avare of the fact that they were bdeing
interviewed by the trainers who had baen instrumental in propogating
such a "oulture," It is a matter of apsoulation whether they would
have given the same typs of arewer if they had not been questioned by
the sams trainers. The oontrol group apparently has not acquired
such & vocabulary and tends to express gervrally more negative
attitudes than the experimental group doss. One is impressed by the
predominance of positive phreses from the experimental group. It almoet

’
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seens that tvhe experimental group does nct talk about the problems
that must arise in their daily living and does not seem as aware of
obastacles that they face. One of the chief differences in the obstaoles
when they do talk about them is that the experimental group tends to
feel that they have changed and therefore have a different approach to
the same problems whereas the conmtrol group tends to see the scurces
of change as soming from without,




ANALYSIS OF QUESTIONNAIRE CCMPLETED BY SUPERVISORS

The method of construction of this questionnaire and the
method of administration have already bsen described on pagell . ,
A copy of this questicnnaire is contained in the Appendix A page Il

In the first question regarding changes in funotioning from
that of previous years eight of the nine experimental group meabers were
reported to be functioning differently, while of the control group only
8ix of the twelve menbers were reported to be t\_metioning differently.
Statistical analysis by t.e chi square -@atistic with one degres of
freedom (Table1l , page'Pt) indicates the change made by the experimental
group 1s statistically significant (p<.02), The change made by the
sont:irol group is not eignificantly different from what wolild be expeoted
on the basis of chance factors (p = .50). An annlysis of the changes
made by the experimental group indicates the individuals became more
sensitive to others, expressed their opinions more frealy, and were
better listeners. Inoluded in the category of beconing more sensitive
to others were four responses indicating an inorvased emphasis upon
esch child as an individual, three responses indicating wore understanding,
ons response indicating increased empathy, and one response indicating
increased avarensss of the feelings of cthers, Seven of the experimental
group nambers were reported Lo more sasily oxpress their opinions and
pix meabers were reported to be batter listeners, Of the six control
group nsmbers wvho wre reported to have changed, five were roporﬁd to
have bscome more profeasional) and only one imp reported to have inoreased
seheitivity to others.

" the results of the firet question suggest that in the opinion

of supervisors of participants the Aumn relations training program
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Table {1
Functioning Differantly

Group Changed Unchanged 2 p
Experiasntal Oroup 8 i 5.4h | p<.028n
Control Group é é MW | p=.50
Total TN 7 3.5 | p<.10




significantly increased sensitivity in interpersonal situations and
improved communication, both self-expression and receptiveness to

others. The change made by the control group of becoming more proZessional
sesms oonsistent with additional on the job experience,

In the second question regarding teacher initiated activities
sever of the ten experimental group members were reported to have
initiated one or more aotivities, while five of the twelve control
group aembers have initiated ecotivities. Statistice) analysis by ohi
square (Table 12, page 40) indicates while neither was statistically
significant the esperimental group tended to initiate more mctivitiry
(p = .21) than the contral group (p = .58),

An analyeis of the aotivities initiated by experimental group
members indicates that on the basis of the perception of supervisors
four of the members! new activities dealt with instruoctional prograzs,
in-service training, and currioulum changes. Two experimental group
penbdbers initiated activity to improve ccsmunications anong faoulty,
students, and parents. One expsrimental group memder initiated
umitivity prograns in faculty meetirgs to help the other teachers
irorease their understanding of their students. The aotivities
initiated by the five oconmtrol group meabers dealt with instructional
programs, in-service training and curriculva changen.

The results of the sscond question suggest that in the opinicn
of supervisors the human relations training program inoreased teacher
Initiated activities particularly those designed to improve ccamunica-
tions and inorease understanding. Three of the experimsntal growup
meabders initiated activities to improve intorpersonal relationshipe




o~

Tabls 12

Initiate New Activities

Qroup Yos No x? P
Experiment.al Group 7 3 1.60 p=.2A
Control Oroup 5 7 33 p~.58
Total 12 10 | 167 | p<2o

4
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while none of the control group members initiated this typs of ‘aotivity.
Approximately equal proportions of both groups initiated activities
dealing with in-service training, instruotional programs, and
curriculua changes.

The third question ascertains if the teacher has joined or |
s'pported any new activitics started by others. Bight of the ten
experimental group menbers were reported tc have joined and/or supported
activities initiated by others, while five of the twelve control group
membors joined and/or supported activities initiated by others. Statdstical
analysis by chi square (Table 13, page '18) indicates the experimentel
group members support of other initiated activities is significant
at 5% level of confidence, while the resulte of the 'oontrol growp
members were not, significantly different from what would be expected
on the basis of chance factors.

“0f the experimental group members-two Joined groups to
ixprove in-service training, thres worked on improving instructicoal
programs or currioulua guides, and three triod new instructional programs.
Of the five ocontrol group members who supported other initiated
activities four joined groups to inprove instrmictional methoda, three
of the five worked on & silary coamittee, one of the five worked on
improving m-»m« training, and two of the five aided in visite
bty adainistretors and parents to their school.

The results of the third question suggests that acoording
to the supervisors' perceptions the himan relations training progran
inoreases joining and/or support of other initiated actiwities.




Table 13
Join Other Initiated Activities

Group ~ Yen No 12 P
Experimental Group 8 2 3.60 p = .05%
Control Group 5 7 .30 p=.58

Total | 13 9 3.34 p<.15




"
\
B\

The fourth question deals with the teacherts relation to
cther teachers. Analynmis of the results of the experimental 'group
members indicates that nine of the ten members were reported to have
above average relationships with othur teachers ard only one teacher
was reported to have only average relationships. Of the thirteen
control group members three were reported to have less than averagy
relationships, one with average relationships, and the remaining nine
members above average relationships with other teachers. The results
are presented in Table 14, page50.

¥hile a statistical analysis was not significant the results
of queation four suggest that the human relations training program
increased teacher-teacher relutions.

The fifth queation deale with the teacher's relation to
students. Ti:: results of the experimental >group indicate that all had
better than average relationships with their students. Two of the
nine msmbers weres reported to assist students with personal problems,
The results (Table 15, page 5{ ) of the thirteen control group members
irdicate two members have only satisfactory relationships with their
atudents ; nine have better than average relationships, and two mexbers,
‘bobh a&miniatntors, wore reported to have the respect of the students
but their relationship with students was undeterminable. Two members
of the control group were also reportsd to assist students with
personal pr .lems.

Statistioul anklysis wus not significant ard differer~es C
in teacher-student i-ehtiomhipe betwoe::x the experimental and control
groups are slight but do seem to suggest that the human relations training .
progran tends to inorease teacher-student relations.




Table 14

Teacher - Teacher Relations

Group Relationships

Below Averago Avsrage Above Average
Experimental Group 0 1 9
Conirol Group 3 1 9
Total 3 2 18

v
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Table 15
Teacher - Student Relations

Relationships
Group
Average Above Average
Experimental Group 0 9
Control Group 2 9
Total 2 18

e -




The sixth question requssts any additional information that
might be pertinent to understanding the role of the teacher being
evaluated, Analysis of the results of question six did not yisld any
additional relevant information. |

In summary, it can be said that in the opinion of the teachers
and supervisors the human relations training program significarntly
increased sensitivity in interpersonal relations, expressivences of
opinions, and opermess to the opinions of cthers, Th; training tended
to increase self~initiation of new activities and increased jJoining
and/or support of other initiated new activities both of which suggsat
increased concern for improvement or at least inoreased communication
of concern for improvement snd an openness to new ideas and new
techniques. The training also tended to improve teacher-teacher and

teacher-student relations,



FLEISHMAN'S LEADERSHIP OPINION QUESTIONNAIRE

fn an attempt to assess the results of the three ;eeeks pro=
gram (pp. @ ), the participants were administered the Leadership
Opinion Questionnaire by Edward A, Fleishman ( Il ). This question-
naire was administered at the beginning of the workshop and again at
the end of the workshop.

The Leadership Opinion Questionnaire provides measures of
two dimensions of supervisory icadership. The first measure, called
consider'étion, provides some measure of the amount of trust, respect,
and warmth between the supervisor and his subordinates., The second
measure i called structure and is intended to reflect the extent
to which the individual is likely to define and structure his own
role and thosc of his subordinates toward goal achievement, The
ideal situation would, of course, be for an individual to have a
high sc..-e on both scales, the high score on consideration being
indicative of a climate of good rapport and the high score on
structure being indicative of one who plays an active role in
directing gr'oub activities,

The data was grouped into four groups: a pre-group for
consideration scale, a pre-;group for structure scale, a post~-group
For the consideration scale, and a post~group for the structure
scale. Using this data, two t-tests were performed on the mean
scores, pre versus post on consideration and pre versus post on

structure., The results of these t-tests were not signilicant with

A3



the largest mean difference being .74 with means around 50,0.
.In an attempt to explain the non-significant findings, it

was decided to evaluate the nature of the questions being asked by

the questionnaire. In doing this it was noted that the wording of

‘many of the questions was such that it would not be applicable to

the participants who were primarily classroom teachers. Such ques-
tions as those including the ¢erm subordinates do not seem applicable
.in the case of a classroom teacher who has very Few, for all prac-
ti;:al purposes, s@eriws, and one can seriously doubt that the
teachers think of their students as subordinates. Also the cues-
tionnaire refers to the unit in which a person works and this term
would also most |ikely be quite unfamil iar to classroom teachers.
These questions, of course, refer to 1.:he structure part of the
questionnaire. '

On the consideration scale such items as treating persons
under you as equals would hardly be appl icable in the view of a
classroom teacher, Also such things as discussing just how much
work needs to be done in the classroom with the students would also
be confusing to the teachers, Another item, waiting for persons in
the work unit to push new ideas, also seems highly inapplicable to
the classroom situation as no teacher is likely to ;vait for his
studente to sugéest the next topic of study. Another item, about
making decisions for what and how the people under you shall do their o

tasks, seems to leave only one possible answer for the teacher in the (

classroom situation.
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Overall it would appear that while the Leadership Opinion
Questionnaire might be very valid in the industrial setting, its
wording simply makes it inapplicable in the present setting of
| classroom teachers or perhaps oven any setting outside that of
industry. It is fairly obvious that some such instrument is called
for *hat could be used in a more general setting and it may be pos-
sible that the Leadership Opinion Questionnaire could be used as a

basis for constructing such an instrument.
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ANALYSES OF THE FEEDBACK QUESTIONNAIREH*

A questionnaire consisting of fourteen items was administered
to the participants of the workshop with tho intention of finding de~
tails about their reaction to the experiénce. The responses were at
times redundant ‘and at times overlapped. The intention of the ques-
tions was to start from the global responses to the more specific
items. The general impression is that there is a slight inconsis=-
tency in the responses of the participants in that they have some-
times made statements that have partly been contradicted in a later
response. However, since.this practice was not very widespread no
attempt will be made here to analyze these occasional incdnsistencies.
The responses were examined in order of thei.r position on the ques-

tionnaire and the data will be dealt with in that order.

" on
n

ma of the questions could be énswered in a "yes, o,
and "don’t ‘nov” fashion. These responses were classified into
mutual ly exclusive categories. However, ot:hér questions, namely
nutbers 1, 7, ll,l 13(a), 13(b) and 14 were more open-ended. These
responses were classified into several categories which are naither
mutually exclusive nor comprchensive. Consequently, some answers were
classified as falling into more than one category. The per cent in
these questions are an indication of how many of th;: total nuﬁer of
respondents exp’ressed that sentiment rather than a percentage of all

the sertiments expressed, in all cases the percentages were rounded off. -

#Pertinent tables pertaining to this analysis can be found on pp. 66~76 .

O ‘ ~'j "6“
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The f irét question asked was whother the workshop met the expec-
tations of the participants. Ninety-four per cent of the respondents
stated that it did so, four per cent gave a qualified yes, and only
one individual stated that it did not meet his expectations. He felt
that there was too much “confrontation” between emerging leaders. The
people who reported that the workshop did meet their expectations
wholly or paitially gave some details of how this was done. The re-
sponses indicated three main areas of concern. The first section
(items 1 through 4 in Table 17, p.©T) dealt with statements dealing
with the person’s self. The second section (items 5 through 7 in
Table 17, p. ) enphasized the experience of the group as a whole.

The third section (items 8 through 14) dealt with statements dealing
with the workshop sometimes at a global ‘level (items 8 through 10) and
at others its more specific aspects (items 11 through 14). The last
section dealt with statements that were categorized as “generalized.”

A look at Table 17, p. 67, shows that twenty~nine per cent of
the respondents stated that they felt that their understanding of them-
selves was better. Another twenty-nine per cent felt that their rela-
tionships with other people were better. Nine per cent felt that their
ability to communicate was better. Seven per cent falt that they were
able to solve treir problems more adequately. Some of the respondents
did not talk directly about themselves but in their responses talked

more of their participation as a group member, Ten per cent of these

e
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felt that all of them understood each other better. One person mentions
specifically that they were able to "air” their problems, | One person
felt that the opportunity to meet new people was very helpful. There
‘were some comments made on the nature of the general workshop. Twenty-
five ber cent felt that the experience was relevant to their jobs. Ten
per cent felt that the useful things were some specific techniques that
they acquired during the experience. Seven per cent felt that the staff
was good.' One person specifically mentioned Or. Busby as being good and
one person mentioned that the workshop was better planned than last year.
One person each a‘so mentioned that the “RUPS” was good; one feit that
it was bad. Some of the respondents felt that the experience was good
but did rot qual ify the goodness of the experience or make any comments
about how it generalized either to themselves or to their jobs o etc.
This group constituted thirteen per cent.

The next question asked was if the ex(.aeriemes had made a person
more or less competent to do inservice training, or if the degree of
competence remained unchanged. Here (Table 18 , p. €7 ) ninety-nine per
cent of the people felt that they were more comperent and one per-son
felt that his competence had remained the same. No one stated that he
had become less competent due to the experience.

The third question (Table 19 , p.$é3 ) dealt with their intantions
to use innovative techniques in their classrooms or their feeling that

these techniques were not applicable and that they did not plan to use

A
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these. Hore again the majority felt very positively and ninety-one
per cent of the respondents felt that they would use innov;tive tech-
niques in their classrooms. One person felt that the techniques were
not applicable to the classroom and two people stated that they did not
plan to use these techniques in their classroom. Three people, namely
four per cent of the group, felt that the question was really not
applicable at all. Since these responses were not qualified, it is
difficult to assess what the group implied,

The fourth question (Table 20, p. €1 ) dealt with improvement in
their skills in attacking problems., There was unanimous agreement that
their s.'<i|is in problem solving had improved as such.

The fifth question (TaBle 22, p. M) dealt with their reaction
to a particular section of the workshop.and how meaningful the “RUPS”
mode} was as a learning experience. The majority of the participants
found the course meaningful. Twenty=ecight pe;' cent stated that it was
?very meaningful” and fifty-seven stated that it was “"meaningful.”
Thirteen per cent felt that it was only somewhat meaningful and one
person felt that it was ”"meaningless.”

Question six (Table 23, p. 7/ ) dealt with their opinion of
whether "RUPS” model should be made available to all teachers in their
inservice training. Eighty=Five per cent of the participants felt that
it should be made available snd fifteen per cent had some doubts about

this and could not make up their minds one way or the other.
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Question seven (Table 21 , p,T0)asked them to describe three
aspects of the life plan program and how it could be adw in their
back home situations. Twenty-one per cent of the respondents did not
given any msponsé to this particular aspuct, Nineteen per cent men-
tioned "life focus and goals.” Six per cent felt that it could point
out conmon problems and another six per cent felt that it could help
them understand values of the students. Twelve per cent falt that it
could help them solve and understand their family, church, or the P.T.A.
Nineteen per cent felt that they could understand the faculty and teachers
somewhat better, Thirteen per cent mentioned one specific technique or
the other. The thirteen poi* cent consisted of almost one person each
mentioning such things as strength "perception bombardment,” "life chart
plan,” "peak and weak experiences,” "Joe-Harry window.” Six per cent
mentioned that the obituary and epitaph were helpful. Seven per cent
felt that the feedback practice could be applied to the back home
situation. Three per cent felt that the |ife plan program was partially
useful and one person Felt that it was of no help to him.

The eighth question (Table 24 , p. ! ) asked whether they would
reconmend the |ife program to another group of teachers. The majority
of the respondonts felt that they would and a small minority either did
not respond or felt that they would not. Ninety-one per cent of the
respondents felt that thoy would recommend the |ife plan program to
othar sets of teachers and two people felt that they would not and six

per cent did not give any opinion at all,
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The ninth question (Table 26, p.73) dealt with the usefulness
of Dr, Busby’s talk. Here the range of opinions is somewhat more
varied, Sixteen per cent folt that the talk was “very useful® and
forty per cent felt that it was “useful.” Another lerge section,
thirty-eight per cent felt that it was only slightly useful and four
per cont felt that it was not useful at all and one person did not
respord to the question.

The tenth question (Table 27, p. 73) dealt with the success of
the triad T-groups and the degres to which they could make use of the
learning opportunities provided in that experience. The majority of
participeni;s, nmaly sixty-two per cent, felt that it was successful
ard could be applied a great deal. Thirty-seven per cent felt that
it could apply to some extent and one person felt that it could apply
to a very small degree. ‘

Question eleven (Table 25, p.1d) dealt with how their learn-
ing opportunities in these triad T-groups could be improved. The re-
sponses ranged over a series of topics. Fifteen per cent felt that
their experiences could be improved by listening better. Presumably
they referred to their own behavior in this case. Thirty-one per
cent felt that if they could share their thoughts more or generally
got more involved with the grouwp the experience would be more meaning=-
ful. Twelve per cent falt that they needed more feedback. Some of
these respordents specifically mentioned the need for more negative
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Feedback, Another large segment felt that more time needed to be spent
on these experiences. This constituted eighteen per cent of the re-
spordents. Thirteen per cent were critical of the trainers and stated
that better trainers would have meant better learning experiences and
one or two within this group felt that better planning, especially ex-
traneous noise, that could be eliminated would have added to the ex-
perience. Ten per cent either did not know or had no suggestions to
make. Nine per cent of the people did not responde One or two people
mentioned that the groups should have been smaller or that there should
have been more ex‘rcises,

The twelfth question (Table 28 , p.73) dealt with their assess-
mont of their irwolvement and commitment to their back home plans from
this learning experience, A fairly large majority, namely sixty-five
per cent of the participants, felt that thoir_involvement could be
rated as baing pretty high, thirty=four felt that it was only some and
ona person felt that there was very little involvement.

Question thirteen (Teble 29, p. Tt and Table 30, p.75) asked
what experience concerning the problem solving back home helped thom
the most and what experiences in that same section of the workshop helped
them the least. Yo the first section of the question (Table 29 , p. M),
namaly what helped them the most, ten per cent gave no response, Three
per cent felt that nothing helped them the most, Twenty-four per cent
felt that the "Force Field Analysis” helped them the most. Ten per cent

(
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falt that the involvement of the county members was the most useful
Twelve per cent felt that the experience consisted of problems being
brought out and some of them being solved, Three per cent felt that it
led 'bo a greatar involvement on the part of others and four per cent |
felt that it involved into selecting specific problems. Nine per cent
falt that it brought out a sense of priority of what things are most
recessary, Six per cent falt that the T-group aspect of the exerience
was most helpful, Four per cent felt that the similarity of problems
occurring across the groups seemed helpful to them. Amother six per
cent folt that the fact that almost everybody participated oqually was
the most helpful. One person each mentioned some specific item such
as the fact of “staying in the group and fighting it out,” "feedback,”
"commitment to tasks and to goals,” "RUPS model,” ard “building the
monument,” One person felt that the whole experience had little use
for him: In the second half of the question (Tablo 30 , p.75) where
they wero asked to moention what experiences were least helpful, forty-
six per cent did not respord whercas four per cent stated that every-
thing was useful, Three per cent falt that the nced to get consensus
was least holpful ard seven per cont felt that too much time was spent
on "reporting.” Three por cent falt that knowing the long range goals
that are not capable of baing solved was not helpful and another three
per cent £ (t that writing things down that would not be carried out
anyway was not helpful. Seven per cent felt that "building the monu-

ment” was least halpful, A murber of people mentioned one specific
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item as such, These varied from saying that the last section of the
workshop or the methods of gaining confidence from peopie ‘or- the lack
of adequate time For the triads were least helpful. One respondent each
also mentioned such things as that the teachers did not want to bring
the issues out and were very stubborn, another mentioned a lack of dis=
cipline in tie group or a lack of thoughtfulness or explosive remarks
or emphasis on saxual jokes by the trainer. However, these responses
were given by a total of thirteen per cont. This cannot bo constituted
as ona catogory since the responses covered a wide range of complaints
though only one person montioned the specific complaint in each casa,
Tho last question, number fourteen (Table 31 , p.76) asked for
any odditional conments that the respondents wanted to make. Here a
large section, namely forty~thres per cant, did not make any comments,
Eighteen per cent of the respondents hoped for personal benefits out
of tho workshop. Another nineteen per cent commented that the experi-
ence was alther enjoyablo or usaful to them. Another equally large
section of the respondents, namaly about twenty per cent, mentioned
one specific ovent at a time, Theso responses ranged so widely over a
range of topics that they could not be categorized into small categories
ard in each case only one person mentioned that particular item, The
respondants stated that the werkshop was helpful for poverty, another
thought it was helpful to the county program, a third was critical of -
a trainer, another was critical of a truiner because of too mxch empha- i

sis on sex, another was critical of the syerintendent and the principal,
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another felt that the participants had reacted the way it had been
planned (presumably by the trainers). One felt that thenel was too
mch structure and one felt that it might be useful for other people
but he did zot think it did him any good. |t may be stated that the
fourteenth quastion was somewhat redundant and most of them had already
made some statements under question one and had given their opinions
in that matter,

Looking over the tables it might scem that there was one indi-
vidual wh- frlt that he got absolutely nothing out of the workshop he
had expected. An exmaination of the responses shows that it was not
tho same individual who said that he got nothing but ivariably ome
person folt that he got nothing out of the specific section of the
workshop and not tho same person replied in the negative under the
various itoms,

In sumary it may be stated that the genoral response was
positive. The majority of the participants were satisfiod with the
way the workshop was run, There are instances of spxcific complaints
spread over the ratge of respcnsas.. Numerically, they constitute a
minority. How relevant and how focal these criticisms are can only

be determined in view of the general goals of the workshop.



Q 1.

Yos
Yes and No
No

Table 16
Did the workshop meet your expectations?
| No,
64
3
1

X
94X

3%

1%



Tablel?

Q 1, Ways in which workshop met expectations -

Emphasis on self

1, "My understanding of
self 1s better,"

2. "My understanding of
relationships with others
is better."”

3. "My abilit! to communicate
is better,

4, "My ability to solve
problems is better,"

Enphasis an group

8. "Al) of us understand
each other better,"

6, "We aired our problems,”

7. "We met new people.”

Emphaszis on workshoo
8., "Workshop was relevant
to my job,"

9. "Workshop was relevant
to student-teacher
relationships,.”

10, "Workshop offered
good techniques,”

11, "Norkshop staf{f was good,"

12, Workshop better planned

No, %
20 29%
20 29%
6 9%
5 %
1 10%
1 %
1 1%
17 25%
1 1%
7 10%
5 ™%
1 1%

¢7



Table 17 (Cont'd,)

13, RUPS was good
14, RUPS was bad

Genoxellzed statement
Kithout reforonce to specifics

15, Generally good

No.,

1¥
1%

13%

A
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Table 18

Q 2, Competency to do In-Service Training

No, X
A, MNore Conmpetent 67 99%
B. Less Competent | 0 -
C. Remained the Saume 1 1%

Table 19

Q 3., Plens to use Innovative Techaique

No. X

A, Yes 62 91X
B. None Applicable ' 1 1%
C. No ' 2 3%
Question not applicable 3 X

Table 20
Q 4, Skills in Probdlem Solving

No, X
A. Improved 66 100%
B, Not Improved 0 -

c. NO 0 -
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Table 2t

Q 7. Description of three aspects of Life Plan Program
that could be adopted to back home situations,

No. X
1. No response 14 21%
2. Life Focus and goals 13 19%
3. Points up common probleas 4 6%
4, Helps solve problems 4 6%
5. Helps in understanding 10 15%
student values
6. Helps in underltandinx 6 12%
family, church, or PT
7. Helps in understending 13 19%
faculty and teachers
6., Montion of specific techniques, 9 13%
e.g., life-chart, peak and weak
experiences and Jo~Harry window
9, Obituary and epitaph 4 6%
10, Feedbaock 5 (h )
11. Partially good 2 x

12, No help 1 1%
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Teble 22
Q 85, RUPS Mudel
No. 3
A. Very Meaningful 19 28%
B. Meaningful | 39 51%
C. Somewhat Meaningful 9 13%
D. Meaningless 1 1IN
Table 23
Q 6. Should RUPS Model be made availeble?
. No, X
A. Yes ' 58 85%
B. Ne ' o -
C. Am Not Sure 10 15%
Tadble 24
Q 6. Would you recommend the Life Plen Program?
No. X
A, Yes 62 91%
B, No 2 3%

Did Not Answer 4 6%




1,

3.

4.

S.

Table 25

Q 11, How learning opportunities could be improved
in the Triad T-Group

No. %

No response . 6 9%
By listening better 10 15%
By sharing thoughts or by 21 31%
becoming more involved

By more feedback 8 12%
By all participants being 2 3%
from the same county

By fewer people _ . 1 1%
By more exercises 2 3%
By more time being spent on it 12 18%
By hsving better trainers or 9 13%

better planning

10, No suggestions 7 10%




Table 26
Q 9, Usefulness of Dr, Busby’'s Talk

No. %
A, Very Useful 11 16%
B. Useful ' 27 40%
C. Slightly Useful 26 38%
D. Not Useful 3 4%
Did Not Answer 1 1%

Table 27
Q 10, Success of Triad T~Groups

Mo, %

A. A Great Deal . 42 62%
B. Some 25 37%
C. Very Little 1 1%

Teble 28 .

Q 12, Involvement and Commitment to Back Horme Plans

No, %
A. A Great Deal 44 65%
B. Some ’ 23 34%

C. Very Little 1 1%
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Table 29

Q 13a, Experience that was helpful in the “Problems
solving for back home" section,

No. X
1. No response 7 10%
2, None were helpful 2 3%
3. Force field analysis 16 24%
4. Involving of countj personnel 7 10%
5. Problems were brought out 8 12%
and solved
6, Getting others involved 2 3%
7. Selecting the problems 3 4%
8. Realizing "things that 6 9%
are necessary"”
9., T-groups 4 6%
10, Similarity of problenms | 3 4%
11, Understanding PTA orgenization ‘ 1 1%
12, Feedbaok _ 1 1%
13. Commitment to the task 1 1X
14, RUPS . : 1 1%
15, Building the monument 1 1%
16. Equal participation by all | 4 6%
17, Staying in.the group and "fighting 1 1%
it out"
18. "Going from large perception | S 1%

to small detail”
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Teble 30

Q 13b., Least helpful experience in the problem
solving for back home,

No. %
1, No response 31 46X%
2., Wus bored by some 1 1%
3. It was all useful 3 a%
4, Giving consensusl answers 2 3%
5. Too much time spent on reporting 5 7%
6. Large group work 1 1%
7. Knowing long rang: goals that 2 3%
are not solubte.
8. Writing things that will not 2 3%
be carried out
9. Not enough time for triads 20 30%
10, Noise ' 2 3%.
11, Monument ’ 5 7%
12, The last section 1 1%
13. Methods of gaining confidence 1 1%
in poople
14, Teachers being stubborn 1 1%
15, Lack of discipline | 1 1%
16. Brainstorming 1 1%
17. Force theory , 1 1%
18, Triads 1 1%

19. Specific behavior of trainers 2 3%
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Table 31

Q 14, Additional comments

No. %
1. No response 30 44%
Nega a : a
2, Criticism of a trainer ' 2 3%
3. Too much emphasis on sex 1 1%
4. Too much structure 1 1%
5. Critici m of superintendents 1 1%
and principals .
6. "We reacted the way it had been 1 1%
plaaned” (connotation of
hidden agenda)
7. Useful for others but not me 1 1%
Positive remerks
8. Hope for personal benefits 12 18%
9. Enjoyable or useful experience 13 19%
10. Best workshop so far 1 1%
11, Helpful for problems of poverty 1 1%
12, Helpful for the county ) 1 1%
13. Meet new people 1 1%
14, Other teachers rhould 1 1%
also get it

15. More aware of new people 1 1%




Part 7L

FINAL FVALUATION

As has been mentioned earlier ( ]er ; this section will
attempt to evaluate the three years Human Relations Training Program.
An effort will be made to discuss the shortcomings and achievements
of this program. In the end the prégram will be evaluated in terms
of the overall‘goals of Title III as stated in Design for Tennessse
Assessment and Evaluation of Title III ESEA ( 3 ). This evaluation
of the Title III program will be concerned only with the Human Relations
Training aspect of this Title III program because the writer has not
been involved in any other aspect of this particuwlar Title IIX program,
hence, he is pot in a position to make any Jjudgements in aﬁy other
context. |

Shortcomings,
Shortcomings of this program will be discussed under the following

general headings:

a. Administrative and budgetary limitations; ,

b. Theoretical, methodological and design shortcomings.
Adninistrative and Budgetary Iimitations,

If the writer were asked to list the cne single most important
limitation in this program, it would have to be the budgetary restrictions.
During the third year of the program the budget was transfgrred from
the federal government to the State goverrment and adequate monies needed
for a comprehensivé evaluation of the Human Relations Prcgram could
not be budgeted accqrding t2 the advice given to the writer by the
director of the project. For instance, during the planning stages of

the third year program the writer specifically recommended that adequate
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funds should be made available for travel of the researchers for data
collection, and for payment of the subjects in the control group. As
the research progressed, the writer was advised that no such funds were
available and that he had to make the best use of the limited funds
availsble., In the writer's opinion this definitely effected the
comprehensiveness of the last year!s evaluation. No funds were avallable
to hire adequately trained interviewers nor were any funds avallable
to train untrained intervieﬁers adequately. As is evident from Part I,
clinical interview formed the foundation stone of the third year'é |
evaluation. In the writer's opinion a scientific evaluation is far more
important for future planning even at the expense of extensiveness of
any program.:

It must be stated that the director of the project was quite
cooperative and helped the writer in all manners possible within the
budgetary limitatiors,

‘ For reasons unknown to the present writer, no systematic
evaluation was plamned during the firot year of the program in spite
of the state guidelines { 3 ) being very clear abou£ the necessity
of doing so. Towards the end of the first year!s program at the ¥riter!s
insistence with the then project director, he was allowed to prepere a
rough and hurried questionnaire to get a qQuick feedback from the
participants. These responses were tabulated and the resﬁlts presented
at the Tennessee Psychological Association's annual meeting ( LQX )e
It is felt that so fe~ as & comprehensive evaluatian is concerned no
effort wasn made towards it during the first year and this had to be an

administrative decision, It was at the writer'!s insistence that the

—— — ————



project director during the secornd year of the program decided to think

seriously about an evaluation, The report on these findingé is enclosad
in Appendix B,

e —— —
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Theoretical, Methodological and Design Shortcomings
It would be helpful to give a brief overview of the project as

it is hoped that this will make the criticisms in this area more
meaningful.

Human relations training techniques were used with educators
and educationsal admin;atrators in the Upper Cumberland Region for a
period of three years. At this point we might take a broad look over
what transpired and come up with some statements about what might be
done for the future or wha. indications one can arrive at from a general
examination of the whole program,

Briefly, let us examine what transpired. In the first year
of the program a group of educators reccrmended by their superiors
for human relations training program were sent to a central locatiﬁn
where they went through two weeks of human relations training and
met subsequently on a numbsr of Saturdays: As has been mentimned
above, accept for the administratioh of a hurriedly prepared feedback
questiomnaire for the first year no assessment of changes taking place
was made,

The second year 150 participants went through a similar
experience, At thist ime, a comprehensive assessment program was
instituted. A complete report of this program has already been submitted
(Appendix B), Measures derived from suqh different theoreéical models
of personality as Leary, Cattel, Sheestrom (1%5;'1 35), and Frankel-
Brunswik ( | )} were used in order to assess these changes, Not
all of the 150 were apparently present at the several points in time

when the tests were given but for the most part the large majority of
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the 150 took a pretest consisting of several measﬁres at the beginning
of the human relations training labératory. They took post-test I
right after the three week intensive training period and a post-test II
after six months of the training period. lA control group of 50 went
through the pretest procedures and the post-test II procedures. Practical
financial limitations did not allow the control group to get the testing
at the time of the post-test I.

In summary, the results of the massive assexsment program were
that the participants had changed and that the change had occurred
in different directions and st different places (see Appendix B).

Thé massive assessment program also attempted to see if those
who came in contact with these participants, namely, their superiors
and their students, perceived them differently. Here again, some differences
were found (see Appendix B). '

During the third year of the program only I/ participants were
involved in another series of human relations training techniques (p. & ).
At this time, no large scale assessment was attempted sincé it would have
essentially been a duplication of the assessment done in the second year.
These participants, however, gave subjective reactions to the intensive
training program at the end of the three weeks.,

Approximately six monthas later, 19 of these participants (experi-
mental group) were followed up in interviews, o

It was decided to use intensive open-ended clinical intervieu
techniques for tt;e 'third year to gather as much information as possible
about the changes based on the external criteria (p. ‘4 , Appendix B)

and to supplement the findings of the second year about the external
Q
[R]Ceriteria changes.

IToxt Provided by ERI
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A group of 18 other educators and educational adminiptrators
(control group) were also interviewed in order to make comparisons,
A still smaller number of principals of these two groups, namely, nine
of the experimental group and 12 of the control, sent back the ratings
of these persons concerned. We, then, have varying deg~ees of data
collected at various times.

As reported earlier, it is apparent that the partisipants in
tie hunan relations program training changed along various dimensions.
In order to get a clearer pioture of what kind of changes occurred
and in what directions these changes took, one might proceed by first
asking what is meant by the "human relations training techniques," As
we know ( '*¥ )}, the terms connote different programs for
different groups. Each set of tralners sets up a different type of a
training program, depending on his theoretical allegiance as well as
value systems, Looking at the program itself as described elsewhere
(fp.?ﬁ‘EO), we find that the program changed and evolved from the firgt
year to the third year. The trainers themselves changed though a few
of them remained constant over the three years. The progfam evolved
as a function of what the trainers who stayed within the program regarded
as the most useful experience for the teachers. One would assume that
these judgements were based on the trainers! prior experiegces with the
types of groups that they ha¢ dealt with. It would be int;resting to
gee what role the trainers played in this enterprise., As the psychotherapy
research has shownl(Harmor), any such person playing such a dominant role -
in a group invariably transmits his value sysliems to those who come in
close contact with him. It would be interesting, therefore, to know
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what the value systems of these trainers were, We do not £e yet have
any stated goals of the trainers or of the program as such apart from
a global statement that the intention was to make the teacher more
effective.

Since the assessment program in the second year showed that all
types of changes occurred in the participa.n’cs, the value systems of the
trainers could be made a point of inquiry and one of focal interest in
a similar enterprise in the future, We do know from the literature that
during recenl years greater and greater emphasis has been placed on what
may best be desoribed as the experimenter variable, that is, the
participant observer plays a more active role than had been assumed
previously. "It would, therefors, be logicel for any major assessment
program to take into account the differences within the trainers and
how these differences in t heir interactions with the partiqii:ants relate
to the changes brought about within the participants, At the present
Juncture, a certain amount of selection within the trainers took placé.
One would presume that thess were due to such factors &s interpersonal
relitionships between the trainers, their own life aitﬁations, their
degres of involvement in the program, and such othier ratters that were
conducive to thelr making judgements in one direction or another. So
one of the major points not covered 'in tiie present assessment progran
is the role of the trainer; the effects his value systema,! his personality,
his stated goals have on these participants., Perhaps along with the

participants, the trainers should take the same measures themselves in

LT

order to establish the differences along the same dimensions, (
Secondly, one should also ask the trainers to state clearly



whet they regard as their goals, It is apparent in any research that tl
rogults of the training program are never completely determined by the
stated goals of that program, Serendipity is a common phenomenon, and
ons wonders, therefore, why it would be useful to have these goals made
explioit, The theoretical rationale for making one's intentions overt
is that "1t would help a better integration of future programs and also
help to test out the subjective convictions of the tralners of what

in their program is useful or what is not, One may learn a little frou
the vast and conflioting research in the broad field of psychotherapy
that not everything a therapist does .s regarded as importait by others
around them or by those who are exposed to their treatment‘. If any
clarification 1s to be sought in the field, such a program becomes imper=-
ative, ‘

Before proceeding to talk about sone of the things that we can
learn from the data itself, we might briefly mention some of other
shortaemings of the program as such, The shortcomings unfortunately
detract from the importance of the findings as well as the degree i
whioh one can generalise from these findings to other groups no matter
how closely similar they might bo, One of the major shortcomings of the
program appears to be the choice of semples. Samples were chosen not
according to statis’ical proc‘eduroa which would maximige the generaliza-
tiocn of results but according to jJudgements made by either the superiors
or the trainers,

In the first two years, the participants were chosen on the
recomendation of their superiors, a fact which would cloud the sube
sequent finding that thess superiors then pruceeded to find these




P

5¢

participants as generally being more effective than a group of controls
who did not go through such an experience.

In ths original proposal for this program, the following comments
are made regavding the selection of the sample:

A total of 150 prinoipals and teachsrs will be recommended

by their superintendents for participation in the training program.

These will be selected by the Title III staff on the basis of

their profesaional qualifications and willingness to participate,
No rationale for using this procedure of sample selection is given in
the proposal.

In the third year, the participants were chosen on the basis of
Judgenments made by the trainers as those who would potentially gain
the most. These participants had been through either of the two prior
woerkshops, Wﬁat kinds of covert or overt bilases were playing a part
in this asseszment cannot really be judged because we do not have the
data. Such a selection procedurs would further cast doubt on the broad
generaligations one can make from these findings in view of the fact
that during the second year the experiment2al group found the trainers,
the principals, and superiors as being more powerful than the control
group did (see p, 3] of Appendix B), In view of the genern findings
mentioned adbove, namely, the role of the trainer, this additional

confirmation subjectively experienced by the participants would make

1t more explicit that the basis for the selection be made somewhat

more covert, The trainers had the data of the massive asser -ment program
conducted during the second year and results on various tests of how the
participants had changed or not changed, None of these objective
indices were chosen as A basis for selection., It was not possidle to
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follow this procedure due to budgetary restrictions as it would have
meant the expenditure of more professional time than what was available
within the budget limits,

Tt 18 feasible that the interviewers clinically tapped the same
people who would have been chosen on the basis of these dimensions.
However, it is also re_asible that such factors as mutual liking and
degres of rapport wiith the participants were the major determinants
of this choice, If it were feasible, it would be interesting to see
the characteristice of the participants chosen by the trainers.

' The method of chooeing control group in the third year is
open to coriticism that it is not a randomly selected sample., Again,
this procedure of selection {p.B ) was decided upon due to cost factors
as it would have entailed a lot more expense to choose matched control
subjects on a random basis, .

We are not unaware of the practica.l problems involved in the
selection of such a sampis. The difficulty of getting peopls to come
to a central place cannot possidbly be undevestimatod, In this light,
it may be stated that most of the partioipants had come in not on a
voluntary basis necessarily but because of the recommendations mads by
the superior and the subtle coercive naturs of such a recommendation
as well as financial rewards that they got becavse of such a participation.
It may be remembersd that in this region (p.4 ) a financial reward of
such a nature is a very great incentive and not something to be ignored,

One also must realize the handicaps that a team of outsiders,
as at least some of the trainers were, encounters when dealing with the

type of region that we are dealing with here (Cumins & Cumains \357).
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These shortcomings should be kept in mind as things that one would ideally
not like to have had occurred but wers unavoidable within the confines
of the sociological context perhaps.

| it has been mantioned earlier (p.7 ) that due to budgetary
restrictions it was not possible to éelect carefully all the interviewers
nor was it possible to give them extensive training in the type of
interview (p.79 ) uz;ad in this investigation, Pour interviewers,
three of whom had been trainers in the Human Relations workshops,
interviewed the control and the experimental groups,

A careful examination of the interview data showed a range of
differences within the interviews. Unfortunately, the data is not
available for a in depth statistical analysis to assess t};e offect of
the interviewsrs., It seams obvious, however, that the intervierers
differed somewhat in the type of interviewing they did. For example,
some interviewers stuck closely to a aeri;a of ten queations that had
been prepared as a guide for interviews and asked more direct and
structured questions whereas other interviewsrs used their ten questions
as a guide in an open-ended type of interview, There wers also differences
in the degree to which the interviewer asked for dates that substantiated
the statement made by the participants, For example, whereas one
interviewer may get a response as, "l feel quite different this year
and 1 feel that I have done things differently,® another ihterviewer
went on to find ou} axarples of the typ2s of differences the participant
in question was t@lking atout and found incidences of where this had
ocourred. Not all of the respondants covered the same areas of thelr -

-

1ife. There were instances where a respondent had not covered a certain (




point and obviously was not specifically asked by the interviewer,

We do not know the effect of such variables as the halo effect,
In other words we do not know how many of the students {p.497, Appendix B)
knew that their teachers had or had not been to the human relations
training workshops, We do not know how many were even aware of such a
workehop and what psychological meaning it had for them. However in
view of the predominantly negative picture painted by the students of
their teachers, it is apparent that the halo effect if it was present
was not really pronounced. As compared to the students the principals!
ratings did not show many changes. The general tendency of the
principals not to make any negative statements about those that they
were rating, reduced the effectiveness of the scale being used.

It 1s interesting to see that when the control group was
interviewed, during the last year of the pyoJect, they had no
hesitation in talking about the problems thay encountered in their
life. Generally speaking, one gets the impression that the control
group is more preoccupied with the external events and talke more
about the changes that have occurred in their role atmetufes, the
obstacles they face and the frustration they experience in their
daily routine, As compared to this the experimental group, in this
cAse, has a greater preoccuvpation with their own reastions and their
own offectiveness and do not concentrate as much on the ext‘ernal sur-
roundings as do thn control, lHere again we may mention that they were
being interviewed by trainers with whoa they had by now clearly
associated the Moulture® of the Hunan Relations training workshop, In
fact the two groups differ markedly in which they interpret the interview

Sa
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questionrs and the connotations they place on the same words. What
their responses would have been made had the assessment been done by
outsiders who did not clearly belong to a part of the program, it is
difficult to say. Interestingly enough the followup group of 19
did not pass .on the forms for the brinoipals' ratings to the same
degree that the control group did. Whether this was a function of the
greater preoccupation with one'!s own goal and a reduced preoccupation
with one's surroundings or whether some other factors were at play,
it 1s difficult to judge. Only nine out of the 18 who have been
interviewed have a prinecipalts rating on them as oppnsed to 12 out of
the control, '

It has already been repeatedly pointed out that bﬁdgetar}
considerations were responsible for the above mentioned shortcomings.,

One may mention here that any prc;gram that is undertsaken by
any set of administrators anywhere,if it '15 to be used as a source of
epplicable infcrmation to other areas must within it have an assessment
program, The commitment to the assessment program, thersfore, should
be regarded as a major one and the nature of the assessment should not
be allowed to suffer in preference of the size of the_ program itself.
It {s, of course, a matter of ultim(.e value judgement but it seems
not so far fetched to say that a complex and comprehensive program
without any assessment would not be worth much whereas a tmaller progran
with a clear idea of where it stands, what it can perpetuate, and what
it can curtail in the long range of a greater beneficial value not only

to the administrators but also to the communities for which such programs
O re instituted.
IC




¥/

Achievements

Let us now turn our attention' towards recapitulating some of
the achievements of this program which have been presentcd in Part |
of this report and are contained in Appendix B. It is felt that the
evaluation in spitg of the shortcomings mentioned carlier does demon-
strate clearly that educators do change significantly as a result of
being exposed to humn relations training program.

As is evidenced from Appendix B that in line with Martin's
(1957) and Canpbell and Dunnott’s (1968) distinction of internal
and oxternal criteria for change, the present program attempted to
study changes produced as a result of human relations training along
both these dimensions. Several studies have ettenpted to study these
changes (Bennis, Burk, Cutter, Herrington, & Hoffman, 1957; Burk &
Bannis, 1961) but without the use nf control grouwps. One pioneering
aspect of the present eveluation that cannot be ignored is that it is
possibly for the first time that a systomatic attempt has been made
to use matched control groups (in spite of budgetary |imitations) to
rule out any placebo offects. There are numerous stwlies availeble
in the literature (Tohman, Zenger, & Wechsler, 1959; Massanih &
Carlson, 1962) that have attempted to study the effects of human
relations traln'ing without using control groups and this has resulted
in the difficulty that no dafinite conclisions can be drawn about the
findings.,
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It has becen demonstrated that the educators bocame less
authoritarian as a result of their oxposition to human relations
training (p. 7 , Apperdix B). More specifically, this implies that
they became less superstitious and more open minded. They became
less »igid in their thinking and could hardie their hostilities in
a more realistic mnner.

It scems that as a result of \ » sition to this program, the
educators bocamo moroe time conmpetent, thercby implying that they
worre ablo to tie the past and the futume to tha present in a mean-
ingful continuity. They devoloped greater faith in the_ futuro with-
out rigid"or overly realistic goals. [t also scems that the educators’
ability to use good judgement in the application of values also
inci'eased,

There is also some avidence that thoy became more sensitive
to their own needs and feel ings and their self-regard was enhanced
in a marked Ffashion,

The educators started accepting themselves a little better
in spite of thoir weaknossea, There was also an approciable in-

‘crease In the capacity for intimate contact with other human beings
as a result of exposition to human relations tmining.!

The present cvaluation of the program has also demonstrated
that as a rosult of oxposition to human relations training, the
echicators saw thomselves as goad and forcaful lecaders; they said




that they 1iked responsibility and giving orders. Evidence is also
presented to point out that the participants in the program became
more straightforvard ard direct in their relationship to others and
they reported to have become less robollious and less distrustful of
othors. They also said that thoy were less timid ard less sel f-
punishing. They said that they were able to look at themselves
realistically and criticize themselves if necessary.

it also scems that exposition to human relations training
pregram enabled them to davelop a realistic respect for authority
ard they became eppreciative of the help of others. They viewed
themselves as giving more freely of themselves and help'ing others.
They also felt that they had become more cons iderata.

It also seems that the participants who were exposed to human
relations training were viewed more positively by their principals
axi supervisors as compared to a matched control grouw.

There is also some evidenca to point towards tho fact that
toachers who have beon exposed to human relations training are viewed
differently by the students as compared to teachers who h e not had
a chance to undergo such training, In this context, it is of
interest to quote the must relevant portion of the findings con-
tained in Jetail in Appendix B. On page 92 of this appendix it is
ment ioneds

It is apparent that if a student has been interacting with

a teacher who has been through the Human Rolations Training,

he is more |ikely to be irolved with such activities as
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learning, studying, preparing for the future, as feeling a

sensa of identity with tha teacher whose punishing activities

he perceived as being for his own good, as seecing the future
to be good and as secing his own actions to some extent being
dotermined by himself than if he gets a teacher who has not
had such training.

Tho data generated on the basis of Feedback questionnaires
and the praesant evaluation (gg,‘sg,-g-S) indicate that the partici-
pants perceived the programs very positively and felt that this
would be of tremendous uso to them in their back home situations.

At this stage of the present research, there is no way to find out
whother or not they will be able to put their intentions into
actions. This is a function of the passage of time, and onc has
to wait to find out the long term offects of such a training,

In the interview amalysis contained on pages {):4Q  of Part I,
it has been clearly demonstrated that axperimental and control groups
reacted differently and do percueive the changes within themselves as
being different, The great majority of the experimental group mem-
bers felt that the greatest amount of change within them had come
due to the human relations training. As opposed to this, the con-
trols montioned several events in the course of their lives not
related to human relations training in the same period of time which

had led up to the groatest amount of change in them.

.....



There is also evidence that the experimental group visited
the communities more and took part more in the locai politics as
compared to the control group. They had started introducing human
relations training in their churches and they had better and closer
relationships with the local county officials than they used to.

Thers is evidence to show that menbers of the experimental
grow becams more active in their relationship with tivx PTA ard tried
to talk with the students’ parents more and they tried to mix with
the people more and point out how thoy felt., This was not the case
among the menbers of the control group.

[t seems that as a rosult of the exposition to l\;xmn relations
training, the educators in the oxperimental group reported thoy had
become more accepting and reported solving more problems in their
Jobs and communities than thoy used to as compared to the contral
arowp.

It also seems that as a result of exposition to human relations
training, the educators started initiating new activities in thair
school systems and with their students. They seemed to be intor-
acting more with their students as cowpared to the control group
merbers., It is also interesting to note that they let their students
take part in planning and trying to find out what the students’
interests were, and this was not done by persons who had not been
axposed to human relations training program.

It also scems that the human relations training helped the

-
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educators to conmunicate better with their z;uperiors and their peers.
They felt freer in expressing their opinions, they felt Iéss inferior,
and felt more confident in their relationships, and some of them felt

closer to their principals.

Surmary

The present evaluation has clearly demonstrated very signifi-
cant changes on the basis of the external and internal criteria for
the persons who participated in the human relations training program,
It seems that not only onu’s personal ity changes significantly as a
result of exposition to such a training program, but it seems that
onc is aeble to function better at his job and In his community.

One seess to have more satisfying life in his erviromment. It is
safa to say that the human relations Mm enables one to become
a better teacher,

it would bo interesting to make a few gencral comments about
the role and status of a teacher in our society vis=a~-is human
relations training.

Generally speaking, across the nation the role of the teacher
has not been one of either very great scciolegical powven or one
accorded the respect and status that the teacher has‘ enjoyed in
previous centurfes ard in other places. The teacher has had to
bear the beunt of society’s probless and has had to share in the
blames more than its rewards, Une may mention here that the
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sociological nature of the area in question has generally perhaps
been kinder o its teachers than other parts of the count}-y have been.
The teacher in these areas is not at the bottom of the totem pole.
Ecoﬁanically, aeven though he must of nocessity depend on supplementary
income in order to maEe both ends meet, he is not too far down the
socioeconomic ladder as his colleagues in major suburban sections are.
Because of the general lower educaticnal value of the populus at
large in the area, he is also bound to be awarded greater status
and respect than the generai school teachor gats in other parts,

With this in mind, we may then reflect that any investment
in the teacher becomes an investment for the future., How then
should this investment be best utilized? One may wonder whether
the technical skills given to these teachers shoutd be enhanced,
Whether it would be better for them to be sent buck to school and
their academic skills stirengthened. In view of the Peter Principle,
one would suspect that too high powered a training in this area
would pretty soon make them incompotent for the job they are to do.
In this sense, the more relevant méter'ial especially in view of the
large social unrest in the country as such would scem to be the
improvement of the social skills of the teacher, particdiarvly his
relationships with his students ard with those that he works with
within the social structure, This would be Far more relevant an

area to concentrate on than sending him to graduate school where he

-
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may have a better understanding of Einstein’s theory but not be able
to understand the students he deals with., The general diécontent
across the country and the so-called rebellion of the young would
further emphasize the need for the teacher to become a greater social
participant than 'a gr'éater' academicianythough, of course, we must
recogriize that such divisions are not mutual ty exclusive. |IFf then
we are to concentrate on the teacher, what kind of values would one
hope to instill and what kinds of methods would one use most pro-
fitably and at what stages? The training sessions aimed at enhancing
the teachers’ human relations skills, The assessment programs give
some indi&tion of how and where these changes occur most. Human
relations training seems to be a very powerful tool Tor inculcating
these skills in an educator,

The design for Tenncssce Assessment and Evaluation of Title
1M, ESEA (__Q ) while discussing the goals of Title il funds
states, "Title {|| funds can provide the means For exploring new
ideas, new ways, and demonstrating different means of a-ttacking
identiFied educational problems. Title 111 should be a vehicle for
change by providing funds For coping with prcblem areas. There is
an implied obligation in the long range strategy oF'the. Title 111
to coordinate programs funded from this source and the funds from
other sources, with an expectation that other sources can and will
be available for continuing those programs that hold the greatest

promise,”
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In light of these stated goals of Title Il funding, it can
safely be said that the present program so far as its human relations
training conponent is concerned certainly represents a pioneering
effort in the exploration of new ideas and new ways of making the
teachers more offgactivo on thair jobs, It has demonstrated an inno-
vative ad a ralatively sure means of attacking this vory difficult
problem of teacher improvement.

Because of the pioneering nature of this evaluation, the
writer has been approached by several publishers about writing a
book on the inpl ications and Findings of this program. Several
scientific papers have been presented at professional mectings in
the United States and abroad about the exciting resulta of this
programe A partial list of these is onclosed on page _1C&_ of
‘Appendix A. |

As has bean hinted eariier, it is difficult to say whether
o not this program would be continued by all the participants from
the various school systems in their own onvironment, bu£ the data
suggest that they would like to do o in case thoy could obtain
adequate Funding for such operations. There is aiso some evidence
to indicate that some of the participants are already using tech-
niques they learned during this training to teach thear classes
and to relate to- peers and superiors and are also trying to make

use of their new knowledge in the communities and churches.
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It is felt that a long range fol low=t» of the participants
is vary necossary to find out as to what happens eventually in the
schools and communities as a result of exposition to human relations
tralining,

In case such a program were to be recycled in the future,
suitable steps should be taken to overcome the shortcomings men=
tioned on pagesA0. 1f one can get enough funds and the resultent
professionally trained manpower, it should not be at all difficult
to overcome the shoricomings that were described. From an adminis-
trative point of view, it would seem very necessary that the evaluator
consult with the administrators before a budget request is made and
that adequate monies should be made available to conduct a more

comprehensive evaluation,
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workshop.

" FEEDBACK
QUESTIONNAIRE

~ We are very interested in learning about your reacticns to the three weeks

nwing questions, We do not want you to give your nume.

1.

2.

3.

‘5-

Did the workshop meet your expectation? Yes No

a) If yes, in what ways?

We will greatly appreclate your honest and frank answers to the foll-

b)Y If no, why not?

Please checl. one of the following:

a) I feel that this experience has made me more competent to do in-gervice train-

ing in the back home situation,

b) I feel that thie experience has made me less competent to do in-service train-

ing {n the heck home sfituation.

¢) My competency for in-sexrvice training has remaincd the same,

Please check one of the follcwing: As a result of this experience:

a) I plan to use innovative techniques in my classroom.

b) I feel that none of these techniques are applicable in the classroom.
c) I do not plan to use any of these techniques in my ciaaaroon.
Do you feel that as a result of this experlence:

a) Your skills in problem aolﬁing have iﬁproved.

b} Yowskille in problean solving have not improved.

¢} Your skills in problgm solving are the same.

How meaningful was the_RVPS model to you as a learning experience?
a) Very meaningful __

b) Meaningful

¢) Gomewhat weaningful _____ , .

Meaningless

Tl
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6. Mo you fecl that the RVPS model should be made svailabie to all teachers in
" thelr in-gervicde training program? Yes No An not sure

7. Briefly describe how you could adapt three aspects of the Life Plan Ptog:am
to back home situations.

8. Would you recommend the Life Plan Program to another group of teachers?
Yes No

9. How useful did you find the talk of Dr. nusbﬁ
a) Very useful
b) Ueeful
"¢) Slightly useful .
d) Not useful |

10, How would you rate the degree of success you had in making use of the learning
opportunities provided in the tried (three concentyfic circles) T groups?

a) 'A great deal _ §
b) Some
¢) Very little

L1. How could your learning opportunities in the Triad T group be improved?

12. How would you rate your involvement and commitment to your back home plans from
this learning experience? :

a) A great deal
b) . Some
c) Very little

13.a What experience in the '"problem solving for back home" helped you the most?

13.b What experience in the."problem solving for back bowe' helped you the least?

- ——




LIFE PLAN FRPO0GRAM CQUTLINE

——

Life Line

Discuss

Ten Descriptions of Self, ''Who Am XI1"

Priority Arrangement

Diacuse

Obit and Epitaph

Discuss .

Hho Would I Like to Be?

& Day or Two In Your Life Ten Years From Now.
Eight (8) Categories -- 1isted below _
Formulate Projects To Get To Do Things Wall Yuu Want To Do Well

CATEGCRIES

Peak bxperiences (a list of thidge that matter to you)
Things I Do Well

Things 1 Do Poorly

Things 1 Would. Like To Stop Doing

Things X Would Like To Learn To Do Well

Peak Experiences I Would Like To Have

Values To Be Reslized

Things I Would Like To Start Doing Now.




QUESTICNS USED AS GUIDELINES FOR INTERVIEWS

NAME

1.

2,

3.

b

5.

6.

7.

8.

G

10,

How do you feel you have functioned as a teacher in this school
year ac far as compared to previous years?

Have you done anything differently as a teacher in this school
year as compared to other years?

Do you reel thet you have related differently to other teacheis
in this school. year as compared to previous years?

Have your activities as related to other teachers been any different
during this school year as compared to previous years?

Do you feel that you have related differently to your superiors
(e.8., principal) during this school year as compared to previous
years?

Do you think that your role haa been different during this sohool
year in school activities that involve you and your superiore
(e.8., prinoipal) as compared to previous school years?

Do you feel that you ! ve related differently to students during
this school year as compared to previous years?

Have your activities as related to st\;dents been any different
during this school year as compared to previoua years?

Do you feel that you have redated differently to your community
(e.8., PTA groups, etc.) during this school year as compared to
previous years?

Have your activities as related to your-commit.y (e.g., PIA groups,

etc.) been any different during this achool year as compared to
previous ysars? .

/e



QUESTIONNAIRE FOR SUPERIORS! RATINGS

NAME ¢

1.

2,

3.

be

5

6.

. In your opinion has the above named teacher boen fundtioning

differently in any way during this school year as compared to
previous years? If so, in what ways? Please mention specific
activitiaes,

Has the teacher initiated any activities within the achool system?
Please give details,

Has the tsacher joined in and supported any new activities that
have been started by others in the school? Please give detalls,

How does this teacher relate to other teachers? Please glve
details,

How does the teacher got alung with the students? Please give
some examples if pussibhle,

Is £here‘anything else you can tell us about this teacher which
will help us underatand his role?

/!
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Introduction

Pupils in three Crossville, Tennesgsee, schools have taken part in a unique
culturel arts enrichment program for the past three years. Music, art and
creative dramatics have been & required part of the school curriculum for pupils
in grade one through grade eight. Participation in the cultural arts program
in the high school has been voluntary, and usually limited to one element of the
cultural arts program. For exemple, it is concelvable that & student could
meJor in art after completing the art course sequence in high school. The
high school did not offer 4 music enrichment program the third year because of
personal and scheduling conflicts. The position of music teacher that had been
availsble for the high school was used the last year of the project to provide
traveling services to several rural elementary schooln., The elementary school
program wae the only one that maintained the same personnel throughout the span
of the program. TVo high school teachers out of three remained, and in the
middle schoul there was a complete turnover of teaching personnel in all elements
cf the program.

Teachers were selected on the besis of their education and experience in
their particuler field. A few of the teachers had significant teaching experience
in academic areas; others vere beginning teachers. There was no program coordi-
pator for the cultural arts teachers. Each teacher developed his own program end
carrfel it out with 1ittle direct supersision. Teachers were enployees of the
local school system, but thelr salaries were furmished by Title iII ESEA.
Communications regarding their local schools 0ok the form of traditionsl in-
service teacher meetinge., The county 8chool eystem exerted little supervieion or
control owr the programs, Communications with the project took the foim 07 called
meetings with the total group of cultural arts teachers and visitations by project
peraonnel to classrooms and special programs, plus zepos, latters and telephone
calls betveen the project office and culiuial arte scuools.

Teachors were hired Just before school tegau for the initf{al year. Thewn
was no tize for them to orient the faculty in their schools as to their programs
or their relationsnipe to the academlc program., Xo such orientation sessfont
vere initiated by the cultural aits teachers at any time as the program progressed.
Classroon teachery weare invited to visit olmssiocom of cultural arts teachers,
but they 414 no: pcasess the backgrounl to evaluate or detemine the potential
of the cultural axts program for reguler classroom work.

The cultural ar%s teathers wera given the opportunity 1o design their program
as they desired. Limitations included money ard facilities, both quite limited.
The programs were conducled under regular oromdad 0iissroon conditions with a
ainimua of equipezent. Consultantsd vere provided during the firet ivo years of the
prograa to aid in progran development tnd in noting any speciel prodieme, A
linited travel fund vas avelladble to permit cultural arts teachers an opportunity
to vieit other programs of a eimilar nature,

Evaluation of a cultural arts progranm is unceniably difficult. Many of the
Stdchers' objectives would have deen difficult to quantify and measure. GCeneral
goals focused un the personal development ¢f the individual pupil--his self
concept and Lis avareness of and hia eppreciation of the vorld sbout him, The
initial year's program vas briefly evaiuated bty several visiting consultants vho
vero experts in their ficlds. They described the progran as professicnal and
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effective. The sacond year's program vas evaluated through the use of tests
measuring pupils' creetive thinking and attitudes toward school, self and
community .

Cultural arts pupils displayed considerable ability in original thinking,
as measured by the testan. Attitudes were not dissimiler to pupils in a control
school. Program observation and interviews appeared to support the findings of
the inivial year's evaluators. It was emazing to view the excitement of the pupils
as they actively involved themselves in this unique program. The second year's
evaluation report séid, in part:

"The impact of any enrichment program is slow to be felt in the total
school progrem. The present evaluation reveals significant improvement in areess
of craative thinking which may be a result of the two years of the special cultural
arts program. Attitudinal measures derived from pupils on thirteen concepts
relating to self, school end community vere positive, but not generally
significantly different from the control schocl which has no cultural arts program.

"Observation end interviews reveal a positive attitude tovard the program by
school officials, teachers, pupils, parents and visitors. Teachers report
individual instances of improved pupil bebavior, but behavioral changes will come
slovly because or the many environmental factors affecting the pupils.

"The demorstration programs in the cultural arts have made an immeasuradle
impact in this Appalachian areta. Not only are several thousand pupils receiving
benefits, but teachers and school administrators in surrounding counties have
had an opportunity to view the program in action. Hopefully they will be
in3trumental in initiating similar programs in their home aress.

"Program goals and expectations have been largely mat and in many cuses
exceeded., A problem rerains in the realm of pudlic knowledge of the demonstration
aspects of the progran. Parents and general public apparently see the programs
as a regulayr part of the school offering. Educational administrators in the
demonstration schools are in general agreement as to the value of the prograzs,
but feel helplens in planning for some form of continuation in the face of
extrome needs of their schools.

"Progrom {mpact eppears greatest in progran components touching the largest
nuzbers of pupile directly. The slezentary school programs Seem most effective at
a point in the children's lives vhen they are most open to change and influence,
Pupils generally are pleased with the progrems through high school, dut there
gseems to be & hesitancy bdeginning at the Junior high achool level to enter into
prograns that wvould sot one apart 'rom the peer group. There appears to be &
hesitency to seex counseling and guidance &2 vell as a hesitancy to sesk personal
development through the cultural srts. (The seccnd year's evaluation report
combined discussion of Title II1 cultural arts and counseling programs.)

"Success of the demonstration programs is due in large part to the concentrate
effrrt of providing a total progran. The aane effects wculd require years to
accomplish if fever personnel vere used to present the progran., Equally important
to the success of the totel prcgraa is the professional competencies and
dedicetion of the teachers vho have sacrificed greatly to prove the value of suth
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a venture. BSuccess is measured largely in observational terms of viewing pupils
excitedly involved in learning processes through cultural arts and in development
through guidance and ccunseling assistance.

""One of the greatest problems that would be encountered in en expansion of
the present program would be the leck of trained professional people available for
such programs, coupled wvith the generally low salaries and larxgely inadequate
facilities in already overcrowded school dbuildings.

"Yupils in this Appalachian area fall well behind their urben peers on
standardized tests measuring school learning. Curricula are not consistent with
pupil needs. We have been tortunate to have two demonstration programs designed
to improve pupils' self imege and provide growth-producing experiences. Perhaps
a first priority wvould be the provision of an adequate financial bdasis for schuvol
operation followed by relevant school programs?? uate teaching. It is considered
that both the guidance and cultural arts programs wvould strengthen a school to a
great degree. The teaching processes in these programe emphaisze the uniqueness
of the individual learner and differential growth rates. Many of the techniques
could be genersiized to the regular academic subject aress in an attempt to reach
more pupils. Perhaps the most important value of the program will be in providing
a means whereby the underdeveloped pupil can overcome his cultural, social and
educational deficiencics thrcugh ability to deal with ideas and abstract dota."

The final year's evaluation attempted to: (1) describe the cultural arts
progran elements in some detal. together with changes that have taken place
vith experienco, (2) evaluate the value of consuvltants, travel monies, svaluation
and dissemination, (3) datermine .more conclusively the impact of the program on
pupils, teachers, parunts end community, (i) make recomendations to others
regarding future cultural arts programs, and (5) to present the statistical
findings of later testing on the Toriance Tests of Creative Thinking that was
used in the two previo s years' evaluation propran.

In order to achieve the evaluation poals, individual and group interviev:
vere held, folloved by a rejuirement of individual cultural arts teechers to
describe their vork in a written report. These reports incilvded ell of the areas
suggested above or relevant to the final evaluations. The written reports were
followed by final meetinga as a group and irdividually to further re . ine the
veports. Conclusions of the cultural arts teachers are cummarized in the folloving
chapters of this report.




CULTURAL ARTS

Summary Stutement

The need for a coordinated program was seen a8 both valuable and necessary
by all of the participants in the group evaluations. There was very little
actual correlation and coordination between various segments of the three cultural
arts due to scheduling pressures and physical plant errengements. The group
decided that more planning in curriculum and the progression of learning situations
could have been done. This would have been of benefit to all levels of study as
the parallele between various programs were stressed.

A progrem coordinating the culturel arts activities with other parts of the
school curriculum was seen a8 desirable dy the participants. The interrelation
of all types of learning was recognitzed end jt was thought that learning, in
general, world be enhanced by the wide range and variety of means of self-
expression by the students. Movewent from acadenic isolatic. torard curriculum
orientation seened to be necessary for the program to become more effective end
to be seen as an integrsl part of the school experience.

The direct relationship of a cultural arts area to a specific discipline
vithin tue treditionally academic definition was pointed out dy several of the
group nembers. For instance, music or drama could be used as a motivation or
Tedium for social studies classes, wvhile art techniques could be uaed during the

eBssons.,

The oultural arts activities are a way of presenting scientific principles
and terms, even at the third grade level. Other relationships mentioned were
betveen pusic and mathematics, and music, art and fractions or geometric desizns,
In one specific phase, the cultural arts teachers related their work to space
flight and included scientific terms, as well as the child's place in relationship
to the total environment that has been expinded to outer space,

The central thene of the discussion seemed to bde that the cultural arts
provide many more vays, beyond the previously estsblished ones, for the student
to comunicate. He is given the opportunity and tools with vhich to express
himself more completely than is possidle when he is limited to written and verbal
classroom exchanges. In summary, they serve as thinking and freeirg exercises.

Each of the arts could be used as & teaching tool in the regular classroom.
Teachers who participated In the arts activities of the students wvere adble to use
many of the ideas in their classroom activities. The active participation of
the teachery vas seen as a learning experience for thea.

The cultural arta should be required as part of each student's elducational
experience for the first nine years of school. During the high school years
{grades 10 through 12), the arts should ve avajlable to students on an elective
basis,

In planning such a program, it should be assured from the beginning that the
progran vould work in a poeitive manner. For example, limiting record selection in
nusic class to "Classical" ausic can be even more alienating to the student than
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inclusion of sll types of music. The child's self-concept may deteriorate and
be nuy become even more alienated from the vhole school program through the lack
of relationship to his life.

Beveral tcachers suggested that cultural arts should be vieved as the "heart"
of the school curriculum, rather than as a fringe benefit. "It is most effective
to work from cultural arts to other things," said Mr. Hodges. Mrs. Sorrell thought
that, "In the past the '3 R's' were the core for grades 1 through 12, The core
should de cultural arts."

Mr. Brandon proposed further, "In grades one through three there is a need to
devise a base, increase the attention span and tHe concentration ability of the
students.”" The cultural erts could helr in this respect in the early grades, and
even though traditional instruction is delayed, pupils should end up knowing more
English and arithmetic than with present rote methods.

Cultural arts teachers agreed that it vas the functioning of the mind that
vas exercised through creativity. B8elf-expression in first graders was improved,
as vas attendance, attention and ability to c¢bserve things in the experiments
done at that level. It was thought that similar effects might be found at other
grade levels,

To make the cultural artes core into such an integral part of the school
progras, it would be necessary to:

a. have enlightened and cpen-minded teachers,
b. have expert and non-expert help,
¢, have synopsis and evaluation of each year's work,

d. have consultants evaluate and assist the teachers in correlating
and coordinating their progrem and planning and solving special
problems as they aroee and

e. carry out vork-shops for classroom teachers, using both written and
verbal instruction, 8o that "carry-over" would be greater and the
progras aight be ctntinuous,

The people in the community might be made avare of the functioning of the
prograa in many vays, f.e. "truck-back" plays, art exhibits at pudblic gathering
places, music perforuances for ¢ivic organitations. The objective would be to
get the pudblic in to view the progree~ of the students or, barring that, teke
the students' vork out to the general pubdlie.

Each meader of the discussion group seeaed to have gained something froa
participating in the final evsluation of the three-year Culiural Arts Prograa. In
verbalising their thoughts, they formulated the following recommendations wvhich
could be helpful to educators considering similar cultural arts programs.




[ECOMMENDATIONS

1.

2.

3.

5.

6.

7.

8.

9.

10.

Cultural Arts classeas should be assigned rooms in close proximity to
each other, to faci™ te cooperative ventures. They should be a part
of the total school ,.ogram, rather than a separate entity.

Schedules should be arranged to permit classes to carry over informstion

from one part of cultural arts to another or to permit consolidation of

all three sections 1nto one block of time, team-taught, and designated
as "Cultural Arts."

Correlation of cultural arts with other academic subjects is advisable and
essential.

A cultural arts activities room or museum designated for displays which
would be used as a teaching aid for all perts of the cultural arts program
vas recommended.

Inclusion of the cultural arts as a vital part of the 'teacher-training'
progran in universities and colleges was highly recomrended.

Consultent-evaluatior vorking throughout the program in cooperation
with teachers could be an esasntial part »f a program designed to
change direction tovard greater meaningfulness when needed.

The consultant-evaluator could serve as the culturai arts coordinator,
or i£ not, a broadly prepared individual should be selected for such a
position. The coordinator should encourage and assist individual
teachers to try nev and creative approaches to classroor learning

and interpret such approaches to school officials.

The use or consultants on a periodic but regvlar basis could be an
erfective means of monitoring an educational program. Inter-county
cooperation {8 recommended 80 that consulting fees can be shared.
Cultural arts teachars suggested consultants from outside the immediate
geographic areas vho could provide nev 1deas and different

approaches than are availadle locally.

Evalustion programs, vhen directly contridbuted to by teachers, are

wost effeciive. They feel defensive about evaluation results if not
directly ianvolved. They learn a great deal wore about the effectiveness
of their program vhen deeply involved fn all stages of the evaluation
progran.

School of ficials, doth county and local, should bde involved in all
phases Of any nevw or model program, with definite responsidilities

for program planning, implementing change, evaluation and dissenination.
Perhaps such involvement needs to be specified in a funding proposal.




11.

12,

13,

1k,

L

It appears that teachers (cultural arts and others) need to be utilized
to a greater extent in school curriculum planning. Many teachers are
hesitant to experiment because of poor communication with and some out-
right discouragement from school authorities. More effectiv- ore-school
planning a.d regular in-service meetings could provid2 the c¢n.unels for
effective educational improvement.

Pre-school planning meer*ings should include an introduction of school
personnel to new programs and planc. There i{s e specisl need to allow
teachers' interaction and also to indicete, in some menner, the
interaction of each element of the school curriculum as it becomes &
total school program.

Dissemination efforts are essentfal in any special or model program.
The progrem should probably dbe coordinated by the school system., All
project personnel, teacherc and supervisors should plan and carry out
such dissemination activities.

Teachers' professional development should include encouragement and some
financial support for attending professional meetings and visiting
exemplary programs. Suffieient time should be allotted for such
visitations, and the teacher should heve a responsibility to ehare
learnings vith other school peraonnel.




Evaluation of Progrenm

By Cultural Arts Teachers

Following are romposite summaries of the three phases of the cultural arts
programs~-art, music, and drams-~based upon reports submitted by the Title
II1 ESEA teachers ©o the program evaluator at the end of the third and final
year. The repori for each subject matter area cuts acrose all grade lavels
involved in thrt particular program.

The evaluation questionnaire used as the basis for the cultural srts
teachars' reports is included following the summaries of their replies.

HUSIC

An unusuel aspeat of itle III1 ESEA music program was that it began by
serving children in grades 1-12 in three Crossville schools, but, as a result
of operational) eveluation of the program's effectiveness in high school, {ts
direction was changed during the third yesr. The high achool portion of
the nusic progran was deleted from the cultural arts curriculum and replaced
by an itinersnt teacher serving six rural elementary schools. Thils change
vas based upon recommendations of county school officials, who pointed out that
any continuation of the cultursl arts program wouwld have to involve children in
ryurel as well as city schools and that a roving teacher serving a numbder ¢
small rural schools couid provide valuable data upon which to base possible
future progrems.

The traveling teacher, Mr. David Brandon, had 1,700 pupils who met either
veekly or bi-veekly. In the absence of a prescribed curriculum, his major
goals vere to provide a cursory cultural experience of wide diversion in
nusfcal styles, types and aspects, with other art forms and academic subjects
correlated, vhenever possible, to augment the children's cultural experiences;
to induce creative thought and exnression; to provide an outlet for expression
and personal enjoyment; to promote culiural relativism and open-uindedness,
and to teach & basic methodology in problem solving.

These goals vere more successfully realized in the lover grades; in the
upper grades negative attitudes vhich surfeced after the first four months
forced the teacher to settle for the obvious objectives of providing cultural
experience and crcative -.xpression.

Emphasis in the lower three grades wee on fun with music and hearing,
percelving and reaeabering what was heard, vith patriotic and folk songs most
videly used. Some beginning theory vas introduced in the middle elementary
grades, and a creative project in sonevey connected with pusic was requived of
each pupil. Some contemporary show songs vere introduced in the upper grades,
and & research psper or creative project outelde of class vas required. More
attention was pald to theory and vocal techniques, and historical tackground was
introduced vhere possidle.

The teacher had 35 records, teacher's editions of rusie textbooks for grades
-8, assorted musical instruments and some community-type songbooks. His budget
vas $250, no part of which could be used for equipment.
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Enrichment was emphasized by Mrs. Jane Swan at Crossvilie Elementary School,
covering grades 1-5. One of her main objectives was to help children learn
more avout music and especially to enj)oy singing. Mrs. Swan, like Mrs. Mary
Crebtree, drama teachel at the same school, had no classroom of her own but
went from homeroom to homerrom conducting her music classes. She also met
some classes in the school cafeteria, where a piano was available. She usegd
rhythm instruments, authoharps and Tonettes, which she carried from room to roon
on a wheeled cart along with printed materials. Her budget, like that of all
the cultural aris teachersy was provided through Title I ESEA funds. A set
budget was made available during the first year of the cultural arts program and
was kept current s¢ that a budget balance wes reeadily known. ‘The procedure vas
not followed during the last two years, with some resulting uncertainty about
fund balances.

Mrs. Swan had & number of personal objectives in her music progran, covering
such areas as listening, singing, playing simple instruments, reading music, and
learning rhythm and creativity. 6She also sought to increase the child's
natural love for music and his pleasure in group participation, to help children
develop musically in keeping with their interests and capacities, and to provide
those cliildren with opportunities for creative expression.

Mrs. Beverly Register taught music during the third year at Cumberland
Flementary School, a middle school for grades 6-8. All students were required
to take each of the three cultural arts courses at the middle school. Each
drama and music class met for two LO-minute periods weekly; art class was for
80 minutes once a week. lMMusic cless was held in a small room without adequate
space for creative movement. There were no study guides or books, but there
were a nunber of instruments and audiovisual aids.

Mrs. Register's experiences were typical of the teachers who came into the
cultural arts program after 11 began. Her final report reads in part:

Because the music teacher came into the cultural arts program

during the third end final year, a completely accurate evaluation of
the entire music program cannot be given. Since there were no
reports, lesson plans or evaluations written by previous music
teachers, she hud no idea of the students' attitudes or knowledge
about music at the beginning of the program. She could only try to
evaluate the progress and the changes of attitude that occurred during
the year she taught ... She only knevw that she was teaching in an
area vhere meny of the students had very little specialized study or
experience of any kind in the cultural arts other than a few students
who participated in band or studied privately ... By realizing that
with the end of this program would come the end of many of the
students' contact, study, and experience with cultural arts, she began
{10 recognize the true importance of the program. She felt she must
convey as much appreciation, knowledge, and enjoyment as she possibly
could during the final year in an attempt to guide the students until
they would want to continue this learning and personal enjoyment of
music. During the third year of the cultural arts program at
Cumberland Elementary School, the music teacher gmphasized the elements
of music--melody, rhythm, harmony and form--through singing, listening,
reading, research and discussion.
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One of the most important obJjectives of the music program was to
give the students a1 opportunity to learn about different types of
music so that they could begin to appreciate music and

personally enjoy it. By studying many types of music, the students
would then be able to choose the music they liked and have a reason
for their Judgments. Another objective was to teach the students

the correct way to pronounce and enunciate their words when singing.
Many students can use this information when they sing in chorus

or church choirs or even in popular music groups. The music teacher
taught basic fundamentals of music theory and music history. Another
objective was to gulide the students' understanding of music to an
enthusiasm vhich would encourage their interest and enjoyment in
music and development of their talent. Each of the units taught were
objJectives in the music program. At least the students should be
more aware of music now than before. If they learnsd to enjoy music
personally, any objectives were achieved.

Register described the problems which a teacher may face when trying
Junior high-age students to meny types of music:

The students studied everything from folk and rock music to serious
or classical or "good" music. Because of their limited backgrounds,
the teacher found it extremely difficult to interest the students in
go-called classicel music. The terms "classical" or "symphonic" could
rarely be used. As soon as the students heard these terms, they
immediately said they did not like "that old dull mudic." Although
few of the students had ever seen a live performance, they knew they
did not like it. To them a class based on this music was boring. The
teacher did not demand that the students like or pretend to 1like

it. She simply felt that they should know enough about it to know
why they liked or disliked it. The teacher used a unique bool

Young People's Concert, by Leonard Bernstein, whichpresents listening
examples with excellent chapters to introduce these in a way the
students seemed to identify with. The students responded quite well
to these lessons.

Register also recommended the Music Educator's Journal and the Bowmar

Record Series, which she termed "great." She said that the listening exemples
in the Bowmar Record Series "are appropriate for the (Jjunior high) age group

and there

are many possibilities for creative movement and dramatic activities

to music as well as just listening."

For classroom teachers who wish to continue music ingtruction at Cumberland
Elementary after the cultural arts program, the Title III ESEA teacher turned in
e complete book of lesson plans to the school's principel. Units included
the following:

1. What is Music?

2. The Development of Music

3. The Different Musical Styles
4, Composers

5. Instruments of the Orchestra
6. The Correct Way to Sing
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7. Creative Music Activities (Emphasizing mood

and feeling)

8. Besic Fundamentals of Music (Rhythm, form,
harmony, music reading, musical terms
and symbols)

9. Listening Activities

10, Singing

11. PFolk Music

12. Rock Misic {for fun)

13. Clessical Music

Mrs. Swan also duplicated a series of original socongs written by children
at Crossville Elementary School for distribution to interested teachers.

All three music teachers stressed the desirability and the necessity for
comnunicating to new Title III teachers the philosorhy tehind an innovative
program and its broad goals and specific objectives. The two new teachers who
came into the program after it began also realized the need for complete and
accurate records on previous classes, ineluding irnformation on lesson plsns and
pupil acccmplishments. All of the cultural arts teachers, intluding those in
art and drama, realized the need for orienting other faculty members in their
respective schools about new Title III programs and enlisting their support in
making the new programs part of an overall school operation and curriculum.

Of the three Title III music teachers, only Mrs. Swan, who was with the
program for all three years, had access to consultants furaished by the project.
Based on her appraisal of the value of such consultenus and on the desires
expressed by the two new teachers for consultative help, it is indicated that
professional consultents would be.very valuable during all three years of such
an Inmovative program.

Subjectively, all three music teachers felt that their part of the cultural
arts program had benefically affected large numbers of pupils in ways not
possible to measure objectively. The Crossville Flementary teachers, who had
been with the program all three years, expressed preference for the kind of
evaluation conducted during the first year, when a visiting team of experts were
brought in from area uwniversities to judge the effectiveness of the program and
to make recommendations for the final two years of the project. The second
year's evaluation was built around printed instruments, such as the Torrance
Test of Creative Thinking, in an effort to quantify program achievements,
expecially personal development end changes in attitudes among pupils resulting
from the program. The Cumberland Elementary teachers said that all the cultural
arts staff should have written personal evaluations of their work at the end
of each year so that new teachers would have their records when trying to
evaluate the entire three years of the program.

A music program like that in the three Crossville schools lends itself to
public dissemination better than some other areas of instruction, since formal
programs and concerts featuring pupils can be given. During the last year of
the Title III program, for example, there were three concerts at Cumberland
Elementary School. The entire school participated in the last musical, with
100 pupils in the cast and others helping with props, scenery, costumes, programs
and choreograjhy.

A

C
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How effective these programs Were in persuading the public that the
culturel arts project was valuable enough to support with extra tax dollars is
open to question. One teacher said: 'To influence the (county) court, tax-
payers and educators, you must let the students, their parents and other
teachers sell your program by lining up sore method to confront the people
you want to talk to with a saturation barrage of the opinions of those who
have had a satisfactory or rewarding experience in the program.”

Since all three Crossville schools functioned as demonstration centers
for the entire 16-county project region, teachers from other systems were
Invited to visit and observe cultural arts clssses during the entire project
and especielly during the second year. A number of educators outside of
Cumberland County did respond to the invitation, but the cultural arts teschers
had such large classes and such crowded schedules that they were unable to
explain fully their programs to visitors and to answer questions. One conclusion
to be drewn from these experiences is that the demonstration aspect of Title
III ESEA programs should be stressed sufficiently that local officials allow
enough time in & teacher's schedule to confer with visitors. There also should
be provision for briefing viaitors before hand and for following up on their
interests in the innovative program once they return to their home schools.
Visitations, therefore, should not be a casual thing, but in programs like that
in Crossville should be structured enough that they provlide all concerned,
including visitors and Title III personnel, with satisfactory experiences.
Walk-through visitetions of innovative programs would seem to be of little value
unless they are coupled with a genuine desire on the part of visitors to adapt
a8 meny elements of th new program as possible to their hime situations. There-
fore, the work that is done in creatiig that desire before the visit and the
follov-up in helping visiting teachers utilize innovetive techniques in their
own classrooms can be Just as important as the actual visit itself.

The drama end music teachers at the elementary and middle schools worked
together on preparing public programs and in some team-teaching situations, All
cultural arts teachers participated as resource persons in.a 12-county pre-
school in-service program in Cookeville at the begirnzing of the 1969-T0 school
year. The music teachers, along with other cultural arts teachers, expressed
interest in having more meetings with.n their subject matter fields and
vith project consultants, local school officials and the project stafr.

In discussing administration of the cultural erts program, one music
teacher expressed the desire for a local coorxdinator:

Maybe vhat we-nteded was a local coordinator.for.the whole

program to have held us together and be the one contact with

local authorities. Within our school framework, things worked

fairly smoothly and everything wes done that could be done. Our
principal, however, was unsure about the role ve were to play in

such things as in-service. My recommendation would be that everyone
know as much about the progrem as possible. All should be in complete
agreement on every phase of the program. A local coordinator would
be recomended who is Well versed in all federal programs &s well as
any new ones that might be added to our local system.
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One music teacher yecommended that all pupils in the first five or six
grades be required to attend some unspecified cultural arts classes. Another
fe)t that children should not be required to take music, art and drama, but
be allowed to choose one of the three. She pointed out that all pupils are
not telented in all three fields.

The feelings of the music teachers sbout the value of their program are
well summed up by one instructor:

Students who want to major in nusic, ert or &rema in -collegs

should have an elementary and high school background just as do

the math or history majors. Music, art and drama also are

important in the emotional development of the whole perscn. As

some of the students often sald, music may not teach them to add

or get a job or be useful, but it can certainly meke life more
enjoyeble and meaningful. Even if some of the students do not like
nusic, art or drama, they should not be totally unaware of everything
concerning (these cultural fields).

Concerning the impact of the program, all three music teachers spoke of
adding fun and enjoyment to the pupils' school day. They stressed pupil growth
in thinking and evaluation plus movement eway from rote learning, as well as
broadening children's understanding of music. Some sample comments:

The most perceptible influence on the attitudes and feelings of

the students wes a pleasurable music class experience which made
school a little more fun, thus cutting dcvn a major inhibitive factor
to learning.

One boy told me he would just quit school and go on strike if there
were to be no music, art or drama. Some of the teachers are
beginning to ask for my lesson plans end $deas because they want to
3o as much as they can to rarry on the music program I have started.
The students have found there is more to music than singing, and 1
feel they know more about what makes music and the part they csen
Pley in it. Their outlook hes improved over the three years, and
they realize now that there will be a void in their school life
without (music).

The teacher at Cunmberland Elementary School polled sixth, seventh and
eighth grade students on their feelings about the cultural arts program. To
the question, "Do you think music should be offered in school next year?",

156 sixth graders sald "Yes," and only four said "No." Of the seventh graders,
162 favored offering music and 12 were opposed. In the eighth grade, 159
answered affirmatively, while only 23 were negative. To the question, "Do you
feel that the cultural arts program has helped you?'", the answers were as
follows: sixth grade, 151 yes, 9 no; seventh grade, 156 yes, 17 no; eighth
grade, 139 yes, 43 no. To the question, "Did you learn very much in the
cultural arts program?", 152 sixth grades said "Yes" and only 6 snswered "No."
In the seventh and eighth grades, respectively, 148 and 137 ansvered 'Yes"
while 25 and 45 said "No."
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The music teachers were asked for suggestions to improve existing progrens
and for building new programs. Some of their replies are as follows:

¥Limit cless size to about 25 students.

%Use a team of drama, art and music teachers to work in block of time,
emphasizing interdisciplinary cultural and academic programs.

¥Expose students to many experiences to broaden their knowledge, including
field trips, nature walks, and cultural events.

¥In-service training for all teachers in new techniques and practices
in creative teaching and the cultural arts.

#¥Student involvement in planning the music program, selection of teachers
at the high school level, and some independent study in the creative arts.

%Either sufficient classroom space at each school or an adequately equipped
mobile unit which could be moved from one location to another.

*Adequate instructional materials, including relevant series of music
textbooks, and adequate budgets for materials and supplies.

*Exposure of pupils to live music performences by outside groups of artists.

*A yearly plan of instruction flexible enough to suit student interests.
Included should te a workbook c¢n music fundamentals geared to the student's
level of understanding.

#If personnel in such an innovative program changes, incoming teachers
ghould have interviews with outgoing teachers or principals to become
acquainted with the program as it exists so they will be aware of the musical
backgrounds of the students.

*In Junior high school, a general music course should be required of all
students for one year, with elective courses available in special areas for
the remaining two years,

¥Bmployment of teacher aides with musical aoility.

¥A yeries of several short classes during a week rather than one long
class period.

%A budget of approximately $500 a year for materisls and supplies.

¥Cultural arts teachers could be used to lead a workshcp-type in-service
program for classroom teachers so that an innovative program would be under-
stood and utillized by all teachers. Areas of emphasis in such a teacher
training program should be on materials to take back to the classroom and use
and on techniques in the teaching of music.

The complete reports of the Title III ESEA music teachers from which
this summary was prepared are oa file as an appendix to the final report of
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Project Upper Cumberland, as are the individual reports of the art and drame
teachers.,

DRAMA

The reports of the three drama teachers involved in the Title I1I ESEA
cultural arts program parallel those of the music teachers in many ways, such
as stressing the need for adequate orientation of botii new Title 1II personnel
and of the teachers with whom they are to work when an innovative program is
begun, the necessity for adequate facilities and funds, the difficulty in
evaluating the effectiveness of such a program, and the need for adequate
direction while at the same time allowing enough flexibility and individual
freedom that eachh teacher can make the most of his individual situation.

Two of the three drama teachers were with the Crossville program during its
entire three years. flhey were Mrs. Mary Crabtree, Crossville Elementary School,
and Mrs., Eileeen Simms, Cumberland County High School. Miss Barbara Kuess
was drama teacher at Cumberland Elementary School the first two years of the
program and was replaced by Miss Judy Brown the third year.

Miss Brown, as did the two music teachers who entered the program after
it began, emphasized the need for some kind of continuity between incoming and
outgoing teachers, It seems especielly important that lesson plans used by
each teacher be filed so that new instructore have some idea of what has
gone on before.

Within the broad goals of the project, eacn drema teacher developed her
own cbjectives, in keeping with her school and the sges and needs of her pupils,
Objectives a* the elementary school were to help children formulate their own
idear and to give them the necessary confidence to communicate those ideas.

A principal objective at the middle school was to help students develop their
creative ability. AL the high school, where drama took the form of an elective
course in theater arts, objectives were oupil selr-expression in an open
atmosphere, development of the students' abilities, increasing their under-
standing of values, meanings and purposes; aiding theu to achieve some measure
of success, and encouraging them to express their feelings.

All students at the elementary and middle schools were required to take
drama each week. Five classes in the theater arts Were offered at the high
school, with a totel enrollment of 135 during the third year of the program.
The drama teacher at the elementary school had no classroom of her own but, as
did the music teacher, went from homeroom to homeroom, sometimes as a team
meuwber and sometimes individually, for her classes. The drams students at
the middle school used the school auditorium as their 'classroom." Facilities
were probably best at the hign school, where a large classroom and some special
equipment were made available.

The drama teacher ab the elementary school init!ally had approximately 950
pupils per week, meetiug 27 clesses with 35 to 43 children in each. Each
child had dreme for one hour a week. The teacher had five cla<s pericds for
three days a week and six periods the other two days. Class size decreased
somewhat during the third year of the program, but otherwice conditions remained
about the same during the entire three years.
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Drama at all three schools was taught not with emphasis on formal stage
presentation but as a means of developing the individual child. Specific
objectives of the creative dramatics program at the elementary school during
1969-70 were scheduling activities related to the basic curriculum,including
such subjJects as lenguage arts, social studies, and science; reinforcing
rreviously learned techniques in rbythm, movement and characterization;
providing many experiences in story dramatization, and improving children's
ability in analytical, critical and eleborational thinking. In the middle
school, the creative approach to dramatics lent itself to the use of role
pleying techniques in attacking fictitious and realistic personal problems.
Students g1ap Were encouraged to understand the difference between fictional and
real-life situations.ond between serious drame and comedy.

The teacher tried to help her studentsunderstand the advantages of
studying dramatics and the fine arts. In the same vein, students at the high
school were given an opportunity to attend plays given each Friday by drama
¢lasges., A noticeable improvement in audience behavior occurred during the
project period.

The dramatics program at the elementary school evolved in this manner:
1) 1In 1967-68, the development of the child's awareness and sensitivity was
stressed. 2) In 1968-69, objectives focused on specific dramatic goals,
with emphasis on thought and concentration. 3) In 1969-70, emphasis was on
the use of previously learned dramatic skills in curriculum-related activities.

The middle school program emphaesized development of students' imaginative
povers and expansion of individual potential for creative thinking and expression.
This approach included creative use of the five senses and development of
expressive faculties tec help students communicate better. Pantomime,
improvisation, movement exercises and the spontaneous playing of real-life
situations were some of the techniques used. Music also was used when appropriat
to help stimulate student responses,

Classes were set up on & problem solving basis. A scene's purpose might be
the creation of a mood or emphasizing uvse of one of the senses. After each
scene, the entire class was tsked to c¢riticize the work of the performers,
answering such questions as: "Did they fulfill the purpose of the scene?" and
"How well did they do it?"

The drama teachers used many self-developed materials for stimulating
dramatic experiences, such as pictures, poems, stories, properties, cos’iume
pieces and music. A comprehensive list of books and records particularly
useful in beginning a creative dramatics program in sn elementary school is
included in the appendix to the 1969-T0 Project Uppe: Cumberland report to
the State Department of Education or can be obtained from Mrs. Mary Crabtree
at Crossville Elementary School.

Dr. Barbara McIntyre of Northwestern University was especially helpful
as a drama consultant to the three cultural arts schools. Dr. McIntyre wes
instrumental in helping develop the emphssis on creative classroom dramatics
followed in the program rather than on formal stage plays.

All Jrama teachers, as did the other cultural arts teachers, stressed the e
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di fficulty of evaluating in objective and specific terms the effects of their
progrem on Crogsville school children. Most felt that eveluation of their

kind of program must be done subJectively, utilizing feedback from students,
teachers and parents, At the same time, as one teacher noted, it is difficult
for those not knowledgeable in creative dramatics to evaluate what is taking
place in such a program. As one drama teachers wrote:

It has beccme increasingly difficult to verbelize in regards to

the effects of this program. It has been described time and ageain.
Unfortunately, drama does not leave a picture behind to be comnpared
with en earlier work. We can only compare the child to his earlier
self. A drama teacher is not a psychologist, yet whe claims many
accomplishments in terms of her originel (humsnistic) objectives.
Positive results with the program are shown in the improvezent in
students' verbal ability, vocabulary, and self esteem, as well as
freedom of movement and ability to appear before groups. Self
expression in these pupils is developed to a high degree in comparison
with other pupils of th2 same age. The amount of pupil interaction
has increased and individual students seem to benefit in varying
degrees, but all display more confidence 1in themselves.

As previously noted, there seemed to be good opportunites for team teaching
in drama end music classes, perhaps because there was a natural and desirable
tendency o work together on those musical and drama productions that were
staged for the public,

A serious weskness in the entire cultural arts program, which is often
referred to in reports of all nine teachers and alluded to even more frequently,
was the lack of specific, behavioral objectives for the program, a lack of
planning on the part of project and local authorities before the program became
operational, and a failure to orient both the new Title III ESEA teachers end
veteran faculty members in the schools to which they were assigned about
purposes and procedures of the innovative program. This no doubt was partly
caused by the late funding of the project and by the serious lack of time
between the funding date ard the beginning of the school year when the art,
drama and music proggrams were to be begun. The weakness is pointed up in
this statement of one drama teacher:

If there were any orientation, I was not aware of it., I was

hired two days after school began and met classes two days later.

I was given no instructions or recommendations in my department.

In fact, I was told by both local and project people that they

did now know Just what I was to do, other than mzet each of the

27 cleasses once a week, I do not say this critically. Few areas

are accustomed to creative drama as a c¢lassroom tool., It wes a

baptism by fire. Certainly, we cultural arts teachers were

presented rather poorly to the faculty. The burden seemed to rest

on us to prove that we would not be a bother, It took many months

to wear down the resistance to our progrem, simply because we

caused interruptions. Eventually, the classroom teachers got

accustomed to us and vere able to evaluate our work with their children.

I would recommend & session resembling a mini-workshop during the u/
firat in-service days that would permit the drama teacher to stimulate (ii/
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interest in and explain (her) program to the classroom teachers.
Needless to say, we should have been presented as a blessing, not
& burden.

With the benefit of hindsight, it appears that the cultural arts progran
should have been begun on a pilot basis during the first semester of the 1967-68
school year. Instead, a full-scale prosram attempting to touch ell children
in two of the schools and interested students in the high school was started.

A pilot program would have enabled all the cultural arts teachers to work out
scheduling problems, formulete their individual objectives, confer with consultants
shape thelr programs, and relate what they were doing to existing curricula and
faculties, It also would have given project and local officials time to
familiarize themselves with the purposes and philosophies of Title III ESEA

and to transmit such information to teachers taking part in the innovative
cultural arts program,

There were different ideas about the scope of a creative dramatics program.
The elementary school teacher felt that all children in the lower grades, with
the possible exception of first graders, should have ereative dramatics as part
of their basic curriculum. The middle school teacher said that drama should
primarily be an elective subjJect for junior high students and, if required of
all students, should hive no letter grades,

Other’ recommendations for implementing similar programs were:

*A coordinated program covering grades )-12 to prevent breaks in
progression and overlapping.

*Adequate time for evaluation and dissemination, if these duties are to
be required of Title ITI ESEA teachers.

*Opportunities to visit other programs and talk with those in the same
field.

#Centralization of art, drama and music programs with shared facilities and
materials, Coordination of theSe three programs was seen as desirable by
several cultural arts teachers.

*Adequate facilities and equipment, including at least a modest atage,
a minimum ¢f lighting equipment for public performasnces and storage space for
costumes, properties and audio-visual equipment.

¥Qualified teachers who, if possible, would be both educators and
professional theater persons.

¥A clessroom which can be darkened and have some simple types of lighting.

"@ne teacher noted that something needed to be done to add flavor and a
certain emount of illusion to & claessroom end that lighting is more important
than a stage in this respect."”

*Audio-visual equipment such as 16 nm. proJectors, audio tape recordeis, PR
and videotape recorders and playback cquipment. This would be most helpful in
dramatics instruction,

N\
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#An avenue for ready communicatiors with school authorities. The
progrem must have the support of county and individual school administrators.

Note: A curriculum guide for theater arts I and II in high school wes
developed by Mrs. Simg during the Title III program. She was assisted in
this by Thomas P. Ccoke of the University of Tennessee. The curriculum guide is
included in the aforementioned appendix to the final Project Upper Cumberland

report or perhaps can be obteined from Mrs. Simms at Cumberland County High
School, Crossville,

ART

The art programs in the three Crossville schools were similar in many
ways to the music and drame components elready deseribed. All children at
Crossville Elementary School and Cumberland Elementary School, the middle
3chool in Crossville, were required to teke art each week, while the subject
vas offered at Cumberland County High School on an elective basis. There
consequently were many space and scheduling problems at the first two schools
but more control over these factors at the high school.

Mrs. Thelma Sorrell and Mr. Joe Ed Hodges were with the cultural arts
program all three years at Crossville Elementary and Cumberland County High,
respectively. Miss Nancy Tucker taught ert at Cumberland Elementary School
during the last two years of the Title III project.

At the beginning of the culturel arts program in 1967, the three art
teachers established two long range goals: 1) "Visusl sensitivity--To
help students become aware of the beauty that surrounds them in their everyday
lives. Students must be taught to observe and be aware of visual beauty."
2) "Creativity--To help students create beautiful things. Creativity comes
only through participation. From having created scmething oneself, with
varying degrees of success, one is much more able to appreciate besuty that
others have created."

Activities aimed at achieving these goals and the specific objectives of
di fferent instructors varied. 1In the elementary school, they included making
pictures with paint, crayon, chalk, or cut and torn paper; printing rand
stenciling; making puppets, paper and cardboard toys, masks and decorations;
modeling figures from ¢ley and paper pulp; such crafts as carving, stitchery,
and weaving; making simple booklets; and introduging elements of art
appreciation through displeying reproductions of fine paintings, sculpture,
decorative arts and nature.

Mein cbjeative of the first year's program at the middle school was to
develop an understaunding of design, composition and organization. Later, as
has been noted, crafts were introduced, to be followed by activities emphasizing
visual perception and self-expression. The final phase of the program dealt
with art in three-dimensional form. The teacher felt that art is a whole way
of life and that students should be helped to realize that art exists not only
in paintipng and sculpture but also in the arrangement and decorations in
individual homes, factories, stores and streets. In this connection, students
made architectural plans and designs for cities.
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The high school art program began a8 five classes in first-year art.
During the second year of Title III ESEA, the high school offered three classes
of firat year art and two ol second year art., By the third year, the high
school offerings had progressed to two sections of first-year art, two of
second-year art and one of third-year art. This procedure allowed some
students to build a major in art, The decision to offer courses in such a
sequence was made by the art teacher, with the tacit approval of local school
administrators,

The curriculum for the three-year sequence was cumulative as well as
sequentiel, based on:a philosophy of sending visual messages (the art work of
the students) and receiving visual messages (exercises geared to analysis and
appreciation of art).

Framework for the entirs high ochool art sequence was built on the basic
elements ¢£ art structure: 1line, color, form, shape, texture, composition and
space. Every lesson had one or more of these basics as its foundation. Most
instruction took place in the classroom, but other situations were used, such
as sketching downtown buildings.

It was found that the junior high school art students were at an in-between
age: o0ld enough to learn complicated art procedures but having a short
attention span. It wae recommended that, with this in mind, a junior high art
program be set up to help students get the greatest possible feeling of
achievement without long, laborious effort. Such a program could be divided
into six areas: crafts, painting and drawing, print making, commercial art,
three-dimensiongl art, end environmental design.

An art program necessarily needs more instructional materials and supplies
than some other forms of instruction. During the third year of the cultural
arts prograem, Cumberland County made available to the art program the following
sums for materials end supplies: Cumberland County High School, $1,250;
Cumberland Elementary School, $1,017; Crossville Elementary School, $1,200. in
addition, some bills were paid from local school funds, and during each of the
three years of the program, interested citizens in the community donated about
$600 for the high school art classes.

Title III ESEA furnished a college consultant for the art program during
the project's first two years. Reduction of funds forced elimination of the
consultant from the project budget during the third year. All the art teachers
felt that consullative help was needed, especially in formulating new ideas,
methods and approaches to art instruction; understending the philosophy behind
such instruction, and identifying sources of materials. The suggestion was
made that the teachers themselves should have been allowed to choose théir
own consultant rather than having him named by project administrators.

Publications recommended for those interested in beginning en art program
were Emphasis: Art by Wachoeviak and Remsay and such Journels ss School Arts
and Arts and Crafts. The art teachers concurred with other cultural arts
teachers in Jjudging the subjective evaluation of & team of visiting educators
during the program's first year to be more useful to them than the test-
oriented evaluation of the second year. The nine Crossville teachers also PR
agreed that an obJective evaluation of their kind of program is extremely (
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aifficult if not impossible and that behavioral objectives in the cultural arts
would be Aifficult to write. As one teacher noted:

It {s the teacher's observation that both local and project objectives
have been successfully met, as far as the students' work is conce:nec.
To what extent connot be answered, but case after case of profound
effect on stndents could be listed. Frecm the viev at the teacher's
dusk, day after day, there was certainly evidence of success hundreds
of times. Students generally have become more open, but they still
are not inquisitive or self-directed to a large degree. The students
demonstrate increased appreciation and a desire for more courses.
After greduation, former students indicated that the art program

hed opened nev horizons to them and had aided career delineation.
Three students have gone on to study art elsevhere.

A teacher not in the cultural arts program wrote of its effect on
Crossville Elezentery School pupils:

A8 oue looks back and ponders the effectiveness of the program, one
cannot forget the difficult situations and surroundings that existed.
The art room itself has evolved from an eyesore to a beauty spot. 1Its
beauty has spilled over into the classrooms, hall, library end dining
room. It has been a program that held something for everyone. Teachers
have learned new teaching techniques. Parents have watched with
interest and shared in joys of work well done. But the children

vho participated are the one who have gained the most. They have
reached plateaus and glimpsed visions that invite continuous
exploration, They have knovn the joys of cuccess and the sweet
satisfaction of creating "masterpeices.” We, the adults, will not
Judge them by their finished results alone dbut also by their growth
and development in creating and inventing.

One recommendation from the art teachers sbout evaluation was that, for
sinilar programs, first-rate art educators such as Frank Wacowiack or Edmond
Burk Feldman ¢f the University of Qeorgia be secured to advise Title III
personrel and to xghe operational evaluation of the progran.

The velue of individual effort by Title II1I teachers in dissemination of
information i3 indicated by the large number af published articles on the art
progran, many of them resulting from initiatives of the:teachers themselves.

The high school art program, for instance, has been discussed in at lesst 8ix
nationsl pudblicatione, as well as The Tennessece Teacher, Tennescee Conservationiet
and the Nashville Tennessean Sunday Magazine. The art teacher at Crosaville
Elementary School conducted nt least eight in-service vorkshops for teachers

in five Upper Lumberland counties and has been invited to another in the fall

of 1970,

It was recomdended that visits from educators outside the system should be
for more then one day and should be very csrefully planned. As one Crossville
art teacher said: "We did nol plen well enough for our visitations. We were
too preoccupied, of course, with teaching. Visitors vere short changed. To
g2t other educatcis interested in art, the art teacher nust take the time (and
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it takes a lot of it) to talk with each person individually and to explain.
A patient and enthusiastic teacher can convince slmost every educator of the
value of training for beauty."

An excellent example of cooperation between teashers was that of the art
and jJournalism teachers' at Cumberland County High School joining forces to
produce the school's literary and art magazine, a highly successful creative
outlet for students which received national notice for its quality and vhich
was quite striking and professional in design.

On the subject of program administration, the art teachers had such
conments as!

Future programs should de 8o administered thsat it will be clearly
understood what is expected end vhat is the chain of command.
This should be standard school administretive practice in all areas.

All three art teachera agreed that a local coordinator for the cultural
arts prograems would have been very helpful and would have contributed to the
best results of the total cultural arts component:

As a group, the art teachers felt that their sudbject should be rejquired
of children in grades 1-8 and then be made optional for those in high school,
but they also strongly recommended that teachers in lower gredes see not the
900-plus children with vhonm the Crossville Flementary art teacher worked each
wveek but nesrer the 300 to 350 recommended by national art education
associations,

One encouraging aspect of the high 8chool art program i8 the teacher's
estimate that the program was accepted by 95 percent of the students as &
valid field of study. The idea that art is for girls only or that boys caun.ot
use & paint brush or a ¢rafts tool appsrently has passed. The majority of the
students in the high school program were, in fact, boy3 add many were athletes.
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SUMMARY

Several themts recur throughout all reports of the nine cultural arts
teachers. They suggest some general conclusions which could prove helpful
to anyone considering another Title III ESEA progrem regardless of its emphasis,
vhether cultural arts or something entirely different.

There should be adequate time for planning such en innovative progrem, and
this plenning should involvg, if possible, the teachers, counselors and other
educators who are going to work directly with the program, such as the cultural
arts teachers in Crossville. Coupledwith this planning perhaps should be time
at the beginning of the project for Title III personnel to work with emall
groups of students in developing objectives and testing alternate strategies
toward achieving those objectives, During this time, highly qualified
consultants could be engaged on an in.depth basis to help shape the innovative
program,

Central to the success aund acceptance of an {anovative progranm in a locAl
school is the involvement of its entire staff in {dentifying needs which can
be attacked through Title III ESEA and, if possidble, in planning an innovative
program. The very least that should be done for the faculty and perhaps the
student body ie to orient them at length und on a continuing basis as to the
philosophy, goals and procedures of Title III ESEA. lNeedless to ray, local
system officials, frow the auperintendent and supervisor of {nstruction
through other central office personnel and especially the principals of affected
schools, should know what Title III ESEA is, what it is attempting to do,
should understand the shortternm nature of the program and the hard choices that
systemo must make when Title III ESEA funds are phased out, and should realize
the source of these funds and the reasons why their particular school systenm
has been selected to participate in such a program.

It should be recognized that, in a thrze-year span, turnover of Title 111
personnel is almost inevitable and specific provisions should be made for
orienting replacements about the backgrounds of their programs and vhat has
occurred before their arrival. This last mentioned item will make necessary the
compiling of adequate yearly records and their storage in an accessidle plate,

Educators vho come into a Title III program should recognitze the fact that
they vill be called on to d0 more than simply teach or counsel and that writing
lesson plans, summarizing a semcater's or year's wvork, typing evaluation reports
and participation in disseninatid¢n activities are expected and required of thea.
If they are to teach full-tinme loads with little time during the school day for
such activities, their saleries should de adjusted accordingly to compensate
them for the spe~ial Title 1II duties.

Although an innovative program, by its very nature, often will have 1little
or no local precedent, to the grestest extent possidle those participating in
it should de furnished a conplete job description and should understand lines
of suthority and channels of communication.

In a regional project especially, lines of authority involving project
adninistrators, central office personnel of participating school systems, and
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principals and departmental chairmen of individual schools should be thought
out and spelled out. Othervise, a project may suffer from either too much
direction or too little. One may be as undesirable as the other.

The financial contribution expected of local systems should te spelled cut
in the project proposal and agreed to by ell parties, and where poazsihle Title
III personnel should be given annual budgets for materials and supplies.

It should be recognized that the short term nature of Title III ESEA
programs will consititute a morale hazard for participating educators unless
there is a firm understanding that they will be retained in their same or
aimilar capacities at the end of the innovative project.

N
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EVALUATION QUEHTIONNAIRE

Novhere do we have a concise description of Title III programs that can be
distributed to interested persons. As a group of model programs, it appears that
some residual should be left in affected counties and also be available for those
planning simllar progrars in other ereas.,

Ingtrustions:

Flease prepare concise enl definitive responses to the following “opics. Do
not restate questions. The expected numd - of words will appear in parentheses
after each topie. Write in the objective third person. Your responses should be
typewritten and double sraced. Mail your completed responses in the enclosed
envelope prior to June 15. On June 19 at 9 AM, plen to neet at the siuperintendent's
office in Crossville for individual :neetings to further discuss the topics. Ve
may be involved for the entire working day. In the event you cannot meet Junc 19,
we will have an alternate date of June 22 at the same location. You may be
required to further refine your report in the remaining two weeks of June,

1. Program Deseription (1000 wards),

Describe ycur progran (at your grade level) iincluding your original local
obj2ctives, mateirials, content, budget, operational changes you have made during
the Dast three y=ars, projections for continuation in both optimum and skeletal
form. Set up new, realistic goals for such a program as yours. What types of
behavioral objectives are possible for a cultural arts program (objectives that
can be measured in terms of specific achievements by students)? Estimate the
minimum budget needed for supplies and equipment.

2. Consultants (100 words),

Who were your consultants? How vere they used? Give your impreasions of the
value of such consultants. What, optimally, have consultants done to benefit your
progrem?

3. Professional Travel (100) words).

Describe the dollar amounts and uses of professional travel. What was the
value to you and more specifically to your program and your school? Did you effect
any program changes &8 a result of your travel? Provide recommendations for future
Title IIT ESEA programs in terms of dollar amounts and usage of such travel
opportunities.

L. Evaluation (250 words).

Describe the evaluations of the program in terms of your own perceptions. How
could it have been mcre effect!ve? What was your role in planning and carrying
sut the evaluationt What changes in your functinsning or your program resulted from
the evaluationt To vhat extent have original objectives of your program (both
project obJectives and local objectives) been zet?! Whui are you:r rrcommendations
for future evaluations of similar programs? What should your role e in evaluation?

5. Dissemination (250).

Deacribe meane of dissemination of information at the local ind regional
levels (visitations, pudlications, progrars, etc.). Include your perceptions of ,
effectiveness of such procedures and maeke recomnmendations for more effective (:i/

techniques and procedures, especially in visitations. (How do you get other
educators interested in vhat you are doing? Howv do you enlist support of community,
school board and county courtt)

Q
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6. Cooperative Efforts (150 words).

Descrive any team teaching afforts. Evaluate such efforts. Recomend
yossible ccoperative or team teaching efforts. Describe your role in inservice
meetings and its effect on cooperation among school personnel. How could teachers
in other academic areas adapt techniques “hat you have discovered? What recommend-
ations would you nake for staff meetings or similar group activities, both within
the cultural aris program and the county systcm--both procedures and subjects
discussed? Would you prefer more meetings within your culturel arts faculty and
your discipline, and with project staff?

7. Program Administretion (150 words).

Describe your expectations and frustrations with local, county and project
admin:strators. In what way would a local eoordinator of cultural arts have affecte
the program in your opinion? What recommendat:ion wculd you make for future programs
In terns of their admjuistration? How would these recommendations relate to the
stendard school adrinjstrative practices in your area?

8. vurientation (150 words).

that provisions were made and what additional provisions would you recommend
in orienting pupils end teachers to your programs? '“What provisions were and
should have been made to orient new Title II{ teachers coming in after the program
had begun? lov much and what type orienta®ion could you have used? What kind of
structure would you have vanted in advance of the progran? How flexible should
programs have been? Who shoull initicce prograr changes? ‘hat i{s teachers'
roles in change?

9. Personnel (150 words).

¥hat training-experience-education-etc., would you recomsiend for effective
staffing at your level? Would you recommend the us~ of local existing personnel
or recruitment rom the outside? Why? If you choose outsiders, what should be
their fute at the end of the project?

How great a problenm was the morale factor: supervision, working conditions,
maserials, proleet closing date, ete.?

10. FProgran Scope (150 words).

Should all students be required to be involved in a cultural arts program?
¥hy? Would you feel certa!n program elements are more appropriate than others?
wWhat, vhy? Hov would you handle a cultural arts program to make an impact on the
total school programs?

Hould a pilot progran of soxe sort have been effective program kick-offt If
8o, what, vhere and hov?

11, Impact (150 words).

8. In your opinion, vhat i8 the sajor impact of your parti.ilar phase of
the cultural arts program on the feelings and attitudes of pupils and faculty in
your schoolt

b, In your opinjon, vhat is major inpact of your phase of the program on
Jour pupils' knovledge, avareness and approval of the arts?

12, In your opinion, hov has your entire comrunity been affected by the cultural
arts progrant

ERIC

IToxt Provided by ERI
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ART

Summary Statement

PROGRAM: The primary activities vary with the school and grede level,
Appreciation seems to be emphasized in all of the programs and dasic
understanding of art fundamentals 18 required of all students, but in
varying degrees. There has been some effort to show the relationship
of art with otner cultural arts areas and with the lives of the students
through individual creativity. The elemcutary school program emphasices
appreciation in many forms; junior high schocl art study is primarily
concerned with crafts, and the senior high progrem emphasizes artistic
endeavors.

DIRSCTION OF GROWTH: There is generally & more positive attitude displayed
toward the programs and a greater involvement of all students in art
activities. Perforrmance has improved, as has the general understandings
of line, design, color use and techniques. Appreciation of beauty in many
things seems to have gained acceptance by some students.

PROBLEM3: The primary problem seems to be physical facilities, lack of space
for classes and storage. The second most mentioned prodlem is leck of
time for planning and setting up class projects and in scheduling sufficient
tim: tc carry out projects at the lover grad: levels. Lack of under-
standing by students, teachers, school officials and parents of all of
the aspects involved in an art prngram is reported. Self-direction and
-control are seen a8 lacking at junior and senior high school levels.

Money for expendable supplies is limited or lacking in some instances
and definite budget figures vere not available during the final year,
thereby proving to be an inhibiting factor during the last year of the
progran.

RECOMMENDATIONS ¢

Improvenment in space for classes and storage.

Scaeduling to allov for planning and time for special projects.
Sufficient funds for supplies.

Resource books and materials for students and teachers to use.
Contultant for planning, structure and philosophy at all levels.
Basic art elements and principles adapted to various grade levels.

Teachers' aid in pudlicising the program as a1 essential part of the
general school progranm.
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An opportunity for teachers to observe programs in other schools end

to discuss progrem innovations, progress and problems during these
visits.

Irtegration of all cultural arts into one’ over-all program or block
of time for increased effectiveness,

*
v.
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CREATIVE DRAMATICS
Summury Statement

PROGRAM: Primarv activities very with the schcol, Personal development and
self-expreasion- are .emphasized at all levels. The feeling that drama is a form
of cormunicating in many vays is prominent in grades 1-12, Individual and
group activities and cooperation are stressed as verdbal and non-verbal
activities are used. This course of etudy is required of all students in
elenentary and Junior high school, but is an elective course in high school.

DiRECTION OF GROWTH: Better communications seem to be a prime outcome; this
includes vocabulary, self-expression and projection of ideas. Interpersonal
.relations seen to have become more effective, with a few exceptions, i.e.
Junior high school soclo-economic group rivelry. Alwmost all students have
shown some signs of advancezent in self development as a result of their
experiences, the degree verying with the irndividusl,

FHOBLEMS: Space is seen as unsuitadble and/or inhibiting for dramatics work
io all schools, with equipment being inadequate in some instances.

The heterogeneous grouping of students of wilely disparent socio-
econonic and ability levels seems related to behavioral problems and group
effectiveness.

Fractionation and isclation of the individual teachers in the cultural
arts program from each other led to & lack of coordination of the diciplines
in this general area. An over-all plan for grades 1 through 12 would eliminate
duplication of activitie. and allow a more sequential development of the progranm.

RECOMJENDATIONS :

1. A specialist, who is both an educator and a professional theater
person, to act a8 consultant at the county level: to give advice in
planning, in over-all program development, and in-service training
for classrovm teachers.

2. Sufficient space, uncluttered and with storege room for equipment for
free moverent and physical expression.

3. Stage space availalde for rehearsal end performance.
b, Coorditation of drama program from grades 1 through 12 and
coordination vwithin each school of all parts of the Cultural Arts
t eran (drapa-ausic-art) to provide for carry-over and reinforcerent,
5. Visitations to effective dranmatics prograns in other schools.

6. Beasic dbuiget, set in advance, with some flexidility and allovance
for unforeseen costs.

7. Central storage of equipzent used dy all cultural arts teachers to
in rease availadility and avoid wunnecessary duplication of cost.




30
MUSIC

Summary Statement

PRCGRAM3: Primary activities have been sing.ug and listening, with some

use of rhythm instruments. Music fundamentals are inciuded in varying degrees
in all programs. Some efforts to show relationships between wusic and other
parts of the culturel srts program and general school program, and to the lives
of the individual students, have been made !n all three nusic programs,

DIRECTION OF GROWTH: There is generally a more positive attitude exhibited by
students toward the area of music. Some basic understandings scem to be
evidenced and performance has improved. Personal enjoyment of musical
experiences seems evident from the comments of the students.

PROBLEMS: These seem to be in the general area of physical limitations: space,
time, equipment. The m.s9ic program and the cultural arts program are sesn as
separate entities, aparv from the general school program, rather then as
integrated into the total school experience.

There seems to be a general feeling that clessroom teachers did not
participate in these astivities to a significant degree through lack of under-
standing and/or interest. Thi:s seemed to handicap continuation of wasical
activities in regular classrooms. The relationshop of music to various academic
subjects, such es mathematics, physicy, social studies and literature, vas not
used to broaden the students' horizons and heighten their interest in all fields,

RECOMMEUIDATIONS :

Designated room, wvith limited noise element, large enough to allow rhythmic
activities and free movement. Storage space for equipment.

Classes scheduled to at least meet state minimum requirements and allow
the music teacher a planning period and visitation opportunity.

Personnel selection alternatives:
More professional music teachers to ease the class load and permit
tive for work with individuils and special projects or programs.

Correlation and coordi nation of music programs on a county-wide basis. To
include periodic meetings for exchange af ideas and information and
visitaiton of music programs in other schools.

Workshop-type experience in cultural arts as in-service training for
classroon teachers, to include use of equipaent, materials, ete., for
continuation of programs in the regular classroon.

Tean teaching from second through eighth grades. Integration of music,
art and drema programs is a strong possidbility to show interrelation cf
cultural arts.
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The use of 'live' performences to enhance the program and provide
femiliarity with broader aspects of program whenever possible.

Carefully selected teaching personnel, well-trained professional people
whose prime interest is to teach music to children, who are capalle

of good public relations with faculty and parcnts, and who might serve
as instructors in in-service training workshops.
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TORRANCE TESTS OF CREATIVE THINKING
(Figural)

The Torrance Test of Creative Thinking-Figural has been administered near
the end of each year during the three-year model program. Control groups wer.
used during the second and third years of the project to establish criteria for
comparison. Figural forms of the test were usvd because of an established
lover functioning by Upper Cumberland pupils on verbally oriented tests. The
tests are described in detafl in the evaluation report of 1969.

Table 1 shows results of the current year's testing, using the Figural
Form A which also was used in 1968, Scores also are presented for the Control
School end for a third school that was operating a model guidance program.
Neithcs of these two schools had any formal offerings in the cultural arts
other than those activities provided by the regular classroom teacher.

Cultural Arts pupils in grades four through seven obtained scores that
were near national norms. In general, these sams pupils fall ebout a year or
more behind national norms on standardized achievement tests. Pupils in the
Control School performed at a lower level on two of the four subtests of the
measure: Originality and Elaboration. Gujidance School pupils showed highest
scores on Fluency and Flexability subtests, but scored similarly to Cultural
Arts pupils on Crizinality and performed at a lower level on the Elaboration
subtest.

All of the pupils in the Cultural Arts sample had veen expvused to &
required sequence of courses for a totsl of three vears. There appeared to bhe
en increase in total test performance of grade five over grade four for the
current year's testing program. After grade five, performance leveled off or
dipped only sightly through grade seven. Performance of Control group pupils
vas fairly consistent over grades four-six and across the four subtests,
CGuidance School pupils showed fairly similar performance in grades four through
six, although there was an increase in scores for grades five and six on the
Originality subtest. Performance on the Elaboration subtest decreased slightly
for the same grades. It appears that the Cultural Arts Progranm hes provided a
means of maintaining and improving creative thinking. The Control School,
withneither cultural arts nor guidance programs, shcwed lover functioning and
fairly stable perforwance in creative thinking.

Table 2 presents a statistical comparison of pupil performance in the
Cultural Arts School as compared with the Control School. Pupils in the
Cultural Arts School performed at a higher level than those in the Control
School in creative thinking. In every grade, the Elaboration subtest vwas
significantly higher fn the Cultural Arts School. This subtest "reflects
the subject's ability to develop, emdbroicder, embellish, carry out, or othervise
elsborate 1deas... High scores seen, among other things, to be associated
with keenness or sensitivity in observation” (Torrance, 1-66, p. 75). OCultural
Arts pupils in grade five had significantly higher Originslity scores than
those of the Control School. The Originality subtest "represents the sudject's
ability to produce ideas that are avay from the obvious, commonplace, danal or
established” (Torrance, 1966, p. 73). At the fourth-prade level, pupils in the
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Cultural Arts School scored significantly higher than Control group pupils on
both the Fluency subtest and the Elaboration subtest. The Fluency subtest
represents an ability to prcduce a large number of responses,

Table 3 represents a statistical comparison of pupils in the Guidance
School and those in the Control School. In almost every subtest at every grade
level, the Guidance School puplls performed significently higher on creative
thinking than pupils in the Control School.

Table 4 represents a comparison of pupils' performance in creative thinking
in the Culturel Arts School as compared with the Guidance Program School. The
Guidance School pupils performed generally higher on the test of creative
thinking than did pupils in the Cultural Arts Program. Most differences were
significant beyond chance. One major difference is that, on the Elaboration
subtest, Cultural Arts pupils functioned significantly better than the Guidance
School pupils, indicating a greater sensitivity in observation.

A two~year longitudinal comparison was made for grades six and seven in
the Cultural Arts School, comparing their performance two years previously on
the Torrance Test of Creative Thinking. In both grades, there was no
significant changes in the Fluency and Flexibility subtests. Originality
decreased, but the decrease was significant only for the sixth grade when
compared with their earlier fourth grade performance. For both grades six
and seven, the Elsboration subtest showed significant improvement over the
two-year period.

A one-year comparison of performance on tests of creative thinking is
shown in Table 6. For grade six (1970), improvement in Fluency and Feexibility,
noted over the two-year period, was highly significent (.01) when compared
with the immediately preceding year. The Originality subtest, as was noted
in the two-year study, was again significantly depressed. Grade five, 1970
(Table 7}, showed improvement on all scales over previcus performance.
Differenccus were significant beyond chance on all but the Originality subtest.

The Guidance School, grade five (Table 7), showed performance similar
t~ their scores in 1969 except in Originality, which was significantly depressed
from their earlier performance. For grade six (Table 6}, Fluency and Flexi-
bility increased significantly over earlier performance, but Originality
and Elaboration decreased {Originality decreased significantly beyond chance).

Control School periormance showed Fluency and Flexibility increased
significantly, with Originality and Elaboration decreasing, but not signicantly
(Table 6,7).

In summary, Guidance Program pupils have demonstrated higher functioning
on tests of creative thinking in comparison with pupils in a Cultural Arts
Program and with a Control group having no enrichment program. Pupils in grade
five, Guidance School, however, showed no significant improvement over their
previous year's testing, and showed significant loss in Originality. Pupils
in grade six, Guidance School, fared better, showing significent improvement
in Fluency and Flexibility. At the same time they demonstrated a significant
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loss in Originality. No significant change was noted on the Elaboration
subtest.

Cultural Arts pupils in grades five and six improved significantly on their
previous performance in Fluency and Flexibility and elmost significantly in
Elaboration (actually significant improvement ror grade five). OGrade six
showed a significant loss in Originality, but grade five held their own and
improved slightly, the difference not reaching statistical significance.

Control School pupils in grades five and six showed significant improvement
in Flusency and Flexitility as did Cultural Arts pupils and Guidance pupils
in grade 8ix., Performance on Oilginality and Elaboration subtests did not
change appreciably.

A definite conclusion can be drawn from the evidence: Cultural Arts pupils
have consistently demonstrated gain in performence on the Elaboration subtest.
This finding demonstrates the success of teachers in reaching one of their
obJectives, increasing students' awareness of the world about them, with
resulting keenness in observation.

Guidance School pupils, while functioning at a higher level than pupils
in other schools, have not developed in appreciably different ways. One would
surmise that the guidance program would have little effect on creative thinking
abilities. The Originality subtest showed the greatest loss, although
functioning remained at an average level compared with norm groups. One might
wonder about the effect of a Cultural Arts course or an emphasis in creative
teaching with pupils such as these.

With results of this study, the cultural arts *teachers might continue
to reinforce students' "awareness to surroundings' but in addition develcp
originality. As a result of three years' experience, they have seen the need
to coordinate their efforts and to insert their techniques and philosophies
into the curricwlum. If such were to occur, the pupils should develop even
further in their capacity for critical thinking. Many classroom teachers in
the Cultural Arts School are beginning to use bits and pieces of what they see
nappening in the cultural arts courses, and would probably be receptive to
even more radical change if it were forthcoming. It hes been apparent tl:at
Cultural Arts pupils have found the needed success experiences they have been
seeking as well as a variety of means for self expression. The pupils have
been better behaved and mcre cooperative. Perhaps the most important observation,
however, is the look of enthusiasm and pleasure that many of the pupils have
developed as & result of a relevent and meaningful program. Classroom teachers
have noticed a greater openness in pupils, and have now, in this final year
of the model program, come to know the source of the enthusiasm and welcome
it into their school.
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FINAL SUMMARY OF CULTURAL ARTS PROGRAM

A subjective evaluation of the Cultural Arts Program in Project Upper
Cumberland was made by the students and by the special teachers involved in
the program. Both positive and negative aspects of the program were discussed
and suggestions for chenge were introduced. The general findings seemed to
be an improvement in pupils' attitudes and skills, the relation of these areas
of development to the individual lives of the students and a widening use of
these specialized skills in other academic fields.

The primary objectives of the program seemed unclear to the majority of
students and to some classroom teachers. This fault seemed to lie in the
initial period of the program when guidelines were not sufficiently clear to
delineate the basic, prime factors in introducing these subjects into the local
school settings. Public relations with students, faculty and parents were not
stressed to a sufficient degree; therefore, lack of understanding wes a
deterrent to full involvement in, and apprcval of, the Cultural Arts Program.

The physical problems of space, equipment and scheduling were menticned
most by specialists, while personal interests, participation and lack of utility
were emphasized by the students., Parents seemed to appreciate some of the
special skills displayed by tneir children, but attached little importence to
the cultural arts as a continuing part of their children's education.

Most classroom teachers displayed positive attitudes toward the expanded
horizons of their students, but took no active role in the learning process.
It was suggested by the cultural arts teaschers that the classroom teachers
might have learned to use these added approaches effectively as teaching tools,
had they been more actively involved.

The administration at the individual school level was thought to be
cooperative and positive toward .he program, However, it seemed uncertain that
the total progrem, a8 it is now organized and staffed, would be continued for
another year. The stresses of bugetary considerations indicated that only
parts of the program would be viewed as feasibie to retain.

Student gains, as seen from the viewpoint of both students and teachers,
vwere in the areas of communication, self-expression, self-confidence, mental
growth and individual skills. Each student vho participated in a written
evaluation stated that he had grown intellectually to some degree. The degree
was small in some instances and great in others, but all students reporting
indicated some changes had occurred.

The specialists and classroom teachers who reported substantially verified
the students' views and suggested that the gains were noticeable in both
active and passive participants. The consensus of ¢pinion seemed to be that
the gains vere positive and long-range in nature, leading to enhancement and
diversification of students' academic lives. P




Table )

MEANS AND DEVIATIONS FOR RAW SCORES AND STANDARD SCORZS,
TORRANCE TEST OF CREATIVE THINKING - FIGURAL FORM A (MARCH, 1970)

" TULTURAL_ARTS 3CHOML o
Orizinal it

GCrade 4 (N=30)

Grade 5 (N=26)

Grade 6 (N=18)

Grade 7 (N=24)

Grade 4 (N=25)

Grade 5 (N=25)

Crade 6 (N=22)

Grade 4 (N=36)

Grade 5 (N=23)

Grade 6 (N=23)

Fluenc

RS $S
22,30 48.03
(6+24) (9.10)

25,38 52.54
(7.14) (10.19)

26022
(4.49

24,71 51.58
(4:62) (6.77)

53.61
(6.52)

ONTRQL_S
27.72 55.60
(9.82) (14.01)

24,88 51,56
(8.24)(11.79)

24,95 51.73
(5.26) (7.60)

Flexibilit
RS SS
17.43 52,17
(4.60) (8.52)

19.23 55.3%0
(5.02) (9.29)

19.50 55.89
(3.95) (7.48)

19.92 56.71
(3.53) (6457)

17.60 52,60
(4.95) (11.20)

16.36 50.48
(4.70) (8.78)

18.64 54,36
(2.98) (5.49)

GUIDANCE SCHOOL

37.08 68.94
(5.18) (7.26)

34,78 66,22
(5.45) (5.71)

36.22 67.78
(6.02) (8.43)

22,89 62.03
(4.80) (9.08)

22,22 60.96
(6.33) (11.81)

24,56 63,43
(3.93) (7.24)

RS
21,57
(6.95)

26,42
(6.95)

20.50
(5.62)

25,08
(6,37

18.00
(7.55)

18.72
(7.28)

19,59
(4.47)

22.75

(8+40)

25.13
(8.98)

29,56
8.99)

SS
45,47
(8,53)

51.00
(8.33)

44,17
(6.94)

49.46
(7.83)

40,96
(9+30)

42,08
(9.06)

42,73
(5.38)

46.72
(10.22)

49.57
(10.61)

55,00
(10.5)

El aboration
RS S
45087 103087
(10.14)(6,57)

54,23 47.30
(18.96)(8.17)

50,10 45.83
(18.67)(8.56)

52,33 46.92
(18.92)(8.81)

16,60 29.76
(9+07) (4.59)

28420 35.64
(11.04)(5.11)

24,09 33.77
(11.71)(6.19)

31,50 36.72
(18.41)(B.41)

28,43 35.83
\25458)(7.20)

20.13 31.78
(5.24) (1.70)




Table 2
A COMPARISON OF MEAN RAW SCORE PERFORMANCE BETWEEN THE CULTURAL ARTS SCHOOL
AND THE CONTROL SCHOOL « TORRAMCE TEST OF CREATIVE THINKING, FIGURAL FORN A,
MARCH, 1970,

- ——

GRADE 4
Cultural Arts School Control School t
(N=30) (N®25)
Fluency mean 22,30 sd 6.24 mean 27,72 s8d 9.82 2,44*
Original ity 21.57 6.95 18.00 7.55 1,79
El aboration 45.87 10.14 16,60 9.07 10428%%
GRADE 5
Cultural Arcs School Control School t
(N=26) (N=25)
Fluency mean 25,38 s8d 7.14 mean 28.44 8d 8,246 0.23
Flexlb!lity 19.23 5,02 16,56 4,70 1.92
Oﬂglnallty 26,42 6.95 18,72 728 1,79%*
El aboration 54423 18,96 28.20 11,046 5,85%%
GRADE 6
Cultural Arts School Control School t
(N=18; (N=22)
Fluency mesn 26,22 s8d 4449 mean 24.95 8d 5.26 0.79
Fiexibility 19.50 3.95 18.64 2.98 0.76
Originality 20,50 5.62 19.59 4447 0655
Elaboration 50.11 18.67 24009 11471 S5.24%%

b

* .05 level of significance
** 0l lavel of significance




Table 2}

A COMPARISON OF MEAN RAW SCORE PERFORMANCE BETWEEN THE GUIDANCE SCHOOL AND
THE CONTROL SCHOOL « TORRANCE TEST OF CREATIVE THINKING, FIGURAL FORM A,

March, 1970,

Fluency

Flexibility
Original ity
Elaboration

Fluency

Flexibiltity
Originality
Elaboration

Fluency

Flexibility
Originel ity
Elaboration

GFADE &

GRADE 5

GRADE 6

Guidance School
(N=36)
mean 37008 sd.5.18
22,89 4.80
22,75 8.45
31,50 18.81
Guidance School
(N=23)
mean 34.78 s8d 5.45
22,22 6,33
25.13 8.98
28,43 15.58
Guidance School
(N=23)
mean 36,22 sd 6.02
24.56 3.93
29,56 8.99
20,13 5.24

Control School

(N=25)
mean 27.72 sd 9.82
17.60 4,95
18.00 755
16,60 9.07

Contxol School

(N=25)
16,56 4.70
18.72 7.28

28.20 11.04

Control School

(N=22)
mean 24,95 sd 5.26
18.64 2,98
19.59 4,47

24.09 X))

4,75%*
4.10%*
2.,22%
J 620+

4o T6¥*
Jo47%%
2,67%*
0.06

6,514
5530
4570
1.44

* .05 level of significance
** ,01 level of significance




Table 4

A COMPARISON OF MEAN RAW SCORE PERIORMANCE BETWEER THE CULTURAL ARTS SCHOOL
AND THE GUIDANCE SCHOOL - TORRANCE TEST OF CREATIVE THINKING, FIGURAL FORM A,

MARCH, 1970,
GRADE 4
Cultural Arts School Guidance School
(N=30) (Ne36)
Fluency mean 22,30 ad 6,24 mean 37,98 8d 5.18 10,34%%
Flexibility 17,43 4460 22.89 4.80 Qo48W*
El aboration 45.87 10.14 31.50 18,81 3.70%*
GR\DE §
Cultural Arts Schootl Guidance School
(N=26) (N=23)
Fluency mean 25,38 ad 7.14 mean 34.78 8d 5.45 5403w
Flexibility 19.2) 5,02 22,22 6,33 1.80
Original ity 26,42 6495 25.13 8.98 0455
Bl aboration 54,23 18,96 28,43 15,58 5,064
GRADE 6
Cultural Arts School Guidance School
(N=18) (N=23)
Fluency mean 26,22 sd 4.49 mean 36,22 sd 6.02 5.7 5%%
Original ity 20,50 5.62 29456 8.99 3.65%%
El aboration 50,11 18,67 20,13 Se24 7.16%%

t

% .05 Level of signiticance
** ,01 level of significance




Table $

A TWO YEAR LONGITUDINAL COMPARISON OF MEAN RAW SCORE PERFORMANCE OF ELEMENTARY
SCHOQL PUPILS IN A CULTURAL ARTS SCHOOL ~ TORRANCE TEST OF CREATIVE THINKING,

FIGURAL FORM A,

N=18

Fluency

Flexibilfcy
Ortginality
El aboration

N = 24

Fluency

Flexibil ity
Originality
Elaboration

Grade 4 (March 1968)

24.89
19.06
27.89
22.94

Grade 5 (March 1968)

25.96
18.96
27.08
32.67

Grade 6 (March 1970)

26,22
19,50
20,30
50.11

(March 1970)

24,71
19,92
25,08
52,33

t

1.24
1.20
1.20
4o QW

** ,01 level of significance




Table 6
A COMPARISON OF GRADE 6 (March 1970) PUPILS MEAN T SCORE PERFORMANCE WITH
THEIR PERFORMANCT, IN GRADE 5 (March 1969) « TORRANCE TEST OF CREATIVE THINKING.

GUIDANCE SCHOOL (N=23)

Pretest - Figural Form B Posttest « Figural Form A t

Fluent:y 61,113 67,78 Vo Jhodn
Flexibility 59.04 65.43 3,1 4%
Originslity 82,78 55.00 (PR TALY
Elaboration 33.00 31.78 0.5%

CUL TURAL ARTS SCHOOL (N=18)

Pretest « Figural Form B Posttest « Figural Form A t

Fluency 43.83 53.61 Je76%
Flexibilicy 48.17 55.89 J.06%%
Originality 68.00 44,17 4.10%%
El aboration 42.44 45.83 1.31

CONTROL SCHOOL (N=22)

Pretest « Figural Form B Posttest « Figural Form A t

Fluency 41,00 51.73 G4,Q5%%
Flexibilfty 42,55 54.36 5,97 %%
Originality 45,32 42,73 0.71
El aboration 34,55 33.77 0.37

*% .0l level of confidence




Table 7

A COMPARISON OF GRADE 5 (March 1970) PUPILS MEAN T SCORE PERFORMANCE WITH

THEIR PERFORMANCE IN GRADE &4 (March 1969) - TORRANCE TEST OF CREATIVE THINKING.

Fluency

Flexibility
Original ity
El aboration

Fluency

Flexibility
Originality
El aboration

Fluency

Flexibility
Originality
Elaboration

GUIDANCE SCHOOL {Nw=23)

Pretest « Figural Form B Postteut - Figural Form A

65,96 65,78
59.26 49,56
64.83 49.56
34,04 35.83

CULTURAL ARTS SCHOOL (N=26)

Pretest - Figursl Fform B Posttest = Figural Form A

40,23 52454
42,08 55.50
49.50 51.00
33.96. 47.50

CONTROL SCHOOL (N=25)

Preteat « Figural Form B Posttest - Figural Form A

37.72 51.5%
39,80 50,48
42,60 42,08
36.24 35.64

0.30
0.79
4ol 2%¥
0.87

4490%%
6.33%%
0.53

5,574

5.02%*
28,10+

0.14

0.21

**  ,01 level of significance

o
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DEMONSTRATION PROGRAM IN GUIDANCE AND COUNSELING

PROJECT UPPER CUMBERLAND

For the three-yser period, 1967-1970, a demonstration program in guidance
and counseling operated in Cookeville Junior High School and Sycamore Elementery
School, both in the Putnam County School System, Cookeville, Tenncssee. The
program was under the auspices of Project Upper Cumberland, a l6-county
association, and was funded under Title III of the Elementary and Secondary
Education Act passed by Congress in 1965. The Overton County Schiool System
acted as fiscal agent.

The junior high school had approximately 1,100 pupils in grades 7,8, and 9,
with forty faculty members, whereas the elementary school had 265 pupils in grades
1-6 with ten teachers. Five counselors were assigned to the Junior high school
and two to the elementary school. Prior to the demonstration program, only the

Junior high school had a counselor, and he served in the dual capacity of counselor-

assistant prinicpal.

One counselor worked with the primary grades and the other with intermediate
grades in the elementary school. There was a coordinating counselor named for
the program and assigned offices at the Jjunior high school; two counselors were
designated to work with the seventh grade snd one each with the eighth and ninth
grades.

These program goale were established for the three-year program:

1) To provide a model progranm of guldance and counseling at elementary and
Junior high school levels for emulation by other local educational
agencies,

2) To promote research at the school level into pupil needs for curriculum
development purposes,

3) To assist teachers and sdministrators in the more effective usa of
pupil dats.

L) To provide children with greater opportunities to achieve insights to
the world of work.

An evaluation at the end of the first year indicated that the program seemed
to be meeting its professional objectives and was staffed with adequate personnel
to fulfill its function in the school program.

The second year-end evaeluation noted that the program had gained a greater
faculty acceptance than was achieved during the initial year of operetion and
that the program continued to meet the rather stringent objectives developed at
the outset.

Instead of using the multiple criteria employed in obtsining objective data
during the first two years, the final evlauation ulilized sublective viewpoints
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and experiential information from individual interviews and group discussions with
counselors at both the elementary and Junior high schools. Additionally, the
ccunselors at each school prepared & jJoint written statement describing the Title
III program end its impact on the schools,

Counselors, consultants, and the director of Project Upper Cumberland
determined at & meeting in November, 1969, that the desired purpose of the final
evaluation would be to descrive the counseling program, directions of growth,
changes, and s8%udent progress, and to discuss the effectiveness of the three-year
demorstration program from the point of view of experienced counselors,

In order to gather the data, tepe recorded interview sessions were first
scheduled with individual counselors, and group discussions were held later to
review the interviev summaries.

Generally, the counselors agreed that the progran at each school had assisted
pupils in assessing and understanding their abilities, aptitudee, achievements,
interests, and educational needs; that the pupils at each school had been helped
to understand their own behavior, their peer relationships, and the world of work;
that the program had helped to establish better school-home relations; that the
program was strenthened and extended through the eppropriate use of nonschool
community agencies; and that the program merited continuatior. after the expiration
date for federal funding.

In seceking to help pupils achieve optimal development, the counselors used
a variety of techniques, including one-to-one counseling; observation; grouwp
guidance; consulting with parents; home visitations; working with teachers,
principal, and other members of the staff; interpreting the guidance progiam to
students, staff, and community; anecdotal and cumulative records; case studies;
role playing; interviews; tests, including measures of interests; conferences;
problem-solving; referrals to community agencies; field trips; orientation
programs; and scheduling-grouping procedures,

Nev principals assumed their duties at each school at the start of the third
year. The Junior high principal had previously served at the Sycamore Elementary
School and was, therefore, familiar with the demonstration program. His successor
had served in anothe» county. A nev coordinator was also named at the start of
the third year to replace the progran's original coordinator, vho resigned. The
nevly named individual had served two years as counSelor in the program at the
Junior high school. One of the elementary school counselors was moved to the
Junior bigh at the rame time two nev persons Vvere named counselors in that school
and a replacement was selected for the elementary school. 1t remained a duty of
the coordinator to serve in a liaison capacity and to relay communications from
one group to another. The nev coordinator ves responsidble for many of the
administrative and clerical duties that had been assigned to the previous coordinato:
although her admin{strative responsib*lities at the junior high school were
described as less varied than those of her predecessor.

During the third year, the guidance program at the junior high school vas
descrided at being somevhat more structured than in the previou. two years. Group
guidance vas designated as a part of the language arts classes, and seventh and
eighth grads counselqrs vorked vith large groups in 30-afnute sessions vithin the
classroonm. In this way, the counselors vere able to see and vork vith all pupils




each veek on a8 regular basis. The counselors reported thet the program had proven
helpful to the pupils and that it had received teacher support. Counselors noted
that they had an opportunity to get to know more students and to observe them in
group interactions; however, they questioned whether the structured activity might
sometimes deprive the counselors of the opportunity to meet specific needs ¢f
individual students.

Counselors at the junior high school reacted favoradly to their experiences
with individual counselees as well as to their experiences in group guidance.
They vere in general sgreement that students in the seventh, eighth, and ninth
grades had learned to look at themselves more objectively and to evaluate more
effectively their educational, vocational, and personal-social problems. Referring
to the number of self-referrals and the number of students who "dropped by" the
office, they believed that the idea Of the counselor had been accepted.

At the elementary level, the counselors experienced extended counseling
contacts with a relatively small number of pupils; howvever, they indicated
noticeulle progress among the students in their understanding and acceptance of
their own feelings, attitudes, and behaviors. Much of the work with groups wad in
& regular classroom setting.

Counselors reported changes in teacher attitudes and a willingness to accept
the counseling program as an important part of the total school program. Teacher
enthusiasm, an increase in referrals, and a willingness to offer constructive
criticism and to ask for help with a classroom problem were cited as characteristics
of the perceived changes in the Jjunior high school. At the same time, counselors
noted that they too had changed. In the final year, counselors were less idealistic
in their relationships with teachers.

There vas general agreement among the counselors that the demonstration
program was supported by the principal at each school and by the Superintendent
of 8chools and his staff. On the other hand, it wvas noted that during the final
year the program lacked adequate materials and supplies and that the elementary
school counselors' facilities were inadequate for an optimum guidance program.
Othervise, there appeared to be no major conflicts or misunderstandings between
the counselors, individual schools, county officials, and the project staff.

Although the guidance committeas at each school had apparently been either
inactive or ineffective during “he first two years, the counselors noted that
during the third year these committees contriduted to a better unlerstanding of
the progrem and to better relationships betveen teachers, counselors, and
adninistration. Planning and working with teachers vas descrided as very beneficial
to a sound program of guidance at both elementary and junior high achool levels.

It vas noted frequently in ths intervievs with counselors that the need for
interpretation to the staff and to the comnunity is a constantly on-going process.

In the area of research, counselors evidenced concern about vhat they termed (\_
the limited amount of research and the lack of time for adequate research activities
The counselors assisted with the administration of standardiszed tests at both
schoolsi opinion polls and student attitude surveys vere utilized; check lists,
inventories, and preference lists vere completed; and curriculua devzlopment




studies were undertaken at the Junior high school.

There was unanimous praise aong junior high school counselors for the
proposed addition of units on teen-age living for the 1970-71 academic year,
an outgrowth of experiences in the demonstration guidance program. Enthusiasm
wvas also evidenced betsuse of the proposed addition to the curriculum of seventh
and eighth grade exploratory units which will include French, journalism, drama,
speech, vocal music, band, orchestra, industrial arts, nature study, humanities, and
arts and crafts.

The counselors expressed appreciation for the services of and assistance from
the personnel at Tennessee Technological University, and they praised the consultant:
vho had worked with them during the three-year demonstration program.

The counselors at both schools devoted a considerable amount of time to a
determination of the most important facets of the demonstration program. They did
80 in an effort to benefit from a self-evaluation and to summarice suggestions and
recommendations which they felt would benefit others in plsnning and implementing
a counseling program at the elewentary or Junior high school level.

Of primary concern to both groups was the lack of time for adequate planning
prior to the start of the program. As a result, it waes recommended that an
orientation period for counselors and an in-service training segment for teachers

be planned for a specific period of time prior to implementation of the program.

It vas also emphasized that teachers should be involved in designing the
counseling program and {n setting up objectives for a particular school. It was
the counselors' opinion that this type of involvement would more readily dbring
about needed support from the teachers. The counselors emphasized that much of
the succeas of the program depended upon teachers' knowledge, understanding, and
support.

Emphasis was placed on the recommendation that counselors employed in the
program be professionally trained, that they meet State standards for qualification,
and that they have teaching experience in addition to counselor training.

Community needs, background, and resources are important considerations {n
developing & program,

The role of the coordinator was descrided as essential to the program;
hovever, the counselors in the demonstration program recommended that the
coordinator's responsitilities be more clearly fdentified at the outset. Written
Job descriptions might be helpful, particularly during the initisl stages of
the progran.,

Another recommendation vas that the coordinator and counselors be relieved
of excessive clerical details and adainistrative "busy work."

Although the coordinator in this program apparently functioned effectively
vith offices in the junicr high school, the counselors suggested that future
prograns aight denefit from the coordinator vorking out of the s:hool systea's
central offices,




The communication of program aims and objectives to the community, faculty,
and egtudents was termed very important. Dissemination of information should be
carefully planned and systematically carried out.

Research is vesy important to the counaeling program; therefore, it wes a
recommendation that reseerch time be made available on a regular basis for all
covnselors. The school's testing progrem should be utilized as one of the
couuselors' research tools,

It vas recommended that adequate office space be made availadble for each
counselor and that a conference room be provided for the program participants;
however, the counselors stressed their belief that trained personnel was more
fmportant than a plush office.

Specialists and resource persons should be utilized at all grade levels.
Counselors should become ecquainted with local government and private agencies,
service organizations, industry, and civic groups end should call upon these
organizations for assistance whenever desireble or needed.

The counselors recommended reguler meetings of the faculty, staff, project
director, superintendent, and other central office personnel. They also
emphasized the need for a functioning guidance committee within each school.

Continuous attention should be given by the counselors to evaluation of the
progran,

Another recommendation was that the counselors continue to enroll for
graduate classes; that they read current journals and periodicals; that they
attend professional conferences, clinics, and state meetings; and that they visit
other schools with similar programs,

During the third year of the demonsiration program, there vas a noticeable
lack of supplies and materials for the counseling program. For that reason,
the counselors recommended that careful consideration be given to dudget needs
and budget preparation, and that budgetary limitations be specified.

Favorable response was received from counselor-prepared orientation programs
for students entering junior and senior high school. In addition to color slides,
depicting typical Junior high school scenes, the sixth graders at the elementary
school were gliven & tour of the Junior high school dbuilding. MNinth graders were
taken to the senior high school for a speciel career dey program, The counselors
recommended that specinl attention be given to this aspect of student orientation.

Home viaits dy counselore and parent-teacher-counselor conferences were
recormended as being importunt to the success of the program.

Student handbooks vere developed for the first time at each school during the
early atagea of the demonatration progrem. Because of the success of this endeavor,
the: counselors recommended it be undertaken in any future programs,

It vea alao recommened that students be involved in activities and prograns
related to the counseling program or in cooperation with the counselors. For




example, elementary school pupils participated in field trips to business;
Junior high school students prepared hall displays on work opportunities and
perticipated in & "tacky dress" day and in a ""Speak Up for Freedom" forum.

The counselors in the demonstration program emphasized the need for study
related to curriculunm development.

Because the transitional period from sixth to seventh grade eppears to be &
significant adjustment period in the 1life of the adolescent, the counselors
recommended that a counseling program utilize at least two counselors at the
seventh grade level (more if enrollment justified them).

Another recommendation was that other schools should be invited to send
counselors, teachers, and administrators to observe the counscling progranm in
effect.

As they reviewed the program goals, vhich were outlined at the start of the
program, the counselors were in general agreement that they had participated in
a model program which had met most of the objectives and vhich had demonstrated the
need for guidance and counseling in both the elementary and junior high schools.
They expressed disappointment at the shortcomings but agreed that positive factors
outweighed the negative in the program's total effectiveness.

In summary, the evaluation at the end of the three-year period revealed that
professionally trained, interested, and competent counselors provided adequate
leadership for the demonstration program. It vas evident that the counselors at
each school had made significant contributions to the total program through varied
methods, programs, &and activities, They are commended for their interest and succeer
in helping ptudents gain an understanding and acceptance of themselves and in
assisting them to further develop their abflity to evaluate objectively their
present and future life,

It 18 also commendable that the elementary and junior high school cownselors
helped maxinite the learning opportunities for all pupils vithin their respective
schools, that they helped pupils and parents to know shout educational and career
opportunities and requirements, and that they sssisted teachers and adainistrators
in understanding the program and in more effective utilization of pupil data
gathered during the three years of the progran,

Whereas the progrem vas developed and presented in its initia) stages to the
counselors by Project Upper Cumberland, it is notevorthy that the counselors vere
flexible enough to make adaptations based on developing needs and resources.
Additionel involvement of faculty members in the progran could have added to its
success. It would have been desirable for guldance committees to have bteen acti‘ e
throughout the life of the demonstration program. These committees could have
assisted with program epprainal and adjustments, thereby aidirg the total school
program through cooperative planning.

A major purpose of any guidance and counseling program should be to meet
the basic needs of the pupils: intellectual, soclal, physical, and emotional. /
As noted previously, the counselors at éach school provided leadership in meeting . | )




these needs by assisting in the areas of academic or educational planning,
vocational exploration, and personal-social adjustment.

Although communication of the guidance concept and dissemination

of information were classified as problem areas, the counselors
recognized these as constently ck-going needs of any program. Perhaps more
adequate communications could have been achieved had the guidance committecs,
involving faculty, students, adrinistration, and counselors, been active. Under-
standing and cooperation could have been fostered had all segments of the school.
been involved in initisl discussions relative to the role of counseling and to the
overall plan as it affected the total school program. Nevertheless, the counselors
are to be commended for their successes in interpreting the demonstration program
to students, staff, and the comnunity.

It is significant to note that, as the demcnstration program is concluded, an
inportant change in the curriculum at the junior high school hes been approved for
the 1970-71 academlic year.

The counselors' evaluations of educational experiences and student needs led
to the approvel of courses titled Teen-Age Living for the seventh, eighth, and
ninth grades. During a daily two-hour block of time, the counselors will work with
structured groups in the special series. Counselors were also instrumental in
securing approval for the addition of exploratory units for the seventh and
eighth grades.

These curriculunm developments are significant in that they illustrate again
the importance of the demonstration program and {ts importante dbut to the total
gchool program. They are further evidence of the success in meeting the obJectives
+het were established at the start of the progren,

Throughout the interviews and discussions during the third year of the program,
counselors identified many of the successes, needs, and plans associated with their
vork. They elaborated further in special jJointly-wrlitten summaries as the end of
the school year. Treir major recommendations, based on their observations and
experiences in the program, are contained in this final report. As professionally
competent individuals, they were ¥illing t0 evaluate the total program and to
share their evaluation with others who might be interested in:a similar program
for either the elementary or junior high school.

It 1s apparent that the expetience of vorking in the demonstration program
at the Sycamcro Elementary School and at the Cookeville Junior High School was
personally and professionally rewarding to the counselors who vere associated
vith Project Upper Cumberlend during any part of the three years, 1967-70.
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PROGRAM DESCRIPTION

For the purposes of this descriptive evaluation, guidance vas defined as:
Tbe services avallable to each student to aid him in
1. facilitating academic success;
2. achieving better understanding of personsal strength and limitations;
3. identifying individual interests; and
4. planning for and attaining realistic goals.

In 1967, a model guidance program was initiated at Cookeville Junior High
School, a school which previously had only one counselor who also served as the
assistant principal. Five qualified counselors were placed in the school for the
three-year duration of Project Upper Cumberlend, Title III. One of the counselors
vas appointed coordinator, and the remaining four were assigned to specific
grades; two counselors were assigned to grade seven because of anticipated intense
needs of seventh greders. The counselor -~ student ratio was 1 to 200,

ObJjectives

The major objective of the Cookeville Junior High 8chool guidance program vas
"to provide for the unique educational,-socisl, emotional, and physical needs of
the age group being served'. The specific objectives to be met by the counselors
were categorized in the areas of services provided by them. The Title III
objectives were!

1, To provide e model program of guidance and counselirg at the elementary
and junior high level for emulation dy other local educational agencies.

2. To provide research at the school level into pupil needs for curriculum
purposes.

3. To assist teachers and administrators in the more effective use of pupil
data,

k., To provide children with greater opportunities to achieve insights to
their abilities in relation to the world of vork,

Materials and Budget

According to the Title III plar, the county ¥was to have provided for the
facilities and materials used by the counselors.

Facilities vere adequate;
each eounselor had & private office, and the coordinator was given a suite of
rooms, including an office, a reception - work area, and access to the school
health elinie. AL offices vere furmmished with a desk, a $adle, chairs, and a
filing cabinet.

The counselors vere provided vwith the following materials and equipmentt

Q




l. Tests
a. specimen tests for counselor'g evaluation
b. standardlized intelligence, achievement,
personality, and social tests and inventories
2. Career Kits

3. Dictionaty of Occupational Titles and Occupational Qutlook Handbook

L. SRA Guidance series booklets

5. Guidance Associates Sound Filmstrips and other filmstrips

6. Mimeograph stencils and paper

7. Other incidental supplies

8. Tape recorder

9. Sound-filmstrips projector

10. MNovie screen

11. Typewriter

12, Mimeograph machine

13. Duplicating machine

1k, Adding machine

15. Telephone, with two extensions

16. A part-time gecretary

A definite budget was not provided for the counselor's discriminatory use;
hovever, materials requested were usually received. Funds were restricted during
the final year of the program in direct relation to new federal provisions for

guidance and counseling.

Content and Operational Changes

The personnel and the structure of the guidence program were not changed {n
any vay during the first one and one half yesrs. During the latter part of the
second year, the firet personnel change occurred. For the last three months of
the school year, the progrem had only one seventh grade coundelor. Other changes
oceurred before or near the beginning of the third year. Personnel changes at that
2ice involved; (1) the prineipal; (2) the coordinator; and (3) three counselors.

During the first tvo years of the prograa, the guidance services vere provided

-
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to students on a voluntary, individualized basis. During the third year, a time
for group guidance vas scheduled, thus involving every student in the progrem on
a regular weekly basis. Examples of specific units for such large group
presentations included:

1. 8Self-expression

2. Understanding Ourselves

3. Getting the Most Out of 8chool

4. Techniques of Problem Solving

5. Exploring the World o2 ¥Work

6. Looking at Our Future

Projections for Continuation

The guidance program at Cookeville Junfor High School will be continued on
vhat the counselors consider a minimum basis. Three counselors, one per grade,
vere hired for the 1970-71 year. A recommended minimum budget dbudget for
continuation of the program would be approximately 1.50 per student per year.
This amount does not include funds for salaries, registration materiasls, clerical
assistance, telephone bills, stamps, or other essentisls.

An optimum guldance program of one certified, masters degree plus, counsclor
for approximately 150 students, vhich is comparable to the pupil - teacher ratio,
vas recommended. Approximately $2.00 per student was recommended for use speci-
fically in purchasing guidancs materials to be used by students, In addition, each
counselor should be provided with a tape recorder nnd an extension telephone.

The projected goals and objectives for the continuing guldance program were:

Ooale

A. Optimuam student use of Self-Appraisal S.rvices

B, Optimum student use of Information Services

C. Optimum student use of Counseling Services

D. Optimum student use of Placement Services

G jectives

A. The student has {dentified his adbilities and interesis vhen he can plan
realistically educational end occupational goals.

B. The studerdt has decome avare of the informational services availadle to
him vhen he car. and/or will refer to resources to discover needed
information,




C.

D.

The student has been accepted by his peer group and himself vhen he can
rate satisfactorily on diversified r’terion measures which attempt to
evaluate such acceptance.

The student has galned an awareness of placement services when he can
identify or recognite those services availeble to him.

N\



CONSULTANTS

The consultant at implementation was Dr. Edell Hearn, who recommended Dr.
rwell Tolleson; both ere from Tennessee Tecnnological University. Dr. Heern
tinued to meet at intervals with Dr. Tolleson and counselors. Dr. Tolleson

replaced by Dr. John Flanders as evaluator - consultant during late 1967-68.
Flanders continued through the final phases of the progranm.

Dr. Muriel Davis and Dr. Jeswant Khenna directed a workshop in which Title III
nselors participated at Remada Inn March 15, 16, and 17, 1968. The purpose weas
better prepare counselors in . future school roles and as co-trainers in a
e workshop which involved Title III participants.

Dr. Williaem A. Poppen and Dr. Charles E. Thompson, University of Tennessee,
e consultants during a three-d y workshop at the University of Tennessee ‘.
ch, 1969. Eight hours of consultations involved four junior high counselors.
itional time was spent with Marfanne Davis, Rule Junior High counselor, observing
-the-field" behavioral techniques and reviewing processes of developing nev
grams at Appalachian Laboratory.

Putnam County Administrators, Title III Administrators, and Mr. Allen, Junior
h principal, have also served as consultants., The benefits to the program were:

A. “onsultents contridbuted to and guided counselors' individual and
professional grovth by offering constructive criticisms and sharing
knowledge of effective vorking programs in other locales. Counselors
vere able to develop and projlect nev i{dess which might be implemented
at Cookeville Junior High Schiel,

RN U TR

B. Consultants refused to nmake decisions for counselors but encouraged
then to greater endesvors--especially vhen goals had to de re-
evaluated for discarded completely.




PROFESSIONAL TRAVEL

During the first two yeers of our program, a fund of $150 was provided
for each counselor's professional travel. These funds were used in visiting
the J. B, Brown School, Chattanooga; East High School, Nasuville; Tennessee
Professional Guidance Association conference in Gatlinburg, 1969; travel to
and lodging expenses at the University of Tenneasee during a three-dey workshop;
and travel to und lodging expenses at a guidance workshop in Nashville. The
counselors found these experiences profitable in that they evaluated the
successes of other professionals in the field of guidance, visited other
existing guidance programs, and reviewed other published materials on guidance
and counseling: The counselors made contributions to other professionals by
sharing materials and ideas and by participating in activities during

conferences end workshops.,

During the third year of the program, funds were not available for
~ professiona’ “ravel. However, counselors continued to grow professionally
by visiting schools and attending confereasces at their own expenses. Therefore,
future recommendations warrant increased funds for necessary travel, including
visitations to guidance programs elsewhere, thus adding growth and reinforcement
to the counseling program.




EVALUATION

The counselors felt that one evaluator doing continuous followup with
counselors and administrators, and Title III officials could have strengthened
the progran,

A functioning guidance committee at the school would have given more depth
to the initial organization and planning of the guidence program. The counselors
felt that e teacher, student-council oriented committee was needed. Cowunselors
should meet with the committee but would serve only as consultents or to assist
in clarifying issuea. It was recommended that each subject area group of teachers
elect one representative to serve as a member of the guidence committee. It wes
further recommended that the student counail furnish one student from each grade
level to serve on the committce.

The counselor has accepted the role of a continuous evaluator throughout the
three-year period. Grea’, emphesis has been focused on changes in the individual's
total behavior., As g result of evaluation of educational experiences and
expressed needs, & chevge in curriculum development has been effected for 1970-T1;
a two-hour block of time will be wsed for seventh and <cighth grade exploratory
units, and counselors will work with structured groups during this block.

Counselors have gerved as regource personnel on human development, and as
accurate media of communication to interpret academic progress or lack of progress
to students eand parents.

Although the ultimate objectives of the guldsnce progrem have been long
range ones,evaluation has been besed on certain aspects of student adjvstment.
Multiple criteria Las been used to indicate the satisfactory solutions of personal,
educational, and vocationsl concerns. The use of case studies, irventories, check-
lists, teacher rating of pupil attitudes, and comparative checks c¢. pupil absences
has indicated significantly positive results.

The counselors' evaluation for the thixd year of the program has supported to
greater depth the professional evaluation for the first two years. The original
objectives, hoth project. and locsl, have been realized to a satisfactory degree.

Recommendations for future evaluations would include:

l. A more comprehensive guideline for evaluation.

2, Clarification of behavioral aind attitudinal changes which
are relevant to evaluation.

3, Production of findings that will furnish meaningful information
to the public, students, and staff,

I, A continuous evaluation program.
5. Evaluation more related to curriculum development.

6., Wider participation of school staff.




DISSEMINATION AND C0PERATIVE EFFORTS

Parents, friends, and civic-minded citizene have asked many qvestious
concerning the program ut sucn places as the grocery store, on the telephone,
and in soclal or civic group meetings.Inforrial or planned, dissemination occurred
throughout the three-year program.

The counselors plenned descriptions of the model guidance program and
presented them to counselor-educetion clesses at universities; area superintendents',
principals' and supervisors' meetings; state guidsnce association (TPGA)
conventions ; classroom teachers' inservice meetings; civic clubs; the publie,
via radio, and parent-teacher association (PTA) meetings. Publications describing
the model guidance program, such as The School Counselor, Mirroring Caange, Junior
High Relator, and articles in the Herald-Citizen, the DIgpatch,,The4§g§§yille
Banner, The Nashville Tennessetn, and the Personnel and Guidance Journel, offered
an opportunity for the public to become informed of the services available in the
model program. Other mess media visuelly presented the program turough the use
of colored slides and televised filws with commentary to inform viewers. The
counselors were able to inform the community of the benefits of the guidance
program through extensive use of referral agencies, such as county juvenile
workers, health and welfare departuents, doctors, mental health center, rehabil-
itation center, ministers, reading specialists, tutors, university staff members,
and civic clubs. Visitations were planned so that the program could be seen in
action, and invitations wers open for anyone to visit throughout the three years;
superintendents, principals, and counselors vithin the 1l6~county region were
extended written invitations to visit during the second year.

The counselors were ahle to inform others of the program; however, in many
cases, educators' interest was limited because of the cost involved or attitudes
toward the prograum. Characteristic of the situation was the fact that few
vieitations occurred unless the invitations were written; however, university
graduate students did frequent the school's guidance facilities and, in many cuases,
complemented the program with their own services.

RECOMMENDAY.IONS FOR DISSEMINATION
to
1. In-gservice days /Allov educators (superintendents, counselors, supervisors,
and especielly principals and classroom teaciuers) to vieit the existing guidance
progran,

2. An obgervation room 18 recommended so that professional people ¢can
observe the counselors in action.

3. Estaeblish a centralized guidance materials center and make provisions
for students', faculties', visitors', and parents' use of these materials,

Cooperative Efforts
The seventh grade courselors have worked through the three years _

of the program a8 a team, because of the greater needs of students in transition
from sixth to seventh grade. Orientation was an all-team effort im that both




counselors worked cooperatively with principals and sixth gfade teachers of the
feedey schools.

Eighth and ninth grade counselors have worked as teams in some counseling
sesgions, eapecially where both grades have been involved. The team technique
hes been used in visiting houmes where there is a question es to how the visit will
be received or because of the seriousness of the incident requiring the visit.

Counselors Iin the three grades have worked ccoperatively with the juvenile
Judge, county Juvenile case workers, attendance teachers, Health and Welfare
Department workers, Mental Health Cente:x, doctors, ministers, reading specialists,
leaders of civic cluds, snd others. The assistance for junior high students has
been tremendous through referrals and working with these agencies. Some of these
helps have been: eye glasses, fillings and extractions for teeth, medical
examinations and treatment, follow-up by welfare and health case workers, eid
in indigert houwes in order for students to return to school, tutors in recading and
math to keep students up with their classes, and referring emotionally disturbed
students for help.

Special techniques used by counselors which teachers could use in their class-
rooms (gome already have done 80) are checklisti on cheating; Force Field Analysis
rethod of problem solving; methods of communicating feeling, attitudes, ang idees,
such as "Speakouts,' and "What My Country Means To Me," role playing in areas of
. social 1iving, decision making, and assumption of responsibilities. Other
recommendations might include a plan for the faculty to meet in large groups foy
general directions as to the task to be accomplished. Then, divide into small
working groups (with a charimen or spokesméen) for discussions, Results may be
reported back to the large group or to the principal.

Counselors felt that the once-per-month meetings with project staff during
the first and second years of the program were helpful in establishing new goels
and clarifying old ones within the original objectives. Therefore, they shou’.d
have leen continued during the final phases of the program.

any disciplinary action should be taken by the principal and then the student
should be referred by the principal to his counselor for counseling.

Qrrgs’




PROGRAM ADMINISTRATION

The guldance program and the administration of it developed and natured with
tine. However, the lack of a qualified coordinator to supervise an in-service
orientation or training seminar for counselors at the beginning of the program and
to continue throughout the program reflected some frustrations among guidlance
peysonnel. Spontaneous assignments of counselors were made by the coordinator at
the injtial mesting of counseling personnel.

Due to the lack of specialized direction and ful acceptance of the program
by county administrators and the school staff, the counselors experienced
feelings of inadequatc communication aad coordination.

Interpretations of the guidance program as it related to sequential activities
and services at individual seventh, eighth, and ninth grade levels were not nade
available for evaluaticn and review by counselors and faculty.

Planning and organization (including written guidence duties of all school

. peraonnel--counselors, teachers, and principals) would nave clarified positions,
provided a basis Yor an operational evaluation, and presented overlapping of
administrative and counseling duties. (Ex.: scheduling, absentees, and individual
counseling). The coordinator served- es liaison between administrators and
2ounselors, but due to extensive clerical and record involvement, little time was
left to coordinate guldance services,

Counselors have recommended that a qualified local director of guldance
services be employed on the county level so thet implementation of pupil services
cen be more effectively achlieved. The hiring of a trained secretarial person was
reccmmended so that this person could assume totsl responsibility for cumulative
records and other clerical duties.




ORIENTATION
Crientation for students was provided by the following servicis:

1. Colored sildes were carried to sixth graders in feeder schools and
& handbook with school policies was given. Students then visited the Junior
high and toured the building.

2. Transfer stidents were interviewed and their classes scheduled. After-
wards, students were given a tour of the buillding and iniroduced to the teacheis.

3. Ninth grade students visited the senior high school for curricutum
orientation and were later assisted by their counselor in making educational
planning.

4, Students were pre-registered and told of curriculum opportunities by the
next grade-level counselors.

New recommendations for student orientation include:

1. Continuation of colored slides being shown; however, have all sixth
graders visit junior hLigh on the same day.

2. A follow-u; of orie or more parent nights to answer questions pertaining
to curriculum services, rules and regulations, child (z2velorment, and parent-
child relations.

3. An organized '"buddy system”" so that new students will not feel "alone"
during their first days at the Jurnior high.

4. Students should be pre-registered and told of curriculum offerings by
present grade counsclor so that the counselor can better assist his own students
with their future educational planning.

No formal orientation was provided for teschers or incoming Title III
counselors, except that counselors were provided a monograph of the program.
However, counselors experienced in the program were available for consultation
vhen requested. Thée acceptance of the program was lacking because the program
wag superimposed cn the school, and the teachers felt counselors were "over"
them. Recommendations for future orientation of teachers include an in-service
training of junior high teachers and counselirs conducted by the assistant
principal and covering rules and regulations, grading system, responsibilities,
and code of ethics.

Programs should have been flexible enough to meet the unique needs of the
situation and structured enough to provide dlrection. Changes should grow from
the needs of the school, be recoguized by teachers and counselors, recommended
by counselors, and implemented by the administration.




PERSONKNEL

The counselors felt that certain recommendations for personnel were
necessary. Continued counselors' membership in the American Fersonnel and
Guidance Association and at least one branch -~ the American Schocl Counselors
Association -- vas recommended. Continued education of the counselors at
universities was recommended 30 that they may be informed of new philosophies and
techniques and may continue their professional growth. Education of the local
coordinator of guidance (recommended for the county ievel) should be at least e
specialist of e¢ducation, but preferrebly should be a doctorate degree in guidance
and counseling. Another recormendation wes that the county employ a qualified,
full-time schcol psychologist. Meeting of state requirements dy all school
counseling personnel was recommended as e minimum basis for employment.

The counselors' opinions were that the most qualified person, local or
outside . should be chosen to fill any vacant position.

The morale of the counselors was found to be at a low ebb many times during
the three-year period. Perheps some of this feeling was due to over-anxiety end
dealing with the negative rather than positive concepts. The counselors felt that
the sensitivity training and encouragement received from directors and consultants
vas beneficial, However, administrative rssignments tended to lower morale.

The closing date of the project was a morale factor in that during the last
month, the counaelors were assigned many extra c¢lerical and administrative
duties und were expected to complete them as well as their evaluation,
inventories, and us'ial guidance duties.




PROGRAM SCOPE

Guidance services should be introduced and made availsble to each studeat;
however, after the initial introduction, counseling should be on a voluntary small
egroup or individual bvasis. All students should be involved in some phase of the
@uidance program 8o tuat they may be made aware of guidance objectives, procedures,
and services. Orientation of studentt, interpretation of tests, and dissemination
of pertinent information would hopefully lead toward development of a better self-
understanding, resulting in a more positive self-concepi.

A guidance committee should be formed to insure a comprehensive program of
giidance services, The committee should be composed of administrators, teachers,

and students. CEpecific recormendations for the guidance committee we» 2 given in
the section EVALUATION.

A pilot in-service program at the junior high school would have helped the
progran in that problems could have been anticipated and pnssibly worked out betore
the program actually became effective. The counselors felt that a two-week in-
service training period involving all faculty members and including training in
guidance activities and sensitivity to commnication would have been helpful,

The pilot program itself should have lasted for at least six weeks and should huve
included daily evaluation of scrvicos and attitudecos towerd tho gufdnnea Acpartment,.




IMPACT

Students' attitudes and reelings have def witely pointed toward & more positive
direction as a result of individual and group counseling; however, at this time,
ther2 is atill a lack of understanding and communication between teachers and
counselors. This attitude could, perhaps, be due to teachers' thinking of
counselors s "beiug in charge” .nd feeling that ccunselors were usurping class
tine.,

The students have been introduced to the use of the D.0... for locating
information about the vorld of work. Career choices have been explored and
educational and entry reguirements have been studied in relation to those career
choices. Students have shown more avareness of various occupations and their
academic requirements as a result of explcring the career file. Check lists and
questionnaires to all students concerning '"What does the guidaice counselor mean
to you" made the students more aware of the counselor and counseling program.

Major impact of the guidance progrem on the majority of the students has
resulted in a changing curriculum. This curriculum was planned to provide an
exploratory area, based specificully on the sxprossed interests and concerns of
students.




EFFECT OF GUIDANCE ON COMMUNITY

Because the students have vecome more able to commuaicate with better
understanding, they have effected positive attitudinal changes within the home
environnents toward the total school program., The i c¢reased awarensss and
ecceptance of the school program by parente has natu. ally developed into more
active involvement in school activities., Parents have used school counselors for
advice on educetionel as well as personal or family poblems.

When counselors have felt limited in techniques and skills necessary to deal
in depth with individuals, referrals were made to the proper person or agency.
Bacause various agencies have been directly involved as referral sources, they
have gained a more gccurate knowledge of the guidance service. They have,
consequently, recognized thuse services and haye utilized them.

Total effects of the guidance program in the community are immeasurabdle.

* Though the counselora have discovered much room for improvement, they have also

- recognized many positive effects of the guidance program on the individual students
involved, the total school program, and indirectly on the community iteslf.

(N
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I
AN EVALUATION

The Sycemore Elementary School, grades 1-6, has been involved in a Title
II1 ESEA Guidance and Counseling Program for the past three years. The progran
has had twe full-time counselors, one for the primary grades and one for the
intermediate grades.

An average of 265 students have been enrolled at Sycamore during these three
years. There have been nine teachers including the principal who was a full-time
teecher.

The objectives of the Sycamore Counselors were that:

1) The staff and community understand the purposes Served by the elementary
guidance program {at the beginning of the term) and the services to be provided
by the counselor.

2) The counselors and staff develop a testing program around specific
purposes designed to estedblieh potentials, measure achievement, identify interests
and aptitudes, diagnose learning prodlems, and understand personality factors,

3) The counselovs, using specific training and skills, provide consultation
on child growth and development with significant adults in order to facilitate
the learning process.

4) The counselors provide counseling services and group process experiences
for students on a self-referral and other referral basis.

5) Regular guidance meetings bde held by all 1aculty to assess the total
program, discuss innovational measures, and more clearly define needs.

Many and varied materials were used in this program. The basic texts used
by ‘he counselors were from the Ojeman series. There vas a teat for each grade
level, grades )-6. These vere designed as teaching programs in human behavior
and mental health. Other materials used vere Eyegate filmstrips, films, books
and records about Our Working World, SRA Junior Quidance Series and Better Living
Booklets, ¢hat Could I Be books, professjional dooks, and informational catalogs.

Much of the content vas centered around human behavioral patterns. The
world of vork was another major theme. The content vas flexidle enough to
enconpass any area of guidance expedient or pertinent at sny tiame.

Varied tests were used at the Sycamore School during these three years.
Te county provided all schools with the Stanford Achlevement Tests and the
Metropoliten Readiness Tests. Counsclors also used the folloving tests:

SRA What I Like To Do

A Book About Me

California Test of Personality
Healthi Behavior Inventory
California Mental Maturity Test




Lorge-Thorndike Intelligence Test
Los Angeles Dia nnstic Test: Fundamentals of Arithmatlic
Cates MacOinite Reading Test

The program did not have an organized dbudget. Title III paid the counselors'
salaries, which was their regular teaching salary plus $30 monthly for travel
expenses. ‘‘he county agreed to pay for supplies on requeat order. The program
would have functioned more efficiently if a dudget had been set for operational
expenses. Title III did pay expenses for professional meetings dwing the first
two years,

The counselors were freec to use school equipment and fa2eilities but not
consumable items. The program experienced a deficiency in secretarial assistance,
and the counselors had to use much of their time in clerical and routine matters
that took away from counseling time.

Many operational changes were made at Sycamore during these three years.
There were changes i3 counselors, principel, secretary, and teachers., The special
interest groups (grades 4-5-6) were eliminated the lest year. This vas taken intu
the classroom by the teacher and correlated with dasic subjects.*

Some realistic goals needed if a nev program were to de initiated would
include:

1) More orientation for teachers and students.
2) More snall group sessions vwith teachers' consent.
3) A pore workable guidance committee to help make decisions and assist
in planning.
4) More specialists availadble vhen needed for abnormal behavior referrals.
5) A set budget for the guldance program from the school, county, and atate.

An estimated budget might be $50 from the school, $100 from the county, and
sslaries plus travel expenses from the state,

During the first two years of the project, the progrem had professional
consultants. The consultants were Dr. Ray L. Archer, lepartment of Cuidance and
Counseling, Tennessee Techrological Unfiversity, and Dr. Robert L. Mendelson,
Department of Psychology, Oecorge Peadody College.

The value of the consultants was immeasursdle. Without their help the
prograa would have deen severely handicapped, The counselors had not been trained
in elementary guidance; therefore, the consultant helped to organite and start
the progran.

Due to a cut in the dbudget, the consultants wvere not availeble the last year.
It vould have certainly been of valuve if the program had retained threm.
Consultants are recorwended for other guidance programs,

During the 1967 and 1968 school years reimbursements for professional travel
and meeting expenses were pade by Title I1I to the ESEA personnel. This included
lodging, meals, transportation, and registration fees, Much value vas gained (:
from attending thease professions) meetings. New ideas were gained, and the

*Oounselors organited "free study” periods during the first tvo years of the Title
111 program, during vhich pupils could read and vrite about anything vhich interest-
ed the.-
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program in Cookeville was strengthened. The program was in continuous change as
new ideas were brought to its attention, The program was hardicepped during
its third year because no funds vere cet aside for professional travel. There
ehould definitely be an amount Of not less than $100 per year set aside for

this purpose.

It is difficult tc evaluate such a program as this immediately after it is
completed. In terms of success, the program made the parents aware of the
additional services available to them through parental interviews and home visits.
Efforts vere applied to neet individual, teacher, and student needs,

Very little planning was done with the teachers bveceuse of a lack of
cooperation betwsen teachers and counselors.

Individual counseling es well as group counseling was utilited vhich opened
the way for better adjustment ., the part of the student in ~oping with their
prodlems And concc.ns. The expanded testing program was successful and may give
base lines for future reference in achicvement, social, and physical evaluations.

The program vas much conceiyned vich orisis and remedial work. There were
specific cases vhere auch eflort ¥as applied to help childreu vho ctherwise weuld
have been neglected.

The program could have bdeen more effective with more edoperative planning
in carrying out the program on the part of all the fanvolved staff.

A guidance committee was set up for the firei time during the third year
and vas composed of the prinecipal, two clagssroom teachers, and the tvo counselors,
Tris vas set up in order to have a more effective progran.

8eventy~five per cent of the obJectives have been met. The objectives not
fulfilled vere primarily conceraed with teacher-counselor relationships. In
future evaluations, similar techniques and provedwuregz would de of value in
evaluations. The counselor's role should be secondary in evaluations with an
authority source having the primpary role.

Many means of dissizination of information at Sycamore have beea utilized by
the counselors. Handbooks vere devieed and distrib»ted at the deginning of each
school term and vere also provided for nev students transferring to the school.
The school had never had a school handbook before the Title Il Ouidance and
Counseling pilot project dejen.

The participants, includirg doth counselors and teachers, have made home
visitations to spproximately fifty per cent of the student enrollment. These
vieits vere made as the need arose and followeup was carried out to eliminate the
proeblems encountered. Visitations on the part of the counselors to othus iocal,
regional, and state locatiors wvere made possidle in order to odtain and
disecninato inforration that would dbenefit the progrem.

Nevsletters vere published periodically giving timely infomation on local,
county, regional, and state education that seemed to de of interest to students
ard parents.




The counselors feel that the handbooks, newsletters, and home visitations
have been the wost beneficial services that the guidance program performed during
the three-year period. The home-schowl contact, with the parent-teacher-counselor
working together; was very important.

The visitations into the home and meeting the parents in the child's
environmental setting has given much insight into students' belavior at school.
By visiting the home, the counselors feel that a more vooperative effort was put
forth on the part of the parent, teacher, and counselor in working with childrern
during the Title III pilot progran.

The rec~mmendation that would strengthen this part of the program is to allow
more time for home visitations, possibly en entire day per week be set aside just
for this particular thing.

Bringing community people into the school to discuss their occupations and
hcbbies has enlighiened the community about the schcol and aseisted in alerting
students to the world of work and to possible avoecationt. The counselors set up
the necessary arrangements for the visitors; during the last year of the progran
the principal extended the invitation to several of the people from the immediate
comaunity to be resourca speakers in their vocational areas.

Fleld trips to various businvsses 1 ;¢ made vith students who vere chosen
winners for outstanding werk or participation in guidance. Class trips were
t ide with all students participating; however, these vere made in conjunction with
the classrcom instructor, with the ccunselors assisting in vhatever capacity needed.

The local press vas most cooperative in dispersing information concerning
activites in vhich the students vere participants, ond photos were nade to
accompany the news vwrite-ups.

Other educatinnal contests were carried out, ard blue, red, and vhite ridbdons
vere given to the students for their particular efforts. The faculty served as
Judges at various times and the intereai demonstratel vas in favor of this sort
of endeavor.

The counselors in the Title III pilot program assieted in getting nevsletters
of the U4-H Clud printed in the local newspapers. The : nselors served on PTA
comaittees for the first time during the last year of tae Title 11l pilot progranm,
as both counselors cerved on the pembership committee. Pirograas with scudent
participation vere assisted by the counselors anA teachers Jn planning and
felloving through,

An effort to orient the teaching staff to the odbjectives, methods, and
evaluation procedures of the Title 111 Quidence and Counseling pilot program has
been & success to & linited degree. At the bdeginning of the program in the fall
of 1967, there vas no pre-planning time made availadle for the counselors and
teachers to 40 the preliminary steps to carry out the program in & more functional
and »eaaingful manner. As the pilot progrem is at the end of its third year, the
counselors see & need for this wost important aspect of the program. At the
beginning of each school term there needs to be time oset aside for an orientation
prograa for the teachers and other ataff memders who wvork directly and indireotly
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with the students. The counselors feel that this is the weakest link in the
entire Title III Ouidance and Counseling pilot program., The time factor was the
reason why on oreintation was not available for this program. 7The teachers ve @
immediately concerned with placement of students, ordering classroom materials,
securing essential equipment and facilities. Tiere was a feeling that time

vas limited and that there was not sufficient time for an orientation on CGuidance.
However, the teachers were given printed materials that were essential to the
progranm.

It is recommended that an hour or more of in-service training be held with the
teaching staff before achool deging each year. This time should be devot.d to
guidance and counseling only--for dbecoming acquainied with the objectivea, methods,
and evealuation procedures which vill be carried out; there is a need for short-
range and long-range planning on the part of the teachers and counselors. This
will bring about a better understanding of the staff {nvolved, and rapport and
coope-ation will be more easily established.

Another recommendation 18 the setting up of syst/matic meetings with the
Board of Education, Preject Staff, Superintendent of Schools and his staff memdere,
Coordinator of Quidance, and Cuidance and Counseling Staff, in order to have a
full understending and agreement of vhat is to transpire by such a progran.

There vere many frustrations involving the adninistrative staff from the
county central staff level; the most frustrating teing that the lack of fulfillment
of the agreenent of taking the responsibility of the financial durden on the local
level for ths entire length of the program. Funds from the local echool system
should be sec aside for vwhatever needs might arise. The county administrative
ateff should allot the local school this assistance 1f there i8 a need. There
ves supe pre-ordering for the Guidanc. and Counseling program before the
counselors vere notifiud that they vere being considered for their role in this
progran. ‘The materials, fortunately, vere wisely chosen and have deen of
considerable help during thie spun of three years. There has been no set budget,
known by the counselors, that the counselors :~uld use to plan the vork of the
program. Therefore, the plans for a special student, epecial groups, or large
groups had to be adjusted, alternated, or abolished.

The local 8chool had a turnover in principal and soue of the teaching staff.
The Guidance 8nd Counseling Title 1II pilot program also experienced a change
in staff. By these changes in staff occuring, many advantages and disadvantages
vere realised. As education is an ever-changing process on the part of students,
parents, teachers, specialists, and others, the program functioned through the
entire three years. The program has expecienced success and failure, upsets .and
calmness, frustrations and essurence by all the changes vhich have taken place.
The counselors feel that decause of lack of sufficient funds, crovded physical
and environmental conditions, lack of previous training in guldance on the part of
the teachers and adninistrative staff, and a limited percentage of parents that
did not become avare of the guidance aspects of the child, the effectiveness of
the program has been somevhat diminished. However, the basic necessities vere
made avai)able for the program:existing physical and social conditions were
adjusted to by the counselors quite effectively; teachers on the vhole tried to
cooperate with their limited training in guidaace, vhich consisted of classroon
observance and hardly any avareness in testing and evaluation except for grade
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scores on classroom teats devised by the teacher or randatory stundardized tests
supplied from the superintendent's office. There was only meager assistance for
the excoptional child or for children to be tested and evaluated from the county
leve) and local school. This condition improved during the three-year period
of this program, with the county handling the budget.

The counselors recommend that more time, testing instruments, and evaluation
of the student be considered as extremely important for the teacher and counselor
to successfully work with a student so that he can receive the maximum benefit
from his public school education.

The Coordinator of Guidance and Counseling experienced a change in staff
during the period of the pilot program. Both coordinators had not had previous
training or teaching experience on the elementary level, grades one through six;
this vas compensated for by the counselors at Sycamore seekini advice and counsel

. from other sources. The ordering of needed supplies was through the channel of
the coordinator, and a iimited amount of other assistance was made availedle.
The location of the coordinator's office vas undeairable, as it was placed in a
' evowded area at Junior High. The elementary counselors felt that a more sujtable

location vould have been at the Putnam County Education Building where the other
members of the official administrative staff vere Jocated,

It i8 recommended that the
coordination of such a pilot progran as tnis be under the title of Coordinator
of Guidance with an advisory assistant who has previous training in elementary
guidance, grades one through 8ix. ‘Mme should be set aside on a scheduled
basie in order that elementary counselors might d4iscuss the progranm.

There vere no provisions made before the firet day of school to orient °
the faculty to the guidance program. This i{s a very inadequate beginning for
such a large endeavor. 1t took much time to overcowe this error. There should
have been at least a week of training under the leadership of an experienced
guidance counselor. This is an in-service meeting for guidance counselors only;
then later a week of in-service for teachers with counselors under the direction
of the experienced guidance counszlor or Coordinator of Cuidance Eervices, if
qualified. Also, orientation for nev counselors and nev teachers should be nade
availadle during the first quarter of their employment as they are a vitel part
of this program. This vas not made avajiladble Quring the tenure of the program
at Sycamora,

At this stage of the prograam, the participants feel that aa interaship de
offered all th? elementary counselors before taking on the role of an eleaentery
guidance counselor. There are many adjustments, techniques, and naterials that
need to be known by the counselor. The internship should de under the supervision
of a state certified elementary guidance counse’lor,

The program under consideration in this evaluation has deen fairly well
organited, yet flexible enough to teke care of the needs that ajght arise.

Scheduling should be kept at a minimum, in order for individual, small
group, and large group guidance end counseling. It is most difficult to keep p
from vorking on a rigid schedule that is corwonly practied in the clementary
8chool. To use the dluck-of-time scheduling vould dbe the best approach when (\




OQuidance and Counseling is offered to a school such as Sycamore Elementary. In
grades 1-3 it is necessary to woik closely with the teacher and in the class-
rcom; however, classroom large grolp gui jance gshould not be mandatory for the
upper grades.

A guidance counselor should be flexidle enough to change to meet the
changing needs of the students.

In order to be an elementary guidance counselor, one should be required to
have a master's degree in guidance and counseling and at least three years
previnus teaching experience in the primary and {ntermediate classrooms. This
sounds rigid, but is definitely necded for a successful, specialized job., Other
qualifications are adherence to ethical standards, a professional outlook, and
an abundance of human feelings for the other person.

local existing personnel should be given the positions available if they
meet the qualifications, not because of senfority. If necessary qualifications
cannot be met by local personnei, individuals elsevhere should be recruited.
Whenever the program terminates, the guidance personnel should be given first
consideration for guidance positions available. If there are not any positions
aveilable, they should be assisted by the adminjetrators in findiug a desiradle
position vhich they are capable and qualified to fulfill.

The wvorking conditions vere poor but did not hasper or limit the progran's
success. Supervision was inadequate on the part of the central staff, project
setaff, and coordinator of the program. However, wve didn't wait for them to come
tec us. When ve needed help, wve went to the supervisors.

The morale of the counselors was low vhen the nevs ceme that the progran
vas phasing out. The work vent on as planned, dut much of the enthusiasa vas gone.

A ter experiencing contact vith all students in guidance, in a mandatory
situation, it wvould de better if a student found that guidence was evailable dut
not cozpuleory. The most important elements of this program, or one similar to
it, are: home visita, good comsunity relatio.s, parent-teacher-counselors
conferences, distributing information, needed materialy, and a concerned gtaff,
To make & total impact on the total echool program, the vhole staff must be
involved! To be successful, this program requires dedicated persotnel, much
planning, and hard vork. A pilot progream would have been most beneficiel {f ¢t
favolved trainicg programs for counselors in real situationn. An exesdle of this
is a vorkshop during the swmer with gualified trainers in guidance odserving
existing programs in action prior to the school year.

The feeclings and attitudes of pupils and faculty up to this moment is very
uncertain., The major impact of the program hes deen helring the students to
become avare of their feelings, attitudes, and behavior. The students have come
to & realitation that everyone has neede and prodlems in today's vorld,

One of the major aspects of this progrea vas making the students avare of the
vorld of work. C
The entire community has been affected by the guidance progrea through the

avenues Of seeing the counselors at work, taking sick children home, having
conferences, taking active part in PTA, and other school functions.
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