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author feels t+hat vhen the student counselor begins practicuma, he is
hurdened with seri-criopling expectations of how he is supposed to Ao
counseling ascording to a vigidly held, {inradeguately knovn
+heoretical counselinog model., The need for a pre-practicum simulated
counseling exverierce is next discuseed. Such an experience involving
20 master's studonts, working in groups of three which meet two or
three times a week in conjunction with their Theories of Counselino
course is desgcribed. The three students interchanged and enacted the
coles of client, counselor and reactor., Fmphasis vas placed on the
utilization of the behavior change orinciples of role playino and
shapino. These as well as the goals of pre-practicum trainino are
fully discusse?l The effects of both technioues are presented. The
vaver concludes by acknowledaing that the description of the
pre-practicum sxperience was observational and without exverimental,
back=-up data, hut that initial indications uere that it is a fruitfuy?
approach Adeservina of further research, (TL)
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Standard Training Procedures fn Coupseling

Training in f{ndividual counseling typically favolves a procedure f{n which
the studentecounselor is exposed to theories caoncarning the nature of human
behaviort that ts, how behavior is acquired, maintained, and modified. In
addittion emphasis fs placed on theoretical models of counseling: that s, how
clients grow through counseling and how the counselor is supposed to behave in
order to achieve therapeutic changes. The studunt-counselor reada counseling
sesafion transcripts and case historiesn, listens to counseling seassions con-
ducted by a “master” counsalor, and superficially reads one or more counseling
and personality theories. Prior to practicum, the student-counselor's edu-
cational diet consists of theoretical models of counseling snd human behavior,

rather than conzlsting of experiences {n sigulated counseling situations. The

ewphasis then in most programs is on how s counselor fa auoposed £o hehave
rather than on experfencing how counselura agtually do behave. (Whiteley and

Jakubowski, in press)

Effests of Standard Trainiog Procedures fn Counseliug

There appear to be several effects that may occur as a result of this
emphasis on thaoreticel counseling models without & concurrent eaphasis on
eiruliated counseling experience. Ona effect scems to be that the studentecounselor
often beliaves that his practicum erperience expects him to identify with a

particular theoratical counseling model. Thic expectation seams to result fin

i
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& premature fdentiffcatfon with a counseling model which has a consequent effect
of limiting exploration of other counseling approaches.

A second effect may be on the student-counselor®s expectations of how he
fs to conduct hfmself {n counseling. It often seems es though student-counselors
expect thefr counseling to be 8 carbon copy of the theoretical model they have
sdopted. Thus, by the time the student=-counselor atarts practicum, he s of en
sersf-crippled by his fears of doing an inadequate Job, inadequate often being
defined as doing something that fs prohfbited by the counseling model or rot do-
ing whas 8 prescribed by the model.

A third effect seems to be that the student-ccunselor develops a limited,
fnaccurate understanding of the counseling model he has adopteds since his
exposure to theoretical models §9 more often cursory than in dJepth. For excople,
studcnt-counselors who adhere to the Rogerfen model often inftially belfeve
that e covunselos should assume a passive, retlectfve posture and not queation,
probe, or react to the clfent, Student=counselors often migintarpret the be-
havioral wodel and take @ 1fteral interpretat:on of the “'therapist ay a socfel
refaforcement machine” (Krasners 1962) to meat; that the counselor always gives
advice and handa out homework assignments.

The net effect g8 that when the student-counselor begins practicum, {n
addition to the usual insecurities of doing counseling, he ia burdened with semi-
crippling expectations of how he s supposed to do connseling according to a

rigfidly held, misconcetrved theoretical counseling model.

Need for Pre-Practicum Sim:lated Counseling Expeciences

The practicun supervisor is genetally able to help broaden the student-

counselor's repertoire of counseling approaches, to help deveélop & personslly




effective counseling style, and to clarify misconceptions atout theory, However,
in working towards these goals the practicum supervisor is virtually limited
to discusainé the counseling sersfons retrospectively - after the session has
ended. This has the effect of retarding the progress that is made since the
supervisor usually cannot directly agsist the counselor during the counselipg
session, The supervisor and counselor may retrospectively analyze ;he counaeling
sesaion, but often the preformulated plans are inappropriate because the needs
of the client at that moment arc difiarent than were anticipated.

The process of assisting the student-counraelor in developing confidence,
a personally effective counseling style, and a greater understanding of theory
needs to be accelerated through pre-practicum simulated counseling experiences.
Such experiences covwld les»sn the likelihood of a premature identification
with a single counseling model, increase conf'dence and trust in oneself, broad-
en the counselor's repertoire, and correct some musionceptions about theory.
In short, {t could facilftate the growth the student-counselor expetiences in

practicum by increasing his readiness for working with teal clients.

A Description of 2 Pro-Practicum Sipylated Coungeling Experience

A clasa of approximately 30 mastet's students was organized into groups
of 9 to 1?2 swudents. The groups met twd or three times a week in conjunction
with a Theories of Counseling course which was the last of two courses taken
prior to practicuma. When each group net, they were fuvther divided into three-
man groups. In each three-man group, one atuvdent played the tole of a client,
the second student played the role of a counselor and the third student flayed
the role of a reactor.

The client was inattucted to enact a probilem which she had either encounter-

ed herself or of vhich she had intimate knowledge. Prior to starting simulated
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counsoling the client informed the counselor of her sge snd referrsl status =
a setf referral, teacher, parent, or principal referral, or unknown referral,

The reactor was instructed to respond to the counseling process whenever
she wished to bring the counselor's attention to the effect he was having on the
client, to suggest additicnal counseling approachea, or to add her impreasions
of what the client was attempting to communicate. The reactor was encouraged
te stop the counseling process at any point end give her reactions, If the
counselor could not execute the suggestiona or understand them, the counselov and
reactor switched roles and the new counseclor was instructed to demonstrate her
suggestions. The counselor and client could also stop the counseling process
snd comment on {t,

The counseloxr was instructed to counsel as he felt was appropriate. He
vas not given directions to follow any theoretfcal model.

On every occasion there were three or four three-man groups engaged in
sinulated counseling at the same time in one large room of in adjoining iooms,
I was also present and moved from group to group as the need arose. I also
acted as a model and occasionally role played the counselor when this seened to

be des{rable.

1he Behavior Change Princible of Role Playing in Simulated Counseling

Role playing is a behavior change principle or proceudre in which human
social responses are developed and modified in a dyadid or group situation,
Role playing (in the therapeutlc, experimental, or training sense) {nvolves
inutructing the individuals to reproduce the behavior of a model. In the aim
ulated counseling experience the client reproduced the behavior of a real-life
client, the reactor rvproduced the behavior of a generalited model of » reactor,

and the counselor resroduced the behavior of & generalited model of a counselor.




Role playing has been found to be an effective mathod of developing snd modifying
human behavior. For example, Wolpt and Lazarus {1956) have ueed it to develop
and modify assertive behavior while Bandura and Walters (1963) hava used it in
varieng waye to modify the behavior of children.

In the aimulated counaeling experience role playing was used to help the
counselor practice thoae counseling skills he would 1ater use in practicum. The
role playing of a simulated counseling aession seemud to have aeveral effects:

1. When studenta played the client role, they experienced asome of
the feelings and reactions which clients experience in counseling:
anger in being forced to reveal oneself too quickly, frritation
when the counselor talks too much and listens too 1ittle, and
the like. ESxperiencing some of these reactions seemed to help the
studont-counselor to greater underatand and appreciate the client's
feelings. This acemed to help the counselor become more sensitive
to the client and thus react to the client more appropriately.

2.  then students played the counselor role, they received fumediste
feedback on how their behavior affected the client, This appeared
to help the counselor develop more confidence and fncrease his
understanding of the counseling process. The immediate feedback
8120 had the effect of simulating such discuasfons aa when I'm
afraid to make mistukes, 1 pay more attention to my feai than to
the client; I noticed that I held back from asking that queation
because I thought that that wouldn't be right eccording to Rogers,
but I felt uncomfortable the whole time,

3, When the students played the reactor role they experienced thinking
clinically and creatively about the counseling procees. They begen
t0 learn how to0 evaluate this process. The reactors showed surs
prising sensitivity in being able to clearly evaluate the counseling.
Their reactions were clear and perceptive. The reactors alaso
probadly experienced some vicarfous learning through observing
the counselot-client interaction.

Even though this aimulated counaeling txperience did not involve resl

clients, it uid scem to have meaning to the people who participated.

Ihe Behavior Chanpe Princlople of Shaping in Sinulated Counseling
Sheping s & behavior change principle ot procedure in which behsviots are

graduslly modlfied or chauged through a seties of successive spproximstions in
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inheede arnr Mo Yanks y avmulan by the, fonals deaned behacee
which those behaviors ars rain rce and thoss behaviors which are less aimilsr
to tha final deaired behavior are not reinforced. The requirement for reinforce~
ment {3 gradueily veised in the direction of the final form ths behsvior ia to
take. Shaping haa been found to be an effective method of devaloping and modi-
fying a wide variety of human behavior. For example, ft hss baen used to ahape
cooparative respenses (Hingtgen, Sandars, snd Demyer, 1965), to treat aechool
pliobiss (Patterson, 1965), snd to control excesaive verbalizationa (Jekubowaki,
1969). Usualiy the behaviors which are successively reinforced and the final
desired behavior sre clcarly specified. However, in this simufated counseling
exparience, the behaviors which were reinforced in a successive fashion could
not be so clearly spacified. This is particularly t.ue of tha £inal desired
behavior of the counselor responding comfortably snd appropristely to the client,
Instead of being one apecific behavior, the final desired behavior conaisted of
a ciess of behaviors which I labeled as being sppropriste for the client at
that particular moment. In the simulsted counseling experiense, shaping as a
behavior chenge principle was used to shape counseling behsviors in successive
steps tovard tha final goal of the counselor reacting comfortably and appro-
priately to the client, Not all counselors resched this finsl behavioral goal.

The firat step in the shsping procedure involved training the vtudent-

counselors to start snd end the counseling sersion and arrsnge for further con-
tacts if these were desirsble. This involved the following behaviors: the
counselor intrcducing himself, ascertaining the client's name, determining the
circumstances of the referresl, Jdetermining why the client came, rounding off
or closing the session, and making plans for future appointeents. Although
the student-counselors were nearly ready to teke practicur, they initially
efther did not know how to start and end a counseling sesaion and atrange for

fut \te contacts, or else were too anxious to be able to use their knowledge.
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During this fivst etep, reinforcement consisted of noting the reasona wny
their spprosches weve probably effective, comnenting on the comfortsblenass
with which they carried out these beheviore, and commenting on the growth they
wetre experlencing.

The second step in the shaping procedure involved training the atudent.
counselors in ueing nonverbal cuee to cummunicete to clients. This fnvolved
such bahaviors as keeping eye contaclL with the client and moving closer or
further ewey from the client. These behgvior: were reinforced in the fashion
I oeacribeu earlier. At thia time the students gtarted giving support end
encouragement to each other in the counseling sessions.

The thivd step in the sheping process fnvolved treining the studente
counselors to more closely listen to and understand the client. Unfortunstely,
these behaviors ere not cleerly specifieble., At this point the reactor and
client beceme reinforcing egents for the counselor., They provided the najority
of the reinforcement through their rescting to the counselor's approaches and
providing feedback on the extsnt to which he was "reaching" the client, 1In
eddition the counselor also reinforced himself when he felt that he mede &
“econnection' with the client. During thie time and throughout the remainder
of the sheping procedure, the atudentecoungelor's “growth" {n the process of
counseling was emphasired rather than emphasizing his limitations as compared to
a perfect counseling model.

The fourth step in the shaping procedure involved training the counsslors
in responding to the client more sppropriately and comfortably. Once again
thess counselor behaviors are not clearly specifiable. By this time the
studentscounselors were generally nore sensitive to their effects upon the client
aind to their own feeling reactions to the client. The studentscouvnaelors dine

cussed their reactions to the counseling with relative ease in their small groups.
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Once again the feedback from the client and reactor were important in heiping the
counselor to learn to react more apyropriately and comfortabiy with the olient.
Poer reinforcement in the form of encouragement and support was {mportant in

the shaping procedure.

The shaping procedure which was used in simulated counseling seemed to

have several effects:

1. At each step of the shaping procedure, the students could strive
toward a counseling behavior which they could reasonably expect
to achieve. This may have helped to build feelings of competence.

2. This approsch secemed to have the effect of L{solating the difEiculties
that the couns¢lor could expect t2 occur in practicum. For instance,
some student-counselors learned that they had difficulty {n being
too anxfous to set the client right, or that they wanted to cure the
client for him, or that they were perceived as being distant.

3, It i{s possible that this pre-practicum experfence helped the student-
counselors to become more open and ready for practicum eupervision,

since they had to some extent learned to accept su/gestions from
others and to evaluate their own strengths and weaknesses.

Syemary

In sutmary most training programs in individual counseling emphasize theo~
retical counseling models #ithout a concurrent emphasis on experience in sin-
ulated counseling situations, This kind of training approach may have varfous
negative effects such as a premature fdentification with a counseling tcdel and
semi-crippling student expectations of how one f{s supposed to conduct counseling
actording to a rigicdly held, uisconceived theoretical model.

Since the pratticun supervisor {s virtually 1lmited to a retrospective
analysis of counseling sessions, progress in helping the student to develop a
personslly effective counseling style and to clarify misconceptions about theory
iz tetatded. N pre-practicum counseling experieude could conceivably accelerate

the atvdent-counselor's growth in practicum.




A pre-precticum simulated counseling experience which utilized tho behsvior
change principles of role playing and shaping was described and its apparent
effects were observed and commented upon. This approach appecrs to have good
potential even considering its limitstions. The usefulness of the approach, of
course, is dependent on the ability of the reactors to helpfully rcapond to the
counséling process, on the ability of the <lient to convincingly portray a
client, on the ability cf the counselor to become involved in the role playing,
and on the ability of the students to be open with one another. Furthermore,
these sizulaled counseling experiences were conducted with role playing students
and not real clients in counseling situations which were usually of firat
gsesginns rather than on=-going continuous sessions.

At this peint, the description of this pre-pracsticum experience is solely
observational snd has no hard experimental data to hack it up., However, it
does ar~iwsr to be a fruitful approech which should be further éxplored through

regeerch.,
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