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ABSTRACT

The object of this study was to develop a model from
which Appalachian students can learn to differentiate betweon their
dialectal pronunciation of certain vowels and the pronunciation of
those vo.als in Standaré American Pnglish. A secondary objective of
the model is to enable students to inmitate Standard Armerican
pronunciation. The first phase of the study was concerned with
fdentifying those vowels in which Alalectal jeviations occurred and
in identifying the form in which these deviations manifested
themselves. Four major deviations were fdentified. The study was also
concerned with analyzing the consistency bhetween students!
pronunciation of these specific vowels and their spelling of words
containing these vowels. Pesults indicated that a positive
relationship between studentst pronunciation and their spelling of
these vovwels existed. The secord phase of the study was soncernea
with developing a maethod by which Appalachian students could learn to
recognize those dialectal deviations identified in Phase One. An
aural=-oral approach using rhyme vas developed. Regults indicated that
such a method was effective in heliping students recodgnize the
difference between their pronunciation of specific vouwels and the
pronunciation given these vowels in Standard American BEnglish. The
appendix includes a prototype lessoa. {Author/PwR)
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IHPROVING ORAL COMMUNICATION OF APPALACHIAN YOUTH THRUUGH RHYME
\ by
’ Cavolyn Bolavsky

Background
During the past'one hundred years, the topography of Appslachia has

led teo the virtual fsolation of the region, both econonically and culturally,
from the rest of the nation. Thie isolation has caused the spoken langusge
of the inhsbitants of the mountain area to develop sepsrately from the
Stendard American English spoken by the majority of Awericans, In fact,

the pronunciation of certain bssic words by Appalschian residents differs

8o markedly from tirat of Standard American English that the mountain »an
otten‘has difficulty understanding those outside his community, Changes

in the pronunciation of vowels, which is manifec*ed in a tendency to reverse
long and short sounds in specific words, appesrs to be almost as overvhelning
es the Great Vowel Shift, GColden, uho;e findings are relevant to Appalachian
children, though the studiés were conducted in the South, notes “culturally
disadvantaged children may substitute 'i' for ‘e' in 'plony' and the low
front vowel 'ae' for 'al' to confusc 'rat' with ‘right.'™l Few studles,
however, have been made specifically of the Appalachian dfalect and those

which have been tonducted, have Veen concerued wmainly «with structural probloms

1Ruth 1. Golden, "Ways to Improve Oral Communication,” ‘lmproving Enelish
Skills of Culturally Different Youth', ed. Arno Jewett, Joseph Hersand,
and Doris Gunderson, (Vashington, D, C." V.S, Covernment Printing Office,
1964), p. 104, :




and vocabulary rather than with phonemic characteristics. The first phase
of the following study investigates the pronunciaticrn of certain words by
Appalachian students and analyzes the consistency between the Appalachian
dialectal pronunciation of certain vowels and the spelling of words in which

these vowels appears.

1. Consistency of Spelling and Pronunciation pDeviations of
Appalachian Students

oObject: To determine the consistency, if any, between the Appalachian
dialectal pronunciation of cartain vowels and the spelling of words using
these vowels.
Procaddgga: A spelling list of 24 threc and four letter words was ‘complled
from approximately 150 papers written by tenth-, eleventh,-and twelfth-
grade students attending a rural high school in Hest Virginia in 1964, The
students' 1Q's ranged from 80 to 140. The words were selected brcause they
were spelled incorrectly in numerous papers. 1Two words "filibuster” and
“"atimulus'' were added to the list to determine how the students would pro-
nounce and spell complex words which included similax sounds but with which
they were not familiar,

The wotds \ ire adninistered as a spelling test to all tenth grade students
fn the same high school in the fall of the 1966267 school year, two years
after the original act of papers used fn compiling the spelling list had
been asaigned. This two-year gap ensured that an eantirely new group of
studenta would be exposed to the wotds. A total of 143 studenta took the
teat. Each word was Pronowced, presented fn a sentence, and pronounced
again, The atudents who had taken the test were selected at random and asked

to read the words into & tape recorder.
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'1‘6 proﬁde a Standard Cnglish comparis.on base, thce semc spelling test
waa administered at the beginning of the second 1966-67 semester to 184
tenth grfde students at a single high school in Philadelphia, Pennsylvania.
One half Lhe students in cach class recorded the spelling words the same
day the spelling test was administered. The Philadelphia school was geleoted
‘becausé the 1Q-range and the lower and lm;qé middle class chioeconomic _
backgrounis of the students vere siwilar to the population studied in Appalachia.
‘ The resul.ts obtained from the apelling test administered in the Appala-
chia schocl vere compared with the results obtained from tla spelling test
administered in the Philadelphia achool. Cmaparlgons of vowel pronunciations

vbtained fro: the tape recordings of the two groups were also compared.

Reaults and Dlséusalon: Chart I presents the pronunciation and apelling

peff.ormncc of each group. Tho percentage of _Appalachl_an students reveraing

long and short vcmels. is fndicated in the first column. Yhere ;aere no such

pronunciation deviations‘in the Phllade.lphia preuns.  Four vovel:shifts are

immediately apparent in the Appalachian data.

. L l;lbpro;;;:nced asli]'or‘[e]i. o N
2. |i} is pronounced as Ie} or 1);

.3, [1]) is pronounced as {r);
4. (¢) Is pronounced as [e} or (1).

agmany v &

Spélling errors are presented in torms of student percentagea for each -
. group. Errots reflecting dialecta) vowel reversals arc distinguished from
total errors.‘ _

Chare L1 indicates the specific spelling variants of cach word for tl_m
Apperlachian satple. The number of students using csch variant is im?lcatéd. '
The &pelling data in Charts 1 and 21 fndicate that a large proportion

of the errors wsde by the Appalachian students relate to direct characterfis-
tics. The Phtladelphia students made appreciably fover errors and those t;rtors

nade were infrequentdy ralated to Appalachian dialect characteristics,
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The data suzgest that svelling and pronunciation patterns funetion as
futerdependent but scparate ays;ten'a. For example, {n the Appalaehian study
the highest percentage of both pronunciation deviations and spelliny errors
occurre& fu the word gstfll. Eighty-saeven percent of the students pfouounced
the word a‘s £f it possessed a (i) . However, only 25 perecent, a high per-
cantage vhon compured to the Philadelphia s‘core. spelled the word as Lf it
possessed a ii]‘ « In en effort to dotermine a.ddltlonal information concern-
ing this word, fifteen Apnalachian students, sclected at random, were sho.n
the two words, still and steal, and asked to oay thom aloud. A1l fiftecn
pronounced both words alike. They wero then shoan tho vritien w'ords and
asked to define them. A1l 15 indicated that still reant 1zotionles: and steal

weant to rob. The word stoal was then spoken and they wwere asked to define

ft. All 15 said the word could have three deaningss-to rob, to be motionless,

© and & metal, Finally tivey vere asked to repeat ;the word still and then to

liaten to the word pronounced correctly. The majority recofmized the differ-
ence in ptonunclat:lm; iraediately; however, very fow were able to imitate
tha torrect sound. The st blend appears to be one of the cauqes.a of the pro-
nunciation deviation. The sarme deviation can be noted in the words stir
and btarg.

* Note also the lack of consistency in the spelling and pronuaciaticn of
the word fill. While 7.5 percent of the students pronounced the word as
if it possessed a [, only 4.1 percent spelled Lt as if {t possessed a [ij .
The tlesing L scund appaars to be the rcason for the high percentage of pro-

nunciction devistions found in nany of the werds.

The small percentage of error in the twe test words, filibuster and

atisulus, is also interesting. Feur Appalachian students were seletted at

. .-
.
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random and 8sked why they were able to pronounce filibuster and stimulus
corvectly vhen they had trauble reading and pronoumcing much casier vords.
All four agreed that tie rcason was because they had heard it pronounced
correetl} the first time they had ever heard it; they had not groun accus-
temed to hearing it prenounced another way.

In sum, the data suggests thnt the Appalachian dialect as compared wlth
atﬁnqard dialect, is associated with spelling berformance. Appalachisn ‘
students cxpressed pronunciation deviations by reversing long and ahortlvouels
in 81l 26 words wiile Philadelphia students expressed no pronunciation devi-
ations by revarsing long and short vowels. Appalachian students also had
a greater pevcentnge of spelling errora.reflecting prominciation devietions
in all but ope word,

It app;ara that vhatever the gtudents hsve Jearned previously concerning
corrcet pronuncinticn ond spelling is crased by their en#lronmeut or is not’
being taugﬁt by the teachers who are, themselves, born and cducated in the
eshe srea and who, thercfere, use the same verbalisms. In either case, it
Appeagp that a new wethed, one emphasizing the aural-eral approach, should
be init}ated to help thesc students become svare of their pronuncistion

dovistions. The fccond phase of this study is devoted te the developnent of

such a nmtho&.

ry




Chart I
PERCENTAGES OF PRONUNCIATION AND SPELLING ERRORS
Appalachia Philodelhhln
Word Pronunciation Spelling Errors Spelling Errors
Deviation _
Dialect Total Pialect Total
Releted Related

el __changes to i)t or I} Group 1

Fell 54.8

2.8 5.6 0 o5
Hell 17.0 0 o7 0 0
Wreck 6.3 4.2 4.8 10.0 14,1
Bet 26.4 7 1.7 o5 o5
Tell 62.8 2.7 5.5 1.0 1.0
(] ___ehanges to [t] or [1)_ Grouwp 1I
Feel 23.& 10.%5 11.8 0 5
Wheel 3.6 4.2 4,2 o5 5
Steal 1.5 3-5 3.5 0 1-0
Beat 1.5 3.5 3.5 5 o3
Heel 6.2 1.4 1.4 0 . 1.4
(1] __changes to i Group 111 '
Will 64.1 o7 1.2 0 0
sSeild 87.5 25.9 39.8 0 1.0
Fill 79.5 4,1 4.8 0 0
Stir .2 6.2 10.4 o5 4.9
Bit 1.8 4.9 7.0 1.0 1.0
Hill 60.9 1.4 1.4 0 0
Filibuster 1.5 2.4 2.4 0 4.5
Stimulus 0 24 3.2 0 )
{el___changes to fd) or NI} or (il _Group 1V
Stale 3.1 6.3 6.3 N 10.0
Whale 0 3.5 3.5 0 4.8
Fail 21.8 4.2 4.2 0 ]
Stare 10.9 10.4 10.4 0 7.0
n‘ke 9.3 9!8 9-8 3.9 6-3
Bait 1.5 2.4 2.4 0 0
Rale 3.1 1.4 1.4 0 o5
Tale _ 1.7 2.0 2.0 0 '3




chart II

SPELLING ERRORS REFLECTING DIALECTAL DEVIATIONS
AMONG APPALACHIAN STUDENTS

gl _changes to lil or fel Group 1

Fell Hell Hreck Bet Tell
fatl (1) {0) race (1) beat (7) teal (2)
feil (1) wreak(4) beet (1) tfal (1)
fecl (1) reck (1) bate (2)
bat - (1)
1y __changes to (6 or il Group II
Feel Wheel Steal Beat Heel
fell (6) whille (1) stall (1) bic (1) hell (1)
£111 (8) whell (2) stell (1) bet (4) hill (1)
fel (1) whill (1) atill (2)
wvhel (1) ateil (1)
will (1)
(1) _changes to [l Group 111
st111 Fi11 stir Bit Hill
steel (21) feal (5) stear (4) bsit (1) hafl (1)
steal (11) fefll (1) steer (2) bite (5) hatl (1)
atial (1) stara (1) beat (1)
etile (7) stair (1)
asteil (1)
Filibuster Stiomulus Will
fatlabuster (1) steamulus (3) weal (1)
feclabuster (3)
felibuster (1)
fe] changes to fgl or (1] or (il Group 1V
Stale Whale Fail Stare Rake
stell (2) wheal (1) fall (2) stear (6) rack (8)
stall (1) whell (1) feal .(1}. steer (4) reak (2)
steel (1) vholl (1) fell (2) stire (2) wreek (3)
still (1) wheel (1) fele (1) star (2) wrack (1)
steale (1) well (1) ster (1)
stesl (3)
Bait Hale Tale
beat (4) heal (1) teal (6)
bat (1) hell (1) tell (1)

till (1)
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11. An Orallhural'hpproach‘to Improving Oral and Written
Cormunication of Appalachian Yputh
'Thig phase of the study s concerned with developing a neodel from which
Appalachian students can learn to differentiate between their dialectal |
pronunciation of certain vouwels and the prop;nciatIOn of those voiels in
Standord Apericaw English. A aecdndary objective of the wmodel i{s to enable

students to inftate Staudard American pronunciations.

L]
»

Proceduresy A series of five pilot lessons, using an avral-oral approach, .
was desipned. The curriculum vas based on the concept that students, by
liatening to constant repetition of the accepted pronunciation of certain
vowels, would not only become accustoned to hearing that pronunciation,
but would, theunsclves, bégin to adopt that pronunclation.

Tho pilot propram vas tested on groups of seventh-grade students in
Hest Virginia., The participating junior bigh achool a3 ; feeder school for
thad high school vhich participoted in the previous study. The lessons,
uﬁlch were of tuelve nimutes dvration, were recorded On a portasle tape
recorder and tﬁere-was no interruption by the teacher. Students vere requested
to repe;t the words stated Bn the recorder. 1n an atterpt to have the students
cong sre their ovm pronunclations vith those of the narrétor. the ¢class was
devided in hslf. Onc hslf was fnstructed to lfsten vhile the other half
pronounced the uords.. At the conclusion of the tspad lesson the students
were requested to write on a worksheet vords which thymea with the words
presented fn the lesson.

Each lesson vas concerncd with the proaunciation of specific phonencs,

The vowels to be used vere selected from amonpg those of the previous study

L - b
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and included l¢] (1] [¢] and {ij , al) of which prcceded a final L. The

first four lessons were concerned with words spelled 1-1-1, a-l-e, and a-i-1,

e~e~) and e-a~l, respectively. Leason fiva was a review of the previous

four. According to the previous rescarch, Appalacﬁian students pronounced
woxds in lesson one the same as words in lesson three snd words in lesson
two the same as éords in leséon four. Beecause of the students' inability
to differentiute between thase sounds, lecason five emphasized comparison

of the vowels presented in the previous four lessons. All five leasons
used the technique of rhyme to teach the standsrd vowel pronunciation. A
limerick introduced each lesson and the five rhyming worde contained in the
limerick were used to exemplify tha gpecific vowel being‘taught. Students
were asked to repeat each of these words in a sentence which was delivered
by thc narrator and were also asked to repeat the word by itself three times
successively,

Each of the four leséons differed slightly from the previous one, and
each became progressively more éifficult so ;hat the students were constantly
challenged., In lesson one, the narrator reads the limerick and agks the stu-
dent to write down the last word in each line ss it is repeated on the tape
recorder, In the second lesson, the narrator, upon repeating the limerick,
omits the lasé word in each line and the student ig asked to write the last
word on his worksheet, Lesson three includes an additional limerick in an
efforg to exemplify the two different spellings which can be given to words
which have the same sound. Lesson four includes, within a single limerick,
the worde which have the same sound but which have different spellings.
Lesson five includes all four secs of words, snd students are asked to differ-

entiate the spelling of the words as the narrator pronounces them. The




students are also asiked to pronnunce the words and to differentiate the pro-

nunciation of the words.

Results

The program produced several interesting resulis. During the first
lesson, although the teacher could hear a definlte difference in the sounds,
the majority of students were unable to distinguish auraily betuween the nar-
rator's pronunciation Qf the vowels and thelr classmates' pronunciation of
the same words. Another interesting resuli was that as the lesson progressed,
the students began to adopt the narrator!s pronunciation of the individual
words. At the conclusion of the lesson, however, when the students were ashed
to repeat all of the words, they reverted to their original pronunciation.

The majority of the students did not realize that their pronunciation
of e-1-1 deviated from the accepted pronunc!atibn untii the conclusion
of the lesson when they weré asked to write words which rhymed with the words
In the lesson. At this point, several students in each class akked whether
theiwords had to be spelled the same as the words In the lesson. When the
teacher asked them for an example of & word which would be spelled differ-
ently, but which would still sound the same, they gave a word with a [¢]
sound, 3'9':Eé1l' The teacher pronounced a word containing the @1 sound
and then pronounced one of the words Jm the lesson. She alss replayed a
portion of the tape. It was at this point that the students recognized
the difference between their own pronunciation an? the marrator's pro-
nuncietion of e-1-1.

Another result indicated that both the studaents’ interest and their

listening potential lmproved after th: first 1esson. It had been noted
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that approxiéately halfway through the first lessou, the students became
bored, However, their interest was increased when they began the gecond
lesson and remainad high throughout this lesson, During the second lesson
the students also became more attentive, listemning to the narrator and
each other's pronunciation of the vowels, This time many of them were able
to differentiate between their classmates® pronunciation of the vowels and
the narrator's pronunciation,

It appears that their recognition of the diffevence between their h
pronunciation and that of the narrator increased their intexreat in the
lesson and their listening potential., It also appears that the use of

rhyming words to help students differentiate sounds is valid,

»
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Appendix

I. Tescher's Guide

Objective:s
&, To teach students to be knowledgeable of certain vowel deviations
in thelr own dialect by being able to identify both the deviations and

the vowels as they are pronounced in Standard American English.

Students will be expected to
a. Differentiate between the vowels as pronounced by themselves and
as pronounced in Stsndard American English.
b. Identify tﬁe degree to which their pronunciation of these vowels
approximates that of Standard American English.
¢. Reproduce the vowels as pronounced in Standard American English.
d. Improve by a significant percentage their reading of words which
include these vowels. .
e. Improve by a significant percentage their spelling of words which

include these vowels.
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1I. First Prototype Lesson

TAPE

THERE WAS A YOUNG HIPPIE WHO FELL _
IN LOVE WITH A GIRL WHO WAS SWELL.

HE WANTED TO TELL

OF HIS LOVE WITH BELLE,

BUT HE TRIPPED AND DROWNED IN A WELL.

THIS POEM IS CALLED A LIMERICK. I‘f DOESN'T
MAKE MUCH SENSE; IT'S A FUN POEM., BUT
LET'S GO BACK AND LISTEN TO THE POEM.

AS YOU LISTEN, WRITE DOWN THE LAST WORD

IN FACH LINE IN EXERCISE ONE OF YOUR

WORKSHEET .

THERE WAS A YOUNG HIPPIE WHO FELL
IN LOVE WITH A GIRL WHO WAS SWELL.
HE WANTED TO TELL

OF HIS LOVE WITH BELLE, ‘

BUT HE TRIPPED AND DROWNED IN A WELL.




NOW LOOK AT YOUR PAPER
THE WORDS YOU SHOULD HAVE wniTTEN DOWN
ARE -- FELL -~ SWELL - TELL - BELLE”- ﬁELL.
.. ARE THESE THE WORDS WHICH YOU HAVE WRITTEN

ON YOUR PAPER?

THFSE WORDS ARE CALLED RHYMES - IN OTHER

WORDS THEY SOUND ALIKE. ' '

THE WORDS ALL INCLUDE THE LETTERS E-L-L.

YOU WILL NOTICE THAT THESE THREE LETTERS ARE
. WRITTEN FIVE TIMES IN EXERCISE TWO, YOU WILL
. ALSO NOTICE THAT THERE ARE BLANKS IN FRONT

OF THE LETTERS. YOU ARZ TO ADD THE,

BEGINNING LETTERS IN THE BLANKS AS I REPEAT
| THE WORDS.

FELL'

SWELL

TELL

BELLE
. WELL

YOU SHOULD HAVE ADDED TEE LETTER F - TO FORM

THE WORD FELL, § - TO FCRM THE WORD SWELL,

T - TO FORM THE WORD TELL, B ~ TO FORM THE

WORD BELLE, W - TO FORM THE WORD WELL.




B ke SR

- WORDS,

tiprmsme

ALL RIGHT, LET'S PRACTICE SAYING HESE

.

THE FIRST WORD IS FELL. LET'S PUT IT

"+ IN A SENTENCE. LYSTEN CAREFULLY SO THAT

YOU CAN REPEAT THE SENTENCE. THE HIPPIE
SLIPPED ON HIS LONG HAIR AND FELL.  NOW YOU

REPEAT THE SENTENCE. ALL TOGETHER. ONE, -

TWO. ° THREE,

DID YOU SAY FELL? @ COULD YOU HEAR A

DIFFERDNCE BETWEEN THE WAY I SAID THE

WORD FELL AND THE WAY YOU SAID THE WORD

;FELL? LET'S TRY AGAIN. REPEAT THE WORD

'THREE TIMES.

ALL TOGETHER, ONE., TWO. THREE.
ARE YOU SAYING FELL? IF NOT, ASK YOUR
TEACHER FOR HELP.

NOW LET'S GO ON TO THE SECOND ﬁonn; SWELL.
LET'S USE IT IN A SENTENCE. LISTEN CAREFULLY
SO THAT YOU CAN REPEAT THE SENTEﬁcsf THE
NEW ENGLISH TEACHER IS SWELL. NOW REPEAT

THE SENTENCE. ALL TOGETHER. ONE.. TWO.

THREE.,

POOR ORGINAL COPY .BEST
. AVAUABLE AT TIME = sem=



DID YOU SAY SWELL? COULD YOU HEAR A
DIFFERENCE BETWEEN THE WAY YOU SAID THE
WORD SWELL AND THE WAY I SAID THE WORD |
SWELL. LET'S TRY AGAIN;: REPEAT THE WORD
THREE TIMES. ALL TOGETHER. ONE. TWO,

THREE.

ARE YOU SAYING SWELL? IF NOT ASK YOUR

TEACHER FOR HELP, ' S

NOW LET'S GO ON TO THE THIRD WORD, TELL.
LET'S PUT IT IN A SENTENCE. LISTEN CARE-
FULLY, SO THAT YOU REMEMBFR THE SENTENCE.
THE BANDIT WOULDN'T TELL WHERE THE MONEY

WAS HIDDEN, ‘ o .

. NOW YOU REPEAT THE SENTENCE. ALL TOGETHER.

ONE. TWO. THREE.

DID YOU SAY TELL? COULD YOU HFAR A
DIFFERENCE BETWEEN HE WAY YOU SAID
THE WORD TELL AND THE WAY I SAID THE

WORD TELL? TRY AGAIN. REPEAT THE WORD

?Cubh GINA .BEST )
R ORIGINAL coeY B‘ |
AVALAME AT TIME FLvEO



-A GIRL NAMED BELLE LIKES TO RING BELLS,

ONE. TWO. THREE. R SN

THREE TIMES. ALL TOGETHER. ONE., TWO

THREE. = . R Ry

ARE YOU SAYING TELL? IF NOT, ASK YOUR
TEACHER FOR HELP, o e e

LET!S GO ON TO THE FOURTH WORD, BELLE.. .
_LET'S USE IT IN A SENTENCE, LISTEN |

CAREFULLY SO THAT YOU REMEMBER THE SENTENCE. .

NOW YOU REPEAT THE SENTENCE. ALL TOGETHER.

b

DID YOU SAY BELLE? COULD YOU HEAR A DIFFERENCE
BETWEEN THE WAY I SAID THE WORD AND THE WAY
YOU SAID THE WORD BELLE? LET'S TRY AGAIN.

REPEAT THE WORD THREE TIMES. ALL TOGETHER.

’

ONE. TWO, - THREE,

.DID YOU SAY BELLE? IF NOT, ASK YOUR

TEACHER FOR HELP.

' NOW LET'S LEARN THE LAST WORD. WELL.

HERE'S THE SENTENCE., LISTEN CAREFULLY SO
YOU WILL REMEMBER IT. '

THE BOY GOT WATER FROM THE WELL,



' NOW YOU REPEAT THE SENTENCE., ALL TOGETHER.

ONE. TWO. THREE, .

DID YOU SAY WELL? COULD YOU HEAR A DIFFERENCE
BETWEEN THE WAY 1 SAID THE WORD WELL AND
THE WAY YOU SAID THE WORD WELL? LET'S .
TRY AGAIN, REPEAT THE WORD THREE TIMES.

ALL TOGETHER. ONE, TWO. THREE,

ARE YOU SAYING WELL? IF NOT, ASK YOUR

TEACHER  FOR HELP,

' . NOW LET'S GO BACK OVER ALL THE WORDS.
¢ FELL = SWELL - TELL - BELLE = WELL. NOW
YOU SAY THEM. ALL TOGETHER. ONE. TWO. THREE.

. ]
L

DO ALL THE WORDS SOUND ALIKE? DO THEY SOUND
_THE SAME AS THE WAY I SAY THEM? IF NOT,

ASK YOUR TEACHER FOR HELP.

" LET'S GO BACK TO THE LIMERICK. DO YOU

. REMEMBER IT?

—t ke B - e -

THERE WAS A YOUNG' HIPPIE WHO FELL

IN LOVE WITH A GIRL WHO WAS SWELL,




HE WANTED TO TELL

OF HIS LOVE WITH BELLE,

 BUT HE TRIPPED AND DRoﬁNED IN A WELL,

TURN TO EXERCISE THREE IN YOUR WORK BOOK.
NOW EVERYONE READ THI LIMERICK ALOUD.,
ALTOGETHER. - ONE, ThJ, - THREE.

DO THE WORDS SOUND ALIKE? ARE YOU SAYING

. THEM THE WAY I SAY THEM?

. NOW TURN TO EXERCISE FOUR IN YOUR WORKBOOK.
WHAT OTHER WORDS DO YOU KNOW THAT SOUND LIKE

THESE WORDS? WRITE THEM IN THE SPACE
PROVIDED,

*

DID YOU THINK OF THESE WORDS? SELL - CELL - -
- . SHELL - YELL - SMELL - DWELL - SPELL =~

KNELL ~ JELL - QUELL ~ DELL.

IF YOU HAD ANY OTHEK WORDS ON YOUR LIST,

' ASK YOUR TEACHER TO CHECK THEM. NOW TURN

TO EXERCISE FIVE.

STOP THE RECORDER.



DIRECTIONS TO
- THE TEACHER!:

EXERCISE FIVE MAY BE DONE AS PART OF THE

CLASSWORK OR AS HOMEWORK.



IXI. Workbook

| EXLRCISE I
1.
2.
3'.
4.
5.

EXBRCISE II.

1, _ELL
2, _ELIL
3. _BLL
"4, - _ELL
5. _ELL

EXERCISE III,

- tesn , emn

THERE WAS A YOUNG HIPPIE WHO FELL

“IN LOVE WITH A GIRL WHO WAS SWELL.

HE WANTED TO TELL '

OF NIS LOVE WITH BILLE,

BUT HE TRIPPED AND DROWNED IN A WELL.,
EXERCISE 1V, '

1. 6. .

2, ‘ 7.
3l 8;
4. 9.

5. ' 10,
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" BXERCISE V.
All the words in Exercise IV are rhyminq.words: they

all sound alike. Can you make up some ghort poems using

these words?
EXAMPLE: LET'S RING THE BELL
' PHE CAT'S IN THE WELL -




