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FOREWORD

THE PURPOSE #RD TARGET POPULAYTION
It became apparent to the field coore
dinators of the Michigan Migrant Pri-
mary Interdisciplinary Project that
there was a need for additional oral
_language materials on the Upper Ele-
mentary Level; materials designed foy
Spanish-background children who have
some, but 1imitad, control of standard

English. The resulting Inquiry into
Change: Socia fence and Lintuistic

Projections: Upper Elementary 1s de-

signed to p.ovide tools for teacher
t0 help these children develop the
oral languate they need for the school
setting. The materials in this pack-

age comprise Units Dne through Five.

THE CORTERY

The referential content for the pro-
Jections 1s drawn from social science.
Basic concepts and processas are in-
tegrated with Vinguistic features
1dentified through a contrastive an-
alysis of Spanish and English. The
projections are designed to provide

tools for the teachar to afd her pupils
fn understanding change. The environ-
ment around us 1s constantly in a state
of change: from the air and water, to
the educational system, to clothing and
The phe-

nomenon of change 1S {n many ways more

car styles, to government.

pronounced for the migrant child. His
physical environment may change from
year to year, from month to month, cr
even from week to week as he moves
through many states. The migrant child
may move from a rural to an urbasn en-
vironment as rechanization replaces -

manual tabor {n the fields.

These projections are not intended as
complete activities, nor are they in-
tended as prescriptions. They are,
however, intended as examples of {n-
quiry teaching strategies, with refer-
ential content and a linguistic se-
quence to holp pupils develop oral lan-
quage habits to assist him both in

the school setting and in understand-

ing the nature of change.
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LESSOR-PROJECTIONS ARD MATERTALS
This package consists of five units of
Each unit has

lesson-projections.
five lessons, one for each weekday.
Socfal science objectives are 1{sted
for each lesson in the projections, as
well as 1inguistic descriptions of the
language goal. Each lesson corresponds
to an inquiry process. Each step:
correspond to a thinking level in that
process. The art supplement section
contains 1llustrations which may be
In addition,

many pictures called for my be found

used with the lessons.

in the art supplements of the Inter-
disciplinary Oral Language Guide:
Primary One.

TEACHTNG_STRATEGIES

The teadching strategies used in this

program are designed to help pupils
organize large bodies of data. Pupils
then 1nalyze simflarities and differ-
ences or cause and effect relation-
ships among data to form gereraliza-
tions. MNew situstions are introe

duced: to help pupils develop predic-

tion skills and/or test the validity of
generalizations. Also, and of equal
fmportance, strategies are utilized to
explore the affective domain of feeling,
attitudes, and values including con-
flict resolution. These strategies
draw on the experiences of the stu-
dents themselves. Other content in-
puts, such as field trips and visual
alds, are provided for if the students

lack partfculer experiences.

The goal in using these strategies is
to help pupils develop thinking ekills
which can be used in any given situ-
ation. By giving the students skills
in analyzing the dynamics of change,
it 1s our hope that as he becomes more
{nvolved in the change process he will
ce able to analyze what 1s happeéning
to him» including the fealings, atti-

tudes and values favolved.

The sutcess of these strategles depends
on the teacher's ability to use open
ended questions and development ques-

tions to focus the students on each
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thinking task at hand. The social
Science Projections provide mocels
to use these strategies in just such
a manner. The corresponding Linguistic
Projections provide models for appro-
priate language to be used with the
strategles 1n suggested structured

and free situations.

THE USE OF CUING BY PUPILS

In 1earning English as a second lan-

guage, a teacher may effectively use
techniques such as modeling {that {s,
a teacher saying what the pupils will
say before pupils say 1t), and class
responses (that {s, having the class
or groups respond before having in-
dividvals respond). These techniques
may be 1ntegrated successfully in the
package through tha use of pupil cuing.
For example, the teacher asks a ques-
tion and a pupil responds with a phrase,

The teacher then may model for the

class a complete sentence based on the
pupil's reply. Even though cuing based
on pupils' responses 1s not always
specified 1n the suggested dialogs,

{1t 1s a recommended procedure.

An example of cuing by pupils, com-
bined with modeling:

T: What things aren't made by man?
P1: Trees.

T: Trees aren't made by man.

C: Trees aren't made by man.

An example of cuing by pupils, with-
out modeling:

T: Can you tell me why factordes
aren't found in rural areas?

P1: Because they must be near a place
where many workers 1ive.

C: Factories aren't found in rural
‘areas because they must be near
a place where many workers 1ive,
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SOCIAL SCIENCE
and
LINGUISTIC PROJECTIONS

UPPER ELEMENTARY

UNIT 1
DIFFERENCES

ORGANIZING COMCEPT: Peogle. influenced by their culture,

may use the same natural enviroiment in different ways.



™| SAMPLE ORAL LANGUAGE LESSON |-
s UPPER ELEMENTARY LEVEL
0BJECTIVE:
Children will clarif,g and extend their concept of environment, in-
¢luding physical environment and ¢ultural environment.
Sten |
SOCIAL SCitNCE PROJECTIONS LINGUISTIC PROJECT IONS

Teacher will ask ¢hildren N0 1n questions + Pronouns:

to name or otherwise indi- u'ﬁ% {do) (you] see?

cate what things they see

around. them, ‘both inside Pronouns + Verb (psggent tense)
and outside the classroom, see a (tree).

Pupils will enumerate

1tems inside and outside

the ¢lassroom which they substitution dr

can seé. : 1 see & (freel

¥hat do you se&?
C: 1 see a (tree).

(¢hain drill)
2F see a (tree).

What do vou see?
P2: 1 sec a (car).
What do you see?

(Fgansfomtion._drill )
¢ What do you seet

Pl: I see a {tree).

T: {(he) sees tree
C: (He) sees a tree
T: at does (he) se 7
C: (He) sees a tree
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LESSON, | cont'd

Step 2 |
SOCIAL SCIENCE PROJECTIONS LINGUISTIC PROJECTIONS
Teacher will 1{st the ahove Questions with BE + Oe-
1tems (by writing or pic- monstrative Pronouns
tures). Then she will ex- what are those?
Plain that all the {tems .
%re collgctiveliy refe:r:ed Plural Nouns + RE +
0 as e environment"”, Pg@s*tiomi hrase
the things around us. Chairs are %’1 nqs

around us.

(substitutional dril1)

T: Those are Chairs.
What are those?

C: Those are chairs.

comoletion drill)

¢ Chalrs.
C: Chalirs are things around us.
T: Cars.
C: Cars are things around us.

{chain drill)
PT: Trees.
P2: Trees are things around us.

T: ¥e ¢all the things around us
environment.
What do we ¢all the things
around us?

€C: Environment.
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LESSON | cont'd

Step 3
SOCIAL_SCIENCE PROJECTIONS

Teacher will indicate -2y-
eral {tems such as trees,
hills, etc., which are part
of the physical environ-
men't. and identify them as
such.

(Physical environment {s
that part of the enviror-
-ment which 1s not made

" by man.) -

Step 4

Teacher will ask pupils

to indicate 1tems on their
145t which are part of the
physical enviromment.

Pupils will indicate items
on their 1ist which are
parts of the physical en-
vironment.

LINGUISTIC PROJECTIONS

SOME + thinas_+ PASSIVE
some ngs are made
by man.

SOME + things + NEGATIVE +
PASSTVE

free substitution drill)

1 Some things around us are
made by man.
cars are made by man.
What else?

P: Chalrs are made by man.

T: What else?

P: Books are made by man.

(free substitution dril) -

negation
: ome1 hings aren't made by
ple.
rees aren't made by people.
What else?
P: Flowers aren't made by
people.

Noun_phrase + BE + Megatiye ¢+
ective

{AdJ: made by man ——)man-made)

Trees aren't made by man.

Q’N_ns.f.mmdrﬂl
t Trees aren’'t made ty man.
Trees aren't man-made.

C: Trees aren't man-made.
T: Flowers,

C/P: Flovers aren't made by
man.
T: Stars, cats, etc.
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LESSON |

B N Rl I R T T,

cont'd

SOCIAL SCIENCE PROJECTIONS

Teacher will mark each
{tem named,

Teacher will indicate
several 1tems such as
building, bridge, etc.,
which are parts of the
cultural environment
andiidentify them as
such.

Step 5

Step 6

LINGUISTIC PROJECTIONS

Questions using WHICH/WHAT

Adjective + noun phrase +

BE + negative + adjective
which things aren't man-
made?

(as teacher marks ftems on board)

T: Which things aren’t man-
made?
(Trees).

P1: Trees aren't man-made.

T: What other things aren't
man-made?

P2: The stars aren't man-made.

Questions using BE

BE + noun phrase + verb +

preposfition + noun phrase
Is a car made by man?

(Transformation: Singular to

plural)

T: Is a car made by man?

C: Yes. Cars are made by man.

T: 1Is a tree made by man?

C: No. Trees aren't made by
man.



LESSON | cont'd

-

SOCJAL SCIENCE PROJECTIONS

Teacher will ask pupils to
indicate items on thejr
1ist which are parts of
the cultural environment
as in Steps 4,5 ahove.

Pupils will indicate jtenis
on their 1ist which are
parts of the cultural en-
viromment.

Teacher will ask for ad~
ditional items which could
be put in e ther group.

Children will enumerate
additional items for each
group.

Step 7

Step 3

LINGUISTIC PROJECTIONS

Questions using WHAT

at + + verb + preposi-
tion + noun phrase

What is made by man?

(chain drill - transformation)
P1: What 1s made by man?
P2: A car 15 man-made.

What else 1S made by man?
P3: Bridges are made by man.

Vocabulary: 1) physical en-
vironment

2) cultural en-
vironment

T: Man-made things are part
of our cultural environ-
ment.

What else is part of our

cultural environment.
P1: A house is part of our
cultural environment.
Why?

t Because 1t 1S man-mide.

¢ KWhat is part of our

physica! environment?

t A tree.

: Why?

+ Because it's not man-made.

What else is part of our

physical environment?

P3: A river is part of our
physical environment.

T: ¥hy?
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MICHIGAN
MIGRANT
PROGRAM

SAMPLE ORAL LANGUAGE LESSON 2
UPPCR ELEMENTARY LEVEL

0BJECTIVE:

Children will demonstrate map skills by using a map of the U.S. to
locate Texas and Wichigan and several points in between.

Step 1
SOCIAL SCIENCE PROJECTIONS

Teacher will identify Texas

and Michigan on a map and

ask questions to elicit in-

formation about where the ?u-
ed

* pils have resided or trave

in other states and where
they presently reside.

Children will indicate on
the mag varjous places
where they have traveled
and resided.

Verb forms:

LINGUISTIC PROJECTIONS

HERE/THERE + BE + Houn Phrase
ere's cnigan. .

Subject Pronoun + BE + Preposi-
on + Noun Phrase
It's in the South.
{pointing to a map of the U.S.)

T: Here's {there's) Michigan.
It's in the North.

C: There's Michigan. It's in
the North.

T: Mere's Florida. It's in the
South.

C: Here's (Texas, Calif.) It's
in the (South, West).

échgin drill)
: There's Texas. Iti's in the

South.

P2: There's Florida. It's in
the South. where's Michi-
gan?

irregular - leave/
left

" Time expressinns® ...now

.. .before
... 200

{chain drill)

Pi: Where do you live now?

P2: I live in Nichigan.

P1: Where did you 1ive before?
P2: I lived in Texas.

P1: ‘%hen did you leave Texas?
P2: I left Texas {a year) ago.

regylar - live/lived -

&)



| PROGRAM

MICHIGAN
MIGRANT

SAMPLE ORAL LANGUAGE LESSON 3
UPPER ELEMENTARY LEVEL

0BJECTIVE:

Children will demonstrate their famildarity with cultural and phys-
{cal elements by {dentifying elements of both in their Texas envi-

ronment.

SOCIAL SCIENCE PROJECTIONS

Teacher will ask questions to
elicit information about pupils’
Texas envivonment as in Lesson 1,
Steps 4 and 7.

Children 111 recall appropriate
items as 1n Lesson 1, Steps 4 and

Step 1

LINGUISTIC PROJECTIONS

Embedded Senterces:
Activity A: Using "suppose”
NP +v§uppose + NP + would

+
Mﬂwa:NFE%mm+VPQmﬂHP
+

Activity C: UsTng "probably"
(Using multi-sensory data: e.g.,
pictures of 2 cowboy and map of
Texas to stimulate RECALL and other
hgh level THOUGHT PROCESSES.)

Agtivity A - RECALL

Suppose you were a cowboy {in Texas.
Ipoﬁnts to picture and map) What

things do you suppose you would
see as {ou rode around everywhere?
P1: (beginning with "I suppose" as

cued by teacher) I suppose 1

would see (horses). ,
P2: | suppose I would see a barn,
P3: ...a house (truck, car, jeep).
P4: ...a corral (barbed wire, fences).
P5: ...grass and .trees {cactus, flowers).
P6: ...lasso (saddle, boots).
P7: ...a gas station (store, cafe).
(Teacher continues to elicit {tems
f??T Te§as environment and to write
a list.

Activity B - Grouping (Physical/Cultural)
T: Let's group these according to
physical and cultural environment
11ke we did before. What would
you say belongs to the physical
(ndatural) environment?




LESSON 3 cont'd

SOCIAL SCIENCE PROJECTIONS

Teacher will record 1ist for
use in Lesson 5§,

Step 1 (cont'd)

P5:

L INGUISTIC PROJECTIONS

(beginrning with "I would say...")
I would say grass in Texas belongs
to the physical environment.

I would say horses in Texas belong
to the physical environment.

What would you say belongs to the
cultural environment?

I would say (that} a corral in
Texas belongs to the cultuval ene
vironment.

I would say (that) ihe store belongs
to the cultural environment,

I would say (that)...

Activity C - REGROUPING

T:

P5:
P6:
P7:

Let's group the same items according
to urban or city environment and
rural or country environment. What
things would you say are urban and
what are rural?

I would say {that) the store is
probably more urban.

I would say that a barn is probably
moye rural.

I would say that a gas station is
probably more urban.



MICHIGAN

MLGRANT SAMPLE ORAL LANGUAGE LESSON 4
UPPER ELEMENTARY LEVEL

PROGRAM

OBJECTIVE: .
Children will demonstrate an understanding of cvltural areas by
fdentifying cultural areas within a Michigan city.

Step 1
SOCIAL SCIENCE PROJECTIONS LINGUISTIC PROJECTIONS
Teacher will guide pupils DO as Function Word and Verb
to fdentffy cultural areas (function) - What do
within an urban area by use (verb) - people do here?

of visuals or field trip.

yestions using WHAT
Pupils will identify cul- WHAT + DO + Roun Parase + DO

tural areas recognizing
different areas to be
primarily residential,
commercial, industrial, susing pictures or field trip
recreational, or yural. information/
T: What do people do here?
P1: They work in factories.
T: What do people do here?
P2: They live in their houses.
T: What do people do here?
P3: They go shopping.
T: what do people do here?
p4: They play (baseball).

Step 2
Teacher will supply needed T: Do we call these places the
vocabulary to label areas city or the country?
indicated by pupils. C: The city.

fo




MICHIGAN

MIGRANT SAMPLE ORAL LANGUAGE LESSON 5
PROGRAM UPPER ELEMENTARY LEVEL

OBJECTIVE:

Children will identify similarities and differences between their
Michigan and Texas environments and beiween rural and urban envi-
ronments giving probable reasons for the differences.

SOCIAL SCIENCE PROJECTIONS

Teacher will help pupils re-
call items 1isted in Lessons
]o 3 and 4.

Teacher will ask pupils to
identify similarities and
differences in the two 1ists
from Lessons 1 and 3.

Step

Step

1
NGUESTIC PROJECTIONS

Free Conversation: S—>NP + VP

Activity A (T attempts to obtajn list
as in Lesson I - Rural Michigan)

T: {to P1) Go to the blackboard and
write one thing from the rural
envivonment of Mi¢higan and tell
us something about it in one

PI: lerices on b rd) Cherry t
: (writes on boa erry trees.
ﬁspeaks a sentence)” Cherry trees
?rou in Michigan,

P2:
Snow falls in Michigan.
CLASS CONTINUES TO WRITE LIST ON BOARD

Activity B (T aids students in obtain-
ing a 1ist as in Lesson 3 = Rural
Texas)

PROCEDE AS IN ACTIVITY A

Activity ¢ (T aids students in obtain-
ing a 1ist as in Lesson 4 - Urban

Michigan).
PROCEDE AS IN ACTIVITY B

2
LINGUTSTIC PROJECT 10N

BE+ NP+ found + BOTH + i X and ¥
ontrastive BUY: GBE + neg/BIIT/ + BE
Stress patierns:

aren't, are

wirites on board) Snow. (speaks)

()

H



LESSON 5 cont'd

Step 2 (cont'd)

SOCIAL SCIENCE PROJECTIONS

Pupils will identify similar-
ities and differences between
the two 1ists.

(Teachér will save this list
for 1ater use in the lesson.)

LINGUISTIC PROJECTIONS

TEACHER GOES TO THE BLACKBOARD AND DRAWS
A LINE CONNECTING IDENTICAL OR SINILAR
ITEMS FROM LIST 1 AND LIST I11 AND MODELS
SENTENCES AS OQUTLINED IN THE LINGUISTIC
PROJECTIONS.

e.g. List 1 List II1]
farm houses grass
cherry tree barns
roads cactus
grass adobe huts
pine trees armadillos
sand dunes farm houses

mesas
cotton

T: (Farm houses) are found both in
Michigan and in Texas.

P1: (drawing a connecting 1ine) (Grass)
is found both in Michigan and in
Texas.,

T: (checks a dissimilar item from
List 1 or List 111) (Adobe huts)
aren't found in Michigan, but
they are found in Texas.

P2: (Cherry trees) are found in
Nichigan, but they aren't
found in Texas.

CONTINUE, ASKING PUPILS TO IDENTIFY OTHER
ITEMS WHICH ARE FOUND IN BOTH PLACES AND
ITEMS WHICH ARE FOUND IN ONE PLACE BUT
NOT THE OTHER.

(NOTE: The teacher may wish to consult
her aide Or recruiter or an en-
cyclopedia in order to expand
List 111.) |

12




ESSON 5 cont'd

SOCIAL SCIENCE PROJECTIONS

Teacher will help pupils re-
call elements of their own

- urban environment as in Les-
suii 4, The teacher will ex-
plain that the city they dis-
cussed in Lesson 4 is some-
what similar to cities pupils
may have seen in other states.
Pictures should be used to
i1lustrate this. Pictures
should include different
areas jn a city.

Teacher will also explain

that items in the rural Texas
and rural Michigan environment
are similar to Ytems in the
rural environments of other
states.

Step 3

Free Conversation:

T:

P1:

LINGUISTIC PROJECTIONS

S—HP+ VP

{Aids pupils in writing a list
as in Lesson 4,) Go to the
blackboard and write the name
of something or some place from
the urban or city environment
herg in Hicgigagj ipe:k 1bout it.
writes on boar actories
Espeaks) Michigan has Tots of
factories.
swrites} Shopping cénters
speaks Hicﬁigan has lots of

shopping centers.



LESSON 5 cont'd

SOCIAL SCIENCE PROJECTIONS

Teacher will label the lists

from Step 2 above (rural Mich-
igan and rural Texas) as BgRAL
aﬁd the 1ist from Step 3 above

s URBAN.

Teacher win ask pupils to
. fdentify similarities and
differences hetween rura

and rban areas using 1ists
rom the preceding step'

Step 4
LINGUISTIC PROJECTIONS
Writing: Urban - Rural
T: (to Plz Go to the board and
write "rural" above the 1ists
of items found in rural Michigan
P ndiIexa bo d) RURAL
: (writes on boar
: {to P2) Go to the board and write
"urban" above the items found in
an urban or city environment.
P2: {writes on board) URBAN
Step 5

There are.....but not...

T

Go to the board and draw a line
connecting items that are the
same in rural and in urban areas

9 9. and say something about the
: similarit,
: P1: {draws a gine connecting s
houses factories or bridges in both columns
- trees . - - shopping center e.9. ere are houses in rural
(cherry) . commercial centers and in urban areas.
corn fields  residential areas T: What do we call a large area of
bridges recreational areas urban houses?
COWS eat ng (houses ) P2: A residential area.
strawberry bridges T: (to P3) ¢o to the board and check
field transportation an i1tem which is found only ia

rural or urban areas. Then say
something about the difference.

P3: {checks corn fields or cows eating,
ete.)
e. g.

center {bus,
train station)

There are com fields in
rural areas but not in urban
areas.
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.EGSON 5 cont'd

SOCIAL SCIENCE PROJECTIONS

Teacher will elicit probable
reasons for the differences
identified in Lesson 5, Step

Pupils will infer and state
probable reasons for the
differences identified in
Step 3.

Step 6

Pa:

P5:

P6:

P7:

LINGUISTIC PROJECTIONS

Ask someone to give you a reason
(explaining) why strawberry fields
aren’t found in citfes.

(to P2) Can you give me a reason

why strawberry fields aren't found

in urban areas?

e.9. Because there is no place.
Because farmers produce
things for city (urban)
people.

Because faym products aren't
produced in urban areas.

Ask someone to give you a reason

{explaining) why factories aren't

found in rural areas. :

(to P5) Can you tell me why

factories aren't found in rural

areas?

e.g. Because factories produce

(tractors) and (trucks) used

by farmers. :

Because factories must be near

? place where many workers
ive.

Because factories must be
tocated near a supply of
(raw) materials (such as
coat, iron, rubber, etc.)

C



SOCIAL SCIENCE
and
LINGUISTIC PROJECTIONS

UPPER ELEMENTARY

UNIT 11
INTERDEPENDEKCE

ORGANIZING CONCEPT: People tend to concentrate where
there are job opportunities and other advantages.




MICH:GAN
LT SAMPLE ORAL. LANGUAGE LESSON 6
. UPPER ELEMENTARY LEVEL
PIOGRAM
OBJECTIVE:
Children will clarify and extend their concept of division of labor
and spaclalization.
_ Step 1
SOCIAL SCIENCE PROJECTIONS LINGUISTIC PROJECTLONS
Teacher will elicit from Asking questions
pupils the types of work What do you call ...?
which people perform in
rural areas. Transformatijon
A person who picks cherries.
Pupils will enumerate types —— a cherry picker

of work people pecform 4n
rural areas.
fusing pictures of a tractor,
_truck, fruit/
T: what do you call a man who
drives a (tractor)?

A tractor driver.

what do you call a person wh

Ricks (cherries)? .

cherry picker.

What do you call a person who
acks {puts) (apples) in
oxes?

An (apple) packer.

ne I

Lo ]
[T




ESSON 6 cont'd

Step 2

SOCIAL SCIENCE PROJECTIONS LIEGUISTIC PROJECTIONS
Embedded Questions

Teacher will direct pupils to /asking students to pantomime and using
group types of work which are pictures from Step 1/
related in some way. T: (tc P1) Ask someone if they can
Show ‘;ou how to pick (strawberries).
Pupils will group ty?es of Pl: (to P2) Can you show me how to
work according to relation- jck {strawberries)?
ships they see. P2: ?pantomimes) Yes 1 can.
T: (to P3) Ask someone if they can
show you how to drive a (tractor).
P3: (to P4) Can you show me how to
drive a {tractor)?
P4: (pantomiming or explaining with
fdance from T.) Yes, 1 can,
T: ?:o P§) Ask someone {f they can
show you how to pack (strawberries).
P5: (to P§) Can you show me how to
ack (strawberries)?

P6: I()pantanimes or explains) Yes, I can.

LINGUISTEC PROJECTION

Yocabulary: wuse of “similar”

T: #What kinds of jobs that we showed
each other how to do are similar?

Pl: Pickin? (strawberries) and
{cherrles) are similar. )

P2: Driving a {tractor) and & (truck)
are similar.

P3: Packing (apples) and (peaches) are
similar.

Step 3

Teacher will elicit from pu- LINGUISTIC PROJECTIONS
pils which jobs in each group

are performed by the same or Use of generic terms: fruit, vehitle
different people. Eiv__ei. packer

Pupils will identify which T: Who showed us how to do the
jobs are gorfomd by the same kind of work?
same or different people. PM: (Pedro) and (Manuel) did.




LESSON 6 cont'd

SOCIAL SCIENCE PROJECTIONS

Stap 3 (cont'd)
LINGUISTIC PROJECTIONS

T: What kind of work was 1t?
P1: Picking fruft.
T: Who else showed us how to do the
same kind of work?
P2: (Lucia) and (Alberto) did.
T: What kind Of work was it?
P2: Packing fruit (driving a vehicle).

LINGUISTIC PROJECTION
Contrastive use of WAS and WERE (+NEG)

T: ¥ho was/wasn t a vehicle driver?

P1: (yvolanda) anil (Consuelo were.

P2: (Marta) and (Cecilia) weren't.

T: Who was/wWasn't a fruit packer/picker?

Summary questions

T: Are they all doing the same gob?
C: No, they're doing different jobs



LESSON 6 cont'd

Sten A ".)
SOCIAL SCIENCE PROJECTIONS LINGUISTIC PROJECTIONS
Teacher will ask questions Use of USUALLY and Gbject Pronoun
to elicit from pupils gen- THEN
eral statements about how ““Noun Phrase + USUALLY + VYerd
work is divided among dif- Phrase + THEM

ferent people to get all
the tasks done.

Jusing plcture/

Pupils will make general T: Do women Or men usually drive

statements about the ob- {tractors)?

served division of labor C: Men usually drive them.

in rural areas. T: Why do men usually drive
{tractors)?

C: Because driving a {tractor) is

T: Do men or women usually pack
strawberries?
C: HWomen usually pack straw-
berries.
: Do the same people do all the

1
Jobs?
C: Ho, they don't. )
T: Why?
1: {Because some usually can do

one job better).

Step §

Teacher will record and SAMPLE Llssz

save 1ist and qeneraljza- tractor driver

tions fvom Lesson 6. truck driver
cherry picker
strawberry pioker
amle pickar
cherry packer
strawberry packer

apple packer

%



MICHIGAN
MIGRANT
PROGRAM

SAMPLE ORAL LANGUAGE LESSON 7
UPPER ELEMENTARY LEVEL

0BJECTIVE:

Children will identify alterations made in the environment by men
and probahle reasons for the alteratfons.

Step 1
SOCIAL SCIENCE PROJECTIONS
Teacher will display 1ists
compiled in Lessons 1 and 6.

Step 2

Teacher will elicit from
the class the identifiable
changes in the environ=
ment made by men,

Pupils will identify man-
mad: changes in the environ-
ment.

LINGUISTIC PROJECTIONS

List of pictures to include:
bridge, tunmel, road, dam, etc.
driver, farmer, engineer, etc.

Prasent perfect and Passive

Use o_preﬁos tions: OVER,
Noun Phrase + HAVE + BE + Verd +
Preposition + ObJect Pronoun

How has this river been
chan?Ed?

A bridge has been built over
it

How has this mountain been

changed?

A tunnel has been buflt through

it,

How has this field been

changed?

C: (Ap?le_) trees have been planted
on t.

I e I x
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LESSON 7 cont'd

SOCIAL SCIENCE PROJECTIONS

Teacher will elicit probeble
reasons for man-made changes
in the environment.

Pupils will state probable
reasons for man-made ¢hanges
in the environment based on
their knowledge of the types
of work that men perform.

Teacher will record and
save statements from
Lesson 7, Step 3.

Step 3

Step 4

PR ——

LINGUISTIC PROJECTIONS

%%lif past tense
ginning expressions with "so

that"
SO THAT + Noun Phrase + COULD +

Verb Phrase + { ).

Who built the bridge?

Bridge builders did.

Why did they build it?

So that cars could cross over

the river.

Hho built the tunnel?

Mnel builders {engineers)

why did thay build %7

So that {trains) could go

through the mountain.

Who planted the apples in the
field?

The farmer did. (
thy did the farmer plant the }
apple trees?

So that people would have

apples to eat.

=4 O= Cy=d =

-

ﬂ—lf?



MICHIGM
MIGRANY
PROGRAM

SAMPLE ORAL LANGUAGE LESSON 8
UPPER ELEMENTARY LEVEL

0BJECTIVE:

Pupils will relate urban cultural areas with the types of work men
Children wi11 compare rural and urban specialization and

perform.
division of labor.

SOCIAL SCIENCE PROJECTIONS

Teachers will ask pupils
to enumerate types of
Jobs performed in urban
areas. i

Pupils w411 enumerate types
of jobs performed in an
urban area (inc¢luding ser-
vices and types of jobs
g%gfgmed in factories,

SOCIAL SCIENCE PROJECTIONS

Teacher will el4cit from
pupils similarities and
differences among the
14sts compiled in Lesson
7 and Lesson 8, Step 1.

Pupils will compile 14sts
from Lesson 7 and Lesson 8.
Step 1, fdentifytng similar-
fties and differences.

Step 1

Step 2

LINGUISTIC PROJECTIONS

Contrasting use of WORK as a Moun
and Yerb
“Wrat Kind of WORK...

Some people WORK...

lusing flashcards of professional

people/

T: ¥hat kind of work (Jobs) do
ggople do in the cit{i

C: me people work as (doctors).

LINGUISTIC PROJE S

§ vs OUTSIDE

T: Do tunnel buflders work inside
¢itfes or outside of them?

C: Thev usually work outside (of)
cities.

T: Do farmers work fnsfde or
outside cities?

¢: They usually work outside of
them.

T: How about truck drivers?

C: Truck drivers work everywhere,
They workt inside cities and
outside of cities.

T: How about engineers?

C: Engineers work everywhere too.



LESSON 8 cont'd

Step 3
SNCIAL SCIENCE PROJECTIONS

Teachers will ask for proh-
able reasons for similaritics
and differences identified in
Lesson 8, Step 2,

Pupils will state probable
causes for several of the
similarities and differences
identified in Lesson 8,
Step 2.

Steo 4

Teacher will ask for general
statements about the division
of labor and specialization
based on observed similarities
and differences in Lesson 8,
Step 3,

LINGUISTIC PROJECTIONS

Contrasting Affirmative and
NegaE‘ve Questions
D0 .
WHY + PON'T + Houn Phrase +
verb + (___)?

T: Vhy do farmers work in the
country?

C: Farmers work in the country
because .

T: 1ty do englneers work in the
country and in the city too?

C: Farmers work in the country
and in the city too because

T: Why don't fishermen work in
the city?

C: Fishermen don't work in the
city because there aren't
many fish there.

THINGS + TO + Verd
Vocabulary: PRODUCE

T: Are fish, corn, mi1k and eqgs
things to eat or things to
use?

Things to 2at.

Do city neopla or country
people produce things to eat?
Country people do.

Are glasses, cars, books and
chatirs things to eat or thinas
to use?

Bgin?iyto us?. .

c people or country
people produce things to use?
City people produce things to
use.

-4 -4y =™

o
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HICHIGAN
MIGRANT
PROGRAM

SAMPLE ORAL LANGUAGE LESSON 9
UPPER ELEMENTARY LEVEL

OBJECTIVE:

Children will identify the interdependence which exists between

rural and urban areas.

Step 1

SOCIAL SCIENCE PROJECTIONS

Teacher will ask for examples
of goods and services produced
in urban areas for uyse in
rural areas.

Pupils will identify goods and
services which are produced

fn urban areas for use in
rural areas.

Step 2

Teacher will ask for exam-
ples of goods and services
produced 1n yural areas for
consumption in urban areas.

Pupils will ldentify qoods
and services produced 1n
rural areas for use 1n
urban areas.

LINGUISTIC PROJECTIONS

FOR + Noun Phrase + Preposfitional
ra

Jcuing with pictures, 1f neces-

sary: tractor, pump, etc./

T: what things are made in the
city for use by people in the
country?

P1: Tractors are made in the city
for use by peopte in the
country.

T: NWhat else?

P2: Pumps are made in the city
for use by people in the
contry.

(‘ontras&"g USE as Noun and Verd
L RN ] .“‘ USE

o...for USE byioo.

Collocating verds and noun objects

.+ ..produce miTk, honey, eggs
v ...Qrow apples, potatoes

Jusing oictures of milk, honay,
egos; apples, carrots, etc./

T: What things are produced in
the country that city people
wit] use?

P1: M3k 1s produced in tha coun-
iry for use by city people.

T: What things are grom 1n the
coun%m; to be eaten by city

e
P2: ples are grown {n the coun-
try to be eaten by city

people.



LESSON 9 cont'd

SOCIAL_SCIENCE PROJECTIONS

Teacher will ask pupils to
enumerate processing of
sample goods from origin
to consumption.

Pupils will fdentify pro-
cesses of production such
as: food growth, retail,
consumption; 1ncludin?
ozigin of materials. labor,
etc.

Step 3

)

LIHGUISTIC PROJECTIONS
VocaEulg%:

T, SECOND, THIRD,....LAST
T: Tell the story of the pro-

duction of (milk).
P1: First, the farmer milks the

CoM,
P2: Second, the wilk truck picks

l.H: the milk from the farm.
P3: ird, the milk is brought to

the dairy plant.
P4: Fourth, the mi1k is pasteur-

jzed and bottled by viorkers

in the dairy plant.
P5: Fifth, the milkmen deliver

the milk to homes, Schools,

stores and restaurants.
PG: Last, the people drink the

milk or use it to cook with, (_ ,



S | SAMPLE ORAL LANGUAGE LESSON 10

s UPPER ELEMENTARY LEVEL

OBJECTIVE:
. Pupils wiil 1dentify examples of public and private services. Pu-
P11 will also identify public services which origtnate outside of
rural areas but affect rural areas.

Step 1
SOCIAL SCIENCE PROJECTIONS LINGUISTIC PROJECTIONS

. services as those services
that 1ndividuals Yay for

}'eagl(;erii\;izl aidipu;t:ﬂs Contrasting S&#T D0 HE CALL A
n {dentifying private R ey
mﬁ%ﬁ!‘s‘qﬁ"( )

directly, and public ser- -

vices as those services Jusing two sets of pictures when
which are controlled by available/

government for the benefft T: that do we call a person who
of ¢itizens, paid by cuts hair?

taxes. €C: A barber.

T: that do we call a boy who
de)ivers newspapers?
P1: A (news) paper hoy.

T: Mhat do we call 2 parson
vho directs traffic?

C: A policeman.

T: Khat do we call a person who
puts out fires?

P2: A fireman.

/T olves the cues for & chaln

drifl/

T B&I‘ber.

P1: What does a barber do?

P2: A harber cuts hair,

T: Garbage collector.

P3: bmgt does a garbage collector
do

T: A garbage collector collects
qarbage,

h

ar



LESSON

|10 cont'd

Step 2
SOCIAL SCIEMCE PROJECTIOMS

r2acher will ask for exam-
ples of public and private
services in rural and urban
cormunities.

Punils will identify ex-
amples of public and pri-
vate services in urban
and rural areas.

Stap 3

Teacher will ask pupils
to identify origins of
sample public services.

Pupils will identify
examples of public ser-
vices which affect rural
areas but do not originate
in rural areas.

LIRGUISTIC PROJECTIONS

king Qu 5 Witn WHO +
erh +

¥no xeeps people safe in the
country?

Contrasting DO and DOES in
statements:

_%he poitce do.

The sheriff does.

/using pictures/

T: Who keeps people safe in the
country?

P1: The sheriff dues.

T: ho keeps pecpla safe in the
city?

M: The police do.

T: Who delivers the mail in the
(country)?

P2: The matiman does.

T: Who cuts geople's hair in
the (city).

P3: A barber does.

Question tag: ISN'T IT?
Negative Response: o AT ISN'T.

Jusing pictures of public

buitdings/

T: The sheriff's departrent is
1n the country, fsn't 1t?

C: Mo, it isn’t. It's in the
city.

T: The public library is in the
country, isn't it?

C: MWo, it isn't. The public
1ibrary is 1n the city.

At



T e

SOCIAL SCIENCE
and
LINGUISTIC PROJECTIONS

UPPER ELEMENTARY

UNIT 111
INTERDEPENDENCE-VALUES

CRGANIZING CONCEPY: People tend to concentrate where there
are job opportunities end other advantages - A mobile
people tend to develop a way of 1ife that differs
from that in establishad communities.

ERIC

Aruitoxt provided by Eic:



MICHI GAN

SAMPLE ORAL LANGUAGE LESSON 1|

MIGRANT
UPPER ELEMENTARY LEVEL
PROGRAM
OBJECTIVE:
Children will identify demand for seasonal labor.
Descriptions LINGUISTIC FOCUS: Step | Examples

It's + Noun Phrase
It"s + Adjective + Prepositional

~ Phrase

Noun Phrase + be + Verb-ing + ()
Noun Phrase + (Eave/neegT'E' Det,

Noun Phrase. - .
Questions using do
Affimative vs. negative responses

Contrasting use of any, any other,
and some

It's sumer.
It's cold in Michigan.

Nothing is growing {on my farm)
I have a machine to pick my fruit.

Do you need any pickers on your farm?

Do you need any other kind of help?
Yes, 1 need some apple packers.

Descriptions LINGUISTIC FOCUS: Step 2 Examples

Possession
Questions using ﬁgﬂ
Where + can + Noun Phrase + Verb
rase

Can + Noun Phrase + Verd Phrase +
Moun Phrase + can + Verb Phrase +
()

EEZQ% + Houn Phrase + Verd Phrase
+ ()

Juan's family.

Where can they go to work?

Can they pick fruit in Florida in
sumer?

They can go to pick fruit in Michigan.

Maybe they can pick oranges.

Descriptions LINGUISTIC FOCUS: Step 3 Exanples

Adjective + enough

Enough + Noun
quesg1ons in the future
Too vs. ejther

Adverb in comparative

old enough

enough money

uhy "1]]...../ won.t.....

He won't work and his wife won't
either.

She will work and the uncle will too.

more easily

!

30



LESSON 1| |

cont'd

SOCTAL_SCIENCE PROJECTIONS

Step 1

Teacher will ask pupils to fden-
tify couses for demand of seasonal

agricul tural labor.

Children will identify causes
which result in seasonal de-

mand for agricultural labor:

including, labor scarcity in
rural areas and its causes.

NOTE: This activity involves
role playing. Pl1, holdi
various pictures, plays
the four seasons. P2 is
migrant worker in search
of work. P3 1s a Michi-
gan farmer.

ng

LINGUISTIC PROJECTIONS

P1:

P2:
P3:

P2:
P3:

P1:
P2:
P3:

P2:
P3:

/holding a card showing a pic-
ture of winter/

It's winter.

It's cold in Michigan.

Nothing is growing.

Do you need any pickers on
your farm?

No. I don't need any pickers.
Nothing is growing on my farm
now.

/holding up a picture of spring
and crops/

It's Spring. It's xool and
rainy 1n Michigan. Asparagus
and strawberries are growing.
I need a job. Do you need
any pickers on your farm?
Ves, [ do. Asparagus and

s trawberries are growing on
my farm.

/uses pictures/

I need asparagus and straw-
berry pickers.

It's summer. It's hot in
Michigan.

I need a job. Do you need any
pickers?

Nos I don't. 1 have a machine

to pick my fruit.

Do you need any other kind of
helc?

Yess 1 do. 1 need a blueberry
packer an4d a truck Jdriver,

It's fall.
in Michigan.
1 need a job.
pickers?

No, ] don't. I have a machine
to pick my fruit.

Do you need any other kind of
help?

Yess ] do. I need some apple
packers and a tractor driver.

I1t's cool and drv

Do you need any

i,
N 7

i

3}



LESSON Il cont'd

SOCJAL _SCIENCE PROJECTIONS

Teacher will ask for reasons
for people moving into the
migrant stream.

Pupils will identify causes for
people to move into the migrant
stream: 9Jncluding stimuli from
home areas and attraction from
other areas.

NOTE: Use pictures of Juan's
family and Don's family
from MMPIP; Part II
(Art Supplement pages
18 and 26). A map of
the U.S. is useful.

Step 2

LINGUISTIC PROJECTIONS

T: Juan's family lives in
Texas in the winter. They
pick fruit there.

/points to Texas on map/
Hhat kind of fruit do you
think they pick there?

P1: Maybe they pick grapefruit.

T: Can they pick fruit in
Texas in the summer?

P2: No. It's too hot and dry.
There isn't much fruit.
There are few jobs. etc.

T: Where can they go to pick
fruit?

P3: /pointing to Michigan on
the map, with aid of
teacher/

They can go to pick fruit
in Michigan.

T: Don's family lives in
Florida in the winter.
They also pick fruit there.
Jpoints to Florida/’
lirat kind of fruit do you
think they pick there?
P4: Maybe they pick oranges
or tomatoes.
T: Can they pick fruit in
Florida in the summer?
P5: MNo. It's too hot and dry.
: dhere can they go to work?
P6: They can go to New Jersey
to pick blueberries.
/with pupil pointing to
map, ajded when needed/
Continue, asking for other
reasons for going North,

1z




LESSON 1] cont'd

Step 3
SOCIAL SCIENCE PROJECTIONS

s

Teacher will ask for advantages
and disadvantages of extended
family involvement in the migrant
stream.

Pupils will identify advantages
and disadvantages of extended
family invioverent in migrant
stream,

NOTE: uyse pictures of Rosa's
family and Juan's family
from MMPIP: Part II
(ﬁages 9 and 26). Use
the accompanying picture
of Juan's family plus his
aunt, uncle and cousin.

INGUISTIC PROJECTIONS

" 4w

- ™ -

I s e L

-

P1:
P2:

/pointing to the picture
of Rosa's family/

How many people are in this
picture?

There ave four people.
How many peaple are old
enough to do farm work?
Two are old enough. The
mother and the father.
How many people are not
old enough to do fann
worki

Tvo are not old enough.
The boy and the girl.

/pointing to the picture
of Juan'’s family, 6 mew-
bers/

How many people are in

this picture?

There are six people.

How many people are old
enough to do farm work?
Two are old enough. The
mother and the father.

How many people are not old
enough to do farm work?

Two are not old enough to
do farm work. The boy and
the girl.

How many people are too

old to do farm work?

Two are too old. The grand-
mother and grandfather.
What kind of work can the
grandmother and grandfather
do?

They can take care of the
children.

They can take care of the
house.

{}

At
AT
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LESSON 11 cont'd

Step 3 cont'd

SQCIAL SCIENCE PROJECTIONS LINGUISTIC PROJECTIONS

T:

/pointing to the picture
of Juan's family plus his
aunt, uncle and cousin/
How many people are in this
picture?

There are nine people.

How many people are old
enough to do farm work?
Five are old enough. The
mother, father, aunt,
uncle and cousin,
/pointing to the picture
of Rosa's family/

Why won't Rosa’s family
have enough money if her
father gets sick?

Because he won't be able
to work and his wife won't
either.

Why will Juan's family have
enough money even if i
Juan's father gets sick?
Because his wife will be
able to work and the uncle
and aunt will too.

Which family can travel
more easily?

Rosa's family can.

Why can Rosa's family
travel more easily?
Because they have ne little
baby or old people.

Which family can buy more
thin?s?
Juan's family can.

Why?

Because they have more
people who can make money.

Ix
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MICHIGAN
MIGRANT

PROGRAM

SAMPLE ORAL LANGUAGE LESSON |2
UPPER ELEMENTARY LEVEL

OBJECTIVE: PuPils will identify migrant labor patterns within the United States
using a map of the United States.

Description LINGUISTIC FOCUS Examplas
Using might in questions and Where do you think they might go to
atateﬁnts maht + Verb Thlwe agd work ir(n the sumzer?
oun Phrase + ? + Ve ey might go to ).
Phrase + Infinitive + Prepositional
Phrase

ERIC

Full Tt Provided by ERIC.

ey

<}
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LESSON 12 cont'd

SOCIAL SCIENCE PROJECTIONS

Teacher will ask questions to
elicit information about migrant
1abor patterns within the U.S.

Pupils will identify migrant la-
bor patterns in the U.S., using
a U.S.'map.

NOTE: Use pictures of Juan's
family and pon's family
and a map of "Travel Pat-
terns of Seasonal Migra-

Step 1

tory Agricultural Workers".

Review by having students
recall some of the infor-
mation from Lesson 11,

LINGUISTIC PROJECTIONS

T:
P1:
T:

P2:

P3:

P4:

Vhere does Juan's family

1ive and work in the winter?

They 1ive and work in Texas.

/points to map/

Where do you think they might
go to 1ive and work in the
sumer?

/touching the map/

They might go to 1ive and

work in Indiana, I11inois or

Michigan.

Where does Don's family live

and work in the winter?

Ehey 1ive and work in Flori~
a.

Where do you think they might
go to 1ive and work in the
summer?

They might go to live and

work in New York, New Jersey,

or Maine.

X



MICHIGMA

SAMPLE ORAL LANGUAGE LESSON 13

e UPPER ELEMENTARY LEVEL
PROGRAN
QBJECTIVE:
Children will define behavior, examine the behavior of migrant
groups, infer reasons for their behavior, and abstract a set of"
values as the underlying motives for the way the group acts.
Pascriptions LINGUISTIC FOCUS: Introduction Examples
Vocahulary ‘ Behavior

Free conversation

- — . ——

Descriptions LINGUISTIC FOCUS:L Step 1 Examples

Free conversation
Writing sentences -

Descriptions LINGUISTIC FOCUS: Step 2 Fxamples

Using because as a sentence connector They travel a lot because they like to
(Su!: ordinator) sentence + peceuse + l travel
sentence

Descriptions LINGUISTIC FOCUS: Step 3 Examples

Vocabulary as a verb
yalug as a noun

Dascriptions LINGUISTIC FOCUS: Step 4 Examples

Composition, from language and
ought and experience




LESSON {3 cont'd

Introductory Step

SOCIAL SCIENCE PROJECTIONS

Teacher will aid pupils in clari-
fying their notions of human be~
havior. Individual responses will
be used to write & definition.

Pupils vill write a definition of
human behavior.

NOTE: Teacher refers to pictures
of Juan's family and Don's
family and reviews the fact
that they live and work in
different places during the
year. The goal of the ac~
tivity is to lead the stu-
dents to clarify and define
the concept of behavior.

HOTE: The words observable and
behavior may be difficult
to understand for some
groups, especially the
younger ones. Suggestion;
have individuals pantomime
anything they wish. Call
each action a pantomime and

then identify it as behavior.

Hext, ask the others if they
sav the pa?tomime. c?ll the
act of seeing, observing.
After many pantomimes, Sum-
marize "Things we do are be-

havior. We can observe be-
havior."

LINGUISTIC PROJECTIONS

Pl:

p2:

P3:

PA:

P7:
T:

-4 -I§

P9:

- Sample abbreviated inguiry and

discussion -

Let's talk atout behavior in
genéral so that we can talk
about the behavior of Juan's
and Don's family. Uhat does
hehavior mean?

Bezavior means the way people,
act.

fehavior means what people do
in different places.

Behavior 1s what you say and
do in front of older pecple.
Just older peoplel

No. Behavior is what you Say
and do in any place and with
anyone.

Dues behavior include thinkirg?
Yes.

Why do you think behavior
includes thinking?

Think‘ng is something you do.
Can we See or observe what
somehody is thinking or just
the effect?

We can see if what somebody is
thinking about is happy or sad.
Then we say that his behavior
shows he is happy or sad. Or
we Say he acts happy or sad.
/to Pupil 8/

Give us a big smile.

/smiles and sa{s nothing/

He's smiling, but can we tell
what he's thinking?

No.

/to Pupil 9/

0.X. " Go to the board and write
a definition of behavior.
Jwrites on board with assis-
tance and/or corrections/
BEHAVIOR IS THE OBSERVABLE WAY
PEOPLE ACT.



LESSON 13 cont'd

Step 1 -

SOCIAL SCIENCE PROJECTIONS

Teacher will elicit types of be~
havior which children believe are
exhibited by migrant groups.

Pupils will describe types of be-
havior exhibited by migrant groups.

NOTE: - Refer to pictures of Juan's
and Don's families. Accept
all responses, do not use
statements or comments which
are value judgements. Ask
questions to clarify ideas.

LINGUISTIC PROJECTIONS

- Sample abbreviated inquiry -
Let's talk about the behavior of
Juan’s and Don's families.

/to Pupil 1/

Wil you be our "data recorder"?
/goes to board or uses a note
pad to make a 1ist for later
use/

Do these famflfes travel a lot
or stay in one community?

They travel a lot.

fwriting/

%me_}a_h&-

all or Just some of the mem~
bers travel together? Including
whom?

All of the members including the
grandparents and relatives (the
extended family) travel to-
gether. .

/Pupil 1 records

Do they usually have many or few
children?

They usually have many children.
fwriting/

They usually have many children.
0o they work outside or ins{de
such as in factories and shops?
They usually work outside.
/writing/

They usually work outside.

/teacher gquides lesson; calls
for free ideas/

What else can we say about the
behavior of the members of those
families.

Young people do what the older
people tell them.

furiting/

Young people, etc.

5uanis family speak Spanish most
of the time.

furiting/

.eovso5peak Spanish.

They go to church when they have

a chance.
fariting/

222290 to church.

()

"



LESSON 13 cont'd

Step 1 (cont'd)

SOCIAL § PROJECT IONS

Teacher will elicit reasons for
behavfor.

Pupils will give reasons for
tehavior.

NOTE: Teacher refers to pupils'
1ist of behavior informa-
tion of Juan's and Don’s
families.

LINGUISTIC PROJECTIONS

P5: Everybody works together and
shares things and money.
P1: /writing/

... WOrk, share, etc.
P6: Everybody follows the father's
decisions.
T: Including the mother?
P6: Yes. The mother must do what
the father says.
P1:  Jwriting/

.....00 What the father says.
Class contfnues to draw up a 1ist of
behavior. Teacher will encourage aill
talk but will avoid giving emphasis
to stereotypes that are misleading or
biased.

T: {P1}, ask (P2} for reasons for
the behavior of the two famili-
1ies. In other words, why do’
they do the things we talked
about. (P3), will you go to the
chalkboard and write the reason
(P2) gives. Use the word be-
cayse as a sentence connecfor.

models or writes an example/
P1: ?hy do these families travel a
ot?
P2: They travel a lot because th
enjoy travel {need work, etc.).
P3: /writing on board/

They travel a lot becéuse the
1ike to travel ineed work, etc.).

p4: Why do they usually have tnany
children?

P5: They have many children because
they love and want childrea.
Children help the family, espe-
cially when the parents are
older.

P6: /writing/

They have many children because
they love and want _children.

P7: thy do they usually work out-
side?

P8: .....because.....

Pupil 9 writes appropriately on board.

CONTINUE ELICITING REASONS USING LIST

FROM STEP 1.

4o



LESSON {2 cont'd

SOCIAL SCIENCE PROJECTIONS

Teacher will ask pupils to in-
fer values of migrant groups
based on their behavior and
reasons inferred.

Pupils will infer values of
migrant groups.

Step 3

LINGUISTIC PROJECTIONS

/Teacher refers to previous list and
sentences/

T: Looking at our information, what
can you say these families val-
ue? (Explain the meaning of
values and iNlustrate: The
Jabanese value humility; The
American Indians value nature;
Teachers value neatness, etc.i
(PV), wil) you make a Vist of
values for us and keep it for

use later?
P2: Travel,
C: They {Juan's family) value(s)
travel.

P3: Freedom.
C: They (Don's family) value(s)
freedom.

NOTE: Keep students focused on val-
ues. Ask questions to elicit
reasons for students' infer-
ences.

SAMPLE LIST (Rural Values = Migrant)
VALUES OF JUAN'S AND DON'S FAMILIES

Travel
Freedom
Hork
Family Unity
Hany Children
Qutdoor Hork
Obedience
Respect for Elders
Poljteness (Urbanidad)
Spanish (Negro) Language and
Cutture
Religion
Togetherness (c?ape;ation. etci)
Father as Head (Machismo, etc,
Group Loyalty /.a Raza, etc.)
NOTE: Keep a copy of this Vist for
later use in Lesson 15, Step
1 (retrieval chart).

{.

i
.
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LESSON 13 cont'd

Step 4

SCCIAL SCIENCE PROJECTIONS

Teacher will assist puptls in

summarfiztng prior steps of de-
fining and observing behavior,
fnferrtng reasons for behavior
and generaltzing group values.

Pupils will susmarize prior
steps and write a composttion.

NOTE :

NOTE :

Following the pattern of

the oral language activity
in Steps 1-3, dealing with
the 3-stage thought process
atmed at the discovery of
values, have the students
write - collectively or
tndividually -~ a 3-paragraph
composttion entitled PEQ-
PLE'S VALUES HELP EXPTAIN

THEIR BEH .

To collectively write a
composttion, you may wish
to have pupils give thefr
1deas while you {or a pu-
gil) write on the board.
hen the class may copy
the composition and/or
add addtttonal sentences.

LINGUISTIC PRIJECTIONS

Definitfons may serve as the topic
sentence for the first and third

paragraphs. The middle paragraph
nifght open with a toptc sentence such

as: "We can point to a number of
reasons explatntng why different peo-
ple behave as they do."

SAMPLE COMPOSITION

PEOPLE'S VALUES HELP EXPLAIN THEIR
BEHAVIOR

Behavior 1s the way people act.
We study people's behavior by observ-
ing what they do. For example, famt-
1ies that work on farms tn different
states during the year travel a lot.
They may take their grandparents and
other relatives with them. You will
notice that these families have many
children. They look for work on
farms, usually outside fn the fields
and orchards., A family 1tke Juan’s
shows a lot of respect towards their
reltgton, the father and older peo-

1e. They don't just travel together.

hey 1ive tojether, work together and
share everything - the things they'
own and the monay they make. Juan's
famfly speaks Spanish and Don's famt-
1y speaks 1ike the people from the
swth.

He can point to a number of rea-
sons explatning why different groups
behave a$ they do. Juan's family
leaves Texas every spring because
they 1tke the excttement of travel
and because they need work., They
have many ¢hildren because.....

Knowing the reasons for people's
behavior #s one way to understand and
appreciate thetr values. These fami-
11es value freedom to travel and to
work where they wish tn the Great
outdoors. Family unfty ts one of the
highast values. VYalues help explatin
behavior,



MICHIGAN

LGRANT SAMPLE ORAL LANGUAGE LESSON 14
OROGRAN UPPER ELEMENTARY LEVEL

OBJECTIVE:
Children w111 examine urban behavior and fnfer values held by urban
residents. .

Descriptions LINGUISTIC FOCU—S: Step 1 Examples

Vocabulary tend
Free conversation
Writing sentences

Descriptions LINGUISTIC FOCUS: Step 2 - Examples
Punctuation the use of the conma
Transformation:
sentence + because + sentence ---3 Urban people do X because they _Y_.----)
Because + sentence + comma + sen- Because they Y, urban people tend to
tence do X. |
Descriptions LINGUISTIC FOCUS: Step 3 Examples
VYocabulary basis
concTusfon
Descriptions LINGUISTIC FOCUS ' Examplas I
Present participle I have made the conclusion.
I have concluded....
Prepositirnal phrase .»+.0n the basis of....

{)



LESSON 14 cont'd

SOCIAL SCIENCE PROJECTIONS

Teacher will elicit types of
behavior which children delieve
are exhibited by urban groups.
Teacher may begin by asking
pupils to recall the types of
Jobs performed in urban areas.

Pupils will recall the types
of jobs performed in urban
areas.

NOTE: Teacher should use pic-
tures from magazines to
stimulate recall and
thought as the basis for
obtaining tnformation
for oral and written re-
sponses.

Step 1

L INGUISTIC PROJECTIONS -

T: Let's talk about the behavior of
urban families. This time,
everyone will be "data recor-
ders". What will we write at
the top of ocur information
sheets?

P1: Behavior of Urban Residents.

T: fwriting a of Urban Resi-
dents on_chalkboard
.K. Suppose I begin by giving

you chofces. Then later you
give me free "{nformation". Do
urban families travel from place
to place durin? the year or do
they tend to 1iye in one place?

P2: Urban people tend to 1ive in one
place.

T: Do urban people tend to hurry
and rush all the time or do they
onjoy a relaxed, slower life?

P3: Urban people tend to be in a
hurry.

T: #Hhat else is special about the
way they 1ive or work or act?
How about the things they have -
thefr houses, cars and other
things?

P3: They 14ve in big houses.

P4: They drive big cars.

T: How manﬁ cars does an urban
family have?

P5: Maybe two or three. One for the
husband. One for the wife.
Maybe one for the kids.

T: 0.K. How does this relate to
the behavior of the wife and
¢hildren to the father and older
people. By the way, what about
the grandparents and relatives?

Teacher continues to guide the
inquiry into urban behavior so
that 1t parallels Lesson 13
somewhat. Pupils continue to
recOr? sentences ?1ven as oral
data (Information

NOTE :

T

44



LESSON 14 cont'd

SOCIAL SCIENCE PROJECTIONS

Teacher will eticit reasons
for behavior of urban resi-
dents.

Pupils will give reasons
for behavior of urban resi-
dents.

Step 2

LIMGUISTIC PROJECTIONS

T:

P1:

p2:

P3:

P4

P5:

P6:

(P1), ask (P2) to give you a
reason for one of the ways urban
peopie tend to act, using your
"data sheet" (from Step 1}. You
will say, "Urban people do 'X'
because they 'Y'..." (P3), you
will take P2's sentence and
change it b¥ beginning with “Be-
cause they 'Y', urban people
tend to do 'X'." Mrite the sen~

tence you transform on the chalk-

board.

/asking following "data sheet'/
Nhy do urban people tend to live
in one place all of the time?
Urban people tend to 1ive in one
place all the time because they
want to feel secure {(can’t lcave
their job, don't Vike to move,
ete.)

/writing on board/

?ggggsg they feel secure (can’t
eave, etc.), P tend
to live in one place all the
time.

Jasking following *data sheet"/
Why do city people tend to be in
a hurry all of the time?

Urban people tend to be in a
hurry all the time because they
are always busy (have lots of
things to do, don't have much
free time, etc.). :
Jwriting P8's transformed sen-

tence on the board/ Because....
/Teacher continues to eli«?f’?%iié-
mggts ;o]louing the pattern suagested
abova,

O



LESSON 14 cont'd

SOCIAL SCIENCE PROJECTIONS

Teacher will elicit a broader
definition of behavior (encour-
ages flexibility of thought

and outlook).

Pupils will give a definition
of behavior.

Step 3

LINGUISTIC PROJECTIONS

Pl

P2:

P3:

Now let's continue with our in-

formation on urban behavior and

causes and relationships. Can

we decide what values are held

by urban people?

Yes.

How do we decide? On what

basis?

On the basis of our data.

On the basis of our information

sheets about the behavior of

urban people.

Can we make good conclusions

:lthout fnformation?

Can we make conclusions about

people's values only by obserye

ing their behavior? What else

can We ohserve?

Their speech.

So be our old definition of

behavior needs to be changei?

Ves. Behavior 1S the observdble
geOple act and talk.

/to

Would you write the new defini-
tion on the board, please?

4¢



_ESSON |4 cont'd

SOCIAL SCIENCE PROJECTIONS

Teacher will ask pupils to
infer values held by urban
people.

Pupils will infer values.

Step 4

LINGUISTIC PROJECT IONS

JTeacher asks pupils to ask each oth-
er to make a statement generalizing

the values held by urbanites.

will

Pupil
follow up the first question by

asking for the basis of the concClu-
sion./

T:

£4:

P1, ask someone what they have
concluded is one value of the
urban person. Then ask him how
he made that conclusion.
P2, what would you say is one
value held by urban peoplc?

{ would say that urban people
value security.
On what basis did you make your
conclusion?

1 made my conclusion on the
basis of observing what they do.
0.X. Why don't we all keep a
1ist of urban values. What is
the first value?
Security.

P4, would you continue by ask-
ing someone for their cenlclu-
sions about urban values and the
basis of their conclusion?
P5, what would you ¢onclude as
a?ogher value held by urban peo-
ple

1'd say they value keeping busv.
On what basis have you concluded
that?

1've concluded it on the basis
of oblerving what they say.
gor example e al

n, ¢ity people always say,
“I'm so busy.” *I'm too busy."
Or something 1ike that.

SAMPLE LIST Urban Yalues

Security Quiet

Hork Communi tv
Posses sions Aggressiveness
freedom Youth

Success Security Competition
Keeping Busy Poputarity
Church Helpfulness
Seriousness



BN | SAMPLE ORAL LANGUAGE LESSON 15
I UPPER ELEMENTARY LEVEL

OBJECTIVE: Pupils will compare values held by migrant groups and urban groups,
identify similarities and di fferences between the two, state causes
and effects for selected similarities and differences, and state
generalities about the values held by each group.

Descriptions LINGUISTIC FOCUS: Step 1 Examples

Free conversation
Writing on board

Description LINGUISTIC FOCUS: Step 2 Examples
Sentence constructions from cues Hork.~=~>
Both urban and rural people value
work.
Description LINGUISTIC FOCUS: Step 3 Examples

Question and answer interplay

Description LINGUISTIC FOCUS: Step 4 Examples

Contrastive use of affect vs. affect Suppose..... What will the effect be?
How about..... How does that affect
thefr 1ives?

Description LINGUISTIC FOCUS: Step 5 Examples
Using introductory phrases In general,....
Generally speaking,....
We can general{ze by saying that....
As a general rule,....

i sl
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LESSON

|5 cont'd

Step 1
SOCIAL SCIENCE PROJECTIONS

Teacher will help pupils pecall
values held by urban and rural
people.

Pupils will recall values held
by urban and by rural peonle,
writing 14sts on the chalkboard.

NOTE: After pupils have written
1ists, teacher may prompt
or point out deficiencies

by referring to 1ists (re- -
trieval charts) retained

from Lessons 13 and 4.

Step 2

SOCIAL SCIENCE PROJECTIOHS

Teacher will ask for similarities
and differences between the two
1ists of urban and rural values.

Pupils will ident{fy similarities
::dtdifferences between the two
sts.

LINGUISTIC PROJECTIONS

Yse a game technique. Two teams are
formed: an Urban team and a Rural
team. Have team leaders send members
to the chalkboard, one member at a
time. Have each member write one
value. The objective is to see which
team can recall the most.

- Sample teacher-pupil interaction -

T: Who can recall one of the values
held by urban people?

P1: I can. Securitz.

T: 0.K. You will be captain of the
urban team.
¥ho can recall one of values
heid by the rural people?

P2: 1 can. Travel.

T: 0.X. You can be captain of the
rural team.
Jexplaining game/
Captafins, choose team members.
Have each one go to theé chaik-
board and write one value as
quickly as he can. The team
that remembers the most wins.

Teacher may place time 1imit and an-
nognge winner at that or at another
point.

LINGUISTIC PROJECTIONS

/Game technique continues using
cues./

SAHPLE ACTIVITY

T: Let's look at our team 14sts on
the chalkboard now and see which
are alike or different. Urban
captain, ask one or your members

)



LESSON |5 cont'd

Step 2 {cont'd)
SOCIAL SCIENCE PROJECTIONS LINGUISTIC PROJECTIONS

to find a value common to each
group, 1ike Work, for example,
Then Rural captain, ask one of
your members to make a sentence
1ike, "Both urban and rural
people value work.”" If your
members caniot answer on first
try your team 10ses one point.
I will keep score.

Urban: P1 (team member), read some-
thing from each 1ist which
shows that each group shares a
similar value.

Pl: /Reads. - Words are "cues"./
e.g. God {from rural yalues)
and ReTTgion (from urban list)

Rural: P2 {team member) give us a

.sentence about the similarity
that P1 has found in both lists,

P2: Both rural and urban people
value religion.

/T records one point for each team./

Rural: /contfnufng game/

P3, can you find anpother Simi-
larity?

$3: Togetherness and helpfulness.

Urban: P4 (team member), can ysu
make a statement about that?

P4: 1 don't think they are the same
value exactly.

T: Can you find & new word to cov-
er both terms? How about coop-
eration?

Pd;: Yeah. Both urban and rural
people value cooperation.

/T continues to help students to

comment on Similarities./

T: /having finished finding simi-
larities/
r¥aat {s left on our 1ists?

Ps: Jifferences.

T: PS5, would you read off the dif-
ferencas between the urban and
rural groups?

P5: /reading/
Aggressiveness, Youth, etc.

59



_ESSON [5 cont'd

SOCIAL SCIENCE PROJECTIONS

Teacher will ask for causes for
selected simflarities and dif-
ferences and reasons for pupfils®
inferences.

Pupils {nfer causes for sélected
similarities and differences

and give reasons for their
inferences.

Step 3

INGUISTIC PROJECTIONS

/continue using team as in Step 2/
T: Let's look for causes now.

Jwrites causes on board/
Rural captiin, ask an urban
team member why he thinks
both groups share a similar
value such as work, religion,
cooperation, etc. The member
who ansvers can then ask some-
one from the opposite team why.

Rural: /to urban team member/
Why do you think both urban
and rural people value work?

Urban: Because both urban and
rural people need to work in
order to live.
Jto opposite team/
Why do you think that's true?

V: Decause we can observe that
iou get money vhen you work.
fnddyou need money tn get
ood.

/T encourages students to state

a varfety of causes/

T: How about the remaining dif-
ferences 1
¥hat causes can we give for
rural people 1iking large
families and urban people
11king small families?

P1: Rural people value large fam-
f14es because they need lots
of help. Urban families
don't need much help because
usually just the father works.

/T continues asking for reasons

for differences. Encourages free

conversation./



LESSON 15 cont'd

Step §
SOCIAL SCIENCE PROJECTIONS

Teacher v111 ask for effects of
similarities and differences and
reasons to back up inferences.

Pupils will infer effects of sim-
tlarities and differences and give
reasons for their inferences.

LINGUISTIC PROJECTIONS

- Sample inquiry and discussion -

T: Let's talk about the effects or
results of similarities and dif-
ferences. Suppose an urban fam-
ily and a rural family both val~
ue their language, but the rural
family speaks Spanish and the
urban family speaks English.
What will the affect be?

/T writes effects/
P1: They can't talk to each other

very much.

P2: The rural family will speak
Spanish most of the time.

T: /Jafter eliciting wany effects/
Do you suppose the rural family
will have some special problems 1
as a result of their vituing
Spanish?

P3: MHaybe they value Spanish, but
they can speak English too.

T: So what effect will that have on
their lives?

P3: They can still speak Spanish at
home to their friends and family
but they can still get alon? in
school or at work with Engl sh.

T: ¥hat will the effect be 1f they
can't speak English very much.

P4: They might have tiouble in
school, getting a job, or doing
lots of other things.

T: How about the effects coming
frum a Simtlarity both groups
share? Both groups value work.
How does that affect their lives?

writes affect

t Both 3 J’uill need Jobs.

: How does the need for Jobs re-

late to other similarities and
di fferences we talked about?

P6: Maybe a rural worker can't get

a Job in the city.

Why?

He values outdoor work.

He can't speak English.

He didn't graduate.

29 O
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LESSON 15 cont'd

step 4 {cont*d)

SOCIAL SCIENCE PROJECTIONS

Step 5

Teacher will ask for gencral state-
ments about the similarities and
differences between the values held
by rural groups and those of urban
QIOUPs, based on the above discus-
sfon.

Pupils will give general state-
m?nts based on the above discus-
sion. .

LINGUISTIC PROJECTIONS

/Teacher continues discussion on how
similarities and differences of val-
ues may affecl the lives of individ-
ual members of each group. Pupils
should be made aware of resultant
problems arising from differences as
well as benefits./

Teacher will write the intreductor
phrases {from the linguistic focus)
on the board. Pupils are asked to
use them alternately in statements
ab?ut similarities and differences in
values.

T: Shall we finish up our discus-
sicn by making some generaliza-
tions about values? First,
let's be sure we know what a
generalization ¥s. WHho can ex-
plain it? How about a synonym

or another word that means about

the same thing?
P1: A rule.
P2: A law,

T: 0.K. We can also say a conclu-
sjon or a principle or an idea
or general statement. On what
basis do we make generaliza-

tions? Do you remember from our

discussion the other day?
P3: On the hasis of observation.
P4: gn the basis of what we see and
ear.

T: Can I add, on the basis of what

we think and discuss?
P5: Yeah.

T: 0.X. Then, on the basis of our
observation and discussion,
let's make some Yeserzlizations
about the simflarities and dif-
ferences between the values of
rural and urban Eeopte. We'N
practice using the phrases [
have written on the board.

O
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LESSON |5 cont'd

SOCTAL SCIENCE PROJECTIONS

Step 5 (cont'd)

LINGUISTIC PROJECTIONS

Rural Captain:

T:

Rural Captain:
Urban Captain:

T:

In general, rural
people value outdoor
work, but urban peo-
ple value working
inside.

Is that a generaliza-
tion about a similar-
ity or a difference,
About a difference.
General ly speaking,
both urban people and
rural people value
work .

That's a similarity
isn't it?

/T continues asking for generaliza-

tions./

¥
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ERIC

Full Tt Provided by ERIC.

SOCIAL SCIENCE PROJECTIONS

UPPER ELEMENTARY

CUNIT 1V
CULTURE CONTACT

ORGANIZING rONCEPT: cCivilizations change when they meet a
new culture, These changes may be one of degree.



Mot | SAMPLE ORAL LANGUAGE LESSON |6
HIGRANT UPPER ELEMENTARY LEVEL

PROGRAM

OBJECTIVE: |
Pupils will identify causes for seasonal farm laborers t0 remain in
Michigan on a temporary/permanent basis.

Step 1
SOCIAL SCIENCE + .. MECTIONS LINGUISTIC PROJECTIONS

Teacher poses a problem sfmilar Teacher creites own language activi-
to the following: "What could ties, using the space below,

happen if growers used more

machines in harvesting their

crops?"

Pupils will infer probable ef-
fects of increased mechanjzation.

Step 2

Teacher will ask for reasons to
back up inferences.

Pupils will give reasons for
their inferences.

Step 3

Teacher will focus on one infer-
ence such as, "less demand for
farm labor"”, and elicit effects
of this inference.

Pupils will infer effects of a
decrease in demand for farm labor.

Step 4

Teacher will ask for genera)

statements to sum up the above
discussion. .

Pupils will make general state-
ments about what has been dis-
cussed.

14
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RICHIGAN

- SAMPLE ORAL LANGUAGE LESSON 17
PROGRAM UPPER ELEMENTARY LEVEL (

h Y

OBJECTIVE:
Pupils will identify problems which new residents in Michigan may
encounter and identify aids which may help overcome the problems.

Step 1
SOCIAL SCIENCE PROJECTIONS LINGUISTIC PROJECTIONS
Teacher poses a problem simflar Teacher creates own language activi-
to the following: "What problems ties, using the space below.

do you think people might have if
they remained in Michigan?"

Pupils will identify problems

which peonle may have who remain
in Michigan.

Step 2
Teacher will elicit reasons for (1)
inferences. -
Pupils will give reasons for
their inferences.
Step 3

Teacher will ask pupils to enu-
merate aids which could help peo-
ple overcome problems.

Pupils will enumerate aids,
(Teacher will assist pupils in

citing aids they may not be famil-
far with.)

Step 4
Teacher wi11 elicit reasons how

the aids may help overcome prob-
lems,




LESSON |7 cont'd

Step 4 {cont'd)

SOCIAL SCIENCE PROJECTLONS

Pupils will identify how an aid
may help overcome a problem

Teacher will ask where the aids
m}gl\\t be located {such as legal
aid).

Pupils will identify where aids

- might be Jocated. {Teacher will
assist pupils when necessary.)

Step &

LINGUISTIC PROJECTIONS

éo0



MICHIGAN

ey

SAMPLE ORAL LANGUAGE LESSCN 18

MIGRANT EVE
e UPPER ELEMENTARY LEVEL
OBJECTIVE:
Pupils w111 enumerate probable causes for peocole to move into urban
areas, problems they mtght encounter, and what aids are available to
help them overcome problems.
Step 1
SOCJAL SCIENCE PROJECTIONS LINGUISTIC PROJECT IONS
Teacher will discuss with puplls Teacher cireates own language activi-~
how come families have vemained in ties, using the space below.

fichigan for a short time then re~
Aoined the migrant circuit, how some
ave remained in rural areas while
family members have commuted to Jobs
in urban areas, and how some families
have moved to urban areas to tive and

work.

Step 2

Teacher will ask pupils to identify
probable causes for families to
move into urban areas.

Pupils will identify probable causes
for families moving into urban areas.

Step 3

Teacher will ask 1f pupiis know any-
one who has moved or 1s planning to
move into urban areas.

Pupils will identify people who have
or who are planning to move into ur-

ban areas.

Step 4

Teacher will ask pupils to enumerate
possible problems such people may

encounter.

Pupils will enumerate possible prob-

lems.

)
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LESSON 18 cont'd

Step 4
SOCIAL SCIENCE PROJECTIONS

Teacher will ask for aids within
the city which may help solve iden-
tified problems. '

Pupils will identify aids within
the city. {Teacher will suggest
aids 1f necessary.)

LINGUISTIC PROJECTIONS

Teacher creates own language activi-
ties, using the space belcw.

&



modst T osunl £ 0RAL LANGUAGE LESSON 18
MIGRANT UPPER ELEMENTARY LEVEL 0

PROGRAM

OBJECTIVE:
Given a s{ituation of possibie confiict of values, pupils will pro-
pose solutions.

Step 1
SOCIAL_SCIENCE PROJECTIONS L INGUISTIC PROJECTIONS
Teacher will enumerate 2 story Teacher creates own language activi-
similar to the following: Juan, ties, using the space below.

Pedro, and Ricardo are cousins.

They recentiy moved to a city.

Seldom does one boy do anything

without the others. Recently,

Juan made a new friend at schoo),

Gary, who has always 11ved 1n the

¢ity. Gary asked Juan to run for

class president. Juan didn't

know what to do. He was afrald -
of what his cousins might think O
{f he accepted the offer tnd

afraftd of »+hat Gary might think

{f he refused.

Step 2

Teacher will ask pupils to enumer-
ate events 1n the story just read.

Pupii$ will enumerate events in
the story.

Step 3

Teacher will ask pupils to infer
the feelings of Juan and Gary and
aplain thelir inferences. (How do

you think ( falt? Way do you
think he feﬂ-fgat way?)

Pupils will make and exliﬂain in-
ferences about the feelings of the
characters {n the story.
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LESSON 19 cont'd

Step 4
SOCIAL SCIENCE PROJECTIONS LINGUISTIC PROJECTIONS
Teacher will ask pupils to propose Teacher creates owm language activi-
solutfons to Juan's problems and ties, using the space below.

explain their inferences. {(What do
you think Juan should do? ... ihy?)

Pupils will propose and give bases
for solutions.

Step §

Teacher will ask for possible preac-
tions from Paul and Juan's cousins
and explain their inferences.

Pupils will make and explain in-
ferences about possible reactions
of Pau) and Juan's cousins.




MICHIGAN

wowr | SAMPLE ORAL LANGUAGE LESSON 20
oo UPPER ELEMENTARY LEVEL

OBJECTIVE!
Pupils will recall similar events in their 1ives or in the lives of
someone they know, evaluate their recalled behavior, and explore al-
ternative types of behavior.

Step |
SOCIAL SCIENCE PROJECT JONS LINGUISYIC PROJECTIONS
Teacher will ask pupils to recall Teacher creates own 1anguage activi-
the discussion from Lesson 19 and ties, using the space below.

ask for similar incidents they or
someone they know have had.

Pupils will recall similar behavior
they or someone they know have ex-
perienced.

Step 2

Teacher will ask pupils to describe
recalled behavior.

Pupils will describe recalled
behavior.

Step 3

Teacher will ask pupils to evaluate
their behavior and give bases for
their evaluation. (D0 you think
that was a good or bad thing to

do ... Why?

Pupils will evaluate and give
bases for their behavior.

Step 4
Teacher will as? pupils to consider
altematives. (Is there anythin
you could have done differently?

PUEils will consider altemative
behavior.

¢
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SOCIAL SCIENCE PROJECTIONS

UPPER ELEMENTARY

UNIT ¥
CULTURE CHf:3E

ORGANIZING CONCEPT: As large numbers oy peoples move to urban areas,
a revolution taker place in the expectatiuns of these people.
This rise In expectations 1§ part of the change 1n socio-
cultural values accompanying their urbantzation.

té



MICHIGAN
MIGRANT

SAMPLE ORAL LANGUAGE LESSON 21-22
i UPPER ELEMENTARY LEVEL

OBJECTIVE:

Pupils will {dentify rising expectations and the accompanying

¢hange 1n values.

Step |
SOCIAL, SCIENCE PROJECTIONS

Teacher will ald pupils 1n re-
¢alling values of prural and urban
groups from Unit 111.

Pupils will recall values from
Unit II1.

Step 2

Teacher will ald pupils in recalling
reasons for movin? to urban

areas enumerated in Lesson 18,

Steps 1 and 3.

Pupils will recall reasons for
moving to urban areas.

Step 3

Teachus will ask pupils to enumerate
what they think people may expect to
gain by moving to urban areas.

Pupits will enumerate what they
think people may gain by moving to
u-bin sreas.

Step 4

Teacher will ask 1f the {tems enu-
merated above reflect things which
are rural or urban oriented values.

Pupils will infer 1f {tems enu-
morated above are consistent with
urban or rursl values.

LINGUISTIC PROJECTIONS

Teacher Creatas own language activi-
ties, using the space below.

’2



LESSON 2]-22 cont'd

Step 5
SOCIAL SCIENCE PROCECTIONS

Teacher will elicit reasons for
{nferences.

Pupils will give reasons for in-
ferences.

Step 6

Teacher will ald pupils in sum-
marizing that peogle moving to
urban areas have high expecta-
tions of {ncreased goods and
sevrvices.,

Sten 7

Teacher will help pupils recall
the conflict situation(s) Juan
faced in Lesson 19.

Pupils will recall conflict sit-
uation{s)} Juan faced in Lesson 19,

Step 8
Teacher will elieit from pupils
whether or not theg think Juan
may have been in the process of
acquiring new values.

Pupils will {nfer whether or not
Juan was acquiring new values.

Step 9

Teacher will elicit reasons for
pupils infarences.

Pupils will give reasons for their
{nferences,

LINGUISTIC PROJECT IONS

Teacher creates own language activi-
ties, using the space below.

¢)
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| SAMPLE ORAL LANGUAGE LESSON 23

MIGRANT
PROGRAM

UPPER ELEMENTARY LEVEL

OBJECTIVE:

Pupils will identify prerequisite and requisite requirements neres-
sary in the fulfillment of expectations.

Step |
SOCIAL SCIENCE PROJECTIONS

Teacher will aid pupils in recalling
goods and services which urban resi-
dents may expect to gain.

Pupils will recall goods and ser-
vi:es urban residents expect to
gain.

Step 2
Teacher will ask what nupils think
would have to happen before a per-

son could acquire (& T.V. set, new
car, job, place to live, etc.i

Puptls will identify conditions nec-
essary in the fulf.1lment of wants.

Step 3

Teacher will ask pupils to support
their predictions.

Pupils will support their predic-
tions

Step 4

Teacher my repeat above sequence
to get at different predictions
and support of those predictions.

LINGUISTIC PROJECTIONS

Teacher creates own language activi-
ties, using the space below.

@,



LESSON 23 cont'd

Step 5
SOC ICE PROJECTIONS

Teacher will elicit predictions
about tha consequences of previ-
ously made predictions: 1If, {as
one you safd) , what do you
think would happen as a result
of that?

Pupils will make new predictions
based on the consequences of pre-
viously made predictions. {Would
have to g¢ back to school to learn
new ski11s - couldn't get a job
right away - wouldn't have needed
money, would borrow money, etc.)

LINGUISTIC PROJECTIONS

Teacher creates own language activi-
ties, using the space below.

()




MICHIGAN

MIGRANT SAMPLE ORAL LANGUAGE LESSON 24
PROGRAN UPPER ELEMENTARY LEVEL

0BJECTIVE:
Pupils will 1dentify ways of reducing frustration as a result of
unful filled expectations.

Step 1
SOCIAL SCIENCE PROJECTIONS LINGUESTIC PROJECTIONS
If pupils have not already done so, Teacher creates own language activi-
ask them 1f thay think people may ties, using the space below.

become frustrated/unhappy/bitter 1f
their expectations go unfulfilled
and why they think that may be so.

Step 2

Discuss with gupils what credit {s.
Explain that in cities, people can
borrow money from other people who
specialize in lending money. The
borrower pays back the money over
time. The lender makes money {a
Eomﬂt) by charging interest of the
rrower. Ex., 1f Juan borrowed
$50.00 from ABC Lender Co., he would
pay back the $50.00 over time, plus
an interest charge of perhaps $10.00
for use of the money. So that Juan
rrowed $50.00, but had to pay back
60.00. Further explain that many
lenders charge very high {nterest
rates of borrowers such as Juan.
Discuss with the pupils whether they
think borrowing money at high {nter-
est rates 12 a good idea or not.
Have pupils give reasons for ideass.

Step 3

Discuss with the children some al-
termatives to borrouin? money. HMake
mention of 11ving within avatlable
income, such as, shopping for best
bufs. putting off purchase of lux-
urfes, comparative shopping. Elicit
from pupils other 1deas and how to
accompl1ish them,




MICHIGAN
MIGRANT
PROGRAM

SAMPLE ORAL LANGUAGE LESSON 25
UPPER ELEMENTARY LEVEL

This lesson may be used to exr® = ftems of {nterest to the pupils, For example,
pupils may be apprehensive ab. leaving friends, relatives, familiar surroundings

if they should 1ive in 2 cit{. Toacher may use an exploration of feelings strategy
such as that used fn Lesson 19 to discuss the topic. Some children may have had
negative experiences in urban areas. Again, tiis could be an opportunity to see if
those experiences are sufficient to form generalizations. As a summary to this unit,
it would be advantageous from the child's point of view to remind him that in the
urban environment, things are rapidly changing. Several examples of this should suf-
fice to make the point. In such 2 changing environment, the child himself may very
wall expect to undergo changes. The point to be emphasized is that urban residents
:I#u‘-dta?d mist decide for themselves the value of any given change as it affects his

a-style.
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