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TOWARD PERCEPTION

Are you one of the teachers
who for practical purposes,
mentally defines an English curriculum as
"what 1 d> with my students the way I 1ike to do i."
because you feel somehow cramped and confuscd
by curriculua ocutlinest?
Cranped--because you KNOW what your students need
(and {t's not in the outline)
Confusad-*because you can't translate
the principles and objectives
into your own sftuation, and

have no time or resource pereon to help you.

Do you think you fit the description above?
And yet gre you convinced that
your students' expetiences in English
are too important to de left to chance?
That the flow of English through their lives
must leave them entiched with more than
skill in weiting a cohetent essay and
acadeni~ appreciation?
Then you wil) be encouraged to know that
these very concerns were the
seeds

of the present publication,




Partly
to resolve their own doubts
nine teachers
under the direction of
ENGLISH supervisors and coordinators
in 1964 and 1965
worked to formulate
ENGLISH GUIDELINES
vhich would be helptul
TO TRACHERS OF ENGLISR
AND TO TUEIR STUDENIS. + « .« »

These 1965 Cuidalines
provided RRSOURCR MATERIALS
a8 well as a
FIRXIBLE curriculum GUIDR
and a basis for
PROJECT INSIGHT, 1967 (TOWARD AN INTRGRATED RNGLISH PROGRAM) ..,
vhich was good encugh to win a research grant
because of the timely bdasic scholarship,
but PROJECT INSICHT needed to be "translated" ..
to become RRALLY HELPFUL
TO ALL TRACHERS OF RNGLISH
AND TO THRIR STUDENIS . . 4 .
And 280 we havs THIS REVISION....

WHO XROWS. oo
wvhat this can GROM INTO

43 ENGLISH bacomes the VITAL, CONSTANT BXPERIRNC
which

Tt NG L1 SN
Ay ALL EDUCATION SROULD aeil!



The statement that English {s
"what I do with my students the way I like to do {t"
1s what we propose English to be;
we will, however, try to halp you to
defins the subject more accurately

and give more direction to your {deas.

The statesent has much validity because

you and your students have baen

‘"dolng things” with English all your lives:
talking,
meeting people,

_ thinking,

reading storfes and billboards,
writing diarfes,
telling jokes,
watching movies,
laugking at TV, conmnrclall;
arguing
daydreamsing, . . .

Can anyone say that these things ate not Rnglish?

Is Bnglish class, then, Just---everpy-day life?
Yes-- {t 18 every-day life: sama¢ CONTENT
but graater GROWIM,
the English class (could we call 1t for the preszant,
the BRnglish experienca)
cannot ignote the previous and on-going
experiences of the students
(these make up his frame of referance to the world)

cannot dismiss any Of them as irtelevant,
cannot afford to miss the Lmmedinzy of the prasant moment -

and (ts unfque value to the student




and cannot deny that every person {s using his langusge
and other means of commurication constantly
the WAY he wants to, no matter what or how
he hes heen taught.
It differe only in degree of intensity from daily 1ifa, for
it mee>s each student at his own door,
plans new experiences for him that flov naturally
from hie view of the world,
showe hinm soma new doore that might help him grow
fnto a more human being.
thus leading him to the "threshosld of his vwn widsom,"
The English experience develops seneftivity to every-day life
fn that it helps the student (and hopefully, the taacher too)
to sharpen hie awareness of reality
to find more meaning in hie world
to relate his own {deas ton reality
and put them {n order through language
to discover the need and joy of sharing expatriencss
to daepen his own sense of valueo and
to strengthen his gqrasp of truthe-
in short, to despean and broaden his growth as &
human deing
usiag most often
HIS O WORLD and
RIS OMN WAY of commmnfcating,
It may cound by now as {f English i going through
an iAentity criols
and can't decide 1f it fe
a coutse in human ¢tulture
or paychologe
ot art
ot the humanitfes
ot all of them {n one,

Q &




No, the English experience HAS a very clear (if well-concealed)
STRUCTURE
ié would be more accurate to say that
“he English experience IS a very clear and psychologically-sound
PROCESS=-~1in which
the student responds in some way
TO language (to the experience of other persons) and
THROUGH language (sharing his own experiences).
This process usually involves
LITERATURE
LANGUAGE
COMPOSITION
« « o+ BUT
it is much B I G G E R than all three
for it is the miracle of growth that happens when
& student experiences something meaningfully
responds in a way natural to him,
and comes a bit closer to the
richness of wisdom and

the fulness of humanity,

What is the core of the "English Bxperience"?
Don't we teaoh content anymors?

The content is still books
and plays
and poems
and T,V, programs
and descriptions
and feeling a peach with eyes closed
and listening to silence
and studying cloud forms outside the classroom window
and catching a high fly baltl

and changing a flat tire-~



anything that has meaning to a student
is the "content" of the English experience.
At the core of it all is the teacher's
STEPPING ASIDE at the moment of growth,
HOLDING BACK his adult answer at the moment of discovery,
FREEING the path for the individual to go
where lie must

and as far as he can.

Sometimes
a fear that we aren't preparing the students for "the future"
a desire to "give" them all we can while we "have them"
a feeling that English is only the content of masterpieces of
literature and principles of rhetoric
an insecurity if each class is not neatly and completely preplanned
and packaged
leads a teacher tp try to
STRUCTURE the students' responses
instead of structuring only the experience,
TELL them what they ought to learn
instead of allowing them to discover for themselves,
JUDGE their works against adult standards
instead of accepting them as they are,
INTERPRET the axperiences from an adult frame of reference
instead of accepting the interpretation
based on their present view of the world. . . .,
THE ENGLISH EXPERIENCE, then, is
a young person a teacher a meaningful event
a reaction to words or through words
a duepening of insight

+e1+TWO PERSONS who better understand what it IS to be human.,




Now That we've tried to make English
COME ALIVE

perhaps we should pause for a few
questions - -
DO WE HEAR YOU ASK? 7 ? ?

You make 8o muoh of the students' experiences and growth--it geems to be
the moat important thing in English. Is the teacher really important anlmore?

Yes, definitely. The teacher, with the Master View, is vital to
setting up the learning conditions, As with plants, growth takes place
whether one leaves them alone or tends them, But how much more can growth
be encouraged if the gardener provides more favorable conditions, The
teacher is essential also because even though the student must make the
discovery for himself, he is often unaware of thelneed for a discovery.

This is8 where you come in,

It sounds as if literature is now Jjust another "experience.” Isn't it at
the oore of English?

Literature isn't "just another experience” - but it alone isn't the
core of English, The student himself is at the core, and he will be
experiencing many things--;ome experiences will help him understand
literature, and the literature he reads will help him understand his

experiences, All hopefully will help him grow.

How oan a teacher help to make a required piece of literature--Julius

Caesar, for example--an experience a8 8poken of here?

Why not start with the students?
How have they reacted to the political assassination in their own
day? How do they feel about idaalistic persons living in a brutal world?
Then play the recording or show the film of the pLay--acripts are not
to be 1ead silently any more than you "read" a recipe or a musical
score. Let the students dramatize key scenes. It isn't necessary
to read or listen to the entire play--key Rcenes can be dramatirzed

and the rest summarired.




Be realistic--if your students are poor readers¢ and aren't
at all {nterested in any aspect of the play, choose another for

them.

How important 18 talking before writing?
.: It is very luportant, and should precede almost every writing
exercise, It gives a common base of knowledge from which the in-
dividual can "push off' and follow his own ideas, It lets ttre
students try out their ideas verbally and helps them focus thoughts,
Most important, perhaps, is that the thinking of many students will

be nudged to action,

What grammar points should be taught tn, for example, the eighth grade?
This depends on what your eighth grade students need for
effective communicasion. They need sentence sense, for sure.
Most grammar points are used by the students without their

being able to name them.

How often should a teaoher as8ign a written paper to Junlors or seniors?
Most students profit from and need some writing experience
weekly. This need not be a "composition,” but could be an
exercise in observation, Perhaps two or three well-develop~
ed papers per quarter ii & realistic estimate for teachers

and students,

Isn't it sometimes necessary to determine the time of a olass discussion?
Shouldn't a teacher plen 8o that the conolusion i8 reached within the
time 1imit?

No, students have to reach some conclusions on their own,
ana‘they may do this better outside of class than in.

But sometimes the a;udents canﬁot reach a definite con;
clusion on thgtr own--this {s when the teacher mus® judge
whether she should tell them the decfsions of others, or
whether she should leave the end 'open' for the student's

further pondeting.'




Does everything a olass reads have to relate to their experience?
No, not to their irmediate experience, The reading itself is
many times the experience. And a teacher who is trusted does
not have to justify to the class. They feel that he knows what
he is doing, The teacher, however, tries:to bring everything
into the studerts' frame of reference because most things thac.

don't relate to students' experience don' ¢ interest them,

Should the ourrioculum of any school have "required” literature?

Yes: first, because gdolescents have a need for some
security, Common experiences for an entlire class and from
l‘ year to year (with the understanding that the literature can
change as the needs of students change) give the students a
sense of unity as well as security.

Secondly, required literature helps the inexperienced teacher
vho does not yet have a sense of what 1s good for students at
various levels.

Please remember, though, that no works should be taught

solely because '"we have slways taught them."

| Can you give an example of a "struotured experience” with an unstructured
U response?

'] Use the essay by Defoe on "Education of Women'~--discuss whether
women should have college education or whether a person should ﬁe
J judged on manners and social accoﬁplishments.
fake class time to go outdoors On a spring day to observe the
J delights of new 1ife; then permit the studeats to respond in
composition as freely as they lika.
As an introduction to ctassical or romantic period, play

J some music and show paintirgs representative of both periods
J and discuss the differences,

Can you give an example of an unplanned experience that can be used by
the Bnglish teaoher tc help a ohild grow?

|
] Link political events with literary themes,

. Keep a collection of lines from poems or quotes from

9




literary figures that give insights fnto life, When a basket~
bali game {s lost (or won), pull out a quote that "fits" the
event, read it, and discuss the application, Sometimes {t {is
better not to talk about it, Just write the quote on the board,

Capitalize on a sudden change in weather that distracts the
students, to develop skills in observing and recording

with precision.what they see,

How oan we nake oomposition an experienoe? Can you give an example?
Observing the weather is a good one. Talking first about the
significance of thinge that happen outside of class links com-
position with life. For the most part try to uses everyday experi-
ences of the students, the."Christmas Ball," the cafeteria, the
halls between classes..s. ' In genefal, allow much imaginative

writing rather than too much straight exposition,

Just how does this approaoh to English differ from the so-called sooial
adJustment program of the 1930'’s? (Growth through English, p. 72)

Tvis approach differs frOm the social adjustment program in
that it is trying to develop the linguistic, {maginative, and

intellectual powers of the students.

If this is what English is, it seems that a syllabus or ourrioulum is
nearly impossible. What provision is made for oontinuity?

Continuity in this program is provided for by develop-
ing the students' critical powers (perception, interpretation,
evdaluation) more and more through more sophisticated experiances,
The syllabus which insures continuity in content (and pre-
vents duplication of experience) must be developed by each
school because so much depends on the students' background and needs.

Why are you revising again? What's the difference betwesn the 1967
and the 1968 Quidelines?

The basic program has stayed the same, but the focus has

moved from communication to human growth. There is & change in

toue, too, This edition 18 not so formal. The most pignificant
development is the actual integration of the literature, language

and composition in avery gection of the guidelines. The 1967
edition spoke of integration, but still treated the three areas

separately,
10




e GROWING S]UDQ)

is at the heart of all education,
and for us, at the heart of English teaching.
We want him to grow in linguistic, imaginative, and intellectual power

and to deepen his sensitivity to life and truth,

And 80 we will GO WITH him many times
) through the process of learning
unt{l he can eventually GO ON HIS OWN.
But at times, presautgd by the threat of examirations,

' ‘ bound by a rigid sdherence to a syllabus,

attached, perhaps unconsciously, to our own pet topics and methods,

WE FORGET how really important the STUDENT is,

———iy
H '
——

with his unique talents, levels of understanding,
and perception of the world, and how HIS PRESENT NEEDS

should have a definite influence on the

literary and life experiences we plan for him,

So that English will not be isolated
from his daily life, with little
permanent effect on it,

LET'S MEET HIM at his own door

- " and GUIDE HIM to the
"threshold of 0
his own
3 wisdom."
L) O

v



THE TeACHER-A GUIDe-

for students

in sorting out and ordering their experiences
refining their tastes
uncovering the parts in a whole
interpreting deeper meanings |
judging the value of experiences for théeir own lives

finding the "light switch" if they have been groping too long in the dark,

Sometimes ye surround and support
ourselves with too many teaching
aids, and we prepare the analyses,
interpretations, and judgments
for our students, so that they
receive only the PRODUCT of our
work,

Why not let THEM do the analyzing,
interpreting, and judging, because 0 /7 [”)
thie is how ' f

THEY WILL GROW

OUR GREATEST TEMPTATION --

to tell them too much
OUR GREATRST CHALLENGR -~

to step aside whan they

N
111

{/BRARY

begin to go on their own,

12 '




AUNIFISD -EnGLLSH PRAGRAM

could be an answer if you want to be a guide to learning,
WHAT'S THE IMPORTANCE OF A UNIFIED PROGRAM?

Stop a moment and put yourself i{n the place of one of your students, Kathy Smith.

/B o |ogy g lis leguase A |g ebra ‘H'uior_y \

Tues.-Th Literature
Fri. Composition

\.

You, like Kathy Smith, could travel from biology to English to algebra to history
with no more direction or connection than the sequence of classes ir the day,

In the same way, you could travel "through" English--from language to literature
to composition, again wiih little or no real connection, Sometimes we even en-
courage this fragmentation by separating English into units with three labels and
dividing the week's classes among them,

Sometimes we try to unify them by correlation, But we haven't recognized the
ORGANIC UNTITY that makes English a living, meaningful whole,

HERE, WE MIGHT BE ABLE TO LEARN SOMETHING FROM ART.
ART 1involves Kathy Smith, constantly obgerving and reacting to
herself and her world, somotimes through
her own work

Rembrandts, Van Goghs, Picassos

pencils, paints, pastels, clay, stone

There 18 a continuous movement among the
elements, Kathy ""meets” a Picasso,
reacts to it depending on her taste,
studies i{ts forms, learns about its
medium, and tries to express her.
interpretation of her world in the
med{un,

There 13 no attempt to separate the
study of the masters into, for example,
Monday's and Wednesday's classes, media
for Tuesday, and student 'composition"
for .Friday,

@EG/"G\ v

THE AIM 1S KATHY'S GROWTH 1N AWARENESS AND SBNéITIVITY TO BEAUTY
AND FORM, AND KFR INCREASING SKILL IN USING MEDIA TO EXPRESS HER
NEW INSIGHTS.

13




How i ergusH dNTFRED?

Very much the same way as art is unified -- through the PROCESS,

Kathy Smith experiences anything, planned or unplanned, on her present level

of sensitivity, with her present frame of reference. This is engagement,

EngagemenT

--prereflective, respecting the student's intuitions
--emotion-centered response, the first reaction
--basing reaction on present tastes

PercepTion

--examining and analyzing the experience, beginning with intuitions
--understanding the content, structure, cone, techniques, classification

Inferpretation

--penetration to deeper meanings of the experience
starting with intuitive understandings

--placing it against a bigger background: life, or other
works

--delving into the symbols, themes, etc.

Evaluation

--deciding on the value of the.experience for one's life,
recognizing the value of intuition in judgment

--judging the worth of a literary experience on
objective standards -

Personal Integrafion

--gynthesizing all the aspects of an
experience within oneself

--allowing the experience to make one's
behavior more human

{)
By,
&
-
EA\
A\

©F ‘r—




©ONTEN ﬁ\.}e'ao&ss

Literature, language, and composition, broadly corceived to include

¥ ]

unwritten responses, spoken language, and media other than books,

are the CONTENT, the "STUFF" of the English experience, ., .
the PROCESS 1is the HOW that makes the experience more than

an ordinary event of daily life

or an artificial exercige of just another English class,

This spiral shows that in each revolution one moves through the

complete process of learning, and 1f the heavy lines are cut,the
three-dimensional figure would reveal how each revolution carries
a student to a different level of all four elements,




hJ(j'_‘for a broadening

of vision
a widening
of horizons

SPIRAL

The spiral of growth works in two ways:

it sometimes carries the student
to a BROADER VISION OF REALITY.
This is true especially in the beginning of learning:

for a very young person, alnost every experience is this kind;

for anyone beginning to study something new, the spiral takes him UP and OUT,




~ SPIRALING=ror o concentrotior

The second movement carries the student INWARD . . Of\ pO\fJer‘
an intensification

of awareness

for an intense study
of one facet of his knowledge,

By concentrating his powers in one area fer a time,

he 18 refining his gsensitivity in all areas.




THE SPIRA

«-more avare Of cechnigue of writing for interest
good stories don't jJust "happen"

«-more sensitive to the sudietke for wvhom
they ate writing.

18
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A STUDY OF PARAGRAPH DEVELOFMBNT: Grade 9 or 10 (4, 5, or 6 class periods)
i s
lntgg;::;gn of | DESCRIPTION OF THE EXPERIENCE o Process !
OBJECTIVEES
To learn different techniques of poragreph development !
To become aware of the audience in ciinlce of language
To grow in meaningful self-expression through individuelisad
responses I
2 R T T Y B 2T T R SR T
PROCEDURES !
Literature {n Studants bring eny magastna story they like Bagagement
the students’ Some read aloud the opening paregraph or two
{diom Class Afscussas vhich atories they wouid lika to finich I
Discussion: Students-LIST tachniques used to make tha opanings axciting Perception
fnductive and inviting l
Language “MAXKE NOTE of the language used to appaal to taans
(The teachar GUIDES the students to find tha tachniquas, and
ACCEPTS their tarmino'ogy as far as possible.) I
*BXAMINE the rest of thair own storfes to f£ind
othar types of paragraph davelopment,
Writing Studants-SHARR findings from msgerine atorfas Parception I
techniques in *DO "RRZ#ZARCH" in langusge and writing texts for
literature ‘ any other i{deas on paragraphs,
(Here thay will meet the "accepted" terminology themselves., [
Language The teacher points out vhen they can usa their own words,
and when they should use the "textbook" languagse.)
Students-RECEIVE A SUMMARY (teacher-prepared) of a story Interpre- I
from & teen magazine tation
Oral compo- <TALK OVER: the audience the atory is meant for,
sftton the languege appropriate for tha audiencs [
possiblc openings for tha story
Weitten “WR1TR en opening fo: this story OR POR AR ORIGINAL
compisition story based on personal axparience, r
(If sone students would rether write a chtldren's story, :
they would be applying the sama principles as tn a story
foc teans.)
Oral Students-READ their originel openings (in small groups) Evaluation
conposition *CHOOSE the one they like best
~COMPARE the best ones with the opening writter by
the professional author
*JUDGE for thamselves the effectivensss of various
methods of parsgraph development
~JUDGR langvage chofce for yudtence
(Hete some children's sturies would provide contrast,)
Perscnal The students
Integration

o s S 9=y 2@



IN ACTION =

) A STUDY OF HEROBS: adaptable to any level, 7 through 12
1 Process | Dossibly one to four vesks, deponding on maturity Sf scudents,) | IPteEration of
OBJECTIVES ?
To be able to think clearly and precisely
To becoms aware of the {mportance and influence of heroes
ou our thinking and acting
To see the interaction of literature and life
A % kX % * k Kk Kk k%
PROCEDURES
Engagement! Students COMMENT in “exploratory" discussion on any recent
national or local event that fnvolvad a hero Oral comp,
DISCUSS freely (in small groups the second day) with daily
Do people your age have heroes? life as
Are heroes tonfined to any one age group? "content"
Are all heroas "heroic"?
Can an evil man be a hero?
Why are heroes usually {dealized? Language:
Can a fictional character be a true hero? semantics
(The teacher does not give definite answers, but rather nudges Literature
the students to think,)
Perception| Students NOTE uses of the word "hero" in nevs, T.V., magatinae
exanine the meaning of the hero in literary selections Datly life
read as a class or individually Literature
They TAXE A POLL of persons of different ages for their English beyond
Interpre- definitions of "hero." the classroom
tation TRY TO RRACH A CONSENSUS on the importance of heroes
and heroes' {nfluence on society's actions
DISCUSS whether society gives authors material for Oral and/or
literary heroes, uvhether authors give society heroes. written
composition
Evaluation| DISCUSSION to reach some decisions (not forced--perhaps on some
points, no decision can be made definitively Oral and/or
DO we hava any real modern heroes?! What are they liket veitten
1s & universal hero possible!? composition
Why do we make heroes for ourselves?
Does the type of hero in a lit. selection determine in any !
way its worth to society (now, and vhen it was vritten)? i
Does the type of Yero determine a work's {(ntrinsic worth? :
Deeper The students :
engageaent --more avare of herces in further readfing and other areas ‘
of life Literature and
--better prepared tn delve into the study of tha tragic 1ife f
heto of classical drama and the anti-hero of modern 1it. :
«-more prepared to choose their own hetoes, and prepared :
somevhat for the reality of human weakness even in heroes, :
(This is especially true for junior high, wvhen the need
for personal heroes is great,)
Personal The procees does not end here even with growth in the areas of
Integration engagement and perception, The student, sowetimes with the

guidance of the teachetr and sometimes on his own, synthe-
sizes his fntultions and new understandings and pakes thea
a part of himself,
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TOWARD INTERPRET ATION

| Now That you've gone UP THE DOWN SPIRAL. ..
| WITH ENGLISH, you know. . .

that either you are a teacher who wants to
return this book and have your money refunded,
; OR one who really {s interested to know
i just how an English program can be duflt more on process

than on content.

1f you are interested, let's begin
! with & common understanding of some of the terms you have met so far,
l Following the terms are the objectives of the unified ERnglish prograa,

Then you will find sets of charts arranged from Levels Seven through Twelve,

{ The first chart for each level describes the

psychological characteristics of most students on that leval,

1
l] The second is a general outline--2 kind of checkliat--

0 of the concepts and skills for the entire year,

v The third is a description of the wvay
Pt engagement, perception, interpretation, and evaluation

can be handled on the level,

These charts focus on the theme of the hero on all levels
=sonly to show the development in the learniag process,

s+not tO suggest that this thesa be a major study every year,

The {mportant ideas fn the heto charts are
the description of the process

and the specific questions to ask on the various levels.

Finally, these charts show
THE SEQUENCING OF A PROCESS

not a sequencing of content.

ERIC Qo n




THE ENGLISH EXPERIENCE -- WHAT

The world beyond the English class: people, expariences, events, anything not

directly sssociated with formal ejucetion or the literery world. If Rnglieh fe
basically an ordering of experience through laenguage, we should be keeping in
mind the world beyond the classroom--this world that {s molding our students

more then we are by occesional meatings with them.

Planned and Unplanned Experiences:

plenned experiences
=«= prepered by the teacher for a spacific purpose

==~ in the form of reeding books, 1istening to postvy, dramatizing plays,
vetching end discussing films, observing for composition, interviewing
people

=+» meaningful to the students, from wvhich they cen learn sany things be-
sidea vhat the experience is plennad to teech them,

unplenned experiences

=== unforeseen thiags that heppen to individuels which effect their thinke
ing end growth )

=+« in the form of a telavision documantery thet a clese might ses, & cur-
rent popular novel, a politicel event or a local tregedy, evea es pat-
sonel as a death in the faaily--the vorld beyond the ¢lassroom fe the
vorld of unplenned expariencec

=+« affect growth beceuse the parson will probebly becowme involved in the
experience, perceive, interpret, and ju.dge it intuitively,

Languege! the aystem of arbitrary symbols, both oral end written, thet can be
manipuleted to coomunicete thoughts and feelings,
«+* the first form of linguistic experience a child hes, leerning to
speek
=+« the broed eree of English thet includes the history of language,
stymology, semantics, dielectology, usege, lexicography, and gramasr.

Composition: the ordered use of languege {n orel end vritten communicetion

<=+ the second area of linguistic experience thet a growing parson meats,
his creative response to anything through languege

=++ the most behaviorel arsa of the Raglieh tripod because {t deale with
personal,individuelized, and often intuftive reaponees; therefore,
grovth {s heevily dependent on meaningful expariences and encourage-
aent to went to communicete

=+« least structureble and most open to creativity,

Literature: the artistic errangement of lenguege to cosmunicate seeningful
expariences and to setve the eestheti: and of delight

e-= the third aree of linguiatic experience

<+« the erea giving most encouregement to growth, beceuse it provides
tich vicarious experiences and gives models for one'e personal
‘Tesponaes '

«++ the ares previously limited to the printed page, but todey broedened
to include multi-media, and o ra-establishment of poetry es & poken
art snd drama as a live experience, )
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THE ENGLISH EXPERIENCE -- HOW

The critical process (really the learning process) is described by Alan Purves*
in four elements: engagement-involvement, perception, interpretation, and evalua-
tion. These steps do not always follow in this order nor {s each of equal fmportance
fn every experiente., We have added a fifth element, integration, to make clear how
all four are synthesized in the person.

Engagement: the pre-reflective element in the process: subjective
deals wostly with emotion-centered, intuitive reactions to and
involvement in any experience
depends on the ind{v!dual's present frame of reference, which
can be broadened by an increased nuiber of meaningful experiences

Pceceptiont the analytical element in the process: objective
deals with the examination nf the parts of an experience and their
fnter-relation--"uncovering the parts of the whole" (more cognitive)
includes an underatanding of content, atructure, tone, theme, language,
ond classification (more intuitive)

Interpretation: the element in the process that finds relationships

deals with the decper mianings of an experienca, with
symbols and themes

depecds heavily on placing the exparienca against a bigger
background: l1ife, with the question '"what does it mean for me"

larger literarv framework, with the question,
""What does {t mean in relationship with other
literature?"”
subjective or objective depeiriing on the question asked

Evaluation: the evaluative element in the process
deals with making judgments on the value of expetiencas in one'e
own life, using personal convictions as criteria in tarms of
literary worth, using obje'tive critical criteria
subjective or objective depending on criteria used

The following questions can be used in judging literatura
objectively:

1. Does the work have sufficient appeal?

2, Do all the par*s fit together in a pleasing wvhola?

3. Dboes the author follow the literary norms of the chosen
genrc and of his literary tradition?

&4, 1If he does not follow thesa norms, ara there adequate
teasons for not doing so!?

5. Does the suthor fulflli hie purpose artisticaliy?

6, 1s the vork true on any leval?

7. Does tha total impact of the wotk humanite one who
experiences {t!?

8. Does the authot use the form effectively to creata and
support the meanings of his work?

-

the synthesiting element in the process
the "thitd dimension” of the movement upvatrd or dowvrward
(in the spitral) resulting from the othet elements
includes an integration of all areas of parsonal
development through
btoadening the frame of reference and tafining
tastes
increasing sensitivity and analytical poweta
being adle to find mote mesning in one's
experience and one's world

Personal Integration

* Putves, Alan €., “An exanination of the Varieties of Criticism,” College
Composition and Corwnupication (XVIL May, 1966), pp. 94-99.
S 3 |
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OBJECTIVES for

Unified Objectives

Language Ob jectives

10 sharpen one's avareness of

To become sensitive to human com-
munication and its media

To become more aware cf pevgonal
worth through rich linquistic
experfience

reality

To become aware of the fuportance of
oral and written language as a
vehicle for human cosmunication

To becoms aware of the {nfluence of
the language prevading one's
environment

To recognice basic patterns and

To recognize intar-relaticnships

structures in lingufstic
experiences

of parts within an isclsted
exparience

To realize that language is a syscen
of arbitrary symbols, both oral
and written that can be manipulated
to communicate thoughts and feelings
To recognize the basic structures
aad patterns in the English language,
both oral and uritten
To realize that language changes in and
through history
“o bscose acquainted with the various
aceay of language study

-~ —
" #

To find relationships bLetvean the
world of raeality and the
symbolic world of language

To find relationships betseen
fodividual Linguistic cxperi-
ences and the larger context
of the world {n which language
is used

To see the relatfonship of the cveaning
of the word to fts sociel context

1o relate the word as symbol to the
reality it attempts to symbolize

To be sble to judge the validity
and effectiveness of (any use
of language)

To be adble to judge the value of
any ling, ex. for one's owmn
1ife

To makas teasonable judg-entl about the
language pervading one's environment

To develop ona's Linguistie,
imaginative, and fntellectual
powetrs

To deepen one's sense of values
and atrengthen one's grasp of
teuth

To be adle to respond to and otder
expetrience more effectively

To chocse language apptoptiate to the
situation
To be open to thanges which develop
tither one's language or environment
To accept the language differences of
" others
To express oneself fluently, audibly
with order, logic, and a varfety
of usage

=1

%




the ENGLISH EXPERIENCE

|

v

5 Composition Objectives

Literature Ob jectives

i
|

' ] To

To

become aware that oral and written
composition arises out of a sensiti-
vity to and a reflection about one-
self and the world

become aware of reading as a stimulus
for expression of one's thoughts and
feelings

To become s2nsitive to human experfence
and the human condition thrzough the
vicarfous experiences offnred in works
of art,

To become aware of oneself through an
engagement in literary ecperience

To be aware of insights and values in
human experience, especially as they
are reflected in literature

To

To

realize that composition is the process
of focusing on, organizing, and develop-
ing one's thoughts and feelings into
effective and meaningful language.

recognize the work of experienced
writers, especially modern pro-
fessional authors, as models of
style and technique

To recognire literary types and %echniques

To analyze the form and structuce of a given
work of literature as a key to understand-
ing the meaning of the work as & whole

To understand the work f{n fts generic
context

To

To

relate ona's personal writing to the
style and technique of experienced
vriters

relate one's insights and reflections
to the worid of realfty

To relate a work of literature to other
wvorks of art

To relate a work of literature to the non-
literary universe

To be adle to evaluate his own speaking To develop & continuing ability to judge
and writing in regard to content, works of art independently, logically,
crganieation, and presentation and responsidly

To

To

comunicate effectively, responsibly,
and with a personal style appropriate
to the situation

grov and take delight in expressing
oneself creatively

o refine one's taste in cultural
experiences

ito drav from one's experfence with literature,
insights, vaives, and fnspiration to
formulate one's own philosophy of 1ife.

To share with others one's insights i{nto hlmaan experience and one's responses to

experience,
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g A KEY TO

THE DOOR. .

LEVEL SEVEN

"Meet the
student
where he is"

presupposes that the
teacher has more than just
a vague {dea of where lLe
is. Knowing some of the
waya that personalities
work is one mesans of knowd

{ng the person--and where

he {s.

ADQLESCENT

!

Physical

DIFFERENCES 1N MATURITY LEVELS

Maturity levels vary within one
class and within one person from
childhood through pre-adoles-
cence to adolescence.

Girls usually mature about two
years earlier than boys.

GREAT AND RAPID PHYSICAL CHANGES

Physf{cal changes responsible at
times for "lazineas" and for
vigorous action at others,

Intel lectual

GREAT CURIOSITY FOR NEW
KNOWLEDGE

The student begins to notice
and evaluate conflicting
fdeas and to make value-

judgments,

Five areas of charge wiil

toward_bett

show here some character-
fstics of students as they

grow:

ADOLESCRNT RXPRRIENCES

describe the natural

development of the person

LEARNING EXPERIEKGRS

are general suggestions

for leatning experierces

VARYING OF EXPERIENCES

Consfider different interests,
reading ability and maturity
of both boys and girls,

Consider interest and energy
apan so that experiences
are short enough.

Vary experiences withit. class
period to sustain interest

ENTIRE BNVIRONMENT INFLUENCES
THE_STUDENT

Use multi-media as a constant
source of new knowledge
and fnaights.

Capitalize on natural curios-
fty by planned experiences
vhich lead to discovery.

Use challenging materials
with inherent interest,

Help the studeats fora basic

-

thst {low from the natu-

&nd energy. judgments especially
through frequent dia-
cussions,
toward _hetter ENGL ISH !

tal charactecistics of

growth.

ENGLISH RXPERIENCES

are mcre specific sugges-
tions--intended to de
completed by the teacher
to help the {ndividual

student teach the goals

stl_l LI Y
Multf-media

for stimuiation end comnmon
experiences for the less
mature to discuss and eval-
uate vith the more mature,

Paperback books
for meeting i{ndividual needs,

perheaps through "individval-
f2ed" reading prograns

nformal oOpen atmosphete
for responding to expetierces
in a natutal way

=G English program,

ERIC

IToxt Provided by ERI
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Show that Bnglish 18 1ife by:

veemaking T,V., filas, news-
papere, and periodicala &
class source, slong with
texts and other dooks.

erobriefly but frequently dis-
cussing curtrent news ftems
to shacpen avareness and
artfculation,

srstaking time to show and
discuss turrent filas to
stimulate thinking and to
develop avaluating skills,




|_EXPERIENCES

Emotional Social Personal
5 EMOTIONAL LI1FEB SOCIAL LIFE: CONFORMITY T0 NEED FOR FRIENDS AND IDEALS
THE_GROUP

OF CHANGE Some students will be: IDEALS: admiration gnd
imitation of heroes

| Emotional life IN A PERIOD

O Intense emotional reactions +sunegure of self and of
(i ) ability to ba respected FRIENDSKIP: need for some-
) Fluctuating moods in the grouy one who understands, who
' «ointolerant of those who will listen, who can be

Possible variations within ara different or vwho do loved,
the sane parson not conform
sssundisciplined to gain
attention

EXPERIENCES

ATHOSPHERE NECESSARY } OR ATHOSPHERL MRCESSARY FOR SOCIAL | CONDITIONS $0RDUCIVB 10
EMOTIONAL GROMTH_THROUGH GBQHTH__ELngﬂ PLANKED RS OWTH
PLANNED EXPERIENCES EXPRRIRNCES

Mutual respect, quiet confi~ | Buvild confidence through short, | Provide worthvhile heroes
dence, and sccurity frequent small-group dis- for imitation

cussions:

Teacher awareness of emo- ssshelp group leader and members | Encourage awareness of and
tional changes and "hold their own in a group" concern for others, since
pressures by noting individual strengths the student is growing in

«sshelp broaden knowledge of and personal sensitivity

Positive acceptance of outlook on different cultural,
the student and use economfc, and social back- Cspitalize on the nced for
of unplanned experi- grounds by large and small understanding to develop
ences gtoup discussions & greatsr understanding

secencourage free participation of others,

by an undersianding but
businesslika attitude

—

.

. _EXPERIENCES

Begin the year with open dis~| Keep in mind in discussions: Choose literature that

cussions that allow for a | ,..small groups provide more provides fot
variety of opinions; thuvs oppottunity for succesr and veameeting hetroes
build respect for the expression of {deas soofacing fear
attitudes and reasoning soothe teacher should be a part | ...making feiends
of othera, of the learning gtoup (vat<h | ,..groving in understanding
even the placement of the Piovide orsl and written
Be receptive to the oral and chairs) composition experiesces
written responses to sssthe student needs to learn “ased on the immediate
create a healthy emotional how to be a part «f a group needs and intereats of
climate, and still do his own thinking stvdents
Allov freedom to choose some
Rave & sense of humor! Use multi-media as & soutce for resding and composition
grtovth in soclal attitudes topics tndividually

$how films for vicarious
experiences that will
help student think out

27 some Of his problems,




WHAT THE FOLLOWING PAGES
ARE ALL ABOUT

Checklists

On the opposite page is an outline of concepts
and skills-the content for the year. In a way, the
outline gives a false picture by separating language,
composition, and literature. In making your year's
plan, you would have to integrate the areas and
adopt the concepts for the atudents you have.

Items with an asterisk need not be placed on the
grade level suggested hera. These items are mainly
cognitive (language concepts) and do not depend
on psychological maturity as do many of the others.

There {s a checklist following the psychology

chart for each level.

Process Charts

This is a special reainder that the charts
describing the Purves elements applied to the study
of the hero ARR NOT lesson plans or unit suggest-
fons., (The best vay to wisuse them would de to use
the hero theme on every grade level.) the main
purpose is to ILLUSTRATR the SEQUENCING of the
FROCESS of LRBARNING, and to give an idea of the

change of approach from level to level.
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CHECKLIST for LEVEL SEVEN

Skills and concepts that can be realized by
most students on this level

Langquage

Origin of Language*

Codes -« written lan;.age*
Kernel Sentences

Appropriate usage

Compos ' tion

Inmaginative and crestive expressfon in weiting corrslated wit': othar
subjacts, and as a natural aud free response to personal expariences

Northwestern Basic Processes

Definftion: dictfionary work gives common qualities and characteristics
Classificatfon: learning to use the ladder of generality
Individualization: ds.ails make object unique; sensory impressions
Selection of Detail: descriptive; decoming avare of word choice

Audience: boecoming avare of speaking and writing for a specific audfence
Purpose: reporting

Literature

Literary devicas: comparisons; accurate description: sensory impressions

Content and Structure: conflict--this should not be formally taught, but
pupils can de made svare of the under-
lying atructure of & salection

Tone or Mood: point of view-<ficrst, second, third person

wotds conveying mood

Interpretation: celationthip of the story to a 1ife situation
finding the massage in the storjy

3]
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Process: FENGAGEMENT- - - - in | ANGUAGE 1.

The seventh or eighth grader tries des- Helping students use language accurately
perately, grabbingly, to become part of seems to be a more natural aspect of this
the adult world, He seeks to identify him- | -unit than the scientific study of language.
self with an adult figure--the strong phy- The activities suggested here are general,
sical type, the athletic fiero, the current thercfore, and do not apply specifically to
singing idol, the superfic<al hero. language, '

i To involve students in the unit theme--

Engaging students in the unit theme exploratory discussion of varied news clip-
requires meeting them on their level pings about actions which may or may not be
and using what is meaningful to them in heroic* some possible questions;
order to lead them to greater insights which of these people would you consider
and subsequent growth, a hero? Why?

Doecs one action that a person performs
make him a hero? Explain,

Could a person be a hero one day, but not
the next? How?

__Process: PERGEPTION- : - - in | ANGUAGE

Opening up avenues of perceptual thinke- Brainstorn in small groups on the topic:
ing 1s our work as seventh and eighth grade | ""What mak2s a hero tick?"” Follow by class
teachers, But the students' first encount- discussion.
er should be o1e of joy and not the at-

| tempted result of laborioss teaching, Use kineposium technique to discuss how
} Perception is a gradual awakening depend- hero gives evidence of specific traits in
ent upon the psychological maturity of story read,
the student. We can only foster, not pro-
duce,it by skillful teaching. Encourage stuacnts to keep a vocabulary

notebook on new terms met in "hero' unit.

Compile a class dictionary of "hero"
language., -

Process: JNJERPRFTATI N- - in | ANGUAGE

Because students at this level have 80 How 18 the hero in this story like or :
little experience by which to judge, we different from a hero in .,...? i
shouldn't look for much interprutation of -
a story from them, Mature individuals in Wnich do you admire more? Wwhy?
the class may gresp the theme or message :
of the stery and even some of its symbol- Would you like the hero of this story to E
ism, but it is sufficient that the other be your friend? Why or why not?
students enjoy it and have some {dea as ;

! to why they do, (or don't) ] .
| Process: FVALUATION- - - - in | ANGUAGE |
. H

Evaluation at this level is chiefly one Follow a particular comic strip for at j
of iike or dislike of story or poem. Pin- least a week. Be prepared to give an oral
pointing reasons for students' likes or evaluation of its "hero" in the light of }
dislikes should be encouraged. Although what we have discussed. :
student is not ready for true critical Prepare questions and categories for a *
analysis, his growth can somewhat be game of JEOPARDY based on a hero theme. .
measuied by his ability to apply his Write a "Recipe for a Hero" including ?
learnings to new situations and in oral what you think are necessary ingredients. .

and written expression,

__Enggh§§¢__EEBSONAL INTEGRAT LON

nptaila annot be spelled out here sincsn) this process is a pecsonal synthesis of all other

‘ EKC

wll Toxt Provided by ERIC
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- - in_COMPOSLTLON

,] Describe a time when you were a hero.

in LITERATURE |

Questions to involve students in the unit theme: !

Take a family poll to find out whom
We'll compile these

If you had your choice of reading any stnry

each person admires, about a hero, whose story would you select?

:l in cur "Family Album of Heroes." Why?
What kind of herces do boys (girls) usually
Describe T,V, commercials which glamor- admire?

Are there any heroes that nearly all people

{ ize certain types of people.
1 your age admire? Name some,

Take a class poll to find out who the
class hero is,

What qualities would you consider to be
absolute "musta" in a hero?

Are T,V. and story book herces any dif-
ferent from real 1ife heroes?

Does our idea of what makes a hero change
28 we grow up? Explain.

in COMPOSITION

in | ITERATURE

Write an imaginary diary account pos-
sibly written by a fictitious or real life
hero.

If you could meet your hero face to face,
what questions would you ask him about his
life or heroic actions?

Write a description of a hero which is
so vivid that your classmates can guess
his identity without your naming him.

Retell the basic plot of this story in
another style, for example, as it might
be told to young children, or in a parti-
cular dialect,

Discussion of heroces in stories read.....
How does tha author acquaint you with the

main character?

--by describing him directly?

--through the conversation or thoughts of
the hero? -

--through his actions?

Why do you think the hero acted as he did?

What caused a change in the hero's attitude
or behavior?

How does the author make you like the hero?

Is the hero true to life or has he been
glamorized?

What do you think 1is the most important event
in the story? What events led up to it?

- - in COMPQSITION

in | {TERATURE

Write or tell your version of how the
story might have ended if the hero had
acted differently.

Explain why you would or would not
include this story in a list of recom-
mended readings for junior high school
students.

Did reading this story in any way change
your idea of what a hero is? How? Why?

What would you have done 1if you had been
in the hero's position?

1f this story were made into a movie and
shown abroad, would it give a true picture
of American life? Why or why not?

in COMPOSITION

- - in | ITFRATURE .

'
| N—

|

Prepare a book review o} an oral report
for "Hero Day.,"

Write two short reviews of a book. In
one, try to "sell" the book to another 7th
grader, 1In the other, try to discourage
him from reading it. Give concrete evi-
dence to support your case.

Role play real life situations which call
for heroism,

Prepare to present an original dramatiza-
tisn or radio play based on a story we've
read or on the life of a famous hero.

Q

elements by the student, either indfvidually or with the assistance of the teacher.
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LLERLY,
WiLL
ANSWER?

"Where do |
and "Where
| fit?"

are two questions

= —H

— —+

-.\2

!

which cause concern to many stu-

dents on LEVEL EIGHT,

WHERE DOES AN EIGHTH GRADER FIT?
Although Adolescent Experi-

ences of Level Eight still fall

LEVEL EIGHT

Intellectuag!

-

| Physical and

(ADOLESCENT EXPERIENCES |
PHYSICAL and INTELLECTUAL GROWTH are not equal to
emotional growth in the person,

[ LEARNING FXPERIENCE ]
INTENSE ENERGY and SUSTAINED CONCENTKA1ION may be
poured into one special interest,

L_ENGLISH EXPERIENCE ]
Experiences should still be varied
is ready for greater involvement,

but the student

naturally into the five catego-

Emotional

ries of Physical, Intellectual,
Emot fonal, Social, and Personal,
the EMOTIONAL and SOCIAL factors
are by far the most {mportant to
the student who is no longer a
child, certainly not an adult,
but who is rather approaching

the ilmportant age of adolescence.

WHERE WILL THE EIGHTH GRADER FIT1
The student on Level Eight is

surely greatly influenced by

((ADOLESCENT EXPERIENCES |
SENSE OF PERSONAL IMPORTANCE along with INSECURITY----
touchiness or defensiveness

SUDDZN SHIFTS OF MOOD that are kept hidden =---- calm
and self-possessed appearance but easily-hurt
feelings,

[ LRARNING EXFERIENCES |
SECURITY AND ACCEPTANCE ---- a healthy emotional
climate.

[ _ENGL1Sli EXPERIENCES|
Provide an atmosphere of acceptance and integrity ----
confidence in revealing personsgl reactions in
oral and written conposition

modern American culture and the

Personal

forces and people iénfepreaents.
Often in many media simultane-
ously he is surrounded by per-
sonifications and promises of
himself--today, tomorrow, and
the ten years from now which he
finds almost impossible to

imsagine.

[ ADOLESCENT EXPERIENCES )
TEMPORARY DETACHMENT FROM FAMILY ---- reaching
out to others
IDEALS INTENSELY FELT ~---- idols, hero-worship,
crushes

[ LEARNING AND ENGLISH EXPERIENCES )
Help develop practical social concern by csplta-
lizing on "reaching out to others"

Cooperate with other departments, eapéclally
soclal studies, to plan experiences

Provide multi-media contacts with world herces and
leaders to help stvdents form practical judg-
ments and to strengthen the values of the
individual,
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Social - -

)

ADOLESCENT EXPERIENCES

-- AGE OF SEARCHING
FOR SELF

Age of trying to understand
self, thonrgits, moods,
own personality

THIRTEEN

GREAT CONCERN OVER PERSONAL
APPEARANCE

--better groomed than on
Level Seven

--insists on outward similar-
ity to others

GROWING AWARENESS OP SELF AS

A UNIQUE INDIVIDUAL
--often self-absorbed, dreamy
--absent-minded, indifferent
--unable to "hear"

PLAYS ROLES in social contacts

AGE OF WITHDRAWAL

--resists ideas and actions of
adults, especially those in
authority

~--geparated more from family

--ghares with and confides

less in adults
--gometimes congsiders normal

adult interest as prying
~-finds much security with
peers

HORIZONS OF THE WORLD
BROADENING

--worries about .poverty,
refugees, disease, and
other evils in the adult
world

LEARNING EXPERIENCES

Maintain confidence and
rapport by showing that
you undergtand the
"gelfness" of the student
and his search for it

Cspitalize on concern over
appearance by helping to
improve it through guid-
ance and proper health
instruction

Be prepared for students to
“shut off" anything they
do not want to hear

Use role-playing to help
student know himself
better and make some
decisions

Avoid an authoritarian disci~
pline and arbitrary deci-
sions from the adult
"Platform"

Be as objective as possible
to lessen resistance

Use magazines, films, televisig
poverty, crime, and other p1
a realistic outlook, and prqg

composition in any appropri

ments which can be voiced 1%
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ENGLISH EXPERIENCES

Choose some literary exper-
iences that deal directly
with the student's own
problems so that he can
discuss them without neces-
sary reference to himself,

Treat naturally the topics of
conformity, fear, anxiety,
as they appear in literary
selections and oral and
written composition,

Increase listening and concen-
tration powers with mater-
ials that INVITE listening:
use & wide range of tapes
and recordings, including
music

Use simple drama--improvised
by the students at times,
for legitimate role-playing,
Other sources for role-play-
ing--short stories, novels,
music, art --composition in
any form.

Be more objective in evaluation

of the students’ experiences

by giving reasons

Train the student to give
reasons to substantiate
. his statements

Lead the atudent to make his
own judgments through
inductive methods whenever
possible

n, documentaries on
oblems to develop
Ivide facts for adjust-
oral and written

te subject area.
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CHECKLIST for LEVEL EIGHT

Skills and concepts that can be realized by
most sTudenTs on this level

‘anguoqe

Transformations¥

Sentence expansion¥
Dialect*

Audience

Intantion in speaking

Role of context in speaking
] vVariety of language usage*

Composition

Imaginative and creative expression in writing correlated with other
subjects and 4s a natural and free response to personal experiences

Northwestern Basic Processes
Definition: common qualities examined: what, how
Classification: specify word meanings through class
Individualization: models help pupils see how objects are made
unique through detail
Selection of Detafl: refining word choice
Audience: writer keeps particulaer audience in mind; writes for
:] several audicices

Purpose: reporting

Literature

Liferary devices: dialects used; imagery; figurative language

[ Content and structure; conflict--stress given as informal teaching
- occurs 8o that pupile deepen their
awareness of deeper 8tructure in
literature
characters--protagonist and antagonist realized;
recognition of those characters in
story who move the plot forward,

Tone or Mood: point of view
words conveying mood

Interpretation: relationship of the story to a l1ifa situation
finding the message in the story
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Process: ENGAGEMENT-

in_|LANGUAGE

- The seventh or eighth grader tries des-
perately, grabbingly, .o become part of
the adult world, He seeks to identify him-
self with an adult figure--the strong phy-
sical type, the nthletic hero, the current
singing idol, the superficial hero,

Engaging students in the unit theme
requires meeting them on their level
and using what is meaningful to them in
order to lead them to greater insights
and subsequent growth.,

i

Lany v LA i~ g

HELPING students use language accurately
seems a more natural aspect of this unit than
would be a scientific study of language, Moct
of the activities suggested here are general,
therefore, and do not apply specifically to
language.

To i{nvolve students in the unit theme,
discurs sports heroes on local, national
level -- Olympics heroes for international --
from the standpoint of their character and
personality,

What do we expect from the people we
idealize?

Expand subject of heroes to those in T,V,
and movies,

PERCEPTION-

Process:

in LANGUAGE

Opening up avenues of perceptual
thinking 18 our vork as seventh and
eighth grade teachers, But the students'
first encounter should be one of joy and
not the attempted result of laborious
teaching. Perception is a gradual awaken-
ing dependent * s n the psychological
maturity of the student, We can only
foster, not produce it by skillful
teaching.

Discuss why we regard others as heroes,

Compare parents' heroes of yesterday with
yours of today,

Who living today will we remember as.
heroes?

Discuss hero as someone who overcomes:
What? ---physical handlcap --- problem

---fear s

© Study .the use and meaning of dialect in
the stories rzad.

|_Process: INTERPRETATIOQ

N -

in LANGUAGE

Because students at this level have so
l1ittle experience by which to judgze, we
shouldn’t look for much interpretation of
a story from them. Mature individuals {in
the class may grasp the theme or message
of the story and even some of {ts symbol-
ism, but it {s sufficient that the other
students enjoy it and have some idea as
to why they do, {or don't)

Are there any common characteristics in
heroes of yesterday and today?

. Analyze why different ages and different
persons have different heroes,

g—

Process: EVALUATION-

in LANGUAGE

[eS———y —

Y

Evaluation at this level is chiefly one
of like or dislike of story or poem. Pin-
pointing reasons for students' likes or
dislikes should be encouraged, Although
student 1is not ready for rrue critical
analysis, his growth can somewhat be
measured by his ability to apply his
learnings to new situations and in oral
and written expression,

My Hero--Mr, Mythical

> —

P

r——
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_Process: PERSONAL |NTEGRATION

Detalls ceannot be spelled out here since..this procesa is a personal synthesis of all other




OF THE LEARNING PROCESS

in COMPOSITION

.

in LITERATURE _ |

Do heroes influence us?
sports? Music? T.V.? movies?

What makes heroes? List
charactevistics

Conduct a T,V, interview with *nday's
;heroes and yesterday's heroes.

[ Written: Dream sequence - ''I Play the
i Hero" (see Wolfe)

Reading stories of heroes of !
yesterday

==Lindburg

~=-Ruth

==-Rockne

Reading stories of heroes of
today

-=Newsgpaper articles

=T, V, and movie magazines

in COMPOSITION

in LITERATURE

? {1 Collect articles and speebhés'of
! today's heroes for a Writing Hall of Fame

o i Note details of why there are heroes
| | today {n our society,

Present your hero to a foreign audience
as though you were an announcer conducting
'i } a world tour,

; Write a vivid description of a personal
experience of fear. (see Wolfe)
Write a composition entitled "My

\
]
! (] Greatest Disappointment,"

Hero in the short story
1, Sports hero stories (All
Around America)
2, Overcoming fear '"Radio Man'"- !
'gpace Lane Cadet"
Poem ""Charge of the Light
Brigade" '"The Highwayman"
(color, mood, point of view)
3, Overcoming physical handicap
Hero in novel -- Shane
1. Conflict -- people, himseif
2. Hero overcomes problem -- How
does author make Shane a hero?‘;

'II - -

in LITERATURE

in COMPOSITION

S 'Art Collage == "My Hero"
‘ l Art pieces on what & hero means to me
Write a "Who Am I?" paragraph which
reveals your admiration for the person
) you write about,
i Write an ending to a short story auch
as "The Lady or the Tiger",
[ Rewrite a short story or movie to
N - change hero or make a hero.

What 18 the author saying through
the story? the poem? the movie?

Does the hero have a message for
me? about me? (Use poem "The
Courtship of Miles Standish")

- - in COMPOSITION

;. My Hero -- Mr, Mythical

in LITERATURE

"Ulyssus and the Cyclops"
(reader}
1s the mythical hero a tiue
hero?
Are the people we are expoaed
to today worthy of hero worship?
Name examples of valuable heroes.
Are we being exploited by TV
snd movies?

elements by the student, either indlvidually'of with the assistance of the teacher.
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BREAK ING
NEW
TRAILS. ..

LEVEL NINE

ADOLESGENT I

"All adoles- i
cenTs have Physical Intel lectual ’
something in

po

Concern about uneven growth Concerned with the ultimates of .

\ . Self-consciousness 1ife (not in the same depth
common: Natural energy, vivacity, but as level 11 or 12) Ny
much expended in fantasies | Disturbed by knowledge and results |},
. of evil
the growth process Lively imagination -

Easily distracted from work
is strong within them; Not interested in abstractions
within their owm limited

domain they are capable of

breaking new trails of e - .

thought; they are sble to toward better | FARNING _

Realize that this physical Cooperate among departments to :
growth cean be of g.eat plan exploring the ultimates--
concern, especially to e.g., social studies, fine
boys, and can lead to arts, and English
extreme anti-social acts Provide experiences to channel
reaction to evil into positive
concern Lo

Use concrete materials and {llus-
trations for students to learn
by doing, cobserving, handling

learn to see the old and
the familiar in a néw

light; to discover some-

Provide experiences in which
the studernit contributes
without "being on the
spot"-small groups

thing within themselves
and within their relation-

ship to others that mlght

enable them to make a more

etter

toward ENGL!Sﬂ o

Help the atudent mature by films
and discussions thet deal with
the ultimates of life -

enlightened and productive
Keep reports of oral nature
approach to their present short

circumstances and to their| Find literature selections

future .”

--Jersild, Arthur T.,
The Psychology of Adoles-
cence, p. 144,

.that recognize the fears

of growing up--'"Pifty-
first Dragon" is humorous
enough to keep self-
consciousness at a mini-
mum wvhen students discuss
the story

k1)

Assign T,V, documentaries as
scheduled, for '"unplanned"
but meaningful experiences
of the realities of life

Bring concrece things for the
class to observe, handle and
interpret-~fruit, pieces of
wood, fabric, art prints, etc.

Relate abstract ideas--evil,
happiness--to the student's
immediate experience

7
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EXPERIENCES

Emotional

Crowing self-acceptance

Dependence on acceptance by
others

Less responsible, sometimes
due to fear of fatllure

Developing a sense of freedom

Accepting more the relation-
ship between order and
responsibility, between
authority and concern

Dissatisfaction with adult
society and its standards

Social

Sone

--resent being put into cate-
gories (e.g., ter.agers,
Negroes)

--try to emphasize individual-
ity by gangs and cliques

--shor extreme reactions
against law--continuing
authority struggle

--agsume affectations and fads

--show drastic behavior: de-

fiance, rebellion, rowdiness
Continue to grew in social
awarenegs

Personal

Need for:

personal faith and
value system

awareness of world com-
munity and personal
responsibility

integrating abilities
and preferences into
total personality
and character

practical, realistic
knowledge of sex ard
sexuality

EXPERIENCES

Realize that the student
does not know his own
limitations, fears,
failures, and reeds to
succeed

Provide many opportunities
for success in classwork

Set realistic standards for
classwork (to help student
correct personal weaknesses
realistically)

Make a point to let students
feel you know them as indi-
viduals despite the time
and effort it takes

Keep the learnirg atmosphere
open enough tnat unaccept-
able ideas can be expressed
freely and then discussed
and evaluated objectively

Be fair and firm in
standards of class~-
work

Provide experiences
(literary and others)where
values can be questioned
and discussed objectively

EXPERIENCES

Encourage individual reading
to understand personal
problems--suggest some
books on personality and
haalth

Give clear, well-defined
assignments with definite
goals : :

Allow some real freedom to help
plen some activities, e.g.,
experiences for c-eative
writing

Arrange work conferences with
individuals (while others
work silently or in small

groups)

Develop in the student an
awareness of his own
reactions and growth
through a journal in which
he records his personal
reactions to anything he
wishes=daily or several
times weekly

Shaw respect for student's
privacy in handling oral
and especially written
composition (let him in-
dicate what journal entrfes
you may read)

Treat all films, especially
ones with deep morsl impli-
cations, as experiences in
English, with emphasis on
whether the film shows
what it is like to be a
human being (see "Tenets
for Movie Viewers")

39

Use multi-media to discuss
valued in relevant sit-
uations

Suggest biographies in
any good art form of
well -known persons with
sense of commitment:
Dr. Tom Dooley, Pres.,
and Sen. Kennedy, Dr,
Martin Luther King,
Dr. Schweitzer

Use columns, editérials,
entertainment, religion,
and education sections
of weekly periodicals to
aive exposure to clever
writing and to timely
problems concerning some
of own values

Films such as Phoebe and
Nobody Waved Goodbye
(especially for girls)
could help students to
evaluate their own self-
concept,




CHECKLIST for

Skills and concepts that can be realized

Lanquage

Nature of language: arbitrary, symbolic, changing#

Communication: sender, message, receiver

Influence of purpose on the word choice

Connotations and denotations

Concrete and abstract diction

Techniques for using nouns and verbs fov creative expression
(language and composition)

Semantics: propaganda

Dictionary: language as it 1§

ComposiTion

Thinking and communicating clearly

Observing accurately through numerous exercises
Free and iwaginative response to experiences
Impromptu drama

Northwestern Basic Processes

Definition and classification: same as on level eight
Individualization: individual details emphasize central

intention: tha meaning to be communicated
Selection of detail: accurate, concrete descriptions

Audienca: develop keener awarenesa of audience

wvatch the effect of language when the speaker changes
rolea

40
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LEVEL NINE

by most students on this level

Literature

Literary devices: figurative language and imagery
simile
metaphor
hyperbole
personification
symbolism on an elementary level

Content and Structure: conflict
plot-- retelling sequence (as reporting in
composition)
character-- relationship between hero and
conflict
roles of various characters
Tone and Mood: specific words conveying mood
point of view only if significant
Classification of works: some articulation on the difference
between prose and poetry

differences between narrative and lyric poetry

ballad as a poetic form*
significant similarities and differences
between fiction and drama

Interpretation of a whole work: on this level, just "getting the feel"

of how a whole work can be inter-

preted through one passage by studying

the climax in a powerful drama
(This concept may not be meaningful for some students, and
need not be taken on this level,)
Recognition of symbols

Finding the message in literature

41
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LEVEL NINE -- SEQUENCE

Process: ENGAGEMENT- -

in LANGUAGE

Engagement for most ninth graders is
through concrete materials that relate im-
mediately to their life outside the class-
room. The teacher can make the study of
a theme "valid" to the students by using
their idiom of T, V. and music (when feasible)
as gources for the exploratory discussion.
Also by showing that the themes treated in
teen media (T, V. etc.) are the same as those
in books, the teacher can get across the re-
levancy of literature without saying a word.

The depth and thoroughness of the rest of
the study of the theme (this is true for any
topic or skill) will depend on the sophisti-
cation of the students' involvement and aware-
ness. The teacher discovers 'where students
are'' no questioning, allowing free vesponse,

Questions that will involve students in
the theme, with & focus on language:

What's the difference between a hero
and an idol?

What words do you associate with hero?
With idol?

Are heroes or idols very important in
the lives of people your nge?

Avre idols more important than heroes?

Do the connotations of hero and idol
differ between boys and girls?

Process: PFRCEPTION- -

in | ANGUAGE

The depth and breadth of analysis on Level
Nine will depend largely on the individuals in
the class--the tesacher takes them as far as they
can go, encourages them to see things they have
not geen before, but does not GIVE them the
concepts and conclusions they cannot grasp on
their own.

These students will probably analyze with
interest if they see clearly that their analy-
sis will give more meaning to them--for example
setting and tone in a story will be important
only if they radically affect the character of
a person they are reading about,

Perception on this level in general is simple
and elementary. Analysis will be done in lan-
guage in greater depth than in composition or
literature,

Take a poll of several people of dif-
ferent ages to find their definition of
hero and idol,

Develop concepts of denotation and
connotation.

Discuss frame of reference after poll
has been taken and results gathered,

Keep a "listening log" as a record of
the ugse of words from various sources:
T.V., newspapers, teen magazines, music
lyrics, conversations, other high schonl
literary magazines.

_Process:

INTERPRETAT ION,

in [ ANGUAGE _

Emphasis on what things mean to the studént
personally--subjective, It requires precise
thinking and can go deep into symbols and quite
sophisticated themes IF the student is able,
Since he intecrprets thingec in the light of his
own experiences, we want him to broaden his
experiences rather than give him packaged adult
interpretations.

What are some of the many meanings of
hero you have found? Why so many?

What does hero mean to you?

Is hero just a label someone pins on
another, or can there be a hero that no
one knows about--one only in secret?

Can a hero for one person ba & 'bum"
for another?

Process: EVALUATION- -

in LANGUAGE

Most evaluation will be subjective, Little
need be done with evaluating literary works as
literature, unless the students show that they
cen judge works on valid criteria.

Do people usually speak accurately
about heroes and heroism. Why? Why not?

S

__Process: PFRSONAL NTEGRATION

Details cannot be spelled out here since this process is a personal synthesis of all other
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OF THE LEARNING PROCESS

| - - _in COMPOSLTLON

in L ITERATURE

ORAL COMPOSITION:

Play & recording by a current music
llidul.ll

Have posters of film or T.V. heroes.

Play a aspeech or display pictures of
real national and sports heroes.

QUESTTONS:
have in common?
{continue with questions in language
ares).

What do these personalities

How are thay different?

Possible questions:

Have you seen any films or read any books that
present a herc you can really "'go for"? Describe,
What media today presents your age grcup with

the most appealing heroes? How do they do it?

Isolate a character from a book or short story
that l.as "hero" or "heroine" possibilities: Do
you like him? Why? Why not?

Before discussing a story or even reading it,
give the students a situation sfmilar to the one
in the story, and have them improvise dramat-
fcally thetr reactions and words i{n the situa-
tions-a good way to experience character inter-
action as {n a story,

- _in COMPOSITION

in LITERATURE

Emphasis is on gathering matevial
for writiny, by clcse observation,

Observe the exterfor characteris-
tic of several T, V. heroes and record
these as precisely as possible,

Discuss the audfence that would like
to read an article on television heroes,
Write an article for I, V¥, Guide or any
other migatine on the topic,

(Language and composition)

Observe the phrases people use
vhen talking about heroes snd heroic
deeds.

Are they precise?! accurate?

Do they exaggerate! Why?

Descride livroes or heroines in stories that
appeal to people your age.

What qualities do they have? What qualities
do you look for in & hero?

Teke a specific story or book:

Who is the hero of the story? Why call
him the hero (or her.,.heroire can always be
substituted for hero in these pages).

Is he a hero for you?

Does he seem like an otdinary person or a
unique individual? How does the author make
him appear so?

Do heroes always have a struggle? (intro-
duction of concept of CONFLICT)

Does a greater opposing force (man or somc:
thing alse) make tor a greater herot

1s this ttue: 'Ho conflict, no hero"t

Do you think ordinary, every-day conflicts
produce heroes? (moving into interpretation)

- - _in COMPOSITION

in LITERATURE

. e

Writing cen relate facts, or convey
a feeling about the facts, Write on

some topic relsted to heroes to relate,
snd then to coavey feeling.

Complete in very conctete language!
A heto {8 , ¢ «

After reading or viewing:

What is the nessage fot you. Why?
After reading a classic, some myths, Antigone,
ot a Shakespeatian play: Do hetoes of other
ages mean anything to you?! Do they tell people
anything about themselves? Ate hetoes symbols
of anything?! What!?

Do you think you may be & heto to scxonel

- -in COMPOSITION .. - - jin LITERATURE
Otal report on u personal heto, Of vhat value are heroes to you?
evaluated for amount of material What is the most vorthvhile book, stoty, poee,
gathered, and precision in tepotting-s or fllm that you have experienced! Why that onel
i by the tlass, What medisa presenta weak heroes?! 1dols? Row
i do the heroes on T,V, and In filme affect people!
) Q elesents by the student, either individually or with tte assistance of the teather.




SOMETHING
OF
BOTH

From Jean
Piaget we
hear:

"The PRE-OPERATION-

AL child (ages 3-6) {s
the cbild of wonder;
his cognition appears
to us naive, ifmpression-
bound, end poorly or-
ganized, There is a..
essential lawlessness
about his world with-
out, of course, this
fect in any way enter-
ing his awvareness to
inhibit the zest and

LEVEL TEN

Physical

Girls reach maturity one or two
years earlier than boys,

Individual students reach adoles-
cence at different times ond
grov at diflerent rates,

ally high f{n girls; exhibition-
fsm and self-consciousness
vary with boys,

Tclf—conlclounnenn may be especi-

ADOLESCENT |

Intel lectual

Avareness of science and techno-
logy

Curfosity about velevant topics
and world happenings

Wider and deeper capacity to
think and resson

CONTINUATION OF OTHER CHARACTERIS-
TICS OF LRVEL 9, especially
the interest {n the concrete
and the personal

Development of abstract thinking
for more intellectually

mature l ’

flights of fancy with
wvhich he approaches
new situatfons, Any-
thing is possible de-
cause nothing {s sudb-
ject to lawful con-
straints.,

The child of
CONCRETE CPERATIONS
(ages 7-11) can bde
caricatured as a sodber
and bookkeeperish or-
ganiter of the real
and a distruster of the
subtle, the elusive end
the hypothetical,

The ADOLESCENT has
something of beth: the
7+11-year-o0ld's zeal for

toward b

ot ter

| EARNING

Plan activities vhich use the
natural energy and expanding
intellactual ability to
counteract the self-conscious-
ness of girls aad bdoys,

Reelize that phystical develop-
ment end sexual maturity of
girls can be of great concern
affecting the behavior,atti-
tudes, and relationships of
81'1'.

Give opportunity for more formal
training in speech techni-
ques along with English or
through a speech elective

Challenge the intellectually
mature by giving "graded"
assignments--some would
require more, and some,
less ebstract thought

ordet and pattern cou-
pled with a much more
sophisticated version of
the younger child's con-
ceptuel daring and un-
inhibitedness. Unlike
the concrete-operation-
al c¢hild, he can sosr;
but also uniike the pra-
operational child, *t

is a controlled and
planned soaring, solid-
ly grounded in a bed-
rock of cereful enalysis
and painstaking sceom-
modation to detail."

««Joha Planell, Ihe

Developmental Psychology)

of Jean Piaget, p. 211,

Try to use small group activities
often, aspécially {n discussicr
to underplsy self-conscious-
ness and to emphasize accept-
ance and epproval of peers,
as well as iatellectual
achievement.

[Realize that physical atmosphere
as vell as climate of accent-
ance affect the student {n any
type of work, whether it be
ocal or written expreéssion,
Watch the site of the desks,
placement, vantilation, and
other physical factors which
influence the Bnglish ex-
periences, too,

L)

| toword befter ENGLISH

Use nevwspapers, T,V. and weekly
nevs magatinea as sources for
oral and written composition

CGive some experience in the prin-
ciples of informsl dedbate and
simple forms of argmmentation
on the students' level,

Suggest challenging books for
individual reading-- to
develop the intellectually
satute,

I

h. 4

+

e




_EXPERIENCES

|

Emotional

Growing acceptance of self and
others
Realization of the need for
gself {mprovement
Great range of emotional
maturity especially smong
t boys
Definite concern and anxiety
over appearance of second-
; ary sex characteristics
j] Keen pressure to succeed

|

-

Social

CONTINUATION OP CHARACTER-
ISTICS OF LEVEL ¢

Realizat{on of cultural
(change?) in the world

Sense of gulf betwveen the
real and the srtificial

Need for justice and fair-
play

Wish for popularity and
status

Pormation of cliques to
insuxe friendship and
acceptance

Personal

Growth in forming personal
value systenm
(Increase of idealism)

Need for making personal
decisions

Attempt to avoid reality
(drink, dope, etc.)

Moral problems with sex
and love

_ _EXPERIENCES

Show & great deal of patience
and acceptance

Keep the sense of numor

Cooperata among depart-
ments (history, world
culture, English) to giv
expariances dealing with
the culturas of tha world

Ba realfstic about the
influence that money and
popularity have on the
perconality, work, and
time of the students

Try to establish & spirit
of a "classcomunity"
to fill the need of
accaptanca by a group

Be prepared for raluctance
to articulate ideas--
salf-consciousness
and fear of failura

Make aveilabls inforsation
about and guidance in areas
of students' parsonal prod-
lems

B¢ aympathatic toward other
teens "in troubla" in e
msture vay but laad students
to & more realistic view of
teen situstions

. LEXPERIENCES

Use personal journal (informal
fy composition)

o Expect the involvement of the
student (especfally a girl)
to be very personal and
possibly aentimentsl

Use matetrials with theme of
acceptance of self and
others, for exampla, David
and Lisa (book and film)

Choose themes such a3 idealisn
vs. tealism in people,
change and its effacts on
pecple

Choose literary selections
by modern writers with
8 liberal saxpling from
different hiatorical
periods and different
cultutes

Show films such as Lonelf-

g8 of the sta

Runner fotr an experienca
of one who must make
individual decisions
about conformity to
falsa standards (film
snd book, good for doya
intallectually less
sature)

&5

Show Last Angry Map for aa
exparience that will dring

to tha surface the cynicism
and materialiem of wmany
students

Provide for extemporaneous
speaches ca social prodlems




TOWARD ENGAGEMENT

M CHECKLIST for LEVEL TEN

Ree—

Skills and concepts ihat can be realized by
¥ most students on this level

-

Lonquage

History of the Bnglish language#
Sound devices in poetry

'}' Rtymology
Varfieties of usage®

Composition

Development of oral skiiis through discussion and other
forms of speech exercises

Analysis as a purpose in writing

Beginning evaluation of writing esprcially by listening to examples of
good and poor writing

Crowth in imaginative expression

Modified forms of dedbate

Literature

Literary devices: same as for leval nine

Content and structure: wmechanics of poetry®t (as much as will be
seaningful to the group)
¢haracter=-soma devices for development
tound and flat chatacters
type chatacteras (vhen sfgnificant)

. Mood: through images, especially in poetry

Classification: blank and free verss forms
significant differences between fiction and biography
essay (not a formal study, but an introduction, possidly
using documentary filas, visual essays)

Interpretation: {nterpreting the literary exgecience through one
kay passage (depends on the adility of tha group)

romantic and realistic interpretations of 1ife
(depends on the ability of the group)

Evaluation: judging 1iteratura end telated media as serlous
or supetficial,

q&/n



LEVEL TEN -- SEQUENCE

Process: ENGACEMENT~ -

in LANGUAGE

SEE ENGAGEMENT IN LEVEL NINE.

On Lovels Nine &nd Ten, the area of
engsgement {s much the same--personal,
involved in the concrete and the immediste

The student on Level Ten is often
moxe consciously idealistic.,

SEE QUESTIONS AND SUGGESTIONS FOR
LEVEL NINE.

Other questions, usgble on Nine or Ten:

Do you astociate legends with heroes?

Did you ever notice how often legends
grow up around heroces--sven ones living
now? Why do you think this happens?

what does "idealized’ mesan to you?

Are heroes usvally i{dealized?

Are all herose "heroic”?

Process: PERCEPTION- -

- ay

in LANGUAGE

EE PERC

There will be a wide range of
perceptiva powere on Level Ten because
of the different ratee of dovelopment--
somg etudents will have keen perception
vhile othere won't "see" anything.

TIONS
LEVEL KINS.

Explore the weanings of "idealistic'
and "realistic,'"--{n young and mature
persons, in litersry characters, in
etory line, etc.

Analyse diction, images, etc., {n
the description of heroes in literature.

i E ) X |”IEBEBEI!IIGH‘ _

§ TAL L

Interptetetion will probably move
dack and forth betwzen subjective (relating

to my 1ife) snd objective (relating to othet

l1iterary works or experiences), There
should be some expetiences for both types
of interpretstion-sboth are valid and
need to Le developed.

GUA

SRR QUESTIONS AXD SUOGESTIONS POR
LEVEL NINR.

-

Proce§§imuEVALUAT§ON— -

- =-_im LANGUAGE

SBE KVALUAYION 1N LRVEL NIXK

The students may be ready to make
some basic judgments of Litetature and
filas. Giving them the criteria for
serioue {qusiity) or superficial {poor)
vo;k will help them to Judge for them-
eelves,

822 SUOGRSTIONS ON LAVEL NINE

u—ERQBﬁBﬁJ_nEBESﬂﬂﬂl“l_IﬂgﬁﬂlJ

[]z\!: Detsils cannot ba epelled out here since thie process i a personal synthesis of all other
T 1]




OF THE LEARNING PROCESS

- - in COMPOSITION - - in LITERATURE

SEE_SUGGESTIONS FOR LEVEL NINE SRR QUESTIONS AND SUGGESTIONS FOR LEVEL NINE.

Hlow do you react to this atate- Can a fictional character be a true hero for
ment, ""Heroes are for kids." (This someone?
could be a written response to the List aome real and fictional personalities
person who made the atatement,) that many people consider heroes.

Ara thay {dealized?

Read aloud an article written Are they writtan about realistically?
by & student on some aspect of tha . Are legends about heroes in any way true?
hero, as an opaning for the student Play a recording of "Impossible Dream," and
to begin exploring their own ideas. discuss tha lyrics. Raed or dramatize scanas froa

"Man from La Manche." (How do thesa students react
to Don Qulxoto'c axpariances.)

- - in COMPOSITION - - in LITERATURE

{
3

i
(SIS

SER SUCGRSTIONS ON LEYEL NINE. SEE SUGGESTIONS ON LRVEL NINE
Read a satiricel article or Explore the concapta of tha real and the ideal
deecription of a hero. through the screan and staega varsion of Man from
What makes satire? Le Mancha compared with the novel. (Have atudents
(analyee the techniquas used to read only sections of Don Quixots.)
gain a satirical tone.) 1s Don Quixota a £fo0l or a wise man?
Ia Sancho really more prectical than the Don?
Write a satirical article on What exactly is Cervantea satirizing:
any haro figure--datermine the the ideeal of chivalry? romantic litecature?
avdiance bdefore writing. Don's interpratation of chivelry? {idealfsiic

peopla? gpractical paopla? a parson who tries
© to "live" the world of litersture!?
1s Don Quixote a typical herot

~—=—-_in COMPOS|TION - - in LITERATURE

Ser_suoces SE8_SUGGESTIONS OX LAVEL NINE !
Do research on tha hero of ona age How do plays differ in thefir prasentation of heroes !

ot countryt Oriental hero, America
Indian hero~<knighte, folklora -
hetoes. Prepare oral and/or writte
interpretations of the mesning of Whet ¢1d epic haroea maan to the people vho wrote
hero then <¢ontrested with the about them and read them? What do thess "glant-
present, Interprat some aspact of strad" hatroes mean in a veiantific and realistie
the hero in & mediua other than world 1ike our own?

words: muafc,color,1ine,silant dr

from books? la the hera and the g¢onfiict more
faportent in a play than in & atory yt

—t s

- - in COMPOSITION — ---.in | ITERATURE |

SER SUGGRSTIIONS OM LRVXL NINR Some questions to halp studenta judga experiences?
1, Does tha thems apply to paople everywhera or lust
How such of tha "unrael” to one group such as Amarican high achool students?
sutzounds the heto of your choice? 2, Does it have o typical happy anding, or is the
outcome trua to life ad we axperience {t?
1s "unreal” the esme as "ideal"t 3. Ate the characters § or do they have

type pecaonalities (the kid brother, the gitl in love)d)
&, 15 the atory treatsd gsentimentally (too mach
emdtion for the sltuation)? .

S, Does tha work reveal whet it teally meane to be &
hosan being!

b

‘ - . ,
]E]{J!:‘ elements by the student, either individually or with the assistance of the teacher,

IToxt Provided by ERI
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TOWARD THE
THRESHOLD
OF WISDOM

LEVELS ELEVEN AND TWELVE

ADOLESCENT

For any teacher

who enjoys a chal- [ Physical (InTellectual ocial

P ——— e men.

lenge, working with l

Bxternal growth of boyd Almost half of total men-
usually reaches that tal growth takes place
of girls around Level during Levels Rleven
Eleven, and Twelve,

.+satisfaction in real in-

Strong effort to esta-

students on Levels blish self-assurance,
Eleven and Twelve Creater cooperation

and responsibility be-

can be a great sat-

Both boys and girls
reach adult height

tellectual experience
sodesire for independence

cause of greater mar

turity.
fsfaction, especi- and posture by Level

Twelve.

fn thought & judgment
soinclination to contra-
dict and debate
+cusually more creative,
wore precise; develop
fever and deeper {ntar-

ests; grow.in abi ltz to
reason, to generalis

towaord better

Widening understanding
of socio-cultural
relationships.

More sophisticated so-
cial activities,

ally £f the teacher
Boys usually double
{s really working their strength.

WITH the students.

| FARN I NG

Since 1in many

Adjust teacher atti-
tude and learning ex-
paricncas to tha
levol of young adults.,

ways these students Recognita the mental
growth by the depth and
greater sophistication
of experiences and re-
sponses, not by quantity
Plan that any learning | of work.

experiences take placel Vary experiences, and

in physfcal conditions] work for greater depth
tirat suit the dignity | of perception and inter-
and physical sisze of pretation.

Kake it clear that you
expect cooperation
and responsibility of
each student in a bus-
inesslike but not im-
personal atmosphere,

Nive honest praise for
achievement and effort

==to build confidence
and to encourage more

are young adults,
they should be able
to learn as young

adults rather than

be overly taught by

a teacher.

Gibran states
succinctly the goal

of true teaching!

"If he {a indeed
wise, he does not
bid you entetr the
house of his wisdom
but rather leads
you to tha threshe
old of your own

.1“-“ ‘m‘

Ptophet)

EKC

wll Toxt Provided by ERIC

the students.

Foster creativity by hav-
ing students plan at
1east soma of the learn-
fng 2zperiences and try
to solve some present
rral problems themselves,

Require logical reason-
fag, oral and written
atticulation of student
regponses in all areas.

effort the next time.
Plan to develop a
vorking knowledge of
gocioseconomic rela-
tionships by joinmt
efforts among social
studies, art, musie,
and Bnglish depart-
ments, Use community
resoutce personnal.

Arrange the physital
set-up of the class

informally as much as

possidle,

Conduct discussion and

s0nposition expatis

enced in an atmodphere
vhich presvmes youny

adulthood,

LI

evaluste constantly the
strength, logic, and
validity of their judg-
meats and those of every
othet person in the
group.
Assign research work withe
in reason

toward better _English__,.

Teach students to learn tol

Increase rapport and
thus student achiave-
sent by a sense of
perspective and a
sense Of humor,

Arrange for independant
study on some toples,
but plan that the re-
sults can de shated,




h]
)

" EXPERIENCES

l

EMOT [ONAL

Great growth in emotfonel meturity, especielly
for boys on Level Elaven.

Development of stronger friendships end more
mature interest in the opposite eex.

Strengthening of prejudices and antegonisms,

Feelings of guilt end {nedequecy--sometimes
lead to anxiety,

Failize 10 one of the strongast feers,

Emotionel prodlems may leed to extremss in work
hedits,

PERSONAL

Moru adle to direct end control thinking,
actions, emotions,

Daveloping 1deals and convictions, often
by questioning exieting standards,

8se responsibility for setting un per-
sonal standerds, velues, and poels.

8snse conflict batwean basic values and
the staenderds in operetion in the
edult world (for ecliieving success)

Bspacielly on Level Twelve, concerned
vith positive meaguree for e batter
vorld,

EXPERIENCES

-

- —EXPERIENCES

Provide a curriculua (through interdieciplin-
ary planning) thet recognizes the maturity
of the student,

Plan cerefully so thet a so-called "epiral
curriculum® {s not & monotonsus repatition
of concepts end experiencas,

Refer to curriculum juides of departments other
then one's own to note methods, concepts,
and points of emphasis, ete,

Arrenge expariences 8o that the student
can reelly use his ebilities for self-
direction,

Be sure that the student reelly faces
his responsidility in the learaing
experiences, because his effective-
ness as en adult depends much on his
training {n this eres.

Take advantage of team teaching and other
plans for teacher exchenge
secto broaden both students end teachers
veato give greater vatiety of experiences

Use films, docks, end plays such as of
the Bravg and_A feparate to help
students {n understanding thet fear and

ansiety ete ¢ommon to all.

Respect the privacy of the studente and odbe
sive the 1iaits set by professional ethics,

51

Use filas or books such as Lord of the
Elies for halp in understanding s:lf
and others, for self-ditection in
{deals.

Provide objective ceriterie with vhich the
student ¢an judge the worth of litecery
experiencas,

Demand that the student himself evaluate
his literery and non-1itecaty experi.
ences on velid criterie.,




CHECKLIST FOR LEVELS

Skills and concepts that can be realized

Lonquage
Development of Americen ln;ilnh*
Dialectology?
Anbiguity

Diction end Syniex in writing atylas
Style and Tons orssted by diction and eyntax

omposition

Anslysis, interpratetion, end judgment ss purposss in writing
Praotice tn oral composition--dabates and srgumentetion
Otral interpratation of pross and poatry
Analyais and development of ekill in ueing different
veiting atylee
Continued experience in {maginative axprassion

Literature

Literary Devices: sllusion
paradox
unlsratatement
ftony-verbal, dramatic, of eftuation
* eetire

Content and attucture: eome devices for nsirative 1ines (only those

, that eppesr {. the litarary selections
. the atudante mest)

framevork device such as in Chaucer
stream of conaciousness

lack of avident astructure ia wodern
vriting

01d English and Middle Raglieh prosody

Charactar: litarary types

comparison/contrast with historical (resl) pereonalities
chatactar interection

paychologleal and moral aspects of charactars

Satting 1 ae it tafluences character
: with philosophical fmplications (Hardy)

52
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ELEVEN AND TWELVE

| by most students on these levels

Tone and Mood: symbols and figurative language to convey mood

author's attitude to the work
shifting points of view

Total structure: seeing the relationship of parts to the vhole

through a key passage, possibly chosen by the
atudents

Classification: naturc of epicw

Interpretation:

Evalvation:  judging a work against other works ~

sonnet form

romance®

classical, Reneissance, modern drama
novel

essay

l1iterary period of the work

and {nterpreting the work

Judging the value of an experience for one's
own 1ife

Ps 23, but apply especfally {n Levels Rleven and Twelve,

Questions for judging 1iterature (cnd related media) odjectivaly:

1,
2,
3.

&,

5.
6,
7.

Doas the work hava sufficient appeai?
Do all the parts fit together in a pleasing vhole!?

Does the author follow the literary noras of the chosen
genre and of hia literary traditiont

1t he does not follow these nOrms, are there adequats
reasons for not doing so?

Does the author fulffll his purpose agt}.ttcallyf
1s the work true on any levell?

Doas the totsl impact of the work husanite one who
expariences {t?

Does the autnor use the form effectively to create and
support the meanings of his work?

33

interpretation of the work through a key passage
biographical details significant to understanding

the following questions appear in the definition of avaluation on




LEVELS ELEVEN AND TWELVE -- SEQUENCE

| Process: ENGAGEMENT- - - - - -in LANGUAGC

11-  As students develop through the eleventh grade, their
fncreasing self-recognition and self-realization are
accompanied by a growing hesfitat{on to reveal what they see
in themselves but cannot yet fully understand or handle.
Avere and yet somewhat withdrawn, they can be engaged in ob-
Jective studies or discussions of universals which they see
as applicable or almost identical to their own experiences.
The amount of peresonal revelstion will depend greatly on
their confidence {n discussfon or writing situations.

12- The senfor s much more immediately involved in study-
ing and facing the modern world i{n & more objective,
more mature way. He also {s easily approachad on the objec-
tive level, but is more apt to make personal applications

or glive personsl insights from his own experience. Often a
personal question will underlie his pursuing of an objectiva

Is the language used
realfstic; do Hamlet and
the other characters sound
‘normal’? Does their speak-
ing disturd you; are you
ovarly awvare of their speak-

ing?

study,
Process: PERCEPTION- - - - - -in LANGUAGE
11-  The student should be ready to analyze & literary What gives evidence that

work according to its basic eiements with some re-
cognition of more conplex techniques.
12- The senfor perceives much more spontaneously, and
tends to associate with previously recognized elements.
1n addition, he can make wore precise distinction. and con-
sider more specific details.

Shakespeare enjoys the many

possibilities of languaga?
{style, play on words,
pun, poatry vs. prose,
figurative language,
elevated, dramatie)

Process: |INTERPRETATION- - -

in LANGUAGE

11~ The greatest step forward is in the ability o approach

relationships on a broader and more {ntellectual level.

As they becoma avars of wider fields, and the "more-than-

fsolated’ signifficance, they sce more and more implications.

Whether the fnterpreting is on the intuitive (sensed) level,

or on the cognitive (fntellectual) level, the experiential

background that {s considered f{s widened.

12« MHere the ability again seems to be a comdbining of pure-
ly objective analysis and fmplication with more persons
al f{mplications. Having struggled through basic realms of
relationships in Leval 11, seniors are ready to see more
areas of relation: (art, history, Life, man, literary critf-
cisn), to ser. implications more readily, and to acknowledge
more sinply the place of the objective {n theitr experiences.

Why does Raalet himself
talk about and ''use" speech
so often?

Trace predoafnant fmages
and ralate to the character
using them, or to the char-
acter or aftuation described
by thea.

Compare conversations of
Hamlet and Bappy Days, and
corcluda about the quality
of the men speaking,

h
-

v—

|__Process: EVALUATION- - - - - -in LANGUAGE

11+ Because of the difffculty which eleventh graders have in
making droad relationships, their relatiovns still tend
to be particularived: one work to_py life; one character to

my character; one fore to a set fora,

12« With greater ability to see {splications on a wider
scale, application becomes more universal, judgments

more actording to types, tones, styles, ratha than strict

cospatison; the ability to aece more ‘imilaritlies and distlac-

1‘1

What s the value of
language manfpulation (tech-
nique) {n literature?

S$hould we "translate”
older works into mora con-
temporaty speach, figutes,
ete., and then study thea!

tiogs or trends, rather thai identic.l pattarns. Also, there
is greater use of odjective criteriu to explain sudjective
g;ggggencc.

___Pracess:. PERSONAL _INTEGRATION

)

ERIC

IToxt Provided by ERI
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Detalls cannot be spellad out here since this process is a personal syathesis of all other




OF THE LEARNING PROCESS

I~ -~ in COMPOSITION

in LITERATURE |

Respond to Hamlet's solilogquy--
answer L¢,
further meditste,
go off on a tangent.

(Students at this level find the concept ''man"
much more appealing than that of "hero")

How old is Hamlet?

What seems to be his prodblemi--draw out several
different possibilities.

It he weak, passive, in a dilemma, or what?
Give your i{mpression of his character.

Do you feel sorry for him?

Questions are bridge to -- :
Hovw {8 & personality revealed? 3

" _ in COMPOSITION

in LITERATURE

; i Study parallel passages in three

“ ¢ plays {(narrative, descriptive,
soliloquy, dialogue, expression of

; % ideas) =« recognize different

' treatments -+ style, tone,

What kind of personality is Hamlet? (more obd-
jective study with evidence from text)

What kinds of conflicts does he have; what conflict
underlies thew allt?

What other kinds of "men" interact with Hamlet?! --
Compatison and cotitrast. How doee Shakespeare high-
1ight Hamlet by his assocfations with others?

in COMPOSITION

4 - -

in LITERATURE |

i Would there be any effect on

our Lusight into character Lf the
1 asides and s0liloqQuies were left
i out?

Possible themes:

Yan's ftee will 18 cause of
his fall or lesser state.

: i Hamlet: could never be at
home nor could he de part of hia
time.

1s Hamlet a tragic character? Explein "traglc..."

==i{s tiere a difference between tragic and a sad

situation, or a prodlem?

s=to what extent is Hamlet fnfluenced dy fate,

change, environment? to what extent, free!

Could you have a non-tragic pluy or a pseudo-
traglc man {ndicating a traglc situation {n man, in
world -- or vice versa?

Could the real flaw {a Hanlet be his desire to damn
the king rathet et than metely f111 hie obligation of tovcngot

What 13 the Elicabethan concept of man, 1ifa?

sscompare with Greek (Q;__gg& Rex) and modern

(EEggz Doys;: Detkett
sevhat is the effect of an era on attituvdes?
seany tvidence of progress or decline in attitudest?

= - in COMPOSLTION

l 3
{
;

4 Possible research on three eras

{1 (Greek, Bliszabethan, Modera)

11 foeused on Man:

o telation of man to other forces
(God, natyte, other men, gov't,
1ite)

as attitude toward indlividusl,
eociety

s» thought dehind each play;
vhat playvright was teying to

[
35

- - in LITERATURE

Would ft be easy to bde a Hamlet?

Would you expect to find many today?

Who is more insane: Hamlet, or characters {n
Days? Hust thete be conflict between thought and
action?

ko

achieve.

oy

Alz\ﬂ:"'"t' by tha student, eithet fndividually or with the assistance of the tea e,

85 .
. . - et i nn dmantaiand



HOW TO USE THESE GUIDELINES IN BUILDING
YOUR SCHOOL SYLLABUS

Meet with the department and determine the needs of your students. The main
factors are the community, aand the individuals' abilities.

Determine the materials available: texts, multi-media materials, equipment,
etc. Although materials are important, they should not dictate what the
English program will be.

Plan a total program from the‘start--grades 7-12,7 =9, 0r 9 - 12, depend-
ing on your school's organization,

Study the psychology charta for the grade levels you are working with, These
charts and the needs of your students (in #1) will help you to break down
the objectives (pp. 24-2%5 ) for each grade leval.

For example, a language objective 18: To become aware of the influence of
the language pervading one's environ-
ment,

It is broken down for each grade level, and can be stated in thke form of
an objective, or imusediately as a concept or skill:

Grade 7 --(Might not gpply in your plan)

Grade 8 -- To become aware of the {nfluence of different standards or
levels of language on the lives of the persons in this
community

Concept =-- community dialects

Grade 9 ~- To become aware of the influence of advertising propaganda
on our thoughts and actions

Concept -~ propagande, especially in advertising

Grade 10-- To become aware of the influence of names and terms applied
to persons; to realize that names are merely labels
Concept -=- prejudices in names and terms for persons

Grade ll-- To become aware of the influence of American dlalecta on
the lives of people

Grale 12-~- To become aware of the influence of language in politics
Concept -- Semantics, especially in political life

Note here: Not all the objectives will be applicable on every level
or for every group (especially true in evaluation)},

Most of the objectives of PERSONAL INTEGRATION cannot
really be broken down-~they are the all-over result of
the others, and their fulfillment cannot be planned or
sequenced. They could serve as a checkiist for you, to
Judge whether your students have grown in the areas
mentioned.

Study the charts that ekplain how the learning process works for each grade level,
(pp.:26-55 ), and determine learning experiences for the concepts you have let
down for each level,

Decide on the materials each level needs for the learning experiences (ses pp.87-103)
for veeources),

Note here: Texts and other materials may have to be adapted or exchanged
on some levels, if appropriate materials cennot bs obtained.
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Be practical, but be honest first: Don't teach a
concept in grade 8 because it is in the text for
grade 8 1f you know that it cught to be taught in
graide 10,

Sequence the concepts and skills (and appreciations) for each level for the year,
so that there is a natural flow from language to literature to composition to
language, etc, The checklists of concepts and skills included in these guide-
lines for each level ARZ NOT sequenced~-this can be done only by ¢ ach school
for its students,

Make provisions for the slower learner, the gifted, and the culturally dis-
advantaged, This may involve a completely separate year's plan for each.

Try out your plan for one year,

Be prepared to revise (and revisa and revise) for curriculum-building is an
on-going process always open for new and better things.

OUTLINE FOR. A SCHOOL SYLLABUS

I, Statement of the philosophy and general aims of the English department
II. Allocation of reaponsibilities
A. Principzl (in matters affecting the English department)
B. English department chairman |
C. Teacher
‘IIX, -Scope and Sequence
A, Objectives for each level
B, Concepts and skills; sequenced for each level
C.- Materials for each levél
Iv. ﬁoakAlista
A, Texts and anthologies used on each level
B, Supplementary sets available in the school
C. Iltles of required works studied on each level, to prevant overlapping

Vv, Statement <f policy in evaluative procedure--accbrding to the objectivas
of the school and the department

Vi. Teacher aids
A. Multi-media available in the school or in the community
B. Book lists for suggested reading for students and teachers

C. Suggestions for special experiences: trips to newspapers or
museums, attendance at dramatic productions, etc.

D, Community helps available to studenta: speech or reading clinics
E. Inservice training opportunities for teachers
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TOWARD EVALUATION

TESTING for GROWTH
|
., How many of us hove heard comments l|ike these
| affer we've given o test --

“Juét exactly what we didn't take in the book was covered in that test!"
YMaybe she taught that, but I sure didn't learn it!"
"He always tries to show us how much we don't know--why can't he ever

show us what we do know?"
Students are always makiug such exaggerated (or are they?) complaints about
i tests, but maybe thera's some cause for complaint, if many of our test questions fit
. i

under these categories:

QUESTIONS THAT TEST

R evees what we taught, not what the students learned

I 1sees What we thought we taught

seees What was in the book--VERBATIM!

esees What was in the book last year, too, but reworded with different
illustrations this year

essees what the students knew before we even began to teach them

seses What We learned in a similar course

sesss and findlly, how keen our students are in analyzing our prefer-
ences so that they give us what we want.

If we want to avoid these types of questions, which types will really be ef-
fective? Much more impourtant than the type of questions are the attitudes of the ieach-

er toward testing itself, If someone considers a test only &s a means to '"give” a grade,

as a proof of his ability to instruct, as a motivation device for his classes, then no
guidelines on questioning will help.

Tests--only one phase in the whole process of uvaluation--have several purposes:

--to evaluate the efficiency of the te&ching method

} ~=to ghow Lif tha students have reached the objectives
of the course

‘ --to show to what degree students have fulfilled the
objectives

--to show the teacher what ought to be retaught

‘~ -=to indicate changes that would improve the course

l --to indicate the areas of greatest difficulty in learning
--besidec evaluating the individusl's grasp of the material
‘ . and his ability to apply his knowledge in a new situa-

( tion, to learn if he's grown, how much, and how he can
’ be helped to grow more.

]
|
[J What then is the best kind of test for a unified English program emphasizing

process? Simply, the kind of test that reveals student growth through mastery of
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proceas -- call it a power test, if you will., A cardinal principle for any evaluu:ion
procedure is that it be directly related to the objectives of the program. Testr fcr
this pregram then should evaluate the student's ability to respund to experienco 4nd to
articul;te that response, to analyze, to see relatlonships, to intevpret levels of

meaning, to evaluate, and in all, to use language effectively and responsibly,

Among acceptable evaluative procedures, several have special aignificance in our
efforte to test for growth:
1, Pre-testing
2, BEvaluating Student Progress and Achievemﬁnt
3, Evaluating Our Teaching

4, Evaluating Student Creativity
5, Bvaluating and Improving Student Writing

Pre-tTesting

in English serves many purposes besides just showing how much the

student knows or doesn't know. It can take many more forms besides the diagnostic
type test,
PRERSTESTS CAN

«sesexcite the student's curiosity on the topic and guide hia
gearch for new knowledge

«eerencourage him by revealing how much he already understands

esseshow him HOW to direct his own thinking (If the pre-test is
one of power of observation, the student will hopefully
try to develop the power more than to memorize data-given
to hlm-)

+eceBupply material for the opening lessons because the results
of the pre-test can be analyzed by teacher and students

+«sssindicate what concepts ought to be dsveloped first, and
“how deeply the individuals can delve into them.

SAMPLES OF PRE-TESTS

BEFORE A STUDY OF DEFINITION AND ETYMOLOGY: grade 7
Try your hand at revising these definitions;

1, An inventor is a wan who invents things,

2, Optimism iB whore a person always locks on the bright slde.
3. A journalist {s & man who writes for a periodical.

4, Ambition is being ambitious, °

5, A paratrooper is a person who jumps out of sirplanes,
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BEFORE DESCPIPTIVE WRITING: grade 7

Read sentences a and b in each set. Decide how b 1is different from a, and
write the b sentences for the rest of the sets,

l. a, It was a severe winter.
b, We were buried in snowdrifts, and the window panes were fros.:d over
so that we could noi see through them.
(several other sets would be given to the students,)

5. a. We thought the plane might crash,
b,

6. a, He fell asleep.
b,

PRE-TEST FOR AWARENESS AND PERCEPTION OF POETRY: grade 8, 9, or 10

The teacher reads aloud a poem with a distinct mood and much verbal music:
Poe's ""Raven" or Benet's "Skater of Ghost Lake,"

Students listen (eyes closed) and then write their immediate reaction to
whatever they experienced,

.7The teacher reads the poem again, and the students LISTEN for things they
missed the first time and write what they heard and felt,

The teacher asks:
If you were painting a picture of the poem, what colors would you use?

What musical instrument would you like for the background (or what song
that you know) while someone reads the poem?

Did you hear any thyme? what sounds (vowel or consonant) were prominent?
Why these sounds?

Can you beat out the rhythm? What does it feel like?
The teacher reads the poem a third time so that these questions can be more

easily answered.

BEFORE A STUDY OF THE NATURE OF LANGUAGE: grade 9

Answer the following questions in complete sentences as an overnight assign-
ment, Think about tlie answers by yonurself first, and then ask anyone youiwish to
give you more ideas. (With below average students, begin questions in class and
let them finish them on their own.) :

1. Suppose you were deaf, dumb, and blind like the late Helen Keller,
How would you learn about people and the world around you? How
would you communicate with others?

2., Do you think man "invented" language? How did he do it if he did?

3, What's the difference, 1f any, between a dog's bark and human words?

4, What came first--spoken or written language? Why do you say so?

5, Can you think without words?

b. W®What is your definition of language?
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BEFORE STUDYING THE HISTORY OF THE ENGLISH LANGUAGE: A class ''quiz"

1, How many different languages are being spoken in the world today?

2, What language is the closest relative of English: Greek, Latin,
German, French, or another? What are your reasons for the one
you chose?

3, Latin {8 the mother tongue of French, Italian, Spanish, and a féw
others. Do you know the mother tongue >f English?

4, Do you notice any differences among these words:

kingly, royal, and regal think and cogitate
womanly, feminine, female begin and initiate
house, mansion, domicile fire and conflagration

BEFORE STUDYING FORM IN SHORT STORIES OR PORTRY: (the level of the group will
determine the specific questions to be asked.) )

The students receive two poems or two very short stories,

The teacher reads them aloud (the stories if they are short enough-- to
prevent misinterpretations and to convey mood effectively)

Students compare/contrast the two in as many ways as they can, writing
in complete sentences,

They can be given a few ideas to start: type of words used, rhythm and
rhyme, pictures created, power to convey something to you the reader

All answer: Which is tho better poem or story -~ support with reasons,

BEFORE FOCUSING ON LITERATURE STUDY: grade 11 or 12

Define or identify these terms--as many as possible, Give an example when-
ever possible,

allegory conceit free verss tragedy
allusion convention hero tone
ambiguity criticism imagery paradox
catharsis elegy .- irony antagonist

classical essay ‘ : romantic protagonist

Evaluating STudenT Progress and Achievement

SOME POINTS TO REMEMBER:

Make sure your objectives are stated clearly and specifically
so that the test can really evaluate the fulfillment of
those objectives. For example, if an objective is as
vague as “to appreciate narrative poetry," no test can
evaluate it, A list of recall queations on narrstive

! poems may test memory, but won't tell & thing about how
' wall the objective was achieved. -

Decide what type of test will bes: reveal whether you have
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achieved your goal, Since the objectives of this program
are based on process, a test that asks the students to
ugse the process will be the most effective.

Try to determine the type of test you'll give before you teach
a ynit--you may even want to use & very similar one as
a pre-test. Prepare students by brief quizzes for the
type of test to be uged for the unit,

Try to work with the other members of the department in pre-
pacing tests and judging results. 7Paul B, Diederich of
ETS says that he finds no important change in measure-
ment practices since_ 1935, prob ,ly because individual
teachers are still making their cwn tests and setting
their own stancards for grading. He strongly recommends
that the department--at least more than one teacher--

\ To

To

To

To

To

evaluate students' achievement,

(Design for Leadership,

December, 1967)

SAMPLE TES

A s s s——atn

OBJECTIVE

become aware of the
influence of the
language pervading
one's environment.

relate the word as
symbol to the reality
it attempts to
symbolize,

recognize the work of
experienced writers as
models of style and
technique.

I

develop a continuing
ability to judge vworks
of art independently,
logically, and respons-
ibly.

analyze the form and
structure of a given
work of literature as

a key to understanding
the meaning of the work
as a whole

SUGGESTIONS BASED O

SPECIFIC O3JECTIVES

TEST SUGGESTIONS

Students receive a list of advertising slogans,
political propaganda statements, or highly
slanted statements,

They might be asked to distinguish fact from opinion
and bias, analyze the effect of the connotative
words, and detcrmine the purpose of the writer,

They might be asked to rewrite the statements as
facts, or rewrite them with a different purpose
than the original. '

Write two sentences for each of the following words:
one sentence snaowing the literal meaning; the
other, the iigurative meaniug.

' platform
Odyssey

epic
cloak

Students receive two short passages of prose or two
short poems: one is the professional model; the
other, a weaker paraphrase.

Students may be -asked to compare and contrast the two
on diction, syntax, tone, all-over effectiveness.

They could then be asked to rewrite one of them in
another tone, either specific, or chosen by the
individual,

Students chovse their own novel, film or other art form

and evaluate it on the basis of the criteria rhey
have learned to use,

Answer the questions following this poem @s concisely
as possible, using complete sentences:

(Poem and questions are given on next page)
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1,

2,

3.

4,

5.

6.

The Soot of Night

The silent dimming of the Sun

Blackens the ateel wool clouds

That filter the golden drippinigs of daylight,
The aluminum moon

Appearsg~--

A stark, cycloptic eye

On the Black face of night,

Shedding icy tears of light

To solder day to night,

What is the mood? How is it achieved?
Is there a controlling image? What is 1t?

Is there a figurative phrase that does not follow
the controlling image? What is it, and why
that one?

In line 6, is ‘'cyloptic" a good choise of word
and image? Can you tiiink of a better one for
that 1ine?

Would you like to change the title to "Chicago
Night' or “Factory Sky Line' or keep the one
it has? Give reasons,

Judging from poems you have read before, is
this a good poem?

Evaluating Qur Teaching

SOME PROCEDURES WITH RESULTS MORE IMPORTANT THAN GRADING STUDENTS

We might ask our students periodically to evaluate our teaching a&s objectively
as they can by answering questions like these (anonymously, of course):

Do these classes and assignments usually make you think?
Did any particular class assignment make you think?
What do you think I an trying to teach you?

What are you learning?

What activitiea have helped you to learn the most?

What activitias have been least helpful?

What activities that other teachers use hava helped you to learn in the
past, or in other classes this year?

What do you think you ought to be learning in this class?

We might {nvite other teachers--not necessarily English teachers--to observe our
classes and help us evaluate our teaching procedures,

We could visit other teachers.

observe,

Ve will learn something no matter what clasa we

Evaluating Student Creativity

80MB QUESTIONS TO ASK:

Is this work based on the student's own idea, even though not expressed
Q with all the correct forms (usage and epelling)?
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Is the approach new and different for this student?

Has he applied a principle he has learned, but in an original way for his
ege or for his ability?

Has he used words creatively?

Has he sensed the style of another writer sc that he can imitate it
effectively with his own content or idea?

Is the writing (or speaking) natural and alive?
Does the writing show en awareness of the audience to whom it is directed?

Does the writing have a smooth rhythm when read aloud?

g_ydllm’r_i‘nq and Improving Student WriTing

Two sources f£or many of the ideas below are Freedom and Discipline in English, 1965,

and Forms‘of Composition-Evaluating, a mimeographed bulletin compiled by Priscilla

Tyler for one of her classes at the University of Illinois, 1960,

Be positive and even gentle in comments on_papers--
every bit of writing is the creation of a sensitive
(sometimes hyper-sensitive) person,

Write positive comments first and then follow with one
or two suggestions for improvement,

Analyze before commenting, and include both human and
literary values (Tyler)

When possible, tell the students the specific goal of
the exercise and give opportunities for them to judge
for themselves how well they have reached the goal.

Evaluate an exercise on the goal of that exercige--the
overflow of red ink on punctuation and spelling errors
often drowns a student's natural eagerness to express
his ideas.

Meet with the student to discuss his writing: meaning
should be discussed tefore form and style, and should
receive major stress. (Tyler)

Be concerned with common violations of truth in writing:
pretending to understand or care, generalizing, pre-
tentiousness, and carclessnsss., (Freedom aud Discipline)

Stress good points of writing rather than give grades for
the first weeks, until you know the students’ abilities
and can evaluate fairly, (Tyler)

Pe careful not to judge students' writing by adult profes-
sional standards; 1f this is done, the student work will

seldom measure up,
Reward the student by helping him fesl the delight of dis-

covery, the thrill of having crented a work of art, and
the sense of power at having achieved a goal, (Freedom and Discipline)
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Use the services of lay readers as long as the students
know that you are personally interested in their
efforts to write and are aware of their progrcess.

Encourage creativity through student anthologies and other
student publications.

Occasiorally have peer groups evaluate papers to teach
methods of criticism, to provide an audience who will
judge according to student standards,

Set up a list of priorities for your grade level for
evaluating writing, A list for grade 8 might include,
in this order:

meaning

sincerity

naturalness o. expression

sentence sense

audience awareness

use of supporting details

originality of idea or approach
punctuation based on oral interpretation
usage and spisling
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GRADING for GROWTH

. Ideally, the student should compete with his
ocwn record to grow, and ot his rafte,

Realistically, the student must compete with others in class, school, community
d and nation. Grader and rank then asaume great importsnca and are one of the major

motivating forces in education for the stvdent of today.

Standardized objective fests

are one way to evalucte intellectual potential and schfeve-

went., and their results are often used to group students homogeneously, Teachers
should be aware, though, of the drawbacks of this type of testing and try to
neutralieze them in their classroom and through departoent planning, Some of the draw-
vacks are

wany varfables inherent in standardized testing that
csn lessen fts validity

continuous homogeneous grouping that can be psycho-
logically harmful to scme students

nmany students with good insfght but poor test scozes

vho are not stfemlated or challenged, and often
have no opportunity to stimulate others

Graoding within the English department

should be the concern and the responsibility of the entire
department. The written policies (vhich shculd be in the faculty hanibook and in
the student hanchook) should be definite enough to guide especially fnexperienced
teach..rs, tut droad enough to allow room for the individuality of the teacher and
the student.

Since it seems impossidle in most schools now to avoid a letter grade, at

least that letter grade should allow for much more than objective testing of factual

material,

Standards of Grading
vithin the school should allow for the English dxpert-
ences vhick cannot at this time be evaluated by odjective tests. Even though the
lzl{j}:«flnnl grades or the report cards must be cowputerited {n many fastances, the letter

IText Provided by ERIC
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grade vould easily be a composite of oral expression, written expression, and quality
of ussigned vork (this area could include quiz grades.and more routine work, though
not "busy work").
Teachers can {ncrease motivation and self-direction {f they allow students
to help set up some of the standards for evaluation of the oral and written expression.
If true evaluetion {s besed on the attainment of basic objectives, then {t
would seem that the trus evaluation of the success of this English program for each
student {s evuluation of his understaniing end interpretation of human experience
and of his personal response to human experience es exprassed in his oral and writ-
ten composition, rather than in his memorising a body of knowledge. 1I1f he really
learns to think, if he is creetive in any way, he will be & more human being and be

rore capeble of using his knowledge as & beginning and not as en end,
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TOWYARD INTEGRATION

MAN IN TWENTIETH CENTURY LITERATURE

A Twelfth Grade Program

Dennis Rygiel

Padua Franciscan Righ School
Parma, Ohio
1967 - 1948
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It's funny. I'm an English teacher. But does that simply mean I teach
Engliah? Sometimea when correcting papers or figuring out gradea, 1 slip and
actually think g0, I tend to forget that I'm teaching “students.'" Now I don't
mean that 1 forget that each is a unique human being. Actually 1'm afreid *that
I don't usually have the time to get that far. No, I mean I forget the more basic
fact that the people I'm teaching are just learnera, beginners, students. The ones
1 have §n mind are high school seniors at an all-boys' prep achool. I'm to teach
them English, What English? What they need, of courae. And vhat, pray tell, is
that? That'a an interesting question, To answer it, I'm afraid I'll have to re-
act as & teacher and pose another: what are they like?

Let me indulge in a lfttle amateur psychology. The students I have in mind
would rather be outside an English class than f{nside. They have & funny attitude
toward people in authority, even teachers. They vant very much to reapect tham,
but have an urge to see how much they can get away with (they secretly hope that
it won't be much), To them, literature is what haa been or will be assigned in
English clasa and ia usvally different from what they would read on their own,
They do want to read contemporsry literature and learn about today's world, but
haven't tha faintest fdea of who the contemporary authors are. They say they
only want to read "literatuve" they are interested in, but they don't know what
literature they like., From alumni they have acqulyed a real fear of college
Engliah courses, which they've hesavd are piddly grammar courser designed to dec-
imate the freshman class. As a result they really do want to learn to write well
(they've been told a hundred times how terrible they are), but dislike the idea
of any writing ascignment at all. If they had their vay, they would simply dis-
cuss, though each would rather listen than actually say anything himself. They
vant their ideas respected fn class, but hold back for fear o' saying something
incortect or "stupid.”" They hate being given answers all of the time and are
deathly afraid of being given only questions. 1In other words, they tend to dis«

Llike dictators and to want to be told exactly what to do. Yet they want to make
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their own decisfons about what they read in literature; it's just that they don't (-
havs much confidencs in their own opinfons or in the teacher's willingness to hear

them out, Overall, they want independsnce, but ara not sure hmw to acquire it. They

—

ave sensitive, but are afraid to develop their sensitivity, They ara dissatiefied

)

with adult valuas, but haven't yat found their own, In short, they are vary youny,
very human,
What Bnglish do thay naad thant Thay say that they nasd to learn to axprasa

themonlvaa wall, espacially in writing, &nd to learn about contemporary man through

_—

contemporary writers. This fa true., But I would add that their biggast need {s in

a——
)

the area of f{ndepandenca; they need to learn something that will help them achieva
the esotional, {ntellectual, personal freadom they ao Ladly want. I balisve &

course in Man in Twent{eth-Century Literature can ba a partial answer--for both !
their personal and academic needs., But the kind of course I hava {n mind takes ﬁ

a little axplaining, I think {t's worth it, thovgh,

The center of the coursa would be litarature--language and composition wouild
grov out of and enrich the literary study, . vant to emphasize too that, all in
all, it would be a rathar litarary course, 1 realita that thera are othei media
and that they are very stimulating and valuable for teaching. But in this par-
L.icular course they would de used only f{nsofar as they contributed to the under-
standing and appreciation of literatura. Overall, 1 suppose I really have two
ocbjectives in mind: for the students to learn to respond maturely to a lfterary
text and to ralate what they discover to other literary texta and to themsslves,
especially to themselves, 1n other words, 1 want tha students to grow through
development of the hadit of critical thinking and feeling (the critical process).
Now the word "critical™ might suggest a totally analytic, almost computer-like
approach--1 don't mean that., 1'a talking adout criticism and analysis that

respects, develops, and enriches emotional and artistic reactions (intuitiens),

not about approaches that corroda the personadl and the human, Thus, though the
coutse would focus on analytic thinking, it would do ao within a humanistic coa-

text (personal reactions) and for humanistic purposes (personal growth), Rope-
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i fully, it would also provide an atmosphere favorable for direct growth even of

the more affective powers of personality, e.g., emotions, imagination, etc.

1 realfze all this is u bit heady and moxre than a bit vague, but I think
1 talking ahout the critical process itcelf will help, This process actuslly
fnvolved four inierrelated and converging processes, It begins and ends with

| the very personal, very subjective: it moves from the process of experiencing
(becominyg involved) to that of personally integrating (fitting together, making
connections for onelelf).* Between thise Drocesses (not temporally but logically)
ere those of understanding (finding meaning)and julging (evaluating according to
some criteria),

The goal of the cource, then, {s to teach students these processes. Note

wvhat I mean. I don't wsnt the student merely to know that there are four procestes

and what they are, though to be sure by senior year 1 would hope they do know. No.

l 1 want the students to begin to mauter each of these processes, Pirat, 1 want
them to learn to experience better and wore intensely whatever they happen te

J be reading and to broaden theit renge of experience. It's not at all enough or

even worthwhile to tell them what they should feel or how deeply and vhat and

hov much they should read. That's up to them. The inmportant thing is to biing
them to get themselves more and more emotionally and intellectually fnvolved.
Second, 1 want students to learn how to discover the s.aning of & literary text
fl for themselves, To me, it's not as jwportant that students make the eame {inter-
pretatiors that 1 would make as that they learn to mak: and to express their own
interpretations, 1It's not even as important that they can imediately back up
these interpretations from the text as that they learr how to go about doing so,
if need be. Third, 1 want students to learn how to evaluate literary texts,
What good are my judgaents or those of noted critics {if they‘totally replace
personal evaluation by students? Will someone slways be around to tell them
vhat fs bad, or good, or great! How much effort does such telling have any-
vay? Fourth, I want students to learn how to fit things in literatute together,
to make connections on their own, For instance, 1 want them to learn to see

aenai—

* By "experience” and "judzment,™ 1 mean spproximately the Alan Purves
terms "engagement™ and "evaluation.” 1 aleo use the wotd "undetatanding™
to include Putves' Mperception™ and "interpretation,”
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resemblances between Huck Finn and Holden Caulfiald and between both those
young men and themselves, I don't want them just told that there are resem-
blances and that they are “three-fold" or some such nonssnse. I even vent
them to discover for themsslves thet literature can be a source of personal

tnsight and inepiration,

In short, I want students to ba developing the habit of critical thinking;
1 vent rthem to be lesrning the processes needed to respond emotionally and intel-
lectually to a text, By developing thess processes within themselvas, students
grovw in {ndependenca: thsy learn more and mora how to think snd fesl for them-
selves. What I'm etressing, then, ic not content but process} not 80 much what
students will lesrn as how they can learn to learn on their own, Of course I
wouldn't eliminete content altogether, U would just say that 1 find it more
fmportant for students to learn ko experience, undarstand, judge and integrate
the content of English for themselves., And I went to teech them to begin to

do just that.

To try to accomplish these objectives, 1 would suggest a combinaticn of
close reading (text-fn-itself) and "aspeat" approaches. Let we explain. I
fee) the literary text is primary. There are other sources of knowledge, but
in this course the literary texts ara the most {mportant ones. For onu thing,
I don't went to teach the history of contemporary literature. The hietoricsl
mathod, to me, {s the preserve and domain of acholars and critics, not of high
school students, 1 think & student can leern something of litecary history
and should, but I dun't believe the historicel epproach should be the only

spproach or even the focal one for a high school group., 1If the etudents

den't leern to respond to individual works, {f they cen be satisfied with
hesring about rather than experiencing for themsslves, then 1'm afreid they'rs
simply becoming davcted mesbers of the cult of the superficial, But to tespond
to a literery text takes time end affort--and close reeding. 1t demands con-
centrated anelysis of the text for the denotetions and conndtations of the words,
the syntax, the sttuctute, the thetorical devices, etc: But too much close

reading cen drive one out of his mind, 1In the weke of Coleridge's otrgenie

1)




theory of literature and the New Criticism, we tend to see an fndividual text as

a whole and to try to get everything out of it we can, I know I do. The text

is so rich; it would be a shame Lf the studonta missed this point or that or the
other.,,But they're learners, remember? For this reason 1 think it's better to
focus on one thing at a time, Literature heve is for learning, not for an article
in a learned journal. In other words, handling of a text needn't be exhaustive and,
1 belfeve, shouldn't ha. 1 think ft's bettur to leave things unanswerad, open-
ends, things dangling. Why give students the impression they know all there {s to
know about Catcher in the Rye? 8o that they need never pick up the book again? 1
would rather use a particular text primarily for one purpose. 1'm not opposed to
the "vholeness" of literature or to the total experfence of a literary text, but

1 believe it's necessary to focus on one thing at a time to preserve interest as
well as sanity., 1 would rather have a student pureled and unhappy over having an
fncomplete personel fnterpretation of a text than smug with a borrowed total ex-

plication poured into his memory for spilling out on an exam.

1 suppose 1 ought to say something about how composition would fit {nto such
a course, Pirst, & need for student expression ({f not compositicn) grows out
of the very nature of the course. By encouraging otudent; to do things for thea-
selves ,the nourse makes communication between teacher and students and between
students themselves crucial as far as directfon and real learning are concerned,
Second, composition or, better, writing (s less formidadle deast), cen be de-
veloped in terms of processes rather than rules, grammar, and things contentual.
In fact, jJjust as there is close reading of a text, 1 think there ¢can be close
vriting of a composition. This simply means learning to think through and ex-
press the processes of experienting, understanding, judging, and integrating,
It means learning vhat sust de done in a given writing situation, how it can
be accomplished, and the advantages and disadvantages of a particular strategy.
For example, it means learning what questions must be answered before one ¢an
be ressonably assured that he is making a valid literery judgment. 1t means
learning how to answer these questions, what needs to de expressed and whit

can be assumed, and the advantages and disadvantages of & particular way of
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expressing an evelustion, And here, too, {t seens better to focus on one thing

at & time,

All of these idess come together {n the actusl teaching, As teacher, I'm
trying to bring together human learnsrs and the procssses by vhich they cen learn
to learn, Ae lesrners, they need help and guidence; as human bsings, they need
the type of halp end guidance thet does not interfera with their own psreonsl
{ntegrity or their need to lesrn for themsslves. Bacsuss I'm interestsd in
their lesrning processss, 1'm not too concerned sbout content. I'm confident
that etudents will lesrn contente=they heve to, W¥What slse cen the processss
work in end throught Actuslly the students wil) probebly leern more--nore of
vhat they're interssted in., And I don't think thet this fe dad.

As 1 eee it my role doss not fall either to the extreme of antertainer or
lecturer, 1 don't feel that I heve to £111 up tha clees period with "etuff" or
to telk throughout svery cless. Rether 1 ase mysslf es trying to sst up en
a tmosphere, & sot of conditiones, What kind? The kind thet sncoursges studsnts
to act on their cwn end to motivets their activity. 1I'm convinced thet students
lesrn much more outeide of clese then f{n--whet's forty or £ifty minutes seversl
times & week?! But I eleo delieve thet prodadly more motivetion for lesrning
cowes from those few clase hours then from anywhere eles, I guase 1 subecribe
to a theory held by o friend of mine, K2 seys thet the student does 97% of
the work in learning, the tescher only 3%; but without that 3% thers prodedly
wouldn't be mush of anything at all., 1In other worde, most Erglish learning
vill be done outeide of claes, but only 68 much a3 Lo motivated in class, 8o
1 don't like to envisfon ¢ c¢lase 04 somathing to be sndured. I think it'e
better 10 have fever group weatings and be up for them than to drag through five
clessas just for the sake uf being sdle to sey we did. Hopefully, then,

Raglish class will mcve the students to sction,

Once the studente sre ecting, ete involved in situvations ot expetiences
favorable for thelr lesrning processes, they etill need direction, And since
it's neerly isposeidle to work deily with 150 individusls, they have to get

thet ditection 88 & group. 'tie poseidle, 1 delfeve, but not essy:, The

»
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teacher must function something like the director of a play. The director has
to plan and coordinate the activity of & cast and crew, Some overall planning
is possible, but as the work goes on particular problems occur, The director
must make ultimate decisions about casting, staging, make-up, costumes, and
interpretations of lines, scenes, and acts. He must decide what should be donv
and in what order--and that for all involved., So he must have some idea of ths
overall unity and some feel for the way things are going. As teacher, I'm in

s similar sftuation. I have to know vhere tiie students are in terms of the
processes; I have to know exactly what these processes are, how they work,

what directions they can take, and what strategies are best for dealing with
particular jroblems that occur., By knowing the vhole critical process and by
compunicating with the students, I can see where they are and figure out vhat

the next step should de. 1In short, I can direct them as a group.

Of course as a teachar I must elso evaluate studenta. 1w this course I
have to judga how well the students have learned ptucosses rather than content,
Compositions reveal a lot; so do tests, The kind of test 1 hsve in aind is
like & sight translation in & foreign language course. TO test a student's
knov. ledge of Trench, 1 would not ask him to recall and explain everything he's
had in the past, 1Instead, I would give him something to read that he has never
seen ara ask for an interpretation. 1 would suggest the same thing for Brglish,
Have the students learned how to evaluate poems? Well, let thein make an evale
vative comparison of two poems they've never come in contact with, To me, this
would be a real test of whether they have learned anything, 80 much for the
teacher,

Usually the materials--the book list--comes ffrst. 1 have reserved com+
ment adbouc it until now partly out of perversity and partiy out of an urge to
emphasize again the importance of the critical process. Appropriate material
for the course, 1 think, would include twentieth-century vorks reptesenting the
various genres and vatious nations, dut vith emphasis on Britith and American
fiction, 1 would also use material that 1 am familiar with. By-;fanillar with"

1 mean things T know, not as a sophisticated professional, but as a satisfied
n



usar; things 1 personally like, unde: stand, or admire, not simply what I have
studied in graduate school, 1 also would include material of uneven qualfity--
good, bad, and great, Remember, the objective is for studentsa to learn, to
{nterpret, and make judgments for themselves. If I do all of the selecting,

and if the works have already basn thoroughly dis:ussed by critics, chances

are that the students will n.var usa that faculty of last reasort called the
mind. Moreover, 1 would not make up an all-fnclusfve booklist for tha courase.
To some extent I feel there should be room for stucent cho’ce, at least within
an area or an author. In fact, I would not only allow students t2 choose some
books for individual work, but I would alao give the group some say in deter-
wining the core works. The number of works would depend on the particular group
and the types of genrea stressed. However, I feel that with the aspect ¢pproach
there is room for breadth as well as depth, Hhat'? more, since everything need
not be handled directly in class, I would err on the side of too many works.
But I would insist that some works be taken very thoroughly fn class as anal-

ogates and as opportunities for synthesis of previous learning.

A SKETCH OF A YEAR'S POSSIBILITIES

Pre judices.

T've ttied to keep in mind several principles in sketching a program, 1
suppose they are really nothing mote than shifts of focus, but at least they
indicate to me how the coutse could be developing., First, the critical process
naturally moves froum experience, through understanding and judgment, to personal
synthesis. 1 would simply follow thia wmovement, eoncentta;lng on one aspect of
the process at a time, and only implicitly bringing in the others., Within each
aspect of the precess 1 would dezin with parts and only graduslly bduild toward a
grasp of the whole, Second, the thought process often moves from experience df
ptoblems, through trial and ertor, to finding of viable answers, 1 would follow
this wovement with regard to the human problems reflected in the literary texts:
f.es, 1 would fitst focus on contemporary problemns and only later on solutions

suggested in (ftetatute, Third, beginners need more help, and 80 1 would start
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with rather explicit diraction. and gradually try to achieve a much more unobtrusive
role. Thus there would be many classes f{n the beginning, but few toward the end,
In fact, I would hope to have students worhing almost entirely on their own during

the last quarter.

Student Ob jectives

Actually, I have only one thing to say: 1 belfove the sama sort of movements

mentioned above should take place even in particular units and individual lessons.

What followa, .then, {s merely one way of trying to do this,

Unit | Experienbe

To become involved i{n the course (e.g.,, through writing
a briel diography of previous Bnglish experfenca
uwnd & proposal for this year's)

To meet people in litarature whose problems ar. ralevant
to own living (e.g., through reading works like
Catcher {n the Rye)

To begin to reflect on these pecple, their experiences,
and especislly their problems of matucity/fdentity/
personal value (e.g., through class discussion)

To experfence the richness of a literary text and
one's own limited insighcs (e 8., through an
fn-class, chapterebyechanter analysis of & work
condvcted by students)

To begin to be interested in thinking thtough and
exptessing one's own personal reactions and oplnions

Unit Il Understanding--the literal level

To expetience ptodblems on the narrative leve) of
a text (e.g., through reading snd discussing
stories like "The Lottery,"” 'Witch's Money,"
and "Occuttrence at Own Creek Bridge")

To develop the hadbit of disterning and followlng :
the development of plot

To expetrience problems of word denotations (e.g.,
through being quitzed on the meaning of diff{cult
wotds in just about any story)

to become avare of the telation detween context
and wotrd denotations

To develop the hadit of close reading on the literal
level of a text
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Unit 111

Unit V

Understanding--the inierpretfative
level: irony as xey

To experience literary criticisms/rejections of
contemporary society as an obstacle to identity/maturity/
personal value

To learn to discern irony, especially in satire
directed against contemporary society

To develop some awareness of tne nature, elements, and
uses of satire

To get some “‘nsight into the relation between irony
and caricature

To begin to discover the relation between a title,
especielly an ironic one, and story content

To begin to relate irony in literary works to personal
expaerience

To begin to discover what questions ieed to be answered
in making on interpretation and how to go about
answering them

To begin to think through in writing what ghould be
{in any interpretative essay

‘Undersianding--The interprefaTive

level: connotation as key

To meet literary characters searching for identity
and meeting obstacles within themsalves

To discern the difference between caricature and
character

To experience problems of word connotations

To begin to learn how to interpret connotations (what
questions to ask and how to go about answering them)

To leara to find key passages that open up the meaning
of a literary text

To learn to exprecs personal interpretations (ordering
and handling of text)

To relate insights into connotative language to other
literary works and to personal experience

Understanding--the interpretative
level: structure as key

To meet characters coming to an awareness of evil
within themselves

_To experience the movement of a work of fiction

{especiglly through analysis of ite beginning and end)
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To learn to recognize different types of movement:
chronological, episodic, and associational

To learn to see the significance of a particular
movement

‘To learn to write an interpretation of a whole story
To experience problems of interpretation and the

need for some sort of criteria (e.g., which
interpretation is valid and which fsn't?)

Unit VI EvaluaTion

To meet characters finding identity/maturity/personal
values

To experience the fact of fmplicit, uvnreflective
evaluations

To begin to think through what questions must be
answered in any evaluation (e.g., criteria,
specific application of criteria, conclusion)

To begin to learn how to answer the necessary questions

To learn to write an evaluative essay based on own
criteria

UniT VII Intfegration

To gain reflective awarenees of the aspects of the
critical process (e.g., through applying the
process of contemporary poetry and essays)

To experience more sophisticated uses of language

To experience more abstract types of structure
(e.g.. logical progression)

To learn to write an evaluation of a whole story

To expericence the need for valid criteria of evaluation

Unit VII1 Personal InTegraTion

To learn to plan and work on one's own

To gain some self-knowledge about ona's intevests
and abilities in literary analysis and expression

To gain some knowledge of contemporary history as
the source of contemporary problems of identity/
maturity/ personal value

To learn to think through and express personal
syntheses
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A SKETCH OF A UNIT

Unit il Understanding--The Interpretative
level: Irony As Key

Pr‘eno tes: I'm thinking of seniors at a college prep school,
In general, the teacher will have to know the
individual literary texts, the nature of the process
of interpretation, and the concepts of irony and
satire,

ObJeCT ives +  Bee precading page

Procedure:
Assign several short stories and poems as well
a9 one long work which have many obvious examples
of satirical irony. Assign & short paper on any
satirical use of irony in the long work--this
would Le due the day that class discussions of the
work begin.,

Provide copies of three passages (serious, comic
and ironic) from the dssigned short stories.
Give the class time to read them. Try to get at
the tone of each through questioning, Have the
class briefly explain in writing what produces the
tone in the ironic passage. Discuss that ironic
passage and as many others as sre necessary to
draw out answers to these questions:

what 1s the basis of irony? are there different
types of irony? what are they? what are the
criteria of {rony?

Ask the students to find examples of satire

in the stories assigned, Provide examples of
sarcasm, Discuss the differcnce between satire
and sarcasm, Through questioning try to get

at the targets of satire in two or three of

the short stories, Try to have the students
specify what is being attacked, where, how,

and for what purpose. (N.B. '"Where" would
include irony in relation to title and caricature,)
Ask the preceding questions on a quiz involving
some of the short works assigned, Do not count
the quiz for credit but discuss {t in class,
Assign an in-class essay on any satirical use

of irony in a particular short story., In the
next class discuss what should be in such a
paper, e.g., criteria of ironyv, specification

of the irony in the text, ite use and the purpose
for which it's used,
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Before beginning the class discussion of the
long work, collect the pspers written on it.
{(Correct the papers, indicating possible areas
of improvement through questions, Put most
emphasis on a general critique suggesting the
major areas for rethinking and revision, Do

not give a grade.) Conduct two to three class
discussions on the long work, focusing on the
irony and satire in it. Return papers and
assign reviaion, Conduct an in-class discussion
of what should be in this type of paper. Select
one or two anonymous student papers for in-class
criticism. After a sufficient amount of time
collact the revised papers--these will bde a
source of evaluation for the unit,

A "FOR EXAMPLE" LESSON

Preparotion.

I think it'd important right off to figure out exéctly why I'm going
to subject students to somathing, In this particular lesson the overall
purpose is to review, though the plan can easily be adapted to suit other
aims, First thing is to find a suitadble passage, suitahble, that is, to
my fancy and their reviewing of satirical irony and the process of inter-
pretation. Naturally it would come from the long satiric work that the
unit hae been building to. Once the purple passage is found, it's simply
a matter (and I believe a most important one) of reading the text very
closely. 1I really think most preparation time could well be spent on
such close reading, The passsge I've chosen to work with i{s from Aldous

Huxley's Brave New World, a rather obvious and therefore teachable

satiric mnovel about an anti-familial, antl-lndlvtdupl society growing
out of technological progress. The passage involves two characters,

Linda and her son, the Savage. Linda had lived in the'Brave New World"
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of London until early womanhood, then been lost for twenty years
on 8 New Mexican resérvatlon for primitivea (where the Savage was
born and grew up), and finally been returned to London. Now ghe
i1s dyingesss

The Park Lane Hospital for the Dying was a sixty-story
tower of primrose tiles. As the Savage stepped out

of his taxicopter a convoy of gaily-coloured aerial
hearses rose whirring from the roof and darted away
across the Park, westwards, bound for the Slough
Crematorium,....(The 8avage finds Linda's hospital room.)
It was a large room bright with sunshine and yellow
paint, and containing twenty beds, all occupiad. Linda
waa dying in company--in company and with all the modern
conveniences. The air was continuously alive with gay
synthatic melodies, At the foot;of every bed, confront-
ing its moribund occupant, was a’ television box. Tele-
vision wae left on, a running tap, from morning till
night, Every quarter of an hour the prevailing perfume
of the room was automatically :hanged, 'we try," ex-
plained the nurse, who had taken charge of the §avage

at the door, "we try to create a thoroughly pleagant
otmosphere here something between a first-class hotel
and a feely-palace if you take my meaning,"

(1 Aldoss Huxley, Brave New World, New York: Bantam
Books, 1946, pp. 134-135, N,B. a ‘“feely-palace" {is
a movie theates of the future where filma are not only
seen and heard, but also smelled, tasted, and felt,)

I like to read such a passage several times, concentrating especislly
on how it expresses meaning., I personally find it very helpful to put'
my findings in written form. Off-hand I would probably note that this
passeage preaents® no problems on the denotational or literal level, It
is obvioualy packed with trony--I might even underline the {ronic words
and phraaes in my own text for eagy reference, Clearly the passage
develops an ironic incongruity between what one expects people to
feel toward the dying and what the people of the 'Brave New World"
feel, Overall there is a diacrepancy between the reality of an
individual human person dying and the people's glib, inhuman reaction,
They try to make death pleasant for all concerned, with a "primrose"
hospital for the dying and ”3a11y-;oloured aerial hearses," They

seem to think of men only in terms of the aenses for their pleasint
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atmosphere consists of T, V., perfume, and gay melodies. Even
their approach to the senses is not human, but mechanistis (''gay
synthetic melodies,' the television box, and automatically changed
perfume.) Clearly, too, they think only in terms of masses, not
individuals, Their hospital for the dying is sixty stories high;
the hearses travel in convoys: and Linda is dying in company. The
effect {3 to make the individual, and here the dying individual,
seems insignificant, he's but one of marny, existing only on a
sense level, and destined to be sloughed off. As the passage
condémns such attitudes, it implicitly prsises their opposites:
the individual over the masses, the human over the mechanistic,
the spirit over the senses.

On a broader level I might also note that the passage contains
in miniature the central conflict of the chapter it begins: the
Savage's human response to death versus the new society's artifi-
cial reaction. Again, as in the whole book, the Savage is placed
in a sftuation where his natural humanity ironically contrasts
with and reveals society's deadening artificiality, In some ways
it brings to mind Holden Caul¥ield.

So much for what I might notice. The point is to make a

viable lesson., It might go something like this:

The Actual Class

Read the section aloud (to refresh memories for some,
allow first reading for others, and provide something
concrete to talk about for all,

Ask for comments or questions, (Sometimes begin under
their owa power, I'd give this one a chance to do so0.)

Formulate questions that embody :he critical process

of interpretation, be aware of how the questions are
interrelated, and know how the questions can be
answered in terms of this particular text:

What is the tone of the passage?

What precisely is an ironic tone? What is it based on?

What instances of irony are there in the text?

How is each ironic?
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How or for what purpose is each {rony being used?
What is satire? How does it function?

What things are being attacked?

What thinge are implicitly being valued?

What is the overall purpose of the passage?

How does this passage relate to the whole chapter? to
whole book? to other works read? to personal expsrience?

Can you analyze another passage in this way? Try one.

To me & class {8 not a pat hand, It needn't be played in only
one way., As long as I know the questions that are to be brought
together, and how they are to be brought together in this par-
ticular'paasage. I really don't have to worry abou; wvhere to
begin., I can afford to start from where the students are and
let the insights and connections come from them. For this reason
I like to give them & chance to think in class, really think,

If I ask a queation, I don't expect an instant response. I can
wait--a minute, two, whatever it takes, Why give the impression
that there {sn't need or time to think, Students aren't in class
simply to spend time or cover material, but to learn. Learning

may take longer, but it's worth it,
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TOWARD GROWTH

PROFESSIONAL AIDS

PERIODICALS
Atlantic Monthly Elementary English (NCTE)
Best Sellers English Journal (NCTE)
: Bulletin of National Association of Media and Methods

Secondary Schnool Principals (NEA)
New Tork Times Book Review
Clearing House
New York Review of Books
College Composition and Communication
PMLA Journal
College English )NCTRE)
Saturday Review
Critic

ORGANIZATIONS

National Council of Teachers of English, 508 S, 6th Street, Champaign, Illinois.
Modern Language Asscciation, 4 Washington Place, New York 10003

English Association of Ohio

Educational Research Cquncll of America, Rockefeller Building, Cleveland, Ohio 44113
Diocesan EBnglish Teachers' Association (DETA)

Greater Cleveland Council of Teachers of English (GCCIE)

[ BIBLIOGRAPHIES

“Minimal Professional Reference Library for Teachers of Secondary School
English." English Journal (Vol. 57, No. }, January, 1968)

5 Resources for the Teaching of English. Champaign, Illinois: WNationa}l

Council of Teachers of English, 1967-1968, (Published yearly).

"gtaff Utilizatfon Publications". Educational Research Council of Amarica,

| Cleveland, Ohio 44113,

Bibliographies on Team Teaching, Independent Study,
- Flexible Scheduling, and Instructional Materials Center.
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STANDARDIZED ENGLISH TESTS

COOPERATIVE LITERARY COMPREHENSION AND APPRECIATION TEST, Educational Testing

Service, Princeton, New Jersey.

COOPERATIVE SEQUENTIAL TESTS OF EDUCATIONAL PROGRESS. Listening, writing,

reading, science, mathematics, social studies.

vice, Princeton, New Jersey,

END-OF-THE-YEAR EXAMS IN ENGLISH., $2.00.

Box 592, Princeton, New Jersey.

Educational Testing Ser-

College Entrance Examination Board,

Free catalog of standardized tests. California Test Bureau, Del Monte Research

Park, Monterey, California.

IOWA TESTS OF EDUCATIONAL DEVELOPMENT.

THE N4W PURDUR PLACEMENT TEST IN ENGLISH.
and college; 65 min,, Houghton Mifflin Company.

Northwest Bducational Bureau, 104 Grover Annex Bldg., Fargo, North Dakota,
Has large selection of short plays, novels, and other listings. Tests
are $1 per copy with permigsion to reproduce,

outside readings.

SCHRAMMEL -GRAY HIGH SCHOOL AND COLLEGE READING TEST. 7-13; 25 min, Yields
scores for reading rate, general reading comprehension; measures compre-
hensive efficiency. Public School Publishing Co., Bloomington, Illinois.

SOME SOURCES OF CURRENT MATERIALS

AMERICAN EDUCATION PRESS
Columbus, Ohio

BARRON'S EDUCATIONAL SERIES, INC.
343 Great Neck Road
Great Neck, New York

R, R. BOWKER COMPANY
Paperback Books in Print
62 West 45 Street

New York, New York 10036

COLUMBIA SCHOLASTIC PRESS ASSOCIATION
Box 11, Low Memorial Library
Columbus University

New York, New York 10027

EDUCATIONAL RESEARCH COUNCIL OF AMERICA
Rockefeller Building
Cleveland, Ohio 44113

DIVISION OF SURVEYS AND FIELD SERVICES,
GEORGE PEARODY COLLEGE FOR TEACHERS
Nashville, Tennessee.

D, C. HEATH AND COMPANY
1815 Prairie Avenue
Chicago, Illinois 60616

Science Reasearch Associates, Inc.,
57 W, Grand Avenue, Chicago, Illinois

Forms D and E, Range: high school

Valuable for checking

(paperback book club ~-.
excellent selections and
teacher guides.)

(paperbacks and teacher aids-
free list of titles)

{semi-annual catalog of available
paperback books)

(Pamphlets on fundamentale of
newspaper, magazine, yearbook
production -~ 75¢., Other
materials - free list.)

(Staff utilization publications
including bibliographies on team
teaching, independent study,
flexible scheduling, end instruc-
tional materials center,) {

(FREE AND INEXPENSIVE 1ZARNING
MATERIALS - pamphlet.) [

(8econdary 8chool BNGLISH NOTRB-
BOOK - Bulletin of pertinent
data on teschiug of English,)



PROJECT ENGLISH

MERRIAM WEBSTER
Springfield, Massachusetts

NATIONAL COUNCIL FOR TEACHERS OF ENGLISH
508 South Sixth Street
Champaign, Illinois

NATIONAL COUNCIL FOR TEACHERS OF ENGLISH
508 Bouth Sixth Street
Champaign, Iilinois

PRUDENTIAL INSUKANCE COMPANY OF AMERICA
Prudential Plaza
Newark 1, New Jersey

SCIENCE RESEARCH ASSOCIATION, INC.
259 Erie Street
Chicago, Illinois 60611

SCOTT, FOREZSMAN AND COMPANY
433 Bast Erie Street
Chicago, Illinois 60611

SCHOLASTIC MAGAZINES

902 Sylvan Avenue

902 Sylvan Avenue

Englewood Cliffs, New Jersey

THE WRITER, INC.
8 Arlington Street
Boston 16, Massachusetts

Contact specific Curriculum
Center

(Dictionary materials: HISTORY
OF WORDS, OUR CHANGING LANGUAGE,)

(Frce catalog. Best source for
low-cost materials, bibliographies,
teacher aids,)

(BOUKS FOR YOU, a guide designed
for senior high school students,
Annotated titles,)

(Teachers' Guides to THE
TWENTIETH CENTURY TV PROGRAMS~
free -)

(A DEVELOPMENTAL . PROGRAM.)

(A Service Bulletin - free.)

(SENIOR SCHOLASTIC, PRACTICAL

ENGLISH, LITERARY CAVALCADE,

magazines useful in secondsry
high school English,)

(Creative Writing magazine --
school rate of $2 for 7 1issues-
free sample copy.)

RECORD DISTRIBUTORS

AUDIO-BOOK. Audio-Book Company, 501 Main Street, St, Joseph, Michigan,

AUDIO-PIDELITY, Audio-Fidelity Recordings., 770 Eleventh Avenue, New York 10019

CAEDMON, Caedmon Sales Corporation, 227 Fifth Avenue, New York 10016,

COLUMBIA., Columbia Records, Educational Dept., 799 Seventh Avenue, New York 10019,

DECCA. Decce Records. 445 Park Avenue, New York 10022,

EPIC. Epic Records, 1473 Barnum Avenue, Bridgeport 8, Connecticut,

FOLKWAYS. Folkways Records, 117 West 46th Street, New York 10036,

LEXINGTON. Lexington (Lecturn) Records, 57 Wheeler Avenue, Pleasantville, New York.

Libraphone, Libraphone, Inc., Long Branch, New Jersey.

LIBRARY OF CONGRESS. U, 8. Library of Congress, Recording Laboratory,

Music Division, Washington 25, D, C.

NASSP. National Association of Secondary School Principals, (a department of

the NEA), 1201 Sixteenth Street, NW,, Washiugton 6, D, C,

NCTE. National Council of Teachers of English, 508 S. Sixth Street, Champaign, Ill,
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* RCA,

SCOTT, FORESMAN, Scott, Poresman & Company, 433 E, Erie Street, Chicago 60611,

* SPOKEN ARTS. Spoken Arts, Inc.,, 92 Valley Road, New Rochelle, New York.
VANGUARD, Vanguard Recording Society, Inc., 154 West 14 Strest, New York 10011,
VOX, VOX PRODUCTIONS, INC,, 236 West 55th Street, New York 100!9.

% RCA VICTOR. Educational Services, Radio Corporation of America, Camden, New Jersey.

RECORDS

Hundreds of excellent long-play records are alco available at the Cleveland
Public Library, although the library provides no record catalogue at present,
The number of recordings is far too long to be included in this listirg, but
we urge all Bnglich teachers in the Cuyahoga arca to visit the Literature Room
and examine the shelf list, A wealth of material from Caedmon, Folkways, Decca,
and many other companies is included in the circulating collection, The library
encourages its borrowers to use the telephone to reserve a record, The Literature

Department will check to seo if the circulating copy is in the library and will
hold it for 24 hours.
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You've come a long way with us to learn all abou: our Up-the-

Down-Spiral English program. There {s more to come.

Twenty two additional projects are in the making and will be
available in pubiished form early {n 1969. A word about the grade
}evel and types of students taught by the Project Insight teachers
might give some {dea of what to expect in the illustrative programs

envisioned.

The projects on the junior-high leval (7-9) include two for
the disadvantaged. Projects on the senior-high levelyinclude
several stressing multi-media, two {llustrative school syllabi
for all-girl schools, and several compos{tion-centered programs.
The range of students tauught by the Project Insight teachers in;
cludes the 50 as well as the 150 1.Q., the suburban as well as
the inner-city youngster; and the student from the public as uelll.
as the private school bhackground.

For additional information‘regarding these in-the-making
projects, please contact

Sister Mary Owen, S.N.D\.
Project Insight Director

5103 Superior Avenue
Cleveland, Ohio 44103
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