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ABSTRACT

An experimental version of the one semester high
school sociology course, "Inquiry in Sociology," was taught by 222
teachers throughout the United States in the spring of 1969. The
purpose of this field test was to learn something about its relative
success in rural, small-town, suburhan, and central city schools, and
with students of various socio-economic backgrounds, abilities, and
aspirations. The techniques used were: 1) visits by staff meambers who
observed classes in session and interviewed both teachers and
students, 2) multiple-choice tests, and 3) an essay test. Students
expressed a generally high level of interest in the course, with the
high points at the beginning and the end. Despite the fluctuations in
interest, the objective tests indicated a uniformly high performance
and a low correlation of less than .12z hetween interest and
performance, and a consistently high correlation between ability and
performrance. Critical thinking skills in analyzing social problex
siteations from a2 sociological perspective wore neasured by the essuy
test. The students appeared vo have a good grasp of substantive ideas
and concepts, but a considerably less adequate grasp of sociological
methods. Certain substantive weaknesses and the effect or teacher
style are also aentioned. SO 000 241 is a related document. (SBE)
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A NEW SOCIOLOGY COURSE: SOME RESULTS OF THE FIELD TEST

F. Lincoln Grahlfs

In the spring of 1969 an experimental version of the one semester high scho-l
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sociology .course, Inouiries in Sociology, was taught by 222 teachers throughout

the Unite” “*ates. The purposes of such an extensive field trial were several.
This course had been a major effort of the project, Sociological Resources for the
Social Studies and the best information possitle was desired for use in its final
revision prior to publication. In addition, it was desired te¢ learn something
about its relative success in rural, small-town, suburban nd central city schools,
in different parts of the country and with students of various socic-ezonomic
backgfounds, atilities and aspirations. During the plauning stage hopes for a
third kind of information erose; this 1ast wouid be some insight into the most
effective way of preparing teachers to use these materials.,

A variety of techniques was erployed for the purnoze of obtaining data.
There were visits by staff members who observed classes ir gession and inter-
viewed both teachers and studeats., There vere also multiple-choice tésts and an
essay test. Unfortunately no control vopulations were used for the tests, never-
theless they provide some valuable diagnostic fnformation,

A paper presented by Lr. Grueme Fraser at the 1969 meeting of the Amerfcan
Sociological Assoctiation discusscs in detail some of the attitudes and opinions
of students and teachers concerning the course. Tu recapitulate driafly from
that paper, students expressed a generally high level of interest in the course,
but the high points of interest were at the beginning and the end; teachers
thougit, also, thnt the first end last parts of the course had the greatest rele-
vance to the students, thus accounting for the higher interest at those points.
It shold, hovever, by noted that teachers pave the entire course satisfactory
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concepts and stimulation of student thinking and discussion.

I have, of course, gone on record elsevhere witi the opinicn that intere:zt
to students is important, but should not become such a goal of curriculum
designers that they sacrifice other important considerations in its pursuit., I
think the.desisners of this course have handled the matter of interest admirably.
It starts with material that i{s relevant and interesting to the student, thus
getting him off to an enthusiastic and fruitful start. In the middle it contains
some of the necessary end important elements whicin do not generate such high
interest; then, finally, it concludes on & hifh interest level.

Despite fluctuations in interest there is a uniformly high performance and
a low correlation (lers than .12) between interest unt perfornance.

Let us lock more specifically at the statistics from the objective tecsta,
There was a combined total of 159 multiple-choice questione on the four tests.
On thesc tests there was a consistently high correlation between obility and
performance, an insignificant correlation between interest and performence and a
high correlatior. of performance with both the student's educational aspiration
and his father's education. These correlacions certainly scem to bear out the
contention 1 have made previously {hat we should not go overboard in trying to
make naterial interesting. Make it as interesting as poasibl;, yes! But, in
any course of study there are segmaents vhich are At one and the same time both
necessary and vital and also lacking in popular appeal. We should not, in an
attempt to be popular, slight these topics. I might 8lso note in passing that
there 18 only a negligible correlation {.03Y) between interest and ability.

Certain other features emerge from the test results, such as the fact that
rural students did slightly more poorly than all others, and central city stu~
dents wvere next to rural students. Also, students in the sourthern part of the

country did slightly more poorly than students fron other sections of the country.




It mﬁst be noted, though, thet thesu differences were guite small and thut they
might well be partly caused by the kind of selection which operated in obtaining
classes for the trial of the course,

What did the students take away from this experience? Analysis of the
response ﬁatterns for the several tests reveals a number of features. First,
there appears to be a definite veskness on the methodological side. If we
isolate the questions which deal with social research technigues, methods snd
vocabulary we find performence quite poor. Half of these questions were missed
by a majority of the students where:¢s only about A sixth of the substantive
questions fall into that category. The students, then, aprear to have a pretty
good grasy ;f substantive ideas and concepts but a consideradbly less adequate
grasp of sociologicul rethods.

There are a few small substantive deficiencies which show up in the test
results. There seems to be & tendency for the students to accept geographic
determinism; they seem not to perceive that ascription of roles inhibits change;
they fall prey to a misconception common to beginning students in socfology vhen
they identify kinship as A necessary ingredient of the primary group, The last
point s, I suppose, largely attribtutadble to the fact that we always cite the
fazily as an outstanding example of a primary group. Many students thought
coercion vas the conirol of others through persuaéive argurent, vhereas the course
defines it as implying the use or :hreat of physical force. Finally, a numder of
questions relating to specific elements of the civil riph*s movement in the United
States were included. All these thines have been drought to the attention of the
appropriate SRSS staff members and hopefully they will have been remedied in the
pudblished version.

Certain things are quite difficult to measure in a precise way. ¥e tried to

include in the multiple-choice tests & large numdber of questions vhich require




the student, to arply whot he has lerraed.in new concext,. Cenera®ly, the results
were carcvyoping in this rognvd, vt e wardted to po o LIC Jarthor. How conld

the sladent think through s rocial gituntion? To nngver Lhis wo nad ccme of the
clagsaon rocperd to an 2sasy quention coprcerning inter-rroiip tensicns. Again, the
resulte véro Quite ercoursginrc. Students Camonstruted 3 zood grusp of such con-
cepts ae storeotyping, social class, types of authority cond the relationship
between group purnvose end attitude. 'Mhoy also opnrepriately cited studies from
the text which applied to tie prodlen, and male sore rather scphisticated cozmentis
ahout the rele of the churcehi.

One thing people freguently ask about sociological course materials {s
vhether the& vill encounter di“ficulty because of family or community value
systems. 8RS8 has been conscious cf and alert to this from the beginning.
Inevitadly, too, there have Lesn exireme rcactions by irolated individuale, bdbut
‘hese have een minimal. “n thie jonnection, students weve nsked uvon cowpleticn

cf Inquiries in Socionlogy what usracts of the course, if any, they found offensive,

Approxinately 871% said nothing vas offensive to them, dbut 1L is intcresting to
note that s large part of the rerainder indicated that they vere offended not by
the material, but bty the teacher and his/her handling of it. This dbrings re to
a zost inmportant point, '

8RS8 {s coumitted to en inquiry approash in instruction and SRES materials
have teen designed with that in mind., 1t becomes increasingly evident, as one
vorks in this area, that the teacher is a cruclal 1ink ir the process. We the:ie-
Tore tuilt into cur student questicmtire ¢n 2'tevupt at mcasur.ng the exteat to
vhich a particular teacher's classrcon was incuiry criented. Resronses to these
questions and atudent ackisvement on the rultiplae<cheice 'eets show a negligidle
correlation. At thie stare 1% is impesefitie to e£ay vheilior the instrurent was
{nadequate or the zateriels ave equelly effactivr vithin a vide variation of
teachlr s style.
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We were, at this point, still concerned about one thinz. We often say in
the scciul sciences that we want our students to emerge with an attitude, a
stance, an affect, which has, among other things, been referred to as a

"sociological perspective." We have all wished we could meesure this quality,
but hnven;t ruown how. ¥inalliy, after muich delidberation, Vr. Hering and I care
up with an instirument which we think taps one dimension of this affect.

The percon we seek, we said, is one who resvonds to sociul questions by
investigating the alternatives befove he acts. So we devised a zeries of orob-
lem situations, with four ;possiblie recponzes to each one: two cf the resyonses
in each cace advocate immediate action and two indicate investigation firat.
Our instrument has four such situnticns.

For this instrument we ranapger to obtain control porn]afinns. The instru-

ment was acministered to 100 clmsees who had studied iInouniries in Sociology,

to 20 classer who had studied ceciclorm using ancther text, and to 30 classes
who had rot studiceu sociology et all. Vith only four {tems, our potential
range of scores is only O to i and we can't hore for statistical significance.
But the results are, ncvertheless, encoursring. [he rean ecore*for those vho
had no sociology was 2.C6, for these who studicd sociology with another text

vas 2.90 and for those who studied Injuiries ir Sociology was £.0h,

in conclusicn, let re say this. Nr cne set of rmaterials is gc'ng to please
everyon~, anil this course is no erenrtion. By and large. though, the negative

donrents cancel each other cul and, in total, come 7 "1 a  :al)l poriion of the
trial populaticn. Thus, & Tew Lhought we ~rer "“Led a white racist rosition while
a few cother:s thoug. t we were too btiack oriented, a few thouiht the writing style
too difffcult vhile a fev others thought it over-simﬁle ard "talking dovn" to then.

We have attemplted to exanine inquiries in Sociclecy ee theroughly and from

as rany vaniege roints as possible. ¥We have even triad zene nev aprroaches vhick

’Tﬁe higher ihe score *he rreater the tendercy tcvari inveztieation.
LS




need further developrient themselves. Ye found a few emall problems which we
hope will be remedied in the revision which is now in vreogress, HNevertheless,
the receplion of this course has Leen generally enthusiastic and the enthusiasm
seerns justified.

it is ry feeling that a significant part of this course's success lies in
the fact that its developers have attempted at every step to maximize partici-

pation of sccial studies teachers in ite development.




