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ABSTRACT A )
_ ' : An experimental study was conducted to determine
‘whether the kind of homework a teacher gave made a difference in

7 academic achievement in elementary school children and whether
homework such as collecting, observ1ng, listening, and constructing
‘models improved reading ‘ability. Subjects were nearly 700 students in
grades 4 through 6 in two schools in Tempe, ‘Arizona. The chlldrenff‘
‘were from-all socioeconomic’ backgrounds. Individualized earichment
-homework (IEH) ass1gnments were glven to groups of the students for .
the first 16 weeks of the schaol year in reading, spelling, 1anguagej\
arlthmetlc,’s001al studies, and scienie. The students were given -
complete freedom in how they planned their homework. Tests 1nd1cated
that the reading ablllty of these ckildren benefited from IEH; that’
‘when' children. are actively involved in their own learnlng, structured
to their own personal interests, gain in ability in handllng readlng
vSklllS beccmes apparent. (Ruthor/WH)
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: ANfINVESTIGAIION OF THE EFFECT OF INDIVIDUALIZED
ENRICHMENT HOMEWORK UPON. ‘THE ACADEMIC ACHIEVEMENT
OFjCHILDREN IN THE FOURTH FIFTH AND SIXTH GRADES

Introduction’

Can homework such as collectlng,

eleme t Ty schoolichlldren°
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Structure of the Study

Individu-r.lized enrichment homework (IEH) assignments were giveﬁ fé‘groups
ofv4th, 5th, and 6th grade students over a period of the first 16 weeks of
the acadeﬁic yea:lin 6 subject areas; Reading (Word Meaning, Paragraph Mean-
ing), Spelling, Language, Arithmetic (Computations, Concepts,'Applications),
Social Studies, and Science. These assignments were separate from a textbook-
type éséignment and were worked entirely outside the school enviromment.
Two assignments per subjecf area were given every four weeks with a minimum
time limit set per assignment for éach grade level. Fourth grade students
spent aimihimum of 20 minutes on each assignment; fifth grade stﬁdents spent
30;miﬁutes; sixth grade.students gave a minimum of forty minutes to each
'.éssignmeﬁt. There were no maximum time limits imposed. Nor were students
'rQQuired to compléte their homework. However, for the purposes of the
.‘expefiméﬁfal control design of the study itseif, only children who had com-
'pléted at least two-thirds_df their aésignments were entered into the final
.'ahaljsis of méasuremeﬁt of aCédemié achievement. These students' test reéults
'*Wefe measured"agaihst groupé of 4th, 5th, and 6th grade students who were
givéh;no'iﬁdi§idﬁélized'enfichment'homewbrk in the 6 subject qréas during
“'the'éame'périéa of time.
 Fof»thé’ﬁo$t part,‘the indiVidﬁalized'enrichment homework assigmments
.,ﬁere;s£Udén?ASﬁ¥u¢tufed. The students were given complete freedoﬁ in how
they planpediﬁhéir‘homewdrk;  Wifhtthe;help of their teachers they analyzed
theiripﬁn‘ﬁééds in the given areasland were guided in an assignment which
'they wére”Eapabie 6f handiing taking‘iﬁtd account a number of considerations.

These considerations were special interests, academic ability, academic needs,
. , . -
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extra—curricular activities, home environment, and availability of resources;
Even though.they had teacher guidance, the student was given the ultimate
“choice of the kind and depth of»assignment Le or she wanted to pursue.

The individualized enrichment homework assignments were varied. They

'.-;ranged in: depth 1n the areas of reading, writing, collecting spncimens of

all kinds, observing numerous varied 51tuations, construction of models and
-'realia,.listening for d1vers1f1cation and d1st1nct10n in var1ed environments,
j'and researching by employing different techniques. Immediate positive '
T.feedback to the student u51ng various methods. was employed by the teacher.

' Results of IEH and its Effect on Reading Ability

Academic achievement was measured on the 1964 Stanford . Achievement
43Test Battery (l) : Taking the Battery.as a whole, the academic achievement
lin terms of grade equivalent scores. were alil in favor of the students who had
b TIEH (Treatment Group) as against those who did not- (Control Group) The -
.fanalysis of the data in Reading (Word Meaning, Paragraph Meaning) achievement
l alone produced a large significant difference in favor of. those who rCcered
i;IEH as aga1nst those who d1d .not. The follow1ng tables show these resultr
7'in terms of grade equivalent scores: - |

Battery as a Whole

Grade Treatment Group _ Control‘GroupA
5.3 a5
6.1, . - . - 4.8
) 507

71
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Word Meaning
Grade Treatment Group Control Group
4th 5.4 4.7
5th 7.0 5.0
6th 7.6 6.1
Paragraph Meaning
Grade Treatment Group Control Group
4th 5.4 4.7
5th 7.0 5.0
6th 7.6 6.1

In Reading achievement alone, the fifth grades, according to grade equi-
valent scores, received the most benefit from IEH. However, there was a
significant difference in academic achievement in all grades which had
individualiéed enrichment homework as against those who did not. When the
data was ;nalyzed according to I.Q. groups, that is, low, medium, and high,
for the purposes of the experimental design, it was found that all groups
received proportionateiy an equal amount of academic achievement.

Implications for Reading Achievement

The results of this 16.week study clearly indicate that when children
‘areiagtively ipvolvéd in their own learning structured to their own personal
interests,. gain in ability in handling reading skills becomes'apparent. Even
“though many initial homework assigmments in any academic area may not be reading‘
éssignments per se, they do lead to extended learning which inevitably involve
the use of reading skills of all kinds.

As indicated in this study, a pupil-centered classroom along with positive

1
feedback and teacher encouragement are necessary elements to produce independent
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readers. Teachers of reading need to understand that to produce results of
' the kind reported in this study means that there should be an emphasis on
the child's special interests, academicvabiiify, aca&émic needs, extra-
curricular activities, home environment, and availability of resources. This

is 1nd1v1duallzed enrlchment homework."
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