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CHAPTER ONE

Introduction

The Purpose

Reseafch on varidus aspects of education.has long
heen recognized ss a significant means of expapding aﬁd
refining the knowledge‘gpon which soclal work practice
is based.l In recent years there has been a marked
increase in the amount of research related to social
work education.Af Such an increase 1n research.studies
reflects not only tﬁe demand :or new knowiedge, but
also an increased demand for a scientific stance in
-goclal work education;

Despite’the quantity of research oﬁtput,however,
little is known as to whether classroom instructors
and practitioners in the field are aware of the empi-

.rical results or theoretical notions available from

‘those research studles. If such findings or ideas are

* All upper case letters refer to footnotes which will

" appear at the end of each chapters. Numerals in paren~
theses after names of authors indicate the research
studies reviewesd and the abstract in the appendix._
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known_to them, one may wonder to what extent the know;_
ledge gained has beeﬁ utilized in practice and applied
to teaching. Ir they are not aware'of these findings

or ldeas, one may then wonder whether there is a lack
of.communication amnong educators and between researchers
and practitioners, Then too, 1s there an over-abundance
of.research~1n one area with other areas neglected?

And can we forecast the future development of SOcial
work eddcation on the basis of the.present trends in
research?

Practically speakling, no one can produce a eatis-
factory.answer to the dpestioﬁs'raised above in one single
investigation. The aims of this survey'are:

'1) to identify, describe, and analyae research

| related to social work education,
- 2) toeprovide a clascified abstract of relevant
| research, and .‘

3) to provide and call attention to major trecds.
and gaps in research related to social work
education,

It is hoped»that by taking such a beginning step

this survey may serve to disseminate existiﬁé research

o related to social work education to those who are‘or will
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be engaged in undertaking reseaféh, aﬁd té facilitate
its uée by those who are concerned with the planning
aﬁd operation of social work education programs. It is
also ﬁoped that the findings of the survey may helé to
provide a foupdation fbr-an expanded program of educa-
tional research as a regular part of the operation of
schools of sociél work in various parts of the country,
and éf the Council on Social Work Education on the

ﬁafional level.

Definition of Terms

_ ﬁesearché Reséafch or research study is defiﬁed as a
'systemic 1nvestigation in ﬁhe search for. factual and
. Q.inferential knowledge, resulfé of which have been made
" available to the public. |
| Research studies for this survey have been
"claésifiéd-as follows: | |

Administrative Statisﬁical Inquiries: A c¢ollection,

compilation and analysis of factual data from which a
~ description of an existing condition or activity may

be provided.

Historical Research: A systematic and objective

location, evaluation and synthesis of evidence that fits




into a significant time sequence in order to establish

facts and draw conclusions concerning past events.B

Exploratory Reéearch: A method uséd to gain.familiarity
with_a phenomencn or to achieve new insight into 1t,
ofﬁeh in order to formulate a more precise research
problem or t§ develop hypotheses.c Data, eithef brimary
of secondar&, may be géthered from a sample drawn from

a small population, and should be tréated as heurilstic
rather than definitive.

Survey s may be defined as any procedure in which data are
systematically collected from a sample drawn ffom a large

population through some form of direct-sdlic‘itation.D

Descfiptive Research: A method employed in studies whose

" chief purpose ranges from providing the description of
bPhenomena to testing relationships betweén variables
without ascertaining what caused them;E Data, elther
primary or secbn@ary, may be éathered froﬁ a sample
Adrawn ffom a small population and should be tfeated

~ as conclusive rather than suggestive,

Experimental Research: A sclentific investigation in

which variables are manipulated and‘conﬁrolled and their



effects upon other variables observed.F

For the purpose of this survey a sample size

of over 500 subjects or records of subjects, or 50

agencles or iInstitutlons 1s considered a large sample,

and below that is a small sample.

Educgtion: The term refers to profeséioﬁai
gduqation_and 1s defined as a process of preﬁaring indi-
' viduals for bveginning practice in the profegsion by pro-
vidingllearning experieﬁcés_in which relevant knowledge,
skills, and values may be acquired in a degreelprogfam.
Sihee in-éervice training or'educétional programs are
géﬁerally conducted wifhin gn-égéncy'S'sﬁructure, rather
than 1n a school setting; they are}not‘considered as
" the kind of education defined in this'su:ve&.

 PFor the. purpose of thié éurvéy the_conﬁent of
sbciai_work_education 1siclassified as follows:
| ‘.vHistéfy and Philosopﬁy of Social Work Education‘

. Manpower Supply of Social Wofk Education

. Cﬁrriéulum in Social Work Education

. Instiﬁutional'Characteristics and Inter;

Insfitutional Relationships in Sécial Work

Education
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- Sub-categories within these areas are included.;n
Chapters III, IV, V and VI.

It-éﬁouid‘be pointéd out that ﬁoth classifications
of research and educatlion are afbitrar&.- Ideally,
categbries ﬁithin any area should be mutdaily exclusive,
univocal and'exhaustive.G However, such a requiremént
is difficult.to meet. The élassificétions used in this
survey serve only as an operational framework éllowing
for moré coheSive and fécused presentation and analysis.

In addition, the fo;lowing abbreviations are
used in‘the survey: ) |

CSWE: Council on Social .Wgrk Edltlcation.

HEW : Departmgnt‘of Health, Education and Welfare

ﬁASW:--Natipnal Assoclatiorn of Social Workers

L

Related Literature

‘One of two studles on which the framework of this

survey was based 1s.Pihs' Education: Its'Contribution to.

Manpower Equétion.(39) As a result of a thorough search

“of availlable data about social work manpowef,'Pins

. provides a comprehensive description of enrollment, stu-

dent bodieé, and graduates at different levels 1in soclal



work gducatidn. The findings of his study no only
point oﬁt the gaps in knowledge on soclal work man-
bower,:but also present a substantiéi 1nventor& of the
needed educational research of which this survey is a

part;'

The other is Finestone's A Memorandum on.Research

into Social Work Education.! He initiated a first step

 1by.présenting_an 6verview of the complek structure
and’proééss of education into which a classification
scheme of research filts, It”is aléo his suggestion
that research be directed éoward the following areas:
(l) sdcialvﬁork'manpower, inciuding consideration of
goéh input ahd output,variabies (2) thé educational

_ system;~inc1uding questions aboué échooi sfruéture,
program process, and personnel, and (3)'the.network
of'inﬁerSystem contacts, including q&eétions about
relationships thét have a bearing on organizational
8tructure and curriculum developmént. The major pof- |
tion of the clgssification‘scheme suggeéted.by Finestone
sérves aé.a mpdél of this survey desién,.though'some re;
- vis;ons-have béen made ih ordef‘to fit 1t to ‘the nature

of this survey.



There are a number of studles published in recépt
years, éimilar in nature to thié survey, but covering
content areas other than social work. One of the ambi-
tious. undertakings was. the report of the Committee on
Evalﬁation of Research by the American Education Résearch
Association.; Of 827 articles published in 1962 a sample
of 125 was drawn and reviewed by 125 judges, 98 percent
of'whbm possessed a doctoral degree, 'and 75 percent of
whom'have'supérvised déétoral dissertations. The results:
of the study reveal that the majority of educaﬁional_
research articles published in 1962 were defeétive;
and that the quélity of educatibqal research #fticles
published in journals of feléted professiohs was superior
%o thaf of educational research articles published in
educational journals in 1962 |

Studies on teaching methods, most of which were
published between 1958 and 1964, were reviewed by
Johnson as a basis for possible revision of college
courses on methods.J  Of sixty sources, eight deal
: wlth definitions of 1nspruct;on-and téaching, five
' with teachers, nine with_groupiﬁg, 15 with heurilstic

method, four with problem solving, and 19 with creativity.
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- A content analysis wés conducted by Taber and:
Shapiro on 124 articles from three leading social
'ﬁork Journals covering ail the years of publicatlons
through 1963.# They e;amined the professional iitera—
~ ture focused aroﬁnd the'question of knowledge buillding
in social work. It was found that three subject areas-
“the feaching of séeial work, public assistaﬁcé, and
private fémily servlice -~ each accounted for 10 percent
of the_articles. Aithough a sharp 1ncreas§ in the amounfﬂ
of research material was found in.each Journal, only 21
percent of the material w#s verifiable in the'last'time_
period - 1950 to 1963. |
o .In her study of 48 doctorél dissértationé in
.social'ﬁork on mentai’heélth from 1934 to 1966, Trembly
‘found that the great majority_pf investigatiéns-ﬁsed
expioratory and descriptive research'methodé, and on}y
:two studles used experimehtal methods.L Almost all
dissértations she reviewed constructed fheir own inSirq—
ments for data collection, and validity and reliability
"of the instrﬁments were usually not détermiﬁéd.
In summary, a re&iew of a limited numbef of

studies related to the research on educatlon and soclal




work conducted in recent years indlcates that a survey

of research in social work, and in soclal work educatlon

in particular, deserves special attention.
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Footnotes -

A,

F,

The lncrease of researzh related to soéial work
education is discussed in the firut section of
Chapter II.

Modified in accordance with the definitions in
(1) Carter V, Good, ed., Dictionary of Education,
2nd edition, (New York:. McGraw Hill, 1959) p.
and (2) Walter R, Borg, Educational Research: An
Introduction (New York: McKay, 1963) p. 188,

Clair Selltlz, Marie Hohoda, Morton Deutsch and
Stuart Cook, Research Methods in Social Relations,

Revised ed. (Holt, Rinehart and Winstoen, 1962) p.50 '

Modified in accofdance with the definition in
Charles Glock, ed, Survey Research in the Soclal

- Sciences (Russell Sage Foundation, 1967) p. 67

Modified in accordance with the definition in
Carter V. Good, Dictionary of Education, (New York:
McGraw H111 19595 ' . . .

Donald T Campbell and Julian C, Standey,.
"Experimental Design for Research on Teaching" in

'N.CL. Cage, ed., Handbook of Research in Teaching -

(Chicago: Rand McNally, 1963) p. 171.

~3.I. Guilford, Fundamental Statistics in Psychology

and Education, 4th edition (ﬁew York: McGraw Hill,
1965) p.13. . .

Samuel Finestone, "An Memofandum on Research into
Social Work Education," Journal of Education for
Social Work, I (1), 1965, (New York: Council on

Social Work Education) pp. 18-25.

.Committee on Evaluation of Reseéfch of the American.

Educational Research Assoclatlion, Edwin Wandt,
Chairman, "An Evaluation of Educational Research
Published in Journals,“ Washington, D. C.. The
Association, 1967.



Bernadine Johnson, "Review of Recent Research on_
Methods of Teaching," Illinoils Teacher of Home
Economics, X (1), 1965, :

Merlin T_ber and Irish Shapiro, "Social Work and
Its Knowledge Base: A Content Analysis of the
Periodical Literature," Social Work, X (4),
October, 1965). :

Grevilda Trembly, Social Work Research in Mental
Health: An Analysis of Doctoral Disseratlons,
1934-1966 Unpublished Master's Thesls, University
of Ci Connecticut, School of Social Work, 1966.
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CHAPTER TWO
Methodology

Scope of the Survey

. Broadly speaking, the definitions of research and
edueation together with théir classifications stated in
Chapter One provide a statement of the limits whithin
which the study applies. In addition, the sur&ey is -
limited to the period from 1960 to 19688 This 1s
partly'beeause the research (especially on manpower);

prior to 1960 could be readily summarized from the

l existing studies,'and partly because there hés been a

- marked expansion of research related to social work

education due to a number of factors, They include:
I. . The birth of a new bi-annual publication
| under the title; "Journal of Education
for Social Work" iﬁ the Spfing of 1965.
. II, The expansion of the existing quarterly
| puﬁlication, "Social wOrk:Educétion 
Reporter" 5186 since 1965, |

Both periodicals are official publications

-13-



of the Council on Social Work Education,
and are the only national-periedicals
avaiiable in the field of soclal work edu-
cation in the United States and Canada.
III. The increase since 1960 in the number cf
o recipients of doctoral degrees 1n_soc1al
work whose dissertations'are generally
regarded as a valuable contribution to
research. .Therinerease ih the number of'

doctoral degrees'can be shown as follows:

Period ©° Number of Doctoral
degrees awarded in Social Work

1920-1959 = 215

1960-1968 . 394 B

The stﬁdy is further limited to materlals drawn

. '
from the fbllowihg sources in the United States.and Canada:

I. Doctoral theses and. dissertations in colleges
and universities.

Dissertation Abstracts, University Microfilm
Library Service, Ann Arbor, Michigan. Vol,.21
(1960-61) to Vol., 29 (May 1969). Index to
American Doctoral Dissertations, University
Microfilm, Inc., Ann Arbor, Michigan. Vol.21
(1960-61) to Vol. 27 (1966-67). Social Work
Education Reporter, each December issue from
1965 to 1968, Social Service Review, each
September issue from 1960 to 1968




II.

I1I.

VI.

Abstracts and Indexes in Social Work

Abstracts for Social Workers, NASW, 1965

to Spring issue 1969. Index to Articles
Appearing in Social Work Education Reporter
and Journal of Education for Social Work,
CSWE, 1965-67.

Soclal Services Review, 40 Year Index,
(1927-66).

Abstracts of Research and Demonstration
Projects on n Social Welfare and Related
Fields, HEW, 1966.

Abstracts and Indexes -in Educatilion and
Related Disciplines,

Education Index, Cumulated Vol. 7 (1959-61)
to Vol. 40 (1968).

ERIC, Research in Education, HEW, 1966 to
Vo. 4, No. 1 - 5, 1969. T

Book Review Digest, 1960-68.

Psychological Abstracts, 1960 - April, 1969.

Sociological Abstracts, 1960~ April, 1969.

Leading Social Work Journals

Journal of Education for Social Work, 1965-68.
Social Work Education Reporter, 1960-68.
Social Work, 1960-68.

Social Service Review, 1960-1968.

‘Social Case work, 1960-68.

Smith College Studies in Social Work,1960-1968.

Reports of Research Studies: published or
avallable to the public,

List of research related to social work education
supplied by deans and directors of schools of
social work in the United States and Canada.
Responses were received from 50 schools out

of 67 to which letters were sent asking for
assistance In identlifying research undertaken
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"and completed by their faculty and students.
Coples of initial and follow-up letters
and a l1list of schools responding to the
inquiry are in the Appendix I, II, and III.
Master's theses and projects have been
excluded from this survey.
The reason for inclusion of the major abstracts
and indexes 1s twofold. First, most of the abstracts
and indexes cover a largebtolume of publications including
periodicals. Individuals can hardly go over all available
publications within a limited period of time. Further-
more, few libraries subscribe to so many periodicals.
For: instance, the total number of periodicals repre-
sented in “Abstracts for Social Workers" in 1967 (Vol 4
No. 4) was 197 and ‘the total number of periodicals re-
. presented in "Psychological Abstracts" in 1968 (Vol. 42)
was 519. Secondly, it serves as a double check, even
though.there are over-lappings among abstracts and
indekes._'Thus. it is hoped that the chance of any research'
" related to soclal work education not being ldentified
. and reviewed can be reduced to a- minimum.
Traditionally, a doctoral dissertation is regarded

as an unpublished document. . Since most-doctoral éidder-

tations now are distributed to the public through the



_medium of microfilm, they are published documents in this
survey.

_It 1s quite common that a summary of a doctoral
dissgrtétion or a research project has also been published
in a periodical or in the form of a book. In such a
case, the followlng principles are applied éo this
survey: . '

| I. In ordér to avoid duplication, article

. ﬁaéed'on ei£her an entire dissertation

or a portion of a dissertation related
to social work educgtion appearing in a
periodical is not regarded as.a separate
study. Only the dissertation is éounfed
aé'a study. |

1I. A published book based on éither the entire

N 'dissertat_ion or major portions of a dis-

sertation reléted to social work education
is counted as a study. The dissertation
is no longer counted és a separate study.

III. Unless the pub;ished.report of an original

research project is not évailable, an article




m based on the research
project is not coﬁnsed.as a separate study.
- o On .the basis of the above delimitations and sources
of the survey the total number of research studies |
that have been identifiec and seleeted for review in
Aaccord with their titles listed 1n the abstracts, in-
deies,sdoctofal dissertations;-periodicals, books, and

t

project reports is shown below:

' Type of Publication " Number _Percentage
Doctoral Dissertations ' -45 | 52
Articles appearing in periodicals 19 ‘ 22

" Reports of research projects and 9 11
. mongraphs
Books and -articles. appearing 1n 13 .15
books
Total ' 8 100

Method of Presentation and Analysis

'Thefe are two ways of presenting and'analyzing fhe~
research studies reviewed in this survey. One is that
the research studies be presented in accord with the
research classification, - This would 1ndicate whether
there is a shortage of.one type'of research or another,

such ‘as _historical or experimehtal study, in the total




-19-

<&t

A

~ i

educational program, The other approach is that the )
review-be focused upon the educational areés studiled,

This would reveal whether there is a lack of research
in a particular category of educational processes or
activities, such as manpower input or teaching mééhga:”
Although Chapters Three to Six are presented in.éécord
with.the latter approach, a number of research studies
reviewed are‘tabulated and presented in Chapter Seven
.in terms of both research and educational classifica-
ti&ns.{ | | |

Abstracts of all identified research studies

| are included in the_appendix; Since the abstract
conslsts of study purpose; methodology and major findings
s or desériptioﬁ, there 1s no need to repeat such materials
for each research study in the review. In other words,
:eseérch studies pertinent to a particulér area of .
programs, activities{ or processes 1n soclal work edu-
cétion are identified and grouped 1ht0-an appropriaﬁe
section if possible, but the review 1s made only on a
selective basis. Because of thelr lafger representation
speclal attentlon is being giveﬁ to studies on the

national level.
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Before reviewling research felated to varlious
subjects in the fourAeducational classifications,.efforts
wlll be made to provide a brief discusslion or list gf
méqor variables dealling with the pertinent areas. This
* merely furnishes the varioﬁé types of research thét'
have been undertaken in educatioﬁ in.éeneral or some
fough l1deas that could be explored. Such a.discussion
or list df varlables cannot represent an exhaustive
inventory of research in soclal work education; however
it 1is hoped that it would reveal, after a review of
all studles identifled, the gaps in current researéh
in socilal work education. o
However; opiginal}yiit>had not been planned to
offer é critical review of the research studies identifled.
Opinions or points of view are expressed occasional;y
by the investlgator, especlally where research design
seemed questionabie. Such opinions, however, do-not

necessarlly represent the officlal position of the CSWE,
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Footnotes

A,

There are two exceptions; both studies had been
completed in 1968 but reports were not made
avallable before early 1969. One by Jones, Ernst,

‘and Osgood (51) is a study entitled, Evaluation
~of the University of Missouri School of Social

Work Experimental Program. The other by Gordon

~and Schutz (60) is a2 study on.field instruction

research project,

The list of 1968 doctoral recipients in social
work as listed in Dissertation Abstracts, Index
to American Doctoral Dissertations Social

Work Education Reporter and Social Service Review

were not complete at the time this survey took

Place in early 1969. Although efforts were
made  to include those who had completed their
dissertation but whose names were not 1n any one
of these publicatlons, a few may have\excluded
from the survey.



CHAPTER THREE

Research gg_HiStory and Philosophy

of Social Work Education

This chapter consists of two sections: research
on the history of social work education, and research

on the philosophy of social work education.

I. - Research on History of Socilal Work Education

- - -Although social workers ordinarily deal with the
current status and functioning'of people, individually
or in groups, they cannot carry out this work effectively
without investigating past activities of the individual
.or group. This is because each of the past movements in
a manis lif'e directly or indirectly influence présent-
day euents snd changes. This seems to be a universal
truth in all human activity and endeavors 1nc1uding'
educatisn. For instance, some new 1deas concerning
currisulum and teaching 1n‘sociai work today bear great .
similérity to the educational theory of earller days

in the history of the profesSion. Unless a bridge can

be constructed between presumably néw ldeas and former

-22.
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ideas that have not always been kept iﬁ clgar focus,
efforts may be wésted and problems may remain unsolved.

Generally speakihg, the kind of educational problem
that historical research is concerned with includes
the histor& of national educational organizations, the
histofy of schools, the history of curriculum and man-
power devglopment, the.history.of education in relation
to that<of other disciplines, and even the life of an
outstanding educator.'

.. Among a number of historical studles, one conductgd
by Levy (1) in 1968 dealt with a broad area of'inéuiry
.1n sociai ﬁork education gnd practice'covering a period
of over a half century. Desﬁite'some valuable materials
concefﬁing soclal work educatlion, the study is mofé or
less éxpioratory in nature ;n view of the limited subject a;aas
contained in the monograph.

In his study of the 50-year-hist§ry of,the School
of.Appiied Soclal Sclence, Case Western Reserve University;-
Campbéll (2) reviewed the.éontributions made by five
deans in tﬁe.school's history. His analysiS»reflects not
'only the development of one schﬁolibut aiso some basic

philosophy and trendé-in social work education in general.
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In the area of curriculum development, Hellenbrand
(3) studied the major trends 1in the developmenf of social
éaéework pﬁacticé and teaching durling the period of
1918 and 1936 while Sikkema (U4) searched for objectives
of field work in social case%ofk from 1898 to 1955,
The two studies have different aims and are different
in nature, Therefore, a comparison of the two studies
. would not be too meaningful,
In her study of.the deVelopment of group work
.edﬁcatién in nine schools of social work in the United
States from 1919 to 1949,-Ma19ney (5) describes how group.
ﬁork faculties of the schqdls weremaétive in.gainihg
acceptance fog group work as a soclal work method. . The
 study reveals the role that the faculties orrschoois 
of sqcialrwork played in the séarch fﬁr a profeséional
- 1dentity. | _
The historical studieé briefly descfiﬁed_above
1n-no;wéy represent the histofy of social work éducation;
_'They did, nevertheiess, take a béginning.step in the

field of historical research in soclal work education.




Research on Philosophy of Social Work Education

In presenting research on éhe philosophy of
social work education we are faced with a terminolo§y
gical problem. In current sociél work practice and
teaching we are familiar with the term "value", but
the term "philosophy" is somewhat stranée to éome.of
us.® The two, philosophy and value, as fields of study
canlperhaps best be inﬁicated by the types of questions
which' educators attempt to answer., Examples of these
-questibhs"are: What is social work education? What
are aims of social work education? What shouid social
work practice be? And what oﬁght Qr ought not we teach?
The first two.gueétions deal with prxnciples,,and are |
"fypicaliphilosophicalkqnestions. in & broad senée they
are cioaely-related to educational.theory. The last
. two Questlons are.concerned with problems 1n educational'
practicg; and are sSubject to individual value Judgment
-_and’té a particuiar setting. They also can be regarded
as a part of educational polic&. Théy all, never;heless,

come within the scope.of philosopy_in social work

educatiqn.




In general, investigation on the philosophy of -
social work'education includes such things as clarifying
and criticlising certain beiiefs, exploring the meaning
of educational concepts, and constructing an overall
synthesis of the aims of the edgéatiqﬁ - their justifi-
cationé, and the means of their attainment.B On the -
other hand, Investigation on values and ethical ideals
may consist of 1nquiring-into fhé kind of value behaviorb
or rules of conduct to be taught, and the ways of teaching
values and their effects on students.

In social work educatlion one study that‘cannot be

-overlooked, though it was published shortly before 1960,

is Pumphrey's report on the Teaching QQ_Valugs and

Ethics in Social WOrk.C Her study dealt with the place

of values and ethics in sbciél work education and their
characteristics in terms of how they occur in.fhe learning
process. It also appraised the purpose of value and
efhical'learning in the total learnihg experience, 'The
book, as thé author eXpecteg, has served aé a crude
compass to point the directions from which later studies

have followed.
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- Since 1960 the most common approaoh to stﬁdying'
‘has baun

’values in social work education #s an investigation of
'value positions held by students, trained workers, and
facuity in terms of the differences and ehanges. The
research studies conducted by Bernard (6), Costin (7),
Fuller (8), McLead and Meyer (9), Varley (10), and

Hays apd Varleyi(ll) can all be grouped 1nto this cate-
A gory; The findiogsfof phe’majority of the studies
| 'revealv-".'hat value change did take place after indivi-
duals had gained more knowledge and experlence through
.formal professional education in social work, Results
. of some of the above studies elso-indicate that'certaio'
variables that might influence value change should be
taken into consideration. Theyvinclude age, sex,_social
clese, religion, and previoﬁs experience.:VThe Impact
of such findihgs on the process of soclal work eduoation,
including admiseion‘ahd evaluation of student's
pebformaoce, sﬁould not be overlooked.

| In his study of career choice~among college
.Studente,‘Gockel (12) investigated recruits and occupational

”values-and‘found a positive assoclation hetween recrults
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. ‘and those respondents endorsing “people" and "helpful“;
He also found that there is a negative assoclation between

male recruits and “"money."

Summagx

Will Dunant_once sald that science gives us know-
iedge buf history and philosophy can give us wisdom.
In view of thé limited number of research studles under-
taken on the history and philosophy of social work
education, it 1is fair.to say that we have nét yet galned
mﬁch wisdom-fromtour previous experience or in our'search
fop the ultimate goal of socilal work educationL ﬁow-
eve:, since steps have alfeady b;en takén to build a
historical and philosophical foundation for sécial work
education, we should certainly look forward.to piaying

an-increasingly significant role in the field.




Ja
Footnotes
A, There are some discussions of philosophy of

education in Werner A, Boehm's Objectives of

. the Soclial Work Curriculum of the Future,Vol. I,

Chapter I1I. New Y%ork: CSWE, 1959. Almost no
attentlon was paid to phlilosophy .of either social

" work or social work education in Encyclopedia of

Social Work, New York, NASW, 1965.

References include: B. Othanel Smith, "Philosophy
of Education”, in Chester W. Harris, ed.,
Encyclopedia - of Educational Research, New York:
The Macmillan Co., 1960 and Pnilip G. Smith,
Philosophy of Education: Introductory Studies,
New York: Harper‘and Row, 1965,

Muriel W, Pumhry, The Teaching of Vilues and

Ethics in Social W gg Education, New York:
CSWE, 1959.
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CHAPTER FOUR

Research on Manpower ég_SocialIWOrk Education

Introduction
. Since 1its earliest beginning social work has been
beset with & lack of qualified personnel to carry out
its aarvices.. In fecent years, the rhanpower shortage in
the profession‘has been so critical that it has become
a viﬁal issue 1in the natlion. Like many other professions,
the need fof trained personnel.spirals upward'with'tﬁe
nation's population growth., But the démapd for social
work manpower also varies in-éccdfd with changing
economic and social conditions in the nation*‘ As a
result, it is very difficult, if not impossible, to
préject the need for manpower and to plan for the kind
of traiﬁiﬁg these personnel will need,

Historically, graduate schools of soclal work
have béen responsible for supplying qualified professiqﬁal'
" soclal workers for the field of practice and for éocial
" work education, Becausé‘of the close relationship between

manpower supply and programs and activities in social work
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education, one ma& say that sll research on social work
! manpower has impllicatlions for soclal work education.
While'suchia statemeﬁt may be somewhat excesslve, it
ﬁerely indicates the broadness of scope .of research on
soéiél work manpower. |
In his report on the survey of needed research

on'sociél work manpower in 1964, French supplied a large
number of research proposals on ménpower for soclal work;A
His proposals include demographic aﬁalysis, occupational-f
cholce, c#reer developmeht, Jjob satisfaction,.mdtivatiﬁn'
for various welfare flelds, impact of present.curriculum
1n_re1ation to manpover development, effects df training‘
grant support on the careér batterns qf personnel re-
ceiviné educational shsidy, proJectidn’of heed-for social
.wak personnel, and outputs of schools 6f soclal work.
Theée are_Jﬁst a few examples of his many research.proposaIS@.
Most of his suggésted ideas have not bégn explored or
tested:SO.far. '

| In order to cope with the éhortage of.psychiatric
manpowef, LOckman.proposed.avliét of elementé in'é sys-
tematic-manpbwer study.progfam for the "Development of

a_Manpdwer Research Program for the American Psychiatric




Association."P They include, for example, actual and’
potential maﬁpower pools,_recruitment, enroliment,
graduation, career cholce, student characteristics,
preduction of supply énd its uﬁilization; ecological
relations, including geographic distribution, and
career patterns. Since social work and psychiatry
‘have many similarities in practice, all elements listed -
in his proposéd program are applicable to research_on
éocial work manpower,

"On the basls of some of the suggestions by French
and Lockman, together with the content of Pins; study (3)
‘this cﬁapter conslsts 6f the fo11ow1ng sixISEctions: o
Vocatibnal development, Factors influencing manpower
supply,-Admission,‘Manpoﬁer 1nput,'Manpower output,

and the faculty.

Vocatilonal Development

. Theory of vocational development varies from’
‘one séhool to another, .One of the theories that has been
fréquently’mentioned‘in the literature of vocational
guidance and counseling ié-that'of-Super.c Thé major

variables in the series of propositions that formulate
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his theory include abilityf,aptitude, interest, persoqality
traité,.career pattern, self-concept, occuﬁational‘choice,
adjustment, pafehtal éocio-economic background, work
satisfaction, and life satisfactioh ﬁogether wlth various
stages of vocational development. |
" In social work few have made an attempt to under-

take a éystematic and intensive study on one of these
variables or‘on the relationship Between variables,
However, a number of studies that deal with a broad
area o? vocationalldevelopment.or with a related field
were undertaken in the last decade.

In his longitudinal study of college seniors on
135 campuses in the early sixties Gockel (;2) gathered
;data oh-studenfs' career asplirations, 1mﬁéd1ate poét
graduate plans, and occupational values, Findings of
‘his étudy pfovide some factual data about vocational
development during the college years. R

The content of Pins' investigation (13),
entitled, "Who chooses Social Work, When and Why?" is
beyond thellevel of demographic analysis. The st;dy
involves educational preparation, time of sfudehts‘

vocational development, factors influencing thelr selection
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of occupatlion, and reasons underlying their caréer.
cholce. Although the sample of his study include only
the first year étudents in all schools of soclal work in
the United Swates and Canada, fipdings on this particular
group do reflect an lmportant phase of vocatlonal deveiop-
ment in social work., . -

Studies by Lowy (1l4), Myers (15), and Rothman (16)
1ﬁ the areas-of self ané rélé peréeptions, empathy, and |
;rocesseé df.socializafion to professibn on students
.during_their tralning are also related to vocational
development in social work. Reéults of such 1n1tia1
explorations may lead to further investigation in depth.

‘In addition, Walther (17) made attempts, through

- a pil&t:study of law and social.work students, to.
1dentify and measure psychological and sociological

. occupational variables.

Factors Influencing Manpower Supply and Recrultment

Mﬁny factors 1nf1U¢nce an underéfaduate'é desire

to obtailn gradﬁaté education in social work and to
| select the profession as a career.; Although almoét all
factorsridentified are related to one:another, for the

purposé-of this survey, research studles are grouped
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into the following categories: demographlic factors,
psycho-social factors, and economic factors.

Demographic Factors: It 1s known that personal and family

backgrounds play an important role in one's'occupational
cholce. The studies by Berengarten (35),'Gocket-(12)

and Piﬁs-(13) pro&ide us with some faééual data about
characteristics of elther recrults, épplicants, or
admitted students. One important aspect of Pins' findings
relating to manpower supply is that 83 percertof the
first year students réported having had at least some
direct work experience 1in social work or closeiy re-
lated activities. According to Berengarten, admission
personﬁei were most accurate in recognizing the superior
potentlal of students who had been social'welfare

majors as undergraduates. The marginal and counseled

out cases were lowest for soc*2l welfare majofs and
higheét for social sclences and business‘majors. Gockel's
f;hdingé reveal that as far as recrﬁitment and retentlon
.are concefﬁed loyalty to sqcial work.is greatest among
college‘seniofs wlth ?he following charactefistics:

race (Negro), birth order (male only child) and marital

status (single).
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"Harward (18), Katz (19), Wélz and Buran (20),
and Warkov (21}, made some comparison of éharacferistics
between social.work students or undergraduate soéial
welfare.majors and those from other disciplines: such as
" engineering, education, and.the soclal scilences, Although
findings of an individual study may be valuable to
_ recruitment, meanlingful overall conclusions cannot be

drawn on the basis of dataavailable.

Psycho-social Factors:. Factors of this nature such as
need; satisfacﬁion, attitudes, value, and perception can
be regarded as ﬁarts of one's vocational developmeAt.

On the otber‘hand,-they can be identifled as forces .

or drives influencing one's céreer cholce.

The study by Walz and Tingley (22)involves -a com-
parison of those who had'expréséed a éesire for a soclal
work career with those who}had'either selected no céreér
‘goal or chose another field. Significant differences'
were.fd&nd between the two groups with regard3fo vaiues,
ihterpersoﬁal relationshlp, identification with sqdial
wdrk and previous exposure‘to sociallwork values and

personnel.



Gockel (12), as cited in the previous sections,
investigated career aspiration and ocpupational values
ambns.seniors in colleges., Findings of his study re-
veal that recruits are relatively disinterested 1in
oécupational values of freédom; originality, and money
but are strictly attracted by occupations which afford
an opportunity to work with people, |

In his comparison of college students with social
workers'Shapiro (23) found that there are significant
differences betwéen.pre-social work students and soqial
workers with négard to needs, perceptlions and social

status,

Economic Factors: It is difficult to determine to what

extent financial aid to students may affect social work
‘manpower supply and recruitment. Findings of the
following studlies may be valuable in the search fof an
mswer, |

‘The major research on financial ald t¢ sociai
work students is the one which was conducted by Pins (24)
in ;960. of the 2,771 reSpondents to his national sufvey,
(Y percgnt recelved some form & financial aid. Other

major areas of his investigation include the sources of
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students'! financial support for their education, the'.
nature of the fihaneial aid, the characteristics of
finaneial aiq recipients, and the tyﬁe of commitments
connected wiéﬁ financial aid grants.
| A comparison made by Warkov (21) between social

work students and other graduate st&deﬁts with regerd
to .scholarships and fellowships they had received
reveals that few fields of study come close to social'
work in providing financial aild to support their
graduate students. Findings of hls study show‘fhat;Tl
percent of all social work students enrolled for épa-
duate study in the Spr;ng of_196; held alschoiarehip or
fellowship as their major sﬁipend whiie only 23 percent
in huﬁanities, 28 pereent in behavioral sehience, and:
37 percent-in engineering received such ald.

| Tﬁere-is.no'question about the increase of finan-
_eiel_aid.te students in social work eégcation in recent
years. It is interesting to note, as data in theleable
beloﬁ show, that the increase of enrollment 1sipara11el |
to the increase of finencial aidjgranfs_in social‘work
education.from 1960 to 1968, But‘the,question as to the

extent to which financial aid to students effects manél



power supply and recrultment cannot be answeredfrom the
data available, |
TABLE 1
Comparison of the.Number'of Students
Enrolled in Schools of Social Work in

the U.S. and Canada and the Number of
. Financial Grants Awarded in 1960 and

1968*
Year Number oé Grants Number of Students
o ' Awarded ) Enrolled '
1960 o ua33 | | 5,627
.1968 10,177 ‘ 12,023
Percent Change 129 ‘, 113

* Source: Statistics on Social Work Education, CSWE, 1968.

Admission

" Uneasiness over decisions concerniné student
‘se;ection and #dmission is common among many schools of
sbcialiwork. Kidnelgh once traced such uneasiness to
twé'féétors.n The first is either a lack of clarity
aboﬁf, or a difference of opinion about, what kinds of
persons should be admitted. The sepond-is.a fear that

there 1s not enough information on the applicant or that -
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the information upon which the decision.for admission or
reJectiOn_is based falls to be sufficiently reliable or
valid. The admission problem varies from one school to
another, To some snhools it is a question of how to
Justify the reason they reject one highly qualified
applicént while accepting another. To other schools it
is a question of Why they accept a less qualified appli-
. cant accordling to theilr previous criteria but not another.
of the same background, Few applicants have yet challen-
ged such decislons by schdols especially since‘all
applications materials are confidential. But the iack-
of criteria for admission policy among anq-between
schools df social work and théir,uneasiness ovér tnis
‘lack of‘criteria remains,

Any attempt to rgview research studies on
adﬁiésion would be futile without first giving some
_qonSiderétion to selection progedures employed 5y schools '
of social work. 1In 1965 the Educational Testing Center |
of Princeton, New Jersey (25) conducted a study at the
request of CSWE._ At'the samé time, a questionnaire on
admission practice was developed and sent'bj the CSWE.4-u

to all 67 schools. The results obtained from tabulating
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the questionnaire responses as published in the repors
of the_Eoucational Testing Service show thet ﬁhe great
‘majority of the schools required college records (67
schools), letters of reference (66 schools) and ao
autoblography (60 schools), while about two;thirds of
the schools deﬁanded the submission of a health'report
and a pre-admission interview (both 42 schools).
: Approximatei& one-third of the'schools requireé the _
following on a selective basis: Miller Analogles Test
(26 schools ﬁhile.seven schools used the test as a
;equirement), pre-admission interview (24_schools).and
health'repoft (21 schools)., Other tes;s were beiog
used and include the Gradoate'Record Examination -
- Aptituoe_(reqﬁired by six schools while 12 schools'used
it on a selective basis), intelligence tests (WAIS aod
WBls; seven schools),.aod Strong ﬁocational Iotefest
Blank (five schools) | |
According to Severinson (26),a1though criteria
used for selection of students by representative schools |
- appeared to change fhrough the years, the basic quali-
' fies sought remained constant.

In making an admission decision on an application
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of a degree candidate two common ouestions are often -
raised: Are there any_student attributes that_may be
'regarded as indicators or predlctive factors in iden-
tifying successful and unsuccessful students? And;
are there any tools or methods that may be emrloyed
for discriminating between the'tmo?.jThere are a number.
of studies related to these two questions. |
Olander (27) studied both enrolled-and reJected
students and found-significant differences between tne
two groups}in relation to factors such as previous work
experience, undergraduate grades;, motivation, capacity
.for'relationship and for change, and creativity.
f'France1:(28) and‘ﬁepworth (29) in studies on
admitted'students in terms of their iater performance
both identified Grade Polint Average (GPA) or under-
graduate acadenmic performance as factors correlated
with the success or failure of graduate training. In
addition, Haworth (30) used scores of both GPA and “
Graduate Record Examination (GRE) as performance pre-
-diétions in graduate socilal work education and found
that-the score of the GRE provides a high predictability,
| particularly for applicants.whose‘undergraduate GPA is

o less than 3.00.
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1 - In studies on admitted students in terms of their
later performance Merle (31)'found that the pre-admission'
interview, fheGrade Poinf Acerage and the Miller Analogles
Test score did not discriminate accurately. between
-successful and uﬁsuccessful students. Sarnat (32) found
that signifléant clues to 5oth the potentially poor and
the potentially surerior performers may be identified
at the time of admission through two types of data,
1n particular, 1etters of reference and the studen's
autobiographical statement.

On the other hand, Gilbert (33) investigated both
| greduates and drop-outs anc founq chac no sinéle
chafacteﬁistic or”combiqacich of charecteristics pre-
cludesithe possibllity of elther graduatich or fallure.
In his study of admission decisicns, in order to

.identify the attrlbutes and values of applicants whom
-schools tend teo accept or reJect, Steinman (34) found
'that there were simultaneous effects on 1ndividuals'
aﬁd eelectorel behavior as determinants of occcpatiohall
_entry.

Since all studies cited above were conducted at

different schools and at different periods of time and'.
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used different sample sizes and methodé of gaﬁhering data,
their findings are not comparable.
_ Another major question in the process of admission
B how valid and reliable the predictions made by the
faculty or ddmlission personnel in schools of'social
work are. In an attempt to answer this question,
_Berengarten.(35) undert5ok a national study in 1961-
1962. His_iﬁveétigation dealt with a compariscn of
prediction ratings fof the educational performance
of enrolled students based on an assessment of intelli-
gence endowment, personality, ratings by faculty |
members, and actual performance in class and field work
tWO“yearé_later. Findings of ﬁis study show that of
- 2,629 éhrolleé stuéents, admission officers predidte@
21.7'ﬁoﬁld be super;or; 56 percent, average; 13 percent,
marginal; and 9.3 percent, risk while in the actual
.performahce 34,7 percent were evaluatéd as supefior;'
44 percent, average; 9.5 percent, mafginal; and 1;.8
pérceht, cﬁuhseled out, ’ ‘
Ontell (36) studied the reliability of Jjudgment in
mak;ng admissibns.decisions at about the'same timé, but

his findings showed a loﬁ reliabilify of predictions
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concerning declslons about acceptance and rejection 6f
i applicants. It should be pointed out that h;s study -

was based on a small sample drawn from a population of
.one school while.Berengarten's was a ﬁgtionai study. .

| Although Séhuberf (37) (38) made attempts to
vali&até an admlission rating”séheéule developed by her
in two studies and although she found the instrument

_ to be an accuraﬁe pradictor of student performance,

no standardized admission test or method is available
_ 1n.socia1 work educatlon.

Manpower Input

1In§ut group includes éotential recruits (e.g.
s@udenté enrolled in undergraduafe proérams in sécial
weifafe and students in‘career recruitment pfogramsh
applicanﬁs, ehrollees; and drpp-outs. 'Research reléted
to this area can be presented and reviewed either with
regard to the issue of quantity and quality, or with
regard;to the level of programs, | '

Among the rese:crch studies revieﬁed in the following

éections, the étudy by Pins (3§) deals with broader

areas of investigation on manpower supply.
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(I) Quantity of Input

-Undergraduéte Program§ Because of fhe critlcal
shortage of soclal work pérsonnél, colleges and univer-
slties throughout the country'wefe establishing and
énlarging thelr undergraduate programs in soclal welfare.
But not untll recent years were the number and location
6f colleges and universities that offered undergraduate
'programs or dourses in soclal welfare known. The only
comprehensive data about the undergraduate social
welfare programs are drawn'froﬁ a survey by Merle (MQ)
on the basls 6f a mail questionnaire éent.to 1,0637_
collegesland unlversities across the country_in 1565.
His study showed that there were 232 colleges and
-univéréities héving organized programs'ih sociai wélfare
at the undergraduate level and 297 offering_courses..
In his estimation there were at least 17,000 enrollees
in fhese programs during the periocd of hilssurvey.

. Data related to the number of potential recrﬁits
ané “he number of undergraduate programs in social
welfafe'are<available-in studies by Gockel (12) and

Pins (39)..
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Master's Programs -According to Statistics on .

Social Work Education (41) the number of graduate

schools of social work inmﬁhe United States and Cangda
has increased from 63 in 1960 to 72 in 1968. The number

- of full-time students enrolled in the master's'program'
has increased from 5,461 in 1960 to 11,700 in 1968.

Advanced Programs The number of full-time

sfqdents enrolled in the'advénced programs, including
doctoral studies, has increased from 166 in 1960 to
323 in 1968 on the basls of data available in

Statistics on Social Work Education.(#1):

The total number of-full-time‘gréduate students
enrolled in both master's and‘advanced programs increased
from 5,627 in 1960 to 12,023 in 1968 or 113 percent in
nine years.

(1) Qualitx of __put

- Generally speaking, the quality of potential recruits,
apﬁlicants, enrollees, and drop-outs can be measured in
tefms of thelr academic aéhievements and of some of their

attributes, .
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Undergraduate Program In his study of social

work career choice Gockel (12) identified the extent of

association between collegiate social work recruits and

yarious varliables such as parental background, quality

of schéols attendedkand acaéemic performance. The findings
of his study include: among meh,.low.rates of recruit-
Ment to4socia1 work characterize those whose parental
inéome 1s very high, who graduated from a private, high
tultion school, who diéplay high Academic Performance
Index, whose parents occupy white collar position,

who are Jewish, and who are single. : ubng women, ﬁone

of theseicharacteristics lead to low fates of recrui%;

ment to social work.

Master's Program Studles of Berengarten (35)
and Pins (13) provide.extensive.inforﬁation about.thé
qualities of enrollees in the master's program in fhe
early sixties. Data of thelr studiles includé,demo~’
graphicfbackgro;;é; grade averages,‘aﬁd admission
rafings on their intellectual endowment and personality
éqpipment;_ Sincé both studies were conducted on é _
national basis, findings of studies on individual schools
aboﬁt'qualitieslof enr§}1ees as mentioned in the Admission

section need not be repeated here.
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' . Among the variables dealing with qualities of..
manpower inputs, the common éoncern Qf higher education
is the academié and intellectual caiiber of recruits. |
Results of studies by both Pins (30) and warkoﬁ (21)
reveal that other fields.of gradﬁaté stu&y and related
disciplines in social science were able to recruit
probortiqnafely more talented students thah did social
work., Warkov (21) found that close to two-thirds of
the students ih 1ife, ghysical, and behavioral science,
engineering, and humanities enter graduate studies
immediately following completioﬁ of the bache;dr‘s
program. In contraét, only one-third of social work
students embarked oabrofessisnal progams of study within
twelve months after taking thé bachelo:'s, and over one
out of five social work students assumed their formal
coufse work after a hiatus of ten &eafs or ﬁore.

It may be true téht'if'prospective soclal workers
wefe rg;ruited directly tb-gradﬁate schools upon receipt o
of their bachelor's degree;thefquality of social work
‘récruits might be better, “But,.both experience in pre-
professional soclal welfare-activities after graduation'
from college and the maturity galned in life experiencé

have been and are stlll being considered important factors
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in a helping pfofession such as social work. Neither 
_quality can be measured objectively. Without such
knowledge it would be less meaningful to evaluate the
time span between undergrativate and graduate studles as
quai;ties oi manpower input. |

Advanced Program No studles prelated to qualities

of applicanﬁs4and enrollees in advanced programs are
avaiiable. Data on the characteristics of students

in advanced programs can be found in Statistics on Social.

Work Education (41) and Pins' study (39). In comparing

data derived fr&m ﬁhe two sourcés beﬁWeén tﬁe.early

siities and 1968, the major change of students' characteris:
tics 15 advanced programs 1n“the sex ratio. Of the 196
students in advanced,programs in schools of social work

in 1962, 108 were men and 88 women. Of 372 in advanced
proéramslin 1968, 248 were men and léﬂ_women. The ratio

changed approximately from five to four to two to one.

(1IX1) Dfogout

Undergraduate Program. In accord with Gockel's
{12) comparison of the défection rate between soclal work
and other fields in terms of career cholce during fresh-

man ahd senior years most filelds showed greater holding
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power during the college years than did-social work,

" Master's Program In a study of 5,136 students

.registered as full-time first year students in sixty
four schools of social work in the United States for the
1966-67 academic year, Loewenberg (42) found only 4, 104
of those students in the same school in Fall 1967
Although this includes students who transferred to
otner schools (a total of 104, or less than 2 percent)
the total‘number of dropouts is larger than that of ‘
counseled-outs in the findings'of the Berengarten study
(ll 8 percent) (35) o o
‘Do undergraduate soclal welfare maJors have a
better change for completing their master's program°
“In her analysis of data derived from the. Berengarten
study'(35),~Cox (43) reported that of 143 social welfare
maJors; lllAcompleted their studies while'33-(23 percent)
did not. - |

. Advanced Program. No research studies or data

related to dropouts in advanced programs are available.

Manpower Output

One way .of measuring contributions of -soclal work

educatlon is to count'the number of graduates in different
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levels of educational programs. Another way is to find
out the kind of graduaﬁes that the schools have produced.,
The former refers to the quantity of outputs and the
1atter deals with the quality of outputs. Since there
are a limited number of studies on this aspect of
researéh, the review 1s focused on quantity and quality-
of manpower outputs without grouping them into different

levels of programs,

(I) Quantity of Outpuﬁ

| .In his survey of undergraduate programs in social
welfare.MErle (40) reported thatlin 38 degree programs,
782 degrees were awarded to students between July 1964
- and July 1965. In other specific programs 2,847
studénfs’completed their study as reported by 172
institutions during the same period.

To sum up data avallable in Statistics gg.Soéial

Work Education (41) it shows that the number of graduates

from maéter's programs increased from 2,231 in 1960 to
4,954 in 1968 while the number of graduatec from doctoral
programs increased from 27 in 1959-60 to 70 in 1967-68

in the United States and Canada.

-~
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(II) Quality of Output

Since quality, in an operétional sénse, is
someone's subjectlive assessment, criteria for measuring
quality of educational outputs or "products" are almost
non-existent. As a result, researéh studieé in this
area are indeed rare.

However, despite different view points on the
degree of one's success, employability is generally
regarded as a crucial element in determining the value
or relevancy of education. If the majority of graduates
from a school of social work cannot obtain a "desirable"
poéitibn in the field fof which they were trained, .
questions may be raised'about the training program, and
the 1hst1tut16n's adequacy is questionable. If such an
assumption 1s acceptable, then data from an oﬁ—going
series of studies undertaken by Sauber (44), Golden
(45) and Stamm (46) and published by the Nétional
Asséciaﬁion of Social Work on selected characterisfics,
deployment, and salaries of graduates of schools of
soclal work may be valuable as an ald for a search
of knowledge about quality of manpower outputs 1n.

social work educatiqn.
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On the other hand, the quality of applicants,
particularly those whoe graduated from an undergraduate
social welfare program and who applied for admission to
a master's program, may be related tb the quality of
outputs. Since no?tevery graduate_offan undergraduate
éocial welfare hajdr or masfer's pr&graﬁ_applies for
admission to a higher level of‘educaﬁiau the qﬁélity
of applicants can only partially represent the quality
of the entire popuiation in social work manpower outputs.

The Faculty : 5f”

It 1s possible that §omeday machines wiil replace
men in téaching. But beforé phis becomés a reality, no
one can deny that ﬁithout faculty there will be no ;chools
or students, and therefore, without reviewing research on
faculty, it would be less meaningful to discuss studies
on manpower supply. After all, only 1f there is an adequate
subply'of well qualified faculty, will there be quantitative
and qﬁalitative outputs of manpoweﬁ in soclial work

education.

(I) Quantity of the Faculty

‘It was reported in Merle's study (4) that only

140 (17.4 percent) of the 805 full time faculty were



teaching only soclal welfare or social work courses at
the undergraduate level in 1965.
As far as master's and advanced programs are

concerned Statistics.on Social Work Education (41)

provides up-to-date' information about ‘the size of the
full time and part time faculty in different ranks and

. at different schools. In November 1968 for instance,
_there were a total of 2,031 full time faculty'nenbers
in 72 schools in the United States and Canada:ﬁith a.’
_range of 10 to 72. They include 1,301 fulldtime cla;slf
room instructors and 731 full time flelad instructors.
There were a total of 4, 333 field instructors including.
the 961 full time instrpctors (731 employed by the
schools, 222 employed by agencies, 8 employed by schools
and agencies jointly) and 3,372 on a part time basis
(all employed by agencies)

The current cla ssroom student- teaching ratio in
schools of social work in the United States and Canada
can readily he computed on the basis of data availablel

: There were, for example, a2 total of 1,301 full time

classroom instructors and 12,023 full time students in

1968 (November). The student-teacher ratio was 9 to 1.
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Since the majority of field instructors are on a part-time
basis, the student-teacher ratio in field education
cannot be computed on the basis ¢f data avallable,

In New York State, according to thé Laurin Hyde
study (83) the student teacher ratio 1n schools of social
work ranged from 4 to 1l in the newest school and 12 to
1 in the first publicly suppcrted professional school in
1968. |

The question as to what is én adequate,or{éesigaﬁie
student-teacher ratio fur classroom teaching and f;eld;i.
instruction, for new and established schools, ahd'for
scﬁools with different emphaéis on sequenées,-methods
and levgls of programs remains'unanswered since research
findings'of this nature are'notkavailable.

| (II) Quality of the Facultx

Broadly speaking, qualities of higher education can
be assessed 1n terms of the qualities of faculty, currl-
ghla and facilities. All three elements are egually
1mpbrtént, bﬁt curricula cah only be initiated, designed,
and carried out by the faculty. As a result the qualit::s

_ of highér educatidn must depend béaQily upon attributesl

of the faculty.
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When the American Council on Education published

their report on An Assessment of Quality of Graduate
Education in 1966, the profile of the faculty members
of colleges and universities involved, provided a "rcugh

index" of their scholarly activities.E

The ind=x
1ncluded the averégé number of publications since
achlevement of doctoral degree and the number or
professional meetings attended in the last four years.
Whether such scholarly éctivities can be regardéé C
criterla for measuring qualitles of the facui;y is
subject to individual Jjudgment. So far no researéh has
been undertaken concerning Scholafly activiﬁies in social
work educatilon,

- in his'survey of the faculty of 72 graduate schools
of social work in the United States and Canada, Onken (47)
provided comprehensive data on characteristics, educa-
tional background, professional experience, responsibi-
lities, and income of the faculty. |

Tracitionally, the percentage of college and

university faculty whe possess the doctorate is an indi-

cator of the quality of the faculty and c¢f graduate

education. The comparison of data shown in the table below
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may provide some rough indications of the quality of the
faculty in social work €ducation since data were drawé
from different yeais. |
TABLE II
Comparison of Facultieé with Doctorate
Between Schools of Social Work,l965-66,

- and Colleges and Universities in the
Nation, 1962—63_

Education Percentage of

Institution ) faculties with
: doctorate ,.
634 Colleges * 34.5
147 Universities* - 44,5
Schools of Soclal Work** 10.4
(all faculty) -
N = 4,845%%x
Class 43.3
(Full-time)
= 577
Field 0.8
(Full-time) -
= 304
* An Lssessment of Quality In Graduate Education

" by Ailan M, Carter (Washington, D.C,:
American Council on Education, 1966)
*# A Survey of Faculty in uraduate Schools of Social Work
- by Richard Onken. (New York: CSWE, 1968)
##%  Trcluding 3,321 part ~time class and fleld instructors
Ce- and other administration and research members of the
faculty.
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Another way of indicating thé attributes of the .
faculty has been demonstrated by Jenninges' study (48) on
"ideal type" classification. He iound that of 147
respondents to a mail questionnaire, 20 percent were
classified as professor-administrators, 16 percent
as schblars, and Eﬁbpercent as téachér—social workers,

(III) Recruitment and Development

Neilther teacher's colleges, nor schools of education
nor schools of social ﬁork offer a curriculum_fbr training
graduate soclal work teachers. Therefore, most facuity
members have been recrulted without formal tfainiﬂg in
téaching, while only a smali;pértion of the faculty;
who eifher were recent graduates of doctoral programs
or camé frcm another disclpline, have had some prepa-
ration or teaching experience. (A similar situation
is found in all professional and academic fields).- This
section 1s mainly concerned with those who Jdined thé
facultj directly from the field of practice without
previous teéching preparaﬁion, since they make up the
great majority of faculty members.

| Research on faculty recrultment may be limited to studies

on sources of recruits, methods of fecruitment, criteria for

selection, decisicn-making and appointments, and projection
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of need for new faculty members, while research on
faculty development consists of vast areas of investi-
gation ranging from individual teacher growth (such as
studies on teacher's personality, interest, moﬁivation,
.mcrale, value role expectations, Job satisfaction,
publications, andnéktra-curricuiar aétivities) to over-
all school programs (such as eﬁaluation of teaching
effectiveness, work ioad, leaves, in-service eduqation,

seminars, promotions, and tenures).

I S
"i

In his study of faculty de&eibpment 1n.socia1:work
educatién, Soffen (49) touched a number of the aféas
mentioned above providing iimited factual data about the
nature and extent of faqulty recruitment and déveiopment}
Nevertheless, he did make some valuable suggestions related
to over-all faculty developmént.

The only study identified related tothe facﬁlty
deve'lopment, in addition to the Soffen study, was a re_port
on faculty work loads in schools of soclal work by Lower
(50} in 1964, The report was based on a survey of él :
schools of sociél work, and focused on a search for a

work ioad formula, Despite 1its expioratory nature the
study could eventuaily lead to further in-depth

investigatiqn.

O
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Summary

Although the research studles on mahpower supply
in social work education cited in this chapter are not
a large number, they have indeed covered a broad area
4of investigation on the subJect. Thoqgh most of the
studies dealt witﬁ'é single’educational institution or
~ geographlc area, and provided few coh;lusions applicable
_to soclal work education as a whole, many of the studies -
summarized supply excellent leads toward avenues for
further exploration. However, the existancem;f these

many unexplored avenues indicate a clear need.for an

expanded research effort.
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CHAPTER FIVE

Research on Curriculum in Social Work Education

Introduction
| To provide a 1earning experience from which students
will be able to acquire relevant knowledge, skills, and
values, a curriculum is needed. A curriculum may be
defined as a prescriptlion which delineates what students
shall learn and what teachers shall teach.® It may
also refer to all experlences that a learner has under
the guldance of the school.? A Curriculum, wnether it
be prescriptive or experiential, consists of objJectilves,
content, design, organlzation and methods. It reflects
~ the policles of the.university, the state, or the local
government. It may also include student-faculty
characteristics, relationships, needs, and values.

In view of the nature of this survey the focus of
the review has to be narrowed down to'the following four
major areas which constitute the content of this chapter:

. Foundations for Curriculum Development, Curriculum Deslign
and Organization, Evaluation of Curriculum Qutcome, and |

Teaching Methods, and Aids.

-63-
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Foundations for Curriculum Development

The foundatlion upon which a curriculum ls based
Include: the Society - its needs and culture, the
relevant knowledge, and the learning theories. Let us
discuss each of thgse foundatibns briefly.C

The Society- its needs and culture Each society has

- 1ts own needs, and its own social, economic, and political
chafacter. It has its own culture, values, and soclal
classes, 1ts own size'and rate of populatioq,gféwth{
age compositlions, and ethnic heterogeneity. A combi-
nation of all these factors, together with otheré, is
the major source or foundatiénvupon‘which a curriculum
1s based.

"In social work education,.a curriculum must be
desiéhed for stuidents to learn, and to become upon
completion of their training, competent beginning
workers, so that they wlll be able to meet ceftain

‘demands.by the soclety. A curriculum design and
organization that 1s constructed in an ivory tqwer ’
without knowledge of the sccletal demands that wlll be
made.upon the workers may be worthless. In order to

keep in pace with a changing soclety, a curriculum must
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‘be constantly tried, reviewed, and revised. Knowledge
about the characteristics and needs of the chsnging
society can provide some guldelines, not only for
.determining the.objectives of the curriculum, but also
for selecting up-to;date curriculum cqntent, and for
deciding what to'sé}ess in the 1eafhing'activities.

The Relevant Knowledge A curriculum in social work

is designed to impart a substantial body of professional
knowledge and skills derived either from relsped:
disciplines such as anthropology, biology, esonomics;
psychology and soclology, or developed within the‘
profession through field prsstice and research. Such

a body of professional knowledge cannot reflect the
1nterssts of sny particular group, be théy students or
faculty, politiclans or foundations. The relevant
knowledge must not only meet the demands of the imme ilate
situation in soclety, but must prepare students to

- transfer such a body of knbwledge and skills to a new
situation or to problem solving in the unéredictable

future,
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The Learning Theories A curriculum is essentlally a
plan for learning; No curriculum can be regarded as
adequate unless 1ts designer knows a good deal about
learners and learning. Understanding_a learner's
.attitude, intelligence, interest, and_motivation is §ne
thing, developing'methods of teaching and evaluation 1is
another, | _Q
There are many schools of learning theory. Since
social work knowledge derives mainly from relatéd |
disciplines and must be appiied to the fieldiknowledge
of such theorles as Integratlion and transfer 1is essen-
tial in building a sound curriculum.
Without the three foundation area cited earlier
a curriculum can hardly-be developed, Strictly speaking,
none of the avallable studies can be consikred as a |
groundwork for the development of a curriculum. One may
elaim that all knowledge derived from research studies
in social work 1is relevant to social work education,
which is true to the extent that a cumulation of any
knowledge is relevant to education. But 1t 1s reasonable
to say that investigation in the threé foundation areas

is almost non-existent.




O

~67 -

Curriculum Deslign and Organlzation

Genefally speaking, research on curriculum design
and organization consists of: studles of éurriculum
objectives - their classificatlon, range, and the time-
span for achleving them; curriculum content - subject
organization (the'éﬁlance of breadth aﬁd depth), the
estep)ishment of a sequence préviding‘cumﬁlat1§e learning,
and the integration of theory and practice; and the
methods of and strateg& for change. A well dgsigﬁed and
organized curriculum in soclal work education should:
provide the learner with an opportunity to acguire'
integrated knowledge and speéiélized skills with his

mental abllity for achieyement, his educatlonal goal

" in a minimum period of time.

Since the early thirties, curriculum Study has
become a major activity in soclal work education. The

study by Hollis and Tayler in 1951 contalns valuable

'chapters on curriculum, but the study as a whole deals

with broad areas of social work education.” The 1959

Curriculum Study of the CSWE is the only comprehensive
study of this nature.E The study, directed by Boehm,
contains a total of 13 volumes ranging from studies of |

‘eurriculum objectives to the teachlng of values and
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ethics in social work education. The aim of the stu@y
was to establish a design for an effective, balanced
soclal work curriculum.
According “o Boehm, social work curriculum has
.two basic components: the sclentific-philosophical
foundation componént, and the method éomponent. The
former conslists of curriculum>areas ﬁhich represeht
the relationship between basic knowledge derived from
the bilological and physical scilences, the social sclences,
and the humanities, and from social work kno&ledge
_ dealing wlith the individual, the group, socilety, human
growth, soclal values and ethics, and social work
policles and services., The latter consists of five
methods.compohents Including casework, group work,
community organzlation, administration, and research.
In ﬁhe~first volume of the study on curriculum objéctives
Boeﬁm also discussed field learning and the distribu-
tion of educational objectlives over the undergraduate-
graduate continuum. - |
The study undoubtedly provides a framework for the

development of a curriculum design ‘and has served as a

valuable teaching document. Whether such a study can be
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regarded as a grand deslign for social work curriculum i
structure is more or less subject to an individual
point of view.F

Since 1960, changes in curriculum content and
organizétion have taken place on different levels in many
schools across the“éBuntry, So far nojattempt has been
made to assess the impact and effect 5f thé 1959 Curri-
culum Study on social work education in the United States.

Two recent studies of curriculum design.an&
organlization dealt with the question of the length of
the existing master's program 1n social work. One; at
the University of Missouri School of Social Work at
Kansas City, Missourli between 1964 and 1967,>was reported
$y Jonés; Ernsé and Osgood (51). This experiment studied
the effect of a reduction iﬁ time-épan by replacing
the_éurrent two year tréining in graduate soclal work
education with a one year program. The results revealed
no significant differences in terms 6f thelir beginning
competénce.bétween_the experimental group 1in the one- :
year program and the comparable groups in the regular

two yeér program. Since no attempt had been made to

control a number of variables in the research design
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and there 1s a lack of sound Jjustification for selecting
particular types of measurement processes, many questlons
- ecan be raised regarding the design of the experliment

and thg validity of the findings.

| The other study is by Kadushin (52) of the
University of w1sébﬁsin (Madiéon}. wﬁojattempted to
Investigate the feasibility of changiﬁg the baslic
master's program from a two year to a 3-2 program

(three undergraduate years and two years at a’pfofessidn-
al 1e§e1 of education). The initial phase of the stﬁdy,
completed in 1968, only tested a series of evaluation ‘
measures as to their discriminatory capability when |
applied to the proposed experimental program. Flindings
of the initial stage of the study indicate that none of
the measuring instruments selected successfully discri-
minates between the different groups of studeris teéted.
Procédural changes pointed out in Kadushin's feport
include selection criteria for differential groups and
differences in the kinds of changes to be measured and
may result in a shift of the design of the study to a

direction that is more desirabie for testing.

One of the major problems in soclal work education is




how to bring together the two parts of learning experignce
(class room and field) to achieve conyinuity of experience,
‘and integration of learning. The problem is more serious
in the plock plan in which students have class instruction
. énd field placement in rctatlion rather.thaﬁ in successive
terms'or semestgrs:“ln his study of fhis problem
Gilpin (53) concluded-that closing the.gap'depends
upon the professional integration of the teacher, advisor,
or supervisor. . |
In studies of a related problem Arndt (54)

identified content related to administration taught
in first year field 1nstructipn, while Grover (55)
assessed the effects of incorporating socio-cultural
. content in field work teaching.

 Another area of Inquiry was an assessmenit of
the effect of differences in curricula and experiences
on sfudy attitudes and knowledge., Begab (56) found in
his study that the introduction of éontent oﬁ mental'
refardation in the baslc curriculum of socialhwork
education does not materlally affect student knowledge
and attitudes. On the other hand, students in field

instruction placements primarily serving retarded clients.
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are significantly superior in knowledge about mental
retardation than other students and demonstrate greater
changes in attitudes.

As cited in Chapter Three, Hellenbrand (2)
studled thé major trends in the development of sécial
casework'préctice';ﬁd teaching during the period of
‘ 1918 and 1936, while Sikkema (3) condﬁcted a historical
study on the objectives of fiéld work in social casework
from 1898 to 1955. In addition, Boyer (57) sp_ught to
:ﬂentify the operativé objectives in fieid instructioﬂ'
and Green (58) examlned learning areas in fileld |
1n$bructioﬁ. .Both studies cbncéntratéd on first year
casework students in field placements. |

'To sum up, it may be sald that during the 1960-
68 period one of the significant areas of investigation
was_fhe re-designing of the two year master's program
by reducing its time-span. There were a number of
studies on the integration of classroom and fleld learning
but research was rather spotty. So far, no organized 1
effort has been reported on a study of the objectives and
coﬁtént of the three majJocr methods - casework, group work,

and community organizatidn - in terms of subject classifi-
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cation, organization, and integration of theory and
practlce.

Evaluation of Curriculum OQutcomes

One of the major phases in the total educational
process ié to evalAuatgledegree to which a student learns
through involvemehtmin a particular cufriculum. The
evaluation of curriculum outcome may rangé from obtaining
a répresentative achlievement in a particular area of
student learning, to aﬁ over-all change of bepa?ior,
but the maln purpose cf the evaluation is to validaté
the hypotheses upon which the curriculum is bas_ed.G
It is generally expected thaf éuch an evaluation can
also provide informatlon on the weakness and streﬁgths
of theAéurriculum in terms of its design énd organization,

Professional education such as soclal work
education holds a unique position in testing student
mastery of knowledge in the field before thelr graduation.,
One of the comprehensive studies in thils type of research
was pénductéd by Schuber% (59) in the early sixties td~
measvre the assocliation between student achlevement in
field work and the nature of fileld teaching. Both student

performance anl the quality of field instruction were




~Th-

majJor areas of the evaluation. Another experimental
study was conducted by Gordon and Schutz (60) between
1963 and 1968 to detect differences in edﬁcational
outcome at graduation time between students exposed
to.different field‘experiences. AThough fhe two studies
yielded différent\r;sults, both are éxémples of the
kind of research undertaken in evaluating curriculum
outéomes in soclal work educatilon.

| In a similar apéroach; Sterne (61) undgrﬁdok
a study'to evaluate the initial influence of.diffe.r'ent
structures of field learning upon students' mastéry of
ciassroom knowledge. While Reid .(62) searched for an
answer as to how casework treatment methods were
influenced by the amount of training, Orcutt (63)
studied anchﬁring effects in the clinical Judémeﬁts of
soclal work students in the field. _ |

Although studies undertaken by Hess (Gﬁ), Logan

(65), Merrifield (66) and Schubert (67) were made to
develop an intrument or method for measuring student
performance in fleld work, evaluation of student
performance was their primary goal.for the task.,

In addition, studies undertaken by Haworth (68)
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and McCune (69) elther to measure the theoretical
orientatidh toward human behavior acqqired by students
or to analyze students' behavioral styles 1in terms qf
their c;assroom and field work performance are another
. Qay of evaluating curriculum outcomes. Two studles
that did not direcély measure cufricuiﬁm outcomes are
those of Briar (70) and Joelson (71) who studied how
students'! Judgments in field practice were effected by
variables other than field instruction in casework.

" There is no doubt that the research effort made
by the studles cited above 1in evaluating student'pér—
formaﬁce, especlally in fleld work, serves an 1mportént
role in teaching, but knowling students' progress and
. changes'is only one aspect of evaluation of curriculum
outcomes, The other lmportant area“fhe assessment of
degree to which studénts attain the obJjectives of cﬁrriculum.
Withéut such knowledge 1t would be difficult to improve

the curriculum. None of the studies reviewed so far

can provide an answer- to guch questions in thelr findings.
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Teaching Methods and Teaching Alds

Teaching Methods

One professional practice similarity between socilal
work and education is that both have an "artistic"
element - the art of helping and the art.of teaching.
This puts teachiné ;nd social work béjond the pale of
rational analysis and science,‘and makes bedagogue
methods difficult to identify.

Despite such quélities in both profess}ohé,
lnwevér, teaching 1s basically an activity aimed at tﬁe
achlevement of learning, in which certain patterhs can
be established, grouped, and classified in terms of either
models or methods. According to Scheffler there are
three,kind of teaching models: the impression model,
the insight model, and the rule model.” The best known
teaching methods are recitation, discussion, laboratory
or project work, problem-solving, and activit&.;
.Student;centered versus instructor-centered teaching,
and homogenebus versus heterogeneous grouplng are
approaches to the discussioh method,

Another aspect of teaching methods is related to

the roles and behavior of the teachefs or instructors
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and their relationship with students. An analysis of

the teacher's role and behavior can provide patterns

of teaching and their effects on the learning procéss.
In soclal work education, the research undertaken

in receﬁt years on elther teachlng methods or teacher

roles and behaviof.ﬁas been limifed.: One study by

Holtzman (72) was to identify the majﬁr téaching methods

in field.instruction in casework. While McGuire_(73)

used a two-fold classification of educationalwobjéctivés,

and teaching methods to provide a more systematic |

apprqach to fileld work instruction, Somers and Gitlin

(T4) sought data on the development and nature of |

innovation in field instruction. ‘Both studies are on

the meﬁhod of group work,., Few attémpts have been made

to study the roles and behavior of elther classroom or

field instructors in terms of thelr effects on teaching

in social work. The studies by Garber (75), Kagan (76)

and Strean (77) focused on the relationéhip bétween‘

students and field instfuctors and thelr role expectatiéns.
In addition, Rose (78) conducted a study on

studehts' views of supervision 1in order to explore the

characteristics of student reactions to supervision and.
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to better understand the dynamics of supervision, 0tt
and Griffiths (79) attempted to study methods of
developing student's strengths, while Bloom (80) ex-
licated the nature and timing of observed chéngé in the

student's use of the self for professional service.

Teachiﬁg Aids

. Teaching aids are materials supplied to and used
by é teécher or school to supplement instiuctlion - class-
room and field - to stimulate the interest of,sfudents;
to help them to learn, or to indicate what they have
learned. Such materlals or instructional resources range
frbm self;instructiog_prograﬁs, varieties of audio-
visual devices such as films, televislion, and tape
recordings, to the schoolfs library.

Research on the use of teaching alds or instructional
media and their effects on learning is a common area of
inquiry in éducation in general.g Thebuse_of;the teaching
aid is not new in social work education, but as far as
research 1s'concerned, there are oniy two known studles
since 1950, One was a questionnaire survey by Norwood (81)
in 1966 to find out the degree to which schools of social

work in the United States and Canada were interested in and
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had the facilities available to use televised materials
for instruction. The other, was also a questionnaire
survey, by Lovejoy (82) in 1963 to study the extent to
which social work sfudents were taught library procedures
and use of resources. |
Summary |

One of the principle funétions.df educatién and
the fundamental activities of teachers is development of
a.sound'curriculum. In order to achieve such a g§a1 on;'
most gather current ahd valld data, experiment with new
methods and new programs, anq test and measure their
validity and effects. Thesevare some of the basic'steps
in research without which no curriculum can be designed
“and bullt, The studies on curriculum in social work
education are limited, but they contain invitations to

broader and deeper inquiry and experimentation,
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CHAPTER SIX

Researcin on Institutional Characteristics

and Inter-Institutional Relationship in

Soclal Work Education -

Introduction

To search for compréhensive knowledge of a specific
area of higher education such as social work education
we not only need to investigate the students, faculty
and curriculum involved in the educational process, but
to'understand the school as én institution; In othef
words, schocols of soclal work, like other institutilons
in higher education, are not merely made up of a
collectlion of individuals and programs. They are

formal organizations controlled by laws or formal rules

and administered under a budgetary policy. Within a

school ﬁhere are 1nteractions between students, faculty;
and adminisffation; outside there are interrglations
among institutlions, and between the institution and local,
national, or 1nternationa1-agencies. In order to

1mpfove educational services, and to-develop innovative
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programs, research on the characteristics of schools

and thelr relations with parent 1nsti§utions and local
and national agencies 1s essential. The following

topics are included for the purpose of this survey:
éharacteristics of schools of social work, administration
and finance of schséls of social'work,'relationship
between administration, faculty, studénts and alumnl,
relationship between schools of social work and their
parent institutions and local and national agencies,

3

and international sbcial work education.

Characteristics of Schools of Social Work

| Since each school of soclal work 1s located in

a Qifferent geographicalvarea and has 1ts own affiliations,
resourées, admission policies, and academic standards,
characteristics of schools should be analyzed in terms

of these variables. Statistics on Social Work Education

(41) provides data with regard to class and field instruct-
don concentrations, lenzth of master's degree programs,.
field instruction programs, (block and concurrent),size

of enrollment, graduates, and faculty. These daté éan
also berused for analysis of the characteristics of the

schools.
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Another basic characteristliec of a school of

" soclal work 1s its accredited status. The CSWE's
Commisslion on Accreditatlion 1s the sole accrediting
.body for social work education in the United States and
Canada. Although it has been the pelicy. of the
Commissioﬁ to avoid ée;eloping“a fixed curriculum,
accredlted status 1s nevertheless feviewea and assessed
in terms of the educationel goals to be achieved by _
tThe individual schools_.A Such educational goals_for a
two year program leadlng to the professional master's
degree may be ldentifled as a cbaracteristic of a
school of social work.

Comprehensive Information about schools of social
work 1s collected periodically by the semi-autonomous
CSWE Commission on Accreditation, but these self-study -
reports are regarded as confidential and are not
available for research purposes.

One fecent study dealing with a éroup of schools
was conducted By Laurin ﬁyde Associates (83) to assist
in planning new schools for New York State.-'Data of this
study consist of some basilc eharacteristiee.of schools of

social work in New York State together with some suggested
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criteria for developing and establishing new schools.
There 1s, however, no simllar national study on the

characteristics of schools of social work.

Administration and Finance of Schools of Social Work

Schools of social work, like many other professional
schools; have becoﬁe}complex orgéniza£ions. The effi-
clency of operation of such organizations requilres more
and better information for use in decéision making
processes, Research ié needed, not only for_improving '
the éxisting programs and services, but also for search-
ing out Innovative methods and new resources. |

Studies about the administration and financiné of
schools of social work corsist roughly of areas

“such as.building (campus) planning, space utilization,
financial input and output (including cost of training
per doctoral and master's "product”), admission policy,
work loads, scholarship, féllowshiﬁ; and related matters,
and the evaluation of administrative performance.

Little research has been undertaken in sccial work
education to investlgate administrative performance,

While Lower's report (50) on faculty loads can be regardea

as an exploratory study, the Laurin Hyde study (83)
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provided some data on the over-all school adminlstration

which could lead to further research in depth.

Relationship between Administration, Faculty, Studepts and
Alumni |
Not untlil the recentiétudent revolt on many college
and university caméﬁées did'educétors‘bay much attention
fo the relationship between thé varioﬁs gfoups which
comprise the academic community, 1.e. adminilistratlion
(including parent institﬁtions and boards ,‘fqpulfy,
étudents and alumni). Students are challénging the old
order, and want a greater voice in their educatidn;
Because the faculty is often divided and alumni withdraw
fheir support, the administrétive bodles find it
difficﬁlt Yo act against disruption and to carry out
future work effectively. It 1is likely that there 1is a
need for new channels of'cémmunication. There 1is ﬁo
doubt that there is a need fof more facts.about what
.the majority of the students, faculty, and alumni feel,.
think, and want in terms of educational objectives and
a code of conduct in higher education today.
| Schools of Soclal Work are not exempt from these

problems. While violent énd obstructive tactics have
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occurred in only a few schools, a lack of communication
of attitudes of one group towards another on educa-
tional and ethical issues does exist in many schools.
Research studies along these lines which might help

in developing new methods of communication are almost
non-existent in_soéial work educétioﬁ and in education

in general.

Relatlionshlps Between Schools of Social Work and their

Parent Institutions and Local and National Agencles

No school of soclal work can exist without some
supportband cooperation from its parent institutions
and from agencles on the local and national levels.
This support and cooperation reflects the amount of
éontributiong made by the schools. Hence,.a study of
the relationship between schools and.their parent
1ﬁstitutions and local and national agencles may reveal
data concerning the school's performance. Under ordlnary
clrcumstances such a study in evaluation cah be'undef-
taken only by the school's administration and faculty
because they'alone possess the information pertinent to

the subject matter, So far, no study. of this nature is
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available nor is thereany study concerning the relation-

ship between the schools and the CSWE; the sole national

body devoting its attention to social work education.

‘A variety of patterns of relationship between

schools and thelr parent institutions and local and
] national agencies can also be identified and analyzed

in terms of geo graphical locaﬁion, finance, affiliations,

programs, and educational outputs (including mainly |

publications). .

The only research available in this area is a

study of the distribution of authority for major
decisions in main program aréas by schools of social
vork with their parent institutlions. In an analysis of
four program areas including admission, academic,
personnel, and fiscal policles and practices, Kristenson
(84) explored the question of the nature and ébnséquence
for'the professlonal schools of soclal work of thelr
organizétional relatlionships to the'parent institutions,
Findings of the stud& reveal a relatlionship between the
sixe of the schools, the degree of freedom in making
decisions 1n certain program areas, and the genéral

trends of schools of soclal work 1n so far as autonomy
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in administrative relatlonships 1s concerned.

International Soclal Work Education

Por many years the United States and Canada have
assumed'leadership in sharing social wdrk knowledge
and methods with forelgn lands. .In order to promote
and further streﬁgthen soclal work education outside of
the United States and Canada, the CSWElhas recently
established a new Division of International Education.
One of the primary objectives 6f the Division;;as
Kendall polnted out, is the transfer of information
from accumulated but unreported experiences of educators
and practitioners familiar with soclal work education
around the world lnto an orderly collectlon of data
that may be consulted by all who need this.information.B
Among the major activities in research on international
edﬁcation are comparative and cross-cultural studies
in sbcial welfare and social work, the development of
teachling materials, gpd the l1ldentificatlion of inter—4
natlonal reference sources,

One afea for research in international social work
education 1s an assessment of the educational experience

of students from foreign countries who have received
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graduate education in social work in elther the United
States or Canada. The findings of a mail questionnaire
study conducted by Murase (85) in the early sixties
reveal that no major curriculum changes were indicated
- by students from underdeveloped countries. However,
these students sugééSted'that embhasié be placed upon
content in soclal welfare policy and Service; soclal
welfare administration, community welfare planning,
‘and soclal research. it is interesting to noFg that
in recent years such ah emphasis has become the trend
in soclal work education in North America.

In his study of two gfoups with regard to
attitudinal changes resulting from training in soclal
- work iﬁ the North America model, Walz (86).found that
soclal workers from a fdreign country and social workers
of North America held almost totally different attifudes
'towards persons and their socilal situation despite their

common training.

Summary

The cbntent of research on institutional characteris-

tics and inter-institution relationships in social work.
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education covers broad areas, but there remain many
areas of inquiry that have not been distinctly

defined or adequately explained, May universities

have how established separate departments or centers

for 1nstitutiona1 research, The few studies available
in sooial work education in no way represent an adequate
research of the field., Attention should be pald to
encouraging and promoting this type of inquiry in the |

near future.

Footnotes

A, Rachel B, Marks, "Education for Social Work" in
- Harry L. Lurie, ed., Encyclopedia of Social Work,

B. Katherine A, Kendall, "Highlights of the New
CSWE Program of International Cooperation in
Social Work Education", Social Work Education
Reporter, CSVE, XV(2), June 1967, pp. 20-23,
37, and L2,
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CHAPTER SEVEN -

SUMMARY

‘This survey was mede to identif&, describe, and
analyze research related to social work education publi-
shed between 1960 aﬁd 1968, and to provide classified
abstracts of the relevant research, in addition, it
is hoped that the survey will 1dentif& andcall attention
to mdjdr trends and gaps 1n research in sociai-work )
education,

Rgsearch studies were.identified through
doctoral dissertation ]ims,sbcial work journals, major
abstracts and indexes, reports of research projects,
and lists of studies supplied by deans and directors of
schools of socilal work 1n the United States and Canada.
They were grouped into four major areas of soclal work
education: History and Philosophy, Manpower Supply,
Curriculum,.and Inst;tutional Charaéteristics and Inter-
institutional Relationships.

of a.total of 86 studies, 52 percent were doctoral

dissertétions,'22 percent were articles appearing in
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periodicals, and the remaining 26 percent were reports
from research projects, mongraphs,books, or articles
appearing in books.

Since abstracts of all research'identified are
provided in the Appgndix, the review was made on a
selective basis}. Such a review provides some limited
quantitative data which mcry reveal the trends and gaps
in soclal work educat;bn presented in the followlng

section.

Trends anleaps in Research of Social Work Education

T As méntiongd in Chapter Two, efforts were
made to provide a brief disgussion or a list of major
variabies deaiing with pertinent area of studieé.
This review reveals the lack of studies 1n some areaé.
The gaps exlsting in research related.to social work
educatioh are self-evident, though they éannot be
' determined quantitatively.

" The distribution of the identified research

studies-in soclal work education is presented in Table
I1I, Of the 86 studies, more than half were published

in'1966-68, over a third in 1963-62.
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Research related to soclal work education has been
concentrated in two fields of studies: manpower and
curriculum. Nearly one half of the studies probed the area
of manpower supply; and over one third‘examined curriculum,
Also, the rate of increase in the number of studies
is greater in manpower supply and currilculum.

There were few studiés in the area of maﬁpower

. supply in the early sixtles (1960-62 period), but the
number of studies increased in every sub-category,
except fhat of admission, from the period of 1963-65
to that of 1966-68. Nevertheless, the number of studies
of adniission was the largest among all 17 categories
within the four major areas of social work‘education
from 1960 to 1968, |

There has been a steady increase in the rumher
of résearch studies on curriculum from 1960 to 1968;

There were no studies in the area of "Foundatlon for
Curriculum," but the number of studiés in the thfeel

other sub-categories were evenly divided.
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TABLE III

Frequency and Percentage Distribution of

Research Relatazd to Social York Education,

by Educational Classification and Time
Intervals, 1960 - 1968

Total
Social Word Education Studies 1960-62 1963-65 1966-68

No. (7) No.(%) No.(%) No.(%)

Total 86(100) 10(11.6) 32(37.2) hi(51.2)
History and Philosophy 11(12.8) 2(2.3 ) 5(5.8 ) 4( 4.7)
History 4 5 - 3 2
Philosophy 6 2 2 2
Manpower Supply 39(45.3) 2( 2.3) 15(17.4) 22(25.6)
Vocational 6 - 2 4
Development
a~tors Influencing 7 1 2 4
Manpower )
Admission 14 1 8 5
Manpower Input 5 - 1 4
Manpower Output 3 - 1l 2
The Faculty 4 - 1 3
Curriculum 32(37.2) 5( 5.8) 12(14 ) 15(1T7.4)
Foundation for - - - - - )
~ Curriculum
Design and 8 1 3 4
- Organization
Evaluation of Outcomesl3 3 4 6
Teaching Methods 11 1l 5 5
" and Alds

(Table III is continued on the next page)
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Institutional u( 4.7) 1( 1.2) 3( 3.5)

Characteristics and
Inter-institutional
Relationships
Characteristics of 1l - - 1
Schools
Administration and - - - -
Finance .
Administration, - - - -
Faculty, Students '
and Alumni o
Schools and Parent 1 - : - 1
Institutions and
Local and National .
Agencles '
International Educa- 2 1 ~ 1
tion

.

‘The number of studies in both "History and -
Philosophy" aﬁd "Institutional characééristics and
Inter-institueioﬁél Relationships" are too small to provide
an indication of trends or gaps, Ar t£o be used for méan-
1ngfﬁ1 1nterpfetations.

| The number of studies related to‘social work
educatién in terms of research classification is shéwn

1n_TaBle Iv;
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TABLE IV

Frequency and Percentége Distribution of
Research Related to Soclal Work Education,
by Research Classification,1960-68

Type of Research | No. %

Total . ' 86 100
Administrative Statistical Inquries - 1 !
Historical Research : 5 6
Exploratory Research . 11 13
Survey 12 14
Descriptive Research hy 51
Experimental Research 6 7
Testing and Evaluating the Utility 7 - 8

of Research Instruments or Methods

cem

Of the 86 studies, slightly more than half can be
classified as descriptive research. The next largest
categorles are survey and exploratory'studies, the former
having 14 per:ent and the latter 13 percent. The four
remaining categorlies all have less than lo'peféent.

Many researchers classified survey aﬁd exploratory studles
as pafts of-descriptive research, 1In such a case it may
be sald that the overwhelming majority of studies in
social work education are descriptive. Although a number

of studies have been classiflied as experimental research,
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questions may be raised in terms of their experimental
design, especially with regard to the sampling methods
employed, In view of the nature of this survey, such
studies have been grouped into the category of
experimental research as defined in the first chapter.
To sum up, it may be said that the trends in
research in social work education have been toward studies
of mar~ ~wer supply and curriculunm. Tﬁe majority of
researchc 3 emﬁioyed thé descriptive research method.
The lack ¢. .udies in the field of educational history
~and philosophy, and institutional characteristics aﬁd
inter;ihstitutional relafionships 1s evident, The
feasibility of.using the experimental methods in scecial

work educatlion research will need to be explored,

Limitations of the Survey

This survey reveals some trends, gaps, and defi-
ciencies 1n research related to socilal work education.
These are made particularly evident because of the special
classificétion system developed for this survey. Different
results might have been secured had a different classificationl

"system of soclal work education been used.




-98-

Many of the studles reviewed are doétoral
dissertations. Some of them did not have'sufficient.

' samples from which inferences could be drawn, and they
often dealt with a single educational institution or
welfare agency. As a»result, one has‘difficulty in
reaching meaningful conclusions applizable to soclal
work education.as a whole,

The review was based on original articles, reports
or books., Some of the doctoral dissertations were not
available at the time this survey so that the author's
own dissertation abstracts was used instead. 4
| =~- The major limitationlof tbis survey was the time
allowed tolcarry.out the varlious phases of fhe under-
taking, including the identification of research studies
from hundreds of articles, indexes, abstracts, repofts
gnd'books and the preparation of the final report,
Alﬁhough timé allowed for thls survey was ten months,
the preliminary work necessary to organize and concéptualize
the task did not leave sufficient time to alfzw the
investigator (who devoted onl& part-time to this project)
to pfepare critical reviews of all identified studies. Had
this been possible, a different type of study would have

_resulted.
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COUNCIL ON SOCIAL WORK EDUCATION

345 EAST 46th STREET - NEW YORK, N.Y. 10017 - 212 OXFORD 7-0467

#69-410-5
February 17, 1969

MEMORANDUM

TO: DEANS AND DIRECTORS UF SCHOOLS OF SOCIAL WORK

FROM: FRANK M., LOEWENBERG
DIRECTOR, DIVISION OF SPECIAL PROJECTS AND RESEARCH

I would greatly appreciate it if you would send me'a list of
- research studies related to soclal work educatlion undertaken
and/or published by your faculty and students from 1960 to
1968, ' '

As you probably know, the Council has recently initiated

a project entitled, "Analytical Survey of Research Related
to Social Work Education.," The project, which was originally
recommended by the CSWE Commisslon on Educatlonal Research,
has been made possible through a grant from the Office .
of Educatlon, HEW., Dr, Y.C. Wu of the School of Soclal Work,
University of Connecticut, is the principal investigator

for this project. The study will result in the publication
of an annotated and classifled sqmmary,of relevant research,
‘At the same time, it 1s hoped thdt the project will provide
a foundation for expanded programs of educatlonal research.

In order to assist you and your [faculty in identifying

research studles related to social work education, Dr., Wu

has suggested a tentative definitlon of research for the

purpose of this project as follows: ."A systematic investigation

. in the search of factual or inﬂerential knowledge, the results
of which have been made available to the public." Under the

% 3
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above definition it is expected that all master's theses
and doctoral dissertations related to social work education
will be included for the study, though they are not
generally considered as published documents.

Your kind assistance and early reply in this matter
will be most appreciated. Please reply to Dr. Y.C. Wu,
CSWE, 345 East 46th Street, New York, N.Y. 10017.
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Appendix B

69-400-5

COUNCIL ON SOCIAL WORK EDUCATION

345 EAST 46TH STREET - NEW YORK, N.Y.10017 - 212 OXFORD 7-0467

May 5, 1969.

MEMORANDUM

TO: Deans and Directors of Schools of Soclal Work

FROM: Y.C., Wu, Principal Investigator

Some time ago we sent you a memorandum in which we ask you
for a list of research studles related to social work
education undertaken and/br published by your faculty

and students from 1960 to 1968.

We have not yet heard from you and would greatly appreciate
it 1f you could ask one of your faculty to send us this
information soon, before the end of the academlc year. We
realize how busy you must be, but your cooperation w;}l-be
of reél helb in our study. B
Thénk you,
N.B. Please address your response to:

Dr, Y.C. Wu

Council on Soclal Work Education

345 East 46th Street
New York, N.Y. 10017
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Appendix C

Replies to the inauiry for a list of research
related to soclal work education were recelved from the

following institutions.

Adelpﬁi University,.Graduate School of Social Work

University of Alabama, School of Social Work

Barry Collegef School of Soclal Work

Boston College, Graduate School of Social Work

Boston University, School of Social Work

Bryn“Mawr College, Graduate Department of Soclal Work and‘
Soclal Research ‘

Unive:sity of California - Berkeley, School of Soclal Welfare'

Carletoh Unlversity, School_of Sociali Work |

Case'Wéstern Reserve Unlversity, School of Appiied Soclal Sciences

Catholic University of America, The National Catholic School
of Social Service ' |

Univeréity of Chicago, School of Social Service Adminisfration’

Columbia University, School of Social Work

University of Connecticut, School of Social Work

University of Denver, The Graduate'School of Social Work

Florida State ﬁniversity,.School of Socilal Welfafe

' Fordham University, School of Socilal Service
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Appendix C (Continued)

- Fresno State College, School of Social Work

University of Hawali, School of Social Work

'Indiana University - Purdue Uniliversity, Graduate School of

Social Service

University of Iowa, School of Social Work

Unliversity of Kansas, Departmeht of Socilal Work

University of ﬁouisville, The Raymond A, Kent School of

Social Work |

University of Maryland, School of Social Work

Marywood College, School of Soclal Work

Michiéan State Universify, Schéol of Socilal Work .

University of Michigan, School of Social Work

Univefsity of.Minnesota, School of Social Work

University of Missourl - Columbla, School of Social Work

Uniyérsity of Montreal,'Ecole de Service Social

Univefsity of Nebraska, Graduate School of Social Work _
~ State University of New York at Buffalo, School of Social Work

University of North-Carolina;.School of Social Work

The Ohio State University, School of Social Work

University of Oklahoma, Schdol of Soclal Work

Our Lady of the Lake College, Worden School of Social Service
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University of Pennsylvania, School of Social Work

Portland State College, School of Social Work

Rutgers,.The State Unlversity, Graduate School of Social Work
San Diego State College, School of Social Work

Simmons College, School of Socilal WOrk_

Smith College, School of Social Work

University of Tennessee, School of Soclal Work

University of Tgxas at Arlington, School of Social Work
University of Texaé‘— Austin, School of Social Work

Univeréity of Toronto, School of Social Work

Univerﬁ}ty of Utah, Graduate School of Social Work
Virginia‘cdmmonwealth University, Richmond School of Social Work
University of Washlington Librariles |
'Wayne State University, School of Social Work

University of Wisconsin - Madlson, School of Social Work
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Appendix D

Each of the abstracts below consists of title,
author's name, publisher, date of publication, purpose,
methodology or sources, and major findings or a brief
description. Numbers of the abstracts correspond with
those in the text of the Final Report.

Research on History and Prilosophy in Social Work

1. Social Work Education and Practice 1898-1955
Charles S. Levy

Wurzweller School of Soclal Work, Yeshiva University,

N.Y. 1968
Purpose: To trace the history of social work education
from the clos~ of the nineteenth century
to 1955.
Sources: Secondary sources.

Description: The major content of thls monograph deals

- with the orlgins and developnent of socilal
work education, objectives of the early
schools, trends in content and emphasls

in social work education, and the function
of accreiitation.

T

2. SASS: Fifty Years of Soclal Work Education. A History
of the School of Applied Soclal Sclences, Case Western
Reserve University

- Thomas. F. Campbell
-The Press ~f Case Western Resc. 2 University, 1967.

Purpose: To trace the histo:ry of the School of
Applled Soclal Sciences, Case Western .
Reserve Universlity over a fifty year perlod
from its beginnings in 1916,

Sources: Materials are based primarily on the school's
‘records, minutes, memoranda, correspondence
and the annual reports of the various deans.

Descrliption: Whilile the focus is on the development of the
school, 1ts history reflects the larger
issues, concerns, and trends of the social
work profession and the changing picture of
soclal work zducatinn throughout the fifty
year perilod.
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Main Currents in Social Casework, 1918-1936: The

Development of Social Casework in the United States

as Reflected in the Literature and in Classroom

Teachling Material.

Shirley C. Hellenbrand _
Columbia University (Doctoral dissertation) 1965

Purpose:

Methodology

and Sources:

Findings:

‘To analyze the major trends in the develop-

ment of social casework practice ang
teaching, and to delineate the pattern of
casework evolution and the issues which
have pre-occupled practitioners and
educators during the period from 1918 to
1936. '

Practice literature from 1918 to 1936

was examined to answer questions about the
major foci of casework attention and about
the theoretlcal framework and philosophical
assumptions with which casework was operating.
In addition, there was an examlnation of
classroom teaching materials (from records
of the American Assoclation of Schools of
Soclial Work, four schools of sod&ial work,
and leaders in professional education), in
order to throw light on the cortent of
generic courses on the teaching method and
materials used, and on the relationship

between classroom teaching and practice.

The study revealed that there were marked
changes in philosophy and methods, and in

the use of a theory base in casework

practice and simllar changes inthe objectives
and content of generic courses over the
years. The era of 1918-1928 was found to be
very different from 1929-1236.

The study discerned a number of issues which
have continued to be problematic.
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L4, The Objectives of Field Work in Social Casework,

1898-1955.

Mildred Sikkema

University of Chicago (Doctoral dissertation) 1964

Purpose: To examine obhJectives of field work in
social casework for the purpose of
providing a perspective as a basis for
future investigation: concerning field work.

Methodology _
and Sources: Objectives of field workd during the 1898-
' 1955 period were traced through materials
of accredited schools »»f social work in
the United States, =z study in depth of
four schools, the historical fields of
appropriate professional organizations,
and the writings of those engaged in
- devéloping social work education. In
addition, the social work literature was
examined to gauge the impact of socilal
and economic problems and of new know-
ledge on field work objectives.
Findings: In theearly years obJjectives tended to
B emphasize skills in the practice of
- 8soclal work method and use of the super-
visory relationship as a prime channel
for professional development. Although
varlious efforts were made over the years
to make field work an integral part of the
curriculum, objectives continued to be
stated in practice terms rather than as
educational tasks and to apprenticeship
learning. It appeared that objectives were
not used consciously as significant
educational tools.

5. The Development of Group,Work Education in Schools of
Social Work in the United States, 1919-1948,
Sara Elizabeth Maloney
Western Reserve University (Doctoral dissertation) 1963.
Purpose: To study the development of group work
education in schools of socilal work, to
establish through historical documentation
- that group work has been accepted as a




Methodology
and Sources:

Fihdings:
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professional social work method for which
schools of social work should provide -
education.

This study focused on examination of nine
selected schools of social work, (particu-
larly Western Reserve) and professional
and educational associations closely
related to the history of soclal group work
education,

The study revealed that the study of group
work was included in the core curriculum
recommended for schools of social work as
early as 1932, but it was not until 1948
that group work gained acceptance as one

". of the methods of professional social work

for which accredited schools of social
work should provide education.

The Impact of the First Year of Professlional Education.
in Social Work on Student Value Positions

Diane L. Bernard
Bryn Mawr College (Doctoral dissertation) 1967

Purpose:

Methodology:

To examine the impact of the first year of
professional social work educatlon on the
value pcsition held by students.

The study sample consisted of 21 casework
students entering the Graduate Department of
Social Work and Social Research of Bryn Mawr
College in September 1964, All of the
material produced by the students in the
course of the first year of graduate study,
such as term papers and examinatlons, were
collected along with fleld instruection
reports and comments by all classroom
instructors and advisers,

These documents were subjected to content
analysls, which entalled the development

of a Scoring Manual with multiple rating
sScales as a means for quantlfying the data.
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Findings: Change was observed to take place in the
direction of the 1deal on all the value
positions selected for study. The findings
thus supported the idea that values
constitute a significant aspect of vhat the
professional educational program 1s
concerned with transmitting to students.

Values in Social Work Education: A Study
L.B. Costin '
Social Service Review, 38(3): 271-280, 1964,

Purpose: To investigate the opinions of practl-

tioners, faculty, and students about
the importance of certain values to
soclal work education,.

Methodology: The six baslic value concerns are:
Theoretical, economic, aesthetic, social,
political, andreliglious. These values
are those measured by the Allporit-Vernon-
Lindzey Study of Values. Mall question-
naires were used to secure opinions

- from samples of faculty of schools of
.soclal work, NASW members,  and social
work students.

Findings: Both faculty and non-faculty social workers

‘ ' rated theoretical and political values
more important for graduate courses, and
aesthetlc and religious values more
Important for undergradiate and extension
courses. Non-faculty workers concurred
éxcept in extension courses. Social workers
selected social, theoretlical, and .
economic values as the top three to be
acquired by students, but faculty members
rated soclal, theoretical, and aesthetic
values as higher in importance. The
faculty was more concerned than the social
workers about developing values in students.
Among students, the soclal values were
strongest and the economic values were lowest,
except for female extension students.
Students' perceptions of thelr own values
differed considerably from values social
workers thought should be developed.
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8. The Values of Social Workers 3
Albert D. Fuller
University of Southern California (Doctoral dissertation) 1962
Purpose: To examine and measure the values of
social workers, as represented by a
sample of students and faculty members
of’ the Schools of Social Work, University
of Southern California during the 1961-
62 academic year.
Methodology: The sample of the study consisted of 129
. students and 16 faculty members. Instru-
ments used for data collection and measure-
ment of values include a questionnaire
designed for the study and the Allport-
Vernon-Lindzey Study of Value Test.
Findings: . The mean values scores of respondents
were much higher than the norms for all
United States coilege students in social
and aesthetic values and somewhat higher
in theoretical values. Their scores were
much lower in economic and religious
values and somewhat lower in political
values. As age, education, and/or
experience increased, among the members
of the sample, theoretical and aesthetilc
values scores also increased. At the same
time, and in like proportion, economic
and religious values diminished. The
values scores of those in the first year
of the master's degree program differed
somewhat from those of the faculty
members., The scores of those in their
second year and those 1ln doctoral programs
became lncreasingly similar to those of
the faculty members.
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9. A Study of the Values of Social Workers
Donna C. McLeod and Henry J. Meyer
In Edwin J. Thomas (ed.) Behavioral Science for
Social Workers. New York: The Free Press, 1967.

Purpose: The major question considered in this
study was whether professionally trained
soclal workers can be distinguished from
untralned social workers on any or all
of the value orientations espoused in
the literature of the profession and
whether factors other than professional
training may be related to differences
in value position among soclal workers.,

Methodology: A social value test constructed to
reflect these value poslitions, was
administered through a mall question-

" naire to 293 social workers including
fully trained soclal workers, students
in social work training and social
workers who had little or no professional
training, with approximately equal '
numbers from each of the three groups.
They represented 68 percent of all
members in a local NASW chapter in

_ Michigan.

Findings: . Seven of the ten value dimensions,

. delineated as core values expressed
in the literature of professional
social work, were found to be signifi-
cantly related to levels of professional -
social work training. However,
professional training was not a signi-
ficant factor related to the value
posltions expressed by persons who
were.not committed to a religious faith,
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10. Socialization in Social Work Education: A Study of the
Value Areas of Change and Non-change During Social
Work Training.
Barbara K. Varley
Western Reserve University (Doctoral dissertation) 1962
Purpose: The major focus of this study was to
describe and identify change 1n values during
social work educatlion through a comparison
of beginning and graduating social
work students. The study also attempted to
determine the influence of several sele‘:ted
indices of anticipatory socialization on
value assimilation and to examine the
relationship between lidentificatlion with -
a role model, performance during training,
. and change in values.
Methodology: The study sample consisted of a group of
61 beginning social work students and
a group of 52 graduating social work
students at Western Reserve Universlty _
(these groups were roughly comparable in
respect to demographic characteristics,
previous exposure to soclal work, and
vocational objectives). Four values
presumed to be essential for successful
socialization in social work (equal rights,
service, psychodynamic-mindedness and
universalism) were measured through specially
constructed, independent attitudianal
scales which allowed for examination of the
extent of value change durlng professional
T training. .
Findings: The most conspicuous findlng was the lack
. ' of difference between the groups on the
four values. In additiona, the beginning
group demonstrated more value consensus
than the graduating one. Greatest
change in values was manifested by students
who were "dependent", younger, from lower
soclo-economic classes, or who had no
previous exposure to social work.
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The smallest change was shown by students
who were older, from upper socio-
economic classes, or who had previous
exposure to social work.

(An article entitled, "Socialization

in Social Work Education" by the same
author in Social Work, VIII(3), July
1963, pp. 102—109)

11. Impact of Social Work Education on Students' Values

Dorothy D, Hayes and Barbar K. Valey
Social Work, X (3), July 1965, pp. L40-46,

Purpose:

Methodology:

Findings:

To determine 1f the values expressed by
beginning social worker students
differed from those expressed by

graduating studencs and experienced

soclal workers,

The sample of the study consisted of

153 students of beginning classes from
two schools of social work, 5S4 students
completing training, and 56 experienced
studznts. The instrument used for
gathering data was the Study of Value
Scale by Allport-Vernon-Lindzey.

Greater difference was expressed between
beginning and graduating male students
than betwnen comparabvle groups of
females. Although value differences
were more striking between graduating
and experienced males than for comparable
females, all soclal workers! values
change conslderably with actual work
experience. It i1s indicated that social
work students place major emphasis on
soclal motlives that reflect altrulsm
and a love of people. Of less concern
are economic values. They are rarely
motivated by political or power interests.
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Research on Manpower Supply of Soclal Work Education

12, Silk Stockings and Blue Collars: Soclal Work as a

Career Choice of 1961 College Graduates.

Galen L. Gockel
National Opinion Research Center, Chicago Unlversity
of Chicago, 1966.

Purpose:

Methodology:

E}pdings:

To find out career aspirations, occupa-
tional values, college experiences,
plans for =2mployment and graduate
tralning, and a variety of background
and demographle characteristics of

- ecollege students prior to their graduation.

The sample of this longitudinal studyconsisted

-~ of over 40,000 seniors from 135 campuses

and a questlonnalre was used for collecting
data. All subjects were followed up
annually for three years from 13562 to

1964,

A large expansion in the number of

soclal work asplrants occurred during

‘college, with relative stabllity later.

During the college years there was a

very large defection from soclal work,

but ar even larger recruitment, which
resulted in a net galn, Recrults were
relatively disinterested in the occupatlonal
values of freedom from supervislon,
opportunities to be original and creative,
and money, but strikingly attracted by

the opportunity to work with people.

They were generally low on the Academic
Performance Index. The proportion of

men to women retalning interest in social
work increased greatly durlng the time
period, but never reached the distribution
for all students of 60 percent male and

L0 percent female. Retention is higher
for men than women, and is posltively
associated with interest in people, and
negatively assoclated with money.
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Association with other variables is .
not conclusive. (An article entitled,
 "Soeial Work as a Career Choice" by
the same author appearing in Schwartz,
E,E, (ed.), Manpower in Social
Welfare: Research Perspectlves, NASW,
1966, pp. 89-98).

13. Who Choose Soclal Work When and VWhy?

Arnulf M. Pins

CSWE, 1963.

Purpose: 1) to gather data on who chooses social
work an® graduate education, when career
cholces are made and on what factors
influence the dncision: 2) To consider
the implications of the findings for
agencies , schools of social work,

NASW, soclal work career committees,

and the Council on Soclal Work Education

as they related to recrultment and

admission procedures in schools of

social work; 3) To raise further

refined questions for future research

on career ctholces in social work.

Methodology: The major source of data was a mailed
questionnaire administered to all new,
full-time, first year students who
entered schools of social work in the
United States and Canada in the Fall of
1960. A total of 2,771 questionnaires
were analyzed in detail. All sixty
three schools of soclal work accredited
by the Council on Social Work Education
as of July, 1960 participated in the
study. ' '

Findings: Consideransle demographic data was
collected regarding the personal,
soclo-economic, and educational :
characteristics of students who ultimately
choose social work as a career. That
most students are introduced to social
‘work through direct contact with social
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workers, in social work experiences

and in college courses, gives support

to the effectliveness of current re-
cruitment programs utllizing social
workers in recrulting. The study points
up the need to make potential students
aware of social work careers earlier

in their lives. The important of
maintaining relations with undergiraduate
schools and high school advisors in
order to reach students is stressed.

The effectiveness of career testing
opportunities 1s furthermore apparent.
(A doctoral dissertation entitled, "An
Exploratory Study of Factors Influencing
.Career Choices in Social Werk" by the
same author is on file at Columbia
University since 1963).

14, Clarification of Self and Role Perceptions in Social
_ Work Students Duri_g,Training A StudyAOf Incorporat;on

of-a Professional Role.

Touis Lowy

Harvard University (Doctoral dissertation) 1966

Purpose:

Methodology:

To explore theprocess of incorporation of
the professional role by soclal work
students during the first semester of
training and the relation of this

process to the success of these students,
Two major hypotheses tested were 1)
Social work students tend to lncorporate
the professional role early in the training
process, and 2) The more successful
students wlll show this tendency to a
greater degree than the less successful
students.

Two instruments, one to establish

"role" expectations znd one to determine
"self-in-role" perceptions, were adminis-
tered to elghteen members of the faculty
at Boston University School of Social
Work., Fifty-six students were neasured
against the role expectations and self-



Pindings:

-117-

in-role perceptions at three different
time perlods in their first semes‘er

of study. A success scale was constructed
whereby faculty and field instructors
rated students at the end of the
semester and a success index was
developed to differentiate students

in terms of success.,

There was cc.asiderable support for the
first hypothesis. Although movement
towards role incorporation did not

occur in a linear fashion, the relation-
shlp between the degree of early
incorporation of the social work role
and successful performance was not
substantiated. There were, however,
many specific instances of consistency
wilth the hypothesis which lent credi-
bility to it and suggested new areas

of potential study.

15, An Experiment in the Development and Measurement of

Empathy in Social Work Students

Clara Louise Hanser Myers
Washington University (Doctoral dissertation) 1966

Purpose:

Methodology:

Findings:

To determine whether the provision of
certain selected learning experiences
would increase empathy in social work
students.

A social casework class of twenty-two
students was divided into two comparable
groups matched by age, sex, and previous
social work experience. In acdition

to usual learning experiences, the
experimental group was given additional
experiences in role playing with
specific discussion. Three measuring
instruments were utilized - the social
work questionnaire, the empathy test,
and the rating sheet for field practice
instructors to measure empathy.

Students in the experimental group
showed significantly greater empathy than
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the control group. 1t was concluded
that the development of empathy in
soclal work students is ar important
educational objective in soclal work
education, that directed role playing
and discusslion of role playing incidents
in small groups increases empathy, and
that it 1s possible to explicate a
course objective, develop learning
experlences to achleve that objective,

"and then evaluate how well 1t has been met.

16. Processes of Soclalization to the Profession of Social Work.

Beulah Rothman
Columbia University (Doctoral dissertation) 1963

Purpose:

Methodology:

Findings:

To examine what happens to graduate

'~ socilal work students with respect to

the acquisition of professional norms
during the course of two years in
graduate school. What 1s the nature of
any changes which may occur?

Groups of 41 first year students and 5°
second year students were contrasted
with each other, as well as with groups
of non-social work students, in relation
to a set of 16 social work norms which
had been emplrically ldentified and whose
relative order of importance had been
established through the use of
practitioner-~judges. A personally
administered guestionnaire was utilized
for data collection. '

The ability to identify socilal work norms
could »~t be attributed to soclal work
educé son in.as much &s equivalent know-
ledge of norms was found to exist for
second and first year students, as well
as for non-soclal work students. .
Graduate soclal work education was found
to be related to knowledge of the order
of importance of soclal work norms and

to enactment of professional norms.
Lcquisition of the order of importance
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appeared to develop from less important
to more lmportant norms.

17. Personallity Variatles and Career Decisions: A Pilot

18,

Study of Law and Social Work Students.
Regls H, Walther
George Washington University (Center for the Behavioral
Sciences) 1966
Purpose: To test the usefulness of a research
. methodology related to the lidentification
" and measurement of psychological and
: sociological occupational variables.
Methodology: Psychologlcal and soclologlcal occupational
variables of law and social work students
were ldentified and measured. The Job
-Analysls and Interest Measurement
(JAIM), a self-descriptive inventory
was given to 495 first or second year
students at five schools of soclal work
and 244 first year of grdduate law
students. _
Findings: The JAIM could be.used to differentiate
: between law and -social work students
among subspeclialities and schools, and
could also measure change durlng an
academic year. It also correlated
significantly with school performance
criteria suech as school grades and field
ratings.

Two Arizona Studles Related to Undergraduate Background

for Social Workers.

Naoml Harward

Social Work Education Reporter, XV(&) December 1967,

pp. 48-50, 55-56.

Purpose: One of the studies reporter is related
to social work education and was aimed
at obtaining data on students! attitudes
toward -the soclal welfare program,

Methodology: -A sample of 719 students selected at
random from the fields of Soclal Welfare,
Chemistry, English, History, Mathematics,
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Nursing, and Psychology were the
subjects of the study. The study was
conducted by means of a simple check
sheei that obtained student ranking
of the seven fields of study according
to the followling variables: intellectual
abllity required, campus prestige.
possibility of service to humanity,
interest in subject matter, and likely

_ economic return, ‘

Findings: The Soclal Service students were about
midpoint in their rating on all the
variables measured except the campus
prestige of Social Welfare which was
rated low by all groups, with no
significant difference in the ratings.
On the variables studied, Social Scilence
majors were not markedly for or against
the Social Welfare major or social work
employment, and their college training
does not appear fo have been significant
in effecting a change 1n thelr attitudes.

19. Some Background Correlates of Occupational Choice:

A Study of Students of Social Work and Englneering.

Israel Katz

Western Reserve University (Doctoral dissertation) 1962

Purpose: To explore and identify some characteristics
of people who are attracted by (and to)
the social work profession, particularly
as contrasted with people who go into
chemical engineering.

Methodology: A biographical inventory in the form of
a questlionnaire was designed to extract
data with respect to behavioral mani-
festations of (1) the Lewinian concept
of "mixed valence" (or conflict nature),
and. (2) extra-parental "deprivabtions".
The questionnaire was administered to
501 beginning students at nine schools
of social work and 100 seniors in
englineering at an institute of technology
during the Fall of 1961, Sub-samples
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were drawn from the sample of the
respectlive occupational groups and
matched by distribution on seven
demographic variables, The sub-samples
were compared on factors relevant to
"“mixed valence" and "deprivation”
characteristics.

Findings with respect to male students
tended to (1) indicate a significant
relationship between parent-child conflict
and the choice of casework or engineering;
and (2) to suggest a polarization of
conflict toward the mother in social
casework students versus conflict-
polarization toward the father in
community organization students.
"Deprivation" did not tend to discriminate.

-among the groups. Other findings were

generally inconclusive.

20. Graauate School Performance of the Undergraduate Social

Work Major.

Thomas H., Walz and Gretchen Buran
Social VWork Education Reporter-, XVI. (3) September 1968,

pp. 32-33, 44-45,

Purpose:

-Methodology:

To study the proposition that students
with an undergraduate soclal work
education major would perform at a
level superlor to those lacking such
undergraduate preparation in graduate
education in soclal work,

An ex-post-facto design was employed
in studying the performance of 209
graduates of the University of

" Minnesota School of Social Work during

the years 1960-1966, Three categories
were as follows: 1) those graduating

from the University of Minnesota in
pre-social work sequence, 2) those
graduating from other pre-social work
undergraduate schools, and 3) those with
undergraduate degrees 1n all other fields.
Performance criteria were the students?
overall graduate grade point average and
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global faculty predictions of students'
probable performance in practice. Data
were gathered from pre-admission tests
and student records. Faculty utilized
a nine polint scale in grading students.
Global faculty predictions were made
: on a three polint scale,
 Findings: No statistically significant differences
' were found between the three cohort
groups compared on any of the pre-
performance characteristics such as
sex, years of social work experilences,
faculty predictions of graduate school
performance, and undergraduate grade-
point averages. Significant variations
~ were- found 1n score achieved on the
strong vocational interest blank, Oren-
Kidnelgh social work attitudes inventor,
soclal science grade point averages,
and Miller Analoglies Test. Age and
marital status also differed.

21. Social Work Students and Other Graduate Students:

A Comparison.

Seymour Warkov

Manpower in Social Welfare: Research Perspectives,

Edward Schwarts (ed.) NASW, 1966, pp. 99-107.

Purpose: To identify potential sources of soclal
work manpower by comparing students in
graduate schools of social work with
those 1n graduate schools of other
flelds.

Methodology: A mail questionnaire survey of 25,000
students enrolled in 37 fields of
graduate study 1nc1uding 799 in social

: work in 1963.

indings: Social work students reported the lowest
percentage of "A" undergraduate grades,
the longest intervening periods of
time between undergraduate and graduate
education, +the highest percentage in
full-time enrollment and the highest
percent of fellowshlip recipients.
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Three out of four students in social
work expected employment 1n private
agencies,

22, Undergraduate Students in a Pre Social Work Sequence.

Thomas H., Walz and Barbara Tingley _
Soclal Work Educatlon Reporter, XV (1) March, 1967,

- pp. 20-21; 30-31.

Purpose:

Methodology:

Findings:

This study explores three questions:
1l)the Ytype" of student enrolled in pre-
social -work undergraduate study; 2)
Whether there are significant differences
among pre-social work students; and 3)
Hew many of the students with pre-

soclial work majors actually continue

into social work/social welfare fields.

A sample of 42 seniors (34 female and

8 male} constitute the sample out of

410 seniors and juniors in the pre-

social work sequence during 1965, The
study was desligned to ellcit data

related to major areas of interest,
values, self-concept,. and attitudes.
Values werée measured by the Allport-
Vernon-Lindzey Study of Values, self-
concept by the Twenty-Statements Test-
Self, and attitudes by the Oren-

Kldneligh Test. In additlon to standardized
tests a questlionnaire was developed to
gather data on demographical variables,

As a follow up, a second questionnaire

was malled to post graduates 1In the sample
to determine what kind of work or further
study the sample subjects had begun.

Two groups of senlors were ldentified -
those who had expressed a desire for

a career in social work (social work
orientated) and those who had either
selected no career goal or had chosen
another field. Significant differences
were found between the two groups in terms
of values, interpersonal relationships,
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ldentification wlith social work,
previous exposure to social work values,
and personnel, The follow up revealed
that a large proportion of the pre-
soclal work students change from some
other fleld into pre-socilal work.

23. A Study of the Needs and Satisfact*ons of Social
Workers as Percelved by College Students and Social
Workers.,

Solomon Shapiro

University of Minnesota ( Doctoral dissertation) 1964

Purpose: To study the needs and satisfactions of
soclal workers and the perceptions of
the needs and satisfactions of social
workers by pre-soclal work students,
general college students, general
college students, and éollege of liberal

: arts students.

Methodology: Information obtained from 169 social
workers and 143 students in either pre-
soclal work sequence, college of liberal
arts or the general college lncluded
six different sources such as personal
data, questionnaire and rating scales.

Findings: Social workers can be described in
terms of thelr need set, and length of
experience had relatively little effect
on the mean scores of the test employed.
Perception of the scoclal worker's needs _
and satisfactions by the pre-social work
students showed consliderable difference
on the scales used. Students ranked
soclal work as 12th in social status,
while soclal workers ranked it as number five.

24, Financial Aid to Social Work Students.’
Arnulf M, Pins '
CSWE, 1965 _
Purpose: To provide baslic data and background for
discussion of trends and issues regarding
financlial aid for social work students.
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Methodology: A compilation of information available
: from other studies on financial aid in
soclal work education and in higher
education generally, and the presentation
of data coming from two special studies
of social work students in 1960 and
1961. The first study was conducted by
the author as listed (13), while the
second was a follow-up study on the
same group of students when they became
- second year students,

Description: Quantitative data were provided in
connection with some basic questions such
as: How did students finance thelr
education? What was the nature of the

~financial aid? What commitments were
connected with financial aid grants?
"How important was financial aid to
social work students’“

25, Admission to Graduate Schools of Social Work Practice,

Problems and Prospects,

- Educational Testing Service, Princeton, N.J. 1965

Purpose: A survey of admission process in schools
of soecial work and related fields and of
research on admission in social work
education,

Methodology: Mail questionnaire and a review of
related literature.

Findings: Admission procedures in 67 schools of
soclal work were analyzed and research
studles related to admission in social
work education were reviewed. The role
of testing in the admissions process
was discussed and admissions procedures
employed by nursing, medicine and
miscellaneous flelds were summarized.
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26. A Study of Students Entering the University of
Pennsylvania School of Social Work as Their Selection
by the School Relates - to Trends in Social Work,
idellen Eloise Severinson
University of Pennsylvania (Doctoral dissertation)1964
Purpuse: To search for the bases in the purpose
. and practice of social work upon which

standards for selecting applicants
for schools of soclal work have been
built and the meaning which these standards
- have held for the social work profession,
Methodology: Data were collected through review of
historical and blegraphical sources,
examination of the changing standards
for admission used by a representative
_ 8chool of socizl work throughout its
history, and admission materials for a
cample of students admitted to the same
school at each of various nodal points
during its history,
Findings: A large number of findings were gathered
B ' regarding (1) facts such as age, sex,
education, and previous employment of
students; and (2) Judgments about the
students! motivation for professional
education, "ability to work within form,"
and qualities as a person.
Criterlia used for selection of students
by a representative school of social
work appeared to change through the
years, while the basic qualities sought
remalned constant,

27. Selection of Students for Social Work Education: Factors
Predictive of Successful Achlevement. .
Helen L., Olander
University of Souther California (Doctoral dissertation)l1964
Purpose: To identify factors predictive of
successful achievement in social work study
and to develop an instrument for measure-
ment of factors important to the learning
of soclal work,
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Methodology: Data were collected from the application
materials of applicants to the University
of Southern California School of Soclal
Work in 1962,

A rating scale was developed to assess
ten factors presumed to be important to
the learning of social work. This scale
was applied by faculty judges to the
application materials of 53 enrolled
students and 53 rejected applicants.

The scale was then adapted for measure-
ment of student performance at the end
of the first year, with performance
Judgments being made by students' faculty
advisers, '

Findings: =  Significant differences were found

- between the enrolled and rejected groups.
in relation to such factors as previous
social work experience, undergraduate
grades, metivation, capacity for
relationship and for change, and
creativity. While the scale was sufficiently
reliable and valild to differentiate
between the enrolled and rejected groups,
it was not successful (with one exception)
in predicting how well the student would
perform 1n schocl. The exceptlion was
motivation, which was most predictlve
of performance in school.

28, Factors Associated with the Successful Outcome of

Professional Traning for Social Work,

Edward Francel

University of Minnesota (Doctoral dissertation) 1960

Purpose: To determlne whether there are factors
discernible at the time a person applies
to a school of soclal work,which are
assoclated with successful outcome of
the two year graduate course in soclal work.

Methodology: The following three groups were selected
from the populatlion of students enrolled
between 1952 and 1957 at the Universilty
of Minnescta School of Social Work:
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- a fallure group which did not complete
professional training; (2) a marginal
group of the poorest students; and
(3) a superior group of the best students.
The three groups were compared with each
other on numerous factors (such as
undergraduate performance and socilo-
economic status) for which data were
collected through the use of a schedule,
a mail questionnalre, and ratings made

. by three faculty members.
Flndings: It was found that undergraduate academic
' performance and preductions by the

school's admission committee tended to
discriminate significantly between the
groups while such factors as age, work .
experience, and socio-economic status
did not discriminate among the three
groups. The findings in general
differentiated between the marginal
and superlor students but not between
the marginal and failure students.

29. The Predictive Vaildity of Admissions Criteria Used by
the Graduate School of Social Work, University of Utah,
to Select Students for the Fp1ll Term, 1966.

Dean H. Hepworth

University of Utah (Doctoral dissertation) 1968

Purpose: To determine the predictive valldity of
the admissions criteria used by the
Graduate School of Social Work, Uni-
versity of Utah and to study the
predictlve validity for student selection

' of the "Social Vocabulary Index" (SVI).

Methodology: For each student admitted to the Graduate
Sghool of Social Work for the 1966-67
year, a rating total was obtalned whicn
consisted or the sum of sub-ratings on
the followlng admisslions criterila:
(1) past academic performance, (2) auto-
biographical sketch, (3) reference letters,
(4) personal knowledge of the applicant
from interviews or other sources, and
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(5) overall impressions. Correlations
were made between the admissions criteria
and the students' performance during two
consecutive ears of tralning. 1In
addition, two groups of 15 students
selected on the basis of high and low
ratings on the admlssion criteria were
comparad with each other in order to
ascertain the capacity of the admissions
criteria to differentiate levels of
performance, The performance criteria
employed were grade point average for
both years, of study in field work, and
class work and a composite of both,
Significant correlations were found

. between the rating totals and overall

Grade Point Average (GPA) for both years,
bhetween ratings on overall impressions

and field work as academic grades,

between ratings of previous academic
performance and GPA's in field work,

class work, and overall GPA. Ratings on
autobiographical sketches correlated
significantly with fleld work grades

but not with class work grades, while
ratings on personal knowledge of the
applicant at admission correlated
significantly with the former but not

the latter. - Correlations between ratings
on letters of reference and the performance
criterlia were negllizlible. None of the SVI
subscale scores correlated significantly
with the performance criteria for both

. years of training, but scores on the self-

concept subscale correlated negatlively
with the overall GPA and field work GPA for
the first year only.

Comparisons uf the performance means of

the contrasting groups of studnets (high
and low ratings at admission) revealed

that levels of student performance were
differentiated by ratings on the admissions
¢riteria of previous academlic performance,
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overall Impressions, and rating totals,
but not by ratings on letters of reference,
autobiographical sketch , or personal
knowledge of the applicant.

30. A Study of Undergraduate Grade Point Average and Graduate
Record Examination Scores as Predictors of Performance in
Graduate Soclal Work Education.

Glenn O, Haworth

School of Social Work, San Diego State College, 1968.

Purpose:’ To test the utility of the two measures,

: the undergraduate Grade Point Average(GPA)
and Graduate Record Examination (GRE) as
predlctors of student performance in a
graduate school of social work.

Methodology: Data, were gathered from records of 173

- students who graduated from the School of -
Social Work, San Diego State College in
1966 and 1967. Comparisons were made
between GPA and performance, GRE and
performance, and the combination of GPA,

- GRE and performance,

Findings: On the basls of the data available the
GRE score offers more promise than under-
graduate GPA as a gross predictor of high
performance.

31. The Selectlon of Students at Graduate School of Socilal
Work: A Study of Incremental Value of a Pre-Admissions
Interview and the Use of the Undergraduate Grade Point
Average and Mlliler Analogy Test in Identifying the

"Successful and Unsuccessful Student.

Sherman Merle, :

Brandies University (Doctoral dissersation) 1968

Purpose: To compare the relatlive effectiveness
of selecting students for graduate soclal
work education through a procedure including
a personal pre-admission interview and a
procedure excluding a pre-admission
interview, to examine the relationship
between the students! success or failure
in graduate social work education and
their undergraduate Grade Polnt Average,




Methodology:

Findings:
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Miller Analogy Test Score, and certaln
personal characteristics.

A randomly selected sample of applicants
to the Boston University School of
Soclal Work were given pre-admission

" interviews. Interviewerst! "decisions"

were not shared with the school's
admission committee and students were
selected solely on the basis of docu-
mentary evidence presented in connection
with thelr application.

At the end of the first year of study,

a group of students who had been given a
pre-admission interview was compared with
a group of students who had no pre-

" admission interview. Comparisons were also

made with respect to the students! under-
graduate Grade Point Average, Miller
Analogy Test score, and a rating scale
containing elght personal characteristics
which had been found to be very highly
assoclated with success 1n a previous study
of graduate social work students.

The use of pre-admission interviews did not
result in the interviewers' being able to
discriminate more accurately between the
slgnificant difference between the successful
and unsuccessiul student's four year
undergraduate Grade Point Average or Miller
Analogy Test score. However, high ratings
on the rating scale were positively
associated with the successful student.

When the rating scale was used in combination

with a pre-admission interview, there was

a significant increase in the interviewer's
abllity to distinguish between the
potentially successful and unsuccessful
student. , '
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32, _Prediction Versus Performance in Student Selection.

Rhoda G. Sarnat
Social Work Education Reporter (XVI (1) March 1968

pp. 45-46, 59-61.

Purpose:

Methodology:

Findings:

To answer the question to what extent

a more effective admission process could
spare certain applicants from probable
failure by refusing them admission, at the .
same time discerning with equal perspicacity
those with real potentlial for learning.
Thirty seven of the 64 students of the

1964 class at the School of Social Work,
University of Southern Calif ornia were
selected for the study. Data gathered

from student's folders at the point of
admission included characteristics,

Grade Point Average, references, and
autoblographical information. By

weighing all of “hese varlables, a
prediction rating figure was set for

each student. The prediction ratings

were compared with performance ratings

based on records at the end of the first
year.

Significant clues to both the potentially
poor and the potentially superior performances
may be found at the time of admission
through two types of data: letters of
reference, and the student's autoblographical
statement. The outstanding student is

likely to come from those with higher

Grade Point Averages. The lnexperienced
group seems to be at an advantage, contalining
the largest percentage of both successful

and top ranking students.

33. Social Work Students and Their Educational Outcome.

Dorothea Giltert ‘
University of Pennsylvania (Doctoral dissertation) 1963

Purpose:

To examine the relation of student outcome
to certaln selected individual characteris-
tics at the University of Pennsylvania
School of Socilal Work,



Metnodology:

Findings:
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A ninety-six item schedule was used to
collect data from the records of all
students erirolled in the classes of
1954-56 through 1958-60 at the University
of Pennsylvanla School of Social Work,

Of the 311 students meeting crlteria

for inclusion in the final sample, 236
students graduated and 75 students
dropped out. A series of questlons

were formulated to analyze data as they
related to graduate and dropped students
and as a base for considering differences
among students who dropped at different
times and/or graduated at different
levels of achievement.

No characteristics were discovered which-
precluded either superior or marginal
achlevement. The study concluded that
students are screened for different
gqualities in the course of the educational
process. In the first term the focus is
on abllity and willingness to learn, while
in the second year the focus is on
readiness to be a professional.

34, Values in Occupationél Choice and Occupatibnal Selection:

A Comparative Study of Admission Decision 1in Social Work

Education.

Richard Steinman
Brandies University (Doctoral dissertation) 1968

Purpose:

Methodology:

To view emplirically the similarity and
diversity in attributes and values of
applicants to five schools of social

work and attempt to identify acceptance
and rejection patterns by defining the
attributes and values of applicants. The
central problem tested is an hypothesized
blas in the admissions process of schools -
of socilal work.

Mailed questionnaires filled cut by 760
applicants to five schools of social

work constltuted the major source of data.
In addition, the selection decisions of the
school provided the major basis for
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dichotomizlng the sample 1nto compara-
tive groups. The major measuring

devices used were a precoded self-
administered mailed questionnailre, an
academic performance index, and a list
of categories of admissions decisions.
The study demonstrated simultaneous
effects of individuals! and selectors!
behaviors as determinants of occupational

. entry.

Admission Prediction and Student Performance in Social

Work Educatilon.

Sidney Berengarten

Purpose:

Methadology:

Findings:

To identify characteristics of applicants

admitted to schools of soclzl work during .
1961-62, to analyze the pattern of
applications, and to compare ratings

of admlssion predictlon with those of
performance.

Mall questionnaires were sent to all
schools of social work asking them to
submlit a prediction rating for the
educational performance of enrolled

‘students based on an assessment of

intellectual endowment and personality.

The faculty members were also to rate

these two components as well as actual
performance 1In class and field work.

The students were classifled as either
potentially superlor, average, marginal,

or risk students. They were then evaluated
two years later as to thelr performance in
class and field work.

Admission officers predicted that of 2,629
students, 21.7 percent would be supericr,

56 percent average, 13 percent marginal,

and 9.3 percent risk. In actual performance
34.7 percent were evaluated as superilor, 4l
percent average, 9.5 percent marginal, and
11.8 percent were counseled oui. There were
marked differences in predictive and per-
formance ratings between men and women.
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36. Criteria Employed and the Reliability of Judgments .in
Making Decisions About the Acceptance of Applicants
into the Columbia University School of Social Work.
Robert Ontell _ _
Columbia University (Doctoral dissertation) 1965
Purpose: To examine the reliability of Jjudgments
‘ in making decislons about admission of
applicants into a graduate school of
) social work.
Methodolegy: Thirty-two cases were randomly selected
- from among those who applied for admission
to the Columbia University School of
Social Work for 1960-61.
Iden tical data about applicants were
given to four experienced admission workers
at the above school who were asked fto
make Judgments separately on face-sheet
data, undergraduate performance records,
the personal statement of the applicant,
and interview materials. Raters were
asked to make declsions about whether
-~ to accept or reject the applicants.
Findings: Findings yielded low reliability of"
' prediction .concerning decisions about
acceptance or rejection of applicants,
and concerning whether accepted applicants
would be in the upper third, middle. third,
or lower third of the graduating class.
With respect to criteria actually
employed in making Jjudgments, raters
differed in their productivity and their
tendency to credit strengths and weak-
nesses of applicants. Rellability of
declsion and prediction were lowest on
the personal statement and interview
materials. The lack of precision of data
avallable in these protocols was reflected
in the wide disagreement among raters
about applicants.—
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37. Admission Decisions.

Margaret Schubert ‘
The Social Service Review, XXXVII (2) January 1963

pp' 1514 = 165.

Purpose:

Methodology:

Findings:

To identify the elements that enter

into admission decisions, to determine

the extent of 1indeper.dent agreement in
assessing the application, to determine
the extent to which the assessment

changes when the rater has access to

a report of personzal interview with the
applicant, and to examine the association
between ratings and the flrst year
performance levels of tha students who
entered the school.

Data.Consist of 877 ratings made by 25
faculty members from a rating schedule
developed for the study on 197 applicants.
The rating schedule has been found to be
satisfactory as an instrument for
recording the assessment of the potential
students. Judgment made after the
personal interview tends t1 improve
slightly. Admission ratings are positively
assoclated with first year performance but
do not serve as exact predictors. The '
undergraduate Grade Point Average 1is
assoclated with flrst year performance but
is a less accurate predictor than admission,

38. Admission Decisions: Repetition of Q_Studg.

Margaret Schubert
The Social ‘Service Review, XXXVIII (2), June 1964,

pp' 147 - 1520

Purpose:

A replication of the author's previous

study for testing further the utility

of the rating instrument as a method

of documenting professional judgments

about admissionability of applicants, as

a method of arriving at decisions, and

for exploring the problem of differentiating
between successful and marginal performers
who did not appear to have high potential
for professional education.
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Methodology: The rating instrument developed in 1961
was used without modification on 122
applicants in 1962 using 26 faculty
members as Jjudges for ratings.

Findings: The Admisslon Rating Schedule proved

. to be an accurate predictor of student
performance. However, the study did
not substantiate that a better under-
graduate had a better chance for success,

39. Education: Its Contrlbution to the Manpower Equation.

Arnulf M. Pins

In Edward E. Schwarts's, Manpower in Social Welfare:

Research Perspectives NASW, 1966, pp. 108 - 142,

Purpose: To provide basic facts about social
work manpower needs from the viewpoint
of education.

Methodology: The method involved a comprehensive
. search of the literature and research
on scclal work education and of selected
analysis of statlistical data.

Findings: Data about speclal work education at
the undergraduate, master's, and doctoral
levels were preéesented. Details were:
size of enrocllment, characterlistics of
student bodles, the number of graduates
employed as of 1964, and the nature of
thelr employment. Comparison to earlier
years was made whenever possible. A
careful analysls was made of factors
affecting the expansion of social work
education. Comparative data were
presented on student career chiolce and
recruitment, financlial aid and admissions,
faculty, field instruction resources, and
patterns, and the cost of social work
education.

Lo. Survey of Undergraduate Programs in Social Welfare.
Sherman Merle
CSWE, 1967.
Purpose: To idéntify the institutions that offered
undergraduate soclal welfare education in
the United States in 1965-1966 and to




Methodology:

: Findings:
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study the objectives and content of -

thelr programs.

Mail questionnalre were used for
collecting data. 1,065 institutions
responded to the first malling. Of the
second mailing of 936 questionnaires

there were a total of 681 usable returns.
232 colleges and universities had
organized programs in social welfare
and/or social work at the undergraduate
level and 33 of these institutions offered
degree programs. 293 colleges and
universlties offered courses in soclal
welfare and/or social work but not in an
organized program. It was estimated that
at least 17,000 students were enrolled in.
these programs as of November 1965 and
about 4,550 were expected to complete
programs by June 1966. Approximately

640 of these students had entered graduate
professional schools of social work.

Social Work Education.

Frank M. Loewenberg (compiler and editor)

CSWE, 1967-68
Purpose:

Methodology:

Findings:

To provide basic data on social work
education in the United States and
Canada.

Data were collected from accredited
schools of social work and analyzed and
presented in descriptive statistics.
Included are numbers of accredited
schools of social work, students enrolled
and numbers of faculty and the character-
istics of the various programs offered
by each school. Trend data were also

_ presented to assist the reader to

identify and evaluate changes over the
past decade and to provide information
necessary for educational planning and
administration.



42,

43,

-139-

Dropouts and Transfer Students.

Frank M. Loewenberg

Social Work Education Reporter, XVI (2), June 1968,

pp. 19 and 21. -

Purpose: To find out the number of dropouts and
transfer students in schools of social
work in the United States for the
1966-67 academic year.

Methodology: Data were based on unpublished statistical

reports submitted by 64 accredited
schools of soclal work in the United
. States,
Findings: 5,136 students were registered in full-
time first year status in the Uniteud
Staties in 1966-67. Only 4,104 of
. those students (or just over 80 percent)

were listed as full-time second year
students in the same schools on November
1967. An additional 104 students
transferred as full-time second year
students to another sechool of social

~ work. 928 students (18%) did not
continue the regular two year MSW
sequence, - In thirteen schools, more
than one out of every four first year
students was not in the second year
class in the following year.

Performance of Undergraduate Social Welfare Majors in
Graduate Schools of Social Work.

Cordial Cox

Social Work Education Reporten XIII (2),June 1965,

pp. 20 - 21, ' .

Purpose: To find out the 1ldentity of social
welfare majors, and the colleges or

: universities from which they came.

Methodology: Using the available data gathered by
Sidney Berengarten in his 1961 study
of "Admission Prediction and Student
Performance in Social Work Education",
the author studied 143 students who
had majored in soélal welfare as
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undergraduates in terms of their
performance 1n graduate schools of
soclal work,

Findings: Of 143 social welfare majors 111
completed their studies for the master's
degree while 33 d4id not. The 111
students who completed work for the
master's degree were a . predominantly
youthful group. 62 percent were 21 to
25 years old at the time of admission.
The majority had graduated from member
colleges and universities of CSWE, and
they entered 37 schools of soclal work.

44, Social Work Graduates: Salaries and Characteristics.
Mignon Sauber
Personnel Information. NASW, VIII (1),January 1965.
Purpose: A survey of graduates of schools of
social work in 1963. :
Methodology: A mail questlionnaire was used for
gathering data of the 2,505 graduates.

- 1,685 responded to the questionnaire, a
response rate of 67 percent and 1,655
returned questionnaires were used for
analysis. _

Findings: Forty ‘chree percent were men with a
median age of 29 for all graduates.
About three out of every five had worked
in social work.positions prior to the
completion of graduate professional
training. The median annual salary was
$6,000. Psychiatric social service
programs of hospitals and child welfare
agencies were the chief flelds of
employnent Tor beginning workers,
Positlons as caseworkers were most common,
absorbing 67 percent of the male graduates
and 79 percent of the female graduates.
One half of the recent graduates were
working for a state or local public agency.
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45. Selected Charazteristics of NASW Members: The Third Study
Deborah Golden
Personnel Informatkon. NASWE, IX (2), March 1966.

Purpose:

- Methodology:

46,

Findings:

A survey of graduates .of schools of
social work in 1955. Results of the
study were compared with data of the
comparable survey made in 1963.

A malil questionnaire was also used for
collecting data. The response rate

was 47 percent in comparison to the 67
percent in 1963, The report was based
on 1,663 usable returns.

A comparison of the findings of the 1965
study with those of the 1963 survey
reveals a relative similarity in the
characteristics of both groups of :
graduates, There were continued increases
in salaries.

1967 Social Work Graduates: Salaries and Characteristics.

Alfred M. Stamm
Personnel Information, NASW, XI (2), March 1968.

Purpose:

Methodology:

Findings:

A survey of new graduates of socilal

work schools in 1967.

Responses of 1,937 graduates from a mail
questionnaire, representing a 52 percent
return,

The number of persons who received
master'!s degrees In social work has
increased from 2,505 in 1963 to 4,029

in 1967, a 70 percent gain., While the
number of males entering the fiels is
still increasing, the proportionate
number of males to females dropped

from 43 percent to 38 percent during
this perlod. The median salary of 1967
graduates showed an unprececdented
increase of 20 percent over 1965. Case--
workers outnumbered all other graduates
three to one, the same ratio as reported
in 1963.
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on 147 responses, representing an 11
percent sample with a distribution among
52 graduate schools (out of 66).

Data were evaluated by using two main
theoretical constructs as a frame of
reference: "socialization" and "ideal
type." Three "ideal type" classifications
were designed for the study: "Professor-
administrant", "scholar", and - "teacher-
social worker.,". .

Findings: . Faculty members were found to be more
strongly oriented to the teaching and
scholarly activities of their role
than to research and publication. It
was revealed also that they retained
basic. professional 1ldentification with
the social work profession, but with a
speciflic and refined focus and identity -
that of the soclal work educator.

Of the 147 respondents, 20 percent were
classified as professor-administrants,

16 percent as scholars, and 64 percent
as teacher-social workers,

(An article entitled, "Characteristics
of Socilal Work Faculty Members" by the
same author, based on the doctoral
dissertation was published in Soeilal Work
Education Reporter,XIV (3), September
1966, pp. 23-26 and 49,)

49, Faculty Development in Professional Education.

Joseph Soffen

CSWE, 1967.

Purpose: To study problems of and proposals for

‘ recrultment, pre-service, induction, and-
continuing development in soclal work
education,

Methodology: Datz were gathered from individuals who
attended a speclal workshop and from
responses to mall questlonnaires to deans,
dir:ctors, and 176 new members of the
faculty of schools of social work in'1965,
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Description: Though no quantitative data had been
summarized, conments and suggestions
were presented in the areas of role,
assignment, and continuing education
of the faculty. Current practices
were described.

50. Research on Curriculum in Social Work Education.
Faculty Work Loads in Schools of Social Work.
Katherine D, Lower )

Soclal Work Education, Bi-monthly News Publications,

CSWE, XII (2), April-May 1965, pp. 1-5, 18-21.

Purpose: To explore the manner and extent to which
the following responsibilities were
included in the faculty work load formulas
of schools, if such formulas existed:
academic teaching, advising students,
thesls supervision, administration of
the entlre educational program, research
community responsibllities, and

) professional responsibilities.

Methodology: Data were collected through means of
interviews with deans during the
annual meeting of the CSWE in Boston
in 1963. The interview schedule was
based on the material from the
Accreditation Manual of the CSWE,

Flndings: Of the 21 schools, 11 had expllclt
formulas, five had implicit formulas,
and three had no formulas. The majority
of deans thought a formula would be of
assistance to them. The most common
concern was that there was a need for a
solution to the problem of how to equate
duties other than formal teaching to
classroom hours.

51. Evaluation of the University of Missouril.School of Social
Work Experimental Program,
Robert Paul Jones, Theodore Ernst and Constance Osgood.
Purpose: To demonstrate that graduate soclal work
' education could be compressed successfully
into one calendar year.
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Methodology: The University of Missouri operated as
an Experimental 3School of Social Work in
Kansas City, Missouri from September
1964 to August 1967. A total of 7O
students were graduated from the school
during its three years of existence. The
comparison sample was selected from four
schools of social work including the
University of Missouri at Columbia, the
University of .Iowa, the University of
Kansas and the University of Nebraska.
The groups were compared in terms of
thelr beginning competence after their
graduation. Measurement of their
beginning competence was made by linde-
rendent raters on the basis of a
competency rating scale designed and
developed for the study.

Findings: The Experimental Program graduates as a
group, attained a level of beginning
competence not significantly different
from that typlcally attained by graduates
of two-academic-year schools.

52. Testing the Discriminatory Capabilities of a Series of
Evaluation. Measures as Applied to a Program of Social
Work Education.

Alfred Kadushin

University of Wisconsin (Madison) 1968.

Purpose: To determine the feasibility of a usling
battery of instruments designed to
measure the performance of studnets at
a graduate school of social work to
evaluate a proposed experimental 3-2
program (three undergraduate, two
professional degree years of education).

Methodology: Two groups of students enrolled at the
School of Social Work, Unilversity of
Wisconsin, who were presumed to be clearly.
divergent in levels of expected performances,
were selected for the study during the
academic year 1967-68. ' The sample consisted
of a group of 30 low first year students
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as against a group of 30 high second
year students. The battery of measures
tested included: a sixty ltem Inform tion
Test, the Tulane Assessment Scale of
Casework Knowledge through use of a

film, the Meyer Values Test, the Test of
Self-Awareness, the Client Reaction

Form, a Field Instructor Evaluation

and a Peer Evaluation.,

The results of the study reveal that
none of the measures selected for
testing successfully discriminated
between the different groups of students.
In other words, the battery of measures
could not, in all likelihood, be employed
with confidence to discriminate,at a
statistically significant level, between
groups of students accepted into the
proposed experimental program by
comparing them with students completing
the regular program,

.53. Concurrence in the Block Plan of Social Work Education.

Ruth Gilpin

University of Pennsylvania (Doctoral dissertation) 1960,

Purpose:

Methodology:

Findings:

To explore the concurrence which exists

in the block plan of social work

education., It 1s essentlally concerned
wlth how to bring together the two parts

of the learning experience (class and
field) to achieve continuity of experience
and integration of learning.

Social work literature on methods of
education was surveyed. Mailed question-
naires were sent to thirteen schools of
soclal work which were using the block
plan. The unfolding of the concurrent
process 1ln practice was studled in relation
to the learning experience of soclial work
students at the Unlversity of North
Carolina (1958-1959).

The study concludes’ that closing the theory-
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practice gap (particulary evident in.

the block plan) and achieving concurrence
depend upon the professional integration
of teacher, advisor, or supervisor, and
suggests that this condition can be met
melther alternating plan for social work
education.

54. The Teachings of Administration in First Year Field

Instruction.

Hilda C.,M. Arndt :

University of Chicago (Doctoral dissertation) 1965.

Purpose: An exploratory study designed to lidentify
content related to administration taught
in first year placement in the field. There
was an attempt to relate instructional
content and learning opportunities to
selected characteristics of instructors
and field work agencies.

Methodology: Fourteen field instructors, 57 students
rrom 18 units in the School of Social
Welfare, Loulslana State University
constituted the sample stidied. Field
instructors provided data in the form of
weekly logs, questlonnaires, and semi-
structured interviews.

Findings: The results of the study show that
knowledge and attitudes, rather than
skill reflected more often in the
administration instructional content.

The emphasis was on learning opportunlties
ralated to student's caseload. The
instructor'!s conviction about the
importance of admlinistrative content
influences the selection of content, but
no conclusions were reached regarding

the attributes or experiences of the
Instructor which influence hils conviction,
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55. Field Work Teaching of New Emphasis in Social Work

Currlculum Content in Areas Other than Primary Method:

An Exploratory Study of Field Work Teaching of

Sociocultural Content.

Elizabeth L. Grover _
Columbia University (Doctoral dissertation) 1964,
Purpose: This is a description of a demonstration

Methodology:

Findings:

study to assess the effects of inor-
porating sociocultural content in field
work instruction. The study examines
the process by which new content was -
learned by fleld instructors and commu-
nicated to students.

Four group work and four casework fleld
Instructors associated with Columbia
University School of Social Work under-

‘went ecducational experiences consisting

of formal presentation of soclocultural
content, discusslion of concepts and
teachlng incidents, individual readings,
and teaching the content to students.

Each Instructor incorporated the material
in teachling two different students in the
field., Questlonnaires, forms for recording
teaching incldents, and individually
structured interviews were utillzed to

- assess the field instructor's perceptions

of student progress,

A positlive assocliation was found between
the fileld instructor's ratings of the value
of the teaching this content to thelr '
students, and thelr assessments of the
students! abllity to apply the content.
Student grades in a sociocultural course
reflected increased learning. The. study
demonstrates that the teachling of socio-
cultural content by field instructors had
an enhancing effect on student self-
awareness, ldentification with professional
soclial work, supervisor-student relation-
ship, learning personality theory, and
learning of method in a varlety of settings.
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56. The Effect of Differences in Curricula - and Experiences

on Social Work Student Attitudes and Knowledge about

Merital Retardation.

Michael J. Begab
Catholie .University of America (Doctoral Dlssertatlon) 1968,

Purpose:

Methodology:

Findings:

To explore the impact of differences in
curricula and experiences on soclal work
studants' attitudes and knowledge about
mental retardation, and the role of demo-
graphic-ecological variables and antecedent
life experiences 1in attitude formation

and change.

The sample of the study consisted of 279
randomly selected, newly admitted students
and 288 graduating students in seven schools
of social work, which were sampled on the
baslis of variations in the degree of their
curriculum activity in mental retardation.
Data were collected through a serles of
self-administered instruments including

a personal data sheet, semantic differen-
tial scales, a knowledge inventory, and

a client preference rank order scale,
Comparisons were computed between and
within groups with respect to knowledge
levels, attitudes about mental retarda-
ation, and preferences for working with

the retarded as a client group. The
relationship between cognitions, attitudes,
and action tendencies was also analyzed.
Data collected strongly supported the
conclusion that cognition, feelings, and
action tendencies are not consistently
related except at the extremes of the
valence continum. Knowledge derived through
direct contact with retarded persons or
thelr families has greater impact on the
changing of attitudes (generally in a
favorable direction) than knowledge alone.
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The introduction of content on mental
retardation in the basic curriculum of

social work education does not materially
affect student knowledge and attitudes.
However, students 1in field instruction
placements serving primarily retarded cllents
are significantly superior in knowledge
about mental retardation than other

students, and demonstrate greater changes

in attitudes. -

57. Identification of Operative ObJectives’of Fleld

Instruction in Casework for First- Semester, Flrst-Year

Students at the National Catholic School of Social

Service, 1962-63.

Ruth Gasinis Boyer
Catholic University of America (Doctoral dissertation) 1966,

Purpose:

Methodology:

Findings:

To ldentify the objectives 1n fileld
instructlon of first year students 1in case-
work., The inaquiry is directed at dis-
coverlng what objectlives were in operation
and analyzing lidentified objectives to

see how consistant they were with the
Natlonal Catholiec School of Soclal Work
and the Council on Social Work Education.
Tyler's formulation of content and
behavioral aspects of objectlives to which
social work education i1s committed was
adapted in the form of a schedule.
Thirty-four fileld instructors completed the
schedule providing twenty-elight matched
pairs of measures. In additlion, group
sessions and individual interviews were
utilized along with other records,

It was determined that learning could

be gquantitatively measured, that field
Instruction methods had changed, but that
areas of learnling in fleld instruction

had not changed accordingly.
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58. The Bases for Judgment: A Use of the Critical-Incident
Technique to Study Field Instruction Judgments of the
Performance of First-Year Casework Students in Their
Field Instruction Placements.

Solomon H. Green .
University of Pennsylvania (Doctoral dissertation)l1965.
Purpose: To examine what field instructors expect
of first year casework students placed
with them for field instruction.
Methodology: The study sample consisted of 12 field
Instructors and theilr 15 first year
casework students placed by the Wurzweller
School of Social Work of Yeshiva
University during the 1963-6! year.
The critical-incident technique was
used. and adapted to collect 631 "effective"
and "ineffective" incidents of student
performance in their field placements.
Respondents (the field instructors) sub-
mitied data on specially prepared forms
and used speclal envelopes to mail data
. to the researcher weekly. :
Findings: A major finding was that there were
five significant field instruction
learning areas, which were classified
into the categories of: working with agency
form, interaction with field instructor,
interaction with client, self-awareness,
and knowledge.
Other findings related to the signlficance
of the supervisory conference in teaching-
learning, the agency's concern over the
students' work with clients, and the indi-
cation that use of knowledge is inter-
twined -with students' use of self.. The
critical incident techniques proved not
to be the research method to seek evidence
that fleld instructors had changing
expectatlions over the year.




-152-

59. Field Instruction in Social Casework: A Report of an

Experliment.

Margaret Schubert
The University of Chicago (Social'Service Monographs:
Second Series), 1963,

Purpose:

Methodology:

Findings:

To find out whether there is an assoclation
between stuc-nt achievement in field

work (in a casework setting) and the

nature of the flrst-year field teaching
plan,

There were a total of four teaching plans
in four settings, including an experi-
mental plan carried out 1In a private

family agency, and three non-experimental
prlans carried out in three different
settings: a private family agency, a
public assistance agency, and a medical
setting. All four teaching plans differed
from one to ancther in terms of instructlon
methods and assignments of casework
responsibility. Twelve students, all

from the University of Chicago School of
Soclal Service Administration were assigned
to each of the four settings. Research
Instruments included psychological

tests, structured interviews, and

ratings of student process records.
Significant differences in the

performance of the four groups were

not found., However, the research

ylelded a qualified affirmation of

the value of the experimental

teaching plan, and interview ob-
servation was seen as a useful teaching
device.
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60. Field Instruction Research Project: Final Report.

William E. Gerdon and Margaret L. Schutz

George Varren Brovn School of Social Vork, Washington

University, March 19569.

Purpose: To compare outcomes for two kinds of
field instruction: the more tradi-
tional early case assignment, indivi-
dual-student-instructor pattern of
supervision, and an innovative

- approach involving a delayed and
graduate case assignment broadened
experience, group supervision approach.
The project also included the following
three major aspects: (1) clarifying
educational objectives, (2) designing

"new field learning experience, and
(3) developing instruments and analytic
design to measure educational
progress. -

Methodology: The study sample, drawn from classes

. in three years at George Warren Brown

School of Social Work, consisted of
31 matched pairs of social work
students who finally graduated in
1966, 1967 and 1968. Various
measures including "Knowing" and
"Doing" tests were used to assess
and compare outcomes of the two groups.

Findings: The results of the study showed no
detectable dlfferences in educational
outcome at graduation time between
students exposed to different kinds of
fleld experiences. Further analysis
of the data collected showed that what-
ever differences found might be related
to other factors, such as individual
field instructor bias and individual
student differences not fully corrected
throuzh matching.
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6l. The Initial Influence of Structural Variations in-

Casework Field Tnstruction Upon students?’ Mastery

of Classroom Knowledge .

Richard Sterne

Washington University (doctoral dissertation) 1967

Purpose: To evaluate the initial influence of
different structures of field learning
upon students?! mastery of classroom
knowledge. Other purposes included
evaluation of changes in the structure
of field instruction upon students?
mastery of knowledge.

Methodology: The study sample consisted of 27

' first year casework students at a
graduate school of social work. The
students were randomly assigned to
three research groups. An objective

test was constructed containing

concepts and generalizations abstracted
from 40 percent of the first year
classroom courses offered at the above
school. The research designs utilized
were 3x2 factorials into which the
classic pre-test-post-test control
group design was incorporated. Data
were collected before and after the
students ! first semester of professional

, education. ,

Findings: There was little empirical support for
the general hypothesis that varliations.
in the structure of field learning
differentially affects changes in
students? mastery of classroom knowledge.
However, the data consistently supported
the general hypothesis that the
variation in the structure of knowledge
is associated with students?! mastery
of knowledge, that variation in the
structure of knowledge differentially
affects changes in students?! mastery
of knowledge, and that students?
exposure to social work education is
associated with changes in qualitative
dimensions of their mastery of classroom
“knowledge.
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62. An Experimental Study of Methods Used in Casework
i Treatment

William Reid

Columbia University (doctoral dissertation) 1963

Purpose: To discover how casework treatment
methods were influenced by the amount
of training and experience possessed
by the caseworker and the degree of
personality disturbance in the client
under treatment.

Methodology: Sixty-five professionally trained and
experienced caseworkers and fifty
beginning casework students constituted
the sample. An instrument was developed
which presented subjects with a number
of hypothetical interview situations.
Two forms were presented: 1) where

- clients were depicted as being seriously
‘disturbed, and 2) where clients appeared
less disturbed. Structured responses
"which reflected particular treatment
methods and orientations were provided.

Findings: The findings, in part, are relevant
to social casework education. Predicted
differences between students and workers
were found in .certain areas of test
performance., Workers?! choice of methods
di{fered according to diagnostic
differences of clients while students?
choices were similar for both kinds of
clients. Workers agreed more with one

..another than did students with respect
to method preferences with less
disturbed. Consensus levels were
similar, however, with the more disturbed
client. The findings suggested thav
practitioner variability may be a
complex function of both training and
experience, and the Judgment sjtuation.

63. Anchoring Effects in the Clinical Judgments of
oclal Work Students and Experienced Caseworkers

Ben A. A, Orcutt

Columbia University (doctoral dissertation) 1962

Purpose: To study whether clinical Jjudgments
are affected by different contexts in
which they are made, resulting in
anchoring effects.
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Methodology:

Findings:
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A total of 176 graduate students from
two schools of social work were randomly
divided into 8 experimental groups.

Each students Jjudged two extreme
pathology cases, followed by a more

- moderate pathology case, acrcss a

sequence of 12 cases. Judgments were
made by the students on the degree of
maladjustment represented in each case
on a combination graphic and numerical
rating scale. The expesrimental groups
were formed in counter-balanced crders
of stimulus-behavior and its degree of
pathology (and pre-détermined by
Judgments of experienced social workers).
The students?! Jjudgments of the moderate
cases were significantly affected

by anchoring conditions--i.e., low and

-high pathology.

Contrast effects occurred initially in
the sequence, followed by assimilation
effects which persisted.

Prediction of Success in Casework Practlce from

Performance : 1n the Graduate Progran

Dolph Hess

University of Minnesota (doctoral dissertation) 1966

Purpose:

_ Methodology:

To examine the relationship of
performance of social work students in
graduate education to their later
performance as caseworkers. The
development of a scale to measure

- competence in relation to¢ zasework

Performance was a major concern.

The sample consisted of fifty graduates
of the School of Social Work of the
University of Minnesota during the
years 1962, 1963, and 1964, A "Q"
technique was developed to measure the
degree of successful performance of
casework practitioners. Judges
participated in preparing the instrument,
and supervisors of the sample of
caseworkers were the respondents.
Overall ratings for class performance

.Were supplied by faculty members who

taught the former students. In
measuring performance in field
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Instruction, second year field
instructors! judgments were used.

It was found that the rank order of
students is not related to the order
in which their later performance as
caseworkers is ranked. Not one of the
hypotheses that predicted practitioner
success from school performance was
acceptable, nor were other factors in
the school of social work records
found to be related significantly to
practitioner success.

65. Development and Testing of an Improved Method of

Méasuring rirst Year Field Work Performance of
Social Group Work students

Frances W. Logan
University of Pernsylvania (doctoral dlssertation) 1965.

Purpose:

* Methodology:

Pindings:"

To develop and test an improved method

~of measuring the field work performance

of first year socilal group work students.
Two methods of rating field work
performance were studied--Method 1 fused
at Atlanta Unlversity) and Method 2--
which was developed in this study through
particlipation of classroom and field
faculty.

Three faculty raters, using each

method at different times, rated field
work performance of 30 first year group
work students, on the basis of written

-evaluative material from the students?

records. These ratings were converted
into scores by the researchers, and
letter grades were assigned to the
scores,. }

Ratings obtained by using the two
methods were found to be different.

A higher degree of agreement was
obtained between raters using Method 2.
Neither method was sufficiently
accurate to be recommended for use in
making predictions of future performance.
Ratings by Method 2 took less time.
Based on criteria in the study, Method 2
was found to be the preferred method.
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A Standard for Measuring the Minimum Acceptance

Level of Performance in First Year Field Work in

Social Casework '

Aleanor Merrifield, Jan Linfield and Edythe Jastram

The University of Chicago Press, 1964 _

Purpose: To develop an instrument (a schedule)
for setting the specific and uniform
minimum standards of performance
expected from the students at the end
of their first year of field work in
casework. '

Methodology: The schedule consists of five areas:
casework performance, supervision,
adjustment to agency setting,
administration of the casework job,
and integration of professional role.
There are a total of 64 items to be
rated either "acceptable" or "not
acceptable." The instrument was tested
twice in 1962 and 1963,

,1 Description: This schedule may serve to specify

67.

tasks to be evaluated, to differentiate
between passing and failing levels on
each task, to identify the most
important tasks, and to suggest a
numerical rank which distinguishes
between passing and failing.

Field Work Performance: Repetition of a Study of

‘Tirst Year Casework Performance

Margaret Schubert

Social Service Review, XXXIV (3) September 1960,

ppo 2_86-2990 - .

Purpose: This article reports a replication
study in which student process records
were evaluated by independent experts
and rated by means of a schedule. The
purpose of the study was to further
test out the schedule as a means for
rating the performance of student
social workers as revealed in their
process recording.

Methodology: Both studies utilized the records .
of casework students in public assistance
settings. In the first study conducted
in Chicago, 49 students were included;
In the follow-up study conducted in
California, 28 students were included.
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The schedule focused mainly on the
nature of the service offered to the
client by the student as reflected in
items related to the student!s
prolfessinnal attitudes, perceptions
of clients, —and diagnostic and treatment
actions vis-a-v1s the client, Experts
drawn from the ranks of experience
professional caseworkers with field
instruction experience read case
materials and -evaluated the wcrk by
means of the schedule.
Findings: The results of both studies make it
, clear that student process records
can be evaluated through the
application of a schedule so that
~levels of performance can be
differentiated., A revised schedule
with more items assessing students?
~attitudes toward clients, more clearly
defined points in each scale, and a
re-definition in some instances of scale
points would improve the instrument.
Although the usefulness >f the instrument
was confirmed even without desirable
revisions, it will still be a measure
of only a part of student performance.

68. Social Work Students? Theoretical Orientations

Toward Human Behavior

Glenn O. Haworth

University of California, Berkeley (doctoral

dissertation) 1967

Purpose: To measure the theoretical orientations
toward human behavior acquired by
soclal work students during their
professional education.

Methododogy: Data were cellected through a pre-

: tested questionnaire which was used

to ellcit attitudes and judgments
regarding generic issues and dimensions
relating to theories of human behavior.,
The major tasks required responses to
59 opinion items and the ranking of
explanatory factors for seven
behavioral vignettes. The questionnaire
was distributed to the total student
body at a graduate school of social




-160~

work—during the last month of the
1964-65 academic year. Each class
returned about 50 percent of the
questionnaires (63 first year students
and 53 second year students thus
responded). The two samples were found
to be representative and comparable
when compared with their own class

and with each other,

Findings: Data analysis revealed that both
groups were essentially eclectic in
their expla.iation of human behavior,
although second year students had
greater preference for intrapsychic
explanations than did first year
students,

Patterns of responses to opinion
items showed some similarity between
“the two groups in relation to
psychosocial, science, and diagnostic
‘dimensions, but first year students
revealed substantial concern with
management of their student role and
of overwhelming amounts of information,
while second year students showed much
more patterning around theoretical
issues,
Major theories of human behavior did
not seem to exert a systematizing
influence on the students! orientations,
since within each group the theoretical
dimensions were essentially independent
of each other. In other words, a
student!s position on one dimension
was not predictive of his pos1tion on
any other dimension.
Two findings particularly emphasize
the significant fosucing impact of
- : _ soclial work education on students?
cognitive frameworks during their-
second year of graduate study.

69. An Ezploratorx Study of the Measured Behavioral
Styles of students in ~Five Schools of Social Work
Shirley D. McCune
Catholic University of America (doctoral
dissertation) 1966

- Purpose: To explore behavioral styles of social
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work students which have relevance

for Job functioning.

497 social work students from five
schools of social work were administered
the JAIM (Job—Analysis and Interest
Measurement)~--a 175 item self-report
questionnaire. A pcrsonal data

schedule was also constructed to
organize the record information of

the students.

Findings: Significant differences were found
in all comparisons. Both number and:
difference increased in ascending
order of individual characteristics,
fiexd work vs. classroom performance,

- sub=-specialty preferences, schools,
.and students in other professional
schools. The efficiency of the

" predictive instruments were Jjudged to
be low although the JAIM scales did
‘improve prediction based on under—
graduate average alone.

TO. The Effects of Client Social Class, Social Class
Distance, and Social Work Experience on the
Jud t .

ents of Social Work Students
Joseph Scott Briar

Columbia University (doctoral dissertation) 1961
Purpose: The two objectives of this study
were to study the application of the
predictive behavior approach to
~research on judgment in social work
practive, and to test hypotheses
regarding effects of client social
class, social class distance between
client and social worker, and the
effects of social work experience on
social work students! judgments.
Methodology: Two compara¥le groups of social work
' students (N=130) at the New York School
of Social Work, Columbia University,
Judged case summaries on two clients.
Social class status ascribed to the
clients differed for each group. The
students predicted responses of each
client to a self-concept checklist and
two attitude scales regarding acceptance
of authority and traditional family




-162-

ideology. Each client was also rated
on ¢ clinical judgment inventory.
Students also provided backzground data
on themselves. )

Findings: It was found that social work students
did make significantly different
Judgments when social c¢lass status
characteristics were ascribed to
clients. The findings did not support
the contention thatthe student would
reflect social class distance between
clients?! social class status and
students?! class background although
there was a tendency for students to

~assume greater similarity when middle
class characteristics were ascribed.
It was also found that increases in
the ‘students?! previous experience did
‘'not reduce variance in judgments made
by them about the same clients.

T7t. The Effects of Optimism on the Prognostic Judgments

of Second Year Casework students

Jack Bernard D. Joelson

University of Pittsburgh (doctoral dissertation) 1968

Purpose: Generally, this study sought to

- identify those variables most

frequently associated with the tendency
of students to make favorable prognoses
about clients. The hypotheses tested
were: (1) that a positive association
_exists between a student!s personal
optimism and his case optimism, (2) that
no association exists between students?
Intellectual attainment and case
optimism, (3) that field instructor?s
ratings of students on self-awareness
are more favorable for students who
rate themselves less favorable than
their instructors on optimism-
Pessimism, than students who rate
themselves more favorably than their
instructors, and (4) that field
Instructors?! ratings of students on
optimism~pessimism are more favorable
for those students whose instructors
consider them more receptive to field
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Findings:
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instruction than those they consider
less receptive.

Thirty-nine second year casework
students at the University of Pittsburgh
and their field instructors provided
matched data., Students rated each of
six case vignettes on a seven peint
scale, indicating the likelihood of
successful casework or psychotherapeutic
results. Students rated themselVes and
were rated by their instructors on 29
bi-pclar semantic differential scales.
Hypothesis (2) was not supported, -
although there was a tendency for
students who rated themselves as
optimistic to rate the vignettes
similarly. All of the other hypotheses:
were supported. In general, field

“instructors?! ratings of students tended

to take on a global rating pattern,

‘while students?! self-ratings were less

global than their instructorst.

T2. Major Teaching Méthods in Field Instruction in

Casework

Reva Fine Holtzman _ .
Columbia University (doctoral dissertation) 1966

Purpose:

~Methddology:

Findings:

To identify the major %eaching methods
of field instruction in casework.

A tentative classificaticn of the
major teachlng interventions was

formulated in an attempt to develop a

more systematic conceptualization of
field instruction.

A sample consisted of 12 first year
and 1l second year "nonrisk" students
from five casework field instruction
units in public assistance, private—
family, psychiatric clinic, medical-
rehabilitation, and correction-family
settings used by Hunter College School
of Social Work. A modified Flanagants
Critical Incident Technique was used
to analyze 322 incidents submitted by
field instructors.

A classification- scheme was developed
which yielded six mzjor modes of
teaching: dialectic~-hypothetical,
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expository, directive, supportive,
evaluative, and demonstration. In

most instances field teaching combines
these various patterns. It is therefore
difficult to delineate discrete teaching
interventions. In addition, the
instructor-student relationships are

not easily defined,

T3. Field Instruction in Social Group Work

Rita A. McGuire
Columbia University (doctoral dissertation) 1963

Purpose:

Methodology:

Findings:

The purpose of this research was to
utilize a two-fold classification of
educational objectives and teaching
methods to provide a more systematic

_approach to field instruction in social
‘group work. The classification identified
- three major areas of educational

objectives: role of learner-worker,

-social group work content, and development

of professional maturity. Three major
methods of teaching included support,
direct instruction, and evaluation.

Nine field instructors at the Educational
Alliance, New York City, in 1959,
provided the data whereby 271 teaching-
learning situations involving fifteen
students from six schools of social

work were analyzed in a modified "critical-
incident" analysis, »

It was found that "support" tended to

"be utilized in helping students move

into the learner-worker role, and "dirvect
instruction” was utilized more often

to teach group work content. Both direct
instruction and evaluation were utilized
to develop professional maturity. A
high percentage of incidents were
reported which dealt with self-awareness
and a low percentage with evaluation.

The critical incidents technique was
found to be a useful one for studying
field teaching.

T4. Innovations in Field Instruction in Social Group Work
M, L. Somers and P. Gitlin :
Journa} of Education in Social Work, II (1), 1966,

PP. 52-58,



Purpose:

Methodology:

Findings:
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To seek for data on the development.
and nature of innovations in field
Instruction in social group work.

A theoretical frame of reference

based on the concept of innovation

as a mode of adaptation to change was
used in analyzing the responses

from guestionnaires sent to 44

schools. Three-fourths of the

schools replied.

Innovations were categorized in

terms of (1) settings, field of
practice, and auspices, (2) opportunities
to teach the same students more than
one social work method, and (3) the use
of personnel, e.g., field instructors

- educated and experience in one method

to instruct students in a second method.

"Five approaches to innovations were

identified: demonstration, consultation,

"education of caseworkers in the use of

the group work method, employment of
a group worker as a staff member, and
ldentification of service needs.

75. Role anq_Task Expectations for Part-Time Field

Instructors in Social Group Work
Ralph Garber .
University of Pennsylvania (doctoral dissertation) 1963

Purpose:

- Methodology:

Findings:

To identify areas of agreement and
differences among socizl workers in

~relation—to role and task expectations

for part-time field instructors in
soclal group work.

A T7 item mailed questiovnnaire was
sent to social workers--a stratified
group of 35 classroom instructors, a
random sample of 27 part-time field
instructors, and 26 agency executives
in social group work. ;

Ten out of eleven items listed as

" expectations and hypothesized to

recelve consensus did register such
agreement thus supporting the proposition
that there 1s a base of agreement in

the profession about field instructors

in social work education. Of the 63
items hypothesized to reflect role
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differences, eight achieved consensus
among roles. Th- study provides
additional criteria that could be used
in the selection of field instructors.
Dlsagreement in the use of the terms,
'superv1se, "train," "help," and
Bevaluate" were demonstrated.

76. A Study of -Selected Dimensions of the Field

Instructor-~-student Relationship

Morris Kagan

University of Minnesota (doctoral dissértation) 1967

Purpose:

 Methodology

Findings:

To measure (1) the field instructor-
student relationship as it was perceived
by the participants, (2) the awareness
shown by each participant of the

other?!s perceptions, and (3) changes

in perception and awareness occurring
during the field instruction period.

The study sample consisted of 42

members of the first year class at the

University of Texas School of Social
Work and their field instructors,

By using the Barrett-Lennard Relatlonshlp
Inventory, the following specified
dimensions of the field instructor-

. student relationship were measured:

empathy, level of regard, unconditicn-
ality of regard, congruen-e, and
willingness to be known.

The study was conducted during a
16~week block field instruction period,

‘"with measures taken at various points

during this period.

Results indicated that students?
perceptions of field instructors were
more positive than the field instructors?
perceptions of students, while field
Instructors showed greater awareness
of students! perceptions than students
did of field instructors?! perceptions.
In addition, students overestimated
the positiveness of field instructors?
perceptions, whereas field instructors
underestimated the positiveness of
students?! perception.

It was also found that both students
and field instructors during a l6-week
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block of field instruction showed

an increase in the positiveness of

their perceptions and in awareness of

the others! perceptions, —

Finally, field instructor-student

rairs showed high rank-~order correlations
of perceptions and changes in perceptions.

T7. Role Expectations of First Semester Casework

Students and Their Field Instructors

Herbhert Strean
Columbia University (doctoral dissertation) 1968

Purpose:

Methodology:

Findings:

To examine mutual role expectations
of first semester casework students
and their field instructors, and to

-determine whether or not the congruity

of these expectations was a crucial factor
in the students! field work performance.,
The sample consisted of 43 first year
casework students and their field

-Anstructors at the Rutgers Graduate

Schcol of Social Work during the 1967-68
academic year., (Of the 65 students in
the total class, 9 were used in a
control group and 13 were not available.)
Expectations were studied along four
dimensions: self-actualization,
teaching, support, and power, Through
the use of a series of personally admine
istered questionnaires, subjects
reported on their expectations five
weeks prior to their encounter, and

"five, ten, and fifteen weeks after it.

Throughout :the twenty weeks of the
study, students and field instructors
developed a strong consensus about which
dimensions were of importance (namely,
actualization and teaching), and their
expectation scores moved consistently
closer to each other.

Those instructors and students whose
expectations converged reported more
mutual satisfaction with each other,
were more perceptive of each other!s
expectations, and the students in those
dyads received higher grades in their
field course. The findings thus
confirmed that the congruity netween the
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expectations of students and those of
their field instructors was a crucial
factor in the students? field work
performance. It was also found that
partners whose expectations scores
¢converged were those who had similar
years of experience in situations
which were like field work instruction.
However, other biographical data that
were studied (such as sex and age)
were not statistically associated with
expectation scores.

79. A New Approach to Developing the Student®s Strengths

HeTbert A. Ott and Kermmeth A. Griffithes

Social Casework; XLIV (3), March 1963, op. 119- =124,

Purpose:

Methodology:

Finding s

To clarify the concept of personal
strength and developing methods of

“working with students, and to test the

possibility of devising a method by
which the social work student!s
professional functioning could be
enhanced through the discovery,
assessment, and development of his own
strengths, resources, and potentialities.
The study, the Personal Resource

‘Development Project, was carried out

at the University of Utah Graduate
School of Social Work. Two randomly
selected groups, ten students for each,
served as experimental groups while

two matched groups, also ten students
each, formed control groups. California
Psychological Inventory, Edward Fersonal
Preference Schedule, and Fersonal
Strength Questionnaire were research
Instruments.

(1) Individuals have strengths that

are not fully utilized or are undis-
covered or unrecognized, (2) the average
individual is capable of making a survey
of his personal strengths, and of
selecting the specific areas in which

to develop them more fully, (3) discovering
the topography of one!s strength and
resources, elther actual or potential,

is in itself a strength process, and

(4) group work method, procedures, and
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processes are of substantial value

in the process of identifying and
utilizing personal strength, resources,
and potertialities.

80. Learning to Use the Self for Pfofessional Service:

A Study of Teachers! and Supervisors! Judgments on
Social Work Students! Performance in Class and

¥leld Work
Tybel BIloom

University of Pennsylvania (doctoral dissertation)

1960
Purpose:

Methodology:

PFPindings:.

To explicate the nature and timing of
observed change in the student?!s use
of the self for a professional purpose
through social work education.

The study sample consisted of one
class section of 19 students enrolled

-at the University of Pennsylvania

School of Social Work from 1956 to .

1958. The records of these students,

including their teachers! and super-
visors? periodic evaluations of student.
performance, were examined. Data were
collected through a schedule which
defined various professional social
work activities involving the use of
self,

The individuality of ther student as
well as particular time units emerged
as significant in the development of
the professional use of the self.

Although each term of study reflected

distinguishable features of observed
change in student performance in
relation to use of the self, there was
also a general demarcation between first
and second year development. Every
student who successfully completed the
Masterds degree program (15 out of 19)
showed some observable change in the

use of himself, which appeared to consist
of a develcpmental process consciously
effected by the student.
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81. Instructional Television Survey: 1966
Frank Norwood
Social Work Education Reporter
CSWE, XIV . (4) December, %966, Pp. 22 and 62,
Purpose: To discover the degree to which schools
of social work in the United States and
Canada are interested in and have
avallable the facilities to use
: televised materials for instruction.
Methodology: The CSWE with the assistance of the
. National Center for School and College
Television prepared a guestionnaire
for gathering data. Replies were
, received from 65 schools of social work.
Findings: TL percent of schools indicated that
instrumental television is now available
on the campuses. or will be available
within the next two years. More than
- one third of the schools were "very
interested" in the following curriculum
areas: Human Behavior and Social
Environment (48 percent%, Casework (47
percent), Group Work (45 percent), -
Community Organization (43 percent).
and Soclal Welfare Policy and Services
(39 percent). The kind of materials
in which the schools were "very interested"
were: interview (39 percent) and group
sessions (36 percent).

82. Socilal Work Students and ILibraries
Eunice Lovejoy -
Social Work Education, Bimonthlg N-~ws Publication,
> April 1963, pp. 1, 16-18.
Purpose: To find out how schools of soclal work
provide library orientation programs .
for students. .
Methodology: 59 replies responded to a questicnnaire
C sent to 62 schools of social work.
Findings: In 32 schools, during orientation week
' . or soon afterwards, a library staff
memoer gave a lecture and tour varying
in length from "very brief" to a half-
day program. Eleven schools gave no
formal initial instruction to students
in the use of the llbrary. In the
remaining schools, varilous approaches
were applied, including a talk by a
faculty member.
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Research on Institutional Characteristics and
Iﬁfér-insfi%utional‘Relationsﬁip in Social Work Education

83. Planning Professional Social Work Education in
New York State 10638,
Laurin Hyde Associates-
Laurin Hyde Associates, 1968
Purpose: To provide an up-to-date picture of
' social work education in New York State.
Methodology: Data were gathered by means of the
: following methods: l% a review and
analysis of schools! bulletins, annual
reports, budgets, and other related
documents, (2) interviews with deans
. of social work schools, and conferences
with individuals with social work
“.educational concerns.
Description: A comprehensive report on schools of
' social work in New York State concerning
. (1) characteristics of the schools and
their objectives, programs, administration,
student enrollment, faculty, field '
instruction, and costs, (2) geographical
and demographic needs, criteria for
establishing new schools planning their
- budgets, and (3) the demand for and
supply of social workers.

84, Adaptation of the North American Model of Social
Work Education to Honduras
 Thomas Waltz
University of Minnesota (doctoral dissertation) 1966
- .Purpose: To determine whether the Honduran
soclal worker, trained in the Honduras
in social work education in the North
American model would develop attitudes
similar to the North American soclal
. . worker,

Methodology: Two samples were compared: An experimental

_ ~ sample of all soclal work Students
and workers in Honduras (N=110) and a
counterpart sample of graduate students
at the University of Mifmesota and NASW
members in the state (N=252), A
successional design was utilized to
measure attitude changes throughout the
professional development of the
experimental group. Cross-cultural
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change theories were utilized in
developing hypotheses. The Oren-
Kidneigh Social Workers Attitude
Inventory was used to measure attitudes.
A translated Spanish version and a
modified scoring procedure were adapted.
Pindings: It was found that no significant change
in the attitudes of the experimental
sample occurred as a result of their
soclal work training. The Honduran
and North American soclal workers held
almost totally different attitudes
toward persons and their social
situations.

Autonomy in the Adminlstratlve Relationships of
Professional Schools of Sociad Work in the
United States to Their T Universities and Colleges

. BvIs Lorraine Kristenson
_ Columbla University (doctoral dissertation) 1967

Purpose: Initial exploration concerning the
questlon of the nature of and organiza-
tional relationships for the professional
schools of social work to their parent
1nstitutions, with particular emphasis
on the "autonomy" of the schools in
making decisions of importance to their
programs.

Methodology: Study sample included all of the
accredited professional schools of
~social work in the United States as of

“July 1, 1964. Data were collected
throagh review of the Accreditation
Self-Study Report completed by each
school for the Council on Social Work
Education, review—of other school
documents, a mail-questionnaire to :he
dean. of each school, unstructured
Interviews with deans of five represen-
tative schools and their immediate
superiors in the central administration
of the parent university or college,
statistical and documentary information
obtained through various sources such
as the Council on Social Work Education,
and informal discussion with faculty
members at a number of schools as
well as key persons in governmental and
educational organizatlons.
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Findings: A variety of patterns of relationships
between the schools and their parent
Institutions were discerned; these
patterns were found to be related to
numerous characteristics such as the
schools?! location, size, auspices, etc.
Distribution of authority for major
decisions in main program areas and the
relevant implications for organizational
effectiveness were examined within the
framework of sociological theory of
formal organizations.

86. International Students in Education for Social Work:
An Assessment of the Educational Experience by
Tnternat’onal Graduates of Schools of Social Work
in North America, 1948-57.
Kenneth Murase
Columbia University (doctoral dlssertatlon) 1961
Purpose- ‘To assess the relevance of social work

" education in North America for
International students.

Methodology: Data were collected by a mail questlonnaire
from a2 sample of 272 international
graduates of North American schools of
social work during the period 1948-57,
Questionnaires were returned by 225
graduates.

Findings: Almost three fourths of all respondents
were -"definitely satisfied" with their
over=all educational experience, with

.-students from developed countries
proportionately more satisfied than
those from underdeveloped countries.
Most graduates were found engaged in
thelir first employment in social work
education, family and child welfare,
and health services. Graduates from
developed countries tended to perform
direct-service functions, while thcse
from underdeveloped countries tended
to perform functions in teaching,
administration, consultation, and research.
No major curriculum changes were indicated
by the findings for students from
developed countries. However, the findings
suggested that for students from undexr-
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developed countries, emphasis should

be placed upon content in social welfare
policy and services, social welfare
administration, community welfare
planning, and social research,



