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EXPIANATORY NOTE

)

Ceylon Education Abstracts attempts a coverage of the
more significant materials published in Ceylon on varlous aspects
of education. This is the fourth and concluding part of Volume 1, '

The four parts of Volume 1 have dealt with the materials published .
during the period Jemwary 1, 1957 to December 31, 1967,

Where the title of an entyy is not in English, it is | _
in Sinhalese with an English translation. A few titles are in
Tamil, and in such cases the words 'in Pami1! appear at the end of |
the abstract. 4 list, of the newspapers and the periodicals from

which 'material has been seledted, and an author index are given at
the end.
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HISTORY OF FEDUCATION

361. IBRAIEBEE, D, "Sithi levval avarkelin kalvi patriya karuththukkal.®
(Bducational concepts of Sithi Lebbe.) --- Kalvi, 1967. pp.56-68.

Sithi Lebbe was deeply concerned about the lack of

' interest shown in education by the Muslims of his day. He
emphasised the need for and the importance of education. He
tried to convinee the Muslim people that the study of '

2 ' English would not necessarily mean conversion to (‘hria‘biani‘by, _
and he pleaded with them to study the English language. The
establishment of Zahlra College is owed to his efforts, In
order to make the Muslims multilingual, four languages, namely .
English, Tamll, Arabic and Sinhalese were taught in the
school., He also gave an important place in the school to the
traditional Islamic basis of education and emphasised Islamie
culture. His educastional principles were chiefly derived
from the Koran. He did not consider education to be limited
to mere book learning, but regarded it as instrumental in
leading towards clarity of vision snd broad mindedness. Wha?i
was taught had to be understood and put into practical use.
in one's 1ife., Education that could not be put into practical
use in every day life was considered to be of little valu=.
His educational efforts.were opposed by many but he forged
ahead with them., He can be regarded as one of the ploneers of
Muslim education in Ceylon.

(in Temil)

362, JATASEKERA, U.D, "Iakdiva mhreri adhyfpens Syatans.” (Anclent -
educational institutions in Ceylon.) = Adhy_a_u Fo.5, 1967.
P, 55-63

The most famous educational institution of anclent Ceylon
was 'bhe Mahavihara, which sprang up in the land and bulldings
\ - set apart for Buddhist monks by King Devanampiyatissa, who
: became the country’s first convert to Buddhism, having learmsd
the doctrine from Emperor Ascke'!s son, the first Buddhist
U : Missionary to arrive in Ceylon. In the Mahavihara, Ceyloness
monks first learmed their Buddhism, and thereafter taught it
to succeeding generations of mornks and laymen. The Mahavihars
acquired an international reputation as a centre for scholar-




ship in Therzvada Buddhism, and attracted scholars from India
and China. The great historical chronicles of Ceylon, such
as the Mehavamsa, were also compiled by the monks from the .
Mahavihera. Another great eduvcational institution thet came
up in the same city was the Abhayagiriya. In some respects,
it rivalled the ishavihara, Its wonks are said to have been’
receptive to traditions other than the Theravada tradition

of Buddhism, and.oftien there wss controversy between the monks
belonging to the *wo institutions,  While these two institu-
tions were the most prominent centres of learning in ancient
Ceylon, the chronicles, the writings of foreign visitors, and
inscriptions mentiétn the nawmes of about half a dozen centres
in other parts of Ceylon as occupying a place of importance

in Buddhist scholarship. Apart from them, several hundred
swaller institutions are also mentiomed by uame.

568. JAYASEKERA, U,D, "Educaiionsl background of early Ceylon."™ -Journal of

the Ma.tiom; mwign Socieiy of Ceyjon. Vols. 15 & 16, 1967.
pp.9-21,

: With the colenisation of Ceylon by Vijaya and his
followers who came from India, it is reasonable to eonclude
that they brought with thém the system of education that was
prevelent in Indla at the time. It was a Brehmanic systenm

. of education based on the vedas and the sutras, and its

_ sharacteristics are described by the writer., Buddhist-
miasionaries from India arrived in Ceylon about five hundred. . -
years after Vijaya, With conversion of the king and the: :: .-
people of Ceylon to Buddhism and thelr whole hearted acceptance
of the reiigion; the Buddhist system of educatlon tock root
and beecame the predominant pattern. An important change taat
took place was that the. easte basis of esducation was remeved.
Entry into the Buddhist order of monks was open to every ono-

" irrespective of caste » and naturally the temple as a place = .
‘of learning was available to all ocaste groups. . Other features

of the Buddhist system of education are also described by:ths
writer, Apart from the prevalense of religious and literary
stvudies, there was a well established system .of apprenticesh;. P
training in order to produce the builders.and-eraftsmen needed

to come up in large numbers. Charaeteristic features of the ‘
system of apprenticeship training are described by the writer.

for putting up the religious and secular buildings that begzan - .



364. JAYAWEERA, SWARNA, “Looal government institutions end aducation in

Geylt:m“:!.8'2'0--:1.930r ¥ Unlversity of Ceylon Review Vol.24, 1966,
PP.29-60

British colonial administrators genersily iwmposed on |
colonial territories the practices of the metropolitan country,
but the sphere of educational administration is one of the few
areas in which the practice in Ceylon bore no resemblance to -
the practice in England. In England, as from 1882, local
bodies were responsible for the provision and manﬂgement ‘of

. education under the supervision of the central government.

- Efforts at securing such participation on a limited scale were
made from time to time In Ceylon, but they were unsuccessful.
The writer glves an account of the attempts mede by the British
govermment in Ceylon during the period 1870-1930 +to secure
the partieipation of locsl bodies in educational activities,

~ end discusses the reasons for the failure.

565. JEYASINGHAM, W.L, "Edueational work in Ceylon." -~- Caylon Daily News.
Septem'ber 9, 1966. 800 woxds,

In recent timea, the work of the Ameriean missiomaries °
in Ceylon in the nineteenth century hes been subjested to .
eritleism. But as far as they were concermed, éducatlon was
an objeotive very dear to their hearts, and they not only
spen'!: their meney but alse gave gemerously of thelr time and
ttentlon to plan education. In setting about their work, . .
“bhe missionaries had to cope with indifferende, suspicion and
hostility. The experiences the people had had with the
Portuguese and the Dutoh were not favourable, and the Amerl san
missionaries were at first regarded in the sawe light. With
small beginnings, the missionaries made good progress. Apart
- from day schools, boarding sohools were started for girls. .
A seminary to provide higher sducation was also started, £lii
these institutlons had their ups and downs, and sometimes they
were cloged for periods of time on aceount of the shortage :
\ : of finenees, Oun the whole, however, progress was maintained
: ‘ and the American wissionaries have over the years contributed
a great deal to the education of the people.

-
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© 366, RUEERU, RANJIT, “lankive pivatl landssi adhydpens kremya." (The
educational system that existed under the Dutch in Ceylon.) ===
Adhyapanaya, No.5, 1967, pp.21-34. _

-

_ The Duteh ocoupation of the coastal belt of Ceylon lasted
from 1658 until 1796, The promotion of the Dutch Reformed
religion was one of the functions of the Dutch govermment, and
the Religious Establishment was set up for this purpose.
Responsibility for education was entrusted to the Religlous
Establishment. In this way, both conversion to Protestant
Christilanity and the provision of a Christian educaiion becams
state responsibilitles. A Scholarchical Commission, headed
by the officer sepand in importance in the Dutch official
hierarchy in Ceylon, was set up to provide and control eduea-
tion. Awong its funotions were the setting up of schools; the
appointment of schocl teashers, and the conversion of tha
local residents into Christianity and thelr baptism, A law
was promilgated to enforce compulsory attendance at school.
A system of Parish schools was set up, and elaborate arrange-
wents were made to inspeot their work., The national languages,
Sinhrlese and Tamil, were used as the media of instruction as

- the Dutch belleved that sonversion to Christilanity could be -
most speedily aehieved if the languages of the people were
used for instructional purposes. Seminaries were established
for giving instruction beyond the elementary level, Facilities
were also provided for training teachers. The first printing
‘press to be set up in Ceylon uas the one set up by the Dutch
to produce books and religious 1iterature in the local
lanpuages. o

-

367. WEERASINGHE, G.D, "Oloott's services to Buddhist education remenbered, !
- =e= Sun. Jamayy 17, 1987. 1368 words. .

: Colonel Oleott, a representative of the Theosophical
“Society of New York, arrived in Ceylon in 1880. He realised .-
that the people of Ceylon had become denationalised as the
result of foreign rule. The language; religion and customs

of the British rulers had taken firm root in the land. ’
Education was geared to produse clerical hands to carry on

the work of the British ruling interests and mercantile firws.
Olcott was convinced thet the greatest need of the time wzs

to start gehools in which love for the eountry, the Buddhist «
yeligion, and the national languages could be fostered. With




a view to organising the people to achieve these objectives,
he started the Buddhist Theosophical Society, In ten years |
the Buddhist Theosophical Society established 140 schools.
The. products of the schools wers imbued with the spirit of-
nationalism and led the movements to revive national culture
and gain freedom from foreign rule. Olcott's services to
education and culture are remembered with .gratitude by the
people, and a statue in his memory is to be erected. in the
premises of the chief railwey station in Colombo, -



COMIISSIONS AND COM!ITTEES ON EDUCATION

368. COMMISSION OF INQUIRY ON FERADENIYA UNIVERSITY STUDENTS' STRIKE, Report
-of the Commission of Inquiry on Peradeniya Studemts' Strike. '~
Colombo, Government Fress. oessional Paper 111 of 1966. 36p. .

Mr, N.A.de S.Wijesekera was appointed Commissioner in
January 1966 for the purpose of inoviring into and reporting . -
on the following matters: (i) the causes that led to the strike
L by a section of the student body of the University of Ceylon,
Peradeniya, on or about the seventk of December, 1965; (ii)
the events and ineidents that led to the summoning of Police. .
agsistance by the University authorlities on 1ith December 1965;
(111) whether the strike was wotivated, instigated or -
encouraged by any persons, group of persons or any organisation
outside the student body of the University of Ceylon, Peradeniya;
and if so who were so responsible and for what purpose this -
vas done; (iv) whether there was any maladministration or
neglect of duty on the part of the autnorities responsible for -
the administration of the University of Ceylon, Peradeniy=z,
that was partly or wholly responsible for the strike or its’
continuanee; (v) what remedisl measures should be %aken to
prevent the occurrence of such situations in the future. The
Commlssioner invited the assistance of the general public as
well as of the students and the staff of the University in
the oonduct of his investigation. At the end of his inquiry,
a report was issued setting out the results of the inquiry:
and making certain recomenda'bions, ;

369, COMMITTEE COF INVESTIGATION INTO THE WORXING OF TEACHER TRAINING COLI®(ES. -
. ‘Report of the Committes of Investigation into the workingof - . -
Teacher Training Colleges. Colombo, Govermment Press, 1966,
Sessional Paper XTI of 1066, 128p.

: . - A Coumlttee, consisting of Mr. D.K.G,de Silva as Ghairh.an .
: ' and five other members , was appointed to (a) make a £ull |
: investigation of the present constitution, programmes of wo1k,
¥ - speclalizations, educational adequacy and conditions of -
: ‘"admission, of the Training Colleges. managed by the Department
_ of Educatiow and (b) make. recomendations regardlng ways




and means by which any deficiencies can be set right and
further improvements effected. The Report is divided into
11 Chapters as follows: 1. Appointwent, terms of reference
and method of procedure 2. The present position 3. The
existing training colleges 4. The proposed scheme of .
training 5. Institutions for implementing the new educatlon
programme 6. Flacement of traineed in training colleges
7. Teaching staff 8. Certificates, appointment and prometion
. ‘ 9. Supervision and research 10, Sumary of recommendations
11. Conclusion. ‘ :

370. PLANNING COMMITTEE ON EDUCATION, HEALTH, HOUSING AND MANFOWER. Report
of the Flanning Committee on Education, Health, Housing and
Manpower. GColombo, Government Press, 3967. 108p.

-,

A

A Planning Committee on Edueation, Hedlth, Housing and
Manpower, ‘consisting of the Permanent Secretaries of five
Ministries, namely %1) Educetion and Cultural Affairs, (ii)
Labour, Employment and Honsing, (iii) Industries and
Fisheries, (iv) Health, (v) Local Govermment, (vi) State
was appointed to draw up a development prograrme covering
the five-year perlod 1966 to 1970 for the fields of education,
health, housing and wanpower. The Report of the Flanning
Committee is in two Parts, namely Part I dealing with
education, health and housing, and Part II dealing with nan-

o pover. The shief categories of persommel considered are
engineering perscnnel, applied scientists, medical personnel;.
aceountants, teaching persomnel, agricultural persommsel; and .
mnagement persomnel. Recommendations are made for increasing
the supply of pergonnel in each of these categories. '

371. THISTLETHWAITE, FRANK. Report on the establishment of the University
of Colombo.  Colombo, Government Press. Sessionsl Faper XXVI o
1967. 59p. ; I

Profegsor Frank Thistlethwaite, Vice Chancellor of the
Y “ University of East Anglie, England was invited by the govern-
ment of Ceylon to advise it about the conversion of the
Colombo Campus of the University of Ceylon to' a full fledged
university. Recowmendatlons and suggestions amounting to




the sketch of an academic blue print for the new. university
are provided in the Report. The Report is divided into eleven
parts under the following heads: 1, Introduction. 2. The
principles of planning. 3. The grouping of disciplines, .
4, Faculties on existing disciplines. 5. Additional faculties.
6. The academic establishment. 7. The curricule. 8, The
academic establishment. 9, Academie government. 10, Research,
11, Student affairs, :



EDUCATIONAL LEGISLATION

572. HOUSE OF REPRESENTATIVES. Revort of Stending Committee "B' on Highey

Edueation Bill. Colombo, Government Press, 1966, 170p.

The draft Bill to provide for the establishment of &

] o Natiomal Council of Higher Education, for the establishment,
malintenance and administration of higher eduoational iwstitutes,
and for matters commected therewith or incidental therete

. tabled before the House of Representatives on July 18, 1966

' was referred by the House to its Stending Committee "B", The
Committes heard evidence from several deputations, and there-
after the various clauses in the Bill vwere taken up by the
Comnittes, along with the amendments suggested for some of -
the clauses, for discussion &nd voting. The Report oontains :
the notes of evidenee given before the Standing Committee
and the minutes of proceedings of the Standing Committes.

373. GOVERNMENT OF CEYION,
Government Presa.

Highei Educetion Aet, No.20 of 1966. Coloubo,

The Act provides for the establishment of a National
Couneil of Higher Education, and for the establishment, the
maintenance and administration of highsr educational
institubtes, and for matters eonmnected therewith or incidental
thereto, The Act counsists of 20 Parts as follows: 1, Higher
Fdueation 2, National Council of Higher Education 3. Powers,
Fanctione and Duties of the National Council 4. Universities
5. The Chancellor and the Officers of Universitles 6., The -
Authorities of & University 7. Convocation of a University
8, University Campuses 9. Statutes, Ordinances and Rules
o 10, Student.. Unions and Student Councils of a University
d .11, Appointments, ete., to the Staff of a University
12. University Provident Fund 13, Financial Provisions
. 14, .General Provisions 16, Junior University Colleges
. 17. Application of the Housing and Town Improvement Ordinswnce

18. Repeals of University Enactments 19, Transitory
Provisions 20. Interpretation. -




THEORY OF EDUCATION

374, RANASINGHE, FR, ALEX., "Means must not supersede the end " ew- Ceylon
Daily News. June 9, 1966. 1285 words

) The child must be regarded as the chief actor in the
‘vast drama that takes place in the school. His aptitudes,
potentialities, rights and freedoms have to be respscted.
The system of education must be made to suit him, not he to
a Proorustean bed. The besic psychologlcal fact of individual
differences should be taken into account. The child is &
ratlonal being; discipline should be based on reason and the
child's digniby should be respected. The child's basic needs

: mst be seen to; they are not merely freedom from want, bub

‘ ' acceptance by the home, and security and affection from the
famlly and other soclal groups in which the child moves. The
stability of the home should be ensured in order to promoie
the healthy development of the child. A childfs community
influences have also to be kept under scrutiny. Individusl
aims in education should take precedence over social aims
gince the most important objective in education is the
development of the personality. The education system shouid
be geared to securing for each child the conditions under
which the ;:-ersonal1 ty is most completely developed. The.
proposed reforms in the system of education in Geylon are
comprehensive and seem to suit the needs and the genius oi
the people. But every thing would depend on the means taks:
to achleve the objectives of the reforms.

375, PIERIS, MERLIN, "Adhyapanaya pilibafida Fletoge darSanaya." (Plato's
ph:.losophy of education.) =-- Aw No.4, 1967.

The foundations of Flato's theory of kmowledge and thecwyy
of education are found in the answers given by Socrates to
certaln issues that were posed to him, The dialogue in Mexnu

y is the most uwseful source available for ascertaining Plato's
philosophy of education. The issues that were posed were
as follows., A person has to make enguiries about what he
Imows or about what he does not kmnow. He will not make




/

enquiries about what he knows as he already knows. He cannot .
make enquiries about what he does not kmow as he does not
know what he does not lmow. Education is therefore an
impossible activity. Socrates! reply was that we both knmr,
and do not know. We kmow in the sense that we have known so
mach in the course of our previous birthg; we do not lmow.
in the sense that we do not remember what we have known in
our previous births. The task of education is to assist a
person to recall to mind what he has known before, New
knovledge cannat be given, Thus it can be seen that Plato's
concept of the fundamental nature of the educative process
is based on his belief in reinecarnation.

376, TILLAKARATNA, M.A. "Vinoba Bhavege adhyapaniks adahas," (Vinoba
Bhave's ideas about education.) =--- Adhyapanaya. No.5, 1967.
pp.13‘201

Vinoba Bhave divides education into internal education
and external education. By interndal education is meant the
education that comes from developments within an individual
himself, By external education is meant the insplration
that is derived from what is external to the individual. I%
is a selective process, and depends on the capacity of an
individual. Fducation is not an end in itself but the weans
to an end. Education is the means to the development of =i
individual's personality. Education should lead to inde-
pendence. It should make an individual sconomically
independent and intellectuaily independent. It should aliso
make him independent of and free of feelings that are bas=z
or gselfish. There should also be integration between
knowledge and work. The progress of society as a whole fakss
place from such integration. A curriculum conceived in terms
of subject divisions is artificial .and lacks integration.

- The study of science should be more than the acquisition
of a body of lknowledge. While the lmowledge that sciencs
gives 1is useful, it is the spirit of science that is even
more vseful and which should be made te permeate the entirs
. life of an individual. There is no antithesis between
science and religion.

—11—




EDUCATIONAL PROBLEMS, FLANNING AND PALICIES

General

877. ALIES JINAPAIA,et.al, Financing and costs of first and second 1eve1
education in Ceylon 1952-1964, ~--- Colowbo, Ministry of Educa'bion,

1967.  64p. ; .

By way of an introduction, information is provided about
the demographic and the soclo-econowmic backgrounds of the
people of Ceylon, and of the educational system of the country.
The financing of education at the elementary and the secondary
levels is considered under the following heads:- recurrent
costs, analysis by purposes, analysis by unit costs and trends,
and capital costs, Implications for the future are discussed,
A set of 40 tables is provided, :

378, ALLES, JINAPATA, Notes on structural and functionsl aspects of an
‘educational system relevant to educational -administration. ---

Colombo, Ministry of Education, 1867. 36p.

An analysis is offered of 1, the principal elements
sonstituting an educational system 2. the principal levels
of operation and execution within the system 3. the
rrineipal unit processes and unit operations associated with
each level. A schematic model incorporating the above
eoncepts, namely levels of operation, unit processes and
unit operations, is suggested., Two illustrative examples .
using the model are given.

i

379, APONSO, H.A. "Health edusation and the -food crisis,” --- ___ylon Daily
News. Deoember 28, 1966 - 1710 words. .

The objeotive of all planning and development in
agriculture, animl husbandry and fisheries should be to
meet the nu‘britional requirements of the people. Every

-13 -




attempt should be made to "marry health and agriculture',
In thls connection, a programme of health education which
lays down the priorities of nutrition for health is mnecessary.
Agricultural activities should be correlated with nutritional
-requirements. Through a programme of health eduoation, wide
publicity should be glven regarding the essentials of a
balanced diet that is within the reach of the average family.
Thereafter, programmes of agriculture should be dirscted

~ towards producing these items of food. When the problem is
approached from this angle, it will be seen that much
agricultural activity that is underteken is wasteful. Aores
of land are utilised for the cultivation of non-nutritious
vegetables, This land lends itself as satisfactorily for the
aultivation of other vegetables which have nmutritious value.
If awareness of this is spread among the people through a
programme of health education, there would be less waste of-
land on the cultivation of non-nutritious vegetables.«

380. DE LANEROLIE, KENNETH M, "NCHE proposal will harm schocis.” --- Times
of Ceylon, July 2, 1967. 1085 words. '

The National Council of Higher Education has recommencad
to the Minister of Education that certain secondary schools
should be asked to prepare students for the first year Arts
and Science examinations of the umiversities. This is no:

a sound. recommendation. . If schools start classes Lo prepazre
students for first year examinations of the universities,

the students in these classes will monopolise all- the leader-
shlp positions, and younger children, who might be leavers
from school at the age of* 16 years of 17 years, will be
denied opportunities of leadership. No advantage wiil acsrue
to mature students preparing for first year university
examinations to be brought under the kind of discipline the”
exists in the sccondary school for the benefit of less matuw:
children, Secondery schools are already pressed to provide
adeguate library facilities with meagre finances, and if
1llbrary facilities are to be provided at an advanced level
for mature students the needs of the younger pupils will be
altogether ignored, All these disadvantages have in swall
measure been felt by schools which have classes for the
General Certificate of Education (Advanced level), and if -
first year university work isialso thrust on them they would
be greatly harmed. A possible solution to the problem with




which the National Counéil of Higher Education is confronted
1s to establish a category of junior universities which oould
undertake to prepare stidents for first year university
examinations.

-

3gl. EKANAYAKA, Y.M, "Adhyapanaye yaredin ataraman vana taruna parapura.?
(Our youth who are renderéd useless by a i‘aulty education.) =~w
Davaga. August 11, 1967. 750 words.

\

Fiftoen percent of the population of Ceylon ecansists of
boys and girls under 15 years of age. They should constitute
a 1live force for the good of the country, but in fact they
are destined to become & burden on society. Most of them
will have to give up schooling after grade five on account of
the difficulty of gaining admission to secondary schools,
They are not equipped for life in present day society and
will become a burden. Those who proceed to secondary schools
will receive & highly literary and academic education. Many'
will not be able to cope with it, and as they have not
Jearned anything more useful in school they will have to idle -
after leaving school. Even those who do well in literary and
academic studies are nor very much better off. Not all of
them can go in for higher education as the number of places

available 1s limited and admission competitive. The cthers
have to leave school after completing their secondary ed.ca-
tion, and as they have not learmed any marketable trade ow
skdll they remain unemployed. Disappointed youth develicp
antl-social habits and revolutionary tendencies. It is the
task of society to give youth a meaningful education so
that they take their place in society as persons capable
of making a useful contribution to soclal life.

382, FERNANDO, P,N,M "Kau’bukagaraya seha gramiya adhy@panaya.” ( The

* mseum and rural education.) --- Dinamina. June 28, 1966.
'770 words,

A mseum can provide essential knowledge in a vaiiety
of flelds such as history, archaeology, science and the fine
arts, bub generally speaking the facilitles of museums in
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Ceylon are evailable only to the poopnle living in a few
cities., Every myseum should organise travelling exhibltions
in rural areas so that the people living in rurel areas, too,
could derive benefit from the kind of education that & museum
can provide., Ifforts must also be made to establish wuseums
in rural areas, Such miseums should not only bring to the
rurel aresd the signifidant elewments in the culture of the
cities, but they should also emphagise the cultural develop-
ments and cultural products of the rural areas. The rural
areas have a distinetive culture of their own which ia worth
preservation and developwent, and this task can be acgom=
plished by museums established in rural areas. Their
contribution to the quality of education and life in rural
areas could be invaluable. :

583. FERNANDO, HERAS, "Jatika adhySpanays arafibanmata pera pasil kramaye
venasak on2." (The school system has to be changed before a
national education cen be commenced,) =-- Davasa. July 4, 1966.
876 words.

There are some schools which stand outside the state
education’ system. Thsy should be taken over and made past
of the state system. Some schools have spacious buildings
but an insufficient number of children; other schocls are
over crowded and do not have sufficient room for the
children attending them, Some schools are badly under-
staffed, while other schools are over-staffsd. 1in some
schools, a teacher has to teach about 50 pupils scattered
over three or four grades; in other schools, a teacher izc
to teach about thirty pupils studying in a single grade.

It is the same situation in regard to furniture and ecuipment.
While some schools have them in abundance, in other schocls
there are no chairs for the children to sit on. Thess
conditions make a reorganisation of schools very necessarw.
If conditions in the rural schools are improved, the rush

to city schools will cease. _ : : :
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384, GOVINDARAJ, MANOHARAN, '"The law relating to education on estates in
Ceylon," =« i&wg_%ég@wgﬂm
Vols. 16 and 17, 1967. pp.122-125,

{

The legel basis of education of estate children is besed .
on (1) Part VI of the Education Ordinence, No: %1 of 1939 a
(2) Repunlations framed under this Ordinance and published in
GoVernment Gazette Na, 9740 of July 25, 1947 (3) certain-
sections of the Code of Regulations for Assisted Vernmacular
and Bilingual Schools specifically applicable to Estate
Schools., The burden of educating children on an estate is
placed on the owner of the astate., There are meny loopholes
in the law., The estate owner has a legal obligation to
provide a building for a school but he need not run the school.
If he runs the school, he will get a grant. The number of
teachers he should employ is not governed by any regulation.
The legal position is quite unmsatisfactory. If 1t is
necessary to continue the system of Estate Schools, new
leglslation shovld be introduced covering the gaps in the
present legislation.

i

385, HEILBRON, TIILIE T. "Strengthening secondary education in Ceyion." ---
Ceylon Daily News. Septewmber 26, 1966. 900 wordg.

A gtudy by Unesco shows that out of 1200 senior secondary
schools, rabout 500 have facilities for teaching science ard
mthematice in grades IX and X, and that only 135 of then
have facilities for teaching these subjects in grades XI axd
XII. An allocation for Ceylon by Uneseco for Unicef alded
projects during the current year has been made in the awoind
of 158,000 dollars with an additional commitment of 129,000
dollars, The aim of this project is to strengthen and
diversify secondary education in Ceylon primarily in the
field of science and mathematics. Unicef will provide squii~
ment for school science laboratories. ; The present all Qcatlc-r ,
of funds is to aid the Government's six year plan for '
introducing at the senior secondary level new Scilence and
mthematics courses where they do not exist and for rein-
forcing those that are presently in effect. The plai is %o
be adopted, school science facilities improved, in-service:
teacher training provided, supervision strengthened and
facilities established for local production and ma:r.ntc,nauve
of school sclence equipment. - .
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$86. INDRARATNA, A D.V DE S. ‘“AdhyApayaya hi safivardhenaya." (Education
and development.) --- Davesa. April 2, 1966, 1250 words.

The populaetion of Ceylon is rapidly increasing. New
school buildings are necessary for children of school-going
age. The government should draw up plans, payling due regard
to the sacnomle conditions of the country, to.put up a ,
sufficiept number of buildings. Wherever possible, the
services of the community.should be enlisted to keep the cost

' of bulldings low, The educational structure should be '
‘ closely correlated with a plan for ecconomle development., The
proposals regarding Work Experience made in the Interim Report
* of the Nationel Education Commisgion are important and o
deserving of imediate implementation. The level of literacy
in Ceylon 1s high., This is not a matter for surprise when
the expenditure incurred 'on education is considered. .The
reform most necessary is to gear education to the development
process. Two Commissions, namely the National Education
Comlssion and the Technical Education Commission, have
" recently made very pertinent proposals in this comnsction.
It is hoped that the White Paper promised by the Minister of
Education would ammounce his plans for implementing the
proposals, : .

587, INDRARATNA, A.D V,DE.S. "Artiks safivardhanaya saha adhy@paraya salasum
Krim." (Economic development and educational planning.) - '
Diramina. July 10, 1966, 735 words. ‘ ‘

t

Eoonomic development can take place only if the rate of
increase in the gross national product exceeds the riie of
increase in population. The two factors shat Ceylon lacks
for rapid industrial development are menagerial and techr -
logical skill, In so far as educational expenditure is
concerned, Ceylon spends 5 per cent of the G.N.P, on
education. This is as high as the expenditure on educaticn
of most developed countries. Countries such as Chile,
Argentine and Israel spend a lower percentage of the GNP,
on education than Ceylon, but show a higher rate of sconomic
growth. - The reason for Ceylon's lack of economic progress
is that the expenditure on agricultural, engineering, chenical
and commercial education is low in comparison with the
expenditure on education in the humanities. This imbalance

"~ has to be rectified, and it should be the responsibility of
the government to draw up an educational plan that would set
the country on the path of economic progress.
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588, INTERNATIONAL BANX FOR RECONSTRUCTION AND DEVELOPMENT  Coylonm.
Preliminary Survey of Education. Ministry of Flarming and
Economic Affairs, OColombo, 1966.  120p.

‘A mission from the International Bank wisited Ceylon
in 1966 and prepared this report on a preliminary recon-
naissance survey of education in Ceylon with comments on
projects for aid. The report is in 9 chaplers as follows:
: 1. The economic and social background 2. The ministry of
. © education 3. The schools 4. The supply, recrultment and
training of teachers 5. University education 6. The cost
' of education 7. Engineering and industrial educatlon and -
‘ training 8. Agricultural education and training 9. Develop-
' ment plans., There are 41 tables gliven as annexes.

389, JAYASEKERA, U.D 'Adhyapanaya saha pirihena sa\jﬁjaya," (Education
’ and the corrupt society.) --- Silumina. February 24, 1967.
980 words. ' '

In view of the relationships between education and
socle'by as pointed out in the writings of Dewey and Gandhi,
it is necessary before educational reconstruction ie
attempted to examine the present state of society critically.
Such an examination shows that there is a great deal of
corruption in Ceylonese so'ciety. The political lifle of the
country is full of short comings, but blame for it cannot
be placed entirely on politicians. If the citizens of the
country accept and insist on high ideals, politicians
themselves would do so. The Buddhist clergy has also showm
lack of responsibility by participation in party politics.
The teaching profession has not lived up to its respons.ftu]&
ties, and teaching has become one other source of wmoney reking
rather than a calling that requires a sense of dedication.

390, JAYASURIYA, J E. ' "Asadhfrana nave adhy@pana yojan%x." {The now |
education proposals are unjust.) --- lavkadipa. December 2,
1966 1650 words. . ‘

- The education proposals contained in the White Paper o~
1966 are guite vnjust. At the age of 14 years, it is pronosed
to clagsify students and send them to four categories cof
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schools. One of the kinds of schools proposed is called a
local practical school. Its purpose is to give a training

in such occupations as gardener, herdsman, tailor, fisherman
and cook. It is not right that the government should make
such decisions about 14 year old pupils and deny them any
other kind of education except in fee levying private achools.
It is cleer that no parent from the upper socio-econowlc
groups would allow his 14 year old child to be trained for
the occupations mentioned above. The parent would withdrew -
his child from the state school and educate him in a private
school., Iun order to placate the lower socio-economic classes
and to persuade them to agree to the classification proposals,
it is stoted that if a parent is not satisfied with the
classification earmed by his child, the child could ask to be
allowed to repeat the examination one year later. This safe-
guard will in fact not be available to the poorer parents, as
they would not be able to afford to keep their children in
school for a further year merely in order to make an attempt .
at a re~classification. It is also stated that after one year
in a local practical school, a child could ask for transfer
to one of the other schools. In practlce, such transfer will *
be impracticable as the work done in the local practical
school during the year will not bear comparison with 'bhe waors
done in one year in any other type of school

JAIASURIIA J.E. "Samja sanv'zrdhanayehl adhyapanayata himi tdpa."

(The place of education in social development. ) -5~ Dipamina.
October 13, 1967, 920 words. :

A great deal of the education imparted in school involwves
passive reception of knowledge and memorisation. Much of it
has no rela'b:.onshlp to the tasks of living and citizenship.

A now orientation in the content of education and the meih-d
of teaching is desirable. Attention should be paid to real
life sitvations. In regard to hezlth, there should be
discussions about the incidence of preventible illness. Car..
and effect relationships should be emphesised. In regard t-

‘agriculture, too, by simple experiments in the schocl garder-

children should be made to appreciate how success in culbive -
tion depends on a variety of factors. Problems of vaemplo;=: v
should also be analysed.. The reasons for the decline of
cottage industries should be discussed with children and
remedial measures considered. In other words, the emphasi:

in teaching should be on the amalysis of cause and effect -
relationships underlying social phenocmepa of real life
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interest to the community in which the school is situated.
Such an approach would encourage scientific thinking in
relation to social problems and contribute much more to
-social development than the presen’b emphasis on passive -
learning and memorisation.

392, JAYASURIYA, J.E, Some comments on the Education Bill (Noy. 1967)., ===
Peradeniya, Associated Educational Publishers s, 1967, 1lp.

The Education Bill of Novemwber 1967 1s criticised on the
) , ground that 1, it is silent as to whose responsibility it
_ would be to esteblish schools 2, there is no clause to the -
effect that education shall be free 3. there is no provision
for pre=-school education 4. satisfactory provision is not
mede for adult education 5. the attitude towards private
schools is not clear 6. provision is rnot made for the educa-
tion of handicapped children 7. rights hitherto enjoyed by
parents in regard to the medium of instructicn are taken away
8. dictatorial powers are given to the Minister of Education .
without adequate parliamentary control. It is also pointed
out that the Bill does not meke it clear whether at the end of
Grade VIII every child would be allcwed to proceed beyond it
or vhether some would be compelled to leave school and be left
with the choiece of no schooling at all or schooling in a
private school. The power vested in the Minister to regulate
the number of admissions to the upper secondary stage is also
eriticlsed.

N\

393. MINISTER OF EDUCATION AND CULTURAL AFFAIRS. _P_';-_o‘posal'sv for reforms in
general and techpical education. Colombo, Govermment Press, 1066
31p. . .

- This_document is popularly known as the White Paper on
education (1968). It sets out the official proposals for
reforms in gemeral and technical education. The introduchio:
deals with the following. topics: 1. the present system and
its defects 2. aims of education 3. recent investigaticns
4, educational law 5. fundamental consideraticns. The main
provisions proposed to be ermbodied in an Act are listed unde:
the fellowing heads: 1. statutory system of public educatiorn

i
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- 2, classification of schools JI. elementary education .
4, classification of puplls 5. co~education 6. abolition
. of the General Certificate of Education (ordinary level)
7. medium of inctruction 8. duty of paremt 9.-work
experience 10. health examination 11, religious education
12, school zones 13. school welfare boards 14. educational
and vocationel guidance 15. estate schools 16. private
schools 17, schools for mentally and phyeically handicapped
children 18, evening and night schools 19, unified educa-
tional service 20. teaching service 21. the Institute of
Edueation 22. the National Council of Zducation R3.nmational
. : education fund 24, administration 25. offences and
' penalties 26. the lMiunister of Education 27. concessions
to officers and teachers. In a concluding section, 1t is
. stated that the White Paper is presented for the purpose of
‘ elieiting comments and criticisms from members of the
Parliament as well as from the general public.

3@4. MINISTER OF EDICATION AND CULTURAL AFFAIRS Generzl and Tecﬁnical
Educatlon Bill. GColombo, Government Press, 1967. 18p.

On November 20, 1967 the Minister of Education and
Cultural Affairs presented to the House of Representatives
a Bill to make provision for General Technical Education
in Elementary, Lower and Upper Secondary and Technical
Schools; to provide for the orgenization of different types
of schools for such purposes; to provide for the establisluent
of the Ceylon Institute of Education; to establish a Uni:lad
Educational Service; to create a fund to be called the
National Zducation Fund; and to make provision for matters
connected therewith or incidental thereto. The Bill was in
8 Parts as follows: I. Statutory system of public educaticn
II, Schools TIII, Naetional teaching service IV.Establishuent
of the Oeylon Institute of Education V, National education
fund VI, Administration VII, Offences and penalties
VITI. General Although the Bill was presented there was
E? debate on it, and it was allowed to lapse in course of -
ime.
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395.. PARAMOTHAYAN, K. "Classification and the comprehensive school system b
- Times of Ceylon. August 25, 1967. 1910 words.

Therz is evidence from England that the classification -
of pupils is not a healthy educational practice, and that
excessively fine grading of pupils should be avoided. Opinion
is wveering in the direction of avolding the classification
and segregation of puplls and providing a common school up to
the age of fifteen or sixteen years It has been established
in Sweden that there is no educational advantage in separate
grouping based on ability. Both Denmark and Finland are
woving in the direction of comprehensive schools. In Indis,
the recent Kothari Commission has recommended that the commen
school should be adopted as & natiomal goal. In Ceylon, a
decision on the issuve of a single school with no classifica-
tion, or a number of schools based on the classification of
pupils, is pending, and an announcement from the Mirister of
Education is awaited.

596, RUBERU, RANJIT. "Estete schools must be run by the state." --- Ceylon
Daily News. Novewber 28, 1966. 1520 words, '

In regard to Estate schools, the White Paper of 1966

proposes to make it the duty of the proprietor of an -estate
- "to provide education for the children of the labourers working
- in the estate. This goes contrary to recent views expressed '

by the publie that the msnagement of schools should be vested
in the state. It is true that in colonial times responsibility
for the education of children was entrusted to the proprietors
of estates. That kind of delegation of responsibility mey
have been all right in colonial times but it has nc place in
the contemporary situation which regards education as a .
national concern. To keep estate children apart from the
rest of the population would not be conducive to the promoiiun
of national unity. The National Education Commission of 16l
mde this point quite clear. It recommended that estate
children should be admitted to state schools along with the
children in the viliages, and that the present category of ‘
Estate schools should be gradually abolished. The Commission
also recowmmended that Sinhalese should be made the wedium o
instruction for estate children with a view to assimilabing
them into the local population. The White Paper has failled
to make such provision. _
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307. RUBERU, RANJIT. "Sishyayin vergekirIws ybjens." (Proposals for the
classification of pupils.) --- Silumina. March 3, 1967.
1110 words. N ’

The White Paper on Education (1966) makes proposals for
the clagsification of pupils for various types of secondary
edvcation, This is not the first occasion on which such
proposals have been made, In 1943, the Special Committee on
Education made proposals for the classification of pupils
into three types of post-primary schools, but the proposals
were not implemented. The White Paper of 1951 and the
legislation that followed it provided for the classificatlion
of pupils into two types of schools. Although selective tests
were held, academic education continued t¢ be very popular
and there was no interest in practical schools. One reeson
for this is the fact that the two types of schools envisaged
did not have parity of status, It was also clear that socio-
‘economic background entered very greatly into the selection
‘process. There was considerable opposition to the procedure
on this account. The proposals now made envisage classifica-
tion into four types of schools. Two will be definitely
inferior in s*tatus to the other two, aad there will be
competition to enter the schools which have a superior
status, e

398. RUBERU, RANJIT, "Sishayin vargakirime yojana: pasidl atara samm
tatvayak ati kala hikida?" (Proposals for the.classification
of pupils: -can parity of status bétween the schools be achieved?)
=== Silumina, March 10, 1967. 1140 words,

The National Education Commission of 1961 made proposals
for setting up four types of secondary schools. They wers
to have parity of status, unlike the schools propesed in tna
White Paper of 1968. Moreover, there was not going to be -
compulsory allocation of pupils. The National Education
Cowmission made it clear that pupils would be free o choose
the type of school which they would attend. Onc of the
assumptions underlying the present proposais is that all
primary schools would be brought up to the same standard sc
that pupils will have an equal chance at the classification
.process. It is believed that by imposing the same curricuiu:
on all primary schools they wonld be auntomatically brought
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up to the same stendayd. There is very little justifieation -
for this belief in the light of the great differenges that
exist between schools. The setting up of post primary -schools
of unequal status and the oompulsory allocation of puplls

. into them cannot be justified by any means. The selestion
process is fraught with great difficulties. In spite of the
long experience which England has had with the seleetion
examination at the age of 11 years, the selection process is
an imperfect one. - The proposals in the White Paper cannot be
regarded as being educationally sound in comparison with the
proposels made by the National Educetion Coumission. of 1961.

329, RUBERD, RANJIT, MA critieal assessment of the White Paper proposals
(1966) on the diversification of children." =~- Journal of the

Yational Fducation Society of Ceylon. Vols. 15 and 16, 1967.
Pp. 98103, g

The necessity for the diversification of education at the
secondary school level cannot be denied, but the provisions
suggested in the White Paper are unrealistic and impractlicable.
They envisage the establishment of schools of different
status in order to diversify secondary education. A rigid
system of geleetion is advocated. Unless all elementary
schools are brought up to the same standard, a rigid system
of selection based on school achievement would favour the.
children attending the better provided schools. While the
rest of the world is moving in the direction of disearding
rigid selectlon and classification of pupils, Ceylon is
trying to introduce such outmoded practices under the guise
of progressive reforus. The recommendations for diversifica-
tion made by the Natiomal Education Commission were quite
sensible, but the White Paper has ignored them.

400, SADDHATISSA, VEN, AMBALANGODA, "Pirivenvalats yana kela dasiva,"
(The fate of the pirivemas.) --- Davasa. February 12, 1967.
870 words, '

The pirivenas, or the institutions of learning
assooiated with Buddhist temples, occupied a prowminent
place in the educational history of Ceylon. In the early
years of the country's history, education both of the wmonks
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and of the laity, was entirely in the hands of the pirivenas,
and but for the leadership role played by the pirivenas
there would have been very little to look back to in the
field of learning and scholarship., The plonecring role of’
the plrivenas should be remembered with gratitude. The
recently announced proposals of the education anthorities in
relation to the pirivenas are such as to limlt very greatly
the scope of the education provided in the pirivenas. In

d comparison with schools and universities, su‘bjects are taugh'b
in an integrated mammer in the pirivenmas. For ekample,
subject such as Pall is taught in 1ts relationships wi'bh such
subjects as Buddhism and Buddhist Civilisation. It will
decidedly be a retrograde step if the work of the pirivenas
is to be circumseribed by a uniform set of 'rules applicable
to all educational institutions.

401, SEIVANAYAGAM, S, "Ariviyalum kalvi nilaiyengelum." (Bducatioral |
institutions and sciencs.) --~ Thinakaran, March 26, 1966,
1240 words. : : )

The word 'science' originally stood for knowledge. I%
later came to be denoted to iudicate & group of subjects a
opposed to the Arts subjects. The Arts subjects had not bheen
originally subjected to scisntific study. The situation i
different now. Arts subjects are also subjected to seleniiic
study, and special techniques of research iuto them have b=en
evolved. These technigues should be taught in schoois and a
selentific orientation should be given to the study of Arss
gubjects, At the same time, 1t is necessary to expand the
facilities in schools for the study of science. In hundreds
of schools, science is not taught at all., Steps should te
taken to introduce science subjects into them with the ieast
possible delay.

(in Tamil)

. 402, SRI DHARMARAMA, VEN. DODANDUWE, "PE'bhaSala pratlsanﬁdhanaya " {School
reorganisation ) - Dinamina. ‘August 12, 1967. 615 words.

Under the proposed scheme of school reorganisation, it
1s said that one category of schools will have grades 1 to 7,
and the other grades 8 to 12, The latter category will have
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faoilities for the study of spience, agriculture and Indus-
trial subjects. The schools in this category will genérally
be located about four or five miles apart, This will raise
©  problems in rural areas, Children completing grade 7 may

not have a school with grade 8 within easy access. 1In such
cages, it is stated that schools with grade 7 will be allowed
to have the higher grades as well, but nothing-is said about
the nature of the curricular provision that would be available -
in them. It is bound to be quite inferior to that available

~ in schools with grade 8 upwards only. This sitvation will
obtain in rural-areas only. While every urban chlild would"
receive a good education in the upper grades, many rural
children will have to be satisfied with a second rate
education; This is a very serious issue that deserves the
attention of the education authorities.

Edueation and the State

403. JAYAWEERA, C.S.V, "Some issues in the nationalisation of schools in
Ceylon," -« Journal of the National Education Society of Ceylon.
VO1S. 15 and 16’ 1967. pp. 22’51(_ N -

By the passing of the Education Act No. 8 of 198l
denoninationalism in Ceylon education came to an end. The
end of denominationalism in Ceylon education was the outcoue
of the interaction of-severzl factors, not all of which were
necessarily educational. The chief factors are listed as 4
follows: (a) the Buddhist clergy and the revivel of Buddhisu
(b) the policy of the Christian missionaries (c) the =~ )
language issue (d4) nationalism and culture (e) the economic .
issue (f) politics aund the Church (g) religious instruclion
and (h) grants-in-aid, The manner and the extent to which
each of these factors was related to the issue of mationali-
sation of schools are considered. In view of “he fact that
there is a demand in some quarters for the denominatiomal
system of education to be revived, the writer sounds a note
of warning that the issues comnected with the natiowalisation
of schools remain as pertinent in 1967 as they were in 1961,
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Equaligation of educational opportunity

404, AMARASENA, DHARMASEMA, “Dushkera palitvals pesil pradraya.” (The .
" problem of schools in difficult areas.) --- Dinamina, Jarmary 9,
1966. 630 words. R ' ' T

The prinoiples followed at preseut in declaring certein
areas as difficult areas are not satisfactory. Some villages
and towns in the so-called difficult arecas do not present any
problems elther from the point of view of accessibility or

~ from the point of view of climatic conditlons The writer
suggests a re-clapsification using the following oriteria
for labelling an aree &s a difficult area: 1. the distance
off a main highvay and the means of trawvel from the highway
to the area, 2, the living conditions of the ares, 3. the
availablility of school buildiungs and teachers® quarters,
4. the climatic condltions, 5. the availability of water
supplies and postal services. Using these criteria, a list

- of schools to bs declared as being loctted in difficult areas
should be prepared. All teachers should be required to seive
for a certain number of years in such schools. They should
be pald a special allowdnce while they are attached to susn
schools. Free travel facilities by bus and train should be
made available to them over and above any privileges which
they now enjoy in this respect. Sultable living quarters
shounld be provided for the teachers in pro:amty to the
schools.

405, KANDASAMY, P, MalairSttu walkelin kelvippirachinaikel." (Froblems
in the 8dueation -of hill country estate children,) --- Thinakeus:
April 4, 1967. 810 vords.

Facilities for the education of estate children in the
Uva province have deteriorated in recent years. Dilapldated
buildings, lack of space, insufficient teachers, lack of
eqguipment, and meladministration have eontributed to this
state of affairs, Ou account of the shortage of teachers,
the provision in the schools is for teaching a limited numb=r.
of subjects, but oven in these the syllabuses are not covered
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The children are not glven en opportunity of learning
Sinhalese. No religious education is provided. The estate
school system is in need of a radical reorganisation.

=

(in Tamil)

406, KARALTYADDA, S.B, "Udarata gini duke - adhyApana adupddu.” (The woes
of the rurel Kandyans'~ shortcomings in education.) --- Silumina.
Yay 11, 1966, 1620 words. '

The centre of educational activities in the village
was the temple. Christian missionaries introduced a modern
type of school in the coastal areas, and employment was
readily available to the students who passed out of these
schools, = The introduction of such schools to rural Kandyan
areas took place vory late, and thus the Kandyans found them-
selves handicapped from the point of view of both education
and employment, Even now very few schools in the rural areas
of the Kandyan provinces teach science., The opportunities
that Kandyan students get for admission to the medical,
engineering and science faculties of the universities are
limited. TIm the rehabilitation of the Kandyan areas, special
emphasis must be placed on the development of facilities
for education, Good teachers should be sent to the Kandyun
areas, It is important to provide housing for teachers in
order to make them agree to serve in remote schools in the
Kandysn provinces.

407, WEERASINGHE, ¢.D. "G C.E. (A.L.) Science results - why this massacre?®
--- Ceylon Obgerver. September 23, 1966. 1180 words. .

It is disheartening to find that according to the resu’ius
of the Gemeral Certificate of Education (Advanced Level)
examination held in December 1965 not one student from the -

© . many girls' schools in the Galle district has quelified for _
admission to the university for studies in sciencz or medicirs.
. This cannot be due to the lack of intelligence on the part =°
- : the girls, as some of them are scholarship winners from rural
schools who were selected to pursue science studies. The
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teachers ewployed are among the best in Ceylon. The reason
for the failure of the girls is the shortage of vital science
equipment in-the schools in Gelle. Many girls had not been -
able to do essential practical work in the laboratories as
the necessary apparatus wes not available, The money spent
on the girls' seience education has been wasted and the girls
themselves are frustrated. It is the duty of the Education
Department to see that the girls' schools in Galle are
supplied with the items of science equipment necessary for
the practical work that is required for the G.C.E. (A.L.)

exemination. o
language issues in educatiom

408. CROSSETTE~ THAMBIAH, R.W.  Mfedium of instruction: what should 1% be?"
=-~ Ceylon Daily News. November 2, 1966. 1480 words.

<

The language medium for higher education is under
discussion. Bven if the national languages are inadequate
for this purpose, it must be admitted that only a very small
percentage goes on to higher education and that to meet
their needs it is not necessary to have an English teaching

b programme from grade IIT upwards in all schools. A scheme of
" rBtional education wust suit the masses who constitute the
vast majority of the school going population, and the spesiul
needs of a minority canmnot be allowed to dominate the scane.,
It is of course open to question whether the national
languages are inadequate for higher education. It is truve
that very little reading material of a scientific or techa:-
logical nature is available in the national languages. Uihe
solution is to translate.material from English into Sinbales:
and Tamil. It is much simpler to employ & fow persons Ho
translate books than to wake many thouvsands of children
learn English, It has been suggested that all students shouid
: be given an intensive course of English for four years pricnr
' to their entry into the university in order to make them
. : competent to use English as the medium in the university. .
This will be to dissipate their energies unnasessarily. They
.should be taught through the nmationel languapge media as they
have received their education through these media. At the-
same time, they should be taught English as a subject so that
they conld read material available in English.
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4c9, DE AINIS, E,H, "Ingrlsi enivirya kirlma svadyada?" (Is it eséén{ziéi
to make English compulsory?) ~-- Dinamina. June 30, 1967,
960 words. '

With the progressive introductior of the mational
languages as the medis of instruction at the school level,
educational opportunities for the masses have expanded.
University education in the sciences is provided in English,
and this acte as a barrier to exclude students not competent
in BEnglish., It is said that science education cannot be
provided at the university level in the national languages
ag there are no technical terms. These difficulties can be
overcome if a determined effort is made. The alternative
suggested is to make English a compulsory subject for all
students even at the school level. In other words, because
a small number of siudents desiring t» pursue a science.
education at the university have tc acquire competence in
English, it is proposed thet English shouid be a compulsory
subject for all children. There is no justice in this, The
needs and interests of a few cannot prevail against the
needs and interests of the vast majority of pipils who will .
never need English. A mation expresses itself best through
its national lenguage. Works of literature are producel in
one's own language and not in alien languages.

410. IE SILVA, NEVIILE H, "Lack of English will further handicap cur uneasy
students," -~- Tiwes of Cevlon. December 6, 1967. 9.0 words.

|

With the introduction of the natiomal languages as the
media of instruction, the standard of English possessed by
students has gone down, ' The new elite, educated through the
national languages, will be handicapped gravely because of
their lack of knowledge of English. When it comes to-
employment, they may be cverlooked in preference %o thosc .
vwho know English, This will result in frustration, and
uvnless meaningful steps are taken to satisfy the needs,
aspirations and ambitions of the newly educated =lite they
may tread the path of revolution. Ve have also to remsmbe:
the intermational context of modern life, and that the study
of English is necessary for full participation in it.
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411, GUNASEKERA, FRINS, '"Rata hadanna inngsi onBda?" «(Ip English

necessary for developing the country? ) --- Silumina. Decenber 11,
1966, . 2540 words. _ . .

For 150 years, pride of place was given to English in
the educational life of the country, and the national
languages were neglected. Very little good came out of
this policy. The educationel system has not produced a
single writer or scientist who has wade a cresative contribn-
tion to the 1ifs of the country as the result of the English
education that wes received. On the‘other hand, many of :
those educated through the English medium became cheap :
imitators. of English practices and customs. They occupied
the highest offices in the land but did nothing constructive
for the development of the country. They looked down upon
their fellow countrymen who had not been so fortumate ag to
receive an English education. If English education was of

* value, its contribution should be there to be seen, bud
nowhere are suc¢h signs visible. What can be seen is the
damage caused by the study of English, The most :L:npor sant
step that should be taken for national devempment is to
dethrone English from the position it occuples in the
educational and public life of the country.

412, HEVAGE, L.G. '"Usas adhyBpanayats ingrisi onfl ayi?" (Uhy is bngl:!_sn
necessayy for higher education"?rt-- Silumina. December 4, 19€8.
1440 words.

So 1little material pertaining to modern knowledge is
avallable in the national languages that it is necessary for
students pursuing ngher ecucation to learn a language in

: which a ready supply of materials is available. Among suci — -

- languages, English occupies an important place, and the fict
that there is a tradition of studying English in Ceyloa
provides a strong argument for choosing English, rather thun
French, German or Russian, as the second language to be
S'budied by our students. . Without adequate mastery over such
a lenguage, it is not possible for our students to familis-
rise themselves with modern developments in almost 1% -
fields of study. Whiie English should be taughl as a subisct
in the higher grades at school, special courses in Emlish
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should be provided in the universities and othexr institutions
of higher education. The percentage selected for higher
education in Ceylon is quite small. They constlitute a group
of very high intellectual calibre, and 1f good teaching is
made available to them, they should have no difficulby in
mstering English. While the teaching could be done in the
national lenguages, every effort should be taken to emeourage
students to read material available in English., About 95
percent of the books available in our libraries are written
in English, and it would be a pity if students do not have

a sufficient knowledge of the language to read them. Neo
effort should be spared to give students a knowledge of
English if our libraries are to serve a useful purpose, At
this same time, the production of literature in the mational
languages, both original works and translations, should be
encouraged. ,

413, VIMALANANDA, TENNEKOON. "lankAve usae adhydpanaye ingrisiyata ayat
tipa." (The place of English in higher education in Ceylon.)
=== Dipamina, March 19, 1967, 990 words.

T e ———.

The Minister of Edueation has acted rightly in rejecting
the suggestion that & pass in English should be compulaory
for university entrants. By taking this step he has
prevented discriminmation being exeroised against rural
students who do not have the same facilities as urben students
for the study of English. The lack of books for advanced
tudies through the mational language media can be rectified
in a short period cf time if a determined effort is made. The
example of Israel should be emlated in this commection.
Within a period of about iwo yesrs, Isrsel was able to develop
Hebrew for use as the medium of instruction at the university
level and to produce the neccssary textbooks. Some university
teachers in Ceylon have expressed their concern that students
S who do not know English will be adversely affected in their
university studies on account of the shortage of books.
What these teachers shovld do is to write the necessary
bOOlf'.S. ‘ .
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Undversity education

414, AMERASINGHE, C.F, "Perspectives in university freedom." --- Ceylon.
‘ Daily News. Jume 18, 1966. 1720 words.

The recent Higher Education Bill has made serious

inroads intc university autonomy. In a demoeracy, there
should be a iiberal conception of the functions of a S
university. A university teacher has three chlef dutles,
namely 1. to his branch of learning 2. to his studénts,
and 3. to society and the state., It would be wrong to
invert these priorities, and put society and the state flrst.
State control over what a university teacher should teaeh,
and whom he should teach is not reconcileable with the -
1iberal counception of & university. Without interforing
with university avtonomy, satisfactory arrangements can be
made to ensure adeguate plamming and the prudent alloocation .
of funds. An independent body consisting of public hen with
a liberal outlook eculd be entrusted with plamming and the
allocation of funds. The unlversity should have representa-
tion on this body. It should be fres from political control,

and .its task should not be that of implementing the views of

' politicians. C .

415, COLLINS, CHARIES.C. "The Junfor University Colleges,” Times of Ceylon.
December 20, 1967, 1520 words. - . .

“ . elementsry and the sesondary strata of the pyramid

~ of educatlon in Ceylon are quite solid. The third and top
layer of the pyramid is only 6 percent of the seeond layer;
and less than 1 percemt of the first layer, For the strengih
and stability of the nation a’ sizeable middle class is
required. It cannot be raised fyom the very smll number
going'on to higher education. Moreover, the higher education
provided 1s too agademie. The proposed Junior University
Colleges will meet the needs of the ecountry for the middle
level man power in industry, ecommerce, agriculture, adminis- .
tration and technology. The eourses in the Junior University
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Colleges will be employment orlented and offer an array of
training programmes leading directly to employment. With
hard work by the students and the staff, and with encourage~ -
ment and support from the community, the filve Junior
University Colleges to be opened next year willl grow to take
their rightful place among the institutions of higher
learning in Ceylon.

416. DIAS, HIRAN D. "Ths Bill kills the basis of higher education.® w~we
L ' Ceylon Daily News. Augus'b 5, 1966, 1420 worda. )

\

The Higher Education Bill kills the basis of higher
education. The failure of the existing universities to
live up to the 1deals of a university is no excuse for the
enactment of leglslation that would permanently prevent them
from reaching that goal. In tackling the problem of
university education the government's approach has been
influenced by improper understanding, disregard for aims
and purposes, confused thinking, polltical considerations,
and 1imited vision. The Bill has been framed without any
consideration for academic froedom. The Bill has offered
ornly a bureaucratie solution to_the problems facing higher
educsation,

417, TERNANDO, AMARADASA, "VC appointment = insult to injury." --- ggr_lon
Daily News. November 2, 1966, 580 words.

It was bad enough that the Minister of Education shculd
have been given the power to make the inltial appointment of
Vice Chancellors of the three universities. But for the
Minister to iunfliet an administrator with only a first degrce
as his academic qualifications as the Vice Chanceller of the
University of Ceylon is not only an open humiliation of the
academic staff of this institution but also an enbarrassment
both %o the University and to the person concerned. Previous
Vice Chancellors haye been men of high academic attainments
and intellectual eminence, The Vice Chancellor desigmate
hes, however, the minimum qualifieation that the numerous
unde;'gradua’ces » ‘overcerowding the universities, have come to
obtain,




418, JAYATTILEKE, KN, "Buddhist studies in the university." === Cez'lon
- Daily News. August 18, 1967, . 3310 words. - v

+ Buddhist philosophy, Buddhist psychology and Buddhlst

political science are worthy of study not only for their own.

" sake but also for the important contributlion they can make

" to modern knowledge in these fields: It should be the task
of the universities in Ceylon to promote these studies and
encourage research in them. A college for Buddhist bhildmus <+ -
(morks) should be established in one of the universities.
There should also be an Institute of Buddhist Studies to o
undertake planned research projects in the fields of Buddhiat
learning. Courses of studies in such subjects as law, -
political science, psychology, history and fine arts should
be enriched by the insights coming from Buddhist studies.
Credit courses for science students should include the
humanities, and they should include courses in Buddhist
philosophy, logic etec.

419, MUKTFAR, MOHAMMED, "Muslim sanskrutila viéva vidyglayak epa." (A Muslim
cultural university is not wanted.) --- Dipamina. April 19, 1967.
515 words. ’ - '

A member of Paxliament has moved a motion to the effmct
that a cultural unlversity should be established for the
benefit of Muslims, The language of instruction in it would
be Arabic, and the subjeats of study would be Islam, history,
culture, literature and government. There is no special
advantage in learning these subjects., When Sinhalese, Temil
and English are the only langusges that occupy a positior
of importance in Ceylon, it is a waste of time to teach Archic,
The purpose of a higher education is to give opportunities

 of employment at a reasomably high level. The only occugpaticn
available for those receiving their education in the Muslim
cultural university would be teaching. What the Muslims
need for their future advancement is not a cultural universiiy .
‘but a Muslim university which would teach English, Sinhaiese

. and Tamil and also the arts, sciences and commerce. It is
only then that Muslims will receive a real education.
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420, SUMANAWANSA, VEN. KAPUGAMA. - “Kanitu sarasavi pihituviya yutte vadi!na
avasya‘ta ati paldtvalayi.” (If is in the areas of greatest need
that Junior universities should be established.) =-- Dinawipa.
July 22, 1967, 1090 words.

The government has announced its intention to establish
Junior universities in Colombo, Kandy, Galle, Jaffna and
Kuliyapitiya. In regard to the first four locations, it must
\ be pointed out that a great deal of the resources of the
_ : government has been spent to provide educatlonal and other
) . facilities in them. In comparison, the rest of the country
o has not been given a fair deal. If population demsity is
considered, the Matara district comes next to the Golombo,
Kandy and Kalutara districts, but it is meagrely suppiied
vith educational facilities. The Matara district has only
4 schools with facilities for the study of science at the
General Certificate of Education (Advanced level), while
Jaffna has 33 schools, Colowbo 32, Kandy 12, Kur\megala 5,
Galle 5 and Kalutara 11, The Mata:_:-a district has a case for
the expansion of educational facilities at all ilevels, It
is hoped that the government would appreciate this fact, and
take note to establish a Junior unlver31ty at Matara in the
near future.

-

421, WEERASINGHE, G.D. "No hurry to rush through vital Bill." --- Ceylon
Daily News. August 5, 1968, 1080 words, ‘

Vital changes in the field of higher education are
contemplated in the Bill that has been proposed. The future
of higher education will be determined by the Bili, A Whije
Paper was not issued prior to the Bill, and there has been
sufficient discussion of the issues involved. Very real

. fears have been expressed that the Minister of Education
. would control higher education through the proposed Natiowal.
Council of Higher Education which is to be nominated.by him,
It is argued that the result would be the end of universn.ty
autonomr. There is no doubt that the Minister seeks to
exercise very wide powsrs. The haste with which the Bill hez
! been- introduced in the Parliament makes many suspect it. It .
: is hoped that the public in general and educationists in
' . particular would be given adequa'be opportunities to discuss
: this vital Bill.

[




422, WOLFF, MILO, "The new science faoulty at Vidyalenkare - designed to
serve our noeeds," --- Ceylon Daily News, July 12, 1967.
3310 words, '

The science programac at Vidyalankara university hag
been designed to serve the needs and meet the particular
 problems in Ceylon rather than imitate foreign systems. The
objective is to teach a strong core of fundamental science.
prineiples, while at the same time relating these principles
to the needs of the ecconomy of Ceylon. Flve undergraduate
programmes -in Applied Biology, Industrial Chemistry, Induas
trial Management, Applied Mathematics and Industrial Physies
' will be offered. It is recognised that Ceylonese scientists
and technologlsts will probably find their most useful role
in the following fields: (a) the improvement of agriculture
-~ farm chenlstry, stock breeding, production of farm tools,
general mechanisation; (b) development of natural resources -
= mining, forest products, fisheries and hydro-elecctric power;"
{c) trensportation - raflways, ship building, road building,
road wateriel research, marketing facilities; (d) communice-
tion ~ equipment inetallation and waintenance, radio and
television, education through the printed medium; (e) public
health -~ production of building materials; (f) housing -
research and produstion of building materials; (g) clothing
- developmental research in new textilc febries, factory
management; (h) general industry - new ideas for new .
production, improvement of inefficient factories, development -
of Ceylon raw waterials. The courses are designod with
these needs in view,




CONTENT OF EDUCATION AND METHODS OF TEACHING

Ceneral

423, ALLES, JINAPATA ot, al. Theoretical comstructs in curriculum

development and evaluation - 1. --- Colowbo, ﬁinistry of
Edquoation. 1967. 24p. '

Two working papers are presented. One is entitled
An attempt _at restructurine sowe conceptual fremsworks uged
in_currioulum development and eveluation and has the following
outline content: 1. Frames of reference used in currioulum
development and evaluation - some selected studies. 2.Humen
behaviour and educational goals - classification and
assessment in the context of curriculum development aud ..
evaluation. 3. Outline of frame of reference for curricuiim
development; and evaluation based on a postulation of
"extension™ and "Intensity" aspects of educational objectives
in behavioural terms, The second working paper is enbitlec
An outline analysis of psycho-motor aspects of hehaviour.

424, BAIASINGAM, V.K, "Ahalak katral." (4 broad education.) --- Thinakeran,
April 21, 1966, 810 words. ) '

The term ‘broad edication' is used to indicate a study

in breadth rather than a study in depth of hooks. Usually,

a few books are studied in depth. But the nurber of students
vho ere interested in such study is very small. They will
be attracted by studies in breadth. In such studies, a book
wlll be read only once. It will mnot be read again and again,
Not much time will be taken to read 2 book omce. The
additional time that will become available when studies in

. - depth are given up could be utilised for reading a wide
_ : varioty of books. Students will be exposed to varying
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experiences and learn many things. Intellectusl development,
will be greatly stimmlated. In course of time, children
will discover special ficlds of interest. At that stage,
studies in depth can be attempted.

(in Tomll)

425, DE SILVA,DAYAVATI, “Kiyav:.vrﬁ adhyayane mBrgayakd." (Reading is a
- sethod of stody.) == Silumina, February 24, 1967. 2430 words.

Reading 1s one of the most important skills to be
developed for acquiring the kmowledge necessary for 1life in
the modernm world. Research has shown that reading skdlls
can be improved with training. Suggestions are mde for
developing both speed of reading and comprehension of the
material that is read, Steps in the use of the SQZR
technique are outlined. The reading and study of textbooks
are also considered and suggestions are offered for
increaging the capacity to derive bemefit from the study
of textbooks. :

426, GUNARATNA, DIAS, ™Noka nob:n. padam k:LrImen vidak veda?" (Iy it of
‘any vse studying without eating and drinking?) --- Silumina.
May 31, 1067. 2670 words.

Some students, when they have to sit for an exemipation,
break rest the previous night for purposes of study, uzing
stimlants to keep them awake. Some do not talke food and
drink on the eve of an examination in the belief thet it
would be advantageous to give their undivided attention tu
study. In practics, those who do-this kind of thing come o
grief. They are unable to think with clarity for want of
slecp or nourishment. The noted psychologist William James
advised students not to touch their books on the eve of an.
examination. That may itself be an extreme point of view. -
Some light study is desirable on the eve of an examination.
The student should do a quick revision of the more importart

topics included in his subject of study. He should do so in -

a relaxed frame of mind. A little study of this nature on
the eve of an examination should improve performauce.
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427. JAYMMARIENE, G.H.S, "Satahaﬂ 11yaganne kessda. " (How to write
notes. S - S:L‘I.umim. March 10, 1967. 2500 words.

4

The ability to take down notes while listening to a .

lecture or when reading a book is an important ability to

. be developed especially by students in institutions of higher
education. The use of a.loose leaf note book for this
purpose is desirable. Suggestions are made for dividing up
‘each page of the note book to set apart one section for
lecture notes, another szotion for notes from books, and a
final section for short summaries. Hints are given regarding
useful procedures for note taking at lectures and for taking .
notes from books. The importance of eollecting together

all the notes on a particular topic and organising them
logically ie stressed, and it is pointed out that the
effective use of note taking procedures and study wmethods
eovld contribute greatly towards success in examinationa.

-

428, MUTHULINGAM, S, "Foundations of programmed learning." - Jourmal of

the Natioual Education Society of Ceylon., Vols. 15 and 16, 1067,
ppo i, . » . 7

\

Programmed learning has been accepted very widely in
the U.S.A, and the U.X,, and it holds gréait promise in the
fleld of education The psychological principles underlying
programmed learning were first enunciated dnd discussed by
B.F.Skinner. The article briefly reviews them. Types of.
programmes, such as lincar programmes and branching programmes,
are disoussed. Methods of presenting programmed lzssons are
also outlined. Finally, the article conciudes with an
enumeration of the advantages of programmed learuning.

429, RUBERU, RANJIT, "Kautukhgiraya saha yauvane adhyaganaya.” (The mse: w
and the education of youth.) --- Dinamins. June 28, 1966,
600 words. '

In relation to the education of youth, the museun can
serve a dual function. In.the first place s The museum can
supply essential information about man s historic past in
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the nmational cemmunity as well as in the world community.
Secondly, the museum can provide opportunities for simple -
research studies that would interest youth. In the fields
of history, science, soclology and the fine arts, .museuma
can provide essentlal knowledge as well as opportunities
for research. It is iwportant that youth should be intro-
duced to a curriculum that is plammed in such a2 way as to
integrate thelr studies in school with the explorations
they can carry out in the museum. The museum should also
put on a programme of activities for youth, so that young
people both in and out of school could derive benefit
from them.

430. RUBERU, RANJIT, “Abhyasa panti, samuha sakachcha, kiyavim rachana "
(Tu'bor:.al classes, group discussions, eading as.aignments.)
. === Silumina. April 2, 1067, 2520 words. '

;
{
B

Tutorial classes play a useﬁJ.'L role in institutions
of higher educatlon. Students are expected to do inde-
pendent reading and prepere papers which are read and
discussed at tutorial classes. Group discussions e:mble
students to come togothsr and exchange ideas. Groups
shonld be smell, in order to encourage participation.”
Students should do the necessary reading and wcms
prepared to discuss the topies that are suggested.
Seminars in which two or three students present papsrs on
various aspects of a2 subject are also useful. As the
amount of oral teaching that can be done is limited, a
great deal of emphasis has to be placed on reading.

In order to guide students' reading, lists of suitablie
assignments should be prepared. Suggestiouns are offered
for developing and zraking the maximum use of reading
skills., Hints are also given regarding the techniguss
of preparing written papers based on reading-assign-
ments,

.




451, SUGATHAPALA, H.D,  "KauwbukfgSreya saha prathamika adhySpanaya."
(Tho rmseum and the primry school.) ~-- Dinamina. June 28,
1966, 727 woirds. ‘

It 18 the task of s wuseun to unforld the dévelop-

ment of wan from his primitive stages to his present
stage which 1s characterised by the supremacy of the
intelleot, The story of one's country, the position
that one occupies in it, and the obligations that one
owes to soclety should be emphasised. - In mlti-racial,
milti~religious societies, one of the essentlal objegbives
of the primary school 1s to promote understanding between
the varicus groups that go to constitute the nation.
The museun can serve to promote this understanding by
pregsenting to children the distinetive features of the
groups and the distinctive contributiouns of the groups
to the cultural heritage of the ration.

Geography

432, UDAGAMA, P, "The preparation of a teaching syllabus in Geography
. at the Secondary level." -~- Journal of the National Educztion
Society of Ceylon. Vois. 16 and 17, 1967. pp. 53-61,

" The textbooks used for teaching Geography in Caylon
schools are mostly based on regional and systematic
prineiples. This is orthodox geography, static,
descriptive and deterministic. Examinations as evaluz-
“tion devices lean heavily on the geography of facis.
_ Teaching is done without reference to principles,~oncepts,’
. ideas, skills and attitudes, In order to overcome
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these shortoomings, it is suggested that a teaching syllabus
or a design of instruetion in Geography for every grade at
the secondary school should be drawm up as & cooperative
effort on the part of all teachers of Geography and related.
subjects in a4 school., The structure of the subject should .
be anmalysed, and the fundamental ideas, concepts, prinoiples

. and modes of inquiry should be ideuntified. The problem of
scope and sequence should thereafter be tackled; and this
should be a combined effort of the academic.geographer, the
psynhologis'b and the experienced teacher.

Hiétorx

433. FERNANDO, E,L, "Aq4 kalaye sita Mahasen Kilaya dalov lankd itihisaya
iganv{!ra safidaba wilagra bhivitaya.® (The use of source materials
to teach the history of Coylon from the early begimingas %o the .
timo of Mahesen,) --- Adhyspeuaya. No. B, 1966. pp. 45-58.

The use of sourse materials in the teaching of Ceylon
history is discussed with reference to the needs and :
interests of students learning the subject at the University -

: Entrance level. It is suggested that the following categories
of souree materials are available: the literary vIOI'kS,.Ll’l(‘lllSlVe
of the historical chronicles, of local wrl’rers; the literar:
vorks of foreign writers who make reference to Ceylon;
inscriptions; and archaeological remains. The period of
history under review is divided into six sub-periods. vp°(" ific
sources belomging to the above categories are suggested for
each sub-period, and the ways in which the sourcss could be
used for teaching purposes arc discussed.

434. JAYAWEERA, SWARMA, "The History syllabus in the Junior Secondary schuvci.®
--= Journal of the National Education Society of Ceylon. Vol. i€
and 17, 1967. pp., 113-121. ‘

The syllabus in History for the Junior. Secondary stage
extends from the pre-historic ages to the present. It ignores
two important limitations, namely the developmental levsl of

. : )




a

[ I

the student and the very real Iimits imposed by a Time Table
which allocates only two periods a week for the subject.
It is suggested that the core of the syllabus should be the
history of Ceylon, Ewen herec it is neccessary to concentrate-
on a limited number of major themes that spotlight the chief
characteristics of the successive periods. - While Ceylen _
histony should be the centrel theme, it would be logieal to

 introduce developments in other socleties at the most -
appropriate points in the story of Ceylon. Stress should be
placed on a knowledge of the influences from other lands
which helped to shape the courase of Ceylon history. Some

. insights should also be given of the important achievements
and contributions of other nations at different times. It
should also be possible to provide for extended historieal .
experiences by selecting a few centres of interest for project
activity which would supplement rather than clutter the
syllabus. ,

Lanpuage and literature

4 ~

435. FERNANDO, CHITRA, '"English languege teaching in our post-primery forms."
~-« Ceylon Deily News, Janmuary 30, 1966. 1240 wexds.

Whether English is to be taught for practical. purposes or

for cultural purposes is irrelevant in the early parls of a
programme for teaching English. Whatever the purpose. a
student must master the sound system and the bzsic grarmatical
patterns within a limited vocabulary wo begin with., The :
structural differences between English and the stujent's

mother tongue should be discovered and made special teeohing
poirts. In fact, the teaching materials should be planned .
with an awareness of the structural differ enc‘;s beltwzen

. English and the mother tougue. In the early stages, the
mstery of sounds and bLasic grammatical patterns should be
achieved throvgh oral crills and guided: conversation. Eaci .
pattern should be presented in such a way thet resronsos
required of the learner are regular and practicable. 4s a
final objective, the skill that will be required of the f‘nwlon
student is the recading co,rrprehension skill., %he weterial £
the development of this skill must be linguistically c’omplex
for it must consist of long sentences with several clauses

and phrases. _ ;
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436, TERNANDQO, CHITRA. "Teachmg English number to foreigun studente.”
- Journal of. the National Education Society of Ceylon. Vols.
15 and 16, 1967. pp. 104-112.

}astery of nuwber in English is indispensnble from the
point of view of learning the language. OCertuin.areas of v
English number give foreign learners cousiderable diffieulty.
The writer makes a selection of errors drawn from the work .
of Sinhalese students of English. The eorrois are classified
into two broad types, namely morphological errors and
functionai errors. Principles for teaching English number
to oveicome these errors are suggested and certaln types of
exercises ares algso indicated.

437, HALVERSON, JOHN, "Prolegomers to the study of Ceylon English," ---
University of Ceylon Review. Vol, 24, 1966. pp. 81-75.

The variety of English spoken in Ceylon not crly hus
intrinsic linguistie interest but is also relevant to the -
pedagogicel problems of Engiish language teach_l.ﬂg in Ceylon,
The phonology of Ceylon English has been analyzed a great
deal, but more important aspects such as syntax, lexicon amd
etymology have been neglected. The ncouliaritins of Ceylon
English arise. largely, but not entirsly, from the infiusnce
of Sinhalese and Tamil. Some-Coylonisms are the result of
translation errvors from Sirhalese and Tamil. There ars alszo
Ceylon:.sms which arise from the Curry over Into Epglish of
constructions that were nopular in Sinhalese and Tamili, The
subtletics of the highly complex verbal system ars very
difficult to master and seem to encourage variaticasz on *the -

. ‘basis of Sinhalese and Tamil usage. The rhetoric of Ozyicn
English appears to owe much to a national character that
loves eloguence. 4An analysis of all the featuxes ¢f Cojlorese
English would be very rewarding and also rclevant ir Gommesr
tion with the teaching of English in Ceylon.




438, HALVERSON, JOHN, "Methods in English teaching." === Journal of the

Natfonal Education Society of Ceylon. Vols. 16 and 17, 1987,
pp. 1-8.

!

Two areas of weaknesses in English instruction are
pointed out. One is the limited knowledge of English on
the part of the teachers of English, especially in rural
areags. The other 1s an excessive preoccupation with the
mechanical details of methods of imstruction, The writer
i1s concerned only with the latter weakmess in this artiele,
His observations of class room teaching have shown him that
teachers are concerned with the mechanical details of metheds
and glve insufficlent thought "to the purpose of the lesscn
and how it was supposed to work". He feels that lessgons
are often prepared in a mechanical way without genuins
understanding. lMechanical aids are also used as if they
were some kind of magle. He oxpresses the view that the -
‘tulk of specifiec advice about the techniques of languago
teaching can bo summed up in the priunciples of lmmediavy and -
linguistic naturalness, and that the teacher who keeps.thesc
principles in mind and applies them has a much better
chance-of doing & successful job of language teaching than
the teacher who bacomes preoccupied with this or thas
specifie technique. -

459. NISSANKA, H.S.S, "Basata nava mafi." (New ways to language.) ===
Lenkadipa, November 11, 1966. 1380 words. :

Although 23 years have passed since Sinhalese was made
the medium of instruction in schools, and 10 years have
passed since Sinhalese was declared the official language
of the country, the standard of proficiency in Sinhalese
shown at school by studeuts leaves a great deal to be
desired. An active programme of teaching is necessary to
improve standards., The writer has carried out a successful
programme of work in his school  Students are encouraged,
by means of assigmments thet capture their interest,to
produce original and creative pleces of written work. The
best specimens among them are included in wall newspapers
that are displayed in the school, Attention to grammatical
accuracy is introduced by means of lessons which concen-

. trate on the essentlal grammatical features of the language.
The work during the greater part of the year is not geared

- 48 -




to examination needs, but as the examination draws near some
speeial proparation is undertaken. Examination resulta show
that the programme is a very successful one, Since the time
the programme was started, the school has achieved a higher
rercentage of examination suiccesses than it had ever
achieved before. ‘

440, TERERA, P.P, "Sinhale bhashiva livimsdl jyoshta §ishyayin karama
viradi." (The errors which'senior pupils make in writing Sinhalese.)

--= AdhyBpanaya. No.. 4, 1€67. pp, 15-22.

Senior pupils should show great profieicnocy in writing
Sinhalese but they fall far shert of this oxpeotetion. An
analysis has been made of the errors made in writing
Sinhslese by one hundred senior pupils in three schools,

A common mistake in writing essays was the lagk of divislen
of an essey into paregraphs. Pupils who divided thelr ecssaya
into paragrephs showed that they had reasomably cleay ideas
about what thoy should write. In tho exercise whish required
the summarisation of a passage, the swmary was propered by
meny in such a way that semse eould not be made of it
without reference to the original. The pupils also made a
large number of gramatical errors. Many, especially those
involving laek of agreemont between subject and predicats,
were so elementary that they could not be execused even in
younger children, Spelling was also quite weak. Suggesticns
are offered for remedial teaching. ' : ‘

441, TFERINPAMAYAGAM, G.T. "Ianguage lsboretories.” »-- Times of Ceylon.
July 3, 1967. 1090 words,

There is a wide divergence in the principles on which
countries such as the U,S.A,, the U.S,S,R,, France, Belglum,
Holland and Canada have established languege laboratories.
No two principles are exactly alike, although their basic
assumptions are based on the work of Dr. B.F.Skinmer.

Before language laboratories are estahlished in Ceylon,
there should be teame of programmers working on the linguis-
tie problems of our learmers. It is useless having a




' .

language laboratory w-lthou’c. preparring programmes. Moreover,
our students are not familiar with electronic gadgets, and
we way have to face the problem of imvoluntary destruction, -
We have in the past with exhibitionist skill built extravagant -
showpleces to show that we are doing something. There is a '
danger that the language laboratory that is tc be se'l'. up
will be a similar venture.

442, WIJETUNGA, SOMAPAIA,  "Ingr¥si dinume véduwe." (Improving the -
knowledge of English.) =~-- Silumina. December 11, 1986.
1980 words. |

Knowledge of a mass of words does not necessary lead o

a knowledge of any language. -This is bscaugse the order in
which words are used 1s orucial to meaning. Five words that
follow one another in a certain order will convey a certain
meaning, but if the order of words is changed the words in -
their new order will convey a different meaning or even no
meaning at all, The patterns which groups of words take are

- of great importance in the study of languages. Grammar is
not identical with language. Grammar provides a deseripiiom
of language but canmot be regdrded as being synonymous with
language. The first exposure of a child to language iz 2
pessive one. - He hears words spoken in the first instance.
Tt is later that he comes to understand their meaning. Tt
is s%il1 later that he himself uses language foi purposss of
commm.catlon. This has a woral for the study of a secord
language. * there is a difference. The exposure of 2
child to its mo’c,her tongue t2kes place in random fashion.
No plan is involved in it. But in teaching'a second languuge,
there is a great deal of opportunity for plamning. By a
restricted choice of vocabulary and sentence patternms, it
is possible to control the exposure of a learner to a new
language in such a way as to promote quick mastery over ths
languags. Oonnldering the importance of Erclish in the
Ceylon context, it is by a carefully planned scheme of
z;aching that an adequate knowledge of the language can be

- glven
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Mathowaties

443, MUTHIAH, R.S  "Kanitham ketpiththal petriys sila karuththaldeml." -
. (Su vieus regarding the teaching of mathematics.) --- Kalwd,
1967. pp. 39-55. , o

The traditional methods of teaching mathematics by -
using outdated English books have not been beneficial.’ When
we consider that mathematics is the hasis of all seolénce
and teclinology we reelise that revolutionary cha.nges have.

" to be made in teaching mathematics to keep pace with the
revolutionary cheanges taking place in science and technology.

) ' The aims of teaching mathematiocs should be two fold, namely
: to create an interest in the subject and to give mastery.

of a powerful tool. Every effort should be made to develop
the creative thoubht processes of the pupil. The methods of
teaching should vary with the chronological age and the

. intellectual leve‘j. of the pupils.

> o (in Tamil)

444, VIDYARATMA, X.S.De S, “Adhyayana. podu sahatika patra pantivala anka
ganitaya pilibafida viradivala vigrahayak." (An analysis of
errors in arithmetic in the General Certificate of Edu,aulon
classes.) --- Adhyapemaya, No. 3, 1966. pp. 59-78.

A question paper in arithmetic consisting of questions
of the following types was given. to students in the Genersl
Certificate of Fducation classes: simplification of vulpgas
fractions, simplification of decimel fractious, rec'banga.“a”
area, rectangular volume, percentage profit and loss, siufls
interest, ratio and proportion, averages. An analysis is - -

~ wmade of the errors made by students iu answering the
questions. The errors are classified into various categc-
ries, and tables showing the frequency of errors of each .
kind are given. The implications of the analysis for o

‘ : purposes of teaching are discussed.
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Religion

445. IE SIIVA, K.V.F. "AdhyGrenaye dgamike vatdva," (The religious
framevork of education,) --- Dayauas.’ June 29, 1966, 780 words.

: One of the tasks of education is to ensure that tha
. minds of children are disoiplined to avold what is wrong ,
_ and unjust and to cherish religious ideals, .For this purpose,
it is necessary to provide & religious education. It is not
sufficlent to teach religion; a rellgious environment should
be .provided in the school: The role of the teachers is an
important one in this respect. They should exemplify
religious ideals in their daily lives. The advice of monks
-should be sought in organising religious education in -
Buddhist schools. Teachers require special preparation if
they are to teach religion in schools. It is necessary to
eatablish special training colleges in-which teachers of
religion can be trained. It should be the function.of such
institutions to draw up syllabuses of study for the varicus
grade levels in the schools.

- 446, NAMBIYAROORAN, C, "Idainilaippalliyil Indu samayem,"- (H:.nduism in
: secondary schools.) --- Kalvi, 1967. pp. 69-76.

Religion is a compulsory subject in schools. It shouid
be tavght in such a way that no split takes place among
children professing various religions. The teaching of
religion should not in any way hinder the objective of

- national integration., Hinduism is based on faith. It
involves emotion and cannot be studied with scientific
detachment. In teaching Hinduism, care should be taken to
ensure that classes for beginners are mnot too philosophic.
The lives of the saints should be discussed at first and
their noble qualities and high ideals emphesised. Students
should be inspired and influenced to follow these ideals.

, If this is done, the way would be clear for religious concoii
, .among students professing different religions. When the
. students are familiar with the lives and teaching of great
. saints, they should be confronted with the phiiosophical




problems of Hinduism. They should be teught how Hindu - _
philosorhy hopes to find solutions to the pressing problems . .
of the modern world. Thelr attitudes in the present context
should be based on the two principles of love and knowledge
that are so fundamental in Hinduism.

(in Tamil.)

Seience ' -

447, BODHINAYAKA, DHANASIRI, '"Vidys vishayayan iginvima kramavat kala hikks
keseda." (How the teaching of science subjects ean be made
methodical,) --- Dipamina., March 1, 1966, 744 words.

One of the difficulties faced by pupils in the study of:
science subjects is that the Sinhala technical terms used are
very difficult to comprehend. An attempt should be made to
use simpls words that are familiar to students. Some of the
topics taught in grades 6 to 8 are too difficult and require
maturity for comprehension., On the other hand. simple
apparatus like the test tube, the flask and the bealker is
not introduced tec children in grades 6-to 8, & greai deal
of time is taken up in grade 9 for such work, This is
unsatisfactory. It is much better to Go such work in grddes

8 to 8, Science is tdught dogmatically as if it were a subject
like religion. Teachers dictate notes to pupils who lake
them down without any understandin~ When their knowledge
is tested they write whatever they can remember of the watewial
teken dowm by them. Serious errors are seen in thelr answers
.end it is clear that they have written down what they remember
without any understanding. The dictation of notes oy
teachers should be discouragsd. Teachers shovld encourage
pupils to grasp what is being taught to them and thereafter

. ' ‘ ask children to write notes in their own words, If this is
done, what they write in their books will have meaning for
them. . :

\-~-




!

443, DE FONSEKA, R.N. "The teaching of plant anatomy to pre-university
students.” «-- Journal of the National Education Socie‘bv of Gey_'lon.
Vols. 16 and 17, 3[937 pp. 90-97.

A fairly high percentage of students sitting for the.
G.C E.Advanced lovel examination feil at the practical tests
in science, Factors such as over crowding and the shortage
of equipment and other facilities no doubt contribute to the
high failure rate. However, the fact that the same mistake-
is sometimes committed by the majority, if not by all the =
Jtudents from a particular achool suggests that faulty teaching
my be a factor. In relation to the teaching.of Flant Anatomy
at the pre-university level, the writer melkes a nuwber of
suggestions for the guidance of teachers. They are discussed
under the following headings: aims of practical work, the
use of ths microscope, section cutting, me.cera’c.es, stai.ning
and mounting, drawings.

449, JAYAWARTENA, W.M, "Vidyava igenvima vidnimet kirTma avadyayl.? (It is
necessary to put science teaching on a firm foundation.) ———
Dipamina. Japuary 30, 1966. 940 words. '

The mimber of Sinhala medium science pupils in the
General Certificate of Education (Advanced level) classes A
was 3790 during the year 1962-63, The number of Tamil medium
pupils was 2003, The mumber of Slnhala and Tamii medivm
science graduate teachers was 275 and 450 respectively. This
shows the acute shortage of science teachers through tn:
Sinhala medium. Every effort should be made to lnerzzss the
supply of teachers in thé Sinhala medium. The *oiake into
universities should be expanded. The salarics of sciencs
teachers should be improved so that they remain in teaching
without seeking other employment. In teaching science, tha
tendency among teachers is to present information withoul an
adequate basis in experiment. Some schoois do not have any
apparatus at all and teach sclence from the textbook. There -
are also schools which have apparatus safeiy locked up ard :
- _ unused, while sciencs is taught from the textbook. In a world

' that is being rapidly transformed into a world of sciencs,
it would be wise to make an effort to place science tcc.cn:mb
ofh 2 f£irm foundation.




450, KUEERU, RANJIT, “VidyE adhyipanaya: ~sisun hi parksham.® (Science
oducation: pupils' experiments.) --- Silumina. August 5, 1967.
“1190 words.

- One of the very recent approaches to science teaching N

is through problem solving. The first step is the statement: o

of an appropriate problem, The second step is the formila=-
tion of hypotheses. The third is the setting up of
experiments to test the hypotheses. Children should be
trained to make careful observation of the results of
experiments, On the results of the observations, they .
should make generalisations. "It is by going.through all
these steps that children can be taught scientific methods
and attitudes. In order to carry out experiments, the
apparatus used should be es simple as possible. -

451, VEIAYUTHAM, T. “Uyiviysl katpdththalil pSm kolls vendiye sila puthiya
pokkahal,.® (Some new methods we have to adopt in the teaching of .
biology. )y ~=- Kelvi, 1967. pp. 34-38. .

- The present syllabus in biology is full of disjointed
pleces of information that have no relaticn to the daily
life of the students, The method of teaching employed
encourages the tendency to memorise facts. A practical -
approach in which students experience and learn the connee=
tion between living beings and their environment should be
introduced. Students should be guided in the collection.
of datz and raw waterials, and they should be encouraged to
follow an approach which gives an important place to
experimentation and research. Practical exercises should:
not take a stereotyped form and should be such a: to wheb
the appetite of the students for new discoveries. The study
of biology should create in students an awareness of our
social, economc and cultural problems.

(in Tamil.)




Sex education

4E2. DANTANARAYANA, R, "Iingike adhySpanaya pasdlsta reralada?® e\
. Sevaga. Decomber 8, 1966. 910 words, '

. _ ‘ ‘The news that the Education Department has at long last o
: ‘ - decided to provide sex education in schools is to be weloomed.
Sex plays an important part in 1ife and it should be one of:.
the functions of the school to teach the essential facts of
sex to pupils. Without such knowledge, the lives of wany
pupils will come to ruin. It is surely more important to
- learn about the functioning of one's own body than about the
rest of the environment. The growing child meeds to learn .
more and more about the fmmt:loning of-his or her: body. Iif
such knowledge is provided in.a carefully graded way, the © .
- growing child will understand the’ changes taking place in the
b body, and the impulses that they give rise to. As a result,
they will be able to control their impulses better and’ know
that 1f they give way to these impulses they may come to
grief. In other words, sex education will enable children
‘and youth to avoid pitfalls and to live successful =nd .
: socia]ly approved lives.

14
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epprogch, the guldance counsellor plays the key role,
-assesses ‘the cgpabilities of the student and advises him
on the choice of an occupation, In the non-directive
approach, the decision is left in the hands of the student.
The philosophy of the approach is that if a suitable setting
is provided the student would be able to solve his own
problems. In Ceylon, a student's choice of an occupaticn is
influenced by the father's perception of the ocoupation,
social prestige, his economic position and the occuputional
opportunities available in the country. The student's owm
capabilities and interests appear to play an unimportant
role in regard to the choice of an ocecupation. It is
necessary to change this state of affairs by means of a

. scientifically planned programme of vocational guldance.

(in Tamil.)

- . SPECIAL EDUCATION

455, VAZ, B.A.L.C., "Educating the Deaf." --- Ceylon Daily News. June 9,
1966. 850 words.

In recent years, there have been many developments in
the technology of. tzaching the deaf, In advanced countries,
the coordination of acoustic phonetics with mctor phonetics,
ear to ear and voice links, regular use of Broad Band ampli-
fications have been used in the educational managemcn’ of
deafness. Experts believe that the lingwistic retardation
and educational backwardness of partially deaf children
could be prevented by steps taken to ensure pre-schocl
detection of their handicaps. Hearing aids should be wade
available for all deaf children through specific provision
made nationally for the purpose. It is necessary io -
determine carefully the type of hearing aid which would be
of use to a particular child at home and in schcui. When
a hearing aid is used, it is necessary to assess the progress
made by the child in developing the ability to use the
hearing aid in his daily life. In many cases of deafness,
it has been fouad that the children suffer from other
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psychological and ﬁlysionl diaa'bd.li‘bies ag
well, The mere use of hearing aids without remedial
attention to such disabilities cammot produce progress,
Teachers of the deaf need to be carei‘ally' trained for the
tasks they have to perform.

PROFESSIONAL AND TECHNICAL, EDUCATION

456, AVERASINGHE, A.Ranjit B, "University legal education « radical changes

are necessary." ~-= Ceylon Daily News. June 3, 1966.
1020 words.

According to eminent authorities who have given thought
to the problems of legal education, the objectlves of a
university law school are 1. education in the qualilbice
that should be found in a legal prastitioner 2. education
+that will train a man not merely in solving the problems of
clients but the problems of society as well 3. to aet as
a centre of research, eritlcism and contribuntion to the
better understanding of laws by which societies are held
together. With these objectives in view, a university law
department should seek to foster 1. fact consclousness
2. a sense of relevance 3. comprehensivensss 4. foresight
5. linguistle sophistication 6. precision and persuasiveness
7. self-diseipline. In order to achieve these objsctives,
certain changes are necessary in the present set up of
legal education in Ceylon. The admission requirements
should be changed, Students should fulfil a reguirement
of passing in three subjects which would help them in a
course of legal studies. English is of vital importance
in this regard. Ceylon law' is not a code law and canunot be
found stated in 2 compact form. To find out the Ceylon law
on most subjeets, laborious research has to be undertaken.
An excellent eowrmnd of English 1s a pre-requisite for this
purpose.
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457. HEGODA, A.MAHADASA "Vanije edhydpanaye ane.gataya " (The future of
eovmnercial education.) ==~ Diramina. June 28, 1967.
630 words.

Commerolol classes were established in Central sohools
in 1956 and students got the opportunity of studying
commercial subjests in the English medium. As from 1959,
provision wag made for teaching commercial subjects in the
medla of the national languages. Facilities for higher
education in commercial subjects are limited. In regsrd to
this issue, the National Education Commission has made a
nunter of proposals which are worthy of implementation. The
Comnlssion recommends that commercial subjects should be
avallable for study in the university entrance classes in -
schools. Students who do well in these studies should be
admitted to courses of commerce in the universitles or to
Colleges of Commerce. Those enrolling in the latter should
be able to join the universities for higher studies in
commerce subsequently. If these prcposals are implemented,
students will take to the study of commercial subjects in
school with a feeling of confidence regarding their fubure.

458, JAYASURIYA, J.E., "Kirmike adicdpana yojand pshadiii maid," (The
proposals for-technical education are not clear.) --- Dinamina.
“June 5, 1966. 650 words.

The proposals for general and technical sducation are
set out in & White Paper containing 82 paragraphs, but out
of them only 4 jparvagraphs are devoted to techrical ecducation.
At the end of the elementary stage, it is vroyosed tlo
clessify pupils as being suitable for aduission to fa)
local. practical schools (b) junior technisal schocis for
agriculture, fisheries, trade and crafts (c) seuior schools.
A question that arises in regard to Local practical sciools
is whether it would be .feasible to establish thea as several
thousand of them woulc be required if every villapg: 2nd town
is to be provided with a local practical school., “T'he Juniop
technicel schools are said to provide a four year course.

In relation te such subjects as fisheries the quesiion
arises as to whether there is sufficient material to »e
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taught for as long a period as four years., It is also stated
that after completing the four year course in & junior
technical school, a student covld go.to a polytechnic for

a further four yeer course and thereafter seek admission to
a university. In other words, it will be eight years after
complation of elementary education that a student going
along this chammel would be able to sesek admission to a
uriversity. On the other hand, a student who enters a
senior school after completion of elementary education weuld .
bo able to enter a university after four years. Such
anomalies es these show that the proposals relating to
technical education have tot been conceived with sufficlent
clarity,

459, RATNAKARA, TILAK, "Kérmika adhyapanaye dlmata sawesnvit pihitakare
gata yutuya." (The universities should’also be enlisted'to give
technical education.) =-- Dinamipa. May 31, 1966, €80 words,

Eoonomie development eannot take place without the
diffusion of technology, and fyom this point of view
technical education occupies an importent rcle in economie
development, Teshmiesl education must have a firm basis
in thecretieal studies but at the same time active partiels
ration in the fleld or the factory is nocessary. It is
vnwise to encourage only the intelleotually weak pupils to
teke to technical studies., The quality of technical -
education will go down unless gifted pupils alsc take to
i1t. For this reason, it is important to enlist universities
for technical education. Japan provides a good example of
a country in which universities are actively associated with .
technieal education, The supply of teachers for technlcal
education should be insreased, In the first instance,

- teachers may be got down from countries such as the United
States and Japan to train local teachers,

-

460, ' SCHOKMAN, DERRICK, ®Technieal edusation: no ecercion.” --- Ceylon
Daily News. June '8, 1986, 860 words. .

The Minister has amounced his intention %o introduce

e scheme of compilsory classification of students by which
at the age of 14 years some students will be compelled to




follow a course in technical educetion. Supporters uf the
compulsory classification proposal justify it on the
grounds that the education of the citizen to eatisfy soeial
needs must take precedence over the educational needs of
the individuel. Opponents on the other hand insist that
the right of cholice should be given to the individual. In
view of this controversy, it would be advisable to withdraw
the scheme of compulsory clessification and to replace it
with a echeme in which teacher counsellors would advie:
students regarding the course of study for which they are
best suited. There is foar that the aims of technical
- education would be interpreted too narrowly and that the
emphasis would be placed entirely on the training of
technical skills. While the technical side of the curri-
culun is given prominence, literary snd scientific studies
should also have & place. In other words, technical edueca~-
tion should be concelved in a liberal spirit.

N

EXAMINATIONS

461, CGANKANDA, D,P, "Podu sehatika vibhigaya piséilvalatema piveriya yutuya."
(The General Certificate of Education examdnation should be
transferred to sehools.) ~~- Diypmips. September 24, 1966,

480 words.

The committee which recently probed the activities of
the Department of Examinations has expressed the view thut
the Dapartment camot satisfactorily handle the General
Certificate of Education {Opdinmary level) examination for
vhish several lakhs of children sit, It is suggested that
it shovld be transferred to schools. The schools will then
conduct 1t in the sewe manuer as they conduct other interwsl
examinations. In the ease of posts for which the educational

ualification 18 the General Certificate of Bducation
?Ordinary level) in four or five subjects, the educational
level should be raised so that the General Certificate of
Edueation (Advanced level) is required. Only the Advanced
level examination should be conducted by the Deparsment of




Esmmivationa. At present. there ape several nundred persons

with this qualification swaiting employment, and there is

every reason for raising to this level the educationsl

qualification required for employment, A4 large sum of money

will also be saved if the Departnent does not hold the

examination at Ordinary level &nd concentrates on the Advanced
- level examination.

462, UDMWATTPA, P,B. "Landan vibhEgs mivatvim lani@vate vesiyald "
(Tt 1s an advantdge to Ceylon to conduct Londdn examinations.)
--~ Dinamina. March 3, 1966. 800 words.

Examinatlons of the University of Lendon which had been
gonducted 1n Ceylon for the last 82 yeaps have been abandoned.
These examinations wepre held in Ceylon for the first time
in 1881. Before that time, only the rich could graduate by
going to England and attending universities like Oxford and
Cawbridge. From this point of View, the action of the
University of London in throwing open its degree examinations
to external students can be regérded as a socialist memsure
that dhrew open to al) an avenue for obtaining high educa-
tional qualificatlons, It is unwise to stop the Iondon.
external examinationg, The fact that the University of Ceylon
is to hold external examipstions does not justify abandoning
the Iondon examintations., An important difference between
the practices of the twe universities is that while a person
who passes the Iondon General Certificate of Education
(Advanced level) exanination €81 8it thereaftex for the degree
examivation, in the cagse of the University of Ceylon it is a
requirement that before sitting for the degree examination
it is necesaary to sit for an intermediate examination. It
is an umwise step to have given up the London examimations,
and it is hoped that the mtier will be reconsidered.




TEACHERS. TEACHER EDUCATION

463, AILAHAKOON, R.B, "idyd guru hifigaya riti kirTmeta vida pilivelek
avadynyl." (A plan of action to overcome thé shortage of -
science teachers is necessary.) --- Dinamiga. July 30, 1967.
560 words. '

There are several reesons for the shortage of scienaes
teachers. One is that graduvastes 1a science often leave the
country and go abroad to work in other parts of the world..
Another reason is that a science graduate can earn iun other
occupations much more money then he would earn as a teacher.
Among those who heve studied in schocls, there are many who
have not been able to enter the universities or training
colleges. They could be got lL:old of and tiained as teachers,
The question of paying a higher salary to science teachers
than to other teachers should also be considerwd. The
proposal to call back into teaching science tsachers who
have retired from service camnot be regarded as a satisfac~-
tory solution. It will make the unemployment, problem worse.

464, IE SILVA, IENA, "Sgvaye yedy sitiyadl guruvarun puhunu kirfma. "
(Training teachers while thdy are in service.) --- Dinamina.
February 20, 1967. 920 words.

There are four categories of untrained teachers in
schools,; namely those with teachers' certificates, those
with service certificates, those with the senior school
certificate or its equivalent, and those with uriversity
degrees, Although about 5000 are trained amually in the
training colleges, the back log of untrained teachers is so
large that it cannct be cleared by exclusive reliance upon
formal training in training colleges. It is necessary to

. devise measures for training them without admitiing them
into training coileges. Teachers possessing the teachers!
certificates have studied certain professional subjects and
obtained certificates in them. During school vacations
there should be two-week courses for them, and after one yeor




they should be allowed *to sit for the training colleges

final examination. In the case of teachers with servige
certificateg,aince thale eortifioates have been gained aftey
a minivum of ten years' teaching, they should be treated in
the same way as those holding teachers? certificates. .
Teachers with the Senior School Certificate or its equivalent
shovld have vacation courses during the school vacations

of two school years, and they should thereafter sit for the
training colleges final examiration, In the case of teachers
with university degrees, a six wonth course of professionmal
training sliould be provided in the universitios.

465, GOONBTILLEKE, H.  “Guruvarays saha serasavl adhy®pevaya." (The teacher
and university education.,) =~ Dinpamina. March 11, 1967.
510 words.

It has been amnouneed in the Governmeut Gezette of

February 10, 1967 that only thoge teachers who have passed
in two science subjects will be adwitted to unlversities and
that teachers who do not M1fil this requirement will not he

- admitted. In the past, teachers who had passed 1n such
subjects as language, history, government, goography and
economics were admitted to universities, but this congegeion
is now to be withdrawm. It is unrealistic to expecht teachers -
to study soience subjects while being engaged in fulletime
teaching in schools, as fucilities for esuch study ars lacking.
A1l teachers, whatever their subjects of study, shouwld be
encouraged to do university studies. What is most objen-
tionable about the new rule is that it is to be applied
retrospectively. Teachers already svffer under many
disabilities, and the attempt to add to them is greatly to
be regretted.

466. JAYASURIYA, J.E, and EEMALEY, J.W.C. Guru puhunu vada satahana.
(Programme of temcher preparation.) --- Peradeuiya, Umiversity
of Ceylon., 1967, 48p.

Guidance to student teachers is provided under the
following heads: objectives of programme for student
teachers, activities of the student teachers, relationship
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with unlversity supervisor, relationship with public school
adninistration, plan of programme by weeks, class honwms of -
teaching and observation, reports, personal profile,
professional behaviour and appearance, planning observations,
lesson planning, what any supervisor way ask, practical
questions for class control, srrors a student teacher can
make, grades for student teachers, the role of the associate
supervisor, and format for compiling date about a typieal
adolescent.

467. KARUNASEKARA, G.A, "Guruvarunte govilam pchumuve." (Agricultural
training for teachers,) --- Dimaniza. Jamary 9, 1967.
480 words. :

It is proposed to select teachers from schools and send
then for a six month training course in agriculture in order
to meke them competent to teach agriculiuve in schools. This
is an unwise step. While the teachers are undeygoing
training, the children'’s work in school will be adversely
affected by the shortage of teachers. Moreover, when the
teachers finish their six month training in agmiculture they
will have to spend all their time tesching agrioulture.

This means that they will not be able to meke use of the
pravious training they have received in the teaching of other
subjects, For these reasons, it is inadvisable to select
teachers in schools and send them for training in agriculture.
The government should make up its mind to recrul% as teachers
those who alrgady have a knowledge of agriculture, HMany

men and women who Lave passed out of agricultural schools

are withoult employment, and they will be willing to serve

as teachers of agriculture. They can be given short courses
in educational psychology and teaching methods, and then
employed to teach agriculture in schools.

468. SAMARATUNGA, M.D.W. "GAstu aXa nokarara paudgelika pisgl.”! (Non-fee-
levying private schools.) ~-- Dinamina. April 19, 1267,
680 words.

The teachers in the private schools were uc pacty to
the decision made by the proprietors of “he schools that
the schools should become non-fee-levying private schools.
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As a result of this decision, the teachers have lost many
rights they enjoyed. Their period of service will not be
counted towards pension benefits; their security of tenure
has been lost; the right of study leave has been lost; they

: . have lost the right of appeal in the event of discontinuance.
In other words, they are no longer protected by the state
against viectimisation by the proprietors of the schools.
This is a very unsatisfactory state of affairs. The
government should either take over the schools or enact
legislation to safeguard the rights of the teachers.

469, WEERASQORIA, WICKREMA, "Guruvarayd saha nltiya.® (The teacher ani
the law.) -~- Adhydpena Saficarava. Vol 21, 1967. pp. 65-é3.

The writer oonsiders some aspects of the law %hab arvs
of importanee to teachers, Recently the Headmaster of a2
gehool was sued in the courts for not issuing a school
leaving eertificate to a pupil. According to thz code of
regulationsg laid dowm by the Education Departwent for schuals,
every pupil leaving a school shouvld bs issued a achccl
leaving certificate. By another provision in the code, Zrf
a child has attended any school a leaving certificate fs
necessary for admission to any other school. The couvr® held
that by refusing to issue a leaving certificate, the Head.-
master was not only guilty of an offence against the code
and therefore answerable to the Education Department, bu%
also guilty of a breach of an implicit contractual relatior-
ship with the parent and therefore answerable to the cours.
Another issue that came up before the courts was in reger.
to the membership of teachers in local government bodies,
In regard to both assisted sohools and director managed
schools, +the courts have held that teachers in such schocls
do not hold government appointments and are therefove
eligible to hold membersghip in local government bodies.

1
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470,

(Lot

ADULT EDUCATION

THEVARAPFERUMA, SARATH, "Vruddha adhyaganayata yalit pana derm. "

1966.

us resurrect adult education.

-~ dipa. Muwrch 17
920 words.. ’

The adult education programme started in Ceylon several
yesrs ago has come to a halt., It served a very useful
purpose and many derived great advantage from it. Developed
countries like the United States and Japan place great
emphasis on programmes of adult education. Thelyr progress
in the field of technology is owed partly to the interest
shown in the programmes of edult education. The government
should take steps to restore the programmes of adult edueation
in Ceylon.
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