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I. uTntm211

A. grogram Description

Operation RISE included both elementary and secondary

school enrollees. The offerings were very similar to those

shown on last year's Title I submission, and offered services to

660, Educationally Deprived children from the city.

The program consisted of a five day offering, employing the

services of special instructional staff and facilities to take

advantage of not only local, but also, more distant enrichment

opportunities. It concentrated on Recreation, Instruction,

Service, and Enrichment and again, be reffered to as Operation

RISE.

During the six week period each youngster was given re-

medial instruction in the area(s) of his previously assessed

need(s). The instructional ratio was no greater than I - 8,

and in many instances it was considerably smaller, or actually

tutorial in nature.

The teachers were encouraged to meet with the youngsters and

provide flexible offerings tailored to meet their particular re-

quirements and desires. Again, the key note was flexibility of

programming with a maximum amount of student involvement and

participation. It was understood, however, that each teacher was

responsible for the equivalent of a five-day week with a four hour

minimal work day. In addition to the normal instructional pat-

terns that were encouraged, the opportunities for avocational and

recreational activities were afforded.



2.

proaram Description - (continued)

Specifically, field trips to local places of educational re-

nown and to industrial sites and other places of special interest

were fostered. The program had six buses per day, provided for

organised field visits.

B. BlAisigellauCagdren :,Public and Parochial

The selection of the pupil-participant for the program vegan

on May 1, by the Project Coordinator, working directly from

A. 1. D. C. lists, together with consultations with principals,

teachers, guidance personnel, social workers, and parents.

Available school records were examined. Essentially 220 secondary

school pupils, and 440 elementary school pupils were chosen from

grades 1 through 12 of the Medford public and parochial schools.

These pupils were selected on the ratio of approximately four

public school youngsters to every one from parochial school.

Priorit> was given to those pupils whose financial and educational

deprivation appeared to be the most severe. Once selected, the

children participated equally, without either discrimination, in

each and every offering available to them during the six week

period of operations.



Co Amount of Ti Each Child Partici »ated

iimaigp Rua ran from June 30, 1969 to August 11, 1969.

All pupil-participation, were screened and selected prior to

June 24th, so that each received the full advantage of the

entire six-week program. Minimally each pupil engaged in the

planned project activities comprising, Recreation, Anstruction,

jervice, and Enrichment for a total of 4 hours each day, Monday

through Friday during the six-week project period. Bach youngster

received small-group tutorial instruction in his previously assessed

areas of need. Similarly, he engaged in recreational activities in

the school gymnasium, the auditorium, on the school grounds or at

one of the sites visited. All such activities were student oriw

anted but conducted under the proper supervision and direction of

the teaching staff and the teacher aides in order to make the ex-

periences meaningful.

Attention was given to the physical, as well as the remedial

and enrichment needs of the child. A school nurse was available

to treat daily problems as well as to assist the medical staff to

screen each pupil for neglected medical, dental, and emotional

problems. She saw to it that adequate attention was given to any

detected needs by making the necessary medical and/or dental

referral and follow-up in each case. Proper nutrition was stressed

through a program providing each child with a daily lunch and

planned periodic discussions concerning the value of good eating

habits.

In addition to the on-site portion of the program, gpasatt

RISE provided each youngster with a minimum of one field trip

experience each week during the six-week period.
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of Time Child 'ice. P c at (continued)

The trips will be planned to provide the necessary enrichment and

motivational stimulus for the culturally deprived participants.

Particular attention will be given to providing the youngsters with

a broad exposure to their rich cultural heritage, the precepts of

democracy in action, the vast educational, industrial, and business

Oportunities of their community and the greater Boston area, and

the numerous recreational facilities which they might enjoys In-

formal instructional programs will be planned around each field

trip to make the experience both meaningful and enjoyable.



D. Objectives

Each of the four phases had unique objectives and educational
activities that warrant mention. However, all four are de-

signed specifically to achieve the following defensible educa-

tional objectives:

1. Provide culturally enriching experiences that the deprived

students could not otherwise afford.

2. Make available remedial instruction at no cost to the

participant.

3. Provide meaningful summer experiences which contribute to
each child's personal growth.

4. Encourage the family to take an active role in the child's
school experience.

5. Estlblish health attitudes on the part of the deprived
toward their own persons.

6. Have the deprived appreciate that the schools and teachers
are genuinely concerned about their welfare.

7. Encourage children with special interests and talents to
pursue their inclinations.

8. Identify students with specific educational, personal and
physical health needs.

9. Provide teachers with in-service experiences in dealing
with this type of youngster.

10. Provide ego-support through counseling services for those

youngsters who have a false sense of personal north.

11. Encourage positive mental attitudes toward the school that
will be evidenced by increased numbers of these youngsters
returning to school in September.

12. Provide enrichment programs to spark motivation and
cha4enge learning interests.

13. Establish vocational on-the-job training for high school
students.

14. Develop voluntary professional guest speakers towards
student special interests.



II. INftS VI

Ob ec ives

1. To enlighten the staff on project planning.

2. To introduce the philosophy of the program.

3. To acquaint the staff with the areas of
measurement.

To explain the procedures of the program.

5. To gain insight and depth about specific
project goals.

B. Staff Meetings

Staff meetings were scheduled with emphasis placed

on orientation of instructional staff members in reference

to philosophy and procedures to be followed. Staff

meetings and workshops were scheduled before and after

the project activities of each day. Ideas derived from

the daily meetings helped the program meet its educational,

cultural, social and physical goals.



III. iglaWLWARUN

A. Personnel

The medical program of Operation RISE consisted of three

full-time registered nurses. Two nurses were assigned to the

elementary program, one at each center, and the other nurse

to the secondary level.

B. Nurses' Duties and Functions

1. Conference with teacher coordinator social workers, and
guidance counselors..

a. For detection and evaluation of the students'
physical, emotional and social problems.

b. To assist teachers in establishing health and
safety factors in their curriculum.

c. To facilitate the adjustment of the child with
a handicap by helping him adjust initially in
a smaller group.

d. To inform teachers of the availability of health

and medical resources.

e. To refer students for guidance.

2. Conference with Students Concerni their Health

a. To establish health problems of students.

b.. To help establish rapport between student and
medical personnel.

c. To give health, guidance and education on an
individual relationship being concerned with
cultural patterns of the family.

d. To determine the health habits of the students.

. To help the student recognise his own health
problems and to hel' nun assume responsibility
for his own health and well being.

f. To obtain child's evaluation of himself and to
assist him to improve in areas in which he is insecure.

g. To inform students of community resources.



Conferen with Students Co e ni L their Health (con't)

h. To establish areas to be stressed by teaching
personnel in health education*

i. To develop an understanding of health needs in the
home and community*

Parental confe (telephone calls, home visits,

rents visits to school.)

a. To interpret the health needs of the child.

b. To inform parents of injury of their child.

c. To inform them of the availability of health services
and to assist them to accepc these health services.

To better understand family and home needs.

e. To establish rapport among home, school, and medical

community«

4. First Aid and Safety

A. To care for injured and ill students.

b. To notify parents of injury and provide transportation
if necessary.

c. To order supplies for school*

d. To provide well mequipped first aid kits for field trips.

Is. To discover cause of accidents.

f. To evaluate accidents to prevent reoccurrencea.

g. To observe students on field trips and administer
first aid.

h. To emphasise safety education in the classroom and
on field trips.

i To confer with custodian concerning safety*
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A. Zama
To provide additional experiences for the children of Medford,

and to enhance the usefulness of the individual through richer

participation in a democratic society.

B. .2kttlatin

1. To create opportunities for character and leadership
development, which is imperative to the perpetuation of
our democratic society.

2. To cooperate in order to obtain common needs,

3. To develop leadership under which the community can act.

4. To obtain participation as a means of eocializati3n.

5. To satisfy unmet needs.

6. To create an atmosphere of camaraderie among participants.

C. t).a)attsxAVtletl.sahtonjiwicaitnessandPro......y.....ff.ciencTest

1. IVEgglt

The test will provide the incentive and the challenge for

students to achieve their maximum physical potential.

2. Grade Level Participation

Elementary Grades 0-6) Boys and Girls

3. Administration

The test was administered to the children of the

elementary grades during the first week of the program.

During the ensuing weeks theweaknesses of each individual,

as determined by the test, were given special attention

in order that each child would teach his maximum

potential. In the sixth week of the program, the

children were retested in order to determine the progress

of each child. An analysis of the test results of each



10.
Administration (continued)

project area is described in the progress charts of the

Columbus and Osgood Schools. The data on these charts

was derived from a breakdown by grade level and events

tested. An example of the breakdown can be found in the

Appendix. (See pages immediately following this chapter

for progress charts.)

4. Recognition of Achievement

A Cartificate of Achievement was awarded to the boys and

girls who met the requirements set up by the A.A.U.

(See Appendix for copy of the proficiency test standards.)

D. Recreational Activities

1. Elernentuzitcslylesigt
ao Wiffle Ball Games Grade Levels (1-4)
b. Utility Balls Grade Levels (1 -6)
c. Group Games Grade Levels (1-6)
d. Bean Bag Games Grade Levels (1-4)
e. Touch Football Grade Levels (1-6)
f. Soccer Grade Levels (44.6)
g. Badminton Grade Levele (5-6)
h. Square Dancing Grade Levels (5-6)
i. Skip Rope Grade Levels (3.6)
j. Volleyball Grade Levels (54.6)
k. Horse Shoes (rubber) Grade Levels (44)
1. Softball Games Grade Levels (5-6)
m. Low Organized Games Grade Levels (13)

2, Basic Skills Developed at Elementary Level

ao First Grade Level

(1) Catch a large ball bounced by another child.
(2) Bounce and catch a large ball with two hands.
(3) Jumping over a rope held a few inches above

the ground.
(4) Sway the rope in order to add the element of

movement.



11.

a. Iltd.ftedgant1 (continued)

(5) Hop on one foot 10 times. Change to other foot
and repeat.

(6) Catch a large ball thrown from a distance of
16 feet.

(7) Bounce a large ball to another child 16 feet
away to develop the skill of catching.

b. Second Grade Level

(1) Bounce ball 11 times using alternate hands.
(2) Throw a large utility ball a distance of

20 feet accurately enough for another child
to catch it.

(3) JUmprope games.
(4) Play running games.
(5) Bounce ball a distance of 20 feet to another

child.

c* Third Grade Level

(1) Dribble a utility ball a distance of 35 feet.
(2) at a utility ball with fiat or hand 35 feet.
(3) Kick a soccer ball 20 feet.
(4) Throw a playgroend ball a distance is 30 feet.

(5) Kick a soccer ball that is in motion.

d, V2SSALrf'LeLeSY11
(1) Dribble a basketball the length of a court

and back.
(2) Basketball shooting with one and two hands.
(3) Kick soccer ball (35 ft. boys) (20 ft. girls).
(4) Baseball how to hold and swing.
(5) Baseball - how to catch and throw baseball.

e. Fifth Grade Level
(1) Basket shooting for accuracy.
(2) Catch a playgrognd ball thrown 45 feet.
(3) Kick a soccer ball (45 ft. boys) (35 ft. girls).
(4) Dancing Skills square dancing polka.
(5) Dribble with good control (basketball).

f. Sixth Grade Level
(1) Ability to catch a large utility ball thrown

35 feet.
(2) Basketball shooting for greater accuracy.
(3) Kick a moving soccer ball (60 ft. boys)

45 ft. girls.)
(4) Ability to throw a utility ball (55 ft. boys)

35 ft. girls).
(5: Dancing Skills



MAT= ATHLETIC UNION PHYSICAL FITNESS TEST

Elementary Level - Columbus School

70%

60%

50%

40%

First test 41.9% passed. Second test 56.2% passed.

The A. A. U. Physical Fitness Test was given to 210 pupils at the

Columbus School. Only 88 or 41.9% passed the test the first time.

The second test was passed by 118 pupils or 56.2% An increase

of 14.3 in Physical Fitness was realized during the six weeks of

the RISE program.
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First test 50% passed. Second test 76% passed.

The A. A. U. Physical Fitness Test was given to 210 pupils at the

Osgood School. Only 78 or 50% passed the test the first time. The

Second test was passed by 118 pupils or 76%. An increase of 26%

in Physical Fitness was realized during the biat weeks of the RISE

program.
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V. IMAIIRELLIALD TRIPS AT THE ELEMENTARY LEVEL

A. *philosophy,

1. General

To provide additional enrichment in educational ex»

perience for the children of Medford. and to enhance

the usefulness of the individual through participation

in the freedoms inherent in our democratic way.

2. Specific

a. To extend the educational horizons of the child-

ren involved in the program by bringing them to

areas which they might otherwise never be able to

visit and with the aid of competent professional

teachers to teach them the value and importance

of these places.

b. To enrich the cultural background of each child

which in most cases has been shown to be lacking

in the basic cultural heritage which is so nec

essary for each child if he ie to Abe fully aware

of the meaning of his society.

c. To provide new areas of recreation at exciting

and unfamiliar places for the children partici-

pating in the program.

d. To replace vicarious activities with actual

experiences.
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B. Objsctives of libmagmakte' Field Trips

1. To provide a broader opportunity for cultural, imam,
timely and educational experiences.

2. To provide firstfthand experience in viewing the historm

ilal legacy which is a rightful inheritance of each
child.

To introduce each child in a personal way to the

wonderful world of art and the role it has played in our

American heritage.

4. To acquaint the child with the world of business and
indastry#

S. To present to the child, the mechanics of executive,
judiciatloand legislative policies in conjunction
with the national, state and local governments.

To develop broader skills, understanding, and aro
preciations of the various aspects of our culture.

C. Field Trips

141 Deaver Brook RellEM102

a. To provide the children with an opportunity to dis-

cover the enjoyment that can be had by spending a

day with nature.

b. To aid the children in relating successfully with
their peers in games and activities.

240 UtatilteLm111dwi...iirvfdutvaLW

a, To introduce the children to the exciting world
of botany.

bo To acquaint them with art work of earlier
civilizations.

c. To acquaint them with extinct and strange animals.

do To acquaint them with prehistoric man and his en-
vironment.
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3. Arcienceia den 21.2,

a. To acquaint the children with the natural and man-
made wonders of the world.

b. To develop in the children an apprcciation for the way
in which science has served to improve the condition
of man.

c. To explain by illustration, demonstration and lecture
some of the basic laws of science.

No th Shore lass c Theatre

a. To give the children an opportunity to experience the
spontaneity of a Live performance.

b. To develop an understanding of the important role that
dramatic arts play in American life.

Co To develop an awareness of drama as a means of self-
expression.

5. Drumlin Farm

a. To acquaint the children with a typical New England
farm and to point out the historical and social role
it played in the development of the New England area
by the early settlers.

b. To Provide the children with an opportunity to view
and participate in farm duties and activities.

CO To provide the children with a firsthand farm re-
creational experience by taking them on a hayride
through the farm's hayfields and the nearby woods.

60 ArattlJagial

a. To enjoy first-hand the pleasures of a day at sea.

b. To acquaint the children with the extensive activities
which occur daily in Lorton Harbor.

C. To allow the children to gain by observation a
rudimentary knowledge of a modern ship
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Alens0OURARILAKM

a. To acquaint the children with certain types of animal
and marine life which they otherwise would not get
to know on a first-hand basis.

To provide the children with an opportunity to view
the training and to note the feeding habits of these
animals.

h t = t Author it

a. TO acquaint the children with the many varied and in
tricate facilities necessary to the operation of an
international airport.

b. To allow the children to experience the excitement
associated with flying.

c. To give the children a deeper understanding of the
paramount role air transportation plays in their

everyday life

9. New England Aauarium

a. To expose the children to knowledge of the fascinating

world of water in the fields of education, research
and recreation.

b. To enjoy the sight of aquatic animals from all over the
world exhibited in lifelike environments.

c. To allow the children to actually handle certain living
aquatic creatures such as starfish, crabs and sea
urchins.

10. Igittagjital

a. An accurate histmical presentation of American
Revolutionary History through the medium of a
profesoionally narratod.tour.

b. To acquaint the children with such events as the
Stamp Act, Boston Tea Party and other historical
events through the signing of the Declaration of
independence

11. ANWILItta

a. To provide the children with an opportunity to
enjoy a day at the beach.
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n

14, BMW Enrollment IVS943612

The parents of those children who were accepted into the

program were notified by mail to report to the designated

schools or centers, namely, the Columbus and Osgood Schools,

for registration.

Registration took place on Monday, June 30, 1969 between

9:00 A.M. and noon. To accommodate the large number of

children to be enrolled, groupings of parents were scheduled

to arrive at hourly intervals with registration forms.

Teachers checked the necessary required information from

the registration forms in the presence of the parent. They

also explained or clarified any questions the parents had

concerning the program. Each parent was then given the

number of the room to which his child was to report on the

next day and a bus and field trip schedule. In order to

provide a closer school -home relationship, parents were

encouraged to visit the school and participate in the field

trips. Since the project area encompassed the entire city

of Medford, the children selected for participation in the

program were from the twantyote public schools and six

parochial schools in the city. Therefore, special arrange.*

wants were made so that the children would be bussed to and

from the project site each day. The children were picked

up and returned to the school which they attended during the
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school year. A teacher aide accompanied each bus on its

daily run in order to supervise and care for the children.

This bussing arrangement worked to the satisfaction of all;

the parents, the bus company officials, and the RISE staff.

2. Program

a. Recreation

The recreation program was organized as a two...part

program which had as its goals the development of an

awareness in the child of his own body as well as the

development of a healthy attitude toward the role of

athletic competition. The first part of the program

was the participation of each child in games and drills

specifically designed to develop the potential skill of

the child at wadi grade level. (See the recreation

section of this report for a detailed enumeration of

these games and drills.) Of course, the social aspect

of games and drills was also stressed. The children

learned to cooperate with their peers in order to reach

a common goal, and to develop the listening skills

necessary for playing individual and team games correctly.

The second part of the programmes the administration of

the Amateur Athletic Union Fitness and Proficiency Test

to all the children enrolled.

Overall, the recreation program was a successful one prem.

cisely because each child's programmes individualized ea

that success became a natural consequence of his endeavors.



in particular, where a certain physical weakness was

noted as a result of the A.A. Teat, the child received

almost individualized attention so that in many cases the

weaknesses were lessened or greatly reduced. For many it

was the first time an instructor showed such individual

awareness of their physical abilities and their particular

needs. The low teacher-pupil ratio made this added attent-

ion and interest of the instilictor possible, and this did

much to develop in the child's mind a proper appreciation

of the impeftence of physical fitness. Finally, one must

also consider the satisfaction and improvement in self0imft

OW which flows naturally from participation in any

successful situation. For the many who passed the A.A.U.

Fitness and Proficiency Test a new dimension was added to

their self-image.

Arts and Crafts

1. Purpose

The purpose of the arts and crafts program was basically to acquaint the

children with art media which deviates markedly from usual classroom

art instruction. Further, the programmes designed to encouraged the

full development of artistic talents and interest in those children who

evidence a special ability in this area.

2. Pt411W11

(a) To expose the children to new media of art and to teach them the

limitation of each media.

(b) To provide a learning situation based upon each individual's

artistic ability in order that each child's endeavors will be

successful and meaningful
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2. Sabglim (continued)

(c) To develop in the children the ability to make objective

and constructive evaluations of each other's work.

(d) To provide experiences through which the children can

imaginatively express themselves.

(a) To develop an appreciation of art as an essential aspect

of man's nature.

(f) To develop a feeling of responsibility for the care of

are supplies and the overall appearance of the art room.

(g) To reinforce the fundamental techniques of art and teach

new techniques which provide a further media of art

expression.

(h) To correlate art with other areas of the curriculum.

(i) To develop the relationship between contemporary art and

daily living.

(j) To awaken the creative mind and encourage all forms of

creativity.

(k) To develop manual skills.

(1) To introduce a working art vocabulary to the children.

(m) To present opportunities for working with simple art

tools such as paint brushes, pens, scissors, and carving

implements.

(n) To develop a sensitivity to color, and an understanding

of the color wheel.

(o) To develop the ability to think through art problems and

logically work them out.

(p) To help in the development of well integrated personalities,

3. Methods

(a) Flo-film flowers -glass like flowers were created by

dipping wire petal forms into colored plastic solutions.

(b) Mixed -up animals-strange animals were created by combining

parte of several animals. Colored paper and rote were used.

(c) Initial painting-children divide their paper into sections

using the lines of their initials. Each section is painted

with contrasting or harmonizing colors.
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b.

20.

(d) Wire sculptureftwire and tissue were used to form an

interesting mobile sculpture.

(e) Chalk painting"wet chalk was used to paint a floral

design on yellow construction paper.

IntrtNALS*

(I) 29SAU1 I22112S1122

A study of the child's school record, achievement scores in

reading and arithmetic, principals' teachers' and parents'

comments helped the coordinator and staff teacher to decide

on the type of instruction which each childaus to receive.

Hach grade level was then arranged into small groups of child"

yen according to whether their need was remedial help or en"

richment. These classifications were considered both

temporary and flexible until the teacher had sufficient time

to determine each child's ability in relation to the other

children in the class and to evaluate more accurately the

child's academic strengths or weaknesses. Within a short

time after the start of the program, the teacher has for"

mutated an effective program to provide for the individual

needs of her students.

The major goals in remedial instruction were for the children

to gain understanding of concepts and to permit greater

participatibn in group activity. To encourage and stimulate

those children requiring this instruction, various teaching

aids and activities were used. The SRA Reading Laboratories,
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Reader's Digest and the Torchlighter and Torchbearer Series

(library books of high interest and low level) were the chief

materials used. The Controlled Reader Projector, educational

word games, phonic reviews were other devices used to enhance

learning in this area.

A review of basic mathematics as needed was conducted by teachers

at each level. Number cards, number games, individual work sheets,

SRA Cross Number Puzzles and SRA Computational Skills Kits were

aids used by teachers to reinforce basic concepts and processes.

One textual source was the school eystees basic text, litiman

School tisthcmatics an Addison Wesley p4blicaulon.

Remedial help in written expression was given according to grade

level as student compositions indicated need for instruction in

basic writing skills, such as use of correct sentence structure,

punctuation, capitalization and spelling.

Included within the area of classroom instruction was arrangement

for four remedial reading teachers at the elementary level* The

remedial reading teachers worked with those children who had des,

finite reading difficulties and who would most benefit from a

dhor:concontrated program to improve their reading skills.

Children were chosen for the remedial reading class from three

sources: recommendation of the regular classroom teacher, recommanm

dation of the "Rime' classroom teacher, and trap screening of

reading achlegulenf atioree.
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Each child in the remedial feeding program was carefully tested

both formally and informally for specific weaknesses. Two formal

screening processes used were the McCall Crabbs Standardized

Reading Tests and the Schoofield Timberlake Phonoitieual

Diagnostic Spelling Test. Based on the results obtained an

intensive program was initiated.

The program of the remedial reading teacher followed this prow

cedure; rapport was established, each child was tested, wetness°

were noted, and a program was formulated to concentrate on specific

disabilities.

The reading difficulties mainly lay in the areas of phonics, word

analysis, comprehension, and vocabulary. MUch time was spent in

strengthening the weaknesses found in the above areas.

The program was designed to allow teachers sufficient time to

spend with individuals or very small groups.

Since motivation plays such a vital role in remedial reading,

there were avialable may high interest but low level books to

stimulate the child's interest in reading and to develop in the

child the concept that reading could be fun. The children were

allowed and encouraged to select their own books.

It might be worthy to mention that in the diagnosing of reading

difficulties, several children were observed to have faulty speech

habits such as frontal and lateral lisps. The remedial reading

teacher was able to give these children exe.eiess to aid them

in the correct formation of certain sounds,
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Although the program was short in duration, there was definite

improvement in reading achievement, The areas in which inm

dividual children gyftad in proficiency were varied, Funda-

mentally, there was an intrinsic difference in moot for having

participated in the program.

The underlying aim of the remedial reading program was to effect

an attitudinal change on the part of the child to the entire

school atructure, primarily toward reading.

(2) Social

The small groupings Ina relaxed atmosphere enabled the child to

participate and cooperate easily with his peers and to interact

successfully with his teacher. This low pupil ratio enabled the

teacher to care for the whole child, his physical, social, emotions

al and intellectual well - being. Since these children, as in-

dicated by their past school performance and records, tended

to depreciate themselves, the creation of a more positive self

concept was deemed essential in encouraging positive performance.

Teachers developed situations designed to create within the child

a feeling of confidence and an appreciation of his personal

worth, Teachers also encouraged a strong sense of rapport with

each child, indicating approval of and acceptance of the child.

Since this situation was more conducive toward individualized

teaching than the regular classroom, each child was able to work

on a level which closely approximated his abilities, and con

sequently, he was more apt to make his classroom experiences

successful ones, Everychild had something on display for which
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he gained recognition. Every child had done something for which

he could earn praise. AU the forementioned factors tended

toward the creation of a more positive self "image. Further,

the change noted in the chaise attitude toward himself was

accompanied by changes in his attitude towards schools, teachers

and learning.

(3) AgehlkW091B1

Two resources, heavily drawn upon in providing academic enrich-

ment, were students' personal interests and student participation

in field trips. Teachers concentrated on developing those in

terests and talents Which could not readily be explored in the

normal classroom. Some of the interests which emerged from the

small group discussions and selected topics for free reading

were nutrition Aathargo.map study; -science and communications.

Teachers used t.chniques whereby it was possible for children

to learn while actively engaged in their interests.

Two activities presented by teachers in developing areas of

student interest seem worthy of special note. One especially

concrete group activity involved the planning, cooking and serving

of a nutritious breakfast. The New England Dairy CcOlcil fur-

nished the equipment for this activity. The other group

activity was the making of ice cream, starting with the basic

ingredients and working through to the finished product.

The field trips played the essential role in augmenting class-

roam learning, in providing empirical experiences of a cultural
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nature and lastly, in providing the indirect means of effecting

a positive change in the child's outlook toward the school

environmen1:.

Enrichment in classroom learning was achieved by means of unit

studies and special projects in correlation with the field trips.

Lessons cure presented preceding the trips, and activities were

conducted after students had visited the particular sites of in-

terest. Although it cannot be determined now, this exposure to

the world of culture available on these trips, could be the

catalyst for learning, not only as was witnessed in the classroom

this summer, but also for the future. (See Section on Field Trips

for more detailed description.)

The employment of a special Art Coordinator added a new

dimension and meaning to school learning. Assimilation of

art appreciation was provided daily by this specialist who

introduced new forms and techniques to the children. They

learned drawing, sculpturing, sketching and handcraft, using

commonly available material. (See Section on Art for more dem

tailed description.)

Time for music appreciation was allotted in the daily classroom

program. Teachers not only presented classical and other types

of music, but also taught and recorded songs.

Films continue to be an effective tool. Certain preselected

films were shown emphasizing such themes as historical events,

nature studies and stories with a moral. Following each
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presentation the teacher set aside an appropriate amount of

time for classroom discussion and, in some cases, individual

research.

C. Services

1. Social

The social worker's main focus was in the area of

individual counseling, both with students and parents.

Those students with known or observed emotional problems

were referred to the social worker who in turn counseled

them on a daily basis. The parents of these students were

contacted and invited to the school for the purpose of ob-

taining a clearer picture of the child#s needs, These

efforts made the child's behavior and needs more understand*

able to the staff. The worker visited the home when it .was

felt that a knowledge of the child's home circumstances was

necessary or in those cases where the parent was unable to

visit the school. In some cases it was necessary for the

social worker to contact medical and social agencies in

order to obtain pertinent information about a child. Other

related activities of the social worker included: Follow-up

work on children who were accepted into the program but who

did not register, followoup work on children with excessive

absenteeism, the instruction of the classroom teachers

regarding the administration of the Osgood Semantic

Differential Test, and, finally, the scoring of this same

test.
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In a few cases where a severe emotional problem existed, the

social worker contacted the appropriate community agency or

clinic for referral on a regular basis. In each and every

case, the recommendations of the worker were forwarded to

the child's school for follow up by the Adjustment Counselor.

2. Medical

The children of Operation RISE havotheir immediate health

needs serviced by a full, -time nurse. (See the medical

program section of this report for a detailed description

of the nurse's duties.) In the case of those children, with

physical handicaps, the nurse participated in the formulation

of an individual program which was uniquely suited to the

child's physical abilities. Naturally* she was readily

available to provida arst aid for those children with minor

cuts and bruises incurred during the course of the day. In

addition, the nurse contacted parents of children, who because

of brief illness were unable to complete the regular program

day, and she arranged transportation home. Also* the nurse

gave instruction on first aid to the tour guides and aides

on how to deal with potential mishaps encountered on field

trips, such as, sunburn, insect bites, heat prostration, and

fainting. The nurse carried out these and her other duties

with a great degree of professional excellence, and the

availability of such ready and competent aid provided some

degree of security in the minds of the staff.
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For all children who reamed at school for their activities

on a given day, a hot anal was provided. This part of the

programme used to achieve a variety of aims, namely:

providing the children with a nutritious meal, teaching the <1!

children the basic social amenities, and providing another

opportunity for the child to meet informally with members

of the staff. Each city a Best Table Award was given to

the children whose manners were exemplary on that days

In this way, learning the social amenities concerning

mealtime became fun, and tin staff was able to "coach" the

children in this friendly competition. For those children

whose activity for the day was a field trip experiences a

boxed lunch was provided so that, in a more informal

atmosphere, the aforementioned air mid still be acccm

plishedo

de Enrichment

The field trip phase of the programme included in order to

provide the child with a variety of firstahand experiences

which would augment his classroom learning or make future

classroom learning more effective. As such, the field trip

program played an integral role in the program's attempt

to effect a positive change in the child's attitude toward

the school environment. Many types of field trips were s

scheduled in an attempt to provide the child with the

widest possible spectrum of learning situations. Scientific,
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historical, business and cultural trips were scheduled along

with animal, nature and beach excursions. In addition, where

a formal lecture was available, the children were arranged

according to primary or intermediate groups so that the lecture

given could be specifically prepared for their grade level.

The social experiences gained by participating in these field

trips were also important to each child. Me children learned

how to behave in fairly large but informal groups. Such things

as: sharing ideas just learned, eating together in small groups,

cleaning up the grounds after meals, and the practice of

courtesy while boarding and unboarding buses were part of

every field trip.

Parents were encouraged to participate in the program, and

the field trip phase was mat with great enthusiasm. As in

previous years, the field trip experiences were the high

points of the RISE program for mania the children.
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 W

iz
ar

d
o
f
 
O
s

r
e
c
o
r
d
 
a
n
d
 
d
r
a
m
a
t
i
s
i
n
g
 
w
i
t
h

W
iz

ar
d

o
f
 
O
s
 
p
u
p
p
e
t
s

4
.

E
n
r
i
c
h
m
e
n
t
 
r
e
a
d
i
n
g
 
w
i
t
h

T
o
r
c
h
l
i
g
h
t
 
b
o
o
k
s
 
a
n
d
 
S
u
m
m
e
r

W
e
e
k
l
y
 
R
e
a
d
e
r
.

5
.

S
i
n
g

A
lo

ng
 w

ith
C
h
i
l
d
r
e
n

C
h
o
r
u
s
 
r
e
c
o
r
d

6
,

E
x
e
r
c
i
s
i
n
g
 
t
o
 
p
h
y
s
i
c
a
l

f
i
t
n
e
s
s
 
r
e
c
o
r
d
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D
I
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L
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U
C
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O
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L
.

B
a
s
i
c
 
n
u
m
b
e
r
 
f
a
c
t
 
d
r
i
l
l

2.
C

or
re

ct
 in

te
rp

re
ta

tio
n 

of
w

or
di

ng
 in

 p
ro

bl
em

s

Pr
ob

le
m

 s
ol

vi
ng

4
.

S
t
r
e
n
g
t
h
e
n
i
n
g
 
b
a
s
i
c

m
a
t
h
e
m
a
t
i
c
a
l
 
p
r
o
c
e
s
s
e
s

D
e
v
e
l
o
p
m
e
n
t
 
o
f
 
b
a
s
i
c
 
w
o
r
d
 
-

a
t
t
a
c
k
 
s
k
i
l
l
s

6
.

I
m
p
r
o
w
a
s
e
n
t
 
o
f
 
r
e
a
d
i
n
g

c
o
m
p
r
e
h
e
n
s
i
o
n
-
 
c
o
n
t
r
o
l
l
e
d
 
r
e
a
d
e
r

7
.

E
n
r
i
c
h
m
e
n
t

r
e
a
d
i
n
g

T
o
r
c
h
l
i
g
h
t
e
r
 
S
e
r
i
e
s

I
n
c
r
e
a
s
e
 
v
o
c
a
b
u
l
a
r
y

9.
D

ev
el

op
l
i
s
t
e
n
i
n
g
 
s
k
i
l
l
s

T
a
p
e
 
r
e
c
o
r
d
e
r

1
0
.

C
r
e
a
t
i
v
e
 
s
t
o
r
y
 
w
r
i
t
i
n
g

a
.

f
o
r
 
d
e
v
e
l
o
p
m
e
n
t
 
o
f
 
t
h
e

i
m
a
g
i
n
a
t
i
v
e
 
p
r
o
c
e
s
s

b
.

t
o
 
g
a
i
n
 
s
e
l
f
-
c
o
n
f
i
d
e
n
c
e
 
i
n

o
r
a
l
 
r
e
c
i
t
a
t
i
o
n

1
1
.

R
e
m
e
d
i
a
l
 
g
a
m
e
s
 
i
n
 
p
h
o
n
i
c
s
,
 
i
e
.
 
Q
u
i
z
o

1
2
.

S
.
R
.
A
.
 
C
r
o
s
s
 
N
u
m
b
e
r
 
P
u
z
z
l
e
s

Su
m

m
ar

y,
 o

f 
Si

x 
T

:le
ek

 P
ro

gr
am

G
ra

de
 T

w
o

S
O
C
I
A
L
 
D
E
V
E
L
O
P
M
E
N
T

1
.

R
u
l
e
s
 
o
f
 
c
o
u
r
t
e
s
y

2
.

B
e
h
a
v
i
o
r
 
a
n
d
 
a
t
t
i
r
e
 
i
n

p
u
b
l
i
c
 
p
l
a
c
e
s

3
.

D
e
v
e
l
o
p
 
a
 
r
e
s
p
e
c
t
 
f
o
r
 
o
n
e
'
s

o
w
n
 
p
o
s
s
e
s
s
i
o
n
s
 
a
n
d
 
t
h
o
s
e
 
o
f

o
t
h
e
r
s

4
.

I
m
p
o
r
t
a
n
c
e
 
o
f
 
g
r
o
u
p
 
c
o
o
p
e
r
a
t
i
o
n

5
.

I
n
s
t
r
u
c
t
i
o
n
 
i
n
 
p
r
o
p
e
r
 
m
a
n
n
e
r
s

a
n
d
 
r
e
a
s
o
n
s
 
f
o
r
 
t
h
e
m

6
.

E
n
c
o
u
r
a
g
e
 
p
r
o
p
e
r
 
n
u
t
r
i
t
i
o
n

7
.

S
a
f
e
t
y
 
t
h
r
o
u
g
h
o
u
t
 
t
h
e
 
y
e
a
r

(
h
o
m
e
 
a
n
d
 
s
c
h
o
o
l
)

8
.

G
o
o
d
 
g
r
o
o
m
i
n
g

A
C
A
D
E
M
I
C
 
E
N
R
I
C
H
M
E
N
T

1
.

D
r
a
m
a
t
i
z
a
t
i
o
n
 
a
n
d
 
r
o
l
e
 
p
l
a
y
i
n
g

n
u
r
s
e
r
y
 
r
h
y
m
e
s
 
a
n
d
 
f
a
v
o
r
i
t
e

s
t
o
r
i
e
s

2
.

H
e
a
l
t
h
 
U
n
i
t
-
C
o
v
e
r
 
Y
o
u
r
 
C
o
u
g
h

3
.

L
i
s
t
e
n
i
n
g
 
t
o
 
r
e
c
o
r
d
s
 
f
o
r

m
u
s
i
c
 
a
p
p
r
e
c
i
a
t
i
o
n

4
.

C
r
e
a
t
i
v
e
 
w
r
i
t
i
n
g
 
o
n
 
f
a
v
o
r
i
t
e

t
r
i
p
 
o
f
 
t
h
e
 
w
e
e
k

5
.

N
a
u
t
i
c
a
l
 
t
e
r
m
s
 
a
n
d
 
a
r
t

p
r
o
j
e
c
t
s
 
o
n

B
os

to
n 

H
ar

bo
r

-

(
B
o
s
t
o
n
 
S
p
r
a
y
 
C
r
u
i
s
e
)

6
.

N
a
t
u
r
e
 
w
a
l
k
 
-
 
s
t
u
d
y
 
o
f
 
t
r
e
e
s
,

l
e
a
v
e
s
,
 
f
l
o
w
e
r
s
 
i
n
 
l
o
c
a
l
e

7
.

C
o
m
m
u
n
i
t
y
 
H
e
l
p
e
r
s
 
U
n
i
t

(
p
o
l
i
c
e
m
e
n
,
 
f
i
r
e
m
e
n
,
 
a
n
d

p
o
s
t
m
e
n
)

8
.

B
i
r
d
 
S
t
u
d
y
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1
,
 
A
r
i
t
h
m
e
t
i
c

a
.

r
e
i
n
f
o
r
c
e
 
d
r
i
l
l
 
i
n
 
n
u
m
b
e
r

f
a
c
t
s
 
(
;
u
s
e
 
o
f
 
Q
u
i
s
m
o

b
,

r
e
v
i
e
w
 
b
a
s
i
c
 
p
r
o
c
e
s
s
e
s

c
.

p
r
a
c
t
i
c
e
,
_
 
i
n
 
u
n
d
e
r
s
t
a
n
d
i
n
g
 
w
o
r
d

p
r
o
b
l
e
m
s

d
.

r
e
v
i
e
w
 
l
i
q
u
i
d
 
a
n
d
 
l
i
n
e
a
r
 
m
e
a
s
u
r
e

e
.

r
e
v
i
e
w
 
t
e
l
l
i
n
g
 
t
i
m
e

2
.
 
l
e
a
d
i
n
g

a
.

d
r
i
l
l
 
i
n
 
p
h
o
n
e
t
i
c
 
s
k
i
l
l
s
,

s
y
l
l
a
b
i
c
a
t
i
o
n

b
.

i
m
p
r
o
v
e
 
r
e
a
d
i
n
g
 
c
o
m
p
r
e
h
e
n
s
i
o
n

c
.

p
r
a
c
t
i
c
e
 
i
n
 
r
e
a
d
i
n
g
 
o
r
a
l
l
y

d
.

d
e
v
e
l
o
p
 
a
n
 
a
t
t
i
t
u
d
e
 
o
f
 
e
n
j
o
y
m
e
n
t

w
h
i
l
e
 
r
e
a
d
i
n
g

e
.

r
e
v
i
e
w
 
f
o
r
m
a
t
 
f
o
r
 
w
r
i
t
i
n
g
 
b
o
o
k
 
r
e
p
o
r
t

f
.

u
s
e
 
O
f
 
r
e
m
e
d
i
a
l
 
g
a
m
e
s
 
i
n
 
p
h
o
n
i
c
s

o
f
 
S
i
x
 
W
e
e
k
 
P
r
o
g
r
a
e

G
r
a
d
e
 
T
h
r
e
e

S
O
C
I
A
L
 
D
E
V
E
L
O
P
M
E
n

1
,

D
e
v
e
l
o
p
 
r
e
s
p
e
c
t
 
f
o
r
 
a
u
t
h
o
r
i
t
y

2
 
D
e
v
e
l
o
p
 
p
o
s
i
t
i
v
e
 
a
t
t
i
t
u
d
e

t
o
w
a
r
d
 
s
c
h
o
o
l

3.
P
r
o
v
i
d
e
 
f
e
e
l
i
n
g
 
o
f
 
s
e
c
u
r
i
t
y

i
n
 
s
m
a
l
l
 
a
n
d
 
l
a
r
g
e
 
g
r
o
u
p
s

4
.

D
e
v
e
l
o
p
 
a
b
i
l
i
t
y
 
t
o
 
w
o
r
k

w
i
t
h
 
o
t
h
e
r
s

5
.

D
e
v
e
l
o
p
 
a
n
 
a
w
a
r
e
n
e
s
s
 
o
f
 
t
h
e

n
e
e
d
 
f
o
r
 
g
o
o
d
 
m
a
n
n
e
r
s
 
a
n
d

c
l
e
a
n
l
i
n
e
s
s
.

A
C
A
D
E
M
I
C
 
E
N
R
I
C
I
M
E
N
T

1.
F
o
l
l
o
w
 
1
.
1
.
;
 
a
c
t
i
v
i
t
i
e
s
o
n
 
f
i
e
l
d

t
r
i
p
s
 
t
h
r
o
u
g
h
 
c
l
a
s
s
 
d
i
s
c
u
s
s
i
o
n
,

a
r
t
,
 
g
r
o
c
:
 
p
r
o
j
e
c
t
s
 
a
n
d
 
r
e
p
o
r
t
s

2
.

C
r
e
a
t
i
v
e
 
w
r
i
t
i
n
g

P
 
t
r
i
p
s

3
,

U
n
i
t
 
s
t
u
d
y

P
l
a
n
e
t
s

N
u
t
r
i
t
i
o
n

c
u
l
m
i
n
a
t
i
n
g

a
c
t
i
v
i
t
y
 
w
a
s
 
i
c
e
 
c
r
e
a
m

m
a
k
i
n
g

c
.

C
o
m
m
u
n
i
c
a
t
i
o
n
s
 
-

T
e
l
e
p
h
o
n
e
,
 
i
t
s
 
h
i
s
t
o
r
y

a
n
d
 
u
s
e
s

a
.

b
,

4
,

M
a
p
 
S
t
u
d
y

5
,

C
r
e
a
t
i
v
e
 
D
r
a
m
a
 
-
 
a
c
t
 
o
u
t
 
t
h
e

f
a
v
o
r
i
t
e
 
s
t
o
r
i
e
s
 
r
e
a
d

6
.

C
o
n
t
r
o
l
l
e
d
 
r
e
a
d
e
r



tin
sD

L
A

k 
us

zt
uc

no
m

1
,

I
m
p
r
o
v
e
m
e
n
t
 
o
f
 
p
h
o
n
i
c
 
s
k
i
l
l
s

2
.

B
r
o
a
d
e
n
 
s
c
o
p
e
 
o
f
w
o
r
d
s
m
a
n
i
n
g
.

D
i
c
t
i
o
n
a
r
y
 
s
t
u
d
y

3
.

I
n
c
r
e
a
s
e
 
w
o
r
d
.
 
v
o
c
a
b
u
l
a
r
y

S
y
n
o
n
y
m
s
,
 
A
n
t
o
n
y
m
s
,
 
p
r
e
f
i
x
e
s
,

s
u
f
f
i
x
e
s
,
 
s
y
l
l
a
b
i
c
a
t
i
o
n

.
 
I
m
p
r
o
v
*
 
c
o
m
p
r
e
h
e
n
s
i
o
n
.
 
o
r
a
l

a
n
d
 
w
r
i
t
t
e
n
 
e
x
e
r
c
i
s
e
s

5
.

R
e
a
d
e
r
'
s
 
D
i
g
e
s
t

A
u
l
t
i
p
l
i
c
a
t
i
o
n
 
a
n
d
 
D
i
v
i
s
i
o
n

d
r
i
l
l
s

U
s
e
 
o
f
 
Q
u
i
s
a
o

P
l
a
s
h
 
C
a
r
d
s

Z
.

P
r
o
b
l
e
m
 
s
o
l
v
i
n
g

S
.

C
r
o
s
s
w
o
r
d
 
p
u
z
z
l
e
 
a
n
d
 
C
o
m
p
u
t
a
t
i
o
n
a
l

K
i
t

.
.
.
.
.
S
u
m
a
s
a
.
.
.
d
 
S
i
x
 
W
e
e
k
 
P
r
o
g
r
a
m

G
r
a
d
e
 
P
o
u
r

si
c

D
E
V
E
L
O
P
M
E
N
T
,

1
.

D
e
v
e
l
o
p
 
a
n
 
a
w
a
r
e
n
e
s
s
 
o
f
 
p
r
o
p
e
r
 
h
e
a
l
t
h

h
a
b
i
t
s
 
a
n
d
 
a
n
-
 
a
p
p
r
e
c
i
a
t
i
o
n
 
o
f
 
t
h
e
i
r

i
m
p
o
r
t
a
n
c
e

D
e
v
e
l
o
p
 
a
n
 
a
w
a
r
e
n
e
s
s
 
o
f
 
t
h
e
 
n
e
e
d
s

a
n
d
 
f
e
e
l
i
n
g
s
 
o
f
 
o
t
h
e
r
s

3
.

R
e
c
o
g
n
i
s
e
 
t
h
e
 
r
o
l
e
 
o
f
 
t
h
e
 
i
n
d
i
v
i
d
u
a
l

i
n
 
g
r
o
u
p
 
a
c
t
i
v
i
t
i
e
s
 
a
n
d
 
t
h
e
 
i
n
d
i
v
i
d
u
a
l

n
e
e
d
 
t
o
 
f
u
n
c
t
i
o
n
 
a
s
 
a
 
m
e
m
b
e
r
 
o
f
 
a

g
r
o
u
p
.

4
.

T
o
 
e
n
c
o
u
r
a
g
e
 
c
h
i
l
d
r
e
n
 
t
o
 
t
a
k
e
 
p
r
i
d
e
 
i
n

t
h
e
i
r
 
o
w
n
 
e
f
f
o
r
t
s
 
b
y
 
d
i
s
p
l
a
y
i
n
g
 
t
h
e
i
r

w
o
r
k
 
i
n
 
t
h
e
 
c
l
a
s
s
r
o
o
m

A
C
A
D
E
N
n
 
E
N
R
I
C
H
M
E
N
T

1
,

S
.
R
.
A
.
 
R
e
a
d
i
n
g
 
L
a
b
o
r
a
t
o
r
y

2
.

T
o
r
c
h
b
e
a
r
e
r
 
L
i
b
r
a
r
y
 
I

3
.

S
t
u
d
y
 
o
f
 
l
o
c
a
l
 
a
n
d
 
s
t
a
t
e

g
o
v
e
r
n
m
e
n
t

4
.

M
a
p
 
S
t
u
d
y

5
.

L
o
g
 
B
o
o
k
 
o
n
 
W
e
e
k
l
y
 
T
r
i
p
s

6
.

T
r
a
n
s
p
o
r
t
a
t
i
o
n
 
U
n
i
t

7
.

N
u
t
r
t
A
d
o
n
 
U
n
i
t

f
i
l
m
 
s
t
r
i
p
 
o
n

t
y
p
e
s
 
o
f
 
f
o
o
d

a
.

g
r
o
u
p
 
a
c
t
i
v
i
t
y
 
i
n

p
r
e
p
a
r
i
n
g
 
b
r
e
a
k
f
a
s
t

b
.

c
o
o
k
i
n
g
 
b
r
e
a
k
f
a
s
t

S
.

S
c
i
e
n
c
e
 
U
n
i
t

a
,

d
i
s
c
u
s
s
i
o
n
 
o
f
 
b
o
d
y
 
c
e
l
l
s

w
i
t
h
 
s
l
i
d
e
s

b
.

p
l
a
n
t
 
l
i
f
e

9
.

G
e
o
g
r
a
p
h
y
 
U
n
i
t

a
.

M
o
v
i
e
s
 
E
 
d
o
c
u
m
e
n
t
a
r
y
 
o
f

E
u
r
o
p
e
a
n
 
t
r
i
p

b
.

E
u
r
o
p
e
a
n
 
e
d
u
c
a
t
i
o
n
a
l
 
s
t
u
d
y

1
0
.

L
i
s
t
e
n
i
n
g
 
t
o
 
C
l
a
s
s
i
c
a
l
 
m
u
s
i
c

1
1
.

C
r
e
a
t
i
v
e
a
c
t
i
n
g
 
O
f
 
s
t
o
r
i
e
s
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1
,

R
e
a
d
i
n
g
 
S
k
i
l
l
 
B
u
i
l
d
e
r
s

S
.

R
.
A
.
 
R
e
a
d
i
n
g
 
L
a
b
o
r
a
t
o
r
i
e
s

2
.

R
e
a
d
e
r
'
s
 
D
i
g
e
s
t

3
.

P
h
o
n
i
c
 
I
m
p
r
o
v
e
m
e
n
t
 
t
h
r
o
u
g
h

u
s
e
 
o
f
 
g
a
m
e
s

C
o
m
p
u
t
a
t
i
o
n
a
l
 
M
a
t
h
 
S
k
t
i
l
 
K
i
t

a
n
d
 
S
.
 
R
.
 
A
.
 
C
r
o
s
s
w
o
r
d

i
i
u
m
b
e
r
 
P
u
s
s
i
e
s

5
,

R
e
v
i
e
w
 
o
f
 
f
o
u
r
 
b
a
s
i
c

O
p
e
r
a
t
i
o
n
s
 
w
i
t
h
:

a
.

w
h
o
l
e
 
n
u
m
b
e
r
s

a
.

r
a
t
i
o
n
a
l
 
n
u
m
b
e
r
s

C
.

f
r
a
c
t
i
o
n
s

C
o
n
t
i
n
e
n
t
a
l
 
W
o
r
k
s
h
e
e
t
s

o
n

f
o
u
r
 
b
a
s
i
c
 
p
r
o
c
e
s
s
e
s

T
o
m
 
T
r
o
t
t
 
S
k
i
l
l
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Secolau Level

1. Program Enrollment Procedures

This year, so in the past, pupils in grades seven through

twelve, both public and parochial, were afforded the

opportunity to participate in Operation RISE,

Prior to the morning of registration, with few exceptions,

all participants came for their interviews with completed

registration, permission, and emergency forme which had

been provided by the main office of Operation RISE. Vith

the entire staff in attendance to coaduct interviews, and

with the prearranged groundwork done,, we were able to

afford greater time to discussion of any problems which

might arise. At a meeting before registration, all the

teacherftinterviewe..7e were instructed to trey to construct

the most meaningful program possible for each boy or girl

based on information which we had readily available that

had beau provided by their guidance counselors or teachers.

To facilitate matters, class offerings were divided into

two groupings: Instruction and Enrichment. Included in

the Instruction area were English, Reading, Math, Uistory,

Geography, Science, and 'a tutorial service in languages.

In the Enrichment area were Art, Crafts, Photography,

Drama, and Physical Education. In an attempt to get a

balinced schedule the interviewers set up a program prow

viding two Instruction courees and two Enrichment courses,

making sure that each pupil took physical education unless
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a physical incapability was evident. Although we tried to ad.

here quite strictly to this proceduge we were able to be flex/.

ble wherever possible..

Following our prepared plans, we felt the registration procedure

worked out to everyone's advantage, causing little confusion,

and making an organised impresaion on those who were inter.

viewing and those who were interviewed.

To complete our registration procedure, on the second day

everyone in the program went to the beach while skeleton crew

stayed at the school to schedule the classes to be ready to

function on the third day of the program.

Pro ram

a,

1. Emma

To make a healthful and stimulating experience by pro.

vidiug them with the facilities, equipment, activities,

and leadership which will contribute to their india

vidual needs and interests.

Migatma

(a) To provide each pupil with the skill, knowledge,
and understanding of the various sports activities.

(b) To develop an attitude of sportsmanship and fairplay.

(c) To stimulate a desire to develop physical fitness
throughout life.

(d) To encourage students to participate in a variety
of activities and not be just e spectator.

(e) To have fun.
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3. Methods

(a) Teaching the fundamental skills of softball(throving,
catching, base running, rules, etc.) which are Ow
dorporatod in competitive games.

(b) Teaching volleyball and soccer akin° on a onewtow
one basis with a followwup to team games.

(c) Stimulating students to achieve physical fitness
through the ease of progressivewendurance exercise,
and selfwtesting activities.

(d) Creating an atmosphere of informality to encourage
activity and participation, emphasising that one
should be an active doer, rather than a passive
observer.

4. $ ecial 1LLstftntjt_.._rearuction

(a) Using outdoor, nearby playgrounds as well as avallaw
ble physical equipment within the plant.

(b) Providing recreation equipment on field trips and
tours to be used during reat lunch periods.

b. Instruction

On the secondary level, while the areas of studies were di.

vided into two parts, academic and enrichment, the objectives

were quite the samewto create an atmoaphere which was both

remedial and social, recognising that while a stated remedial

need existed thore was also a need for social growth which

was covered by placing the pupil in a very flexible program

of informality through hie own efforts. This was often

gained by the subject teachers arranging field trips, prow

pets, or tours. To best describe the program and to see

these facets of each area, it seems necessary to list and

describe each as it functioned throughout the program.



Pur ose

To impress on students the value of art as a living,

vital form and expose the children to art materials that

they have not had the opportunity of using in the

ordinary school situation«

2. StiLtrcim,

(a) To teach pupils a variety of art techniques.

(b). To stimulate pupils to express their feelings
graphically.

(c) To put pupils in situations where they must work to«
gather and share equipment so they can learn to get

along together*

(d) To develop aesthetic sensitivity in pupils by ex*,
posing them to the week of wellwknown artists.

(e) To place pupils in situations where they must use
their imaginations.

3. Methods

(a) Drawing from nature.

(b) Using various art media: pencil, crayon, tempera,
construction paper, water color, colored ink, pastels,
blockpriating, oil crayons, and clay.

(c) Allowing students to blend colors.

(d) /Discussing composition elements: center of interests,
other objects pointing toward center, emphasis on

central idea,

4,

(a) Trips within: walking distance for sketching«

(b) Playing musts during art class to encourage relasa
tion and freedom of expression.



34.

GO

To meet the general needs of all pupils as well as special

needs of those with outstanding promise and aptitude,

keeping in mind that creative expression is for everyone.

0 0Latims,

(a) To provide a basis for expression by arousing the
pupil's interest.

(b) To stimulate the child by exposing him to a variety
of possibilities for expression and appreciation.

(c) To develop aesthetic taste in a child in selecting
a project.

(d) To develop skills in working with a project.

(e) To encourage group activities which will identify
the child with his social group and environment.

3. Methods

(a) Using craft sticks for baskets, wishing welts, jewel
boxes, letter and napkin holders, bird houses.

(b) Voodburning

(c) Making ashtrays from ceramic tile

(d) Making paper flowers

1102hate Ma hems

1. To instruct pupils in business emphasising mathematical

concepts and to demonstrate the importance of business

calculations for every day living.
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es Ma

Ob t ves

(a) To show that business and business math are not

restricted to business man but are integral parts

of everyone's daily life.

(b) To show that business "language" is a universal

language but known to all

3. M00948

(a) To dramatise learning through caoestype situations

such as remodeling a kitchen or taking advantage

of sales discounts.

(b) To emphasise the employment of reasoning in learning

rather than rote memory.

4. APS001.449411.2iInermAS.....191

(a) To hewn students present own problems to each other

for solving.

Mal
To aid the pupil to discover vow areas of knowledge and

experience in the field of the performing arts.

2. at411vite

(a) To discover the social and artistic needs and

abilities of the pupil.

(b) To encourage creative expression while at the sane

time teach damatic arts.

(c) To expose the pupil to varied types of theater.

(d) To bring the pupil to the realisation that the

theater =4 performing in it can be educational.
selfeatisfying, and funmall at the same time.
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meg (continued)

3. Mall

(a) Introducing the pupils to the stage itself and
exposing the art.

(b) Suggesting roles and presenting them to the group,
criticising constructively, and leading than to
see that:: improvement.

(c) Introducing all type of drama m classical, modern,
pantomine, improvisation, musical comedy, and
MIslapstick".

(d) Allowing the pupils to participate freely to their
own desireo.

Purpose

To develop independent thinking, res2onsibility as a

citizen, and interest and excitement in social studies;

to assist students who previously had little or no inter.

est in the history of their country.

2. catistlyeji

(a) To stimulate inquiry skills through research and
interpretation.

To develop attitudes for interest in lieteuing to
the issue, participating in discussions, and becoming
aware of the American heritage.

3. Methods

(a) Using the Dill of Rights for ease studies.

(b) Using the daily newspapers as a vehicle of history.

(c) Using maps as vital historical data.

(4) Using New York Times series of Audio visual programs
moment issues: "The Dar on Crime," "Water and
Air Pollution," "The History of Dissent," "Problems
of Cities," etc.
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History (continued)

4* astglgi.fteas of Inatructkon

(a) Salem: Peabody Museum, Witch, House of Seven Gables

(b) Gloucester: Uammond Museum

(c) Boston: J.F.K. Building, City Hall, State Rouse

(d) Medford: Craddock Muse, Medford, Rhetorical Society,
tour by Mr. Joseph Valeriani, Read of History Dept,
Medford (Mesa.) High School.

Mathematics

1. plum

To increase the pupil's awareness of the importance of

mathematics in today's computerooriented society, to

provide an opportunity to see mathematics in action, and

to create an active interest in mathematics as a personal

need*

2* Objectives

(a) To review some basic mathematical procedures, develop
ability to study independently, and change attitudes
toward mathematics by using a machlneworiented
approach.

(b) To introduce the desk calculator as a tool in
problem solving.

(c) To develop logical thinking patterns and be able tee
formalize these thoughts into flow diagrams and
computer programs.

(d) To learn a simple program language (TEICOMP),

(e) To see computers at work and develop an appreciation
for the speed, capacity, and limitations of a large
computer



Mathematics (continued)

3* Ntith911.1

(a)

38*

Using an integrated offering of classroom instruction*
work on calculators, and field trips.

(b) Relating work to the pupil level orachievement and
grade level*

(c) Working out problems with pencil and paper and then
adopting them to machines to see flow diagrams,
calculations, and computer solving.

(d) Using machines in computer class: PC 1421 Monroe
Calculator, Programme 101 Olivetti m Underwood
Computers, ASR 33 Teletype Machine.

4. Special Areas of Instruct oz

(a) Films: "Donald in Mathemagic Land." "Newton's
World," "A Function is a Mapping".

(b)

(c)

(d)

(e)

()

Pit'hy

Museum of Science

John Hancock Life /neurance

Logan International Airport: Northeast Airlines*

Massachusetts General Hospital

Bolt, Beranek, and Newman

1* Purpose

To introduce the basics of photography and to expose

students to the visual communications aspects through the

use of photography,

Ob actives

(a) To teach how to use lighting, angles, and subjects*

(b) To develop creativAty in photography.

(c) To demonstrate to students that a picture is worth
a thousand word..
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Photography (continued)

3. Methods

(a) Giving classroom lectures, planning intelligent

pictures.

(b) "Posing" for candid shots.

(a) Finding subjects

(d) Introducing lighting and exposure

4. Special Areas of instruction

(a) Providing youngsters with Instamatic cameras to
actually take their own photos.

(b) Visiting the Boston Globe to actually see photography
fn use*

Remedial Read',

1. Purpose

To rind out through diagnosis and evaluation the strength

and weaknesses of pupils' reading abilities.

2. Object

(0 To create an awareness of the importance of reading

in general*

(b) To motivate the pupils to affect some change in

attitude toward reading.

3. Hathods

(a) Using individual die:7=90ton to locate strengths

and weaknesses.

(b) Using standardised tests for evaluation.

(c) Examining student assignments.

4. 1219.101LNEWIALIgteasAla

(a) Visiting libraries for exploration of reading.
(b) Reading daily papers for comprehension and enjoyment.



1. Purpose

To develop minimum skills in usage and to cultivate a more

positive attitude toward the English language in general,

in the areas of both prose and poetry*

2* Objectives

(a)

(b)

(c)

(d)

To do remedial and experimental work in composttion.

To develop an awareness of newspaper techniques.

To develcp skill in grammar, spelling, and vocabulary.

To develop an appreciation for an interpretation of
literature.

3. Methods

(a) Using local newspapers to recognise "code words" in
headlines, writing original headlines, supplying
"gaglines" for comic strips, studying political car
tootle, and recognising metaphorical language in
'sports stories.

(b) Using "most misspelled" words as guide for spelling
problems.

(c) Using vocabulary lists for word study*

(d)axeminineliterature to provoke imagination, to promote
speaking and listening skills, to see the basic
values in society.

121911LAM1224instuctioB1.....

(a) Keeping personal inventory sheet ou student's
background.

(b) Taking field trip to Boston Globe.

(c) Stimulating submission articles for Operation RISE
newspaper.

(d) DevelopAng a poetry anthology by students.
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1. To instill in the pupils a sense of wonder about the

universe and to heighten their appreciation of the every"

day marvels obervable by an inquiring eye.

2. 0121Lsct.......ives

(a) To help the pupils understand and appreciate the
scope of the physical universe and theories regarding
the formation of the solar systam.

(b) To help the pupils realize the basic mechanics of
genetics and evolution and the development of races.

(c) To analyse the fundamentals of learning theory and
the uniqueness and wurth of the individual.

3. Methods

(a) Giving classroom lectures.

(b) Showing 35tmn. film:trips and television (Apollo 11)

(c) Demonstrating blood typing, microbe counts, barmen
tation, heredity and taste.

4. Special Areas

(a) Taking field trip to Massachusetts General Hospital
to observe lab techniques.

Wcial Education

1. Purpose

To meet the needs of individual pupils enrolled in the

program.

2. ObJectives

(a) To center curriculum around reading, writing, and
arithmetic.

(b) To improve basic skills.
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pecial Education (continued)

3. Methods

(a) Concentrating on phonics and spelling to increase

teading and vocabulary of each students

(b) Using role playing to increase power of concentration.

(c) Usieg group work when possible to establish social

attitudes.

4. algiALIEgalmatAaluEstion

(a) Allowing pupils to create and carry through a

situations, ie., giving a party where pupil is re*

sponsible for everything.

c, Services

Social

1. ?Mat
(a) To serve effectively as a liaison between the home

and the program.

(b) To help each student, as an individual social being,

to understand his own strength, weaknesses, apti.0

tudes, and special needs, so that he will reach his

maximum growth and potential.

(c) To assist students in personal adjustments to envir*

onment and peers.

2. Objectives

(a) To establish and maintain communication between the

school and the parents so that they might work tow

gether toward common goals in tLe development of the

children.

(b) To assist and cooperate with the teaching staff and

the administration.

(c) To supply pertinent information to professional, per*

eons who are involved in helping certain students

make successful personal and social adjustments,
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2. tasEtly22 (continued)

(d) To implement a testing program that will indicate
any attitudinal changes in the participants of
Operation RISE.

(e) To suggest curriculum changes within the framework of
the program which might help to transfer negative
attitudes in relation to authoritarian figures and
cultural concepts.

3. Methods

(a) Gathering data on each student through research in
areas of environmental informatitin. academic strength,
social Lewis, and personal aspirations.

(b) Interviewing atudents and assisting them in their
efforts to understand themselves, develop confidence
in their own abilities and establish realistic
social and vocational goals.

(c) Placing of students in courses geared to their needs
and potential, with changes possible whenever
necessary.

(d) Sending a letter to the parents of the students, in«
forming them that social workers were available for
consultation.

(e) Conducting a follow-up on excessive absenteeism by
phone calls to the home, which often resulted in the
return to Operation RISE.

(f) Visiting homes whenever an individual child's problems
seemed to warrant this,

(g) Contacting social agencies or mental health clinics,
when necessary to gain a better understanding of
certain studentd social or emotional problems.

(h) Directing teachers in the initial administration of the
Gilmore Completion Test and the Osgood Semantic
Differential Teat.

(i) Administering the initial test to absentees and late
registrants, and the entire final tests to all
participants.

(j) Interpreting and scoring these tests and charting
the attitudinal changes in participants, between the
initial and final testing periods in RISE..

I \
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1. 211:221N2

To provide the individual health needs of the pupilo,

provide health education and to establish direct Gommuni-

cation between pupils, teachers, guidance counstlore, and

medical personnel.

2. gt2SAYSE

(a) To determine, through conference with students and

parents, medical and emotional problems of individual

students, so as to assist the handicapped child with
his adjustment in the world about him. To inform
parents and teachers of the availability of health

and medical resources.

(b) To establish through teaching, good health habits
and to help the student to recognize individual prow.
blems so that he mey be better equipped to assume
responsibility for his own health and well being.

(c) To inform teachers of individual health problems so
they may adjust curriculum of certain students as
needed. To refer students to guidance.

(d) To care for all ill and injured students. To notify
parents of injury and illness and provide transpor..
tation if necessary. To discover cause of accidents
and to evaluate same so as to prevedtreoccurrences.

Lunch Prog rara

1. Purpose

To provide pupils enrolled in the program with a nutritious

meal, to teach the basic social graces, to allow pupils to

eat and interact with others in a very informal

environment.
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kiggh.gnamam (continued)

2. gligstives

(a) To have each pupil become an individual.

(b) To have each pupil realize the need of nutrition as

aeadtfaity of life.

3. Methods

(a) having each pupil secure his own meal from a

cafeteria line.

(b) Allowing him to eat in complete freedom, responsible

for his actions to himself and his group.

(c) Having each pupil have complete care for the dila*

posal of his utensils after lunch.

d. Enrichment

1. Purpose

To provide a variety of stimulating trips in order to

create in the pupils an awareness of our historical

sites and her tage to those who are less fortunate or

unable to visit these historical and educational sites;

to enable the pupil to meet society more efficiently

and effectively from the knowledge derived from field

trips.

2. Objectives

(a) To foster an appreciation of the hardships endured

by cur forefathers through a field trip to Mayflower

II and the Plimouth Plantation.

(b) To develop a sense of pride in our country's

heritage.

(c) To develop an awareness of the role the U.S.S.

maesechusetts, a ship of the liner, is manned and

the role it played in the protection for the
freedom of our country during World War /Z.
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d. Enrichment (continued)

(d) To acquaint the pupils with the wcrking of an
aquarium.

(e) To develop a sense of socialization and
cooperation with each during all Operation
RISE outings.

(2) To enjoy the sites around Boston Harbor on a
supervised cruise.

3. Methods

(0' Placing pupils in groups of forty pupils with
proper and adequate supervision.

(6) Sending out tours which have been previously
educated to the event.

(c) Preparing boxed lunches and milk which allow the
pupils to view their trips witheut having to
report back.
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VII,' TESTING

A. .9.11991kEta

1. To measure the degree to which the children participating

in "Operation Rise" possessed attitudes wluch weee negative

toward authoritarian figures (parents, teachers, police) and

~opt* that relate to education and culture. It was felt

tat, if the source of such itttitudes could be discovered,
the staff could direct the program in such a way as to trans-

fer those negative attitudes to positive attitudes.

2. To determine is what opecific areas of education a student had

the greatest degree of difficulty and to use this information

as a guideline for subject matter to be covered by the remedqa

teacher.

3. To determine what the children participating in "Operation

Rise" cleared to achieve by their attendance.

4. To determine periodically what progress was being made toward

achieving the above objectives.

13. Whod

1, Pal.fall

During the first week of "Operation Rise", two questionnaires

were administered to every student taking part in the operation.

The first part of the questionnaire was a modified version of

the Osgood Semantic Differential Test. For program purposes,

four concepts were selected; I am, The Principal is, Reading

is, and School is. The second part, derived from the Gilmore

Sentence Completion Test, consisted of eight concepts, to which

the children were to respond, namely, Mother, Teacher, Police -

man, Father, Learning, Studying, College, and Museums. In

both questionnaires, a degree of favorable or unfavorable

responses was recorded.
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1. Test Part I (continued)

These tests had been administered in Operation Rise of 1966,

1967, and 1968, and were found to be effective in determining

attitudinal changes. nis test presented four concepts, to be

evaluated by rating each given concept on a scale between a

pair of adjective antonyms. For example:

Sports are
GOOD - LAD

IMMO OMNI

The child was directed to indicate how he thought the sentem-e

would be best completed, by placing an "X" somewhere between

"good" and 'bad" to indicate to what extent he thought of

sports as being good or bad. An "X" could be made in the

*piddle place if the child felt that sports are not good or

bad, or if he felt that calling sports good or bad does not

make sense. In the latter case he was required to cimple his

"X". There were ten pairs of adjective antonyms beneath each

concept. The active/passive azis on the scale and the votency

factor were used only as reference points and the concentration

was on the evaluative questions. The following scoring system

was used in the analysis:

All evaluative questions could be maeten as either

evaluative plus (Favorable) or evaluative minus

(unfavorable); on either silo of the axis, the

respondent could be awarded 3, 2, or 1 points;

thus, on eacig questionnaire the evaluative plus

answers were totaled and the evaluative minus

answers were totaled, then the minus answers

were totaled, then the minus were subtracted

from the plus to get a total evaluation score for

the question. A random sampling o: 40 questionnaires

from each school were scored for each question.

These were plotted on graphs.
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2. Te t Part II

On the open Gad section Part II of the questionnaire, the

responses were judged as follows:

A scaling oysters was developed running from -5 to
+5. When the respondent reacted positively to the
word or phrase in question, he t4as awarded a cer-
tain number of points nu the + scale depending
upon the degree of positive feeling expressed. For
example, question number three was "A policeman
is a man who..." If the respondent wrote "I admire
and respect and feel that he protects and defends us,"
he would receive a +5. If the respondent wrote "who
helps us cross the street," this would warrant a +3
since this aspect of help, and a certain closeness
was indicated. A+1 was awarded when the respondent
merely mentioned the function of the policeman with
no + or reaction. Zeru was awarded when the
respondent indicated both a positive mad a negative
point of view, e.g. "help us cross the street, but
is a grouch." The minus scale was used like the
positive scale. If the respondent wrote "I hate be
cause he is a cruel person." He would csk awarded a

The rest of the scale would indicate th4y, degree:
of negative attitude up to zero. The minus numbers
were then added and subtracted from the sum of the plus
numbers. An average score was then determined icr
each question.

3. Retest

The same tests Part I and Part II were administered during

the last week of the program, using the same scoring system

and the same sample.

C. Test Results

1. Part

It was hoped that the use of the ewe instrumc-52t for both

tests would give an accurate measure of the degree of attit-

udinal chartge. The scores achieved by the students on this

test have been represented on graphs (by question, school

and level for both administration) which will be found

following this chapter. Following is a breakdown of those

results.
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1. Part I (continued)

a. I am

On the first administration the scores on this question were
relatively high at both levels* The scow,e of the Secondary
respondents was 16.0. The scores rt the Elementary respond
ents were: the Osgood 19.28 and the Columbus 14.85,

On the second administration the score of the Secondary
respondents was U.73. The scores of the Elementary respond-
ents were: the Osgood 22.18 and the Columbus 16.18.

b. The Prineipal Is

On the fast administration of the test, the Secondary
respondents scored 8.63. The Elementary respondents scored:
the Osgood 18.13, and the Columbus 12.65.

On the second administration of the test, the Secondary
respondents scored 21.35 and the Elementary respondents
scored: the Osgood 21.35, and the Columbus 8.A.

c. Reading i

On the first administration of the test, the Secondary
respondents scored 14.55, tr:d the Elementary respondents
scored: the Osgood 13.7e,and the Columbus 16.10.

Oa the aecond administration of the test, the Secondary
respondents scored 16.63 and the Elementary respondents
scored: the Osgood 14.48 and the Columbus 14.70

d. School Is

On the first administration of the test, the Secondary
respondents scored 8.10. The Elementary respondents
scored: the Osgood 10.95,and the Columbus 11.03.

Cu the second administration of the test, the Secondary
reapcadents scored 14.73 and the Elementary respondents
scored: the Osgood 12.93 and the Columbus 11.50.

2. Part II

Part II of the questionnaire was administered during the first

week of the program and repeated during the last week of the prow

gram. Once again, it was hoped that by using the same instrument

for both tests that an accurate measure of the degrees of attitude
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2. Fart II (continued

change could be made. The bar graphs following thins chapter

represent the average scores achieved by the students.

Following is a breakuown of these results:

a. Mother

On the first administration of the test, the Secondary

respondents scored 2.20. The Elemeitary respondents scored:

the Osgood 2.83, and the Columbus 3.20

On the second administration of the test, the Secondary

respondents scored 3.20, and the Elementary respondents

scored: the OugoJe 3.45 and the Columbus 3.05.

b, Teachers

On the first administration of the test, the Secondary

respondents scored 1.08, and the Elementary respondents

scored: the Osgood 1.48, and the Columbus 1.65.

On the second administration of the test, the Secondary

respondents scored 1.83 and the Elementary respondents

scored: the Osgood 2,88 and the Columbus 1.13.

c. Policeman

On the first administration of the test, the Secondary re-

spondents scored 1.28, and the Elementary respondentn

scored: the Osgood 1.88 and the Columbus 1.88.

On the second administration of the test, the Secondary

scored 2.15 and the Elementary respondents scored: the

Osgoof 2.98 and the Columbus 1.43.

d. Father

On the first administration of the test, the Secondary re..

spondsnts scored 1.85, and the Elementary respondents scored:

the Osgood 2.43, and the Columbus 7.50.

On the second administration of the test, the Secondary re.-

spondents scored 2.63, and the elementary respondents scored:

the Osgood 2.98 , and the ..;'__711nuthus 2.30.

e, Learnbla

On the first administration of the test, the Secondary re-

spondents scored 1.05, and the Elementary respondents scored:

the Osgood 1.18, and the Columbus 2.30.
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On the second administration of the test, the Secondary
respondents scored 1.73, and the Elementary respcndents
witored: the Osgood 1.93, and the Columbus 1.35.

On the first administration of the test, the Secondary
respondents scored .70, and the Elementary respondents
scored: the Osgood .65, and the Columbus 1.35.

On the second administration of the test, the Secondary
respondents scored 1.63, and the Elementary respondents
scored: the Osgood 1.55, and the Columbus .95.

Colleae

On the .%rst administration of the test, the Secondary
respondents scored 1,45, and the Elementary respondents
scored: the Osgood 1.05, and the Columbus 2.48.

On the second administration of the test, the Secondary
respondents scored 2.13, and the Elementary respondents
scored! the Osgood 1.60, and the Columbus 2035.

h. Museums

On the first administration of the test, the Secondary
respondents scored 1.70, and the Elementary respondents

scored: the Osgood 1.53, and the Columbus 2.25.

On the second administration of the tee t, the Secondary
respondents scored 2.18, and the Elementary respondents

scot d: the Osgood 2.10, anJ the Columbus 2.10.
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giimBEELEMAPIli

a. Part I - Columbus Center

1. I Am

Growth in self - concept Le indicated. The smaller

classes in this program provide for more personal

attention which these children seem to desire and

require for maturity.

2. Principal is

The change in attitude does not reflect a valid

change. The children had difficulty with thby part,

verbally expressing confusion over the "concept" of

principal. As such, they identified with pr Lncipale

wfth whom they had interacted during the school year.

Considering the fact that few discipline problems

occured during this program, the change in attitude

can not realistically be correlated with any nega.,

Live interaction of student and coordinator in RISE.

3, Reading is

The drop is not significant. In testing, it was

found that many of the paired adjectives (ugly-

beautiful) were not identified by the children with

the process of reading. As a result, responses fell

in the center, thereby expressing no opinion and, in

effect, louering the scores.
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4. School

A positive attitudinal change is reflected, in

part due to the more personal and positive class

experiences in RISE.

b. Part II Columbus Center

1. Mother

A positive attitude towards "mother" is evident in both

trials. The drop is no significant, therefore,

indicating a stable attitude.

2, Teacher

The change in attitude here is inconsistent with the

riqe in attitude towards school in Part I. In the

second testing, the children tended to respond to

concepts in terms of function (ie. a teacher is a

person who teaches) Point value for such a response

is lees than that given to responses which manifested

more careful thought and reflection. As such, the

average score drnpped considerably.

3. Policeman

The change in attitude could not be controlled in this

program. Outside experiences are intervening variables

which cannot be totally eliminated from the child's

attitudinal framework.
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b. Part II: Columbus Center (gontlued.)

4. Father

The drop in attitude, although not significant, is ex»

plained b:f the fact that several children in the popu

lation used expressed more magative feelings concerning

parental eeparattott on the second testing. Although is

is not shown on the graph, this seems to strongly in»

dicate a more realistic appraisal of the family milieu

and a decrease in self»deception by the children.

5. Learning_kadyina

Both these concepts dropped significantly in the second

testing. The feelings :reflected here seem to be pro»

laztions of attitudes carried over from the regular

school year. They remain positive but were low in both

testings.

6. Col_ LIKE

No significant attitudinal change is evident. As such,

the children project a stable, positive attitude towards

higher education.

7. MUOOLTA

As in the abo 3 item, this test reflects a stable,

positive attitude toward forms of enrichment, be they

educational or cultural in nature.



c. Part X Oqz2oc iSs212/.

1. I am

In both the first and second administration of the test,

the concept "I am" scored high. At a glance, the first

score would seem inconsistent when compared with the

educational performance and social experiences of indi-

vidual youngsters during the regular school year.

Generally, the underachiever, the repeater, and the

emotionally handicapped youngster lacks confidence in his

abilities which necessarily affects his self-image to

some degree. With this in mind, it is felt that many of

the respondents were "test-conscious" and responded in

a manner is which they felt their teachers would like

thou to. Others perhaps were inclined to project an

image of themselves based on fantasy rather than fact.

The 2.90 point increase in the second administration at

the Osgood, however, is certainly consistent with the

objectives of the program, namely, attitudinal change

through increased personal relationship with the students.

2. Principal is

The respondents at the Osgood gave initial better than

average positive reaction to the principal. This score

was improved on in the second testing due mainly to the

accesibility, visibility, and rapport established between

Principal (Coordinator) and student.
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3. Reading. is

The evaluation of reading increased .70 at the Osgood

School. This was a result of the romedial reading pro-

gram and the efforts of the classrocco1fiehers4 Some of

the children lost their fear oflteadinikmando4WWWW4La

more positive attitude toward the subject.

4. School is

The responses to the concepts "sehool 4.e" in the-B*0DM

administration of the Osgood Semantic locreaeed by 1.98

points at the Osgood School. This would be experted-in

view of the objectives of the program sad th mefts_by

which these objectivee were accomplished. In tha-peril*

liminary test the students apparently measured. saw'

in terms of the structweed school system whereas-RISE,

this year, gave some freedom and emphasis to field,trips

Informality was the key and the ratio of teacher .to,puPil

in the academic area provided ideal situations-to limit

the pattern of "regular school" to a minimum.

Part I I asalmaags

I. kiother -Father

An analysis of-the responses to the comeepts "mother is"

and "father is" revealed mother more Asa helping4-proi.

teetive person-as opposed to father who was perceived-as

the breadwinner of the family. Ninety percent (90%)-of

the respondents considered father as the wimber vho

"worked all day", "brought home money", etc.- NOthar_on



the other hand, was perceived as the one who "took care of

you when you're sick", "fed and clothed you", etc.

2. Teachers

The highly positive reaction to teachers in the final

administration of the test was the result of the increased

individual attention the teacher was able to give each

youngster. The reduced teacher-pupil ratio allowed the

teacher to achieve this attitudinal change. The conception

of the teacher changed from disciplinarian to helper. In

the second administration sixty percent (60%) of the re-

sponses considered the teacher as "the person who helps me."

3. Policeman

A. discussion of a policeman by the teacher perhaps broad-

ened the youngster's perspective of the policeman in

general and his role in the community. Whereas the majority

of respondents in the first administration thought of police-

man merely as "catching robbers", "keeping banks safe", etc.,

the responses in the final test focused increasingly on the

"helping" role.

4. IteasttU,

At the Osgood school, the conception of learning rose in

the eyes of the respondents. This was because learning was

made a fun process for the children and nearly all of the

drudgery was taken out of the process. Also, the children

were allowed to pursue areas of study which interested them,

and this, of course, made learning all the more euciting.
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5. Studying

The majority of respondents did not correlate studying

with learning. Whereas learning was perceived as good,

necessary and sometimes fun, studying on the other hand

was considered as something you had to do over and above.

the school day. In summary, studying was not perceived

as part of the learning process but instead correlated

with homework, At the Osgood school the scores on the

second tests were over twice as high as the initial test.

This seems to demonstrate that "studying" was not as

"bad" as originally perceived.

6. Coileje

Classroom discussion on the role of college iu the

community presented no significant factor. Attitude

toward college showed only slight improvement over the

first test. It is probably a fact that college is too

far removed from their present environment to cause much

interest or a favorable or unfavorable attitude.

7. Museums

The responses in the second administration were more

varied and imaginative than when administered during the

first week. Obviously, the museum tour left a lasting

impression,



Seconlaa Level

a. PJ

The final test results showed a considerable Increase in

positive attltudes, in comparison with the initial test.

The greatest improvement was in the evaluation of the

principal. The concept of school showed a very simile,

leant improvement. also.

The scores in the first administration showed the

selfconcept to be high which is not consistent with

the self-image of most disadvantaged children. Since

many have been in the program for tvo years or more

they have previously improved their self-image. In

the final test the students retained their highly

positive selfcuncept because of the small group

activities and learning situations and an excellent

course in drama in which individual development and

self- expression reinforced their sense of self-worth.

The results were an improvement of .90 toward a more

positive image.

24

In the first administration of the test the respond-

ems' concept of the principal shnued a limited de

gree of acceptance, and the score was the second

Lowest in Part I. Many of the responses indicated

the students' feelings toward the principal in the



Secondary Level

a. Part IlCoatinued)

traditional school situation, a person of high

authority and mainly a disciplinarian. The final

tart showed a remarkable change toward positive

acceptance mid appreciation of the principal, for

now the program coordinator was considered as the

principal. During the Operation RISE Program, the

respondents gained a new i4eight into the role of the

princital, oweaczdinator, whom they had grown to

respect and accept.

The daily contact with all the students in academic

and social situations, brought the coordinator cloesr

to the children, as a friendly, bolt firm leader.

They responded favorably and their new impression of

this authoritarian figure caused scores to rise

positively 12.72 points in the final test.

3. al:Asa

There was a significant change in the evaluation of

reading in the second test amounting to a rise of

LOS points. Uith emphasis on reading in many con

tent aubject courses, especially in English and History

ant meaningful visits to school and public libraries,

as wen as formal remedial reading classes, the

children developed a more positive attitude toward

his subject, and the results were evident in the

final test.
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4. School

Highly positive attitudes toward school could be seen

in the results of the final test and it was a sharp

edtrast to the beginning score, which was the lowest

of all the corcepts in this part. Since many of the

impandents came to this program with negative attitudes

toward school, an essential objective was to present

school as an enjoyable, social, and proatable experience.

In this respect, a great deal of success was realized,

for the final score showed a significant rise of 6.63

points, second only to the improvement seen in the

evaluation of the rixotpals

b. Part II

In comparison with the results of the initial teat ac-

ministration, the final one showed impressive increase

in posit:me attitudes toward all concepts, especially

riiother and stuoying. Studying rated the lowest score

and /earning the second lowest score in the first ad.

ministration of Part II. In the final test both showed

a rise in positive attitudes, and the concept of study-

ing -eflected an unusually high improvement.

1. Mother

In the first and final administrations the score for

mother exceeded all the other concepts. This cow.

cept shoved the greatest improvement in the test
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b. Part // 1Continuell

at the end of the program. The gain was 1. toward

the positive. In both situations the children in.

dicated a natural appreciation of, and affection for,

their mother, and rated them very highly.

2. Teacher

The rating of the teacher oose .75 points in positive

attitudes administration of the test. Tn the first

test, many respondents indicated negative feelings

toward the teacher, as strictly an authoritarian

figure. In the final test, :.here was a significant

change. Respondents reflected the new image of the

teacher which had been created in the program, where

students met in small groups with ideal teacher -

pupil ratio. Teachers became friends and helpers

interested in each individual's personal strengths

add weaknesses, as they motivated students to explore

new areas cf learning and culture. Successfully

realizing one of the main objectives of the program,

the teachers brought about groat attitudinal changes

in the students, which were evident in the final

taut ,

3. Tabu la=

Many of the respondents indicated negative attitudes

towards the policeman and tie scores were low in the

initial test. Few urderstood, or appreciated the

role of the policeman in the community. However,
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during the program, through class discussions of

current events based on the daily reading of the

newspaper, the importance of the vticeman as a

peace officer was emphasized. A rise in positive

.attitudes amounting to 4b7 points, was indicated in

the final test.

4. Father

The awre for this concept was comparatively high in

the first test and it remained so to the final test,

showing a rise of .78 Points. Many respondents were

generally positive in theil feelings for their

fathers, and some from foster homes gave very fays

orable descriptions of their "fathers". Since

Parente were conscantly invited to activities in

the program, the students began to associate them

witL this team of teachers whom they were learning

to appreciate. It is assumed that participation

in the program, served to strengthcn the positive

feelings for parents in the home situation. This

seemed to be reflected in the final test.

5. jwartin

In the first test learning, like studying was rated

very low, and just as the studying score rose, so

learning improved toward the positive, with an

increase of 463 points. The informal structure of

the academic courses in Operation RISE brought
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ElEtAgAggalatga

about the realization that learning can be exciting

and challenging. Since students were generally free

to choose their own courses, they were involved wish

subject mutter that appealed to them and related field

trips stimulated motivation. The change of attitude

was obvious in the final test.

6. aRglitS

Raspondents answers indicated that studying was

interpreted to mean school assignments, and in the

first test, it was clear that the children were

negative in their attitudes toward this type of

studying. The rating of this concept was thc lowest

and most negative in the teat. At the end of the

program of interesting and meaningful activities, in

eluding independent and group study, the respondents

became more positive in their concept of studying. It

was no lonf:Ae the "boring" procedure experienced tn

the traditional school situation. This leaning tow

ward a more positive attitude was shown in a rise of

.93 points, but studying consistently remained at the

most negative end of the scale in Part

7. gollVAP

In the first administration of the teat respondents

showed negative attitudes towards college and a

limited understanding of the purpose of higher

education. During the program, contact with teachers,
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0 Egss_Likgleasa

aides who were students from various colleges, re-

sulted in a more realistic understanding of college

life. These experiences brought about a more L2asitive

increase of .68 points, on the scale for the concept

of college.

8. The Museums

The scre of responses to the concept of museums

was higher in the fiaal test than in the initial

administration. Tnere was a rise of .48 points. It

would appear that the many field trips to various

museums and the teachers' anticipation and interpre

tation of these cultural activities, influenced the

moze positive reactions found in the final test.
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D. GENERAL ANALYSIS

1. Secondary Lev 1

Since the attitudes of the students, observed in directed

:Interviews, proved to be consiJtent with thoso shown on the

Osgood Semantic Differential Tests, (Part I) and the

Gilmore Sentence Completion Tests, (Part II), it was de-

cided that these tests would serve es instruments of

measurement of attitudinal changes in this program. In the

first test administrations, students seemed to be brief in

their respcnses, and in the completion of statements. This

may have been due to their cultural and academic limita-

tions. After having enjoyed the enlightening and enriching

experiences offered in the Operation RISE, they seem to

have emerged better informed about, and more appreciative

of the concepts presented in the tests. Their responses

were definitely more positive in the final tests.

2. Elementary Level- Part I

Attitude changes here are not consistent i.e. when comparft

ins school with reading and principal. In testing, it was

found that increased comprehension of the ranking concept

on the second trial resulted in a decreased tendency to

respond in extremes (as in ilthe first trial). Consequently,

although the second testing may ind-!sate a more realistic

appraisal of the variables, the numerical averages, of

necisstv, are lower. In conclusion, this inconsistency
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2. UleTgam Level Part I (continued)

attests to the belief chat these results ere rot valid

indicators of attitudinal change.

Elementary Level - Part II

In reviewing the responses given, it appears that most

attitudes remained stable and positive. In the testing, it

was found that the children did, however, have difficulty

in expressing themselves on paper. Consequently, answers

tended to be monolithic. The children's attitude to the

test itself was very immature and taken with little en-

thusiasm, especially the second time. Finally, the time

interval between first and second testing is not long

enough to significantly effect a change Ix. those attitudes

which have been so strongly socialized into the children

previous to the onset of this program.



69.

VIII IMRIUMNUEOPS

A. NOBE2222.91202

Progress reports for each studeut were handed in by the teachers

at the end of each week. Each one had a place for observation, ob-

jective, and reuarks. Besides these, a master s` fcr all

notations on the progress of all those who attended was kept. In

addition, an individual progress sheet ca everyone was duplicated

at the end of the program.

At the outset of the program, guidance counselors and principals

were contacted to send their estimate of the strengths and weak-

nesses of the individuals. All data was kept in folders to which

all personnel had access. Guidance and social workers pointed up

the data which was necessary for effective programming. All

detilities were noted, and there were attempts to improve and to

attack the problems in novel ways.

The observation and judgment of professional teachers were incluoed

on these reports which added to their effectiveness. These charts

were worked on throughout the program and gave a complete delineation

of each pupil's progress.

B. Folders

All of the data collected appeared in the folders. One copy

of the composite progress of each child has been made to be sent

to his respective school. Included in the folders were:
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Social worker's comments,

Registration acceptance slip,

Registration form,

Nurses' report,

A.A.U. rhysical Fitness Test,

Teacher's weekly evaluation,

Attitudinal questionnaire, Part : and Part

Case Studies and teat results were included in the folders

Of children given special attention, as well as ouestanding

or pertinent class work.

These folders will be kept on file for three years and will

be available on request for interested teachers, guidance

counselors and principals
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22ecial Education

The Special Class was composed of 13 educable, retarded children of

various chronological and mental age abilities. A program of instruction and

recreation was planned to fit the needs and abilities of each dhild.

Each child recei,ed individual instruction in the academic subjects at

his level. The following is a sampling of some of the areas 01 academic work

which were covered.

In Arithmetic, one child wee learning to count objects up to 20, while

some of the other children were being taught addition and subtraction facts.

One girl had already mastered the multiplication facts and was given instruct-»

ion in short division facts. The children were also provided with activities

dealing with Time, Money, and Measurement.

In Handwriting, some of the children were given practice in printing,

while others were now capable of learning cursive writing.

Language work concerned itself with the building of the speaking vocabul

airy, listening vocabulary, and writing vocabulary. Activities included in

formal discussions on behavior in the class, lunch room and on Field Tripe,

eiscussions of news events such as Apollo 11 Moon Shot, and discussions of

some stories which had been read. The caildren also wrote short reports about

the Field Trips, Friendly Letters, and Thank.You Notes. Thus the children

were given the opportunity to develop their ability to express their Veae

clearly and intelligently.

Each day the children participated in a variety of singing and dancing

activities. The sang Folk Songs and Patriotic Songs. A few Folk Dances and

Square Dancing were taught to the Children* These activities attempted to

develop In them a senso of enjoyment and apVreciation of good music.
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The most unique part of the program is that is provided the children with

opportunities for wide... experiences with normal children. The class was

divided into groups. These groups would participate in Physical Education,

Arts and Crafts, and Field Trips with either Grades 2, 3* 5, or 6. This inm

tegration with normal children was the most enjoyable and rewarding part of

the program for the children. It helped to develop their self confidence and

to assist them in getting along with peer groups. They learned to work tom

gether cooperatively with other individuals and in groups.
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TO:

MEDFORD PUBLIC SCHOOLS
MEDFORD, MASSACHUSETTS

Parente of pupils nominated for Operation RISE

FROM: Mr. Richard D. Fusco, Project Director, Operation RISE

Your child has been nominated by his, or her, teachers for participation
in Operation RISE, This is a free program toeginning on June 30 and
extending 5 days a week through August 8. The hours each day are from
8:00 a.m. to 1:00 p.m. It includes supervised recreation, field trips
to places of historical, cultural, and general interest; and informal
education together with small group tutoring.

There is no charge for activities or transportation, and daily lunches
are free. This program is subsidized by federal funds.

Children often look upon school as dull and uninteresting, but in
Operation RISE, there is an opportunity for them to find it exciting
and rewarding.

If you wish to have your child register in this program, kindly com-
plete and sign the tearoff below, and have it returned to the
Superintendent's Office at the high school. Failure to do so immediately
will result in the child's name being dropped from our nomination lists.

41.111111

Please circle one of the following:
plan

I to register my child in Operation RI, SE.
or do not

plan

Child's name

(last)

Address
...111111.010M.ISENNWIINIMMI11.01.1011MIN1111101111111101101111111MIIIMPIMIOPMIMMIMEMBOM

Telephone

(first)
4.1

School NOW Attending

Grade (Promoted to)

Parent's signature

OIMMINO1111101110.011M.NIIMM.MIMMIMOINIMO.



MEDFORD PUBLIC SCHOOLS
Medford, Massachusetts
Special Projects Office

Dear Parent:

Your child (children),

June 20, 1969

to participate in the summer program of

Registration will take place on Monday,
Medford High School Cafeteria.

Time: A.M.

has been selected
the Operation RISE Project.

June 30, 1969 at the

Enclosed you will find a field trip permission and emergency
telephone slip, and a registration form which MUST BE COMPLETED
PRIOR TO REGISTRATION. Please bring ALL COMPLETED FORMS WITH
YOU at time of reiiistraticn.

Please accompany your child (children) for registration.

If you wish to have your child participate in the summer program.
please notify this office, on or before Thursday, June 26, 1969.
(Telephone No. 395-1716)

Sincerely yours,

Richard D. Fusco
Project Director
Operation RISE



MEDFORD PUBLIC SCUCOLS
MEDFORD, MASSACHUSETTS
SPECIAL PROJECTS OFFICE

Field Trip Permission Slip

June 20, 1969

My child (children), , have my

permission to attend the recreational activities and field work ex-
periences involved in the Operation RISE Project beginning June 30, 1969,

and running thrrugh August 6, 1969.

These may include such activities as attending field trips by
bus both in the greater Boston area and other directions in remote
areas from Medford; engaging in sports such as swimming, baseball,

tennis, and other athletic activities; attending concerts, sporting
events, and other culturel interests.

Check One

Elementary (Gr. 1..6)
Parent's Signature Secondary (Gr. 6-12)

WM*

Emers2mx Telephone Slip

June 20, 1969

In case of any emergency during the school day, I may be reached
at the following telephone number

411100.M

Parent's Signature Secondary (Gr. 6.42)

Check One

Elementary (Gr. 144)



OPERATION RISE REGISTRATION FORM

PUPIL'S NAME: ADDRESS:

Telephone 1): Sex: Age: Date of Birth

Last Grade COMPLETED: School:

Has he or she ever repeated a grade? Yes

Father's Name: Address:

Father's Occupation: Living: Deceased

Mother's Name: Living: Deceased

Mother's Occupation: Address:

Pupil's Brother's:
NAME

.1111.411.

Pupil's Sister's

Enrolled in Operation RISE
AGE GRADE OCCUPATION YES NO

.111101..11...m.

01111.11

111.1IMMAINSIMIININ

-MO

11.11.../Mes

Ph sical Informati% Does your child:

al=111.0

a. Wear Glasses
b. Have a hearing problem
c. Have a speech problem
d. Have any other physical problems

EXPLAIN:

esionmaraffirmr 1111111=111111111r, lammilmIllrow.rniorrrowso~..1100.0111

Would any of the above physical restrictions hamper your child's full
participation in our recreation, field trips or educational problems?

yes. No

EXPLAIN:

.aoi.IoNNrmIINNNI.MIrrmorroameni.oarrrrwwprIiwrMnINI



BIaLEWITZE_EMI ( c on ' t)

Do you recommend special attention for your child because of physicil
problems?
Explain:

Child's Previous Experiences;

a. In Massachusetts

b. To other states LIST:

1.

c. To other Countries LIST:

TRAVEL:

1. 2. 3.

Cultural Experiences

Has your child visited or attended:

Museums Government centers
Zoozs Sporting Events
Art Galaries or Exhibits Historical Sites
Concerts Vacation Spots
Others--

411

0111111.111111111

List any special interest that your child has:

What would you hope that your child could gain in Operation RISE?

In what school subjects would you like to have your child receive
special attention?
1. 2. 3.

A considerable part of the emphasis in our program is to have the parents
participate as much as possible in our field trip activities. On what
days would you be available to participate in our program?

1111111MMI.11 Vlimilmmom



STANDARDS FOR A. A. U. PHYSICAL FITNESS TESTS
Events numbered 1 to 5 are required. Select one additional from numbers 6,7,8, 9.

SIX EVENTS ARE REQUIRED TO MAIN A CERTIFICATE

EOYS

Age group Age group Age groUrNETIFAIP- gegtolirliFiioup
REQUIRED EVENTS 6-7 yrs. 8-9 yrs. 10-11 yrs. 12-13 yrs 14-15 yrs 16-i8 yrs

0.101.P.M.

40 yds. 40 yds. 5Q yds. Go yds 100 yds 100 yds
SPRINTS 9 sec. 8 sec. f3 sec. 9 sec. 14 sec. 12 sec.

_____1....---------
1

-4 mile 2- mile

WALX AND RUN 5 min. 8 min.
344 Mile 1 mile _4 Miles 1* Miles
1 min. 11 min. 18 min. 15 min.__1

8 12 16 20 25 30
SIT-UPS times times times times times times

.._ w.
!Modified Modified Regular Regular Regular Regular

PULL-UPS 3 times 7 times E times 5 times 6 times 7 times
-......-4.

I 3 4 5 5 feet 6 7

STANDING BROAD JUMP feet feet feet 6 inches feet feet

...,................_

PUSH-UPS

MOOSE ANY ONE OF THESE EVENTS

Modified
rtlig:d irtag

Regular
RiPtges iliuilges

BASEBALL THROW 35 65
6firluairffference feet feet felt f1SY fM fee

CONTINUOUS HIKE 1 2 3 4 5 6
FOR DISTANCE miles miles miles miles miles miles

RUNNING HIGH JUMP es 3ig 2 feet 3 feet 3 feet 4
9 in. 3 in. 9 in.

foot
2 f feet

GIRLS

REQUIRED EVENTS

SPRINTS

WALK AND RUN

SIT-UPS

TULL-UPS,

STANDING BROAD JUMP

e group Age group
b-7 yrs. 8-9 yrs.

49",-ig8: 4 nig.

Age group
10 -11 yrs

50 yds.
9 sec.

u mile
5 min.

times
Widified
3 times

m e
8 min.

3
1
mile
min.

Age group
12-l3yrs.

Age group Age group
14-15 yrs. 16-1d yrs

6o yds.
10 sec.

1 mile
13 min.

100 yds.
17 sec.

1-- miles
19 min.

193 n18.

miles
17 min.

20
.4m9s
Modified
2

6 feet3 feet

CHOOSEANY ONE OFtHESE E

ties
Modified
7 times

4 feet

tics tIkes

Modified Modified
8 times times

g Teeth 5 feet

18
times

Modified
10

5 feet
inchep_

Modified Modified Modified Modified Modified Modified
?..4 timesPUSH-UPS 4 times 7 times __,9 times 10 tuigs_12.r

BASEBALL THROW (12 in. 20 30 40 fen fnt f122circumference Off. Ball feet feet feet
4 5

FOR
HIKE MIL Mile Mile Mile

foott.
FOR DISTANCE Mile Miie

foot
i f,..

2 ft. 2 ft. 3 feet 3 ft.
3 in.RUNNING HIGH JUMP in. o in. 9 in.
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MEDFORD PUBLIC SCHOOLS
MEDFORD, MASSACHUSETTS

MEMO

TO: All School Principals and School Guidance Counselors

FROM: Mr. Richard D. Fusco, Project Director, Operation RISE

DATE: May 7, 1969

It is vitally important that the children of Medford take
advantage of all the educational opportunities offered to them.
Unfortunately, our children often look upon school and education
as dull and uninteresting » anc because of this, they do not take
full advantage of these opportunities. This summer, the City of
Medford has available, the facilities to give these children a
very exciting educational program.

Beginning on June 30th and extending 5 days a week through
August 3th, we are offering a special summer program of supervised
recreation, field trips to places of historical, cultural and
general interest, and informal education. Everything is free,
including lunches. Because of limited funds and other regulations,
not all children can be accepted. Priority of acceptance will be
based on our determinat4on of those children who we think would
most benefit from such a program.

Essentially, 200 secondary school pupils, and 400 elementary
school pupils will be chosen from grades 1 through 12 of the Medford
public and parochial schools. These pupils will be selected in the
ratio of approximately four public school youngsters to every one
from parochial school approximating a total of 150 public to 50
parochial school children. Once selected, the children will partici
pate, equallysand without discrimination in each and every offering
made available to them during the six week period of operations.

It would be most helpful to us, if you would kindly list the
names, addresses, and telephone numbers of those persons who you
feel would most benefit from the above mentioned program. Kindly
submit your list to my office on or before Wednesday, May 28, 1969.

Please give each teacher one of the enclosed forms to fill out.
This will aid the staff in the selection of the most needy children.

Your cooperation on the above matter is very much appreciated.

Thank you.

Enclosures
jal

Richard D. Fusco
Project Director



MEDFORD PUBLIC SCHOOLS
MEDFORD, MASSACHUSETTS

May 16, 1969

I am happy to inform you that you have been selected
for the position of at a
salary of $ for Operation RISE being conducted by the
Medtcrd Public Schools this summer.

The project begins on Monday, June 30, 1969, and runs
through Friday, August 8, 1969. We feel that this program
offers a unique opportunity for all of those involved, staff
and students alike, to explore new areas of knowledge and
cultural experience which can both enhance the students' edu-
cational process and that of the members of the staff.

If for any reason you are unable to accept this position,
please notify me no later than Thursday, May 29, 1969.

All appointments are subject to School Committee approval.

Sincerely,

Richard D. Fusco
Project Director
Operation RISE

jai



MEIVORD PUPLIC SCHOOLS
Medford, Massachusetts

Operation RISE

MEMO
TO: Staff Members

FROM: Elementary Coordinator

DATE: June 23, 1969

RE: Staff Meeting

There will be a meeting of classroom teachers, tour

guides, and specialists, for purposes of orientation, on

Thursday, June 26 at 4 o'clock. The place will be Medford

High School, room 113 (first Floor opposite the guidance

offices).

Yours truly,

Jchn A. Spina
Elementary Coordinator



MEDFORD PUBLIC SCHOOLS
Medford, Massachusetts

Operation RISE

MEMO

TO: Teaching Staff

FROM: Elementary Coordinator

DATE: June 4, 1969

RE: Classroom Materials.

At present I am in the process of ordering materials
for our use in Operation RISE. If there are special materials
which you would like to use, please let me know, and I will
try to get them for you.

Since time is such an important factor iu ordering,
I would appreciate it if you make your desires known as soon
as possible. Please send any requests to me in care of the
Operation RISE Office, Medford High School.

May I take this opportunity to welcome you to our
staff. Shortly we will have our first meetina. The time and
place will be announced later.

Yours truly,

John A. Spina
Elementary Coordinator


