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STATISTICAL SUMMARY SHEET - CYCLE II

L. Interns

. Qualifying data for all schools-% of poverty? ~over 50%
. Congressional District Number? 1-11 (omit &

1. How many Interns started program? 1. 48
2. finished program? 2. 30
3. resigned? 3. 1.2
4, terminated? 4, b
5. Interns presently teaching or golng to teach (2 left Lo teach
in the school district they were trained? 5. 22 full time)
6. Interns going to teach in other districts? 6. 10
T. other occupations? 7. 1
8. Interns transferred? 8.
9., Interns graduated with Master's depreef 9. 20
~10. Interns that met State Certification° ‘ 10. 30
“11. Total number of male interns? ' 11. 27
12. ‘ , . female Interns? . 12. 21
3. White? | v 13. 20 '
o4, Negro? 14, ) ;
~15, ' Mexican-American? . 15, 2 !
16, g American-Indian? 16. 1
17. . Puerto-Rican? 17.
] . 18. other minorities ? 18.
1T, Team Leaders
| 1. How many Team Leaders started the program? 1. 12
2. completed program? 2. b (+2 replacements)
3. transferred? 3. 0 f
b, terminated? b, T (maternity leave)
5. -promoted? 5. 5
6. Team Leaders employed from local school agency? ©. 12
T outside? 7. 0)
8. T.L. presently teaching or golng to teach
in the school district they trained interns<%8. 5
9. As supervisors? 9. 5
10, T.L. going to teach in other school districts?
F 11. other occupatlions? 11, 4 (university faculty)
12. Total number of male Team leaders? 12. 5
13. female Team Leaders? 13. 9
14, Typical age of Team Ieaders? ‘ 14,7 "35-40
' III, University |
. 1. How many speclal courses designed for T.C.? 1. 11l
- 2. How many T.C. courses now open to general ;
P student body? 2. 5 j
3. How many University faculty participated 1n | ;
Teacher Corps training? 3. 15
4, Is the University going to submit a 4th
Cycle Teacher Corps Proposal? h. _yes |
| IV. School District -
1. Number of schools served by Teacher Corps? 1. 12 |
2. Elementary? . 2. 12
3. . Secondary? 3.
4, Number of urban schools served by T.C.? 4, 12
5. rural schools? 5.
6
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Program and ObJjectives

‘The principal objegtlve of the Teacher Corps program in Chicago
was the preparation of elementary teachers for the inner clty schools.
In keeping with the guidelines, the major phases of the school-

'10011680 program were speclfically designed to improve and enrich e

" education of the disadvantaged, and ﬁhrough school-communlty involve-
ﬁjmentiOT corpsmen hely children and parents articulate thelr needs.

’, The.obJectives set‘forth for the program vere as‘follows:

1. Mo develop an awareness énd gensitivity %o one's self as
a'teacher'of disadvantaged children.
2. To assist each intern in developing respect for the linner
city child as an individual, as he:progresses in growth and
- learning. |
| 3. To acquilre specializéd psychological and soclological lnsights
into the probiems and educational needs of disadvantaged children.
4.' To understand the cultural milieu in which the learner lives.
5. To develop an awareness of the need for parent and community
cooperation in developing desiréble, gpeclalized programs,
6. To become acquainted with a varlety of specilalized materials,

methods, and contents to be an effective teacher in the inner

.-'"’
w W

b

‘city school.
1. To develop a research and innovation sensitivity and to

encourage the quest for greater competance and effectlveness.
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The program and its objectives were based on the folloWing

'~ assumptlons:
1. Close. cooperatlion of schools and colleges is essencial to
produce an effective urban teacher educatlon program.

2. The school classroom, not the college, 1s where 1lnterns or

prospective teachers learn most about "ceaching".

;’.1 ,:, 3. Teacher preparation programs can benel'it greatly from the
insignts and skills of experlenced teachers, principals, and
other personnel frqm schiools.

4, Interns' professionél course work can be most effective

when offered "on-site” and centered on the neighborhood 1n which
f':'    they he assigned. |

| 5. In order for interns to readlly transfer and épply what has
been learned during internship, externshlp should follow in

2 | the same school. - 'z

Bvaluation and Research

Informal

R :

‘ Véluable feedback information was obtalned from different groups
‘ - particlpating in the program, Interns, team leaders, and princilpals
were especlally helpful in an on-going evaluation of the different
components of the Teacher Corps program. Emerging problems and

3 'suggesteaichanges in program content and operational procedures were
ﬁ‘  identified in schediled meetings and seminars. In the area of curric-
| ulqmglfeedback during preservice led to changes in the Masber's

| program, A simifar evaiuation at- the end of the first year resulted

in a substantial revision of the curriculum for the third cycle




unlverslity program. |
Interns in the requlred resgearch course were encouraged o §
select corps-related problems as subjects for the Master's paper. |
Sevaral papers were devoted to phases of the local program. ?
The end-of ~the-cycle conference contriputad a number of valuable
“dnaights which willl be most pertinent to future program revision.
Hee appendilx A.
 }mmml
As in the first cycle, a follow-up study will be made of the
- second cycle interns late 1n their first year as regular teachers in
“the . school systen, | |
| In addltion, a research project designed by the Consortium will
get,undérway durling the 1969~70‘sch001 year. With the cooperation of
'the schocl sysvem, an evaluation will be made of the Teacher Corps
lprogram'in Chicago. An attempt will ﬁe made to compare the relative

success of teachers who were preducts of the Teacher Corp program,

schools or departments of education, and provislonal teachers with
little or no teacher preparation., The usual research devices will be
utllized .in this project. Dr. Floyd Smith, an experienced researcher,

"has been selected to direct the evaluation project.

Innovations

E - Several innovations were introduced into the second cycle Teacher
Corps program. These were changes in the proposed progran which
g resulted from a "second look" at the close of preservice.

‘A common curriculum, with some revision of the filrst cycle program,

was adopted by the Consortium. The graduate program, although different
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from any of the programs in the six Ilnstltutions, was accepted
as a new program by the Consor@ium Institutions. The director
was glven unlimited autherity to stalfl the program., The faculty
for the second cycle included representatives Trom the University
of Chicago, Northeastern Illinois' Center for Inner Clty Studies
and teachers and priucipals from the LEA. The corpsman chose one of
the cooperating collieges and unlversities as the degree-granting
institution,

| Another innovative feature was the attempt to lntegrate the
.tﬁeoratioal content of acadeﬁic courses and the practical daily

e od

‘sehool task of the intern. Iearniny experlences were developed
to‘he1p4the interns to translate the knowledge of psychology,
soclology, anthropology, and other behavior sclences into teaching-
learping behaviors in the classroom. The best example of this
approach was found In the requlred methods courses. In addlition,

the methods courses were reinforced by the use of micro-~-teaching
techniques, Video-taped teaching samples from the interns' class-
rooms were available for critique in team and field seminars.

| Another iﬁportant innovation departure was the .ntroduction

of "on-site" dnstrucvion. This, of covrse, was especlally meaningful
in the sequence of mefthods cgurses.' A teaching-learning center was
established in several elementary schools. The involvenent of school
and college personnel in the problems of a real classroom provided
a reality base which is so essential to effective teache? education

programs. The results of this new endeavor were most promising,

" particularly in the well-supervised, well-staffed, and well-equipped

Language Arts Cencer.




Institutional Changes

Impact upoﬁ educational programs of the Consortlum
instlitutlons and the LEA has been manifested in a number of ways,
 The immediate "spin off" resulted from faculty participation in
the program. The experimental or change input which was more sig-

nificant in the second cycle, led to the adoption of new courses

" or new procedures in institutlonal programs of teacher educrtion.

* " The local innovatlons as well as parts of the innovative Teacher

Corps model have been introduced by the faculty into individual
'°” 6011ege DIOELAMS . |
- Chicago State College, Rooaevelt University, and Loyola

University have on-slte course linstructlon. Loyéla'iﬁ experiment-

ing with a team Leaching internship. New Teacher Corps courses

' havc been adopted in the teacher educatlion program at Roosevelt

University. It 1s expected tnaa th@qé initial changes will be

encouraged further by former second-cycle team leaders who have

been placed through Ceonsortium efTorts on the faculties of Chlcago

'State; Northeéstern Illinols, and Roosevelt, It 1s hoped that

other promisling team leddor, can alsg qualifly ior similazx college

positions. In addition to these college faculcy placements, four

team leaders havé'received LEA appointments in supervisory positions

related to teaching in the inner clty schools. |
The Teacher Corps meact is apparent in stilll another way.

Tha.Comsortium, encouraged by its successful experiencu; with the

second Qyole Teacher Corps program, has assumed an actlve role as

a change agent. A team of board members, including the dlrector,

has 1lnitiated campus meetings with education departments to explaln

- 5
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the Teacher Corps model and invite partlcipation in developing
local variations of the Consortium model. Three such meetings
'have veen held at DePaul, Roosevelt and Chlcago State. The response
has been most favorable. /
At the August meeting of the Consortium board, actlon was
tsken to establish "cluster” teachlng-learning centers for
'profesaional educatlon. Such centers would serve several adjacent
inner city schools, offering éontent and fleld experiences for
 th@ student teachers from the Consortium lnstitutlons. The
internsnlp and community cdm@onent&lof the Teacher Corps nodel,
Jand on-slite instruction would be under the direction of experienced
1nner city teachers and Consortium college instructors. A
meeting has been scheduled with the six departments of educatlon.
The first phase of the proposed program 1s planned for February, 1970.
The Consortium 1s confident that: the necessary steps can be
taken to implement a program of institutional change in developing
a teacher education program “"relevant"' to urban needs in Chilcago.
‘The initial ;mpaét has been positlve but general, The main concern
of the Congortium now is to reach within itself to examlne,
.evaluaéeexisting'programs and chart a course of acticon to ilncorpor-
ate new, momre effeétive dimension$ in teacher education, The
Teadher Corps program in Chlcago has been an effective instrument

in setﬁipg the stage for institutiohal changes in the Consortium,




Communlty Involement

neported by Timuel Black

Thls report summarizes the past years activities of team
leaders and interns in the various nelghborhoods and communities

where thell schools were located. The report deals with the

_Second Cycle teams who have completed theilr training and for whom
a [lrst year report was forwarded to the Natlonal Offilce at the

close of the first year of Internship.

jCarn@gieuScott The team aﬁ this school had two chianges in team
"Wflead@rs during this year, due to the sudden death of one, and a
'“trahsfer to the Veterans in Public Service Program for another,
 The‘team leader from hhe.Scoét Elementary School was brought into
,Carnegie-to Supérvise the three Teacher Corps interns there in

- addition to two of her own. . o

Two of the team wembers (bhe male ones) contlnued their

communlty program of Saturday field trlps and camping trips with

a number of the students. The third member because of continued

1llness In her family was unable to functlon in the community. The

team at the Scott School waa‘phaﬂed out,
Gregory Thils team due to the promotion of its team leader, and a

transfer three weeks later to another team leader got off to a

- slow start and never really functioned regularly or effectively
Jduring the entire year with the exception of one member who did

home visitatlons. The members of the team who were white, pleaded

fear of the racial tensions 1in the community and dld not functlon

in the'community. They also complalned of what they spoke of as




ercessive time expenditures on classroom and academlc obligations.

Judd-Terrell The teams at the Judd School and the Terrell School

were merged with the promotion of the Terrell team leader to an-
cther program. The merged teams wlih the exceptlon of one intern
did very little for the community outslde of school. They did

work closely with the School Community Representatlve In attempting
" to develop PTA's. The swilm program of the Terrell School 1n
conjuniction with the local YMCA continued 3ucc1“bfully under the
‘guidance and leadérship 6f the intern who started 1t and hils fteam
leader,

'‘Lowson Due to the promotlon of the team leader, the Lawson team

had a delay in leadership. Kt‘then recelved a new team leader who
had received her training in the preservice program of the third
cycle., She was very dlllgent but could only get the two blacx
interns on this téam to function regularly and well. The two
white team members encountered-difficulties in thelr classroom
assignments and indicated fear of the outside school environment
as their rua“on.for not performing service in the community.
Numerous conferences and planning sessions with them wers to no

avail.

Manlerre This team operating under an able team leader had a very

good and actlve year in communlty activity until near the very end
of the school year. They worked in the community house next doorw
to the school and were well ?eceived there., During the last month
of.school the administration and a number of other white people

at the achool were asked to leave by the mlilitant activists in the

community. A certain kind of tinsion and turmoll developed which

5 -




dffacted negatively the activitles of our team and these problems

were never resolved despite strenuous efforts on the part of the

. community coordinator and the team leader,

Mavo The team at this school never got on a sound program of

. community activity, partially because of the promotion of the

team leader bto another program, and the absolute recalclitrance of

the team members to spend time alter school hours in the school

- community. There was absoclutely no immediate supervision of this

‘fffteam after the team leader transflerred to The other program.

The COOfdin&tOL vie Jtcd fh? sehool and made numerous suggest-

_ ion& tw the two team members bub wiﬁhout success,

Qakenwald North The team ltddﬁr of this school had only one intern

at the school and was asslgned to three other interng at other

~ schools which made visltation and supervision very difflcult for her.

"HoweVer, she gave a_lot of time and energy organizing and prodding
wer lpterns. Two of them continued thelr preschool program in the
lbw rental housing deve lopment close by Oukenwald and the other two
‘were busy in aftér school tutorial programs.

éﬁiﬁﬁﬁﬁ This team continued in a very fine and guccessful community
program of organizing and educabing parents to deal with immedlate
problems affecting them and thelr families. They met regularly

in a nearby church, on Saturdays as well as evenlngs to hold
dlscussion and problem sesslons with parents and community people,

Williams This team had a very vigorous, creatlive team leader who

thoygh.she had only two interns involved hersell and the interns in
»vdrious programs both in the school and outside, taking a great deal

of time with parents, groups, athletic and educatlional programs,

- e 2




Commentary If there was one feature which stood out in the final

year of the second cycle Interns, it was the fact that there seemed
to be a reluctance to get involved 1in community activity desplte
good involvement the previous year. The most often stuted reason
was "overload"; they could not successfully carry a full teaching
  program, an academic study program, and a community activity of any
1  consequence. To them the communlty activity program was the most
| easlly expendable, The second most often stated reason among tie
,whitg Interns was the fear of racilal rejection and violence which
in éom@ nelghborhcods was a‘iegitimate excuse but not 1n all as
"xrattested to by some of the individual reports above, Where team
 leaders remained with their original teams there seemed to bz a
bétter spirit'and.deeper involvemeﬂtnthan when thls was not the case,
. it séems to this caordinator‘that‘their seconG year planning
'fneedé review in the 'light of the above,stated factors énd that
future interns have some bullt-in obligation to elther accept
cémmunity activity in thelr extern year or be phased out because of

nori-function.

?
v
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Role in the School

The learning experiences Iin the schocl were designed to enable

. corpsmen to know and understand the chlldren, their families, and
 their community; to appreciate the effects of poverty on the chilil-
dren's attitudes and learnlng patterns; and to aquire the understand-

- ings, skills and technlques needed to teach children effectively.

The inservice program began with a school orientation day.

" During the next three weeks the iﬁterns observed in classrooms at
” ;Yvarious grade levels to become familiar with the school program and
* the children. Speéial.educatioh-programs, sugh as those for the
 mentally handicapped, blind, and TESL, were included in the observa-

tion program. .:

Team leaders met with the interns to determine speclal lnterests
and talents, and to‘plan‘and guide the classpoom observatlions. Con-
ferences were held with the regu}ar staff. It was the team leader's
responéibility to acquaint the interns with the resource personnel

avallable to them in the school. These resources included the

ad justment teacher, school-communilty representatives, librarian,

. hurse, speech teacher, psychologist, and curriculum consultants,

Following the period of observation, the intern worked with
a classroom teacher. Opportunities were provided for intern involve-
ment in individual and small group,instruction. The typlcal lintern
program included working with a reading or arithmetic group and

assisting chlldren with daily assignments. The intern worked with

. the teacher in rreparing materials, bulletin boards, and centers of

interest. A tutorlal program was'correlated with the chlldren's

classroom work.

11




o of the lntern. These lncluded curriculum specliallsts and other

| The intern progressed in gradual steps untll he assumed
teaching respons;bility‘for the entire class. He began by preparing
and teaching a single lesson, a short unit, and then long term unilts.
Micro-teaching was an integral part of thils development phase.
Throughout this process the 1lntern had éss}stance of the team leader
and classroom teacher. |

Apart from thebasic internal support given to Internshilp,

speclal human resources contributed to the professional growth

. supervisory personnel from varlous departments who met with interns

“in classrooms and seminars.
There is no doubt that the interns and team leaders contributed
gignificantly to the teaching-learning process 1ln the lnner clty

~classroom, They helped to adapt the curriculum to the needs of the

“¢hlldren, and to dévelop new approachas in new materials for teachlng-
learning. S8pecifically, Teacher Corps teams developed Negro History
programs, speclal interest clubs, creative wrlting classes, counsel-
ing and guidance brograms; organizéd school newspapers, sponsored
étudent councils and increased student partlcipation in school falrs,

For most interns in the second c¢ycle, the internship terminated

after one year. All but nine interns elected externship during the
second year. Desplte the fact that theoptlon of an externship

was neither planned nor anticipated in the original proposal, the
externs wére generally successful in the new role as regular teachers,
Howgver, two externs did feelvinsecure in the new assignment and
redueste@,a second year of Internship. The externs, 1In addltion

to the usual support‘given to beginnling teachers, were asslsted i1n

12




the classroom and in community work by team leaders and college
supervigors,
Based on the extern satisfaction and the general evaluation

by team leaders, collepge supervisors and school personnel, it

‘would be safe to conclude that a one vear internshilip 1s more than
adequate to prepare an intern for a full-time teaching asslignment

in the inner clty school.

Recommendations
1. More emphasis should be placed in preservice on the
. evaluatlon of candidates for inservice tralning.

Available instruments should be used to a greater extont -

to lmprove selection of interns for a difficult and speclal-

lzed task,.

Guidelines should stress specilic procedures,

: . ' ! !

A | 2. Provisions should be made to insure the selection of
qualifiled "cooperating teachers”., The role of this person

is as crucial in the training process as that of the team

leader. Provigions should inciude possible university

. training for this sbecialized role.,

3. Current requirements for team leaders should be made

optlonal. A Master's degree and filve or more years of

.-experiencelmay or may not produce the'qualified, creative,
flexible leadership so vital to a Teachep Corps program.
He may have been hopéle&sly fossgilized by years in a
depressing school environment. |

4, Internship should be reduced to one year. Interns are

13




"ready” to assume full classroom responsiblilities after
a year of intensive apprenticeship.

Consideratlon ghould be given to a program of one academic

year and two summers leading to a Master's degree and

certificatlon requlrements. ILmphasis during the second

vear, externshlp, would be on an intensive Teacher Corps

program of supervislion of teachlng and community activitles.

The integration of graduate and certification courses

for the preparation of elementary teachers would have the
wholesome effect of stimulating innovations in the
curriculum. | |

Teacher Corps field representatives should endeavor to

establish and develop coheslveness In the corps project.

'Insufficient ef'fort is made to promote unity among the

ot

particlpating groupai'
Field répresentatives should be available during presenrvice
to work wilth LEA and the IHE in laying the groundwork

for effective relationships Iln the program. Certalinly his
role should be broader than phat of a field inspector.

Some commitment should befmade by the LEA to placement of
qualifiled team leaders in a supervisory capacity following
completion of Teacher Corps program. Although team leader'

experiences gained in the program are valuable for class-

- room assignments, team leadership skills could better be

‘utilized in supervisory positions.

14
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Appendlx A

Report of the Second Cycle Terminal Conference, May 23, 1969

et e el

Dr. Ievin opened the meeting by clarifying its purposes. It was
described as a forum in which corps members could share theln ’
experiences, thoughts, and -dmpressions ol the Teacher Corps.

After indicating the purpose of the meetlng, Dr. levin disgtri-
buted guestionalres for the interns and externs present to complele.
These questionaires were part of a national survey which dealt with

~evaluations of Teacher Corps experlences.

| After all bhad completed the questlonaire, Dr, levin opened
v the dilscussion by asking for comments on the strengths, weakhesses,
" ete. of the program., He asked where the Corps is atrongest.

CKPhe T.C. 1ls strongest at the schools themselves, provided They get
bocking from the principal and team leader on each team,
¥The T.C. L8 strongest at the schools themselves, Ibs problems are
really outside the school bullding. ,

*The instructors for Bducational Psychology: and Reading Problems
Cowere very good. :

*Onl& two courses really helped: Readlng Problems and my elective : |

courseé, Afro-American History.  What bhedped In the school was my

very [ine team leader. I learned how to teach by observing.

*1 had a very good team leader (same as above ) who gave me a free

nand to do what I wanted to do. I observed other teachers, good

and bad, during the Clrst six weeks. I was asslgned Lo good and

bad cooperating teachers. 1 learned what to do and what not to

do. I think many failed as externs oecause they were put only in

Mgood" pooms, but put as externs, ln openings in "bad" rooms. I had
- Just the opposite situatlon from the interns 1've been describlng.

¥Externs should be put in "good" situations.
*The first year, the interns should be put with "good" teachers.
*I learned more from “"bad” teachers than from "good" teachers.

*If the interns from the first had been ia the classroom by‘them—
selves, they would know what to look fox in thelr courses,

*If gven. for one hour a day, it ls good for an lintern to be in full
¢harge of a classroom. |

¥indicates a new speaker in the discusslion. The responses are not
verbatum, but indicate key thoughts and phrases.of each respondent.




*Phe team leader is the important one. (Much agreement from others.)
The adademic aspects are fine, but the team leader 1s the important
one; the good 1influence.

*There 18 not enough "real experience” the filrst year of T.C,

- %Courses don't tell practical problems and solutions, such as the
fact that the children haven't eaten any breakfast.

*T wpote a paper on obther intern programs such as the Hunter College
program, a oO-year program. The instructors are from theschools them~
selves, not from the universlitles, '

'vf*It is tne Toult of the Corps rot Lo glve adequate time and prepara-
tion to the choosing of Interns.

¥Thepe 18 a bone of conbention with the so-called "graduate-program”

in the Corps. Most interns were of the opinion, on entering the
Cprogram, that they could choose any collepe or university where they

could attend classes. I am agalnst the consortium-type school. The
- Corps needs a better selection of teachers, ones who will allow time
2 7 during class to ask. questions,

*Problems experienced during graduate school are ho different than
“problems as undergraduates, ‘ '

V;*I'gm4upset over no cholce of professors, II someone enrolls at a
~universlty, and he doesn't want a certaln professor, he doesn't
- have to take that course. - ' '

%A typical opening statement of -an instructor he have had is "I've
‘never taught a graduate-level course before, however...."

*professors should either possess doctoirate degrees or be able to
tell you something. Those we have had have, for the most part, had
neither. (Twelve of twenty were Ph.D.'s) o

*A course that all liked and thought profitable was Mrs. Mossl's
Reading Problems,Course. The pirofessor and the curriculum were OK.

L e e

*Phe attitude of the professor in some classes we took, was "Why
are you here; you're not black?”

', *This attitude made the problems of the ghetto children seem too
peculiarvand too special to them,

*Seme instructors were anti-whilte, negative. This bullds up'a
hostility among both black and white lnterns.

® N

*Phere was racial tension within the Corps and at the school.

L

*(One exterh here digressed on his particular problem of velng
accused of "brutalizing” a chlld He says he has been called an
incompetent teacher, though he 1s qualified by NTE and Boards.)




‘Thls same extern told of being assigned to another school and . ?
naving to go out the back door of the District Superintendent's ?
offlce to avold members from the "Concerned Parents Organization". %

;

- According to him, T.C. personnel were of no help and were even 3
- detrimental to him, | 5

communlity accused Lhr intern. The Teacher Corps adminlstration

1
- *At another school, an intern broke up a fight. A group from the 1
a
did not. offer any asslstance. |

Dr, Levin: One way the Corps was Lo be dilferent from the tradi-
flonal teacher-educatlion programs was in the involvement with the f
community, What involvement with the community did you experience? |
*I would recommend that the interns 1live in the communlity.

C*PT am not going to be killed."

#In living in the community, there is more involvement. '

- *1 am wondering how welcome we would be in the community.

*1 wouldn't 1Iv¢ in he communjtv, "Tim not going to die for the

[t )

Ccommunity!" I went to a regional Teachers Corps meeting and interns
from other areas all broughb community leaders. Those from Chicago

. did wot. . In DeLroit ©T.C. goes to the community before the PBoard

of.;ducation | | . ﬁ

,*T.C. interns and externs should livetin the community.

PN P L

*One of the hang-ups in the ChLCdFO Corps 1s that all interns are
put In the black neighborhoods. Hostillity is not in the Appalachian
or Mexlcan~American communlties, for example. An intern in a black
communlty should be black, ete. {This comment was followed by
moans and comments of disagreement,

Dr. levin: Is there any relatlonship between community activity
and your work ln the schools?

*¥Community work causes the kids to do something about the places
where they live. The kids 8aw the need to organize.

Dr. Levin: Do you feel comfortable among yourselves as interns
and externs?

*¥One strength: There was some good feelings among some interns and :
externs, Thir ended at Lhe close of the pre-service training. |

*\z" soon as the interns were under the Board of Education, the spirit
they had had dissipated. The schools wanted to use interns for
substituting some of the time,.

*¥Phe first summer we were very pressed for tlme, but there was tlme
at the end of the day to talk things over, etc. In teams now we

W




never come together. There should be a "Corps Door" at T.C.
office or the Board of Educatlon where we could go and talk
things over.

*Interns were treated badly, even in the preservice. There was

- the unexpected threat of belng dropped because they would drop a

“poard oriented.,”

certaln number for low grades, and hostllity in the way we were

increased i1n our classes.

“*In preservice the interns, instructors, ete., united agalinat the

Board of Educatlion. We had no real faculty, such as at a university.
We couldn't "turn to" anyone.

*Those 1In echarge, Teacher Corps team leaders, were very much

- *¥At every suggestion Miss Kehoe would remsrk, "You can't do that."

- ¥*Miss Kehoe was not deallng sulflciently with the Board of Education,

- ete. She should have been promoting change, rather than callling

limits. There was no leadershlp during the preservice tralning.
Some in charge didn't take our suggestions for next year, No one

~would "go to bat"™ for Corpsmen.

) #*Some seemed more concerrned with what they put down on paper. than

with what really happened. It seems that the Consortium 1is more

-loterested 1n looking good to Washington and having a large number

~of graduates which includes "pushing through" those that have not

done well in classges.

L]

*One good polnt in the Teacher Corps program was that the extern
program 1s better than the Intern program. It was rewarding to

me as a person, and will be good for my future teaching.

*If I had goné directly from a B.A. program to a teaching program,
I would not have lasted in 1t. The internship helped me,
\

¥The internship was too long.

Dr, Levin: The internsinip should help a person to learn a great

deal about himself and his needs.

- ¥The Teacher Corps in my 1life is what it sald on paper that 1t

would be;.it would take someone with no interest in education
and develop that interest. However, it did not do this by the
means that 1t sald 1t would. |

*T Toved the two years ln the Chilcago Teacher Corps. I1I've grown,

changed, and come closer to becoming what I want to be. I think

1t could’be better than it is, though.

*For me the Teacher Corps was good. I had a cooperative principal,
and a good team leader.

P <y




*¥Tf 1t 1s so good, why are so many from Teacher Corps leaving

inner-clity teaching 1ltselfl?

*T belleve that white people should not Ceach blacks at thls time

in history. That is why I am leaving the lnner-clty. I want to

" teach whites now,

*he Teacher Corps helped'me grow in fteachlng children. It increased

E my managerlial skills and promoted a better understanding of chlldren.




Appendlix B

SECOND CYCILE COURSES AND INSTRUCTORS

Course

Critique of Educational Research

kducational Practlcum

Bducational Process

Educatlonal Psychology
History and Philosophy of American
Public Education

Human Developwment and Learning'

‘Intérnship and Field Seminar
Methods of Teaching. Language Arts
Methods of Teaching Mathemafics
Methods'éf Teaching Scilence
Melthodfs of Teaching Soclal Studles

Reading -Problems in the Urban
" Elementary School -

Instructor

Morris Mellinger
Chicago State College

Calvert Smith

Center for Inner Cify Studles

Jewell Nearlng
Chicago Public Schools

Bernard Sherman
Roosevelt Unlversity

Vincent Gambino
Roosevelt University

Victor Krause
Concordia Teachers College

Robert Whnite |
Chicago Clty College

Marvin Dumler
Concordia Teachers College

George Buslel
DePaul University

Jewell Nearing

Chicago Public Schools

Hermese Roberts, Principal
Mayo Elementary School

Margaret Matchett
University of Chicago

Loretta Carney
University of Chicago

Jerome Relch
Chicago State College

Lucille Mozzil
Chicago State College




1
)

ko
»
I

Course

Teaching in Urban Schools

Urban Subcultures

"Thésis Seminar

Iinstructor

Nancy Arnez

Center for Inner City Studies

. Andrew K. Prinz

Concordila Teachers College

Albert Schloss
Chicago City College

Timael Black
Chicago Public Schools

Albert Kalowiltch
DePaul Universlty
Ayatin Plynn

DePaul Unlversity

Nathanlel Blackman
Loyola University

Arthur Cox )
Roosevelt Universlt

,



Appendlx ¢

Second Cycle Plans for Community Activitres

CARNEGIE ~ 1414 Bast Glst Streesb

" JUDD

This team will continue in its present two projects (1)
working in extra-curricular actlvities after school and
on weekends with boys whose interest level in school
appears to be low, and (2) working as aildes with primary
school age children who have been rejected or removed
from school for social or psychologlical reasons.

- BU34 Take Park Avenue

There is a variety of places for communlty activity around

this school. This team wlll continue to make home visita-
tions and to work with pre-school c¢hlldren in another
elementary school d*strict untll we can bulld a stronger
feeling toward the achool in the community .

'
“
|

*

LAWSON - 1256 South Homan Avenue

This team will continue to work in the Youth Center (A.B.C.)
which 1s directly across from the school and which serves
as a recreational and educatlonal after-school outlet for

many of the Lawson school chlldren. They will act as

athletle coaches, drama teachers and directors of arts, crafts,
and library work. |

- MANIERRE ~ 1420 North Hudson Avenue

~ MAYO

This team will continue 1ts program at Olivet Instltute wilth
school exclusions and 1n home visltatlons wlth the communlty
representative to attempt to bulld bridges between the
school and the home. '

- 249 Bast 37th Street

This year this team is golng to enter into a project dealing
with assisting in the health needs of children In the communilty.
The plan 1ls to work with the communlty representatives to

" encourage and to organize parents in the health educatlon

and care of the children at Mayo through various clinic
visitatlons, health lectures, and audlo-visual materials
and parent- teachcr health workshops.




e

© WILLIAMS. - 2710 3outh Dearhorn

GREGORY - 3714 West Polk Street

This team 1s switching its activity from working wilth a
communlty organization on a Model Cltlies survey because
they are no longer needed there, They will become invelved
in a Poard of Education pre~school trainlng program which
attempts to work with the entlre surrounding communilty.
They wll.l act as resource persons and community organlizers.

- OAKENWALD NORTH - 4061 South Lake Park Avenue

This team will continue its work with pre-school children,
thelr parents, and volunteers in Che low-rental housing
development adjacent to the school. The demand for Cheilr
seprvices has increased and so they plan to expand their
project without sacriflcing quallty of service, '

‘. .
[ ]

‘7ff'i‘”SCOTT-~ HlU35 South Blackstone Avenue

This team is being enlarged and will have more opportunity |
to work on the two projects which it has organlzed. One of 4
" these 1g a "charm school”™ ldea involving the older glrls >
in the school in good grooming and other personal features, '
“and an attempt to organize parents into a vlable effectlve - 4
© group. This school 1s in "Blackstone Ranger" gang territory
and so 1t 1s very difficult to get cooperation for actlvities
‘outside of the school itself.

- TERRELL - 5410 South State Streef.

This team has two projects golng and will recelve addltional
interns to support them, The project of health-gwim inltiated
by our interns in cooperation with the local Y.M.C.A. will
continue and expand. The Counseling-Educatlon relatlionshlp

in the teen-age for Life program will contlnue to use our
externs as resource persons.. This program ls deslgned to
“encourage the older brothers and sisters of the pupils at
"Terrell to get ready for more educatlion.

This teéam will continue "to organize and publish a school- |
- community newspaper wlth the ald of students, parents, and ]
other teachers, and to work in the nearby Henry Booth House
teaching Afro-American History.

14
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Appendix D

“Interim Evaluation of the Current Tezcher
Corps Program as Viewed by Contacts
. In the Community

For the most part, the ldea and opportunity for community

. actlvities has been accepted and appreciated by persons and agencies

alffected by such activity. For example, a comblnation of two teams
working 1in a pre-school program at a low~income housing development
with a group of 20 pre-schoolers per team were most highly praised

. and appreciated by the parents and other residents of thelr respect-
ive bulldings. This kind of experience in a varilety of ways and
- places was the norm with most of our  -feams during this past year.
- Parents, communlty workers and the children seem to be appreciatilve
- and positively affected by the interest and Involvement of our
. corpsmen beyond the normal school program., Another example 1s a

heaith~-swim program initlated by one of our interns to use Y.M.C.A.

- facilities for six graders. The personnel of the Y.M.C.A. and the

parents were very enthusiastic about this program, and there was

‘f and 1s a walting list of children who want to participate. Community

and parental attitudes toward both schoolg clted have shown positive

. dmprovement. This aspect of the program has strengthened the accept-
~ance.  of the concept and the presence of Teacher Corps in such
- communities affected.

The most notable weakness observed by and commented on by
some people in several communities was thesmallness of the numbers
of corpsmen availlable and the fact that most of the time the teams

were not integrated. Time and fime again the question was ralsed

a8 to why there were so few (1f any) Negro interns. There were
actually some projects where good work was needed and could have
been done where an all white team or even an individual was not

.. acceptable,

Even at best 'here the team 1s not Integrated there is an
Initial hesitancy or suspicilon based on mistrust of whites which
has to be overcome. For some interns this is discouraging and
insurmountable.

Some people in the community imply and others say directly,

'"We need to see more Black folk in these kinds of Jobs." They

do not seem to reject or object to an integrated team. There is
resistance to an all white one. .

° N
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Appendix E

HOW CAN THEY LEARDNeeoes?

'(A SYSTLNS APPROACH TO THE PRODLIMS OF TEACHER EDUCATION)

HERMESE B, ROBERTS

HOW CAN THEY

LEARNeeee?’ The rafaerent of

"they" is prospective teachers. The fLrame of refersnce

of “leam'_' is learning how 1o toacﬁ thae languago arts in

the elementary schools The Chicago Toacher corp»s Consortium

accepted this challenge for come 1orw' interns as it ore.
ganized a course , ‘I.‘DAL.HIxI’} 748 LANGUMGE ARTS IN THE
ELEMENTARY SCHOOL, i

Three kinds of goals and pg.z{uimnt perfomance
critoria were considored in the plurm,..nr- of this course,

if indeed ‘i‘b can be called a "c.om-a"- ‘I‘he reason for this

doubt lies in the comprehensive natum of the activities

involved, the systems approacno The lquastims embodying

i \
the goals and peorformance critoria W ':e*‘

de What kinds of behavioral skllls mxlsa (be damcmstratad .
before wa can say thab "thcj" hava "le\v(r'xea"?

2¢ Vhat kinds of Imo*zledbe--contcnu }mwtary-muut. e .
ﬂ
denonstrated before wa can say "‘anay" have"leamed"?

I

Je How ghould the intermn give eva.donce of befmg able to o
\\‘.-:

| combine ais behavioral skills anq content lmowladsre

with such personal skills as aqlﬂx?awareness and

“‘:} .

empathle understanding as wal%/ hs\\'sincera acoeptance e
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. which of several cholces to make in the face of the many

‘togetuer of all of the facots: gnd implications of these first

b
oY ‘ 'l , .,

HOW OAN THEY LPARN . <
HERIESE E, ROBERTS :

e ' Tty

as ho attanpis Lo motivato the p"upils and to teach them
effectivaly?.

" This lasy query became particularly cogent as wo congsie

| dered tha goal of the Teacher COrps'.' eoproparation of teachers - '
.. for inrer city schoolse | |

L
L]

The fivrst step in the organization of exporiences doe

- gigned to meet these: goals was an analysis of t.hé"competencies

necossary for ofiective inatruction in the language artse

Among these wore knowlodge of the subject mabtter content in

. 0
o e

the language arts areas, competoncsics in presenting the cone

" bent matter in teaéﬁai:}.e form, and compétencias in determining

variables thab affeet good classpoom instructione
The socond step was to decide how these compotencies

could best bo acquired. Scveral appropriate modes of instruction
. , 9

'viore selacted includidy guided obgervation, demonstration teachw

ing, formal clurse presenbatlons, videotaped teaching situations,
microteaching ‘sogments, mediated instruction, simulated foaching,

teacher behavior analysis, seminar discussion, research activities

an& veam learainge  Ail of Yheso mddes required maxirun staff

m‘,iliza;oion, studied éx“aiculatidn and closo apbidination of
activitiese |
The third, and most difficult stcp was the weaving

-
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HOV CAN THEY LEARN
HERMESE Ee ROBERTS
Page 3

tyo steps into meanlngful procodurcs and sequences, and to
'Ancorporate this into tho fabric of the tobal educational
© program of the Teacher Corps internse It was ab this point
that the Consorbiun concept with its expanded universitye
school relationships and the basic organizational structure
of the C'nic;ago Toacher 'Corps word tho cruciﬁl facilitating
factorse | -‘ |
Parhaps thé mogt lucid way of presonting the compre=
hensive nature of the naay a&bﬁ.vitioa of the program might
"ba a stop by step recounting of the pz‘qcedures involveds
1o Questionnaizes wero constructed and diétributed to the
" dnterns with a view %0 securing maximu involvement of
the Mearners" and to inventory the status of their
content knowledio of the languaje arts areasSe
2 Analysis c? the questionnaire rosults provided guidance
" for the planning of instructional modes and staff and resouice
utilizations ’
3¢ Specialized compotencies among the availoble stalf pere
soNnoleeeintern supervisors, coordinators, team leadexs, |
cooperating teachorSesswera cxplored and exploited to
provide the experiencos neaded and requested by the internss,
Lo Roquisite rosources and 'facilitios as woll ag materials
' wore securcde

With this groundwork as the foundation, the following

’
]
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, AR suporstwo‘oure ol Latora c:'oez-icnccg was builte ' a '
* + 1, Guidad obsa,wa‘an.on. The intorns wora aa..ig,nod indi-
. N - widually ex in teams m classe .
: "' yooms in the :mnm ety sc!zools, thrao or four intermms =~ '
' " pos tean loadole The intem .aap"zm..,or provided obsore v
L e .o ) ‘
N vation guldese Thess guides, abatted by the conferences
o with thelr tean eadors served Lo focus the attoation of
: ' tho intorns on %ho aspect of tha Langaags orbo inatmu.tion o
e s ypder considerabion ab :my socc...f:.c tlme. The coopex' ..-'mg - ;
toachers and the tecn 1eadors, eath of vinon Wi provided ;e
: o | with outlines od ‘.‘.zm formal couras conbent, holped W o '
: .': . K , \ Y ' i ¢
L ' + -« dnterprat 'hhe 0bsarvay ion am. Lo poinb out the pertinent ' ;
activitios as well as the basic intorrelationships in | 1
; . ' ) - !
=) ! ' & ' - l
L - ' , t<ha language arts instructional program, ;
,‘ ;' . . , v . N B . 4 .'
} ' L '.»’ . “ L . . . . s . L ' ) ) ] .!
. L 2, Dowonstration teachings’ . Team loaders and/or cooperabing |
. — . , : : ' o [«
“toachers prcrpamd-and presented S
for the interns teaching activitios denonstrating superior . ‘\ |
' s | toaching svratogicse 4o tho, interns obsorved the toaching | ‘
i L o activity, which vas \rldeoizapedg and subgsequontly critdqued = . \
e ' | :n. with the demonstrating to.whcr, they had the opportunity ' i
. P, to obsorve and e\amne xrodol.. of tho beha\rioral ekills '
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C HOW CAK THEY LEARN

HEWIESE Be ROBERTS o | -
. Page 9 : '

[ !
36 Hicrotoaching:  As a pard of the formal course aggignmont
sohcdule, cach intexn was required 10 prow
;;are and teach a language ax‘*ta 1lesson davolving a sinplo
concept ox skill in Lisvening, speaking, reading or writinge
The rasources ava;lable to the diatera included the toan
" Jeadey and coopefating feachor and any assistance thoy mighd
'giva in the planning, presentation and evaluation of the
lesson, Thwo toaching activity was videotaped to provide . .
the intern witn facdback on his performanca in tho _mioro-
feaching segment and in the classroon satLlnge The suo=
- soquent roplay pravidcsd'him with the opportunity to analyze
his teaching behavior with a viow to self~lumprovemente Ib |
chould bo said here %hab 2 nsin difficulty was obsswing'

the time limitations on Uhis activity.

.h..' Sinulated Teachi.x?':v;s | Small gmup ﬂessilons under the 1
guidanco qf voluntocr team loadors

workod 's'dth intern-prepared simdation natorialse The

| activities simulated classroom expoiriences waich required
the interns to face, analyzo and solve instructional
i)roblems in the language arte ereas similar to thoae

>ghey faced in the classrécms to vnich they wore avsineds
?;yllou intorns served es sympathotic critique panels to .
welp evaluate oach other's po‘rfomance. These inha too
vore sometimes vidootaped for subsequent aualysls by the

f _ " group 0f intainse This oxperionca provided inoreased
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HOW CAN THREY LRARN
HERGSE e ROBERTS
Page 6 |

.

sensitivity to tho proviems invelved in toaching the language

arts in the dlnner cliy achools,

$

Y, Sasinapr discussiongs - Interas mot in ewall discusslon groups

' ' : roferzed to in the schedule as "Problens
Clinica" to discuss with cach other the problens they faced
in implemcn‘aiﬁz the models of language artg lastruction 4n

I their teaching or tutoring activiidose Tho team leaders

o - gerved as nembors of ilhe seminary groups, as catalists 1o
. . irvolve 2ll members iu tho &iscussions, and leadars to
| help the studeats undorstand themselves and the language
arts problem undor digcussione Thalr leadorship role was
. %o help the group roach some sense of clorurs by the end of
- the soudinar pericde The intern evaluation forms abt the !
ond of tha course ghowod this to bo ons of the most valua‘ble

experiencode §

6o Madiated instruction: Team leaders and stall members whose
special compatencies involved the
effoctive utilisotion of cudiovisual ingtructional uids '
and nodia workdd with tho ivtorns on an individual and

small group basic helping them to scguire competencles in

the nse of such ncdia as the videoldipo recordar, the Language

Master, the Controlled Readery tho tape recorder, the overhead

and cpaque projector, the {ilm and filmsirip projectors, the
L fam £ilns and £ilm loops, tachistoscopic devices, eto, .
e ' ™. ' ’ .
. ' ' vy ¢
. i )‘n :n
0 - N
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HOW CAN THEY LEARN

HERMESE E. ROBERTS C . ' | L

Page 7 |

’ ’

7.-TeagherfBehavior/Anaiysis ﬁndeelfuﬂssessments Small groups
| of interns wero guided in teacher'£ehavior ’
, analysis and selfwascessment techniques by team leaders who
ware proficient in ?he use of tho Flanders Interaction

Analysis and other stylewofeteaching inventories,

8e Tanm-Learning: 'Inteins Wwhoao personaiity'structures COMmw
plemented cach cher'weré paired for teaclipg
activities, For éxampla, o intarnézzorxed together on a
" lesson to develop croative wrlblng, The reoultf produced
by this device was mntually sunpom*ivo to the interns ine =
volved and aopeared to yleld more smvnzflcant resulns than

night have been uttalned by eacn'mnuern‘worklng 1ndependent1ya

/l

9.'Research Activiomes~ Lhe attemnv in this activzty(and i%
must be admit tod, largaly'unsuccessful) was
| to afford the opportunmty Sor ~néll groups of interns to
| meetv with stalif mcnber,, woam leaders or intern supervieors, .
to study the receat reoearcﬁ in the language arta, . | :
attompt to translate that research into action in their own
language arts teaching activitigs, and to initiate, with ;
guidancé, pertinent researéh'actlvibies with the pupils in
their ;lassrooms. For;many réa song, none of wnxch are

, acceptable to the writer, this aupect of the program never

seemad to "gel off the ground." Bul, there's always NEXT YEAR!

)
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| " | ‘ d0¢ Lasl, and apprepriately sequenced, was the formal - ;
, courge prascutations Tals included lecture sossions, L : |
. panel discusslions; visilting consultants, group reporting o .8
: and roleeplayling activities, all of which purnorted to
E ? | help the internc aseinilate ima thelr sognitive structuro
the vagle principles, pnilosophy ond practices of ~ {
danguape arts instructione  This aspect of the activities
wmade the provision nocgssary in &ll teachnor education for
tha leaming of thooTVesethoory conco*n@d vith tm.%‘xatu
of Jxrningy the siructure of I:no u.odt,e, the doveiooment -
. ' of instructional 5 0qnees, C.B“'Ju(:lallj in reading, the @
| | procduction and ubi l::.::.a‘t’io*’z of aunterials for offective

teaching of listening, spea ’in,,,, reading and writinge

. . . ' !

. , A tho Teachor Corps inteins engaged in the
actlvitios descrived above, aticnple were mads by mp:opriate i
| L " gtalf members to assess oach interals progress &b various !

points in the programe It would be wonderful to be abdle to ! !

rocord here that this comprshensive Y“eourse in TRASHING THE

TANGUAGE ARTS I3 THE LIRS ONTARY STHOOL was & radical, innovative
¥ - ' and effec'bive step ia chanpring "caachcr a¢ducation procadures | o
for the beiver, and that it has provided superior teachers who
havae leamed how %o toauh pupils in tho elementary grades of ‘ ]
) . - the innar ity cchcols of Chicago how to listen, speak, read and
| write, Bub that ovaluation must wali, oo, until NEXT YFARS R \

N ' v,
.ot - .

(v - ' b
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Appendix F
"7 o SEE OURSELVES e oo

(THE VIDEOTAPE RECORDELR IN TEACHER LDUCATION)

HERMESE Be ROBERTS

This gifteeeeetd ses curselves as otliors 500 USeeee
via videotspe, haq been indeed & boon to the teacher
education progrom for the Chicago Teachar Corps. This
‘instructional modium, the VTR has beep uged extensively a_
by the staff and interns as they have sought to develop
the teacher coﬁpa’cencios needed for effectlve instruction
in the language arts in the elomontary schoole The
Chicago Teacher Corps Congortlum, a closely knlt unit of
- @ix Chicago area colleges, }ms pooled resources, both

technological, in tho form of Videotape equipment, and

human, in the form of supervision and lezdership, to deaiwn.
and implement an ianovative approach in the area of
teacher education,
The coursao, if in its comprohensive and alle i
inclusive nature 1t can be called a course, was one intended '
to prepare the prospective inner city teacher with the come |
petencles needed for effective instruction in the language
~arts in the elementary schoole The instructional modes ine
‘eluded activitles in guided observation, demonstration teaching,
student teaching, microteaching, simulation, teacher behavior
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analysis, team learning, saminar discussicn, rosearch

activitios and formal course presentations For the purposes

of this article, however, we would 1like to highlight the
contribution oi‘ thae VIR to the first few of theso activitles,
First & word as to the equipment used and then a congie
deration of how it served the intended purposese Our VIR |
equipment included, in adddition to the pertinent paraphernalia

13ke cables, microppbnes, mixers, speclal effects, synch
generators, videotapes, recorder, etce, two cameras with

monitors mounted on the dolly tripods, and a 12«1 zoom lensg,

May wo point out here that the lack of a follow focus control
" necessified the aukward mansuver of having to make focus
adjustaents by reaching around o the front of the camera and
rotating the focus collar on the lens. This meant that the
camera operator, usually the intern supervisor and/or a team

leader, needed mors than her allotted two hands to pan, tilt,

dolly, zoom the lens and followefocus all at the same tinme,
80, CAVEAT EMPTOR With the excepiion of this and a few other

minor drawbacks which may easily be overcome with mechanical
3 ‘ - adjustments or inoreased cperatlional skild, we can make an
| | unqualified and unequivocal endorsement of the Panasonic

. VIR equipment that we useds This modium, VIR, was to us,

2 ' an inddspensable factor in our systems approach to the
i, - * > problems of teacher education,

‘. .

e )

3
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Now for a conglderation of our use of this VIR equipmente

1, DEMONSTAATION TREACKINGe» We videotaped superior teachers

| | | . demonstrating successful
techniques in teaching specific language aris gkills
in repular classroom situations and in microteaching
segnontse In replay Gessions, as groups of interns
viewed the videotaped lesgons :t.n seninar settings, the
toan leader, the intern supervisor, and/or the demone

. stration teachor shared in a eritical analysias. These
analyses focused on various aspecis ef the teaching act

- a8 the sltuation or the current emphasis in the formal
cour;e presentation raquirads: identification and definie
tion of sxillsy tvaching a specific language arts concept

f ; ** op skilly analysls of instructional behavlor; pupil and
teacher interaction pupil motivation; evidence of clarity
and attainment of objectives, etce A projected extension

. of the use of theso tapes involvas the careful editing

and splicing of soms of the tapas to provide a dibrary

of sequential presentation of skills in the variocus
3 ‘ " areas of the language aris, speaking, listening, reading |,
3 .  and widhing. Random acceas to a carefully catalogued

resource Like this opens up possibilities for future J

‘teacher education activitles that almost stagger the
' o o imagination, If time is not found to follow through with

this, @ vast potential of this equipnent will remain unrealizede
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] 'J o ':Wo found 4n this use of the VIR that with respect to
teaching prospeciive teachers HHOW to teach reading,

and the othexr arsasg of the lang.age arts ontrioulm,' .
the old Chiness proverdb was TRUEY . : , .

2¢ GUIDED OBSERVATIONgw ' A videotaped record of a classroom
activity in progross facillitated

.' ' : - ' directed observation of the language arts needs of the
’ ‘ - - pupils, Team leaders, intern cupervisor and the intemns | | E‘ i
|

 themselves could point out, in replay sesslions, the needs ' - ‘ y

. foxr teaching, dovelopment‘ and refinement of such language
" arts skills as listening and spoakinge This objeotive
‘feadback of ongoing classroom activity, with the
, ﬁna].ytical comments by interns, teachers and team leaders
| provided an insight into the teachingelearning situation
that could have been made possiblé by no other meanse

” K i AMac I Nty

‘Here, recorded for as many replays as desired, were the

facial expressions, the gostures, tha emotions expressed

. ;" . | ' * thirough speach and nonwverbal behavior, all of the factors

| . , 'that affeot teacher decisions in the teachingelearning
‘ o | ' act, Certainly the VIR makes possible for the proe ; |
:‘_’. ‘ ’ ‘ spactive teacher a course in the dissaction and analysis ' '

| - of the anatomy of a lesson in the language arte,

AL T O T R T A L
l'l“‘ \V o n"‘ ‘ ':‘S\ o \‘; " "t R A L R R R A L ; i s , ‘. .
. . . K E g atey . 4
. ' “ N N
.
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3¢ STUDENT TFACHI!'%G.- "Among the requirements of the "course™ as
outlined was the planning and teaching of

L | lossons in each arca of the language arts, listening,

' spoaking, roading and writinge ‘The intern, with the help
c of the cooporiting teacher and team leador, 4L necessary,
o R had to plan and teach a lesson involving a eingle skill or
| concepbe This prosentation was videotuped for subsequent:

playback and oritique, The intern was abla to obsorve his

own teaching'behavior, the reaction of the pupils to his
prosentation, otc. as he, by himself if desired, or with
his follow interns and toam leader, vaviewed and critiqued

""" the lessoite Thus, the VIR, in perfoxming this funotion
of facilitabing self-cbsorvation in the performance of

Aol S teaching tho lunguage arts skills, gaxved to supplement, .

| oxtend and roinforce other experiences in tho coursee

| Lo SDUIATION ACTIVITIESe= In theso activities, interns prepared
| | o language ares lessons or intarralated
vim}al, verbai and ;ole-playing snaidents pertinent to the
| N « - language arts assignments in which they assuked %’) vole of
'~ ‘ - the toacher waile follow internn observed, ana}yzed and
v offored cxitiquoes In the sharing of rosponses, the reflactive
| | discussivy and directad observation, as the videotuped
activity was replayed, the inter:{s helghtened thilr soncle
tivity to the kinds of probloma involvad in teaching the

| o skills of liatening, speaking, roading and writing in the
L ¥ ' L inner city classroomse Thoso simulation activities had

O R R ETTER LTI TR . . Wogee ! T SO
i v . t
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congidorablo thorapoutic value in that they served to
reduce much of the fear and apprehonsion of the timid
intern and dispolled much of his well~founded feoldings
of anxiotye |

. -

S¢ TEACHER BEHAVIOR ANALYSIS. » Videotapaed recordings of proe

sentalions of language arts

R T N, TR Y

activities in tho clessrooms provided the interns with
oppoytunitles 1o examiﬁq pupil-toacher interastion and
afforded them an Introduction t0 self-assessmnent toche
niquos, Toan Leaders skillod in the use of the Flandors

Interaction analysis provided tho guidance as togethey

teacher and intern studied the extent to which a clasee
room tescher uses hils verbal bahavior to infiucence pupilae
The VIR nade it much easler for the interns, now to this

procedure, 1o chock and rochock theiyr tabulations and

TR w5 e A R T S WU SRR SR . N DR S

entries into tho matilx used as a bagis £or this typs

, ‘ .,.4_
Sy

of analysise The avallability of the oppertunity to
fealivet i;ha axpericnce as many Yimes as necessary via
VTR facilitalted the comparisons of categorization and
inoreased intern sklll of Flanderizing and self-analysise
An extension of this use of the VIR which was intended E
but rnot achieved during these first efforts of the Chicago _ i
Teacher Corps interns was an analysis of the nonverbal f
K . bohavior of the teacher to test tho congruency of verbal | ]
';? | | " and nonverbal behavior, This ismother potential of the
equipment that should pot yemain untappadd

g oo oS
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It L3 certalnly recopnizaed that tha potential of the VIR
as cne of the newor teaching strategies and media oysteams in v

toacher education has not been exploltad fully in the activities

hexoin desoribod, but as an initial offort, its utility has
bean Just ghort of amazinge The future for the the Chicago o
Teacher Corps Consortium and its use of tho VIR equipment looks '

promising. Cartain liopos and questlens loaa in which perhabhs
other users of such equipment can gharo,
| Amcng the hopes are the dovolopment of a yssource pood, o
’ : o , o of videotapos dealing with apecills 4eaching activitias,
" neatly catalogued and indexed which could be a part of a randon
: ) : o ', c accoss retidoval sysien for local usefl and wahloh could be shared
. by others with slvllar teachor educatlion problomae

fmong the questions are those:

"'- o , s In teaching language arts skills, word percention, for

o | ) | example, ic the qua'lity of the resolution dmage of the

pupil maturials an Important faator in the feedback I

i ', - .function of tho vidootapa during the critique session?
2¢ What are the cptimum procsdurss for the feadback and
oritique sessions? Shall the intern view the tape of

e

| his toaching by himself? with his team leadar? with
, _ othoy interns? Shall a chock list be usad? Should
o i - retesching te the main objéctivo? Is a Judgmental set
| reatrictive of maxtaw bene(it foom the playbaqk? |

o,
)
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3e How does the "pre‘senqe of the VIR equipment affect the
yespunsea and ieaming attitudes of tho pupils in the . ) g
classroom?. Ouf exbarienca in the Chicago Teacher Corps

consortium would aay, very favorably, The attention
" and mo'eivation of the puplls remain at a high point.

a’owavar, does th:ls haightened offect on the leaming

..limate give the self-evaluating intern a true reflection -

of hia impac‘c. and ‘oeaching bechavior on his pupils? What
uill happen whon the. V"R is not present? Or, for ,

. imroved student 1eaming, shall wo make the VIR and &ll
ot' its acooutrements a required par’r. of every inner .

cxty 'olaasroom aquipment?

'
’ /
A

/" With these hopes and many other quas'uons in mind, we
. ‘ . . ¢ ’ ) ’ ' .

atﬂl donclude ﬁhat the V’L‘R has beea essential to the

effective activa’cion of our iduva of teacher pra-servico
. «'jf and m-swvice education as it holps us t0 5e¢ ourselves

asdr.hhws 890 USeeol  '. L ;
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Appendix G
REPOAT
c | | SECOND CYCIZ INTZRNS . -
1968 SUMMER COMUNITY PROGRAM

The swmmer community progrem for second cyele interns regquired
shat each intern devote a minimun of five hours per week for a pex 1od
ox six weeks and two weeks of full fime involvemens.

In carrying out the proposed Presidential Plan, a comprehensive .
community p:ogran was established jointly by the Consoriium and “he
city officials, The determination of site and prozram involved the
cooperation of Char]es Iivermore, ©The Director of the Comaission on °
Youth Welfare and Wade Parker, the Commission's Coordinator of Field
Services. Seven major geograpaical arcas were designated with twenty -
thicee specific work sites. This made it possible for most of the '
seconé cycle interns to ‘work in *“dLv1aua; projects.

Civy coordinators and supervisors I nctioned at three different
. levels. Mr, Parker aund Lis assistant, Mr, Othello 31lis, supervised
Tne community unit directors in the seven geozraphlical areas who,
in tura, were responsible Tor Tthe assigameat of lauteras to community |

.acvivities.

Wyche through regular visiv

3
The swmner coordinator in each area assumed the res- '

nonsivility for attendance and performence of the interns in the
project., On site, each iatera worked with and under the supervision

(S

o a professional or specialist in such specific fields as recreation, ':

mus;c, dreama, and the arts and craits.

K
'

The Consortium®s Comauwaity Cooréinatord Timuel Black and Ladonte
clons coordinated and supervised the

summer prozram,

To insure a high level in x
meetings were held with tihe inte
involving the local Teacher Corps and the Commission on Youth
Welfave, These meetings provided an opportunity for intern ia-
volyemenu in prograw plaaning aad site selectilon.

erformance and cooperation, three
ras to discuss the proposed plaa

The specific swuuer actmvat;es of the interns are swuumarized

§ as'follows.

—— e ——— ——— s

el
’l‘”
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Ualt = Grand Bouleverd
Comaanity Ualt Director ~ Rudolph Polk
Coordinator - Auiry Callovay

Iaterns - Carl Brown and Susan Cohen
Assigament - Henry Booth, 2328 §. Deaxborn

Miss Cohen and Mr. Brown worxed at an outpost of the Henry
Dootn House which was loczsed in the same housing development where -
u‘clf school is ;oc ced., M;ss Cohen crganlzed a group of young
reople To avttempt to publish and distribute a commuaity newspaper.
They succecded in pax “* but were heugered by lack of fuliillment of
vrovises by the C.UD, theat those youag neople would be given some
compensation as youth corpsren, This caused soxe evbarrassument
and :owe difficulty for Miss Ceolewn, tut with the help of the
Consortiuwn office the natier was ccrrectly adjusted. In addition

an ”fao-Am&rican .
oo a recreasional
Technclogy. A

ase

We,

to this, Miss Cozen and the inten
history and culvure orogram, Moo I
progranm with the adjacent Iilinois i
sizeablie nuber of wyoung conlc Trom thet area .
s - .

The swimming facllities o i

>

d the gym and
Abd very well.
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Interns - Mary Jacobson o
Assignment - Oakenwald School, LCOL S. Lake Park o :

Juring The swumer nrowrauy Miss Jacooson worked in the Head- .
start progran of her school as a voluateer alde. She helped to .
bl an and cnaperoane field Trips and as U*Stcd ‘the various teachers
in The classroow routine and programs., ' The dead teacher indicated f ;
Phat she was very ruch needed and useful. The 2dditional advantage
for Miss Jacobsen is vhe fact that many of these children will enter
her kindergarten next teri. , o

]
4

Interns - Nancy Erickson
Assignment = Abraham Lincoln Center
700 E, Oakeawald

Miss Erickson worked at this Center in a corbination of head- ,
svarc and day camp prograwms. She acted as an assistant to the director
of these prograus in planning, programning, and chaperoning on field
trips. A rather serious condition developad at one point during the!
swaser, ané that was on the basis of the challenge of soame Black :




-3 -
nilitents challengzing the rig“t of Miss Ericlkson or any other white
persoa Lo e 1nvolvea in the ecducatican of Black hoys exd girls. WQhe
director indicated that tinis kind of challenze was becomlna wers
prevaleas.in vhis p&rtlcular acizhbornool. The xest of the suumer
ve*u ofd wib nou* incident at wnis Ceater, but is evide nc with only
c rsony exzmination thet this generel neighborhood is seething with

@ son, can be The

west and any ouzslacr, pargiculas
T "'NC'G ¢l nost l.;.'ty.

Interns - Lawrence Pausback
Assigowent - Donoghue Park, 707 Z. 37th Street

¥er. Pausvack worked as &
The director iadicated that Mr , , diligent
and imzginative worker whch tx iked and enjoyed
Very wuch. ,

sbent at this site.
(ad

-

W visitation .né cvservations coafirmed This report vy the

éirector. A very worithwnile cxserience for all conceried.

Interns - Paul Carriere
Lssigrmens - Stateway Perk, 3659 £. State Streel

e, Carr ere worked Girectly ia the Urcw“ Frogress Center at
7o end Mertia Iunther K¢n Jr. Drive. s work was clerical and
12s releted Lo the finance and payroll division of The Center.
This was a good placement for him as he is a witndrawa, reticent
person who seems o work wuch vetter with fgures or things than
with people, particularly crnildren.

= g

Taic = Near North .
Community Ualt Director = Jcercme Slomla
Coordinator = William Gleasoa

Interns = Terry Regnier
Assignment -~ St. Mary of <the

-

axe

Miss Regnier participated ia a program called Project Push-Up,
a government funded pro=evt that is intended to motivalie young
potential drop-outs to stay in school and to acnieve academically
while there. Miss Regnler assisted 1n this program in a uutorzal
role, and was regular, punctual, and preductive.
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Interns - Jonn Budrew
A s mipn s e e

o~ -~ mmmn e Y ~ it
Col D e prdatdCad v ™ L

. . ,
- 2 omen eend A - RPN
Clid e Vas il .....u.J e 9 e ek GG USCCT

»
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v
u
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‘.r. e S ey A A &~ e o v I O I I P N T~ L L 2 e o, oo dla
Lo DULDEYW STELT LLS ULILE O DUUULIGSYS GLG VWGBS &7 LLS S1Ye LoSY
I L I SR > ] ] LS - ns P - g L by
Satmm eopsinst omm hamad! v wera emn U S e
D othe entive tolne. He was resulcor, suncural,;and productive. Ee
o p opra st ,:) AR Len SN AN A engd e mrn A e emm N omenr= e ,..,,.'.s ~ A
-J\A.A. .&.CJ- “ s PO LR O S V) .L_:Ju bl ewee Wals UKL UCL [ VYO) U S Uiy Chde A dvh
cpp e ea S e cnde mun ey M e A ol O e -
cralos wad other Center related cetivivies. This v- che sane
i ol 2, Sl N/ e ON-IN .- O o pierein s ea . o . o ®
Cenbor tnat Mo, Sudrew used oo comaunity aectivity throughout tne

Drevicus sScnool year. Mr. Budrew Ls well kaowa and we.d.. liked-

a’c the Center,

—ateras - Richard Nystreom .
Assigiment - Calceago You'bh Center, 723 Wrightwoced

Yer, Nyamrcm srent nis tinme ot this Cemver ciding 1a verlous
“asks a8 he was necded. The Center was ILn The piceess of belng
soyeicclly dicmoantled as the building which housed wes slaved ..
S0 Be soxd., SALL din oli, Trore redlly was Lot macnh of & program
o Lhin Center boeause of the mredlete rexoval of It. Because
ol ohnoy visitoticns trhozo facters cone To owr aotention rather
Lohe ftnothe summer. We wers wmihLi SO contact sither tae director

. - .

. Yy s [ LI [ TR S RPN SR . ) . Dqsomed da ot
Lave Uo ¢ ’JO:L & Lecx cf oa:u:.c_au.,;on curing vads

—
T Y SR podesacin dasradon s wstn T esdn desas aaseles an
Ta TLS OCLUCY O x2. a\ [ VAL C..b.,. e Wmave  mmbarnd W U Ao L D -
, . ~
Ca
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—oterns = Brwin Laskey

e -t ~ s
Assigrment - Immaculaebe Concepvicn, 1431l N. Northrer

W Taskey worzed ot tals site as a recreatioa and a
e anata mnmyn s : o ae oo o g obe o~ oy P L) ~om " [ NN e
Tutoring instruct r. Ze was reguilr r‘d seports frow his
site supervisor indicates that ke did a commendable job. .

Uaiv - Soubnera

Community Unit Director - Kenueth Cxriegal ‘

- e

Coordinatar = Donald Norwocd
Interas -~ Shelby CGoxrdon
Assignment = Our Lady of Peace, 79vn & Jelirey

Yrs. Cordon worked as aa assistant in {the swamer day camp
onerasion of this coummwnity Center. The progranm was quite routine
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rns = Izetia Cerrington

FvIc
Amsira'— eMJ‘
- Ghadaldi v

Mrs. Corringion was invcelve

vas & very active

d e
somewnzre out of the area almost everyday. Secause of fhis,
Yese Caxrington’s avellebility was guite needed and valuehle,
She brought her teaching sxkills and her experience in dealing
with children in less formal setilinzs So the situation. The
.
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Unit = Upper Norih

g 9 3 ol e 3 v 2 s e k™ - 4oa
Commnilty Unit Director = IJrank &2

L) annv»:' e
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Taterns - Lawrence Rosen
AsSsigrment - Hull House,

o,

Tele 3
e W ot

very dilficult o asc

ooth mysell and Mr. Vyche, he was

The arus and crafts instructor a
vorging there but she could not

.

in conversacion with the

Py -~ ra oS J o . b Y — o e,
indicated thrcugh information o
NP .
him to snow hin.

verns - Qttie Fentress

- 0'Xeefe Day Carp, 69:h & Clyde

-

-
& in &gy canp

] [ N PL 'y . . . (L) }
Qay cam) sLyuuavicn. Tone groun waes on she '
) -

=0l

)

fe7]

Droadvway and 2elmont

croaln o wanat extent Mr. Rosen was
really involved in swmmer community activity.

Lever Jrese

-

1 5

ce

tell us whnen or waere.

- '
YY)

In several visits by
&t the worlk site.

Eull House told us that he had been . | -

Director of &HZull House, the director

% Me, Aréito, of the Upper North
Civision of the Chicago Conmuission on Youth Wellfare, That Mr. Rosen
was ©o appear and To work at Hull House; nowever she had not seen

Assigrmeat - St. Mary's of the Lake

Miss Fentress worked as a

counselof~tutor

at this site in |

Project Push~Up which is a federally funded project designed to
deal with young teenage poveavial
at site and productively active,

.

said that she was really an asse

L+ 8y v'-‘
ZTORORCS .

ALS
Aldeke

S8 rentress was : ) .

The director of the project ,

e W
v VO

“he program.
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