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- of Arizona, New Mexico, and Texas., . .

‘out, the next phase of several lofg-range projects.

FOREWORD = - S

: ' ‘ . .
The Second Invitational Conference on Guidance Needs of Mexican |

American Youth, conducted by the School of Education at Tekas Techno- *°
L S . - - o P e

logical College in cooperation‘with the Southwestiﬁducational Develop-
P . r . . - ‘ . r ] N
ment Laboratory_of Austin, Texas, was held in February 1969, on the

.

!

Texas Tech campus. At the First Qonference.held two years previously, .

the groundwork uas:laid for the inauguration of-the Mexican American
Counselor Educadion Program, which was started in thé éumner of  1968.

I

_Since that .time, the Program has developed to-the point where interest

and planning,'which wer e concerns of the First Conference, are

ki/peing augmentedfby action and contribution. Graduate students now are

enrolled in the Program, many. of them supported by training stipends

" and grants.. The counselor education faculty has been enlarged to serve

“school districts on a more direct basis. Several of the rés€arch pro-

‘jects are being brought_to a successful conclusion, offering promise

of influencing,schoolrprograms and personnel.‘aThejfounding of the Texas

.,

Qech Mexican American Counselor Education EPDA Project by the U.'S,

Office of EducatiOn has'allowed'axperimental'programs to be initiated

-

+;

" in. eight public school 3isoricts located in the three Southwest states

We are looking forward to the entension of these projects'and'pro-

_grams, as well as anticipating'the inauguration of-others. Currently,

plans are under way to extend the EPDA pilot project to include addi- _

-~ ' ‘ o

tional school districts and’ to involve more persorms in the counselor

EY

education program. While funding of - rese?rch is becoming more diffi-

cult to obtain, we hope to- secure sufficient funds to enable us to carry

»
L

- .

»
*
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exchange, of tdeas. -~ 7 N\

AN

Planned, too, is the.next.in%ipational conferéﬁge on the guiaanqe

‘needs. of Mexican American: youth. While the exact emphasis is as yet

yndécided, a specific focus will be selected and proviéions‘wili be
t : : :

made for o taining outstéﬁding speakers as‘ﬁell as for discussion and .

[ .

o -

- L]
»

We would like to ackno&ledge our gratitude .to the Sputhwest Edu;
cational Developmenﬁ Laboratory for th?ir encopragémenf and suﬁport of
our research and t;ainihg-prog;ams for c9unseldrs and-puﬂil personnel
wﬁrkers who serve Mexicéq Amé;ican,childrgn: We_thank them,\béo,:for

the publication of these proceedings. o D .
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‘ apprOpriate for guidance and counseling pro% ame seeking to help "lost

endorsing a proposal to the U. S. hffice‘i! Education under the new Ed/pa—

>

’ “Guidance Needs of Mexican American Children . Here again, the common
'conclusion was that the"guidance,needs of all children were more ‘oL less

© uriiform, while :ir Speculation was‘that children of-varyingfculture and

-results of that workshop wére publications of the proceedin

MCEETING GUIDANCE NEEDS OF MEXTFAN A!MER;[CAN’YOUTH -
.7 -AN INTRODUCTION. 0 ‘_

‘df

4
N -

‘JI Ll
When one.ig lost, the survival m u:h tells us, the reasonable thing *

‘}o do is to remain in one place and /allow others to"ﬂ%gg.usd This advice

t -
: -3

youth

our position,was that counselors serving speci 1 gnou
n\a\score of educators
and community leaders, was instrumental in reinforci g this c0ncIusi0n and

A

L3

programs. A planning conferenc§, inyolving-mone&th.

tional Professions Development mct Ihe.proposal 'sought support for an
' . , ‘ a .. ooy o ',

experimental project in preparing profeSsional counselors for schools.wits‘

: : . ' ; o
high percentages of Mexican American ‘children. This.-project was subséaig{f

\ n
quently approved and currently is in the first year of what is hoped

S I\, . v

be an innovative and productive program of tra1ning counselors to wo

with Mexican American,youth:

LT \ : u L
e v ‘ s ' f f/ z
A little aver. a year ago, an invitational workshop was dondutt d on

- - N ! i . J

™

lariguage backgrolinds presented unique guidance needs. The twp tangible

[

s which have

+ o

.




e

|

“r
ol

i
"
L[]

*currently belng completed and readied for publlqatlon :‘b

been mﬁch in'demand as unique contributions to the llterature, and the:
&

.funding of specific research projects by- the Southwest Educational Devel-

4

opment-Laboratory This research sought to survey and explore guidance

L]
-

needs. of;Mekican Ametican children, noting their similaréEy ‘to or differ-,
. ‘. ] - . : “.I [l , ‘-. ' - ) . I . f
ence from other cultural and ethnic groups.f%Results of this research’are

D v B e . N
A

This year agalp there is an emphasis spmewhat apart from the typical

t; .4

_or tradity onal approach to establishlngfguidance programs in the séhools

*

The focug of ‘the' current invitational”workshop is on th%Icommunity and- the _

_culturé, rather than ofi the counselor or the guidance program. In past. .

- -
. —
LI

' ‘years, -two ideas were rejected: first, that coutiselors for Mexican Ameri-

can youth .can’ be prepared in the same way and utilizing the same programs .

as counselors. for other groups; and second, that the guidance needs of
Mexican american children are the same as foruother pupils in the public

school system.- .-This year, the purpose of the wosthop is to rejectnanother

notion: that planning guidance programs for Mexican American y ‘t is

solely a function.of the sthools On.the cgnfﬁﬁry, we see deep community.

involvement, stressing relationships ‘of the life- ana culture of its citi-
zens', as-being of paramount importfnce in such planning,

Lest we be accused. of a negative approach it should be pointed out
that the emphasis is'on finding-ways to establish communication with per-

¥

sons in- the cbmmunity who understand the needs of Mexican American children

4

I\and who are most closely related to and concerned with them as individuals.

Principally, we are speaking ‘of parents and of the viable agencies which

* ,

serve these segments of our: population The presqpfations and discussions,

-

]

'ich are a part of the_“Inv1tational Workshop on Community Respbnsibilities
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. . +and School Guidance Programs for Mexic?n American Youth,""deal withsome
of the problems anq.solutions which were presentedag Ayl
s #

The 1ntroductory paper, "The Roléaof the Principal in Establ ng

a.Guidance Program 1n a Mexican American Community, presented by Hﬁ;

Robert - Montoya, pr1nc1pa1 of havaJo Elemeﬁta;y School, Albuquerque, New
e

@

Mexico, focuses attention on the school a -its;relationship\to,the com~

idance services. Mr. Montoya's experiemce, spanming
15 years of work in state and federal agencies and the public school pro- 3 !
grﬁm, has provided unique}hackéround for his qiesent position.: Navajo
Elementary School is a flexible, experimenta}‘school utiliaing five modular
classroom»&ﬁ!ts and stressing team teaching and multi-média approaches.
The schooi is a student teacher training center‘that serves as a model
elenentaryhschool program for student teachers from ‘the University of New
hexico. Over two-thirds of the student p0pulation‘at Navaio come from
Spanish-speaking homes, uith'dhe;remainder conposed oi Anglo Americans, »
'7?E;ojkdﬁ?icans, and Indian Americans‘ Classified as disadvantaged are a
sufficiently large peroentage of students.to qualify the school for a ' . f

N—— . 4

Title I desi#fhation. Mr. Montoya's presentation is both-an expression of

i

- ": ' t . o M I
~ his personal invol@ement as an elementary school administrator in a Mexican

i

American cemmunity, and an:expresSion of spéoific eleménts which must pe'

included if a guidanﬁe program is to serve d‘g students in such a community,.

3

Dr. Lewis ﬁransford, of the Department;df Guidance and'Special Educa-
-tion at the University of New Mexico,‘shares'with us his concern regarding

a common diificulty in the-public school progran, "Poverty. and Retardation‘;:
, ,Inplications,for Mexican Americans." Dr.IBransiord.outlines the,currenﬁ. |

. . ' . . g e
3 . i — .

tesearch on the evaluation and curricular placement of Mexican American’

b

children, and also the elements needed to help thesefégildren'to,achieVe

-y “4-
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as individuals Imperative here is the concept of’psrent and-cowmunity
mvol‘ve‘t, for t:he relationship of t:hese problems to the guidance pro-—

_gram is as V1t:al as it is obvious. Dr. Branstrd brings to this d1scus--
sion a diversified background of t:eaching, consulting, and publishing, '

both in the Llnit:e%_Stat:es and Mexico.

) Y

. : Dr. Jack Rollwagen, on leave from his position as Assistant Pro-
“fessor of Anthropology at Portland, State College:ﬁES-serving as a post~-

- doctorgl fellow ac the University of California at Berkeley.' His back-
ground of teaching in the public schools and extensive field experience

. in Mexico mgkes hir well qualified to discuss the problems of rural-urban

) ) !

 migration of Mexican.families. Dr. Rollwagen's an*rbpplogieal research
in Mexico provides thé basis for his example of the social and economic

problers of migrating families. '}_‘.is' observations and conclusions in this.

»

area offer insight' into the background of one group of migrant workers.

We asked Mr. Juan Rodrigiez to organize the comments he would like s
: to make to Mexican American youth who have reached the secondary level in

our eddcational system. Considerable effort is being Hiract:ed toward en-

‘ ] . : ¥ , :
rolling Mexican Arerican children in the elementary schools and retaining

then in the educational systee biayénd the junior High school level. - We

-
¢ ]

Dust have something to. say to these children, as well éls programs to offer

-

.. t:hose who persevere to the upper gtades -of high school. M,r. Rodriquez
. speaks to t:hese students. A teacher' in the Levelland Independent: School

District, Mr. Rodriquez is -one of--that cities m?ost: active community members.

"

. He recently has been awarded a grant:'.té‘complet:é his doctoral degree at
' . "\ : : ! ’

the State University of I.ow‘a.' cL ' - - o ,

+ L]

Mr. Ju.an Lujan, Direct:or of . t:he San Ant:onio Urban Educational Develop- ’

ment Cent:er, and Mr. Lee \’enzor, the Center' s Community Involvent: Coqr-

-
.

i




dinator,-disCuss "The Role of the School-Community Agent in Estaplishing
+ 3 : ‘ )

" Their statement provides a framework ior the

¥

K _ Parent-Advisory Groups.
role and scopenof the school communityaagent,ﬂand it provided)the Work-

shop-with the background for a case study presentation‘of‘the San Antonio

Urban Educational‘Development‘Center project'uhich folldwedt The San

Antonio project is supported by the Southwest Educational Development ‘ ;
- . e
Laboratory, with which both Mr. Lujan and Mr. Venzor afe conniected. - | . v ;
. In presenting the proceedings of "The Invitational Workshop on Com- “Ta N
nnnity Responsibilities and School Guidance Programs for'Mexican American_‘ ' K
Youth," we realize that_only a few selected elementS‘have been included.
The purpose;.however, has not been to exhaust the topic but” to pave the | ; :7}_, E
way for workshop participants to'review the responsibilities which their
own communities have in meeting the guidance needs of Meﬁican American

youth. The immediate response of thevparticipants'to the presentations

4 N and discussions was overwhelmingly favorable. It is hoped that their

. \\tnterest has been maintained and continued into their schools and home
communities, and that new and more comprehensive school commuﬁi\f pro- ‘ ‘<

grams will result. In this regard, every school-conmunitv program which

seeks to serve a child his family, or the ‘Mexican American community’.

" is an-exemplary one. We have not- attempted to display a model program . o

¥ . -,

: . . ooy o -
or to evaluate those represented by the participants, which are in their
formative stages. 1f thé.workshop has Stimulated the formation of a

. ‘ school-community project: for Mexican American groups where none existed

.

or if it haé‘added further dimensions to those which currently are a part .

of a community, it can.be considered a success. o . C .

M
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THE ROLE OF THE PRINCIPAL IN‘ESTABLISHING A
GUIDANCE PROGRAM IN A MEXICAX AMERICAX COMMUNITY

*

. If you were an artist, how would vou portrayv the Mexican American?

Would you paint Jhim leaning against a saguaro cactus, his face covered
with his sombrero, taking a midday siesta? Would vou paint’ braceros
picking potatoes on a Colorado farm? Would vou paint a.tattered, dirty,

dgrk-hairea hby working his wayv through a crowd to enter a church in tire

for the last Sunday mass? Or would -vou paint guitar-plaving charros,
5 :

5

at a fiesta, or a cripple

graceful flamenco dancers, boisterous throngs
3 L © R

v .

{ seeking & handout? These are "all €ormon ‘portraits, all stereotvpes, and

A
.

¥

syef theg do pﬁint o;t some truths about some ﬁéxican’ﬁperitans. Bﬁt the
.oy . 3
Mexican American is really no different than the memb \éf any other
? American sJLéulture. There are the dirty, the tattCZZZTiﬁhe lazyv, the
":mpsic‘loving, and the beggers, just as there are in any other ethhic group.
{theFe'also are tﬁe'edncated, the cbncerned,~the patfiots, and the elitg.
_The Erue‘ﬁic;ure-would,ﬁe of a people in variou;’stages of transition,
. P - N ” A ‘
_sg;pggling to make a place for themselves in a cu;turé @ifferent from
| their §§n, yet tfying to-retain valuehpa?d tra&itioﬁs"of‘théir own culture

i

vhich can blend‘in with the newly acquifed, more acceptable ones of the

dominant society.

»~ ' ’ ‘ *

Mexican Americans come to the schools reflecting these various stages”

3 ' v

of accﬁlturatibnﬂ They bring with them the conflicts, the frustrations,

S

\:/jfﬂ“thé disadvantages of their poor home envircnment, the gaps in experi-
: | | J _ .
' ernice and knowledge, the language barrier, and the resulting inferiority

complexes. : . -

Df. Hileq 2intz, in Education Across Cultures, has called,Mexicap

Americans “exceptional” children. If the chfldren are exceptional, the

¥

-

8-
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educational approach must also be eﬁpeptioﬁall It must be based on a de-

\
finite set -of educational objectiveé\planhed,to produce the specific be-

1 . -
¥

havioral changes desired. However, in.defining our objectives, we rust be
E BN

-

careful that our goal is noﬁ“ﬁézﬁmyose upon.th?m.the values of the mi&dlé
class cultg;e; Rather, the goalf;ﬁbuld be to briné about an uqdefétanding
of'thei; own cultural heritage, a feeling ;f pride in the éontribution;
gfjtheir»pebple, aﬁd a Rgowledge that, in tﬁe melting pot that is America,
;ll peoples contfibu{:r;nd all‘should be willing‘to acqept'the wishes-and :
contributions of other;. In other words; our objectives should be_Fo helé
students find their own identity and to see their relationship to the tbggl‘
society., How can we do Ehis? Do we knoﬁ enough aﬁbut-the.field.of guidance
té be able to move a#ead with guidanéa sefvices in the schools? We have_no
choice! Guidance is a.way of life i?i;hé schdol} . |

The guidancg program in:; school:éénnot be separated from the total

program. | It must be continuous and jinseparable; it must-be a program in

which every staff member is involved. To accomplish this, the principal s
» R T T y

must recognize the changes taking‘place in American education. He must be

willing to play mahy roles: program innovator, expeditor, facilitator'of ¢

learning, organizer, curriculum coordinator, and morale builder. Everv

: ‘ - :
pfincipal concerned with providing quality education to, his students must

]
L:4

assume these various roles, buf the principal who deals with bicultural

students must go a step farther. He must understand the values, the-stan-
1 ’ Y

dards, the language sg;ueture, and the goals of the cultural groups with .
whom he works. To be of real help, he must be able to empathize. By know-
ing how it feels to be a Mexican American, by seeing t?w it looks %:om.his -
vantage point; by understanding his'cogflicts, the educator‘can jﬁdge how

best to proceed in introducing ne{_ideas ang

new methods. Foreign or dif-
[ ] *® '

JHR
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ferent cultural values should not be summariiy imposed on others, but should

be -presented in a gradual and understanding\ménner that will encourage their

'\-

-

The principal must be aware of the’pbjectives ana'skrvices.of the gui- -

> t 0+
. T ’

dance program so that he can provide the administtative and psychological

environment most ¢onducive to its succeds. ' 'ObjectiVes established for the

program must be designed'specificagly for the community and the groups being

. - L & . 4 .
served."!ﬂe Atizona State Departmedt of Public Instruction has outlined

some guidelines for elementary C@hool counseling that might be followed.’
’ ‘q -
The Principal: -

. secures staff professionally prepared fer counseling.

L] ¢ *

‘ A
. sees that the roles of variqus staff members in the guidance pro-
gram are defined, and that members are able to function in these
roles. L
. delegates authority of actual program operation to well trained -
guidance specialists. ‘

4 - " - - Fl

- . provides adequate facilities, materials, and clerical assistance.

. clarifies the guidance program to the staff and provides active
encouragement and support.

. .
~ .

; allows time.for group guidance as.weLJ as indificual counseling.
. promotes‘inservice education in gu1dance for the entire school
staff. - . ’
. Y, ’ ’ ’ ' ! -
. encourages constant evaluation and improvement of the school s
guidance programs.: :

..coordinates guidance planning with other phases of educational
planning. -

F

. provides for interpretation of the,gu1dance dervices to the com—
munity, . -

. consults with teachers and counselors regardlng specific pupil
needs or problems. - , _ e




.
L]
- L

. ‘\ . . T .
One of the most important of these objectives is promoting inservice
education in.guidance for the entire staff. Staff involﬁement in the

kY

- e . L3

planning'of inservice meetings promotes bette{/cOOperatibn; conducting at:
least part of the meccfngs during schoélrtime-attaches more .importance to
the program, resulting in teachers being more willing to share their own

time for other meetings. 'In addition to the principal and the counselor

. i

or guidance'Specialist, resource personnel in~cultdral-anthrOpology,~socio-
'logy, psychology, lingu1st1cs, auﬂ psychol1nguistics, as well as in-other

f1elds related to school curricula, should be called upon to help ;é;chers

understand the cultural or soc1al inheritance of Mexican Americans. Teachers
. ’ A [
must realize the-importance of their guidance Trole in relation to the in-

structional program. Teachers too must have a positive image of themselves

" and:feel competent in their abilit§ to guide youth,.for teachers- are the key

- -~

" guidance personnel in a school. They are directly and intimately involved
. \ . L. "
in all guidance activities, since these are inseparable from their teaching
and working relationships with-students. - This is not' to imply that the coun-

selor or professional psychologist is less important. There are limits to .
1 : B
the ability and training of any-teacher and it is at these points of limita-

tion and knowledge that a teacher should refer a student to che.counsélor,

the school psychologist, or other specialist from whom help is necejsary.

L3

*  “The-guidance progran is most effective when all staff membérs - administra-

tor, teachers, counselors, nurse, and parents - work teogether as & team.

Educators involved in providing educational services to Mexican:Aﬁeri—
cans should. be effective, sensitjive, and knowledgcable..alhrough their

warﬁth. friendliness, &nd encouragement¥j%ﬁby can helprMexi'can American‘

>

children iﬁprove their feelings about themselves. These educawors should °

realize that their feSponsibilities are, in a sense, greater than chose of
/| |

i 1

-




" student's limited experiential background and the standardized school cur— ,:

‘tasted a variety ofufoods, nor manipulated thingS'which are cowmon to 'other

'children this lack of experlences ma#bs himsmueh less Verbal and less

to these disadvantag >the lack dﬁ experience with the English language in i

speaking, listening, reacting, and mak}ng 3udgments expressed orally, it 1s }lf

cprovlded Educational media andua varlety of methods and techniques can be

acting, and evaluating. Through study and related activities, understanding

and pride in the Mexican ﬁmerican.heritage can be promoted.

‘the entire school prdgram becomes oriented to the success of‘its students, ‘:
"a philosophy that in itself cont#ibutes to their success. It is the job of
.the principal to devilop in his staff an awareness of this dual purpose of
‘Ithe instructional pro?ram. It is he who must provide a psyohological‘atmos-

(qphere-conducive to pl%asant learning and living expériences.

-

other teachers. In implementing the instrudtionallprogram, for‘e%?mpie,

they must include experiences designed to help bridge the gap hetﬁeen the

riculum which is oriented toward the middle—class Anglo American Too ;:.

often, the Mexican American child has not traveled far from home. nor

v¢sited many public places,‘he has qot owned boOks pr edu¢ational toys, nor‘- o “53
Y. . } £ . 3 ) ' L .
' ; .

ready for formal instruction than Ehe more advantaged child Uhen one adds

e YRR | . {

little wonder that Mexican American chrfﬁren pften do poorly in school and L

»” TR
- '-.:"I_ ..'\I . . i )
make low scores on tests. 7. 3 S Ly ‘ '

To help bridge the gap, many'vicaﬁious and real experiences must be . ‘;.n
P . ?' é lzq,o

utilized to open new vistas to~d1sadvaqtaged ohildren To aid inﬁlanguage T, } a

development, experiences foraoral expression are necessary. The social‘
A,

studies program is an area\if the curriculum which lends itself to guidance

activities. It is a natura theater fou* role playing, drama.tizing, uter-

-

: : 3 ~ c . - , :
" With every success they experience, children grow in confidence and ° .

competence. When a guidance program is woven throughout the curriculum,

1

+
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‘ment, and earlv school!dropouts. . _ t T .ot

" ority complexes ‘due to cultural’and langudge barriers, fears, and low
. L S ' < ‘

the school programs, (2) involving parents ‘im school beautification or

" parent-teacher groups, and as reédurcg pefsoqnel.“ﬂany bafents are willing

- €0 be asked to share information with a clags, and it serves additionally

Mexican Americans, but it is recommended that certain bdsic elements be

' Il ‘ ‘ » L
jective is that of interpreting the guidance ser-
. . a . . &

Another important ob

vices to the communitv. In a Mexican American community, this is a partic- °

ularly difficult task'for the principal. Manv parents are bitter dabout
. . . " ! o
their impoverished backgrounds and limited opportunities, and their poor

* r

self éoncept and indifference to the value of égucation_is‘pnojected to

their children. Thése attitudes result in poor attendaﬁde; low achieve-

Y

A

L

-

To strengfheﬁ the guidance program, there is great need to involve

members of the Mexican American communitv in the school itself. For too
> N . i =5 -

long, Mexican Americans héme‘felt-thét the school belongs to the profes- B

sional teaching staff, that they have no.part in it and-should maintain. a

N

"hands off" attitude. = Many parents or school .patrons suffer from inferi=-

economic status. Finding wavs td involve parents in sharing the educa- ’ ¢

tional responsibilities of their children is of utmost importance. ‘These:' -
. - {% . -y S

could include: (1) dinviting parentsﬁfep inservice type sessions to explain

other improvement projécts,‘and'(Q)'invdlving parents in school.iynctioﬁs,

to share'knowledgeiof skills in which'fhey‘excel, such -as \@dobe éaking and -

carpentry. Others may share knowledge about, the history of_tye state, folk-

W~

lore, or‘inforpation'about:their emplovment. i& is considered a real honor

. -

T
5,

as an opportunity. for the parent’.to observe the activities of the classroom.

' There 'are various techniques that can be employed in woiking with

1

included:




*
T
. s

- - 2. Parents should be'given the opportunity to contact the scHool

1. ‘There should be a sincere interest in the child and in the
‘parents. - - - : : ’ " - .

staff regarding problems that affect the child's learning.

I.?-‘

LIS

3. . “The school staff needs to be understandrng and considerate,
serving as good listeners as well  as providing concrete sug-

RN ‘ gestions. > . v N
" ‘ . . .

4. It is helpful to haye a staff member that understands and
sPeaks Spanish; _ ,

%

5.. Ihe efforts of parents should be Tecognlzed and encouraged

6. Home visitations lead to an understanding-of*the home environ-.s
ment and the behavior of the child, and also indicate to the
parents that the teachers or counselors have a sincere 1nter-
-est in the child

b
. ¢

7. ‘The staff should visit and .study the communityy S 3
% '
The leadership of the school prlnc1pal 1n establlshlng a guidance pro-

[l
&

gram cannot be over-émphasized. He can set the climate for the type-of pro-

gram best- tailored to meet the needs of the Mexican American comﬁunitg and

., . . . 3
L4 ' ¢ , . .

its yonth.' Dr. Boyd K. Packer has summarized sote of m¥ own ‘philosopnyv:

"We might hide our attitude froE’groﬁnups, fror the, emplovers, from pusiness

4

) . ) . .- '~ .f- . .
_associates and even from professional counselors, but wlti reference to chil-

dren ‘the answer is a certain, definite,.éoi‘ ed ves, ‘our attitude ‘is showing

. at all times. For all our. ability to fool adults, we can never quite fool

»

children," = - o .

-14-
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More than a century ago, when Mexico relinquished-its.claim to- Texas
- - e . .
and also ceded New Mexico dnd California to the United States, the’govern- il“

* ‘ment honorgbiy declared all of the inhabitants citizens with the same rights

L3

as any other citizen of the Uni States. However, no mention waé made ‘of

‘the many barriers that existed between the .two cyltures of Englisﬁ-speaking R

4 . . 4
people. Erna Fergusson described the problem pertaining to the peéople of

.

 Wew Mexico: "'No provision was made to teach English to the new citizens

4

" and Eﬁglféh was the’basic need - the tool for‘Euilding a new life, the -

‘weabon and shield- against dishonorable govern%ent."l

,‘ - ]
After 100 years as citizens of the United Stgtes, many Texans and New

Mexicans still do not speak en‘m‘h English to function effectively in the. g
. public schools and utlimately_in an English—Speéking society. There are - '

estinates that one-half of the population of New Mexico is handicapped by

. . . 2
the lack of a working knowledge of English.

The origin of the Spanish-speaking pedople in the Southwést goes back

- e

to the fifteenth century, when the épanish explored.the fouthern part of .
what is now the United States and Mexico. Some Spaniards remained, which®"

resulted in the mixing of two races and‘culturéé,_Spanish and Indian. The

s Spanish-speaking people who ‘settled in the United States were primarily a
. ' ' N . ‘

mixture of the_ﬁgo chltures.3' Others who originéﬁly settled in_Mexico mi-

L] - *a

< " grated to the United States for various reasons. Some migrated because of

-

the revolutionary periods in Mexicq; some because of a-destire for adventure.

L]

The majority, however, came because of poor economic conditions #& their
- “ -

&

"y

4 . : - ‘ .
homeland. .. : . .
- . - R

L . T .. =TI6-
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. population should be any greater than-acong the populaﬁiohies a whole.

’Qe_do know is that:

- Special Education than are children from other ethnic grouos.

==,

- . - ‘ " Ll . . - . ' » '
. direct bearjng on the agount and tyvpe of education a person dis likely ta

. receive. _ g

- retardation ‘or anv other handicapping conditions among .the Mexican American -

[

- +

¥ - . -
. » H
' L] .
- . .
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To this dav, of “the, Soanlsh speaklnz people are still subsisting

1

at .a.verv_low sociceconomic level. Eunctioning‘at*suéh awleVel has also .. __

o

effected thém educationally, since low socideconomic conditions have a AN
{

Genétically, . there is no reason_why the rate of incioence_of mental

What

a

1. “osz mentally retarded chlldren in public- schools are mildly i
retarded, with 'IQ scores ranging approximately from 50 to 75.
Considering mental retardates as a population; about 80 per—
" cent will be mildly retarded.

2. A larger propoftion of the =ildly retarded come from lower
' ‘socioceconoric environcents; hence lower spcioeconomic commu-

nities contribute a‘ greater share of mentallv retarded chHil- « -~ - r
dren to pyblic schools' special education programs than do
11gher sﬁgloeconomlc communities. Nationwide, over 60 per- .
cent of -the, students in special classes for the retarded come
from poor homes. This figure'is even hliggr in Texas and New. .
México., | - o

3. Certain ethnic groups tend %o_have_a large . propoftion of their
population‘in lower socibeconomic communities, and these’
minority groups produce a greater than propertionate share of
mental retardates. . N

-

4.  Some of these etnnl. groups in¢lude numbers of families in
" which two languagesbhare spoken and the children are ralsed in
a billngual home envernment
In Texas, twice.as many Mexican American children are enrolled in
T - T ey - T ‘
. This dispro-
Another:illustration of

portionmate ratio is -even higher in:New Mexico.

;g‘.’ ) H . » _-.ir . .

disproportiohate *atios is reflected in institutional populations., Texas
ot - ‘ R - 5 ' ' \‘. ' &
has :a 135 percent Mexican American population; however, figures reveal that

26 percent of tHe ihstioutioneiipopulation is Mexican-ﬁmerican. New'ﬁexibo,

- 5 L] - »
/ . y .
. . ' ]
L * .
N

-

v -
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with -a 30 percent Mexican American populatlon, -has a dlsproportiOnate 48 ' _ ¢

-~percent—in—institatiens for‘the mEntaily retarded. ' ‘ : L.

ties in the educative process ‘than d¢ English-speaking chlldren. In large

7
guage.

,class chlldren, especially those*:ﬁth a language handlcap rAnother factor

-

¥

o

6 eI

Some concomjtants of poverty that have been suggested as possible-

cayses for the-series of problems mentioned above are:
. : TN '
1, Neglect . = . oo
2. Language ‘differences - ' : A o
", 3. Lack of health care , : C o
4, Nutritional defects ‘ a
5, '~ Lack of social and. educational support

ro Many children in the Spanish-speaking ‘group have no greater difflcui-

prdportions,_howgver,-;panishrspeaking’children are serionsiy handicapped"

by difficulties not shered equai&y by Englishrspeaking childrenL ) ':4 . ,jl;
aLanguage'rnadequacies make learning more diftichlt and tend toyard | |

further‘isolation. Typlcally, the Spanlsh speaking child has to ledarn - 7

English as a second language and then usesthls second language i his school

work while his out-of-school language_ls malnly Spanlsh The rqsult for a.

%

large number of such children is lack of suf“Z;ient master\ of e1ther lan-

%

Different studies‘have been conducted to try to detérmine what is re-.

sponsible for ‘the sub-average performance of many Spanish-speaking children

on tests-of intelligence. A .common conclusion revealed in manv of the

b

studies was that the present intelfigence tests, because of their-high con-

’

centration on middle class experiences 'and language forms, penallze louer

X |
.is the type of testing ifistrument used in the evaluﬂtion of the child.
Several.studies have shown that when Spanish-speaking bilinguals wete tested

. M -:‘ . . ) . - , sl » - B P‘
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with both verbal and performance test instruments,'the subjects -received

51gnificantly lower sc%fes oh ver‘oal tests of inttiigence.s’9

'A variety of intelligence tests, both verbal and. non—verbal generally

cla551fy the maJority of these Spanish speaking children con91derablv below -

: ‘the average of the predominantlnglo American normative groups on which the

Y.'

tests were standardized I a‘ﬂUmber of studies, the- average IQ of the

Spanish;aﬂeaking population clustered around SO:IO’IL It is noteworthy, that

the ‘use of Spanish-translations af intelligence tests wich-bilingual Spanish-
speaking children did rot change the picture essentiallv 12,13 A transla-

L -

tion by Holland of. the Wechsler Intelligence Scale for Children resulted in

a full scale bllingual IQ score higher than the WISC Full Scale IQ score- by

means of supplementing the testing 51toation with the use of the Spanish
R | ) \
translation ‘of the,WISC  The differences, however,: were not 51gn1f1cant.lﬁ.
" What are the 1mplications Qf this casual relatlonship -between povertv
and mental retardation,.concomitant conditions tooboften associated.with v

b ' )

the Mexican American in Texas and New %ex1cb° In considering such a rela- (

T

-tionship, we must first interpret mentaldretardation and poverty in their

-’true;perspective. 'Although there is a definitefconnection,_should poverty

necessarily dictate or determine mental retardation? Does it{ﬁot‘stereob_
type many poor. Mexican Americans by making; such generalized blanket state-

Y. I - X f’ ’ ) ‘
ments relative to poverty and mentaliretardation? _

> . - "
i’

: . ' M .
First of all, poverty is not just a lack-of money; it is, an invisible

-, .,
. ) ) . ) ) Jlr " .
self-perpetuating social and economic, force which,. in essence, determines

*

the life style of the poot. .

4




. _.._ _For illustr%fion, considea the term, "equality of opportunitf". We pay

' lip service to suﬁh a term when we use it in reference to the Mexican American

L3

“*"  because ip feality it deesn't exist. Compare, if you will, the schools in a

"WASP" neighborhood with thosé in lower socioeconomic neighdorhoods. They

b - -

v

may claim to stress similar curricular goals, but how do they differ in degree,

in quality, or in quantity? Add to this the communication, social, and psy- .

chological problems of the Mexican American and the condition is magnified

We can also look at the teacheIs themselves. Who teaches uhe Mexican American’

iy

. . The majority of the time, the teacher is not Mexican American, Hopefully,

Y T—

the Bilingual Edﬁgation Act (Title VIII of ESEA) will encourage more Mexican
. “w" .

\
Amerioans to enter the f1eld of education&‘pIt is,postulated that tra1ned
' MexicanﬁAmerican~teachers will be able to communicate more effectively with

Mexican’ Ameriéan children'because of ethnic identification, better‘unperstand-
ingnoff}he"cultural implications relating to the home and, most important of

-

.all, a common language. ' "

A N ': Furthermore, it is'unrealistic to make-a blanket statement about sub-
4 !: .1' + } . - . ] , i . . - ! :
3 ' average intellectual.functioning‘and mental retardation when assessing

P ,vachievement or intellectual abilities of Mexican Americahs. Some ramifica-

‘;tions of such a misdiagnosis, vhich teo often has lead‘to,placement in" a

1

,pspecial class for retarded children, include:
1. Imposing a lahel of retardation on youngsters who function
" educationally at a svb-average intellectual level but theo- -
: s retically 8o not meet tﬁe criteria fqr mental retardation as .
T reflected in a medical or psyehological sense.

.. 2.° Causing a loss of identity in a setting that,is difficult for
‘ children and their .families to accept. Adjustment problems
must be\allev1ated before educational therapy can be effective. ..
3. Furthering regression, as has been demonstrated in a recent
research project. The study revealed that bilingual Spanish-
speaking children in special.classes for the mentally retard-
ed,”when compared with non-bdlingual English-speaking chil-

dren from similar socioeconomic Backgrounds in specidl classes

~20~-




‘ - 1
for the xzentally retarded, scored significantly higher on
: the average on the Performance Scale than on the Verbal ’ :
\ Scale of the WISC. - It was also found that the difference )
between the verbal and periormance scores of bilipgual
retardates in special classes tends to. increase as age
increases, thus causing a greater disparity between the
verbal and performance scores. This increase in dis-
‘parity was the_result of the verbal scores decreasing as L
age increased."’ : .

As would be expected, this dirference between verbal and performanée
L1

scores 1s greater at older ége levels than at younger age levels.. One pos-

S VO Y J— - -aq

sible explanation for this significant increase in performance scores could
M ) ]

be directly related to the greater emphasis placed on non-verbal skills in

1
the curriculun for the mentally ‘retarded.

Another possibility is that bilingual children may reach a certain
v b ] .
plateau of learning in regard to verbal skills on tests of intelligence much

sooner than non-bilingual children. The construct validity of the tests

-
.

themselves serves as an explanation for the disparity increasing with age.
If the increase required to maintain a consistent score at the older age
”

. level had ceaseé?‘the result would be a decrease in the mean verbal scores .

from the first to the second administration of-the #ISC;@~1ﬁ~e£her~werd91m;——"—L~~———ﬂ

Special Educatiorn can epitomize failure to the Mexican American and thus
] pérpetuate'fai;ure-avoiding behavior rather than goal-seeking behavior,

. ’which should be one of the major goals of any education program. B PO

This argument is not inténded t

, ﬁgply that a-Mexican American child’
. . ) "«_‘._'
functioning at’ a sub-average in;ellecéua level woﬁld‘no; benefit from a

»

special education program,‘bnt rather to stress the need for cautious

utilization of diagnostic instrumentsewhich detéfmine placement in a school

= setting. Placement in a class for retarded children where the program is
[ Tt ) oot o .
not necessarily one of interveﬁtion or remediation may penalize the Mexican

#
L

'
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American chila H‘é’ﬁﬁ% been able to demonstrate that programs of interven-

tion and remediatlon have been responsible for significant gains in intel-

lectual achievement, but we %ust assume that the youngster has the capacitw.S

to be remedlated »ﬁﬂﬂnﬂ‘ therefore state, with anyv degree of confidence,
that educational programs for retarded children are synonvmous with educa-
tional programs for poor, slow learning, Mexican American childrenZ The

existence, misunderstanding, and\clarification of the relationships armong

- -

< o’
work for thiS and many other conferences.

_ poverty, mental retardation, and. the Mexican American -is -serving as a frame-- -

What can we do? What has been accomplished?

Briefly let us mention some of the existinp programs and somewof the

1
L]

proposed programs that concern themselves with poverty, mental retardation,
C _ ‘ - _ . . .

-

and the Mexican American.

Y

The Bilingual Education Act of 1968 will provide funds forlthe déveloP—
ment of programs in schools with a high concentration_of children for whom
nglish is not the dOminant language. Families with incomes under $3,000

per year will receive hlgh priority

Project Headstart, of whlch most people are aware, is a program of

early intervention offering educatibnal fhedical, institutional, social, and

Yy

psychological services to the preschool childﬁand his family. “The need- to--

-

provide preschool experiences to ‘Mexican American childref should be obvious.
v RS ' : .

Public school curricula stressing language‘develoPment as the total pro-
: & A .
gram the.first year or two should be considered. However, before such a

- a IS -}Pfc X >
' 4 J ) : p - "' )
program can be effectfve, we must first discard ce;tsinjtr;;étlonal educa-

I

-tional philqigphies that .dictate curriculun; for example, assuming that read-

- L

ing should be taught in. the first grade or that multiplication tables should

be learned in the third. This suggested language ‘program for -the first year.
. T i *

v ) -22-
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0of school would be of greater importancé'iﬁmstateé'1ike Texas and New Mexico — .

. public‘schoql middle-class oriented educational programs? The importance'

mind that sc

‘that these educational goals can be attained.

L]

. .
P ? .

where no kindergarten programs are Rrovided by the state. b'” Y

Parental involvement is another area of crucial concern. Historically

our educational programs have deemphasized parental involvement. This may

A *

be-of little concern to #he majority of youngsters, but what about the'

Mexican American child whose home situation is not conducive to typical

I

of parental reinforcement is made evident in cases where the home situation

”

is dn&oing what we re striving to accomplish in the classroom. Keep in

’

0l suplrvision does not usually"exceed four or‘five hours -
- e . ”"'. -

- ." . -

daily. What ha s the other twenty hours a day? Direct, structured paren-

tal involvement in-our school programs will be of paramount importance if we

are to enhance Iheachances for success of -Mexican American children in our

a1

. »

schools. o .

A lack of qpétaining fémily relationships appears to be common in H‘f‘ .

poverty aréas. Although some studies have treated adult role perception

’ b . . .
and otbers hawe dealt with children's functions in the family, there is

L]

general agreement that delayed ego development is a common problem.
One correlate of poverty is a gepéral'lack of long termcaSPiratiOQ. _ ,}
) P o . ‘

This is particularly true in relation to sch@®ls and education, since many

of the parents have had few’satisfactory relationships with educational

institutiéns. Weiner and Mufray interpret parent attitudes toward education
in a slightly different light. They conclude that while lower~class parents

have'high levels of QSPiration for their childre’, théy lack the conviction
| 16




‘forcement of certain exhibited behaviors, primarily skills and competencies

bl Sug 0

¢ .

A prograﬁ now under way in Néw;yekico pptentially.ﬁill‘demonstrate the

efficacy of paréﬁtal involvement. It is attempting to reinforce certain be- .

‘_I“'u . ' .
haviors of parents of Mexican American children in special classes for the

\ _ . -

mentally reta;ded.'“The reiﬁforcér to be used will be money, and it will be

-

provided to the parents for specific skills their children are able to master.
: : A . ) ’ T Co
Weekly seminars will provide selected parents with guidelines for the rein-

that are‘commﬁnicative in nature, It is hoﬁéd-that the youngsters wrll
develoP‘such prescribed skills, but just as important w1lltbe the communica- O
tion skills that the parents will have to master beforq Ry will be able to
reinforce their children' s-behavior. |

We should not. expect épécial education tp.be the answer to the educa-
tional problems of the Mexican American. We cannot juétify, f%rst of all,

special classps for all the youngsters that require it., We must also con- '

-

sider that many of thesg“youngqﬁers would benefit more from a regular class

ﬁla&emént:;é53uminguthat the regular class‘;eaéher could provide fo; thege‘
chiidrénﬁs needs. We are pfesenfly wdrking wiéh reéqlar class teachers who
each has in hef class a student who is a potential candidate for special edu-
catdon. It is hoped tha; by providing training to these teachers, they will
b; betger able to coPe,éi;h the problem of exceptionél children in their regu-
larqplassrqom. |
Success in such programs is expected fo_reduce the nﬁmbér of Mexican
1 ' . ’

American children who have;been diagnosed as retarded with assessment instru~
i . . :

ments not deéighed for them,. and’ then placed in classes'fo: retarded children

‘ ' +
that also are not designed for them., To continue this practice of penalizing

. -




Erna Fergusson's description of the future of Spanish-speaking people H

sums ﬁp the problem: '

~ o

"We are not out of the woods yet, the darkling forest where - .
good people have been held back by lack of chance to learn. But '
, quietly and often unnoticed, we are developing leaders, who, whlle
M holding to ‘the best Spanish tradltlon, are going ahead under thelr
‘OWn power u91ng every advantage that a free land has to offer

L]
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RURAL-URBAN MIGRATION OF MEXICAN FAMILIES
. ) E ) ‘ o

+} , » ." .. ‘. N ‘ T
.i'ln‘EhiS'studg? an investigation has been mdde of the mechan1éﬁ§”fbr

the con;inuance“of interaction {(a) between migrants from a rural community

1

and the members bf_thé community who have not migrafedg and (b) between the
. 5 - t < ‘ m . v )

[ .

various migrants froﬁftha&frural community. The data used as illustrative-
' A R ' . - R .

- . = LA . ‘ .
gaterfal is drawn fram a study of migrants from the village of Mexticacan,

TNt o

‘. Ja;isch, Mexico, .- - L : .

KR S '

. R kN i

. - . The Village of Mexticacdn and a Brief Historical Background
‘ ‘ .of the Paleteros of Mexticacan )

r

v ‘ ‘Mexticacan is a rural village of approximately 3,000 inhabitants, located a
-— . ,' '.I* - . I .~ . P .
on the(;esterﬁ extension of the Central Plateau of Mexico.. It is approxi=’
. . . ‘ * . B
mately 100 mi}es (by road), northeast of Guadalajara (see nap).' Although

- . Mexticacan itself is not on any major road, it is located in such a position 4

that it has ready access to many of the larger fowns in Los Altos, the high-

land area of Jalisco north of Guadalajara., Mexticacan is also only a few

ﬁ\\\\ ‘hours drive from the urban cente;é of Guadalajafa and Aguascalientes.

-

Altﬁougﬁ agriculture is one of ﬁhe ﬁéjor supports of the écoqomy of the »
. ‘ - - .
‘municipio (county) of Mexticacan (see Note 1), the economy of the village of

Mexficacan'has a more diverse base, Historically, the ‘inhabitants of the

' . - -
village have entered a series of non-agricultural enterprises to supplement

g L or supplant their dependence ont agricultire. These enterprises have included:

. : T ' - ., i
tailoring, candy-making, match-making, and pottery-making 1n':he village,

4

e ‘with the products for sale in the municipio and elsewhe : drayage'with

burros (and the sale of burros) throughout Mexico during the

1930, and with trucks in the réhion around_Mexticacéh:since‘L930; the
. : - - . s . ”.;' . " ..-’ )
. . . ) ;.:‘:‘_-‘}/ . -

.- / ‘
29~ © I
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development of a route for -the showing of motion\pictures from the bed of a

flatbed truck in the 1940's and 1950's; and most fecently, the entrance of

"

manfrof the inhabitants of the village and the municipio into the paleta

. §
(ice cream and popsicle manufacturing) business in various cities through--

-out Mexico.

-

With the development of this last entekprise, the character of the

~———their involvement in the paleta business, the center of operations of the

-

persons involved in non-agricultural enterprises was Mexticacan. One reason

was that the goods were produced in Mexticacan or the services were offered

-t

frpm a home base there. The other was that.the Mexticéqueﬁos regarded
Mexticacan as their permangnt home, absenting themselves only long enough\
‘to earn a sum of money, then returning home to continue the Interrupted
: %

routine of life. In this latter %;ﬁe of inqolveﬁent, the %amilies of thé
migrant Mexticaquenios  did not accompany them. They might be gone many
years, as were the mén who ﬁigrated to work in agriculture in Califogﬁiaz
Arizona, and Texas duging the period 1914-1929 and 1540-1963; ’ '

Tﬁe involvemént of the Mexticaquenios in the paleta business has had

5

quite different results. Although many of the Mexticaquefios initially

F

treated the paleta business as'.if it were in the same.category as their
bracero labor in the United States (i.e., as a type of employment that
temporarily draws one away from Mexticacan), the majority who have stayed

r . . - ‘ r
in the paleta business have moved their families to the city in which their’

- buéipes&.is located and have established their major residence away from

™~

- ‘

Mexticacap. Although Mexticacan remains an object of extreme intgfest for

L T _ . . _
them,.it.wili probably never again be a place of permanent residence for the
. : " ‘_'. ‘ ,‘ . ’ EY - ..
. majority ‘of the migrants (see Note 2). : : -

~
h - L)
o e e _ . d !
- ’ - -

- ]
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involvement of the Mexticaquefios in these businesses has changed. Prior to °




\ The Paleteros of Mexticacan

Approximately 300 Mexticaquenos became owners of paleterias (businesses

' i . 4

- where ice cream and popsicle products are made) in various parts of the -- - - - -

Republic of H?xico duripg the period from 1944, when they first were estab-

]

- lished by Mexticaquefios, to 1966, when data collection .for this study was

completed (see Note 3): Many other Mexticaquefios left home to work in.

paleterias th only those who owned them are properly termed paleteros; the

others are simély termed "workers" (Sp., "trabﬁjadores").

The first leeteria oﬁned by a Mex;icaqueﬁo waé éstabli§hed in-égghs;. . y
calientes in 1944.: According to .its ownef,‘Juan‘Fulano, it was e®tablished </
to provide a ;ocatiqp at which to receive shipments 6£ motion plcture film
from Mexico City. Juan was at this time involvéd in-the projeéfionvpf oo .
movies in-the hinterlands of Lbos Altos. His paleteria aﬁpgrently mét Qith ‘
such success, however, Ehat‘he soon establisﬁed é second and fiqally a third

location in Aguascalientes. As his investments and profits in the paleta

.industry grew, the possibilities for contihuande of profitable returns from

the ambulant movie industry began to wane dtk to competition from newly
established permanent movie theaters in the smaller towns. The other

Mexticaquefios who operated ambulant movie projectors also began to feel the

1 0

. competition of the permanent’ theaters and began to 'look around for a new

bﬁsiness in which to invest. Seeing the profits that Juan was making, other

Mexticaquenos also began to estabiish their own paleterias im various cities

H

threughout the Republic of Mexico.
This expansion of the Mexticaquenos into the paleta industry began in
: : : © _
earnest in 1950 and reached its zenith in the years 1958-1959, when there

were 42 instances of imitial es ablishment of paleterias by the Mexticaquenos

A

in tﬁe‘samplé of 150 percent (see Table 1), During the period from 1958~

1




Al

-
' o o
4

1963, 110 (or 74 percent) of -the instances of initial establishment of

paleterias occurted. This, however, is only one aspect of the total picture,

During this time, many of the Mexticaquenos whw® had alreaay establishedtoné

paleteria were expandiqg their operations, At the time J? this study, two

P

paleteros were reputed to own more than-30‘baleterias_scattﬁred ghroughout

Mexico. When one considers that the'cash expehse ln'establishing a small-

] k

LN

to-medium sized paleteria using new equibment was probably around U. S.

.$12,500 including operating expenses for one month, the amount of investment

involved would‘be.éonsidgrablé. Many of the MeXticaquenos were able to buy

-

the major .equipment on contract, thus reducing the initial cash outlay., -
) ' I's

‘;‘The average length of time required for the amortization of the loan on the

.S
-t

mgjbf eqhipmeht waé,only about four years, indicating that .the returns on

&

' -..the paleta-business were good for locations that were well chosen. 1Indeed,

many who enteted the paleta business became, well-off and eveﬁ wealthy by

the standards of Mexticacan. Two Mexticaquenos became millionaires by U. S.

' o ‘

- L]

standards, as well.

As the paleta businesses of. the Mexticaquefios grew in number and ex- -
.k . , ,
panded to cities throughout Mexico, the requirement for workers for those

establishments grew. Initially, the owners. hired fellow Mexticaquenos as

"inside workers" to manufdcture ice cream.. To sell the paletas in the city

o+

. streets and the surrounding countryside, vendors (Sp., vendedores) were
* . -

‘hired who 'were not Mexticaquenos: However, as more and more Mexticaquenos

3
hid [

entered the paleta business as workers or began to establish paleterias .. .

themselves, the number of qualified Mexticaquenos who wished to work away

»

" from home diminished rapidly. The result was that, even if‘they had wanted
] # v‘ + ', -t

to/ paleteros were unablé to hire sufficient fellow Mexticaquefios to fully

g -

care for all of the. ﬁ;ide work‘offihe-business; Therefotre, they began to:

. - o
‘ - - . J
j - C e
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Date of Establishment of the Initiai Paleteria by
,the Paletero Busitdess .

+;

' TABﬂ!’l

L)

n)exticaqueﬁoé Entering

} -
Date of Establishment

_NO, Percent
1964-1945 1 1.
¢ P '
1946-1947 1 1
1948-1949 0 0
. 1950-1951 8 5 A
1952-1953 6 4 -,

» ) ot \ “ ‘
1954-1955 5 3 '
1956-1957 13 9
1958-1959 62 28

. 1960-1961 40 27
. 1962-1963 . . 4 28 19
1964-1965 6 4
“TOTAL 150 101
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.

hire inside workers from other towns. The paleteria was in nearly every

case managed by the owner himself, a member of his family, or by an agent.
(Sp.,'encérgado)‘ffom Mexticacan who was hired by the owner. ‘ '
another feature Of the paleta igadustry that is importagﬁ\EOr the study
""ﬁ ' o e"‘f‘ BV

of migration in Mexico and the maintgfance of contact with the fural areas

Y . - ~ ' s '
'1s the matter of the sex, age, and

ital status of;‘lg-migrants. ‘Almos t
. ., B '}é ‘ —‘ -;"-“"
all of the paleterias were owned by males. In the two known instances of

®

Egmale ownership, one resulted when thé owner died and his wife continued

to oberate the business, while i5 the other case a man turned his business

b '
i

over to the joint ownership of his mother and his sister while.hd‘;estahlished

a second paleteria elsewhere.. At the outset, the majority of. the owners were

over 30 years of age and married. As the economic stability bf the paleteros
' . « ! Y -

from Mexticacan becdame more Widely Known to manufacturers and suppliers,

, , V4
"however, younger men were able to enter the industry because of the increasged

-availability”of credit. Thus the proportion of younger qpmarriéd men in-
. . " : ) ) . .
creased during the 196@"s. The effect of the migration on the family life
R , ¥ . . 2 '
of the migrants was manifested'in two major ways® : ', ~

1, Many of the younger men who were not married when they first
_entered the Qéleta business married girls from the area 'in which
their paleterias were located. Sincer the émotional dttachments
of the wife and children were more closely tied to theif city of
residence than' to Mexticacan, these men begag t “have ties ‘other
than écohomic in the city to which they had higrated.

-

2, Many of the married paleteros who initially left their families,
, : at home, later moved thé&ir families to the city where they had
A v established their' paletérias. OQften they kept their land and/or

** -house in Mexticacan and visited there for vacations. It 1s impor-
tant to note that although their major residence was 'in -another
location than Mexticacan, they .often had an ambivalent .attitude
concerning their absence from their native town. Paraphrased,

“ this attitude could be stated as, "I know that it would be a
better life” socially and morally for my family in Mexticacan, but
1f I want to have health, care, and schooling beyond the sixth

2 . ’ .

Fl
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" many of the paleteros returned home to visit periodically, There were-

to the c1tu of mlgratlon werje primarllv in the area of econ' ics \'

and services available in the city of migration. Aflthough th y \
were not seen as permanent by the majority of migr nté 'they were |

stronger than tHe ties that bound them to a residence in Mexﬁipa¢an¢

" whether or not the family of the paletero was located in Mexticagan,

!
several reasons or occasions for return visits:
»
1. at times or regular formal occa51ons, .such as rellglous festlvals
or the annual village fair;

2. at times of specigl formal occasions such as weddings and horse

races;
&

3. at times of no formal occasion but for informal visits, vacations,
or visits to ailing relatives;

. N . R b . - . -k-

4. to supervise the administration of the paletero's lands or
businesses in Mexticacanj and

-

5. , to recruit workers for the paleterias.
L

\Y ifing by the migrants was not confined to visiting fellow towns-

people in Mexticacan, howeve;. Paleteros freqdenzly visited other paleteros
from Mexticacan in the city in which both operated their businesses. and in
other‘cities throughout the Republic of Mexicqe. Sometimes the visits were
social; %t other times the socigi aspect was.only a secondary adjunct to a
business trip. In either case, because Mexpicaqaqﬁos were fréﬁuently travel-
ing from one city to another to buyJequipment and supplies or returning to
Mexticacan for one reasonior another, their trips alléweg them to visit

other Yexticaquenos along fhé routé; These visits were almost fhe only

soc1a1 contacts that the Ealeteros had other’ than the brief contacts with-

thelr customers durlng worklng hours or with salesmen from the manufacturers

-

of the equipment: they needed. The Ealeteros wereaquite explicit in their

. statements that they had little bontaq& with residents of the city in'whigh‘

- _;.,‘. -36-
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‘ Y

,ﬁ‘
they lived, giving the reason that fhey ad no time; Whether this analysis

. ';l - ‘
1s true or mot 1s questiomable; that they had little contact with people

. .. »
"\ other.than Mexticaquefios is quite true.
. ' -

The visitiﬁg patterns of the aleteros %rere fajlitated %n many cases

by the fact that the paleteros in adjacent towns were oXten close relatives.

=

T . ' : S RN
establish ‘businesses in cities linked by*’a major Highwav. TMus, the attrac-
R " | .

Frequently, memﬁgrs of4bne'family,,or thosé‘related by maryxiage, would

i

tion of visiting fellow MeXticaquefios for social purposes was éhhanced not

only by the fact that they were geographibally close but also becd se thev

Ls

were close relgtiveé. o \ ‘ | oo

One role thét‘marriage played in the migration of tﬂé Mexticaquenfs
haqgalready been mentioned. The relative frequency-of, visiting among
Ealéteros'from Mexticacan and the relative infrequency-of yisiging with non-

' Mg}ticaqueﬁos kept the ratio of inﬁermarriage Hiéher than it would have been

had there been no such visiting patt;rns.

Contact between Mexticaquenos sgattered thfoughout the RePuZ}ic of
Mexico occurred through other &eans.than face-to-face contact.- ‘ecausé the !

’ _ b
paleteros. bought supplies fromr a,vagiety of companies, the suppliers and

—

their agents betame ch 1ls for passing informatjon from one person to \\t>

another. For example, salegmen who Tepresented manufacturers frequently
|"'_? 0 . -

spent a considerable amount of the contact hours with the paléterds‘talking

A . . .
about topicssother than the product they were selling. As the majority of

\ '

! o -

these conversations centered-around topics of most interest to the paleteros

- 4
-

-- the paleta-Business and fellow Mexticaquenos in the business -- the sales-

men both received and di?tributed news over wide geographicalk areas. In 4 ‘

- L]

" this manner, information about paletefos and about’gvents in Mexticacan came
3 ' e
C e - -
v ~ot ’ 2 l"

' . o “ - =37-.

—




\ Al

'to.Mexticaqueﬁos constantly by means of 'overlapping and extemsive non-, |

- B .

,Mextigaqueﬁo channels of cbmmunication. . "' {\v
’ \ " . . B %: - ’ -
" * The offices of the manufacturers ofAequipme7t for paleteros also served.

e "

£

- ag centérs for the accumulation and dissemination of information. ,Thus, when

the paletero left his own city to buy equipment, he could receive news about

4
L}

Mexticacan and fellow paleteros without ever having visited his home town.or
talked to fellow Mexticaqueios. .

Within ten years‘aftef the initial_eétablishment of a paleterid by a

. Mextigaqueno, three brothers from the town opened their own factory in
: - - f : i : ' ST
Monterrey for the production of equipment related .%?h/e”\ pﬁleta industry. -

. It . s .
This establishment formed .another center of contact for distributing news

<

about Mexticacan to intere;ted individuals,

‘Somet imes, iﬁsteéd of rhe Mexticaquenos coming to the manufactﬁrers,
owners of various equipmeni manufacturing firms travelled thrbughqué the
country to emphasize their personél %nterests.in the éaleteros (and inci;

L3

dentally to sell equipment). Many manufacturers or their representatives

also came personally to Mexticacan at the time of the annual fair in Decem- .
* ber, During this time many of the paleteros returned home for a vacation-

because business generally.was not as good during the cold months of the.

TRy

’

". year and the Ealeteria‘could-be left in the hands‘of one of ‘the employees,

[ S
' " The annual féir itself prdvidgd a focus for the Eéleteros from ‘
L' Mexticacan who lived ?n other éegions of,Mékico. Tﬂé formal name for the _
. 1, o \
_" event was '"The Grand binter Fair of ﬁékéiéacap;' but the name by which it y
; : \ . . : :
was 'ge-neral'ly know:was simply "The' Paletero's Fair‘."_ The paletero's fair//

] -_l.
L}

red immediately

became,. in time, an attraction jtselfy Because the fair_occur
. - -

prior to the Christmas festivities, when many of the paleteros returned home

Sy

1




- | -
thezp:esence of the anufacturers, and

Ln additian,

ley to

he ope;aﬁion

aletergs and

i+ .
ot on the average .townsman,

A The fesk1val 0 'the patron San Nicolas ;alsq

-
\

.

i:inf of Mexticacan,
While the cath

ral is nam d_for\san
! I .

occurs durlng\the m&nth of Decemb k.'
17 'll . )
ahlegend,con!Ern--- .

F '1,.‘\-
' N1cola&, it is also uhe rep081QOry for rel1cs related
\ ) ing,"the'Sacred Heart of Jesus" and it is tne

N

(El Sagrado fprazﬁn de Jesis),

It is this emblen

latter emblem thet\}epresent§'Mexticacan to 'the people,

)

D - \_ . . . ] ' .. . b - \ h )
' that.appears in the paleterias o0f the Mexticaquenos as a matter of course.

The picture serves two fuynctions: (1) it provides an emblem for the éalete--

- rog themselves, reminding them that they are Mexticaquefios, and (2} it ore-
vides the anthropqlogist wigh the information on his first visit to a : p

éaleteria that he is indeed in the right plaee —- a paleteria owned by a
< ,' ] Vo o . -
Mexticaqueiio. o . R

_ One other emblem that identifies paletérias is. their name. When Juan

-

b

tice used by many businessmen in Mexticacan -- he copied
et _ . , i
: -\

Fulano estahlished his first paleteria in Aguascalientes,
‘ ) P
as maﬂ?.of trie

In this case,

he adopted .a prac~- .
“. 4 .
Juah used tne

successful practices of others as he could.
- . ‘

V
When Juan d1d1well w1th h1s Ealeterza bu31ness, nanyv

e

name "La Regia.”

- : o %extlcaquenos followed -his leadersh1p and COpled the name of nis Ealeter1a ‘

when.they opened their_own business. Thus, althoughhthere.are exceptions,

r

f

Mexticaquenos are called La Regia‘opﬂone of its varients: Regia, El Reg1os,

- . + B . . y . e I

- ’ , ‘ ’ - | -.' ’ _ h ,k,

. - ., ' . ’ » Lo 9_('-‘
} name of the paleteria ofethe‘peOple from whom he learned thEMBUSIHESS'i- the

a large majqrity of the’ paleter1as in the Republic of Wexlco owned by - 2

*
.
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la Rev.a, EL Revn etc. This is not as snfailing as the presence of tde -

,Fucture 2 the 3 c‘:ed- “#Mrec oY Cesus, Sug it occurs it a large percentage '] .

- ~ - . . \ +
. T - . - . - L ‘ ¥ [ . R
. .t . R . » ..
) ‘ . . . ) -;“ . R . "
- " - v . N . R - * .
- A

- " . h 3 4 - . + . . P - -, Y v
rinailly, the corgorate identity o7 these Tigrants Is zaintdined' by, the . i

L] L y 1’
& . - . P e 4 . * . -7 _?‘l - . - v )
. ,continued relerenice oI 'the fellle to Inemselves as lexticaguenocs, even. after .
- ‘ " ' . - 1 ‘.
for K . Ve . .

zanvw v8ars In hz urban sethin:. .:Z: 1s inceresdting ta note that the chil- , )
. . /-.r‘ , A . - . .‘
o A 1 \\ /"-/'. - . .- . % ; N , . "' |

dren of the paleteros Zo nor call th —selves Mexticaquenos. Tne process of -

- = *

- . ; A
sy i e s s Wt e A e Al T sy e g A, . ' 4
.‘Lb‘::aa.*zatao.a .‘ab. Ul Tnet200Is JI o Ine CrLLicdren witno .‘:e}{tlgakan. . ’ " [ ‘\;
- . . T ; ' - . - ;
LY - ]
. - - -

- : P . . . v - . L . . : - /o .
. . 'ooemmar and lzclications for further Research \ J 'e "

.‘;\. . . . ) - . ] ¢ ) [ [l
© f. In osfmmery, the prineipal conditlens thart Ied (the paleteros from

-

v, . . . . . . . . A “ . .
rllexticacan o mdintaim their sense of z corporate identity in their migra-

Tion were: ‘ 7 - .- ¢
. T ilg tme mirang of fellpw Mexritaguedios as, the inside workers and - «
z4nZgers in their caieterias;, T T

+
-

- . : - . -:, . L " : -
, . . tne o tice oI leaving - tfear aHll in Mexticacan while they - 4 d .
, * . Y - . o '— . K
N cCera 1ness 61::6» ere, ST . -

ntion of ':'éar‘:\’:ﬂusi:esses in Mexticacan; L ., ]
- - ‘_ i . X '
nts that; :!ex"cj.c'acan was a better environ= . ¢
< ‘than the ity in which'their ‘paleteria- ; -~ . . 1
was located; . - ‘ ' T -

' . ' 4 ] - s
. P B

-
9
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o
.
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. 5. ., the wvisiting patteérns of the Mexticaquedos.in their ne_w'r.f'rbah
environzents; . S : L o @ .
. . ©, ~the patterns of retyrning tq Mexticacdn aeweral tides each vear (t:o . d

atteWd religious and.secular activities, to widit, to care for ) -
: . srapergies and ®usinesses, and so hire townspeople fot.work in the
s .- paleteriaj o T e T

*
- . * . - . » ', \
Y .

X ~

‘ 7. . the settléMént pattefn in whlch proxitate Mexticaquenos were.often
- e clese redatives; T . s w 9
e T J Lt : : , Cg
’ £ 3. the movement of several ‘1e~<t:1caquenos into a "b'roker" ‘p051tmn
' ", &0 mediate contacts Betweem the 'ton-\Iexx:lcaqueno and tiie Qaletero - .

T fron exflcac.‘\ o
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a period of years, ds measured by .a
L

majority group tnat would become less and less . attached tc lfexticacan over

.

decreased incidence of |

A .
- LY

. - N
* " E
» - . r?
. . &% - j
L4 * ! ’ o ‘:
[ . " N L '
9, the business practices of 'the salesmen and manufacturers =7
Fpleteria products wno facilitated the contact detween Mextiiaguel:os;
. . ‘ . ' : : .
10, the use of elements?¥that served as extlems Ior the “exticaguedics, E
‘ défining and uniting trex; and S ; ;
LB - - .
N -, ” - N - "y ) . i ...‘ 1) . I -- . 13
i1, the continuance of the use of ‘the name "Mexticaguero” in referring °
= - - - L * - .
to thexselves, )
¢ * ' - :
Tne incidence of t:'n.:a;;orit_:;: I these conditions can be zeasured on-
' . i ) + - ) -.” 4 " N . .. i . ‘: .7 e -J-_' - * ’
some xind of a continuun Dogn-gor‘thg indivicual and for the group, For -
exanp one can DZeasuré .the nudber of tizes that every individual retugned
. B - | . - toa T . ) !
to Mexticacan each wear dnd fow thls pattern-differed. Trqm ome rear to the I
. v o ’ 4 . l ’ L ‘ : : i - . ’ g‘
» next. This would give the anthropologist-some zeasure of the change in Jon-
\ ) . i P S - .
- 3 B L - . ’ - N -
tacts with Mexticacan over the fears measured;
From data collected in Mexticacap, it would appear there are Mwc zroucs
. ! — - - , . = '1'\ * 4
.- - . . i A . Lo . s N
of Mexticaqugdos who would be difrerentiated by such information: Al) a-
O“ 5 - - R . v / 3
’ LY

and (2) a minarity group’that‘would maintain tlose contact with lflexticacan, #

. ~ S . . . %_w- '
. in many casés ,returning there to live (see YNote 4), B+ exazining-and com- -
L ‘ S — l - £ .4 . - J ‘

pé:ing.%he conditiens .under which soze persons cheose to retain their ccn-’ )
tact=with Mexticacan and others graduallw reli?quish tireirs, perhaps:we can
/ come closer to an understanding of the primcipies of assimilation into urban
life. a - : - =
. Lo * ' -
I - -
, . - - A .
- - ~ N .
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3.

l. .

:,ﬂﬂexticaeuenc* also live in Guada

st

1

. \ yOTES r ‘
fli » ) .
. A
‘lexCicacan 'is both” gthe'name of the cabecera (count, seat) and the - . .
municipie (county), This report has ‘followed the-practice of the people Qd

of the area in using the term '“fevticacan™ to Trefer only to the village

unless otherwise spec1fled. S : '

,TH Qaleteros of Mexticacan have not been ghe only townspﬁople who have ‘

estahlished their major residencg away E;qﬁhhome. A sizeable grbup of : 1
iﬁjara, a city of great historigcal . :

1mportance to llexticacan and of personal 1mportance to many. The majorlty

live in one sector of the city called Colonla Retiro, a colony which came

Ainto existence during the late 1920's when the €ristercs were terrorizing \

ouch of aeseerﬁ|ﬂex1co. Yany Mexticaquedo# fled from Mexticacan during

this period’and Hld not come back when peace again returned )

1 . N R -

One other .category cf migrant lexticaquelo rust be mentioned, although

it 15 a less uniform group than the paleteros or the residents of

 Colonia Retiro. This group cannot be categorized by trade or by loca-

tion of residence; it is simply composed of a nunbér of persons who have

teft liexticacan tc establish a res;denee el@ewhere for varlous reasons

and for varicus lengths of time : G . ‘

-

In the study upon which this paper was based, the author gathered inter-
~w1ew data of a descriptive nature abodt many «spects of the total migra-
tions In addition, a zo;ma;,lnterv1ew schedule was used to gather data
on the conditions of the initial entr¥.of & sample of '150 of the Mextica-
quenos who became paleteros. Inrormatlon in tnls paper is based prlmarlly

P elhandenlii i
on the deacrletlve material collected. -

-~ b r
1wo factors ihat_seem to be correlated with those who returned to Mex-
ticacan to live are the wealth of the paletero before he established’
his- initial Bysiness and his wealth at. the time of the 1966 period of
filldwork, Those who returned tended - to have been relatively wealthy
, before thev'left Mexticacan to set up thedr initial paleteria and tended
to have been vealthy at the time of the 1966 period of fieldwork, (See

Tables 2, 3, and 4./

bl
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Y. o Domicile of the Paletero - = .- d\f -

at the Time of the 196%b Period of Fieldwork ? .

* . ' . . v
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Location of Domicile - No., ,, ‘Percent . .
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B . B - ¢ - .' .\. -
S ‘ Rancherc - agriculturalist and ‘merchant o
= T ) . or worker ’ 1 1l - . "
- - ‘ ‘I ’ * + L -
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: . ,
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. or werker , . & 4 }
Mexticdqueno living outside of Mexticacan: . ]
. ! b
rierchant or worker . . 136 91
r Mexticaquede living outside of exticacan:. . , -
¢ ) . “agriculturalist and nmerchant . ’
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~ A  Wealth of the Paletero
> Prior to lliss Initial Basiness
N

.o ' ¥
“ ' ) . Wealth Catepory AN
* - ’ 1
) - e e e mea————— s, - — —_ —_— —_ - - —_— - — e s mrE—— e — ——— ——— L i —_—

: L ‘ : ‘A ' 13 ¢ ¢ DA - )
‘ . Milltonaire Rich but was Had moncey Had little llad np

~ o7 lecation ol - _ . \ not o but was money money *
- L Domicale, 1966 ~ mel Fronare oot rich : Total,
«
. T e T T T - ’"'" LI
- * -

« . Rwicherp = sgricalturalist nd

_ '

. merchant or worker \ () | 0 0 0 | . T
-~ - . .

L . ’

LY

) . Townsman - merthont or worker 0 3 0 . 2 0 i
. -~ * , | ' 1
- Townseim -~ agricultoralist ood . _ : _ . _ ‘
, : . . merchant or worker 0 . 3 2 | s 0 6

Mext Peaqueno  ivingTont side ol : : ~ .
Mexticacan = merchant or worker 0 0 TA C 71 22 I 36

“ Mext i cagqueno Lhiving outsade of

g, Mextirceacan = agriculinralist _ L o
-~ and merelontt or workoer () 0 0 ! ) I 2 .

TOTAL ' . . 0 ] W 74 273 150
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chosen to address the Mexlcan Amerlcan students attending our high schools, ' r

lems- that, I believe, demand solutions before this segment of the "Bronze _ !

.what seems serious and burdensome now may very'we}l becomg deadlv in.the

‘change can be meaningful and fruitful without an equal change from within;

REMARKS TO MEXICAN AMERICAN HIGH SCHOOL STUDENTS

The increasing numbers of Mex§§an Americans attending secondary schools !

3

is 1ndicative of the fact that the- sefret, sleep1ng giant cf the United o
. -] ;
States, the Mexlcan Amerlcan, is finally awakenlng after more than a century '

’ "“ . —t

of despondent sleepyfilled w1th loftv, yet oppressed dreams If I were °°
there are certarn,tnings I would like to say. Having been allotted no spe- E
cific topic, I would lay before the students some of the .major internal préb-
Race" ascends to its rlghtful place in the American society. This in no way \E; o |

is mednt to deny-or ignore the exuernal problems that most assuredly hinder

that ascension. The recent sit-ins, -walk-outs, and other protesd demonstra-

L B bl
. f t .

tions by Mexican American students in Texas, Colorado, and California make

w

the existence of these problems quite evident. Further, I believe that if

some changes, especially in the subject matter and.mode of instruction, are

L

not brought about to meet the realistic need of the Mexican American student,

L]

* -

T

future;ﬁi

4 L]

But despite my wish for some changes from without, I cannot see how anv \
. -y \ . , . , v .

» (I o=

for unilateral change is a meaningless rearrangement of the old that can not ' ~’
be Compared'inﬁproductiveness to true, bilateral change. Wjith this firmly

iﬁlmind; and cogniaant of the fact that not, much has‘been said to this effect,

I offer the following observations. ’ .




.. - (.I ) ) - ' .i
- ‘ : ¥
"1 am certainly honored and inspired ,to be chosen 'to direct these com-
B [ ' . . . -
ol '? - o+

“a

' T 3 - o
ments to you, the elite of the Mexiean American society. . Elite %ou certainly

. . A ' ) ' ‘e . -
are; for wﬁéther you realize it pr’not, you are- far above the average Mexitcan .
3 . : ) _ .
Amerlcan 1n ‘both Educatlonal andwacculturatlonal attainments the two basic :

¥

prerequisitkslﬂor any advancement in this Anglo American soc1ety in whlch we

f & live. Xoulhave taken a g1an; step out of the ranks of los.de abajo (the .' 1
f ' underddgs), to borfﬁw‘a"phrase from Mariano Azuela,.the outstanding Mexican

| 3 : . % A . -t . . . o ¥ N '

. . N ¢ I - . . ‘ -‘ . .

novelista You'Have*reachedjthe 11th or 12th grade. Compared to the national

- ]
“ . .- . . - b
. . .

\average of the 4th grade level réaChéé bf‘the average Mexicaﬁ American, you

v . A . \. L] ] -
have"alreadﬁzbeéome‘exceptional.‘ For theSe accompllshments,“we congmatulate

1.
K

you. For the interéest and desire to continue your edpcation viV1d1y demon-
: - .

strated‘bv your continued presence in aaggol‘ we thank you. fOur "own gra

eseg for you to fully exp101t your potentlal we hope ‘to’ convey to you.
LY . L .
o ;Your educatlonal.aCCOmpllshmentthave not come easlly; this we know by
r . S Lo , S8 '

e experience. In your own personal way you have had to ceme to some happy
median in that tremendous conflict between those two great molding forces, .

i : ' ' L. B b - ) - &

home and school.! Home told you to coopérate; gchobl taught you to compete.

A, .- -

*: Home wanted vou to accept things as they were; school .demanded that you
question and change. Home impressed upon you tojbe mbgest; school

t

té_be proud. At hame, the family.alwaya cam 'fiyst; at.scﬁoql, the individ-

LAV |

"ual was second to none in importance. School
- ’

i 13

aﬁteﬁ*yoﬁ to forget yaur his-

¥ A '

for toda?,” said home; '"plan for tomomroﬁn” taught’\schdéol. . What: was ﬁate

.- _at home, was misfortune at school; fbr at sthbol man\was seen dominating the

¥
is
t

world while'at home evervthing was la voluntag de:Dio (the will of God):

And f1nally, perhaps the greatest confl;Ct of all was that SEhOOlfdflllEd

A

p _ these things in English while home dtlllea them in Spanlsh. ..
? ‘ - . ’ . s . 1 : "-:

. - . . - . : 2 - . . o

.o + . : .

]
el

- . »




The result of this uniprtunate, but verv real, dichotomy is‘tragically-

=

alarzing; for, as vou have realized by now, not all.members of la Raza‘are
able to cope with these conflicts. Thus, though 18 to 19 percent of the
. total student population in Texas have Spanish sdrnamesj"Boﬂpercent of these -

.drop out sometime betweefi the first and twelfth grade. Of the 20 percent -

who do graduate, some do so only because of social prometions, and thgrefore,
' [\

for all practical purposes, are non-functicnal graduates. Further, over one-

haléxof all Mexican American students have great difficulties functioning in

L4

our Anglo American middle-class oriented school programs.

L

But in spite of these groblems énd‘slafistics, vou are here on the edge
of ;_vast,add majestic intefqecgual‘fielﬁ Eh;t‘is just waiting for you to
" explore it.' Some fi;m personal commitnent coup;ed with a tén of bersistence A
has grought.you this far. And vet, while I personally‘am very'prou& 4nd e}gt—
ed for vou, what I see todav in thg educated ﬂg%icfh American is soﬁewhat dis-
2 - ‘-._ couraging. fisee a great lack of purpoée in the Egég high school student and

*

even in the collegeﬁétudent, He is lost and disoriented. He has no specific

goals. He is positive he wants an’education;. but unfortunately,»he does not

A , know what he wants out of i education. He knows for sure that he wants a

. college degree; but-.a, degree in what? Amigos, tco often I see the result of

- -

«this irony. Those graduated seniors who decided against going on to college

=
"// . secure the same jobs thev would have had anyway, whéther fhey H®d graduated
" or not. They are still doing the manual labor, whether it is in an office,
[h . s o . a restaurant,, a stoyre, an oilfiel?, or on a farm. Even some of those who do

i' ! L - .

’ " N K . i , : .

» - manage to graduate from college. sometimes do not go into a professi®n or a
. . L3

-

-

.-~ well-paying occupation. These college students are just as lost after grad-

gatihg from college astthey were after éraduating from high sc?ool.

-
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*As disheartening as this is,.it{is very -true.-- What causes this cursed
——— - B

lack of purpose that turns bitter the sweetness of QCCOmplishment? I believe

*

there are several causes but due to lack of time I will only mention the two

I believe.to,bé Ehe most important. First of all, there have been so few
\ . N . -
: . . ‘ _ .
Mexican Americans who have actually Becoge highly prominent in any profession
;hat we have no models; no idols, no leaders fhat we can look up to. Have ®

; you ever -wondered why we can not name one trué leafer of the Raza? The XNegro

(ﬂ . has his Martin Luther King, Stokely Carmichael, and Malcolm X.  The Anglos'

L

N

" books are rumning over wit:ﬁberoes and leaders. But the Mexican American knows

. ho one iﬁdividual with whom herif_identify: . . . - i

-

Wby'do we have this lack’of leadersf It is because those few 3exiéanos . :

who do become highly successful and become potential leaders of the(gggf

either become so agringados that they even change their names from Martinez
1 _ ’ .

)

K to Martins; or théir enthusiasm and genuine interest in helping the Raza are o

quickl& crushed and .smothered by that greatest of obstacles to our progress,

L

our envy. Somos muv envidiosos (we are so envious), Strangely enough, we

are not envious of the prominent Anglo; we respect and admire him. X0, all

.oflour envy is directed toward the Raza that is a little better than-we are.
. . ' 4 y
’Wheﬁ we see these gexicanos trying to better our lot, what do we do? We
ostracize tﬁem with our‘envi;Ls tﬁngués:' agringados, la&biaches, entreméntidos,'
- ‘ : o )
. ftbntos, (Quiénes creen que son ellos? §g_cre§gt4gs div;nas garzasl And gb- .

LY

, © many other -derogatory and insulting remarks thit it is little wonder-thagﬂmosf

0 give up the thought with a shrug of the shoulders and a mut&e;ed, "Vavan 22‘ |
. . - ) ' et !

! diablo." (Go to . . .)

-

- - ) ‘ ‘- - .
i Further, I believe psvchological poverty to be the seqend cause for our ~
E ‘ . - ' [ ; ¥ ’ * '

. undermining lack of purpose. The Mexican American experiences two tyvpes of

\ X » . b ] v : ’ ‘l

L poverty: finanacial -and psychological. Even though we have more “than our ~ * -

+
. ¥ . o - .

LY . s i . . - . '
‘ -

bl .
- - . N .. .




: ,teally keeps the Raza_at a

one great"enemy that'keeps

- . -

; '- much can be said about- the

superiority,¥that enemy .is
‘ ' F

by hard-headéd
: F”“
is you and I.

We do not wait for someone

" share of financial poverty,'como Dios sabe,

ooﬁortuniétg‘would have us blindly believe

-
LY

’ l
- ' .

it is'peychological poverty that L.

stand-still.

S

You ‘know, we ‘have one, and only

And although

-

us from exploiting our potential.
unenlightened Anglo notion of Anglo cultural
i) “‘

not the Anglo, as some- organlzatlons taken over'

. /EEat great %nemy

n I . ' uh . - ' - e \\
As paradoxical as it may sound, we are our greatest-enedyn

to degrade us, we degrade ourselves, We do not\\ .

e ' . ' - B \
. . . » . %

L wait for someome to defeat us;.we defeat,outselves. In short, we give up

N Tt - |
This 1s'psycHological poverty. i

.
L] J

"We are so accustomed to looking at the ground, at everybody 'S feet,;

. ~ ‘long before we.even try.

l e
that we. have flrmly conV1nced oufselves and the Anglo society that we,cannot

g N
. do any betEet. What isﬂthe.typical‘reaction of a Mexican American upormr see-
- . . ¥ - ! f -

¥

-, ing a distinguished member of La Raza?

» . - . L1

_ " - ) LY
¢E1?  (COmo puede ser tan distinguido

si es pura-%aza; puro indid;pata baﬁado. No lo creo. (He ﬂow can-it be”

: ' ' He is just ; Mexican like‘me. l don'% belleve it') The typical Anglo reaction

ia mild shock. Recently, when I 1ntnoduced myself as a teacher to an Anglo .
bus{nessman ‘whom’1 had met 1nlthe grocety store Whiiﬁ-l was dressed.in a

'., stained T shirt and faded slacks, 1 noticed him looking rather puzzledlso 1

jok}ngly.remarked,

"Don "t be shocked, we’ donlt all pick cotton."

AOur erroneous philoiophy of being second raté has beenlao;convincfng

{ that many Mexican Americane deny theit membershig in La Reza, Many Anglicize :
s . _ .
: QQFEir names, but some: g0 to the ridlculous extreme of telling everyone that
b -+ - . -/ &_

P\\they are Amefican Ind1ans | To these few, and luckily they are few, 1 don t

S . ' . . NS
. really know what to say except.o Howl -

. . L,
[y * " - L
. . R .
. . . R
: tats . . . 'L .




LS

. But ‘I do know what to say to you

. » L
you are. Remember that through you

I sav be proud and verw-
. 1\
. . T
veins Ilows a tricxle *of

] * - t
cooe

. ) . \t " . / .. - i .
: ' the great Roman Empire, the blood/of ‘an even greater, ar least territoriallw,

*

ne blcogd of
”

Spanish Empire, and the .blood of a formidable Azatec EZzpire. wWithin vou
[ n : " '

* - R L]

is sealed a little of Ceasar) a littIéZ%f Crisf8bal Coldn, Hernén Cor:és,

e . !
\‘- Moctezuma, Benito Juarez, Lope dée Vemm, Miguel Cervantes, and on and oo

.- 1

th

iguf‘s who are revered the world cvw=r.

- .. . - < Sy o .

;Xou owe it to them ‘ahd"to yourself to be not.onlv proud cf “our natiomalizw,
- N B N I

&J : ;‘gh;qﬁgh”éounglgss other gutstanding f

whut to continue this long tradition of accomplishments by addiﬁg-to-iﬁqgou;ff

i ) :
own achievements. ' R

—

We need a revolution. But not an arted revolucioq'as those harc-headed
: & ’
opportunists want; instead we need a psvcholegical revolution.,” e need =¢

stop looking down and start looking up at the skv, meeting people proudly

4

eye to eye. he need to put aside our pegtyv jealdusies anc bitter envies.

.  We need to joim together and put out as -uch effort in helping those Iew
i l . . ' i " * - & . *
.. ~educated Mexica&bs lift us up to their level as we have been putting cut in
- ! 1 i “ f‘
trying to bring.then down to our level. We need to beat a path to cpportu-

Rk,

~nities door; Yor contrary to the English saving that opportunity knecks only
once,napportunity does not knock at all. You have to go out and find it;

and then, you havé to knock at-its door until it answers. which ‘Tmeans we
" *
g are going to have to strart losing some of that verguenza (meexhess) and seeing

the faces of a lot of people in order to find those cherished opportunities.
Toda Raza al grito de guerra (to arms); for the psychological reéflution

- <has already begun. Whether it succeeds or fails; whether we overcome our

problems or not} whéther we progress or continue in the same less-than-

migiocre rut we have been experiencing since we became Raza;. whether we gain

. [ -

. the respect of every man b{ continue to be shamed by his spite and pity; in




T o ‘ | . O R N

y ¢ ;-, . ¢ g : ' \
short, whether we as a people succeed or fa11 depends totally‘&h how well we

: 4 - y
edutate ourselves. Itpls only through educatlon that v, harl,be able to

_.synthesize the.best‘o; both Latin and Anglo culfufes,'thereby keeping those

cultural elements we cherdsh 59, much, such as our beegtiful.language, while

- W ~ * -

. 'gaining the rewards of American technology. Only as -educated and responsible

-

S | , ' T
citizens shall we truly.enjoy our basic right and freedom of being different
. . withowt -being opp}essed:_ ‘ - ot

< Finally, may I emphasize that the fhture iz yours.to mold.,'Willhyou\

- .
. . , . | ; . o )
' explore it.or will you ignore it? Will you create it or will you destroy it?

E J

Will .you.develop it or w111\vou waste it? Nhat w111 1J be for you? Will -you

have a meanlngfud future at.ajl? Only th!& diabllto (little devil) Hn. you
called desire can tell you what will be for you. You have the intelligenee;

o ¢ You have the fort%;ude., You have the opportuﬁity to centinue.

a . g L

. . . t.
~ _you continue? Will you fulfill this obligation to wgmxselfy the Raza) - .
0 ' S - -

. y .
L\;Eﬁ society in_general by exploiting your maximum potential? I wish I ?ould

»

eay that ;you Had a choice, but you really do not’. The fact fhat you have

made it this far has committed yov.‘o continue );ouf education. Not only
does‘your own future depend on youf.continuing, ﬁut so does the fdtufe of

. . - * "t. .' - - . ‘ \\‘
every Mexicano that’is living or will ever 'live. Indeed, whether all Me§i-

canos, now and forever, are treated with respect. by sopiety-or treated with

/ disdaip as second-rate citiien;’as we are today, depends solely .on how much
education we obtain. Therefore, it is obvious that:fou_must.personally,
- firmly commit yourselves to. continue your education so that not only you but
vour children will‘be proud, not ashamed, to say:,
" ‘ - 5 .
WE ARE MEXICAN AMERICANS!
‘ \ . ' {VIVA LA RAZA! . . o,
r ' L e AR . :
. [
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'Y THE ROLE OF THE SCHOOL-COMHUNITY AGENT IN.
ESTABLISHING PARENT ADVISORY GROUPS

- S ]

The key person in establishing a parent-community adviéory-grohp is
. i ' & -
the Community Agent. It is the agent's task to bridge the positions ‘repre-

senting school administrators, teachers, service aéencies,‘community

® , . '
leadera, and parents. He represents the school when he is working with

parents in their enviromment; he repfesents the parents during the forma-
_tive étages of the advisory group. This is not to say that the Community

Agent.ﬁakes decisions on matters ofgprganizational éignificance to the

L1

hareﬁts, nor is he'merelx a carrigr of messages between the échddl and the
coﬁmunity: ‘ﬁt'is agressive in ter;S”of iocating atd stimulating resources
and lé;dets,:but he remains in‘the batkground while in the presence Q£

gmer'ging bémnic leadersh ip'. ’

. The Cotmunity Agent must be ablg;to’ﬁ&gpt to any situttions; as well

as gerve in a‘variety of rolesf’}ﬁit major roles will deal with: "
1. The school - 0 one hand, he will advise the administration !
and teachers on the best ways to involve parents in a program.
On the other, he.will interpret the school and its policies to
_ .. the parents and ‘the community,: using whatever methods seem
. appropriate. -

. "The community - He will work at developing a social con-
sciousness and trust in institutions. -Although he may
* become involved in community-wide activities, hd should not
do so at-the ‘ense of his primary functions.

3. The parents - will try to gain their trudt and confidence,
by discoVering ways to alleviate their problems. Since he .”
might find himself addressing considerable energy to the
communities’' entire spectrum of problems, he will tonstantly
have to remind himself that his main obligations are to home-
school coneerns, ' . ”

.. ; . T

4. The service agencies - He will coordinate with them to reach

the parents, to increase their knowledge of the world dbout




| 3

- | 4 . ': * . R
them, to improve theit living conditions, and to-upgrade their
aspirations. ‘A truly concerted effort between service agencies

- and the. Communlty Agent shpuld-do much toward improving life
in the communlty
',There-are‘other roles, including working with volunteers, church.

"

', groups,.civic organizations, government officials, and individual citizens,

LI 3

It will be up to. the Community Agent to find and jnvestigate resoutrces,
- _ - . * ; . . I4

then utilize them in solving pfoblems. He will have to ‘interact with

parents and organizations, serving as a_catalyst between individuals and

- ’ . ' . : v

' between agencies.. The most eifective Coumunity Agent will be involved con-

' # LY /
tinually in a process of discovery, ahalysis, application, and solutions.

The disinterested Agent will‘help neither the .school nor the community,‘
, — ' : - : ' )

hae N
the parents nor/himself N

.)‘ ."

.
o L -
L

The Community Agent nust coordlnate his activ1t1es wlth the school

staff to inéure effeptivp compunication. He mu'st, havetlgagination, sensi-
‘. é ‘-.'h'—-‘-,

v ..
t1$1ty,xand a commltment to the problems of dxsadvantaged groUps Addi- T

Q -
tlbnally, he should be 31nce;e, rellable helpful and enthuaiastic. + An

-

effecti‘e a?ent: should first famlllanze hlmSEIf wit:h the community and'

]

‘the’ rnteractlon of apparent 1n£luences This can best be accomplished by
 J . v T 1

tJ’

becoming acquainted with the phfsical tonditlons‘wlnhin ;he_communlt&,,
the vénaousqbus1ne59' stabllshmentsland industries,: the.churches, the pri—
vate and publjc organlzations, ‘and other main d‘kments of the communlty

Wlth this knowledge the agent can best fulfill hlS role as a stimulator '

in the community and an aid to the parents His work will include: . ‘

l. explalnlng'the purpose of parental inﬁolvement, . : -

-2.  seeking the parents' view of community-school‘?elationships;
: , \ . : )

3. encouraging parents to visit the school,

-t 2 LI 4
v [ -7

=56= T

g

N

- A . L}
i . " - . W ares . . oo
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}

-

arréné;ug for meetings at the school between parents and
teacher’s, " ' - :

5.  identifying legaers and potenfial 1eaders... :

The agent should begin working with parents who show the mos:$}3=
-  tere5t ‘and who are willing to participate. These parents will become the
. . . _ — - .

nucleus which will expand and attract other .parents, as well as the group

[ -
a

that .will be trained to function as community coo;dinatofs or leaders.

1

_ . 3 . L .
. This group ¢an also serve as an advisory committee which can approach re-
aiis%ically an analysis of common problems, and whigﬁ can tmaximize the

contgibutions each member can, make tqward,quaaégy»éﬁhcation in the com-

merity. In organizing a parent advisory group, each schooi-éommunity uhit
must take into consideration its unique problems. With this -ground work

h completed, the group can then proceed to the task, of establishing priorities

‘ 1

- for con;ideration and. then for action.

-

* ' * - - x . ' .

R, - ~

A

Community Agent program is operated in San Antonio, Texas, in

1 .

cooperation with the<Squthwestern Educational Development Laboratory.

Following this introduction, the prograﬁ was reviewed, and workshop parti-
cipants discussed possible applications of,gimilarxprograms in their
. - . . ' ! . e

communities. Co ' - L . s




