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FOREWORD

As educators continue to meet the needs of individual
families, schools and comrunities, in a rapidly changing society,
it is necessary to make numerous curriculum decisions for planning
and developing effective program of woxk.

This guide for program planning in Home Economics Education
has been written to serve the following purposes:

- = = ~ to provide direction for writing new curriculum
for total home economics program

~ = - - to give guidance for revising curriculum

- - = = to act as a source for communicating and interpreting
shared curriculum materials

- = - = to enable home economics educators to work toward
similar philosophies, goals and objectives, realizing
that the needs and problems existing in each individual
situation will have to be considered and adapted.

- - — = to provide a similar format to be used in plamning
courses in all phases of home economics education:

comprehensive home economics courses
family living

depth areas

adult education and

occupational training

The teacher will need to keep in mind that it is her
responsibility to use initiative, flexibility and creativity in
selecting basic understandings and learning experiences to meet
the needs of her students who are living in a changing society.

This guide should serve as a valuable resource for teachers
and administrators in developing effective programs in home economics
education.

Marvin G. Linson, Executive Director
State Board for Vocational Education

Lucile Fee, Director
Division of Home Economics Fducation
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INTRODUCTION

This guide for program planning in home economics education
was adapted from the working materials developed through the combined
efforts of the instructor and the students enrolled in VE 195 during
the 1966 summer session at Colorado State University.

Mrs. Juanita Roberts, Assistant Professor, Home Ecomomics
Education, Colorado State University

Mrs. Bertha D. Estrada

Mrs. Mary Alberta Hargrove

Mrs. Betty Jolly

Mrs. Doris Walters

Special recognition and appreciation are due Miss Hazel Crain
as consultant and editor. She was the key person in developing this
curriculum guide while holding a Graduate Assistantship at Colorado
State University. Miss Crain is a member of the Home Economics
Education staff at the University of Nebraska.

Miss Crain was assisted by a Curriculum Steering Committee
representing various aspects of the home economics programs from both
rural and suburban centers. The committee members besides Hazel Crain

weres:

Mrs. Juanita Roberts, Home Economics Education, Colorado
State University

Mrs. Doris Walters )

Mrs. Marie Phillip )

Mrs. Jean Lewis ) Representing Teachers of both
Mrs. Jo Elen Zgut ) Subsidized and Unsibsidized
Miss Lynda Cooper ) Programs

Mrs. Mary Alberta Hargrove )

Mrs. Charlotte Skinner )

Mrs. Betty Meskimen ) State Staff

Mrs. Olive Yenter ) Division of Home

Mrs. Lucile Fee ) Economics Education

Suggestions and reactions to the guide while in progress came
from other teachers attending district in-service meetings. Grateful
appreciation is expressed to all who have in any way contributed to
the development of this guide.




Special acknowledgment is given to the following people for
their considerable efforts in providing national and Colorado statistics
to the members of the 1966 VE 195 summer session class.

Mr. Earl R. Burrows, Consultant
Guidance Services

State Department of Education
State Office Building

Denver, Colorado 80203

Mrs. Ellen Tabor

Assistant Trade Specialist
U. S. Department of Commerce
Field Services

16419 Federal Building
Denver, Colorado 80202

Division of Finance and Statistics
State Department of Education
State Office Building

Denver, Colorado 80203

Colorado State Division of
Accounts and Control

144 State Capitol Building
Denver, Colorado 80203

Colorado State Department of Public Health
4210 East 1llth
Denver, Colorade 80220

Mrs. Lois H. Humphrey, Home Economics Program Leader,
Cooperative Extension Service, Colorado State University,
Fort Collins, Colorado 80521

Mrs. Jeannette M. Lynch, Consumer Marketing Specialist,
Cooperative Extension Service, Colorado State University,
Fort Collins, Colorado 80521

Acknowledgment is gratefully given to the following for
permission to use certain exerpts from their publications:

Appleton-Century Crofts, New York, New York

Burgess Publishing Company, Minneapolis, Minnesota

Chandler Publishing Company, San Francisco, California

Division of Home Economics Education, Department of
Vocational and Technical Education, University of Illinois,
Urbana, Illinois

Holt, Rinehart and Winston, Inc., New York, New York

Home Economics, Vocational Education Division, Department of
Education, State of Nebraska

United States Department of Agriculture, Washington, D.C.
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Development of Curriculum

of learner

Objectives Content Learning Evaluation
Experiences
overall concepts class formal
long term generalizations home informal
short term values community
F.H.A.
CURRICULUM
FOUNDATIONS
Philosophy Psychology Sociology Subject Matter
basic learning cultural structure of
educational - process scientific areas
and programs
characteristics technical




CURRICULUM OVERVIEW

Curriculum is a program of learning provided by the school
for the purpose of educating an individual to¢ live in society. An
eclectic approach to curricular design may be based on philosophical,
sociological and psychological factors and on the nature of specific
fields of knowledge.

-—— The philosophical foundation integrates believs about living
and education. It primarily reflects the philosophies of
educators involved in curricular decisions but recognizes
those of individuals, families and society as well.

-~ The sociological foundation relates to cultural, technological,
sc.2ntific, and societal factors which affect the individual
and the family.

-- The psychological foundation pertains to the learning process
and to the characteristics of the learner.

-— The nature of the specific field of knowledge deals with the
structure of content, the method of inquiry and the structure
of programs. This bulletin is delimited to comsideraticn of
Home Economics.

Curriculum is composed of integrated elements often identified
as objectives, content, learning experiences and evaluation. Factors
from the foundations influence decisions regarding thease elements.
When such relationship between foundations and elements is present the
curricular design can be made appropriate to the needs of individuals
and society. The following model shows this kind of structure in the
~ development of curriculum.




DEFINITION OF TERMS AS USED IN THIS GUIDE

Deductive reasoning: reasoning from a known principle to an unknown,
from the general to the specific, or from a premise to a
logical conclusion.

Inductive reasoning: reasoning from particular facts or individual
cases to a general conclusion.

Eclectic: composed of material gathered from various sources,
systems, or philosophies.

Concept:
of meanings associated with an idea; an abstraction which is

used to organize the world of objects and events.

Generalization: a statement expressing an underlying truth; it has
an element of universality and usually indicates
relationships.

Principle: a fundamental truth, law, doctrine or motivating force
upon which others are based.

Comprehensive Homemaking course: one in which all areas of Home
Economics are combined by planning a sequence of units in
each area or by integrating an area in a unit which focuses
on one of the other areas.

Depth Course: one in which time and effort is devoted to a few
selected concepts dealt with at higher levels of the
cognitive, affective and/or psychmotor domain; may be on
a year or a semester basis.

Semester Courses: depth courses taught on a semester basis.

Homemaking Education: preparation for the occupation of homemaking;
"useful employment" as defined in various legislation.

Occupational Education: preparation for a job using Home Economics
knowledge and skills; "gainful employment' as defined in
legislation.

Preparatory: courses for persons preparing to enter am occupation.

Supplementary: courses upgrading and/or retraining in a specific
job area.

a word, phrase, symbol, or sentence to express the composite




Post-secondary: programs for those persons over 16 years of age
who are secondary school graduates or drop-outs who are
available for full time study.

programs for those persons already involved in useful or
gainful employment whe need training or retraining to
achieve stability or advancement in employment or to further
enhance personal or family life.

Speclal Needs: programs for those persons who have academic,
soclneconomic, or other handicaps that prevent them from
succeeding in a regular vocational program.




PHILOSOPHICAL FOUNDATIONS

Each of us lives by a personal philosophy which will
influence our thoughts and actions as a teacher. As a group we
reflect common philosophical views related to puhlic education. We
recognize that the educational system of our nation exists within a
democratic society and thus reflects the philosophy of democratic
life. There are also within our society many influences of Judean-
Christian philosophy. We hold to the principle that public education
meet the needs of all, regardless of race, religion, creed ox status.

Our philosophy of education is eclectic but draws strongly
from the experimentalist view of dealing with a world we know by
experience, using empirical evidences and scientific research findings
to establish "truths," making judgments related to the common good and
emphasizing the problem solving approach to ilearning- learning by
doing.

We believe in vocational education as an integral part of the
total education of an individual. It seems futile to attempt to divide
man's life into two segments of "living" and "earning a living." The
two facets are integrated and interdependent. It is therefore
imperative that public education be concerned with the individual and
his total needs for himself and for society.

We support the statement of philosophy and objectives prepared
by an AHEA committee and published as "Home Economics - New Directions."
The competencies identified as fundamental to effective living are
included in the appendix.

We believe that our philosophy is not static, but is in a
continuous state of development. As society changes, it in turn brings
changes in the characteristics and needs of all involved in Home
Economics Education - teachers, students, families, schools, communities.
We must, therefore, constantly broaden, interpret and adapt our
philosophy to keep abreast with ever-changing conditions.

The beliefs listed below are those which seem fundamental to
Home Economics Education and are commonly held at this time.




We believe Home Economics Education:

Implications

--1s an integral part of the total
school program.

-=can contribute to the personal
and family life of individuals
from childhood throughout
adul thood.

-~-fosters an atmosphere for under-
standing and learning through
cooperation among home, school
and community.

~--recognizes that there are
various patterns of satisfying
individual and family life and
adapts itself accordingly.

Particlapte in planning and
carrying out total school objec-
tives and program.

Make others aware of and cognlzant
of the unique contributions of
Home Economics.

Examine community needs and
encourage development of a broad
flexible Home Ecomomics program
to meet both homemaking and
occupational needs of boys and
girls and men and women.

Provide meaningful learning
experiences related to the needs,
abilities, interests and goals of
individual students.

Use competences fundamental to
effective living as a guide to
planning. (''New Directions")

Make use of procedures such as:
home visits, parent-—-teacher
conferences, F.H.A., home and
community learning experiences.

Cooperate with others as well as
elicit their cooperation.

Keep informed in regard to
gociological changes in our
society.

Become well acquainted with
students, families and community
and adapt program to meet needs.

Accept and respect differences,
recognize unique contributions of
individuals or groups.

Encourage students to understand
self as a product of heredity and
environment, to accept self and
to grow toward self-realization.




We Believe Home Economics Education: | Implications

-~-employs democratic processes as a Recognlze and acknowledge the

means of helping individuals individual worth and dignity of

develop skills, attitudes and each student .

beliefs for effective participa-

tion in society. Provide opportunities for inter-
action among individuals and as
groups.

Encourage freedom of expression.

Involve students, parents,
administration and community in
cooperative efforts.

-=contributes to individuals Provide opportunities for students
abllities related to problem— to participate actively in the
solving, decision-making, total learning situation
reflective thinking and creative
thought and performance. Encourage students to deal with

problems in a critical way, to
generalize and to use evaluation
in appraisals and planning.

Help students to recognize various
ways of thinking and the conse-
quences of each.

Encourage self-expression,
curiosity and a spirit of inquiry.

--recognizes that fundamental Be highly selective in choosing
manipulative skills are unit content involving manipula-
important to the extent that tive skills so as to keep the
they contribute to individual skills in a reasonable perspective
and family satisfaction and/or with cognitive and affective
to job performance. learning.

--uses research as an integral Keep up~-to~date on research
part of effective teaching for findings and revise content,

individual and family living in a methed and program accordingly.
changing world.
Help individuals recognize change,
examine implications and develop
effective ways to live in a
rapidly changing world.

Make applications to the stages
of the fanily life cycle and to
the life span.




We believe Home Economics Education:

Implications

-~1s the unique part of Vocational
Education which provides educa-
tion for:

1. the vocation of homemaking

2. occupations requiring
Home Economics knowledge
and skills.

--encompasses a variety of home,
school and community learning
experiences to achieve its goals.

--needs competent and cooperative
teachers who continue to grow
personally and professionally
and who teach enthusiastically
and creatively.

Provide a homemaking program for
youth and adults which encompasses
areas of: human development and
relationships; clothing, textiles
and design; housing and home
furnishings; family finance;
management; foods and nutrition,
and; health.

Provide education for occupations
at a preparatory or supplementary
level where opportunities for

emp loyment and need for training
exist.

Encourage individuals with ability
and interest in professional
careers in Home Economics.

Correlate and integrate classes
and Future Homemakers of America
goals and activities.

Use home learning experiences to
extend and apply class experiences.

Promote optimum use of individual,
family and community resources.

Cooperate with community resources
for occupational training.

Seek self-realization, an enrich-
ing life through new experiences,
advanced study, travel and a

continually expanding philosophy.

Be active in professional organ-
izations, increasing interest in
and satisfaction from teaching.

Be experimental, keep up-to-date,
try new ideas.




PSYCHOLOGICAL FOUNDATIONS

"Living is learning and growing is learning. The individual
learns his way through life.™

In our modern society, social life changes so rapidly that the
individual must continually learn to adapt himself to the changed
conditions. "Individuals learn as they develop more effective ways
of interacting with the environment."? As the individual learns his
behavior changes. The learning is a result of experience and this
causes him to face later situvations differently.

As educators we play an important part in guiding the student
to interact with his environment in effective ways. In order to
guide student's learning it is necessary to understand the student

and how he learns.

Following are some commonly held ideas about learning which
lead to specific implications for the teacher.*

*Summaries from several pertinent writings are included in the
appendix.

1Havighurst, Robert. Developmental Tasks and Education.
Sec. Ed. New York: David MacKay Co., Inc. 1962. Page 1.

2Wiles, Kimball. The Changing Curriculum of the American
High School. Englewood Cliffs, N.J.: Prentice-Hall, Inc. 1963.
Page 117.
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LEARNING

Evidences

Implications

The learner interprets what he 1is
learning in terms of his
experiences, needs and goals.

Learning takes place more rapidly
if the basic physical and
personality needs of the student
are met.

The learning must have the matura-
tion and experience background
required for the learning.

Motivation 1is essential to
genuine learning. Intrinsic
motivation is most effective.
Extrinsic motivation has limited
value. The genuiness and
strength of motivation influence
the speed and efficiency of
learning.

Learning takes place most
effectively when the individual
is challenged to recognize and
solve his problems.

Become acquainted with individual
students. (Background, attitudes,
values, goals and personal
characteristics)

Use procedures which give
opportunities for individuals to

express themselves and to share
ideas.

Participate in total school
programs for helping students
meet their needs.

Be sensitive to individuals and
design learning situations which
contribute to meeting student
needs.

Select and plan content at
appropriate levels.

Use evaluation devices to help
identify "where the learmer is."

Encourage students to partici-
pate in planning and to
communicate their feelings and
attitudes toward content.

Help students to clarify needs
and values to increase motivation.

Use extrinsic means of motivation
related to social expectation,
satisfaction, or reward rather
than threat or punishment.

Help students relate content to
personal needs and goals.

Provide opportunity for fresh,
novel or stimulating experiences
which may serve to increase
motivation.




Evidences

11

Implications

Learning takes place most
effectively when the individual
is challenged to recognize and
solve his problems, continued.

Learning is most efficient when
it meets the felt needs or
purposes of the learner.

Frequent knowledge of achievement
motivates learning.

Reinforcement which immediately
follows desired behavior and is
clearly connected to that
behavior is most effective.

Learning takes place most
effectively when the individual
derives satisfaction and pleasure
from the process.

Help students develop ability
in reflective thinking and
problem solving.

Provide opportunities to apply
learnings to individual
situations.

Cooperatively select content
which has meaning and relevance
to the student and deal with it
in realistic terms.

Challenge the student. Place
expectation at a level not too
hard, not too easy, so that
success is possible but not
assured.

Use cooperative procedures.

Help students develop ability
for self directed learning.

Help students clarify and
identify their needs and goals.

Realize that one is apt to go
oi:tly as far as he needs to
reach his goal.

Use cooperative means of
identifying criteria for learning;
use evaluative procedures
continuously.

Help students develop ability for
self~-evaluation.

Use a variety of means of rein-
forcement. (Facial expression,
comment, recognition, praise)

Be alert to individual perform-
ance and progress.

Consider the affective impact of
content and method.

Encourage students to express and
to actively participate in learning
situations.
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Evidences

P R T

Implications

A favorable emotional climate
facilitates learning.

Successful experiences promote
learning.

The efficiency of learning is
affected by the learner's
emotional state.

Learning is facilitated when the
individual feels secure and
accepted by the group.

Learning proceeds best when
students take an active part in
the process.

Express your own enthusiasm.

Provide learning situaticns which
do not threaten the student in
any way.

Be accepting of individuals.

Develop capacity to participate
in a "helping relationship."

Help students to recognize their
own successes.

Provide opportunity for
achievement.

Try to assist students in creating
a "backlog of success' to help
them learn to cope with a failure
which they may experience.

Be alert to individual situations
and help the student to deal with
the learning experience as
appropriate.

Be alert to overall situations
which may affect groups and plan
accordingly.

Use group processes when possible
to stimulate group maturity.

Help students examine and apply
principles of interpersonal
relationships.

Provide opportunities for
individuals to make contributions
and to be recognized.

Use cooperative procedures.

Recognize and encourage active
participation.

Provide opportunities for individual
processes as well as group
processes.




Evidences

Implications

Most effective learning is
purposeful and self-directed.

There are wide individual
differences in the capacity to
learn, the roles of learning,

~ degrees of retention, and
ability to use learning in new
situations.

Comprehensive and meaningful
repetition conttibutes to
effective learning.

A clear concept of the goal to be
reached promotes learning.

Most effective learning takes
place when one has a concept of
the whole process before working
out the parts.

Provide experiences for learning
by doing. (Making application to
learn to apply; judging to learn
to judge; performing skills to
perfect them)

Use cooperative procedures.

Help students to accept increasing
responsibility for learning.

Help students develop ability for
independent study. (through home
learning experiences and FHA, as
well as class)

Recognize and accept individual
differences.

Use a variety of procedures to
meet various situations.

Help students in realistic self-
evaluation, planning, and self-
acceptance.

Help students examine implications
of competition with others and
with self.

Adapt learning situation to
students with special needs.

Provide adequate opportunity for
repetition necessary in the
learning process.

Recognize repetition in
sequential learning.

Use cooperative procedures.

Help students clarify meaning and
intent of objectives.

Help students clarify relation-
ships among objcctives.

Examine sequential cevelopment
of ideas, problems, skills and
feelings and orient students to
learnings.

ol AL e i b
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Evidences

Implications

Learning goes faster when
concepts and skills are dealt
with one at a time.

Learning proceeds more rapidly, is
retained longer and retrieved more
easily when that which is learned
has meaning, organization and
structure.

When material is organized in
terms of the learner's purposes
it is most effective.

Specific learning shows little
transfer to a new situation.

Learning that results in the
formation of generalizations or
principles transfers from one
situation to another.

Help students develop ability to
analyze.

Analyze content and move from
the simple to the complex.

Help students to make applications
and to relate factors to fit the
separate parts into meaningful
wholes.

Develop curriculum in a sequential
manner guided by the structure of
the subject matter.

Use the concept-generalization
structure of Home Economics in
planning.

Help students grasp the structure
of content and develop ability to
relate new learnings to those
already achieved.

Use cooperatively planned
objectives to guide selection of
content and learning experiences.

Develop materials in terms which
are real to the learner.

Use continuous evaluation to
assure that the material and its
organizational scheme is
meaningful to students.

Limit specific learning to that
which is necessary and deal with
it as a part of a broader sequence.

Provide opportunities for students
to "discover' generalizations and
principles through inductive
reasoning and to make applications
deductively.

Encourage students to transfer ,
basic ideas from one area to another.




Evidences

Implications

For greatest amount of transfer
to take place, materials and
methods should be learned in the
way they are to be used and

immediately before they are to be
used.

Organize content in such a way
that repetitive applications
which are meaningful to the
student follow learning.

Recognize the disadvantages and
limitations of learning "for
the future." |




16

DEVELOPMENTAL TASKS

Developmental tasks have been defined as those tasks ''which
arise at or about a certain period in the life of the individual,
successful achievement of which leads to his happiness and to
success with later tasks, while failure leads to unhappiness in the
individual, disapproval by the society, and difficulty with later
tasks."l Such tasks arise from physical maturation, cultural pressure
of society or from the personal values 2..d aspiration of the
individual. Consideration of developmental tasks may help to identify
objectives and to time educational efforts to the ''teachable moment."

A list of the developmental tasks, as identified by Havighurst,
follows. Some elaboration relating to those levels a* which Home
Economics Education may be most concerned has been included. Some
characteristics of various development levels are given in the
appendix.

DEVELOPMENTAL TASKS OF INFANCY AND EARLY CHILDHOOD
(about birth to 6)

Tasks | Implications

Learning to Walk Recognize the biological base for
this task and child's need of
stimulation and assistance from
others .

Learning to Take Solid Foods Recognize the biological base for
the task and the effect that the
manner and timing of weaning has
on the child's personality.

Learning to Talk Help children to organize their
repertoire of sounds into words
to develop a concept of language.

Be aware of children's needs in
vocabulary development. (Oppor-
tunity to talk and express
himself, to listen and to learn
correct structure)

1
Havighurst, Recbert J.. Developmental Tasks and Education.

New York: David McKay Company, Inc. 1952. p. 2.




_ Tasks

Implications

Learning to Control the
Elimination of Body Wastes

Learning Sex Differences

and Sexual Modesty

Achieving Physiological
Stability
(only purely biological task)

Forming Simple Concepts of
Social and Physical Reality

Learning to Relate Oneself
Emotionally to Parents,
Siblings, and Other People

Learning to Distinguish Right

and Wrong and Developing a
Conscience

Recognize this task as the first
moral training of the child.

Be aware of differences in
cultures and social classes in
patterns of toilet-training.

Help children to develop attitudes
and feelings about sex and his/her
sex role consistent with society
norms.

Recognize the instability of the
young child's physiological state
and the changes created by
variation in diet and external
conditions.

Help children develop perceptions
and organize them into conceptional
structures.

Help children in their attempts to
identify with others. It is the
basis for later social relatioms.

Help children develop concepts of
right and wrong through inter-
action, explaining simply and
demonstrating consequent of acts.

DEVELOPMENTAL TASKS OF MIDDLE CHILDHOOD
(about 6 to 12)

Learning Physical Skills
Necessary for Ordinary Games

Building Wholesome Attitudes
Toward Oneself as a Growing
Organism

Keep skills expected within realm
of physical ability as child
develops. Though task is usually
accomplished in play with peers,
some help in forming play groups
for speclal needs may be effective.

Help children develop good health
habits and understand their
Relationships to body needs.

Participate in total school
program of sex education.
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Implications

Learning to Get Along With
Age-Mates

Learning an Appropriate
Masculine or Feminine Social
Role

Developing Fundamental Skills

in Reading, Writing and
Calculating

Developing Concepts Necessary
for Everyday Living

Developing Conscience, Morality,
and a Scale of Values

Achieving Personal Independence

Developing Attitudes Toward
Social Groups and Institutions

Recognize this as the child's
chief concern and the effect
that difficulties with this task
has on his total being.

Use sociometric techniques in
cooperating with peer groups as
well as in helping groups to
achieve broader relationships.

Recognize social class differences
in expectations of role. Help
children clarify their roles.

Recognize need for biological
"readiness'" to perform tasks.

Participate in total, consistent
school program.

Provide as many concrate
experiences as possible so that
the child may have a realistic
basis for concepts. Encourage
children to enlarge and relate
concepts by real and vicarious
exper..ances.

Recognize this as a crucial
period for learning the morality
of cooperation.

Provide experiences for children
to explore the consequences of
choices.

Recognize social class differences.

Provide children with experiences
in assuming responsibility, making
decisions, abiding by consequences.
(Setting limits and providing
support)

Help children explore and develop
democratic social attitudes by
participating in democratic
processes.

T
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DEVELOPMENTAL TASKS OF ADOLESCENCE
(about 12 to 18)

____Tasks _ Implications
Achieving New and More Mature Develop program cooperatively
Relations with Age-Mates of with students to include
Both Sexes development of concepts,

attitudes, values, and social
-= o learn to look upon girls skills necessary to this task.

as women and boys as men

~= to become an adult among Help individuals with problems
adults related to unique development
rates.

-= to learn to work with others

for a common purpose,
disregarding personal

feelings.
-= to learn to lead without Provide structure within which
dominating youth may develop leadership

and membership abilities,
experience self-direction,
make decisions and abide by
consequences.

Recognize differences in rates
of development between sexes
and varying expectations from
different social classes or

groups.
Achieving a Masculine or
Feminine Social Role
-- to examine adult social roles Examine male and female social

of the male and female which roles in context of our society
society approves and the and the world. This concept
consequences of deviating may be developed over a period
from approved roles of years.

—= to accept the idea of becoming Help girls to think through the
a man Oor a woman. problems of accepting the
feminine sex role and of plan-
ning for the future in relation
to it considering marriage,
singleness, part-time employ-
ment and careers.
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Tasks

Implications

Accepting One's Physique and
Using the Body Effectively

-~ to become proud, or at least
tolerant, of one's body

-~ to use and protect one's body
effectively and with personal
satisfaction.

Achieving Emotional Independence
of Parents and Other Adults

-= to become free from childish
dependence on parents

-= to develop affection for
parents without dependence
upon them

-— to develop respect for older
adults without dependence
upon them

Achieving Asgsurance of
Economic Independence

-- to feel able to make a living,

Participate in total school
program of sex and health
education.

Recognize that physiological
changes are paralleled by
changes in attitude and
interest; be alert to related
needs and plan cooperatively
with students to deal with
them in the program at
appropriate times.

Help studenis understand the
principle of individual rates
of growth and emphasize
individual development rather
than comparative activities.

Help students to examine the
concepts of dependence,
independence, interdependence,
right, license and responsibility.
(Such concept development may
continue for a period of several
years)

Include appropriate focuses in
discussions of relationships

such as conflict or social change
as it affects morals, inter-
generation relations, develop-
mental levels through the life
span.

Assume an adult role which may
provide a "helping relationship"
for adolescents.

Participate in total school
program of orientation to world
of work.
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Tasks

Implications

Selecting and Preparing

for an QOccupation

== to choose an occupation for
which one has the necessary
ability and interest

-= to prepare for this
occupation

Preparation for Marriage
and Family Life

== to develop a positive attitude
toward family life and having
children

-== to develop concepts and
abilities necessary for
homemaking and child-rearing

Developing Intellectual Skills

and Concepts Necessary for
Civic Competence

-~ to develop concepts of law
governmert, economics,
politics, geography, human
nature and social institutions
which fit the modern world

Help students develop concepts
and abilities related to employ-
ability and financial management.

Participate in total school
program of vocational guidance.
(Helping all to recognize
careers and occupational oppor-
tunities related to Home
Economics)

Provide program of occupational
training requiring Home Economics
knowledge and skills where
appropriate.

When appropriate, share in
occupational training with other
vocational areas by means such
as team—-teaching.

Maintain an effective program
focusing on the family;
preparation for the vocation
of homemaking.

Develop facets of the homemaking
program to meet the needs of
boys and men as well as girls
and women.

Provide out-of-school classes to
meet individual needs related to
homemaking.

Participate in total school
curriculum development,
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Tasks

Implications

-= to develop language skills and
reasoning abilities necessary
for dealing effectively with
the problems of a modern
democracy

Dasiring and Achieving Socially
Responsible Behavior

-=- to participate as a responsible
adult in the life of the
community, state, nation

-— to take account of the values
of society in one's personal
behavior

Acquiring a Set of Values and
an Ethical System as a Guide
to Behavior

to form a set of values
that are possible 6f
realization

to develop a conscious
purpose of realizing these
values

to define man's place in the
physical world and in relation
to other human beings

to keep one's world picture
and one's values in harmony
with each other.

Design Home Economics curriculum
to make effective contributions
to achieving this task through
content such as:

human development

human relationships

laws and regulations concerning
the family and home, personal
and family economics and through
methods such as:

problem solving
committee or group work
cooperative processes
democratic processes

Expand learning experiences to
the community and/or national
levels. Field trips, visual
aids and speakers may be helpful
in this approach.

Help students assume community

roles in youth groups, such as
F.H.A.

Help youth to clarify values,
examine consequences of holding
certain values, examine values
expressed by society; to develop
their own value systems based on
conscious decisions appropriate
for the individual.

Help individuals to understand
the role of values in living.

Help individuals develop ways
of achieving self-actualization.
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DEVELOPMENTAL TASKS OF EARLY ADULTHOOD
(about 18-30)

Tasks Implications

Selecting a mate Participate in total community
program of adult education to help
adults recognize and successfully
achieve developmental tasks.

Learning to live with a Help to provide basis for achiev-
marriage partner ing adult developmental tasks in

programs for adolescence by
emphasizing development throughout
the life span and by focusing on
present developmental levels as a
part of the total perspective.

Starting a family Participate in total community
(requires certain kinds of program of education for parents.
knowledge for the wife and Some knowledge and attitudes may
husband, and attitudes be included at earlier levels but
favorable to having children) programs at the level of the task

are most effective.

Rearing children Continue parent education classes.
The development of basic knowledge
and attitudes may be partially
accomplished earlier but has
greater impact at time of need.

Managing a home Help to clarify total ramification
such as:

—-- management of resources

-- housekeeping

~—— meal preparation

-- housing selection

-- role responsibilities of
family members

-- social implications

Provide classes as necessary

Getting started in an occupation Help others to recognize the
More difficult for middle-class pressures of the world of work
men (because social status is and to seek satisfying ways of
tied to occupational success) creating a balance between
or lower-class men who are "working" and "living."

socially-mobile-minded.
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Tasks

Implications

Taking on civic responsibility
(assuming responsibility for the
welfare of a group outside of
the family). Young adults are
often preoccupied with other
tasks and do not approach this
one activity until they become
involved with property, school
age children or other factors
to encourage their action.
Lower-class persons are not as
active as middle-class persomns.

Finding a congenial social group
Marriage and/or mobility often
interrupt old friendships.

New friendships are developed
(by the couple or as individuals)
related to such things as:
interest, social status, and
occupation.

Help high school students
participate in local activities
of a civic nature to develop some
ability in participation, a
positive attitude toward civic
responsibility and a sense of
commitment. (F.H.A.)

Invite and encourage participation
by young adults in groups in which
you are active.

Help school students develop
basic concepts concerning inter-
personal relationships which may
later be applied and further
developed.

DEVELOPMENTAL TASKS OF MIDDLE AGE
(about 30-55)

Achieving adult civic and
social responsibility
Time of peak infiuence on
society and high demands for
social and civic responsibility.
Class structures influence how
this need is met.

Establishing and maintaining an

economic standard of living
Family is often faced with
increasing needs and wants and
a more stable level of income.

Assisting teen—-age children to
become responsible and happy
adults
Task is complicated by
changing conditions from one
generation to the next.

Encourage participation and
support in relation to
educational programs.

Participate in total community
program of adult education.
Develop specific classes as needs
are identified.

When needed, provide classes deal-
ing with such pertinent concepts
as consumer problems, management
and family security.

Participate in formal (classes)
or informal (news-releases, T.V.,
programs) means of parent-
education.
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Tasks

Implications

Developing adult leisure-time
activities
LeiSure time often becomes more
available at an age when earlier
patterns of leisure activity are
not appropriate.

Relating oneself to one's spouse
as a person
The roles of husband and wife
often resume significance as the
roles of mother and father
diminish.

To accept and adjust to the

physiological changes of middle
age
Time of a decline in physical
capacity, menopause, change in
senses of sight and hearing for
some. Ability to learn remains
quite high.

Adjusting to aging parents
Persons in this age bracket are
often in the middle of a three-
generation family. Identifying
responsibilities and finding
ways to meet them are important
to all concerned.

Help youth to develop an awareness
of changing leisure needs.
Encourage interests that may be
developed over a lifetime.

Participate in formal or informal
means of developing "new" interests,
abilities and skills.

Help to clarify needs for affec-
tion, understanding, appreciation,
and encouragement. Personal
appearance may regain importance
and need to be considered. (Infor-
mal or formal education)

Adapt adult classes to student
needs in relation to lighting,
sound, comfort and demands of
physical activity. Recognize the
strength of long held habits and
attitudes in relation to learning.

Help young people to recognize and
assume their roles in the total
situation.

Provide help in relation to needs
of the elderly. (concerning areas
such as: housing, clothing,
nutrition and emotions)

DEVELOPMENTAL TASKS OF LATER MATURITY
(about 55 on)

Adjusting to decreasing physical
strength and health
Many must adjust to a period of
invalidism or other limitation

of ability to care for self.

Adjustment to retirement and
reduced income
An individuals sense of personal
worth is often related to his
occupation and financial capacity
which is seriously decreased at
retirement.

Investigate need of occupational

classes to train others to assist
the elderly when adequate self-
help is not possible. (In a
variety of jobs in homes for
elderly or in private situations)

Help younger persons to relate
management of finances to total
life span. Assist in clarifica-
tion of values and goals and the
development of self-concept which
may facilitate later adjustment.
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Tasks

Implications

Developmental Tasks of
Later Maturity, Continued

Adjusting to death of a spouse
(There are more widows than

- widowers in U.S.) This task
requires unlearning of old ways
and learning of new ways at an
age when such change is most
difficult.

Establishing an explicit
affiliation with one's age group
Giving up active participation in
middle age groups is often
necessary because of fatigue,
financial demands and pressures
from members of the group.
However, the senior citizens
groups may lack status, sense of
accomplishment. The admission
that one is "old" is difficult.

Meeting social and civic
obligations

To keep up—to—-date and active
requires continuing study as
well as output of energy.

Establishing satisfactory physical
living arrangements

“Principal values are:
privacy, independence of action,
nearness to relatives or friends,
residence in own cultural group,
low cost, convenience to
community facilities.

quiet,

Participate in providing classes
which will help individuals cope
with present financial or
personal problems.

Provide classes dealing with
"singleness" which may include
financial management, emotional
adjustment to “singleness," and
adjusting to a different social
pattern. A clever title should
be used. The Single Checking
Account or something similar
might attract women.

Familiarize yourself with community
activities of the middle aged in
your community. Build a file from
which a hand out list could be
drawn and referrals made. Watch for:

Walking tour groups

Group field trips to concerts and

nearby cities

Volunteer groups

Adult Education classes

Y.W.C.A. and Y.M.C.A.

Great Decisions Discussion Groups

Others

Participate in continued programs
for the elderly. Help younger
persons comprehend the problems
and contributions of the '"senior
citizens."

Participate in identifying and

supporting provision for adequate
housing for elderly.

Help younger family members to
understand the problems of housing
and find ways to adapt situations
to meet such needs.
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HUMAN NEEDS1

The diagram pictures a sequential analysis of human needs
with each set of needs dependent on fulfillment of the set below it.
These can help us to understand how individual respond and why.

Reali-
zation
Es teen \\

Love \\\
d
//// Belsgging \\

Security Needs \
Physical Needs  \

2

Hierarchy of Human Needs

l. First needs are physical. An individual who is 111 or
hungry cannot move, do, act, or learn until this needs is taken care
of in some way.

2. Security needs demand attention next. Knowing one is
safe within a pattern of life is important. An individual needs to
know what tv expect and to feel safe.

3. A desire to be liked then becomes a third need. At this
point the individual will do many things if someone cares. Being
praised and feeling accepted will be of great importance. For this
reason one may respond for and because of others. A small failure
can make one feel rejected as a person. One needs much support,
assurance, and personal warmth.

4. Esteem needs are next in the development. Not only does
an individual want to be liked, he wants to be regarded highly by
others. In this way one gains confidence and feels necessary in the
world.

5. Self-realization, the need to develop one's potentialities
follows. One is free to make the most of himself only when the
preceding needs are met. He can then attend to developing his own
unique potentialities. He wants to learn simply because he wants to
be a "fuller" person. He will have pride and self-respect. He can
show individuality in the face of social pressure. He will dare to
have his own opinion and to express it.

1Adapted from: Training Home Economics Program Assistant
to Work With Low Income Families. U.S.D.A. P.A.-681

2

Maslow, A.H. Motivation and Personality. New York: Harper |

Row and Co. 1954.
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CHARACTERISTICS OF EXCEPTIONAL STUDENTS

Low Ability

They learn very slowly. Their
reading ability is poor, and there
is 1little retention of information.

Their span of attention is short.
They lack of power to concentrate,
except for short intervals, and
become distracted easily.

They cannot think logically, and
lack ability to organize their
work systematically. They are
unable to make sound judgments.

They cannot think abstractly and
are unable to make generalizations.
Relationships have to be pointed
out to them.

Their coordination is generally
poor, and there is a lack of
muscular flexibility. Visual,
auditory, and speech defects are
common .

Their emotional control is not well
developed. They become easily
upset and are unable to adapt them~
selves to heavy restraints, sudden
changes, or undue pressures.

They have a narrow range of
interests, often immature for their
age, and generally carry on one at
a time. They show fear or hesi-
tancy about tackling anything new.

Their social attitudes are not well
developed. Aalthough they parti-
cipate in much the same activities
as others the same age, they
seldom win recognition.

They are unwilling to accept
personal and social responsibilities
commensurate with their age.

Their personality is not well
rounded. They lack common sense,
breadth of vision, and the ability
to evaluate their own behavior.

High Ability

They learn wery rapidly. Their
reading ability is superior, and
there is high retention of
information.

Their span of attention is much
beyond the average. They can con-
centrate for long periods and are
not easily distracted.

They can think logically and
display superior organization in
their work. Their judgments are
generally sound.

They can think abstractly and are
able to generalize fairly easily.
They are quick to recognize
relationships.

Their coordination is good, and
they are relatively free from
nervous troubles. Physical defects
are uncommon.

Their emotional control is better
than average. They generally adjust
to heavy restraints, sudden changes,
or undue pressures without becoming
unduly upset.

They have many varied and mature
interest, often carried on con-
currently. They display eagerness
to explore new fields and to tackle
new problems.

Their social consciousness is well
above the average. They partici-
pate in a wide range of activities
and win recognition to a high degree.

They readily accept personal and
social responsibilities beyond their
age expectancy.

Their personality is well integrated.
They possess a high degree of common
sense, breadth of vision, and the

power of self-criticism.
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SUBJECT FIELD AS FOUNDATION

The subject field itself influences curricular decisions. Two
facets of that influence are the structure of coatent and the streatura
of programs.

Structure of Content

Throughout education there has been a recent trend to identify
the basic concepts that unify and give structure to the content of a
discipline. Home Economics is no exciption. In 1961 a conference
called by the home economics education branch of the U. S. Office of
Education emphasized the need. During the following years the
curriculum study progressed by means of six national workshops which
considered the concepts and generalizations in five subject areas
important at the high school level. Conferences and workshops have
since focused on the problems of teaching for conceptual undex-
standings. The report of the secondary school curriculum study is
available from A.H.E.A. The concepts and generalizations identified
will not be repeated in this guide.

Some of the evidences presented previously are related to
structure of content and are repeated here.

Y




Evidences

Implications

Students learn best the informa-
tion that they organize into
generalizations and principles.
Such information is mere likely
to be retained and transferred
than are lsolated facts.

Thexe is an increasing volume of
information which makes selection
from the whole a necessity.

Grasping the structure of a
subject facllitates relating
other things to it meaningfully.

"The foundations of any subject
may be taught to anybody at any
age in some form."!

in Home Economics have been
{dentified.

Basic concepts and generalizations

Organize content in developmental
sequence of concepts.

Provide opportunity for studc:is
to arrive at generalizations
inductively.

Weigh the alternatives of
"eovering" a quantity of informa-
tion and of providing greater
opportunity for depth in learning.

Select the material which is most
significant for students involved.

Help students to identify and
clarify the structure as it is
developed.

Provide opportunity to relate to
and elaborate upon the structure
as learning progresses.

Adapt basic concepts to student
ability when individual needs
and interest are "set."

Adapt material to varying ability
levels or age levels.

Use materials available2 to
develop units appropriate to
student's needs and interests.

Participate professionally in
the continuing development and
use of the curriculum study
materials.

Structure of Programs

Specific information concerning the structure of programs is
given in the bulletin "Policies and Procedures for Programs of Vocation

1
Bruner, Jerome.

The Process of Education.

New York:

Vintage Books. 1963.

Concepts and Generalizations:

Their Place in High School.

Home Economics Curriculum Development.

American Home Economics

Association: Washington, D.C.

1967.
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of Homemaking and Occupations Using the Knowledge and Skills of Home
Economics" which is avallable from the Homemaking Division of the
Coiorado State Board for Vocational Education. Standards and
requirements for programs relating to advisory committees, curriculum,
Futurs Homemakers of America, home visitation and supervision of
out-~of-class learning experiences, facilities, time requirements,
students requirements, teacher qualifications, conditions of employ-
ment, travel and reilmbursement are included. Other bulletins which
provide guidance in program planning are:

l. Vocational Home Economics in Secondary Schools

2. Post Secondary and Adult Programs, Vocational Home
Economics.

3. Qccupational Education - A New Dimension for
Vocational Home Economics

Some of these factors which seem most pertinent to curriculum
development have been selected for focus in this material.

The following diagraml shows how out-of-class experiences
parallel class experiences in reaching objectives of home economics
education.

Objectives
Out-of-class
In-class
experiences
< AN
7~ (home, F.H.A.

experiences

Community)

1
Brown, Marjorie ed. Home Learning Experiences. Minneapolis:

Burgess Publishing Company. 1963.
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Home Learning Experiences

Breown presents five basic concepts regarding home learning
experiences as:

1) The home experience should be considered by both
the teacher and student as a learning activity or
learning experience.

2) The home learning experience should be conceived
as having a broader field of application than in
the student's immediate family-househeld.

3) Home learning experiences should be integrated
with classroom learning experiences.

4) Home learning experiences may be short-term or
long~term.

5) Home learning experlences should not be limited in
definition to home projects and/or home practices.

The problem-solving method may serve as a format for the
planning, carrying out and evaluation of home learning experiences.

Home Visits

Home visits provide an opportunity for the teacher to supervise
home learning experiences as well as to become better acquainted with
the student and family. Some suggestions for home visits are:

l. Have the purpose of the home visit in mind.

2. Visit homes as early in the year as possible so that the
teacher can plan more realistically.

3. The student, family, and teacher should have in mind the
purposes of each home visit, as: to get acquainted, work on a home

experience, plan for a FHA activity.

4. Explain the purposes of home visiting to classes befdre
visits are made. Also, explain to them plans for visiting throughout
the year.

5. Study available information about the home and family before
visiting. Information may be gotten from questionnaires and records.

6. When appointments are made for home visits, keep them
without failure. If an emergency arises, be sure that word is sent to
the family that the appointment is postponed because of an emergency
and that it will be kept later at a suitable time.
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7. Dress simply, tastefully, and appropriately for homes
being visited, so the family will feel at ease and the teacher will
be comfortable.

8. Keep the visit from being rushed or the teacher seeming
anxious to leave. However, remember the family may have other,
things to do.

9. Make famllies feel they are on equal level with the teacher
by not talking down to them or being authoritarian., Make an effort to
use language they undexstand.

10. Relieve embarrassing situations which may arise by

casually ignoring or briefly, but humorously relating a comparable
incidnet that once happened to someone else.

11. Ask few questions, but answer questions briefly and
simply. Try to learn reasons without many questions.

12. If the famlly members bring up their frictions, be a
sympathetic listener, but do not take sides.

13. Watch for information that might help the principal,
guidance director, class and club sponsors and another teacher with
some of their problems. Use this information with others in a confi-

dential way.

1l4. If there is resentment to home visiting, the teacher should
analyze her approach to see what would be a better one next time.

The teacher may take advantage of other opportunities for
contacts with parents such as:

parent-teacher conferences

parent~school organizations

adult education programs

community activities (church, Red Cross, home demonstration
clubs, AAUW, Girl Scouts, shopping)

school or department open house
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FUTURE HOMEMAKERS OF AMERICA

Future Homemakers of America is the national organization
composed of chartered state associations which are made up of local
chapters of girls and boys studying homemaking in the high schools
of the United States, Puerto Rico, and the Virgin Islands. As an
integral part of the homemaking program, FHA provides opportunities
for students to have additlional experiences in planning and carrying
out activities related to homemaking. Chapter activities provide
an opportunity for meaningful repetition which contributes to effec-
tive learning.

FHA is another way of accomplishing the homemaking education
goals to build better homes and families for society. It provides
the opportunity to learn to work together, develop good attitudes,
ideals, and habits in personal living, and grow in leadership
abilities.

FHA experiences may be outgrowths of class experiences.
They may take place in the home, school, or community. FHA activi-
ties may be planned along with class activities and home experiences.
Class, home, and FHA experiences may in some cases parallel and in
others the FiA and home experlences may be an outgrowth of class

activities.
FHA Assists Members in: Implications

Developing as individuals. Each student should be given oppor-
tunities to help make decisions, to
carry responsibilities, and to
share the satisfactions of completing
a job to the best of one's ability.

Contributing to home and Stress should be placed on family

family living. understanding and cooperation, the
development of homemaking knowledge
and skills, and recognition of values
important to family living.

Preparing for community Training for good citizenship should

living. be provided through participation in
community service and improvement
projects.

Promoting good will at home Provide the opportunity to understand,

and abroad. learn from, and contribute to other

nations, and people in their own state
and community.
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FHA Assists Members in: Implications

Preparing for a vocation. Provide opportunity for understand-
ing the need for preparing for a
career as a homemaker and job holder.

Providing wholesome recreational Emphasize rewarding use of leisure
activities. time.

Resource materials are available from the national and state Offices
of F.H.A.

Addresses for F.H.A. materials:
State: Mrs. Olive Yenter, State F.H.A. Adviser

Room 32, State Services Building
Denver, Colorado 80203

National: Future Homemakers of America
Office of Education
U. S. Department of Health, Education, and Welfare

Washington, D.C. 20202
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SOCIOLOGICAL FOUNDATIONS

Since culture and society have been and are now, potent
forces affecting education, it is necessary that the successful
home economics teacher develop a functional program built upon a
knowledge about and understanding of today's society. Each indi-
vidual teacher must keep abreast of the trends which are most likely
to change society in the future, then determine the implications
such trends have for personal and family living.

Attention must be focused on population, economic, educa-
tional, and scientific trends of today's society, for each trend
profoundly affects family life, and thus the home economics curriculum.

The following section deals with data relative to current
trends, state and nation, and some implications for teachers of home

economics.

It is suggested that each home economics teacher make a
survey of her own community to determine the presence, if any, of
trends and needs differing from those of the state and national
level.
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= National

(S) = State

Tables are found in the Supplement to the

Trends and Evidences

Program Planning Guide

Implications

POPULATION TRENDS

Population Increase

(N)

(N)

(5)

(8)

U.S. population increased 19
million between 1940 and 1950;
28 million between 1950 and
1960. Population in 1964 was
190 million and estimated to
reach 300 million by the year
2000.

The national increase (num-
ber of births minus deaths)
from 1960-64 accounted for 50
per cent of population in-
crease; net immigration ac-
counted for remaining 50 per
cent increase.

Colorado's population in-
creased 12.2 per cent or
214,553 persons from 1960
to 1964. In 1960, Colorado
was ranked 33rd state in
population and 30th in 1964.
(Table 32)

1960 Census identified 3.06
per cent of Colorado's popu-
lation as non-white with most
of the Negroes concentrated
in the Denver area, the Ori-
entals on farms, and the
Spanish-Amiericans mainly
throughout the southern part
of the state and the Denver
area.

Participate in total school
planning as well as depart-
mental planning for increasing
enrollments.

1. Physical needs

2. Effective learning
situations with large
groups as well as small
groups.

Share in use, evaluation and
development of methods and
means to meet increasing needs.
These may include:

-~ team teaching

-=- audio-tutorial labs

-~ educational television

-- modular or flexible

programming
-~ programmed teaching
-- cooperative programs

Use continuing evaluation for
curricular revisions to keep
total Home Economics program

(Homemaking and Occupational

at all levels) abreast of
community and student needs.

Maintain concern for the indi-
vidual, his background, needs,
interests and goals.

Examine results of population in-
crease in social changes such as:
economical impact, housing condi-~
tions, food supply, privacy,
individual and family roles.
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Age Characteristics of Population

(V)

)

(N)

(s)

(M)

(S)

Almost half the population in
1964 was under 18 or over 65.

75 million under 18

18 million over 65
100 million between 18 and 65
(Table 9)

The school age group (5-17)
has increased twice as
rapidly as the total popu-
lation since 1950. Number
of pre~school children has
increased 28.7 per cent.
(Table 9)

In 1964 there were slightly
less than 10 deaths a year
per 1000 Americans, but more
than 20 births per 1000.

The number of persons under

5 years of age is declining.
The estimate for 1970 is

lower than the statistics for
1960-65. There was a decrease
of 17.5 per cent in birthrate
from 1961-65.

(Tables 10 and 11)

The median age in 1950 was
30.2 years compared to 28.6
years in 1964.

(Table ¢)

In 1965, one-third of Colo-
rado's population was 14 years
of age or under and nearly
one-half was under 25.

Apply appropriate content to
entire life span and the
family life cycle.

Be active in development of
child-care centers when
appropriate in the community.
(Including training of
personnel.)

Share in local and state con-
cerns related to educational and
vocational preparation of youth
in relation to their futures.
(Such as: forced mobility, em-
ployment opportunity and indivi-
dual abilities and interests)
Adapt curriculum as indicated.




40

Trends and Evidences

Implications

(M)

Teday's babies can expect to
live 20 years longer than
babies born in 1900.

(Table 2)

(N) (S) Life expectancy is longer

(S)

(N)

for women than for men. (In
1964, for women - 73; men - 70)

The two sexes are about equally
distributed in lower age groups
but the percentage of women
increases in upper age groups.
There are more widows than
widowers.

(Tables 5 and 6)

In 1940 there were 50 million
women, 57 million in 1965 and
an estimated 90 million by

1989. 1In 1963 there were 3.3%

‘more women than men in total

population.

Marriage and Divorce

(N)

(5)

(N)

Among the total population over
14 years of age, 81 per cent of
the women and 75 per cent of the
men are or have been married.
(In 1900, only 68 per cent of
the women and 58 per cent of the
men were married)

(Table 15)

In Colorado 67.4 per cent of
the women over 14 years of
age are married.

(Table 17)

About two-thirds of all women
and more than one~third of all
men are married by the time
they are 21. For the past
several years there have been
1.5 million marriages annually.

Help students recognize aspects
of life span and to prepare for
longevity, considering roles as
a family member as well as a
wage-earner.

Encourage girls to make realistic
appraisals of their future in the
world of work. Provide occupa-
tional training where and when
necessary.

In content include consideration
of:

=- the elderly in our society
~- women in the world of work
-~ single persons in society

Interpret Home Economics to
others. Emphasize the importance
of education for family 1life.

Help students to examine:

" 1. the changing roles of the
family and individuals
within the family.

2. the significance of the
family for the individuals
within the family.
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()

)

(M)

The median age for the first
marriage is 20.6 years for

women and 2Z2.3 years for men.
Thirty-nine per cent of the
brides and 12 per cent of the
grooms are under 20 when married.
(Table 16)

About 94 per cent of the popula-
tion makes up 47 million family
units. The remaining six per
cent includes young people who
have not yet married or are in
the armed forces, and the
elderly.l

"By 1970, family units are
expected to increase by 13 per
cent to 14 per cent while the
number of persons living apart
from immediate families is
expected to increase by 21 per
cent for men and 35 per cent
for women."

(N)(S) The size of the average

(N)

(8)

(V)

family is three to four people

and nas not changed appreciably in

the last ten years. Tuhe pro-
portion of childless couples has
declined in the past generation.

One out of every four
marriages ends in divorce.?2

Six and one-half per cent of
married men and women in
Colorado are separated or
divorced.

(Table 17)

Forty—-five per cent of the
divorces in 1953 involved
children, while 57 per cent of
1960 divorces involved children.
(Table 19)

3.

factors conducive to
satisfying family life.

singleness as a satisfy-
ing way of life for in-
dividuals who so choose.

Help students to examine:

1.

2.

factors contributing to
failure in marriage

consequences of divorce
on couple and on child-
ren involved.

Problems, Publication #6, Washington, D.C.

1We]Lfare Admin., U.S., Converging Social Trends, Emerging Social

2Rock_y Ylountain News, August 2, 1966.
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(N)(S) 7Teenage marriages produce

more children, more annulments,
and divorces than mafriages in
the 25-29 age group.

. Characteristics of Parents

(S)

0))

(V)

($)

The greatest number of babies
are born to women from ages
17-33. The median age is 24.7;
the mean age 1s 25.3. The
greatest number of babies are
born to fathers between the
ages of 20 and 35. The median
age being 27.7 and the mean
age is 28.4.

Percentage of illegitimate
births has increased: 3.8
per cent in 1940; 4.5 per cent
in 1955; 5.2 per cent in 1960
and 7 per cent in 1964.

(Table 7)

It has been estimated that
1 out of 6 American brides

is pregnant when she marries.l
(Table 7)

Percentage of illegitimate
births in Colorado was lower
than the National average—-
5.5 per cent in 1963 and 6.4
per cent in 1964.

Mobility

(V)

"Twenty-six per cent of the

people no longer live in the
state where they were born."
(Tables 12 and 13)

Make findings from research

" available for student references.

(Such as the Nebraska study on
early marriage)

Determine if there is need
for classes to meet young
parents' needs.

Share in total community or
school plan for sex education.

Consider the educational needs
of unwed mothers in community.

Help young people examine the
consequences of illegitimate
birth for all concerned.

Provide opportunity for students
to recognize and accept factors
of change implicit in mobility
for others and for themselves.

lRocky Mountain News, August 4, 1966.

2y.8. Department of Health, Education, and Welfare, Welfare Admin.:
Converging Social Trends, Emerging Social Problems, 1964, pp. 8-9.
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The population is moving to the Help students develop ability
north and west section of the to deal with changes resulting
United States. The west ac~- from mobility.

counted for 10 per cent of the
nation's population in 1930

and 15.6 per cent in 1960. The
South had 30.7 per cent of the
population in both 1930 and 1960.
The northeast had 27.9 per cent
of the nation's population in
1930, but dropped to 24.9 per
cent in 1960. The north central
states dropped from 31.3 per
cent in 1930 to 28.3 per cent

in 1960.
; (N) In 1966, almost two—-thirds of Encourage students to examine
] the nation live in or near and apply the democratic princi-
: metropolitan areas. The num- ple of human worth and dignity
ber living in towns has almost in human relationships.

tripled in the last 50 years.
In 1910, there were 32 million
on farms; in 1960, there were
13.4 million (only 7 per cent
of the nation's population).
The metropolitan population
overall increased about twice
as rapidly as the non-metro-
politan growth from an annual
rate of 2.3 per cent in the
1950's to 1.9 per cent in 1960.

(S) The U.S. Bureau of Census of Help students expand their
1960 indicates that 48.4 per concepts of interdependence
cent of the Colorado popula- and apply to individuals,
tion was born in another state. families, communities, and
(Tables 12 and 13) societies.

(S) Migration rates are generally Provide opportunities for in-
higher for persons under 40 dividuals to develop satisfying
than for the upper age groups. bases for their lives through
There continues to be a migra- clarification of values, goals,
tion of workers to the centers cultural patterns and attitudes
of population. toward change.
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Urbanization

(N) The total urbamn populatirn in

the U.S. in 1950 was
89,749,063, with a rural

population of 60,948,298. By

1960, the urban population

increased to 112,531,941, and

the rural population was
65,932,295.
(Table 1)

(S) The per cent of the total
population which is urban is
73.7 per cent; rural is 26.3
per cent. Of this 73.7 per
cent urban population, it is
estimated that 7 per cent is
suburban.

(Table 14)

Urban society today reflects
changes in the roles of indivi-
duals, families and the
community.

Community or public solutions
to problems is emphasized as
the role_ of government has
changed.1

Examine local situation and in-
corporate pertinent ideas into
total curriculum. These may
include:

l. assisting individual in
transition from rural to
urban living.

2. emphasizing management for
families which are more
consumptive than productive
units.

3. encouraging recognition and
use of community facilities
for education, recreation,
health care and others which
are available.

Cooperate and coordinate home
economics programs with other
comnunity agencies and
influences so that effort does
not overlap but complements each
other. Work with such agencies as:

Extension

Employment offices

Welfare offices

Youth agencies

Manpower development

Adult programs

Poverty programs

Educational age.icies

Community programming projects

Share in total school program to
guide students in developing
citizenship responsibilities.
This might include understanding
of laws and regulations, process
of enactment and enforcement,
developing basis fcr judgment and
action and analyzing impact of
laws, regulations, governmental
agencies upon individual, family
and society.

1

Talk presented by Dean Helen G. Hurd, Assoc. Prof. of

Sociology, Rutgers University, New Brumswick, N.J., at the Home Economics

Division Program of the Meeting of the Association of Land Grant
Colleges, Washington, D.C., November 13, 1962.
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(S) 1In Colorado, in 1962, 9.6 per
cent of the families had in-
comes below $2,000.

(N) Poverty conditions may exist
because of wage earners
unemp loyment, need for train-
ing or retraining, lack of
education, age (too young or
too old), health, cultural
heritage, or color barrier.
(Tables 22, 37, and 38)

About 19 million Americans
today receive social insur-
ance payments. For the
majority receiving this
payment (15 million retired
workers and their dependents),
the monthly social security
check is the main, and often
the only source of income.l

(N) About 7 million people receive
income from one of public
assistance programs:

-~ old age pensions

-- aid for blind

== aid for families with
dependent children

(N) Some receive help from
Medicare.l

Cooperate with other agencies

which sponsor educational work
for the low income family and

use community resources in de-
veloping the program:2

Local government officials
County Welfare Department
Employment agency (Colo. and U.S.)
Public Housing Authority
Farmers Home Administration
housing projects
Labor Unions
School Administration
Vocational Technical Education
Church groups and ministerial
associations
Community agencies as:
Salvation Army
Red Cross
Good Will Industries
YWCA
Visiting nurses
Ethnic group leaders
Community Action Groups
OE0O Community Action Program
City or County Planning
Commission
Other social institutions

lWelfare Administration, Converging Social Trends, Emerging Social

Problems, Washington, D.C.

2y.s. Department of Agriculture, Training Home Economics Programs
Assistants to Work with Low Income Families, Federal Extension Service.

s - e
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(N)

()

(s)

sy =

About 40 out of every 1,000
children in the nation are
dependent on the tax supported
programs of aid to families
with dependent children. In
cities with population of half
a million or more about 75

out of every 1,000 children are
receiving the aid.l

Out of the two million Colorado
population, 10,771 families or
42,094 persons were receiving
Aid to Dependent Children funds
in 1964~65. The average house-
hold of four persons receives an
average of $130.8l1 per month or
$33.47 per person in the
household.

The total Colorado assistant
funds amounts to $18,165,527.93.

- Of this amount, $16,900,000 is
spent for assistance and the re-

mainder for medical assistance.

ADC Assistance funds vary ac-
cording to the county in Colo-
rado as there is a difference
in the cost of living in metro-
politan and rural areas.

A typical average family of 4
receives the following average
allotments:

Food $ 2.25
Clothing 16.13
Personal needs 10.52
Education 1.50
Household supplies 2.25
Utilities 13.28

$119.00

Rent is as paid or up to a
maximum of $61.91.2
Commodity foods (or donated
foods) is equivalent to $30.

Continually evaluate program
in relation to the needs of
individuals served.

Determine the local need for
preparatory or supplementary
occupational training. Parti-
cipate in the establishment
of programs where needs exist.

Future Homemakers of America
members may cooperate in

child care at homes while mothers
participate in the occupational
classes. Members may help in
Head Start programs.

1y.S. Department of Agriculture, Training Home Economics Program
Assistants to Work with Low Income Families, Federal Extension Service.

2Quoted for Larimer County by Gene McKenna of Larimer Welfare Office.
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ECONOMIC TRENDS

Income

(M)

(N)

(8)

(N)

(N)

()

"The gross national product,
sum total of all goods and
services the nation produces,
rose (in terms of 1963 dollars)
from 242 billion in 1940 to
almost 600 billion by the end
of 1963."1

(Table 20)

Personal inrcome increase 8 per
cent or 44 billion in 1965.

The median family income in

1950 was $3,319. By 1960,

the median income was $5,660,

and increased to $5,956 by 1962.1
(Table 21)

The 1960 median income for
Colorado was $5,780, slightly
higher than the national
median income.

The typical couple with two
children has a median income
which varies according to
their race, age, sex, and
where they live, and education.
(Tables 22, 24, 25, and 27.)

According to the 1960 census,
about 10 million of the na-
tion's 45% million families

had incomes of $3,000 or less.
Another 9 million earned between
$3,000 and $7,000, and the
remaining 15 and one-half
million (34 per cent of total)
reported incomes of $7,000 or

more.
(Tables 23 and 25)

In 1962, almost a fifth of the
nation, or more than 30 mil.ion
Americans were living in poverty.

Study characteristics of local
income statistics and adapt
curriculum content to the
variety of needs existing. This
is best done with local statis-
tics. (Personal questionnaires
may violate an individual's or
a family's privacy.)

Help students recognize the
relationship among occupational
preparation, personal characteris-
tics and income.

lHelp students clarify goals
and values and establish bases
for money management.

Prepare self for working with low-
income families through reading
research, information about culture,
conference reports, attending
conferences or special classes.

Problems, Publication #6, Washington, D.C.

lyelfare Administration, Converging Social Trends, Emerging Social
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(N) "Unsound rental units are four Help more fortunate Students
times as prevalent among examine the plight of the poor,
families with incomes under develop a sense of social
$4,000 as among those with awareness and begin to deter~
$10,000 or over. Homes owned mine personal commitments to
by families under $4,000 income society.

bracket are eight times more

likely to be unsound than are
hdmes of families whose in-
cpmes are at least $10,000
a year."l
Consumer Problems
(N) More people are spending money Help students establish a
even if they have to borrow it. basis for consumer action by
The typical American family of such means as:
today owes $5,000, a 413 perT
cent increase in 15 years. l. examining role of credit in
national economy, in family
(N) '"Many of the population is economy.
more concerned with upward
mobility than with saving, 2. clarifying advantages and
and as income increases, disadvantages of various
people are able to buy and own methods of buying.
the things which status adheres
in our culture."?2 3. clarifying goals and values
as a basis for family or in-
(N) Fees for participant sports dividual money management.
rose from $197 million in 1940
to over a billion dollars in 4. developing some ability in
1960: spectator sports from the management process.
$904 million in 1940 to over
$2 billion in 1961. Money 5. recognizing the change in costs
| spent for radio, TV sets, and of living over a period of time.
! musical instruments increased
| from $254 million in 1940 to 6. relating costs of living to
; $2.2 biliion in 1961. other factors such as location.
1 (Table 29)
| 7. relating financial needs and
(N) There is an increase in the desires to life span and fam~-
“ number of items available to ily life cycle.
qhe consumer.
8. recognizing money as one of

many resources.

lyelfare Administration, Converging Social Trends, Emerging Social
Problems, Washington, D.C.

2Talk presented by Dean Helen C. Hurd, Assoc. Prof. of Sociology,
Rutgers Univ., New Brunswick, N.J., at the Home Econ. Div. Prog. of the
Meeting of the Assoc. of Land Grant Colleges, Wash.,. D.C., Nov,13, 1963.
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Teen—-Age Consumer

(N) Teen-ager's earnings and
allowances add up to about
$14 billion a year. The
average teen-age girl spends
$325 a year on her wardrobe.
Teen-age girls spend $3.7
billion annually on apparel,
$500 million on footwear and
some $400 million on
cosmetics.l

Working Woman

(N) There were 25 million women
workers in the U.S. in 1964
as compared to 23 million in
1962.

(N) In 1960, 18.1 per cent of
households had female heads
as compared to 14.9 per cent in
1950. In 1965, 11.2 million
households had female heads
or 1 out of every 5 households.
(Tahle 18)

(S) There were 212,997 women workers

14 years of age and older in
Colorado in 1960.
(Table 39)

(S) In 1960, 89,732 employed women
were considered heads by
households. Of the 139,733
fully employed women, 16,230
had children in the home.
(Table 18)

(N) In 1963, 1.6 million women who
were heads of famlilies were
bringing up children in
poverty.

9. developing effective and
satisfying consumer prac-
tices, such as comparative
shopping.

10. exploring the role of
advertising.

(These may be shared in total
school program.)

Help young people to be realistic
in future plans in relation to
employment. Deal with the dual
role of the woman: 1) a homemaker
and 2) a wage-earner.

Apply generalizations (especially
in managements, human development,
and relationships) to that dual
rele.

lyelfare Administration, Converging Social Trends, Emerging Social

Problems, Publication #6, Washington, D.C.
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(N)

()

()

)

In famili.s where the husband
earns less than $3,000, the
mother is very likely to be

in paid employment. In March,
1964, this was true of nearly
half of the mothers with child-
ren 6 to 17 years of age only and
almost three—-tenths of those with
children under 6 years. When the
husband's income was $7,000 or
over, the proportions were about
one-third and one-seventh,
respectively.l

There were 9.5 million ‘-orking
mothers with children uuder 18
years of age in March, 1964.
This was the highest number
ever recorded to that date.

In March, 1964, 40 per cent or
3,593,000 working mothers had
children under 6 years of age
and 2,043,000 of these mothers
had fhildren under 3 years of
age.” ' 5,943,000 women workers
had children 6-17 years of age.

More than 80 per cent cf
working mothers have husbands
living in the homes. In March,
1964, about 7.9 million working
mothers were from homes where
the husband was present. The
other 1.6 million had 55 per
cent widowed, 24 per cent di-
vorced or separated from their
husbands, and 6 per cent had
husbands absent for other
reasons (as armed forces).

The majority of women (39.8 per
cent) work in clerical, sales,
and kindred work; 16.3 per cent

are operatives and kindred workers;

14.2 per cent are service workers.
(Table 40)

Provide appropriate classes for
adults involved in dual roles
as the needs arise.

Cooperate with guidance personngl
in helping students explore
job/career opportunities.

Participate in providing prepara-
tory and supplementary occupa-

- tional training for youth and

adults as needs exist.

Cooperate with other vocational
preparation programs within the
total school or community
program. '

Leaflet #37, 1965, Washington, D.C.

lyomen's Bureau, U.S. Dept. of Labor, Who Are the Working Mothers?,
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Employment Patterns

(N) By 1970, eighty-seven million

(N)

(M)

(S)

(S)

will be working full-time.!

58 million now at work will
still be employed

26 million young workers
will start work in 1960-70.

3 million women will work in
employment outside the home

More professional and techni-
cal workers will be needed by
1975. Less increase of service
workers will be needed.

(Table 30)

In mid-1963, there were 5.6
per cent unemployed in the
nation.

(Table 35)

In 1963, Colorado had 4.0
per cent unemployed, 1.4 per
cent lower than the nation's

average.
(Table 35)

An overall summary of occu-
pational data in Colorado
indicates that the employment
pattern by industry in terms
of numbers employed is as
follows:2 (Table 31)

Declining

Agriculture
Railroads

Provide vocational homemaking
programs and gainful employment
programs using Home Economics
knowledge and skills which meet
the unique needs of people and
are consistent with employment
possibilities and national
economics needs.

Cooperate with the community
and other areas of vocational
education in making wage-earn-
ing courses available to more
students, and in providing oc-
cupational information and
guidance services for all
students.

Be informed regarding program
development, experimental and
pilot programs, legislation,
and other developments concern-
ing occupational training
programs.

Keep up-to-date concerning
occupational data with impli-
cations for Home Economics
programs.

lPanel of Consultants on Vocational Education, Education for a
Changing World of Work, U.S. Government Printing Office, Washington, D.C.

2Vocational Education Research Coordinating Unit, Occupations in
Colorado, June, 1966, Colorado State University, Fort Collins, Colorado
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Stable

Mining
Manufacturing of:
Textiles and Apparel
Rubber and Plastics
Furniture and Wood Products
Machinery, except electrical
Primary Metals
Chemicals
Wood and Kindred Products
Trucking and Warehousing
Other Transportation

Expanding

(5)

Construction

Manufacturing of:
Fabricated Metals and

Crdinance

Electrical Machinery
Transportation Equipment
Printing and Publishing

Total Manufacturing

Communications

Services

Wholesale Trade

Retail Trade

Finance and Insurance

Government

Tourism

The Vocational State Depart-
ment of Vocational Education
provides evidence that:
-Supervised food service
workers are neededl

-school lunch programs
employ 3,000 persons
with approximately a
10 per cent turnover
annually.

-one hundred seventy-five
nursing homes and 98
hospitals use food
service workers.

(Table 33)

Participate in school program
to assist students in determin-
ing occupational areas suitable
to their aptitudes, skills,
abilities, interests and
education.

When local programs for occupa-
tional training are not feas-
ible or possible to assist
interested studeats in finding
suitable programs available to
them such as terminal programs.
(Two year certificate programs)
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(s)

()

There are 175 nursing homes.
Each one needs a trained
Actlvity Director to provide
useful leisure time activities.
The one class annually of
approximately 20 trainees in
Denver does not take care of
the annual turnover or give
statewide coverage.

Tourism is the third largest
industry in Colorado and offers
opportunities for Hotel and
Motel Housekeeping Aides in-
cluding laundry work in the 550
motels listed by the Colorado
Motel Association with 8,000
full and part-time employees of
hotels and motels. There are
5,300 laundries, laundry
services, cleaning and dyeing
plants in Colerado.

There avre 300 licensed Day Care
Center in Colorado caring for
6,200 children. As more mothers
enter the labor market, the need
for these facilities wili increase.

The minimum Rules and Regulations
for Child Care Centers of the
State Department of Welfare (which
by legislative action has licens-
ing responsibility for children's
centers) state that: "A person
who is a director must complete a
minimum of 24 semester hours or
equivalent number of quarter hours
of credit in courses dealing with
child development, the nursery
school child, child psychology

and related subjects, or pass an
examination on the contents of
these courses within five years of
the promulgation of these rules."
To open a licensed Day Care Cen-
ter the Director must meet these
above standards now. Hence the
need for training programs in

this field.

Share in state-wide develop-

ment of occupational training
programs requiring Home Economics
knowledge and skills. Be certain
these programs reflect the occu~-
pational needs of the locality

and state. Keep programs abreast
to legal demands on the occupation.
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(S) In 1966, there were 1,200 people
in Colorado employed in fabric
products. In the metro Denver
area, there were phone listings
for 120 drapery shops which did
not include large department
stores. Want ads reflected the
nesd for power sewing machine
operators.

(S) The visiting homemaker and
homemakers' aide are areas of
employment need, but are not
as attractive pay- or status-
wise. Families do not usually
turn to the employment service
for help in locating domestic
help either in time of emergency
or longer time need. Where able
mature women have the ability
to manage families in the ab-
sence of the mother or parents,
they keep constantly busy.

These are women of good educa-
tion, able to adjust to high
socio-economic living standards.

EDUCATIONAL TRENDS

Educational Levels of Adults

epnatt—

(N) Half of the working age popu- Encourage students to examine
lation of 1960 lacked a high the contributions education
school education.2 can make to future living and

employment.

(N) In urban areas, white women have
a median of 11.6 years of school-
ing, white men a median of 11.3
years.2 (Tables 41 and 42)

(N) In rural areas, the median for
both men and women is 1 to 2 years
lower than for those who live in
urban or suburban areas.Z
(Tables 41 and 42)

lcolorado State Department of Vocational Education, Annual Report, 1966.

2yelfare Administration, Converging Social Trends, Emerging Social
Problems, Washington, D.C. '
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(N)

(s)

(5)

(M)

The median years of schooling
completed by non-white men in
urban areas is 8.5 years; the
medians for those in rural areas
being 2 to 3 years lower for

both sexes.l
(Tables 41 and 42)

In Colorado, the white male had
11.9 median years of schooling,
the white female 12.1. The non-
white female having 11l.4.
(Tables 41 and 42)

The 1960 census indicates that 48
per cent of Colorado adults had
less than a high school education,
12 per cent had 1-3 years of col-
lege and 11 per cent of Colorado

adults had at least a baccalaureate

degree.
(Table 41)

The median family income of
white workers with four or more
years of college training was
$9,315 in 1961 compared with
$7,875 for non-white workers
with equivalent education.

The median family income in
1961 for white workers with only
an elementary education was
$4,911 for non-white workers

it was $3,338.

(Table 28)

Drop-Outs

(N)

From 1960-1970, of every ten
youngsters now in grade school,
three will not finish high school,
seven will earn a high school di~
ploma, three will go to work,
some¢ as wives and mothers, and
four will continue their educa-
tion, and only two will finish
four years of college. By 1970,
almost 3/4 of our youth will have
at least a high school education.

Be sensitive to needs of students
who receive little encouragement
for education from parents and/or
social group.

Help students recognize the
relationship between income
and other factors such as edu-
cation and develop social
awareness.

Design learning experiences in
which all students may be
recognized.

Through individual conferencing
and guidance help the student
adjust to school, his peers, and
adults.

lyelfare Administration, Converging

Social Trends, Emerging Social

Problems, Washington, D.C.
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Implications

(N)

(s)

Seven and one~half million
pupils will drop out of school
between 1962 and 1970. The
10th or 11th grade is the point
for most drop-outs at the na-
tional level.

(Table 41)

In Colorado, the percentage of
school dropouts for males is
highest at grades 10 and 11,
at grade 11 for females.
(Tables 47 and 48)

School Enrollments

(N)

(s)

(s)

There were in 1963-64,
47,100,000 students enrolled
in all schools, public and
private, from kindergarten
through high school.

There were 12,100,000 stu-
dents in high schools in

1963 compared with 11,500,000
in 1962. Public high schools
accounted for 10,700,000 with
Catholic parochial schools
adding another 1,050,000.1

From 1958 to 1965 there was an
increase of approximately

120,000 elementary and second-
ary children in Colorado schools.
(Tables 43 to 46)

There are 230 Colorado parochial
elementary and secondary schools
with student enrollments of
459,990. (Tables 43 to 46)

Continusally evaluate Home
Economics program and adapt to
meet the needs of all students.

Investigate possibilities for
school to esztablish and conduct
occupational programs according
to needs of community and
students. Work with administra-
tion, counselors, employers and
community resource people in
establishing and conducting these
programs.

Provide homemaking classes for
out—-of-school youth as needed.

Be active as a citizen and as

a member of the profession in
developing effective school pro-
grams for increasing enroll-
ments and in obtaining finan-
cial support for them.

Keep up-to-date concerning
trends in education and ways
of meeting students' needs.

11964 World Book Year Book.
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Implications

(N)

(8)

(8)

(s)

(8)

The U.S. Office of Education
reported 4,528,516 students
enrolled for full time credits
in 2,140 institutions of higher
learning in 1963-64. This was
an increase of 7.7 per cent
over 1962-63.1

Junior colleges in 1963-64 had
an enrollment of 627,806, or
13.8 per cent of all students
in higher education.

The junior college enrollment
in the six junior colleges in
Colorado increased by 218 stu-
dents from 1963 to 1965.
(Table 50)

More junicor and four-year
colleges are being developed
in Colorado.

In 1959-60 in 20 Colorado
colleges and universities (both
two and four years, that admit
women) there were 13,971 women
enrolled (36.6 per cent of
total enrollment). In 1964-65
enrollment of women rose to
23,314 (39.7 per cent of the
total enrollment) which is an
increase of 66.9 per cent.
During that period, enrollment
of men rose 46.4 per cent.Z2

In 1959-60, there were 1,455
women in graduate schools; in
1964-65, there were 2,221 in
graduate schools, about 31 per
cent of total enrollment. The
women in graduate programs in~-
creased by 52.6 per cent com-
pared to 52.8 per cent in-
crease for men.2

Evaluate local program in Home
Economics and adapt aspects of

the program to meet needs of

both college~bound and non-college
bound students.

Support growth and development
of programs in higher education.

Cooperate with institutions of
higher learning in effective
research programs.

11964 World Book Year Book.

2Colorado Governor's Commission on Status of Women, 1965.




58

- Trends and Evidences

Implications

(S) Enrollment of women in 23

(s)

(N)

(s)

)

proprietary schools admitting
women increased 23.2 per cent
during the five year period
1959-65.1

In the Colorado adult education
program in 1964-65 there were
24,979 women on Status of
Women, 1965.1

Financial Support

The records show that the
amount of federal money spent
on education in 1964 was over
four times as much as it was
five years before. (Table 51)

State support for schools has
doubled in the same five years.
(Table 51)

Every state and territory offers
federally aided vocational educa-
tion programs. Each state (in-
cluding Colorado) has a vocational
education board to set policy.
Federal funds can be used for
classroom equipment but not for
building; federal funds may be
used as partial reimbursement for
teachers' salaries. In all but
the most recent programs, states
must match federal funds, dollar
for dollar. In general, state
and local expenditures far ex-
ceed the matching requirements.
The types of reimbursable voca-
tional educational instruction
are specified by federal law, as
well as the age and job status

of the students.?2

Help students to recognize
opportunities for further edu-
cation and employment other
than through the baccalaureate
degree to enable them to make
a realistic choice.

Become familiar with the forms
of programs supported by
reimbursement.

Evaluate local situation and
determine if needs can he met
through reimbursed programs.
Assist in initiating such
programs when feasible.

lcolorado Governor's Commission on Status of Women, 1965.

2Panel of Consultants of Vocational Education, Education for a

Changing World of Work, U.S. Government Printing Office.
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Implications

Local, state and federal funds
provide for vocational education

-local -~ $117 million
-state -~ $89 million
-federal - $48 million

Home Economics Offerings

(N) In 1960, of 3,733 public high

(5)

schools surveyed in six states,
only 47 per cent offered home
economics courses. In com-
munities with a population of
under 2,500, only 42 per cent
offered homemaking courses;

56 per cent of the schools
serving 2,500 to 30,000, popu~
lation offered home economics,
while only 16 per cent of
schools offered home economics
to a population of over 30,000.
The local-state and federal
programs of vocational educa-
tion showed that homemaking
had an enrollment of 1,610,334.1

In 1963-64, 1964~65, only 16

per cent of the girls enrolled
in Colorado public secondary
schools were enrolled in voca-
tional homemaking courses. How-
ever, the total number of wage-
earning classes in home aconomics
increased from 20 students in
1963 to 163 in 1964-65.

(Table 49)

Be well-versed in all aspects
of Vocational Education, laws
which support it and national,
state and local policy.

Assume responsibility for
public relations and education
concerning Vocaticral Education
in community.

Support Vocational Education
and its growth and development.

Assist with public information
program to encourage expansion
of Home Economics by sharing
evidences of local program
meeting the needs of students
and the community.

Be familiar with the development
of occupational programs and
support them when possible.

1Summary report of Panel of Consultants, Education for a Changing
Worid of Work, U.S. Government Printing Office, 1961.
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Trends and Evidences

Implications

(S)

There are more schools with a
grade 7-9 pattern and more

students in 7-9 structure than
in 9-~12 structure. (Table 49)

Home Economics, when offered,
is usually required for a
semester at the 7th and 8th
grade and elective in following
years.

- Changes in Materials and
Services Due to Advances

(M)

(N)

In 1900, there were 13,000 cars
in the U.S. Today there are
83,000,000 cars for 56,000,000
people.

The U.S. Department of Commerce
reported that one out of every
six U.S. businesses was auto-
motive in 1963. It is estimated
that one out of every seven em-
ployed persons in the nation

- or about 11,600,000 held jobs

directly connected with the
auto industry.

More foods are available be-
cause automobiles, trucks, good
roads, airplanes, and refriger-
ation have made it possible to
have fresh foods from far away
places in all seasons of the
year.

Expand program in local situation

as needed.

Work for the development of
programs geared to meet the
needs of boys and men.

In family relation units, help
students and families examine
factors related to problems,
friction and hazards that have
come with the automobile age:

1. Parents are going out more
and leaving young children
in the care of a baby sitter
or older child.

2. Increase of leisure time.

3. Use of family car and the

privileges and responsibilities

of its use.

4. Money and time problems re-
lated to automobiles.

5. Realization of the advan-
tages of transportation in
adding te comforts of life.

Help students recognize the ad-
vantages of availability of food

stuf’s, the economic problems re-

lated to same. Encourage use of

foods when financially reasonable
and see it as a way to understand

other people and cultures.

11964 World Book Year Book.
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Implications

1))

In 1963, Air Transport Associ-
ation of America estimated total
revenue passenger miles at
50,000,000,000, a 14 per cent
rise from 1962.

A Harvard Business School study
predicts that by 1973,
$1,200,000,000, will be the
total spent on all radio
advertising.

The total TV revenue in 1963
was, $1,500,000,000. 1

SCIENTIFIC AND TECHNOLOGICAL TRENDS

Changes in Type of Work

Due to Advances

(N)

(N

(V)

In 1850, one man working for
an hour had few machines to
aid him and produced little.

Machines did only 6 per cent of
the work done in industry and
on farms. Manpower did 15 per
cent of the work, and animals,
79 per cent.

In 1964, one man working one hour
could produce more than five
times the 1850 level. Man did
only 3 per cent of the work done
in industry and on farms. Ani-
mals also did only 3 per cent

but machines did 94 per cent.é

2,700,000 people are employed in
the pursuit of science in the U.S.2

Consider the impact of a
"shrinking" world on the
individual and family.

Help students evaluate and dis-
criminate between the values

of various types of advertising
and communication.

Recognize the value of develop-

ing friendly relations among all
people regardless of race, creed
or differing beliefs.

Help students relate the changes
in physical demands and time de~-
mands to the total life of the
individual

11964 World Book Year Book.

2yorld Book Encyclopedia, Vol. 18, page 63, 1964.
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Implications

Sound estimates are that from
76,800 to 200,000 new techni-
cians will be needed each year,
1960-1970.

In 1963, the government supported
about four—-fifths of the nation's
total research and development.

Private industry and institutions
of higher learnings conduct con-
tinual research.

Automation has had its greatest
impact on low-skilled jobs held
by workers with little education.

Educational television produces
cultural and public information
programming.l

All television and closed
circuit televisioa is used by
many schools.

Telstar use in television
brings first hand viewigg from
all parts of the world.

Newspapers, books, magazines
are used by more people than
ever before.l

Help students see the employ-
ment opportunities at various
levels require varying kinds of
educational preparation.
(Baccalaureate degrees or above;
technical programs, tesrminai or
degree; other vocational educa-
tion programs)

Help students relate educational
preparation to occupational goals.

Assist and/or support the
development of educational
programs in Home Economics.

Keep up-to—-date books, period-
icals and news articles in the
department. Use these rescvurce
materials and others for refer-
ence, research, and evaluation.

l4orld Book Year Book, 1964.
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BASIC ELEMENTS OF CURRICULUM

The four basic elements of curriculum commonly identified are
objectives, content, learning experiences and evaluation. The model
below indicates relationships which exist among the elements. Each
is related to the other three.

Objectives <§
Content K N Learning Experiences
~ 7
<
\/
nN Evaluation

It is important to keep these relationships in mind for every de-
cision made concerning one of the elements involves the others as well.
"A dcoision made about any element out of relationship to the others is
bound to be faulty, because each element of curriculum acquires meaning
and substance in reference to other elements and by its place in the
pattern that encompasses all others."l

Briefly, the relationships might be seen as fcllows. The objec-
tives identify the kind of behavioral change which is desired. They
identify the kind and depth of learning and the area in which the Fe-
havior is to function, the concepts with which it is concerned. The
content (concepts, generalizations, value statements: subject matter)
is concerned with the information and ideas necessarily involved in
attaining the objective. Learning experiences or activities are de-
signed to provide the opportunity of experiencing or dealing with the
significant content in the manner and at the depth described in the
objective. Evaluation exists within each of the above as appraisal of
effectiveness and serves the specific function of evidencing the manner
and the degree to which the student achieves the change of behavior in-
dicated in the objectives. It can also indicate direction for further
study.

When the elements are dealt with as integrated parts of a whole in
the manner described above, a high degree of consistency in the learn-
ing situation can be attained. It is this consistency which helps give
organization and a sense of meaning and clarity to the process.

1Taba, Hilda. Curriculum Development Theory and Practice.
New York: Harcourt, Brace and World, Inc., 1962, p. 424.
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One way to identify the kind and depth of learning involved is
the use of the taxonomies of the cognitive,l affective? and psycho-
motor3 domains. Charts specifying the levels in each domain are in-
cluded on pages 67, 68, and 69.

Some specific features of the elements resulting from the fac-
tors discussed in the foundations of curriculum are listed below.

Objectives

—-state the intended kind and depth of behavioral change and the
content area in which it is to operate

-—-identify the behavior which the student needs to experience in the
learning situation

--serve as guidelines for the focus of evaluation procedures
~-deal with significant concepts
--involve various domains and levels of learning

—-are in no way threatening to a student's security, self-respect
or respect of others for him

--are appropriate to the readiness of the student
--are challenging to the student

——aim toward the accomplishment of the developmental tasks of the
student

--are consistent with the needs and interests of students
——are determined cooperatively among those concerned, each assuming

responsibility appropriate to him (teacher, student, parents, ad-
ministration, advisory groups)

lBloom, Benjamin ed. Taxonomy of Educational Objectives Handbook I:
Cognitive Domain. New York: David McKay Company, Inc., 1956.

2Krathwahl, Bloom, Masia. Taxonomy of Educational Objectives Hand-
book II: Affective Domain. New York: David McKay Company, Inc. 1964.

3Simpson, Elizabeth. The Classification of Educational Objectives,
Psychomotor Domain. Vocational and Technical Education Grant
NO. 0E5—85-104. 1966.

2T
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Content

--is comprehensive, including all areas of Home Economics, in Homemaking
classes and specific in depth courses, occupational training and adult
classes

-~is significant to the student

--is appropriate to the student (background, readiness, concern, reality)

~-~is necessary to the achievement of the objectives

—-is identified in relation to concepts, gemeralizations and value state-~
ments which are necessary to the achievement of objectives

—--1s necessarily delimited in quantity for attainment of quality or depth
of learning

~--is accurate and up-to-date
--is developed in a sequential manner

—--is organized to present the structure of Home Economics

Learning Experiences

—-provide experience necessary for the student to achieve the objectives
--are consistent with the behavioral change anticipated

—~are appropriate to the student (background, readiness, concern, reality)
——appear necessary and significant to the student

--make use of inductive reasoning for students to "develop" generali-
zations and deductive reasoning for them to make applications

—-encompass adequate time for students to arrive at generalizations,
apply them, use reflective thinking and the problem solving method

—--involves a wide variety of resources for student use
—--involve the student in participation

--take individual differences into account and are adapted to students
involved

--may be designed for classroom, home school or community settings

--require adequate facilities for effectiveness
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Evaluation

-~-gerve functions relating to guidance, curriculum and administration
-=-1s comprehensive, cooperative and continuous
~-helps students and teachers identify growth during the learning
process --

identified need to "re-~teach"

reinforces learning
--is consistent with the objectives, content and learning experiences
~—jdentified the growth of the student toward the objective

-~helps to determine the effectiveness of the learning situation

-~-serves as a basis for communicating student achiewvement to others
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MODEL FOR PLANNING CURRICULUM AND
TEACHING FOR CONCEPT DEVELOPMENT
CONCEPT *
S - 4\ § -
/ | \
,’ / | \,
/ | \ '\
OBJECTIVE * : OBJECTIVE *
oD \ : T
\\ \ LV / II
\ BROAD /
\\ GENERALIZATION * Il
\ i N I
\\ // \\ Il
GENERALIZATION * GENERALIZATION *
1 \¥ N
7Y |
LEARNING LEARNING
EXPERIENCES * EXPERIENCES *
* EVALUATION
E LEGEND PLANNING
___________ TEACHING




The preceding model helps to clarify the teaching-learning
process. Though the arrows are not meant to define a rigid sequence
in the processes, they do establish some concept of organizationm.

The solid line represents the planning process which primarily
involves the teacher. First a concept area, such as "nutrition", is
identified. Concepts represent a wide variation of information and
attitudes which is symbolized by the continuum of meaning. A broad
generalization within the concept is further chosen. From this moie
specific generalizations which make up the broad generalization are
identified. Together with these generalizations objectives are stated
which clarify the depth and kind of learning desired. (This pattern
may be reversed, the objective being the first identified followed by
the generalization structure)

One or more learning experiences are then designed so that the
student may have experience with the content of the generalization in
the manner which the the objective has clarified. The number of
learning experiences will depend upon the students and the nature of
the learning.

The teacher-~learning process follows the dotted lines. It
begins with the students in the learning experience. From this
experience the student arrives at the generalizaviun, through inductive
reasoning (in his own words). He may participate in other experiences
in which he applies the generalization or "tests it out" through
deductive reasoning. He continues experience with the generalization
until he achieves the change in behavior clarified by the objective.

After developing several related generalizations the student
combines or relates them to form the broad generalization. Throughout
this process his concept is continually shifting and enlarging. The
structure of the content through the learning experience helps him to
structure his concept to enhance retention, application and future
learning.

Evaluation is an integral part of each step.




HOMEMAKING

AND

OCCUPATIONAL

PROGRAMS

SUGGESTED STRUCTURES

FOR

CURRICULUM

FOR

7,}/‘73

JUNIOR HIGH

SENIOR HIGH

OUT-OF-SCHOOL
YOUTH AND ADULTS




74
FLOW CHART SUGGESTING
7th grade POSSIBLE PROGRAM SEQUENCES
(one semester)
' exploratory and introductory
\i{ and form a comprehensive year
8th grade when combined

(one semester)

N\

9th grade

(one year-comprehensive)
Homemaking I

\lf (Homemaking I may also be offered at 10th grade)

_)l/ | ,or )l/ or %

Homemaking III Homemaking II Semester Courses
(comprehensive) (one year depth course, (depth courses)

\ L selected areas)

\ . \/ .
Homemaking III Semester Courses Family Living
(comprehensive) " (depth courses) (no prerequisite)

o @ : @

Family Living Family Living Preparation :1cox
(no prerequisite) (no prerequisite) Gainful Employwent
Fprerequisite: 1 year
comprehensive)

™ ®

Preparation for Preparation for
Gainful Employment Gainful Employment i > sequence
(prerequisite: 1 year (prerequisite: 1 year

comprehensive) comprehensive) Py not in sequence

OUT OF SCHOOL PROGRAMS FOR

Adult or Special Needs or Drop-Outs or Post-Secondary

HOMEMAKING GAINFUL EMPLOYMENT
PREPARATORY
one or a series of classes in SUPPLEMENTARY

any area of Home Economics
which meets needs in the

as job opportunity exists and
community

as individual needs for
training are recognized




75

FLOW CHART SUGGESTING POSSIBLE PROGRAM SEQUENCES

average student

7th 8th - = - -~disadvantaged
grade grade | (academically,
(sem.) > (sem.) socially,
economically
or
71 physically)
7
/
,/ 9th grade
/ (comprehensive year)
/ Homemaking I
/
/
/
/
/ .
/
/ \Y T~
Interpersonal Foods, Clothing, Human Housing, Home
Relation~- Nutrition, Textiles Develop- Home Management
ships and and ment Furnish- Family
Health Related ings and Finance
Arts Equipment
S N s i Ce
/ N . T
« | - - = LT D Family Prepara-
\l/\/ ‘\;/M__; ____ - Living tion for a
] (no pre-| | Gainful
Human Housing Clothing, requisite) Emp loyment
Development and Textiles, and
and Management Design and/or
Relationships Foods and N
) Nutrition '
(in one or more years as possible) ——— e e o ot
OUT OF SCHOOL PROGRAMS
Adult or Special Needs or Drop-Outs or Post~Secondary
HOMEMAKING GAINFUL EMPLOYMENT
PREPARATORY AND
SUPPLEMENTARY
ONE OR A SERIES OF CLASSES in any AS JOB OPPORTUNITY exist and as
area of home economics which meets individual needs for training
the needs in the community. are recognized.
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SUGGESTED SCOPE AND SEQUENCE

Homemaking I Homemaking IX
Area 7th Grade (1 semester) 8th Grade (1 semester) 9th Grade, 1 year 10th Grade, 1l yeay
comprehengive
Clothing (4~4}s weeks) (4~4}% weeks) (3-3% weeks)
Clothing Snlection Soclal~-psychological Fads and Fashions
and Participating in implications of dress | Wardrobe planning
selection of personal (identity, status, Selection of garments
clothing (related to feeling of well- and accessories
Textiles msanagement) being)
fiber and Fabric Personal responsi- Textiles classifcation
Cotton and cotton bilities for
blends; selection Selecticn of clothing
selection and care Fiber and fabric household textiles
natural and man-made, in relation to use
Grooming and clothing (minimum emphasis on
care weaves, finishes) Case of clothing and
Selection and use of Use and care of Use, care and simple
sewing equipment sewing equipment repair of sewing
machine
Clothing (2%~3 weeks) (3%~4 weeks) (3%-4 weeks)
Construction (may be Construction (may be Construction (may be
Con- Use of commercial partially completed omitted on partially
pattern or torn out of class) completed as home
project directions Use and alteration project)
struction Details: straight and of pattern Special problem based
curved stitching, stayw Details: collar, on individual
stitching, darts, set in sleeves, competencies,
facings, hems; machine button-holes construction details
Standards interfacings, z!ppers; or fabric selection
Standards
Care of garment
Foods, (5 weeks) (7 weeks) (5 weeks)
Individual food needs in Personal nutritional Nutritional needs of
Nutrition relation to health and needs family members
appearance (may have some enter- Food fads and Planning fawnily meals
Simple food preparation tainment for peers or fallacies
such as mixes and parents in connection Planning 3 meals a day
and partially prepared with another unit)
foods: using basic Food preparation Food preparation includ-
netgo&s anagbasic principles related ing meats, pastries,
Health tools to protein foods yeast bread, sugar
fruits, vegetables, cookery frozen dishes
Selecting, buying, cereals, quick (prepared foods served
storing foods used breads, simple as whole or partial
Safety and first aid in ?essertsé gevsrages meals)
repare
the kitchen zersed as 3goie or Selecting, buying,
Table manners partial meals) storing foods used
Simpie entertainment Basic Table Service Principles of food
and snacks Selecting, buying, preservation
storing foods used
Housing (2 weeks) (3% weeks) (4 weeks)

Effect of surroundings
o people

Application of
principles of design
to decovrating and
arrangeuent (focus
on convenience and
comfort)

Family needs met
through housing

Elements of art applied
to housing {focus on
accessories and
furnishings)

Use and care of equipment
(refrigerators, ranges,
washers, driers, irons)
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(Units are not in sequence within courses)

Alternate Homemaking II
10th Grade
1 _year depth course

Homemaking TII%
11th or 12th Grade
1 r comprehensive

Semaster Coursesh
10th, 1lth or 12th grade

- Family Livingk
12th grade, boys and girls,
1-2 semasters, no prevequisite

(3 weeks)

Wardrobe planning

Fiber and fabrics
Natural and man-made,
selection and care

Use, care and repair of
sewing machine
(6-7 weeks)
Construction
Details: set-in-
sleeves, new zipper
techniques, inter-
facings and linings,
collar, self-trim, self-
belts and/or buttons

(3-4 weeks)

Selecting and purchasing
clothing for all family
members

Wardrobe for future
(career, school,

marriage)

Remodeling, renovation,
creative changes on
ready to wear

(2~3 weeks)
Construction (partially
completed out cf class)

Independent project
requiring new

(18 weeks)

Wardrobe planning

Section and purchase of
custom and ready-made
clothing

Clothing for the family

Fiber and fabric
natural and man-made
selection and care as
clothing or household
textiles

Use and care of machine
and attachments

Alterations, renovations,
remodeling

Responsibilitias of adulthood

Chonsing a way of life
values and goals
marriage
singleness
occupational choice
leisure time

Interaction among persons
Roles of adult in society
Human development (life cycle)
Famlly Life Cycle
Responsibilities of parenthood

Physical, emotional, social,
psychological development and
| human needs

Consumer education
Management principles
Family finance

Rights and responsibilities
regarding family's money

Plan for spending and saving

Values and buying practices

Changes in resources and
spending during family life

E cycle

' Aspects of credit, protection,

Accessorizing garment learnings Pattern alteration
Comparison of garment Advanced construction
' learning
to ready-made in terms
of cost (time and ;
money) 5
f |
l
(12 weeks) (5 weeks) (18 weeks)
Individual differences Special nutritional needs,| Nutrition for family
in nutritional needs special diets members

Three meals a day for
the family

Principles of
Preservation (lab as
needed; e.g. freezing)

Food preparation with
emphasis on meats,
pastries, yeast breads

(served as meals when
possible)

Selecting, buying,
storing foods used

Cultural patterns and
foods

Special problems includ-
ing meals for two; low,
medium and high cost
meals; meals in limited
time

Selecting, buying, storing
foods used

Entertaining and table
service

Adaptation of family meals
to special needs of
individual

Meal planning, preparation,|

serving, marketing

Special areas:
preservation, entertaining
budget meals, meals for
two, serving large groups

Cultural patterns and
foods

Comparative cost studies

" wills, savings, taxes,
| investments, legalities, social
., security

‘Housing the family

. Physical, social and psychologi-
. cal aspects of housing

Legal and financial aspects of
housing

. Housing trends

iFeeding the Family
» Nutrition for physical fitness

' Sharing responsibilities for
mealtime

Creative entertaining

Food in the family's spending
pattern

Clothing the family

Socio~-psychological effects
of clothing (applied to all

Managemen.: time, energy,
money
(6 weeks) (18 weeks)
Conditions affecting Physiological, psychologi-~
housing: cal, social and economic

Social-psychological;
family needs;
individual needs;

Ec338§f%; rent, buy,
build, changing
needs during family
life cycle
Construction of housing;
floor plans; exterior
planning
Management, relationships,
design principles and
elements of art in
selecting furnishings
and room arrangements

Community housing problems

aspects of housing

Trends in housing (includ-
ing concerns for aged and
handicapped)

Principles of design,
elements of art applied to
furnishings and
arrangement

Selection, use and care of
housing, furnishings and
equipment

family members)

. Clothing in the family's
spending pattern

* Selection of content based on student-experiences or background may be necessary for a one semester course.

1 3t ot o B i et 1
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’ ﬁ Homemaking I Homemaking I
Area - 7th Grade (1 semester) 8th Grade (1 semester) 9th Grade, 1 year 10th Grade, 1 yesar
' . comprehsnsive
Related (1 week) (1 week) (1 week)
| Color and line sultable | Principles of Design  |Elements of Art
Art : for self (not in Propoxtion, balance Color, line, form, shape,.
i detail) ewphasis, rhythm texture, space
; Awareneas of beauty harmony
Human » (2 weeks) (6 weeka) (4 weeks)
; Self~undexrstanding Basic needs of people Sharing in care of young
Developmentg Physical development resulting baehavior childxen (emphasis on
' Personal developmental Personal developmental
tasks | tasks
Individual differences ' Sharing iv the care of |Self understanding
! (4 weeks) i young children (play Personal role in own
: . ‘ school) | family at its stage in
i Undexstanding children's Understanding chil~ | family life cycle
Bastc needs and dren'a behavior X
Developmental tasks patterns ° Personal application of
Role of play ! Developmental stages f human needs, emphasis
Responsibilities of and needs and how chey§ and acceptance and
assisting with child are met j esteem
care J !
Inter- (2 weeka) (4 weeks) (4 weeks) " (5 weeks)
l Self-understanding Understanding my family | Interaction Social behavior as
Social growth, self~- Introduction to family Principles of independent~inter-
Personal identity, personality, life cycle relationships applied dependent persons
‘ndividual differences Social development to friendship, dating
Self improvement as a and family ' Personal role in family
Rela- family memberx ‘ and family's role in
Developing friendships ! Emotional and moral communi.ty
Accepting and adjusting| development
tionships to sex role goals and values Family life cycles
self-identity representud in community
t
| ,
Management | (1 week integrated in (1 week integrated in (2 weeks integrated in | (1/2 week with Foods)
Foods unit) Clothing) Foods)
Using what we have to Using time wisely Management principles, |Apply management princi-
and get what we want emphasis on time, ples emphasis on energy,
resources Selection and purchase applied to lab work money
Fami 1 organization of items such as and home
amily sewing supplies, under-| responsibilities
(2 weeks independent :tggzigg; sgﬁks’ Effects of values, (1/2 week with Clothing)
Economics unit) gs, shoes standards, and goals

Personal values applied
to buying practices

Personal money management

(2 weeks integrated in
Housing)

Organization and storage
in relation to one's
area and property

Sharing, using and
caring for equipment
and furnishings

on decision~making
and problem solving.
(2 weeks with Clothing)

Management principles
applied to lab work,
emphasis on time; use
of resourves applied
to lab work, emphasis
on time; use of
resources applied to
lab work, emphasis on
time; use of resources
applied to clothing
selection and purchase

Apply principles to
wardrobe planning

(1/2 week with Housing)

Time and motion studies
household tasks

(1 week independent unit)

Consumer Buying
rights and responsibili-

ties of every family
member

(6 weeks, independent umit)
Personal Planning

Values and Goals
Educational and
Occupational planning
Pertinent issues such as
teen—-age marriage
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Alternate Homemaking LI

10¢h Grade
e

- Homemaking llLl%
11th or 12th Grade
1 vear comprehensive

aemester Coursesnk
10th, 1ith or 12th Grade

(6 weaks)

Developmantal tasks of
young adults

Preparation for parent-

hood

adult responsibilities

for childyxen in the
family

Pre~ and post-natal
care

Infant and child

(5«6 weeks)

Developmental tasks of
young adults

Preparation for parent=
hood

Adult responsibilities
for children in the
family

Pre~ and post~natal care

What is involved in

(18 weecka)

i Basic human needs and
developmental tasks through
the life cycle and result-
ing behavior patterns

Concerns for individuals with
sapecial needs as related to
. diet, housing and activities

Participation in play school

development meeting needs of
children in the family
(6 weeks) (6~8 weeks)

Family 1ife cycle
Roles of famlly members

Family as economic¢ and
social unit in community

Preparation for the
future:
career, school, marriage

Universality of families

Cultural differences of
family 1life

Family Life Cycle

Family as a social unit

Roles of famlily membexs

Relationships (inter-
action, conflict,
accommodation)

to family and community

Preparation for the
future: career, school,
marrxiage

Applied to family, peers,!
occupational situations

Individual responsibility ' Varying cultural patterns

Relationships of emotional
physical and social needs
(basis for understanding
behavior, self and others)

Interaction among persons

l
i
i(18 weeks)
!
E
i

Independence and inter-
dependence

. The individual in the family
i The famlily in the community

Responsibilities to the
larger community

(2 weeks integrated in
Foods and Clothing)

Application of management
principles with emphasis
on use of time and money

(3 weeks independent

Family Finance (applied
family life cycle)
planning savings and

spending for the
family's total income

Use of family resources
(other than money)

(18 weeks)
Values and goals

Personal planning (life
cycle)

Management principles
applied to resources of
time, energy, money and
talent comparison,
studies applied to cost,
time, motion

Famliiy finance (applied
to famlly life cycle)
credit, protection,
wills, savings, invest-
ments, soclal security,
taxes, legalitles

Economic influences on
famlily from larger
community

* In some communities this year should be adapted to include concepts of Home Nuising: diet (in foods); room
arrangement (in housing); and basic understandings and competencies concerning care for injured or i1l in the home.

** These courses are designed to follow Homemaking I. If the Homemaking II depth course 1s used, content will need

to be adapted.
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SUGGESTED PLACEMENT OF DEPTH COURSES

Offered on a Semestex Basis¥*

Grade
10
\\ Foods, Nutrition
\\ and Health
\
\
\
\
Interpersonal \ Clothing,
Relationships Management Textiles and
Related Art Grade
and
Related Art e o —— —— 11
Housing, integrated
Home Furnishings in all Human
and Equipment y Development
/
/
/ Home Management
/
/ and
/
/ Family Economics
Grade 12

* Family Living may also be a semester course offered at grade 12.

See page 82 for suggestions for occupational courses
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OCCUPATIONAL TRAINING
Using
The Knowledge and Skills of Home Economics

Home Economics courses are designed for persons developing
competencies in home economics related occupations of less than
baccalaureate degree. Preparation for job opportunities using the
knowledge and skills of home economics should be interwoven with
adequate offerings in the vocation of homemaking in addition to
the occupational training.

Concept I
Adjustment to the world of work
Orientation to employment
Assuming responsibility in the world of work
Concept II
Management for effective living at home and on the job.
Management of Resources
Management as a means for effective living
Areas of Concern

Guidance and care of children when homemaker
works outside the home

Management of time and energy

Management for maintaining health, and
care of the sick

Management of food

Provision of clothing
Management of money

Purchasing problems

Planning for housing and furnishing,
and care of equipment

Planning for recreation and leisure

Family Attitudes

Concept III

Development of competencies in specific home economics related
occupations.
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PEOPLE WITH SPECIAL NEEDS*

WHO THEY ARE

l. The Disadvantaged

from families of low income
members of minority ethnic group
recent migrants

refugees

economically depressed

2. The Handicapped

academically
physically
mentally

3. The Drop-Out and the Under-Educated

PLANNING A PROGRAM

l. Objective

The objective to which all vocational educators should
be dedicated must also apply to persons with Special Needs.

To help all people develop their individual
interests and abilities in occupations
requiring less than a Baccalaureate degree
and for which there is or is expected to be
an economic demand. :

2. Staff

Training programs for persons with specialized needs
may include specialized staff and contacts with
specialized agencies to focus attention on the integrated
needs of the whole person. To help place the student
after training, a job developer is important. A job
developer can work with placement agencies in the
coomunity. He can also go out into the field and work
with industry and business in developing hew openings
which he knows trainees can do.

* Further Reading - "Youth We Haven't Served" - Barbara
Kemp. H.E.W.
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Learning experiences

Selection of learning experiences should be meaningful
and within the attention span of the trainees. Several
short successful learning experiences or projects will
help students gain a feeling of accomplishment and
achievement.

Every opportunity possible for students to earn

recognition from others should be utilized. This helps

to overcome the negative self image that some may have.
Selection and use of many audio-visual teaching materials,
repetitive experiences, continuous evaluation and planned,
sequential controlled experiences should be utilized.

Other approaches to learning may be: team teaching,
programmed instruction field trips and on-the-job training.

There should be a close liason with employers to
(a) break down the levels of the job
(b) develop the curriculum
Post training follow-up
Plans for special needs trainees should continue beyond

job placement to determine the effectiveness of the
training and to reinforce the trainee while on the job.
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HOME ECONOMICS AND TODAY'S FAMILIES

We believe that the clearest new direction for home economics

is to help people identify and develop certain fundamental competences
that will be effective in personal and family living regardless of the
particular circumstances of the individual or family.

Fundamental to effective living are the competences to:

—-establish values which give meaning to personal, family
and community living; select goals appropriate to these
values

~-create a home and community environment conducive to the
healthy growth and development of all members of the family
at all stages of the family cycle

--achieve good interpersonal relationships within the home
and within the community

—-nurture the young and foster their physical, mental, and
social growth and development

--make and carry out intelligent decisions regarding the use
of personal, family, and community resources

--establish long-range goals for financial security and work
toward their achievement

~—plan consumption of goods and services —- including food,

clothing, and housing ~- in ways that will promote values
and goals established by the family

--purchase consumer goods and services appropriate to an
overall consumption plan and wise use of economic resources

--perform the tasks of maintaining a home in such a way that

they will contribute effectively to furthering individual
and family goals

--enrich personal and family life through the arts and human-
ities and through refreshing and creative use of leisure
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--take an intelligent part in legislative and other
soclal action programs which directly affect the
welfare of individuals and families

--develop mutual understanding and appreciation of
differing cultures and ways of life, and cooperate
with people of other cultures who are striving to
raise levels of living.l

LABEA "Home Economics — New Directions." 1959.
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THE LEARNING PROCESS

Asahel Woodruff states that, "learning is a process of change in
concepts, motor abilities, values, habits and symbolism. When these
things change, they produce changes in the behavioral manifestations
which we call attitudes, appreciations and loyalities. They also pro-
duce better thinking, better problem solving, democratic tendencies,
and other goals with which education is so much concerned today."l

One example of a basic concept and supporting concepts about
leaining he states is:

"Our experiences with the world register within us in the form of
concepts, values and feelings for things, language, skills and habits.

They then become the controlling elements in determining what we try
to do, and how well we do it.

1. "When through experience we get a mental picture in our minds
of one of the objects or forces which make up our world, we have a con-

cept, which immediately becomes our set for any further perception of
that same thing.

2. "While concepts are forming through experience, the individual
is also learning what value each of the objects and forces has for him
through his impressions of how each of them affects him.

3. "As a concept forms in our minds we learn symbols for the
whole concept and for each of its parts or qualities, and these sym-
bols become part of the concept also.

4. "As we perform coordinated muscular actions we develop some

degree of skill which can be raised or lowered, depending on use and
practice.

5. '"When we respond to a recurring situation by performing a
given action time after time without variation, that response tends
to become automatic or habitual'2

1Woodruff, Asahel. Basic Concepts of Teaching. San Francisco:
Chandler Publishing Co., 1961, page 123.

21bid., Chapter 5.
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Hilgard1 listed the follewing fourteen points of common agree-—
ment about learning:

1. "In deciding who should learn what, the capacities of the
learner are very important.

2. A motivated learner acquires what he learns more readily than
one who is not motivated.

3. Motivation that is too intense may be accompanied by distract-
ing emotional states, so that excessive motivation may be less effective
than moderate motivation for learning some kinds of tasks, especially
those involving difficult discriminatioms.

4. Learning under the control of reward is usually preferable to
learning under the control of punishment.

5. Learning under intrinsic motivation is preferable to learning
under extrinsic motivation.

6. Tolerance for failure is best taught through providing a
backlog of success that compensates for experienced failure.

7. Individuals need practice in setting realistic goals for them-
selves; realistic goal-setting leads to more satisfactory improvement
than unrealistic goal-setting.

8. The personal history of the individual may hamper or enhance
his ability to learn from a given teacher.

9. Active participation by a learner is preferable to passive re-
ception when learning, for example, from a lecture or a motion picture.

10. Meaningful materials and meaningful tasks are learned more
readily than nonsense materials and more readily than tasks not under-
stood by the learner.

11. There is no substitute for repetitive practice in the over-
learning of skills or in the memorization of unrelated facts that have
to be automatized.

12. Information about the nature of a good performance, knowledge
of his own mistakes, and knowledge of successful results, aid learning.

13. Transfer to new tasks will be better if, in learning, the
learner can discover relationships for himself, and if he has experience
during learning of applying the principles within a variety of tasks.

14. Spaced or distributed recalls are advantageous in fixing
materials that are to be long retained."

1Hilgard, E.R. Theories of Learning. 2nd:‘ed. New York:
Appleton-Century Crofts. 1956. pp. 486-87.
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Robert Gagne recently introduced a view about learning theories
which has been accepted by many educators. He states that "each
variety of learning begins with a different state of the organism and
ends with a different capability for performance."l This view summar—
izes much of earlier research about learning. The eight "conditions
of learning" are:

1.
2.
3.
4.
5.
6.
7.
8.

Signal learning (Pavlovian kind of signal responding)
Stimulus response learning

Chaining learning

Verbal association

Multiple discrimination

Concept learning

Principle learning

Problem solving

1Gagne, Robert M. The Conditions of Learning. New York: Holt,
Rinehart and Winston, Inc. 1965. p. 54. Holt, Rinehart and Winston,
Inc., Publishers. With permission.
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DEVELOPMENT OF CHILDREN AND YOUTH

LATER CHILDHOOD 11-13

Physical Growth

Rapid growth in long bones. Girls taller and heavier until 14.
Boys broad-shouldered, deep—chested. Voice change begins.
Posture poor. Unbalanced growth causes awkwardness. Girls
begin to show mature development - busts, hips, calves.

Heal th

Rest - need 8 to 8% hours. Apt to become overfatigued. Girls
tire more easily than boys. Resistance to infection low. Minor
illnesses. Finicky appetites -— reject advice on diet.

Can understand and use knowledge on sanitation and first aid.

Pimples and perspiration disturbing problems. Overeating and
overactivity may indicate maladjustment. Interested in own bodies
and especially in sex development and reproduction.

Emotional and Social Security Status

Want more attention. Seek status with pals and want family to
recognize status with them. Want privacy for self and things.

Hide their interests and special affections. Gradual shift in
interest from own sex to opposite. Shift readily from friend to
friend. Responsibilities give feeling of worth. Boys lose

status if they date girls. Girls begin to date and seek popularity
Both boys and girls want to be like others in dress and behavior.
Money for such things as cokes becomes important in maintaining
group status. Seek companions with same interest.

Like group codes for living. Frequent feelings of insecurity and
inferiority. Boys and girls show interest in each other through
teasing, rudeness, rough play.

Achievements

Becoming more effective in group organization. Plan better than
they can perform. More skill in planning use of money.

Like parliamentary proceedings--good at group discussion.
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Interests and Appreciation

Group games, active games, and good performance results in
pleasure in improvement or despair over inadequacies.

Girls enjoy dancing earlier than boys. Like parliamentary

procedure. Like to learn how to do useful things but shirk
responsibilities. Solitary hobbies develop, sometimes too

expreme.

Without guidance, group activity may become undemocratic.

Interested in the drama of the past, present achievement—-

airplanes, movie stars, radio. Begin consciously to feel a
part of own cultural setting.

EARLY ADOLESCENCE 13~14

Physical Growth

Rapid growth. Girls ahead but boys gaining. Rapid muscle
development. Slumping and poor posture, due to self-conscious-
ness and tiring. Poor coordination. Become more stable. Some

grow less rapidly and worry over size. Puberty and sex
impulseas.

tHeal th

Need 85 hours sleep, but often unwilling to rest.

Need larger quantities of food.

May change eating habits. More aware of good eating habits

but do not follow rules seriously. Some period of sluggishness.
Some periods of intense activity. Acne and health worries.
Masturbation common. Proud of sex development. Need sex
education.

Emotional and Social Security Status
Want adult status in family and in own group. Try to act adult.

Conflict--want to be children where family wants them to be
adults. Need more spending money to hold own. Strong allegience
to group. Still shift friends rapidly, but permanent friendships
begin. Cliques form on basis of interests and skills. Want to
belong to a significant group. Some children become less
responsible and obedient. The more mature seek opposite sex but
feel insecure with them, still "show off."

Affectional activity still on friendship basis.
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Achievements

Enjoy responsibilities if not too difficult. Want to do as

others in group do. Begin to recognize relationship of own

wants and family income. Begin to judge values. Like to earn
money. Boys find more opportunity than girls. Enjoy doing things
for self-improvement and forsake of achievement. Like creative
activities. Learning more accuracy in comparisons and values,

to use books, references, and the like. Better planning. Like

to talk out problems in groups. Attention span still short.

Interests and Appreciation
Imagination shifts to the relatively true to life. Enjoy crafts,
machinery. Read rapidly. Religion becomes important. Jump to }
conclusions. Begin to want adult companionship. With guidance,
enjoy group services. See some value in cooperative activity.

interested in facts about community and culture, its past,
especially dramatic and adventure elements of culture.

Growing interest in science as it contributes to living.

Beginning to be interested in good manners.

MIDDLE ADOLESCENCE 14-16

Physical Growth

Boys grow rapidly and catch up with girls. Improve physical
coordination. Physical stability reached about 16.

Health

Rest needs same as adults. Interested in health. Boys want to
be big and strong, but resent parental suggestions. Need
frequent health examinations. Big appetites and interested in
right food. Acne greater worry. Really begin to understand

diseases and are interested in them. Sex developments cause worry
and selfconsciousness. :

Emotional and Social Security Status

A period of inner conflict--need an understanding adult.

Revolt against parental authority--reject some family standards.

Eager for respect as an individual.
Recognize moral codes, but when group evades code, swing with the
the group. Cling to group patterns and fear differences--
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Emotional and Social Security Status, Continued.

Sensitive about weight, height, acne, nervousness, body odor.
Maladjustment easily leads to delinquency. Increased desire

for things. Want friends of other sex--dates on adult patterns.

Girls more socially mature and date older boys. Group loyalty

strong. Permanent friendships developing. Cliques develop
around interests and activities.

Achievements
Eager to work and earn, preferably not for parents. Want to

spend earnings in own way. Ready for increased part in family-
life planning and doing. Strong desires for possessions.

Choose own clothing and plan own grooming. Want adult privileges

but not adult responsibilities. More ability in abstract
thinking.

Becoming interested in personal tidiness.
Interests and Appreciation

Want games requiring greater skills. Boys prefer group games.

Girls, too, but add single activities, such as archery. Beginning

to think vaguely about marriage and careers.

Beginning to understand and be interested in attitudes and ideas

of others.

Increased intellectual and aesthetic interests=-not definite in

choices. Absorbed in fads. More interested in the contribution

of the past to culture.

More interested in environment and its possibilities.

LATER ADOLESCENCE 16-18

Physical Growth

Boys gaining in muscular strength, gradually reaching adult

height and weight. High waist and hip line, broad shoulders,
long arms and legs, big hands and feet. Boys begin to shave.
Girls concerned over hips and breasts. Physical coordination
good. Boys' and girls' maturity curves leveling off together.

Heal th

Unwilling to spend enough time in sleep. Frequently overdo.

Danger of heart strain. Some have faint and dizzy spells, heart

palpitations. Usually free from infection, but need frequent
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Health, Continued

health checks. Large appetite, but girls try to keep slim.
Still worried over skin, and sex, and social relationships.

Girls worry over menstrual irregularities and odor. Usually
want to keep in top physical condition and see value of health
checks. Question ways in which smoking, drinking may affect
them. Tuberculosis a threat.

Emotional and Social Security Status

Sensitive to response of parents, but alternate in accepting

and rejecting parental advice and interference. Need an adult
confidant. Resent adult interference. Some reject family
behavior patterns. Major desire to be independent. Frequent
clashes with younger siblings. Very critical of self and others.

Very important to be acceptable to own group~-girls to be
popular. Want privacy at home. Concerned over their "families
in the eyes of the community." Afraid of appearing peculiar or
different.

More interested in personal appearance and how to make the best
of selves and clothing. Differences in physical sex development
affect status in group. Prestige very important. Boys must go
with the rvright girls, indulge in vulgar language, tell obscene
stories. Girls want to belong to very select group. ''Money
talks" stage. Concerned over vocations. Period of ardent love
affairs. Want to demonstrate competence. Want personal
counseling. Highly altruistic.

Achievements

May earn enough to contribute to own support. Like jobs that have
good standing in community.

Beginning to plan to meet the money problem in college. Beginning
to size up vocations and plan for the future. Date on the adult
level. Learning to attack personal problems more directly.
Building personal philosophies with basic principles. Have and
express opinions on economics and social patterns——general social
problems.

Reasoning ability usually good. Beginning really to understand
others. The less mature seek satisfactions in reading and movies.
Accept responsibilities. Recognition of importance of community
to them. Well-developed hobbies.
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Interests and Appreciation

Increased interest in individual sports. Boys still prefer
group games. Interested in popular music and latest dance steps.
Still follow adolescent fads. Increased desire for companion-
ship, and both sexes want to develop ease in socizl behavior.

Beginning to think about qualities they want in a mate.

Girls like to write letters, boys to talk. Boys read on higher
level than girls. Boys more mechanical-minded. Social values

still on superficial level. Interested in all phases of human

relationships. Want opportunities to discuss. Want to better

human 1life.
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FORWARD

The materials assembled in this supplement to The Program
Planning Guide for Home Economics Education for Colorado should prove
very valuable to all persons concerned in developing their home
economics education program on Colorado and nation-wide facts and
statistics pertaining to family life and world of work.

We are indebted to the 1966 summer session class VE 195 at
Colorado State University who, under the guidance of Mrs. Juanita
Roberts, Instructor, worked tirelessly in contacting various
departments and agencles for the latest data then available. These
data are issued as a Supplement to the Program Planning Guide for
Home Economics Education that they may be more readily kept up-to-date

as changes occur.

Lucile Fee
Director, Division
Home Economics Education
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TABLE 1

URBAN AND RURAL POPULATION OF THE UNITED STATES, 1910-60

Year Total Urban Rural
Total Nonfarm® Farml
1910 91,972,266 41,998,932 49,973,334 17,896,334 32,077,000
1920 105,710,620 54,157,973 51,552,647 19,578,647 31,974,000
1930 122,775,046 68,954,823 53,820,223 23,291,223 30,529,000
1940 131,669,275 74,423,702 57,245,573 26,698,573 30,547,000
1950 150,697,361 89,749,063 60,948,298 37,900,298 23,048,000
1966 178,464,230 112,531,541 65,932,295 50,297,295 15,635,000
1

U. S. Department of Agriculture estimates

2Derived by subtraction

Source:

U. S. Bureau of the Census.

U. S. Census of Population

1960. Number of Inhabitants, U. S. Summary PC(1)-1A

TABLE 2

FACTORS IN POPULATION GROWTH (THOUSANDS OF PERSONS) IN UNITED STATES

Net Estimated
Decade population Births Deaths Natural net civilian
growth increase immigration
1931-40 7,953 21,852 13,849 8,003 --50
1941-50 19,134 31,425 14,237 17,188 1,946
1951-60 27,909 40,689 15,721 24,878 8,031
Source: U. S. Department of Health, Education, and Welfare,

New Directions, 1963.




TABLE 3

| POPULATION GROWTH OF COLORADO

| Year Population

{ 1950-1960 Population increased 32.4 per cent
1961 1,802,525
1961-1964 Population increased 11.5 per cent
1565 1,969,400
1966 2,005,500 (as of July 1, 1966)
1970 (estimate) 2,176,669

Source - Colorado State Department of Public Health, 1966.
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TABLE 5

NUMBER OF BIRTHS BY AGE OF PARENTS - COLORADO RESIDENCE, 1964

Age of Total Illegitimate Age of Total
Mother Births Births Father Births
Unknown 10 2 Unknown 904
12 1 1 15 8
13 5 4 16 53
14 44 34 17 223
15 135 67 18 541
16 488 151 19 938
17 1,190 229 20 1,537
18 1,689 252 21 2,140
19 » 2,492 2380 22 2,359
20 2,920 240 23 2,544
| 21 3,338 247 24 2,612
-8 22 3,192 182 25 2,604
' 23 2,908 152 26 2,589
24 2,768 121 27 2,392
25 2,494 70 28 2,236
26 2,264 79 29 2,097
27 2,037 75 30 1,894
28 1,840 65 31 } 1,652
29 1,554 60 32 1,569
30 1,383 38 33 1,439
¥ 31 1,207 25 34 1,203
3 . 32 1,093 32 35 1,066
E 33 1,022 35 36 | 921
34 864 30 37 750
. 35 737 23 38 750
X 36 597 25 39 624
37 571 20 40 547
38 474 19 41 447
39 392 8 42 . 399
40 281 17 43 311
41 200 7 44 241
42 136 4 45 178
43 96 4 46 184
44 65 - 47 134
45 27 2 48 116
46 14 1 49 _ 62
47 5 1 50 68
48 2 - 51 25
49 1 52 42
50 1 53 33
54 , 31
55 and over 74
TOTAL 40,537 2,602 TOTAL 40,537
Median Age 24.7 21.2 Median Age 27.7
Mean Age 25.3 22.1 Mean Age 28.4
Per cent First 27.0 57.5 Oldest Father 83
Born

Taken from: Colorado State Department of Public Health
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TABLE 7

ESTIMATED ILLEGITMATE LIVE BIRTHS IN UNITED STATES

Year Number of births (ooc's) Illegitimacy ratiol
Total White Nonwhite Total White Nonwhite
1940 89.5 40.3 49.2 37.9 19.5 168.3
1941 95.7 41.9 53.8 38.1 19.0 174.5
1942 96.5 42.0 54.5 34.3 16.9 169.2
1943 98.1 42.8 55.4 33.4 16.5 162.8
1944 105.2 49.6 55.6 37.6 2G.2 163.4
1945 117.4 56.4 60.9 42.9 23.6 179.3
1946 125.2 61.4 63.8 38.1 21.1 170.1
1947 131.9 60.5 71.5 35.7 18.5 168.0
1948 129.7 54.8 74.9 36.7 17.8 164.7
1949 133.2 53.5 79.7 37.4 17.3 167.5
‘ 1950 141.6 53.5 88.1 39.8 17.5 179.6
| 1951 146.5 52.6 93.9 39.1 16.3 182.8
| 1952 150.3 54.1 96.2 39.1 16.3 183.4
1953 160.8 56.6 104.2 41.2 16.9 - 191.1
1954 176.6 62.7 113.9 44.0 18.2  198.5
1955 183.3 64.2 119.2 45.3 18.6 202.4
1956 193.5 67.5 126.0 46.5 19.0 204.0
1957 201.7 70.8 130.9 47 .4 19.6 206.7
1958 208.7 74.6 134.1 49.6 20.9 212.3
1959 220.6 79.6 141.1 52.0 22.1 218.0
1960 224.3 82.5 141.8 52.7 22.9 215.8
| 1961 240.2 91.1 149.1 56.3 25.3 223.4
§ 1962 245.1 ———— ee——— 58.8 —— m————

1Per 1,000 total live births

Source: U. S. Department of Health, Education, and Welfare; Public
Health Service, National Vital Statistics Division; annual
Vital Statistics of the United States.




*g9461 ‘ullesH °211qngd Jo juewlxedag 23e31S OpPEBIOIO) :32IN0g

8°0 6°L9 £°1¢ 8°¢ 9t L1 T°'1 0°0 0°001 IN3D ¥idd

114 L9L°1 1399 86 L8 1%/ 6¢ S 2092 TVLOL
- A - - - - - - rA umouyuf
- / - - - - - - / 1940 pue G¥
- 0¢ L - / - 1 - (A3 79-0%
1 9s 61 9 9 S 4 - 56 _mmlmm
T o1t 8¢ 1 | 13 c 13 - 091 ?€-0¢
4 | 874 1L ST L 9 / £ 67t 6¢-S¢C
L SS9 0t1¢ 9¢ 9¢ ot L 1 <76 %¢-0¢
6 LS9 11¢ £t 6t 81 11 1 6L6 61-S1
- A4 L S [A 4 1 - 6¢ 6T xopuf}

umouyu  ISAQ pue S)a3M = CETL 5 CETY syo9M s)o9M S¥99M e 18301 | a8y

Sj3a3k 0% 6€-L¢ 9t cE-CE 1€-8¢C LT-0C uryjJ, ss9]

%961 - JONAAISHE OQVEOI0D

NOILVLISHD 40 HIONAT ANV YIHIOW A0 FAOV X9 SHIVYILT FLVWILIOATII J0 YAGWAN

8 I19VL

ki b <o T e A S A e S0




1

TABLE 9

CHANGES IN THE POPULATION OF THE UNITED STATES BY AGE: 1950-63

Population by Age

July 1, 1963 April 1, 1960 April 1, 1950
Age Millions Per Cent Millions Per Cent Millions Per Cent
Total 188.5 100.0 179.3 100.0 151.3 100.0
(all ages)
Under 5 20.7 11.0 20.3 11.3 16.2 10.7
5-~13 34.5 18.3 32.7 18.2 22.3 14.7
14-17 13.5 7.1 11.2 6.2 8.4 5.6
18-24 17.7 9.4 15.6 8.7 15.9 10.5
25-34 22.2 11.8 22.8 12.7 23.9 15.8
35-44 24.5 13.0 24.1 13.4 21.5 14.2
45-64 37.9 20.1 36.1 20.1 30.7 20.3
65 and over 17.6 9.3 16.6 9.2 12.3 8.1
Changes by Age
1950-63 1960-~63 1950-60
Age Millions Per Cent Millions Per Cent Millions Per Cent

Total +37.2 +24.6 +9.2 +5.1 +28.0 +18.5
(all ages)
Under 5 +4.5 +27.6 +0.4 +2.0 +4.1 +25.1
5-13 +12.2 +54.9 +1.8 +5.5 +10.4 +46.9
14-17 +5.0 +59.5 +2.3 +20.8 +2.7 +32.1
18-24 +1.8 +11.4 +2.1 +13.7 - .3 -2.0 |
25=34 -1.7 -7.2 -.7 -2.9 -1.1 ~4.4
35-44 +3.0 +13.8 +.4 +1.7 +2.5 +11.8
45-64 +7.1 +23.2 +1.8 +5.0 +5.3 +17.4
65 and over +5.3 +42.9 +1.0 +6.1 +4.3 +34.7




TABLE 10

POPULATION PROJECTION OF THE STATE OF COLORADO,
BY SEX AND FIVE-YEAR AGE GROUPS,
FOR 1960, 1965 and 1970

The table below shows a projection of the population of the state of
Colorado, by sex and five~year age groups, from 1960 to 1970.

The projections for 1965 and 1970 are made by reducing each age group
by its annual mortality rate, and by adding to each age group its
share of estimated annual migration. Mortality rates range from less
than one per thousand, for ages 2 through 17, to 8 per thousand at
age 50, and to 100 or more per thousand after age 85.

The substantial numbers in age-group 15 to 25 are due primarily to

the high birth rates during the period 1946 to 1960. Also, age-groups
15 to 25 include an allowance of eight to ten thousand additional
persons who are expected as non~-resident college students. Non-
resident college students were counted by the Census in 1950 and 1960
as a part of the resident population. Hence, in each succeeding year
of the projection, certain allowances must be added to the census count
of persons reaching age 18, in order to make the age group 18-25
comparable with 1960 figures.

The projection shown in the chart is conservative. Actual future
population counts may exceed these estimates.

Total

Age 1960 Male Female Male Female
TOTAL 1,753,947 870, 349 883,598 49.6 50.4
Under 5 209,097 106,710 102,387 51.0 49.0
5 to9 193,789 98,253 95,536 50.7 49.3
10 to 14 166,929 84,762 82,167 50.8 49,2
15 to 19 131,581 67,500 64,081 - 51.3 48.7
20 to 24 111,748 55,347 56,401 " 49.5 50.5
25 to 29 112,129 54,842 57,287 48.9 51.1
30 to 34 120,330 59,460 60,870 49.4 50.6
35 to 39 121,460 59,595 61,865 49.1 50.9
40 to 44 109,974 54,908 55,066 49.9 50.1
45 to 49 99,713 49,701 50,012 49.8 50.2
50 to 54 86,266 42,622 43,644 49.4 50.6
55 to 59 73,922 36,402 37,520 49,2 50.8
60 to 64 61,744 29,485 32,259 47.8 52.2
65 to 69 55,478 26,167 29,311 47.2 52.8
70 to 74 44,273 20,624 23,649 46.6 53.4
75 to 79 30,073 13,291 16,782 44.2 55.8
80 to 84 15,864 6,882 8,982 43.4 56.6
85 to 89 7,272 2,986 4,286 41.1 58.9
90 to 94 1,925 672 1,253 34.9 65.1
95 to 99 320 107 213 33.4 66.6
100 and 60 33 27 55.0 45.0

over




A
: Total
| Age 1960 Male Female Male Female
| TOTAL 1,969,000 977,841 991,159 49.7 50.3
f Under 5 208,123 106,143 101,980 51.0 49.0
5 to 9 222,497 112,806 109,691 50.7 49.3
10 to 14 208,517 105,927 102,590 50.8 49.2
15 to 19 181,936 93,333 88,603 51.3 48.7
20 to 24 133,104 65,886 67,218 49.5 50.5
25 to 29 118,928 58,156 60,772 48.9 51.1
30 to 34 119,321 58,945 60,376 49.4 50.6
35 to 39 126,804 62,261 64,543 49.1 50.9
40 to 44 126,016 62,882 63,134 49.9 50.1
45 to 49 110,855 55,206 55,649 49.8 50.2
50 to 54 98,844 48,829 50,015 49.4 50.6
55 to 59 82,304 40,494 41,81C 49.2 50.8
60 to 64 68,718 32,847 35,871 47.8 52.2
65 to 69 53,754 25,372 28,382 47.2 52.8
70 to 74 45,681 21,287 24,394 46.6 53.4
75 to 79 33,473 14,795 18,678 44,2 55.8
80 to 84 19,296 8,374 10,922 43.4 56.6
85 to 89 8,231 3,383 4,848 41.1 58.9
90 to 94 2,177 760 1,417 34.9 65.1
95 to 99 356 119 237 33.4 66.6
100 and 65 36 29 55.0 45.0
over
Total ,

Age 1970 Male Female Male Female
TOTAL 2,129,100 1,056,852 1,073,248 49.6 50.4
Under 5 194,387 99,137 95,250 51.0 49.0
10 to 14 211,207 107,082 104,125 50.7 49.3
15 to 19 226,749 115,188 111,561 50.8 49.2
20 to 24 218,233 111,954 106,279 51.3 48.7
25 to 29 183,954 91,057 92,897 49.5 50.5
30 to 34 137,327 67,153 70,174 48.9 51.1
35 to 39 124,127 61,319 62,808 49.4 50.6
40 to 44 122,636 60,214 62,422 49.1 50.9
45 to 49 128,811 64,277 64,534 49.9 50.1
50 to 54 125,830 62,663 63,167 49.8 50.2
55 to 59 108,797 53,746 55,051 49.4 50.6
60 to 64 94,958 46,719 48,239 49.2 50.8
65 to 69 76,222 36,434 39,788 47.8 52.2
70 to 74 60,466 28,540 31,926 47.2 52.8
75 to 79 46,627 21,728 24,899 46.6 53.4
80 to 84 34,917 15,433 19,484 44.2 55.8
85 to 89 20,865 9,055 11,810 43.4 56.6
90 to 94 9,871 4,057 5,814 41.1 - 58.9
95 to 99 2,611 911 1,700 34.9 65.1
100 and 428 143 285 33.4 66.6

over
Source: 1960 = Census Bureau, U. S. Department of Commerce
1965-1970 = State Budget Office

Colorado State Department of Public Health
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TABLE 15

PER CENT EVER-MARRIED, BY SEX, AGE 14 AND
OLDER FOR THE UNITED STATES - 1900-60

Year Males Females
1900 58.0 66.7
1910 59.6 68.2
1920 63.1 70.6
1930 64.2 71.6
1940 | | 65.2 72.4
1950 73.6 80.0
1960 75;1 81.0

Source: U. S. Bureau of the Census. U.S. Census of Population 1960.
Detailed Characteristics, U.S. Summary, Final Report PC(1)-1D.

TABLE 16

MEDIAN AGE AT FIRST MARRIAGE, BY SEX,
FOR THE UNITED STATES, 1900-60.

Year Males Females
1900 , 25.9 21.9
1910 25.1 21.6
1920 24.6 21.2
1930 24.3 21.3
1940 24.3 21.5
1950 22.8 | | 20.3

1960 22.7 20.3

Source: U. S. Bureau of the Census. Current Population Reports,
Series P-20, No. 122. *
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TABLE 18

PER CENT OF HOUSEHOLDS WITH FEMALE HEADS IN UNITED STATES

Year | Per Cent
1900 12.1
1930 12.6
1940 15.0
1950 14.9
1960 18.1

Source: U. S. Bureau of the Census: Historical Statistics Colonial
Times to 1957. Series A-255-263. Selected Characteristics
of Households: 1790-1957. U. S. Bureau of the Census, Current
Population Reports Series P-20, No. 1l06.

TABLE 19

DIVORCES INVOLVING CHILDREN IN UNITED STATES

Per cent of divorces Ratio of children /
Year with children involved per divorce
1953 45.5 0.85
1954 47.8 .90
1955 48.1 .92
1956 48.9 .95
1957 50.9 1.00
1958 55.1 —
1959 59.1 ———
1960 57.0 | 1.18

Sources: Department of Health, Education, and Welfare, National
Office of Vital Statistics, Vital Statistics of the U.S., 1959
Section 2: 'Marriage and Divorce Statistics 2-14." U. S.
Department of Health, Education, and Welfare, HEW Indicators,
September 1963.




‘aseq €947 B uo sainjipuadxa uorzdunsuod
M%. Teuosaad 103 103BIF9Pp 3ITOTTduwy ay3 £gq POPTIATP $991id Jua1and UT S33IPWIISO umaaoaw
*@sBq €961 ® 03 S3aTAd #Ggl U S9II3S s2i1aumo) jJo juamzaedaq
943 Jo sax3puy 321ad 3ITOITduy Suisn sjusuodwod iofem £q UOTSIBAUOD mumexoumn<H
Lzie Le1‘c 9 zoy C°ELE 0°€9% y°8LY 0°58S 0°686 (d) €961
L80°t 090°c  %°%8¢ %°G6GE I AL L°ESY 9°£9s 6°YSS 961
820°C £€86°1 7°%9¢ 8°9LE 7°L1Y 1°9¢% A § 39 Z2°81¢s 1961 )
€06°1 LE6°T 6°6%¢ °8¢¢ £°10% S H1Y £°1¢s 9°20S 0961
[86°1 706° 1 T°LEE 19 2 £ 6°€8¢ $°00% %7°80¢S L°T8Y 6561
876°1 GT8°‘T 6°L1E (A X YA €°09¢€ %7°L9¢ L 9Ly S hyy 8661
196°1 €08°T 8°80¢ ¢°68¢ 7°16¢ 6°99¢ 6°€8Y 8°¢ChY LS61
876°1 9L 1 6°C6C 6°69¢ 6°CLE 8°06€ Lo9ly c61Y 9661
0L8°T 099°1 29T 6°95¢ AN 1] £ AN %3 6°%79Y% G°L6E G661
908°1 ?86°1T  §°eTst 9°2€C €°88¢ 9°60€ 1°0%Y 9°69¢ €561
0TLT 69€°1 L°L0T 0°S6T 6°8¢c 6°1%¢C 0°%.lE 9°%8¢ 0se61
60€°T 9LS 1°9¢L 6°1L L°8L 9°18 0°¢%¢ 9°001 o%61
Nmmmaanv sielop soinjipuadxeo
€961 juazan)y [e30] uoT3dunsuod awodu§ awoduyg pSIe110oP sie11op
Teuosaag feuosaiag [euOIIEN €961 juaian) PpoIaagyg
emodoutr [ruosiad arqesodsIiq PpoId [FUO[JEBU SSOIH
- (sae110Qq 3O SUOTTITE)
STUNIIANAJIXA NOILJWNSNOD TVNOSYEd ANV ‘IWOONI TVNOS¥dd ITIVSOdSIA °I12Nd0¥d TVNOILVN SSO¥D
0¢ T19VL




.muoumuwvcHAquoaoom pue “Judpisalg oyl JO 3JA0doy OTWOUODH °SAISTAPY ITWOUODT JO TFOUNO)
*SuoTIBRINgRl JEeDTISTILIS PUB SUOFITUTISP SUTBIUOD ‘UOTITPd HGE[ SOWOOU] [EUOIIEN
JUS1INd UT S9IBPWIISO JO UOTSITAUOD suTeldxa yotym € (8561) anding pue swodoujy °g ° *Jusmayddng

Pue ssoursng juoaxin) 3JO ASAINgG

$SOTWOUODF SS3UISRGg JO 3DIJJ0 9d013umo) jo juawiaedsq °S °f) :99In0g

*s9d1ad

8H1°C 091°C € 11V 0°08¢ 00°€LY ———— L°S6S 0°Cc09 (d)°3b yay
L21°C AN A 7° 40y 6°YvLE 7°S9% 0°28Y G*L8S L°88S (d)°3b pg
811°¢C L11°C 0°00% %°0LE 6°6SY 9°hlYy 8°086S 9°6LS *3b pg
101°¢¢C . %60°C G 6t 9eL9€" 6°ESYH L°99Y% L°SLS 8°1LS *3b 381
:€961
101°¢2Z $80°¢ %°16€ 6°29¢ 6°6%Y 2°29% %°1LS 2°S9¢§ *3b yay
160¢C £90°C G°98¢ L°9S¢E S hhy GGGy 9°49G 8°96¢G *ab pg¢
€80°C $50°C L* 8¢ 6°2S€ L*OY%Y VARAS 2°79¢ %°2GS *3b pg
£90°Z €€0°C €°LLE 8°8Y¢ G EEY L1y 2°SSS it '2/19 *3b 387
17961
950°C L10°C 1°€LE 8°EVE 0°82Z% 0° 1Y% S°6%S 8°LES *3b yay
LE0CT $%66°1 2°L9¢ 6°LEE rARIYA/ 0°62Y G H€S 6°12S *3b pg
21961
sIiejiop $3IN3Ipuadxd
€961 Juaian) 12301 uoy3jdunsuod awodout amodufy saey1op sael1op
1euosaag Teuosaag TeuoIIEeN €961 juaxan) pot1a9ag

awWOOUT Truosiad 3[qesodsId

jonpoid [eUO}IBU SSOIH

panuijuo) ‘0z I19VL




P

TABLE 21 \\
MEDIAN FAMILY INCOME BY COLOR FOR THE UNITED STATES
(Current dollars)
Families
Year All White Nonwhite ]
1950 $3,319 $3,445 $1,869 |
1951 3,709 3,859 2,032
1952 3,890 4,114 2,338
1953 4,233 4,392 2,461
1954 4,173 4,339 | 2,410
1955 4,421 4,605 2,549
1956 4,783 4,993 | 2,628
1957 4,971 5,166 ‘ 2,764
1958 5,087 5,300 2,711
1959 5,417 5,643 2,917
1960 5,620 5,835 3,233
1961 5,737 | 5,981 3,191
1962 5,956 6,237 3,330

Source: U. S. Bureau of the Census. Current Population Reports,
Series P-60, No. 41.
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TABLE 24

PERSONS 14 YEARS OLD AND

OVER BY TOTAL MONEY INCOME, BY SEX, FOR THE UNITED STATES

1947 AND 1950 TO 1962:

TOTAL INCOME,

»n where less than 0.1)

2

(Per cent not shc

Total money income

1262 1961 1960 1959 1958 1957 1956 1955 1954 1953 1952 1951 1950 1947

and sex

BOTH SEXES
Per cent total

100 100 100 100 100 100 100 100 100 160 100 100 100

100

persons

73.6 73.0 71.8 71.6 71.4 71.1 69.9 68.4 67.9 68.0 65.9 66.0 63.6
26.3 26.4 27.0 28.2 28.4 28.6 28.9 30.1 32.6 32.1 32.C 34.1 34.0 36.4

73.7

Per cent with income
Per cent without

income
Per cent with income

$1 to $499 or less

$500 to $999

100 100 100 100 100 100 100 100 100 100 100

100
14.7 15.6 15.7 16.6 16.2 16.3 16.4 15.8 15.9 15.5 16.4 18.6 18.6 16.6

11..0 11.7 12.0 12.0 11.8 12.3 12.5 12.8 12.9 12.4 12.0 12.4 13.1 13.8

100

100

9.2 12.3
9.7 12.7

8.0 8.7 8.7 8.2 8.5 8.4
6.8
9.1 10.1 11.5 13.4

7.4
6.1

8.1 8.3 8.2
6.7

8.2
6.0
6.6
5.2
6.0

8.4

6.1

8.8

$1,000 to $1,499

7.9 7.5 803 8.8

7.0

6.7
6.9
5.5
6.5

6.5

6.2
6.3

$1,500 to $1,999

8.8

7.8
7.3
8.4

7.9
6.3

7.3
5.6
6.9

6.6
5.3
6.3
5.2

6.3

$2,000 to $2,499
$2,500 to $2,999

8.9 8.9 8.9

9.7

8.1

7.4

8.1

9.3
5.9

8.8 11.1

7.7
6.5
6.5
4.2

7.0
6.3

5.8

5.7
4.6

$3,000 to $3,499

7.4 4.3
5.5

7.1
5.5
3.2
5.4
2.2
2.1

7.1

7.2

5.9
6.4

5.1 5.6
6.2

407'
5.1

$3,500 to $3,999

3.1
1.5

4.3
2.4

6.1

6.0
4.1
6.2
2.9
2.9

6.8
4.6

5.8
4.6

5.5

4.9
4.2

$4,000 to $4,499
$4,500 to $,999

2.4
4.3

3.8

6.4

4.9

4.8

4.3

4.3

2.1

3.1

7.8 6.9

4.0
4.1

8.3
4.5

8.8 8.7 8.2
5.5 5.0
5.1

8.6

8.9
6.5
4.

$5,000 to $5,999

1.8
g .6§ 1.4 1.2

1.9
$2,803 2,699 2,639 2,606 2;474 2,452 2,432 2,323 2,301 2,341 2,315 2,200 1,971 1,787

3.5
3.3

4.5

< O

A lNs]

5.8
3.6
3.4

5.9
4.2
3.7

4.3

$6,000 to $6,999
$7,000 to $7,999
$8,000 to $9,999

.7
04
02

3.0 2.5 2.4 1.9 1.6 1.5 1.2 1.2 1.0

3.4

$10,000 to $14,999

4
.2

4
.2

.9 .7 .6
4 4 o2

1.2
5

1.1
4

$15,000 to $24,999

$25,000 and over
Median income
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TABLE 26

MEDIAN INCOME OF U. S. FAMILIES IN 1961,
BY COLOR AND EDUCATIONAL ATTAINMENT OF FAMILY HEAD

Years of school completed Total White Nonwhite Nonwhite
as per cent
of white
Elementary $4,074  $4,378 $2,539 58.0
Less than 8 years 3,279 3,656 2,294 62.7
Eight years 4,772 4,911 3,338 68.0
High school 6,032 6,186 3,863 62.4
One to three years 5,644 5,882 3,449 58.6
Four years 6,302 6,390 4,559 71.3
College H 8,210 8,288 6,444 77.8
One to three years 7,250 7,344 5,525 ¢ 75.2
Four years or more 9,264 9,315 1:7,875 84.5

Source: U. S. Bureau of the Census. Current Population Reports,

P-60, No. 39.
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TABLE 31

EMPLOYMENT BY MAJOR OCCUPATIONAL GROUPS IN COLORADO

1

965-1966

Occupational Area
in Colorado

1965

1966

Agriculture
Mining
Construction
Manufacturing

Transportation, Utilities,
and Communications

Wholesale and Retail Trade

Finance, Insurance, and
Real Estate

Services and Others

- Government

Unemployed

TOTAL

31,400
11,700
30,800
83,800

43,700

134,700

30,600

187,600
134,800

31,800

34,700
12,900
32,200
91,500

44 ,400

139,600

31,200

190,100
147,100

23,200

721,200

749,600

Source:

March 16, 1966, p.

3.

Colorado Labor Area Highlights, Vol. III, No. 3,




TABLE 32

MEDIAN YEARS OF SCHOOL COMPLETED BY EMPLOYED PERSONS 18 YEARS
OLD AND OVER, BY MAJOR OCCUPATION GROUP AND SEX, MARCH, 1962

Major occupation groups Both sexes Male Female
7 ) March 1962 March 1962 March 1962
All occupations groups 12.1 12.1 12.3
Professional and managerial 13.9 13.5 14.7
workers
Professional, technical, and 16.2 16.4 16.1
kindred workers
Managers, officials, and 12.5 12.5 12.4
proprietcrs, except farm
Farmers and farm managers, 8.7 8.7 8.9
laborers, and foremen
Farmers and farm managers 8.8 8.8 (1)
Farm laborers and foremen 8.5 8.3 (1)
Clerical and sales workers 12.5 12.6 12.4
Clerical and kindred workers 12.5 12.5 12.5
Sales workers 12.5 12.7 12.1
Craftsmen, operatives, and 10.4 10.4 10.0
laborers, except farm and
mine
Craftsmen, foremen, and 11.2 11.2 9.2
kindred workers
Operatives and kindred 10.1 10.2 9.9
workers
Laborers, except farm and mine 8.9 8.9 10.0
Service workers, including 10.2 10.3 10.2
private household
Private household workers 8.7 (1) 8.7
Other service workers 10.8 (1) 11.1

(1) Not available.

Source: U. S. Department of Labor, Bureau of Labor Statistics,

Monthly Labor Review, May 1963.




TABLE 33

THE GAINFUL EMPLOYMENT PROGRAM OR OCCUPATIONS PROGRAMS

Per cent of requests state employment offices were not able to £ill:

1962 1963 1964
Waitress 12 16 18
Fry Cook 22 22 24
Dinner Cook 56 61 60
Service Workers in Hotels and Motels 4 7 15
Bakers 84 76 83

Projected growth needs for Colorado, Kansas, New Mexico, Utah, and
Wyoming are:

1967 1968 1969
Waltress 4500 5500 7000
Waiters 300 350 450
Fry Cook 600 690 800
Dinner Cook 50 52 55
Service Workers in Hotels and Motels 6000 7500 9000
Bakers 180 200 210

The above table is based on information provided for the
Widefield Security School District by employment offices, both state
and private, labor unions, plus major employing companies in a five
state area; by Chamber of Commerce; and several large banks.

Source: Colorado State Vocational Department Annual Report 1966.
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CHARACTERISTICS OF POOR FAMILIES COMPARED WITH ALL FAMILIES

CHART 1

Per Cent of Families

Characteristics
of Family dead 0

25

50

75

65 Years of
Age and Over

All Families

Education of 8
Years or Less

Family
Characteristics
Non~White

No Earners

Four or More
Children

Rural Farm

Female i |
—
I—
d
—

Poor Families

Urban

Based on 1962 Data (Except

as

Noted) Families with Income

of $3,000 or Less Based on
1959 Data

Source: U. S. Department of Health, Education and Welfare:
Converging Social Trends, Emerging Social Problems.

Washingteon D.C.

1964.
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CHART 2
INCIDENCE OF POVERTY
Per Cent Non-White
Families
-
60 Color of Family ,
~ All Families  White
40 Families 3
%J
- |
20} ‘
) -4
0 )
60 Age of Family Head 65 Years and Over i
— Under 25 years
4o 25-64 Years
20
g
Number of Family Earners i
F_ None Fer cent of families with given 3
80 characteristic that are poor ¥
L families are defined as all é
60#— families with total income of N
less than $3,000 (1962 prices) j
40 One
B Two or More
20
ol

1947 1962 1947 1962 1947 1962

Source: U. S. Department of Health, Education and Welfare:
Converging Social Trends, Emerging Social Problems.
Washington D.C. 1964.

All Families . Poor Families
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TABLE 40

PERCENTAGE DISTRIBUTION OF ALL EMPLOYED WOMEN IN THE UNITED STATES,
APRIL 1960, AND OF MOTHERS IN THE HOME IN AFDC FAMILIES, LATE
1961, BY OCCUPATIONAL CLASS

Employed AFDC
Occupational class wogzzeizlthe in fﬁghﬁgiez
population
Total number 21,172,000 173,000
Total per cent 100.0 | 100.0
Professional, technical, and kindred workers 13.8 .8
Managers, officials, and proprietors, 3.9 o2
except farm
Clerical, sales, and kindred workers 39.8 9.4
Craftsmen, foremen, and kindred workers 1.3 .8
Farmers and farm managers .6 .33
Operatives and kindred workers 16.3 10.0
Farm laborers and farm foremen 1.2 7.74
Service workers, except private household 14.2 26.4
Private household service workers 8.3 27.5
Unskilled laborers 6 16.9

Persons with "occupation not reported" are distributed.
Based on data from the Bureau of the Census, 1960 Census of Population,
Series PC(1)-1C.

2Persons "never employed" or with occupation "unknown" are
distributed. Excludes Guam, Puerto-Rico, and the Virgin Islands.

3Excludes sharecroppers.

4Includes sharecroppers.

Source: U. S. Department of Health, Education, and Welfare. Social

Security Bulletin, March 1963.
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TABLE 42

EDUCATIONAL ATTAINMENT OF POPULATION 25 YEARS OF AGE AND OVER,
BY RACE AND SEX IN UNITED STATES
(Per cent distribution, 1962)

Males Females
Years of school completed
White Nonwhite White Nonwhite
None 1.7 7.4 1.7 4.4
1l to 4 5.2 18.7 3.9 14.1
5 to 7 11.4 19.3 10.3 19.3
8 17.0 13.2 16.8 13.9
9-11 17.3 18.2 17.4 22.1
12 (high school graduate) 25.8 14.5 33.1 18.2
13-15 9.4 4.8 9.9 4.0
16 (college graduate) 7.1 2.7 5.3 3.2
17 or more 5.1 1.3 1.7 .8
Total 100.0 100.0 100.0 100.0

Source: U. S. Department of Commerce, Bureau of the Census; Current
Population Reports, Series P-20, No. 121.
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TABLE 43

TOTAL PUPIL MEMBERSHIP IN COLORADO ELEMENTARY AND SECONDARY
SCHOOLS - 1958-1965

Fall of Elementary Secondary Total Annual Increase
year Number Per cent
1958 229,464 131,508 360,972
1959 234,755 136,853 371,608 10,636 2.9
1960 243,371 148,972 392,343 20,735 5.6
1961 251,496 163,786 415,282 22,939 5.8
1962 269,350 168,962 438,312 23,030 5.5
1963 276,248 183,572 459,820 21,508 4.9
1964 282,755 193,173 475,928 16,108 3.5
1965 286,946 202,659 489,605 13,677 - 2.8

Source: Pupil Attendance and Related Data. Colorado Public School
1963-64; 64~65, Colorado Department of Education, Denver,
1965.




TABLE 44

ENROLLMENT IN COLORADO PUBLIC SCHOOLS - 1965-66
(184 School districts)

School level Number Estimated Enrollment

Elementary 822 286,946

Junior High 156 90,100

High School 237 112,559 —

Unclassified 9 1,253
Total 1,224 490,858
Elementary Special Education 3,082

Secondary Special Education 1,749

[

Source: U. S. Office of Education Form OE 2227 (Rev. 8-65), entitled
"Survey of Nonpublic Elementary and Secondary Schools,
October 1965. Survey sent out by Colorado State Department
of Education March 1965. pg. 1.




TABLE 45
ENROLLMENT IN COLORADO SECONDARY PUBLIC SCHOOLS - 1965-66
(By grade structure)

Grade Structure Number of Schools Students Enrolled
6 - 8 7 1,330
7-28 : 40 8,039
7-9 101 76,186
9 - 10 1 . 520
9 - 12 99 | 23,715

10 - 12 53 63,782
10 énly . 1 - 600
7-12 79 | 18,495
10 - 11 1 1,250
7-10 1 1,245
8 - 12 3 1,306
7 only 1 200
6 - 12 1 147
8 only 1 110

Source: Colorado Education Directory, 1965-66.
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TABLE 47

NUMBER AND PER CENT OF DROPOUTS BY GRADE AND SEX IN COLORADO - 1965

Male : Female Total
Grade Number Per cent Number Per cent Number Per cent
7 101 1.3 73 .9 174 2.2
8 201 2.6 150 1.9 360 4.5
9 559 6.9 314 3.9 873 10.8
10 1,364 16.9 860 10.7 2,224 27.6
11 1,414 17.6 989 12.3 2,403 29.8
12 1,035 12.9 847 10.5 1,882 23.4
Special 93 1.2 40 .5 133 1.7
Education
Ungraded 2 .02 2 .02 4 .05
Total 4,778 59.3 3,275 40.7 8,053 100.0

Source: Analysis of Dropout Statistics of the Colorado Dropout
Research and Action Project, Colorado State Department
of Education, 1965.
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TABLE 48

IMPORTANT FACTORS RELATED TO COLORADO SCHOOL DROPOUTS

Factors 1963-64 1964-65 1963-64 1964-65 1963-64 1964-65
Low academic 35.7 31.4 26.0 27.9 31.7 30.0
ability
Poor achievement 74.2 63.6 53.1 49.0 65.5 57.6
Retarded 24.9 22.4 17.1 : 17.6 21.7 20.4
emotional
maturity
Poor social 38.1 38.2 32.6 33.7 35.8 36.3
adjustment ’
economic level
Parental 22.7 24.5 25.5 24.1 23.8 24 .4
disinterest in
education
Physical 5.4 4.3 5.6 6.9 5.5 5.4
disability
Other 33.7 26.2 L4.7 36.3 38.3 30.4

Percentages listed are for 2,407 dropouts reported by one hundred
sixteen schools during 1963-64, and for 2,554 dropouts reported by 104
schools submitting data in 1964-65.

Source: Colorado Dropout Project, 1965, Colorado State Department of
Education.
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TABLE 49

COLORADO GIRLS ENROLLED IN VOCATIONAL HOME ECONOMICS CLASSES
IN PUBLIC SECONDARY SCHOOLS - 1963-1966

Total Girls Number Girls in Wage Per Cent
Enrolled Vocational Earning in Home
Home Economics* Economics
1963-1964 - 56,289 8,581 20 16
1964-1965 - 58,796 8,940 77 16
1965-1966 10,577 116 16
TOTALS 115,085 28,098 213

* These figures do not show enrollment in non-reimbursed Home
Economics programs.

Source: Mrs. Lucile Fee, Home Economics State Supervisor, Colorado
State Board for Vocational Education and State Department
of Education, Division of Finance and Statistics.




TABLE 50

COLORADO COMMUNITY JUNIOR COLLEGES ENROLLMENT - 1963-66

Fall student enrollments in the 6 Colorado Junior Colleges

Year Day Program Adult
1963 3,485 1,647
1964 4,369 1,815
1965 5,918 1,865
Source: Colorado State Department of Education: 1966.




TABLE 51

SOURCES OF SUPPORT FOR COLCRADO SCHOOLS

Total State Government

Year Federal Government

Support Support
1960-61 $39,325,833 $5,517,529
1961-62 42,999,719 11,009,777
1962-63 48,485,609 9,187,547
1963-64 53,895,937 9,469,574
1964-65 56,041,589 11,704,137
1965-66 66,041,589 25,000,000
1966-67 79,694,000 29,300,000

70

Source: Special Report No. 5, "Financing Colorados' Public Schools,"
December 1965. Prepared by: Colorado State Department of
Education in cooperation with, Colorado Congress of Parents
and Teachers; Colorado Education Association; Colorado
Association of School Boards.




