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The San Francisco Unified School District

compensatory education program for the school year 1968-69 offered
services to low income students (pre-kindergarten through high

school) in both public and non public schools.

This evaluation report

provides information on the effects of the pre-kindergarten,

elementary, secondary, non public school, bilingual,

in-service staff

training, and summer reading components of the program. Student

records,

questionnaires, interviews,
data for evaluation.

and standardized tests provided
Performance on standardized tests showed marked

improvement for all students involved in the program, now in its
third year of operation. Longitudinal studies were employed to assess
the progress of pupils in schools with compensatory education
programs and to ascertain the cunmulative effects of pre~kindergarten

participation. Extensive data tables are appended.
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FOREWORD

Since February, 1966, the Elementary and Secondary Education Act Title
I program has enabled the San Francisco Unified School District to broaden
and intensify the compensatory education program for economically disadvantaged
children. Although the funding of the ESEA compensatory education program
was channeled through the public schools, some services were also extended to
the non-public schools in San Francisco.

For the school year 1968-69, seven pre-kindergarten centers, nine elementary
schools, five junior high schools, three senior high schools, and nine non-
public schools, located in the target area, served children from low-income
families residing in the target area. Due to the lack of space in certain target
area schools, some pupils residing in the target area were bused to other schools
where classroom space was available. Compensatory services followed these pupils
to the receiving schools they attended. Due to budgetary reductions and inten-
sification of services, the number of public schools receiving ESEA Title I
services in the 1968-69 school year was reduced to 4O per cent of the previous
year's number.

The evaluation report for the third full year of operation of the ESEA
Title I Compensatory Education Program in the San Francisco Unified School
District provides information on the effects of the pre-kindergarten, elementary,
secondary, non-public school, bilingual, in-service, and summer components of
the ESEA program.

The evaluation has undertaken to assess the effectiveness of the compensatory
education program by a continuing longitudinal study of the progress of pupils
in schools with compensatory programs, and an analysis of the cummulative effects
of pre-kindergarten participation. Data havebeen gathered from student records,
questionnaires, observations, rating scales, interviews and standardized tests.

The evaluation has been kept as concise as possible. All tabular data
referred to and included in the appendices are found at the end of each appro-
priate chapter.
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ABSTRACTS OF ESEA TITLE I PROJECTS

Early Childhood Intensive Services. This project was designed to im-
prove verbal expression and communicative skills of children, to familiar-
ize children with adult teaching personnel, to provide enrichment through
creative art expression, to provide supervised physical education, nutri-
tional and medical services, to create close school-parent involvement, and
to influence future classroom performance in reading as measured by standard-
ized tests. :

Seven pre-kindergarten centers provided services for LLO pupils. Class
size was limited to 20 children or less, and was staffed by two teachers,
two aides and parent volunteers.

In a longitudinal study, readiness and standardized reading test results
of ESEA participants and comparison groups indicate favorable growth for par-
ticipants. Summary of parent participation indicated extensive school-parent
involvement in a variety of activities.

Elementary School Intensive Services. Approximately 3,350 pupils in
nine schools participated in one or more of the intensive services which in-
cluded compensatory reading teachers, guiding teachers, speech therapists,
community teachers, social workers, psychologists, librarians, and parapro-
fessionals. Compensatory teachers provided intensive reading instruction
to children who were reading one or more years below grade level. Guiding
teachers worked with classroom teachers in helping children and in develop-
ing innovative methods; staff develomment specialists provided assistance
to teachers and children, and channeled Title I service according to the
needs of each school. In addition, the fifth graders of five schools took
part in an outdoor education program which provided a valuable experience
in intergroup association and an opportunity for science instruction through
direct, guided observation.

Between May 1968 and May 1969, elementary program participants gained
one year or more in reading at 46 per cent of the medians and quartiles on
standardized achievement tests. Gains ranging from 1.0 to 1.7 years for
one year of instruction were recorded at 73 per cent of the medians and
quartiles for pupils in the intensive services program,with eleven of the
total of fifteen groups reporting gains in this range. For the pupils in
the compensatory reading program, gains of one year or more were recorded at
118 per cent of the medians and quartiles.

Comparing pupils by grade level, the fifth graders in the Plan A schools
showed the greatest gains at the medians and qpartiles. Fifth graders par-
ticipating in the intensive services program made a gain of 1.7 years for
one year of instruction at the 75th percentile. Fifth graders participating
in both the intensive services program and 1n.compensatory reading programs
showed a . median gain of 1.5 years, with a gain of 1l.L years at the 25th per-
centile.
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Based on an oral paragraph reading test, 94 per cent of pupils in all
San Francisco's compensatory reading classes achieved better than month-for-
month gain for each year in school. However their reading status in rela-
tion to "at grade" reading level continued to range from minus eight months

to minus two years, four months.

In the elementary longitudinal study the adjusted scores, which reflect
initial reading status, indicated that one-third of the third grade partici-
pants made month-for-month gains or better. In the fifth grade study, in
terms of adjusted scores, about one-half of the participants registered at
least month-for-month gain. In the sixth grade study, the adjusted scores
indicate that three-fourths of the participants made month-for-month gains
or better.

Secondary Schools Intensive Services. Approximately 1,100 junior high

 school students in five Jjunior high schools and approximately 900 high school
students in three senior high schools who were reading two or more years below
grade level and who showed promise of improvement were selected as ESEA par-
ticipants. The program focused on improving the student's reading level and
motivating him academically. Compensatory classes were provided in reading
and/or English, social studies, science and mathematics, with reading taught
in all subject areas. The junior high school established and maintained com-

‘munication with parents of participating students, while the senior high
school provided ESEA students with individualized counseling services.

From May 1968 to May 1969 on standardized achievement tests, secondary
ESEA students gained one year or more in reading,at 22 per cent of the medians
and quartiles with twlice as many gains of one year or more for comprehension
as for vocabulary. Considering both comprehension and vocabulary, the most
frequent gains of one-~half year or more were found at the 75th percentile
(13 of 18), next for the median (11 of 18) and least frequently for the 25th
- percentile (6 of 18). Gains were most frequent and substantial for the eighth
| grade and the eleventh grade participants.

In the eighth grade longitudinal study of grade six/grade eight test data,
the adjusted scores, which reflect initial reading atatus, indicated that 23
per cent of the students made month-for-month gain or better. The grade seven
adjusted scores indicated that approximately half of the students made month-
for-month gain.

N e e e s e e o

In the twelfth grade longitudinal study in terms of adjusted scores more
than half of the students registered at least month-for-month gain.

The nature of students! reading achievement at most of the ESEA schools
indicates the need for school-wide reading programs. The insufficiency of
funds is viewed as the major limitation of the program, being the root of a
variety of unfulfilled needs for both students and staffs.

Bilingual Intensive Services. Bilingual classes built competence in
two languages and strengthened student understanding and appreciation of
two cultures. Information and concepts were introduced in the native lan-
guages, Chinese and Spanish. The methodology of English-as-a-Second-Lan-
guage, was used to provide a natural language transition for an estimated
366 pupils in seven elementary schools and three junior high schools.
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The bilingual program teachers reported pupil progress at all levels.
Almost 60 per cent of the Chinese pupils in Ievel I, where the pupils under-
stand and speak little or no English, advanced to Level III, where they can
speak and be understood when speaking English, have a fair amount of ability
in reading and writing English, but are not able to funciion in a regular
g classroom even with special help. Of the Spanish pupils, 15 per cent ad-
vanced to Level V where they were able to function in a regular classroom
without special help. less than seven per cent of the pupils remained at
the level of competence originally reported by their teachers.

Non-Public School Intensive Services. Each of the nine participating
non-public schools received the services of a compensatory reading teacher,
g provision for supplies and enrichment activities to accompany the compensa-
tory class experience, and the services of a paraprofessional to assist and
follow through on the work of the compensatory reading teacher. A total of
677 pupils in grades one through eight received additional daily reading in-
struction utilizing the language experience approach.

Of all the participating pupils, 20 per cent were released from compen-
satory classes and were able to perform in their regular classrooms after
, one year of instruction in campensatory reading. Sixth grade participants
\ (¥=67) showed a median gain in reading of 0.8 of a year from September 1968
o to May 1969.

In-Service Education. The in-service education program was an integral
part of the entire BOBA Title I effort. Many visitations, meetings and work-
shops were arranged and much staff assistance was provided to elementary and
- secondary school teachers, auxiliary service staff, administrators, teacher-
’ aides, parents, volunteers, and other ESEA project participants.

Special teacher aide training included such topics as the sources of
learning problems, individual and group approaches to learning and methods
- of helping children read.

- It was recommended that future in-service objectives be directly re-
| lated to the overall student objectives of the ESEA Title I program.

- Sumner Reading Program Intensive Services. The purpose of this program
was to maintain and strengthen the reading skills and the interests of pupils

- to prevent regression in reading performance during the summer vacation.

The program functioned in five elementary schools for Lj09 public~-school and

59 non-public school pupils who participated in a six weeks' intensive pro-

gram in reading and language arts.

=

The use of teacher aides reduced the size of classes and made many one-
to~-one instructional situations possible.

—

Standardized test results indicated good gains in reading achievement
. for the fourth and fifth grade participants. The 86 participants registered
- four months! gain in median reading level in a three-month time period be-
tween tests. The second and third grade participants showed a two-month
loss in reading ability. These test results seem to indicate that the pro-
gram is most effective for the fourth and fifth grade pupils.
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As was the case in last summer's reading program, high school students
were used as teacher aides, in the ratio of one aide per tnree pupils, to
.individualize reading instructlion for elementary pupils. Only nine of the
138 high school student aides had "pre" and "post" reading test scores avail-
able. Although the sample is amall, median gains of 2.8 years in vocabulary
and seven months in comprehension were made during the six-week summmer
reading program by these student aides, who themselves were ESEA compensa-
tory reading students from the three target area high schools. In this gen-
eration in which students desire that school be freer, more stimulating and
personally relevant, these nine aides have demonstrated that,with paid work
responsibilities and in-service training, gains in reading beyond expecta-
tions can be made.
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CHAPTER I
INTENSIVE SERVICES
EARLY CHILDHOOD PROGRAM

This section summarizes the characteristics of the Early Childhood
Intensive Education Project funded under Title I of Public Law 89-10 as
amended (ESEA).

The estimated cost of the Early Childhood Intensive Education Program was
$391,659. Based on an estimated LLO pupils, the per pupil cost was $890.00
for the fiscal year of September 1, 1968 through August 31, 1969.

Objectives of the Project,

To encourage and improve verbal expression and communication skills
of pupils for whom English is a second language and to strengthen
their cultural heritage

To facilitate relations with peers and adjustment to group activities
as well as familiarizing the pupil with adult teaching personnel

To enrich the pupil's life by offering creative arts activities
and encouraging creative expression among pupils thus tending to
raise educational aspirational levels.

To maintain high standards of health and physical development
through supervised play, nutritional and medical services

To create a close school-parent involvement which will serve as
a motivational factor during the remainder of the pupilts school
career.

PN P o e e -

To influence future classroom performance in reading and other skill
areas as measured by standardized achievement tests

Participating Pupils. The pre~kindergarten program was designed to take
children from three years nine months through to kindergarten. Selection of
the LLO participating children was by school areas that met the original
criteria for inclusion in ESEA Title I programs.

In addition, screening of children for eligibility was conducted at the
school by identifying the criteria in a letter to the parents. The letter,
entitled "Statement of Eligibility," explained the regulations.that service
must first be given to families of low income and to those who do not. speak
English at home. Information about income, number of persons in the immediate
family, and language spoken in the home was collected and used for determining
eligibility.

The seven pre-kindergarten centers are located in communities of great-
est need--by reason of poverty, language handicap, and racial and ethnic iso=~
lation. Five of these centers are in elementary schools designated for re-
ceiving intensive or saturation services. The following chart shows the names,
locations of the centers, and the number of children that could be accommodated.

EKC
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ESEA Pre-kindergarten District Openings

Center : Served Available
Commodore Stockton Chinatown 80
Dudley Stone Western

Addition 80
Hawthorne Mission 80
Hunters Point 1 Hunters Point :

and Bayview 80
John Swett Western

Addition L0
Rarhael Weill Western

Addition Lo
Sunnydale (located
at John Mclaren) Bayview 140
N=7 Lh40

Description, The Early Childhood Intensive Education Project is a
program of pre-school centers designed as a component of the elementary
school to prepare three and four year old children for entry into school
life. An intensive daily two and a half hour instructional program pro-
vided educational activities that included both indoor and outdoor play,
child-centered instructional games, art and craft activities, group parti-
cipation, dramatic play and field trips. BEmphasis was placed on language
development and the growth of those cognitive skills necessary for achieve-
ment in later schooling.

L U

The project was staffed with professional teachers specially trained
to teach in the project and a paraprofessional staff to support the curricu-
lum. Class size was 20 or less children serviced by two teachers, two
aides, and volunteers. The result was an adult-child ratio low enough to
give individual attention and to concentrate on each child's needs.

The project provided a free hot meal daily to each child, a complete
pediatric examination and immunizations with necessary referrals, the
services of social workers and a psychologist, and a comprehensive program
of parent education.

Evaluation Strategy. Pupils that participated in the ESEA Title I pre-
kindergartem programs have been tracked longitudinally since the start of the
program in Spring, 1966. Evidence has been gathered to indicate that pre=~
kindergarten experience favorably affects subsequent performance in kindergarten
and first grade.

l=-2
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- Two basic groups have been established: pupils that are presently enrolled
in ESEA pre~kindergarten or have had ESEA pre-kindergarten previously, and
pupils who have not had ESEA or any other type of pre-kindergarten experience.
These groups have been further sub-divided by language capabilities: unilingual
pupils, and bilingual pupils. (Schools were classified as unilingual where
the predominant language spoken was English. Schools classified as bilingual
were those whose pupils spoke Chinese and English or Spanish and English),

Section The evaluation is organized as follows:
5 1.1 A longitudinal study of the effects of ESEApre-kindergarten partici-

pation as measured by:
Pre-kindergarten Record of Individual Growth
Pre-kindergarten Teacher Rating Scale of Pupils
Metropolitan Readiness Test Scores
Kindergarten Record of Individual Growth
Stanford Reading Test Total Reading Scores

Lorge-Thorndike Intelligence Test Scores

. 1.2 A study of parent educational activities and participation in seven
: pre-kindergartens
L 1.3 Results of questionnaires to teachers to assess the value of teacher-

aide services

Results of questionnaires to teacher-aides which describe their func-
tions and suggestions for future programs

SR R ——
.- e

1.4 A study of the purposes, destinations, and frequency of field trips
and excursions from 1968-1969 for enrichment purposes
1.5 Medical problems encountered in pupils, sources of medical care and re=~
ferrals made to public and private medical care, and nutritional program
' 1.6 Anecdotal records kept for each participant in the pre-kindergarten program
i
,%
r
i
{
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1.1 LONGITUDINAL STUDY ON THE EFFECTS OF ESEA PRE-KINDERGARTEN PARTICIPATION

In order to evaluate the effectiveness of lesrning experiences provided
for children, a longitudinal study was made which compared the performance
of pupils who had participated in ESEA Pre-kindergarten with those who had
no type of pre~kindergarten experience.

1.1.0 Seven successive groups of pupils were differentiated on the basis of
semesters in the ESEA Pre-kindergarten program. These groups are identified
in Table 1.1.0 on the following page.

Seven separate evaluative - istruments were used with the seven pupil
groups. The table's column headings name the evaluative devices and the
column entries refer to other tables, found in the appendix of this chapter,
in which the detail findings are reported.

Where data were available, ESEA Pre-kindergarten participants were com-
pared with non-participant groups of pupils from the same schools. These
groups were further subdivided, in some instances, by language capabilities:
pupils in unilingual schools and pupils in bilingual schools. Schools were
classified as unilingual where the predominant language spoken was English.
Bilingual schools were those in which the pupil populations were largely of
Chinese or Spanish surnames.

1.1.0 Group 1

This group consisted of the relatively limited number of pupils
who had participated in ESEA Title I Pre-kindergarten program for three
consecutive school terms, spring 1968, fall 1968, and spring 1969.
Findings from two evaluative instruments are reported.

l.1.1 The Pre-Kindergarten Record of Individual Growth. This record is a rat-
ing sheet checked by the teacher for each pupil. The scale involves three
classfications, each bearing numerical and verbal description: 1, good;

2, fair; 3, poor. The larger the numerical rating the less favorable the
growth level attained by the pupil.

Five categories of teacher observation of pre-kindergarten behavior
were summarized: freedom of expression, attitudes toward the pre-klndergar-
ten center, attitudes toward the teachers, motor control (handling of equip-
ment and materials), and social maturity.

An average rating on the three-class scale was obtained for each of the
five categories. The sum of these five average ratings was treated as a
total score rating; when the sum was five, it was characterized as "good"
growth toward pre-kindergarten program objectives. Total scores of six to
ten inclusive were considered "fair! progress; scores above ten were judged
by pre-kindergarten teachers to signify "poor" progress.

During the first term (spring 1968) of the pre-kindergarten experience
only five of the 30 participants achieved "good" ratings while 11 pupils had
: ratings higher than the mid-point ("8") of the "fair" range. One year later,
! during the third semester, 23 of the 30 or 76.7 per cent rated "good" and no
pupil scored below the mid-point of "fair." It is clear that teachers of the
participants observed marked growth in pupil progress.

l1-4
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TABLE 1.1.0%

g

EVALUATION INSTRUMENTS
SUCCESSIVE GROUPS OF ESEA

REPORTED IN TABULAR FORMAT FOR SEVEN
TITLE I PREKINDERGARTEN PARTICIPANTS

Column Entries Are Table Numbers

pale |esl s
3 o :pg 'g% d g7 é-p g7
$5 1851 85| 888 (88 |2
Term and Year Buring Which Group Was In¢ 5'5 g)g 8 ‘e low g |8 )
22 | 25| =5| da|4 o9 |54
) 5 & g:-ﬂ Bolos lae |24
. ba [£7 | 25| 87|58 |35 |72
Group Pre- Kinder- Grade Grade | ™ ©° | ™ M .
kinder- garten 1 2
garten ex) | (px) | (k) | (¥) [(H1) (1) |(H2)
1 spg '68- 1,101{1.1.2
Fall'68
spg '69
2 Fall'68s 1.1.1
Spg '69
3 spg '67- Spg '68-  Spg '69 1.1.3
Fall'67 Fall'68
L Fall'66- Fall'67- ‘Ba1l'68 Telli[1.165
Spg '67  Spg '68
5 Spg '66- g '67- Spg '68- Spe 169 1.1.6[1.1.6
Fall'66 Fall'67 Fall'68
6 Spg '66 Fall'66- Fall'67- Fall'68 1.1.7]1.1.8
Spg '67  Spg '68
7 Spg '66 Fall'66- Fall'67- Fall'6B- 1.1.9
Spg '67 Spg '68  Spg '69




Table Pre-Kindergarten Teacher Rating Scale. A second evaluation instrument
applied to Group 1 was a check-list for each pupil on which the teacher rated
1.1.2 behavioral development on twelve factors:

l. Pupil is proud of his school work.
2. Pupil displays self-confidence.
3. Pupil uses alternative approaches in problem solving.
L. Pupil respects authority.
5. Pupil respects property and righte of_ others.
&. Pupil is accepted by peers.
7. Pupil responds verbally to questions during conversation.
8. Pupil asks questions which imply an understanding of what
has been explained.
9. Pupil pronounces words correctly.
10. Pupil demonstrates listening skills through non-verbal
behavior.
11. Pupil uses word correctly and in meaningful text.
12, Pupil has self-control.

The four-step scale utilized the following descriptive and numerical
values: ‘'"never" as 1, "sometimes" as 2, "usually" as 3 and "always" as L.
The total score was the sum of the values "1" to "4" assigned to the twelve
individual items. On this rating scale the higher numerical values signi-
fy the more positive development.

The Teacher Rating Scale was administered four times during the 1968-
69 school yeai'; distributions of pupil ratings are presented for these quart-
erly administrations, based on 56 participants for the first and second
quarters and on 50 participants for the last two quarters.

For the twelve items an average rating of "usually" ("3") would give
a rating scale total score of 36, a positive evaluation. The first-quarter
median score of 35 increased toa fourth-quarter median of 39, a more favor-
able level.

An average rating of "sometimes" ("2") produces a total score of 2,
an evaluation indicating the need for much improvement. For the lowest 25
per cent of participants (25th percentile) the total score changed from "some-
times" to "usually." The highest 25 per cent of pupils (75th percentile)
gained from a "usually" status to a midposition between "usually" and "always."

Thus, pupils through all segments of the rating scale demonstrated steady
and substantial improvement during the year's experience in the ESEA Pre-kin-
dergarten program.

Within the overall growth represented by the total score, some areas
produced greater gains than others. 1In rank order of improvement, from more
to less, the five items showing greatest gains among the twelve rated were:

Within Bilingual Schools

2. Pupil displays self-confidence.

1. Pupil is proud of his school work.

7. Pupil responds verbally to questions during conversation.
3. Pupil uses alternative approaches in problem solving.

12. Pupil has self-control.
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Within Unilingual Schools

’ 1. Pupil is proud of his school work.

\ 3. Pupil uses alternative approaches in problem solving.
i, Pupil respects authority.
5. Pupil respects property and rights of others.
12. Pupil has self-control.

Table .

o 1.1.0 Group 2

- Only one evaluative measure was available for the 287 ESEA Title I
Pre-kindergarten participants who were in the program for two terms,
namely, fall 1968 and spring 1969.

1.1.1 The Pre-Kindergarten Record of Individual Growth. This record was de-
scribed in an earlier section.Among two-term enrollees the top rating of

. "good" progress included 22 per cent of the 287 participants during fall

i term, 1968, but doubled to L5 per cent near the end of spring term, 1969.

While 18 per cent rated below the mid-point of "fair" in the first term,

only six per cent were below when rated during the second term.

In the judgment of their teachers, these pre-kindergarten pupils made
" striking progress in those factors deemed important to learning at this age

level.

- 1l.1.0 Group 3

B This group consists of 113 pupils who were enrolled in the ESEA
Title I Pre-kindergarten program for two terms, spring and fall of
1967, and who were in grade Ll in local District schools at the be~

~ ginning of spring term, 1969.

A peer group of 50 pupils was available in the same grade L1 schools;
the records of these pupils did not indicate participation in any type
of formal pre-kindergarten experience. This companion group is not a
"comparison" group, since selection factors in the pre-kindergarten pro-
gram produce participants having greater disadvantage.

3 1.1.3 Metropolitan Readiness Test. This standardized measure of readiness for
’ in-school learning provided the only evaluation data available for Group 3

- and its companion group of non-participants. The test was administered in
January, 1969, near the close of the high kindergarten term.

. The cited table reports the numbers and per cents of pupils by raw
score grouping. The equivalent letter (A, B, C, D, and E) and descriptive
ratings (superior, high normal, average, low average, and low) are indicated.

Of the 113 pupils who had participated in two terms of ESEA Pre-kinder-
A ten, 69 per cent scored at the average (C) level or higher. In contrast,
- 76 per cent of the 50 non-participants attained average ratings or higher.
The fact that participants so closely approximated the readiness levels of
the non-participants, in spite of the former group's greater disadvantage,
attests to the effectiveness of the pre-kindergarten involvement.
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Table Group !._;

1.1.0 Within the fall, 1968, grade Il, substantial numbers of pupils
were identified as having participated in the ESEA Title I Pre-kin-
dergarten program for the two terms of the 1966-67 school year. From
the same grade Ll classes, a companion group was formed of pupils
whose records indicated no formal pre-kindergarten enrollment. Re-
sults were available for two evaluation instruments, administered at
the end of the kindergarten year, one year following the conclusion
of pre-kindergarten experience.

1.1.h4 The Kindergarten Record of Individual Growth. This record is very
similar in format and rating scale to the Pre-Rindergarten Record which was
‘discussed in an earlier section. Procedures for deriving score and descrip-
tive ratings were identical.

Among the 13L pre-kindergarten participants for whom this record ex-
isted, 35 per cent were judged "good" in school-related growth factors by
their kindergarten teachers at a time approximately one year after the con-
clusion of the pre-kindergarten experience of two terms. This per cent is
substantially higher than the 22 per cent of non-participants awarded such
rating by the same kindergarten teachers. Teacher evaluations of "fair"
or "good" were given to 99 per cent of pre-kindergarten participants, in
contrast to only 80 per cent of non-participants.

While the numbers of pupils are too limited to warrant confident state-
ment of the difference, it appears that among participants and non-partici-
pants the pupils in bilingual schools received slightly higher ratings than
did pupils in unilingual schools.

1.1.5 Metropolitan Readiness Test. Data were available on this standardized
test, administered in June, 1968, for 231 pre-kindergarten participants and
66 non-participants. These pupils included those for whom the Kindergarten
Record was reported in the preceding section, plus additional ones.

A slightly larger percentage of participants (58.4 per cent) than of
non-participants (5L4.5 per cent) attained readiness scores of average (letter
rating "C") or better. This superiority, together with that observed on the
Kindergarten Record, for the participants becomes more impressive in view of
the fact, previously noted, that pre-kindergarten participants were origin-
ally from a more disadvantaged background than their age-peers within the
same schools.

G mmmm mrm .

On the Metropolit.an' Test the differences between unilingual and biling-
uval schools do not appear substantial enough to merit an interpretation other
than similar and effective progress for both types.

1.1.0 Grou:

Among the spring term, 1969, grade L2 classes there were 77 pupils
who could be identified as having participated in ESEA Title I Pre-kin-
dergartens for two terms, namely, spring 1966 and fall 1966. Within
the same classes in grade 12 were 26 additional pupils whose school
records indicated no formal educational experiences prior to kinder~
garten.

1-8
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1.1.6

1.1.0

For two areas, reading and intelligence, scores were available as
of the end of the first grade in January, 1969. These measurements
were taken two school years (kindergarten and grade one) following the
termination of the two=term enrollment in pre-kindergarten.

Stanford Reading Test. In January, 1969, the median reading grade
placements for the 77 pre-kindergarten participants and the 26 non-partici-
pants were 1.5. While these medians were four months below actual grade
placement at time of testing (1.9), they were only one month below the median
(1.6) for the District's entire grade Hl (District data not included in
Table 1.1.6).

No. Total Reading Grade Placements
Grade H1 Pupils 75th¥ile Oth¥ile 20thdile
Participants 17 1.7 1.5 1.3
Non-participants 26 1. 1.5 1.4
TOTAL DISTRICT 2,252 1.8 1.6 1.h

The grade placement marking off the lowest one-fourth of participants
(1.3) was one month below the 25th percentile for the non-participants and
the entire District's grade H1(1.Lh). The top quarter (75th percentile) of
participants were at or above 1.7 in reading, one month below the entire
District's uppermost fourth of pupils (1.8) but two months above its non-
participant companion group (1.5).

Lorge-Thorndike Intelligence Test. On the intelligence test administered
at thE—Eéﬁ3_3T'%HE‘FEEHEEE‘%EEETEE‘%HE'median.IQ for 7l participants was 96
in comparison with IQ 94 for the 25 non-participants and IQ 98 for all grade
Hl San Francisco pupils in January, 1969.

No. Intelligence Quotients
Grade HL Pupils 75th¥ile OthZile 25th%ile
Participants (N 102 96 89
Non-participants 25 100 ol 89
TOTAL DISTRICT 2,252 107 98 89

That the IQ's equivalent to the 25th percentiles for participants,
non~participants, and all District grade Hl pupils were identical at IQ 89,
while IQ's for the highest quarter (75th percentile) were quite divergent
(102, 100, and 107, respectively), reflects the fact that participant and
non-participant groups are more representative of the lowest quarter of the
District's school-measured ability range.

Group 6

Within the fall term, 1968, grade L2 classes were 127 pupils who
could be identified as having participated in ESEA Title I Pre-kinder-
garten in its first term of operation, namely, spring term, 1966. This
group, whose participation was limited to the single term, was tested
in reading and mental ability two years (kindergarten and grade one in-
tervening) after the conclusion of its pre-kindergarten enrollment.




1.1.8
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Among pupils in the same grade 12 classes were 18L whose school
records were devoid.of notation concerning formal pre-kindergarten
programs. Reading and intelligence test scores were also available
for these non-participants as of the end of grade one. For both par-
tieipants and non-participents the tables report separately for uni-
lingual and bilingual schools.

Stanford Reading Test. Administered in May, 1968, at the end of grade
Hl, the Total Reading grade placements for the medians and quartiles were:

No. Total Reading Grade Placenents
Grade H1 Pupils 7§,E___?gﬁ—ile Oth%ile 25%ile

Participants

Unilingual Schools 75 1.6 1.5 1.3
Bilingual Schools _52 1.8 1.6 1.5
Total 127 107 105 lo,.l.
Non-participants
Unilingual Schools 156 1.6 1.k 1.3
Bilingual Schools 28 2.0 1.6 1.4
Total 18l 1.6 1.5 1.3
TOTAL DISTRICT 4,732 1.8 1.6 1.k

In comparison with the total group of 18l non-participants, the 127
participants were identical in reading status at the median and one month of
grade placement higher at the 75th and 25th percentiles. Compared with read-
ing level of the entire District's grade Hl, the participants were only one
month lower at the 75th and 50th percentiles and identical at the 25th per-
centile.

As noted earlier, the participants were enrolled in schools which are
more representative of the lower portion of the achievement test score dis-
tributions for the District. In view of this characteristic of participant
pupils and the one-term limitation on their pre-kindergarten experience,
their reading status must be considered quite favorable.

Pupils in the bilingual schools, both participants and non-participants,
achieved higher reading levels at the median and quartiles than did pupils
in unilingual schools. In fact, the bilingual school pupils attained read-
ing score equivalenius closely paralleling those for the entire District.

Lorze-Thorndike In'belliﬁence Test. Accompanying the administration of
the reading test in May, 1960, was this intelligence measure for which the
equivalent medians and quartiles were:

1.-10
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Table No. Intelligence Quotients
1.1.0 Grade Hl Pupils 75thfile EOchile 20thfile

Participants
* Unilingual Schools 75 105 95 88
Bilingual Schools _2_ 107 101 92
Total 126 105 98 89
Non-participants
Unilingual Schools 151 100 89 80
Bilingual Schools 26 98 9l 8L
Total 177 100 90 80
TOTAL DISTRICT L,732 107 o8 88

Compared with the 177 non-participants for whom IQ's were available,
the 126 participants recorded substantially higher intelligence quotients.
However, the median and quartiles for the participants were quite similar
to those for the entire District.

| At the 25th and 50th percentiles the IQ's for pupils in bilingual schools,
both participants and non-participants, were four to six points higher than
pupils in unilingual schools. This finding would be anticipated in view of
the similar results for reading, since reading and intelligence tests typi-
cally are positively correlated.

b leleO Group 7

In grade H2 classes during spring term, 1969, there were 85 pupils
whose school records indicated one-term (spring, 1966) participation in
the ESEA Title I Pre-kindergarten program during the first term of its
operation. Also, 86 pupils within the same classes were known to have
entered kindergarten without similar pre-school experiences.

. These pupils, both participants and non-participants, were a por-
tion of the pupils making up Group 6, that portion which remained in

. enrollment in the same school from May, 1968 to May, 1969. The latter

y date was the period of administration of a second Stanford Reading

! Test, at the end of grade H2. For the participants the May, 1969,

reading test came three years (kindergarten, first and second grades)

' after the end of a one-term pre-kindergarten enrollment.

Reading test results have been presented according to school classi-
fication, unilingual or bilingual. However, so few bilingual non-parti-

; cipants were found that these results cannot be meaningfully interpreted.
h 1.1.9 Stanford Reading Test. The grade placement equivalents for Total Read-
\ ing, obtained for pupils in grade H2 in May, 1969, at the medians and quart-
: iles were:
1-11
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Table " No, Total Reading Grade Placements
1.1.9 Grade H2 Pupils Zﬁﬁe Egﬂﬂe zsﬂﬂe

Pa.rticig nts

Unilingual Schools U3 2.3 1.9 1.7
Bilingual Schools h2 2.7 2.3 1.9
Total 85 2.5 2.1 1.8 -
Non-participants
Unilingual Schools 73 2.0 1.8 1.7
Bilingual Schools 13 2.2 1.9 1.8
Total 86 2.0 1.8 1.7
TOTAL DISTRICT 5,251 2.9 2.3 1.8

Again, three trends are observed. First, pre-kindergarten participants
attained higher reading status than did non-participants in the same schools.
Second, participants had reading grade equivalents which were identical with
those of all District pupils at the 25th percentile, but were progressively
lower at the 50th and 75th percentiles. Third, pupils in bilingual schools
did achieve higher reading levels than did pupils, whether participants or
non~participants, in the unilingual schools involved in this longitudinal
study.

Summary of Pre-kindergarten Longitudinal Study

1. On evaluative instruments calling for teacher ratings of
pupil development in factors critical for school progress, ESEA Title
I Pre-kindergarten participants showed marked growth in positive di-
rections.

[

2. On standardized tests of readiness for school learning, 60
to 70 per cent of pre~kindergarten participants rated "average" or
better, thus approximating the 69 per cent receiving such ratings in
the test's national standardization population.

3. On the Stanford Reading Test, administered two or three years
following the end of the pre-kindergarten enrollment, even thouse pupils
whose participation was limited to a single term did record reading
status above levels for companion non-participants.

i. On reading and intelligence tests pupils, both participants
and non-participants, in bilingual schools attained somewhat higher
scores than did pupils in unilingual schools, probably accounted for
by program selection factors.

l-12
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1.2 PARENT PARTICIPATION

During the 1968-1969 school year, the parents of all children enrolled
in the pre-kindergurtens were encouraged to visit and participate in the
school program, as their involvement was considered an integral part of the
program. The objectives of improving the holding power of the schools and
helping parents improve English language skills as well as the child's self-
image were measured in part by the attendance and participation of parents
at planned group meetings with professional staff members.

A comprehensive program of parent education was carried out at each of
the Early Childhood Intensive Education Centers. Professional staff members
met regularly with parents to provide a continuing, meaningful series of ed-
ucational activities. Programs included parent visits to pre-kindergarten
centers to have them become more aware of the multiplicity of activities
carried on by the specially trained professional and paraprofessional staff
members. Learning activities such as language development and other cognitive
skills were fully described to the parents.

Because the adult-child ratio was high, individual attention was given
to the special needs of each child. It was stressed to the parents that the
need for some restructuring on the part of the individual pupil exists today.
Supervised recreation and all sorts of creative activities assist the child
to grow intellectuailly and develop self-discipline. Parents were guided as

, hew to take a positive position concerning the stimulation and direction of
their child's intellectual, physical and nutritional development.

The development of speech and the topic of bilingualism was also the
subject of parent meetings. Pupils, in order to speak English with facility
later, must have exposure to spoken langucge at all stages, but especially
at the crucial years of three to five. The earlier in life that a pupil is
exposed to conversation, the more he is able to master linguistic patternms.

Besides the intensive instructional program, parents learned about the
importance of health and nutritional services, immunizations with necessary
referrals, and complete pediatric examinations.

Summary of Parent Participation. The following summary statements in-
dicate the main findings of Tables 1.2.1 and 1.2.2 in the appendix at the
end of this chapter.

Ry v -3"" - "we: e T

14261 The total number of parents that visited during the eight

month period from September, 1968 through April, 1969 was
. 2,504 with a total of 3,829 hours of participation at pre-
: kindergarten activities.

The number of parent participants ranged from 173 in Feb-

1 ruary to 522 in April. Parent participation continued in
May and June, but complete data were not available for in-
clusion in this summary. '

1.262 Parent involvement in three selected pre-kindergartens is
shown by the wide variety of activities in which they par-

. ticipated. Parent involvement activities ranged from nine

| to eleven, with as many as 20 parents being involved in

. some of the activities.
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PARENT EDUCATIONAL ACTIVITIES - SAMPLES OF PARTICIPATION FROM
SEVEN EARLY CHILDHOOD: INTENSIVE EDUCATION CENTERS - 1969-1969

Name of Iength of Professional Subject of
Center - Meetings Attendance Staff Present Meeting
1. John Swett 1% hrs. 11 adults 3 “Children's Out-
& door Activities
2 siblings Illustrating

Creative Arts“

John Swett 2 hrs. 10 adults 3 "let's Talk About
& Four Year Olds%
7 siblings
2. Sunnydale 2 hrs. 9 adults 6 "A Visit With Pre-
& kindergarten
L siblings Teachers"
Sunnydale 2 hrs. 7 adults L "Your Child at
& Home and School
2 siblings
L 3. Hunters Point 2 hrs. 8 adults 5 "Health of the
§: I & Four Year 014"
N 3 siblings
|
Hunters Point 2% hrs. 12 adults L "Different Foods
1 & and How Children
6 siblings Accept Them"
li. Hawthorne 2 hrs. 19 adults 8 "Speech and Bi-
& lingualism"
3 siblings
Hawthorne 2 hrs. 15 adults 3 "Special Activity
& Day=-Group Con
)i siblings struction of Paint
Aprons for
Children®
Hawthorne 1)s hrs. 16 adults 3 "Language and the
& Pre-school Child"
5 siblings
1-1hL
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PARENT EDUCATION ACTIVITIES (cont'd)

Activities Involving Parents
and Professional Staff

Evaluative Comments

1.

2.

3.

Presentation of paintings, paper, card-
board, & wood in a progressive manner--
starting with early & primitive attempts
leading to more controlled expressive
way of working with art materials

Discipline, guidance procedures, and be-
havioral characteristics of young child-
ren were discussed

Meeting was an outgrowth of a previous one.
Parents visited Kindergarten teachers where
activities and methodology were described

The discussion and conversations were di~
rected towards the subject of the child
at home by the teacher-moderator

Physician described the physical examina-
tion and immunization programs. Food and
eating habits, weight problems were dis-
cuc d. Health referral system was ex~
plained

Field trip to San Francisco Farmers!
Market followed by a group discussion and
tasting of foods to examine their values

Group discussion was held about children's
speech and bilingualism

Special activity: parents cut and sewed
plastic materials into aprons. Parents
brought their sewing machines with them

Speech therapist described the speech pro-
blems encountered by some Spanish speaking
young children

1-15

Parents responded verbally to
visual experiences in a favor- -
able manner

Many thoughtful questions, com-
ments, and ideas were freely ex-
changed with parents who expressed
pleasure at the subject discussed

Especially useful because it an-
swered parents! questions about the
transition from prekindergarten
into kindergarten

Energetic participation and ex-~
change that flowed with comments.
Results provided insight and help-
ful suggestions

Warmth & openess of group discus-
sions resulted in a relaxed ex-
change of thoughts. Useful infor-
mation. imparted to parents who were
encouraged to come in and discuss
health problems of their children

Valuable methods of introducing
children to a variety of foods were
described to parents

Knowledge about speech problems and
bilingualism was imparted to the
group of parents

Group activity brought about parent
teacher rapport beneficial for pres-
ent and future activities. Sincere
parent interest exhibited because
many aprons were finished at home

Parents responded to comments and
seemed relaxed in a discussion of
language problems in their homes
and speech of their children
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PARENT EDUCATION ACTIVITIES (cont'd)

Name of Iength of Professional Subject of
Center Meetings Attendance Staff Present Meeting
5. Raphael 2% hrs. 7 adults & 6 A Visit with Your
Weill 2 siblings Child at School"
2% hrs. 7 adults 7
6. Camodore 1 hr. 16 adults & 5
Stockton 7 siblings "Art Activities With
Your Chilgd"
1 hr. 16 adults & 5
Ly siblings
7. Dudley 2 hrs. 16 adults & 6 "Health of a Four
Stone 2 giblings Year 0ld%
2 hrs. 12 adults & 6
6 siblings
Dudley 2% hrs. 17 adults & 5 "Prekindergarten
Stone A M, 6 siblings Activities: Slides

- and Discussion®
: 2% hrs. 17 adults & L
’ P.M, 6 siblings

vy e g oy
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PARENT EDUCATION ACTIVITIES (cont'd)

Activities Involving Parents
and Professional Staff

Evaluative Comments

Te

Iively discussion touching on many subjects:
mental retardation, with questions about
schools for retarded children. Topics in
areas of children fighting, discipline, and
"language" were discussed.

An "Art Happening" whose objectives were:
1) familiarization of parents with art ac-
tivities, 2) to show that creative projects
do not require expensive materials and can
be easily completed at home

The program of physical examinations, and
procedures for promoting good health were
explained and discussed in detail

Slides illustrated either large group
activities or individual activities, and
talked about the opportunities and bene-
fits of each. Child-initiated activities
and teacher-initiated activities were
pointed out and described

1l -17

Many parents were pleased to know
that "my child isn't the only one
oo’ to have a certain experience.
One of the best benefits of the
meeting was that parents reassured

each other about common experiences.

Parents were interested, receptive,
and participated enthusiastically
to art exhibits of play dough
figures, wood constructions, and
collages

Immunization plans, health refer-
rals, physical examiuations, and
other important infoymztion was
discussed with parerntis who were
urged to discuss any health pro-
blems encountered with their
children

Parents learned about many activi-
ties such as music, stories, paint-
ing and excursions. Concepts such
as going from simple ideas and
projects to more complex ones were
illustrated.
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1.3 TEACHER AIDES

Teacher Questionnaires. In order to assess the value of teacher aide
services, questionnaires were completed by all of the prekindergarten teachers.

Of significance was the response (N=18) to question 1 in the teacher
questionnaire, in which they were asked to assess the value of the services
rendered by teacher aides. The response, "very helpful" was marked by all
of the prekindergarten teachers.

Some of the prekindergarten teachers commented: "The most successful
functions of the aide included: being sensitive to problem areas and coping
with them while I was occupied with another group, relating to small groups
of children, and communicating with parents and children in their native
tongue."

#She translated to non-English speaking parents in both spoken and written
forms, cleaned up after art projects, made use of her talents, such as story
telling with small groups of children, or with just one child, and assisted
with supervision of children when they went on field trips."

Presently, each aide is limited to working 70 hours per month. When pre-
kindergarten teachers were asked '"What would be the maximum number of hours per
month that you want to have an aide assisting you?", the responses from all the
prekindergarten teachers indicated that they desired that the number of hours
that aides worked be increased an average of five hours for each aide.

Teachers indicated that specific functions of aides included:

Setting up materials for all sorts of indoor projects and
straightening up toys and paints after they were used

Assisting teachers with special daily arts and crafts projects,
using phonographs and listening sets with the pupils

CGarrying out teacher's directions as well as suggesting, organizing
and helping with all sorts of creative table activities with the
the pupils

Helping the teacher in any way she desired, such as preparing paints,
cleaning project materials, such as easels and brushes after they
were used

Accompanying the teachers and helping supervise pupils on field trips
and excursions

Assisting teachers in supervision of play ground areas

Results of Teacher - Aide Questionnaire. (N=21) Some teacher aides indi-
cated that they had previous experience working with young children, had attend-
ed training sessions and taken courses at San Francisco City College, such as
Child Behavior and Development, and Psychology. Some aides had out-of-state
elementary school experience and were presently completing courses toward de-
grees and teaching credentials at San Francisco State College.

1-18
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The prekindergarten aides found that the most effective training they
received included: '

Actual involvement by on-the-job experience with children

Discussion with the teacher after class sessions about the day!'s
happenings which provided practical guidance and answers to "how
and why" questions

Specific situations were discussed immediately after they occurred,
which was effective reinforcement of concepts and philosophy

In-service training sessions and inter-communication at staff meetings
as well as aide and teacher conferences held regularly

Suggestions from Aides to Improve Future Aide Programs. (N=21) Teacher
aides suggested these possibilities for the future:

Longer hours of employment and/or higher wages

In-service training be expanded especially for the aides at the
prekindergarten centers

Experienced and professional educators could give lectures on
subjects regarding the latest developments of prekindergarten
school education so aides might be able to acquire up-to-date
knowledge along this line

Results of Questionnaires to Assistant Teachers. (N=10) The duties of
assistant teacher included a variety of activities. One reported that her
responsibilities were: '"Assisting the teacher in planning activities, super-
vising outdoor projects, often working with individual children and their
problems, participating in group functions with students and helping to form
a group structure."

Another teacher assistant said, "I assist the teacher in any way she
. desires and help carry through her concepts and plans, carry out general
' supervision of the children and help specific children function according
; to the rules of the classroom, and direct work with the children on projects
) and undertakings."

When teacher assistants were asked about the training they received,
one stated: "On-the-job training from the supervising teachers, staff meetings,
and through personal experience with the children and materials. My background
includes college level child psychology courses and work with emotionally dis-
trubed children in direct theraputic relationships with them." Most teacher
assistants indicated they had college training and experience with four year
old children in various programs.

This comment from a teacher assistant indicated why she enjoyed working
with prekindergarten pupils: "I find working with (prekindergarten) children
to be an intrinsically rewarding experience. Children are beautifully frank
and open to experience. Their behavior, language and emotional expression
are always fascinating to me. It is personally rewarding for me to give
meaningful support and help to children."

1-19
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Volunteer Teacher Aides. As of January 30, 1969, fourteen volunteers
wWere serving at the prekindergartens. They participated at the morning or
afternoon sessions, or in some instances at both., These volunteers gave
freely of their time and ability to the prekindergarten program throughout
the school year. Many other volunteers participated for shorter periods

of time.

PARTICIPATION OF VOLUNTEER TEACHER AIDES AT SEVEN FALL 1968 TITLE
I PREKINDERGARTENS FOR THE PERIOD OF SEPTEMBER, 1968 THROUGH

ot NN

DECEMBER, 1968
Months | Number of Total Number of Hours
Volunteers in 7 Volunteers Participated
Prekindergartens at_Prekindergartens
Sept. 1968 12 k2
Oct. 1968 33 109
Nov. 1968 38 116
Dec. 1968 21 53
4 - Month Totals 10k 320
Iy = Month Average 26 80
A
!
!
é
|
|
1 -20
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1.4 FIELD TRIPS

All prekindergarten pupils participated in field trips, including 27
bus trips in the fall semester and 33 trips in the spring semester.

Emphasis of field trips for prekindergarten children was placed on
Bus trips afforded opportunities to enlarge their
experience through seeing large natural areas such as the Speedway Meadows
or contrasting beach and ocean experiences when they visited Thornton State

sensorial development.

Beach.

A sensorial experience was provided through visits to the Oakland

Baby Zoo, where the pupils identified and touched many different animals.
Table l.4. in the appendix presents the field trip data in detail.

Excursions and Neighborhood Walks.

All prekindergarten centers partici-

pated in weekly excursions to parks and other places of interest while other
visits were made monthly or once a semester.

By going on frequent walks to the park, or visiting neighborhood shops,
hospitals, or fire stations, the children gained greater understanding of

their own immediate neighborhood.

Like field trips by bus, the walking ex-

cursions included among their purposes sensorial develomment of seeing and

touching.

made frequently by pupils in the prekindergartens:

The following is a selection of the type of walking excursions

A SELECTION OF SOME NEIGHBORHOOD WALKS FROM SEVEN

ESEA TITLE I PREXKINDERGARTENS 1968-69

Prekindergarten Destination Frequency
Dudley Stone Golden Gate Park Playground Once a month
Neighborhood Pet Shop Once a semester
Park Emergency Hospital Once a year
Neighborhood grocery store Bvery two months
| Sunnydale Bakery Once a semester
Post Office Once a semester
| Fire Station Once a semester
; Local construction site 2 or 3 times/semester
" John Mclaren School Once a semester
r
Mini-Park - 20th & Capp Twice a month

Hawthorne

Fire Station
Mission St. construction site
Nature study walk

Once a semester
Once a semester
Three times/semester

[Kc —
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Prekindergarten

Destination

Frequency

Camodore Stockton

}

Cable Car Barn

uY" to see Chinese Dragon
Grant Avenue and environs
Chinese Trade Center
Fortune Cookie Factory

Three times/semester
Once a semester
Three times/semester
Twice

Once during semester

Raphael Weill

St. Francis Square play-
ground

Japanese Trade Center
Pet Store

Post Office

Once a week
Once a semester
Once a year
Twice a year

John Swett

Civic Center Plaza:

Opera House
City Hall
Plaza

Art Museum

Construction sites

Five times/semester

Eight times/semester

Hunters Point I

Florist Shop

Poultry House

Third Street Fish Market
Construction site at
Burnett School

1l - 22

Once a semester
Once a semester
Once a semester

Once every two weeks
to see construction
progress through
various stages

- -
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1,5.1

1.5.2

1.5 HEALTH PROGRAM

Physical examinations and medical evaluations of children
enrolled in the pre-kindergarten program were carried out by a
team of one physician and two public health nurses. Those
children not examined by, the physician have been, or will be
examined by & private physician or clinic prior to entry into
kindergarten.

Emphasis on history taking and lengthy verbal communication
at the initial medical interview was considered important, not
only to diagnose medical conditions, but to identify those children
who may have a potential learning disorder.

Many parents indiceted thei. need for advise, reassurance, and
explanation. The time which was spent in useful dialogue will
hopefully lead to improved future health.

Identified problems were referred to other disciplines within
the program or when necessary to outside agencies. Close commun=-
ication and follow=up were encouraged.

Multi=-digscipline conferences were held at which children were
discussed who were of concern to members of the team, and suitable
recommendations made., These meetings were helpful to the medical
team not only to coordinate all efforts, but also to understand the
role played by other professionals in the progream.

It is hoped that these meetings will continue and be improved by
the inclusion of the teacher concerned with the particular child.

Dental, vision and audiology screening and referrals were under-
taken for all children. Nurse contact was meintained to encourage
follow through with recommendations.

Immunization and tuberculin testing when indicated were completed.

No active medical treatment, other than first aid and suitable
advice was given. All problems were referred to the individuals
source of medical care.

Many children were identified as having had no type of medical
care, either acute or preventive during the two years prior to school
examination. A small percentage had never been seen by a doctor
since birth end had received no immunizations. Although this figure

was small a fairly large group had received incomplete immunization
and physician coverage for crisis situations only. A small group was
receiving optimal medical care and it was for the larger group that
efforts were made to encourage health care and practices. Advice
was given regarding the provision of care under various programs now
available.

l1-23
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It was felt that some goals were being achieved, and that through
continuous efforts the children and their parents would gain in their future
health and well being -- essential components for education.

The two nurses assigned to pre~kindergartens interacted with the doctor,
social worker, psychologist, speech therapist, and teachers. Nurses served
as consultants and resource persons and acted as health counselors to teachers,

parents and children.

Good health practices such as cleaning cuts and burns, care of teeth, and
good nutritional habits were emphasized in the program.

Nurses were available for conferences concerning children's health when
requested by either teachers or parents. All appointments were scheduled
by nurses for pupils' physical examinations and they took health histories
from parents at the time of examinations. Weekly conferences were set up
which included the dector, teachers, and nurse in which the results of pupils®
physical examinations were studied and discussed.

Parents of children absent more than three days with an illness were
contacted by phone or home visits. The nurses assisted the doctor with vision
and hearing testing and worked on those referrals and follow-up of others such
as cardiac, dental, and speech problems. The nurses had an important task in
fostering preventive medicine and encouraged parents in seeking medical treat-
ment for their children.

Nutritional Program. Another aspect of the pre-~kindergarten program is
that of nutritional development. A nutritious hot meal was served to each child
at every session. Children that attended the morning sessions received breakfasts
while the children in the aftermoon sessions had lunch.

The primary objective of the nutritional program was to compensate for early
deficiencies. During their meals children were provided with an excellent setting
for socializing and language experiences. The teacher ate her meal at the table
family style along with her children. Exchange of ideas, and experiences between
the children and teacher took place during this time. Many of the children have
learned to serve the amounts and choice of food that they desire themselves,
teaching self-reliance. Acceptable table manners and habits of cleaning up after-
wards have reasonably improved.

The children also use their mealtime experiences for peripheral knowledge
such as learning about food, its importance, and how foods are prepared and
processed. Many of the meals have ethnic origins so the children learn some
geography as well. For each day of the week a different breakfast and lunch menu
as well as a dinner suggestion to the parents was thoughtfully prepared with the
hope that this would be a continuation of what the pre-kindergarten started during
the day.
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1.6 ANECDOTAL REMARKS

With the Prekindergarten Records of Individual Growth complete, anecdotal records
were kept for each pupil enrolled in the Prekindergarten Program. The following are
two specific casess .

CASE A.
Bacgground

Evaluation
Period of

9/68 to 2/69

Evaluation
Period of

2769 to 7/69

CASE B,
Background

Evaluation
Period of _

9/68 to 2/69

Evaluation
Period of

22§§ to_71/69

"... she is the second child of a family of four children. Mother and
Father are both in the home. She came to the attention of the special
services professionals in the program -- health, social worker, and
psychologist. She was redirected easily when approached by an adult.
She had a specific type of imitative behavior of younger siblings.

"She became involved in most activities, especially those with malleable
materials. She played alone for long periods of time.

"Speech patterns changed -- it was her habit to repeat words and phrases
after teachers and peers. She spoke up boldly, except when regressing,
and still enjoyed parroc-like activity of going to the table when it
meant she could do finger plays. She did rhymes with the teacher and
other children. Many aspects of her life make her a classic example of
language deprivation.

"Her new awareness has been one of the most exciting changes in pre-
kindergarten. She enjoys many more activities, especially in art.

She plays games with other children. She speaks spontaneously about
her home, the things she likes, and has begun to ask questions about
her surroundings, and her observations. Her physical coordination has
improved, too. Much of her learning is still done by imitation, but
now she seeks models among her peers, and specific individuals for
friends. The turning point seemed to be her birthday party, when she
said, 'I'm a big girl, I'm five.'"

",.. he lives with his parents and younger brother. Father is employed
and attends school. Mother works L4200 to 10200 p.m., but spends much
time working with both sons. He relates well to both parents and to
his brother.

"Skills and abilities: Exhibits exceptional coordination. Is able to
'make baskets! with a standard basketball and hoop, often three or four
in succession. This ability transfers to other tasks that require fine
hand-eye coordination =-- table toys, art activities, buildings and
assemblages. Loves outdoor play, has a great deal of energy. Plays

best with boys. Enjoys building railroads and freeways. Does well at
language games with his ability improving. Very shy when first at school.
Speech now has some spontaneity. Used to speak in telegraphic sentences
to adults.

"He continues to grow outward and enjoys talking more to adults and peers.
Mother's recent health problem made it difficult for her to travel back
and forth, so he and his little brother joined the program for several
weeks. This worked out fine and had/a positive effect on the family.

He has (developed) a strong sense of self-direction and easily finds
things that hold his interest and enjoyment."

RECOMMENDATION

Continue and strengthen all phases of this component.

Consideration should

be given to expanding the program into more schools, and conducting it, not only i
as a full academic year program, but when it is possible, also as a summer school.

M b 5 el e
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TABLE 1.1.1¢ FIRST TERM AND LAST TERM RATINGS ON THE PREKINDERGARTEN RECORD OF
INDIVIDUAL GROWTH FOR TWO GROUPS OF PARTICIPANTS IN SEVEN ESEA TITLE I
PREKINDERGARTEN CENTERS: ENROLLEES DURING THREE TERMS
AND ENROLLEES DURING TWO TERMS

Source: The Prekindergarten Record of Individual Growth

Grade: Prekindergarten

Total: 30 Participants (Spring-Fall-Spring), and
287 Participants (Fall-Spring)

Dates: June, 1968 and June, 1969
February, 1969 and June, 1969

Prekindergarten Record

THREE TERMS

of Individual Growth ENROLLEES DURING SPRING '68, FALL '68, AND SPRING '69
Spring 1968 Rating Spring 1969 Rati
Score Descriptive Num- Per Cumulative Num- Per Cumulative
Rating Rating ber Cent Per Cent ber Cent Per Cent
5 Good 5 16.6 16.6 23 76.7 76.7
6 Fair Yy 13,3 29.9 3 10.0 86.7
7 Fair 7 234 53.3 3 10.0 86.7
8 Fair %  10.0 63.3 1 3.3 100.0
9 Fair
_lo Ll Fair _ _ _ _|L . 8.26.7_ _ 0.0 ) ...
11 Poor
12 Poor 10.0 100.0 —
Total 30 30

Prekindergarten Record
of Individual Growth

TWO_TERMS

ENROLLEES DURING BOTH FALL 1968 AND SPRING 1960

Fall 1968 Rating

Spring 1969 Rating

Score Descriptive Num= Per Cumulative Nume- Per Cumulative
Rating Rating ber Cent Per Cent ber Cent Per Cent
Good 63 22,0 22.0 131 h5.6 45,6
6 Pair 55 19.2 1,2 75 26.2 71.8
7 Fair 76 26,6 67.8 41 14,3 86.1
8 Fair B 13,9 81.7 24 8.4 94,5
9 Fair 24 8.4 90.1 9 3.l 97.6
P Falz _ _ _ _J- - 17 6.0 %61 L. 5. .18 _ 9.4
11 Poor 8 2.8 98.9 1 0.3 99.7
12 Poor 3 1.1 100.0 1 0.3 100.0
Totalll 237 287
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TABLE 1.1.28 QUARTERLY STATUS ON TEACHER RATING SCALE FOR ESEA TITLE I PREKINDERGARTEN
PARTICIPANTS IN THREE PREKINDERGARTEN CENTERS DURING SCHOOL YEAR 1968-69

Evaluative Instrument: Prekindergarten Teacher Rating Scale

#* Maximum score on Teacher Rating Scale is 48

1l-27

Total: 56 Pupils
Dates: November 1968, January 1969, April 1969, and
June 1969
Number and Cumilative Per Cent of Pupils Receiving Rating Score
Rating FIRST QUARTER SECOND QUARTER THIRD QUARTER FOURTH QUARTER
Scale September-November| December-January Pebruary-April May=~-June
Total Num- { Cumulat. Num- | Cumulat. Num- | Cumalat. Num- | Cumulat.
Score ber | Per Cent ber | Per Cent ber | Per Cent ber | Per Cent
48+
L7 1 1.8 1 1.8 1 2,0 1 2.0
46
g 45 1 3,6 1 3,6 2 6.0 2 6.0
z 4y 2 7.1 3 9.0 h 14,0 y 14,0
43 2 12.5 1 16.0 2 18.0
42 3 12.5 1 14,3 2 20.0 3 24,0
b3 1 14.3 1 16.1 )] 28.0 5 34,0
4o 1 16.1 2 19.6 2 32.0 5 L. 0
29 2 19.6 5 28.5 )] 40,0 5 54,0
38 3 25,0 6 39,2 4 48,0 9 72.0
37 7 37.5 3 44,6 6 60.0 5 82.0
v 36 3 42,9 5 53.5 2 64.0 5 92.0
; 35 ik 50.0 )] 60.6 5 74,0 1 ol,0
3 34 2 53.5 1 62.4 5 84.0 1 96.0
: 33 3 67.8 2 88.0 2 100.0
? 32 1 55.3 6 78.5 3 94,0
1 3 1 57.1 3 83.9 1 96.0
5 30 3 62.5 )] 91.0 1 98.0
E 29 1 64.3 2 94,5
28 2 67.8
27 1 69.6 1 96.3
26 1 98.1
25 3 75.0 100.0
ol 3 80.4
\ 23 2 83.9 99.9
I 22 3 89.3
g 21
- 20 1 91.1
( 19 2 | 9ou.6
. 18 3 100.0
Num--
ber 56
ziles
75th 33
50th 35
Y 25th 25



TABLE 1.1.3:¢ COMPARATIVE STATUS IN READING READINESS AT END OF KINDERGARTEN (JAN,1969)
FOR SFRING 1969 GRADE LOW ONE PUPILS

BETWEEN ESEA TITLE I PREKINDERGARTEN PARTICIPANTS AND NON-PARTICIPANTS

Tests: Metropolitan Readiness Tests, Form A
Grade: High Kindergarten

Total: 113 Participants and 50 Non-Participants
Dates: January, 1969

METROPOLITAN READINESS TESTS, FORM A

Total Equi- Equi- Per Cent of Cumulative Prekindergarten
Raw valent valent Pupils Per Cent Participants
Score ILetter Descriptive (National (National || Num-— Per Cumulative
Range Rating Rating Norms) Noxrms) ber Cent Per Cent
T6+ A Superior 7 7 12 10.6 10.6
| 6lL4-T76 B High Normal 2l 31 29 25.7 36.3
g 45-63 C Average 38 69 37 32.7 69.0
g 2l-Llk D Low Normal 2L, 93 29  25.7 9L.7
| 23~ E  Low 7 100 6 5.3  100.0
m |

Non-Participants

76+ A Superior 7 7 7 14.0 14.0
64-76 B High Normal 2l 31 9 18.0 32.0
45-63 C Average 38 69 22 hli.0 76.0
2h-bly D Low Normal 2l 93 9  18.0 9k.0

23 E Low 7 100 3 6.0 100.0

50
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TABLE 1.1.4s. COMPARATIVE RATING ON THE KINDERGARTEN RECORD OF INDIVIDUAL GROWTH

FOR

FALL 19 RADE LOW ONE PUPILS

BEIWEEN ESEA TITLE I PREKINDERGARTEN PARTICIPANTS AND NON-PARTICIPANTS, AND
BETWEEN PUPILS IN UNILINGUAL SCHOOLS AND PUPILS IN BILINGUAL SCHOOLS

Source:
Grade:
Total:

Dates:

- Kindergarten Record

ESEA TITLE I PREKINDERGARTEN PARTICIPANTS

The Kindergarten Record of Individual Growth
High Kindergarten

13l Participants and L6 Non-Participants
May, 1968

of Individual Growth

Descrip- Unilingual Schools Bilingual Schools Total
Score tive Num- Per Cumulat. }| Num- Per Cumulat. || Num- Per Cumulat.
Ratiggﬁ Rating ber Cent Per Cent ||[ber Cent Per Cent || ber Cent Per Cent
S Good 3n__30.7 0.7 )16 4.5 4.5 || L7 351 351
6 Fair 20 19.8 50.5 | 5 15.2 63.7 25  18.7 53.8
7 Fair 11  10.9 61.L L 12,1 75.8 15 11,2 65.0
8 Fair 16 15.9 77.3 5 15.2 91.0 21 15.7 80.7
9 Fair 9 8.9 86.2 3 9.0 100.0 12 8.9 89.6
10° Fair 13 12.9 99.1 0 0.0 13 9.7 99.3
n Poor || 0 0.0 9.1 || o oo |0 0.0 993
12 Poor 1 0.9 100.0 0 0.0 1 0.7 100.0
13+ Poor 0 0.0 0 0.0 0 0.0
101 "33 13L

5o Good |l 6__15.h ___
6 Fair 5 12.8
7 Fair 7T 17.9
8 Fair 5 12.8
9 Fair L 10.3
o Fair M 3 ____T.T____
11 Poor 6 15.L
12 Poor 1 2.6
13+ Poor 2 5.1
39

FRIC ——

Full Tt Provided by ERIC.

As.L  jp oL 571 57,1 || 10 2l.7 2l.7__
28.2 0 0.0 57.1 5 10.9 32.6
Lé.1 0 0.0 57.1 7 15.2 47.8
58.9 1  1k.3 1.k 6 13.0 60.8
69.2 1 1h.3 85.7 5 10.9 1.7
169 . 1 .3 _200.0 I L 8.7 __ 8oL
92,3 0O 0.0 6 13.0 ¢ 93.L
oL.9 0 0.0 1 2.2 95.6

100.0 0 0.0 2 L 100.0

7 L6
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TABLE 1.1.5: COMPARATIVE STATUS IN READING READINESS AT END OF KINDERGARTEN (MAY 1968) FOR FALL 1968 GRADE LOW ONE PUPILS:

BETWEEN ESEA TITLE I PREKINDERGARIEN PARTICIPANTS AND NON-PARTICIPANTS, AND
BETWEEN PUPILS IN UNILINGUAL SCHOOLS AND PUPILS IN BILINGUAL SCHOOLS

Tests: Metropolitan Readiness Tests, Form A
Grade: High Kindergarten

Total: 231 Participants and 66 Non-Participants
Dates: June, 1968

METROPOLITAN READINESS TESTS, FORM A ESEA TITLE I PREKINDERGARTEN PARTICIPANTS
Total EFEqui- Equi- Per Cent of Cumulative 114 Bilingual Schools Total
Raw valent valent Pupils Per Cent
Score Letter Descriptive (National (National Num- Per Cumul. Num-  Per Cumul, Num- Per Cumul,
Range Rating Rating Norms ) Norms ) ber Cent Per Cent | ber Cent Per Cent|| ber Cent Per Centj
76+ A Superior 7 7 3 1.9 1.9 2 2.9 2.9 5 2.1 2.1
6U4-76 B High Normal 2h 31 29 17.9 19.8 13 18.8 21.7 Yo 18,2 20.3
Q
45-63 C  Average 38 69 62 38.3  58.1 26 7.6 59.3 88  38.1 58.4 |7
oh-ll D Low Normal 2l 9% 50 36.2 94,3 28  36.3 95.6 84  36.4 ou,8 |
23- E Low 7 100 _9 5.7 100.0 3 4.4 100.0 12 5.2 100.0
162 69 231
NON-PARTTICIPANTS IN ANY TYPE OF PREKINDERGARTEN
76+ A Superior 7 7 2 3.9 3.9 1 6.7 6.7 __ 3 k5 b5
64-76 B High Normal 24 31 5 9.8 13.7 1 6.7 13.4 6 9.1 13.6
45-63% C Average 38 69 21 .2 54.9 6 40.0 53.4 _ 27  40.9 54.5
oh-4h D Low Normal 2l 9% 19 37.3 92.2 7 4.6  100.0 26  39.4 93.9
23- E Low 7 100 4 7.8 100.0 0 0.0 _4 6.1 100.0
51 15 y 66
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TABLE 1.1.6:

COMPARATIVE STATUS ON TOTAL READING AND INTELLIGENCE TESTS AT THE END OF

GRADE ONE (JANUARY 1969) FOR SPRING 1969 GRADE LOW TWO ESEA TITLE I
PREKINDFRGARTEN PARTICIPANTS AND NON-PARTICIPANTS

Tests: Stanford Reading Test, Tests: Lorge-Thorndike Intelligence Test,
Primary I, Form W Primary I, Form A
Grade: High 1 Grade: High 1
Total: 77 Participants, 26 Non-Part. Total: 7L Participants, 25 Non~Part.*
Dates: January, 1969 Dates: January, 1969
PREKINDERGARTEN PREKINDERGARTEN
PARTICIPANTS NON-PARTICIPANTS PARTICIPANTS NON-PARTICIPANTS
Total Cum. Cum. {LTIT Cum. Cum.
Read. |Num~ Per Per |Num~- Per Per ||Score |[Num~ Per Per |[Num- Per Per
G.P, ber Cent Cent jber Cent Cent |l IQ |ber Cent Cent |[ber Cent Cent
i}ﬁ+ 2 2.7 2.7 1 4.0 4.0
1 L.0 8.0
113 5 6.8 9.5
112
111
110 3 hel 13.6
109
108
107 2 2.7 16.3
106 1 1.3 17.6 2 8.0 16.0
2.5+ 1 1.3 1.3 105 1 1.3 18.9
2.4 1 1.3 2.6 10L 2 2.7 21.6
2.3 103 2 2.7 2L.3
2.2 1 1.3 3.9 102 3 Lol 28.4
2.1 2 2.6 6.5 101 2 2.7 31.1
2.0 100 7 9.5 L0.6 2 8.0 2L.0
1.9 1 1.3 7.8 99
1.8 6 7.8 15.6 98 L 5.4 U46.0 2 8.0 32.0
1.7 8 104 26.0| 1 3.8 3.8( 97 1 1.3 k7.3
1.6 11 1h.3 LO.3 5 19.2 23.0 96 6 8.2 55.5 2 8.0 U40.0
1.5 13 16,9 57.2 8 30.8 53.8 95 1l 1.3 56.8
1.k 13 16,9 Thal| 6 23.1 T76.9f 9L 6 8.2 65.0] 3 12.0 52.0
1.3 9 11.7 85.8 3 11.6 88.5 93
1.2 L 5.2 91.0 1l 3.8 92.3 92 2 2.7 67.7 1 L.0 56.0
1.1 L 5.2 96.2| 2 7.7100.0) 91 L 5.l 73.1| 2 8.0 64.0
1.0 3 3.8 100.0 90 1 L.O 68.0
89 2 2.7 75.8 2 8.0 76.0
38 2 2.7 T78.5 1 L.0 80.0
7
86 1 L.0 8L.0
85 1 1.3 T79.8
8L 1 1.3 81.1
83 1 1.3 82.k
gi L 5.4 87.8] 1 L.O 88.0
80 - 9 12.1 99.9 3 12.0 100.0
Number | 77 26 No. | 7L 25
“Files o %iles —
75th | 1.7 1.5 75th | 102 100
50th | 1.5 1.5 50th | 96 ol
25th { 1.3 1.4 25th | 89 89

*Intelligenée teat scores were not available for 3 participants and 1 non=+participant
1~31
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TABLE 1.1,7: COMPARATIVE STATUS ON TOTAL READING TEST AT END OF GRADE ONE (MAY 1968)
FOR FALL 1968 GRADE LOW TWO PUPILSS

BETWEEN ESEA TITLE I PREKINDERGARTEN PARTICIPANTS AND NON-PARTICIPANTS, AND
BETWEEN PUPILS IN UNILINGUAL SCHOOLS AND PUPILS IN BILINGUAL SCHOOLS

Tests: Stanford Reading Test, Primary I, Form W
Grade: High 1

Total: 127 Participants and 184 Non-Participants
Dates: May, 1968

ESEA TITLE I PREKINDERGARTEN PARTTICTPANTS

Unilingual Schools Bilingual Schools Total
Total
Read. Num- Per Cumul. Num~  Per Cunul. Nume Per Cumul.
G.P. ber Cent Per Cent | ber Cent Per Cent {| ber Cent Per Cent
2.6+ 1 1.3 1.3 1 0.8 0.5
2.5 '
2.4
2.3 3 4,0 5.3 % 2.4 3.1
2.2 3 5.8 5.8 3 2.4 5.5
2.1 1.3 6.7 1 0.8 6.3
2.0
1.9 3 4,0 10.7 5 9.6 15.4 8 6.3 12.6
1.8 2 2.7 13.3 5 9.6 25,0 7 5.5 18.1
1.7 7 9.3 22.7 5 9.6 3h.6 12 9.4 27.6
1.6 9 12.0 3,7 15 28.9 63.5 2l 18.9 46.5
1.5 12 16.0 50.7 9 17.3 80.8 21 16.5 63.0
1.4 14 18.7 69.3 7 13.5 oh4,2 21 16.5 79.5
1.3 10 13.4 82.7 : 10 7.9 7.4
1.2 7 9.3 92.0 2 3.8 98.1 9 7.1 94.5
1.1 6 8.0 100.0 1 1.9 100.0 7 5.5 100.0
Number 75 52 127
‘ %iles sn som 257 5" 5o0m 25 75n 5ot 25;
g 1.6 1.5 1.3 1.8 1.6 1.5 1.7 1.5 1.
}

NON-PARTTICIPANTS TN ANY TYPE OF PREKINDERGARTEN

| 2.6+ 2 7.2 7.2 2 1.1 1.1
2.5 1 0.6 0.6 1 0.5 1.6
2.4 1 0.7 1.3 1 0.5 2.2
2.3 1 5.6 10.7 1 0.5 2.7
2.2 1 0.6 1.9 1 3.6 14,3 2 1.1 3.8
2.1
2.0 3 10.7 25.0 % 1.6 5.4
1.9 4 2.6 4.5 h 2.2 7.6
1.8 1 0.6 5.1 1 0.5 8.2
1.7 10 6.4 11.5 3 10.7 35.7 1% 7.1 15.2
1.6 32 20.5 %2.1 7 25.0 60.7 39 21.2 36,4
1.5 24 15.4 hr. b 1 3.6 64.3 25 13.6 50.0
1.4 29 18.6 66.0 3 10.7 75.0 32 17.4 67.4
1.3 19 12.2 78.2 3 10.7 85.7 22 12.0 79.3
1.2 15 9.6 87.8 2 7.1 92.9 17 9.3 88.6
1, 19 12,2 100.0 2 7.1 100,08 21 11.4 100.0

Number 156th o o 28h o . 187{th . .
iles 0 2 2 0 2




TABLE 1.1.8:  COMPARATIVE STATUS ON TOTAL INTELLIGENCE TEST AT END OF GRADE
ONE (MAY 1968) FOR FALL 1968 GRADE LOW TWO PUPILS:

BEIWEEN ESEA TITLE I PREKINDERGARTEN PARTICIPANTS AND NON-PARTICIPANTS, AND
BETWHEN PUPILS IN UNILINGUAL SCHOOLS AND PUPILS IN BILINGUAL SCHOOLS

Testas Lorge-Thorndike Intelligence Test, Primary 1
Grade: High 1

Total:s 126 Participants and 177 Non-Participants
Dates: May, 1968 :

Prekindergarten Participants Non-Participants
Unilingnal Bilingual Total Unilingual Bilingual Total
Cum, Cum. Cum, Cunm. Cum. Cum,
Score] Num-= Per Num- Per Num- Per Num-  Per Num- Per Num- Per
ber Cent ber Cent ber Cent ber Cent ber Cent ber Cent
6 7.9 7 13.8 13 10.4 1y 9.3 4y 15.2 18 10.3
f 1 9.2 1 11.2
: 1 10.0 1 10.9
‘ 1 10.5 2 17.7 3 13.6 5 13.3 5 13.7
g 5 17.2 1 19.7 6 18.4
3 21,2 4y 27,5 7 23.9 7 17.9 7 17.7
) 1 22.5 1 24.7 1 19.0 1 18.3
g 2 25.2 1 29.5 3 27.1 3 19.9 3 20.0
f 3 29.2 3 35.4 6 31.9 1 20.6 1 20.6
1 30.5 by 43,2 5 35.9 1 21.3 1 21.2
: 3 W91 3 38.3 2 22.6 1 22.8 3 22.9
: 3 34,5 1 51.1 L n.5 1 23,3 1 23.5
; 4,  39.8 3 57.0 7 47.0 4, 25.9 4 25.7
2 42,5 ‘1 59,0 3 4oy 2 27.2 2 26.8
E 1 61.0 1 50.2 2 28.5 2  30.5 4 29,0
4 1 43.8 1 63.0 2 51.8 3 3.5 3 42,0 6 32.4
' 3 47.8 3 54,2 4 33.1 2 49.7 6 35.8
. 2 50.5 2 55.8 6 37.1 6 39.2
. 3 54,5 2 66.9 5 59.8 6 U1.1 3 61.2 9 4.3
i 1 55, 4 7h.7 5 63.8 3 431 3 146.0
7 65.1 2 178.6 9 T0.9 3 45,1 1 65.0 4 48,2
3 2 67.8 1 80.6 3 T3.3 3 47.1 3 W99
5 1 82.6 1 741 3 4o.1 1 68.8 4 s52.1
J 3 171.8 2 86.5 5 78.1 7 53.7 1 172.6 8 56.6
. 3 75.8 1 88.5 L 81.3 5 57.0 5 59.4
E 5 82.5 1 90.5 6 86.1 6 61.0 6 62.8
- 3 86.5 3  96.4 6 90.9 5 64.3 5 65.6
. 1 87.7 1 91.7 2  65.6 1 76.4 3 67.3
E 2  90.5 1 98.4 3 941 T  69.7 T T1l.3
; 1 91.8 1 94,9 1 70.4 1 8o.2 2 T2.4
' 2 94,5 2 -96.5 3 T72.4 1 84.0 L 74,6
, 1 95.8 1 97.3 6 T6.4 1 87.8 7 78.6
; 1 97.1 1 98.1 1 77.1 1 79.2
f 1 o8, 1 98.9 3 T79.1 3 80.9
L 81,7 L 83.1
. 1 99.7 1 99.7 3 83.7 1 91.6 L4 85.3
g 2 85.0 2 86.4
: 1 85.7 1 87.0
3 87.7 3 88.8
; 1 100.4 1 100.5 18 99.6 2 99.3 20 100.0
g:ﬁ 75 51 126 151 26 177
iles
75th | 105 107 105 100 98 100
n 50th 95 101 98 89 ol 90
Lj 25th | 88 92 89 80 84 80

i-33




TABLE 1.1.9% COMPARATIVE ST
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ATUS ON TOTAL READING TEST AT END OF GRADE ONE (MAY 1968)
FOR SPRING 1969 GRADE HIGH TWO PUPILS:

BETWEEX! ES®A TITLE I.PR.EKINDERGARTEN PARTICIPANTS AND NON-PARTTCIFANTS, AND
BETHEEN PUPILS IN UNILINGUAL SCHOOLS AND PUPILS IN BILINGUAL SCHOOLS

Tests: Stanford Reading Test, Primary II, Form W

1-34

Grade: High 2 )
Total: 85 Participants and 85 Non-Participants
Dates: May, 1969
ESEA TITLE I PREKINDERGARTEN PARTTICIPANTS
Unilingual Schools Bilingual Schools Total
Total
Read. Num- Per Cumul. Num-  Per Cumul, Num- Per Cumul.
G.P. ber Cent Per Cent | ber Cent Per Cent ber Cent Per Cent
g.? 2 L.7 L.7 3 7.1 7.1 5 5.9 5.9
3.0 1 2.3 7.0 1 2.h4 9.5 2 2.h 8.3
2.9 1 2.h 11.9 1 1.2 9.5
2.8 1 2.3 9.3 3 7.1 19.0 L L.6 4.1
2.7 1 2.3 11.6 N 9.5 28.5 5 5.9 20.0
2.6 3 7.1 35.6 3 3.5 23.5
. 2.5 L 9.3 20.9 3 7.1 L2.7 7 8.2 31.7
2.4 1 2.3 .23.2 1 1.2 32.9
2.3 i 2 Lh.7 27.9 N 9.5 52.2 6 7.1 L40.0
2.2 1 2.3 30.2 1 2.h 54.6 2 2.h Lh2.L
2.1 3 7.0 37.2 3 7.1 61.7 6 7.1 L9.5
2.0 3 7.0 hl.2 2 L.8 66.5 5 5.9 55.4
1.9 N 9.3 53.5 3 7.1 73.6 7 8.2 63.
.1.8 l b 9.3 62.8 6 iL.L 88.0 10 11.7 75.3
1.7 7 16.3 79.1 2 L.8 92.8 9 10.5 85.8
1.6 5 11.6 90.7 1 2.h 95.2 6 7.1 92.9
loS 2 ho? 950’4 2 20’4 9503
1.h 1 2.3 "97.7 2 L.8 100.0 3 3.5 98.8
1.3 1 2.3 100.0 ‘ 1 1.2 100.0
Num- )
ber W3 L2 85
Ziles 75th  S0th  25th 75th 0th 25th 75th  50th 25th
2, 1.9 1.7 2.7 2.3 1.9 2.5 2.l 1.0
- NON-PARTICIPANTS IN ANY TYPE OF PREKINDERGARTEN
3.2+ 3 Lol L.l 3 3.4 .
3.1 ' L 3
3.0 1 1.4 5.5 1 1.2 L.5
2.9 1 1.h 6.9 1 1.2 5.8
2.8
26 6 !
2. 2 2.7 9. 1 7.7 77 3 . .
2.5 l 1 1.h 11.0 1 ig 18.12;
g& i 1 T.7 15.L 1 1.2 11.6
2.2 1 1.L 12.4 1 Te7 23.1 2 2. 13.
2.1 3 L.l 16.5 1 ToT 30.8 N h.; 13.2
2.0 6 8.2 2L.7 2 15.4 L6.2 8 9.3 27.9
1.9 | 8 11.0 35.7 2 15.4 61.6 10 11.6 39.5
1.8 17 23.2 58.9 2 15.4 77.0 19 22.1 61.6
1.7 12 16.4 75.3 3 23.0 100.0 15 i7.h 79.0
1.6 7 9.6 8L.9 7 8.2 87.2
1.5 0 0 5.5 90.4 i L L.7 91.9
10'.1 h 505 9509 h ho? 96.6
1.3 3 L1  100.0 3 3.4 100.0
ge"“‘;‘ l{ 73 13 86
Z11es 75th Oth  25th 75th  50th  25th 75th Oth  25tn
- 2.0 %T 1.7 2.2 1.9 1.5 2.0 i.e 1“)'7"

o matadtin



TABLE 1.2.1¢

NUMBERS AND HOURS OF PARENT PARTICIPATION AT SEVEN ESEA TITLE I

PREKINDERGARTEN CENTERS, BY MONTH, FROM SEPTEMBER 1968 THROUGH AFRIL 1969

Prekdgn 8-Mon.
g:_;%:% 41 Sept. _Oct. Nov. Dec. Jan. Feb. Mar. Apr. Totals
No. of Parents|| 5 L3 10 27 17 30 27 3k 193
No. of Hours 9 18 8 6 13 29 2l 21 128
Center # 2
No. of Parents|| 7 33 31 26 0 12 6 31 146
No. of Hours 1l 63 L2 36 0 20 10 53 238
Center # 3
No. of Parentsij O 1 12 2l 13 6 18 0 87
No. of Hours 0 35 20 2l 33 15 29 0 156
j Center # L
- No. of Parents||108 7l 62 57 81 79 81 109 651
- No. of Hours 173 11 12h 119 193 175 183 256 1364
ﬁ Center # 5
f No. of Parents{{ k7. | 26 | 8 |50 |uw |1 |3xm | s |fsss
j No. of Hours 8l 49 k5 63 58 31 70 63 563
- Center # 6 _
No. of Parents|| 86 L6 L2 62 55 0 185 236 712
No. of Hours 138 102 100 62 129 0 260 272 1063
Center # 7
No. of Parents|| 93 L7 48 30 23 27 3L 58 360
No. of Mours 66 57 48 15 21 33 35 L2 317
MONTHLY TOTALS
No. of Parents||3L6 283 290 276 232 173 382 522 250l
No. of Hours L8l L65 L87 325 Lh7 303 611 707 3629

CALENDAR MONTHS

Parent participation continued through May and June, but data were

not available for inclusion in this summary.

1-35
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TABLE 1.2,.2: PARENT INVOLVEMENT ACTIVITIES IN SELECTED CLASSES AT THREE
FALL 1968 ESEA TITLE I PREKINDERGARTENS FOR THE PERIOD FRM
SEPTEMBER, 1968 THROUGH APRIL, 1969

Average No, of Parents
Parent Involve- Frequency of the Activity Participating at
ment Activities During the Period Each Activity

Prekindergarten 1.

Field trips 18 9
Parent meetings 9 10
Conferences with teachers 5 1
Cooking 2 2
Birthday parties 5 5
Coffee hour 2 10
San Francisco City College class 2 5
Assistance to doctor and nurse
during pupil physical exams 20 1
Classroom participation 5 1
Prekindergarten 2.
Field trips L N
Walking trips 20 N
Bus rides 10 3
Parents brought displays
to the classroom 20 2
Parent observation and
participation 110 5
Parent brought in visiting
community people Lo N
Parent coffee hour 10 6
Birthday parties 5 5
Open house 1 1
Parent conferences 20 2
Parent posed as Santa Claus 1 1
Prekindergarten 7.
Making aprons for pupils 1 5
Field trips 3 6
Birthday parties L 5
Walking trip 1 1
Visiting classroom 5 6
Cooking 1 5
Pupils' physical examinations 10 20
Attended a lecture 1 I
Conferences with teacher L 2
Parent meetings 6 30

1- 36
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TABLE l.h.l:

SCHOOL
Sunnydale

John Swett

Commodore
Stockton

Dudley Stone

Sunnydale

Hunters Point 1

Commodore
Stockton

John Swett
John Swett

Dudley Stone

Hawthorne

Commodore
Stockton

Hunters Point I
Hunters Point 1
John Swett

Cammodore
Stockton

Commodore
Stockton

Sunnydale

PURPOSE OF TRIP

Digging in the sand,
picnicking and wading

Feed birds and ducks,
identify and see plants

Experience with a large,
open, natural area

Digging in the sand and
wading

A trip across a bridge
and sensorial contact
with animals
Identification of animals

Experience with a large,
open, natural area

Identification of fish
Wading and sand-iiééing

Selecting and buying
pumpkins for Halloween

Selecting and buying
pumpkins for Halloween
Wading and sand-digging

Selecting and buying
pumpkins for Halloween

Selecting and buying
punpkins for Halloween

Selecting and buying
pumpking for Halloween

A contrasting beach trip

Identification of animals

Personal contact with
baby animals

137

DESTINATION

. Aquatic Park

Golden Gate Aboretum

Speedway Meadows
Aquatic Park

Oakland Baby Zoo

San Francisco Zoo

Speedway Meadows

Aquarium
Marina Beach

Farmer's Market
(a.m.)

Farmer'!'s Market
(pem.)
Marina Beach

Farmer's Market
(aem.)

Farmer's Market
(p.m.)
Farmer'!s Market

Ocean Beach

San Francisco Zoo

Storyland

ESEA TITLE 1 PREXINDERGARTEN FIELD TRIPS 1968-69

DATE
10/ 3/68

10/ 9/68
10/16/68
10/16/68
10/17/68
10/18/68
10/23/68

10/2L/68
10/25/68
10/29/68

10/29/68

10/30/68

10/30/68

10/30/68

10/30/68

11/ 6/68

11/20/68

11/21/68
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TABLE 1.4.1:
(Continued)

SCHOOL
Hunters.?oint I
John Swett

Raphael Weill
Sunnydale
Hunters Point I

John Swett

Hunters Point 1

John Swett
Raphael Weill
Dudley Stone

John Swett

John Swett

Dudley Stone

Dudley Stone

Hawthorne

Sunnydale

Commodore
Stockton

Dudley Stone

Hunters Point I

PURPOSE OF TRIP

Identification of animals
Identification of animals
Selecting and buying

fruits and vegetables for
cooking and food projects

Identification of fish

Visit to major sites
at park

Identification of animals

Picnic including the
parents

Identification of fish
Identification of animals
Identification of animals

Selecting and buying
fruits and vegetables for

fruit and vegetable projects

Personal contact with pets,

reptiles, mammals
Identification of animals

Unit M fire station

Picnic and use of wide
range of jungle gym equip-
ment in a big, open area

Picnic and use of wide
range of jungle gym equip-
ment in a big, open area

Experience with a large,
open, natural area

Feed birds, and ducks,
identify and see plants

Personal contact with
pets, reptiles, mammals

1~ 38
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DESTINATION

San Francisco Zoo
San Francisco Zoo

Farmer's Market

Aquarium

Golden Gate Park

San Francisco Zoo

Sigmund Stern
Grove

Aquarium
San Francisco Zoo
San Francisco Zoo

Farmer's Market

Junior Museum

San Francisco Zoo

Fireman's School
(Shotwell)

Children's Playground
at Golden Gate Park

Children's Playground
at Golden Gate Park

Speedway Meadows
Golden Gate Park

Aboretum

Junior Museum

DATE
11/22/68
11/26/68
11/26/68

12/ 5/68
12/10/68

12/10/68
12/13/68

1/29/69
2/18/69
2/27/69
3/ L/69
3/ 5/69

3/ 5/69
3/19/69

3/19/69

3/20/69

3/26/69
L/ 9/69

L/11/69

- -
1
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TABLE 1.4.1:

open, natural area

1l-39

) (Continued)
!" .
? SCHOOL PURPOSE OF TRIP DESTINATION DATE
’ Dudley Stone TIdentification of fish Aquarium I4/16/69
John Swett Identification of animals San Francisco Zoo L/16/69
. Hunters Point I Personal contact with Junior Museum L/17/69
I pets, reptiles, mammals ‘
| John Swett Wading and sand-digging Marina Greens(beach)  L/22/69
T
! Cormodore Identifiéation of animals San Francisco Zoo L/23/69
Stockton
Dudley Stone. Wading and sand-digging Marina Greens(beach) l/30/69
Sunnydale A trip across a bridge Fairyland, Oakland 5/ 1/69
and sensorial contact
with animals
Hawthorne Picnic and use of wide Children's Playground 5/ 5/69
range of jungle gym equip- at Golden Gate Park
ment in a big, open area
Commodore Identification of animals San Francisco Zoo 5/ 7/69
Stockton
Dudley Stone Identification of fish Aquarium 5/1L/69
Sunnydale A trip across a bridge Oakland Baby Zoo 5/15/69
and sensorial contact
with animals
Raphael Weill A contrasting beach and Thornton State Beach 5/21/69
ocean experience
Commodore A contrasting beach and San Francisco Beach 5/21/69
Stockton ocean experience
Hunters Point I Picnic and use of wide Children's Playground 5/23/69
range of jungle gym equip- at Golden Gate Park
ment in a big, open area
Raphael Weill A contrasting beach and Thornton State Beath 5/28/69
ocean experience
Dudley Stone Experience with a large, Speedway Meadows 5/29/69



TABLE 1.L4.1:
(Continued)

SCHOOL

Sunnydale

Hunters Point I

Dudley Stone

Hunters Point 1

Hunters Point I

Hunters Point I

PURPOSE OF TRIP

Actual experience with
riding a trainj included
a picnic at the park

Actual experience with
riding a train; included
a picnic at the park

Experience with a large,
open, natural area

Actual experience with
riding a train; included
a picnic at the park

A contrasting beach

A contrasting beach and
ocean experience

1 - 140
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DESTINATION

Train trip to San
Mateo Sequoia Stages
pick-up

Train trip to Burl-
ingame Sequoia Stages
pick-up

Speedway Meadows
Train trip to Burl-
ingame Sequoia Stages
pick~up

Phelan Beach

Beach, Sloat Blvd.

DATE
6/ 5/69

6/ 6/69

6/11/69

6/12/69

6/26/69
6/27/69

e )

ey

e T
1
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Full Tt Provided by ERIC.

TABLE 1.5.%:

PERIOD FROM OCTOBER 21, 1968 TO JUNE 30, 1969

FOR PRE-KINDERGARTENS R THE

Number of Children by Pre-=Kindergarten

SOURCES OF MEDICAL CARE AND HEALTH REFERRALS MADE

ERIC

Centers
) 5 @ )
- R - 3 g g8 8
o & o 0 Sy o g
> Q a e~ QO N~ oM
<) €5 £ g 48 B =)
5 23 %% 3 32 5 53
Sources of Medigdal'Card . - 3 .  m Oown Total
Private Physician 16 13 T 11 28 29 63 167
Private Physician
under A.F.D.C, 15 12 6 10 9 10 0 62
Hospital Clinics 4 19 5 21 31 18 8 106
Referrals Made
To Private and Public
Medical Care 6 5 5 5 6 5 7 39
To Social Services 0 0 2 0 4 2 1 9
To Dental Services 9 8 5 16 26 28 30 122
To Vision Services 5 10 6 3 4 10 4 42
To Audiology Services| 3 1 0 6 6 6 3 25
To Speech Services 1 3 1 1 2 0 0 8
To Psychological
Services 1l 2 2 1l 2 3 0 11
Total 60 73 39 74 118 111 116 591
1-
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TABLE 1.5.2:
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MEDICAL STATISTICS FROM SEVEN PRE-KINDERGARTENS

FOR THE PERIOD FROM OCTOBER 21, 1968 TO JUNE 30, 1969

PrekKindergarten Centers

2 5 e B
s 2 9 2 . & 35
Sy 0 P @ o o < o
& £ = - o ~ £ P =)
5 58 &8 © 38 3 5 o
Medical Statistics 2! P4 M= o E n m O W0 Total
Examinations given 22 40 20 37 63 60 76 318
Orthopedic problems
detected 3 4 3 3 10 11 15 49
Cardiac problems
detected 0 3 3 3 9 6 7 31
Skin problems
detected 3 12 3 7 15 5 29 T4
Ear, Nose, Throat,
problems 11 21 6 10 16 16 15 95
Dental problems 9 16 6 17 28 28 36 140
Respiratory problems 1 4 1 2 1 7 5 21
Abdomen problems 1 4 3 6 4 2 4 24
Genitalia problems 2 2 2 1 2 8 9 26
Vision problems 5 10 6 13 4 10 4 42
Hearing problems 3 1 0 6 6 6 3 25
Speech problems 5 4 3 3 6 4 0 25
Alergy problems 2 8 3 6 14 10 18 61
Nutrition problems 3 3 1 6 10 11 37
Convulsions problems 1 0 0 1 3 0 0 5
Behavioral problems 6 1 2 4 11 10 11 45
Tuberculin tests 2 25 8 11 23 38 33 140
Totals 79 158 72 121 221 231 276 1158
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CHAPTER 2
INTENSIVE SERVICES
ELEMENTARY PROGRAM

- The elementary ESEA Title I Program provided intensive services for the

. fiscal year of September 1, 1968 through August 31, 1969. The estimated
cost of this component involving 3,350 elementary pupils in nine elementary
schools was $1,115,240 at a cost of $301.00 per pupil per year.

Objectives.

XN

To improve children's verbal functioning

To improve classroom performance in reading beyond
o usual expectations

To improve children's self-image
To improve and increase the children's attention span

To improve children's non-verbal functioning

Ll N-a:m—t!

To increase their expectations of success in school

[ To improve the children's emotional and social stability
} and/or that of their families

I To improve classroom performance in other skill areas
; beyond usual expectations

To provide racially and ethnically integrated educational
experiences

—— .

To change (in a positive direction) their attitudes toward
| school and education

To improve performance as measured by standardized
achievement tests

To improve children's average daily attendance
To reduce the rate and severity of disciplinary problems

Participating Schools. Six of the elementary schools selected for par-
ticipation in the component include those ranked as the top six in eligibility
by the following adverse factors:

Percentage of students on Aid to Families with
Dependent Children (AFIC)

Below grade level reading achievement

Transiency

ERIC
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Minority status
Bilingualism

Median year of schooling
Median family income

The three other schools included in the component were Commodore Stockton,
which had the highest percentage of bilingual students, and Dudley Stone and
Hawthorne, which had been receiving saturation services from 1966 through
1968, At least one intensive services school was located in each of the five
target areas,

In three of the selected elementary schools, because of the space needs
of the pre~kindergarten program and lowered class size, some intermediate
pupils were bused to ten receiving schools that had available spaces

Participating Pupilse In the nine elementary target area schools and
the ten receiving schools, approximately 3,350 pupils participated in one
or more of the intensive service activities funded under Title I.

In the nine target arez elementary schools, 720 pupils with reading
disabilities were served in depth in compensatory reading classes. Selection
of pupils for compensatory classes was based on teacher judgment, cumulative
records and test results. Enrollment was recommended for pupils with a
group test IQ score of 80 or above who were one or more years retarded in
reading and related language skills and who showed promise of improving as
a result of more individualized instruction. Compensatory reading classes
at the receiving schools provided additional reading instruction to 62l
pupils.

The staff development specialists and the guiding teachers intensified
instruction for 1,6L5 pupils and their teachers; teacher aides worked in the
classrooms providing assistance to 650 pupils; speech specialists gave inw
tensive speech and language instruction to 253 pupils; social workers and psy-
chologists gave service to 696 pupils; 127 pupils utilized the two study center
facilities on a regular basis; 387 fifth graders participated in an outdoor
education experience; and most pupils went on one or more field trips.

Participating Personnel. To provide special help for pupils under=-
achieving in reading, 22 compensatory teachers served the nine identified
schools and the ten receiving schools.

}
!

Five schools designated as intensive service or Pattern A schools had
a concentration of guiding teachers to work with classroom teachers.. Each
of the five schools had one school staff development specialist and four
guiding teachers. Each guiding teacher worked with approximately six
classroom teachers over the period of a school year., The distribution of
guiding teachers was as follows:

One for kindergarten and grade one
One for grades two and three

Two for grades four, five and six

2 -2




The staff development specialist coordinated the program elements and
gave assistance to guiding teachers and other program staff.

EE N

A social worker and a psycholog.'s:. .cting as a team for the five schools
provided diagnostic and therapeutic help to pupils and served as resource
persons for the school staffs.

IR

Four schools designated as special service or Pattern B schools included
a staff development specialist who served as a resource teacher for the
school. He had the responsibility of coordinating the Title I services and
worked with a few teachers in the same manner in which the guiding teachers

Tfunctioned in the Pattern A schools.

s

Each of the four Pattern B special service schools had the services of
? a full-time speech therapist and a half-time social worker.

»

L aacs

All nine schools recelved services from librarians, community teachers,
and teacher aides, and had a special budget for supplies and enrichment.
The following chart summarizes the number of personnel assigned to each
elementary school in the intensive service compounent.

S
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ADDITIONAL STAFF PROVIDED TO TITLE I ELEMENTARY INTENSIVE SERVICE SCHOOLS

&
(0] +42 QO 3
] 2 g1 S| .| 3
S o 0 S By 2 Y g < 0 g o
n o & o) &~ 2, o] £y ] o1 4 i (oo g
Patternh  |go g 58 | 818219 | 2| B | & | §F| el
Schools 2% s § R 818 % 8 3 o 3 's§§ o
. : I'"'
si8|58 (285 |S8|18 | B3| & | 88| a&|¢
Bessie Carmij :
chael/Lincoln 1 N 1 1/5 1/5 1/5 2/5 }, District 1
Commodore
Stockton 2 L 1 /5 1/5 1/5 1 l, District
Golden Gate 2 I 1 1/5 1/5 1/5 2/5 L4 District
Jedediah
Smith 2 N 1 1/5 1/5 1/5 2/5 l, District
Marshall &
Annex 1 N 1 1/5 1/5 1/5 1 l, District
Pattern B
Schools
Dudley Stone | 1 0 1 1 1 Dis= 2/5 3 1
trict
Hawthorne 1 0 1 1 1 Dis= 2/5 3 1 2
trict
Hunters Point
I and II 1 0 1 1 1 Dis- 2/5 3 1 2
trict
John Swett F 1 0 1 1 1 Dis= 2/5 3 1
trict
Ten Receliving Dis= Dis= Dis- District
Schools 10 0 0 e  trict trict trict O
Sy
Total 22 20 9 [ 1 5 32 L

% Service from Pattern B Community Teacher
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Staff Develomment cialists and Guiding Teachers. The core idea of
the staff development speciallst and guiding teacher concept was to provide
continuous in-service education for the staff as well as direct service to
pupils according to the unique needs of sach school.

The staff development specialist in each of the five Plan A intensive
service schools coordinated the ESEA services provided to his school, and
also functioned as a liaison between the intensive services personnel and
school administration and faculty. He provided opportunities for the guid-
ing teachers to select areas of curriculum and to plan innovative techniques
to achieve the goals of the intensive programs established for his particu-
lar school. He coordinated the teacher aide program by providing on-site
in-service training for the aides. 1In each school the assignment of aides to
the classroam was made by the principal and the guiding teachers cooperatively,

) ‘ iatiids T
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The guiding teachers were involved with the development and implementa-
tion of the program. They served as resource persons and worked intensively
with classroom teachers. To insure effective utilization of their services,
the guiding teachers worked individually with classroom teachers to develop
specific plans for increasing teaching effectiveness. They introduced, shared,
- and demonstrated techniques and materials to classroom teachers.

" The staff development specialist in the four Plan B special service

- schools coordinated and implemented the Title I program. He coordinated the

' , program elements provided to his school and gave direct assistance to class~

- room teachers. A major part of his time was spent working directly with tea-
chers to intensify the on-going program and to upgrade techniques in the areas
of reading and language arts.

‘ The design and activities of the intensive service program for each

e school were unique. Specific plans and practices were determined by the charac-
teristics of the pupils and personnel of each school. All of the schools had
the following general elements in common in the intensive services programs:

1. Developuent of intensive services program elements into
a coordinated,concentrated effort to benefit individual

pupils

2. ILeadership for initiating educational changes to meet
the needs of disadvantaged pupils

3. Introduction and dissemination of innovative and effective
~ techniques for motivation of disadvantaged pupils

N L. Incorporation of diagnosis of individual strengths and
weaknesses of pupils into the on-going instructional program

Compensatory Reading Classes. The compensatory reading teachers provi-

ded special in-depth help to children underachieving in reading and related

- language arts skills. Because the compensatory teacher worked with 5 groups
of 12 children for approximately an hour daily, it was possible for the
teacher to identify specific disabilities in reading, speaking, writing, and
listening and to devote special attention to the needs of the individual pu-
pils. The language experience approach to reading, particularly helpful in
increasing motivation, was one successful teaching pattern used in compensa-~
tory classes. Children shared experiences through enrichment activities, use of
resource persons, multi-media equipment and materials, community resources,

2 -5 g
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and the ingenulty of the teacher. From these experiences came natural oral
language which was channeled into effective, motivated writing of experience
stories and, consequently, into reading.

Teacher Aides. In the nine intensive service elementary schools, a total

of 32 teacher aides provided valuable services to classroom teachers in their
instructional program. At least half of the aides in each school resided in
the target area. Some of the aides were drawn from the two-year Teacher As-
sistant Preparation Program at City College of San Francisco. In-service
training of aides was provided by school site ESEA personnel and the Compen-
satory Education Office.

One aide was assigned to the kindergarten teacher in each school to pro-
vide a lower  adult-pupil ratio for the younger children, some of whom had
attended pre-kindergarten where the adult-pupil ratio was quite low. Working
with small groups of children in performing an activity, helping children
individually with their work, simply being the extra adult in the classroom,
were among the most worthwhile functions of the aides.

ASSIGNMENTS OF TEACHER AIDES AT ESEA TITLE I ELEMENTARY SCHOOLS

Schools Staff Members To Whom Aides Were Assigned
Pattern A | Kinder- Staff Dev. Primary Guid. Int. Guid. Total
(Intensiyﬁ garten Specialists Teacher Teacher
Services) Teachers o ‘
Bessie
Carmichael/
Lincoln 1 1 1 1 N
Commodore .
Stockton 1 1 1 1 I
Golden Gate 1 1 1 1 N
Jed. Smith &
Annex 1 1 1 1 L
Marshall &
Annex 1 1 1 1 N
Pattern B Compensatory
(Spec. Services) Teacher
D. Stone 1 1 1 3
Hawthorne 1 1 1 3
Hunters Pt.
I&IT 1 1 1 3
John Swett 1 1 1 3
TOTALS 9 9 9 5 32

— i - -

[ ——



W e e g

Outdoor Bducation. The San Francisco Unified School District contract-
ed with the Marin County School District for a joint ten-week experience in
outdoor education. Bach week, approximately LS fifth graders from San
Francisco and 50 sixth graders from Marin County participated in the program.

The Marin County School District provided food and lodging, insurance,

field instruction, and cabin instruction. The San Francisco Unified School

District's responsibilites included an on-site director, counseling, pupil
? supervision, transportation arrangements and cost, and camping equipment.

The resident staff at the Outdoor School was responsible for all the
necessary services, including instruction. The children participating were
given the pre-program instruction and information necessary for a successful
outdoor experience hy- a San Francisco resource teacher. The program began

in March and ended in June, 1969.

L Saapreond 4

s |

= The five intensive service schools selected for the program represented
a cross section of San Francisco racial and ethnic groups.

= There was no cost to the children participating in the program. The
children's classroom teachers were encouraged to observe for a day or partici-
pate for the week. The budget Allotted for the program was $20,200.00 for 370
pupils, a cost of $54.60 per pupil for the five-day session.

¥ oot =
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One main purpose of the outdoor school was to provide opportunities for
. worthwhile learning, through direct observation and real experiences in natu-
ral surroundings, in basic sciences, in language arts, mathematics, conserva-
tion, reforestation, and in good manners and other related activities as well.
The other main purpose was to provide a racially and ethnically integrated

bt educational experience.

The outdoor education program at Camp Redwood Glen was under the direc-
- tion of a Marin County director who had responsibility for the organization
* of all activities, including cabin cleanliness, food serving, clean-up, and
recreational activities. Resident teachers, naturalists, cabin counselors,
dietitians, a school nurse, and emergency medical aid services were provided.

"~ ) Student activities included experiences in the science workshop, the
museum, the forest community, the chaparral community, the meadow community

and the riparian community.

In visiting the forest cammunity, for example, pupils learned about the
different types of trees, shrubs and herbs that grow in a forest. They ex-
amined and discussed the characteristics of hardwood and softwood trees and
the effects of termites, molds, fungi and fire on forest life.

Speech Development and Correction. Direct, intensive speech and language
- therapy services were promea Tor 283 pupils with communication disorders in
the four special service schools. The comprehensive services of a full-time

©
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speech and hearing specialist at each of the four schools included identifi-
cation and assessment of pupils with communication impairment. Direct speech
and language therapy was provided to the identified pupils. Consultation
services were provided by the speech and hearing specialist for parents,
school staff and health agency personnel regarding communication impairments
of specific pupils and also the general communication needs of all children
in the special service schools.

The purposes of the program were to provide speeclh, language, and hear-
ing services for the identified children, to contribute to the effectiveness
of school personnel in identifying and treating special learning problems,
and to assist in improving oral communication, which directly affects read-
ing and writing skills.

All kindergarten and first grade pupils, as well as all pupils new to
the school, were screened by the speech and hearing specialist in order to
identify children with communication disorders. Classroom teachers, admin-
istrators, ancillary school personnel, and parents also referred children
for speech and language screening. In addition the speech specialists ob-
served pre-kindergarten children to determine their communication needs.

Pupils selected for direct therapy were scheduled for 20 to 60 minute
speech and language therapy sessions on an individual and/or group basis, two
or three times per week. Pupils selected for special services either had
disordered communication in both "home" and "school" languages or had ex=-
perienced difficulty in learning the standard American-English dialect. Con-
tinuing therapy attempted to involve the ethnic, social, cultural, emotional,
and linguistic background of each child.

The speech and hearing specialists served as resource persons by pro-
viding school personnel with information related to speech, language, and
hearing, including current educational research and instructional materials
related to perception and communication. Demonstrations of current tech-
niques of speech, language, and listening instruction provided additional
ineservice training for the staff.

The specialists participated in regularly scheduled staff meetings with
the social worker, the administrator, the teacher, the community teacher, the
nurse, the psychologist, and often the doctor, when their participation could
be helpful to particular children.

A typical week for a speech and hearing specialist was as follows:

Working Working Parent Planning & i
School with Pupils with Teachers Conference Diagnosis
Hawbthorne 13% 11% 10% 6%
Hunters Point I
and II 70% 10% 10% 10%
Dudley Stone 70% 15% % 8%
John Swett 76% 2% 6% 16%
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This year, much of the rescurce service formerly provided by the speech
and hearing specialist to the classroom teacher was channeled through the
staff development specialist. The unique background in speech and language
of the staff development speclalist at John Swett School enabled the speech
and hearing specialist in that school to spend a larger proportion of her

time with pupils.

Social Workers and Psychologists. The services of social workers and
psychologists were provided in concentrated form to the nine elementary
schools. In each of the five Plan A intensive service schools, a social
worker and a psychologist functioned as a team one day a week. In the four
Plan B special service schools, a half-time soclal worker served the schools.

The social worker/psychologist personnel provided counseling and diag-
nostic and therapeutic help for students and served as resource persons for
school staff in matters requiring their expertise.

Case conferences involving school administration, faculty, other ESEA
personnel, and community representatives, insured coordinated services and
communication. In addition, group meetings with staff development special~
ists and guiding teachers focused on the larger problems of urban education.
In all nine schools these activities eventuated in direct service to chil-
dren and their families designed to carry out the specific plans which
emerged from the case conferences.

Section Evaluation Strategy
2.1 Study of characteristics of Elementary ESEA Target Schools:

thelr background, classes, teachers, attitudes and
achievement based on Survey of Compensatory Education for
the United States Office of Education, June, 1968.

2.2 All pupils in ESEA Target and Receiving Schools were
given the Stanford Reading Test in May, 1968. In May,
1969 the same pupils were retested with the same instru-
ment. Only those pupils who took both the pre~test and
the post-test were included in the analyses of scores.
The following analyses were made:

a. Pupils participating in pull-out compensatory
reading classes compared with a companion group
(pupils eligible for compensatory reading classes,
but not receiving service) in:

1. Intensive service schools

2. Special service schools

3. Receiving schools

4. A1l participating schools combined

b. Pupils receiving intensive services from the
staff development specialists and/or the guiding
teachers compared with a companion group (pupils,
attending schools of similar socio-economic level,
and having classroom teachers with the same number
of years of teaching experience as the intensive
gservice classroom teachers).



Section

2.3

2.1

2.5

2.6

2.7

2.8

2.9

2.10

2.11

2.12
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Evaluation Strategy (cont'd)

Longitudinal study of effects of pull-out compensatory reading
classes based on the Ginn Series Oral Paragraph Reading Test
(211 compensatory reading participants)

Longitudinal study of effects of pull-out compensatory read-
ing classes based on Stanford Reading Test and lLorge-Thorn-
dike Intelligence Tests (third, fifth, and sixth grades)

An opinion survey (pre and post) to all principals and
classroom teachers to determine the effects of the
several elements that make up the intensive service
component

A questionnaire (pre and post) to fifth girade pupils to
measure changes in attitude and expectation

A questionnaire to aides and teachers to determine types
and effectiveness of aide service

An informational field trip form to describe and determine
effects of the enrichment experience

A questionnaire to fifth grade pupils who participated in
the outdoor education program, their teachers and parents
to determmine their opinions of the value of the program
and their attitudes toward it

A study of speech and hearing services in four ESEA schools
compared to other schools

Anecdotél records and contact records of social workers
and psychologists assigned to ESEA schools

Pupil participation in study center program

2 - 10 J
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2,1+ CHARACTERISTICS OF SAN FRAMCISCO ELEMENTARY PUPILS IN ESEA TARGET AREA SCHOOLS:
THEIR BACKOROUND, CLASSES, TBACHERS, ATTITUDES, AND ACHIEVEMENT

Evaluation. A considerable effort was expended by the ESEA Evaluation

Team in collecting the data requested by the April 1968 Survey of Compensatory
Education for the United States Office cf Education. The following study inter-

_ _ prets the data collected. . . . . __ = —.

This study is based-on a twenty per cent sample of ESEA Target Area Schools
in grades two, four, and six, selected as directed by the Survey of Compensatory

Education.

Purpose. During the spring semester of the 1967-68 school year, the United
States Office of Education required a selected group of school districts having
ESEA Title I compensatory programs to submit responses to extensive questionnaires
designed by its staff., This survey represented a nationwide effort to accumulate
data "to identify those pProgram elements which insure the greatest effectiveness
in compensatory education, to discover if some types of campensatory efforts are
effective with some kinds of children, but not with others, and to determine if
there are new approaches that have been overlooked."

Schools. Frcm a:rﬁong‘ the elementary schools in which ESEA Title I funds were
being expended by the San Francisco Unified School District, the Office of Educa-
tion named the following 21 schools to be included in the survey:

Anza Daniel Webster Hunters Point II John Muir
Begsslie Carmichael Dudley Stone I.M. Scott Lincoln

Bret Harte Garfield Jedediah Smith Marshall
Bryant Hawthorne Jedediah Smith Annex Marshall Annex
Commodore Stockton Hunters Point I  John McLaren Raphael Weill

Sir Francis Drake

The federal agency also designated the grades to be included (H2, Hi, and H6)
and the manner of selecting the pupils on whom reports were to be based. For ex-
ample, for classes enrolling 2L to 27 pupils, the teacher was requested to com-
plete survey forms on the pupils listed 3rd, 8th, 13th, 18th, and 23rd in her roll
book. Among the 21 designated schools are a few which do not have all three of
the specified grades.

Forms. Reported in the accompanying tables are two elements of the national
survey:

Pupil Information Form . Tables
Part One: Personal and ¥amily Characteristics 2.1,1-2.1.3
Part Two: Pupil Participation in Compensatory Programs T L2.1.4
Part Three: Standardized Test Performance 2.1.5

.. Part Four: Pupil Behaviors 2.1.6-2.1.8

Teacher Information Form

Teacher and Classroom Characteristics 2.1,9=2,1.1%

2 - 11
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Tnterpretation. It is evident that classroom teachers were called upon by the
survey to provide estimates on family characteristics of their pupils for which they
lacked valid information. Examples of such inquiries are those pertaining to fam-
ily income, parental education,and parental occupational classifications. Items of
this nature within the report must be interpreted with great caution.

Interpretation of the tables must also recognize that the response of teachers
was not complete for every item. The per cents of responses entered in the tables
were based on the total number of possible responses rather than the total of ac-

tual replies.

Sumary. There follow summary statements which attempt to call attention to
the main finding for each questionnaire item and provide reference to the table for

detail.

Table Item Summary Observation

2.1.1 2 Male and female pupils are equally represented in the survey sample,
and therefore presumably equally involved in compensatory programs.

L About 60 per cent of the pupils were absent less than eleven days
during the year, and l0 per cent were absent eleven or more days.

5 About three-fourths of the total pupil absences were reported by
teachers to be due primarily to illness.

6 Some 80 to 90 per cent of the pupils were enrolled in the same school
from September to the time of the survey (late May).

T Despite semieamual promotion, about 50 per cent of the H2 and HL
pupils and 75 per cent of the H6 pupils had the same classroom teach-
er for the entire school year.

8 The heads of households for about 50 per cent of the pupils were la-
borers and domestic or semi-skilled workers, as estimated by classroom
teachers; "no present occupation" was reported for about 25 per cent.

9  Classroom teachers often could not judge the yearly family income of
their pupils' households, but estimated that about one~third of the

family incomes were in the $3,000 to $6,000 range.

10 Some 50 to 60 per cent of the fathers were reported to be engaged
in full-time steady employment, with 20 per cent (H2) to 36 per cent
(H6) of the fathers either deceased or not in the home.

11 About 25 per cent of the mothers were reported to be engaged in full-
time steady employment, and about 15 per cent worked part-time.

2.1.2 12 About 30 per cent of the pupils lived in homes having four or fewer
persons, about l0 per cent having five or six persons, and about 20
per cent having seven to ten persons.

13 While teachers could not estimate the educational level of the fathers
of about 20 per cent of their pupils, they did report that about 30
per cent probably completed no more than the eighth grade, about LO
per cent completed high school or had some high school education, and
and about 10 per cent had some post high schoel education.

2 - 12
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Table Item Summary Observation

2.1,2 14 Teachers made estimates of the educational level of the mothers of
. their puplls which were highly similar to those estimates made for
the fathers.

15 For about two-thirds of their pupils teachers reported that either an
adult or a teenager was at home in the afternoon after the school day

'most of the time."

16  For 80 to 90 per cent of their pupils teachers indicated that an adult
was at home in the evening "most of the time."

17 About two-thirds of the pupils lived in neighborhoods which were a mix-
ture of residential and commercial or industrial.

18 Some 60 to 80 per cent of the pupils lived in neighborhoods primarily
composed of "run-down multi-family dwellings."

I9 The two most frequent types of teacher-parent communication, each appli-
cable to about 20 per cent of the pupils, were teacher-initiated commu-
nication concerning academic progress and discussion at meetings of
school organizatiocns. Comparing teacher-initiated and parent-initiated
communication, the former type is approximately three times more free
quent. Comparing academic progress and behavior, little difference is
nbserved in the frequency of these two contents for communication.

2.1.3 20 According to classroom teachers, parents of about one-third of the pu-
pils expect their child to be "near the top of his class," while some-
what greater proportions expect only that the child "pass this grade."

21 Some 85 to 90 per cent of parents do communicate with the teacher when
the teacher so requests.

22 Teachers, particularly at grades HL and H6, are not well-informed a=-
bout the educational experiences of their pupils prior to grade one;
they report that about three-fourths of the pupils did attend kinder-
garten. Children with Prekindergarten and Head Start experiences have
not yet reached grade H2. :

23 About 50 per cent of the sampled pupils are reported as Negro, in con-
trast to 29 per cent of the entire Elementary Division pupil popula~
tion in 1967-68; the percentages of sampled pupils reported as Oriental
and as of Spanish descent are much more similar to those in the entire
Elementary Division, 15 and 1l per cent respectively.

2l According to teachers, considering the attitude of their pupils, about
one-third will not graduate from high school; interestingly, the high-
er the grade taught, the more likely is the teacher to judge that pu-
pils will not finish high school.

25  According to teachers, considering the ability of their pupils, slightly
larger percentages of pupils will graduate Irom high school and enter
college; agaln, the higher the grade taught, the more likely is the
teacher to judge that pupils will not finish high school. Pupil atti-
tude is Judged to be samewhat more limiting with respect to further ed-
ucation than is pupil ability.
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Table

Ttem

2.1.3

2.1.4

2.1.5

26

27

28

IB

IC

D

IT

ITi.1

I11.2
IT1.3
Iv.1l

Iv.2

V.

Summarg‘Observation

About one-third of the pupils came from homes in which a language
other than English is spoken.

Gradual loss of foreign language fluency on the part of pupils ap- f
pears to be indicated by the decline from 22 per cent of pupils speak- ‘
ing languages learned out of school in grade H2, to 13 per cent in

grade HL and to 11 per cent in grade H6.

About one-half of the pupils had attended no school other than the
one of May 1968, enrollment, and about one-fifth had attended no more
than one other school.

About one-third of the pupils were instructed in groups of 16 to 25
pupils, and the remaining two-thirds in groups of 26 or more pupils.

About 87 per cent of grade H2 pupils, 78 per cent of grade HL pupils, .
and 71 per cent of grade H6 pupils were in groups having two instruct- .
ors or tutors, typically the teacher and a teacher's aide.

About 95 per cent of the pupils received 25 or more weeks of instruc- :
tion in compensatory programs during 1967-68, probably indicating in-
volvement for the entire school year. «

The number of hours per week of instruction in compensatory education

programs varied considerably among the three grades sampled; while a-

bout three-fourths of grade H2 pupils had five to ten hours per week,

approximately two-thirds of grades HL and H6 pupils had less than five
hours per week.

Almost all pupils at HL and H6,and three-fourths of the pupils at H2,
were reported to have participated in cultural enrichment as part of
the compensatory experience.

Teachers could not respond concerning physical deficiencies for large
numbers of their pupils, but estimated that 30 to 50 per cent had re-
ceived some diagnostic or correctional service, almost entirely through
District-provided sources.

According to the teachers, the help received by pupils with respect to
physical deficiencies was largely restricted to examinations, with less
than ten per cent receiving any treatment or therapy.

Only about ten per cent of the pupils had participated in any program
for treating social, emotional or disciplinary problems, such service
being about equally divided between District-provided and compensatory
services. Such services were principally counselling with parents.

Less than ten per cent of the pupils had, to the knowledge of the teach-
ers, participated in a Summer 1967 academic program.

The effect of compensatory programs upon standardized reading test per=-
formance was obtained. The median (50th %ile) gain in reading was less
than the number of school months elapsing between pre-test and post-test
the closest approximation to month~for-month gain occuring at grade H6.

2 - 1L



Table TItem Summary Observation

2.1.5 There was less gain at the 25th percentile than at the median, and
less at the median than at the 75th percentile. However, at grades
H2 and Hh the gain at the 75th percentile fell one or two months
short of the =2lapsed time between testings.

2.1.6 The effect of compensatory programs upon behavior was solicited
2,1.7 fram teachers. Teachers of grade HL rated their pupils highest in
2.1.8 behaviors at the beginning of the school year and also at the end
of the year; teachers of grade HS6 rated their pupils lowest both at
the beginning and at the end; teachers of grade H2 held the inter-
mediate position in this respect.

At the beginning, among the fourteen pupil behaviors listed, grade
Hl pupils rated below "average" (3.0) on four behaviors, grade H2
pupils on eight, and grade H6 pupils on eleven. At the end, grade
H6 pupils had been accorded the greatest gain in ratings with only
one behavior still rated below "average." Grade H2 and grade Hl
pupils, at the end, rated below "average" in two behaviors.

. ' 1 Pupils received the highest ratings among the fourteen behaviors,
at both points in time and at all three grade levels, in "taking
care in handling school property."

2 "Showing responsibility in completing assigmments" was, at all
§ three grades, a behavior on which about 15 per cent of pupils were
rated "far below average;" however, sufficient gain had taken place
" during the year that at the end pupils at each grade rated at least
"average."

" 3 Being "alert and wide awake in class" produced about average ra=-
tings and showed some gain for each grade level.

L Pupils in grades H2 and HL received high ratings, before and after,
in demonstrating "healthy curiosity," while pupils in grade H6 had
somewhat lower ratings in this characteristic.

Ly

S "Showing interest in learning new materials" produced ratings
quite similar to those reported for the preceding item.

L TR

6 "Relating effectively to adults in school" was the behavior re-
ceiving the second highest ratings across the grades.

| NI

7 Substantial per cents of pupils at each grade received '"below aver-
age" and "far below average" ratings on "works well with other pu-
pils in group assignments;" again, the higher the grade level, the
lower the before and after rating average.

SN

T

] 8 "Understanding oral instructions" received "average" ratings at the
beginning with small gain at the end; across the three grades this
behavior was the most consistent of those positively rated.

"Understands written instructions" and "is able to solve arithmetic
and problems" are the two behaviors receiving the lowest ratings, both
10 before and after, and for all three grades; these two items pro-
duced high per cents of "far below average" ratings even though
some gain was evident. :

j | 2 - 15
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Summary Observation

The item "is able to express himself in oral recitation" pro-
duced a pattern of consistent and appreciable gain, among the
highest gains for grades H2 and H6.

Teacher ratings on "pupil's participation and cooperation are
sought by classmates," bordering on "average" at grade H2, were
somewhat less favorable at grade H4 and even less favorable at
grade H6; at the end of the year, pupils in grade H6 had their
lowest rating in this behavior and pupils in grade Hh had their
second lowest rating.

"Is responsive to your questions in class" and "works diligently

on classroom tasks" had somewhat similar early ratings which were
slightly below "average," with final ratings rather substantially
above "average;" Item 1L was among those exhibiting the most gain
at grades H2 and H6.

Among the 66 classroom teachers responding to the survey, only
eight were males; seven of the eight males taught in grade H6.

The lower the grade level taught,the fewer were the years of teach-
ing experience; about one-fourth of H2 and Hh teachers, and

about one-tenth of H6 teachers, had less than three years of
experience. One-half of the 22 teachers reporting ten years or
more were at grade H6.

Related to the findings above, the lower the grade level taught
the fewer Were the years of experience in the school of 1967-68
assignment; of the 21 teachers who had been in the same school for
six years or more, eleven were in grade H6. Fourteen teachers
were spending their first year in the school being reported.

Bachelor's degree plus 30 semester hours or master's degree was
reported as the highest earned college degree for 50 to 60 per
cent of teachers at each grade.

Nineteen of the 66 teachers rated their undergraduate colleges
among the top ten per cent academically; about 70 per cent of
the teachers rated their colleges among the top thirty per cent.

Only eleven of the 66 teachers indicated that any other teacher
had taken over their classroom for as much as two consecutive
weeks during the year.

Almost one-half (32) of the teachers had not had the servidés
of a non-certificated aide, while 28 teachers reported the as-
sistance of an aide part time.

Only fourteen teachers held certification at any level below
the highest offered in California.

2 - 16
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Table Item Summary Observation

2,1.10 9 Only two teachers reported that they resided in the attendance
area of the school in which they taught.

10 Of the 66 teachers, ten reported that they were Negro, and
seven that they were Oriental.

1la In October, the most frequent (24) class size of participating
pupils was within the 27-29 range; in April, there was greater
spread in class size, the ranges of 2L4~26, 27-29, znd 30-32
! being about equally represented in frequency.

11b Fifteen classes had no new pupils added between October and

1llc April, and nine classes had no pupils leaving. An additional
32 classes had one to six pupils added, and an additional 37
classes had one to six pupils removed.

P

} 12 Ten teachers reported that specialist teacher(s) came into
' the classroom occasionally to assist with the entire class.
» 2.1,11 13 Thirteen indicated that they were not the only teachers
! teaching the whole class
1l Seven stated that their classes were organized for team teaching.
15 Twenty-one teachers reported that pupils from their classes and
at least one other class were grouped by abllity for one or more
’ subjects.
i
}” 16 Thirteen teachers recorded that pupils were assigned to their
. classes by ability or achievement level.
? 17 Only one teacher (H6) indicated a departmentalized instructional
i program.
19 One-sixth of the classes involved combinations of two or more
half-grades.

(,.,-,, S
| RN 4 Ty

20 Two-thirds to three-fourths of the grade level teachers reported
that the pupils in the survey sample were typical in academic
performance of most of the pupils they had in class.

T

3

- 2.1.11 21 This item was among the more difficult ones for teacher response,
. 2.1.12 and the results are further confused by the grouped-per cent

;E format of the responses.

7 Forty teachers indicated that none of their pupils came from

- homes of professional and managerial workers. In rough summari-
zation, it appears that the households of one-fourth of the pupils
i were classified in each of these four categories: skilled, semi-
skilled, non~skilled, and welfare or unemployed.

2 - 17
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2.1.12 22 This item was also difficult for teachers and produced results

2.1.13 uncertain of meaning. Forty-two teachers stated that no heads
of households from which their pupils came had completed college.
Typically, the highest educational level appeared to be some-
where above eighth grade but short of high school graduation.

23 Asked what proportion of the pupils in their classes were mem-
beps of certain minority groups, 36 teachers indicated that 70
per cent or more of their pupils were Negro, nine teachers in-
dicated 70 per cent or more were Oriental, and twelve teachers
indicated 70 per cent or more were of Mexican descent.

2.1.1h 2L Only four of the 66 classes had less than three-quarters of
their pupils in compensatory reading programs; 25 of the 29
grade H2 classes had more than three-quarters of their pupils
also in compensatory arithmetic, English usage, and other aca-
demic programs. About one-third of the grade HY4 and H6 classes
were similarly involved in programs other than reading.

25 Only one class was reported to have programs before or after

school hours; all other programs were conducted during the
regular school day.

2 - 18

ERIC

Full Tt Provided by ERIC.



e er—————————— e

2.2 STANDARDIZED READING TEST EVALUATION OF 1968-69 TITLE I PROGRAM

Improvement of reading skills among elementary school participants in
the 1968-69 ESEA Title I Program was evaluated by means of two administra-
tions of the Stanford Reading Tests. For base-line (pre-program) data the
May 1968 test results were used, while the data for reading progress came
from the May 1969 testing. Comparisons between pre~- and post-program status

| by grade level were madé according to statistical characteristics of the
' groups, in terms of the 75th, 50th, and 25th percentiles of the score dis-

tributions.

For each of the grade levels except one, test results for companion
groups were available. However, these companion groups may not be viewed
. as "controls" or comparisons since these non-participating pupils were gen-
g erally less disadvantaged and educationally deficient than the ESEA program

participants.

| Among the eight groups reported, seven were within the public elemen-
i tary schools and one represented the participating non-public schools.

= In addition to the breakdown by grade level and by participant or com-
g panion groups, the reading growth of pupils is displayed according to type

v of program conducted by the school. Described in detail in the first sec-
- tion of this chapter, the programs are labeled in the charts and tables as
% follows:

1. Compensatory Reading Program

a. Plan A Schools
b. Plan B Schools

c. Receiving Schools
r d. A1l Schools (a + b + ¢)

2. Comprehensive Program -- Intensive Services

ey e b

3. Compensatory Reading and Intensive Services

I f
Ve

In keeping with its specifications, the State 0ffice of Compensatory
Education was provided with complete distributions of pre- and post-test
i reading scores. Copies of these score distributions are presented in Ta-
bles 2.2.1 through 2.2.53 in the appendix at the end of this chapter.

& Within each score distribution three grade placement equivalents were
] located:

1) the grade placement at or above which the highest scoring
one-fourth of participants scored (75th percentile);

2) the grade placement which divided the upper half of scores
from the lower half (50th percentile);

- 3) the grade placement at or below which the lowest scoring
one-fourth of participants scored (25th percentile).

2 - 19
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The great volume of test data contained in these tables has been sum-
marized in four charts incorporated in this text. Pre- and post-test medians
and quartiles and their differences have been brought together for easier
reference: medians, or 50th percentiles in Summary Chart B, 75th percentiles
in Summary Chart C, and 25th percentiles in Summary Chart D.

The differences, indicating reading improvement during 1968-69 in terms
of school years of test score change, which were obtained in Summary Charts
B, C, and D were classified in three ranges in Summary Chart A:

Post=-Test Score Equivalent Is Higher Than Pre-Test Score
Equivalent By

1.0 school year or more
0.5 school year to 0.9 school year inclusive
0.0 school year to O.L school year inclusive

There was no instance of negative difference, or loss, during 1968-69.

As posted in Section I, Summary Chart A, for ESEA Title I participants
there were 105 differences among all programs, including

21 for Plan A Schools (seven grade groups times three percentiles)

15 for Plan B Schools (five grade groups times three percentiles)

18 for Receiving Schools (six grade groups times three percentiles)

2ly for A1l Schools (eight grade groups times three percentiles)

15 for Comprehensive Program -- Intensive Service (five grade
groups times three percentiles)

12 for Compensatory Reading and Intensive Service (four grade
groups times three percentiles)

BT T e e e e e -

For companion pupils there were 60 differences, including

15 in Plan A Schools (five grade groups times three percentiles)

9 in Receiving Schools (three grade groups times three percentiles)

21 in A1l Schools (seven grade groups times three percentiles)

15 in Comprehensive Program -- Intensive Service (five grade groups
times three percentiles)

In Section II, Summary Chart A, the pre~test versus post-test differences
for the 35 grade groups for participants and 20 grade groups for companions
are presented by median and quartile. 1In Section IITI of the chart the same
differences are summarized by grade level groupings.

Summary Summary
Chart Item
A I ESEA Title 1 elementary program participants gained one year or

more in reading between May, 1968 and May, 1969 at 46 per cent of
the medians and quartiles, compared with only LO per cent for the
companion groups.

I1b In the compensatory reading program, a gain of one year or more was
I1c recorded at 60 per cent of the medians and quartiles in the Plan B
I1d = schools, 56 per cent in the Receiving Schools and 2l per cent in

the Plan A schools.
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Summary Summary (cont'd)
Chart Item -
A I2 In the intensive services program a gain of one year or more was
recorded at 73 per cent of the medians and quartiles. The gains
ranged from 1.0 to 1.7 years for one year of instruction.

A IT For participating pupils the per cent of medians and quartiles
: showing gains of one year or more is highest at the lowest quarter
é (25th percentile) and lowest at the highest quarter (75th percen-
tile). In contrast, for companion groups the highest per cent is
found at the highest quarter (75th percentile).

E A ITT Among the eight individual grade levels at which pre-test and post-

. test results were available, three levels (H3-HL, LL-L5, and HL-HS)

i had gains of one year or more at 50 per cent or more of their med-
ians and quartiles. Eaca of these three grade levels involved the

Stanford Primary II pre-test and the Stanford Intermediate I post-

1 test, raising an unanswered question about the possible contribu~

! tion of this change in test level to the findings.

- B,C,D 2 The intensive services program had the most consistent gains with
eleven groups of the total 15 groups reported making gains of 1.0
- to 1.7 years in one year of instruction. The companion groups had
only three groups of the 15 groups reported making gains of 1.0 to

! 1.3 years.

Of the eight grade levels at which pre-test and post-test results
were avallable, the fifth graders at the Plan A schools showed the
greatest gains at the medians and quartiles. The fifth grade parti-
- C 2 cipants in the intensive service program made a gain of 1.7 years
in one year of instruction (75th percentile). The fifth grade par-
ticipants in compensatory reading and intensive services made a
gain of 1.5 years in one year of instruction (50th percentile).
D 2 The fifth grade participants in compensatory reading and the inten-
sive services program made a gain of l.L years in one year of in-
struction (25th percentile).

S

S
o
W

—
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= Findings have been made available to program designers in the District
{ and will be shared with other school districts throughout the nation. Re=~
= port sessions will be held with school-site personnel involved in ESEA pro-
“ gram activities.
;
B
|
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SUMMARY
CHART "As-

PRE-TEST (MAY 1968) VERSUS POST-TEST (MAY 1969) MEDIANS AND QUARTILES ON
STANFORD READING TEST FOR ESEA TITLE I PARTICIPANTS AND COMPANION GROUPS

IN SEVEN PUBLIC AND ONE NON-PUBLIC ELEMENTARY GRADE LEVELS, BY PROGRAM

Post-Test Score Equivalent Is Higher Than Pre-Test Score Equivalent By:

ESEA Title I Participants

Companion Groups

#OSS" 1.0 Yr. 005 Yr.} 0.0 Yr. j§ Poss~}1.0 Yr. 005 Yr. { 0.0 Yr.
ible or to to ible to it;o
No. | More 0.9 Yr. O.Q Yr. | No. 0.9 ¥r, | 0.4 Yr.
I ALL GRADE LEVELS 105%| Lo L5 12 60 "22__T' — 10 |
1. Compensatory Reading - - - - - = =
a. Plan A Schools 21 5 1.% 1 1 i 2
At 75th%ile T 1 0 1 0
At 50th%ile 7 2 5 0 5 2 1
At 25th%ile 7 2 L 1 5 1 1
b. Plan B Schools 1 3 3
At T5th%ile ‘é '19i 0 1
At S0th%ile 5 2 2 1
At 25th¥ile 5 3 1 1
c¢. Receiving Schools| 18 10 5 3 9 5 2 2
At 75th¥ile 6 3 3 0 3 2 0 1
At 50th¥ile 6 3 2 1 3 2 1 0
At 25th%ile 6 I 0 2 3 1 1 1
d. All Schools Total| 2 _1 1 21 1 9
At 75th%ile -% 2 5 '% T 2 i ‘%
At 50th%ile 8 3 Ly 1 T 2 3 2
At 25th%ile 8 2 5 1 T 3 2 2
2. Comprehensive Pro-
am-Intens. Serv. | 15 11 L 0 ;Lé 3 1 1
Er_—At 75th¥ile i 3 2 0 3 1 1
At 50th%ile 5 L 1 0 5 0 5 0
At 25th%ile 5 L 1 0 S 0 5 0
3. Compensatory Read-
ing & Intens. Serve | 12 6 b 2
-E—At T5th%ile N 1 2 1
At 50th%ile L 2 2 0
At 25th%ile N 3 0 1
II ALL GRADE LEVELS
At 75th¥ile 35 1L 18 3 20 11 5 N
i At 50th#ile 35 16 16 3 20 6 11 3
At 25thfile 35 18 11 6 20 7 9 L
IITI INDIVIDUAL GRADE LEV.
HL - H2 6 0 N 2 3 0 0 3
H2 - H3 18 1 10 7T 9 0 N 5
H3 - HA4 18 1L L 0 12 ) 5 1
Ly - 15 15 8 6 1 9 5 L 0
H, - H5 18 15 3 0 12 9 3 )
IS5 - 16 15 L 9 2 3 1 2 0
HS - H6 12 6 6 0 9 3 5 1
(Non-Pub, )H5 - H6 3 0 3 0 3 0 3 0

# Sum of the underlined numbers in the column

ERIC
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SUMMARY PRE~TEST (MAY 1968) AND POST-TEST (MAY 1969) MEDIANS ON STANFORD READING
CHART B: TEST FOR ESEA TITLE I PARTICIPANTS AND COMPANION GROUPS IN SEVEN PUBLIC
SCHOOL AND ONE NON-PUBLIC SCHOOL GRADE LEVELS, BY TYPE OF ESEA PROGRAM

) Non-
. Pre-Test Grades HI (1.8)jH2 (2.8) ({3 3) [EE (F.8) (LS (5.3) |05 (5.8) [HS (5.
, Post-Test Grade: H2 (2.8))m3 (3.8) fuh (4.8) J15 (5.3) 185 (5.8)]16 (6.3)|H6 (6.8)]H6 (6.8)
Pre-Test Lev. & Forms: I W[PIIW[PITIX|[PIIW/ {PIIY] Int.IY | Int. IW | Int.IX
Post-Test Lev, & Form: | PITW | PITX | Int.IX | Int.IX |'Int.IX | Int.ITY]| Int.ITY| Int,TIW
AT Lo e e g : ,, EREEET,
% R U T S T S S .,5 St
- TYPE OF PROGRAM
1. Compensatory Reading
. a. Plan A Schools
' No. of Participants | (35) (56) (57) | (33) (85) (32) (63)
Pre-Test Median 1.4 1.8 2.3 2.7 2.8 3.1 3.1
Post-Test Median 2.9 2:2 22 2oL 3.6 222 A1
= Difference + 6 + T + .9 +1.0 + 8 + .8 +1.0
No. of Companions (25) (21) (17) (33) (19)
Pre-Test Median 1.8 2.0 2.3 2.6 3,1
- Post-Test Median 2,0 3.1 3.2 3.5 41
Difference + .2 +1.1 + .9 + .9 +1.0
- b. Plan B Schools
No. of Participants (38) (16) (10) (27) (11)
Pre~Test Median 1.8 2.0 2.1 2.7 3.1
d Post-Test Median 2.2 3.3 3.0 3.6 'R
_ Difference + . F +1.3 |+ .6 +.9 +1.3
¢. Receiving Schools
No. of Particivants (27) (23) (32) (96) (15) (70)
Pre-Test Median 1.8 2.2 2.5 2.7 3.6 3.8
Pogt-Test Median 2.6 3.3 3.7 3,8 3,9 4.6
Difference + .8 +1.1 +1.2 +1.1 + 3 + .8
) No. of Companions (10) (19) (15)
. Pre~Test Median 2.9 2.7 5.0
l Post-Test Median 4.1 3.8 i%
o Difference +1,.2 +1.1 + .
I d. Total Schools
i No. of Participants (48) (121) (96) (75) (208) (a7 (144) (67)
a Pre-Test Median 1.4 1.8 2.1 2.6 2.7 3.2 3.3 b1
N Pogt-Test Median 1.8 2.U 3.2 3.5 3.7 3.9 4.3 4_%
Difference + + . +1.1 |+ .9 +1.0 + .7 +1.0 + .
No. of Companions (31) (38) () | (27) (56) (35) (42)
o Pre-Test Median 1.4 1.8 2.2 2.5 2.6 3.8 4,7
Post-Test Median 1.8 2.0 3.2 3.3 3.1 4.6 5.5
| Difference + o5 + 2 +1.0 + .8 +1,1 + .8 + .8
.. 2. Comprehensive Program-
Intensive Services
l No. of Participants (51) (80) (12) (51) (u44)
Pre-Test Median 2.4 3.0 2.0 3.7 3.9
Post-Test Median 2.9 b1 3.4 h.8 5.2
{ Difference +.5 2.0 |+ F | +LT +1.3
i No. of Companions (65) (79) (23) (57) (42)
. Pre-Test Median 1.8 2.8 2.8 3.2 3.9
Posgt-Test Median 2.4 3.3 3.5 4.0 4.8
t Difference + .6 + 5 + o7 + 8 + .9
3. Compensatory Reading &
I Intensive gervices
No, of Participants (20) (22) (20) (21)
* Pre-Test Median 1.9 2.2 2% 3.0
Pogt=Test Median 2. o2 . 9
‘ Difference +_.% +1L.O +%§ +2.§
kN 2 - 23
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SUMMARY PRE-TEST (MAY 1968) AND POST-TEST (MAY 1969) ILES ON STANFC(RD READING

CHART C: TEST FPOR ESEA TITLE I PARTICIPANTS AND COMPANION GROUPS IN SEVEN FUBLIC

SCHOOL AND ONE NON-PUBLIC SCHOOL GRADE LEVELS, BY TYPE OF ESEA PROGRAM
Non-
H5 k5-5,)

Pre-Test Grade: Hl 3 i
Post-Test Grade: H2 (2.8 8)H6 (6.7)
Pre-Test Lev. & Form: PI WIPIIW PITY Int. IW| Int. 1X
Post-Test lev. & Form: | PIIW { PIIX | Int.IX | Int.IX | Int.IX | Int. IT¥| Int. IIY] Int . IIW
TYPE_OF PROGRAM
1. Ccmpensatory Reading
a. Plan A Schools
No. of Participants (35) (56) (57) (33) (85) (32) (63)
Pre-Test T5M%ile 1.5 1.9 2.7 3.0 3.1 3.5 3.6
Post-Test 7T5%%ile 2.4 &.g. 38 4.0 4.0 A2 b3
Difference + o9 + . + . +1.0 + .0 + . + o7
No. of Companions (25) (21) (17) (33) (19)
Pre-Test 7T5%%ile 1.9 2.2 2.5 3.0 3.4
Post-Test 75%%ile 2.4 3.k A k.0 LR
Difference + .5 +1.2 +1.2 +1.0 +1.0
b. Plan B Schools
No. of Participants (38) (16) (10) (27) (11)
Pre-Test 75%ile 1.9 2.4 2.9 3.0 3.4
Post-Test 75"%ile 2.9 1_% 3.2 4.2 b7
Difference +1.0 +1, + .3 +l.2 +1.3
¢. Receiving Schools
No. of Participants (27) (23) (32) (96) (15) (70)
Pre-Test 75%%ile 2.5 2.4 i.B 2.2 2-9 4,5
Post-Test 75%%ile 2, . 4.0 . . .2
Difference + .6 +%% +1.2 +1.% +_.'2 +i:7
No. of Companions (10) (19) (15)
Pre-Test 75%%ile 3.3 3.2 5.5
Post-Test T5%%ile 4.3 4.2 5.8
Difference +1.0 +1.0 + <3
d. Total Schools
No. of Participants (u8) (121) (96) (75) (208) (u47) (144) (67)
Pre-Test T5%ile 1.5 1.9 2.6 3.0 3.1 3.7 3.9 5.0
Post-Test 75™File 1.0 |28 |26 2.9 k2 | k2 |18 |57
Difference + JU + . +1.0 + .9 +1.1 + . + «9 + 7
No. of Companions (31) (38) (35) (27) (56) (35) (42)
Pre-Test T5%%ile 1.5 1.9 2.8 2.6 3.1 4.8 5.7
Pgt-Test 75M%ile Lo fad |29 |28 |kl 5.5 | 6.4
Difference + . + . + .9 +1.2 +1.0 - + o7 + o
v“% —%
24 Comprehensive Program-
Intensive Services
175, of Participants (51) (80) (12) (51) (4y4)
Pro-Test 75%ile 2.8 2.5 3.8 .2 4.5
Prgt-Test 75%ile U . 8 . 6.0
Difference +}.7 -ﬁ-.% +l..5 +li.% +1_.'§
No. of Companions (65) (79) (23) (57) (42)
Pre-Test T5M%ile 2.4 3.4 3.3 3.6 h,7
Post-Test 75%%ile 2.8 4.2 4.4 4.7 6.0
Difference + B + . +1.1 +1l.1 +1.3
3. Compensatory Reading &
Intensive Services
No. of Participants (20) (22) (20) (21)
Pre-Test 75%%ile 2.3 2.5 2.8 3.7
Post-Test 75"File 2.6 }_g Lo L3
Difference + .3 + o +1.2 + .6
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SUMMARY PRE-TEST (MAY 1968) AND POST-TEST (MAY 1969) 25"BILES ON STANFORD READING
’ CHART D: TEST FOR ESEA TITLE I PARTICIPANTS AND COMPANION GROUPS IN SEVEN PUBLIC
' SCHOOL AND ONE NON-PUBLIC SCHOOL GRADE LEVELS, BY TYPE OF ESEA PROGRAM
Non=
San Francisco Unified School District Public
Pre-Test Grade: L4,3) 5 (5.8) H5 (5.8)
Post-Test Grade: 5 (5.3) H6 (6.8) JH6 (6.8
Pre-~Test Lev. & Form: PIIW Int. IW| Int. IX
Pogt-Test Lev. & Form: Int.JX | Int.IX | Int ITY| Int.ITY | Int.I
YR DNaal , YR ey L
“Tondv “ LAV TV B R S N RN
TYPE OF PROGRAM
1. Compensatory Reading
ae A Schools
' No. of Participants (35) (56) (57) (33) (85) (32) (63)
: Pre-Test 25™ile 1.3 1.7 1.9 2.3 2.0 2.7 2.9
Post-Test 25"%ile 1.8 | 20 | 32 | 31| 32 | 26| 35
| Difference + . + .2 +1.2 + .8 +1.2 + .9 + .6
{‘ No. of Companions (25) (21) (17) (33) (19)
Pre-Test 25W%ile 1.7 1.8 2.0 2.0 2.7
: Post-Test 25%File 1.8 2.8 3.0 3.1 3.6
:( Difference + .1 +1.0 +1.0 +1.1 + .9
b. Plan B Schools ; ) ’ ( > .
, No. of Participants (38) (16) (10) (27) (11)
3( Pre-Test 25W%ile 1.6 1.9 1.8 2.0 2.9
Post-Test 25%%ile 1.9 2.7 2.9 3.1 3.9
Difference + o3 + .8 +1.1 +1.1 +1.0
[. c. Receiving Schools
; No. of Participants (27) (23) (32) (96) (15) (70)
Pre-Test 25t%ile 1.7 1.9 2.0 2.0 3.2 3.1
. Post-Test 25U%ile 20 | 21 | 32 | 23 | 3k | ba
; Difference + .3 +1.2 +1.2 +1.3 + .2 +1.0
L
No. of Companions (10) (19) (15)
" Pre-Test 25W%ile 2.6 2.1 4.5
Post-Test 25"%ile 2.6 3.3 5.1
T Difference .0 +1.2 + 6
. d. Total Schools
‘ No. of Participants (48) (121) (96) (75) (208) (47) (134) (67)
: Pre~-Test 25%%ile 1.2 1.7 1.9 2.2 2.0 2.7 3.0 3.7
Post-Test 25%Bile L7 | 9 | 2l | 2Ll | 22 | 25 | 2z | k2
T Difference + .5 + .2 +1.2 + 9 +1.2 + .8 + .7 + 5
& No. of Companions (31) (38) (35) (27) (56) (35) (42}
Pre-Test 25%%ile 1.2 1.7 1.9 2.0 2.1 3.0 b1
Post-Test 25Ufile 5 | 19 | 2.8 | 30 | 32 ho | 50
3 Difference + .3 + .2 + . | +1.0 +1.0 +1.0 + .9
v 2.Comprehensive Program-
Intensive Services
i No. of Participants (51) (80) (12) (51) (44)
K Pre-Test 25%%ile 2.0 2.3 1.9 3.1 3.4
~ Post-Test 25%%ile 2.6 3.3 2.9 b2 by
Difference + .6 +1.0 +1.0 +1,1 +1.0
"g No. of Companions (65) (79) (23) (57) (42)
' Pre-Test 25"%ile 1.6 2.2 2.3 2.7 3.2
Pogt-Test 25%%ile 2.2 .0 .1 .2 4.0
E Difference + .6 +2:B- +}Tg +% + .8
. 3. Compensatory Reading &
Intensive Services
- No. of Participants (20) (22) (20) (21)
; Pre-Test 25%%ile 1.8 1.8 1.8 2.6
=l Post-Test 25%%ile 2.1 3,1 3.2 3.7
Difference + 3 +1.3 +1.4 +1.1
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2,3 STUDY OF PUPIL READING RECORDS OF ELEMENTARY COMPENSATORY CHILDREN

San Francisco has been providing compensatory education programs for
economically and culturally disadvantaged children since 1961.

| At the elementary level, compensatory classes were established to pro-

" vide special help in reading and related language skills for underachieving
children. Since September 1963, the elementary compensatory teachers have
been administering oral paragraph reading tests to each child participating
in the compensatory classes. This test determines the approximate reading
level and the results are recorded on a pupil reading record form.

This study is based on pupil performance on the oral paragraph reading
test as a direct criterion of compensatory class effects. The data were
collected from the pupil reading records compiled from September 1965
through June 1968.

Test Technique. The oral paragraph reading test is based on the Gimnn
series and indicates the specific page to be read at each level. This test
is administered when the pupil enters the compensatory program and again at

~ the end of each school year in June, or earlier if the pupil is transferred
f from the school or released from the compensatory class.

The test is administered by the compensatory teacher to the individual
pupil. The book is selected at the probable reading level of the pupil.
If the pupil reads the selection with comprehension and with fewer than
three word-recognition difficulties, he may try the next higher reading lev-
el. If he fails to comprehend the meaning of the selection, and makes six
or more errors in word recognition, he reads from the next lower reading
level. The book read with comprehension and with three to six errors in
word recognition determines the pupil's reading level.

Schools and Pupils. The 5L elementary schools that have compensatory
classes are located mainly in attendance areas having high concentrations
of children from low~income families or are schools that receive pupils
bused from these areas.

The characteristics of the pupils are:
1. Poor performance on standardized tests
2. Classroom performance below grade level in reading
3. Achievement below grade level in other skill areas
Lk, ILow level in verbal functioning
5. Low occupational and educational aspiration level
6. Experiences of school failure
7. Disciplinary problems

8., Short attention span
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The procedure for the selection of pupils for compensatory classes has
been established since the first year and has been continued with modifica-
tions suggested by participating teachers. Cumulative record cards and
: test records are studied. Teachers are consulted about classroom achieve-
i ment and performance. Enrollment is recommended for pupils with a group
; test IQ score of 80 or above who are one or more years retarded in reading
or in the related language skills and who show promise of improving as a
result of more individualized instruction. The selected pupils attend the
compensatory classes in groups of twelve and are taught by the compensatory

teacher for L5 minutes daily.

e

The length of assigmment to the program is determined by the progress
made. As pupils improve and show readiness to be able to perform in their
- regular classrooms in reading and related language skills, they are re-

! leased from the program.

Pupils Released from Compensatory Classes. Table I contains summary
‘ data of 3,357 pupils who have participated in compensatory classes some~
| time during the school years September 1965 to June 1968.

4 Of all the participating pupils, 21 per cent have been released from
E compensatory classes and are able to perform in their regular classrooms.

Of the 2,055 pupils participating for one year, 460, or 23 per cent, were
: able to perform in their regular classrooms after one year of instruction
} in compensatory class.

L Pupils Continuing in Compensatory Classes. At the end of the semes-
% ter, about 57 per cent 11,3955 of the participating pupils continue to re-

ceive instruction in compensatory classes for the following semester.

wr Transferred Pupils. The "transferred pupils" are those pupils who
] have not been released from compensatory classes as able to perform in
i their regular classroom, and who will not necessarily continue in a com-

f pensatory program when they transfer to another school or city. Of the

& total compensatory pupil papulation, 1L per cent transfer from the school
5 and eight per cent are promoted to junior high school, making a total of
22 per cent "transferred pupils.”

J Compensatory Class Effects. Data from pupil reading records are avail-
z able for 2,812 pupils who have participated in compensatory reading classes

- for one through six semesters. The data include pupils who ranged from low

4 third through low sixth grades at the time of entry into compensatory

L classes.

The reader will observe that the numbers of pupils entered in Tables

a 2.3.1 through 2.3.7 differ with respect to the total repcrted in the Summary
' Chart. Specifically the 3,357 pupils reported in the Summary Chart exceeds
I the total of 2,812 pupils reported in Tables 2.3.1 through 2.3.7. This ex-
cess of 5L45 arises from the fact that the first, second and high sixth
graders are not included in the breakdown by grade level due to the small

j samples.
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SUMMARY DATA OF COMPENSATORY PUPILS
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Semesters in | Number| Pupils Able Pupils Pupils Sent | Pupils Continuing
Compensatory of to Perform | Transferred to Junlor in
Classes Pupils | in Regular | from School High Compensatory
Classroon School Classes
Per Per Per Per
Number}Cent ]| NumberjCent Numberi{Cent Number [Cent
1 993 222 23 127 13 L5 N 599 60
2 1,062 238 23 131 12 71 7 622 58
3 51, 106 21 79 15 59 12 270 52
L L99 93 19 99 19 L8 10 259 52
5 210 37 17 30 1 2h 12 119 57
6 79 2L 30 11 13 18 i 26 33
Total 3,357 720 21 W77 1 265 8 1,895 57

Tables 2.3.1 through 2.3.7 show some interesting effects of participation
in compensatory classes upon reading level. Within these tables three re-
lated trends are observed. First, participating pupils are achieving bet-
ter than month-for-month gains in reading. Second, pupils have advanced
in reading at a faster rate during compensatory class participation than
they have in the years prior to participation in compensatory classes.

Third, with participation in compensatory classes, pupils are making a pos-
itive change in relation to reaching "at grade" level.

e T

Sumary. The following summary statements attempt to point out find-
ings from the pupil reading records and provide reference to the specific
items found in Tables 2.3.1 through 2.3.7. (See Appendix)

Summary Observations

Item

Of the 2,812 pupils reported, 61 per cent participated in
compensatory reading classes for one year, 30 per cent par-
ticipated for two years, and nine per cent for three years.

ne
I
w
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Summary Observations (cont' d 2

. Item

h -5 When entering compensatory classes, the pupils were read-

' ing below grade level. The mean reading level ranged from
1.8 for third graders to 3.5 for sixth graders. The growth
rate per school year ranged from 0.5 to 0.7 of a school year
prior to compensatory participation. The pupils did not
achieve month-for-month gain for each year in school. Ac=-
tually, they gained an average of six months for each ten-

month instructional period.

7 et o 4

- 9 With participation in compensatory classes, most pupils

! achieved better than month-for-month gain for each year in
school. Of the 2,812 pupils reported, 9L per cent had a
growth rate of 1.0 to 2.4 per school year. That is, they
gained from 10 to 2U4 months for each ten months of instruc-
. tion. The other six per cent had a growth rate of .7 to .9

per school year.

f 10 Pupils! reading status in relation to their "at grade" read-
) ing level before entering compensatory classes ranged from
- -1.0 at the third grade to -2.8 at the fifth grade. This

: indicates that the higher the grade level the farther below
- girade is their reading status.

; _ 11 With compensatory class participation, the pupils' reading
‘ status in relation to "at grade" reading level ranged from
-0.8 at the third to -2.4 at the sixth grade.

_é; 12 With compensatory class participation 9L per cent of the
E pupils are making a positive change in relation to "at grade"
b reading level. The change ranges from .0 to +.08.

~ The gap between pupil's actual reading level and "at grade" level has
not been closed. However, the pattern of the gap widening with each succes-
sive year in school has been stopped and there is a small positive gain to-
ward closing the gap. This fact is graphically depicted in the following

charts.
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ELEMENTARY COMPENSATORY READING PUPILS
(1 Year in the Program)
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