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INTRODUCTION

Calendar year 1969 has proven that an organization
- such as SPEEDIER, competently staffed and adequately

financed, can bring -significant changes to education.
The Changes come by better utilization of materials and
improved teaching, strategies by the classroom teacher.
Ultimately SPEEDIER may ,also produce total school re-
organization:___

The -SPEEDIER ,Project is now in its third year of
-funding-. by Title III of the Elementary and Secondary
EdUeittion Act, --(P The a -' are foUr -sub
contraCts 'with Research for 'Better 'SthoOls: (A ,cOni-
I-Plete -report of these -contracts is listed elsewhere in
this report.) Contractual-contributions frog local
.:school -districts helped to finance- the pi6ject during
1969.

The Board of Directors, composed -of the. chief,
school- administrators- -of the educational Organization
of the four counties, 'meets pericidically to establish,.
-policy.- the,. officers of the Board' meet_ frequently to
Supply direct guidance _to -the organization: The eXecu-;-tiVe -directOr is responsible for day-to-day activities,
development of long-,range TpIans,, and implementation -

_and:fitlfillment' of _those
7

II,t aspect of' the_projeOt ,focUset _upon
curricultnn.change the. fields- 6f _language -artS-i

scienceS and teacher training.: Complete re-;rifts on each of these activities appear' in the report
Under the. Section With their respective -headings.

Under the modified form of the original proposal
Of Title_ III the SPEEDIER piroject) was to receive
$1004000.-OW for -the fists]. %year 19694 SinCe Pennsyl-
vania -"received significantly letsmoney- in 1969 fib*
the U.-S..)ffiCe of Education", SPEEDIERtS fUridt-, were
cut- to '$200-"0-.00=, A number- of options were open to
the, -Ptole,ot at the time. The most practical plan, was
--to eliminate those projects" -which mould give the least
short- range involvement- and enable., the projett=to function as near'the original, plat 'as possible. 'Thus,

of,1969,-,the Iearriing activity package 'with
emphasis upon indiVidualized instruction was tempor-
atilyideleted-fron,1 the Project. The extensive searching
activities of the Project were modified. The niajor
planning functions of the organization are now carried
on __through funds from-- Research for Better"- Schools.



Thus, the major focus for Title III for the SPEEDIER
Project in 1969 was implementing activities proven in
1968. Emphasis was placed upon total elementary schools

with all staff members receiving on-site training.

You are encouraged to read this report with a num-
ber of factors in mind. First, that each activity will
eventually go through five distinct phases. Phase one
is climatizing for change. Phase two is establishing
the team that will accomplish the objectives of the
schodl district. Phase three is piloting with the in-
terested and concerned teachers in a locale. Phase,four
will be broadening the pilot into full school building
or school buildings. Phase five-will be to institution-
alize the project in total school districts. _The linking
agency concept is key to the reporting .here - an agency
committed to the securing from various knawledge sources
the most recent, exciting innovations in education from
such places as area colleges, educational television
centers, department of public instruction centers,,Title
Iv centers with emphasis on Research for Better Schools,
other Title III centers with emphasis upon such places
as R.I.S.E., Professional Associations, etc. Observe
this-retrieved knowledge. being translated through a.- re-

search organization, a planning organization and finally
implementing the knowledge in the local public, private
and Catholic schools Via the model previously,mentioned.
A. third basic assumption is a continuing process - the
building within the local school, district of those skills
that eventually establish change as a normal activity
within the local school building'or school district,
and that continually evolve more complex and more com-
plete educational organizations.

The project 'on social sciences .-mentions such names
as Fenton, Senesh, Greatet Cleveland, Minnesota, Taba.t
and the project on language arts mentions Nebraska,
Oregon- -or Wisconsin. Bear_ in- mind that the SPEEDIER
PrOject has not been interested only in_the_mattrials
of these projects but such strategies-as ihqUiT771E-77

struction, concept fotmation,idata_interpretation,_
feeling interpretation, oneralilation,.hypothesii test-
ing and edUCation to be.mOst valuable:.

SPEEDIER can, point to 1967 as'-a,year of orga4za-
tion;-,1968.,as a year of_determining,on a small scale
those things which could be accomplished on a'- larger

scale; 1969 as .the year that more than, 6.00 teacherS_in
the schools of the four counties Utilized neil approaches
to learning which were .mostly, unheard7of three t'e'ars ago.



If adequate financing is secured, 1970 will be pointed
to as the year when several thousand teachers will have
taken the first steps towards supplying the viable cur-
riculum necessary for education in the next decade.
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SOCIAL STUDIES PILOTS -- 1968-1969

Introduction

The SPEEDIER Project (Curriculum Study Research
and DeVelopmentsCouncil of South Central Pennsylvania)
is a curriculum project funded under the Elementary
Secondary Education. Act, Title'III. Its activities
emphasize the implementation of new curriculum ideas
in the schools which the project serves. Its- primary
purposes are:,

1. To improve social studies classroom
instruction

To improve language arts classroom
-instruction

3. :To produce positive change in teacher
classrOom_behavior.

The Project serves the school systems of the four
south central Pennsylvania counties of Dauphin, Lan--
catter, Lebanon, and York. :Fifty-two public ands- private
school systemt are involved. The Board of Directors Of
the Project is tomposed of-chiefschool administrators
from the participating districtt.

The Project staff that functioned during the :school
year 1968-69 included eleVen full-tite professionals and
five Rill-time non-professional eMployees. The ,staff
organization was ai

EJgecuWepiteCtor-
iptrriculum, or Planning, Staff

:SoCial Science Specialist
. .,

Language Arts Specialist
. ..

)

GrOup Dynamics Specialist _.
A Director .of Research ,..'

_ i.-

Research Staff .:,

4iitector of Research
. iteseirch Librafian

,
, Research /Specialist-

.

Implementation Stiff teiree.curriCulum consultantt)
Media,SpeCialist

The staff members involved directly in the social
studies pilots and their,primary/responsibilities were:
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Social Science Specialist
Reviewed social studies programs for piloting
Was primarily responsible for pilot model,
priorities, and procedures
Coordinated all social studies activities

Research Staff
Searched for all needed information
Assessed pilot programs
Monitored pilot activities - .

Supplied".miscellaneous support activities
Implementation Staff

Two of the three men worked directly with
pilot teachers as consultants and monitors
of pilot implementation

Media Specialist
Provided general support activities,including
the use of audio-visual equipment.

The social studies component of SPEEDIER is involved
in threegeneral types of activities:

Full-year pilots,
Shorter term implementation projects
Consultant:services.

This report is limited- to the full-year-pilot
activities for the first full operational year, 1968-69.

Purpose& of the Pilots.1INIM

. The social studies pilot:OtOgrams were selected
as vehicles to introduce into thee schools" served by
SPEEDIER the most, recent thinking in social studies
curriculum. Emphasis, was placed on_new organizations
of content, new teaching strategies, and new materials.
The programs contain components-that-SPEEDIER personnel
-consider significant improvements over the social
stUdiesgenerally taught in the area,. but the un-
qualified adoption of any Of the programs was not one
of the pilot objectives. The SPEEDIER Project staff
expected the pilot endeavor to:affect education in
the four counties~ in the following ways:

1. Improve social studies instruction as
evaluated by participating teachers,
district administratorsl-SPEEDIER staff,
and outside social studies experts.

2. Improve teacher classroom behavior as
evaluated 'by the teachers, their.adminis-
trators, the SPEEDIER staff, and outside
social studies experts.



3. Increase local educator understanding of
the newer content, ideas, and teaching
approaches contained in the pilot program.

Develop teacher skills in the use of new
teaching strategies.

S. Develop educator skills in curriculum
experimentation.

Develop a positive attitude toward curriculum
-experimentation and change on the part of
the educators.

Increase educator knowledge about curriculum
and curriculum change so' they are better
prepared to improve the curriculum of their
own school system.

8. Modify district procedures and policies to
make them more appropriate for handling and
promoting change

General' Assumptions.

Some. general asSumptions.on whit)) the pilots were

based aret----

1. Social studies instructions in the four
counties has not kept pace with the newest
thinking in social studies education.-

Most teachers and adminiitrators in the area
cannot make optimal use of the most recent
thinking without help from outside their

distri6t.

The writing of a new social studies program
by the school systems individually or to-
-operatively is not -ftactical.

4. A-series of theoretical presentations to
teachers on new social.studies topics would
not alone produce significant change in the
classroom.

One or two-day in-service programs would be
similarily ineffective.

6. Materials that require new approaches to
handling contentiand new teaching strategies
in social studies are now available for
classroom use.



7. These materials can be used as vehicles for
up-dating social studies curriculum contents,
teaching strategies, and administrative pro-
cedures.

8. An efficient way to produce change in the
classroom is to provide the opportunity
for teachers and administrators to work
with new programs and to provide enough
consultant service to make the experience
as profitable and as pleasant as possible.

9. Even though pilot programs may be rated very
highly by social studies experts and may have
been found to be valuable by other school.
districts, only local school personnel can
determine if the-program serves their own
objectives and fits into their own school
setting.

10. By piloting the programs in their own schools,
local teachers and administrators will be
able to make a valid assessment of the pro-
grams in terms of their own priorities.

11.

Through the use-of pilot materials, school-
distiict policies and perceptions will be
modified gradually and will. become more
appropriate fot the-promoting of needed
change.

12. Even if a district decides not to continue
to use a particular pilot program, the ex-
'perience of trying it for one year will help
improve its existing-social studies program,
its teacher Classroom strategies, and its
district policies' concerning curriculum
innovation.

13. After a period of cooperative curriculum
experimentation with SPEEDIER, local school
districts will be able to conduct their own
pilots and to continue curriculum revision.

.-



Pilot Programs

The five social studies pilot programs used were:

Grade level for
which materials Grade levels

program HalLtietA__ in pilot

Fenton Social Science
Program (Holt Rinehart
and Winston)

Greater Cleveland social
Science Program

University of Minnesota
Project Social Studies
Program

Taba Social Studies
Curriculum

Senesh Social Science
Program (Science Research
Associates-="Our Working
'World ")

9 - -10

1 - 9

.1 -_3

9 -12

1,2,3,5,6

1 - 3

The'programs were seleCted far-use as pilots
because they' have been -recommended -highly _by- experts
in the field of social studies education, because they
incorporate principles and ideas which SPEEDIER staff
members believe represent the future trends; in social
studies education, because_they, have a rationale con-
sistent with the policies_ of the_local school districts,
because they are ,developed to the extent that teacher,
work in preparing or searching for materials is 'at a
minimum, because they involve teaching, strategies
different from, those usually used in the claSsrooms
of the area, because they require changes in teacher

'classroom behavior, and because they seem to:be'
/appropriate vehicles for producing significant
/positive change in _a variety of instructional cdm-k
ponents of the school systehts served by ,SPEEDIER.

The Pilot Model

The-pilot model that, was used contains five phases.



Phase I - Climatizing

The climatizing phase of the pilot involves an
analysis of lOcal school districts by the SPEEDIER
staff in an effort to determine the types of
pilot programs that would be most valuable to
them at their present stage of development. Once
this is decided upon, the SPEEDIER staff attempts
to cultivate within the districts a positive
attitude toward curriculum change and a willingness
to undertake the piloting of some new social studies
program. Staff members meet with social studies
teachers and administrators in formal and informal
settings. They discuss needs for change, possible
directions, and ways in which SPEEDIER can help.

A

Phase II - Selection of,Program and Establishment
of 'Pilot

While the possibility of change is being dis-
cussed with the local school districts, SPEEDIER
staff members review recent information con-
cerning new social studies curriculum development
projects. They select those specific programs
that social studies expertS rate highly, that
seem-to fit the needs of the local schools, and
that appear to be appropriate vehicles to pro-
duce significant change in the schools. They
describe-these programs to the administrators
of the schoOl districts that indicate an interest
in the possibility of pilot participation. The
administrators then decide if their district will,
participate, to what degree they will participate,
and which program Or irograms they will use.

Phase III - Pilot Operation--Firsi Year

This phase fof -tile-pilot contains three stages:

A. 'Background preparation for the pilot,-
including the establishment of pilot
prOcedures and* scheduling ,

The introductory workshop, usually of
three to five days duration

Pilot implementation, including classroom
use of the program and periodic school-
year workshops.

When an administrator agrees to have his district
participate, an agreement is writtenbetween
SPEEDIER and the' district, specifying the roles
of both parties. The district then selects



teachers to participate. These teachers attend
training sessions and workshops, some of which
are scheduled prior to the start of the program
(usually in August). Others are held at various
times during the school year. The actual scheduling
of the meetings during the year is based on the
performance and progress of the teachers. Most
workshop sessions are conducted for a full day
of five and one-half or six hours or as two
sessions of two and one-half to three hours.

As the teachers use the program during the year,
a SPEEDIER implementation staff member visits
their classes, observes their teaching, and con -
suits with them.

In the implementation part of this phase, four
different points of emphasis are pursued in a
rough sequential pattern.

1. The introduction of pilot materials and the
development of teacher familiarity with them

This usually involves the first six to eight
weeks of the pilot.

2. Refinement of teaching techniques in the use
of the materials

The implementation staff member consults with
the teachers on an individual basis. Although
this stage is emphasized primarily during the
third and fourth month of the pilot, there is
an effort to maintain the emphasis through the
rest of the school year.

Dissemination of information about the pilot
program to other teachers within the-piloting
district and to other districts who are not
working with this particular pilot program

Critical evaluation of the program and the
determination by the district of plans for
future use

Phase IV - Pilot Operation--Second Year

Districts that decide to expand the program add
more teachers to the pilot, usually at:additional
grade levels. SPEEDIER continues to work with
the new teachers in arrangements similar to the
first year, and the consultant continues to visit



Company. The total Fenton Program consists of seven
courses designed to be taught in a sequential motner
in grades 9 through 12. The courses at each grade.
level are as follows:

Grade 9
Comparative Political System
Comparative Economic System

Grade 10
The Shaping of Western Society
Tradition and Change in Four Societies

Gradell
American History

Grade 12
Introduction= to the Behavioral Sciences
Humanities'in Three Cities

The components of the program taught-in the pilot
include only the first four of the seven courses.
The other materials were not available when the pilot
began,

A)total-oflifteen teachers in nine, school
districts .were involved in the 'pildt. A breakdown
by district,.giade level, and. number of teachers
and students i!s reported ,on Table I.

The Fenton Program combines objectives in four
major areas: inquiriskills, knowledge,.attitudes,
and values. Heavy emphasis is placed on student use
of inquiry skillt, based on a six step process dettribed
by Fenton as "a mode of inquiry." The knowledge or
information taught in -the =program centers around
"analytical concepts' drawn from the social sciences.
The value objectives are, pursued through a,method
of teaching that involves the analysis of value
conflicts by students under teacher direction. The
general-Orocess for this component of the ,,program- is
similar to that developed by Donald W. Oliver and-
his co=workers in the HarVard Social Studies Project.
Specific content covered is that which fits the inquiry,
conceptual, land value objeCtiVes.
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Pilot Preparation

The Fenton pilot effort began in early spring
1968 with an analysis by Dr. Charles B. Myers of the
nature of the new social studies curriculum projects
for secondary schools. Dr. Myers and Dr. Thomas S..
Hamill discussed the latest reports from.pkofect
centers throughout_the country and detided that the-
Fenton Program would be most appropriate for SPEEDIER
to offer to its participating districts as material-
for their initial pilot. Criteria used in the selectionwere: the rationale and assumptions of the project,
the availability of the materials, the assessed-stage
of deVelopment of the schools in the area, and the
willingness on part of the-teachert in the area
to accept certain new types of materials and teaching
ideas.

On May 15, 1968, a. conference was held at-whith
Mil.tcheIr P. Lichtenberg of the Social. Studies Curriculum
Development Center at-Carnegie-Mellon University
explained the nature of the_ Fenton Social Studies
Program to approxitately 90- educators from the districts
served. by .SPEEDIER. Following that meeting, George/M,
Baer, Curriculum Specialist, and the only SPEEDIER staff_
member who had joined Dr. ,Hamill on a full-time basis
by that tiip, contacied all educators who, indicated on;
the conference evaluation form that their 'wanted more-
information.- Mr. Baer discussed the nature of the
Fenton7Program in more detail and tdescribed the kinds
of activities-that would-be inirolved in the pilot.
Eight school districts indicated they were interested
in participating. (A ninth'district that began Using
-the Fenton Program on its own decided to Affiliate
with the SPEEDIER pilot later.-)

Mr.Baer and the xlief school administrators
the eight districts developed plans for the pilot during
the-atademic-year 1968-1969. -The-administrators 'selected
the teachers and the -grade levels that were to, be in-
vcilved in the pilot,: The basis for their selettion
varied., Some of the teachers chosen had indicated dis-
satisfaction with their current social studies program;
others expressed, an interest in_working-with,something
new, some specifically mentioned the Penton Program'. In
a few situations the choite of_,participatint teachers
was almost` an arbitrary selection that can be described
only as the, personal choice of the administrator, Aft
Mr. Baer and-the school administrator agreed on the
process for purchasing materials and other administrative,
details,: an agreement between the- school district, and
SPEEDIER, which specified the responsibilities of each
party, was drawn up and signed,



Introductory Workshop

On August 26-29, thirteen teachers who were
selected to work with the Fenton pilot attended a
four-day workshop. (Two other teachers were added
later.) During these four days the nature of the
SPEEDIER Project, the purposes and activities of
the pilot, and the nature of the Fenton Social Studies
Program were explained. During the first day, Lewis'
N..Shaten, social studies teacher and department
chairman at Elkins Park Junior High School, Cheltenham
(Pennsylvania) School District, demonstrated one of
the Fenton lessons. Following the demonstration, the
teachers analyzed Mr. Shatenis presentation and dis-
cussed in detail the techniques and strategies involved
in inquiry teaching as suggested in the Fenton Program.
On the second day a similar discussion and analysis
was pursued, based on a film of-Dr. Fenton teaching a
group of high school students.

On the -third day, Dr. Kendrick McCall of the
SPEEDIER. staff introduced the teachers to a modified
form of the -Flanders Interaction Analysis, System.
The teachers then worked with the system in analyzing
the video-tape of the lesson given two days earlier
and the, Fenton film. On the fourth day, one of the
teachers of the group prepared a lesson and taught
it to the others. The presentation was replayed on
video-tape and analyzed by all of the participants.

Pilot Implementation George M. Baer,, Implemehtation-
, Director

Introduction of Materials

Many oft the teachers began to use the Fenton
materials at the start of.the school year in September
as was planned. A few had to delay the beginning of
the pilot because the Holt, Rinehart and-Winston
Company was late in supplying materials to the districts.
All of the schools did have the-pilot under way before
the end of September. In the cases where there was a'
delay, teachers taught some of the material they had
used the, previous year or taught about the up-coming
presidential election. A few worked with experimental
units that were developed a year earlier by Holt as
samples.



From the beginning of the work with students in
the classroom until November 13, when the first follow-up
workshop was held, the teachers concentrated on becoming
familiar with the program, establishing a pattern in
working with it, and helping students adjust to the new
learning climate.

On November 13, the teachers met with Mr. Baer,
Dr. Myers, and Dr. McCall. They reported some of the
problems involved in the implementation process,-em-
phasizing some administrative and procedural difficulties.Time was also devoted to discussions of specific exper-
iences of the teachers and of the modifications they had
made in the teaching strategies outlined in the teaching
guide. They reported on the results of their teaching
of the lessons as designed and on the modifications
they had undertaken. Concern was voiced for a closer
analysis of the questioning technique involved in
Fenton's directed discussion. This topic had been
planned for the session but, because the teachers
chose to devote more time to sharing and analyzing

-

theirown teaching experiences, it was postponed until
the-following meeting.

Refinement of Teaching Techniques

After the November 13 meeting, the teachers con-
centrated on refining their teaching skills in directed
discussion, inquiry, and value clarification as called
for in the Fenton Program. Classroom observations by
Mr. Baer provided feedback for teacher self-analysis.

A workshop on February 7 focused on the tedhing
techniques,of the Fenton Program. The teachers dis-
cussed the weaknesses and strengths of the materialsbased on their experiences to that date. They desciibed
classroom techniques they-had found valuable, reported,
on student reaction to the program, and suggested ways'
in which the material could be adapted to meet even
better the needs of their particular students. They
analyzed_a demonstration film, of a_value clarification
lesson taught by Fenton and listened to a presentation
on the Bloom taxonomy of cognitive skill objectivesn
Each teacher was also given a copy of Norris Sanders'

WhClassroom Questions: at Kind?" for use in analyzing
his own, classroom quesa&EiEFTechnique. Mr. Baer
discussed the Sanders' book with individual teachers
during his subsequent visits.

1
Norris Sanders,,Classroom Questions: What Kit nd?
(Harper and Row: -New York, New York).----



Dr. McCall met with each teacher individually
during the meeting to compare the results of the
analysis-of the audio-tape recording of one of his
classes with the self-perception inventory administered
at the start of the program. The teachers drew their
own- conclusions from the comparison and matched them
with the strategies suggested by the Fenton Program.

Dissemination

Arrangements for the dissemination-of information
for all the pilots began in early February. Pilot
teachers and their principals were asked to select
one day a week when nisi tors from the, other school
districts in the four counties could observe the pilot.
classes. This -information was sent to all chief
school administrators with an explanation of the pro-
cedure by -which visits could be arranged. Visits
began February 17 and continued until March 8. The
purpose of the,visits was to enable non-pilot educators
to see the programs being taught and to talk with the
pilot-teacher so they could determine for themselVes
the degree-to which they would be involved in pilots
the following year.

In additton to the in -class observation, pilot
'informition,sessions were scheduled,"where pilot_
objectives and, procedures plus the nature of each of
the five-pilot programs -were explained. Some video-
tapes'Were also preserved, with the approval of the
teacherS, for viewing by school representatives con-
templatinradding pilots.

Critical Evaluation

The finalr-phase of the pilot began in March and,
consisted,ok a` critical analyils of the.program, its

and.its teaching strategies. Its purpose
was to enable districts to Aetermine their futurel
_course of action. A. workshop held _on May S'conceritrated
on this Analysis. Original -plans called for the(uSe
of the Curriculum AnalysiS System developed by the .

Social, Science Education Consortiut; but, because of
the limited amount of time and the' limited degree of
sophistication-of the teachers and districts, the: plan's
were Modified. As a result the analysis involved a
review by the.teadhers of the FentOn Program-and of
their use of it and a decision by each of them if they
wanted, to continue using it and if theyewanted to
recommend expanded usein their district.



Of the fifteen teachers who worked in the Fenton
Program, thirteen planned to continue using it as a
central part of their social studies classes the following
year. Ohe of the two teachers who chose to return
to more traditional social studies was teaching Com-
parative Economic Systems to average and below
average eleventh-grade students. He felt that his
students were unable to handle Comparative Economic
S stems because of their limited reading abilities
an ecause of their general unwillingnesS to par-
ticipate in class discussion.- He did plan, however,
to keep the Fenton materials and to use certain
'sections as supplements on a unit basis.

The second teacher who chose not to work with
the program had taught Comparative Economic Systems
and C2Mparative Political Systems in grade nine.
As has reason fbr not continuing; he stated that the
Fenton Program did_not match his teaching style. He
also indicated. a desire to keep. the Fenton materials
for use as supplements to hig more traditibnal social
studies. However, his district chose to give the
materials to another teacher who had indicated interest
in using them in the 1969-1970 school year..

Of the thirteen teachers who had planned to
continue using the program during the 1969-1970 school
year, three changed teaching positions during' the

summer. Of the ten remaining teachers, most added
more classes to the-program, but all expressed a
desire to modify the program by deleting some lessongi_
changing others, and adding some other material of
their own choosing.

Two of' the districts using the material added
new _teat-hers to the pilot. Spring Grove added three
teachers,,one as.a replacement for a teacher who left
the system and two who began using-the newer materials
for grades eleven and twelve. -Lampeter-Strasburg
Added a teacher, for the tenth grade materials to the
two who were using-the ninth-grade courses. Two other
districts selected new teachers as replacements, one
replaced a ,teacher who 'had left the system and the
other replaced one of the teachers who chose not to
continue with the program. In bath cases, the districts
chose to handle the implementation without direct con-
tact with SPEEDIER, btt both teachers have since asked
for SPEEDIER aid.4'

Because of the nationwide cut in federal Title III furls
for the 1969-1970 school year, SPEEDIER began charging
each district $'50 per teacher for pilot partitipation.
The charge represents about one-fourth of SPEEDIER's;

cost for pilot operation. The charge was, a factor, in

the district's decisions. One of the districts has
slnce reversed its decision, and its new teacher is
beginning .o work in the pilot for 1969-1970.



ELEMENTARY PILOT ACTIVITIES

Programs developed by four separate social studies
curriculum projects were used in eighteen school dis-
tricts by fifty-seven participating iteachers. Grades
one through nine were included. A breakdown by dis-
trict,.grade level, number of teachers, and number .of
studeats is reported on Table II.

The programs used were:

1. the Taba Social Studies Curriculum

2. the University of Minnesota Project Social
Studies Program

3. the Greater Cleveland Social Science
Ptogram

4. the Senesh Social Science-Program, published
by SRA.

A fifth program entitled Man, A Course of Study,
developed by:the Education Development Cater, was also
selected for use but had to be dropped for 1968-69
because_the == materials were not available for_piloting
because,SPEEDIER became operative after the in-service
training -Workshops had been' scheduled by EDC. At that
time, EDC did not permit in-service training by anyone
othet than a person who had been trained by their own
staff and through their own program.

Taba Program

The-Taba Social Studies Curriculum was originally
develiiped-uhder the direction of Dr. Hilda Taba in con-
junction with the COntra Costa County, California,
Schools. _Later, Dr. TAha received a.grant from the
Cooperative Research Branch of the United StateS Office
of Education to continue and expand the development of
the curriculum. The funded project was entitled
"Development of a Comprehensive Curriculum Model for
Social Studies, Grades 1 Through 8, Inclusive of Pro-
cedure,s for Implementation and Dissemination." After
Dr. Tabes Oath, the project was continued by Norman
E.-Wallen,'Mary,C. Durkin, and Jack R. Fraenkel.

The curriculum includes materials for grades one
through eight and is designed to enable students to
acquire thinking skills,4ey concepts and major general-
izations, selected attitudes, and academic-And social
skills. 'Heavy emphasis is placed on thinking skills,



TABLE II

Districts Involved in Elementary Pilots

District
Grade
Level

Number of
Teachers

Number of
Pupils

TABA

Annville-Cleona 6 2 57

Donegal 1 1 22
5 2 54

Ephrata 1 1 24

Hempfield 3 2 S6

Lampeter-Strasburg 1 2 49
2 2 S2
5 2 SO

Lancaster City 3 2 42

Spring Grove Area 6 1 31

MINNESOTA

17 437

Annville-Cleona 5 2 54

Cocalico 1 1 25
2 1 . 29
3 1 21
4 1 33

Derry Township 1 2 42

Donegal 1 2 63

Palmyra 3 2 54
4 2 58

Spring Grove Area 5 1 29

15 408



TABLE II (continued)

District
Grade
Level

Number of
Teachers

Number of
Pupils

GREATER CLEVELAND

Derry Township 1 2 43

Eastern Lebanon County 2 2 60
4 2 46
8 1 88

Northeastern 5 2 63
6 2 67
7 1 104

Solanco 3 3 77

Spring Grove Area 4 1 25

16 573

SENESH

_Central Dauphin 1 1 28
2 1 3.0

3 1 29

Hempfield 2 1 31

Lancaster Township 2 1 20

Spring Grove Area 1 1 28

Susquehanna Township 2 3 68

9 234

TOTAL OF ALL ELEMENTARY PILOTS 57 1652



which are separated into four thinking tasks: concept
formation, interpretation of data, application of
generalizations, and interpretation of feelings and
attitudes. The program incorporates concepts and
generalizations from the different social sciences in
an integrated fashion. Selected concepts provide con -
tinuity by serving as strands through all eight years
of the program and major generalizations provide the
organizing themes for each unit.

The curriculum requires a. concentrated in-service
program, the model fot which was developed by the Taba
Curriculum Center and the Institute for Staff Develop-
ment. A greatly modified and shortened form of that
model was used in the pilot.

The topics covered at each grade level of the
program are as follows:

Grade 1: The Family
Grade 2: The Community
Grade 3: A Study of Comparative Communities
Grade 4: California - Yesterday and Today
Grade 5: A History of the United States and

Its Relationships with Canada
Grade 6: Selected Ways of Life in Latin America
Grade 7: Key Elements in the Growth and Develop-

ment of Western Civilization
Grade 8: The Growth of the American Nation

During 1968-69, SPEEDIER worked with grades 1, 2, 3,
and 6.

Materials used in the pilot include teaching
Guides and a Teacher's Handbook for Elementar Social
Studies writtFirITUF: Taba, whiadescri es soilT7E
the theory behind the program.- Because of the shortening
of the in-service training from that suggested in the
model developed by the Iilstitute for Staff Development,
manuals for _teacher use on each of the four thinking_
tasks were not used. The teaching guides call for the
use of a variety of reading and audio-visual materials
for students. These were ordered by SPEEDIER and
provided to the participating teachers. In-Most cases,
two pilot_ teachers shared one set of materials. There
is no common text.



Minnesota Progtam

The University of Minnesota Project 'Social Studies
Program was developed by Dr. Edith West under a grant
from the Cooperative Research Branch of.the United
States Office of Education. The project was entitled
"Preparation and Evaluation of Curriculum Guides and
Sample Pupil Materials for Social Studies in Grades
K -14." However, materials were only developed for
grades:K-12.

The program centers on culture as its main theme,
and is= an interdisciplinary social studies program
sequentially developed around key concepts, generali
zations, skills, and attitudinal behaviors. Unit by
unit and grade by grade continuity is stressed. The
content taught at each grade level is as follows:

Grade 1:
Grade 2:
Grade 3:
Grade 4:
Grade 5:
Grade 6:

'Gtade 7:
Grade 8.:J
Grade g:

Grade 1U:"

Grade 11:
`Grade 12:

Families Around the World
Families Around the World
Communities Around-the World
Communities Around the World
Regional Studies
The Formation of American Society
Man and Society'.
Out POlitical System
Our Economic-System and Socio-Ecdnomic
Problems
:kmerican HistoryDevelopment of American
Civilization
Atea Studies
Value Conflicts and Policy Decisions

SPEEDIER pilots for 1968 -1969 used the materials for
grades one through ;five..

Matetials' for the Minnesota Program include teacher
fresourte'units 'plus a few mimeographed student materials.
The'ma;or portion of the student materials used in the
programare a variety of reading and audio - 'visual cow.'
pOnents :listed` in- the teaching.guides. SPEEDIER pro
vided the resource units to'the teachers, who then
telected ,the activities that theY felt were most
_gpljtopriate for-their dim class. It also supplied sets
of student materialito the-piloting teachers, who in
most cases shared, them with one other person working
at the same. .grade level in, the same building. The
arrangement was similar to that employed with the Taba
teachers. Valuable assistance in selecting and securing
needed student materials was provided by Charles L.
Mitsakos,, social studies curriculum coordinator, Chelms-
fotd, Mastachusetts.



Greater Cleveland Program

The Greater Cleveland Social Science Program was
developed by the Educational Research Council of Greater
Cleveland, now the Educational Research Council of
America. The Council began operation in 1959 with the
purpose of improving elementary and secondary school
curricula in northeast Ohio. It began work on social
studies in 1961. To date, it has produced revised
social studies curriculum materials for grades one
through nine. The program involves teaching concepts
rather than facts, integrated learning of concepts
selected from the different social science disciplines,
and cumulative learning by which instruction at each
_grade level is built carefully upon that of the pre-
ceding grades.

The materials include teaching guides and student
textbooks for each unit. There are more than sixty
different student texts for grades K through 9.

The instruction topics for each grade level are
as follows:

Kindergarten: Learning About the World;
Children in Other Lands

Grade 1: Our Country; Explorers and
Discoverers

Grade 2: Communities at Home and Abroad
Grade 3: The Making of Anglo- America;

The Metropolitan Community
Grade 4: The Story of Agriculture;

The Story of Industry; India
Grade 5: The Human Adventure, Parts I, II,

III, and IV; The Middle East
Grade 6: The Human Adventure, Parts V, VI,

VII, and-VIII; Latin America
Grade 7: The Challenges of Our Time, Parts

I, II, III, and IV; Principles of
Geography; Africa

Grade 8: Sik Generations of Americans;
North America and the Caribbean

Grade 9: The Price of Freedom; Western and
Eastern Europe

In 1968-1969, SPEEDIER piloted the program in grades
one through eight.



Senesh Program

The Senesh Program was developed originally as part
of the Elkhart, Indiana Experiment in Economic Education
under the directorship of Dr. Lawrence Senesh. It is -

based on the principle that social studies facts can be
understandable if fundamental problems or principles
that underly these facts can be taught to the students.
The program itself emphasizes "why" questions that
students raise concerning the social studies material
they study. It is heavily based on principles of
economics although other social science disciplines
are included.

Dr.. Senesh is planning the program for grades one
through six, but to the present time, only materials
for grades 1, 2, and 3 have been completed. These are
published by Science Research Associates. The topics
taught in each grade are:

Grade 1: Families at Work
Grade,2: Neighbors at Work
Grade 3: Cities at Work

The materials used for the program include a student
text, an activity ,book for students, and a teachWs
resource guide. A set of records is also available
for grades 1 and 2. SPEEDIER piloted the material
at all three primary grades.

Pilot Preparation

During the summer of 1968, members of the SPEEDIER
staff reviewed reports' of different curriculum develop-
ment projects in social studies in an effort to identify
the programs which would be most valuable a1d most
appropriate for use by, the elementary -schools in our
area. Dr. Charles B. Myers, Dr. Thomas S. Hamill,
Geroge M. Baer, and William R. Thomas all participated
in the endeavor with the assistance of Research
Librarian, Caroline Sixsmith., Some of the criteria
used to determine which project materials would be
selected for use. were: the rationale and assumptions
of the project, the availability of the materials,
the assessed stage of development of the schools in
the area, and the willingness on the part of the
teachers of the area to accept certain new types of
materials and teaching ideas.



As soon as the five social studies programs were
identified, a short description of them was sent to
all chief school administrators of the SPEEDIER area.
The administrators who were interested in more in-
formation on any one or all of the programs were asked
to respond on an enclosed postcard. Where there was
a positive response, a member of the SPEEDIER staff
visited the school administrator, and in most cases
some of his staff, and described the programs in as
much detail as possible. Descriptive printed material
was also given to the people at that time.

After the administrators were able to analyze
the information, they were asked to make a choice of
pilot or pilots they would like to pursue. SPEEDIER
suggested that at least two teachers teaching the
same materials at the same grade level in the same
school be selected so they would he able to communicate
with and assist each other. It was also hoped that there
would be enough teachers involved to assess the program
adequately, but not so many that the district would
be committed to a program before its own people had
an opportunity for a thorough analysis. SPEEDIER did
not want the school districts to be bound to a particular
set of materials until the district staffs were able to
conclude what the materials could and could not do.

August 22, 1968, was set as the deadline by which
all chief school administrators were to have decided
their course of action; but many administrators were
not able to make a decision by that time, causing a
delay in the original plan. It was about September 10,
before most districts had made a choice.

Eventually eighteen different districts did choose
to pilot one or more of the elementary programs. As
was the case in the Fenton program, as soon as this
decision was made, SPEEDIER staff members wrote agree-
ments with the individual districts to define the
exact commitments SPEEDIER and the districts were
making for the academic year.



Introductory Workshop

A three-day workshop for all pilot teachers was
conducted September 19-21. For the first day, all area
elementary school principals, district superintendents,
curriculum personnel, and additional respresenbItives
selected by superintendents were invited. About 150
people attended. The session consisted of general
presentations on the new social studies, including
trends, unique ideas, and. possible directions for the
school districts represented. Principal speakers were
Raymond English, Program Director, Greater Cleveland
Social Science Program; and Dr. Charles B. Myers.
During the afternoon, separate half-hour presentations
on each of the four pilot programs were given by
SPEEDIER staff members. Approximately thirty-five
people-attended each on a sequential basis so that
every person had an opportunity to attend all four
sessions and to ask questions concerning each program..

The meetings on the following two days were
designed as training sessions and were restricted
to the fifty-seven teachers who were to be involved
in the pilots. The sessions were conducted jointly
by SPEEDIER staff members and outside consultants
who had been working with the various programs.
For the Greater Cleveland Program, Miss Delores Beck
from the Educational Research Council of Greater -

Cleveland worked with' William R.Thomas. For the
Minnesota Program, Charles L. Mitsakos, Social Studies
Curriculum Coordinator for Chelmsford, Massachusetts,
worked-with DT. Chrles B. Myers. For the Taba Program,
Basil Kakavas, coordinator of the implementation pro-
gram for the Taba curriculum in Park Forest, Illinois,
'worked with George M. Baer and Dr. Kendrick M. McCall.
For the Senesh Program, Donald Markle, the S,RA area
representatiVe, and Mrs. Patricia-Saxton, a teacher
from the neighboring school district of East Pennsboro,
Worked with. Robert'Eshelman. During the two days, all
four ptograms were explained in detail and demonstrated..
Much time was devoted to actual practiCe with the
materials by the teachers.



Pilot Implementation

Introduction of Materials

The introduction of materials for all four ele-
mentary pilots followed the same general pattern, but
the nature of the programs and the availability of
materials at the start of the year did dictate some
variations in the procedure used for each pilot. In
general, the materials were ordered by SPEEDIER, or-
iganized by SPEEDIER if necessary, and given to the
teachers. After the teachers began working with the
materials in the classroom, they met indiVidually wits
the implementation director assigned by SPEEDIER to
their program. For six weeks to two months after the
teachers began using the program in the classroom, the
consultant concentrated on helping them become familiar
with the program and its materials. In most cases,
this involved classroom visitations by the consultant
andmeetings.with individual teachers. In a few cases,
grade-level meetings were schechiled. The variations
in handling the first part of the pilot implementation
for each of the four programs is described below.

Taba George M. Baer, Implementation Director

The implementation of the Taba Program was delayed
until late October because many companion materials
that had to be ordered individually by SPEEDIER did not
arrive until that time. However, since the main em-
phasis of.the Taba Program is on teaching strategies,
many teachers did praCtice the strategies they learned
in the initial workshop almost immediately, using them
with-their traditional content. When the materials
arrived, they were organized and labeled by SPEEDIER
and turned over to the teachers at a dinner meeting
scheduled during the last week in October. At that
meeting, the list of materials in the teaching guides
were Marked as "available" and "not available "" for use
at that time. The teachers put the materials to use
within the next few days, and Mr. Baer consulted With
them individually during the-succeeding weeks.

The materials problem was caused by a combination
of situations the Taba curriculum employs a large
variety of materials which have to be ordered from
many different publishers, labeled, and packaged for
teacher use; orders for these materials were placed
very late because decisions/to pilot elementary programs
were not made by most districts until Late August and
early September; and a number of the items suggested
in the teacher guides were no longer in print, or
readily available. Because of the delay, a new pro-
cedure for handling materials orders was developed
for 1969-1970, and a longer lead time for ordering
was planned.,



Minnesota -- William R. Thomas, Implementation
Director

The pilot of the University of Minnesota Project
Social Studies Program was also delayed until late
October because of the need for companion materials.
The problems and the steps followed in handling them
were identical to those described for the Taba Program.
Because the Minnesota guides emphasize the reorganiza-
tion of content according to concepts and generalizations,
however, teachers were less able than those in the Taba
Progildm to begin some classroom innovation without the
new material. Most teachers did begin 'with the pilot
soon after receiving the materials during the last week
in October. Mr. Thomas consulted individually with the
teachers during the succeeding weeks. Materials that
arrived later were distributed directly to them by
Mr. Thomas.

Greater Cleveland -- William R. Thomas, Implementation
Director

Immediately following the introductory workshop,
the Greater Cleveland teachers began using the new
materials in their classrooms. Mr. Thomas worked with
the teachers individually and in small groups on a con-
sulting basis. Although the program required changes
in content and teaching strategies, most teachers
adjusted quickly. The rather complete teachertsguide,
the fact that the program is content oriented, and the
fact that each student had a text helped make the
transition easier than was the case for the Taba and
Minnesota Progra-ts.

Senesh -- Robert Eshelman and Charles Hostetler,
Implementation Directors

All Senesh materials were on hand at the time,of
the.. introductory workshop, and teachers were able to
begin immediately. Mr. Eshelman served as consultant
to the teachers, meeting with them in their schools..
Several teachers proceeded with little difficulty.
Three teachers, however, who were assigned the program
without their consent and who attended the Saturday
workshop without compensation, avoided using the pro-
gram on!a consistent basis for most of the first month
of the pilot. After several meetings with Mr. Eshelman,
they agreed to participate more actively.



Refinement of Teaching Strategies

The refinement of teaching strategies for all
four elementary pilots began approximately six weeks
after the materials were introduced into the clatsroom.
For Greater Cleveland and Senesh this occurred in late
October-and.early November. For the Taba and Minnesota
pilots it occurred in early December. A description
of the activities involved in the refinement stage for
each of the pilots appears below.

Taba

Because' the-Taba Program involves unique teaching
strategiesj this portion of the pilot was emphasized
more in. the other programs Although only five
workthop days were priginally planned, four more full-
day sessions- were-added., Eight, of the.sessions were
conducted-by Taba specialists. At each, specific
teaching, strategies were explained, analyzed; and dis-,
cussed". 4Meetings-vere held on December 2 and 3 under
the direCtion.bf :Dr: Jack FTaenkel, Associate Director
of the Taba.currlculum Levelopment Project, and on
February 17 and 18 and March 20 and 21 =by Basil Kakavas,.
the 'director of the introductory Taba workshop in October;
At the last. two sessions demonstration lessons, using
first andr fifth grade students , were presented-and
analyzedi'

Mr: iBaer observed the :Taba clasies frequently:
His observations plus selective claSsroom use of audio
and video tapings supplied the teachers with feedback
information for their own .self-analysis.

Minntsotp

The emphasis on refining teaching strategies began
with separate meetings held on December 11 and 12 for
teachets-of,grades 1, and 3,, and for grades 4.and 5
ret-Oectivel$T. 'Discussions centered on teacher experiences
with the program to -that times. the state of the _materials
supply , and'the'prOcedure to be followed for remaining
materials order's. Many-items to )be used in units for
the reit*of 'the year were given to the teachers, itemized
in thekteachip&guides,-and labeled for easY'teacher use.

r
(



Soon after the meeting, all the teachers began-the
second unit for the year, and Mr. Thotas met with them
individually and in grade -level groups to discuss their
plans. In these meetings, he emphasized refined use of
teaching strategies called for in the guides. The nature
of instructional objectives and their use in the teaching
of concepts, generalizations, skills, and attitudes was
discussed; and the flexible use of the resource guides
was explained. Observations by Mr. Thomas and Selected
clatsroom use of audio and video tapings provided feedback
for teacher self-analysis.

Greater Cleveland

As soon as individual teachers began to feel
comfortable with the Greater Cleveland Program, emphasis
was placed on the refinement of the teaching strategies
that could be used with the program. ClasSroom
servation by Mr. Thomas plus selected audio and video
taping of classes provided feedback for teacher self-
analYsis. A workshop on February 7, 1969, under the
direction of James Langer of the Greater Cleveland
Social Science stdff, focused on the goals, rationale,
and conceptual organization of the Greater Cleveland
Program. The teachers also discussed their experien6es
with the program to that date and analyzed the materials.
they would use during the second half-of the year.

Senesh

As soon as the individual teachers adjusted to
using, the new materials; emphasis was placed on the
refinement.of teaching strategies suggested in the
Senesh guide. Mr. Eshelman's class observations pro-
vided feedback for teacher self-analysis. Because a
few teachers seemed quite apprehensive about the
presence of a classroom observer and because of the
original reluctance of some of them to use the materials
consistently, Mr. Eshelman was very cautious in his
suggestions. As a result, several teachers made less
progress in using new teaching strategies than .had
been hoped. Since other 'Senesh teachers showed
significant progress in the same period of time,
however, the sloW development by these teachers should
not be attributed to the Senesh Program or materials.



A workshop on February 13, led by Mr. Eshelman
and Dr. Myers; included a discussion of the experience
the teachers had to that point, an analysis of the
materials and teaching strategies of the program, and
a presentation on the nature of instructional objectives
and their use in teaching the Senesh Program. Dr.
McCall also discussed with each teacher-the results
of the analysis of the audio tape of her class.

Dissemination

The dissemination,activities for the elementary
pilots *ere-the-same as those for the Fenton pilot.
They are described-in the Fenton section of this
report. -

Critical Evaluation

The final point of emphasis for each pilot con-
;sisted\of a critical analysis of the progralts, teaching
strategies', and' materials. In each case, this began
in Maich. Its purpose was to enable districts to
determine their course-of action for the next year.
Unlike in the Fenton-pilots, no workshops devoted to
this task were-scheduled. The assessment consisted .,of
:discussions between the pilot teachers and the SPEEDIER-
implemehtation Staff member assigned to the program.
No specific analysis instrument was used. The possible
use` of the Curriculum Analysis System developed by the
Social Science EdUcation Consortium was considered,, but
the-SPEEDIER staff felt 'the degr-ee of teacher sophis
-iication and the amount of time available for meetings
made its use undesirable-at that time.

.

The critical-analysisof the teaching strategies
and materials Of the Taba-Program began in Marchand
oVerlapped the final sessions devoted to teacher training
in Taba classroom strategies. -Because the meetings were
on teaching strategies rather than program evaluation,

--Mr; Baer Met with the teachers individually and in small
.groups take the assessment. All the teachers said
they, were pleased with the program even though-it re-
quired time-for them- to/adjust to the new teaching
strategies, to the lack of a student-text, and to the
'wide variety 'of companion materials. They indicated
that the specific and rather rigid teacher's guide

A,provided a:means of security during the adjuStment
period.,



All seventeen teachers who used the Taba strategies
and materials during the year planned to continue with
them in 1969-1970 and recommended that more teachers
in their districts be added. (One teacher of the original
eighteen had dropped out of the pilot because of illness
before work in the classroom began.) However, four of
the seventeen did not continue to teach in their systems
the following year.

Five of the seven districts added more teachers.
Hempfield expanded the pilot to include all eighteen
teachers of one building; Annville-Cleona added eight
teachers; Ephrata added six; Lampeter-Strasburg added
four (two were replacements for people who left the
system); and Spring Grove added a second teacher.
The districts that did not expand cited financial
problems and other internal difficulties unrelated to
the pilot as reasons for not expanding at-that time.
The teachers who started in the pilot continued. In
addition, Penn Manor School District, which did not have
teachets in the pilot in 1968-1969, began a pilbt for
1969 -1970 that involved all twelve teachers of one
bUilding. Two other districts outside the SPEEDIER
four- county area sent visitors to the pilot schools
and signed special agreements for full-school pilots
for 1969-1970; Wilkes-Barre Schools included eighteen
teachers and Tarrytown, New York included thirteen
teacher. The entire cost of these two pilots was
borne by. the districts.

Minnesota

The Minnesota teachers met with Mr. Thomas in-
dividually and in grade- level- groups to assess the
program. A full-day meeting planned for previously
was not used for this purpose.

In general, the teachers felt the program was an
improvement over their traditional social-studies.
However, they did point out that the very flexible
teacher's resource guide, the lack of a common student
text, and the large variety of companion materials
required, a period of adjustment.- They also pointed
out, and the SPEEDIER staff agreed, that the amount
of in-service training on the newer teaching strategies
employed by the program should have been greater.
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Although the teaching strategies required of the
Minnegota Program are, in general, less demanding
than those of the Taba- Program, several in-service
sessions devoted directly to newer teaching strategies
would have been valuable. The Minnesota teacherig
_guides do not 'describe teaching strategies in a
specific enough manner- for the teacheis to follow
without. additional direction.

Thirteen of the fifteen -Minnegota pilot teachers
chose to continue using the program. The two who did
-not continue -teach in Derry Township -where the Cr ea=ter
CleVeland Program mas seledted for all classes on their
grade level. Two districts- added more teachers to the
pllot for 1969:-1970i,. Cocalico School- Dist-act adopted
the, program. for 411_ 32 primary 'classes in the syttem
(including, kindergarten) and plini to add all inter-;
mediate grades, in _1970=-1971. Annville-Cleona School
Distric=t-'added-three more teachers at grade five.

Greateif Cleveland J ,;

/

-3it-. Thomas met with Greater -Cleveland teachers..
individUally and in small ;gritiupS,- to help thenm- assess.
the ,value, of -the- program-.. not to use -a ful:1---
day' workshop -Session that'hadi been-- -agreed to in the'
agreements -With -the/ districts

LA11 Greater ,Cleirelind teachers , chose to, continue
us-ingthe program for 1969-1970, and three of the five
districts expanded the pilot considerably._ Eastern
Lebanon County -School DistriCt -extended: it -to,include
141 primary grades tin their ,gygtem all' fourtk,
fifth, and sixth grade, clasges in one, of their six'
elementary schools., Northeastern ':School Digtrict 'added
teachers at)variousj leve =ls., :and, developed a direct, re?.
lattonship with the Educational' tesearch Coundi1 'for_ .

in- service work_ for) 1969-1970. Derr_ y' Township Schooli
included aili_first- and ,secOnd,-grade -teacher* in their)
eipansionf.

The de:Os-ion_ of the(:atiier two districts not to
expand was not based- on .a negative'. reaction to the
prograffl..- Solan,Cq had adopted Greater- CleVeland earlier
arta' -their ,participating ,teachers were nevi to the district
and to the program in 1968-1969. For 1969-1970 (they
planned- to handle (additional in-service training: on
\thelr 'Spring 'Grove had only one teacher in' the-
program and chose to continue 'it at. the same level for
anOther year for a more thorough-

I
analirsis:

r



Senesh

The final phase of the Senesh pilot was under the
direction of Charles Hostetler, who replaced Mr. Eshelman
as Senesh pilot implementation director on March 1.
He worked with the Senesh teachers individually and in
small groups to assess the value of the program. One
meeting of all the teachers was held, but only part of
it was devoted to analyzing the program.

Four of the nine teachers who used the program
continued with it for the 1969-1970 year. Three chose
not to continue using it, one stopped teaching, and _-

one taught in a school that selected the Taba Program
for school-wide use. One district added new pilot
teachers, and a second planned to do so but budget cuts
postponed the expansion for 1969-1970.

In the district where the three teachers chose
not to continue, other teachers were given the materials
to use. In the opinion of the SPEEDIER staff, the
Seneih Program itself was not responsible for the dis-
continued-u_se. Problems within the system, such as the
teachers not being paid for Saturday meetings, clashes
of personalitie, and teacher anxiety about having-a
classroom observer were responsible for a negative
attitude toward the pilot almost from the start:

ASSESSMENT ACTIVITIES

The purposes of the Social Studies Pilots as
listed on pages two and three of this-report fall
into three categories:

1. The 'improvement of_social studies instruction.

2. The change of teacher behavior in the class-
room and in the role of curriculum innovator

3. The change of district procedure and policy
toward Curriculum change.



In order to help determine the success of the pilots
in these areas, limited assessment procedures were
used. Since the primary objective of the pilots was
to introduce as many educators as possible to new
social studies curriculum ideas and to a process of
curriculum change, decisions were often made to add
teachers ,and- modify the_research design if such modi-
fications would expand the impact of the pilots in
the schools of the,area. In some cases these modifi-
cations-Clouded the assessment results.

,
To a geat,eitenti; determination of_the impact

of the pllots was ;based on the subjective assessment
by district pertonnel and the SPEEDIER staff of changes
that the pilots produced, in 'the` areas described by the.
eight ,pilot objectives. In-addi40n, several more
objective instrutents were uSedsto help determine the
.impact of( both the pilot programs and the pilot pro-
cedure On ttudentk'and teacher classroom performance.

.' The use of these instruments
forI
teach,pilot is described

below. , - ,

-( ,/

-.- J
',

Since -SPEEDIER became operational during the summer
of 1968 and the initial workshops were held before school
Star,ted in \September or at the very start of school, ,no
pre-ftests were given before the first workshoOs.17 --t,

Student,Assessment-Proo&uret--/

Student assessment proce`dureslflollowed,a's,tandard
pre-test, post-test design.' The same tests were give)1
pre and post to the, experimental group asiwell,at to a
selected,control The 'changes( in scores between
the-preztest andpostrtest-for,the experimental students
were compared with the changes in scores of the controls:_
The analysis followed apprOpriate statistiCal procedures
using the change scores as the criteria for-measurement,

f

V
Because the -initial workshops fir teachers in--the

pilOtt Were ihelA before'or at iheLstart of the'newschool
,year, the 0.9z-tests were given after the workshops' were
held. -:- Because ,the tests had. to be given to .students r'

from a,variety'of sch0ois,rthe actual date of the,pre-
2-test varied fromrgroup,to.group and _ii some Cases occurred/
three-or four weeks after the pilot" program was begun in
the classroom. J ,

)

(



The actual selection of testing instruments raised
two problems. Since the objective's of the experimental
programs were different from more traditional social
studies courses, it was difficult to select instruments
that would not favor either the experimental group or
the controls. Traditionally designed instruments would
favor the traditional programs, and instruments designed
specifically to fit the pilot program's would favor the
experimentals. At the same time; the more trAditional
type test would be more valuable in assessing the com-
parison between experimentals and controls in terms of
the-content and skills traditionally expected of a social
studies program, but-it would" be less valuable in assessing
the degree to which each one of the pilot programs met
the specific objectives stated in its rationale.

Alter considering the situation; the - SPEEDIER staff
decided to use traditional assessment instruments that
purported to assess students abilities in the general
areas identified in the stated objectives of the pilot
programs. It was recognized that such a choice might
give a slight advantage to the controls, and it would
not evaluate the experimental programs in terms of their
own'objectives. -

Teacher Assessment ProcedUres

-The teachers involved in the pilots also were
monitored. Th0 were asked to respond to questions on
-three inventories_ at the start of the pflots (but after
the first workshop1,-and near the en& of the pilots.

I-
T, The Survey of Interpersonal Values pulished.by Science-Tre'-. and

post7test_Scoreswere,compared to determine .

if any ocCurred.
_

2') The RokeaChl)ogmatism Scali-(40-item form),
whichWWits to measure degree of open-
mindedness of'(in individual's belief system,
Change stores_were examined.

The Self- erCePtionlEi 4(14tem -form).
This-Mtrument is quantitative and asks the
teacher to personally assess the amount of
time he thinks he-spends during a classroom,
.period,in the various types of interaction.

I-

c

F-

A
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Each teacher was also asked tb audio tape two hours
of his lessons. The tapes were analyzed by a trained
coder,.who categorized the verbal interaction, using
categories similar to those of the Flanders' Interaction
Analysis System. The categories were the same as those
the teachers were asked about on the Self-perception
Inventory. Taping was done both pre and post. Changes
were noted and analyzed for any significant differehces
between experimental and control groups. Comparisons
were made between the-awareness of the teachers concerning
their observed verbal interaction patterns, both pre and
post. The audio taping was used as' a means of assessing
change of teacher classroom behavior but not as a tool
to fatilitate the change of teacher behavior or the re-
finement of teaching techniques.

Assessment Procedures for-the Fenton Pilot

The schools and teachers involved in the Fenton
pilot wt,re purposely selected by administrators who
were interested in making modifications in social studies.
Neither district participation nor teacher.selection
within the districts occurred randomly. When the ad--,
ministrators elected to participate in the pilot, they
selected teachers,who\had,previously expressed interest
in tying something new or'who were recognized as leadert
or innovators. In most cases the participating
were those already-assigned to the teachers selected.
There was a conscious effort/to limit participation to
average and above average students, although one. .group.
f/ostudents was classified as average-to-below-average:

/ The cantroi.group$ were obtained by .matching ex
perimentaIschools with schools from similar type areas..
Since.there-Nas a conscious effort to exparia "the pilot-
within each pilot,sChooli-controls within' those buildings
had to .be ayoided. Somefof the factors utilized for
matching .schOols were 'the type of community and the size
of the student population of the school. Members, of
the SPUDIER"staff who had extensive knowledge of 'the
faur-coUnWarea "helped With the identification. When,
the schopIs_were identified, ciasies and-teachers were
sel:ected.so that course tonteit, grade level, and, type
of'-abilityAgroUpings were similar to that of the Fenton

-experimental group; IhmrexaMple-, the grade -ten experi-
mental. grou0S were matched with control groups inlgorld
Cultures Courses. The students in Comparative Political

N

f
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Systems were matched with students in either Problems of
Demotracy courses or similar courses dealing with
American- government. Com arative Economic Systems students
were matched With those ta ing courses emphasizing eco-
nomics. In all cases except one the control students
were on the same grade level As the experimental students.
.The ccinttol gro4s- are described on Table III.

Sint!, the Fenton Prpgram has four types -of objec-
tives --}, inquiry. skills, Imowledge, attitudes, and values

four tests that .purport to-"assess or measure these
areas were used in a pre-post design: The Sequential
Test -Of_ Edudational _Progress fSTEP) , publiShed by Edu-
affair TiFTI5i7TirvIce) was used to assess change in
inquiry skillS in the' area of social studies. The.-

Watson-Glaser Critical Tliinkin A raisal, published
by Harcourt; trace Fig or. 2 was use to measure change
in student critical thinking ability. The Survey of
Interpersonal Values; published by Science Research"'
Associates ,1 wasilleU" to assess- change in values: All

".7 three tests were given to all of the' students" in both
' the extierimeptal, and Control- groups.-

Tests used:to-assess change, in knowledge for the
in specific Fenton courses and tm the controls

werg4; f,. for i,comparative Economic, Systems; the Science -

.Research Associates tosTerfifTed Test Of EtOnomic.
Undeittandinu 'for -Comparative PolifiarSystems, the
4cience. Rearcil :Associates -teefafar6d,Principka
of Democracy Test; (for Sharing _of Western Society and
Mc4tion'and7rEinge Four.SoFferiii7The EducatiOnal
Testili7Wace'Aest entTfrid !,'Worla;History," i part
of the Cooperative Social- Studies Test. -

, 't

Assessbienele_gult for fentOn Pilot
f 7,..,;. 0 c ,7 ,-

Student
.

Student Re-sUlts
t-

The-chariges' in studezit .40.-ies, POst-test scores
.,,

are listed:, on Table IV, A summary Of the -statistically
' significant ,cOmpatiSonS! of changes between Fenton students
r 'and -cOntrols .at -each tia4-d level shows. seven , instances /

/ - _ ,....,__ ., , ._ , _ .

of greater ,:positive :change for _Fenton- 'students and two
,initaii00/.--Of "greater positive change for the controls ir:
Both- instances Of greater,- change for the , Controls octurred
in the,'ninth,grade-. <On 'one item.,_ the nonfOrmity" section

--tf__t4.-survoy. to,f,,hito-rveronal Values_, the Fenion students
shOWed- a greater changeTSrich a ,change is con!.
Sisient iiith,, the stated objectives of the Fenton Program.

.7 ,

Pie' }changes at -,each grade flavIel are outlined below.



TABLE III

Fenton Controls

School
Number of Number of

Grade Teachers Students

Controls for Ninth-Grade Fe
Students Using tconomic and
g7iTartourses

nton
Political

Annvil1e-Cleonalligh School 9 2 39
Dallastown High ,School 11

) Cohtrbis fdr-Tenth-Grade Fenton'
Stu Usin Sh aping of Western
Society and, trraaition,,aa Cilaig_ie
inTaur SUElefrETTErses*' , // I

Dallastown High School
Manheim Centi-al High School

AnnVille-qeona -High =School
-Manheim Central High School

.

10s 1 9
10 1 21

Controls for Eleventh and Twelfth-
Grade) 'Penton giagia PiinTEEBEMic
and ofltica1 ystëins Course..

Columbia-High-School \12
, South Eastern 'York High SChool' 12

Northern York High School ' 12
'Lancaster' datholIc High School 12
Cedar CresIt \High School- 12

'I . Conestoga Valley High'Sc400l 12
Dover Area High School 12

(

L

1
1
1

10
18

p

t ,

)
_1

..,. -....

) ,
,

,It In some cases differeht grade levels ,had to be compared when
comparable course content 5at grade desired was not-available.
Appropriate.grade7level tables were used in all cases.

)r,



TABLE IV

Comparison of Change Scores on Instruments
Used to Assess Fenton Scicial Studies Pilot Programs

Instrument

GRADE "NINE
=

STEP
_CTitical Thinking
Economic Understanding

) Principles of-Democracy
Survey of Interpersonal Values
-Conformity
BeneVOlence
-Supiditive
Leadeiship

' IndepOldence
Recognition-

Fenton Control Comparison-and
Change Change_ .Level of Significance

E "ITN
--L.

1 ,

N

STEP , .

f / 4
C t i t ic al Thinking ; +

. World Histdry
_

i+

Survey of Interpexsonal-ValueS
CoAfbrmity
Benevolence -`
&tpportive
Leadership,
Independence
Ibmognition

)/ ..:,

r

IIP

5'

GRADE ELEVEN

-STRP
r'

ti tical) inki
r ',PO4;10040#4Tstat4tos t ,

IITi4014P. a .P0mocraCY 47

Surve#: -Of' IhterperSonal Values
.

1BeneVolence
Supportive- ti`.

Leaders4pr
Independence
Recognition 4-,

/ t.

ti

Fenton over Ccntrol
Control over Fenton
Fenton over Control
Control over Fenton

Fenton over Control
AControl over Fenton
Fenton over Control
Fenton over Control
Fenton over Control
Tentow-over Control

Fenton overiControl. n.s
Fenton. over ColltrOl s

Fenton :over Control n-. s_.

Fenton over Control n .s
Control overtfenton.h.s .

Fenton over Control in . s .

Fenton Over Control n.s
Con t r oitp Fenton n. s.
Control over' -Fenton nisi:

/-

Teiltoni, over ICOnti.d1
Penfon 'Over 'Control n.s,.

' _ Fenton 'Over- Ci44rol
Contfol over Fenton n.s,.

Fenton ,over Control n.s.
Fenton over :Control
Control over Fenton .n.s,.
Fenton over COntrol

f Fent on Over .Coniroi
Fenton: over Control n.s

,
- 1, ,

r .
1-s. =' statistically -hot, a' significant difference in change

20u On- this item the" Fenton stOdints showed a greter change in-)
i

l/ direction-of valuing PcOnfOrmity" less. In terms of the obi
orf , the Feiiton Prograil, this should be considered desirable

,
, , -

I

(

score.
the
ectives,
change.



Instrument-

GRADE TWELVE

Fenton Control Comparison and
Change Change Level of Significance

STEP
Critical Thinking
Economic Understanding
Principles tf Democracy
Survey of Interpersonal Values
Conformity
Benevolence
Supportive
Leadership
Independence
Recognition

+

ON&

None sew

Control over Fenton
Conttol over Fenton
Fenton over Control
Fenton over Control

Fenton over Control
Fenton over Control
Control over Fenton
Control over Fenton
Fenton over -Control
Control over Fenton

n.s.
n.s.
.01
.01

_

n.s.
n.s.
n.s,
n.s.
n.s.



The .ninth grade Fenton' students had .a Sig-
nificahtly g-teater positive zhange (.01-

_In-score on the STEP-- test`, the Test
of Ecoteniic Understanding, and_ the "Support"
secilrei7a7the Survey of Interpersonal
-Values -They showed rpater nefia71.7e

sc".9:1 IOW , on the *1-Toriforniity'!-
..settioii of -the SUrvex of Interpersonal
Ya-iu6S. The iiiiiir-graTE- ,controls 'showed,
-a. s.-i-gnific_antly: greater positive -change
Ci4I4vel) on'Tthe. ,Critical Thinking.
tppraital and:Tenevo.M7ETrIce section of te-
urreyy of Valdes.

,There- were no ;statistical -ly significant
-differenCe-s between the changes in -scores
for thfi tenth grade-. --

. Eleventh -grade Fenton students showed a y
--sigiiificantly, greater change_ score on the
:STEP= teSt* V.-05--leve-il -,anci. the TTest --of
Economic Understandihr,-(:01.- ieTFET.-

, - , ,_
.

"Fenton, twelfth-grade- Studehts scored Si-g-,
,:. ,;nific_ant[ly:(greatefi_gains- on the Principles

of DeniOdiacylc:TeSt.:(:.01. level) and-the Test-
-6j Economic tiil_irsdin" (.01' level)_.r "-,.] -7- : 1: 1- ----. -Y :

,1.-cr . a

An:,-anal.ysis-7of the .results) -:of each assessment instru--;-
,, ,Aitent- Showed that 0,11.- th-e- ftEp- terse ',the Fenton students --- ,

-' ----s- Changed ittore',pOsitiveiy than,' the- 'controls" in .grades, ixine
Uni---and_)eleVer. and slightly; less' than the .controls in,-

. , /grade. twelye..* pi 41reas--neasured by the STEP- instrukent t.
the-__fentoi)PiOgiani- on: the,whole had a. posifiVe/Ofect.

-v j iThe ige06.1 fesult*-of:,-thg !gTO test indtCate that thg.
-Fentah S,*(ehts,'_Wihii se?cPerime`ht-,..Aidc as wel,l, a.s -.Or_

r- he.tter than-"%th'e*,,cohttotl.-s.' r -'
%

(
,--,', ft

._,, .- - r' -')
-f - -1Tilfi results -pt the. Critical ,Thinkiiig A raiSal showed

no itiend.iii)., the?Cd*parison.- :of -.7:Nange"lscores or -grades
teh;).--''eieVen-4. -.amt. tWeive, but ihe iiinth-.grade control_ 'grOup.

,-.: )-\ did:.---sCotefsignific-antir .greater ,positiVe,,change in mean ;
,:,, 4C.q-e than the feittOiv_voup. This diffetende is ex-,

' plained:-, :however, byirthe. #ct,i-thai`ljiheninth-grade
Fenton -students scared -significantly higheT,':( .61 level)

_oh0Alielpte=t-e-SItithan,,the-- conttiOcsi: Since the_ -Fenfon
r: :-- studentS4nitially;(seO,tetr.scUnificantly higher:- than 5'

,_,, the -Con0ols,-:\-they iiaa leis room- which/to increase.-/ - . 1 - 1

(

ti ,

'1 /

1



It should also be noted that this difference in pre-
test scores might be attributed to the fact that the
pre-tests weregiven up to several weeks after the
start of the pilot. The results on the whole do not
show that the program had any significant effect, as
compared to the controls, in changing the ability of
students to think critically.

On the Test of Economic Understanding the Fenton
students show statistically significant (beyond the
.01 level),positive change scores over the controls at
all levels (grades 9, 11, and 12), This result shows
that the Fenton-students' proficiency on this instrument
increased more than the controls' at all levels.

The Principles,'of Democracy Test showed the twelfth-
.grade Fenton students in the Comparative Political ,

Sygtems course made more positive c ange TUTMil)
on their mean scores than the controls. This result
shows that the pilot students learned more of the infor-
mation that this test included.

an the Survey of Interpersonal Values significant-
differences in mean change. scores bell:eFEPenton students
and controls were recorded only, at the nihth7grade level.
At this "grade level the Fenton s tudents changed to value
.conformity and "beneVOlence" less and to 'valuer "support"

more. All three changes were at: the .-01 level of signifi-
cance. Across grade levels, non=significant trends also
appeared within some of the traitS. The pilot group
tended to decrease their-value on "conformity" and to
increase their value on "support," "leadership," and
"recog,nition. "* No across- grade -level trend was
for NYenevolence" and ''independence." There is tILC
assurance.ftom the evidence that any 'of the changes
Are permanent. ''

'Teacher Results

, The Fenton teachers_ showed significant differences
from the controls on only two medsures, and even these
results cancel outreach other to same extent and are
clouded bythe fact-that the in-service training- that
emphasized,teacher-pupil classroom interaction occurred
before the lirst classroom taping. A comp-irison_,of
the pre -test of the Self-perceptian Inventory and the
,pre -tape shoWed that the Fenton teachers were signifi-
cantly more-aware of their classroom behavior-than the



controls (.05 level). When the changes between pre=test
and post-test for the Fenton teachers were matched with
the same changes in the controls, only one area showed
a statistically significant difference in change scores.
The Fenton teachers' discrepancy 'score concerning teacher
lecture changed significantly less than the
This means that the control teachers changed more than
the Fenton teachers to become more aware of how much
they lectured, -Since the Fenton teachers were originally
more aware of their total classroom behavior, this
result was not unexpected. The comparison of the pre-
post changeS.between Fenton teachers and controls on
the Self- perception Inventory and on the analysis of
classroom tapes A- aired no significant difference.

-Based an an, analysis of pre-test and post-test
the Fentpn teachers tendeditp change to becoMe non-
lecture oriented,in-their-teaching. (Remember,-the
pre-test was administered-after the initial workShap-.)
Thdiinitial data sh-owed:thatthey,were more non - directive;
lectured less, and encouraged more student talk than:the
controls., Then 'during the year they changed to approich
the interaction patterns of the control group,. Since
the-first-series'Of workshops stressed the 'techni4de.of
teadher--directed discussion rather than I.ecture:and
remainder' emphasized conieni, this.result ,seeqs-(logical.
If permanent changes in-teacher behavior and awareness
are desired,, it seems advisabie'to cohfinue,to're=,
enforc' desired-classroom techniques in workshops held
during the year while. the pilot teachers are working
in the classroom.

On.all Other-,meaSures of change ih/perception,
observedbehaviorand discrepancr'scaies, no signifi-
cant differences or, trends appeared. For the Test of
Inter ersonal Values and the Rokeach Dogmatism; kale
an analysis -ofWailie scores showed no statistiF4171
signifcafit differences between the _Fenton _and the )

antra group.,

Summary
I _ , ,

,-
,

,- . I
. \

The-Fentoni,rogram prepared the students- for-the-
ST-515_test 4,1041 as or better Ithan-thetradiional

, i
, pgraps .., /' It :did' not produce 4 signfficant differenCe:r9

on critical thinking: If )May havec,prodiiced minor
changes in .student` values- as tested-on/the Survey of

\ , '
,

,

7
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Interpersonal Values. An_obvious strength in the
FentoncurricuTEriFpeirs in the area of economics
since the _experimentalgroups scored algreatex-change
on the Test of Economic Understandin at all. grade
levels: 7a We twelfth gra e; ,15n.tion students showed

a greater change on the Principles of yeidcraCy Testi
The tenth -grade materials did not_ produce a.signIFIEant
difference from-the controls on the 'World HiStory"
_instrument.

-

The Fenton teachers were more.- aware of their
teaching behavior and were less lecture oriented than
the controls at the end of their' initial workshop, but
during the year they regressed on both points. 'At the
time of the post - test.; they were still more aware of
their behavior and less lecture oriented than the controls,
bilt the distance between them and the controls might
have beenmaintained if teaching techniques would have
been more of a concern of-the-workshops' during the_year.
On other measures of=thange the Fenton,teachers did. not

change Significantly from pre- to/post-test, and the
changes that-did occur were not significantly different.
from thOse:of the-controls.-

_
1

Assessment Procedures: for 11.2.1112EI2a. Pilots,

The selection of pilot districtS, teachers, and
classei for the elementary pildts were based on a variety
of, priorities set -by the*districts'of the area., The
selection was not random. When .the Chief school; admit4:-
istraiors'received information on the four elementary
social studies programs, they,informed SPEEDIER concerning
theiz willingness to establish, piiots. ,the districtS
that indicated a- willingness to_participate, the admin-_
istratOr,decided" r7which./programswould be piloted,
mined the number

/
0of teachs,and -classes that 'Would be

Involved, and selected the teachers. SPEEDIER recommended
that ,at least two classes at each grade'leVel'be,_selected4
but, beyond that the.indiyidual ,diStrictS made their own
selection. The teachers and classeS selected Constituted-
the txperimental,groups.

c
,

f



For the elementary control groups: it was deter-
mined that two classes at each .grade level would be a ,

sufficient sample. It was alt.() decided that all control
groups must come from school districts that were not
already participating in the elementary social studies
experimental groups. School districts not involved were
then randomly sampled.; After the selection of school
districts was made, two. gtade levels were randomly
assigned to each of the eight districts sampled. This
assured two- classes each it grades one through eight.
Then, teachers were randomly sampled at the particular
grade level -by using directories available for each of
the four counties. Each directory listed the names. of
all -the teachers within that count:- The control:Iroups.
are described on Table V.

)
_For ,the students of 'both the experimental and the

control. groups , two grade7level diVisions -were made
because the testing materials available for primarY
-and intermediate grades* were different. Grades 1--3
were placed in :one:. grouO and grades 4-8* in another.

The: pupils in gradet 1- 3- Were iVen the Primary
Social Studies 'Test;, pdblished by Houihton Mifflin
aigifiy77TfTs a non- verbal test where the teacher
-readS:the quettiontand the students put marks -,on
pictures.- The second test giVen. to the students4at
thit- level. is,an adaptation of 'the -FiVe Faces Attitude'
Invento :developed by Scott-4nd jerffEsTard,
itts urg PUblic Schoolilpfice of Education, jout-

butgli, -Pennsylvania. It it{detctibed as a- nonverbal-
attitude scale; Another ,modificatiOnf it Igat, used

1-as a post -test 'to:determine Attitdde )scores!:by Retearch'
for Better School-s in program.:

All 'Of .the students thi, grade 4:8 group both-
, JcOntroi-,4nd were given the :statIERliAl-

Test .Of Educational= Progress (STEP) at the IpprofFnte
FiTe7-574:77-Wirris are fdt. grade's. 4=8 wIth'

.

the- api7opr i ate_ testing Orlin

t-- 'Teacher inventories and -,procedures,, were the is Mud
ekp.erikeritti-I and. control groups, as they were for '/-

the Fenton pilot .

/-1-4(

/



TABLE V

Elementary Controls

Coiiiwali-Lebanon School District

Number of Number= of
Grade Teachers - Students

Ebenezer Elementary 3 1 28
South Lebanon Middle SChoci_ l 8 1 32
CornWill Middle School - 8 1 30

Eastern Lancgs.ter, 'School District
Breck#OCk Elementary,- 1 1 25 t

)- BreCknock Elementary 6= A. 'In
J :, i.

. - .

Manheim. Central School- District

IL. -d.:,:BUrgard Elementary-

-H. -t, ,B046tra Elementary

Middletown Ares: Sehool:Districi
1, J. ,Fink _Elementary -'

MiddletoWn _JUnior,_140 "School .

NorthernL3e4Anon SChOol District
J_One-Itown Elementary _

Northern York School District
:Northern York- Elementary'
'Northern YarieNElementary

'

-N1WManorSchoOl District-
ConeStogal-ElpientarY
Penn 'MAnOrJunior. High SchOW

SoUt44stern York Sc4001 DiStrict:/-
44utheastein 'EleMintaty
Southeastern- Elementary'

.._. .4

1 28
1 30

23
1 (126

1

1

r I-

21

25,

37".



Assessment Results for Elementary Pilots

Student Results

The comparisons of experimental group and control
,growghange scores'from pre-test to post-test are listed
on Tables VI,-VII, and VIII. A summary of the statis-
tically significant results follows.

On the Primar Social Studies Zest all
experiments groups 113Bilfive
change over the pre-test, but the change
was significantly greater than the controls
only -at_grade one and this was true for
only three of the four programs. At

_grade three, the amount of, increase for
the Taba students was significantly less
than that of the controls.

On the STEP test all experimental groups
showed a positive change over the pre-
test, but none of the changes were sig-
nificant when compared to the controls.

On the Five Faces Attitude Inventory
experimentalmaage scores were not s 1g.-
nificantly different from those of the,
controls.

A comparison of the change' scores for each of
the' four pilot, programs shows no significant difference-
betWeen the pilot programs at any grade level on any
test instrument. When each pilot' group is compared
with the controls, the differences that are significant
are, the. exception rather than the rule.' The :only sig-
nincant difference between the Taba. students and the
controls was on the Primary Social Studies Test at grade
three where the positive changrni'the,Tabi7POup was
significantly less' than that of the controls =' at the .01
levii. The' only significant differences for Minnesota,
Greater Cleveland, and Senesh students occurred at grade

Tone. he Minnesota and Senesh level of .significance was
at the .05 level, and the Gieater Cleveland level was .01.
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In -the first grade the eletentary control groups
showed the lowet mean change score on the Priinat
Social Studies Test. Even though the Taba- irst grade
slOrria' a' greateizinTan change score, it was not enough
to 1:4;-statistically significant. The 'other three pilot
groups:were*significantly higher than the- controls.
Based ,on/this result, it appears that the MinneSpta,
!Greater Cleveland, and Senesh students increased their
le-ttel of performanCe because they received tore content
measured by this particular instrument.

The -second ,grade results revealed -no significant
.difference in mean change score ,on the Primary. Social
Studies. 'Test and no apparent trend appeaTir a corn-

_ Farison of the mean scores

In the. third grade the only statistically signif
icant .differenCe In--mean change score on the -,Priinary,

,StUdies Test -appeared- between the Taba -group,
controli77The-Tabac-gOUp scored a smaller

mean change at the .01- leVeI. , The -ofher three:programs
were -all lower than the controls but 'the difference was
not,-statistically significant . This -.result might Mean,
that, since the -Tab.& , Program technique,,oriented,
students_ aid receive much content as is :-usually
included in the"-third grade . -- Also the teachers .Might
have been concerned ,more with :_method than, content

-

i
-^, The Five Faces', Attitude Inventory showefil no Sig,-
naf,3.-cant HITelexia-117Bitairchange scores in the first,
second, or, third .grades However, non--statitical
trend appeared when the-.i'mean_dhange /Scores oxi each
grade level were calculated, The ichange in goi,tive
attitude toward school for both expe*Itientak, and coif-

( trols -4ecreased.with increasing_ grade level. r,
r

ii 7

On the STEP Social Studies Test,- Form_ B, there
- were ,n-ct 'sta.AiSticaIly significant differences 'in mean

change scores, `between pilot group and the controls
for any. grade,, thraugh \eight: However, a trend
was "etident.- At eaeh:glade,fhe mean changesaires of
the -pilot -groups were either, the sameas 'slit/11)4y::
greater` than the aainirols This -indicates that, the
pilot _students!' change- in achie'vement on the skills
and content tested, by, this instrument compared ,favorably
With" the C-cintrols.

C



Teadher Results

Because there were too few seventh and eighth
grade teachers to provide _accurate res,ults-, only
teachers of grades one thio!igh six-were given- the
teacher' assessment instruments. All four _pilot pro-
grams were represented.

In essence-, the _results; ,shOwed no significant
changes,: 'Pre-' to post -test, and no significant change
score_ comp-artisb,ns with- the .Controls. : There was no.
significant 'preT-tesil difference from the -controls one- .

the= ROkeach 'Do atisni Sctie the __Survey of 'biteInterpersonal'Iralui7.7ira o serveZ-Iriltigl classroom7Te avior.mefr-wat no significant difference_ in -Change- scot
on the Rokeach Dogmatism Scale And the Suriry. of
InterperiTiraTiralues .
changes , pre- IMT-d-Ft-te.st, in self,==perceptiOn of
cla-Ssroola, behaVilr and' discrepant_y- between the per-
ception and observed behavior.,- This tends to show
that the study had similar effetts on the - teachers, of
all four pilot pograjits and that" there was- .no`
cant effect of the prograias or the 'in-service workshops:,,,
on the teachers in the ,areas. assessed. It is possible
that_any changes that/ might have -4occurred., were not
measured by the ,Intruaents used

e

Summary

In _general_ -the elementary pilot programs, prepare.42).
-the students for.. the Primary Studies Test and
the _STEP' test as well as-or -ill:R.7071E7MT traditional
prOgralas-.7 On the FiVe:' Faces:-Ittitude- Invent-4w no{
significant differeliCas71:671 tt econtrols- were :noted.
-Neither;theiprograms- tOrt-the 'workshops=
changed the teachers significantly nor prOdUceit'Any .

differences from the, rconfrolS- ,the
measured.

c--,
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CONCLUSIONS

Conclusions in Terms of Purposes of the Pilots

Purpose One

Nearly alL of the participating teachers, the
district administrators, and the SPEEDIER staff felt
the pilots led to definite improvement in social
studies instruction, in the participating districts.
The- teachers, were most positive of the three groups.
The -elementary teachers in particular felt the pilot
programs they were using were much better than their
traditional social studies. A large majority of all
the teachers recommended Continued use of the new =

programs_ and recommended that their districts expand
the pilots. :Hummer, the 'SPEEDIER staff feels that
the -"Hawthorne Effect" was a factor in teacher reactiOn
to-ill live pilots. It is looking toward a more valid'
reaction .after the teachers use the programs for a
second year.,

Outside social: studies experts who worked with
the teachers also felt that the pilots were valuable
in improving social studies instruction. Their limited
knowledge- of the instruction traditionally pursued in
the area, howevek, limits the value of their assessment.

Purpose Two :

'The teachers, administrators, SPEEDIER staff, and
outside social' studies experts who have worked with
the piloti, all feit ,that teacher classroom, behavior
was modified positively by the -pilot experience. The
assessment procedures used also_ reinforced: this con-

-, :elusion. It must be pointed out, _howeV'er, that the-
'Amostf significant change in teacher classroom behavior
occurred after thec_initial workshop. In most cases,
when the perfOrOnce of teachers was matched with their
perception of -their Classroom behavior and with the
type of classroom behavior expected of the new programs
they Were using, the teachers regresseeduring the year.

It seems clear that if teacher classroom behavior
is to. be modified ,permanently, in-service workshops must'
continue to reinforce the expected change, in behavior
during the school year and specific 'training Should be
devoted- to; masteringriiew teaching strategies and tech-
iiques. The use of new social Studies programs alone
without emphasis on changed teaching- strategies and
tothniques will not assure a permanent change in teacher
behavior .



Purpose Three

--All 'of the 'teachers and administrators who worked
directly with the new pilotS came in contact with new
social studies content, ideas, and teaching approaches.
Only a few of, the participating districts and -teachers_
had known anything about the five social studies pilot
programs, before_ they were approached by SPEEDIER. Other
educators in the area who visited the .pilot teachers,._'
who participated shorter-term in-service workshops
and information sessions, conducted by SPEEDIER, and who
received printed information about the pilots also gained
-in their understanding' of the new social studies. A
multiplier effect is expected in this dissemination of

new, social studies information each year.
0P-

,Puz.7pose Four

> The, participating.` teachers 'did develop new teaching
skillS.' As was pointed out earlier, (hoWever, 'evidence .

that they mastered 'these new skills to a degree- that
would assure their- peririanent Use swas.xnot demOnstrated.
,At, a result,. moictifi6ation.s the pilot model, which-
inclUde, heavier .emphasiS and -priCtice in the Use,of new
teaching strategies, have been-added for 1969,-1970.

:,Purpose Five
r-

At the beginning__of- the five social studies pilots
the common procedure for 'Changing the- social studies

servedin the -districts erked by :SPEEDIER was the
Selection -of- knelt social -studies- textbook series.-- In
most tases_'alli of the available materials were not
analyzed -.by the-- committees appointed to make the Selections,
sand there were-,usually no recognized criteria used in the
selection proCOS., CurtictilUm change was-, generally
viewed as a -singleStep ad-Option because old books *had
Worn Although. lip service was paid to _Wet ide-a,
that cuiriCuluni__'7change should be a continuous and
evolVing process, it=was not carried out in--13r4dtice.
Teacher inr.serVice workShops -were:not seen- as part of
the change process-.

The use of the pilot -model seem s to have changed
the perCeptionS of many -edUcatorS on all Of theSe'-f_points
There is considerable evidence that actual fractice- in
ctirriculUm revision Is being rabdi-fied.- The extent .of-
the dthpact, and the permanency of. its-y- effect can -only
be determined after- a longer' period Of'-time.



Purpose Six

positive, attitude _tesiard curricutum ekperimen7-
-tall,en and change on the part of participating_ teachers
and- ,administrators: seems- apparent. During the course
of thelfilot's, nearly all teachers ..indicated that the_
amount of work ".involved was more than they had -expetted
-and nearly all administratorS -expresSect-apprehenSion

the particularly that _Spent for 1*.r_seritice

training- -0,f_ teachers By the end of 'the school year,
nearly alI:tneMberS of both groups_ fe4.t, the pilot efforts
-were- Worthwhile:, ,and they indicated_ an,1-,intention to
continue the -experimentation. _

.

:Purgos Seven-

All ',of, the -educators_ of-- the area who pt.tticipated-
J ;:r#11 _the- pilots,- .received new insights concerning --social

StUdie-s.'444-Curricultim change. This is partidUlarit,
-true the---eichertl:whO -were, introlVed directly., "__Since
-many. of them- Traditionally had -played .little or no-`role
in ihe:ipld'oess_ of,--ctirtitulum/change,. Atr-this point-14 it

, -seems .that,,-,these people ar. better _prepared to.(impreeve
the ,=curriculum of their own school syttetts, but -consultant
aid fro* SPEEDIER -and other' outside experts seems to- be
necessary.. foi. the neat. future.

%.

,.. POrose -, Eight.,_

_Many of the districts that tIpaiticipaied in the
-pi 4ot.-haVellitodified procedureS and,poliCieS for handling
'and 14.0miyting" .curriculum` change.. , 'The inclusion' of 7
-significzuit.. in- 'service -training/ of '-teaChers as part-.,-

Cof'duririculUm.revisiOn- and the view' that, curriculum
revision .2.-s a .continuou,s- process_ are ''probably_, the two:_
most significant _changeS..:-.-In -addition-, many' distric_tS,
_began for the', "first -time to. make_.budgetary "provision"s
I-ot-_the: pay14ent of teachers 'to_ work: in curricuiut, t-0-i-
vision or for the provision of substitute te4cherS 'to-
fie_e the_ c to-'parti-Ciiate. /

...

-Conclusions _11:*-otti the-General- AsSinOtionS -of the .-Pilots,
,,,,, ,

7- '/ , I , _, I

None. . of the: thirteein-aSSUmptiont 'up on- !which the
piltits.-were-l-__baSe&Welre .,re-futed by the 'experiences of

%1968-3.9§9..- IHOWever, fOur,,,,df /the- assumptions should be
restata,it. light ,Of 'the year'-s experiences and one
additianal ,.ass-writti-dn should be -added to` the list. The
changes should be as f011ows-; -,"--- , i -,

j

r-



Assumption five whiCh originally read:

One or two -day, in-service programs would be
similarly ineffective.

should be restated to read:

Short term in-service -programs that do not tie

. directly into clastroom activities of the teachers
involved would be similarly ineffective.

Assumption seven, which originally read:

-These materials can be used as vehicles for up-

dating social studies curriculum contents,
teaching strategies, and administrative pro-
`cedures.

should be restated to read:

These materials can be-used as vehicles for up-
dating social. studies curriculum contents,
teaching strategies, and administrative prd-
cedures as long .as' the types_bf_changes are
identified and in-service programs areldirected
toward, the producing of these changes. The
materials' alone will not produce the most
effective change.

,Assumption ten, which originally read:

BY-piloting the programs in their own schools,/
local teachers and administrators will be able
to 'make- a# valid assessment of the programi in
terms of their own priorities.

I

should be restated to read:
I 1

By piloting the programs in their own schools,
-local teachers and' administrators will be able
to take a valid assessment of the programs in

pterms Of their own prior experience. If the
distridts do not have clearly established
priorities, the pilot will provide information
that _can be used to set the priorities. How-

t ever, if the assessment is to be valid-, the
possibility of a strong "Hawthorne Effect"
concerning the new Pr4gram should be taken'

into contideration.



A :Fourteenth AsSuMption that should be added should
be.-

-C. New Social studies programs do not serve as
efficient vehicles for changing teather be-7,-
havior, unles_s the specific desired behaVior
changes are determined and workshop. sessiont
-are 'provided:to instruct the pilot teachers
in the desired, teaching 'strategieS

ModelConcerning- the Pi iot del
,

On the basii ,of one year's -experience the model
s !seems to te effective..; The five phases seem to represent

. five different steps in the process of producing effective-
turriculuin change in social studies in the four-- counties
served by _SPEF,DIER. It should be noted, however, that
the amount of time and effort placed on each one- of the
five phases often varies according to the district 'and
the people involved. For instance, some situations,

l ' require- a rather extensive "Climatiting" stage while
- others permit initiating a, pilot rather quickly.

--Determining factors that affect -the- Oniount, of
time and effort_ necessary fOr climatizing areL, the per-ceptison --of the jeducatots conCerning'curficulut `revision
Ind the-- degree- -to which- they are s_ ati-Sified with their-
current program. It -appear-s, that one "innovator" within
a di-Strict, can (produc a significant change. if the people

:With wifdi lie works are not negative toward, Change. If;
however,- one strategically placd-:perSon ;is Committed_

the status quo the possibility of producingstatus
_ ,icant -change within q_ne. year's_ -time -is severely-limited.

.

The 'Selection. of ogsram-S forpi ing Phase
of 'the. pilOt- requires A. :clutiOn that- SPEEDIER had _not
expected. 1Under the original conception of ?hate- .II,
SPEEDIER would present .,to- :diStricts. information about
a Variety 2,of programs. that the. staff, felt)WOUld be..
possible .improvements for the Ostricti.' These. were
presented /OS -alternative's Ifrom which the distriCt Would
select the_ particular; pr9grant or programs that seemed
to most valuable and--,appropriatel for --I-1OWever,
many of -the district , administratort- and; teachers --did
not feel confident --to, make a -selection and- often
dicated-' that they were ,willing,;to. work with any 'program_
that -SPEEDIER would suggest. This reaction inditated

- -/

f



to the SPEEDIER staff that the recommendations to the
district should be more thoroughly studied than had
been anticipated and should be more specific. It also
pointed out that the pilot should incorporate instruction
in a process of program selection for teachers and ad-
ministrators.

Within Phase III,. the Pilot Implementation Stage,
where the pilot is used in the classroom under the
observation aad with the consultation of SPEEDIER staff
members, is the most critical part of the entire pilot.
The implementation staff member assigned to each pilot
Must be able: (1) to see that the teacher is imple-
menting the program effectively, (2) to provide support
for the teacher, (3) to provide direction so that the
implementatiokprocess and the use of the program are
not distorted, (4) to determine the type of advice and
assistance that is needed, and -;(5) to secure that
assistance in a very short period of time. At the
same time, he must be able to use his contact with the
teacher and observation in the classroom to determine
the direction and pace of the entire pilot.

Within., the Pilot Implementation Stage, the segment
that emphasizes refinement cf teaching' techniques is
most difficult. , It is here that all of the skills of
the Implementation DireCtor are called upon. 4e. must.
be able to provide support, direction, instruction in
new techniques, and-constructive criticism.

The Critical Evaluation' part of Phase _III was not
pursued in as much depth as was originally expected.
The SPEEDIER staff decided near the end of the school
year that the degree_of sophistication of the partici-
pants, and, the amount of work that had already been put
into the pilots by many of the: teachers made the post-
ponement of a rather thorough critical evaluation
advisable.

r- None of the districts working with SPEEDIER func-
tioned in Phase IV during 1968-1969 . It does appear,
however, that much work in-Phase IV must be devoted to
the development of instructional leadership skills in
the administrators in each district if the transfer of
responsibility for curriculum ekperimentation and change
is to be shifted from SPEEDIER to people within the
districts.



Unexpected-by SPEEDIER, several districts moved
into Phase V at the end of 1968-1969 by informing
SPEEDIER that they were adopting the pilot progra
they used during the year. SPEEDIER feels that to
-some: extent this rather quick step resulted from-dis-
satisfaction with the traditional social studies pro-
grant that the districts had used, but it als6 believes
that it might be part-of the older perception of
curriculum revision under which the entire process
is viewed as a onerstep change from something old to
something new. Because of these factors and because
the 6HaWthorne Effect" appeared to be present, SPEEDIER
found-it necessary to caution districts that the pro-
grams they had- been piloting-are only a few (in many
cases only one) of many new social_studies programs
and that other programs not used-during the first year
of the pilot might prove even more satisfactoty to -the

With the changes in emphasis described aboVe, the
pilot model is being used for a second yeat., Repotts
of the effectiveness of the_model as revised, will be-
reported during the year. A_preliminary report for
1a69 -1970 will- be-available in February or early March,
and a second -year report on pilot operations will be-'-,
available 'after the conclusion of the 1969-1970 opera----
tional year inlJuly. , ,

Conclusions Concerning the Five Pilot/ Programs_
---------,- , .

Fenton Program

r_ The Fenton Program 'served as an effective vehigle:
for change in terms oftthe-putposeS established for the
social studies pilots. in-general, the participating
eaamts, and adkinistratori of :the districts,in WhiCh
it was. Used felt it was a significant Amprovementrayer
fheir:traditional-sociaf studies programs. The use of

, the program did require adjustmentn- teacher strategies,
distrfct policies, and student Performance. The.teaChers
felt that the, program as a if/hotel-was teaching more Sig-
nificaat information and skills then their traditional
plogrami but they said the lessons- had to be revised and
used flexibly'-ordt, programs, could become
boring. Students who were highly consciOus43f grades
often commented- that they felt more secure with more
factual learning. Thirteen of the fifteen pilot teachers
are continuing with the program for 1969-1970.. In= one



.

(

district where the Fenton students moved into- an
eleventh-grade research-oriented American history
Course ih the 1969=4970 school year, the teacher
noticed- a significant improvement over passed years
in the ability of the students to analyze historical
information.

I
The 'research studies conducted during the pilot

show that the program was as effective in teaching
social studies information as the traditional social
studies.- The students wh.c, participated in Comparative
Economic Systems-did significantly better than the

controls. There wa-s no significant differente in
critical thinking or in over-all changes of values
between the Fenton students and the. Controls.

Tabi Program

The Taba program was effective in producing change
in :terms of the pilot purposes. All the.
teachers and.administratorg-felt It was a_significant
improvement over their-traditional social stUdies.
us6,7bf-theTrograM did recuire changes in teaching
strtegieS;--distriCttpolicies, and student performance.
It was probably the most effective of all the programs
in piOdUcing,Changein the teacher behaVior,.whiCh'fias'
been attributed to: its complete and specific in-§erilte,
training component.

Participating teacheis and administrators of the
-dxstricts-im whiCh'it was used were unanimous in- their,-'

sUppOlt,0 the program 7 Every teacher is continuing
with -the program= ind-it has the largest increase -ih
Partitipant§lor 19'69-1970 of all the pilots. Two
schools within, the -area and two -other districts outside-
the fiimr_tOunties served by SPEEDIER are Ttesently'en.'.

:-saged in -Using the progtaM with all. teachers ina single
§th6ol. There 'ate indications that several districts -,
are mOlantoward district-wide adoption. Generally,
the tett instrijnents do not show sj.gnifieant differences
between- thelaba students and-the controls,

U-

/

Minnesota Program (
r,

, ,

_J

The Minnesota Program seems to be an effective
vehicle, for producing .the changes outlined in the pilot
purposeS. Most -of the participating and their
administrators felt it -as an imprOVemeni over their
traditional social st.A4=es-. The use of the program

.

,-
;

.
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has enabled teachers to- expand the ''content they -:taiight,
and become, much more flexible in -their.teathing4 but
change in teacher behavior. _was- only slightly: evident.
SPEEDIER; attributes ,=this small degree of ~range, to the
way in -whiCh_ the Miniiesota Proiram- was it 2leinented -Oder
the pilot, rather than-,-in tli6 program itself.- It believes"
that _if the-SpeCific -teaching strategies to be used with the

-_program are idefiti4ied as part of -the pilot and" if ,-in.-service
training-- of teachers is directed, toWard.prOducing- theOe
chaygei, '-the program will be a .very efficient vehicle
-for changing :teichpf behavior.

A majbrity of the teadhers_ and districts= -that usell.
the Minnesota Prograii recommended that it -he- continued
in, their districi. Two districts -chOse to 4xpand.,.,the'
pilot, one of which is nowr-asing-it district-wide' in i
grades'-K -.3 -and expa.nd it to include all elementary.
grades in 1970-1971. On the testing instruments, there
was no significant differ..-Lge- between the performance

,kof the students as compared to thp controls-.

J

CleVeland-P-rOgram\Jf
7 _

-The Greater _Cleverand'' Pro,graik_ served effectively-1.
as a, -vehicle? for change', tens of 'the pilot ,DurposeS...;-
All participating teaChers, and--their admii-iistratorS- felt

rlat .was,--an ,improveMent_ over their traditional social
`studitesenabled. the teaChers to,--expand -the ;contenttOit
.'theY covered but' it did -mit produce- a sigiifitaiitlY
greater degree)of fiexib,te teaching; an4-, like" the
Minnesota- Program, it did not prodfice-7Srignificant
changis initeacher- behayifor *re ,als-o appears".the- changes 'teacher behaviorlrequire- additions to-__

thq,pilot t.s..43;n1rig :sess-3,Onsr\.-, . r
_ -

All -of, the participating, teachers ;.-4nd_d(ittridt-s-
recoMMencled :CiIntinUatiOn the) program and -s,evirat ,1'

uSie- for _indluded
it -,4.E1 pfimary. ;gradeb ,anct4_414,,:eX-pan.d,at

-*th6r:-'63:00-ntarjr,`- grade, 1evels-_ in '1970-1971. Res-474i
of tho:atses*Rent_ instruments ,of, the_. pir-Ogram_ -show
Ova:a-cant difference ,J)-e-tween, -the jperforniaifee of the

-students - the prograin and the controls.

r

r
;
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Senesh Program

Because of a series of administrative problems
within some of the pilot districts and the unwillingness
of some teachers to have their -classroom_ performance
observed by an outside consultant, the Senesh Program
was not given as thorough a trial, as had been hoped.
It does appear, howeyei-, that the Senesh Program. is an
efficient vehicle for*change in terms of the pilot
purposes. As in the case of the Minnesota and Greater
Cleveland Programs, the program without specifically
determined instr=uction' in particular teaching strategies
does not; produ.Ce significant changes in teaching
havior. 'Were the' program was given a valid trial,
the,teachers and district administrators recommended
itscontindation and expansion. Most of the expansion,-
however, was done on a district basis because they
people involved felt that it "could be accomplished
without the consultation assistance of "SPEEDIER..-
Results of the assessment on student performance in-
Alicate no significant diffeTence between the Senesh
s >tudents and the 'controls .

'
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'SOCIAL STUDIES PILOTS -- 1969-1970
PREL1MIi4ARY REPORT

July-December, 1969

. Introduction_

The-social Studies pilots for 1969-1970 are a
cOhtinuatiOn of the first-year-piIotsi-listed in the
preceding- report. SPEEDIER staff members serving
the _pilots are the same as in 1968 -1969 except for
the'Group Dynainict- Specialist who is- no longer'
employed brthe Project.

Purposes of the Pilots
The ,putposes of the social studies ,pilots -for

1969 -1970 are the same as the eight purPoses_ established
for -the first -year . The thirteen- underlying assumptionS'

)o,n, which the ifilotslare based are alSo-being Maintained
into the -second...-year., -but a foUtteenth assumption- haS-

Alee& added:-

14' New social studiesr curriculum projects
,a&_nor serve .as efficient vehicles- for

-,changing teacher behavior.-unle-,S-s-
des -fired behavior :changet (=are determined?

.04:)(oricsh-op:.tessions: aresr-pidvided
- instruct the =pilot teacher=s -{ theT-desired
teathing-. strategies :-

Pilot 'Programs
t. L

2:The five social studies- pilot rs:prograliks used in
the-)first..year-arebeing -continued into 1969-19,7.0 ,The-
prograins- and grade revels' 41,_ which/they !are being_ piloted
are,--ritted beloW4*1_,..A few- of the pilot teacherS from last
year are wdrking, directly-with, thee but many
of, last, year -s ". participating teachers are continuing
their wdrk.,Vith the programs with-iOnly ,*iodic consul
tatioii-\ from ,the SPEEDIER-,,staff. -pox the ;teacher
veaved.---direCtly(-are included- beloW;`-

_/
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Grade level-for
which materials Grade, levers

Program were _designed in Rilots

Fenton Social 1Scienee
Pr4rai (Holt,- Rinehart
andifin.ston)_ 9,10,11

-Greater Cleveland Social
Stience Program ; 1-8- 1-8

University of Minnesota
jProject Social Studies-

Progrfam K-12- K-5

Taba SoCial Studies
cCurricillum 1=4

SeneSh. Social, Science-
PrograM- :(Sciince ,Research
AtsOciateS--/!Our_Working -
*Orld")

T_7

_ I ;Originally, -p4:ans, ifOr the ,second year social studies
--pilois:incltide,d-: expansion in -=two direetions'. More schools,
=teachers-,, s_ tudentS; and grade levels -Were_,_ to be' added to _. ,-

---,-

the:Ave pilots :already' begun, -,and additiOnal _pilot pro=
graMS'-were, tsi,:b_e-added.:- The lirogra-Ms to be added were:
mainly iteWi-.:sia4a1 :studies prograMs-,that inVolved teaching
title- of one, yer --or-Jess. Many of those- _-_tentatively
selected -Were unit-length programs or programs for' which,"

rs-ingle unit-pilots, 001d-have been, conducted. Programs ",-

tentatively s-eleCted for use 'were -_ - , -1-
r- -,

- \ _ 1
4

/,

qt4ce levels
f - td,b6,in,pilot

i
I:ragrams

SEPONPA:RY

Harvard P/rO-j.ect--,P_
Series.

f _High School Geography ProleCt

9,12

01-12

American- 1,Olitidal ,II.ehavior-- ,,
__course- (High SChool.-: uiC73.Z5luiii
Center in 4diant
,University) -_--, ,j- 1 _, 9

, ,,
SiMulations ,-, -172
(

(



Grade levels
Programs to be in Viat

ELEMENTARY

Man: A Course of Study
(Eductional Development Center)

Social Science Laboratory Units
(Science Research Associates)

Intergroup Relations Curriculum
(Lincoln-Filene Center for
Citizenship and Public Affairs)"

Man in Action Series
(Prentice-Hall)

;Why United States Space Explowation,
(Revell Educational Systems)

4-6

3 -.6

1-3

,-, Pilots of these programs were not _beam- at the
start of the school, year beCause of the forty perCent (
reduction in- Title.- _funds. Because of the cutbaCk4(
the, SPEEDIER _staff decided to proceed- with the e*pansioh

/--- ,of t_ pilots-:-but- not, AO begin working with '-

new programs in' September, -The ,decisio was baSed on
the fact that SPEEDIER- had assured districts who - had..
-begtiti-uSing- the lnigiroq, i2lire programs 'in 1468._that 1 it '

would -_COntihUe,thestmpiltS and train additional teachers'
where:_requesed., _ , i t A

,
- 7 .._ .

,
x,

f 4 / ---

SPEEDIER/ is- now planning_ to pilot on ta. \very small
scale three social Studies ,:Curriculum pi-ogtams during .

the sprint_ of -the 1969-1910 school. year .
,/

These are_ :
. t

i
.?

Three .units, of) the course entitled' American
Political Behavior -3develope4 ,fOrniiii177ifia'e
by the 1144= School Curriculum Center in
GayernMeht, Indiana V4iiversity.

(

Twopt three units of the High School -Geo-
Jgraphy,Project -developed for! secondary
i9T the High .School Cepgraphy Project, Poulder,
Colorado,)published by Macmillan Company.. )

The simulation igake "Crisis in, tie Balkans"
-deyeloped by the ,FprOgn Policy, Association
for secondary school use



Each of the three programs will be used by four
to six teachers who will work direCtly with a SPEEDIER
staff nemer assigned to work with that particular pro-
gram. It' is anticipated- that the in-service _workshop

would involve onlyrone full- day plus short-term
consultation sessions,.

the Pilot- ,Model

The pildt,,iodel is the same as used in 1968-1969.
FOr some districts _Phase- -IV Pilot Operation - 'Second
Year has begun.(, Other districts ale using a pilot for
the first, year in Phase III Pilot Opetation --:First _

ye ay.

Although the -model itself has not been-laanged,,-i-
, donSiderahly -emphasit Will- be placed. -upon the ""re-

fineMent of .teaChinik techniqUes' in .both,----PhastS sIt-I and--
"IV. The resilltS of the pilots for 1.96.8'=-19-6.9-1 Indicate
clearly that -chanie Classroom' behaitiortoward
the. Use,. of newer. stud=ies teaching strategies was
not successful., --when-rthe new programs- were expected to (
"serve:- as vehicles -fork change. -without heavy-. in=,-s.ervice
instruction and coAsuttstion. on the Aiew
Titi6_.-.ettphisis mostoSt '6,-f the attention, of
the iMidenrentafiOn -ditectorS,--dAring Januarys_,
Velytu4iy 'and, March -.__ ?Demonstrations of-` particular new,-
social- 'Studies_ strategies, 51istrUctkon'aii those: strategies,- ,
:and_ teaCher __practice' with them Will-14-43-art of the-effort.,
Audio .and,--Video -tapes used: ini<the- :ClasSrodin
in aiiciO4iiChil).-g-situati.ons--yill__be Used:-.7-tO--provide

-,,t-each s, in an7effort t-o have* ,them develop
new strategies and refine uke

a

:of them,

,PiloTe`PrtgaratiOn

,:PAiot :preparation for .,a-11_'s-0-6ial .StUdieS pilots
'for -I969----19-70 'attpatif -begin with= the dissemination
phase .of _the .pilots -' for 19-68-.--1969_. ' In February and
March,4969A,/ 414 eduCators in the -fOtir counties were

.\- invited, to y:0-#7f-tht claSsr-Ooms- of the .-,current- pilot
teachers'.'. Irf-addition,, Pilot _Information Ses_si{ons *ere
tche'd01WWeekIr during the vis=i/tation -period in order
to ei(plaan- the TiVe-,-programS_ bein-g. pilotedrand- the

. r __
-nature ,_ f

r -
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Original plans called for a series of information
sessions to be held in April during which the pilot=
programs that would be begun for the first time- in
1969-1970 would be presented so interested educators
could take thoroughly-studied decisions concerning
expanded pilot participation. As was explained earlier,
these sessions-were not held because SPEEDIER was, in-
formed-that the Federal appropriations-for ESEA Title
III would be forty -percent less than that expected.
It was the understanding of SPEEDIER 'staff at that
time that according- to Department of Public Instruction
policy this cutback in federal funding would be-Applied
in Penithylvania to all Title,,lLI centers equally.,
Because of the cutback, SPEEDIER felt that it would
not be able to expand4ilots to include new program.
Instead it concentrated only on the expansion of its
present pilot i)rograms. A

In May gal #I chief school administrators' in _the four
counties- received an invitation to add- teachers to the
five social-studies pilots/ The invitation included a
resnase "carion which the 'adminiStrators could indicate
their: interest in any one or--,',more of the pilot programs.
Upon receiving: the _return cards, SPEEDIER staff members
visited the adininistratOrs individually- and .developed-
-agreetents that (would'~guide the Participation; of their
teachers during the following school year.

The only significant difference in,the agreement,_
from the (previous year was that each district was-to
be charged' $.50 per, participating-teacher. The cost --
was intended tO,-cOver' approXiMately One-fourth of the
-caSt -tb; -SPEEDIER for the in- service -training anCtwaS )-
necessary because_ of the -redtiction funds

, As= a l'eslat of this_ change, some of the districts that
originally_ ridcated interest -chose not tol pixticipate:,

/
All administrators:1'in the, four i`countes-.,who. did

not respond favorably to the invitation- to addypilot
teachers were visited by a representative -of_ the
SPEEDIER staff. Originally the -puxTpose of
yi *sits ,fit the .cliimatiting Phase of the =pilot
model. The intention of the visit was to ,osell'r the
idea of -CUrrituItntichange through pilot-`_participatiOn
to the -adminiStratof. By the time the visits were fi

scheduled in May and June.; however; the purposes were
modified be4u,se SPEEDIER- crealized that with ,a reduced,

r



k

would .not be able: to -handle a-- large increase
in -pilot- participants view 9f-4-this:change
.adiainistrators were-__S-ittpiy _asked_ if they .had--:any'_
questions, concerning- the pilots- and if they ,wanted to --
have 'people-_44-thin their- districts- participate.. :If
their--respo-nse.s-iwatj"no41! the _matter. was not pursued

- the SPEEDIE4-irepretentative.
..-

During: April and May,. SPEEDIER was contacted,-.'by._
SeveTal,-:_sChOoL.disttictS---outside th-e,,four.I.CoOntx_ area
concerning in, tialninA of, theit- teachersn: rS
in -SoMe-'bf the prOtraMt- that SPEEDIER :was. already ,

developed_ ;general guiclel-in4- -under
which this:,--kincl of .,activity- could ,be- pursiked,
ithex.dittrtcts to __absorb- the. entire- 'Costs-

coiild not be- _applieil
outside`- the fOur- counties . Eventually Wilkes = Barre;City Schools' ,and thePtib4c- Schools of the .-7-,artyloWns,-
New._- fork Signett--agreemeilts, to- =work With SPEEDIER
the ..tr4inike---Of teacheit the. Taba-Pyograni/-

3

?
A t -I

,I

OMPARY-1ILOT .ACTIVITIES
ri'. , ,

-Fenton _-Picigram.
.,...-_

:/-i --- ,,--,y
I-- 7-)_ -- _

f'rfor--;the. -Ocon'd Siearithei, fentoti -Program_ 'i-S, -.-

-, - i -- , ,

program- ,piloted ,.at,- ;the-, :secondary/ leVer.t, The,--diS,f-rictS
that )10eTteaChe_rt. -84-0.44--in7-the;_prilot tor the- __firSttl, _-___

t_iiiiel, ,plitt-- -a r 1 ii!.4kati* IT 'by, _'gtadejleire4:, ilijniber: Of: teachers;
040i0M40-4.t-i,t144ebett_40---14.SiedOn:T4144 L., Iln_-;00#0-iiii7
t0,-t)iet7e- teachers teni.,Fenton- teachers, -who---6ega0;itfliticiag.

--f-ti-i-th-thesfpr-01-041-- *P.2.:0413--1949_

:

iCO101401 40. the;, - program..
--..TSPEEDIER,AS :pros these teaCherSwith, consultant *

t tesVirceS -Whe*,.atked,_ibit. tlie-iteachers, are .not. itnvoliedirectly . workshops.

-.Pilot 'Preparation --fOr -Fentoit-PrO ram
4,

idisttiCrtSi interes t in _Willi-
-'rteachers =',to "the- "Fenton ,P-rogranif041/,tivI..r; \reSpOnSe-C_ard

to tti:e:, lette =r of Inqui,-47::/Ilit6.st.hbOl,
-of =0.--t-c:the-se dit:tri-ct/s'- /We're' tr si ed by :011gb-1;t1C.,..
staff :metabers and the- details. of 't -tentative r''ag-reetient

'WOO thendis.t-rict-s thatLeXp-reSsed--IW-
akteeMentt,,Werre-'

( ,

T
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signed because the teachers within their system who hadi,
worked With the -first-year pilot had informed them that
thy had accepted new teaching -positions in --other dig.-
tricts.. The administrators had planned, to rely heavily
on these second-year teachers in working with the new
teachers. Two other Adistridts that planned to ;add
teachers_ reported later that.they were unable:to find_
teachers, within their system who wanted_ _tO participate.
As .a result only four new teachers-began'the Fenton
pilot. in. August. HoweVer, two others were added -after-
the start of the year.
, ---- .-- _._

. ..

The addition of the two teachers came about when.
-SPEEDI:ER learned that three the- area who ,

-. -- --- , ..4- :

were-- usinft_ the Fenton materials an- districts that chose' ,-
'ilot- to work directly with -SPEEDIER were having -diff-L- -_.-

i culty and wished- to 4fork._withint-the SPEEDIER_ pilot.-
-Dr. ,_Hanill sent letters to their administrators, in- ; (-,

f -idicating that this information had ,Come. to SPEEDIER1-4 'V
- ,

- . 4 ' attention_ and-asking:10 they would, Ilke 4PEEDIER to
bey_of a-s%is,-tanee,-,1 Two of the-districts t.indicated that /
they would like their new teacher to work withiii the, -'

. pilot 4' Those tealchers itere---contitC-ted.- by- 'lir: Baer- \.,and.
were adcled--as-' liegplat;. pilot teadhers-.fox !the itAainclei=
of the year:- In theother district, although the dis-
trict..aciiiinistrator Ital. not --reSpOnded tO. irate, the ,,

teacher has received some assistance Ution: visiting -,--
, 2-

, -t , r
,. ,-,t

--4,
.

4--- t /
. ; --, /7,, r,, ,,,

'intiociuctoryNoriihO A y - ; ,--' - .!
, i',..-

,,.. k, i a J « ,
._ 01.

.-,)

-- On AulgUsi 11=26-. the _Fenton teachers Attended -a. ,_,
1

i' ,
four -day worksilLOP;`,:the first twg:q,days -.dealt with '00:-.
Fenton idea of ,inguiry, teaching-, f*he overall s-ra,tionaie..

. - Offillr--the Fenton ':Pro-gtati; _the, use of, a ,modified form -i. i
Flanders' Interaction Analysis. System, the use .a,t;

J

;. ,_---,,

tIie.--..,Selft-pe,rcei)tioir Inventor , the., -pie of -firideti-"tape---_-_
recordings of --les_sonsy' or feed1ack -InfOrmatioit to -the,-,

., fe4chert;---and the -Analyzing .fof teacher cl4tropin :behaViOt.,
The seCOnd tWo-:days Were'-',devoteeto InstrUction-;on,

'behariOrat. ,ttires /and 6 iiiOdi bang -of the oliject:iye's - '
-Stated- ritt th'e, _Fiffitoit, te4ht.i.ig -guides 'to,,Make them more, /
behavicita,--, in -nature; l' i r
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Pildt Implementation -- George M. Baer, Implementation
Director

Introduction of Materials

Although delivery from the publisher of the Fenton
,materials for grade,eleven was slightly delayed, the
pilots were able to. _begin within a few days of the start
of school. The teachers expressed little difficulty in
becoming familiar with the new materials. When diffi--
culties did arise they had an opportunity to talk with
other teachers in their building who had participated,
in. the pilot the year before. This communication
apparehtly enabled the teachers to become familiar with
the materials and the nature of the 4program rather ,quickly
and-to move into the refinement of their newly-tried
teaching techniques. Mr: Baer visited each teacher within
the first month of the pilot.

,Refinement of ,Teaching Techniques -- First-Year
r Teachers

_Immediately afterNr. Baer's first visit to the
-teachers he.began toremphasize the refinelent-ofith0
teaching techniques-rased in the_program. Video taping
of regular-clatsroom sessions was begun in October.
The,teachers were theh,giVen the opportunity.to View
the taping of their class and-to comment upon- theirowh.
performanCe._In the first ,schobl-year Worksho0,-whelli
ontWoverber 24, Dr..- Kendrick McCall'ekplained tto the
teaChers 'therase, of Micro-teaching a$,A, device for re-
fining their- teaching techniqUes, and he showed howithe_
modified Flanders' Interaction Analysis.System and'the
Self-ferception Inventory could berated with, micro-
eachl,,ng,. The afternoon session,:of the meeting was

Aeiroted,!--to' further analysis, oftheclattrodd yideb
tapes,that were made,of*aleh/teacher's Class.

'11In JanUary each firit-year Fenton teacher wl
participate in micro-teaching,Conducte4 by Di, gttaiL
The teachers Will aticeit to prepare a five,to-tenThe:

on, aspecific Objective4that can be
taught tOYapproximatelyLsix students . They will\teach
the lesson 'before 0-videoAtapihg camera without any,
other:aduits,in the room. Following the teaching: Of
the erlesson they will view the tapet,imake sUggestions
for ,change-, and,if they wish, ask the SPEEDIER con- IQ

sUitantrfor his comments, : Following ,`the' viewing of i-
this'first tape, the 'teacher will ,,decide WhiCh items
in his presentation he wishes to:. modify- and -Will re-
teach the leSSon to-(a second :group 0 StUdehtS. Then
the ,teacher will views the playback of his second micro-
te:achihg-sessipn. Tentativeplans,call- for other
microteaching sessions in succeeding months.

A -
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Refihement of Teaching Techniques tecond-Jear,

Teachers

of
- e

The refinement of teaching techniques for 'the
second-year ,teachets does not follow a specific. -plan. _

_.Early in the chob-1._ *oar- all second-/year Fenton teacheris-
7iverjei-as-kecl 'to :respond to_,:atquestiOnhaire.-concernihg

...;

, the tYpe:-of-_-,at-s4tance they would. like- to have from
- ., -SPEEDIER this..j.year-.. Most Of. the teachers indicated

, that they fet-lit sCOhfident to funCtion with the -Fenton-
Program -on' their own but wished. -to. have %cians,tiltant
-asskstanCe. available --frOiSrtEDIER: _When -needed.: Several
teaCthersal-So-__specifically mentioned-, help in securing
.suppleMenti3O, lmaterial. When t1t)es-e -teacherS-;dOn'taCt, 7.',,-.

4 SPEEDIER, consultant assiitanCe. is prOviclad.. In addition,' .:
1. plant .for -January- and :Felirtiary include a visit *by ridr.-; ..-::

,

t A 1 'Baer, to- all- _of ,thew. . : ..- . / _ .,,,- ,-
7 '

,

--' -,
_ ' i ^ ' --,--- I

-i.. r .D i s serabia ti dri . , ,- 1,
I , , , , h , ,

----/

The dissemination-stage of': the pilot for firs-t,v
year teachers will ,be-s.cOnilUCted -during- the second half*,

_, of the .year. The procedure used will be .tindjar--#
, that usecti..14 1968t.196_9.' -/For'' the: second-yeari_fentait,

teacheis- 'di-sseMin-a-tiok Will be ietii---forMal---., :lit---,general,,
the *isitiitg O/f,-s.ecohil-lear- teachers ,Will he left -fp: --- 7. .

I the :-_diiittictS _iiiirolted;; but ,:, fiheit-,-sPgDfttti,it ,-coitiaCto-cti 6
'. by :pOitenfill.:Vititort4- it will work with, -the, dittO.d0., -,1 .2

to' ittrangeVititt -) / . .

\ '
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/*Kt the preseht- time there are- telitatAve plant -tO-:' - --'- - -- , ', z.',...--;-. --- -.---7 , -, ,- ._ -, -work_ --Wi-th--4)Oth-'first and ,ecOn747-yar-- rent-On teachers -.' -_ .
I

f--

-!,,J near 'the 'ehcvicif the year in :,the-- use of,ithe-'0.1r44-41uM-
Aoiklyslt Syttiii _developed ---b) the, Social ..Science .044c4,4-. -- r i

/ '-- I 0.64-7- gott*O-SIUM s The desire of Fenton -o, -,iti,'.... _ . /
- f ')partkiplate04 'availability -of futidS' iitill,-deter- J- ',-...,

7.
./ ,---4, " ------Mine if ;this .i' carried' out. I . In any- evont-- evaluation,I t . i _ "'

. . (

setSlOht. 'will -be held-at which ;the; value of the Fenton (
...

-.P'togitta. 34,i11.,,l1b.e,' disc tistedtA)y -thili-,Fehton teachers fin /
;.

1

- terms- oIcthe -01?Sect.ives :Of" 'the- ,fartidip4ting,'-d-i-striCts:t_.-, _2
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ELEMENTARY PILOT ACTIVITIES

During 1969-1970 the four elementary social studies
pilot _programs are being used in thirteen school districts
by 174 participating teachers. Grades one through eight
aije included. ,

A breakdown by district', grade level,
number of teachers, and number of students is reported
on- Table II. Two of the districts involved are not within
the four-county area of SPEEDIER's primary responsibility.
Although ,federai funds are not used to finance SPEEDIER
work with these -districts, they are -included in the re-

.

port. r rt

As was explained earlier, original plans included
the addition of several new, shorter-length elementary

,
, Social studies programs, but the reduction in Title III

funds necessitated thepostponement of work with these', -

,programs until a later date., At this time there alre no

.,-
plans to 'add new elementary 'social studies programs to
the -pilots' befdre the end of this school year.

4- , ,

, ;
, When 'school administrators indicated, their interest

) ....-N. ( "in --any elementary pilot on response card sent out in
IWays, they were visited by (SPEEDIER staff membert who
, Arranged- for the 'participation and ,drew-uvan agreement.

-. from this point the implementation of each elementary
, "plot4-was conducted independently. (Separate descrip-

,

z / tions of each, appear below,
/

f1
,

)

.

( Program

Puiing kth'e spring /of 1969 plans were- developed:_fOr
beginning, 'ftfull schoorj WOO with the Taba, Program,
The 'plans called fort -v-self=contained .pilot _foi the
tOtchers ifiom ai singl_ school as long as the Aiumber

.-''-of.teaChets 'would be 4a'rge-enough %inake the pilot(

,practical The Cost ;to the district/ was assessed
a total package rather than at the itSO per participating
'teacher.] The plan -'resulted Jfrot a contact. to `pi.- Myers
by -, F,rederick Kepiter Assisitant Superintendent -
Elementailr, :Wilkes,-Barre City Schools, who expressed
ititerestAn. having' all the teachers of (one school pilot
the rrograiit Dr -Myers Mr . Kepner and Mi.' ,W4lter

Supetintenctent o,f Wilkes--Barre Schools, developed
aft ,agreement to 'serve -*he heeds specified by the\Wilkes,
Barre adminiStrAtOrS.. Dr: Hamill ,,approired the agree-,
meat 'and it was 'signed by .Wilket-BarrA City Schools
OWSPEED,IER

11
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TABLE II

Districts, Involved in Elementary-Pilots

TAM

-Annv_iffe.=Cleona

Easterni York

Ephrata
LaMpe.te,r--Strasburg.

rifiltoktligrs,her)
-_

Spring

Penn. Manor

iffiemplEWIA,

Wilkes Barre"
-

k

Tarrytown,-

MI=NNESOTA

Aniiville-tleolia-.

4 .

-Cocalidolr

ci

Grade
Level

57-

1,3,5

5

-7
1-5

1-6

'6

Number of Number of -
Teachers Pupils

2

6,

GREATER -CLEVELAND

Derry 61:inship/,

tLco ,

SENESH
,

SUgcluehanna-T8wnship
t

r

4/

S.(

2 K-=---3

1-

142

56,7:

180

I, 102

"17

31-

30,5

Oft

;544.

sop*

17

4;0

1 J1

4..

4-6'



While the agreement with Wilkes -Barre was being
developed, Dr. Myers was also contacted -by David Durfee,
Soctal ,Studies Coordinator, The Public Schools of the
Tarrytownsi,New York, who indicated" an interest in the
Taba Program and asked to visit some of the SPEEDIER-
Pilot_teachers and to dicuss a possible working rela-
tionship between Tarrytown and SPEEDIER. Mr. Durfee
and several teacher's Visited. the area during May and

general :plans for an agreement. Discussions
Continued-by' phone.and an agreement was developed that
followed the-plan designed for Wilkes- Barre.

SPEEDIER alsocpresented the "full school" plan to
the districts of the four counties. 'Several districts
expressed 'interest and'eyentually two approved partici-
pa#on'Under the plan for 1969-1970. Full TabaschooIs
were begun( by Hempfield School District at the Rohrer-,
town Elementary School andiby Penn Manor School Di§trict
at the Conestoga Elementary School. In the'caseof the
Relin Manor agreement financial shortages became grit-
ical, the-entire,plan leas laid aside for several:"
weeksA4ring/the-summer. But, because of adhange in
tax .base. within the district"funds were-secured.,

,

teacher$-to the:Taba pilot,in smaller numbers" than Would
beo'neceSsary'under the, "full school", plan." There
-teachers have worked tOgetherin a group referred to
as the "MiscellaneouiTTaba Pilot.' General plans in."
working with this group are the Same as/those used
dUriOg the-- -.first year OfpilOt operation except f(4. the
charge of 450 per participating teacher..

r-Viieritd the begiUning'of the pilots iumid 1-:\

August; Dr. Myers attended a two-wgekworkshop* fdr the
trainers 6f1Taba teachers conducted by the Institute
-for Staff beVelopMent.at the 'university= of-Colorado,
ioulder,%Colorade.',A sOsequent two-week session ,will
,io. heldrin January at -El PASO, Tekat. , i

,

, , / ,
,,,

gix_other -schoOl districts,choseito-4dd new

IlitiOduCtio.ry 'Workshop,

)
/Initial, five-day workshops' for theiTive-Taba groups'

were. conducted Oring the last two weeksdof August and

earjy_;September.1 Trainers fof the sessions were
-Dr. Wers',,, Mr. Bier, Lyre Ehrenberig, Director Of the
Institute-fortStaff Development,andrDr. John P. MiMalLay,
ProfeSOr (4)Ed4cation 'Pennsylvania State University -.

f



Each workshop included an overview-of the Taba Social
Studies Curriculum, specific training in Taba teach-
ing strategies, and instruction on the nature of be-
havioral objectives and their use with the Taba Program.
The-schedule for each of the five groups, was as follows:

Tarrytown
Miscellaneous Group
Wilkes-Barre
RohrerstoWn School:

Conestoga School

Pilot Implementation

Introduction of Materials

.

August 21, 2, 23, 25.-26
August 25 -29
August 26-0, September 27
August 27,,28, 29. ,

September 3, 6
September 3, 6, 13, 20
October 4

IntrOduction of Taba materials followed the same ,-

general plah'as in 196871969. -Because thetlead time
was TOnger than in the first:year, few iToblems were
encountered, ,Both..Wilkes:Barre'and Tarrytown- Schools
asked that additional, sets of materiaIs'be-pUrchased
for theiriteachers beyond thoSe originally agreed.
upon.' SPEEDIER complied immediately anctthe-additionar
Materials were delivered to the teadhert' within ajfew
weeks. ('

, .,

---;
for-districts within the-four .counties, special

agreements:Were made for the securing of aUdio-yiSual
materials --required by the program. The supplying of--
these materials was handled -by_ Mrs. Suzette Arnold,

,Ars. Mary Caldwell, Miis CaToline,Sixsmith, and .

Mrs.JoanStith '8f the :SPEEDIER staff.
)

,Becaus of the nature of the Taba Program, the
development of teacher familiarity_ with the_program
requires several weekS. 'The process.- seems to be - , .

developing as expected. C
;;

,

',Refining of-Teaching Techniques -=. firstYear, Teachers
,

/For the Taba Program the refinement of-teaching j

techniques is not clearly separated fr-om-\the introducr .

tionof Materials phase. Mr. Baer/has been Visiting
the and saw VirtUally/all of them at least
twice, and many "of the miscellaneous.: group three tigies
before Christmas. This does not include the Taitytown

J
11



group for whom SPEEDIER -doeS- not have a visiting Con-
In this case David Durfee functions

ToWithiCh Mr. tier ihandles for the Other, ,grouPS. In
general-,),,,the refinement_ of teaching- techniques is pro-
ceeding as expected. , A -large majority -of- the. _teachers
appear to be _satitfied-With -their own progress -althoUgh

ether--are few". who --are somewhat anxious. -about their
uvder*tanding of the taba. teaching, _strateties and- their
ability to-bandle_ them _iciastroom-

---, All of t4--,five -groups lave had 0,6_ full days of
, workShop_rsessions following the _initial intrOdUCtory
-:- workshop.. In some cases these sessions -were five -and E

one--halfrto-six,hour sessions held for an entire _day.
It: other cases oey, are two- and one-half, to three. bOur

ions_v-Sessions-- )16-.14 in successive eeks.. Three more sessions
-of -five- and-:one 4aiff-,holirs- each (or six ,. twa, and. one ---'

halfto-threel,hoUt sessions) will _be,s-cheduled for
eacktroup,_ in February, ltar14, -and April.. All of .theSe
sessions-- will- cOntint4e Sp, eiiiitisize tli--,refineizient of
teaChint-strategiet. _- : ;,-'-' ., -,;,

.,.,

_ -In, addition ,to the workShoiii and 'tso,-.Mr. ta:er'is , '
/ Ar.).0-.kting: of's.c-littses -and. _providing,fedb;aCk information

to th,:0*Cheies-; the Taba !ea:_cher--S.--ihave--.1ben: asked to -'I
tape;Irec,Ord' their :Classes- and to ,analyze thp tapes, (
'using) two, analysis` fOrMs that are included Within the:

i in- service prograth.- Mr. Baer,has been critiqueing `''
,lesso,n pl.:ansi, the-IeSs.onS that the _sees -,_ plus =tfie:iwo

--.analyirit forms_ :completed by-Ith,e, teacher's.( .He. iiill ,do,
the :SAO* type:- of analysis for each of the .four thining,
tasks in the: -Taba_.Pro#am" At. -the- present time we_, --/
expect- the. analysis. for Con04.t.,DevelopMent, (the, first
thinking task)- to k it completed by the- _ientof ,..1-anuaty',. )

444__ the anklysiS for Iriterpretaiion, Of Data`'/(the _SeC-_,--
-,cind taskY,to,,be completed by the, end 'cif.:FebfuOyi,,, The

Toiher-:1::tWoz:taSks Win be .dealt with in the --.fii-t#e,wort-
4116-pt; .p0-.11,ke :hold, liluiI.ng_ ihe-,Year :arid analysikil-
.foltlOw- those =workshOps..' , 7

'1-----. .):1
. ,

''') , , 7-
', 4

1A00411).011,-f-:0"-TpaOhilig- ,Ire,chniciu0s_ -- Second -Year _Teathers
t ,7

., . 4' `Ji
:

," VIOL refinement -of- te-apiqn-g, ;:tedhniqpes for .s0cond
year .feathei-S. -.dOeS 4O.t. fq.low- -a--.specific plan._ Seife,ral,
teachers., WhO- had_ Worked- with,- the .-prograin last year -ate-

- working direc -tly in the piiOf for the liele teathers,. !

' Thes-e people teach\ inisthoitii -dist-11. Where- there
,was only one to two teacjjei s,Working in the progrart

last, year and where there has been, a rather SignifiCant-
iiiciease, for the .second '57.ear,.,, '- _1

',-,
\.

)
p



Early in the schOol year all second-year Taba
teachers wereasked to respond to -a questionnaire
concerning the type of assistance. they would like to
have fralitSPEEDIER in 1969-1970. Those that did-not
indicate that they wanted to-participate directly
with the new pilot expressed interest. in maintaining
contact -with SPEEDIER when they felt they were in
specific need of help. .14. Baer has worked with sev
eral of these teachers when called upon to do so and
has visited many Of them informally. -Present plans
call for him -to visit all second-year Taba teachers
during January and-__ February:

Dissemination

At-in the case of the Fenton Program, the dissem-
ination stage of all elementary pilots- for first-year
teachers will be conducted during-the second half of
the year. The procedures used will be similar to
those used' in 1.968-1969'. However already this year

, a significant number. of requests'for-visits'to '

eleientary teachers4 particularly Taba'teachers, haVe
been received by SPEEDIER; and visitations have been-

- scheduled. Inquiriesiconterhing the Taba pilot have
beeh received from Upper Merion School 'District, in
of Prussia, Pennsylvania; Scarsdale, New York; Rye,-
Neck* NeW3York; and other schoOl dittricts within and
outside the four.county area. 7

Forithe second-year elementary pilot teachers
dissemination will be less formal. In general, visits
to second-year teachers will be, arranged by the dis- -,

_ tricts involved, -but SPEEDIER will work pith the dis-
tricts to arrange-visits when it is'requested to do, so.

, ...-

Critical Evaluation ,/ ,

1 /

At the prestnt time tentative plans fora critical
eValuation- for both firtt and secon&-year elementary'
social studies teachers include-discussions with the
teacher and administrators .of each of the pilot,dis-
tri4 s' concerning their plans- for next year. The _exact
nature_of these discussions will be determined
in the-year by, the implementation. directors for ,each
pilot. The Curriculum .Analysii System developed by
theSocial ScienCe)Education'iConsartium might be- used.



There are tentative plans to, invite the fourth-grade Taba teachers to claverop a bibliography'_:for
Pennsylvania for the Taba Program. The material thatthese-teachers are now using doesn-ot have a biblio-graphy, and they and t)heit -.administrators have beef)selecting and 'ordering their own classroom- Materials-to 'fit /the- activities suggested in- t.4e teaching ittlidesIf, finahces permit, this part of the ,pilot will bescheduled in JUhe.

JfinhesOta Program
)

Two -school: 'dittricts, Cocalico 'and Annville,7Cleona-,indicafed interest in adding feathers to the .Mirinesdta--, Progiam--,fia*b 1969-1-970,. Cocalico= installed -the prograitthio-aghOift its Systei at the kindergarten through
leVels,-andipl.tans to expan't1 it throUgh .grade,six, in:,-,19707.i97,1 pilot indiudes Ifive tementary'"

SChOols,-014,thirty--two-teaaters with_ approxiMa;tely -955;students-.-. Three of the teachers', each grade,one .through /three, had piloted the-Minnesota -PrOgraiiin 1968.4960.. One fourth- grade' teacher who_ worked':program'prOiraia -.1n/1968 :4960 .also '=cOfitintling this year, - '1

.AhnValle-Lle.oillidded three -hew Nitinistita teathers, -/-fcki 11969-1970-, in grade fiVe-. All three_ teachers.
W,oik'dlOs-el:P with -tile" two- .fifth -grade
pilOted-Ahe- Minnesota Prograth,--ih-194.4969-and -who arei'continting to -Use. it. S,,tUdentS.Ithe- classes1 of the .three- new-='141Ot teachers. -'/'
; ?The" ,Minnesota e4. 110' been, .klnder the ,direC.;tionof three ,different, .members_ of the, _sngfrEit 'staff.'

Thomas *bike & 4I-th the priginal arrangement, forthe', fo r .1,90=1970 aired, bsegraii- the !preliminary ).SChedUl'initi of thecintro4u4dil workshop. 'In- JUly he'was.-replaced on the ISPEEDIER staff by Mr-. chavles.HOs-te#ert WhO' -completed plan's' .for- viorkShop.-ihewas in charge: of,the-r-,introdu4tory WorkshoPs..'-'FoiloWingthe -wOrkshOps, ,L. Norman Adams joined the SPEEDIER'Staff as ImplementatiOn7-Di,rettbr for both thOlinnely
s-ota and '-i,eateri Cleyeland "projects. (--,
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Introductory. Workshop

The Minnesota introductory workshop for Cocaiico
was held on August 19 and 20 for K-3 teachers and on
August 21 and 22 for teachers in grades 4-6. The
sessions for -the teachers in 4, 5, and 6 were general
orientation meetings designed to look forward to the
extension of the Minnesota Program in 1970-1971. The
teachers who.attended are not working directly with
the program .at the pretent time. Charles Mitsakos,
Social Studies Coordinator, of the Chelmsford Public
School:s-, North Chelmsford, Massachusetts,; and Mr. Charles
Hostetler of SPEEDIER served as the workshop leaders .

and-were assisted by Barry Miller, Curriculum Coordi-
nator,_ and Paul Gensemer, Social Studies Chairman; --of
Codalico-. The workshop featured general orientation
,'to the,Minnetota Social Studies Ptogram, including the
rationale, objectives,- teaching-strategies, and the
use",.of-teacher iesources. Time was also devoted to a
presentation and analysis of a demonstration lesson,
a teacher ;prepared demonstration lessson, and a_general
discustion of the implementgtion of the program

-,Puting the` second week of school, September 8-11,
four consecutive, afterhoonst wereused for one and one-
half(our meetings atten4e4 by 'the'teachers.in grade-t
K -4. fDiscuSsions were organized and directed by Charles
Hostetlarwith the assistance of Dr. -Myers, Mr. Adams;
Mr. Miller, and. Gensemer. During the session the
ConceptUal and inquiry .emphOeS of,the program were
discussed and grade-level mecings were held ta pran_
the initial leSsons-for_the year and to ditcuts the
first unit of the program, Some attention was also
-directed toward evaluation of ttudent learnihg.

The _thiee Annville-itleona teachers attended the,
workshop at CoCalico oh,AuguSt ,19 an4;1 20, On August'
21:they attended la session directed by Charles Hostetler)

, ,t-/:
dealt directly

'*--directly with the Minnesota Program for
gra4fiveacia its implementation'in the Annville-Cleona
eletehtary schools.

..
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Pilot Implementation OD NW L. Norman Adams, Implementation
Director

2' -

Introduction of Materials .

1

-
_

Ilie-introduCtion of materials for the -Minnesotli.
Prograt proceeded' rather smoothly..,- Unlike the prevxous.
year, classroom -Materials had been ordered far enough
in advanCes6 that the largepotrtion of_the,materials
were available for delivery to the teachers-at the
beginning of thejorogram. The procedure,f0r, ordering
and .delivering the Materials was the same as in I:968-
1969-: Special. -arrangements were made fcir'the securing
of audio-Visual'matrials required by the program.'
The supplying of thet,& materiaT'S, ai with the Taba
pilot, ,was handled by 'several members 1)f-tfier-SPEEDIEk,
staff: Q.erald-collins Directortof Library Services,
and Paul Gensemer.at_Coealico aided iirthis proCest,.

, a,

._ .

-,The ,develogMent-ot familiarity with the; Minnesota' _.

liOetialsTrOceeded rapewsmoothly during. the. first,- /

several.weeksvf'-the pilot. .Duting this time Mr.. Adam -

viSi- teC, 411 oof the pilot'teaChe, .

,

, .
_ _

/- ,

-r
_'RetiniMent Of TeachingjeChniquOs - First-Year

t
1 . ) Ttcher

.

Mr.-AdaMs has been Visiting\the teachers
i- one fully day -eadh(week.- The building principaIS with
-wl'Olit.heworks-haVe Scheduled his visitation soHthai-/- .'-

. =, .. - ._ , _

. -,
I., 'lie Seel aTiproltimitely,sixteichers on-each via4.t; At

thepreient time(he has seen- ti.Lof_the teachers twiceT.
During.theVisit4 he observes claSset!andlikoVides,
feedback Or the tp,a0hers,c0ncerking-their per4Mance
He h4s_altaviilted the AnnviTle-CleonateaChers twice
to datO,i:NL 4

1

/

=_PIAnsHfqi -34nuar)7;include the identification. .of .i

' ttarticulariachini'teOhniques gnastrategles t'4. ;be 1404 _

by the Kinnetota%teaChers:., -These strategies;villTbe-, ff
4itcuSSeitvith the teaCherS7at in-service da7ys already(
tentativelY\sChedulea:.- Mr.. A4Allis,will`thn look tot

_ theUSe,,of-these strategies'au*Ing his classroom visits
and-wi4Tr0vide-'criticismiof them. There' 'are plans to
inttodUe to -.the feaOiersIthetechnique,Of micro-teaching_

- and tense i)tias actool for helping them refine their : "

use: ,.of the4articular tochniquOand,Stratstrategies selected.
, , ,,

-I-

/I,
I
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Refinement of Teaching Techniques -- Second-Year
Teachers

Refinement of teaching techniques for second-year
teithers, as for the Taba pilot, is rather informal.
On the response to the questionnaire to second-year
Minnesota'teachers at the beginning of the year, all
teachers indicated :that they felt comfortable in working
with the,Minnesota Program and that the only area in
which they felt they needed direct help was assistance
in procdring additional student materials. SPEEDIER
hit provided them with consultation assistance when
requested. Each of the teachers will be visited during
January and -February .

Dissemination and Critical .Evaluation

The :dissemination and critical evaluation stages
of the-Minnesota pilot for first-year teachers will be

conducted during_ the second half of the year. The pro-
cedures used with both the first and second=year teachers
will be similar to those described in-the dissemination
and critical evaluation sections of the Taba section of,

/this renort:
(

Greate-r'Cleveland Proirai

ThelGreater Cleveland-Social Studies pilot was_
expandedlin- the. Eastern,Lebandm County Schbol District,

,,,to include all kindergarten through third -grade teachers
plus all,-fouTth.,cfifth,-ami sixth-grade teachers in the
Schaefferstown-Elementary School, one of -the six ele
mentary schools "in: the system.: Altogether-ther'e are
fciiiY participating, teachers with approximately 1180
students.--Three of the teadheits are participating in ,

".the program for the. second year. The same program is
also,

'being used district -wide -by all -the first/ and
seddhd-graderteachers of the)Derry'toWnship:School
bistiict. Nine firSpgrade and eight second-grade
teachers Are,involired.,% Two of the teachers areWorking
withdithe,program -for the second year and two others had
use4Ahe Minnesota Program during 1968 -1969.

As ih-the' Case =with the Minnetota Program, the
initial plans for-theinclutidn of-these districts Were
imaide,bilkri Thomas,' When Mr. IlYstetiet succeeded Mr.
Thomas, he eontinued with the :plans and was in charge
of ,the -introductory wyrkshop. Following-the introductory
workshops,Mr. Adams assumed the rdle of Implementation
Director. \

_/-

(



Introductory Work-shop.

On Augutt 26-28' the intraduCtory workshop for the
ELCO- teachers was *he'd. Half?day sessions were con-
ducted -ton' August 26 and 28 with a full -day Session on
August 21; The .workstrop was organized and directed by
Charles-Hostetler of SPEEDIER'-with Miss Marlene Sell
of the Educational Research Council of American serving
as consultant._ on August -27. The workshop featured :an
orientation to the.Greater C3:,veland rationale, objectives,

and teaching strategies,.
Demonstration- lessons were presented by Miss-(Sell and
Mr. Hostetler:, and grade -level meetings to work With
the- materials and dOelop-les son plans were held. T-he-:'

intioduCtory wOrkshoP, for Derry Township- 'was held on
September 12 and 13. -Mr, Hostetler was _in charge -and

Adams and Dr. Myers assisted. Miss Elaine Wrisley
Of the :Educational Research` Council of ,Anierica serVed
as consultant on September -12:: 'The. workShop..was- planned-
to include an- orientation to the Greater Cieveland,Pro-;-/
Etat,. its *rationale, ?objectivei,- teacher -guides ,rand
studerit materials. Grade,-level meetings- to discuss

-Materials and teaching' strategies were arso 4

planned". The September 12 meeting was held as-s4eduled4
but Only selten of the,,seventeen,eacher'S attended- the
session planned for`- September because of acdis,agree-:
tent with their administrators etaricerning =the scheduli'n'g
of the meeting,_ Satuiday. -Mr. 'HOJStetier those not
t(6-1cOnduCt theses ion as planned. :and Mr. Adams
did meet: informally with, the :ieV'en teacheri and *vier,

iadniinistratott present for- atiproXiiitately ,One,hoUr.
't

. , ,

-Pilot Implementation, -= L. Norman Adams=, Implementation
-Director 1

f r 1

.
i - 1, (

) i

Introduction of Materials
-'*/

.,-.-.,.

---, ,.--)

All Greater Cleve-I/arid. M'ater 'on hand: for the
start of the school yar and there was very littliidiff-

r iculty in-laving the` teachers Uriderstand ;them- and begin
to use them in the ClaSW.00M-.',:-Mr. Adams -arranged. to
work with the ELM schools one -day each week observing
ciassiS and providing teachers with feedbackinfroi'm-ationr,'
Concerning' the leisons he 'Viewed, The "elementary prin-r!:7
cipal and assistant eleinentary, principal within the 1 ,,,

district arranged fOr----the,-schedUling ofihi.4 Classrodm-;'
r,visits and helped 'in. planning ,the implementation 'activities.'_._., ,, _ . .

1
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Mr-. Adams used a_similar plan for observations for
Derry To,wnship. However, d.ifficuities_arose concerning
the scheduling, of .the visits an:d during the period
September' 25 through October 9 only nine teachers were
visited._ On 'October 15 a short meeting was held with
all the pilot teachers where Mr. Adams, attempted, to
Clarify his role as the consUltant in--implementing the
Greater Cleveland Program- at berry Township. Specific
reference was Made cto. the difficulty in scheduling his
,visits . , After the conclusion _of, the meeting, the ele=
Mentary supervisor for the -district indicated to Mr..
Adams that various internal problems existed which he
felt he needed to. deal with'interrially before further--
visitations by a SPEEDIER repre-sentative would be

The difficulties centered around the re-
luctance on the_ part of some, teachers to have a class-,
room, vi4itor from SPEEDIER observe. their teaching.

t

___ ,Iiiiring the- following week, 41r-. Adams and 'IDr. Hamill'
cf SPEEDIER met with, administratots of Derry Township,
and the.-7,eleMe_ntary, kiperViSor indicated that he ,,,wished .

to call ,a meeting with his ,Own pilot teachers; ?n, November-
7 to work out the, internal prOblenis.) 'It was sugge-sted
at _that_ time, that SPEEDIER personnel wou'ld be. contacted
for their assistance ,after-that meeting Was held..,_-,. After
the, meeting,, iSpEEDIER was informed that Derry Tovinihip'i
would handle theit:Jown supervision ,of the ,pilo,Lteachers'i
but would attempt ,tcia#ange-dn-service workshops and, f-

ifacle=levei .meetings under the direction of -Mr. Adams... ---,
Grade-livel meetings were requested by Derry ToWnShip-
for December 'S and it',/ but because of .previous =commit=
ments Mr . Adams was .una):11e.to conduct -theM at that time t.-,

At 'the? present tune, the people within 'Deity Toenship
-are _attempting to scheRule meetingS for janUary._

_..
'Refinement-0'f Teaching Techniques -7, Pirt=Year

, -' - - Teachers
_,...'ISi.rice very little 'has- been done- with 'the teachers

lit;- Derry Township since ilze initial visits'-byi. Mr. Adams ,
efforts:. at _the-, refinement ,of- teaching. strategies -has/ not
-b,eigutt.,' SPEEVER. plans to-( proVide ELS siS7tanCe, to 'the-
district- as requested by their- admirriktrators,-, but .Spe=

/,- CifiC ta:aris on hot-4/the_ refinement Of teaching techniques
Will be-be this- point remains in question:.-

2
4
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At ELCO'' Mr. AdaniS has continued his weekly visits
Ind is in the prOCess of developing an in-service day
program to be held on January 12.. All teachers ,will be
in,volVect dUring the three -hour morning session and during
part of 'the afteindon -the k.-3-te_acherS will discuts the
next. steps in -using the' qteater Cleveland Program.
Details of the agenda have, -mit been .completely formulated
however'. ,

--,

t.,
, ../ ,\ f Further .plans- for the refinement of teaching

, strategies' and. techniques :by the ELCO teachers includethe identifiCatiOn of -particular strategies and tech:
niquei that wilik be emphasized during the spring of

-", the year.; lf,iS expected. that demonStration video-tapes
,iif teachers working: -With-, 'particular new social studies.strategies will lie used. Iri additiOn-claSsroorii 'vide-O
tapitti, (niiCro-'-teaching, c,lassroOM-'interaction_ --aTtialySiS-,
and the 'Use ofibjehavioral objectives w4.11"be 'employed,to enable thelteachers) to -t analyze their -Own teaching-

) _performance and ,Improve their- -use' of ,particular: striate-i:
gie.s: :Tlie) extent pi- which theSe activities will4be -.' '
-used Will depend upon the: amount -of in-service-, time .
tha;i1-):dat be provided by the 'district._

.-1- -V , 1 - ) 1)./-
it i I ) . 1 .1 . :

1 ( Mt - Adanii -Will 'continue hiS weekly- visits- tO . the''
. ..district'for ,classroom observation,, Will continue the-

_conSOtation with indiv/idUal teaChersr. and will begin '
t0',dey;elolii jgrade-leVel and Single-school -meetings with
the= pilot teachers .--, -, c

i% ,.I!
,..--( \ f

R- ef'inement of tachi,i Techniques -!-SeCcid-Yea-ri
, ' Teachers

refineMent/ of teach-ing.. teChniqU4,- by -seCond--
year' 'tea-jai:OS haS been 'informal: In In to quet-=
tiOmiaires to 'participating (teachers from lasts year, .

al-I\\*Ofi, the teachers indicated that they felt confident_
to- continue--on their :own with Onty .periodical assistance
from SEEDIER when the 1-eques t it One district, ,

Northeastern School District in York County, ;developed
a dix.:ict - relation -ship with the ;R4410044 !ReSearch-
Cou,neil Anierica for (their Coin in-service training.

Plans preSeqly,,call for the of all 'seccnd
year teachers 'during Jailuarx 'and FebTudry:

I

--? ' 4 f__/
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Dissemination and Critical Evaluation

The dissemination and critical evaluation stages
of the Greater -Cleveland pilot __for first-year teachers
willdbe---cOnducted during the second half of the year.
The procedures used will be similar to those used in
1968-1969. The general plan for both firgt and second-
year Greater Cleveland teachers will follow the same
pattern as that described in the taba section of =this
report. -

gehesh Program

a

N__

The -second year of the Senesh =-ProgaM included only
two new. teachers.- _Several distticts had indicated in-
tereSt in expanding the ,program but,all chose not -0_4

_so:before agr'dietentS wete .develOped. .-TUTCY,mij or -rea'sonS
Were responsible for this ,change: apprehension on part
of toMiteachets outside observers 4in thoit
classes And -00 charge; of" $50 per teacher-to _work with
SPEEDIER.; Two diStricts that expanded- the use of the
Senesh JPiogrAi: felt- -thi:t-they would be able to proceed
with Ole iMpleMentation by using-their first -year- teaCherS
as ;consultants _rather than working directly with SPEEDIER

,

peisOnteL.

;Because -Olgy tiro: new teaChdrs were involVed , fir-

general workshop was not held. Mr. ilostetler, when
still employed, full-time by spuDIAlz; made prepara=tions

,-1- for -working with these6teachers directly. -After he -
- discontinued, full-time York -with SPEEDIER, he as sumeek

.,the, responsibility ilofiforking with the two Senesh-teaChers
_

Jais of part -time emp4oyee. i
lj, ,._

-

_ ,/ )

%- _ ,-

4 I

-Chwr les , Hostetler , Impaemenitation
pire'Ctbr

,

ti

PilotImplementatiOn

rinttod4tioii_of ;Mat
., r

J
The( :actual -introduction Of Sellesh Mipri4ls into

_ the. district--was ;handled- by the -district personnel with
,

,littlec7assigtance' from SPEEDIER.. ,Since most of the books
, wee already on hand and"-those that had to he ordered
were _dont with a single- order' this procesg was rather
easy. The area sales /representative f Or Science' Research
Associates, whick ptplishesnthe Senesh Prbgrani, met with
the teachers, at2the request of the distr;Lot to explain
the program to them. ,

,

, , ,(

C ,



Refinement of Teaching Techniques -- First-Year
Teachers

Mr. Hostetler is now working with the two teachers
on an individual basis emphasizing the refinement of
the teaching techniques that they employ with the pro-
gram. Because he is working in a one-to-one situation,
he is able to make very specific and individualized
suggestions for each of his meetings. He is meeting
with each of the teachers approximately one-half day
each month.

Refinement of Teaching Techniques -- Second-Year
Teachers

All of the second-year teachers indicated in their
response to the questionnaire at/the beginning of the

.

yeat that they were able to continue with the Senesh
/Program with only consultation assistance frok SPEEDIER-
when requested. To date the requests for assistance
have been 'minimal. SPEEDIER does plan to have .a visitor
(contact .all of the-second-year Senesh teachers during
January and February.

Dissemination and Critical Evaluation

The dissemination and critical evaluation stages
of the Sen-eshpilot for both first and second-year
teachers are incolvlete as of this date. Because of
the small; number and the very informal contact between
the teachers and SPEEDIER, it is questionable at this
time if SPEEDIER will ,proceed with formalized dissemr
ination and critical evaluation stages. The decision
on thii matter will be Made later by the SPEEDIER staff
in consultation/with district administrators and Mr.
Hostetler.

I
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RESEARCH REPORT .ON SOCIAL STUDIES PILOTS,-- 1968-1969

Introduction

This report describes the results of the testing-
program that was developed to assess the effects.of.
five social studies. pilot programs on teachers and
pupils. These pilot programs were instituted to give
educators in the four counties of Dauphin, Lancaster,
Letkation,- and York in PennsylVania some alternative
programs to those they have been using. The five pro-
grams included four on the elemehtary and intermediate
level and one for the secondary school. The programs
included:

1.-' The Senesh Social Science Program for grades
1-3, published by Science Research Associates,
Chicago, Illinois.

-"The Greater Cleveland Sotial SCience PrOgram
developed by the Educational Research Council
of,AmeritaCleveland, Ohio, ,grades

:The 14ha Sodial Studies Curriculum developed
by Hilda Tala at San Francisco;State College,
-$4n,Ftandiscop_Califorhial grades 1-3 and

The Uhiversity of,Minnesota PrOjeCt Social
'Studies Ptogram developed by Edith. Wett at
the University of Minnesota, Minneapolis,
Minnesota, grades

S. The Fenton Sotial Science .Proiram developed ;by
Edwih,Fenton-/at'the Carhegie-i..Meljon,tnivertity,
PittibUrgh,,Pehntylvania, -publithed by Holt,
Rinehart and Winston, New York, .New York,
grides

Problem and Its Sigaifisante.

Thej basic ptoli-lem was to deiel'Opani".assestmeht
proCedUre- to measure the-change in scores on selected
instruments :used with the pilot groups and control
groups (both teachers and studenis). The desire was
to determine the effect of the various programs on
both pupils and teachers.



...

.-SOnietim-es new curricular pro-graMs are developed
anit'institUtionaiized without proper assessment. The
significance of this problem lies in an attempt to
adertain, by use of -standardized instruments,- if -
teathers f4nd pupils are differentially affected as a
resuIt;o:i ,wording with the various pilot programs.

Iypothet

follOwing:statistidal hypo_theSes were used to
-anklyte tlie'te4,`Zatitlorstuclent.t- and teachers.,

--There are no Signifidaht differences between
the pilot StUdentS_ and the control students.
in. grades. 1-3 o_ n change scores on the Five

A- Fades Attitude Inventory and the Primary
Social Studer, Test. - _

-

A

Ther-e. are no s4hificant_differendes. between
the pilbt students and. the 'Control_students-in
trades- 4=-8. on change_ scores /on_ the Se-qUential
Test, of gdUdatiOnal. PrOgrets (STEP)'.

;There are no. significant differences -betwee4
pilot Studesnts _aid/ the-4_ cohticili- students

gradiS- -9142 scores-, on the- Seqen-,
tial Tost,of_td-licationalProgress (STEP),
Critical" Thinking Tests Inventory-_of Inter-

iersonal -11,,alues , ';Test Econoliiic "(Weis tindint,
Democracy Tett., andYhe

r" '
. r

-There are e-no signifiCant differences between
the pilot teachers and the ieathers
on -Choke :scares; on-:the ;liokeach.Dogihatitik

IritemersOnal-Va1):10, Seietted
y--areas *.of verbal'ibehavior-,'r selected1.:areat of-,

self perception, .and selected
Scores between' Observed behavior arid- perceived
behavior.

On, ('
..-- ,

. There are no significant differences between' 'the Fenton teachers.-and' the---contror-teachbrs
on"-the original) total ,discrepailcrscOres. i ,-

,

4,_ ,
, 4------ -7

, I.
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Procedure

Sub5ects

The sample used in this study consists of teachers
on.the elementary and secondary level in the four coun-
ties of Dauphin, Lancaster, Lebinon,"and York in Pennsyl-
vania. The teachers were. selected by various methods
by the chief.school administrators who were interested
in working with SPEEDIER -Ina social studies pilot pro-
gram. The elementary and intermediate pilots, grades
1-8, involved 51 teachers. On the secondary level,
grades 9-12,.twelve teachers were involved in the Fenton
program.

Along 'with the pilot groups, control teachers and
their students were randomly selected from districts in-
the area not involved in one of the.pilots. Sixteen
elementary and'intermediate teachers and their students
were selected as controls plut eleven secondary teachers
and a random sample of their students as controls.

Insturments

The following, instruments were used with theLstudenti
at' the indicated grade levels.

Grade Level instrument-

Ten item-modification of the Five
Fades non-verbil'Attitude 'Scale
developed ,by Scott and Jeffrees,
,The Board-of Pu6ltc"Education,
Pittsburgh,) Pennsylvania 15213..

1-3 PriMary Social Studies Test,
Houghton Nifflin_Company, Boston,
Massachusetts.

I 3'. '66quential Test of Educational
Progress, Social Studies, Educa-
tional Testing Service, Princeton,
New Jersey.

6
1, Form-4B

1 _

7,9 - Form. 3A

10-12 Form 2A
,

._,



9-12

9 -12

10,i

/

WatSon-Glaser Critical- Thinking'
Appraisal,-Harcourt, Brace and
World, Inc., New York, New Yoric,.

..
S. Survey of Interpe:rsozial Vglues

by Gordon, Stiente ResearCh
Associates,, Chicago,

-

Test of EconomiC Uiderstanding,
Science Research Associates-,-
Chicago, Illinois..
Form A

Principles of Democracy Test,,_,
Science Research Associates.,

8. World. Histofy. Test, Educational.
Testing-Service, yrindeton, -New.
JerSey.-
For* B.

The following instruments -and, appraisals wer-O-
`with_ all teachers-r-' (

1. The> Rokeach Dogmatism Scale, Form ,E, 40-item
scale, by- -Milton -Rokeach.

a

`2, Self-PerCeption InVentory, developed-- iiir IC:-----,M--..

-McCall:- :(Thics-rizs-ii Acidification of ,:an, inVen- --
':tor-y, ,b.y N' ,Furst., Temple University,
Philadelphia, '#ennsyl*ania;), ,

,

8utii.eyAif Interpersonal
V_

a lueS Sc ie eRe --seearch- 'As
soc.

iates , -thi ca

, Il, nOis t _
- -

f -. , ) 7 _,.. .

' , 4. ,.FoUrteen CategOry NodifiCation of tfie..,11,anders-
.-,-System of ltiteraCtion Analysis; -, (This , was used

-to describe the,verbal teaching behaVior.)
I-

Method-of' Meastir'ement )

r

I-

Student ,instrumen0 1 't-hrough.8 -were-,administered
at the, beginning and, end of the program. This 5.41r6i.ved
either a year's- pre -past prcxcedur0" fdr- items and:8

one,-semesterJtime span' was used for the Fenton
p,rograiii tested by 6' and The ,Fenton 'prrograms in
,g conceits and POliticalySySteins are onlytdeligned, for a
4ingie semester'" of seCOndary school.

r 2
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-The teachers were assessed in the beginning of the
school year and again near the end of the year.

As the teachers were audio taping their lessons,
they were asked to fila,out the Self-Perception-Jnyen-
tory.- Using the lesson as analyzed by the Fourteen
Category SySteist,and the perceived percentages, a dis-
,ctepandy score was determined in fiye areas. This,

scotelWaS 'calculated by-finding the absolute difference
between the, peicentage of time spent in each area at-
-cording to the analysis of the behavior and the corres-
ppnding self-peiception,petcentage. The five areas
compared were: Total Teacher Talk (categories 1-7),

-Total Student Talk (categories 8-19); Teacher Indirect.
Influence (categories 1-4b), Teather Direct Influence
(categories'5-7),land Teacher Lecture (category 5).
These five: absolute differences were then added and a
to.tal discrePanCy score was obtained for each teacher.-

-1?,epeildent Variables

The dependent `variables included behavior change,
lierception.-thange, change in discrepancy` score, and
change in test scores=. -To-Simplify the deSCtipii9nAif,
the dependent= viriablesTfeliting to perception, Fei. ,,

havibt.,*and diSCtepanCy score' the' foil-owing skmbas
were used: -.

-I
,

P Self-Rerteption in each area before treatment,

P
2

Self-perception in each area, after the treat --
iient . J -,...

' Anatyzelds behavior in each- area from, initial

)taping% r,'
r

,--

Analyzed behayior in,eack,.arera from final.

_ \ 1 (\ )
m:Discrepancy score in each.atea

as
lc, -1 c,

0detetmine4by' JP- J-13 1 J

../ (
Di..screpancy (score inipach'atea after treatment

\ \--y )

.0.S dPterMinet4 tr. P >13

before treatment-
,

) r
I

I

,

'



ag Change in ,peiception in each area, calciilated13y

11'2 PI

,Chinge. in behavior' in each- area calculated by

132

A S - Y-,Change discrepancy, score in each area ,ca).cu-
tated by Si - S2_ -

Total- change in discrepanCy score calCulated,yy

Totals, pre- discrepancy/ score .citic1114ted,/ky
for the five -areaSA,

Slip a Total post-diicrepanck score, calcUlated by
E-T S2 for the five 'areas_

,
Behavior :Chan e. The ;change Behavior;, 4114, k t,

-determined for, each ,ofrihe of intereS-,t,4for
'each ---00-;tiachers fi?flowifi44ianner: I

This ituraberi,was assigned
ing was true:

a potitiVe

1 PI

- , ' S. , \ , % I ..), /
A .p.Oexti.Ve iralne, Oiows that the subjrect'& behlitior after.'
thet.treatient ':(B -1, 'more' closely apProached his oritinail
perception- (P1) ,, than -dkdi his -pre-treatment --,
(AI). A negative -value in'dicates that his -poSt7treat- "1

-Ment bOhlyier `skilierged .mbre, from US' original,' perception
than did,--kiS pre2,,treatment beh.aviOr.e '., -

,-- , ;.- ,. , -.) ,,,
7.--,r- _ 1,

, .\,--AL /
--/ , 'Perce ion Chane. 1.,..1P wa. determined- for each of
the rite areas of 3.*:Itetesi. in the following' manner: 5,

, t /

I-

c.1

I.

/

r
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A P = 1 P2 P1 I

This value was positive if:

Pi Bil P2
I

A positive value shows that the subject's perception
after' the treatment (P2) more closely approached his
original behavior (B1) than did his pre-treatment per-
ception (P1).. A negative value indicated that a
subjects post-treatment perception diverged more
from his original behavior than did his pre-treatment
perception.

Discrepancy Score. 'An original and final discrep-
anty.scorevas determinedifor each of the five areas in
the following manner:

-
(Pre and:post,treatment-discrepancy scOres,were calCu-

lated by adding all thelive_Sl_an4,five-,,S2 values. ;A
change in2thii-dicreparicyiscore, LS, was delfermined
fOr-ea0 of the five areas of interest -in the following

;

mannefr

and S2 = P2 B

7-4

, '(

= S2,
/

A positive vaLue.showfd,that discrepancy in
was red'uced*IiInvthe experiment:

that-/arei

TOtai \Discrepancy .Score ,Change'. \ A sr; was' .ealcw.
Ilttailtrthe following traniwrr ,_ ,, , _

-I

J

t '
131.1P1 ..! Bil ; 1.1 P2 :- 1321

4

)

ercent Total Disce anc
led by aivTani total' T
cent in-the following'minher:

Score Change as calcu
TIT-then changing to per+

,

/
,

(



Audio Taping

AST x 100

The, teachers_ were asked to tape two hours of social
studies verbal intecraction. From this tape. four five-
minute randomly s'ampled seirients were coded.. This-pro-
cedure was followed in both fall (and spring..

The tapes were analyzed by a reliably trained'Coder_
whose consistency was checkedlq a_single tape.
with a- code_re -code sequence" four weeks apart. Using/a
chi-sq4are contingency table, the coder did not differ'
significantly from his first set of,tallies ate the .01
confidence leyel. This showed' that the "Coder ,vieited,
the,letson thensame on both analyses.

Analysis

The'hpothesos presented in'an earlier'iection of, '-
,

this paper' were tested( statitticaily.by,using a.;7,9ne--< T
-wiy analysis of yariance. A -MonroeIPIC 3000-Was'used
to aid" .with the compUtations.,9ffheresignifiOnt-dif7 -- ,-

ferences occurred, the ScheffeE Method (.Ferguson, 1966, !

pp, 29.097) was used,to determine whiCh-differenceS__?
in,mean values Were significantly different. '7)-- -,--

r. .,

,
\/-;

i

1

r_ '
llesultS,

,- /.

-1 ,

i Change jl S- tu) d, ent Tei. t Sdoret,
,

,

Table 4-poitate4 the:effecti of the varipus pilqt
litOgraton-the change score On the Plimary-Soclal'i.t(
StOdies Test- fOrsgrade 3.4 SIgnificant effects for the,
treatinen4 were obtained.CPm,:64A, Al -4/332, p;4:-,7.01).

, c The. use of the,Stheffe'-thetha foUnd significant .dif-'
ferences in the Mean score change 'between the tontrolt

/ andi.the;-MinnesqtagrOup at the cos leveltbetweenithe _

:controls and the Senesh troup 4at the 5,16 Anvel, d

/,- ,between,the.cantrols;and the Cleveland group at the ,

i:01:level...In all'cases',the'Opntrol'change, was less
f, than the ,exPerimer4-aa (02;ot) groupg. c, '. ; --

i _(-1

,.._ ,, / /
I /

i. -

i

r.
1

-.--/(
1

,

A
I i ) ) s--.."

r1

f- _
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;tabIe
.

Analysis 'of Vatian6 Between,-first Grade Pilot
and' Control Students on 'Change Score

on the Przaary SOcial Test

Stim of tce pipes Mean
SqOares- of -feeedora -Squire

:( 0);

)
/I ,.s

.

2i-
:34.5

.2g'' 3-.41

Fr- 6.35*

Table '2-- indicates i Ole= effects: VarA0Us .pilot
iliOttaint"--(30 the -.change-,Acore .On, the,

10. .foci -grade 3, .Signi-fi\cant. the
treatments Vete, obtained. CF:: a;' 25x44C 41,-,2091 :p-<011-1, -;

[The- the -Scheffe,' found that the-jtean change
-41(1-:sco-re-,1,0f

.-0;i1Ofittols --atfthe . 1--,reirj03,
fr-

t Table; ',2: -- :- Citi

c
1 \ 1

_-\' ,, < I '-
,

Aialys is of -1-tati-Ai**0 :(Tie'tift ei% Thito).-- Gra,de, iPtIpt-
,

4",ti4dents.-. ',and COntri4 .Students, -OnChange Score -on
I : :the: Priiingcry SoCig,-1). Studj.iiillet. '

- . ,-4 ,

gm=11Medak

j * (4. 610) =, S;
<(\,

r

) 1

^

rat
.

- 5.49 "*

L.
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.All other test results. n grades 1-8 with change
score, on the Five Faces Attitude. InVentory, Priigary
Sociak,Studies Test, and STEP Test form 3A and _413,
were not -s,tatistically signifidant. ,

T4,1?-le 3 indicates the 'effects of the _Fenton pro-
gram- On the ,change score on the STEP test:- for .grade
Vsignifidant -.differ_ence in mean change score was-
obtained, (F 1/129,, p 01) . Th'e Fenton
students, shOwed_a4gtOater positive- change than the:

Ltrol grouR.

'Table 3

Analysis of Variance:Betyeew:Nitith.Gtade
*Feirtoti Studelitt, anott-Cont-rOl Students: on Chinge

on -'the STEP- Test:Fdrra 3A

.,t r=1.11r
11.111IMMII

Spurce,
Of.;-Variance

Betweer,/

.".

Sumvof eg-rees =Mean
Freedom Square

f
G/-

.
% . 1:Cr al ,;(1:9: 3:?,w 7 ,

_ 7"t. _.,

. i ,

: ,1 . -
i ,, ,

_

-,
...

r, ) r- . % ' ' A "- :} f A.
N./ ..

C

Table_ 4? indiCateS the effe-Cts of- the_ ;Fenton Rrogram-
' -,on-, AO' -.-Change, tdOtei:pn; theA-Criticaf Tiiirik-ingiAppr-ais-al

-thariget'sco_re was :;-Oktaine.d '('F -41t: 13:§4- -,dfl--1-/12.8, p ,-,.:04.
forithe-14:nth, grade. \ A,-.S4giiifi`can-t 4-iffelsen0 -in -e,e,.., ,.,,

Thi, -Fenton; studenti sliocied,-a- slitalri- iposi-tive-/0411:0::-'
.-c- -e- _,-.< -,_than'. the,. -control group,

,-; --::\- ---'

;

1

1

1 J-

t.-

})

-N.
1

14 c-' . (

4,
mow' j
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Table- 4,

Analysis of Variance Between_ Ninth (Grade Fenton
Students -and Control Students_ on Change Score

. on. Critical Thinking Appraisal

Sequence
of Yaziance,

Simi of
q-uates-

Degrees
of Freedom

Mean
Square

Within'
13.30--

12,468
1

128
1330-

97`

1

AC Zff 84

indiCates 'analysis Of .pre-test "stores, on
the Critical -Thinking taken by the --nintli-4kade'
-studOnts significant _differenti.;Wa'S obtained on; the,

_1/126, p .01). !The;
Fenton :gitoUp',sor.-ed-, Si-gni-fi:6-antly; -higher on t ek-7,re-ftest

S

r .1

;,Analysis xif-/rViiiiianC-el\Between Ninth- Grade,
(Fenton -Students And, -Control,' Students on Pre.-Tes;

Sboifei on the, CritiVal Thinling-AnalysiS-

t _

,- (Source- f

of Valli:mice.,--

-

.

SLUG ,- o'
Squares

-

ii9g

"r

A

Degrees :-.Mean--

of ,Freedom- 'SUare--
-

II

11). :1;I
e.136

=

cC. 0\1 125)-::=16

rs.

.

6S

t

-"

A :..

I /



Table 6 indicates the effects of the Fenton program
on the change score on the Test of Economic Understand-
ing for ninth,grade students. A. significant differ-
ence in mean change score was obtained (F = 17.4, df 1/103,

The Fenton students showed a greater positive
change.

Table 6

Analysis of Variance Between Ninth Grade
Fenton Students-and Control Students on the

Test of Economic Understanding

/-

'Source Sum of Degrees Mean
,of=liariande -Squares of Freedom Square

,

Between 368 1 368
Within, 2283 103 21

,F= 17..4*

100) = 6;90

7, 8,Tables 7 and 9= .indicate the effects of the Fen-
, I

S
ton program -on the- change score on; the - -Survey of Inter-
personal' ValuesjfoKihe "ninth grade students Table 7
shows a significant difference in mean change score fOt
conformity CF.= df1/13k, p.c.01)-. The Fenton
'Students-clitinged tO4lace lets' value on,-conformity.. r

.Tab,t:e k,Shows- a significant difference in mean changp
-score forAbenevolence (F'= 'df 1/133, p,c:f-4)1).

The ,'*entorttudents change'd to place less value on benev-c
oience. Table 9 show -a significant difference in_: mean
'changeSceire fOr suppOrt (,V= df 1/131;
The (FentOp.s-tudentO/Changed to _place more value oksup=
,part, A detaileAdesCription of the values, tonfothity,
'beileveilto and support "can be found in the manual for
Sur4by of Interpersonal Values. ;,

7 ()



Table 7

Analysis of Variance BetWeen Ninth Grade
Fenton StudentS and Controls on the Conformity Measure

of the"Survey of Interpersonal Values

Source
of Variance

Sum of Degrees Mean,
Squares of Freedom Square

.....=111MMeamk

Between 390 1 390
2,701 131 21

.110L'
F= 18.9*

1
125) 6.84

Table 8

Analysis, of Variatite: Between -Ninth Grade
_Penton Students, -arid cOntrolsz:Ori, the Benevolence Measure

of the Survey of Interpers-onal Valtie,s"

Source
of Variance --

SUm Of
1Squaresc

-Degrees Mean
of Freedom ' Square

tetweell
Within

ry 49,7(
3984-

497
30.""

virorwrog
. . _

16,_6*

ti

I

1-25) / .S4



Table 9

Analysis of Variance Between Ninth Grade
Fenton Students and Controls on the Support Measure

of the Survey of Interpersonal Values

Source
of Variance

. Sum of Degrees Mean
Squares of Freedom Squate

Between 148 1 148
Within 2,556 131 20

11111116, 2111111Mille,
F= 7.60*

*r.01, 125), = 6..84

Table 10 indicates the effects of the Fenton pro -
gram 'on the change score on the 'Test: of Econotic Under-
standing for eleventh grade students. A significant
,diffexence in mean change score was obtained, (F = 111.8,
df 1/86, p...=-.01). The Fenton students showed a greater
positive change.-

-- Table l0

Analysis of "Variance Between Eleventh Grade
Fenton Students and Controls on

the Test of Economic Understanding

'Source
of V4riance

SuflOcif

Squares_
DegreeS Mean

of Freedom Square

Betwen
Within

r

2258
1738

1

86
,2258
'20.2

eimm..0111101111111;7=INNI

/I -

1

.01 (1,100) .7..; 6.90

F = 111.8*



Table- 11 indicates the effects- of the Fenton program
on the change score on the Stu test for the eIeirenth
grade students.. A significant difference in-mean change
score was obtained (F = 5.02, df 1/81-, p-.01). The
Fenton students showed a greater positive change.

Table 11

Arialysis of Variance Between Eleventh Grade Fenton
A Students and Controls on the STEP, Test

J
Source -SUM- of-;- _ Degrees

of -Itaria'nce SqUare-s of Freedom Square
(,

, .185:
'.2987 3,6.9

3.)96
....., . --

41, ,,_
(

. .-\.
_'\. _1

_4140,J2:indjCates.the- effectS Of -the' Fenton-program,
-on- the e-44pge ,StOre,On the Testy of EonoMic-)Underrt,t-404-
lint for -the- twelfth grade students.:.__ A significant i.
diffeiren-.4- IA -Mean. s hange score was ..".obtained _--(F- *-45-.14., "-

df. 12-792-il-p-a.-.41)_ The ;Fenton, .s(tu-dent4 'Showed: _a :greater-- ,-,
..'pOs-itiv.e: tiiaiige: ":: r ,- .

---
: ,, ,; ( f

,
a-- . ., I

-1 Table 12 /

Analysis of -Variance Between, TWellth _grade-
Fenton- StudentS :an4.ContrOls,i,on- the

Vst. =vf EConoMiO'Understinding,
)S. t

z

4 1

.Sum oft
-6;f f Varialme Squres

Degrees,
of Freedom

( Pie an,oare

Bet:ft/e'en- 1749 789
4743 /- -51'

./'

F= 15 4*
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.

-1`aple

Analysis of Variance -Between Twelfth :Grade
Fenton Students and Controls --on the

Principles of pezioCracji ;Test
4

SourdE. Sum of
\ of Variance Squares

Degrees _Mean
of Ire-edam Square

Between
Withinr

/1-439
747.,

(1, 100) at 6.90

Change `in -Teacher -Stores
_ e

f_
,

measure,t .,U-Sed for -the- teachers,.. girades 1-8,
thete-;:mdtel-.,no, differeni.--es-

/---Change ,
1 A r." Lt" '

_439
51,

fj

(

Table 14 iindicittet the!,effs6cts of ~'the .F0.11tan-, torb,r;
gra* oh .0r41444.1ctatal ,Discrepancy Score of :,the
FentOn .teac4tirt -A :gnifio.fit--d#forenice way,- obtained

thie, i'Total 'Discrepancy ,scoie
)4f 1'49 9 OST, The Fenton:7- teacher, 1104.

-lets dis-,64%:epancy .betWeet,i,their .-oiiginal perception an
, their; CitisinalfIrehaltiOr".

/ t
citable 14,,

'

V#I.Ance'-Bertigeen.
too,tos. .0-11 !1!.ttal

I . /4'

, - 1.

'Feit (in, Teachers -and
piscrotaiidy-,_score

/ :ofAr.arlAnce)

,:1
Between

-I.Sufmr of ,

rTM .6

cpegrees Kean
of F;reecylin, .

- ,

-- 1-8.0.39 rte`

\.1 r/-1
- . , r / 1 -,,

"5 4 p1P3 --,--,- 19

k. (

fT',

"

1,

r

"-

,_, '

(.1 r

t-

6-36*

4.t8



Table 15 7indicates the effects of the Fenton program
on the. change' in distrepancy score in the area of teacherlecture. A signifitint difference was obtained in the.
mean change in teacher lecture discrepancy score = 5.76.,df 1/19,, p 05) . The -Fenton teachers discrepancy scorerelated to their lecturing changed less' than the controls .

Table 15

Analysis of Variance BetWeen Fenton' Teachers
and ControlS on Change- in Discrepancy Store

- ( l'eacher--Lecture ..?

Source
of -Variance

Snm' of
Squares

f,63,1

. J

Degrees"
of Freedom Square

19
1.; 631

283-

r.

'Tab):0'16 -indicates --the- effect df the -tentonTprogram43
On 4th0- change-,: in behavior score; in the -area--; of :teachei.

( indLretelnfluenCe-._, A gnifitant jlifferellite was /04h1-:-; ,
.,,-- tainedc-W-the-Tineart: change in -teacher indtreCt in nueitcie

-iikehtiy:iiiik ,(P:( .=1.i 13. 4:-,, -df 414'9, p -.-<. oi;) .p,- Tlie Fenton, {" _-.,--,,.
teacheit- behaxiicir 'cillAvt-e4-. :iitore t:froia their-Original_ isetT--,

,ceptiVi than- :the, cOntroIa- ''. k :, -: ' , *--N, ','
T S r _ i

/

1

,

\ = ,

-I

A.

y

,
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Table 16

Analysis of Variance Between Fenton Teachers
and Controls on Change in Teacher Behavior

in the Area of Indirect Influence

Source
of -Variance

_ Sum of Degrees Mean
Squares of FreedoM Square

108.5
15-43

1
19

1085
81

F= 15;4*r,
*4.01 (1,, 19) =8.18"

r

.
Sununary

;\

The results of the analysis of student instruments
J.ndiciktO that On-,the- 1=-1 grade levels significant:
-4.4iffetenceS in _change-. score occurred on only the first
antr thirdugiade 1ev61s. 'on, the first -grade level, on _

--the, Primarlt-S-ccial 'StudieS.--:-Test, the Minnesota group
scored a'-greater.:,Change than., the ,control at-.05--.

k 1 le,ve-li. the -SeneshgToup .s-Ccired- a .greater -change/than .
.

\ the --Control', at the -45' level ,- and. the- Cleveland gro).ip
L scored--4 greater change than the c,ontrol" at the Al./ \ f-- --- ,level. In 41. cases'; the control Changed less' ;thin the

pilot VO4ps-, ;On- the, third gTade lev,ely the', Taba pupils :.
scored -a sigrikficantlir sma.-11.6r change than the ,control
:group, ozi ,t-he Primary Social: StudiesTest., 's.'

The: -St udeniS in the Fenton program ,gradels 4-12,, _{.,,

showed- Afie-folloWling --significant changes over the, .---,.

cOntio0 'at the 3.-eirels,' and. on file- instruments- listed:
(

I
.7

--441i.nth "Grade 'Result.

r

2 )

I '

The Fenton Studentstudents a-'greater positive
-Change At (the ;01 'level on the 'STET,- Social
Studies Test,, -Form,3A.

The Fenton students 'shoved a smaller ;change at
=t,he levol .on' the Critical. Thinking
Appraisal. 2

11,

r

r

5.

'I,.

-I-
1

s.

t

4

1
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3. The Fenton students showed a greater positive
change at the .01 level on the Test of
Economic Understanding.

4. The Fenton students showed a greater change on
the Survey of Interpersonal Values in the
following areas:

A. Fenton students changed to value conformity
less at the .01 level.

Fenton students changed to, value benevolence
leSs at the .01 level.

f C. Fenton students changed to value support more
at the .01 level.

Eleventh Grade _Results

1. The _Fenton siude4ts showed a greater positive
change at the .01 level on the Test of
Economic Understanding.

\_The Fenton students showed a greater positive
change' at the .0S level on the STEP Social
Studies. Test, Form)2A.

'Twelfth Grade Results

1. The Fenton students showed a greater positive
change -at the .01 leVel on the Test of
Economic UnderstaiWing.

2. The Fenton students shoWed" a greater positive
ch'ange/at the .01 level on the .Principles
of DemocricyTest. J

4 /

\,; \i,
i

_ \ ' \ .
,

'The ;teachers showed gignificant differendes and-
changean their scores only in the ninth through,

,.twelfthgrade'groUp using the Fenton-program. /

;

1. The Fenton teachers, showed significantly less
discrepancy (at the ADS level) between 'their
original behavior'. This means that they were-
more aware of their original behavior than the
control group.



The Fenton teachers showed a siallet change
than the controls in discrepancy store for
teacher lecture at the .05-level. This means
that the discrepancy 'between teacher lecture
and percelvect lecture changed less for the
Fenton teachers. n.

3.
c.

_The Fenton teachers' behavior the area of
indirect influence, changed more than the con-
trols at the 01 level.' This means that' the
Fenton Teacher's behavior diverged more than-
the controls from their origizial-perdeptions
of their behavior,

he) implitatiohs- of these results will be discussed
/ in the next j secO.on

(

C r

C-

)

r

)

r f'

1

A-
!
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Implications and Conclusions

Student Instruments, Grade's 1r8

Hypothesis, number one had to. he rejeCted with regard
to:the Primary Social Studies Test on the first and
third grade ,leyelS. On the-ffirst grade leiel the elemen-
tary- control' gro4p ,showed the lowest mean' change scosre.---

cEVen though the Taba first grade showed.--a greater mean
change Score, it-was-hot enough 0, be statistically

4

.-,

significant The 'other thiee pilot groUps -(Seneih,
,M4inescitaand Greater Cleveand) were significantly,_

,higher _in, mean change -store at the .05, .05, 414..01
levels -respectively a.: asect on ~this resulir, it can be
Said that the students ,i=n the Greater Cleveland,-StneSh,
and ,.Minnesota :prOgritS\ increased the Ieyel of- their
perfOiiiianCe due to receiving` more,, of the content . measured
:Or. this ,spartiOulai-'

I

instrument:, - '

.1

.
. -2Y

- -, -,,.1
, .

_ I110 sedon4 ,g1446 zorii-reireik-led no- significant i

difference in mean -Change. score On (the Pritary $90.64:
Stud_ -Test: 14o, apparent trend app=-0are& in 'a coMpari
son, of\ the MeanistOres. .. -,..._,,

the
_ 'scores

_.:) (-- t _ ..-__/ I) - i , --;./ , - , c; , 1. ) . -- , -. ..) ., .

The-; gradt leVel.- and only statisijcallfr "sig i

hjficant \41.4etence, inmean change score on the:Primary ,

Social $tUdieS TeSt,.appeared betWeen, the Taba ,group . '.

and' thg controls -T1,1 '44a, 4#./.up, scored' a Ofill'O t

PeP112:=0400-4t *thg, .:4-1:0(.01:;' The -other -three* even
though-OtS-t4t111,Y

:

-04i-ifiCal** were all 10*er
`,than the control: tesUlt' could show; that since
'the-Tabiprogr*Oi$ teChziiqUe 1?rientedttie,sttylentt )

' did')=not, much.!c-ofitent usually-- included . oh ,
the

thi14-4tgde . level'. The:itachers-wOre, iii:001Y more
,cOnderiviiith .rliethocli than -content.,.,., , / , . 'N> .

.

,

The--2FiVe Faces AttitUde Invent&I'y showed (no, .signif
loot "difference _In mean change scores on either, the Y
-first seCbn'd: .01.- thitd-- rade IeVel t liOn-.Statistical, t'/...1,__ .4 ,, g_.--, , - t . .

4Tend '..alve0s, i:!.ihehthe,, mean Cliangecscoes,on :each, grade
leS1v*te calculated. ' Thg 04,00 ',in 00.0.1ig 4ttiAllidg-

,,,t,.ovatc1 school -decte4S-0-wth: inCte(aSing grade level.
- ' It Mai be thit. the 7 litiitilie. dttitucto7tOtthreschael _'\ ,

\-- decrease_ s: as students: Orogress '4-t-hrOugh- the systelk. _
^\,

, . -, )

pHyps can` be accepted across alltiWo,
;grail* levels" frOm fOut tOreight. There -Were'ndi_ 1 . , .,_ , 1 _ f` 4 - ',statistically Sigaif*cant4ifferentes: between mean
;change , scores of the-up spc i41 studio*, :tot , torm, .4134 t , \

for oyvilot.-44.01T4m. '97itet ,hp,- =con ,t,&4 -17pr ,any, grade ,
levek., A trend- was evident. At( eacli:level the mean

, 1 J J

,



a.

I

-.change, score_ s of the pilot groups were either the same-
or slightly gre_aVer than _the- contra's._ . This indicated
that the--.pilot students Change _in aChievement ow, the
skirls --and--,Content tested by this instrument coriipare-
fayotably'Vitik controls.

A.%

. ,- 'Student InStrUmentS Piade _9 12

-- '-'-' Hypothe_ es is- -ijuiither- three htd to 'be-re,jectid-- in several
_ , ''',--measures:._ `JOit the STEP Test-, TO% 3A 'for -;grade 9 and 2-1i:

,., - foe. grade 113 .the`- F_Onit6h- StUdentS scored '- significantly;
.greater-,clianges in-,,rnedni .$,COre? at the ::01: Iever,,(gradeY9)

:mid the. :--,05 .level_: fgraat- 14) . i Th'e tenth _grade_ Showed,
(the --FentOii-iirOtip- .1,iloilly t4gh-er viil-e-,i1Y- the twelfth-
kr-Side the 'Tenton-,s!titeilentS _mere- -slightly ,-10weri.--t -Thet 0- '---

.?
A

results teiid' t support' th6 statement that the Fentcin 1-1
r_spiiieilti: iiw -ties experiment- 0:4 as,-7-- wefi as- or-'.better' r _

-04ri,,, ,-*.ho--.:07.1-z-toIs . The Feliton Studenti clianieplif-p-to
ficiency, on :the itemt ,;iilea-Stifea ,iy,_. thit isitirtaelit:;,-.wps-. :
1)&00'i fli:Aik"the,t-COnfiofs- 64. the -n-inth-, tenth; --and--0:16,entfr
gradei --and -only .1-fght-j.y. hens`- t444, the contrOIS it the

t.1 titi,oft4 ----gi-t.40,.. The vir,pg-tam,:liad-,an:c over --all positive -,

. . 444 in areas .measured by the STEP-AnStri*ent:. .---
.- --,...,-: ,; : f _- ,,' --j '- -; i ;', ;_ - .;.-

.. The gritiCal: Tnink-'0,g___Apprait al -thoWed 'the,' _ninth /....... , _ . .--- - .,---
_ . '. giiid,e,COil-ttoliNgr-Oup,..4cbtingi -a/Significantly gsater

.,,,-,(-- positive- --change in 14,-r,--s-dote,_-.010.- the: Fenton,
-- - In- -eitataiiiirig-.4thellfe-:-;:test- 't C9reStit. waStoUnd-that -the,

_f\ento-si group -. -S-c-c)r-e signA ,:-intly, higher -thon the coil ,-.-. ,)'''' tired '17--flc --. - higher` 1- ''than , _

/ ftiol!S-,-*;,_'06,r./.-01.--IeVer::,(Table $i; SeCtiOn) ITE):-.. The -
btfi-0 0-1760--:gradier- lieVel,S. thoW-,-40- trend:iiii ,Chailig-e:'-$6#04-:-.
Aint_e--44e(tOntiOl-S. were initial 'ilifiWei._,;'(..-

."-- they:-,-had_ np.te` ,ro iiiiit in.-,± ,WhiCh.- to ,inCreaSet.,e Thesef'-teSUltS,
1 show' .-that7.-the c,p_tog=f0 I haik '-no.- Si gnifi ctint-,, effect', k --.16'- f _ _

to111143704 'tic), --t h0 ctin074s-,- itif chang#47-the ability -of : ,

0440.1170-, -to 4111:±irs critically :: -- -r--,'- 4`'i, % ,- -- .--fr -7...- --/- -.k. 1 -- ---- -/ -)-- A- -`, r'7 -- . i ,
.

I t
4it 30k -Test -egfotil Aitaiotttaioiokf th&-Fenton_' .-7

:sfstUdentt.-010,Te4;iSt 4t_i:ititalV-itirgn-i.fiCant.:ticksiti-Ve--
- ,Change- s4O:iteS- eoyef: ihe:, c-oiitifol4 4-t-r4-1.1. levels (grades_

-if 9,1 14:-..kin4-4-21., :': ,AWO-f-XheSe, ite--2'404-gltifitant -be '_
yond Pi)ie'),,.,14-/TeVe1:., -Tide,- reSult -00'104 that the '--`
-FeniOn r'S '410_110 -spiOticieriCy :Ott' thie iiiitttiiiierieinCte*Se4-

- .., . -,, at-' all: iklevets dnbre than \t. he -=-ControlS:-. ' , -./. I -

_ c-

so.

ThO kiiIidit4e,$;,1- Of/ Democracy .I.7e'st :00cfeil -the;. tio-ifth:
gi44:6Peilt§i--0tid -e40 in thc::-OOM patatiAre ,Political"
S, iteiAS-'COwise inaling ,g;i400 poi 4tl.v4/c4inso on the ii,
0eanxisdotdirhan, Ike LcontrOlS at -Ai, Idiot-. (:!Th'Ii:4'-L--

/ , .--: ,; '
_a- -/

_
(i

/
: Li ..

",, ...-. 1 -- . ...

- r 1

r



result showed that the pilot students were able to
absorb more of the material that this test included.

On the Survey of 'Interpersonal Values significant
differences in mean change scores recorded only at the
ninth-grade level. Changes were at the .01 level on
conformity benevolence,, and support. On the first
-two, the Fenton students changed -to, value these traits
less while Onlatter_the their Value-increased. Trends
appeared within,some_vf the traits across the grade
levelt, The pilot group tendedto decrease its value
on conformity. On the traits of support, leadership,
and recognition the _pilot students tended to increase
their values. No trend was evident for either. benevo-
lence or- independence. Perhaps the teachers imbued_
their ttudehts-with\the idea, that this program,-being
a break fram,the traditional, was good: This could.
haveaccountadTfor the decrease-insivalue of being a.-
conformist. The "other three traits may 4ave-increased
dues -to i:highly positive emphatis on the part of they
teachers, The staistiCallrsiinificant changes
-occUtring only at the ninth.rade level, could be due
to-,-thefact that this age gikup is very.- impressionable,
-This change1 might nOtT\be ilermanent.

Summaryof-StUdent test Results

.-Batekon the over=a ll teest results, it can be said
that the pilot programs on the first gradelevel appear.
to. achieve more on the selected instrument and that on
the fourth- through ;,eighth grade level -Vie experimental
and .control-gioUps achieved equally well. It is
possible that the instruillents selected did not actually
tett/what mt-reported to have been the strong andxi z

a
in4ovative,part-of the .oiIots.

/

-r -
The; Fenton programiprepared the students for the STEP

test it veil) isJorThetter than the traditional program.
The\elb'Viou0)strength it, the Fenton curriculuM appears
in sthearea of Economics;. Across 41 levels-the-experi-
mental groppsr.scored- a greater change on the instrument.
At the'senitir level the (students scored the greatest
change. This could have been due to the many discussions
concerning lowering the voting age and the natioial
election' held during the school. year.

The results of/itheSurveY of Interpersonal Values
-tends to show-)that very _minor changes Occurred in
stuaent values suggesting this to be a very difficult .

_area to teach and change.



Teachet Ilistruments

Hypothesis nuriber, fpur was accepted ,_for the,teaChets
7 in grades one_ through 'eight: Across all of the:-measures
-there were no:Significant ,changes in the-DOgniatisa, Scale
Survey .Of ThterperSonal values, selected. areas of verbal

selected "yeas of self=gerCeption, and sel.ed-ted-
areas of' diScrepanty This tends- to -show
sample 4:4.( teachers involved in the study '.were
the changes caused-lby the studik.. it also -.showedthat.

-- there was no differential effect sof ',either, the -prd-grairs:.
or th0.--in=-seritic-WoricshOpS- on- the-' teaCherS. It could-
be any changes that might have occurred were not _Trett:7;
sured tly".the instruments- -used.

.The' Fenton
:i

teacher Oow-edkignitia,differences
s -on 1W.leaStreS only.. The- elpeliiiienta-i.

gr_oup "'were more -aware-of th0.,rlite-i',
-behaViOr4 than; the contrOlsv at- the 0 5`."- ThiS -was
probab =ly -;.-caused--a ja' result t--of- the._ service training,-
that occurred tiefore started. The_-:PentOn,iWork=
shop was ._the,,only -One, enqihaes--t_ied
iliterattion_ --arid the need fOr .and! control:
ling'it_.:','On-theLneasures -of .-choge in ,perteptiok; 04-
haviot,,,,an4_,ri$drepanylcpte --Only- one .-ShOWed a StatiS-,.'

--1Signifidant differende. scare._ 'I
Benton teatheis'-40cr'epan,cy*scciii area o teacher

1lesture7Ntchanged ,signifita43:y les. than- the \-.dOntrol,. ,
This---iiidicatted- that -the controls- ,41..ia,rige,ii to be:Arote-mote: 1
Of _IwkrzniCli.)th-how Ie-ctured.;(, raince- the.' Fenton teaCherS-
were::..o.rigir..041-y tore-Ware of their.-tOtal `behavior i\

fthis::-:rjestiliti-ira-s _nOt-,linexpected:-..--:' ,,. _ 4 i -/,\ i ' - :1;
-on'Ahe the Tenton-, teath"0-01-

; =tended-. t,O) .chanie, (to. ibeCorte
approach.. On- the data they 4/ere: more, non=odi-te,c7=1--.

i..ctuire4.-less:vidnd more Stuttent -talk Oian-ithe
COntroIS'-. *The !change- !appioathed_ int.e.i*C-tion:v-a-,t;erns
of the4ontri4 -groupi. SinCe--, the f-!;4-$t, WOrk7v-
shop's:)SVessed ithes.-t-i*hnicritte-- and -the- -retaincler (e)rphitSiz,ok
content thit: _4(450;itiVe- ,:Oiairkgej" ; and -awareness

incOrporate,., t- echnique /sections._ sip:
'the k- b/rkshopsf- the .pilot teachIrs:. rr.

conclus.i ons-`; fr
s

; f
'7* `

as 6,4 0,117( test rest-Its be,,stated, thay..-the-)
elemeritaty and intelme4i-atfe. stu4::net:,:(gra-40; I

volved in the pilot-program, Scared liluch- change -.or- more /
,

,
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ti

change on the selected instruments. It could-be that
different techniques should be used to accurately
measure what the pilot programs propose to teach.

On the secondary level, the Fenton students scored
as much or, more change on the instruments used. Com-
parative Economic Systems caused the greatest positive
change in 'content acquisition. Change in values was

Thefifocial Science Programs selected appear to have
.negligible effects on the behavior, perception; and
awareness of the teacheis, It seems evident from the
test'scores'thatAthe key to those modifications lies
in the, workshops held for these teachers and follow-up
;observations.

r
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-: This re art incltidet 'activitiet -related) to the
Nebraika during-, the summer- _,of
19,69- _and ,suh'iequent -event terminating_ in December; 1969.
AIi_,otheinSrtinent ififorniatibn concerning this program.

r is- Contained in; the preVfout .report-.1.
. _ s

-1 Taskr=Force
I f ,-
2 f-li" (:\ All- phases -of this-program. are tootidinated-by

24Warcf.,-4._-teicherks_,v.I.r.:, r',, Lan-gtiage___Artt',$pecialitt-.
1 Di-#:10404 I-IC4114- Behavi-oral Scientist_ -works, with ,,

/ -participating fn teach- and os the
---,- , .printary;, resi?onsibiiity .for( deiteloging kand,14iptoVing...,

_.... the :aiii-4.to., teachine,,op;eratidni 'Working With the tele- '''
vision ectUlpmelit is JUdith Mulleli, Resea-th-',A.s,sittantr.

. \SUttaii.'$e:ede-_,_ .Iiniiielit-entOr'rof Language ArtS\:progyaris-,,,,,.... ,
'''Wotki.iii-th tarticipatini, teachers thtOugh_-ciatt-rbOnt,

. _obsaiTatiOntt_,,deVelopmei# Of. additional units, and
'Identifi:Caiticli of-iidditiolpti,:,m0-teri4A_ foie. ttUdents,
and iteatliecirt,:` ' Or. -1?-4141 Itice.,, Pilileiiientor- of :Language
-4/3!s,.p.r.-0,g*..-alw-,,,,, - serves tin at 'SiA141-a-i.: tatia:City , one "a\.1*rt--
time Vatit /-A1.1 nielibert ,,of_ the task -forte -Work. co--,%.-7' 1:- :.-- , .--- ';-, ..-- ----- '---- 't:' ---
,op,e4t.astiv.'0.41-_.\44_114-i-teaching; sest-i_orisl In-setv-xce and

-, p-s-Nri:cer train -ing ::se_tsA9tis,, In 4.41'.foxilatlite- ineetings,fir

J 1 _00)).-: as -ktt .'No ,_ a4\-departtent4 lever-meetings. - '14/
1 -- , .. .:.-- _k, _ _ s.--,_ r

, ., I --- --- 7'4. .L.
,_ v .

In addition to fihe,-;batiC-tta-tf, oUtsAdle::---iesOurce
rpeti-s'onne-14.:Ittlip have 'taught the) lsiebratkak-inater4.-alt)pre.= '-

:" i --;),i/Out.ly 'and-igrade--.1evel,tteitChert.- frOin--ther,orlgixii0.- Th-
, ,

--,0-4-0t
/ c n. o-

w) 0,1
.
=training;

t1a-il,
ning; x is for

-I

new t
t

o o l S
-- C.

.Identifi-tation of P.aziticiOatint,Sthcica-- i
_

./_a-11, part icipatzng \iChop0- iri
?.:#0.4 -woe eontac-ted:aboUt. the'.:0c4S#04.-

sty -of' implementing:. the-- :-NebrAtitka -icurricuIuflt: 4fostdistricts e*/#foosect ea- 404re to inpleme t.
(programs of-fer-:-

r$40:4is*iUt$ -f4te40y *iorkitig-w10.-.00444aeAce
grapkt :chOot*,--tO..jundertike new arts;
pxograms-: at: thesame, time S.1

\-2

7.J



The financial arrangementi fOr -1969?-70 involvement
was-a frequent reason given for not participating: _ K
fifty dollar per teacher cost, plus papitent for all
materials; and the teachers salary for in-service train-
ing Was considered too much by- -districts participating .

on a ,partial basis-. The paclage program for full-school
participation was cOnsideredptactical since it 'did ,.offer
*maximUm services at :-a minimal cost.

. .

Other significant- IaCtor, influencing implementation
of new language arts- programs,-' included the following:-

A- -,reluctance _ o_f secondary schools to change from a
'traditional approach:_J- -

,- -, . . 5 ,-

A reluctance to'sWitch to -any prOgram employing;
linguUici.,.... _,' , , --- . ,

f .../ -- ''.,,. -;-
.-
t_ An- .inability by Entlizh departinentt_ to-dtterminef

a-tdirectiOnfOr their program. -1.,
-.

,..--

Recent, adaPtiori of a 'pub liShed program.

it-fidget- prOblemS.-
./

Ile,*loliment-.Of,a Curriculum- within the system. -

......

-La-cit of the kinds of cOMmuniciation -within a, system
necessary to effect such ifchange; I i

`.. 7

_. District-wide' resistance,:to change.:

Rarticipatina Districts .4

74-.,

,(A

A

F
,,

. The following- 'districts -decided to impletient, ithe,
NOraSka Curri-911um-; or expand; previously' )existing

-.., _c-pilot programth. : t- \.

f
-e:

D i stridt _ - N o. ;cf -i Teach'ersc

Grade
.,
Le i l

5

.1
T York.

(

Yfaziklin
LindO1n
Phineas Davis

i7 ("-

'v/ ti
/-

A
r

.1_

-
i0 1 65

1-6 (-s-
c. 5

Th



Eastern Lancaster County

New Holland 18 1-6

tbrnwill-tebanOn

Cornwall 17 1-5
,SOuth Lebanon 5 -1-5

'Ephrata
, /

, Fulton

I.Ower Dauph=in

Hemgfield

EaSt-Pettifsbur(g

HeMpfieId lath

40iIletieoh47
!

liOrth`-AnnV41-11
-17

tocaliCo

1,$choeneck -1.,

cPtalilea 4riC140- 11
,*cpcal.ico.Sr. High

Conestogajill*

7

c

-I

4 (

1

.
S

3
1.

-,4
1

K76

4.5

7

-4,6
4

3
.

9;42

1 Supervisor'
,

)j Over-i20 are iarticipating when the g oup in Cone-
,

stoga Vall6y, bding trpined'by the superVior, is , 1

included:- Between twenty and thirty student teachers
'are also.involved in classroom (use.ofNebraska materials., ,

,.,
, 4

f
1 , . ,

I -.,k

, ,

4 ,-\ 41T0ould be noted ibit only two districts of the
original pi,lot schools did not continue, although the
trained teachers still Use 'the materials, eithe
ly or as upplempntal materials.'

I i 11 i
4

)



Materials

Part of SPEEDIER's agreement with each district
included ordering all materials and delivery to the
schools. Cornwall-Lebanon, because of their experience

as a pilot school, elected to ordet-their-awn materials.
Included were library books, classroom books, and
Nebraska manuals for the elementary level. Secondary
materials included Nebraska units, paperback core selec-
tions and supplemental materials. A more complete
description of the ordering process is included else-

where in this report.

Pre-Service Training

A five-day pre-service session was developed to
train the participating districts. For most efficient
use of SPEEDIER's perSonnel and' consultants, and mini-
mal travel for those attending, Workshop:sites were
established_ in York City, Elizabethtown, 144.4w Holland,
and Cornwall-Lebanon. Elizabethtown s.tssions were
geared for schools implementing the program on a par-
tial basis and included .special presentations for. .

secondary teachers.

Professionals were hired'to host each workshop
to free' SPEEDIER staff members to conduct the -sessions
on ,a rotating basis. /

Capitalizing on feedback received from training
sessions for the pilot program and feedback from-par-
ticipating pilot teachers; the task force developed the

-following segmtnts, each presented in a six-hour work-

, shop:



A. "Nebraska Curriculum Overview"

Obfetti:ves:

TO imiderstand the background and rationale
of the K -12 program.

To understand_ how the program could improve
language arts ski4S generally and be devel-
oped to be appropriate for each distriCt.

To becomerfamiliar-with the materials: the
three manuals and booki on the elementary
qeveli and the units "arid paperbacics on the
secondary level.

To become aware -of general trends in the !,

,develOpMent of progiams, by Project English,
publishers,, and other\agencips.

ConsultantEdward Tei,chert, SPEEDIER Stiff

B. -;"Self-,Awareness
e

OideCtivev

To identify a need for teachers to 'b:need more
aware of themays'they function as teaChers.

To becbme aware of teacher and student verbal
patterns., )

TO understand `the process' of micro-teaching
and-how it-can be- used to improVe the,teaching=
learning ptocess.

''tIontuitgnt Dr. kendticic NcCalil,SPEEDIER Staff
0

C. '"14141.11stics and

ObjeCtives,:r

the Nebraska Curriculum"

LT(ituriderstaAd a general linguistics, approach
to language.

Torelate a rudimentary knowledge of,/in--
guiiti4 to languageactivities in the

-,AebraskaCurricutiim.

TO become aware of the need for
to the teaching of language.

a new approach

Consultant: Dr.' Paul Rice, Elizabethtown College

r



D. "Using the Nebraska Curriculum"

Objectives:

To know of specific procedures for using
the program.

To know how children might be expected to
respond to the program.

To understand the problems and successes
of a teacher who has used the program for
a full year.

Consultant: -Mrs. Doris Gable, Octorara
School District

E. "Creative Activities - Compositions"

Objectives:

To develop ideas which can be used to
motivate students.

To use, a variety of techniques and tools
for stimulhting student creative-thought
and'action in the areas of dramatics, and
oral and written communication.

To develop and capitalize on sharpened use
of the senses for improved expression.

,Consultant:, Edward Teichert, SPEEDIER Staff

The fivb-day session was used by all teachers in
,York, Ephrata, Hempfield, Ahnville-Cleona,LConestoga
Valley, and Cocalico. Eastern Lancaster and Cornwall-
Lebanon Used three day sessions. The three-day plan
was elected-to decrease costs for paying teachers,
and to use more effectively in-service days estab-

, lished by'these districts. Such distticts completed
the five sesion format by the first week In November.

The evaluations of these, workshops indicate that
they were successful., Some problems did occur with
districts only using three, sessions,, however, because
they aid not receive the training ih its proper se-
quence. Also, some vital sessions, were-not received
Until the program had been in effect for four to eight
weeks.



)

in. Service Trainina.
JAdditional training sessions were developed for":

in.zservi,c.e workshOps during the year. ( To -aid-teachers
in,developing meaningful lessons and units; and id
prOmote:_an_linderStanding of the, necessity' tie develop-

short=term and *long-range igOls, a behavitijratl
objectiVes Workshop was ,deyelimed. )

I

Ob:j ectiires :

_ TO_ -b.,= aware- o- tck, bte acheved
througk-daily planned cl-asSiiOOM-attivitie0,

2.-._ ,
)*

foie.

- . ,_'1,961144q27:$tanSt the need; for student
..tiVes rath.ep:Atian- teA6h0.1.-,ObjettiVes-...;:'\:

To?:=11e-:.;able, to write- A behavioral -'objedtiVi.

T© deztermine
,\-

twhe.tho:r.- or :not ;An. .ob
has been achieved-.. -. )

,ii
On $1.1:k ant 47: Geo.'rge,--13_aeri -, 'SUS iin, B-iede; -.. )
'e

_- -, -----1 ._-?,., 3,gdWard. (Te-ichert., SPEEDIER- Staff_..
r/

). -_-_
-,

An: additional in-,_Jseinticei, seSsIon is in \the 4itrO.ceSS,.
e_VelO-plient. 'tek,sitisfy.vneedt. _exprei:Sed by -tia(ft:3,40.-

_,-ii g.',..tea4hers..-,--- -A.I.al-f.--d4y 'testiOn will OndentrAte,.-On
the -:,-iiiiprOveMent: ,o,f; ::_ciasszooit questioliiitg.._t'oclikitqu'es . ,:: t

The (;11).0r-vhfilf of the :day- will' :include -grade.'').e-Vel
'_iiite-*IiigS fOr interchange -of_ ideas. and the development
/--atcsiiiiii1:01nott-a-iy -00%,:_01.41,s-.. .,,, 4 --- - / A..

----- . , _,) :. ,' -1 ,, , (- t
, i

'Arl ,c2Cild/4 i ti3O:?Ii. arl in- service Less-ion,bisesSioni :is ! In
the :ganning,-stage- fOi,.devlcping. te:hniueS.for adapt!I
.ing ,-the,/,-Nelitaskai.gizrric-4,1_0:m (to the

.
-un-i.clue-,'S-tUderite ,....

----.

Great tlexib''ility by task. -farce .MeMberS- i.s 144es-
:sitated_bYi the-variety of -41.0.07k.cyeatly

:their toWariii W4enand;..-h'ow such
,:teSSii0$-":41thigcl 'o-ccur., 00r -same- ,41Zst,r4.0ts
halte s40.440d, suffirdifnt -da_ ys. fOf--.such tiaitiing and

. :targe- -group, ieSSIOnS; ,condOCtled, (Other' districts
ha4e a-fterttWool sessions_;, -others' schedule- -$aturd`Ety
sessions:. -Groups, par,txcl.-:,patknt ..3.4 Suck Se..S.sio.4, tar

/
'

.=

1.
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.vary in size from four to fifty. Tiine segments
able per, sesSion, range from one and .one'.-Ihielf hours
a full: -six-,1oUr day. Many- times it Is' necessary to con-
dtict.-workilkops. for two, districts o_n the same day. As
a result, task force _Members/have learned, to expand

, their knoVledie of -behavioral 613 j ettikes micro i!te adhing-
tedhinActUes_,. creative aCtiyitiesi, and other aspects .of
the total A3eratkonain, order to" _meet varying needs_ :and
Schedules of each distridt.-
&ale silt--,11Unding Princi1pal

-4--, ,

December- all building -prindip-als; met at the
SPEEDIER biffice t- the role. the .building
_principal __in- implementing_ the .Nebraska prOgrai.. vale-
able _infOriliation: was revealed will held the
force ,-conducts more .meaningful dn-service progral
teachers. and _administrators;, eStpliSh- ;better Observa,
tiOn tethitici4eS :and', 'improve- the micro ,,.teaching7 approach-.

,are some suggestions lade,.,by the twelve1-AdMinisiiatOrs Attending,_.
f, tr--:

. )1 Time, spent by task force members in --sch4O1 could
.,1* used:more.-'effeefively. More -speCiftdrsuggestions
ihoulfA_,te given ly___the- observer during the follow -up
-discisiioi -. tThb task -forte 'limbers could Orgaiiicz,e and
,pattiCipaie in grade-lev,el Meetings. Principals( -should-
:Orange for p,..' mo*e-fleXibie- a'r'rangement for observation (

-k "~ and aiScUssion. Inter- districts - grade -level meetings.?
would 'tie iheipful for .partiCip.ating teachers And' adMin- i-_. , .,,_ __ .,.- _ ..,......istrat-Ors. : ` __- - , ---,- -.,',.'' -----'N

.
4

_ __.
Jr'

Modifications should \be made in the .micrO- teaching
sessions

7 Pot110±- l'S11-01ad
AS expexim_ei,l_

T"

- ,

be Made Aware _that niiCroteaching_
rather -than a .performance.

c'

All teiicherS_ok not' _from the-- re':-teach
,

$pe.Cific new-0iIIS, to be ti-i2eci ihiuid _e-k suggetted-
for: teach use. ,

. ,_-,z
.11terteithets: Use students -other than ticeir_Own,.t

. r . '-, / ,
rte- -ObjectiiVe4iSessment tool* -would increase' ther - i _V9.1Ue offm;:cro-sessions.--.

. ,
,
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Nebraska Lmaterials need to-be modified and ampli-
fied for greater success- of the program. Teacher manual
indices should be provided. Sequential language'devel-
opment guidelines should be identifie& Alternate edi-
tions_ of-literature selections should be, identified.
Teacher resource information for language-study should
be identified to accommodati transition from ttaditibnal.

.t
to linguistics approach.

'Modifications of teacher iv-service training 'should
be'made: A sequence of sessions should 'be made to in-
sure underttanding fronCteneral to` specific use of

and techniques. kjireathers' understanding of
theintire K-I=2 sequence should be emphasized.. Exposure
to practical experiences of other teachers should,be

-'increased., Workshop 'topics sh-ould be integrated.. -

Inputs'for the principal, should be examined care ;
fully and, incl=ude the followink:,_a of-suggestiontl
concerning organization, materials, teacher contacts '

which haVe preViously cOntributed.to thel success of
the prograt, a list of materials info'rmation for
i?udgefarvpurposes, 'and training sessions to provide
administrators with an overall understandint of the
program.

Yin-ally, the prindipals emphasized they need for
continuing Teen'forcement on the total change process
Which occurs whenlan innov'ate, program is implemented;.

Observations

Task force Membirs will Spend ten days in eachtf

participating school consulting with teachers, resolV-
-iiigi materials problems, observing classes, and conduer,
ting _ticto-tea-thing sessions.

L

, first visit is made during/the first two weeks.
The purpoSeil:If this visit is to meet each- teacher
'dividually, chick on materials, set-,up a time forta
Classropm,observation, and establish a format for such
Visits with the building principal.

Dilring a clasSioom obS-ervation the task force
A

member ii lookingifor-teacher,strengths and weaknesses,
symptoms of "fright' or frustration/with the -new venture,
and possible.areas of, concentration on following micro-
teaching sessions. Each Observation is 'foliowedlby a

.

7
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discussion with -the Classroom, teacher- to resolve
problets and dis`coVer7.strengthi and weaknesses, >of .the -ptograti as the, teacher perceives them.` SUCh

obt.A7Vati:Ont occur throughout yea. i burin kthe
diSuOion$,, task members.-7:gather valuable infor-
matiOn.--to. be used in structuring future in-service
-ptOgraias , -imprOving4 Observation techniques-, and
identifying_ resource Materials needed by the studeiitt
And_ teachers.

FUture Plans
-.?--.9=- -

,- - I
-Activities- for tiie schpolsinOw`partiCipatingiiwill

:continue as eViously eSctibed.-- Eve-. O ty effort will
;.be to, achieve, ands .sustain excellence-, in the pie-,

_- - -Sent program.- Obs erVati onS4111-,,coitinue : and _-e ffo r ts
)will be ,:mAde to -imptOve observatiOn- techniques . -Mi cro -
teathini approkCheS will be :evaluated-evalUat ed14 modified forot
improvement: If the- -.pro is -to' expire4 :diligent.
-efforts ,Wil? be Made' to :develo, stedhnquesfori cont-Pit

-.__Ui4g- curricular. development,. _Using. the-,Ileb\r,aSka __,,

-tUifriCUlu41 as_;_a_-fOunattiOn..- ,InfOrmitiOn for Ordetint
materials': _Will: be f;i1r0 to eChools-. lvety effort' will- ,
be4.'inade- to inure- continuation- ii.tid further development,
of the::prOgram..* 'f/ . - - - r ; , : --

.c` --:

i 4 - L c'" - r ,4

, If --the projedt iS tO.continiie,_ concenttatioktof '
energies- will )010 ittithoUtAa-t_fectiiig the participating
distticts,. .- An -indeX/Will. be, Pcimplled--fOr three ieleinen-
tail, Manuilsc to facilitate _the use the ',poetry -and'
:language rexploration. :Manual?. --; ! Tests' of ;all Materials,:
COts 4 publishers , I. and Oidering, infoiMatiow will-

i - .

be
,
toMpiied toi'distridts-.to"'use-When they .develoOid-g*ets
)istricts--:which,'-have -alteady--agteed to participtte next-

yeak---will Abe contacted_ to .determine' the ex tent Of paiL--'
ticipatiOn4A and :plant will' be Made for implementation.

.. ,-
, Although not,_firial it' the time of -this- _report, It
-' is VoSsible- that the -ta0 force will begin to train
,' $:oo, -teachers : taus.,,, adainistiatotS,19,r..-_itligententatiOn

of -the,-.$.41(iski PrOtiaini in early c19 79 4 TentatiVe Plins
pall tot 'training foutteen:administrators- 4.i the f-first
t tetv;tii4---41 .phased" implementation in folirteen elementary,
si.:hOdis 1 -'-1___, ---- .,_ -_,.,._7_k_4 , , .

r -

.-?

;task force MeMbeis: win COntinue' to. develop.,
P?Ci*itnisein_ phases. of the- 14161:4sIct 4)togram. The' (
taSic;ifotce_wi0 Continue: to meet-with -element-4y grsOups;
.and/seCoridail 04)40 e?cplaili the role the NebrAslift\
Program-..pan- .play'l in continuing curricular .deVelOpment.

Ef

,

s
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Micrd-Teadhin

The micro7teaching ,program is described in detail
elsewho.i.e in this report.

General Observations

The in-service programs are essential for effecting
teachdr change. Initially teachers are absorbed in the
complexities-of a new prograni which demands_ new teaching
strategies, and the use of hew Workshop pro-4
grams fare geared to reinforce the idea that the use of
the Nebraska Curriculum is only,a steir.toward the devel-
opmentopment of language arts prog2s.'em which is approimate
for a specific school distric:e,or, school within a dis-
trict.

A "serious -problein "cracking, -tie secondary'
fortress" : In spite of vatie&---etforts, we- haVe--:not been
successful in Implementing innovative :programs on
secondary level.-- Teachers- in the elementary school by
comparison- are very receptive to innoirations: , :Apparently
sedOndary teachers -are- far more at4ch-ed. to -whatever it
is- they are now teaching, than 47e- tne-mOre adaptable
elementary teachers The eleinentary,tc-, are accustomed
to, a -variety :otItlassioOm-,techii4ties !arid objectives:.:.
Continued _efforts_ Will. be made to resolve this, problem;

.- On die', elementary level the doUbt that
literature phase- of -the Nebraska turripillim: is fluctestr-:,

COmpo-Sition activities- 'are- acceptable-- Lingui.Stiss
poses the majOr problem. -1-Puture, training. pr_bgraiiIS Must

-devote. More attention'- to closing the gar-Which- etistS,_.
l!etWeen- "Old" and--"new" language teaching methadS.

7
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MICRO-TEAOING, AND INTEIiAtTION ANALYSIS

Introduction
/

4 -
i `- 3

's-
z-MicrOteaChing was developed at ,the Stanford. '.11n1Ver--

-Sity-:tiaduate- School of Education _-/Or. useWith- 'their
Master of -Art-is in TeaChing.-_:(MAT), tandidatei. The---pr-tigramff
was designed 40, help troy e, intern'teachers- deve/op-Ae-Uc
.-45-4- teaching skilUt , ''

-)
. - / :-.

f )-The lintotdure. -includes, the =planning_ of -a, .Short
...,

i lesson' .usually - -S --to- 10 minutes long'. ; The- 44son is. i-,,then
.); .

/ tau- ht` to La small group of -stUdentS;(5' to- '7) and vdeb--
taped.: =following the taping sea's-ion-1 the intern, .teacher
aniLlsnpervis-O-Arieii.the lesson..~ .A critique follows , ( ,
with) 54gest:ions:- for _planned: changes, in the prOcedUreit, _),,
A new -group of students; -ate then4resentedlthe.Mattified

.,- \leSson.,-whiTe._ iti.is being tapeif, A second -vie,fint and r
( "- critique' follow tO: de*ermine if 'the,-,_desired lacidifica.-

tionsi-:ihaVev,.been, inade. ) This? prOcedure ,could 1) e . repeated __

4---)numbee,of time's rtb enhance. the,develOpinent of -a. de.,=,

.sired skill=. -. The _ibas-ic. 'purpose _is _to modify feather
behavior ill ..planned' `direction, ') } ..-- r

1. , <..
, at ,

_kt: to SPEEDIER that this_ teChnique .,.

r'S .' :...
s I '' could- be 'a valuable tOoi(When_ used with in4ervice .-

,.. teaCher$: working- with -- prograMs.., Mew - 7-

. -/ problmoS, !fete, anticipated when working with-, -expe,r-ie*e&
teitchets.:, ,., \- -i.,

L.-

-.., .:: -- . -.: k .._
-,,, r 4 2-/1 1. 1

kc, :Mini- Cowie : I developed -1jy- ii.lie 'Far West RegiOnai
.Laboratories in 'Berkeley, _california-,, 'Use-4 -the micro- -1.,.
teaChing -Conceit With'/.in=e4erkriCe teaCherS-;-, It was, ' ' ,
.found -tkikt tewcheri susing,f$iniOurse: I liked.- the (Idea

--... -, N: i - "iortsing .video - tape 'equipment. to..Yse_ theliselves but.
, .felt ;they- neede40=a.i.defnitive tool-With whiCii7,t0.,4--et.,..:-_,; t .,

tribe( their 'teaching:. marriage,, -of iricro--tearching, .

"and --a,' fOtw-,Of-. inte.ka-C--tion,-tintlySisihas. suCcessfUlly , '-
liken used at both Temple Undversity_in,Philade4hift,.
pennsylViniayiand the,'UniverSitir-- of California at .Davis-.
This:- combination- gives. an "-excellent descriptive f,eel.i,

.''il?-ack .sytteit tokzhelp, teiChers: analyze -their classroom r
,,. .,,,,-

-nte-r4.!;Ctitin-IpatternS.. ( ) ..,..,
, #

r 1...i
-'1 "

) 7



f
r pcinjriental..-Vhase of_ Micro:0rea-iihiag_

. --i

. ---- -
An introductory experigent of AiCra-teichini was--" ,,. :

deVelpped-,,-at.; an Integra' tart- of SPEEp-IEV,s- Spring I-:9--
lii4tint of ;the Nebraska Language -Artt. burri011ik. 7
'Site-, the Nebraska aptrpAtk:differed.ffro* the trilUiOnt
al? language- arts str-ategies it was 4440 to use the
videotaPe,.-ecilkionent; in-an effort to. develop'-"at altare,_.:-
3).0.0_,4ri, the teacher of his :,interacti6ii,,patterns`.,4 The-- , ,

thesiS ,i4.- tliat before one can ,modify his:-behavior= in -ik
determined' direction,_ he ,gust be (awate of his pr4jetit
interattion with ;thy;: _student's -.; .Q0:03 this, awitieneti ',1-$ c

obtained;. <then _
4--00:refil(liiiOdificatisint can be, Sittgeste-cti;,.:-_ ....,

4. _. ,.:, ,. . ,

Daring the initial introductory rforkshOps4, rp,i.lot:
teachers .w ref 'presented- with-' :an- introduction. to`` -aid-.

' difference;- ,%tet10-on-,- -vevaluatine-- and "40 cribing7,:-:.teaCk, '.

-;-'ints'4 .. The foOfteen -OttogOry:_,,mOd':ificatiOng,''.0f. the:,'::''
-F-3.ialiiterS,-Syste* of InteractiO -An'alys1S7 iley,OoPeoli by .,,
OgEPIgR-wras.--introudect -to the, -14-441.413i.7* at that -time; -- .,7 ,

( as _,at .instruinent.)_,that-,:cou'=Id--"-be-4.ite4 ON. '4e-scribe- 44;0444
An o)CplaWittipif\ _Ot micro- teaching: And ;the 'rational-Ai -be -!--

.:hind its :40:4$.7opaent was ,a,liq- included_, iii- this- ,0,1s--
. . , , , . ,

,cikst'ioirko- --r
, / 1- r---.. -- / /.-

.//' 4
. /

,00-,644:14-0aliduittaxoriuterest, the_ftai*Tin _ 7 c , -

El,eineut-i# -School' Y011-4: Teniasyly-ania, was T0°,1001, t:0' 1- 4

-iittitidtit- iiii-rofr*eitiChlog,:i. It Became the, rflobpi the ,
r

$

,',.

I , 8Pt OP ft: ito..-f,- :to ilio:0-itte Vie, tia--411-ert ,-..tO -pailticiii4te.,_:_,
.,'4,1 After tWo aft-Orli-0On meetl,ngs .the , six teach.ers,iatree&-:::::

_ 4. to \Vooperate 4.21-.-- the, iiiiCtO:-tieith,ing,:irent.nre. I The' -040441

_ -phit$0,,,-P,---inyolVernezit _re'citirecl,i0operatibii Of the 'eSchoO-1-'

, - -.... , f -4/ . .-r :

5
' II). :4:- loCal' schOo4ftinvOl-yeterit, includett-;.,41--t4e-,," -- - r.,, (-P-'- =

*106--teach, ,Coordinating,,fluse Of stifdents, an4-'40,curriiit ( .

a_ ,roorn. lor tlie! Iric4o=,,.,t*pios,. ..,._SPEtEtTER.,Ii4r4She_41: .tio;, -'.

constiltint:410-sOnlia.-an4- liedelSt,ary- equipment 444 iiitei7-
) ialit- to ,,c,OmpTete, tite operation-.. -,._ ; r- . -- -,- ", ,.._ ( :, (

'1 '0' .., , % '' , -.% ', 3 "r !: ''! , - 1 e. i
, _, , . _ . ., . ._ . .-.._

, The',first'tWoMicro,--tetching sessions were,aimed _, , 1
,

( 'at- 44climining awaretesS;Ol. qiiest-,iOniltuttechnj.tpiesro 7- ,

Setre,rI `-'d'ays befoie-the ;lesson's were, titight, -the' teachers
i Weri!, tiven, the :folio/lug infotuition:: ,,, )..- A .

)
rrt- rr,

/

,re

""."
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Objectives for the Franklin Elementary School
Micro-Teachifig Experiment

To make the teachers more aware of their be-
havior so they can = accurately destribe their
teacher-pupil,interaction.

Specific'Objectiyet:
/

A. Prepare*Self-perception inventory of
lesson completed.

Aisess lesson presented.
/

'Compare A_ and :B for congruency.

Dr: Plan-for necessary. changes.
1

To enable tetachers.t0 aEcuratilyplan and con-
troy their.quesioning techhiquet.

SpecificObject1ves:

A. Plaii(quesgions
sented.f.,

!

Assess student

beloie 4iton_is pre-

/

tespoils'es to questions.

(C. Determine. whetheriquestions pialined
SC

were used appropriately.

D. Detertine what preidanned questions
evolved.

(

he/p teachers' Change their verbal ihterac!
tioii pattern's to beimbre` hon-direcztiVe and

- open in questioning techniques.
5/

Specific Objectives-:

A. ,Assess teach and -re-teach tapes to

'determine changed, behavior:
r _7

B. _Assess changes to det4rm.ine 'if they

/were the desired outcomes..

f



e
The fOIXOViit is The_ssuggested` sequence :for

p,i:_ ero-teaChpx exp), e

lirant micro-lesson.
Served 914 eCtilie/S
if .netesSary.

Teach`` fessOn,.

,

10 , ile_tailmxith 'eaS'',1-17 _Obi.-
*Ild_.-akaterial ili.rittenvOti

--.N -!-A.
- 1.

f 'N ,, .,-

--`

r

4 -EsOitte ityperactiOit- ;pattern of/self,
_.

vardeptzOn..A4Ventory:.
-

/
View` or fliiten-.--to, lettoiti -, -2 -,./ :

. ...- ....,-,- - ) , ,,,- -

CbmpOte le-sio!n riJbj-e- t iveS
> Pa-1.

th. Ob,-,s- eti( e'd
-

4t-
tOgeS !

' lCompare
PeiceiVei linitel*c tiOn.11-it -obs-erved-

ikteraititn-4--, r c I" 4"c

-,.- : 7 ,.--- :, ._-, "I-

'.1cSie#i! COiiiPaii.sOlt- in )il and" il.,
,,,, 1_ ,`,,,/. ,- -/- -..- _-/.. ,:.--",. ",-...,,, 14- 1-

D,t e t e t(;

,

l i t ie:), dikied, ."--Ol(ifida..t i.... o- 40, .
i I

lPlI.11 ii Self tVaItation tbrie -i
.7,- .0 -' ,

Ir.

Jam. Z

,Iterteach- lesson,
(

-.1,16pe,o-,-,,tteps-tktough :9-

iteey14,1e, again_ if' iieed-ed. (- -7
r

,c-.- ---1
-
, ...-

..11 L ', T. '' N.1 i .' V rr:I}
i

eel.'
re the. seSt-ionS-'-iti-mes- detideit.thitt the '14-eAof

the :$0-x. ,petception sovektory- bia-4- W3tiyo, 3-iteectnts_wi.
,

tho-tefos:*04. ,*feali! 1-: litat..jelintinaiteAo TheiT.--tompa040..--,44-_-
-t,rikei4- iii-%/sir .61 ii091,:itett -tio tea-00TV-, 04 Ob,5040-s:1-

AA*1:-00001ehis*- P-f'x0.10iu*het 0----jyas,-notopwete47011t -1

C

\af.ter Aeac And relteEtch.,,

- >.
,f1

2 r
-

*

5t

"ss

:14 t.
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Practice Micro-Teach, Teach/
Ildteach:

DatibN:

'Teacher Self= bvaluation ,fo

, '

41,

(Pieit* 'Check)

,.. PurpOye TO- ,:h0,1). -ioti- asses -sLy.-41,nr Oltei-411 perfOrrnance.
?
'',4--. 1. You will k asked- to:_e:tre.,"geooal iipressIont,

. Off, your .3:ei"$_on.- Sjo_W:, well -`-did .you carry. '614 ,

1 tie/ St-ttifidc-behair-ibr(0' you- were 'attempting?
/--'- -----_----- --

pi:4-; yOu.Utt-c.,t1* questions' -thi-W yotx :planned.-
I

Could: *:h-aye: done:,.bettel -(
out *hat
tke-r- than. anticipated
f"
Aehtg7 4:O:t.-110 ,questions:,-)

L -/

4-44A,iwoH4-410:;"-eitt'Y
.Aiii*ttj what expected
e$itteisT ,antitilpat-0-4

Did; you fee -1 Yth situation j as atttfiC-ii

/)

at all,

o liprove?
/

and impressions .

r
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m6dification_, of __a -sheet _used by Mini- Course I.
Twenty-five, of these sheets were completed _by the 'group-
of teachers at.,:frankliii Elementary- SchOol. The following-
quantitative -analysis.was made:

A mean value of- 1.75 was Obtained for this
question showing the teachers did rot- do,

-.quite as well as they- had- anticipated in
'using I planned' ques ti Ons .-

1 A mean- value of .2.'10 was obtained for this
-qikeStion showidg the students responded abOW

expected.

r..__A--iietiv.-value- Of ,2._5,, was. -obtained fey this
--r '_ question showin-gi-that the teachers felt the

micro,-cessions i4fere-';011iy- slightly artificlal:
,--f i _ _1 ,

/4#-.s:_t of the written, -Comments _cou14-be plated-in 'two'
categorie-s: they were, eitheil comments about what the,-:-
teaehet labt herself doi

comments
rig,A.Or questions ;about the-pilo-

t cedUre---she-. used._ ''All,_cominents ,Sierie of --a -,positive'n'atUre..
-thel,oyerrall-fespon.rie_ was _so .posj:-tive that :_a meeting
,was-- held sci,,,thit the teaChers--coUld. view each other !-S-''

,-, 4-tapes and discuss;--common problems,: Based o-n--,.. thii,,:inter-
e,st some ofthe-teacWers were- asked .t3 Sign- the -16 1ow-
inglreleas e -so SPEEDIER -could use their taped lessons
-for training ,purposes.. ,.) - _\ . ., ,- ' I-

,( PERSONAL RELEASE OF- VIDEO AND /OR AUDIO`` TAPES,

- SPEEDIER Project has my el.ease to use pie, video__
iii:cir , audio tap-e, of my, teach=ing any =educational

purpose they may'des-ire. .,,
/

I

I
P

Name

'bate
r---

ZN1

it0, asked" fot permissl.on_ :and. all -five granted the
1--

oft

I

IieqUet/t:
f

r

, (

4

,
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Expanded. Use of Micro-Teaching ,and- Interaction .Analysisi-

,TOIloviing :the success -ful *cOmplfetiOn of the iticre-
\ teathing ejcperimentAuriUg the spring-, it was decided

to indlUde. -the!, technique- asr r-part of the- Expanded Nebraska
Language _Arts Pilot -Prograni,.. -Eigierienc* suggested _that
a. full- "day of training in = __micro-teaCfiig_ and "_interaction
aiabiii be .inCluded -_,as-; a *ire b_f th,e_Ne.;ititska, Pilot 'In-1
SerAce. Training:. _. ;'_- ,- (,- -_ = -,..7-_,=. _

., --;. ): c, - \ . : , .-' .\ : k --' ;.)

They t41; =day_ of inr-setiride._training -centered, -around
RA intrpductxon-,--tp_ 1-interaction; analysis .as A tool to be
=used= tO.,),,hel.p-, _the -, teacher de$-cribe for hila:selft,h inter-
action pitterriS4 LUt-es1--kelp*---a-re._,the_-f-Orms- -ute-d:f_gt:

_ the- AfOrk$hOpi.,, -! along 'with- bii-ief description -of-AtOw:-
they ..: -_-..:: - i1 -. \ -'- --(--, . .

. ,s - ,'1' ; - t .:
I ..r_ . f ; :- . ' i t _ 1....) , F

-
0 - I

lie4' :" '. 'Tbli I -,sheet, has: -liiSteathe _14- CategO 'mOdi-fica.----
tiOns --of the: Anders- System 1;4-Interaction, --' .'-

_i_-. --Anal-y.0:s, use by SPEEDIER. - -7.Thie--"pilpt_tteachers=
, -were 'asked- to rev,tiewz-these categories and view

. them -oniy ,a.0 _a-' de-i_r_xf)tive- device
tc:c.i

*talyz3i-
`tetching-.- -2- / _ _ ( k-=f. '...- i

These- :pages. 'are-:_des-igne4 so.- 'a -teaCher. could- .

:_describe-Autintatively-What be Iii:ii. -.4Ohe at the
:compIety)rit-'of',i-.):Ottnii.- This p4irception: tan

. then-J,,e-,ctiraparect with)1A4 Ac:Curately- :eoded_ -,
v aetcrifotiot. -Of) the same:- leSsbn`,-., "Thee. ' "idea' -is".

ta,:Adye_ as.akCh- sitlarAy -between perception
, _a. nd' ,ob.serfe4, beiay*or a- s r s si_ b le i

-( t

'

"
)-

(
1).4- The matrix: --p-_rOblets -Idt,e4-5p_resezited to "give the

.' teachers 01101 of -hi* tO:'_cO-ite,- ilk .116-ssOn- 04-,
prepare-= t pictorial_ sketch, matrix -that 'can- be
=Used* to describe tho.,,intirtCtiOA: After, :but' ,.,,
(Ing the ,two matrices i sO'lltiOnS;,-#0) handed out,
/-$0 '/e00:SAtY,. connection can be made' /and trob
,40/areas detected4. Sheet p, i.$ used to construct
thee` l*tii,,, / , h

'

,

r j.

!
"" r

"Matrix areas, are used to ,tlesribe(sOnte teaChing
attern introduces :to': the teachers

Certaln,__.#re_44-')th_at can be. -ex aiOneil
zdectibe,the- patter-ift :Utilized:141 the

1, ,/
-,; ((t

-

)



After working _With-the , areas -sheets1._F. and G.
are =analyied -and-de-Scribed- in terms of the -
areas. The teachersl,are----atked to Compare_ and

= tolitratt -the two classrooms described. on thoSe
completed matrices_

:'Small- groups- are formed- for the :_purpose Of.
listening: to audio- taped crasSraort presenta-
tions .'--- -Sheet.- H. is provided_ so teachers-
if they-desire. practice coding. :The purpose
ts..:Inat to make trained coders4.-b-Ut to -have-
them discii$'--s) the interaction -.awing 'themt

with a .-awareness --of interaction- }=anal. in Yrind=
the teachers are then: presented -with, _the--tpAcept -of

petentive- use of Vided-tApe- ,equipMent_
-atr ti,i1Sl$oint permits: intraduction, to this equipirient.,

r Taped= o teaching tesitons are- viewed ;And- --analyzed
by thd- teachers -. ttizestions- -aritecand are .discussed.
MoSt t teachers leave the workshoR-wq.th an _understanding--
Of-the_ te-7Chnigues, and. a Wiliitigneli to participate::in

J

-

I

t

-
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0. ,..

(

A-1

-A.: Indirect Influence.
ACCEPTS FEELING': acceptt, and c/larifiet the

= feeling' tone -of the students in a non!.
threatening-Manner . Feelings say- beposi
tive or negative. Predicting and recalling
feelings are included.
PRAISE Ok ENCOURAGES-ti praise or entour- -z-

--r. --. .- _i__--ages- StUdent action Or behavior. , Jokes that
*-- release :tten-SiOns not tAt.:,:the;,-.eXpense _of,..

-4inOthet indi8'ridiiiij, nodding ih0-:;ike-a4 or
------, ' SitYing-_-'-ithhuhI sor ,--111o/on!', are inCiude44-
-- --- .. -,- -- -- _- r'-_',..'--k-_i =- : i_,( --- t

,3:-:- -;;ACtEPTScile `U_SS4.11:1EA.1- --_---OF.-- -_-;10D,Efit: Cl-ari-
--",..-intibuil4inti.-Of deVelo-p-114.4dea--s-

- ,-,--AggStioris by -a: Student./ '-.015_-'teadher- brings
-- -1.tirore,a, -Of his dirsi--idetiti. .:,i:nto. play ihi-ft-,--to

----: ,, category fii-",1.,/ -,. - ._ / . -, -. ..- . -, ,,, -.

.i ,-_,_, 1_ . . , .... -/ __ . T.-i
-_,t---._::4:-.. ASKS_ =QUESTIONS-1f iattingika, --qUeStion about

content or prOCeduri- W41thi-- the iiitent that a-
-)student aisWeri._

- A- --- --/- ---;'---"- c--r
- r -_ -; !--- ..NarrOW,--,400-Ati,:-Oni:,_,..Atkt-

. _ .

_
for" two

;-s- of the're#-Onte- Can-- be: predicted.
AuestionS-,. -nat;Ore
wordreplies: yes4-.4r,--no answers;

-
- T)

A.407 Broad Sin: asis relatively .

openencie-ttl_ -questions-which dap, for
)111ireACtiatqe- re,Stiorit -qu,estions which-

.

theiUghtlirOvOkizig. 'tc-r
- 4 - -r`longer xe-sponsei than

_.,
, A.#

, / -orders with :WIiiCh. -4 'student is i expected. to :
.._,

:--1 -c.on10-4-Y-p- -' r ,), -
. I

/
1 4

I.'
b

7. CR-TT,T-DIus7iok JUSTIFIES Afirfloirrir-:. ittite'----/ r,__,._

, .t.,)--ineiit0 intended-r-tO :_choge, student behalrior ,
-,

liOnk$0.45cept:04 to -404401'e oatpertw jt
?refrimandint_ someone; stating why the teacher .

is '-doing what; he .-iti. -doing, eitt410,--:-telf-,.
refere,itCe_. : --- -,- -- < ,

(

I I ,,,,
./.-, __ i -4 ,

, .' / , - .-/. "-

f. 1 I 1
, - \ / , --," .

, / ,(

giving :or 0-Out
çqnte'n't or proCedUre_;, :.expressing his qwn

thetotical. '-tittest104S;

4i.iections;. -ctintlandsl

J

r

r'
N

,
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STUDENT TALK

RespoAds to the teacher

'A-2

a) Predictable; relatively short--replies,
usually, which fdijOiti'categOry 4a. May
alsoT follOw category 6_ "David,.

you May read _next:"

-le:: replies which usually
follow, category 4b, opinion, inter-

. --Vretation, evaluation. -j

* *;*' .j
'.*9,. -Responds to another pupil - student-student -,

interaction-. -
.

.A

10, -Student pestions - includes 'Comments which-

, information., pioCedute,:opiniOns of
, , the. teacher or t another stlident.

.N 4 , .- ; ,
r

:

r
rat; OTHER-

_

>t,

- "
SilenceQ,patiSes Or ,sitt. periods of --!silence

during a _cif Classroom cOnVertation.

\12. tConfusion; tinliVaelible- noise which disrupts
planned 4d:tivItie&. This category may aCcOni-, 1
pally 0:thet..Categorie'tior may totally_preClucte

r
-;

- f,

---- the, use of otheticategories-:.

1

-,- 4 4 .-7 '

t '
4.

_ -. ''
4

- y.i.
....

:1

_
4-

,

ii

f

a...."

I

4.,

1-

.3,

3

7
.. ;f p.



4

INSTRUCTION. SHEET FOR -PILLING OUT-
SELF-PERCEPTION INVENTORY

-Question number one asks ' you ,to -estimate the amount
-of time= yOu talk in the aass,room =while there,- is
verbal interaction .going on betWeen-:you- any your
stUdents..- This would include teacher- le-etur-inuto-
,Vie class; teacher leading- review ques--
tiOn and- answer, and any other type of verbal_
interaction where it/-is possible for the -teacher- to

_ s s
s

become involved

Question number 7,tWo asks.- you to .eStitate the:amount
of -time that your- pupils talk' during, _normal class

-ThiS can i_ iitlude pupil answering questions
by teikchers* pupils :conferring with!_orie =another,

and pupil asking -teacher ,,questions- Do- not include
h-oe, tiMe-'-spent' by pupil-S in) indiildnal_repiCitS to-
the CIats-.

3, \ / 4
1"

The,,,-sum- of the per,dentage 'figures ilt- -que&tifohS , one /
,and-tito-- should:. add -up- to ±almott. 10:0 pertent..\r-It _-
-00,141-cl'.:be underttoOd. that some Part. of the class

-_ waiting
involved in oilehce-Whiille_you are

-_ Wait:int for',a- student to respond TOT

\a -

/

tryingng t i let
r -an.- idea_ or opinion -be absorbed. t

-

1UestiOhs hOinbe* three througkiix. refiei!- to -sved-ific. : f
pypes of :student talk A- -I-n_aS_qmating-pei.:centaget, ---.-) ..:

Ifie three ti-ix please bear in, mind that thk,
isili4k,-- thertOtal that, is_, Hof the, pertentages ---in'Ithreef 7
through /Six should- tqUal to the percentage figUre.

xinarked4n. clueSticik-number twot., --('
I-- .

-quest-4'0AS number ,seven thratilh four-en-,are-,'speafic
types_ ; -of 7 teacher talki, all of which- would be -inCpid,Pd-
-under. -ctUetti-on. number rOlie7:-.', Therefore, the -suin (fof

-74ueStions 'number 'seven_ thrOUgh. fourteen .should adds
tp. to' the that yOu- haVe plated forl -question._

,_., 1 -., _

,-nuinbers,one. --i 7?-
- / 7 1-

ft

-r

t-
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1

L

B-2

F. To help check the_ consistency of your responses,
the following table is presented. Please fill in
your responses to the 14 que3tions on the appropri-
ate blanks. To check your consistency, the total
of teacher talk (7-14) should be the same as 01.

total student talk (3-6) should be-the-same as
Qt2. The percentage for Q#1 added to the percentage

should equal'-almost 100%.

l'eaCher Talk

+' _

Q#11 +
-.Q#J-2. r'

_

Q#14
saker

5-

-

A

,--,

I

--.,--,.-

1 -

--- I

r

I

-

a.--

,

_

Student Talk
I

same
almos t 100%

.

,

C

,r



SELF-PERCEPT ION INVENTORY

Pleafe- think Of -an ,average cliSt 1.esSon. when you
r4rk this inventory. The numb_Ors-ort the *Cale- -repte- _
sent the _pordentage- of the class period- -WhiCh is deVoted
to each item listed. 1 Please think _about ,:thest items-
cEktqfUljy---before-yOu- check the* on the 7scale. if you
con estimate the perdentafe very acOmattiy, please ;tiput
the- exact ,number on the scale; --otherwise use the .70-1:osest
fiife, percent -interVal. Your answers will be Confidenz- .

-and:-:Will--nOt be used to -eVAluate, you._ Neither 'the
school nor- your depttikent,-Chairiftaitiwil.1
eE thiti -Thank ,yoll _yaw- tooperation.

04. _cla0 .1o* 1.44,c4 time _y_ou spend
talking- 'to the --Otudents ;of activity
anath'ett. t

p's

60' ir -70
.1-

c
-

much ,Ofc a typidal class period do yOut studeAts
in response to you, or class members?

30= (70- `- 190 1'0It , i, -/

Of .1 .typic4. period do 'your students e'-
Apond_ to_ yowxith.- relatively th-Ort ilicreitictaiijo

10;:-< Mk. 0- :30
_.t x t -.I. pi ,

Oat -part Af ,4 -typiCati: Rerio4-do--'yoUt- StUdent,S
-with statements that- -involve. their

interPretation,t or- teViquatiOn: Of -mater 44-41

44- 40. .9' 0.0.-
1/ t t f

id21 class period -hOW, ti)ite!:;do- :your
--404ents---$0-tenjd responding tcli-each- others rCOMnieht-St-

._ v/
SO' 40

I I

60: ,80, r9 b-- .1-00
ti , 1

f.!4, clog .how- nolch 'time dO stu-T,
-dents- spend:in 'asking -quest f.on*, of_ either? -the-tete-Cher
or Other- students?

.k.

-0 .20: -30 , -40 '50 '60-- 70 g0-,t. 90, '100
t -t 47 f/ r

I



B-4-

alb

1

How much of your class period do you spend in accept-
ing or clarifying the feelings of your students?
This could -be either personal feelings or feelings
related to academia matters.

720 30. 40 .SO- 61y 70 90 100
u, u r r t

-How much of -the. class period do- you praise -or_ en-
OUrate your students' action and behavior?

1O7 4o,, -60- 70 80 96 100
t I- t` f -f f t f t

During a -typical class period how much of the time
do you either accept or use student ideas in build-
in the -lesson?

-10,==-, .20- so_ my 60 70 -X80
r r t t

90 , 100

L. -'1)07-t of typical :c./ass period do you _spend.
..in asking questions- that require yes or no .replies
or -stipple_ one..-Ot, word -anwors? Questions
where you are:- looking or _a. specific predicted
'answer??-

30- 50, 70-
t f

1,

I
100

=What :Ratt- typical class period 'city you spend' in
41<ing .0eisj.crw that are open -d-,ended* and- thought t.

inVolving, o in
,t- lir interpretation on the: part of the.'-student?

T40:- ZO 4'0 SO 60 70 80 100
I A 1 I I f 4 f t"

Whalt pa?t of

students::?

-a -Clics-s,periOd do you - usually -Spend in
gvinge _facts and "opi-nion_r-to- your

'0'

)

E

J

8 100

/



13. Of a typical period hoW much time do you speAd
giving directions to your students?
10.. '20- 30_ 4.0 50 60 70" 80 90 100

t ft tilt ft ft ft tt 11 ft t
_

B-5

14. Of a typical class period what part do you spend in
criticizing your students or justifying.-your
authority?

-10 20 40 5 60 100
t r 4 1' f t f t- t 4

7
Int

I-

7
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14 x 14 MATRIX
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CTeacher _Talk
froTiln

1

t-Teacher Direct 5-7
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14. 14 INTERACTION MATRIX
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',CATEGORI=ES.

Teacher' Talk' 1-7

Student Talk. 8a -1O

kence 4, 2

( ,/

/
)

-A - --Extended, Teacher Indirect
InfluenCe:

B EktendediTeacher Direct- -Influence
C - Indirect' TeaCher -Response

to/Students
D - Dirfect`Teacher %Response'

to- StOden0
E Type of "Stu_ deht Respons_e/.-

to, 'teacher
F Prolonged Student Talk or

L,StUdent-t-Student Interaction
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The first sessions _of_micrb-teaching were scheduled
early in the schdoi year. After about half of the
Nebraska Pilot Teachers had completed the micro-teaching
a- questionnaire was sent to them.

Evaluation Form for Miero-Teching

(Please -cite specific examples.)

Mow has microrteaching effected your classroom
teaching?

.-- :Were -you. adequately aintroduted to micro- teaching
through the: in - serviceice workshop presentation?

,

3. Wa.S -the 'explanation of microteithing even -to

yOP:by--,,a -SPEEDIER 'staff member adequate for you
-- to-,plan and epcectlit a micro- teaching_ lesson_?

iStrengths of
Explanation

weaknesses of=-
Explaiiation
4) _

Do' you feel ~that the----ditcuSsibn Iftith, SPEEDIER
.:.personnel _after yotir inicro--teathing te:s0:On__was-
' hancile4 satiSfactbrily and was he-lpfUlTi'- -- ,-,.

Based'

strenghtsA0f
Piscussioh

J

-.Weakne,sSes. -Ofbistitisr.*.o-

1

on),.the'regiontes the -folloWing can be st-a-ted:

7

r.

Most:teaChers -have- become -More Orate of -what
they were 'doing in the - claStrooM. - --

A14 at eaChers te$p-onded-A-hat they -were 44e:.,

qua-tel-y antradute,4 to nlicror teaching through
_ _ ,

the,,Im-t,er_vide workshop.- '- -:--,
.,_.

'

I)

6

I, 4

I



3. The teachers felt that the Nebraska Team ade-
quately helped them plan and execute their
micro-lesson. Comments referred positive
effect of suggestion by staff members.

4. Most of the teachers felt that the discussion
after the micro-session was handled satisfac-
torily by the team. Several comments suggested
that the discussions could have been' more
directive.

Apropos of the last comment, several of the SPEEDIER
consultants taped their critiqUeS with the teachers.
Those were then viewed by all the Nebraska Tea* members
together. Following an in -depth discussion, it was de-
cided that the basic concept of awareness was partially
missing from the discussions and some direction was
heeded. Two forms were developed for this purpose, the

first titled _'-Teaching Inventory" would be used
b'y the teacher. Before the teaching session the parti-
cipant would fill out item one with his specific objec-
tive: At the-same time, he would check Column A for
those interaction categories that he planned tb_uSe- in
achieving the objective. Immediately after teaching
the micio-leSson, but'before reviewing it, the teacher
would check Column B for those categoriesof interaction
that he perceived Using. Finally the teacher would
check to what degree he felt he achieved the stated
objective.

The second form - "Critique Assessment sheet" Was
,designed for the SPEEDIER consultant to use. After
vieWing the tape, .Column A would be checked for those
categories the observer .felt were used along with an
assessment, of objective achievement.

/ The discussion following the micro- session could

now center on a number of-items. Comparisons could
be,Imade between the teachers/befoye and after inter-
action assessments; between observers assessment and
teachers assessment of interaction patterns; and be-
tween the assessments of objective achievement. Besides
tho'se pants, others could be brought, in at the descre-
tion of the Nebraska Team members. Suggestions would
be emphasizing an awareness of the interaction patterns.
The reteach procedure would bi.similar with the'teacher
filling out the same form 'only modifying the plan and

rperceptions,according to experie,nce. The final critique
,would parallel the original discussion.,

r



4

6

Name

Micro=Teaching Inventory

. School

Please check .1 OW Teach Reteach
111

1. Please_itate: your objective for the mid-ro-- lesson. Use
behavioral terms if possible.

.- .

2. _ Please- check the categories of interaction-you plan to
2=-'- use in COlumn A. - Do -this prior to teaching the 1-esson.

-ImMediately -after teaching the lesson_please check
those enisr that you think you- used. , f-

.- _Teacher Talk __;, ---- -. k. (Before) )3, -:(After).

.1. ACceijts _$-tudentsifeelinkt-L- .........

.2. Praises or encourages

3, Accepts or -Uses ideas of student

-

413-. ks broad question

5. _Lectures . r,
fr. Gi-ves directions

/
7.. ized_ or justifies authority

- -4. , ...

-,;4a. -Asis narrow- question! ,
,---

--4/- ( ._

1' 4'
.S.e.1=1.1.11111,

.',.--

.1 r
....-",...r .--)

C ir

I ,
)

1

, ..... ,4

-,--7., ( ---0.
/

'--) r ) , ,.._

/..--.

': S."'iideat. Till( '-. - , . , . .4

i
.

'---

r 1 : 1....-.. , -... ,
1 - .- /-' t
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Critique Assessment Sheet

Initials of Observer

The interaction viewed during the micro-lesson will be
described by the outside observer on the following
checklist.

Teacher Talk A (Teach) B (Reteach)

1. Accepts students feelings

2. Praises or encourages

3. Accepts or uses ideas of student

4a. Asks narrow question

4b. Asks broad question

JS1 Lectures

6. 4iVes directions
/

7.\-Oritidizes or justifies authority

,Staident Talk

8A. Predictable student re-spense

8b. Unpredictable student response

9. Student-Student interaction

10. Stydent questions

Other

-11 Silence .

12. C'onfus ion

11.
IiIIIK

7

2. To what extent did the teacher achieve the instructional
objective planned?.

I

COmpletely Mostly Partially Not at all
.1

/;



The new forms and procedure has been used by each
of the four team members with highly positive results,
Both the teachers and specialists feel that a more
positive' sense of awareness results. The two forms used
are still in the experimental stages of .development.
It isfelt that an adjustment must be made to allow for
,quantitative as well as qualitative assessment of inter-
action patterns:

Future Outlook of Micro-Teaching
.or

It is felt that since the overall acceptance of
micro-teaching has been highly positive, it should be
incorporated in the other pilot programs. The base
used can either;b6 used for improving awareness._ or
can.be joined Iwith new strategy practice for technique-
oriented programs. The micro-.concept aiSo has appli.T.,
cation to content areas other than language arts and
social studies:

, I

Elperience' with the SPEEDIER Jourteen category
system-suggests further modifications-to $e used with
eMphasiS) in, the language arts. Still other modifita-
ti6nt could be made on social studies and all other

\

desired areas. -This system coupled with micro-teaChing
has vast implications fbr the-potential of increasing
awareness 6Cthe classroom teacher.

lr
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BEHAVIORAL OBJECTIVES'

n-Service Programs,

The fourteen in- service programs dealing- with
behavioral-objectiVes ranged from a half-day session
involving approximately 156- teachers to several days
with as few as seven teachers. The objectives for
the ;,sessions't,varied fro _solely 'a creation, of aware-
ness and interest in behavioral objectives to the
writing of,objectivest for specific courses ofrstudy.

-With fel./ excepftiOhs this was the first time any
of the teachers had been exposed to the r=ationale fort
the use of behavioral objectives-. In fact,: there was
much confUSion_ as. to-what the term "behavioral': meant
when tied to -the'n'OUn- i"objetti;Ve".

The firit-workshoP as :held JOhe 16-.194t the-
Northiide Elementary -SChool `SeVen teacher*
Were preisene re ,resenting elementary and secOndary 'levels of ins=truction, in social studies.,

<

k

Ai= an introduction to the workshop,' a-brief des-
Cription of the ,backiround-ibehavioral objectives' .

development and tile" rationale- for,threir use was presented.
--, ( / (

- . Following the ihtroduction,, a packet developed- by
the ,SPEEDItR, 'office -on- Writing behavioral , objectives
was Used.; ' Selected filMstriPS! and audio -tapes from'' -the
Ifitit .collection developed -by Dr. Papham,' U.:C.L.A.,
Were fused the,:WOrkshop:., -' . .----

_I

. ..(

_itr,U$Ing the. abOve Mentioned materials; thie parti-s
tip-an-W*0e able to define ra-:-behaviOril tibjet4v-e; ito `cOrettly-.select objectives -written in behavioral, terms`,-

'aild---to,\.W.O.te- Object-iv:di\ using the three criteria lin-
-dicated---(ConditiOns performance- Anil- extent) .-

t

,,, P . . .. . p,
r . /4. , N. - 1 ,

,

,, :After developing the necessary skills irt.defininti
'selecting;, rahld,yriting behaVioral objectives,, the parti-
cipantS.: them-dad, the, following: -

, J )

t
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-.4

\ r, FOur -separate ,groups of teachers, as; part t-fof the init.:44-1
_.,

fife day workshops- for the T4ibi. ,,SoCia-lfrStudies Pirogrank,,i-
,..-..) ( ilitd.;tga in-ce days :devoted tol5ehaVibral objectives,- oral - .

., .._
'

Cfoib-/sla:-. -II-1.-,c dates see, ihe-7,ChronolOgia.at summary fart. --; , : ,..ir- ,,,--- s ..
,

--, ( i
- i - I C' , _!....)

--)'- r -N, , )c, J.

T IfOut-_groupS ,were ;as. fol.olys:-

c

1.- Rewrote general objectives in behavioral-ferias.-
Wrote JessOn- plans for each behavioral. 'objec-
tive including: --
a. General -objective

-b,-. Behavioral' Objective
C. Student prea-Ss-essment
-d-: -Learning -activies_ _.

e.. _Final evaluation z- ,

,,..

r- _?,. .,_ . ,

identtfied level -Of thinking (cognitive domain)
lot each _objective .develo-ped.

_..-

//it. -Wrote obj-ectives --to, include at least-Jour \levels
of thinking.- - ....

c-*

,r_ Lited :at leaSt ,threg of the five- categoriet ,-in
; -the_ -affecti-V-e- dOeain.a .

1

.... , i ;

The following is .quoted from the "Interpretatiatof,
. EValuatiOn ;Sheets" -prep red ibY, Dr. Kendrick McCall ,--
.11 ehaviOmal Scientist,-for ;the- workshopi:

r

,
,- t

--; :"ThIcrilifetetice Wasitated qUite pOSitively bjr7'-!:the
- ,:partidipantS.. The Tart that apparently was the

( ! --mostteneficial to' them,-xas- the iiSe, of the fi*
strips relating .the Ateire_topinent of sinstrtkticinali

:;objeci.Ve'S,.. (-There was -to- negatiVe comme nt appear
/ \. ing on the eiiluitiOn sheets., It wOv1-4 ippear

--=

fioat --thi7C4puitents that Mr: Baer _ did- an excellent,
10bfilx- :outlining --and'',p-repaisilig, this workSlop. '

.....3his- workshop -_-cAh be,:cOlysIdered- excellent.,"
'i.

. -`,, _( ---_ --

- f

r

I N

(
r

i - Si.$--Ce .1 taner,ot i s groulist_i-
4: if 1- -/f... : la:., ' -41,TinVille-r,Cleona Dist_ riCt

if ;V. "--.11Eiihrata,( ,' '':., , .....

. 'liampetet-StraSburg-- --
- ,' --7 Easitern Ar-ork -

ii i ;

..e.. '1:).,r''.(in*I-g Grove 2:4
-f Mi:1-ton 'Hershey(

i ,
.

-

11

r

i-

te#CI,feis
t ea`Ch0!,S

4 teachers
2 ,:teachei-SK,

teache.r
1 teacher

)



Hempfield

Penn Manor

Wilkes-Barre

18 teachers

12 teachers
2 administrators

17 teachers
2 administrators

The primary objectives for the workshops were to
have the teachers be able to define a behavioral objec-
tive; to identify objectives written in behavioral terms;
to write behavioral objective's using the Taba Teacher's -
Guide as a source; and to identify the thought levels
of objectives as they had written.

On September 22 a workshop was held at Messiah
College for fifteen student teachers. The session, was
devoted to their defining, identifying, and writing
behavioral objectives. They identified and listed the
elements which are recommended for inclusion'in teach-
ing units and lesson plans.

A comment by one of-the student teachers summed up
the reaction of the-total group: "I feel I can now
plan teaching -- learning experiences according to
what I2want the pupils to become and not just according
to what Is.an do to fill .my time. Learning to write
objectives helps me feel' more:_confident about teaching. ,

It gives me some means of achievingsecurity and stability."

At the request of the Palmyra Area Schools a half-
day session was ,conducted for the total teaching staff
with approximately 125 teachers attending.

This was the initial session of a two-day workshop
planned by the district. The purpose of the first ses-
sion was to make the total: staff aware"of behavioral
objectives, includlnt the,backgrouAd and- rationale, and
to create an interest in the development of =behavioral
objectives.

Thelprdtentation includ6d the use,of two Vimcet
filmstrips and audi,o-tapes on curriculum rationale and
writing educational objectives as well as an explanation
of why behavioral objectives have come into such Wide-
spread use.



The second- session was a question and answer period.
For this session, Shall groups met to raise questions
which were presented when the total group reconvened.

An analysis, of the teachers-' comments showed that
the irsaj'ority felt that the Vimcet filmstrips were very
valuable, as was the opportunity to discuss and have
A -question and answer period.-

-On -October 27 a session- -similar to the one held
at ?aimyra Area"' Schools Was held at the School :District
of Hanover Borough -in. York County. The one exception-
ta the morning session was substitution of the film-
"No Reason to Stay" for the filmstrip. "Curriculum
Rationale'. The purpose of the film was to get the
teachers to begin to 'question-what the schOols , are
iirek011:Ply

The -afternoon session was conducted by -Dr. McCall,'
His-presentation included- the use of video-tape for _

serf'-anilysU, viewing video =tapes of teaching sessions
to idlniify the objective the teacher had for the
letson,,,,:iand describing a teaching- session through
intera_ction-, analysis.

As-AL-follow-up of the session -at Hanover, several
. ,seS404---were planned to m_ eets, with two separate groups

One grtup_;waS cOmpdSed of' fhe Social studies departmenthead. -(s-, an eleinentary -teacher, -:,and an efemen-t-_, tary- -prxncipal., The other included=` the English" depart-
, mjimelotrejiadierprcio4n4ciapryal., an elementary leacher, --and the

)

The purpose -of these sessions is to- make the parti-
cipants knowledgeable, about the many_ facets of the
development and use of behavioral objective's in 'their
respective difsdiplines,. They in turn will- be the driv-4
ing force in initiating and-tonducting workshops in
their-district.'

, -The first such 'session was held, on December 8
with the/ next session scheduled for January,7.

' r

The reaction, as indicated-- on the evaluation
sheets for the various introductory workshops, has
ranged from good to' excellent, but thiS is just the
first step". Teachers involved in; a specific program.



are expected to develop objectives for that program, and
are questioned about objectives they have for the lesson
being observed. There is then a carry-over from the
initial workshops. In visitations to those experiencing
the workshops but not involved there is no evidence that
they are writing and using behavioral objectives.

It is. suggested that a core of people in the school
district be trained, especially the building principals,
curriculum coordinators, and department heads. They
then can be instrumental in the development and contin-
ued use of behavioral objectives in their districts with
only limited consultant help from the SPEEDIER staff.

Instructional Objectives Exchange

From July 7 to August 1 Mr. Baer attended an
-institute in the preparation of instructional objectives
conducted by the Instructional Objective Exchange, a
division-of the Center for the Study of Evaluation held.
at U.C.L.A.

The Institute had two phases. The first phase was
the training of participants in writing instructional
objectives and to qualify them to train others in the
development of objectives.

The second phase was- the writing and evaluation of
objectives for the different disciplines in order to
establish collections of 'objectives that could be dis-
seminated throughout the country for the use of class-
roam -teachers.

Objectives were developed for mathematics, reading,
English ,literature, language arts, auto mechanics, social
science, biology, health, music, and physical education.

Of the forty educators involved, Mr. Baer and five
other co-workers_ were instrumental in writing or-evalu-
ating the c-ollection in social science. This collection
dealt with geography for grades K-9 and contains 158
objectives ,at present.

As the collections are published each participant
receives sets of the objectives and measurement items.
The collections received have been made available to
interested districts. Several districts have. already
ordered copies of the available collections for use and
evaluation by their teachers.



Date

June 16-19

June 25*

August Z2*

August 27, 28-

Aggitht '29

September 3,

-
September 20

September 22

-'September_ 27

Uctober 4LL

October- 20'

October' 27.

Novemberl

December 8

Chronological. Summary

District

Miscellaneous group

ConeStoga Valley

Annville-Cleona

Miscellaneous group,

Wilkes-Barre

Hempfield

Pent Manor

Messiah College

Wilkes -.Barre

Penn Majior

Palmyra

Hanover

NeurHollan,d_

Hanover,

piscipline
Eletentary Social

- Studies

Nebraska Language
Arts

Minnesota Sodial
Studies

Taba Social -Studies
and Fenton Social
Studies

Taba Social Studies

Milla Social_ Studies
,

Taba Social Studies

Home Icons:01.es
(stUdeht teachers)

"Taba Social Studies

Taba 'Social: Studies

Interdisciplinary

Interdisciplinary-

Nebraska' Language
Arts-,

English and Social
Studies

* The sessions are, covered in the reports- for the specific
pf9grats involved.

L
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Section G

Securing of Diversified Materials



SECURING OF DIVERSIFIED MATERIALS

Materials were obtained by SPEEDIER for the
Nebraska Language Arts, Taba, and Minnesota Social

JStudies Curriculums as specified in their contracts.
This entailed approximately sixteen thousand dollars
worth of books and filmstrips for all the school
systems participating in the programs. Each- item
was to be labeled as to program, grade, unit, activity,
and school.

Having ordered through a jobber last year and
having been dissatisfied with the tardiness of the
second shipment, the librarian decided to send orders
for this-year's programs directly to the publishers.
It is estimated that three months would ,be needed
for receipt of all materials after the orders were
sent.

In order to facilitate the handling, we decided
to use a McBee Key Sort Card for each item, listing
title, pUblisher, program, grade, unit, activity, and
schools to receive-each book:, With thi§ method-it
was easier to note problems, reports, and the step_
each 'bdok or filmstrip held in_ the order _to delivery
process:

Before orders Could be sent, it was necessary
to determine which of the necessary books the school
libraries had in their"holdingt. Lists were compiled
of those items which were'specified for illustrating
the obiective of an activity and these lists-were
checked' against-the school catalogue. Problems 'arose
with - schools which failed to return their lists by
the specified deadline. One or two schools had-to
start programs_ without all their materials because

Hof Bate ordetig.'.

Materials started arriving ten days after 'orders
had, been posted. The avalanche and back-up of materialt
which we- ad anticipated never materialized. Each
item was unpacked,'and labeled within twenty-four hours
or less after delivety to SPEEDIER. Once labeled,'the
books, were arranged in Cartons according to sequence
of use.



The success of our system was tested by the
number of questions we received once the books were
delivered and schools were billed, which was done
in two phases. 7he,problems encountered were few
and minor, requiring no more than consultation with
the cards-for the atems, all of which had been noted
during each step of the process.

There were one or two school systems which
decided to order additional sets of materials or had
switched grade levels in the programs and needed
other materials. One or two cOmmunications errors
occurred, but these were minimal.

- Ordering films posed problems of a different
nature-. Aamce-identified the films-had to be checked
for'in the _Regional Information Center Materials
Catalogue whiCh is suppOrted by the area schools.
Arrangements- for multiple bookings at one time had
to be made along with_a routing schedule so that the
fiim -could be delivered -CO. one school and then for-
warded to .

successive schools needing the same film.
Suck-a system relies upon the adherence to the
schedule-11.y theme .participating schools.

mhos -e. fiims which_ were not available through-
,the -RIMC had subs_ titutions made from among the mg
'holdings: There were films for which this-was not
possible because nothing_IMC had covered the required
topic: In such-cases, the schools,conducted.the
programs.-without.these-filmS.'

The, bookingS-wereAonethrough -November. None
of the films for following units arejavailabie through
.the RIMC,---thds.procutement will have to be- done through
other distributors.r -

The materials aspect of the curriculImprograms
14S-been handled in-the easiest'way -possible, Cases
can. be- equally fot -ordering books,directly or
through- a lobbef.

11r,ith--.sufficient time aVailable,-using: a jobber
is because only one order for materials
heed- be- senti When supplier-t&-SPEEDIER delivery --

time is limited, direct ordering Seems--to be preferable
because of- jobber- policy of delivering the second
thipment three- months rafter the first. -If this

were oiheriisp,ordering through-a jobber
AWouldlhAVe the advantage.

-1
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LIBRARY REPORT

Since the last report the library has been moved
back to the smaller room where it was first housed. The
quarters are more cramped, but they are_ functional.
When first orgaiized, the library was conceived as an
information center for teachers in the area who could
inspect materials and do research for themselves. The
-call for such services has been slight. A quantity of
factors can be at play here. Perhaps the availability
of lafge-collections at Millersville Shippensburg and
other colleges renders our collection unnecessary to
the outside user. The fact that SPEEDIER covers a four-
county area; necessitates a long dtive for many people.
Teachets_may als6 not feel a need for the kind of
information` we offer. those who have come in have most
often been interested in specific curriculum programs
spohsored by SPEEDIER.

, Due to the slight use .made of the SPEEDIER libraty
by outside users, we have reconsidered-our library
policy in regard to acquisition. Me- seledt in tetra's of-
in=house use rathet than anticipating potential_deAands
by outside users.-

I



SCHOOL LIBRARY RESEARCH REPORT

SPEEDIER's research librarian conducted a survey
on the state of library services in local schools as
viewed by the librarians. The following report is a
partial analysis of the findings. Greater detail is
available to librarians on request.

The curriculum programs of the sixties require
students of all ages to spend more of their time than
ever doing independent research before drawing con-
clusions. The day of the single textbook with the
chapter summaries is disappearing. A consequence of
this is that the quality of library services had
direct bearing on the scope and validity of class-
room investigation.

Because the success of the language arts and
social studies programs depends in large part on the
library services in our schools, a study was conduCted
in the spring to assay these services, The results
range from the promising to the dismal. Per pupil
expenditures, for books are generally substandard,
being between three and five dollars, but close to
seventy percent of the libraries have between seven
and ten books per pupil which says something about
librarians' abilities to stretch, the dollar.

Adequate library service for two libraries a
week by one librarian is possible but when the number
goes beyond that figure, it seems unlikely that she
can do anything more than supervise book circulation.
Forty-six percent of the high school libraries sur-
veyed and fifty-three of the elementary school li-
braries have no clericalhelp. On the elementary
level, seventeen percent of the librarians work in
two schools a week; twelve percent work in three
schools per week; and nine percent work in four and
six schools-per week. Six percent work in five, seven,
and nine school libraries. Certainly, there can be
little creative or curriculum-oriented use of the
library when the librarian is seldom there.

Faculty use of the library is a good barometer
of its value to the school. On the elementary level,
more than half of the librarians estimate that fifty
percent or more of the faculty make regular use of
the library. Fifteen percent of the high school
librarians estimate that fifty percent of the teachers
make regular use of the library.



When asked to pinpoint the most pressing problems,
librarians mot often cited the problems of day-to-day=
operations. Lack of space and clerical help-emerge in
first place_. This 'would indicate that librarians are
placing toa much emphasis on, the mechanical aspects of
librarianship, or that school systems are supplying
truly inadequate facilities to properly fulfill the
library functions. After visiting numerous libraries,
one ,is, towards the' .latter conclusion.

- --

Looking -tcY
,
the brighter -side, eighty-two

%

percent
On the :eletentary level* indicate that they have a
44046d turriculyt',f07 teaching library skills and
seventy two -- percent indicate that they work with ,

teachers :in planning Iibtary.,asignments for ,unitS
being tatight.im the 6lasSroon: -This is. a he_althy sign

__that the libraries -ate being used as adfigdtp,.4Ahe
curriculum=. With-the_mitigatiOn of mechanicii pro- .
blems. this fitute Would no doUbt 'g

,

row-. . ,
4 -' i j

-'2 The statistics* Offered-here are only-a sampler
,

of those- -gathered as -a result. of, the -survey which in
Itsel:f had Close' to =seventy Ter-cent return,, reflecting

' the interest iibtariahs; take A.11: their work:: tontidered
as a whole-, library 'services- in the area have their',
strong _poits, but, 'As ttichefS- diplbmatidally;put it

J on-'teliotti dards, they "can do ,jetter:."' Je;

I
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INDIVIDUALIZED LEARNING SYSTEMS - MARCH 7 JUL ir 3

Introduction I

-The.--time period March_ 31 to _July 3 representS' the-
final stages- of acclimatizing the .four-county area, with
-the concepts. of indviduajliiation. Plans',-for the sec, ".
ond--stage_0-"utiliZatiOn of speciA4sts and "impl-otingli-
techniipiet have .bten, discarded because of the reduction.-
Of 'Title l'herefiztrer. al.l,1-)rev-io141pOnning
for -vxpaltsion, ancrevaluation of this: segment of

wok was -Stopped; and the IridiyiduitAii,edi,
Le-alining :Specialist began, operations_ earlier'
than -anticipate_d.

FUtute, -Schtsca, Series_
e "

titch-,71 .,conference` entitied,, _!!The.
Changing -,Role of the--,,-.1'60.,cher.0 -fa.ppettdix.) brought ';rito
-focus; the irelat `onship... Of 'the- teacher =.s. xole, ands the
learner{ s role y in =- the "a lsessment ,process.. Staridaf
ited7testS, 'self - of Otlteacteacher-"rabid

'the _assess
dent;. arid; , other_ diagriOsti:C' and -piescripUcinY
were= fillMS72,__,SM141 group -CO:ScUssioliS:, and
lecture$ _;04,r0_ liati0larkts- an Opportunityr-tO soe,

the concepts
`covered-: ,:14tational '-tons-ultarits Such, . Rice and Cox
--from "-the-, Researdi Wand 1)evelopine'nt-ternter at -t.hp
'versify of ,Pittsburgh and; Reynolds- ._frOm the

--Universty of Pennsylvania assitsted trhe:',participsints..-
I'he, -01410004 of ,t4e- conference 445-was (append-4y.- Jz, f v

-:On {-April 28 -, ,1969-, the fifth and 144t..cOnteienCe
was' .1)rie,,,othet,0-_-einterence:--for,_-ME4 was .cancelled
beCTaus,0,14ay, -26- -Was, '--tOO;:Oose A0-700 ,endf-of the -sChoOl.

was teatilers_-_and administrators
:ytou3-4-ibe;-toOr- inyOlved
-M44 !-,A Brew with the; Past, (appendix), -became the-
-conference :in :maj0; innovative .ap-protChes- ;Oa

e xj, Project \-od tAp- were- viewed lanit
iz cu; .4;4. Major elifihasis. *as; ,plage4', upon finid dual -

zeds Thi:t-c:/confren--Ceutilted -a greater'
t Sr variety ,of conference-; -anal -,workShoVi techniMies-,thari the

ir00011 ,f,tiTthei, i.t -14-1.14ed -mote
3-,of the :spERKER--,prof,pr .staff: worked witi.1.4he 'ir
partiCipants. The :cOnferenCe ,btought /play., ,a

i 1 4
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high degree of involvement; thus, two evaluation forms
were developed, and the-results (appendix) indicated a
90.41 of good.-to-excellent rating, the highest rating
of any of the conferences.

The Future School Conferences were intended to
acquaint'the,participants with the concepts involved
with individualization, to present some -major innovative
_practiCeS, and to stimulate the participants to think
Creatively-about their own school system in terms of
afeAthange-process. The "conference" is not an end-in
itself, and the successs-or failUre of a conference
Should be measured by the amount of change generated.
In orderto weigh-thit notion, follow-up activities
neede4,to beimrsUed=. Prans.to write a.questionnaire,,
-make personal--)contacts,,prOvide consultant services to
-thqse-partitipants,aware of concepts but in need of
skill development, assess the _change generated dis
tea-in-ate speeches-in bOoklet form, ankdeverop

packets.collected frow,conference consultant
materials -had to be -disbanded: It'should be-noted,
howeVer,-that many'faVbrable.coMkentshaVe-been made,
-educatrS are discussing, individualization, and atileast_
12,schOlsliive made_attepipts to indivize. Video -tapes

d-onferenCes-haVe been used and copied :as have_
beenthe-aUdid-tapes. The films

-A
shown have been-tented,

visitatiOnstonnovative school districts haV6,been
_made; aneconcultanti/at the Future School Series have
,been used at local schdol districts. 'It-appears the-
coriferenceseriet- has met its initial objectives .

Demon-itiitiOntSChool

The final phase
teachers concerned:

Of training of the Susquehannock

(1)
/

p4-ckets'deiling with .concepts

, / L ___,

(lr'5!)miunication of, individualized goals to
, staff, students, ccatutity,.and'otlier schools

/ P i

(3,dOntinued packet proAUction

14) relationship to SPEEDIER

10) sensitivity training ,

, 5

Minutei were kept through April only,-since' the.fty
sessions concerned 1%-group sessions, a conference,, and

,a sessionchere at SPEEDIER (apliendix).



The teachers have made eight_ presentations of their
program to varied audiences. The basic format is the
one established and which happears in the April 16 minutes.
Audio.- And video-tapes of this presentation are avail-
able. In addition, the teaChefs presented their program
at the final Hershey Conference.

Since the conditions under Which the "Susquehinnock-
teacherS were trained needed to be specified, Arid iso-
lated, for research purposes' and systematic publicity-.
releases, detailed minutes- were kept for) analysis-. An
eValuatiVe iXstrUment might have been developed and
tested under conditions' similar to those' at 'Susque-
hannock. HoweVer,.' since the learning' Specialist s-
services \ are crucial 'to_ the interpretative data this
segment of (the prograt 'has been discontinued. Plans
for _taping futthetz-individualitid instruction meetings
were, alto- discontinued.

_. Twenty pa4ets= have been written' .', Thj, teachers--
"laVe identified 190 packets to ,'be prodded, and assign=
mints -have- been made" fat their summer production .- -More=
over,, ideritificatiOn has been -.-rsade of Peter- Mark's' and
Carolyn--Adams as two- part.; timer _Individuallized;.1.earning
Specialis4 who will Nark with st$EDyk in aiiinimal
capacity" dUting the schoOl year 4969-70x "The- Schaal :AS_
now ready Under- limited conditions til serve .as a- demon
str'ation 'school for SPEEDIER -,_

, .

A

'Workshops

Reading Countil activities were restricted -,to --the
Harry B. Gorton year -end 'banquet held- April, 18 Ai- Alialting
ReStaarant, -Since SpEEDIERts assistance this COun,..'
cil was established primarily. to-ixicr,easemeikership,,
and fdemonstrate' organizational procedUres , ail actual
.work. such as {fliers, agendas,71outSide speakeits_, .etd.,
was - taken care of IW/the Council ksinbers. SPEEDIER
provided consultant services and a speedh, indicating the
future" airetti.on- to be. taken by the= Council,

I

Hempfie14,-Schi;o1.(DiStrici _tecUeStel, SPEEDIER to)
present a. workshop.7on April. 18, 1:969(.., An Inidliridual=,
nation Packet was developed': for the tleinentary social .

studies ,tegichert, (apii,eilicii-k):. The .i.stiliS,-157f thel.-in,;-
dividualitzation section 'Can, be fbund, 44- the irkial
studi-es report;. iThe .general 'response waS'_Vety -positive..

J
.

',... '

f
' I f , ( P

!

I -'

iL



school District Involvement

Three school districts who had been sending teachet
and administrator representatives to the Hershey con-
ferences, became interested in the individualization
concepts and requested consultant services. .knnville-
Cleona initiated a series of meetings with the Individ-
ualized Learning Specialist to develop a program for
seventy terminal students in a team-taught situation.
Social studies, science, and English materials would be
developed. A proposal (appendix) was developed, sub-
mitted to their Board of ,Education, and approved. A
program similar to Siisquehannock began March 27. Sever-
-al meetings/ were'- at SPEEDIER' s offices and at the high
school, since the teachers' time was limited.

The second school become involved was the
Palmyra Middle School language arts staff . Cm' April 10,
the first meeting was 'held. Several meeting's followed,
and like Annville's, their proposal was written and
submitted lappendix). Where 'Annville has three teachers,
Palmyra has nine 'who will be developing individual _

students` packets '3

School distri6t number three was .ELCO. There the
social studies department wanted to individualize.- No_
proposal was needed,_io work began -immediately on the

.j. concepts. Within four or -five_ a packet was -

develoRed, several skills, and concepts id6htified and_
objectives stated,

...

Summer Production Workshop /
, .

/ih ----,:' Thethree', school districts, along with SusqUe,!:
JianOck '.-=- the demonstration school -and 1),ennt Manor
',enrolled' in. SPEEDIER'S Packet Prod4ction Wicrkholi. (

Penn, Manor -And Palmyra -re co.v,e d teacher reimburse;::
--Ment:througli Title I fund-S:- lovVille-Cleona and ELCO
,-are assuming their own- teacher's) pay responsibilities
while most Of Su"sqUehannOck's expenses willbe paid- /

.7-- lv SPEEDIER' since' this was a Commitment made; at the
, , ,

- initi4tion of thek-training period in September-,
1 ( ,

,,
J.

/
,,

) _ .

. . , The workshop was _,developed to Include. small group;
large, group, and independent' study activities-. Sinpe
,SusquelanhOcis te.achers= have been re-trained by th'0=_Y
SPEEDIER ,staff, they will, not only be required to ro-
duce packets, but they 1441l also be expected. coIo astist;
the other schobl districtt _in, their production -efforts'
and conduct ,the large gfoup sessions. There were a



total .of 80 teacherS from,.12 different' sdhools,-
through 12=, -taking-part in this workshop,. Since the
amount of time varies with teachers and schools and
since teachers_ need to be in their own buildings
where-their materials are., a flexible schedule was
develope (appendix). A___packet -of Materials On
individualited learning concepts was assembled very
,amilar to those materials used previouSly at Sus-
quehaniiOck.'

In addition, ,two:- graduate hours -of' college -credit
ift Millersitille State ,Conege :were granted. far those'
-participarits_,entolled,iit'thei.i"graduate school or who
wished to enroll.- SPEEDIER -initiated, the precedent -
setting Procedure of reCeiiiring off-camptis credit by
an off-campus_ instructor. Teachers----received Credit for
_develop-int naterialt- to .,be used in their classrooms -

a-4ire4-"telatiOnShip. between the college, and the,
/Afb3u_ilc. Schodis Which -serves:. -

Samples of production Mittirial;s--from- each school.,
.:r.epresent only ,a portion of the work level-

obvious that, the skills
OfT,th$--AeaChers Tneed,-a,..great -dear of refinetent and the

eachers hemseves steed= assistance, -not only ksfro41,.-
-conftent-- stritety'specialists). Teacher
44--ttkini-nr and -gkili-,deltel4iipenti,t40. time. cluaIi-

.2'A

1

An- ettOuatioik..form ,and int'e.rpretitre data
-,./

._
_fappendi.X7)- iAdical4-sa.-gn:ifidant, -pi-Ogress -ifOr-,..-_-_the
1Iinited,_#Me- prOvaidecrlor teacher re-training. Again,

,4----start"-haS---:been -Made_,'.but- 'ftirther follow-Up by quAL,
i'fireil consultant -services --- -and -re2e-aced teachet re--k'_

(--

, training -time'.are etOn.tily----to 'meaningful- change.'1.. .... ,.., Ir .2

f J
I -31111 a to -,Jtil t- 1-6-9

_. :.,

,, .
-::-.--,-,,,----_ ---r- 1111111rOmixnet

'"
'''), T-r.tle,--; 1i' if:UnciS.. 44.40t.-ion -ii tUrtAiied' tifitrthei:,

. .., - , . -/ ,;deyelopinen: --of ind18-1:d.zal:ied-- *.earntiiit pumas ; -, t4us--,'''
-when #e,.-suitmet: :Ptoauction 'woiictilirip- -0-4, -any-major
effOtt: i*-thlis 'art-a44;i1,1 not --be- poSsible-P.t: tfoWever;
identifidationt'Of two viery :capable fro -,

tile !SuSqUeliannock 'staff Anay Make --i-i possible 'for ' 7

limited- fe,edbar.7k-i from t-hef-detOnstratiOn school- .AS--well'
- s .minimal SupPott to ',the father fOur school districts '

inVoivdd In;/develop ing individualited."learning materials.
ck

8

,,,- k

, I
: ).. ,

-

ti

J.
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SPEEDIER assistance to the demonstration school
should include the following:

(1) Develop a visitation and feedback form

(2) Develop a teacher evaluaticin instrument
-

(3) Develop a student evaluation instrument

(4) Write-an.assessment study of individualized
learning concepts' progress

5) ,Direct program changes

(6) Disseminate research findings

(7) Disseminate packet production findings

-SPEEDIER use of individualized learning specialists
should include 'the following:_

(1),, Exchange packetg with ELCO, Palmyra, Penn
Manor, and Annville-Cletina through periodic
visits

(2a Lend 'active assistance in insuring skill
deve;opment of the individualized-leaTnint
concepts

(3) Solicit other teacher ,and school involvenlent
_

-Act as liaislon between demonstration school
.and- SPEEDIER

(5)..DiSSeminate findings.

,-

)

i'
.

.,
, 'If the above services can/be carriedoni- perhaps

this yeat''s time;; money, and efforts might bp, partially
Salvaged for the:lour-county area.. It is'indeed re- ,

.gietable -that despite the recommendations of, theiSPEEDDEO
EyalUation teat, monies irpreliot ailotted_"Ss that -Ser-
viCes and prbgrams Will not have be -curtailed..."

1

I



Progress. Report - July 3 - January 1
With the departure of the Individualized Learning

Specialist,. SPEEDIER' s direct involvement with' local
sthool districts became highly passive.: It-is import-
ant, however, to follow-up the activities started to .

assess the change effect generated by- this program.,

-The five actively involved schools have been- con-
tacted and asked, for progress reports. These appear

. below;

Annville-Cleona Disttidt - A program has developed
..for' use with approximately .,seventy terminal -stu-
-1.deiltS'built around- 'actiViity__packeits in 'language arts 2
Social studieS-, and science. The- prograt- has been
very successful tO(.date.-_ The:- teachers are highly

-en-Our-aged** the invoIv,emerit of~ who have)
never' shown-, acadeitiC interest i before. The ,teachers
are -in the -process of Writing more, packets to
continue throughout the school, year. IV has been
-found that a lowerlteacher-pupil --ratio;-,than-2Origin7 ,

.. ally, plamied is =needed. Plans .re- tO-continue the
-..operation next year- It/3:th some modifications.

, J " ,a.

.ELCO School District '''.- A 'Very' intensive- programA ; very'

.-r now ungerwa ,all sosd'fiiii; itUdies students \.-..r. --,!--k. --4--.. _. ..

'On 0e-seventh and-- eighth grade: levelS.. The .1- i

\> activity,packetS, called ,_contracts , ate' the Ikri."-
Mary ,mode 'of instruction in social studi-es for
the jit4ptis..: The present plan involves,- the re----.
,fineme,nt of one hundred and twenty padkets next
-Surnme-r and the ,e)tpantiOli of the a-ctivfty; packet

into their; new middle .-school:--. ;The' new,
'4aCility. has been designed around the indiVidual-

--- --'
,..---

'i":ted:-liarning concept. with ",intlet7i..open wall --don-
4 ) . ,,..- . -i. far -. . . ,-., _ .z , ,

_ struc0.-on r f i xib 14.ty. ,, i ..
(

,

\4c' The content utilii4tion of the .packletS is highly'
:instructional;. ThiSLalloWs the boyis and . girls
to:;dhoote)-thOSe act:iVities ,they desite to ,4o-. rA

, planted' modification includes 4 'Structuring of
. derpal:k required, ;packets followed by an elective
phase.

of

5) 5 I

I

(

,/



Palm ra Area Schools The learning activity
pac ets are active y being used at the junior
high school level. Students are working individ-
ually in language artt, social stlidies, math and
science. Some of the teachers are_still involved
in-the production of new packets. The overall
interest of the professional staff has increased
to a,point where the use of these materials may
be expanded. Some packets are also being used in
reading,on the elementary level,

Penn Manor _School tdstrict, This district/had
firiiiniriT-T,i-efe-rEffijiiik activity paciftts_in
their mew :middle sthOor to have been opened
-Sei,te0er,%194;p,i,- .Even though the new -facility
will-nOt-,be ready till January, "1:970, the teachers,

- are mpking use oaf the- packets now,. ,ThejeiitOnse
to the concept -hWbeen ;very positive., .Teachers
trained im:4eveloping packets have Met _with tither
staff 1-aettiiers. to share 'their _expertise. d2.

,
i < ,r)

i
i

4

Taans are being- Made to vary, the media required
_ __J- .

.

4 =fort: use. Presently the emphasis is on - r"

and _

-/.
_F- ,books: . .

and pamphlets.
-.--/

,

t, 1-

, ,:' :'SoutheiriiIork:,SChboi District The initial pro-
. gii7TO1,7ii4m03f757r the Iparining:Activ#7 Packet

(

*Wvin;this .0Atritt. I.anguager.Arts inttrficti,on,
.gri-des,,-9:12;-is.kased ort the :-packet. ebncePt .,;_,A _

-ilOmbetof: visits: and communications from within'

.

the bur-County4tea have bteen directed
1

.k.

t

ow.

ard the,
) .district. . < .

.

f
, ,

4.,

A *cui;.fj0-atioh is -planned to the ninth grade
J-appiOadh;; Whet tiara -pure paCket.-instruction;
transition ,program (wiil. be .designed with more
14ditionar approaChq$ coupled withythe activity
*Acid. The teachert believe thit enhance the

.-"operation- --ofi the =remaining prOgraM.
- I

t
,- . --.. ...

, ; ,
-,. :

/

,.,;

. -SREEDIEINias,. t-erVed as a -dissemination center 'for-_. ..... . , , , ., ,
to1154P-44-: pac)cets'. RequeStS for 7:ov_ef,,,two ;hundred }-

pii0e0 have been reoeived from- .seven school districts.
SAX of-- -these Iave)-not been ,involved in ,packet develop-

-.dent ,. ,,', , ) ' ,,,' -
__- /-'4.

I -; _i: , ,...! 1,_
, 1-.

i-.Based' on the 'reports) from the schools 'involved. in
)- CindiVfau:ilizing instructions thiOugh the use- of, packets,

-'it -appears likeIri.' tliat- .expanded'. --will be ,_devel-
-,- -'oiled'... lilt i.. 'poisisible -that; other schools will begin-

covel'opiiig t,he,?.t owil indiVidualized learning' syStems
-4-as success - is achieVed by the aye- involved --Centers .

+V-
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/
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SPEEDIER MODEL MANAGEMENT SYSTEM

AltrodUctiOn

For -Many,-Many, .years educational -,systems have 'operated -
without .-Specifi4 1'30_1-planned; Striat-OlieS" for.Aahge-.
Research. _eViderite :shows that' there, is long xag
twesik 'the, -deVelopment and _testi4g- of new ideas and
their adOptiOnliY- :a large p-eicentage Of -educational
.systelo-I. It seems .important then- to develop, some
planned-, `strategies for introducing new prOgraMs td lotal
scho-Ol _districts. It was. moittt-104"that
SPEEDIER; Vas' ,thiring its -operatfion,.
SPEEDIER -Stid4=essfill in. -prodi4ing changes in the

then, perhaps -.:ShOUld "he developed for-
its- Op-0,40,0*4 A/To.del- fOr,M. that,

_p_leaningful: -edtiOtOts,;"ilid#tpro, -0000. _boi tra0-
.planted;:tO. -other 'parts of the

. .With= :the. fOtegoing '#dhni4U-e$ and fore=
.mats` :were_ ileXtunineVtio .cleteptine- -hc5w gest to meet the
fel C-'-iced Study Showed, _Oaf -0.4p1.-11g; 'change -.

,?sirequ#es- astute. -f'management f printhe./ pot of
t .tir,/
manage,thent'.apptiCations examined determine,'Xhi

114
p#Tet*Culatly =#atiPpita[el. Tlie

Prospiw Review eoito.007-i-vEn .04
-crit#4? .0agpotent-. ytcps) Systems c,41:tpe4ftell.,
4pT911-i:#

p WO: -.$te_4to. University 100--p04 _t

appli,4004, 0, PERT `.edUdaticlui-ion-i 'A' .reViii* ..-

xitetattolrepshoto#:._,tho ,41:4:koktikk.,;:of ,manage=
*en*/ techniques, to .an'. 0i/011 4;00i_ like 'SPEEDIER"

kbeen ,'done a

7 7 Ai 'c4ivoil,-0oriski-404tAons # *op ,40cicei Oat
Otpf, .of -"gtp._a#4-:cP4

/f4- '` Olyk-410,g 444:s; to. kievelop,
MaSgement -System ,(MMS)-- that

_tciAelfp 'iii- -the- 3i40-4.4-7?
., , ton -.0(f' res-ources! ,'"O; 'p--ell',Oitii:.th-e.,.iChanges-,, to,-.:1*O.p. p,re.=

,, cli.c-t-- :ptctb-Tent/. .areas it:14*e_ :an.CrititityeStalS- that. ,iii-i)/hit- arise,
and.',--t:_0,i)100: in -0-tatal-ttiA.g7,-..sin-40-44g, --,pticifities../, It, is I

.. ,h9-posj that oil-,-coltiplrot-0, -Of ##.1441,1S---...kt. 1041::, ..4e :-appl.:#4;.-/
( J
i hie for/ d'issemiivatijon 'throtighatif ,the..:coUnetry .-as- *-!_trAtidel

of .a proTect designed- tbvbriiig, abOtit edudationil 'change:
, ...._

I. ----,
) --, , .

-1- , \..
a ,

, .1` .._L -- , - . i \-,

/ /-

1 j
t

's.
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Development of MMS,

The development of a MMS for SPEEDIER was designed
to include four separate phases covering approximately
one year's time interval.

Phase-one included those items listed below in the
Project Breakdown Structure (PBS) Phase I.

../

R.B.S. PHASE I

I. Introduce project management techniques.

2.}StUdy PERT.

3. Train project tanager.

,4. idifttify 'organizational structure;

S. Develop project breakdown structures for

phases

ittems'1,43
,

and-'ilWere partially\accomplished -___-_

throuth;the:training,of the MS-project manager. -This,
-1,(aS,4t404140edlly ,atendence. at atooz,-Allen and Hamilton

TtOiectlWagetleeminar. IteM 2 was fulfilled 'by-i

AmdividUaliied-Study of PERT7=Program Evaluation Review
TeChniqueS%: This book wiraeveloped by Nsic- Systems
-Incorporated -611-New"York City. ,Item 5 was completed'

by the MM,SAiroiect Manager/after completion of numbers .

l'..-t4rough 4:* .AS.pArt Of Phase 1,,- -a. general network :was

developed_ , .
:show- , , . .develoOd -.6 show- how a 'MMS- could/be evolved describing _-

SREPIgR. __Along with this a _propoSed -SPEEDIER Project
( Mapageinekt thilanizationtil Chart was made, Those items

appeat on the following -pages., ; ,

Phase'It Prject Breakdown Structure,CPBSX in-

cluded a complete review of thOse activit±es in which
SPEEDIXR had been engaged, The individuals who, were

1.rtisponsiiile--fdr the activities completed the reports.
/

PBS,IPhase)1J appears below;
r

I

,
(, (-'PilLS. PHASE'

,
t,

,.

,
_ / ti

, ,.

Identify partickpating dis,tricts and teaCher.sc
, 1

.-1

1
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3.

Report pilot activities to ,.date -:.

a. Fenton Social 7:Sdiente
b. Greater Clevel-and-.Social Studies-
;c. Senesh Social St Udies--

university of Minnesota Social StudieS-
211aba

f. "'Nebraska Language Arts
-st

_`Report-Other

systepti
Current- tinnoYa-tiOnS- in ./edu"caVi.on-

C.. SenSI.A1.-.0.ty
Micro_.;-teaching.1
College 'acliisary committee-
PUbliCatioris teIn-S-ervice-training caliyworkghop's

h. Consultant- services.
writing -labor4qory-

SPEEDIER 1 ibis ry t :7%

1-:/,_Ecluda#04.-tiuglitr_as$essmelit
24- 1. 7- M.-A:R.-P-1: -prof tthe

NinottWgroup report_
FOUre=$thod14'irie -n

110-0:Citt Ohl

0*ngths- , ,
ttleakiles-S--es-. =Selfelia-1.4ation .

, -, _-±These itePOZO. mete...read 'by- staff inemboxsc-Ithd 4i$:.
cuss -ed. used on 'tlies.Cd1$c0$1.30hs ,-,r..,\t0.(f.=-'elrlikdtjtOh.
ensued, iliphits4=0:ht apparent s-ttength4k(,04 Wealcites,-sW Of ,_
the profe#-. -}With the e- in mind some ide-Oi-Zed -8.4-tly.iity

. network's- ifetoy ;Wel-op-ed baied oh a M.* ,point --a0estmewt -:
,of- -=---- -, ,,:./ : f -. , , -ki \;" -----the: --iyity-,.- -,- -..,-: k ,. , .

it 1 1 '(Q... :,,,. ',., i
1

shows

1

N r`
gh*** .12h:,,11,4bet) .1.)".the, 'Iste(ps- :u,

lie_ 047 *h:lig*dr)(/;

ti
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P.-B.S.

Project manager
son responsible
io be included:

-Conception(
Definition
Desig:
Development

_,Utilization and operation
EvalUatiOn

PHASE III

discusses aCtiy4tiac with per
--e ach . The__ following items

. Develop networks for lapplidable
attiVities.
a. Pilot programs

Current innovations
C. IfidiO--Tteaching
d. PUblicatioris,

Library _establishment,
f: advisOry committee

Indi Vidual -learning system-s

- Modify 't.hse networks b.aSect_o_zi, experience.-'

The -fIMS project -tanager discusSed-, the activity, as-
.1-isted in 'number 2, with -Me- responsible person. The

-COnversatiOli' centered_ around- the sUb-adtivities involved
in the-main function__ and the possible- sequencing of elents,o;

Mt4S*.ititnager then developed "an activity -network' as
seen byphim-._ This Was then i discussed' with the individ-
Iiitt,lreSponsible for the major function. Any required

--'cliange-shieTie made Used- on mutual agreement:'
.tiOn :Of:\the'_deVeIOpment .proved very important. Many
new apprOaChei7. dev1el'oped and were incorporated-Tin- the_.
networks -b-aked -on this two vay :communication-. 1

c-

)1 -
The General fol. P4ot Development and/ ,,its

4uded;--Network 1for Materials Organization -Pilot pr9greiin
were.'theis-firsti two devel4ed..for',the, Stan_dard ',PERT/
CPM Technique was nioaifired Instead- of -

the,-activities near their repre'sentative,
arrows, "the,network plan was Modified to include
separate -listing of the,- activities with appropriate :num-

,plAced-, on the network. This prOved: more, S at is
factory./ L=The--mo4ification ot the Ordering \Materials
Network and the remainder in Phise..III wereinithis =fashion. B-ecaUse inVolvement a

-,netwOrk;ficit listed on *e PBS Phase I.II was --developed
fdit latbanOn, City. This Was entitled "NetWork7fOr Deter-

F;inining -the Educational -Needs- of the ,Lebanon. City School
Conitunity".

Phase II

in education_
I

1



.

The following pages include the network for Phase
III of SPEEDIER' s

Phases I throUgh III haVe been completed at the
-present time. phase IV is underway. MuCh. of Phase.
IV involves June, 1969.and Summer, .1,969 functions. - It
was decided that after the PBS was developed, that for
both June and Summer Workshops, an. Idealized -Network- k.
could be developed rather than one ,far etch specific ,

program. In some cases, the person responsible for thle
function desiTed to 'develop a network to help, crystalize
his planning of the-program. This proved to be helpful
to the perSons i31volVed,,particularly with respect to
detailed sequencing of events. BeloW is, the PBS fpr

/ .

P.1-. S. PHASE IV -I

. ',..Develop, networks for June workshops:
.1

j
_

a.
.

i
,...

Understanding and .deve4opng individualized ,ualized
_ _ instrUptioli;packetsti -. ._.

b-: DevelaPing 'behaviaral objectiVeS in Elemen=, 1
Vary -Social -Studies,. .. - ' ' j

c. rntrbdUctaion- -to :self= aviarene'ss programs ,
elementary _adininiSt,tators. , i

------d-; Eli.aluating, elementark 4angpage -arts,
-,, cuiriculnm,- teachers-. ' ; ,
e.,'-.Neir curricUlum trends- and implications for

- the; library,- velleMentary. , . .

- f_.. The Operation and use of the Video-tape =
\recorder. t_

)

g. Introduction. to' self-awareness ,progfams,-.., -.
,%-. SecondarY administrafortl.

h._
,_,-

Understanding -he w/ -e let entary (S i m/d,i .Studies
.,

i programs.. j

11. -Chariging latianage arts programs' in -the
1 t 1

-/ t, Secondary_ school:- -) ) i , ,
11

j-.; -tVA144ting eiptettATy langliagb art
cualij:dpiuni:, administrators:` ,

k. New curriculum trendS) an-414mpkicitions-lo'r
A

//

athe library,. secondary. ,i

1. Undirstanding' new Secondary._Social 'sii.idi-es-
,,,, programs'. ,

A

M. ,New elementary-language- arts programs in
reading. . 1

'N- ,-

I-

;

I
J if-
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ACTIVITIES FOR DETERMINING AND ORDERING
MATERIALS FOR PILOT PROGRAMS

Section A -- Identificatiori of Guides and -Materials

1. Determine the curridulum guides to be used.
2. Identify the materialS -con the first

guide
3. Identify the materials contained in other guides.

-This activity begins a sequence-that parallel's
the adtivities \that follow activity number two
and can --Occur concurrently.
Check to make sure that -thete, are materials
available for each activity Itsted in the' firSt -
guide.
If no -Materials-, are listed for, an ,activ'ity_x
check the, guide "'for- required materials..
Prepare -special inventory ,cards with author, and ,

title or other identifying information about.
Materials needed.

Section' B
A

Identi/ficitf6h,i4- Matexial Sources

- 7.. identity sources and :costs ''of materially that
-,-,. are, _needed. ,,,_ ,... -,,,, --- J - J i - ,-

8. specialMatk -inirentory carcts-__*ith; source and
cost. a- Materials identified-.., , -7.i ..,

9. -Develop a liSt of primary_ materials-neede&fiii.
the -first .uni=t .' ,; ; . ,- _

. ,/, _ ,sources10. When identifying sources , -and ,costs of -materi_als ,
those that hive been listed in _--the guideS' t-hat

-.'\ are- no longei available -will be-ileteriiined . /11. 1)e-terniine substitutions for primary/ materials , rt,not available -. , ,
,

--, ,\,- ,- ., ...12. Prepare ''speciaI - inventory Cards with_ authoir --i /

and title. of substituted Materials . (
/

13-. Identify ,sources and costs ,),df sUbstitOted L.. ,
'materials:. ,---- _

, 1

/- , -_,

.14 Modify special inventory .cardSHto include source- ',, /- ,,.and cost of iubstituted-material** _ , ,
l5 :, Make ,up a' list- of

l
substituted_ mater

I
ials for the, 1substituted,

' ?first unit-: ; ' , i,

16: If, when 'determining sources and costs, of sub -
stituted materials the substitutions() are note, i,
available, then a recycle Must 'begin, )going '
through activity" number ten ,and- the following
:Sequence , for substituted:material's 1 (.)

17. The. ist Of Substituted materials,. for unit
number one, at thi. poi4t0, can bq, 'incorporated
with the list Of primary materials to form one , .,

listing of Materials required _for :unit nujnbey , ,_._, ,/
one,: ,

(

r r



Determine- liethOd of using _inventory cards:

19. Check school 'district for availability of
mateTtials' _hat are contained .'on the liSt of

-heeded materialS for _mitt ohe.

Section C `-.Ordering --and Delivery :of Materials'

J -1!N0 -Octet for materla-it= -in -Unit 'number

-VniaCk and -.check invoices- of materials fori
-Unit -htfillber. one-.

,;

from

'Determine r.-- from materialS that
'Were- ordered are -..no -long r ava liable`. __

,

-Recycle. huitiber SO- that
-subti.ittitiaif:$:Cati 'be. :determined:--

5

25..._ Label materiatls ;ghat haire been reCeived- and
_ ,i- nventory --carctS'- to note items -

)

7.1

264

-

28

- 1 _ )
.

SeparitteicAtterials to the. ,sChOolsx.,
6-/

004*.e--,the.*atetitis'7-jot -to the Schools.

1De1tier. the -niaterills-for the first
the; schools .

N.

k

SeCtibit,:te

1 i
...,

A
.-.r,..

c

c r
...._ ..,

. A. ) -- r.
29-. ocutto tpecuti inventory- Card*" to show 'materials-

--
show

' that .haye _If.feen delivered ItO '-,schools.
.....: -:,::.-.-,... -,,L 7 '"',./ 1-....1 ' :,. ..,,/' < -1.

.

Sort thi--fspec1;8,1\---tnyeikor,-) catdi i:n ;preparation
bt4bi11'trig-c/Of -schools -

k--

-,/*. .1

- Prepare `brlyls: f-,:r)'the ?miter ,. ls del 'vered *to. =

4datel, special, inventor cards to show-;whl:ch-

the -schOcas7, -
. jt

r.

.1- school_ * jaried , ;

'33: Ueda =te; s rectal inventory, -C14.4s--
p4X-ment .been' reCeiVed- .frdm-
ditxtridt fef- farAthe,

to shOW--wiien
the :sChO4
fi rSt- unit.')-

V
-
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NETNORK FOR DETERMINING AND

MOOING MATERIALS

FOR

;nor mothis

A

1

!N.

EETWORE FOR THE iMPLEN&TATION OP '

MICRO-TEACHING IN A,SCNOOL

1

Si (Nis rocyCiL foi soinic;rcilivit)

V.

-

122 (Recyclifor now skill derilopoint)

/".
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I

IMPLEMENTATION OF MICRO -TEACHING IN SCHOOLS

Section A -- Introduction to Micro-Teaching

, I. Identify. a school in which. micro-teaching will be
-7

2. Identify other schools in which micro-teaching will
..
The activities` following number two

will be exactly the same -,as those following number
one---'and can occur ,concurrently.

Present an -overview pf,micro.Tteachi/ng to the entire

C./

faculty.
)

Discuss the details- ogimicro-teachint with the.

"\ teachers frog 'the school who will -be involved in

.-the prOtTam., I 1

Identify with :theya-rticipating' teachers the skill

-areas. for practice.

.Provide participatint teachers with consultant
Services to2-.deciae -on skill areas to be practiced

.-zpetermine the logistics of micro-*eactking-Withig -
the .school.. ThiSi will be -carried out by the local
,,school.-adMinistrator.

.-

SectiOn_B_ Actit'allx,Micro-Tiathing

a-ili3ort ,lessOn ,(5 to '7 ininutes) emphisizirig,

desired skill-.

1Teach,the Micro -lesson to -five/tO seven students

and-Vide6:4#Pe

4llioW-the students to iriew theinseliirs live on
11:Ar,- lifOnitor.

,
-,,

._, , ..
-A,,,,11,9W- the- -stUdenti, to view 'part .of.the.x,actuil

.1
r

7;y1;d0-0.,.--t:ape7; fl.-'`, - . , . .

', - _, ,._ .... 7, \
,

;

k

121. Assess lesson before viewinvvideO tape
,

'Pampar'0, objectives with Qbserved outcdmes
liets:o&r of

of the

14.. ,11/.1ew-Jthe vicleo.-ape either 'alone or with an

\ ,

15.- 'Perform- a self, assessment of the video tape detev-.

mining What- are considered to be .the 'strong and
Weak points:-

outside f observer.
)

I

/
1

_



16. Determine those areas-where there-is a felt need
for modification - of behavior.

17. Plan the re-teach lesson.

18. :Identify and incorporate specific modifications
in there- teach lesson.

19. Perform the re-teach lesson with incorporated
modifications.

_20. _=-,Allowthe students to view themselves live on

21. 'Allow_the students to view part of the actual
video tape. -

22: Assess lesponlbefore viewing/video tape.

23./ Compaie'revised lesson with the 'desired outcome,
--of-thelesson.

,,

24. ,Niew the video tape either alone or with an
Aplina4e, observer.

-PArform a self-assessment of the video tape`deter-
,) mining what are considere&to be the strong And-

- . 'weak point:s.'
,-,

.J
-c 1 -Yo

2 Determine if mar.e practice is needed with the,,--,..

desired *kill.

1
27.

)
1_

Recycle: forQ.mOre,practice with the desired skill
;beginning with activity number eight:

28 . Select, a new skill,arpi for-practice.
t

,

29. -Recycle the micro-teaching to center on the new (

)

-
,

1

skiill,..area development Begin with activity
number eight,.
/

..f ) )
/

,

304 Plan .laterater reinforcement Of the acquirol skil/. J

.',.-

il. iPlan,the.recycling for reinforcement of the desired
' '$1stW "Bei-in.,,with actiVity number eight.

,-

`Assess: micro- teaching &ctivity based on desired
,;' outcomes:.. --- ,. , 1,'

, i / )
, i

,-:

( , ,
Use' practiced technique or skill in the full

./,

)

r,ciissoOm iituation.) .

_M. I-fan for' follow-up assessment procedures.'

7



ACTIVITIES- :FOR DEVEL6FING BOOKLET FOR-
CURRENT,INNOVATIONS IN EDUCATION

1.- Ascertain the need for,, developing a booklet of
cutrent innovations in education. r

_

Deve14 the objectives of the proloCt:
, r ,, *--

, .Meet with the research staff 'an-a- determine-,_

. , .

individual resrionSibilitiek.,-
,

Determine "possible" 'sources" ,.of information and
.format fdr 'recording it.
-,! t''' -, --N,

,

-186-gin gathering{-,:data and deveiofifig catekories.

with
( )

. Ilefit 'with- the- research -Stiff and' discuss _irciblem- 4
-.;-,_ areas.,--onCounteres1:4' Aitermine any re-direction ',

1 _ .tho ,may,-be:--necessary in -the: research,' effOft.
11 / .:::,-

--. i:, Identify -general seatch strategies -being .,uses'.,,
N, (

-Rei4ottn- -a literature. search' of ERIC:; iliC6,-,-tletterir
,..,_. f A

- g '-fn. Innovation; and Title III Abstracts c
_.

, - ,
. L, _

:e:.,...

"' --. - ''''' 'S e*r ck the .Edutatibnal-lidex, nDiSseitatiOn---Abstracts ,
and Reader-S---__Gruide-to" Per--Itter.a:ture%ixrW"'

AeSireA,i..eaS-_:2- ''. .,, ,- -...v- -,- .;,-4 - - .... -,

(
-,

:
k--

--:-

.--

i- , ,:

'

k ,

i,' -Make; Fex4nal visits tOInstititi
.,O.

n s

_-

a -and /:oror - agenciesf1_ ndies
il.*Vp1-Ap.4-iii educational research that = ate in, the

.- . - 11teri44-40-t-: _I,Nr,ite to- "other '034-ers7 wheie- iiii0t=i
_, oration -might-Ie ciataftiable . r , _,--,(,,

_,

.--- --- \ ,
,, 1. Ute:it .f.e-.infopitatiOn Tetdev4:1-)setit-ices .,of 'RJ.1,.''S E.

IlteSear01-.'nfOtmattOri,..)-S,',e/-ritic, es for EduCation,",.,- ;
--_, -._ :-- r.-- , -. -7. ( - _ '''-T.'N r'' 1, :- : J:

<Me*P. with" .rose -arch _, Staff ?to itev,aop--,_. $474ate i. r' i e s'i_

'ha$0k;On. items= 1Otatpc: during search. .' k,s- :

\ \ , - XS Jp*V0147 giitl. riaiory ;cgtegoti* as,-40=Catelistio. ,

5,

... .-. r)-, ',.. 7\ 7 ,,,-'. -' ,-- .-,:,- , '\,- () - -,:s. -,,,-,-i>' -, J--. . J.,-
,14. ,, Aptfoi.*t_*:bptyklet :-:Cocni;c1ftnatestilirho ,._,I4jiOs- the --, i'

-, _.,-.--- responSibil-kty for the final 'boOkiet -.preparation.. ,-) -. ",-, -;:.-2,:,. ' 2 f.., .. 1 ' . , ,..,

15,4,.f. . Boo :71641-it_Otifdina.'t-4i-, -the'CS7athe_---cont-:_tstenCy, to4f;:---) -
- 0-0101pleite`st of -.the- 3taila tli.274-$:,.., DuoicatejdaTiii

., ,-,- .., , , ..
, -

i..

,are:k.teinclvecl....-% ... . - .4 , ' - 1,"---
1 ,- , ,-- /, . . f.' ,, ,?(, ., ,,

..._.A.-
,. 4,- ,

\. ,; -
,1 ,, -.---

16 ., Ae`cyc le? to' activities. 8,-,, -9-,' 1..0-,i6i4:11 irif there 'is , c,

insUffiCient-infbrilia-flair on the 'data' Cards , ,:(' . ,,-

-A ., , ;, --f ''\); c
_I

) 1

-r-- I tr '1

f

r

/I



r
., ---\ . i

11. Pteparft a rough draft, _on the IBM* Mark IV MT/ST
typewriter.' Information thus typed is stored on
the magnetic_ tape. .

18 . Have -the draft'screened by the- approjiriate
curriculum specialist of' SPEEDIER.

f
19. Revise and modify the categor4S-as necessary.

.Eliminate. projects - that -are not applicable for_is, ci-\.- ......_ , ,implementation-. ,''`-' ,
\

,- .

20. Have the final-booklet prepared' by the clerical,
v staff f -N , . I

I

21 \'tPistttSSLprobilems- related_ -to thee iaevelopment of the
c A boziklet and -develop plan's for continual updating-,,

l'~ Q,111a*i(a - _:\ 7 - '-
,

I\ -__,--:
. ..

,

;-
_

`22_.._ _.P-repate(e.- .a .detailed report::_Of the complete.d project.
.

, ./
1

)

NErwokic rod DEVELOTIAG A BOOKLET or

(1111/UPIT 11110$/#1110NS INS EBOCt.TIOW

/-
r

r-

yt

_/

I
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ACTIVITIES FOR DEVELOPING MONTHLY PUBLICATIONS

Section A -- Procedures for Initiating Monthly Publication

1. Determine the desired range of circulation:

2. Identify names and addresses for mailing.

3. Determine the type of mailing-labels to beuselt.

4. Arrange forthe,design and printing of the
newsleti;er nastheid.

5. Ediior identifies a) past and future events w?-1...t,
need to be reported, b) future articles which
m4ht be included and, ,c) announcements which need
to be made.

Editor consults SPEEDIER staff members for article
suggeitions.

8.

Editor secures outside information needed for news
t

items.

.Editor- identifies Applicable photographs --for user
in publicatior,

9. Editor determines,space allotMent for each-article-.

10.. Editor assigns stories to staff member.

11. Staff-members write the stories.

12. Editor writes ttories.

-13. Editor rewrites and edits articles,

14. Secretary types items in rough form on MT/ST'
JMagnetic Tape Selectric Typewriter)

15. Editor corrects stories. Secretary justifies each
fine and transfers the good copy to a new tape,,

16. Editor proof reads copy.
-

17. Editor composes headlines and indicates appropriate
type stile.

18. Secretary types headlines.

19. Set up first issUe using typed stencil repr6duction
method.



SectiOn PrOCeduret for Mailing MoAthly Publication,

20.

214,

22. Secretaries
23. Secretaries_

Secretary duplicates newsletter mailing labels.
,Sedretaties apply labels.

sort sailing -according to :zip Code.

check for).4Uplicate-N,labert,

24, Secretaries _cOrrect Iitt_ (if duplicitet
are found) .. 4'

Secretaries -c0,int the number` ,4--pietes -ready- for

(

,28.

SecrOtar1-S
Agit;
Secretaries -wrap laVeil
aCcordingz,- --Zip code :1

Secretaries complete "past_

,

.weight 0-..e* a si_ingle tliece of
-r

mail- bUndies-
, 4'

office- bulk - :mailing

Secretaries deliver mailing =to post office

r 1

+L.

=Section -C r Procedur'es, for _Evaluating Mon-thAy Publication--

0 Run a time -and cost analysis_ on _the _,-Oreparationt and
-mailing of_ the first new,sietter.

EvitivatO organization and ,preparation Of- the ma` linglist.
Reorganize mailing list and identily;alterna
technique-0 or' preparing = labels .

Evaluate organization, pieparation and r_ eproductioh
of neWs: etter.

,_. .IdentifT-41teinc(tive teChnictues for preparing an, I -, _ , . ,repro ucimg newsletter.- ,..
t.--

= e35, EstAtb#sh new procedures for monthly, newsletter

Based -on the -evajuative- attilritieS Nos, -3,0=,34 it-
WaS- ,determined -that- Contra/Oa- printing 1140-f_aiinore

Anatticasi Method- to- use for the-AeWSlettir. All
-aCtiVities:'.thaf follow 'de&tribe- _the- present del-rel.-op
lient 'Of -;Idets_, ,SPEEPIEIV;Slionthly- rvublicatiOn,.

o"-



Section D Procedures Used for Monthly Publication -

Up:- Complete activities 5 through 18.

37. Editor clips and arranges copy.

38. Editor consults secretary on copy arrangement.

39. Editor. glues copy to copy sheets.

40. Language Arts Specialist or Reiearch Librarian
proof rea4s final copY-

.41. Secretary -corrects copy if needed.

42. Editor delivers coPy to printer.
,,

43. AfteriteceiVing newsletter from- printer proceed
with:activities-numbers 20 through 29 for mailing

,
-the-newsletter. ,

. 7 -.
.

nawcittc roa LEVEL ?IIG.

Nam= PUBLICATIolIG' - rARr I

11ET11OAK, FOR :0E-TELOING

NOIITIiLY PVILICATIONS - PART II-



ACTIVITIES FOR ESTABLISHING LIBRARY SERVICES

Section A Determining Library Policy

1. Determine the`need for -a library facility and
its scope within the project.T
Determine. the subject- areas which the library
will be expected to handle.

4-

Establish. the rationale for the Language Arts
tollection. 3

ES,fitb-IiWthe rationale for -the- SocialSCience
collection, ,

S.( Establish the rationale
Science collection.
)

,gstablith the" rationalt)
professionai (books, and

-
for-the-lehavioral

I 1-

fOr the =collection of
periodiCalS 4

Deteriaine_ the:. type- of be established
WThwOuld 'indlude determining .;the Use_ of texts;

periOdicalS-; selected sets-- Of;_,reference materials ,
(-4041 other

Determine foi the ''Se/iction cOf periodicals.

Determine 'who Will)s_elect the titlei to be,
included' in the Collection.

1C, Determine itheiscope of infOrniation that is
:XileOted to -=be handled, by this collection.

.1

11. _,Determine- What sources- are now ayailahle within
the, area 'So that duplication_ s within the collection
Can -be - =avoided -,:

Sectibni-B
,

organization_ and Dev'elopment of. the
_Library Facility

-)
e ,Selept ,classifj.cation system to be used. :SOnsider

the- applicability of the---Dewey system,, U.S ALM:
sySteniti>or,,,some Modifidatioh tolireet, the ,specific
needs of th- facTlity. ,, f --. { if .

13., Select the , titles -fcir- the ieference collIection

the
, s.

Order the titleb -for the:. reference collection
_-; , , _ 41,

1
:

C/147

)

1



IS. Select text titles and companies from whom
they will be ordered.

16, Order text materialt-.

17. SeleCt periodicals according to needs.

18. Order periodicals directly or through an agency.
Orders may be either standing or renewable.

19. Procets materials as they arrive.--

20. Place materials on shelves according to the
established Classification system.

Set up vertical files When sufficient= materials
are present.

22. Alert the staff to the library organization.

23. Recycle activities to ieep.collection current-.
-0

r

-Mr* FOCESTARLISHING Lillian SERVICES
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ACTIVITIES FOR ESTABLISHING
A -COLLEGE ADVISORY GROUP

Discussion =jof the need f,or a college advisory
committee among SPEEDIER staff melbers.

Make pergonal tb. all cam PuSes to explain
-the reasons for the formatioe of .the advisbry
group.

. Identify the contact person at each institution.
-Discuts With_ the cohtact iperson_ the :nature of ,the
first meetintrto, inc_Jude! staff personnel at each
institution- Whro.-are-lnterested.

)-
HOle:_apprOpriate--'4I/ege -Official -appoit
commit -tee- member to-se:0e as representative of,
that-_%*institution. on the adviSbry- -grottp. r

Survey, appointed mimbers establish 'meeting
dine ,for-thei first sessicin._,,,

ow,

teleet speaker for the, first meeting:.

Discuss ,e?cact nature of .presentation
-to MotiVate- groUp-adtion.

---i-

Arrange for 4 'Meeting-
1

10-. 'Arrange format
nforkation,,to

,/

Conduct the fir
pfteh the egroup

dinnerdinner meeting and send such-
Partic44ncs.
St and 4itermine how 4--
--should meet and establish da0

-;,
r ,

EStgibliSh' reit-Or-10g meeting `sites) 'at partici'.
(pating, IniStitutions-

beVelOt. "underVing-_ and objectives.

Function as an adviSorr 'group. seeking solutions
1;o-identified pralems_. Meetings Jield on a -'
regu/ar .scheduled

)
,____,-

AsseSs: effeCtiveness -of 4th!ls'ory stoup.,
r .7 f-

I6-. -ReCYcle activities ,_ if necessary, based on---
0, v ,. *

Begin`r:outcome of assessment '.procedure . leg-in with -
!activity -number 11 'and- conduct a new 'series.. _

of meeti ngs-.

I
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AMORY FOR;THE DRI(ELOPNENT OF A._

SILF- INSTRUCTIONAL LEARNING ACTIYITY PACKET.

1



ACTIVITIES FOR THE DEVELOPMENT OF A
SELF-INSTRUCTIONALAJEARNING ACTIVITY. PACKET

Identify the specific curricular area in which
the self-instructional learning activity packets
are to be developed.)

2. DefineAniit number one.

Define remaining units. Since there will be many
units; the = activities following number three will
parallel those following activity nimbler two.

4, Determine and assign title for the packet.

S. Dttermine the broad objectives of the packet.

O. Determine the,deAred ocintent for the packet)

Identify the major concepts.to be learned frOm
I

the packet -.

Identify the medial concepts = to be learned fromi
the'lpacket.,

IdantifY)thei-medial_concepis,to be learned from
the packet.

Identify-the/major concepts to-jbe learned _from
the packet.

11. Identify Specific ibehaviOraI :Objectives of the:
packet:.

2. Determine the type of packet req4ired for,_ the
inStiuctional unitt._

13. -Identify matetials req.iied.tO the. instructional"
-Nunit applicable.for either teacher or ,pupil,iise:.

/,

14 Develop-self-?directed; Study' guides with reference
, . , li
to-multiplevsour4es for xesources with .appropriate
teacher helps. *----

,

IS, Identify 't-he -appropriate teacking-legrning
ammach. S / /

/

./

-

..._ ,

16 Detertine if. the use- of the deductive -approach

is'dsirable. ,it _ ,



r

Identify concepts and skills and plate them in
both -student and teacher' patkets

it. Determine if the use of the inductive approach
i$ appropriate.
identify concepts and --skills and place them in
the teacher packet but NOT in the student packet.

dace b-ehaViaral OleCtiires

dOntitj! -.teaching Activities
the teacher='- paCket,
,L-
dehtify:t4Chihurelotirces
he teaChwiviao:t:

Determine. /the -assessment Measures for the
evaluatlionT-of-- the-student by -the- 'teacher, and
place, the in the teacher -' s packet=.

N

in the patkets.
-:and- place them- in

and place them

Identify student` .activities..-Atid place them in
-the:. -student- paCket.,

Identify learning reSturCes- foi. -the student and-, 1

-p-*-ade theM th'e sttident packet.
- - , . , ,_
'Determine- assessment measures for student self=, ..1 , , -,

...-:evaIuation ,and place: them- in the student's
,P#4et°
Identify provitioris for individual differences

- /and_,AncorpOrAte- then -e- i-n the packet___

Developif It if
-., Ei

,pevel4,__and._pxace- que

apprbich for the packet

S/t activities in the packet.
,- , i

irieVelio-p_--indliti-dittai iiiii4.y_sis- and-. -prescri,ptiOn
--t''0_1" each; - itiident: if' desired. 2,-/ 1

,/ , -- .1_-,_ ''' ..- _.- - 7` -,:-.- 3 __ (

:DeVelcii _iecyckting att-iVities' and pi -aCe- -them
in)-tlie vpatket .k : - i \-- _

. ,

r

1

4.



ACTIVITIES FOR DETERMINING THE EDUCATIONAL NEEDS
OF THE LEBANON CITY COMMUNITY

1. Form an advisory committee made up of a small
nmmber,of professional educator. . The function:
of this group will be to set up the final working
comiittee.

Identify the problem areas in detail and develop
an initial set of objectives for the final
working committee.

3(. Search published! material and educational ,research
ftir information dealing With-the educational needs
of:the youth and adults of _a community.

f:
;

'Identify interested groups within the cOmkunity4,
who have an interest in determinint the
educational .needs of ..theii community.

:Identify interested people in both-the-school
and community who 'are inteiesteck.in deterAining
the edUcational. needs Of their community.

contact the' community groupSthat hive been-
.

identified.
/

Meet with the .cOmmunityiKroupi-and exOain the.,
problem, areas,; After interest his been .generated
ask for a member from the community organizatiOn
to- serve on the finii Committge.

Orgnize the finarcommiXt66 and discuss the
problem, Be certain that the following areas
are covered. TheedUcation needs of the public
eletentary and secondati tchodl children, the
parothial school popillation, and the adults
_within' the cotmunity.'

:Use the avallable research on educational needs
that was found in activity number 3. -,

10-. Use the available fZiterature on educational needs
as foUnd in activity number 3.

Piscuss and assess- -the' available research and
literature on)educational needs., I

I,-

I --/ -- ,-

Ai Determine 4 lists of. felt need's for the community
of Lebanon City/. I

f, I-

I
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ti

13. Compare, the needS as presented in the research
and literature with the needs established by
the local committee:

1st. Analyte the overall community,-of -Lebanon city.
i15. T,ForMOIate -a., list of -educational needs -_for, the

Letinpn City community baSed ,'on,(the. literatuti
itnd, research, data and the committee's inherent
_understaniiink-'of the community,-

NE71101MiFOR biltammic TwalucKilowAL
%MEM OF THE LEWON-CITY COMMUXIlY

3

9.!--
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2. Develop networks for summer workshops.

a. Superintendent's role in curriculum
development.

b. Operation and use of video-tape recorder.
c.. Training session for'curriculum coordinators.
d. New social-studies pilot workshops.
e. New language arts,pilot workshops.
f. Tabatocial StudieS workshop.
g.. Greater Cleveland Social Studies workshop.
h. IndiVidualizing instruction pilot workshop.
i. ,Penion Social Studies workshop.
j. Nebraska Language Arts-workshop-4
k. Minnesota Social Studies workshop.

3. Develop network for Wilkes-Barre program.

4. Modify networks as needed.

S. Develop Model Management System for-SPEEDIER.

The first two- networks in this section were devel-
opad before the modification of listing activities was
developed. The network- idevelopment of
instructional objectives _in behaVioral terms)Shows the
detailed development of a specific function. Even
though,this may not'be necessary for all conference
'0Annets,--lit increased the efficiency of'ihisfundtion.

f

.The last twO)networkS-r&iate to the activities
_

leadihg up to' the yearly) Unite0,States Office of Educa-
tion

up
.

tionlValUatiOn. ,This was developed by thefExetutiVe
Director and MMS tanager. The modification of the net-
work (grew (out of a full 'staff discussion of the diagram.

It
The completed Phase 'IV networks follow:

7,-6Mig1 =etion of MMSI- -)., , ,
- -(

The-cOmpletionl of phase Tris-planned on or,befoxe,
,June 10, 1970. The:bulk of remaining work includes com-
131etion,of'additionalnetworS covering -some June and
Summer workshopi and the modification of existing net-
works. Aftex this has been completed, the final organi
ization of a MMS for SPEEDIER, will be completed.

( \J ;

,, f

(

(
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ACTIVITIES FOR LEARNING HOW TO WRITE
INSTRUCTIONAL OBJECTIVES IN BEHAVIORAL TERMS

Section,-A Introduction

I. Develop within the teachers or school system the
background- and:need for writing instructional
objectives- and behavioral terms.

Assess the knowle-dge the teachers already have
concerning insftu,ctional objectives -written in
behavioral terms.

Se6tion -- Writing Instructional Objectives, in
: Behavioral Terms

__ -
Any -One- 'of three 'methods, can _-be used VI teach
teacherS_-_how to _wiite_ -Instructional ,Objectives
in
a0

Terms:- These three begin with
-gic4Vity-"3 -6, or W. "three", and "six"' are

N. tO4-).1y-,SeIf!.-instruction while- "nine" invOlVes
Planned group :ItOrk,.

3., Work thrOUgh,--Magerl,i .-"Prep-arang_ IpstrbCtional
----- ti,...- .

-OkjeCtxves-:-;1"- :MIS is a orogramMed, text designed
for teachers and s-tudent--teia.cheis :tO help them
-Understand- -hat(' to properly write instructional

>. objectives in 'behavioral tetmS.- .

, -
4.: Have the, teacher rewrite _some of ,the objettiveS

from a- course that -he vt teaches and put them
.- in behavioral -terms-.-----After this has been done

--- --haVe' him compare his writ-011i instrUttional,
objectives with those _prepared by other teachers.

r 7 t \ 7 -`-'
__,, f ,

Si 1AS:ses,4,. the objective S- that have been written-
..;_actOrf-Ong_ to the three'lest4b-lished criteria_.

u6\h-nave the teacher S'eu.the Arimcet,materials_.--;- {

:'----

he0 Materials -contain film strips and booklets.
and '-' are designed as a..--gelf, itistruCtional 'sys.:tein
in 1044-4 instructional .objectives in behavioral
terms. ,

7.. -:.:Have the teachertrieWritte some of the objectives
from :a .,course that -he nOw teachet_-_and put" them
in- be,h4v4oa1 Otis., -After this has been -done
have -him cbmpare- his written: instruCtiona:
objectiyes ifith, thoSe -prepared by other teachers.

I /
8. , Assess- the ,o,bj.;ectives --Orat have 'been written:

4.CCOItdi,11g to the three established criteria.



Use speCially developed packet titled "Skill
Development in Writing Behavioral Objeetives"'
developed by Mr. George M. Baer of the
SPEEDIER Project.

Read the definitions "for the various-types of
objectives, ,

11, biicus the definition of behavioral objectives.
12. Have the group write their own

are
for

-instructional objectives that are written in
beha.ViOraf' terms .

_

18,

Read "Writing -Instructional -Objectives" by
Ebe-nsen.

Have the group assess their awn understanding
of instructional ;objectives, that are written
In. behavior/al, term

-,Recycle to. activity nUmber '9 -any teaCher who
_4is not -satisfied -iVith hi$ Viderstandinuof

instructionali objectives

Have the group discuss -any :prbklems' they may
hai,.re'-_xOn'terning, their Understanding of inStfut-
tional objectives 'Written in behavioral

ss. ;

-r
Recycle any tea
point with this,

Objectives.'
cher- who is- not satisfied -at -(this.
mr lerstanding of iristructibyfal

r
,

Introduce to-. thec group the. book Written by Mager
ti tied- 11Prepar'ini;Instructionai Objectives "-, and-
the- ViTimcet-ina*eriais. /'

19. Have the teacher -rewrite; some of the objectives
from' a:: course ._that he now teaches, and -put, them.
in behavioral terms . After f this has -beef
have him toMpatel his written, instructional

-_:ObjlectiVe:S with those prepared br--othef teaChers.,

20., ASSess -the- vlice-ctives that lair,ej tieen:writ_telf ','
acceir"ding% _to, the threei 'eStablished criteria.

, r 1: /
--,,

i ; '21. Work ,through`:- Mager's "Prei3,aring -IiiS triicti-onal ,.

Objettilres, r TAis is a pidgiamnied text-- designed_,
for,- ,teachers- -afict student- tetackerS-1 to _helii-_,them,

-,,Ultdetitand, -how to .properly -Writ-e4;intfutionitl .

objectives in ,behavIOra-1 terms: 1,-

. ,

22., Have the teacher Use -.die Vin tet kmkterial-s: 'These
\ materials contai iifilin strips rand booklets,
are- designect,--as instructional System. in
'writing instructional objectives in behavioral terms.

I



Section C Developing Student Related Materials

23. Have the teacher develop
ment for his students.

24. Hive the teacher develop
that will be required to
the desired objectives.

25. Have the teacher develop an assessment instrument
that can be' used to measure whether or not his
s:tudents have achieved the instructional objectives.

a pre-assessment instru-

the needed activities
have his students reach

Section D Establishing the Theoretical Base for
Levels of Objectives

26. Discuss Bloom's Taxonomy with the group.

27. Discuss the meaning of the cognitive domain with
the, group.

28. Discuss the various thought levels with the group.

29. Haw!: the group establish the level of thought for
the instructional objectives that they have written.

30. Write instructional objectives in behavioral terms
so that they represent at least two or more levels
of thought.

,32.

33.

Develop activities for any new objectives that have
been written.

Discuss the affective domain with the'group.

Discuss BloOm's Taxonomy and levels of'-thought
with the group.

Section E -- Assessment of the Ability to Write
Instructional Objectives in Behavioral
Terms and Their use in the Classroom

-Have the group take a post assessment inventory
to determine how well they know how to write
instructional objectives in behavioral terms.

35. Have the group fill out an evaluation sheet
covering the process by which they have worked
through. instructional objectives in behavioral terms

36. Use the instructional objectives that have been
written in a classroom setting.



37. Assess the, effectiveness in the use of instructional
objectives written in behavioral terms in the class-
room.

38. lased on the assessment obtained in number 37.
recycle through those activities that are necessary
to increase effectiveness in the use of instructional"
objectives by the teacher,

/-

-NEIWORIC,FOR THE PREPARATION or
'zssTRucTfcNrAkoiiiccrivrt- M1tI2lE IN BEHAVIORAL WPM*-

27 (Recycle)
23

2
3

2 '33j.

31

34

C.

(Itccrycla)
I

p
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ACTIVITIES REQUIRED 'TO PREPARE FOR
UNITED STATES OFFICE OF EDUCATION EVALUATION

Section A -- Administrative Details

1, Arrange with the Pennsylvania Department of Educa-
tion for Evaluation Team and dates..

Make all physical arrangements for lodging and
feeding of all Evaluation Team. Members.

3. Inform the .Directors of SPEEDIER about the
evaluation.

4.- Schedule visitations for Evaluation Team Members.

Arrange for specific visits with members of. the
SPEEDIER Board of Directors.

6. Determine staff commitments relating to the
evaluation.

Se:ction -- Development of Report Booklet

(7. Develop written format for the booklet.

8. Determine specific staff tasks assignments.

9. Schedule secretary

10. Rewrite terminal reports of SPEEDIER staff
- members who have terminated their employment:

11. Answer questions posed in the evaluation format.

12,1 Arrange for the collation of the appendix.

13. Write assigned reports.

14. Plan and record activities through June, 1970.

15. Review w-last y6ar's evaluation report and compare
positive and negative comments with this year's
operation.

16. Design cover for evaluation booklet.

17. Schedule printer.

18. Proof read materials for booklet.



19. Collate booklet. -

20. Take booklet to printers.

21. Mail copies of the evaluation report to R.B.S.,
U.S.O.E,, Evaluators, and Pennsylvania Department
of Education.

Section-C -- The Evaluation

22. Active, evaluation-on site.

23. Mail evaluation reports to SPEEDIER Directors in
the four counties, R.B.S., and other interested
parties.

NETWORK NMONIMITNE ?SEPARATION POSTRZUSOE RVALUATICO

J

,

MODIFIED NETRORK,AHOWING THE ?REPARATION FOR THE OSOCEVALUATION

4 S

IS 20

23



r

The presentpresent plan includes the deveropment of,a chart
based on a time continuum. The functions of SPEEDIER:
will be placed on this chart showing aypropriate start
and completion tires. Many of these items will have de-
tailed networks available along with listingi of related
activities. The entire MMS -will be detailed with a
narrative to bring the visual items into proper pro-.

spective.

It-is hoped that-the model thus developed might beused in other areas of the country to establish centers
to introduce and impiement the change concept in educa-
tion.

ve.
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COLLEGE ADVISORY COMMITTEE

Because of the pressuret of-inVolvement on much
larger scale with implementation of language arts and
social science programs, it was finally decided that
'SPEEDIER could no longer coordinate activities for the
College Advisory Committee. The decision was made
reluctantly.

As the coamittee adjourned its monthly meeting in
MO, some hope 'for-increased coordination appeared to
be possible between and within educational institutions
in the fout-county area. The-time invested, was well

however, and is teflectellin the number of
,student teachers working with- SPEEDIER - implemented
programs., This was the hope of the committee.

The colleges and universities represented on the
committee included Franklin and-Marslialls Miller` iville
-Sate College, Elizabethtqwn,College_, Lebanon, Valley
'College, Harrisburg Area COMunity College, York
Colleges, and Capiicil eampUS of :Penn State ' University,
andTeishey- Medical- Center., Penn 'State University.

Attached is a letter sent to the p4rti-cipating
institutiOns.

r-



REEDIER PROJECT
reseal rch 101 WEST CHERRY STREET

PALMYRA. PENNSYLVANIA 17078

1,1-014

496%

0.6111

December 18, 1969

Dear

implementation

Because of our increased involvement with elementary

and secondary schools, we find it impossible to reactivate

the College Advisory Committee. It is with great reluctance

that this decision has been made. We appreciate your co- .

operation and sincere participation during the past year.

We have hopes that our Project can be extended and

that it will be possible in the future to continue the

work that was started.

If you feel that the work of the Committee should be .

continued, we hope you will take the initiative by contacting

the other members. We would be happy to serve on the com-

mittee, but find it impossible at this time to coordinate

its activities.

blp
Enclosure

Sincerely yours,

Edward A. Teichert, Jr.
Language Arts Specialist

Charles B. Myers
Social Science Specialist



COLLEGE ADVISORY BOARD MEMBERS

Mi. Charles Hostetler
Director, Sedondary Education
Elizabethtown College
Elizabethtown, Penna. 17022

Dr. Van Baker
English Department
York-College .

York, Penna. 17405'

_Dr. Harry Neast
/'Directorof 'Visual- kids

Lebanon Valley College
Annvil le,- Penna. 17003

Mr. Richard Jordan
Communication & the Arts
HACC
3300-Cameron. Street Road
Ilarrisburg,, Penna. 17110

Dr. Lewis \Athey
Department, of Economics
Franklin 4 Marshall,College
Lancaster, Pthna. 17603

Dr. Cloyd H. Ebersole
Department,of Education
Lebanon Valley College
Annville,, Penna. 17003

/

4.

Dr. Carl Schmidtke
Secondary_Education
Millersville State College
Mpletsville, Penna. 17551

Dr. Evan Pattisha/1_
Behavioral Science
M. S: Hershey Medical Center
Hershey, Penna.-17033

Dr. Herbert *Eisens :ein
Penna. State Univeesity
Capitol Campus
.Middletown, Penna. 17057

Mr. John Tinsley
Social Science' Division
HACC
3300 Cameron Street Road
Harrisburg, Penna. 17110

Dr. Robert B., Ziegler
Assistant Dean of F.0411ty
Elizabethtown-College .

Elizabethtown, Penna. 17022.

tJ
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Section L

Publications Report



PUBLICATIONS REPORT

Since earlier booklets proved to be worded too
technically, a need was found for a booklet clearly
defining SPEEDIER's activities for the layman. The
resulting publication (attached) was mailed in November
to school board members, chief school administrators,
elementary and secondary supervisors, elementary and
secondary principals,_head teachers, city and county
officials, Senators and Representatives, newspaper
editors, PTA presidehts, and the League of Women
Voters =- all i4 the four-county area, and to_other
interested individuals outside the four-county_area.

The monthly newsletter, IDEAS, -is beihg pro-
duced and distributed as described in last year's
retort. October 1969 issue included an insert
breaking down by schools, grade levels, and number
Of teachers the pilot programs currently being con-
ducted. The December 1969 issue_included greater
depth of detail in its features, and the mailing.
was increased to include every member of every school
'board in the four counties. The December modifications
were conceived of as-a part of the information cam-
paign to meet the exigencies of Title III funding
withdrawal. Samples are attached.

NewS releases continue to be produced and-dis-
tributed as described in last year's report, mith
the addition of several local newspapers to the

mailing list. As. of December 1969, the paperS seem
most_ nteretted in items detailing school board
agreements with SPEEDIER-for 41970. The
Daily News might be cited as one that is committed
to morTVibjective presentations of the Project's
activities (example attached). Coverage this year

,'has been sufficiently wide-spread to dictate a trial
subscription to a clipping service (Mid- Atlantic
News Service in Harrisburg, covering all Pennsylvania
newspapers -- for December 19,69 and January 1970).

A feature article describing, SPEEDIER has been
(

submitted to the monthly PSEA newsletter, 'VOICE.. An
article on.SPEEDIER's role in realizing innovative
goals for eduCation will be submitted to the PSEA
Journal by the end of the year. /

a



The purchase of the Yashica reflex camera con-
tributed significantly to dissemination procedures,
from providing halftones for newspapers, to buoying
SPEEDIER publications with closely related illustra-
tive material.

Information is continually disseminated by
SPEEDIER staff members invited to professional and
public-meetings. For example, a social studies im-
plementor addressed a meeting of Berks County ele-
mentary principals interested in adopting interdis-
ciplinary social studies in their schools. Language
arts implementors met with a group of interested
parents to explain the Nebraska curriculum being
used by their children. A teacher training specialist
conducted a workshop in Falls Church, Virginia, on
interaction analysis. These are examples of how
SPEEDIER's services to the community also serve as
public information outlets.

SPEEDIER consistently serves an an originator
of and clearing house for information that is eminently
usable for members of the educational community. One
example attached 'is_ a Cotputation of Reading Levels
of Selected, School Text _Books_, prepared by thi-Piciject
staTT177FaitiaTants irriNguage arts pilot programs.
Another example (attached) is a description of Indi-
vidually Guided Education in the Multiunit Elementary
School, retrieved from the-University of Wisconsin
iaFEproduded for distribution to interested parties..

Up-dating the R.B.S. Booklet entailed locating
the applicable- Project's reports and, ideas which, have
gone into operation or has been written since the
original booklet-was compiled.

The Pace Report and 'Eric Files as compiled in
"Reearch in Education"- have given ample Coverage to,
the topic( being -sought. Personal contact provided
information for further contacts last ,year, but when
these are followed up many produced n_o reply or the.
information that the Project was not what we- thought
it was. The format of the Booklet has. remained
similar with the addition of,an index using Eric
_Descriptors. ' (-

Scheduled for completion in January 1970 is a
series of booklets detailing the language arts, - social
studies, and teacher training programs. Each will be
-a concise explanation written in lay terms, augmented



by illustrations of the programs in progress. Currently
in production is a publication' for language arts
teachers that serves as a reservoir of ideas for in-
troducing or reinforcing single language arts units.
Germinal ideas were submitted by teachers in Nebraska
pilots and culled from observations. When this
booklet's degree of success becomes calculable, other
similar publications may be suggested.
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Section M

Audio-Visual Report
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AUDIO-VISUAL REPORT

SPEEDIER audio- visual equipment has earned its keep
well over the past year.

Equipment includes:

2 Panasonic video tape recorders
2 - small Panasonic T.V. monitors
1 - large Motorola,T.V. monitor
1 Panasonic T.V. camera
1 G.B.C. view finder monitor
1 - large zoom lense
2 - small lenses
1 carousal projector
1 overhead projector
2 regulation tape recorders
1 - phonograph

Microphones:

2 shotgun microphones
1 - small Panasonic microphone
2 small microphones _

Cameras:

1 Yashica 2 1/4" reflex ,camera

The most frequently used items are the two complete
vi4o_tape sets, each of which includes video tape
recorder, T.V. monitor and panasonic T.V. camera. These
Sets'are used most often in:the micro-teaching session,
where, a teacher is recorded, ,teaching a short lesson to
a small group of six or seven students. -However, this-"
is not its only purpose, as we have found,manfwide-,
range uses for the video tape sets: in taping actual
classroom, situations, in teacher workshops, to give
dembnstration films, in self- assessment; and staff
analysis, and -our own home movies - because .we` can't be

in two places at,once.

New purchases in Vie/audio-visual, department
include ,a 2 1/4".Yashica reflex, camera, used most fre:

quently"for stills to accompany information publications,
and press releases. An Electra-voice shotgun microphone
is among ntw accessions. We were so well pleased with
our original shotgun pike/And fOund_one was not suffi-
cient for our purposeg. Included here is a,third-(130),
Panasonic T.V. monitor, which has proved very success-'ful.,/\



Originally SPEEDIER was working with Ampex video

tape equipment; however,:in August, 1969, a transfer

was made from. Ampex to Panasonic. We found the Ampex

equipment needed frequent repairs; it could not do the

dubbing of the Panasonic; and the Ampex-was simply too

heavy and cumbersome._ The Panasonic equipment has

worked out most satisfactorily and no repairs have been

'necessary since August.

ti
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Swniter- Workitiops Independent.
of Pilot Programs'
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SUMMER WORKSHOPS- INDEPENDENT
OP PILOT PROGRAMS

Background and Rationale
.

The purpose -of this ,s,erieS-, workshops waS to ,

involve educators in sessions -centered around curriculum-
and- tea,cher-zhange: The intent was !to -expo.S.e' them,-to
new ideas in 'their field and to :interaction- with- Other-
personsf in positiOnsi.siniir4.- to theirs .1 The general_
plan suggested that /the Workskopo_eXperienCe not deinand,

activities f0.1_,' the iparticipants. However;
_the_ experience could interest;- in other
SPEEDIER 'activities And'ttiOiild tend to broa_den the kinds
of inVolvettent open to persons in the fOtir- Counties.

Workshops Offered` ion the Series

".DeVeaoPhigiehaViorat Objective-' in :Elementary ---12

Social StUdies"
4

Elementary Teachers
No;. 'of participants

- -

June 16-19

_,, -y:
;Elementary- Teachers \ /, _JUne 23',.'26 ,

-Canceled. dixe,-, -to lack ,of -plirt4.cipantsi.

4 \
InkodUCtion! tO Self-i-AwareneSS -PritigramS'''' _

;Elementary tiiii-iAis*tiktOrs June 1:(?:-= 19:

Caiii::elect.' due to lick or.liartiCipants.', "\k
t-, -.)

Secondary Adniini&trators j June
Canceled due, to lack, of .par-ants.

(
.

1"New l'azigt*ge, Ar..W Riozrants -*a-Rea:ding, for the
,Elementary School!' ;

'
3 --: 'Teachers

,

'-i- Elementary - June 1.6..19-
--,.NO. of partic-ipazit .6 ; , ,,..

i c
'N- , r,/ - .! f.

,-

'T.Eva10.ting 'El.einen'tiiiry :Langyare ArtS, CUrriCt).1tun"i -:

. 1- k. i (

_Elementary ..,_readhers ; '1, k rr.:7,44,.. 16 19- '-
,-' -"-N6_..' of 'participaiii:S t 10, -cAs'

,
,. ./ .\

.11 p

I

1

r
r
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"New Curriculum Trends and Implications for the
School Library"

Xiementary Librarians
No. of" participants

Secondary-Librarians
No. of participants - 10

Secondary-Librarians
-ko. of partitipants -'7

- 1 0
June 16-17

June 23-24

June 25-26 --,

"Evaluating Elementary Language Arts CurricUlum"

EleMentary Admintstrators June 23-26
Canceled due to lack of participants,

"Changing Language ArtsPrograts in the Retondaryi_
School"

De_ gartment Chairmen- June- 2'3-26

No. -Of. participants -- -8

"Understanding New Social Studies Programs"

Eletentary Teachers June. 23'-26
J*). of participants - 12-

"Superintfendentrs Role in Curriculum Development"

Chief)School)Administrators July 271-30'
Canceled due to lack of:participants.

"A, Training Session for Curriculum CoOdination"
,

Persons InvOlved iil, Curriculum

4
'August-11-14, and 18-21

Canceled aue'to lack of participants.-
,

:, i

Evaluation Individual_ Workshops and the Series ät,a
....

Wale, --\ r
/ 3 ,/ /

--,--- 1

Each workshop was considered most successful by
, -)those;attending..,The Workshops; however, ,would have

had more if the series had been more appro-
priately planned with regard to time, plade and re-
cruiting df partiipants., :

/

ti

/
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Long-Range Expanded Effects of the Workshops

Although not ,formally =devised, man key contacts
between SPEEDIER 4nd ate* districtS :resulted from the
workshops.

/

ti

Examples; of results of the contacts -follow:

r

Consultant, ser=vices` for -distfict-wide
and :depaitinental in -- service sessions.

Use of sp,EEDIER't resource library.

Adoption of pilotPrograms.

IndividUil Consultant services

InCreas-e'd -partAcipatiOn in other SPEEDIER ,

WorkshOps'. , , --I
--, -, _.),,

t -

0
F._ Consultant services_ for college Cla-ssei.

i = (

t

(

t'S
_

7

,
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CONSULTANT SERVICES

Language Arts

In an effort to __be knowledgeable-in current

language arts developkentsi literature is read,

personal contacts are made with leaders of-innovative

programs, visits are -,made to districts with promising

programs. -Alternatives have-been provided to schools

in the area with descriptions. of innovative ptograms

such as 4.A.P.fs-, the APEX_Program the Wisconsin

Program, and-other PrOject EngliSh4rograms.

Recently the executive director and language arts

specialist :visited Manitowad, Wisconsin, to-obServe

the use of Wisconsin materials and Trenton, Michigan,,

to .9bOrVe the operatiOn of the APEX Phased. Elective

,Program.. The-lAtter appears to be an appropriate

follow-up for schools now using the NebraSka-Plan,,

or for schools who, wish to take the'step froi a tra-

ditapproachl approach to) an elective, non-graded approach.

=Materials as the-University of-Georgia:X4,

teacher' resource materials a_ re valdable for elementary

'teachers. Other approaches haVe been identified and

relatedo schools seeking a new -prOgrAm-or_supplemental

laaterials. , ,,...-'
.-

)- Abroad range of consultant services is offere4

to institutions with varied,re4uests. Some want to

know only about the NebraSki Curritulum;:others;seer .

aid in identifying meaningful published
Othets---request help-in improved methods:of functioning

as,d horizontal oli'vertital committee. There are

requesti by'social-grOpt fot information_about new )

-educational directions.

Stine idea of the scope of-consultant sfivices,is

evidence4,in the Activities. In, ii .q
some_inStances

the'actiVity,describe&all be one of ,,

many **ilia' ones; others will describe-unique./servides

which have occurred only =once..
, ., i

-)

At Franklin Elementary School- in. York, three/

members ;of the.task-forCe presented a program toy-

hundred,P:T.A. .imenberS'.. -The:presentation included ;a

description of the Nebraska Program and a denionstrAtion

of midro' teaching. / ,

J

J



DiscusSion- of the Nebraska Program and other in-
irOvative language arts programs occurred .at Capitol
Campus and Lock Haven for undergraduate_ and graduate
students.

A wat-made at State College as part-.
of the 'PennsylVania Counc-ii of Teachers of English
Annual Meeting,.

.

lieetings have been he0.-vitith English departments
to _diSCuss the--'51eVelopMent of humal-kities programs.

During ftersummer the language arts specialist
wotked WitiCstnetn---;Service:groupS to develop direc-
tions and techniques - for curriculum revision-and change.:
.This occurred, at Eastein:-Iebanoti Ifigh;,',School and Darby-- -acid-iticihal-twi5' d_ays been scheduled -
for Darby-Colwyn.' r 1 ,r ,

Fretpient sessions haiVe been -conaucteit for English
departments exploring- possiblelfUtUre change .,. 'Conestoga
Valley and -ffet.tipfield,- are _Iwo such instances. '

_ , ,
, ,

... =
i 7- t, -

f

. , -' Members of the task -iforCe have appeared at fre- ,(

41104 in7servicer-pioirams.;schedUIedi by participating
distritp-s, meeting with ,veitical_.,groups and secondary..
departmentS.--- '..

..,
,

':Repfliet- 'Are :Made - til :requests, within ..t and.--outsIde !
the state, for informi*idn, .about the NebraSla'Program

r : and identifitat,ion-Of 'other innOvative;progiams.
.. -,- , - .., .. _) ../

, -,c-- -, i - '.-- .

With the increasid attitities of the''-orianitation.-;/ ikembifitS-Of the -taskforte have, learned to Conduct
; - -sessioni on- instructional objectives and a, general

,,-
- report of the -op6-railoir -of _a project such as--sPtgpug.

,.. In short, a's'4h-e-trecitiest-s in/crease and the inature.-of
-% (the requests Change; task forCe -*Otters deVelop, the -- '

' sillI-15- 'to-. meet ,stiCh requests. for consultant services.
, , ..

_

, - ...k \Social Studies.' ,, ...., -

_ _ ,
1.0.Sits;to 'projectS"deVelop,int new social studies`'

-N- programs, '-affililakion)wiih and- direct 'participation: r -,

within ;State- and national organizations, alid.'-ctaifirefices
with editors:- and consultants of publishing firmS,...,

characterize the effort S-to gain. knowledge used fre.,
ctUently consul-tan't services:

SI

1

,

K
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The social studies specialist has visited during
the past year such projects as the Lincoin-Filene
Social Studies Project at Medford, Massachusetts; the

E.D.C. Social Studies Project at Cambridge, MassachuSetts;

the Chelmsford Social Studies Program at Chelmsfcra,

Massachusetts; Taba Training Session at the University'

of Colorado;'and the Allegheny County World Cultures

Project.
.

Affiliated and/or direct participation occurred

at the annual meetihg of the ASCD; several conferences

of the Pennsylvan±a Council -for the Social Studies,

including one session of the lekectitive board-; the

-annual conference Of -the National Council for the
Social Studies; and a semi-annual meeting of the
SOUthern.Pinnsylvania-CounCil for the Sodial Studies.

,

The Social studies specialist also met with
representatives Of book publishers and program
developers to discuss current Social_ studies programs

and. future-trends.- Selected'exampleS, of such 'Meetings

include Holt,-Rinehart and Winston; Scott=.Fotesmin;

Computer Applications, Inc.; and Addison-Wesley.

t

Visitors_from outside the four-county area came

I. from the p.ri.E4i Tarrytown, New York; Wilkes-Barre;
Upper.Allentown; and Meriono

, , ,

.

,

r
,

i_ Conducting ift=Ser , /vice,programs speaking to ,i

college 'Classes, and. working with large and-Stall

groups ineletentaty and Secondary schools forM -the

majOtliortian -of consultant servites,offered. In

most instances, the services centered on new social

studiesprograms and 'currictlum4evision,,In-serVice
_deiiohs:were conducted at 'Palmyra, Donegal, Hempfieid,

Elizabethtown, and YOtk. Meetings were held. with
_-'

departmental groups at Eastern, Manheim Central,',

Donegal, Lower Dauphin, ELCO, Milton' Hershey,Iititt-,J
Susquehanna,Nand Manheim TOWhship. C )

'Sessions 'With college Clastei-oCturredat.LebanonT
Valley, Penn -State Capitol Campus, and-Lock.Haven.
Meetings4rere conducted for_administratort at Annville-

Cleona, Dauphin County Principals Association, and

Lower Dauphin, ,

1!

C
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;Behavioral Scientist

Most, consultant-type service has been incorporated

the in-service training of Nebraska Language Arts

pilaf leachers:. These full-day programs 'have included

an introduction to the analysis of classroom verbal

behavior and' the Mchnique of micro-teaching. Emphasis

been placed on awareness of teaching patterns

rather than &valuation.

Teichers have had =the opportunity- to practice 'and

discusi interaction analysis skills together. The use

--", of this method joined_ with micro teaching has been pre-

sented: as a possible introduction t-seIf-asseSsment.
.. /

, ,
, _

-../ This -program has:been also presented- as -an inde-

:=pendeht :in- service day
,

Workthop separate from the

Nebraska Cdrriculum, Schools- within or out of the
. I, - -

efour-county semvic area have been involved.
,
) . ,

C

jEiecutive Directbr-;,
, .

Consultant --meetins.- on 'SPEEDIER Operations, have-'
been 'held with.- school boardskoirds, school .administrative
;$tiffs *tP .T .A. ',.groups,; total facu,lty groups', selected
curricillumlea.deisi-,Chaniber , of Commerce representatives,
oilier Title:1-.It, t.enters, College,Of .):lucatioii. detialiiientS
14 Millersville, ,,Univeriity of Michigan, and Tempje-

_

Oriiirei.s-ity .-,i,, .. i r
4
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SELF-EVALUATION

9. Program Objectives

a. List the program objectives as stated in the
original proposal.

a-1. To become acquainted with and to study
in depth the latest educational research
and practices.

a-2. To relate the results of research and
newly developed educational practices
.to the programs of the schools and other
educational agencies in Region 0.

a-3. To cooperate with and to help to,imple-
ment research designs and projects de-
veloped nationally, particularly in the
tri-state area as proposed by Research
for Better Schools4 Inc:, a plan proposed
under Title rv- of P.L. 89-10.

a -4. To study and to develop regionbily, edu-,

cational practices which are based on
findings of-the most recent.eaucational
research.

a-5. To help to disseminate the findingsiand,
any newly developed curriculum practices,
studied and/or developed by the-regional
council.

a-6. To help local -schools and educational,
agencies to implement newly developed
programs through such means as workshops,.
Consultant services, development of cur-
riculum materials, development of cur-.
riculum guides, the organization of ex-
emplary demonstration class situations, -
etc.

a-7 To develop a compiehensive, balanced and
sequential curriculum program K-12, se-
lecting areas of concern as designated
by an Executive Board.

(

1



The.-seven .program objectives, as listed are:
the objectives as` approved in the proposal
submitted in 1967. During-the evaluation
.session -of, 19613 it was (agreed that the pro-;
tram objectiVes would be modified, to -stat,e:

To bring educational- research develop=
Ment Pi: the fieldi--\Of language_artst
sociak-SCielides,.:7group dynathics, fine
arts.,, and -behaviciral_-Science. into fo-
-clip fp)! the benefit of the four -coon-ties-(-

72,

,-To-- utilize all of the research _devel-
_opments iridiCated in -numbed one ,to

.' bting about -changed behavior on the
-part ,Of ,the teacher ,for,. improved
learning ,ii n _the pai.t._of the StUdent.

. -- -/-_-
I, ,.._::

.- To -utilize all -of the -research _devel -'
I, i --f k.-- -1- .. ,. .. .ppMents; indicated -1,n--ntimoeT one to -

'bring improved, trateriaTsi to use by-- -
theLclasSirooml teacher Where it__Can: -,

b #ej--angpated.imprOved,-,learrning will -%-
take )place: i .' ,

I
, )

, (4.), rro, -wake- available -evaluated'IiistingS"
: _ of all methods -and? materials cutrent

'Iy- aValiable in the _field _of -language
- \- -_. arts-,and Social, Scien-ces..-, , --

I

(t.), To= assist -teacher-s-`.of language, arts
ancr_soCial-.Scieiices,--with the ample -.

Aientatio* of )changenethods and na--
terialS L

--r t

To
rassist- teachers in,-understandingi

ihe aiewer concepts'--of, language art's)
-and. social= sciences:;

r (

7. ,Ta7(develop an indivTidUaliiect appioach
, .

for working with the CLassroOm- teach.--
ei that research indicates 'will bring
about.',ignificant improvementn the
teacher -learner relatioliship.`

- ). :
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b. Explain the progress made to date toward
achieving each objective as listed abbve:

Each progress report is written in terms of
the second set of objectives; however, they
may be readily applied to the original objec-
tives recognizing implementation of Language
Arts, Social Science, Group Dynamics and
Behavioral Sc;.ence in lieu of the total
curriculum structure. Progress toward achiev-
ing these goals is listed below in terms of
activities. The degree of success in reach-
ing these-obiectives is described in specific
reports.

b-1. Continued progress has been-made toward
bringing Into fodUs newer educational
research developments in language arts,
Social science, group dynamics and be-
havioral science for the four-counties.
The cut* in federal fundS, flowever,
fotced to -concentrate on other objec-
tives in lieu of-objective number one.
We were able to,accomplish a number of
things: The most significant develop

for establishing this, focus is the
continual analysis and review of our
research for the six pilot pr6krams and!

,

the diSsemination of such information
through reports to the four counties.
Reports of our analysis have been dssem-
inated through extensive numbers ofs work-
shops, the revised booklet_on innovations
in language arts., social science, and
teacher behayior; they future school con-
ferences; work on learning activity pac7
kets; the publication of IDEAS and the ,,
number of special workshops which have
been developed for departments or entire
school., districts. /

(,.



b4-24( .,,,Outstanding progreSs,,hat been made in'`
me_etingr':the second objective through the,

-,` expansion -off. the social,S,cience priojects,
. the,Nebraslca 71.angUage. arts proiect, the:
*odel panagemen,t -systems proj?tt., and,
more : traditional., types , of- iii,!servicei-
educaiionalprOgra*S.:. _Pil'otS were dx-

A ',',,pandecl into --trot_ ''Schools" and the resUlts,-
.Tiave been -.-m6St- enc-raging,.- FuitUre:,.planS -\
call- for finyolvement of total" school ,,di-s-
t,xistSiil,the', generation of .distridt ) 1

prpjects;4 and thd:_ training .of local
/ i_-. --.

( . -,,,! ,.., ,

_: 7.0bjecive three, hasp been met to-ia gre_at'i
i degree' :by the :iritpleinentation; of the social

: science, pro jecis; alebtaiS lea , aligUage arts ,
40-the. ;learning, activ,kty pacjcet. proje-cts .
The, Inost :,:signifitait:PrOgrdss- -fq this -, 't .....

gbjeCifive_ was -made iihis year ithen- Instea!1: ,

-ofAikel4y,yt4:37 ..00.p.-ty,-,, f 'iy 6; tte,achets bping i -17_/ ,

---,,, r. r .involved lii, -p-aiiitulir). pilot programs.,
--

) Ihe .numbers -of .te4he7rt- was expanded into
_hUndr,eds-,--itorking.-141,th the :SPEEDIER (Pr- V r '

) , V , - -r-
-.. ---f,01:--i-change, ifi. the,' fOUr -CoUnti4eser( Next ,

.year, :ShOU14. tiring 'even. gieateiHchangeS, 5, )
', -a's, the' lirial-<Stages,_ of, inStitUtliOrialiia`4

1 - - 1 '

- tion *6.- tipproa6he-d-..; 1./Ni. j--- -;-
,.,_. .,

, , ,. , 't ) , 3, , , 1, _

:b -4. Obj ecti,:ve!.-foUt -has- been met in -ifo-: way*.
-7 < First reading ,1-Zs .6f. bodics \placed _in'

the library *ere computed '.arid made
" available tfcqt' the larea. -COpie's- 'of--1,t45.

) ,repoiti ere Mai-led _,:j0 ill diglricts.!"-
r 1 Second-, the sUpplenietit -boOklet .on'A:nnovt'r,

.-

) tive -mia:terials- -.Ti. language arts_,) ,social
, sere/fres- !arid L- science va-S, coif-_,_ .r_ so - .and :behavioral -., , - . : . ,

. '-- plied, publA.shed, -;and _4stributed:. There
IS ;0111 much work to be 'done; ,hoiieVeiii- ;

-littl'eriiiitasfsr was piate4:-on.;_th:ii.objet-,
.

, , , t'ive i4librtnt, the 96,9 - 4970 sclispei-:t., year due
.. ) ---td. the ,CUi In :federal funding.' ,

. i_ r--
. \
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b-5. Objective five was met most significantly
by the pilot projects (Social Science,
Nebraska Language Arts, Learning Activity
Packets) where staff members worked
directly with classroom

. teachers to
implement change with methods and mater -
ials. Other procedures which worked
toward- realizing this objective were
workshops developed by the staff for
classroom teachers.

b-16. Objective six_was met specifically _

within the pilotyrojettssand an -exten-
sive number of workshops. Information
gained through these activities enabled
language -arts .and social science teachers
to becote awareof and to understand
newer.-concepts i.1,their fields.

Objective :even has yielded the most
rewarding -.0 ivelopmentstin the SPEEDIER
Projecf'during 1962=4970. Micro-
'teaching with;teaChett participating in
the Nebraska. program 'ha's -been extremely
,Meaningful fo't t he teachers. Audio--
taping_and,two different kinds of analy-
sis are used with every; social studies
teacher

1

1
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v 10 Involvement of cultural agencies and non-public
educational agencies. (cite-specific examples) since
the beginning of your project. DO NOT list those
involvements from your original proposal if they
did not-ocdur. Briefly list the -agency/and kinds
of involvement and/or cooperation.

If

I. Area-Colleges

A. Eliiabelihtawn College

Consultant 'service§
Part-time staff members -or SPEEDIER staff
Exchange use of library facilitie's -'

, . Workshbp involvement
-._

7 _ Reading tonfere.nces
,

- ;' .-

Membei of College,Advisory, Group
..

Resource Instruction

LibEidit: Valley ,toliege.
-1

Cohsultant Services -
,I.

SPEEDIER siippli,ed, pre-sefirice training 'fo'r
Student -teachrs

Visitationt0 SPEEDIER pflots'
Resourci-IpStruction by ;SPEEDIER staff

-- Exchange use .of library fadiliti4S 1 '

1 .
, WOrkshop. ,inVoi'Vetent *---, ,

,
,*

Reading conference'
Mfember of College Advisory -Board__-

I i

Visiting le-ciur0s, to/ methods 7614s'ieS .-

.-

t. Franklin and Maihall College
j, --,,

(

v
,

.
,

'. Top_ adrtinistrattirs'of the -college piovid04
, suppo'rt during:- early stages of* SPEEDIER
Workhop- inirol/Vement

...,-

Reading C9nference /,
.,,

r ' Member of College Adviscity 13(pard,
J ,.

.,

SI

/

v
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D. Millersville State College

In- service program for elementary
:-student teachers
Exchange of consultant services
Information-linking workshop
Exdhange use of library facilities
Coordinated development of library

survey
Resource instruction. by SPEEDIER staff
Arranged for visltations to various

ptojects and SPEEDIER pilots
SPEEDIER use of their film library
Reading donfernce
Workshop involvement.
Meiber of College AdvisOry Board

E. Capitartampus, Pennsylvania State University

Consultant Services,
Use of_library facilities;
Exchange of consul ant services
Member of College Advisory Board
*source instruction

F. M. S: Hershey Me4cal Center,
Pennsylvania State University

Member of. College Advisory Board

G Harrisburg Area Community College
)

Werkshop illvolveent
Member of Collimege Advisory Board

-York College
s.

Consultant Services
Workshop-involvement
Metbersof College Advisory Board

Oiher Coliegei.--
,1J,

Lock HaVen
Messiah(
Shippensburg
Penn State :

.

York Campus - Pehn State -

Clarion State
University of Albert

Consultant Services



III. Channel 33, Educational Television

Provided SPEEDIER 14/34h technical assistance
Inter Change of research "-
SPEEDIER disseminated pertinent program

listings jai 'IDEAS

IV. Lantaster County Day' School

Conference involvement

V. Area 'Catholic Schbols'--

Catholic schools are involved, as regular
participating -districts SPEEDIER_
actiyitids

TennsyIVania Department. of Education

144AAF-Project r-,----.-LISIS: -project,
Title III consultant Services,
-SPEEDIER. use of P.D.-E"...;researth center
Quality As;s0Smeni (see--repott)
Exchange consultants for workshops-"
:Han relations: activities
State -SierbA-at --s-tUdieSjseMinar

. _Reear"Ch for- Betterl-SCh-OolS,

(40ns.u-l*ant -Sery Vces-,.
Ei.I,,-T.:Er.- tOncept- - -.
projeCt -Manage4ient_r i

,
..L-Exchange .of -research and library facilities

'us=e &Cif-'t-tt_otliuletOtt, at conferettCe's -
Sp-uDIEW:s-, use -of R.4 _s:, mattii:dis
)1c-i.et of inntivitiVer practices

-1. - _ ./
.- . -4R. C. ( utioi III,: 'Weq 'Ch- ester).

_ I ,r

r-

Exchange Of 'intonation
Cooperafiire effofts =--:,Nebraska Curriculum

.2/

.

Supplied SPEEDIElti% wi. soc al studies
bibiljography ,and .4zialysc s %

PisSeminate_41.4iffortatiO1,1 about SPEEDIER

r;
I

1
_

/

X /



e

R.I.S.E. (Title III, Delaware-Bucks Counties)

Provided SPEEDIER With research information
Provided consultants in language arts and

social sciences
Use of library facilities

XI . D. A. R. T. (Delaware)

Exthange of information
Exchange of consultants

XII. Far West labOt-atory

- XIV.

Source of information

W.S.D.C. Center

Exchange of information
liroVlided consultants

S.E.A.
4

Opened contacts -=for. SPEEDIER with N.E.A.
Contact. -established for- dissemination of

information

XV * - /

Conference attendance-,
Source of InformAtion

\ - 4

XVI. N' C.S..S. r
,i

_./-

i.Exchange of information.
CoAference leadership

- CurriculuT ,committee 'member
. #

4

S A

Taking part in annual P.C.S.S. conference
*plied them, with research information

) Conference leadership

lgid4le States: Council for the' Social Studies

SPEEDIER provided them, inforni4ion

(



XIX. Foreign Policy Association

Supplied SPEEDIER with international educa-
.

tion information and materials
SPEEDIER is testing center for their new
materials

SPEEDIER supplies them with consultant
services

F.P.A. consultants used in SPEEDIER conferences

XX. Milton -Hershey School

Conference attendance
SPEEDIER proVided them consultant services
Initolvement as regular liarpticipating-school

district

XXI. Miscellaneoui

I

,In ,addition to the preceding inirolVement;-
PEEDIER has cooperated: with innumerable

organizations in a variety of-ways. In-
cluded are such organizations and institu-
tionstions as follows:

\ERC, Cleveland; Carnegie-Mellon Univer -

sity; University. of Pittsbufgh; Univer-
,

sity of Pennsylvania; Nebraska Universiy;
San Francisco State University; Univer-
sity of Minnesota; and Universifty.of,
Colorado Curriculum Centers;

SPEEDIER has worked with Many\public al-4
,non-public institutions outside-th'e fout-:
county area including,Berks County; Darby- -
Colwyn tarrytown New. York; and Wilkes:- A

\
1 . ,f .

Barre. i

sr-
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11. Evaluation Activities Completed ----

a. Stimarize" the progress of project to date.
.

Ob'ective

The SPEEDIER Project has completed a research
report-on the -Social Studies Pilots statistically
assessing change scores on a 'Amber of instruments
used with students and teathers. Section e of
this report contains _this document.. The results
of this research report have been used in planning
in-service' programs for teachers.

Results of thetreseav_ch report, coupled. with
!_comments airailablet -t4orkShop evaluation sheets

7 have caused- sOine2"changes in conference -.format- and -7
anticipated changes in conference .content. ;--The

.....interpretations of all workshop evaluation - sheets
are .aVaiIable in the, appendix to this-report:
These _sheets' indteica that ali*SitEDIER,sponsored
vorkshops.rhavi 3ben ''of a- positive nature and have
-,been well Teceived.:1?,y the participants.. Another
factor- showing- positive conference resUlts is

' he inCieAsed number Of reqUestt for SPEEDIER-
conducted prokrats andf.Srom, oütsid

;( the out.- county -area..

Pilot teachers in,lbOth studies.-an4,-
ialidwage -arts were asked to complete cplOtiOnnairesf

Conceffing, their itpresSions_ -of the prOgramS` and
- I suggTestioñsfor *ayt, that SppEDIER: -

) leouird"be improved. '1!he bve;Whellifing re".spolise
all programs haS-i$gen positive 4nd,-Sukges=tiOns, made
for SPEEDIER -haVe-been incorporated' since-he-bey
ginñlng c,f the ,pre,s,ent, school' year,

'1;-Purther. evicience_, _of ', successful in
iota' chool./ distrirCts is provided 1;y`,
involvement 4n. Oie'number of teachers
dYstriCts. , /,,..1

, .) _--- r ,,
i ( ..

-I I

1

yolvement W4.(02-
the- increased-'-
and "school/

/

"51 NS

j

I-

F

I
...=..1.,, o,

....- .}
; .

..-4c :''

- :i.

...y --; ?
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Subjective.

SPEEDIER has been provided on numerous occasions
of positive oral feedback concerning Project-

sponsored activities. Many requests for increased
services have been caused by this feedback. The
number of requests for information have been grow-
ing in the past year. It is 'suggested that the
increased dissemination-activities have in part been
responsible for these requests.

b,. Sumtakize the-internal evaluation results to
date.

Objective

The use of project management techniques,
PERT/CPM, has increased the ability of the SPEEDIER
staff members to assess their planning, techniques.
The development of a SPEEDIER Model Management Sys-
te'm has given each staff member a tool to use for
Assessing hiS effectiveness in planning and follow-
ing that plan.,

The development of) the Social Studies, Language
Atts, and ,ReSeafch Report has caused the staff'
memberS to reflecton the effectiveneis of the
programs an make positive suggestions)for
fication in these areas.- A meeting with the*prin-
cipals of the schools using the Nebraska, Curriculum
led' many suggested changes in the organization
for the impleiientation of the pilot prograk. -4s+ d
on'these suggestions, modiffcations are planned for
the in-service training of both teachers and
principals. '

, I

SPEEDIER staff members have used video-tape,
equipmeAt to,VieW themselves while analyzing the
micrdteaching sessions. Major/revisions for(
.5ttaff involvement are now underway based on
objectives viewing of these tapes.

Small group meetings have proven to be the best
mean's avairablesfor internal assessment and evalua-
tion. Periodically staff members involved in var-
ious phases of theSPEEDIER operation meet to
disCuss the progress and' plan future events). These

-meetings have rpsulted in modtlications of operation
and the increased awareness Of the necessity for
staff in-pUt activities... With the expansion of
our programs, more staff members will have to ger-

',

form dual Functions.



This realization has led to stafftaining
sessions that are informally carried _low and are

)T6Filvteing planned -to 'increase the! Competencies

of all staff members. This training:will increase

and-broadeit'the -4eratint-capacity,of: the SPEEDIER

Ptoject.

1

r

/

:
c

_Dissemination Activities Com lited
./.

S66 SeCticin L report..

C . r /2-,
'-'._i

- 1

i ) --) I

)

r
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fir

r
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13. SPEEDIER Strengths

Based upon the operation to date, SPEEDIER
strengths include the fdllowing:

Staff

Broad_background of training and experience
in individuals.

2. Efficient procedures in following guidelines
of_ Title III responsibilities.

3. Abilify-to'work-with various school district
personnel in establishing immediate and long-
range--relationships.
Awareness of. needs _Of local*school districts.
Accessibility to:adMinistrators and teachers
-in the-fOurAcounty area.- '

) -

Ditect access to:teathers and, students. for
curriculum work.
4ouplOiess.of_tne-"changejole" and "linking
Agent" concepts" and skill .in "performing theS6

-

S. Acceptance .of opportunities for-Widely diVersified
curriculum invOlVement.'

9. Ability, to'wotkYhOt only in aw,area of speciality
;-but also in relatot,arOas.

/
104. -Compatibility of)staffmembers.
II. Ability to inspire- and_convi4e educators-of,

'('-
the-:ipotential value of cUrriCuIum-change. '

:12:, -.Divetsifiedskilli of total-staff. (,-

_..., 11. ,Dedication to- the organizational "objectives..

,
i

-14:. Ability to identify relevant specific objectives
' 'and methodslor,attaining and assessing them-:

1S-4- Knowledge of other supportive agencies in the
'' : four+County,aiea. , .___ ,

16 Knowfidge.of the origin,Aleveloptent:,-and re-
.
litf6shiiss of 113,6- SPEEDIER- project.

I7Significan deVeldPMent of skills-; through Dr-
.1: I.

(-, '' --lanizatiOnal-expetiences .. 'N '

_, 18-;., ,'Substantial: Again -of 'individual expertise in
)

AiVeise orvnizatiOnai functions:'i' . ,,.- .',- , )., ., \

19'-i. 'Knowledge of an; effective model for prOdueing
)

,educationd13/change.
,c- /..; -_,

-L- if,'

r

ti

/
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14., It became evident i.n ,1969- that *any- of the, problemS-
/ --of 1968 were-clearly resolved., -Several 'new problems

=developed-,, -however;--that, affected SPEEDIER's acCOm:r
plithments. Viewed by tithe,--iitoject's'.direqtot -SPEED 'ER ' s-
special problets are cited below,.

A-. Finance

- Title. III in Pennsylvania -made an aCross the
) _

board cut- of olox-, This #nece-ssitated
, - - t_ : 1- {' -:

;the; -cu tting_- -of -one, -of our, .inaipr, COmponetnts .
the elAinit,i,atyin,'_Of tWO fi.4-I-.-tiMe 'staff :

._ J I ppsi,tions,, .:.- ,/ -: . ,_.--'- ,

1 .: / the' :iteleixg- -Of ,.,a, _new- -pdSltion. -by 4flother

ttif f Ameinb-ex -r. I(\. - - ,
A., 'thp'\:0-tatai:011-ing:;fof-- Chatge for -(SPEEDIERTs--

; seri:ice:57,1 theieby.e.11.M.inating: some:- sChOOit'
.inVolVeMenf., '

5,.. thef
Ppreent:
the ;Cut:tailing ':of Other;.
the eiiinlitigtOr:-ofr:Cp-llzete acdv= sort' liaisons
the e4tainatioii7:.of-th-ree-p-a:tti-#Se

elimination- :Of pilot 'aSsesSievt--teits
and -4- .,1\

."constriction of ;the; .

A (a; -140.,ed:_ on
-iejcisting!).Staff;,,* and:,---coitsectuently.
:re s -.I 2'.

,

*-/

/t(_,

-.0,

-Ti j k N -. j?tebrilititent .

.1. / J.
-1,

butilig, .1969- /four _sta,ff .menihets:te4gned- fro*. --?K .,,

s,,,- a:1- .ineriffo-nod .aborej.- teTriiimitto4.-- tii3O:-.;pos ittion_----(i-

r l_ Z 4 ',. , ThecSeCo_nd-b*CauSe-ciOf inte.ciarOy*,:l.n..,heteni

., 3.4.,-, The third- -i,o, :be'-inATt.i.,04:1' 410 4.:.09,clite' Otet
d ) 19'f* 'PellitSY.ITY01.4 ....-\-: ' '-' (":. -" '.- -.)' ,4_1i :1-' \ ,

.

( 4,.,- The, foqiitIL.14017ke-d- -for: -one -Minitth; denci-, te.,
/ -eeived .an=1:ie-t--..ter offet 4ron_ ;his forinei,--.) 1

,

--) .-_aSsocia-tia,n-, _4iftd-_-,returine:d7r/ (sr- _.:7
i-- -2 .- --- --,-,

, ,..

:
de-.1.1

r

futnbirer, in these pOs-ition's .necessitate- .-f-ei-, , I A , ._-

Cuiient,Of irdkri_idua/4 -id- 10)31( an organization
Ithat- -pi-Aabli. only li,ad, :One) yea-r-, to exist. iTnk '_

0 (- '0i.:te--ii,:)f tiOse, zitCu4stances, the project
talented. (replacement's ,y4h0- could' -uncle, ritand and

t.4tvcctire
!slilasi;td perfotT,- tasks -

/ / ;
',d. eV elop0, y!

Chess. i r

;
Ir

( '- , )

i ;
r

... , , ,
.

1

)
.
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C. Geographic Area

The large geographical area SPEEDIER' serves
presents problems with travel time. Some
trips could be 120 miles.

Film and Library Facilities
YEXitting -film- And library -facilities in the
four-county area are not sufficient to provide
-needed materials for innovative programs. - In
some_ instances ; this fact has hindered the -.

.success Of pilot programs or- other innovative
practices,. -' i

Three -Year Fui_....1 ."

,
Short-tange eXpediencies sometimes/ -take -.__pre

, cadence oVer lonvrange objectives ,because of
'----the limitationi it' fqncting. fi-Scaf matters
:have came to =bear significantly c organiza-c-
.--fional; .siCur-ity' in some quarters, InItany.
-\,cas,e's., ..thqe- is inttiffidient time fOr partic-
_Ipating td-istfitto ,become- teif-:supporting
it 'pilot. priCgrams.

-;

.7-1 1 ,, "- ,/ i,
- ,'

,

. ,Training, y_ ,... c
1 . A

% 'i J
The iticOSS or-the project hinges upon istsi.,-
ability to :COO with two continuing -training
0.03.**si thei-Orientation alio.. sdeirelopment . -;
Of Skilli fo,r_liew ,staff _members-, and-the --Cori=
gistent ,ampii5fiing of .- expertise among :existing
,St_a0. : , /-\ -" / ,,.

,..,=
, , ,-- %,-_ (

..) / A -" 4' k
/

.,:.keJ,.- . Internal -ubnitunications

/Durpig past year- this problem "has been
:Ma40.fe-sted :w.hen ;line- of command was not -alwayt,

clears and on occasions *filen the -staff ,was.
Unable- to utilize ;needed resources) and.
perisei possessed by other *saff menibeig:._

L



15. List of EroiesA-Related Personnel

Cite the roles of thetg 'people. Include -perSOlis
from the community and other .organliation-s.

THOMAS S. HAMILL,._,E: ecUtive- Di_ rector:was the'only full-
.time professional employee at the time--of the- first
evaluation and remains_ with-'the project as Executive
Director.- .}-

GEORGE M. _:13AER',, aia iMpleinentatiOn: teaM. Member-, joined
the 'staff On March_-15,''1968,---,lni the`- early 4-evelopment

of the project he _assisted with 'adMinittratiVe-'-detail$,.
He became active in the' fenton(prjett. and -the-10a -
project _upon their' organization. At-thiS time- he_ is-
responsible for the iiiplelimntAtiOn-of -1-the Tabapro_graL.,

,,coordinittili: of Activities for the Fenton program and
has- a -,teadetr,hip resPOnSfibil-ity icit}:1- the 'behaVioral -`-\)
objectiV4 -section -of our -organ#ation.

.-
-eHARLES .B..:14YERS,,_ a- .social science _Spet-iiiist,_ joined
the- _staff- on JOhe 10-, -_-tga:=- He has lel all the---devel,"
opMent di=n= the. Fenton, IfinnesQtar taba-t. ,Gre,ateri- Cleve
Una,. Senetli: _ThiS,,year he has _Spent
most of his time developing. -ands implementing the aqf-
yitiet within- the Tao-a. grogram-. \
EDwAPp A. TEICHERT,,

" joined the 'sVaft. on June 24f,,
194-as: a linvage).:artS S'i:ii.ce_,-that time
he hash led the.-Actoities:i4 language a.:.ttS__--and- thii- year
has .eMphasized the :NebraS/4-_,LanguageAr'4

I-

fONDRICK M. MCCALL- jOinedithe/s,taff -On? Jurte:_41;4968!
and- organized,' research activities- _of,the
soci

_o

al science project ;and', teas worked tesearch..of.
alI activities of the -SP,,EEDiER-iPrOje,Ct. -This'-year` 110,

.
major ,:emphas-7.7s has' beeri),NiCro-te4pUng,--teaCher Aiiat*

,A4d: i4er=utidn-:-ana,bro programs
with 01-.0 0,10-pii-41ii$7.vo,,:Noica 1,:4-tiage .HeN

also responlible for -the :development of a *do r
manageiment ,syStetir:fOr-SPEE-NER.

. 7 ,

-CAROLINE `SIXSMI TH"-Pined,_ the profes s ional) st-aff as
library= research assistant on .Jitly 1.0, 1968,,,,And has,
)tunctii6119-Cprimarily in thAt capaCib ever since:

, "

Y_

, 1,

) f

5/ r

2

7

vr,



1

SIISAN J. ITEEDE joined_ the staff-as, fetearch asSistest
_ on August 19, 1968. fn October- of this year Miss:
Beede: was tranSferred, to the role of a Member Of the
implementation: team and has been responsible for inuch
of. the imPleMentation in the *Nebraska LangUage Arts
Project,-. ,
1-"; ,NORMAN ADAMS, an implementatiOn team member, 'joined

, ;the 'staff On- September- 3., 1969, as a replacement for _a -
--7 4)±eViotis implementor.- mi.: AMOS- hasbeen-pritatily

.reS:rionsible. for the imileitentatiOn of . the Greiter
CleVelanci-Social.-Science and =Minnesota Social Studies

,-, -.j _proictts, .-_ /
JOYCE' K. F-ICKE.S. joined the Staff .-Join October 27',, 1964'

-440A-the paler responSibl4ty of information diSs-es.. -
inat:ing- activities:. --

I

jUDIIII,MULLF/415 joined the *Staff on 'October 27,. 1969 'as
itese'arch assistant and 'audici-v4sual technicia.n.:

PAUL-- .RICE is --a part-time employee, for the NebraSka--Lan-
.-gOage--Arts ',Curriciailm"wIth m*jorkresponsibilities in
linguistics and Clastroom implementation. t J

CHARLES ff9STETLER is a, part- tiineC employee in the .SeneSh
program;, wAth responsibilities in_,implementatton. tt,

1,.-

"BRESDA.:--PAyONE, joined the staff pit Ain& 3, 1968 as secie- --

c., tart',- in) -Oharie -of the MT/ST; - , _,- -
. -,_7--- c - ,\ ; -
,KkitY, :STECKBECK ,ij dined the staff on August 12, 196-8, -.as
,..SeCietar}r. to th'e;'-ExecutivelDirector, and is also re--)

.--?,7Sponsible- fOr rbOOks- and finiincial aCcoUntineof-the
- ; -, 2,pro fief,.

,Jt)ANK$Mli*,jicine'd.
-Febrtiary:-124 --1969
.since

N.5

\ t s %`

-/*, f
1

1 -BETSY, Lgg'-fAIRALL is a jcilericil\ secretary responsible ' !

for''ali duplicating for the project - joined the staff
--On' July, 7.; 1969, f 1

I

z ; ,

t4e.staff as lbrary, secretary_ on
aid' has -.serVed in that. :capacttk ever

,

,

`)

tJ r



MARY CALDWELL joined the- staff on Februaty 24, 1969,
works:At a secretary and assists with the audio=viSuai
porticcri of the project. ;Due-to an automobile accident
Mary ;Caldwell is temporaiily not working with thecprci-
jedt and KATHLEEN POSEY works as her temporary-replace-
tent.

:BOARD, OF DIRECTORS: -The_SPEEDIER Pioject Bdaid of
birect4Ys is composed Df-the chief school administra-
tors from each participatiht school distridt. The .

executive- offite*s'ai'e Chailes Micken, President;
Willi"aat Bolger., Vice-Fresid'ent; G.. Daniel Blemeidetferi
Sectetatv,' ainton Wiir,-TreasUret4 Elmer Stevens,
PreSident-Elect;' 'an'd Reve_ Francis Taylor, non-publiC
-sx&b91?_reptesentative. . a f ,

Pilot,teachersAte'kar too numerous to mentiOn each one; -

At-this time there are, mote.than 600 teachers associated
With the SPEEDIER. Project in the four counties of Dauphih-,
Lancastei,-Lebanon; and York. r,

Jr

_
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Equipment Purchased with Title III Funds

Quantity Item

Executive Chairs
Side Chairs
Judge Chair
Secreta-ry's Chairs
Conference Desks

1 z Executive Desk

2 SeCietaW-s Desks-

Secretary's _Desks"
Se5retary-is De_sk<
Credenza

Worktable -=

lorktibles
60").

Worktab -le

WOrktable
(30" X- 72")

Worktables
Bookcases, Open 'Front
'Filing Cabinets
filing Cabinet -

Storage Cabinets
Units Of Shelving
Selectric Typefixi4ers-
tEpiti 3000
Duplicating Machine
Calculator.,
Ov,ethelacts rojector -
400- .4R'eadder Printer ,(

4 lcr,qfischeAdap*
-Micro Is4he,Reader

.,.... ,-,

T4pe Recorder/
Tape\-ReorderJ

/..

c
/ 1

')

\ 1

,

I slide
';

(

--C,* 1@61,
rojector"

13-ecord-Piiier*

Manufacturer & Description,

.United
United, Black
Detker, Black
United,_Black
Shaw-Walker, Black 'w /walnut

tap.
Shaw-Walker,, Black wiwalnut,

top
Shaw-Walker, Black w/textured

top
Shaw-Walker, w/left extension
Shaw-Walker, w /right extension
Shaw- Walker, Black w/walnut

top . .

Haskell., Black w/walnut top
-Virco, Mapleite chrome,

`legal
Quaker, textured walnut,

chrome legs

7

-r

FilmfStrip/ProjectOr
MOjtie Projector
Video'Tapemitetorder/

f

ltionitor-Roteiver'
View TOlder,daMera

CI60-Up
(Aagpiots

r7Cablei 25ft.

9

Virco,
Vireo, Adjustable

1

Cole, 4 'drawer, letter size
Cole, 4-drawer legal size
H.OA.
United
IBM, w/4 additional typeheads
Monroe
Gestepier Model #31.0 r
Monroe

*well ( 3,10)

3M
Atlantic
Califone
Califone4rw/fOOt pedals and
headphone (returned for
credit)

Kodak, 14/zoom lens
Califone
,Beli & trowel].

Ampex' (traded in on Pana-
sonic equipment)

'Motorola - 20"
OBC

'Bolex
Coax (

C



Quantity Item

1 Lavalier Microphone

1 Heavy Duty Tote All
2 Tripod w/Dolly
1 Movie ,,Sdreen%
1 Channel Mixer
1 Microphone
1 TV Zobm Leni

14 Video Tape Reels
Globe

1 - -,Asia
1 Wall Map .j AffiCa
1 -Wall Map - Greece
ik Wall Map- United

States
Nall Rack
Transcribing Machines
'Dictating Machines

Office Valets

Magazine Rick-
Stencil Filing Cabines
Master Maker
ColVater - 8 Bin-

- latctric
.ieavy Duty :tapler =

Electric-
20 1/2" One-flour Video

Tapes
Carrying ;Case for
-Camera: -

PortableiVideo Tape_
Recorder; 1/2"
w/audio dubbing

Shotguijkirophone
)

Special Cabiles
SpeCialf_AudiO Cablis

, Video Adaptor, t

CameraTKOdel WVO33P
-Mbliitor/ReceiVer.
Monitor/Receiver
,Microphone ,/ /

Twin -Reflex Camera
Video Tapes
Adaptor - WV-:960:
Tape Recorder
Video Tape Splice'r

11/20,69Y

Manufacturer & Description

Electro-Voice, w/30 foot
cord (traded in on new
Blectro -Voice microphonej

Dukane
Samson
Da-lite-
Wollensak
Wollentak
Cannon
Mimcavx
A. J. Nystrom
A, J. Nystrom
A. J. Nystrom
A. J. Nystrom

A.-,J..Nystrag
A. J.11Ystrom
IBM
IBM, w/carrying c_ate

cordless
Nogel-Peterson, Black* WIZ

hangerA-
Demco
lt.j,B. Dick
Gestafix, Jr. Mk II Scanner

Martin
(

Staplex

Panasonic_

eseler

Panatotic'(=less trade in of
Ampex tapee-redoider)

E1ectro-Voice =".,(less trade in -

rf.,, of old Electro-Void6 midroPhoM
Coax

-NVB22
Panasonic
Panasonic - 12"
Panasonic - 13"
Electro-Voice
Yashica,, MAT-124
PanasonicC- 13/2"

Panaonic
Califone 70-TC
Robins TSV100

<
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Picini for Phasing ---Out of -Project
Very Soon we will be entering. time ..of decision.At) this time eight districts have indicated theydefinitely-will assist in financing the SPEEDIER*Proj ect in the 1970-1971 s chool year 'Seven''schools districtS have in_ dicatea that they planto help finanCe it with final approval from theii

expectecLi.n January* r Additional, districts -are c)antemplAtizig this -activity:, six' districts ,

y on =the other Jiiind, have indicated that they will,not paiticiPattlin SPEEDIER when federal . funds (

r

ire- _teriiiiat-ect.
Will

iS.-antici,5aied_ that about
-Iv 19-7A, 40111 --fe -the target date, for ,tleter-

.-nining -Whether -the- project" will con-tinue or phase-The level of activity -for the -SPEEDIER
:PrOject-'sfeit the 1-97649-7,1 school- y*eat. "-will be tilie-,tetoioedh_yi the-- fulidt7-,aitai-iable for project.

I, Al_terat ons will. be' deterinfried kileceitaryending upon' -finances,: _ If_ stif-fiCiient fUndS: 4-re-.5... 4Vaiclabie, the :present .1activi#es will be -continued "1
-

and lietiViti-es -will be added,_ vart-1070.014 :re-,in-.sUtirigilthe- _indiVidUalizing instruction portion
,

..,. , of the -gtblect and add ing-SuCh _fielfi as .mathematics
i, , :and':isc4encea- 1),A, noitbeiof OtittiiierAistristS :have_ :
)-, _ t=

)
--. t -iii,4-,i_ciit-eid- the;;:r, in,i,ere$1 in_lieComing,-4,part _4f vie:

i \
1,.
i \ SPEEDIER-4jecf.,..(e-47;, ifiljces:Baltei Tarrytown-,r New - York, =upper- Me_rion. At, this: time' -it, is 0-gilt ,4, 74.4o: tuess- that the Tixoj.::e.ct-0.1:1,-;retiairt In'

f ,------ f '0.Pctatibri,..,:but a -sp--! 0- :Chance ;that-the _p-rojject
_,, _140._- remains at. its present. level, of- atti..vityi-,-and._._ a, 20.;10;v0S-Sibility that _SPEEDIER win exparictlt-

_Atc-00*tiet -. ,- -C. - 1 i

f .

(
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