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This course, designed for instructing potential

teaching assistants to teach college students a foreign language,
concentrates on six major areas of preparation. A detailed outline

covers: (1)
linguistics,

course introduction and definitions, (2) applied
(3) approaches and methods, (4) testing, (%) classroon

techniques, and (6) demonstrations. Interrelationships of approach,
method, and technique are clarified and instructional objectives of
the course are set forth. [Not available in hard copy due to marginal
legibility of original document. ] (RL)
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of teaching a foreign language
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(Prepared by Mary Heiser, University of Washington)

The University of Washington is on the quarter system (10 weeks), and
the class described herein will meet oaly twice a week, giving a total of twenty
class hours. It will be too much to expect all the new teaching assistants to
havg had any previous training in linguistics. Therefore, I shall have to ex-
tend the Methods course to include some applied linguistics as well.

As ‘methods' is a vague term, I also propo;e, in my class, to break this

down into the following sub-divieions corresponding to the suggestions of Edward

M. Anthony of the English Language Institute at the University of Michigan:
Approach -- a set of correlative asgunptions dealing with the nature of language’
and the nature of language teachirg and learning. An approach is axiomatic.

It states a bcint of view, a philosophy, an article of faith w- soinething which

cne believes but cannot necessarily prove: Msthod -~ an overall plan for the

g e o

orderly presentation of 1aﬁguage waterial, no pert of which contradicts, and
all of which is based upon the selected approach, An approach is axiomatic, a

method is procedural; 4 Technique is implementational -- that which aétually o

,takes place in a classrcom, It is a particular trick, stratagem, or contrivance
used to accomplish an immediate objective. Techniques must be consistent with
a method, and therefors in harmony with an approach as well, Techniques depend

on the teacher,




Considering the limited amount of

time and the enorxrmous amo.::: of material to be covered, this outline scems
overly ambitious, but it will have to be tried and tested. Obviously, some
arezs will be given only gupexficial trestment,

This outline is also devised for teaching assistants who will not start

their teaching until the second quarter, at which time they will have completed

this covrze. If the Methods course and initial teaching experience were con-

current: 1) 1 would meet with all teaching assistants prior to the first class
to explain departmental policy on claseroom conduct and procedures, and to re-

mark on the approach, method, and utilization of the text; 2) New teaching

assistants would be encouraged and expected to visit experienced persons
teaching the same coursze as scon as possible; 3) New teaching assistants would
be visited twice (one announced visit, one unannounced visit) during the first
quart:r by myself or other senior faculty, and perhaps the former teaching
assistants would be asked to sit in at least once on one of the new TA's classes;
4) New TAs would be asked to turn in to me a copy of their weekly quizzes beforé~
they are given; 5) TAs vho do not pass the MIA rcoficiency test would be asked

. not to teach during the first quarter (or until language qualifications are met),
and would bes requira& to tage a language skille course. Teaching a double loa4
sccond quarter, or doing other work for the department might still make it pos-
gsiblie to subgidize these students for at least one quarter; 6) There would be
irdividusl meztings with the new TAs, and more frequent group mee;ings to dis-

cuss problems, etc.; 7) A visit to the language laboratory for all new people

would be organized before clagses start.
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DESIRED QUALIETCATIONS FOR STUDENUS (Ids) BEFORE ENTERING THE CLASS:

Competence in the four skills of the foreign language (FL) as determined
by the MIA Froficiency Tests for Teachars ard Ad?anced Students. If there are
students who have been szlected a» TAs who do not show competence in the FL, I
would suggest that they ba required to take a language improvement course as
well as the Mathods courze, and put off their teaching until proficiency in ghe

FL is demonstrated.

DESIRED GOAYS:

S———

It is hOpéd that the students will leave this course with:

1) an idea about the nature of language in general, and about the contributions
and limitations of linguisztics and appliled linguistics to'the teaching of a
FL.

2) some knculedge about the phanologicai, morphological, syntactical, and
lexical structures of Erglish ernd French, gnd of the points of differenceymw
or intexference between the two langusges,

3) ability to anticipare major difficultiesr of students, and to explain, pos-
sibly prevent, ox corrset thest erroes,

4) knowledge about differemt curcent apprcaches vo FL teaching (with particular

emphasis on the elemsntary collegs level),

~ability to analyze and evsluate the various matﬁoda of teaching a FL,

vhich are bazed on ouz or more approsches,

5) abiliﬁy to evaluate instructicnal materials and facilities, keeping various
@ethcds irn mind (e.2., texts, teste, Janjuaps laboratory, workbooks, films; )

records, tage recdrders, teathivg washinesz In geneval, progrumed learning,

6’57.‘('.:.). .
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6) ability to construct, evaluate, ard intexpret quizzes and tests vhich test
the four skills, and which are consisternt with psrticular methods and
épproaches.

7) acquaintance with various classroom procedures and techniques (e.g., use
of the blackboard, use of English in the classroom, wayz of asking questions
énd then calling on studeats; etc.).

8) familiarity with the app:oéch of and matzrials in the specific textbook

they will use.

PROGRAM DIVISION: A BRIEF OUTTLINE

1. Introductior and dzfinitions (fulfills GOALS #1)

1I1. Applied linguistice (2 & 3)
111. Approaches and matheds @4 & 5)
IV. Testing ({6)
V. Classroom technigques #7)
V1. Demonstratioas with text {8

MORE_DETATLED OUTLINE

I. Introduction READ
A, Definitions
1. lenguage . Sapir, Ch. 1

2. Linguistics (vs. literature)

3. Applicd linguistics Pulgram
Politzer .

b, application ¢f thoory ¢f applicd linguistics

¢c. limivationg of applied linguistics in teaching




B. The greatest asset of including (applied) linguistics in a Methods .
for TAs is to allow them to gain deeper insight into the structure
, of the Englich and French lanpguwages. =~- Rigorously descriptive.

11. Applie& linguistics

The goal of this section is to acquaint students with the contrastive
structures of English and French., Ideally, this should start with a
thorough descriptive anaiysis of both lauguages on the following levels:
1) phonetic, 2) phonemic, 3) morphemic, 4) syntactic, and 5) lexical.

We will probably countrast the various levels independently, sc far as a
separation of levels is posaible, stressing the first three, and pointing
out dissimilarities betwecen the two systems, as well as corrective pro-
cedures for students where difficuities are anticipated. (Because of the
limited amount of time, our descriptions and contrasts will only hit thae

high spots.)

Before this problea is attacked, however, some practice in descriptive
linguistic analysis will be necessary. This will include:

1) Intreduction to phonetics: definitions - terminology
- symbols (their articulatory
description & classification)
- practice in discrimination,
production, & symbolization.

2) Introduction to yhonsmicz: « definitions
~ discovery procedures (purpose & methods
, of analysis)
. « problems

3) Introducticn to morphamice and syntax (same sub-~classes as #2 above).

111. Approzches evnd methad: of ¥PL teaching
4

A, Readings asgipgned for this section will be quite diversified and

mostly opticazl, They will include:; Lado, Brooks, Allem, and
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Approach: Discuss;on of the theoretical assumptions behind various
approaches, as, for example, the 'grammar-translation’ approach,
R

the 'audio-lingual' approach, the 'direct method' approach; etc.

1. Consideration of the questions: How are various methods con-
sistent or inconsistent with a particular approach? How de

.+ they carry out an appfoaéh? For example, both the mim-men and

pattern practice methods share the audio-lingual approach.

2, Evaluation procedures for texts, tests, and other instructional
materials, How is material presented? How complete is it? Is

the presentation clear and simpie? Types of exercises (learning

vs., testing); revievw lessons; etc.

IV. Construction, evaluation, grading, and interpretatioﬂ of quizzes (weekly),

tests, final examinations, etc.

A,

B.

Testing the four skills (speaking, comprehension, reading, writing).
1. How

2, Pitfalls to be avoided

3. Consideration of different approaches and methods in testing
Students will be given problems. They will be asked to construct
sample tests or quizzes based on different units in the textbook
they will be using the following seméster and/or on particular
problems in onc of the four skills,

Class evaluation of these tests, with comparisons of different types
of tests on the same material.

Discussion of grading and evaluating students.

Discussion of what to test, when to test, how often, announced vs.

unannounced,
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F. Suggested readings: Lado, Pimsleur, Politzer, MLA.

V. Classroom techniques and ?rocedures:
" A. A handout. prepared by R. L. Politzer for TAs at the University
of Michigan is available for distribution.
B. In this section of the couise, students will be asked to give

demonstration classes, using the current textbook, which will be

followed by:
1; Critical evaluation of techniques
2. Brief discussion of:

a. Use of English in the classroom.

b. Classroom conduct and decorum (dress, smoking, familiarity
with students, gum, tardiness, etc.).

¢. Use of the blackboard (by the teacher, students, before-
class preparation).

d. walking around, sitting, etc.

e. Breaking up the class hour (preventing boredom, keeping the
class lively). |

f. The handling of discipline problems,

g. +Dos and don'ts concerning how to correct students--individual
differences.,

h. Useful hints, e.g., call on students only after the question
has been asked, not before, so that all students listen to
the que¢stion and prepare the answer; the use of 3 by 5 cards
for roll, class participation (shuffling prevents teacher
from calling on the students in a predictable order) and the-
use of these cards prevents the teacher from 'playing favorites'

1f every student is given a chance to participate before a
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restiufile),
i. The art.of ?voiding too many irrelevant questions; which tend
to be embarrassing, time-wasting, and confusing. In
order to avoid confusing the rest of the class and embafrassing
himself, the teacher shculd accept only a very few questions
which can be answered simply. I1f this is not the case and
the stuvdernt persists, DON'T ARGUE or feel obliged to defend
yourself. Ask the student to see you after class., If the
student is really interested in knowing the answer, he will
pursue the matter, and by that time you will have had some
time to think out an anéwer, to understand and cleaxr up his
cenfusion,
j. Use cf the language laboratory, tape recorders in class,
phonographs, films, etc.

k. the speed of the French to be used in class,

In sdditicn to this preparatery work done in class, I would also
request thar each of the TAs who will be teaching the following quarter two
visits to a class which is similar to the one they will be teaching, and which

is currenily being’teught by a competent snd experienced teacker. In the

A3

Methods class itself;, 1 would like to use the five-part film series Frimciples

\

and Methods of Teachineg s Second lanpusze, produced by the MLA and CAL,
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