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ABSTRACT

An introductory editorial, concerned with the
"credibility gap" between educators of educators and their various
constituencies, lists numerous deficiencies on the educational scene
today. The bulk of the paper is limited to a discussion of two .
relevant items: (1) research on the use of paraprofessionals in
educator training institutions; and (2) research on applying the
notions of behavioral objectives and performance criteria. Five
possible uses of paraprofessionals in educator training programs are
discussed and examples given. Such roles as field experience
supervisors, consultants, introrschool liaison and coordinating
personnel community -to-college representatives, etc. were
considered. With such a defimition of paraprofessional roles
necessarily comes a redefinition of educator roles. The concerns and
fears of both groups are aired. The paper concludes, hopefully, that
the notions of employment contirgent upon knowledge about and proof
of what one can do would eventually pervade the entire academic
community. [ Not available in hard copy due to marginal legibility of
original document.] (TL)
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Paraprofessionals and Behavioral Objectives
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March, 1970

In this paper I will attempt to make two points, Before I bsgin on thtt 1
will iptroduce my topic with what essentially is a diversion-a negative
editorial if you will., It may or may not be related to the body of the paper.
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I think one of the most serious problems facing us -+ educators

of educators s~ is cux credibilicy gap with cur various constitugncies -«

students, appientice educators, public schools, and the gemeral publie., ?

Vihat is cur reputation with our publics? How do we know? I have
obzerved that edutation courses/programs/golicies in Colleges and :
depariments of Zducation sadly are some of the last placer in which ‘
educational innovations/reforms are attcmpted/developed/experimented
with/refined, and just about as ofi:cn are the last teaching bastiamn at
which what is kncwn about: teaching and learning is actually arrlicd
widely in thé classroom or in tho general educational structure, The = ;
implicit argument is: Sure all those innovations arc fing" for public :
schools or é‘:q:grinental schools, but not for colieges and departuments i
of eé!ucat:l_oq, .

Well, at least some of the criticism about our lack of :beliml;nity
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_is true. Wz Tan answer for ourselves, cur own teaching, our owm research,

our own institutions, How is our teaching based on what is known about

learning? How do our education coursee reflect life problems in the non-
univessity world? How are the policies/structures/govermment in your de-

partment or college of education related io research in teaching, leeraing,

and organizational behavior? Example/anecdote: Recently the College of

Education at the University of Washington a student-faculty committee
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suggested refoim in the struciure of the program for the Master's Degree.
A faculty vote on the new program was taken, But not ‘a student vote.
Bhat kinds of changas in cducatioral practice would result if we had, s_a:y,
a bicameral goveraing system in ovr College--where changes in degree
prograzs vwouid have to be approved by both a faculty and a student group?
Weuld it be disascrous? 1Is there any research information which would
nelp us tncw? Are there aany ways ve can conduct research on questions
lilte this to £ind out?

T contend that the gamui of present educationzl concerans/dilemmas
is all too aﬁparent and depressingly visibie at the source: the educator
¢raining institutions --=- a basic structure of auvthoritarianism, sanctioned
pateraelistic practices,, widsspread usc of fear and punishment uander the
guisge of moiivation, a basic diadain for roform, a deszpavate hanging on
zo longeago dlscredized coatents such as credits and grades, an inability
o fostazlgengéatclgerpetuate improvenment of teaching within the isasti-
tution 23 a legitimzate enterprise; and finelly, an cimostc complete
esirangérent from the communities which are served by the educatoer training
institutica,;

The list goes on aud one, as I see it, Today at this meeting
velevant items on the list aze: 1) raesesrch on the use of pa'i'aprofeuionah
in eéqu::’i:br trainiag inetitutions, ané 2) rescarch on our own applicar.io,n
of the notions of behavicral objectives &nd performence critfa_ﬁa. It
is z‘.n. theze two related areas that I perceive cur credibility gap to be

exceptionzlly wide,

Point One: University Parapiiofessionals. I am speaking about the

use of paraprofessionals in depariments andcoileges of education., Yas,

it is aiready dore 0 gome extent in some Imstitutions aad in.qiber
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'&apartmentso Foreign lznguage depsrtments often use paraprofessionzls

to a large extent and very successfuliy,

e can agsume that there arve & ruzber of teaching and other educaticual
service tasks for which experiences other than for@al/traditional acadenic
training are adequate andfor sufficient andfer necéssaryo Acting on this
assuzpiion is vital if we intend to educgte educators for all peoples -
especially diswcks, American Iadians, Chicanos, urban and rural "poor
vhites," and other diseanfranchised or alisnated or culturally, rzeislly,
envirormentally differeant/isolated peonles, Generally spesking, you
aud I, --white middle class ThD's -« do not have sufficiont experiential
znd cogritive knowliedge to prepare teachers to work with large port..ons
of studonts znd comaunity pecple., One necedn’t give up much to admit to thae,

An unexgpected by-product in thirking aboust addivng paraprofessionals
to 2 Ttuoiversity college cor depertmont of education faculty is that it
can be done guickly -« given a desire zsnd some funding, Years and
yeare of comnitise zpprovalf/structure vevision need not have to preceed
ics iacestion,

Parapirrofessionals on 2 Eniversity’faculty can add, a;ong other
thiangs, scme of the Zollowing kinds cf resources gso badly ﬂeeéed:

13 Serve as supervisors of field experiences in and out of
schools For vndergraduates and graduates in the communities from which
the paveprofessionals are recrﬁiteéo

Exzrple: At the UhiQérsity cof Washington School of Sogiel Work,
studants are exposed to "mittye-gritties” of wrban life under the velunteer
divectisn of a black ex-ccn whose regular pesition is that: of social

zarvice owployee iz Seatzle's Central Area. Awmong the experierces are:

applying for food stamps, liviag for a few days without I.D: or momey




""'ém: Seattle’s Skid Road, visiting bars, pawm shops and other sites undar |
¢the tutelage of a man who ir acutely avare of what's going on iu these
"Yoreign environmonts,”

2) Serve as contact, cooxrdinating and laiason perscnnel for
_si:udent-faculty action~education progrems in commenilies surrounding
the university -~ corg eity areas, older non-core city neighborhoods,
aconomically exclusive aress, migrant worker camps, small urban dreas,

Ezample: The University of Washington Azéchz‘.técture School
bas a number of action programs in the State where the professional

skills and technolozicel krou<how of students is used, tested and refined

on real tasks ia real comusuvnitioss,

2} Serve as ir-house consultsnts fof on-campus seminarg, symposia,
ciasses, aad courses,

Example! In almost avery ccuree I teach relating to counselor
edecztion, I hire Neighborhood Youth Cozps high school students whose
"j0b" it then is to take my class, serving as yoath-comsultaats links
to the University graduate: students,

4) Serve as general bridge-building, communications facilitators/
translators, 1 cdnte_nd we educa;prs of educators have a szvere problem
in lamgucge and compunication. As the amount of our educaiicom == ‘&,’5&
in some cascs experience -~ increasses there is a proportionste reduction

in the range and number of the population with whom we can effectively

communicate, A sinple inversa relstionchip, Paraprofensionals may be
the one of the few remtining avenues left open to us-to become understandabie

to ocur publics,

5) Serve as representatives of the/from the community to colleges

and departments of cducation. This may be the most important role of




all, It iz likely that such persons would help keep us alert -- demand
that we ave <« to what 18 and vhat is not heppening,
The qaestlion to be raised now is: can we engage in research on the
yse of P&raprofessiéuals in the educator training institutions? Perheps
our "do as I say not ag I dc" credibility gap will be lessened when
we conceive wesearch structure/strategies on our own use of paraprofessionals
to present as supporting evidence in our enthusiastic encouraging of
other levels of education to adopt the notion,
Parenthetically, before I go on to the second point, i'd like io
2dd a postseript heve &5 & summary to ny pitch for utilizing paraprofessionals
at the University iavel.
The first «- a2nd hardest -- step in any cffort at educational
reform (and that’s waat I'm.a}l ahcut and I presume you are too) is
o loosean oneself {rom the paralyziag vostura that all true educaiion
~egspecially the education of educators -- must be packagad/prograzmed/
plamned/compeleery/public -- and that it must happen in schoolg ==
and that the e&ucaﬁion facillitators must all have had the same training
= ia schools - and must be taioced with the same credential vegurdless
of what they can do. School as T see it, whether at the university or

pzeschool; is only one aspect of a community educat}ohai system,

Point Two: Behavioral 0§gectivea and Petfbrmance Criteria,

Legitimate/traditional /understandzbla arguments and worries have been
raised, arve being raised, and will be raiszed by professors about the
use of paraprofessionals at. the university, The resistance seems
aatural enough,
For instance, fiear about a significant shift in power and comtrol
in university faculties; consequently a2lso a shift in policy and ultimately

in the mature of the uwniversity,




Lingering guestions about these topica; are they to be caf‘er
laddexr positions? Will they eventually become professors? If or {f
aot what kinds of criteria for promotion -- scholarly weiting?

Sincere concern about the “gqualifications” of such persouncl, How
ean Ehey funetion in a walversity setfing withoui academic/resecarch
bagkgrounds? ¥ill standards be képt up? ¥hich standards?

Coneazn about selection and deciding about appropriate hiring

ciitexi&a- Rola problems, especially role definition for the para-

professiosal and role redefinition for educators of educators -- professors,
Surhr is 2 sawple of econcern,

Potentisl paraprofessionals have the same concerns from a different
perspective and others: |

For instance, Tokenism, Many groups may not cheose to ba vepre-
sented as paraprofessionals except on a grand gcale, at least In
seoportion to the population,

Security. Hoy lasting ig the notion of paraproiessionalisia?
s thig spother pudeation~-iargon-diggertation-bandwagon-balloon idea
(iike modular scheduling) ;oan to bg disproved/discredited/dishbanded?

Trust, Do they really mean it -- those university people? 1s
this just another ciever way to Force us 0 "lower our voices" wher our
commmitizg boecome tﬁo noisy?

Options, Uhat about full-fledged joining of the system -~ get the
ZhDh = or what about full-fledged destrvction of the system and start
cver? Is the pavaprofegsicnal route the hest one for tha goal of

mass public sducstion for everyore?

¥hile the truly significant concerns zay be those centered in

power, ccatrol significance, and trust, the role definiticn/redef-
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init:im; dilemma may be the area in which we can take some immediata action
to approach the initfal practical concerns of hiriug/firing/prometieca,
I a;n epeakin-:g of behavicral objectives/performance criteria/ and the credibility
ZAp o

I have noticed, with pleasure uz_mally; +hat many institutional
programs, coursez';, units in colleges and departments of education have
been vigorously/ éhorougbly/ successfully/thoughtfully translated into
the jargon of behavioral objectives/perfoxmance criteria with meacurement/
gvaluation apptopriately following -~ go far WITH STUDENIS, FOR STUDENTS.

How about US? Educators of educators? Professors? Perhaps the
time has come when our own tasks -- our own personal/professional
objectives/goals/missions as educators should receive like translation, ?
Inig'behavioﬁal statements for our performance to be evaluated against?

it geems to me that if we would/could/might do this several
extraordinary conseguences could emerge, |

1) It would be an envigorating - and frixstréting - tagk,
illuminating vividly for most of us the incredible array of tasks
and missions ve attempt,

2) It'would epable us to see very clearly which objectives/tasks

in vhich we perform to criteria and those for which we in fact have no

ready competency or for which we are overtrained,
3) Thus, it would help us cutline new roles for paraprofessionals,
then, we may be able to quite specifically spell out the areas

in which paraprofessionals can - at least initially - be hired, We

are siso successfully out of that constricting conceptual bag of hiring on

the bagis of diploma or global paper credemtial, or, lack of it, We needn't

any longer worry about vpaper qualifications”, We can worry about a far
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more iwmpowtant concern: what job is there to be done and who has the

cowpetence to do it? Isn't this what we've been saying for years to

- elementary téschers regarding teacher aides?

tlopefully, the notions of employment coniingent upon knowledge
about and proof of vhat one can do will evertuslly pervade the entire
acaéemié community,

And much research could be generated under such a scheme,
Egsentially, we would ba attempting to make our habits into hypotheses,
T think it is a habit that we havg PhD's as prog;é}zors of education -~
aducators of educators., Consistent with zesearch mentality and strategles
I suggest that we translate our habits into hypotheses for testing.
tie may actually find evidence to support cur present practice!

We would be performing 2 service to . multiple const:i;n_zen_ciea L
~=~ zgdueing the credibility gap iﬁ -éhia area ---"hir':ing pa',raprpfe‘saiomls

to do jobs we won't, shouldn’t, or can't do--placing our own programs and

pereonal behavior in currently vogue behavioral tem& for public inspection-- -.

and conducting some absolutely essgential research on ourselves,
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