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ABSTRACT

This paper is composed of three sections. The first "
discusses research and the background rationale for the counselor
education program at the University of Minnesota. Studies by Peterson
and Brown, Harper, Brown and Pfister are included, each being y
concerned with the teaching requirement for counselors. The
University of Minnesota's program is set up to prepare counselors who
have no teaching experience. To date, five candidates have completed
the program. Included in the program of two years of graduate study
are a counseling theory course, practicum, and internship. The
internship is spent in a public school setting with an in school o
supervisor who could give immediate feedback. Interns were encouraged
to bring guidance into the classroom, and had to teach a four week
unit on identity. Evaluation at this time is difficult, A1l graduates -
from the programs have been offered second year contracts and
superiors attest to the satisfactoriness of these counselors and :
their work. While many of the counselors have self doubts, they feel o,
that they have a good working relationship with students and '
teachers. Tentative feelings about the program are that there is no
need for previous teaching experience to be an effective counselor, :
provided the training offered is adequate., [Not available in hard
copy due to marginal legibility of original document.] (KJ)
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Background and Rationaie

Thers is & shortage of high school counselors.
Students in our country often are deprived of profes-
sional ccunseling entirely or must seek help from coungelors
with inadecuate training and credentials, Colann and
Magoon (1966) 1list three ways this manpower shortage
can be abated:
1. Improved mental health services through
educational and consultation programs for

teachers,

2. Train increased numbers of school counselors;
psychologists and other helping specialists.,

'''''

provide modified types of mental health
servlices,

The arthors of this paper are the products of some
who are attempting to prepare an increased number of
counselors by utiiizing a previously ignored source of
manpower.

During the last decade the debate was begun: Need
counselors in the secondary schools meet the requirement
of having.first been teachers in order to be effective
and succesceful? In 1969 five students were the first

' to ccmplete a program in counselor education at the
University of Minnescta designed to test the validity
of the teaching requirement,
Arguments on this lssue have appeared in the litera~

ture since the early sixtles., Most of what has been
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reported reflects opinions and biases of the aulthors

rather than any kind of emperical evidence (Bicker,

1969), Two literature reviews point up pertinent as-

pects of th2 feaching requirement issue (Brown and

Peterson, 1968 and Ricker, 1969),

Proponsnts of the teaching requirement in the pre-

paravion ¢f school counselors state that such experience

is necessary because:

1.
2,

50

it is required by state law.

There ls a strong reluctance on the part of
high school administrators to hire counselors
wno have not taught.

The school has a right to expect a basic
commlitment to education on the part of the
counselor as evidenced by a teaching certi-
flcate and successful teaching experience,

A counselor who has not taught can never
fully understand the classroom situation or
student-teacher relationships,

Counselors must have taught in order to have
the trust and respect of the faculty.

These arguments are famillar to those in the éounsel-

ing profession, Those who oppose the teaching requirement

for counselors have written:

1.

Teacher preparation, in addition to lengthen-
ing the potential counselor's time in pre-
paration for his work, amy deprive counselors of
a firm background in the behavlioral and

social sclences,

Teaching and counseling are inherently dif-
ferent, requiring different kinds of people
with differing value systems, It is Just
as 1lleglcal to require teaching experience
for counselors as to réquire counseling ex~
perience for teachers,




o 3w

Bliminating the teaching wveguirement for

counseliors would bring s wider variety of
people into the field, creating a gresier
petential for ivnovation and change.

jWL

ly, In denying work to those counselors withoutb
teaching experience, the profession is denied
the services of a valuable group of people
during z time of need for specislists.

Unfertunately there is 1little enpirical evidenece
available to support arguments on either sgide of the issue,
A study by Peterson and Brown (1968), compared the self-
perceptions of school counselors who had no former teaching
experience with a2 sample of teacher-experienced counselors,
The two sesuples were matched by age, sex and size of
school in wailch they were employed. DSeventy-two palrs
yere identi’ied and sixty-two completed the questionalire.
Of these, thirteen pairs did not meet the criteria leaving
a Tinal ssmple of foriy~nine paired counselors,

The coumselors were asked te rate themselves in
three general areas: relationships, school procedures
and policies, and ability to perform guidance functions,

A limitation of the study was that they rated themselves
gs they recalled themselves to be as beginning counselors,
Some significant differences in the sslf-perceptions of the
two groups ‘vere found:

1, Counselors without teaching experlence
percelved themselves to be less accepted as
beginning counselors by edministrators than
counselors with teaching, This difference,
however, did not appear after at least eight
weeks on the Job, There were nc significant
differences between the groups in their per-

ceptions of acceptance by teachers, students,
parents or other e¢ounselors,
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2. Counselors without teaching experience
rated themselves lower than counselors with
gxperience on initial understanding of
certaln school policies, The areas of difw
Terence were scheduling, extracurricular
activities, grading policies znd discipline
policies, There was no differeace between
the groups in thelr ratings of understanding
of ability grouping and national testing
progrems,

3. In the area of ability to perform guidsnce
Tunctlions there was bubt one difference in
the self-ratings of the teacher-~experienced
and non-teacher-experienced groups. Those
who had not taught perceived themselves less

able than their teacher prepared counterparts
to glve vocational information,

Another study, by Harper, Brown and Pfister (1970),
compared forty-three counselors® perception of their pere
formance of varlous guldance functions with their principals’
ratings of how they performed the same functions, The
Tindings of this study are summarized below:

1. Both groups reportad better than average
initial acceptance by administrators, teachers,
students and parents. Counselors® ratings
were significantly higher on.y on initial
acceptance of students.

2. Greater acceptance of non-teaching
counselors was reported as thesz people
gained experience,

3, There was no significant difference iIn ratings
of the two groups on the performance of
guidance functions,

Administrators® attitudes are particularly important since
they set precedent in hiring and re-hiring of non-teaching
counselors,

Wittner and Webser (1969) found counselors without
teachling experience to be less dogmatlic and more permige

sive, supportive and understanding than counselors with
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teaéhing experience, The problem with these findings is
That these differences were found during arsduate traine
ing and may not necessarilf continue after the non«teaching
counselors galn experience in the scheols,

These studies suggest the need for further research.
There ars some differences in the ways that tgacﬁer«
experienced and non-teacher-experienced counséldrs pPere
ceive thelr initial effectiveness: in the schools. Despite
the restristions on certification many counselors without
teaching éxpgrience are workling in our schools and can
likely be helpful in fubture investigations of the issue,

Do the difTersnces found by Peéerson and Brown dissipate
with time? Some of thelr results seem to indicate thiSe

Can these differences in self-perceptions be somewhat
eliminated by offering a counseling internshlp to counsslorse
in-training who have not had teaching experience? How

are non-teaching counselors actually sccepted by the
personnelr and students in their schools? Are they judged to
be effective counselors by their co-workers despite the
alleged handicap of not having taught? Questions such

as these can be answered only through research. BResearch
can be done only if there are people in the schools to.
serve as subjects for studies, The standard counselor
certification requirement of one to three years of
succeséful teaching experlence may "carry with it a more
pervasive set of values which deter the emergence of new

vocational roles in the school system" (Golann and Magoon,
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1966, p. &3). Liberation of this regquirement would open
the door to experimentation and a new, possibly more

exciting, breed of school counselor.




-7

The Program and Internship

As the preceding research indicates, there are
people within the field of education who believe that
teaching experience need not be a prerequisite for
counselor certification, With this béckground the pro-
grem of trzining established by the Unlversity of
Minnesata to prepare counselors who have not taught méy
be deseribed.

The birth of this program arose from the hopes of
integrating the guldance function more fully Into the
educational mainstream, In oider to achieve this end
counselor educators ezrwnded the selection base to candi
dates without teaching experience. The rationale was
that broadened cultural and academic experiences would
encourage creative approaches to complex school situations,
Within this fremework the counselor is seen as something
more than & technician who supplements sdministrative
and teaching duties, BRather he is seen as one who
functions in a helping relationship to influence walues
end effect behavior change - a more complimentary function
wlthin the edlucationsl process,

Provisions for the training and certification of s
total of thirty students has been made through the
Minnesota State Department of Education. To date five
candidates have completed the course work and internshilyp

whilch comprise the program,
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The program consists of two years of graduabte study
culminating in a Master of Arts degree in BEducational
Psychology and a Specialists? Certificate in Cuidance
and Counseling. The additional credits beyond the
master’s progran give the candidate the)epportunity to
pursue courses in the soclal and behavioral sciences
needed to make him the speclalist that schools increasingly
seek,

The program incorporates courses in statistics,
testing and measurement, student personnel work, research,
psychologicul foundations, history and philosophy of
education snd practicum and internship experiences,

Speciaiized aspects of the program included a
counseling heory course and practicum that utilized the
services of five instructors in a team teaching approach
ln three hour blocks of time, Theory and practical exe
periences in group counseling was also provided, Further
cholces were available in the areas of Educational
Faychology and Curriculum and Instruction,

One un’que factor considered most valuable by the
flve partic.pants was the internshlp, This was a pilot
project implemented within the Minnespollis publie school
system which placed student counselors in half-time
counseling positions throughout the c¢ity., This experience
gave the interns first hend exposure to the public school
structure and procedures as well as classroon manageunent

problems. It proved to be an excellent opportunity to
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translatg—the theoretical orientation of the first year’s
course wcfk in a practical way,

Within each individual school the intern was re-
sponsible “or a reasonable number of studenis, usually
150 to 200. Intern functions included prograr planning,
personal orientation, group work, career development and
in some inatances instituting bebavior modification
practiges:,

Each ntern had an in-school supervisor whoe was
available tq give immediate feedback and assisténce cone
cerning schiool activites, In addition, a University
consultant and a re,-esentative from the Minneapolis
schools central office provided liasons between the
school, ths community and the University,

Flexibility was bullt into the internship program, ard
this encouraged students to attempt innovative programs
wlthout the haunting fear of failure experienced by most
first year counselors, Fallure was considered a legitie-
mate lesrning experience and wag_dealt with accordingly.
Interns were urged to take.pounseling out of the four -
walls of the office; In one instance this meant bringing
guidance %o an English classroom, The intern developed
and taught a four week unit on identity.

One more bullt-in source of reinforcement was a part
of the program, Bi-weekly seminars provided a ready énd
consistent network thrbﬁgh which Joys and depression,

sucsesses and failures.ocould be shared. Experiences,

ERIC

POUA i 7exc provided by Eric
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learnings and »itfalls incurred during the internship
were capsulated in a booklet prepared by the five parti-
cipants, This Jooklet has been shared with Minneapolis
Scheol priacipals and counselors and with prospective
interrs,

Speciitics within the two Jear program have changed
somewhat in an attempt to develop the most relevant course
work ané growih experiences. Because of the success of
the first yeer the internship remeins an integral part
of the prozram. At this poilnt the number of interns has
almost douhled and other school systems sre participating

in this pert of the counselor education program,

©
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First Year on the Job

After ¢ll the philosophizing and all the theoretical
and practical training, the real test comes with an em-

g8 from

(&0

ployed counselor working in a school system. I%
this situstion that the final answers to our questions will
come, Only five counselors have been preparsd under this
special prﬁgram to date, Their experiences, both tangible
and perceived can be shared,

Hore concrete evidence for evaluation will be forthe
coming. A& questionaire has teen submitted tq aéministretors,
special services personnel, fellow counselors and teachers.
It will provide data regarding each counselor®s effective-
ness as percelived by colleagues., This supplements con-
tinuing contacts and school visits by University persomnel.

In the meantime subjective evidence has accumulated
regarding tie acceptance accorded each counselor, The
first indication of this is that each counselor has been
offered a second year contract. Each counselor had
earlier been assured of a Job in the system in which he
interned. Zach was offered positions in two or more school
systems, All particlipants accepted positions in different
suburban arsas of Minneapolls, Those who could not accept
a contract offer for the second year because of personal
cifé@pstances have been assured of getting a good recome
mendation to help him secure an out-of-state position.
Verbal affirmation from superiors also attests to the

satisfactoriness of these counselors and their work,
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The comselors also have their own perceptions,
They Qfe opan, Yo feedback which valldates their effective-
ness. They have self«doubt. They are not all egually
confident in 83l areas, But they cpnsider'themselves to
be making a significant contribution, and they seek cone !
tinved educational experiences which will add to their
professional skill and personal strength. %
One .common goal has beer. ;ealized, Each of the
counselors Tinds that he’has good working relationships
with students, Tbis perception ig based upon seme assumptions
ebout student behavior., It is assumed that when a student
specifically requests of a principal that he would like
To involve one of us with his particuler problem, the
student sees us as one with whom he can confidently
communicate and expect some resolution to ccme from it.
Each of the counselors assumes that when a student seeks
us out to share his joy as well as his problem he sees us
as beling a significant person to himself, We assume that
when one of us is greeted with invitations to sit with

students at lunch in the cafeteria, the students see us

as a person to be trusted with friends and with the precious
time of relief from academica, We assume that when one of |
us is greeted openly in the halls with fond repartee, the
student sees us as a non-destructive, non-punishing

person, We assume that when we work with a student to

the point where both he and we can see change, there has
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been an underlying mutual reinforecement which is the
foundation of every good relationship.

Each counselor also has a good working relationship
with most of the administrators. Differences of opinions
as to how to reach similar goals seenms io be the principal
hurdle, As counselors we try to find choices far the
student and to individualize the total program to fif
specific needs, The administrators work from a vigwpoint
which considers how the student will effect and fit into
the total program. Both philosaphical aims seek to help
the student be better prepared to 1ive with himself and
with others as a result of his educational experience,
Some etvidence that the counselors have beea able to
resolve these differences in perspective is suggested by
their suggestions considered and acted upon., Their willing-
ness to sometimes risk themselves and their ideas for a
student has usuelly had a salutorf effect,

Each counselor feels he has fairly good working rela~
tionships with teachers. Two of the counselors belisve
this is an area in whiech they could grow stronger, The
third ories, "This iz part of my need, so don't think I‘a
great because teachers are my friends,” "But,“ the others
reply, "it is part of our need, too, And you have
succeeded,” No one of the counselors un@e;'atudy appears
to be glienated from fgculty hembers becaﬁse of non-

teaching experience, BRather, each is part of a rolpbpattozn
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which separates the teacher from the counselor. When
difficulties are experienced with a tegcher, it 1s usually
The same teachner with whom others are having difficulty
too, It is the same teacher who will say tc a counselor,
"But yoq’ve forgoetten how it is in the classroom,”

This is not offered as an excuse nor to suggest that
there 1s no possibility for change. Ideally, with
experience and learning in human relaticns, each counselor
should overcome thls by epplying his knowledge and come
passion to humen problems of development.

Certain assumptions are made about the behaviors of
teachers with whom we have worked well, We sesume that
when a teacher approaches us to help with more than one
student over a period of_time. that teacher feels that
we are involved in the educational proéess. We assume
that when a teacher comes to us with her own personal need,
she sees us as at least one who will listen. :We assume
that when teachers invite us to jpin in their personal
fellowship, she sees us at least as a comfortable peer,

“ We feel accepted by our colleagues, If we err, we
err in the direction that we fit too well, that we are
téb.conforming.

Buy_waﬁﬁhink we have rippled the waters in our

-+ ~4chools, What each counselor has done cannot be said to

never have been done before. But each one has contributed
unlquély in his time in his school, One counselor has
assumed the job of deliberately reinforcing first year
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teachers, Ancther has initiated swmalil groups to work
on problews of underachlevement, One has been working
on the prespects for a school within a sehool, One
deliberately made himself more available to students by
regularly eating lunch with them. One made himself avajl-
able for group work in the classroom situation, One
worked on new programs for career development, Sonme of the
counselors have followed the traditional patterns, but
much of thelr energies have been directed toward reaching
out for the new,

The experience of these counselors has led them to
question the reasons given for requliring teaching experience.
To the argument that it is required by law, we say that
laws can be changed. To the argument that administrators
are relustant to hire us, we say that we are visible
evidence that they will and dld, in féct, choose us over
other applicants, To the argument that we have not
demonstrated a basiec commitment to education, we say that
the assumption méde here 1s that counseling is some kind
of reward one receives"aftef going through the purgatory
of teachirng, We cannot accept this, We have demonstrated
our commitment through two years of graduate study in-
cluding one year of half-time work in the school setting -
& very prcdiglous program. The reward from this through

our counseling need be no greater nor less than that

which teachers should prasumably experience,
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To the argument that because of our lack of teaching
experience we do not-underspand the classroom or the
student~teacher relatioﬁéhip; We’say this is true if
one assunes that in order to help one must first experience
identical feelings, Perhaps this is desirable ‘when one
examines the success of organizations éuéh as Alccholics .
Anonymous, which is built upon tﬁis premise, But this
assumption then also limits the effects of therapists ;n
treating all kinds of problems. We say that compession,
empathic understanding, knowledge of behavior and its
effects and the resources of feeling common to all men make
worthy substitutes for first hand experience which in and
of itself yields very individualized results, Our intern-~
shlp gave us some insight., Our commitment to continued
classroom and group experiences will give us more,.

To the argument that because of our lack of teaching
experience we do not have the trust and repect of the
faculty we say that we have no overt evidence of this,

We feel effective and accepted, But we would also welcome
more concrete evidence to support or perchance disprove
our feelings.

HEach counselor has ﬁerceived limitations in performing
efficiently in his Job; We have concluded from our
conversations with other first year counselors that the
limitatlons are more the result of the new situation

common to all new counselors than they are the effect of

ﬁf
ST S T UV
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lack of %eaching experience, The handicaps include
time taken for paper work, for finding out the sources of
information," for learning about courses and teachers, We
experienced the inadequacies and frustrations involved with
not knowing the political "ins and outs" of the school,
wlth not knowing what the expectations would be of us as
comselors and of reoonciling our own needs to these exe
pectations, and with the revelation that what was hoped
Tor was not realized: that of immedliate ‘competancy. We
are finding limits, but we are also discovering where ouf
special talents may be used,

The question for counselors coming through this
program is not whether we are deprived because we do not
have teaching experience, The question is have we brought
with us the skills ond personal characteristics which -
will enable us to be good counselors, ths is what must
be answered by each counselor with or wifhout teaching
experlence., In examining the history of the emergence of
the school counselor as a professiqnal person it appears
that the teaching requirement was included de facto rather
than emenating from e reasoned deeision based on valld
evidence, We believe that teaching experience might even
be harmful to some, since it sets them in a behavioral
mold which if not disturbed by other experiences would make
them impervious to some of the realities in the none

academic world..
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Specifically, some of the experience which we have
brought includes college counseling, "I counseling,
summer camping with teen-agers, summer eumployment of
teen-agers and being a mother., If experiences such as
these together with a esrefully planned grsduate program

can make up for or even surpass those of teaching

experience, then we should be successiul, If they do not,
then we may fall, Thus far we have felt more success

than feilure, So may 1t be,
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