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ABSTRACT

This language program guide is designed for teachers
of first grade chilaren whose native language is Spanish or for
children who are limited in their command of standard English, thse
oral language necessary for siuccess in the usual school environrent.
The conceptual content cfor the 40 lessons is drawn principally from
three areas: (1) social science, (2) science, and (3%} mathematics.
Concepts are integrated into a set of oral lanquage lessons which
progress sequentially, both conceptually and iinguistically. There is
8 Spanish support activity for each lesson which introduces the
conceptual content in the first language. Five review and five
evaluation lessons are contained in the guide. An art supplement and
a vocabuliary index are included. (RL)
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Preface to the ACTFL Edition

Since its organization the Amerizan GCouncil on the Teaching of Foreign Languages
(ACTFL) hzs been interested in and concerned with the education of Americans for
whom English is not the mother tongue. This interest and concern have led ACTFL
to study saveral instructional programs in this area.

One set of materials which came to our attention is the Michigan Oral Language
Series produced under the direction of Raiph Robinett and Richard Benjamin with
E.S.E.A. Title I-Migrant funds provided by the Michigan Department of FEducation

to the Washtenaw County Iatermediate School District and the Foreign Language
Innovative Curricula studies (E.S.E.A. Title III). The series consists of struc—-
tured oral language lessons for use with four, five and six year old children who
need to learn English as a second language oxr standard English as a second dialect;
the lessons are accompanied by evaluation and teacher training materials.

The series gives the teacher a detailed sequence of oral language activities which
are not only linguistically controlled but also emphasize and reinforce the
conceptual development cf the child.

EDO 39815

ACTFL has made these materials available foy several reasons:

1. So that you can see what one project has been able to produce with competent
staff.

2. So that you will appreciate——if you do nct already--what materials development
means.

3. So that you can use these materials for training persommnel in your institution.

4. So that you mz2y consider adapting or adopting them——in whcle or in part——for
your program.

The series consists of six components:

1. Bilingual Conceptual. Development Guide~-Preschool

2. English Guide~-Kindergarten

3. Spanish Guide--Kindergarten

4. Interdisciplinary Oral Language Gude--Primary One

5. Michigan Oral Language Productiz : Tests

6. Developing Language Curricula: Programed Exercises for Teachers

If you wish to order multiple or single copies of these texts please consult t.e
catalogue published by ACTFL.

This ACIFL Project has been made possible by CONPASS (Consortium nf Professional
Associations for Study of Special Teacher Improvement Programs), under a grant

from the 0. S. Office of Education, and it is intended to extend the work of CONPASS
initiated at its conference in Grove Park, North Carolina on 10-15 June 1969. ACTFL
extends its appreciation to CONPASS for the grant which makes the distribution of
these materials possible and to the staff of FLICS and the Migrant Worker Program
for their willingness to share the fruits of their work.

F. Andre Paquette
Executive Secretary
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PART ONE: LESSONS 1-40

STANDARD ENGLISH AS A SECOND LANGUAGE OR SECOND DIALECT
FOR SPANISH-BACKGROUMD CHILNREN
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FOREWORD

THE PURPOSE ARD TARGET POPULATION

The Hichigan i<igrart Primary Interdis-
ciplinary Project is charged with cre-
ating an oral language program for use
with primary age Spanish-background
children wno have limited control of
standard English. The resulting Inter-
disciplinary Oral Language Guide: Pri-

mary. One is designed to help provide
these children with the oral language
they need for the school setting. The
materials here included comprise Part

One of the Primary One Guide.

THE CONTENT

The referential content for the les-
sons is drawn from socizl science,
science, and mathematics. Basic con-
cepts and processes from these areas
are integrated with linguistic fea-
tures identified through a contras-
tive analysis of Spanish and English.
Within the sequence of lessons, the
linguistic and conceptual targets
are carefully presented and system-
atically revisited. It should not

ERIC
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be assumed, however, that the use
of these lessons will guarantee
mastery of either the conceptual or
the Tinguistic content. luch ad-
ditional practica of both will us-

ually be necessary.

TYPES OF LESSOMS AMD MATERIAL IMCLUDED

Part One of the Guide consists of
forty oral language lessons. Five of
these 2re review lessons, and five
are evaluation lessons which also
serve as review. The other thirty
lessons are designed to present a
limited, carefully selected body of
Tinguistic and conceptual content.

A Spanish support activity is provided
for each lesson. The art suppiement
section contains pictures which may be
used with the Jessons, and a sewing
pattern for mzking the two puppets
sucgested for use with the program.

In addition, a vocabulary 11st {s
included so that you may auickly
identify where particular words and

meanings are introduced.




THE URIT GVERVIEW PAGE

The UNIT OVERVIEW pace at the begin-
ning of each unit provides a synthe-
sis of the linguisti¢ and conceptual
content contained in the unit. Read-
ing the OVERVIEW PAGE will familiar-
ize you witk the generzl lJanguaga and
conceptual content to be covered in
that unit. This will help ycu keep
the central goals of thc unit in mind
as you adapt the activitics 5 the

needs of your particular group.

THE SPANISH SUPPORT ACTIVITIES

The concepts in the SPANISH SUPPORT

ACTIVITIES are key concepts in science,

social science, and mathematics which
the pupils will encounter in the cor-
responding English ORAL LANGUAGE LES-
SONS. Presenting each of the Spanish
activities before implementing each
of the corresponding English OPAL LAN-
GUAGE LESSONS will ensure that the
concepts are familiar to the learner
before they are practiced in the new
janguage. The SPANISH SUPPORT ACTI-

VITIES are also intended to reassura

the pupil that his home language is a
vaiuvable asset which is respected as
a legitimate means of dealing with
intellectual tasks. These activities
are commonly carried out by the Span-
ish-speaking aide under the teacher's

supervision.

The English translations of the SPAN-
ISH SUPPORT ACTIVITIES are not to be

taught as Erglish lessons. The trans
lations are given only to provide un-
derstanding of the activities for
teachers who do not speak Spanish.
The activities themselves are ge-

signed to be taught in Spanish.

SPANISH SUPPORT ACTIVITIES precede each
bloc of five lessons. Each of these
activities takes approximately 10 min-
utes .o implement. The specific con-
cepts to be used and the materials nec-
essary for implementing the SUPPORT AC-.
TIVITIES are listed in the BASIC CON-
CEPTUAL FOCUS and IMATERIALS boxes on
the top of the left hand page of each
set of SPANISH SUPPORT ACTIVITIES.
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THE ORAL LAHGUAGE LESSO#

The left hand page of each ORAL LAi-
GUAGE LESSOi! provides you with impor-
tant pre-lesson information. In the
LIKGUISTIC FOCUS box, you will find
tne language structures and vocabu-
lary that are being reviewed as well
as the structures and vocabulary that
are to be introduced for the first
time in the program. In the LIN-
GUISTIC COMMENTARY box, you will

find a iist of language problems that
Spanish-speakers typically have with
tne English used in the lesson. The
activities in the lesson have been
designed to help the pupils overcome
those typical language problems. In
the CONCEPTUAL FCCUS box, you will
find the relevant concepts that have
already been used in the program as
well as the concepts that are to be
used for the first time in the ORAL
LANGUAGE LESSOWN. The CONCEPTUAL COi4-
MENTARY box lists conceptual problems
that any first grader might iiave. The
activities in the lesson have been

designed to use the concepts in easy-

to-understand situations. The MATER-

JALS box lists the items you need to
prepare and use for each activity in
the lesson. Pictures referred to in
the FATERIALS box are found in the

ART SUPPLEMERT in the back of the guide.

Familiarizing yourself with the actual
lasson format on the right hand page
before teaching each ORAL LANGUAGE
LESSON will enable you to implement
the lesson with a clear understanding
of its content and teaching strate-
gies. The right hand page of each
ORAL LANGUAGE LESSOM contains three
activities and a box entitled TAKE-OFF
IDEAS. The first two activitfes con-
tain new vocabulary items within old
language structures and old vocabulary
items within new language structures.
The third activity is primarily a re-
view of tne structures and vocabulary
contained in the first two activities
of the same lesson. Fach of the acti-

vities has conceptual input drawn from

one or more of the three content areas:

social science, science, or math.
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The narrative of each activity contains
suggestions concerning the actual teach-
ing of the activity. Each dialog is an
example of the narrative and reflects
the natural language that teachers and

pupils typically use.

Eaéﬁ of thée activities is design~ad to
take approximately 10 minutes. Allcw-
ing about 10 minutes for 2 SPANISH SUP-
PORT ACTIVITY and 30 minutec {or an
entire ORAL LAHGUAGE LESSOM, you should
be able to cover one of each in a
school day. Since each ORAL LANGUAGE
LESSON is divided into three activities,
you may wish to teach the activities
during different periods of the day

rather than all at once.

The situations listed in TAKE-OFF iDEAS
are suggestions for lesson reinforce-
ment at other times during the day.

You may wish to use them reqularly

with those pupils who need addi%?ional
practice on the linguistic and concep-
tual content of the ORAL LAWGUAGE L{S-
SONS.

THE REVIEW LESSON
Notice that ORAL LANGUAGE LESSONS 5,
15, 25, and 35 are REVIEW LESSORS.

The left hand page of these lessons
points out the language and concepts
from the previous four lessons which
are re-visited in the REVIEW LESSON.
The left hand page also lists the ma-
terials you need to prepare and use
in implementing the lesson. You can
teach the right hand page of each
REVIEW LESSON just as you did each of
the preceding four ORAL LANGUAGE LES-
SOfS, recoanizing that the only dif-
ference between the REVIEW LESSON

and the ORAL LANGUAGE LESSONS is that

there are no new structures or newv

vocabulary in the REVIEW LESSON.

Taking your class on the field trips
suggested in the SUGGESTED FIELD TRIPS

box at the end of each REVIEW LESSON
provides you with an oppertunity to
help your pupils use the ORAL LAHGUAGE
LESSON structures, vocabulary, and

concepts in situations less contrnlled

than those included in the lessons.
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HE REVIEW-EVALUATION LESSON

Notice that the last lesson ir each
unit, 10, 20, 30, and 40, is a REVIEW-
EVALUATION LESSON. The REVIEW-EVAL-
UATION LESSON is designed to help you
determine, in modifiad language sit-
uations, how well your pupils can use
the structures and vocabulary of the
unit just covered. The left hand page
of the lesson lists the main language
structures and concepts to be evalu-
ated and also lists the materials you
reed to prepare and use. You can

find suggestions for implementing

the lesson on the right hand page of
the REVIEW-EVALUATION LESSON. This
lesson, like the ORAL LANGUAGE LESSONS,
is divided into three activities and
can be taught in the same way. How-
ever, the responses suggested in the

dialogs do not represent the only
structures the pupils might use;
these are only sample rasponses.
Imediately following each REVIEW-
EVALUATION LESSON is a RECORD SHEET
vhich is designed to assist you in
determining which language structures
from the previous unit are success-
fully or unsuccessfully controlled

by vour class.

ACKNOWLEDGMENTS

We are grateful for the contributions
to Part One of the Primary Guide made
by Janet Hammond, John Larson, and

Harender Vasudeva who, with other mem-
bers of the Project's evaluation staff,
served as a review committee to pro-
vide formative evaluation of the les-

sons as they were being produced.
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Unit
Overview

T
Spanish
Support
Activities

o0

Lessons 41-44

Lesson 45

Review

1.

Spanish
Support
Activities

Lessons 46-49

I

ole
Lesff? 50

Review-
Evalsftion

b

The diagram below il1lustrates the sequence of the lessons for two weeks, or one
There are four units in Part One of the Primary Jna Guide, each containing

ten lessons, laid out as illustrated.

The Urit Overview synthesizes the 1inguis-
tic and conceptual input of the unit.

Spanish Support Activities introduce major
concepts in Spanish before they are dealt

with in English.

Oral Language Lessons with interdisciplin-
ary content introduce English structures
and concepts from social science, science,
and math.

Review lesson reviews language and con-
cepts trom the preceding four lessons.

Spanish Support Activities introduce major
concepts in Spanish before they are dealt
with in English.

Oral Lanquage Lessons with interdisciplin-
ary content introduce English structures
and concepts from social science, science,
and math,

The Review-Evaluation enables teacher to
measure pupil progress while reviewing
language ard concepts from preceding
lessons in the unit.




*$AOUNOSM WOOLSSRLD JO Isn
9A§393( 109 ybNOAY3 SPa3U WOOUSSR|D
bupAysiaes {ueipojsnd 3000
‘43ALApSNG *u3Yowd)l) spaau 40

MMED SNV YORD MOY ¢S3AANOSAU SE
L00Yds 3yl ul suosuaad BupAhyauap]

TPreTIe-A 4 - o il LA o i ] er

*ISN ALIY) BuLUMIIIpP

03 di8y Savunosas JO saynq
-j4330 Y3 moy bujjebiysauy
‘wayy bupujeiqo 4o suevaw pue
$934Nn0S3J. JO sash BujAjiausp]

LNINT SITAOLS WIJ0S

*s3asqns jo s3dadcuod
Gupdolanap ¢aduspuodsauuod anbiun
tsadeys Jo sapis Buiyunod ¢sadeys

bujziubooas $agnqgiagqe auo ueysy
adow Aq s3s ujp s399fqo Bujdnouy

*L0dNI HLvh

*Spasau pue sjuem £3sjies
03 Wl Bupupquod ¢sad4nos

-4 Jdn Bugspy csueaw dnouab
pue LenpiALput ybnoayz wayl
UpR3Iqo 03 MOY ‘aue A3y BAdYM

bupmouy Aq sasunosau Bupuieiqo

*uojjewioy
39S 40 adeys pue az}s mo+
S3INq 43R 3y buysn ¢s3as 4o
uojjeumoj ayy buggeb j3sanul

pue ,3as, paoM ay3 buisp

S ANGNT_HIVW

*S93Nq|J433e oM} Aq

Buphsissed ¢$399fqo uo Abuaaua Jo
$309440 fumoj ‘uoryisod ‘uoyy
=034ip ‘A3LLIIN JO SANqL4Ije Aq
Bujhysseid pue Bupgeupwiaosiq

iNdN] FONIIIS

*$304N0S3ad pue

Sjuem spaau wooudsse(d BupAhy

-|JUapr “dduupLsaa Jo Iowe|d

pue ‘sse|d pue 3peab °dnouab

Locyds ‘abe ‘aueu ybnoayl

SA3Y30 pue 3|3s BujAyi3uap]
2 A0dI

"uoil ippe-add "¢ pue

2 ‘L SLoquAs U333l jaM ¢Adoud
-{eagnta pue s3as jo s3dad
-u0d bujdojanap ¢3jdoad pue
$393fq0 03 S393(q0 Bujyore
ANJNT HIVMW

‘40109 pue

A3:L 13N ‘adeys azjs saqunu
40 s9NnqGia3e Aq BuiAy
~}SSRLD pue bujjeujuiaasig
SINdNI JINDIAS

*adusuodsauda0d 3uo-03
-3u0 Bupudqew ¢Auew moy o
aANSeaw e Se Ssuaqunu ud
ybnoayy cuo sdaqunu bugsn
$399(q0 pue siidnd bujauno)

*S|OQUWAS pue SuU0L1II®
bupjeujwiaasip pue bupfyia
-uap} ¢s309fqo pue suosaad jo
JuawaAow pue uoijpsod *suoyl
=e|au fejjeds Hujjeulujaosiqg.

‘PatI LY
~U3P| R Yoyr spoquihs Bujyeu
$SUOLJOR 3sOy] S0 $393349 3yl pue

SUO|JOR 3A 3931100 puR BNELALPUYL.

bupfysse|d pue BupIRULLLLISLP
‘30eds uj uoi3jsod pue uO3OB/M P
“A3LLIIN JO sAINGAIFR Ag S393[q0
J0 $39sqns pue $33s *s30a3fqo
BupAsLsseld pue Bupaeupwiadsiq

*9asn pue adeys

‘dz)s ‘400D ‘udquIiu Jo
S93NQ A3 JLdy3 Aq s3dafqo
J0 S33S pue $393fqo Buphy
=4SSO pue Huljeuuiadsig

) “suojjoe m:o;m me

LenpiALpul pue ‘uoiaedol ‘uoil
=03 P ‘A34L 1IN Aq Bupdnoudb aqpuad
-S9p 03 ‘aAl3uvbau pue BApIRWALISR

‘peanid pue Jde)nbuis uj suoiy
-s3nb_pue unoN+bul+Giap+(aae’ S| )
+UNON ‘Dul+qaaps(a2e®s])+unoN
pue “bujop+(ade’si)+unoN bugsp

SA0dNI_ONJIDS

“A133e5
wayy bugsn pue s303fqo 30
osn buhjuspt ¢spoquks pue
$303(q0 UO SUO|J2Z JO S309349
9yl bujpjeujwiaasyg  didy
YIIM pue AL LenpAjbu} y3oq
FJUWIAOW U {3Y)I pue “S$393(q0
pue suosuaad jo SdLysuopepad:
Lej3eds ay3 Bujjeupuiadsyq

]

*$399[q0 J0 Dudnou
pue A3tjuenh ‘u0}0d *adeys
‘932}S 3q}40s9p 03 pue s3oa3f

-q0 A313uap} 03 ‘aAjjebau
pue m>wp25to ‘Leanid pue

AR nbuis ug suogisanb pue
oA 1309{py+(auR® sy )+UnON pue
UNON+(94R® S} )+unoN bugsn

sJILSINONIT
Op~LlE Suossal - Al LINM

<LI0dNI HIYW

*sSugijoe aojow abaey pue
s32alqo ¢suosuaad bugjeul
-WlA9SEp pue 6updjjuspl

T{SWel | au9LbAy [euo
pue sse|d *sA03) s|oquAs pue
SaSN °Saueu ALdy3 ‘4o pasu
£s309[q0 uasmyaq bujysnbuyy
~S1§ °Saweu Jaqunu Idbe Hue
‘saeu ade|d awoy pue |ooydss
‘saweu UIALD YIIM S43YIO

pue j|os JO uOl3eIL}jIudp|
bujpniou} *aduapuodsausod
3uo0-03-3uo bujysinbujisiq

*suojysanb

 TMNLGIONOD

*suojjsanb

P93R| 94 pue GASA+0F+GAIA

0f-L¢_suosseq - I1

WYHD0Ud AUYNINAIDSIQHUIINI YIWWNS 3HL 40 HMIATAY3

+UNON “UNON+QUIA+UNON JO 3sed
pue juasauad ayj bugsn Sasuuew
‘uojjosuip *aorid 30 suuaadljed

buisn ¢spurumiod ajdugs bugsny

s JLLSINONIT

paje{ad pue GASA+03+GABA

+UNON pu® UNON+GJIA+UNON U}
‘3A L3ebau puR_3Ajjeusijse
‘SQA3A JO WMOJ S~ pue I duis
3yl bulsn fuojedfyjqudpy
Leuosdad jo aeinumoy Bujsp

;LIS INONIT

- SU0Ss9

QL-1 Suosseq - I LIN)




UNIT 1




F TNICHIGM -

L e INTERDISCIPLINARY

S ewew | ORAL LANGUAGE LESSONS: UNIT I

The first grade child enters the school &%

setting mg;z, many ;uesz?,ons. He iypiZaZZy f{”‘?ff{{/é e \/:?\

wants to know wnat his teacher and classmatec S \ \’/ 3
are like. He wants to know if he can leam to NN J
read and write. For the “mmzsrz—speakzng enild, iy *
these questions may remain unanswered for a Zorg time A \

unless he quickly acquires the "ngl‘z,eh language structures to ask and answer questions.

LIICEISTIC FACUS

Unit One bhasically contains auestinrn and answer structures in the negative and ;
affirmative which deal with:

NAFE ADDRESS AGE

CRACE SCHOOL
HEEDS HEITS PASSESSIONS

CONCEPTUAL FOCUS

Hnit One contains activities vhich are basicallv desianed to help the ﬁrst- grace

child understand:

F SELF AHARENESS-IDEN- CORRESPNHDING, NNE-TO-OHE IDERTIFYING ARERS IN
2 TIFYIilG SELF AMD OTHERS ' A SCHOOL *CDEL
' SEQUEICIHG HUMBERS
SATISFYING CLASSROOM MAMTS SISCRIMINATING LYKE AND
AHD MNEEDS UNLIKE NBJECTS

IDEHTIFYIMG AHD GRCUPIMNEG
ROOM RESSCURCES BY THEIR
FUNCTIOHS
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INTERDISCIPLINARY ORAL LANGUAGE
SPANISH SUPPORT ACTIVITIES
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series of people and bail bounces

BASIC CONCEPTUAL FOCUS: designed to be introduced in Spanish:
Identifying self and others by name, school, class, grade, address and age
Matching, one-to-one, the number names one-ten with the corresponding

MATERTALS:
Activity 2: Use e ball.

Activity 4: Use five balls.

Activity 3: Use the puppets Wink and Blink.

1. CONCCIENDOSE

Hzga su presentacién personal diri-
giéndose a ua nifio cada vez pero usan-
do voz suficientemente alta para que
todos oigan. Pregunte al nifio el nom-
bre de €1 e invite a la clase para que
1o repitan cor Ud. Cuando todos los
nifics heyan dichc su nombre repfselos
valiéndose del siguiente ejercicio:
Ayude a la clase a contar los nifios en
grupos de tres, al llegar a tres, se-
flalanda al nifio correspondiente pre-
gunte su nombre. Ayude a 1a clase con
la respuesta.

2. _EN LA ESCUELA

Diga a los nifios en gué escuela, en
qué grado y en qué clase estén ellos.
Hagalos repetir con Ud. el nombre de
la escuela, de la maestra y del grado.
Coloque los nifios en un semicirculo
frente a Ud. Invitelos para que todos
cuenten con su ayuda hasta cinco, Al
terminar tire la bola a un nifio, pregun-
téndole su nombre. El nifio dard la
respuesta y devolvera la bola. Inte~
rrogue otros nifios de unc en uno sobre
en cull escuela esté&n, el nombre de

(to accompany lesson 1)

(to accompany lesson 2)

GETTING ACQUAINTED

Introduce yourself, sddressing one
child at a time but s,eaking loudly
enough so thet ali can hear. Ask the
child his name and invite the class

to repeat it with you. When all the
children have said their rames, review
them uzing the following activity:
Help the class count the children in
groups of three pointing to each child
when you ask that child his name.

Help the class with the answers.

IN SCHOOL

Tell the children what school and
grade they are in, and who their teach-
er is. Heve them repeat with you the
name of the school, the teacher, and
the grade. Place the children in a
semicircle in front of you. Invite
them to count with your help to five.
When finished, throw the ball to a
child and ask him his name. The child
answers and returns the ball. In the
same way, ask the pupils, one at a
time, which school they are in, the

W e s




su maestra o en qué grado estén. Re-
pita 3a actividad micntras pueda man-
tener el inter@s dando oportunidad al
mayor nimero posible de nifios de in-
tervenir.

name of their teacher or what grade
they are in. Repeat the activity,
givirg sas many children as possible
a chance to participate.

3. CONOCIENDO A BLINK Y WINK (to accompany lesson 3) MEETING BLIXRK AND WINK

Explique 8 los nifios que los dos nue-

vos amiguitos que conocieron ayer quie-

ren saber los nombres de cada nifio.
Presente a Blink, salfidelo, pregimtele
su nombre y preséntelo a cada uno de
los nifios de la clase interrogéndoles

de uno en uno para que digan su nombre.

Cuénteles que Blink tiene ademis una
amiguita y presente a Wink. Los tite-
res se saludarén entre s{ y Blink hari

la presentacién de Wink en la misma ma-

nera que Ud. hizo la de &l. Wink y
Blink interrogarfn a diferentes nifios
sobre el lugar donde viven. Invite s
distintos nifios para que sean Wink y
Blink y hagan preguntas a otros nifios.
Gufelos para que interroguen y respon-
dan sobre sus nombres y el lugar don-
de viven. '

Explain to the pupils that the two
new friends they met yesterday

want to know the name of each child.
Greet Blink, ask his name, and intro-
duce him to each one of the children
in the class, asking each one to give
his owr name. Tell them that Blink
has a friend, and introduce Wink. The
puppets will greet one another and
Blink wiil introduce Wink the same way
you introduced him. Wink and Blink
will ask different children where they
live. Invite different children to be
Wink and Blink and ask questions of
other children about their names and
eddresses.

4., ADIVINANDO LA EDAD (to accompany lesson L) (WESSING THE AGE

Haga que los niffos se coloquen Ce pie

formando un cfrculo. D& a un nifio una
bola. Expliqueles que lanzara la bola
hacia el suelo, paimedrdola tantas ve-
ces como afios tenga el nifio al que le

preguntarfn la edad. La clase. con su
ayuda, cuando sea necesarina, pregunta-
rd & un nifio la edad y el primero pal-

mearf la bola el nfimero indicado de ve-

ces de acuerdo con la respuesta. Re-~
pita la actividad varias veces, dando
oportunidad a distintos nifios de pal-
mear la bola. Cuando los nifios ha-

Yan comprendido lea idea y sepan relacio-

nar el nimero dado en la edad con el
nime:o de veces que palmean la bola,
pida & un nifio que le diga en secreto
cufintés afios tiene. Ud. le pregurtard
e la ¢lase cuantos afios tiene €l y pal-
meard la bola el nfmero de veces indi-
cado. La clase contara los saltos de
la bols para adivinar la respuesta.
Repita varias veces con la edad de dis~
tintos nifios.

Have the childten stand up in a circle.
Give one pupil a ball. Explain that he
is going to bounce the ball or: the floor,
one for each year of the age of the
child being questioned. The class, with
your help when necessary, will ask a
child his age and the first pupil will
bounce the ball the same number of

times according to the answer. Repeat
the activity several times, giving
different pupils an opportunity to
bounce the ball. Continue until the
children have understood the idea and
know how to relate the age number with
the number of times they bounce the
ball. Then, ask a child to tell you

in & whisper how old he is. You will
ask tne class how old he is and bounce
the ball the same number of times. The
class will count the times the ball
bounces to guess the answer. Repeat
several times with the age of different
chiidren.

o k
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APy

Review LINGUISTIC FOCUS Introduce i

What's (your, her, his) name?
None  (My, His, Her) name is (_ ).

one, two, three

LINGUISTIC COMMENTARY i

Typical language problems are: confusion of
his and her; difficulty pronouncing /m/ in
name; omissicn of is; difficulty pronouncing
vowel sound of is and his, the /ts/ combina-
tion in what's, and the Initial sound in

three.

Review CONCEPTUAL FOCUS Introduce

Identifying self and others by name
Matching, one-to-one, the number
None names one-three with the corres-
ponding series of people
Matciing, one-to-one, objects and

people

CONCEPTUAL COMMENTARY

Typical conceptual problems are: difficulty
matching names with faces, ordering numbers
and comprehending the quantity repiresented
by the number names.

MATERIALS
Activity 3: Prepare a paper bag filled with enough envelopgs for everyone.




'. HL«L HISL HEK “m
Have the pupils sit in a circle in
their chairs. Tap one pupil at a

time, ask what his name is, and model

the appropriate response for him to
use. BAs each child says his name,
ask the whole class what the child's
name is. Model the answer and guide
the class to repeat it.

T: /tapping a pupil/
What's your name?
/modeling response/
My name is (Carl).

P1: My name is (Carl).

T: /to whole class and pointing to
the same pupil/
What's (his) name?
/modeling response/
(His) name is (Carl).

C: (His) name is (Carl).

Continue the activity, tapping other
pupils in the circle.

2. NUMBER-NAME GAME

Have the pupils sit in a circle in
their chairs. Consecutively point
to three pupils, saying, “One, two,
three,” and guiding them to stand
up. Guide the class to count the
three standing pupils with you. Ask
the pupil pointed to on number three
what his name is. Guide the class
to ask the same question, and then,
guide the pupil pointed to on number
three to respond.

T: /pointing to three pupils/
One, two, three.

T&C: /repeating with same pupils/
One, two, three.

T: /pointing to Pupil 3 and mod-
eling question for class/
What's your name?

C: /to Pupil 3/ -

What's your name?
P3: My name is (Maria).

Ccatinue the activity, having other
pupils answer the question,

3. MAIL NAME GAME

Have the pupiis sit at their own
desks. Take a bag filled with un-
addressed envelopes to one pupil and

TTARE-OFF 1DEAS

ask what his name is. As soon as
he respor.ds appropriately, give him
a “pretend letter”.

T: /to a pupil/
What's your name?
P1: My name is (Paul).

Continue until all of the pupils have
received a letter. Then guide one
child to be the mailman who will pick
up a letter froa a pupil. Guide the
class to ask the mailman the name of
the pupil who has the letter. Guide
the mailman to respond appropriately,
and to put the letter in his bag.

£: /to mailman/
what's (his) name?
P1: (His) name is (Paul).

The activity continues as above until
the mailman misses a name. The child
whose name was missed becomes the
maiIman.

*During the day, structures from the
lesson may be used with vocabulary
that you feel the pupils are already
familiar with, as well as the vocab-
ulary presented in the lesson. Ex-
amples of such times are given below.

*As you pass out materials, ask the
class what each pupil's name is be-
fore you give him the supplies. Lat-
er, have a child take your place.

*As you call each pupil to line up.
for recess, ask the class what his
or her name is.

*As the pupils line up to go home,
ask each child if he knows what your
name is. Then name each child your-
self for practice.

*During recess, play a circle tag
game, having "It" randomly tap and
count three pupils. The third pupil
chases “It" back to "Its" original
circle place and then, becomes "It".

*At snack time, have the class count

out the cookies, three at a time.

LESSON 1
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Review LINGUISTIC FOCUS Introduce
What's (your, his, her) name? What (grade) (are you) in?
(My. His, Her) name is ( ). (I'm, He's, She's) in (first grade,
Miss ___ 's room, School).
room, grade, school; Wink, Blink
one-three four-five
- 3
1
LINGUISTIC COMMENTARY |

Typical language problems are: the produc-
tion of the 5ounds of m in I'm, st in first,
sch in school, and sh in she; confusion 1n
use of he and she; and omission of ‘s in

he's and she's.

Review CONCEPTUAL FOCUS Introduce
Matching, one-to-one, the number names| Relating location of classroom to
one-three with the corresponding other areas of the school
series of peonle Matcning, one-to-one, the number
Identifying self and others by name names four-five with the corres-

ponding series of people
Identifying self and others by school,
room, and grade

CONCEPTUAL COMMENTARY

Typical conceptual problems are: under-
standing the abstract notion of a room's
location in relationship to other rooms,
places, etc.; understanding the quantity
that a number or number name represents;
and understanding the ordering of numbers.

MATERIALS

Activity 1: Prepare a model of the school, using colored blocks and pictures
of a cafeteria, playground, classroom, etc. Prepare 2 puppets,
the boy, Blink, and the girl, Wink.

Activity 3: Use a picture of 2 bus.




1. 3-D MAP

As preparation for this activity, take
the pupiis on a tour of the building
and playground. As you pass each room
or area, identify it for the class.
After the tour, use blocks on the floor
to make a mdel of the school. With
each area set off with blocks, place
appropriate pictures to identify the
cafeteria, playground, etc. Haye the
pupils stand around the model and guide
them to identify the room, grade, and
school.

T: /pointing to the model/

(Baker) School.

C: (Baker) School.

T: /touching their room area/
(Miss B's) room,

C: (Miss B's) room.

T: First grade.

C: First grade.

The puppet, Wink, is introduced and
placed in the model.
T: /pointing to the puppet/
Her name is Wink.
She's in (Baker) School.
C: Her name is Wink.

She's in (Baker} Schooi.

Repeat the activity with Blink and
practice the statements He's in first
grade and He's in (Miss B's) room.

2. CIRCLE TALK

Seat pupils in a circle. Walk around
the circle 1ightly tapping each pupil,
counting aloud with the class from one
to four. On four, stop and stand be-
hind that pupil. Ask the class What
grade are you in?, and help them re-
spond appropriately. Then, ask Pupil
4 the same question,

T&C: /as teacher walks around
outside of the circle/
One, two, three, four.
/stops and asks class/
What grade are you in?
/with teacher's help/
I'min first grade.

/to pupil/

What grade are you in?
I'm in first grade.

v - O @ —~
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Count to five and ask tha same ques-
tion. Continue the activity asking
the room and school.

3. _Od THE BuUS

Show the class a picture of a bus, and
then place chairs in two rows for an
imaginary bus. OCne pupil is the
driver. With your help, he asks the
name and grade of each pupil who gets
on the "hus".

T&P1: What's your name?
P2: My name is (John).
T&P1: What grade are you in?
P2: I'm in first grade.

Continue questions and answers, asking
What school are you in? and What room
are you in?

Choose one pupil to act as if he is
sleeping. The “driver" asks the group
that pupil's name and room.

P1: What's (his) name?

C: (His) name is (John).

P1: What room is (he) in?

C: (He)'s in (l1iss B's) room.

Continue the activity, asking the
grade and school. Repeat several
times with other pupils.

TAKE- TDEAS

*l/hen meeting other adults in the
school, let pupils tell their names,
grade and room.

*During arithmetic class, give each
pupil five stones, nuts, tongue de-
pressors, etc. Have the pupils count
out sets of one-five objects.

-*During music class, pupils can count
and clap, or just count, as they walk,
run or skip to music.

*ilhen standing in line at the door,
ask pupils their names, grade, room
or school.

*During free play when pupils are
playing house or using toy telephones,
'help them use the dialog from the les-
son.

LESSON 2
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Review LINGUISTIC FOCUS Introduce
What's your name? Hhere do you live?
My name is ( ). I Tive on { Farm, Street).
one-five six-eight

LINGUISTIC COMMENTARY

Typical language problems are: substitu-
tions of en for on, omissivia of do; adding
the before street names (the Elm Street);
pronunciation of live as leaf and street

as estreet.

Identifying s=1f and others by name

Matching, one-to-one, the number
names one-five with the corre-
sponding series of people

Matching, one-to-one, objects and
people

Review CONCEPTUAL FOCUS Introduce

Identifying self and others by address

fiatching, one-to-one, the number names
six-eight with the corresponding
serigs of people

CONCEPTUAL COMHENTARY

Typical conceptual problems are: visual-
izing abstract spatial relationships (under-
standing where someone lives without seeing
the house); ordering numbers; and under-
standing the quantity each number represents.

Activity 2: Use the puppet, Blink.
Activity 3: Use the puppet, Blink.

© MATERIALS
Activity 1: Use the puppet, Wink, and a blindfold.
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1. HINK WAHTS TO KMOH
Fave the class seated in a circle.
Tell what street you live on. Then
) choose a girl to be Hink and tell
; her tc name anmyone in the circle.
When a pupil is named, have him stand
and ask him where he iives. Have the
. class repeat the question. Then help
k the pupil respond. Continue the ac-
givity having Hink name all the chil-
ren.

T: I live on (iarket Street).
W: /paming a pupil/
(Maria)
T: Hhere do yc:1 live?
C: Where do you 1ive?
P: /with teacher's help/
I 1ive on (Grove's Farm).

Select a new Wink and blindfold her.
1 Have her touch any pupil in the cir-
cle. As she touches the pupil, he
rises and answers the question,
Where do you live? Continue the ac-
tivity.

2. BLINK THE COUHTER

! Line the class up in two lines, one
facing the other. Choose a boy to be
Blink and have him walk betweer the
lines, helping him and the class
count the pupils in one 1ine as Blink
touches them. Hhen he covrts to six,
guide the pupils in the other line

to ask the sixth pupil where he
lives. After the response, Biink
continues down the line stopping at
every sixth pupil.

C: /with teicher's help/
One, two,...Six.
T&Gl: Where do you live?
P: I live on (Elm Street).

Ask for new volunteers to be Blink.
Repeat the above activity, but this
time count out seven pupils. Repeat
again, counting out eight pupils.

3. BLIWK HELPS

Arrange the class in a seated circle.
Give each pupil a cut out of a house.
As the class counts with you, tap
eight pupils and guide tnem to leave
their "house" by walking a few steps

ERIC
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away from the circle with you. With
81ink on one hand, help the eight pu-
pils return "home" by asking each one
his name and where he lives. Have

the class help Blink ask the questions.

C: /with teacher, counting out
efght pupils/
One, two,...eight.

C: Hhat's your name?

P: iy name is (Mary).

C: Vhere do you live?

P: I live on (Sunnybrook Farm).

As each pupil replies, Blink escourts
him back to his seat.

Continue the activity until everyone
returns home. Count eight different
pupils and select a pupil to be Blink
to help the children return home.

TJAKE-OFF IDEAS

*During the number period, have ti.2
class count the bonks or work sheets
in sets of eights as tey are passed
out. This may also be done with
other objects, such as pencils, cray-
ons, and pieces of paper, when they
are distributed during the day.

*At lunch time osr recess, encourage
the children to ask other pupiis

and people they come into contact
with, their names and where they live.
Have your pupils be prepared %o re-
spond to similar questions.

*As the children line up for recess,
Tunch, or to leave for home, have
them count off by sixes, sevens, or
eights.

*During penmenship, have the children
count the number of lines on the paper.

*During recess or excercise, have the
children count the number of times
they bounce or throw a ball.

*During art, have the pupils color and
cut out pictures of their houses. Put
the houses on a simple map, showing
the school and the general location of
each child's house in relation to the
school. Discuss the address of each
child as you point to his house.

LESSON 3
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Review LINGUISTIC FOCUS Introduce *
(tty, His, Her) name is ( ). How old (is, are) (he, she, you)? :
(I'm, He's, She's) (six) years old. ’
one-eight nine-ten

LINGUISTIC COMMENTARY

Typical language problems are: use of I
have (six) years for I am (six) vears old;
pronunciacion of final ts in what's and
final rs /rz/ in years; and substitution
of “cheese" for she's.

Review CONCEPTUAL FOCUS Introduce
Matching one-to-one, the number Matching, one-to-one, the number
names one-eight with the corre- names nine-ten with the corre-
sponding series of people sponding series of people and
Identifying self and others by objects
name Identifying self and others by age
Ordering the numbers one-ten by rote
counting

; CONCEPTUAL COMMENTARY

Typical conceptual problems are: ordering
of numbers, understanding the guantity that
a number or number name represents, and
matching facts about pupils with pupils.

MATERIALS
Activity 3: Use a blindfold.




R\

1. COURT TO TEH

Tap pupils and send them to the front
of the room. Guide the class to count
each pupil as he is tapped. Continue
this until eight pupils have been
tapped and counted. Then send the
ninth pupil up front and model the
word nine, having the class imitate
you. Introduce ten in the same manner.

T&C: One, two, three,...eight.

T: [tapping ninth pupil/
iline.

C: /with teacher's help/
iline.

T: /tapping tenth pupil/
Ten.

C: /with teacher's help/
Ten.

When ten pupils are standing, have orne
pupil count the vacated chairs. Have
another pupil tap and count tha group
of pupils standing. After eaci puril
is tapped and counted, have fim take
his seat. Continue the activity, using
numbers from one through ten.

2. HO OLD ARE YOU?

Tell the class that they are going to
help you listen. Point to a pupil

and ask him how old he is. Guide him
to give the correct response. Then
ask the class how old +he pupii point-
ed to is.

T: /pointing/
How 01d are you?

P: /with teacher's help/
I'm (six) years old.

T: /to class/
How o1d is (he)?

C: /with teacher's help/
(He)'s (six) years old.

Alternate asking the question How old

are you? between boys and girls several

times. Then vary the procadure, letting
pupils ask each other's ages. Tnen
guide them to ask individuals How old

is (he, she)?

3. GUESS WHO?

Have the class join hands and walk in
a circle while a blindfolded volunteer
stands inside and counts to ten. Vhen

are.

i face on a piece of cardboard.

;each face.

ten is reached, the class stops walking.
The blindfoldec pupil then tnuches a
pupil in the circle 224 asks him how
old he is. Help the pupil touched to
give the correct response. The vol-
unteer then tries to guass the name of
the person who answered his question.

If he does not guess correctly, then
the pupil touched gives his name.

-
‘e

/with teacher's help and touching
a pupil/
Hovt old are you?
P2: I'm (3ix) years old.
V: /quessing/
(His) name is (Jerry).
P2: &y name's (Jack).

Continue the activity, blindfolding the
pupils who was touched.

TAKE-OFF IDEAS
*Encourage members of the class to

count objects as they help you pass
them out, or collect them to be put
away.

*As individuals are called on to read,
they may also be asked how old they

*Have the class count off by tens when
they leave the classroom. Ask every
tenth pupil how old he is.

*Place tvwo sets of masking tape numbers
from one to ten on the floor near the
classroom door. Encourage the class

to st2p on the numbers and count as
they go in and out.

*Have a pupil corat aloud the number
of pupils in his reading group and
pass out the correct number of books.
Collect the books in the same way.

*At recess, have each pupil coliect
ten acorns,or pebbles, or twigs.
During art, have each pupil glue
his ten objects in the shape of a

Crayons may be used to fill in
missing details such as hair, mouth,

etc. Discuss the number of items
used and rale up a rame and a~2 for

LESSON 4
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REVIEW

LINGUISTIC FOCUS - REVIEW

Asking and answering questions of identity, using
infocrmation about:

name school
age room
address grade
one-ten

CONCEPTUAL FOCUS - REVIEW

Matching, one-to-one, the number names one-ten with the
corresponding series of people or objects

Identifying self and others by name, grade, age, room,
school, and address

Matching, one-to-one, objects and people

v

MATERIALS

Activity 2: Prepare 10 pieces of colored cardboard in a bag.
Activity 3: Use the hand puppet, Blink.




1. HIS HABE IS

Arrange the class in a circle. H4alk
around the outside, tapping five pupils
and counting to five. After tapping
the fifth pupil, stand in front of that
pupil, saying his name and telling
what school he is in.

T: /tapping fifth pupil, a boy/
Five.
His mame is (John).
He is in (Baker) School.

Take the place of the fifth pupil who
was tapped, and have him walk around

the circle. counting to five and tzp-
ping five pupils. He stops and tells
the fifth pupil's name and school.

The activity may be repeated, telling
the child's grade, age, cr rocm after
telling his name. To help the pupil
who is making the statements. aive cues
to suggest the kind of statesreat he
should make.

P1: /tapping fifth pupil, a girl/
Five.

T: Hame.

P1: Her name is (Mary).

T: Uhat grade.

P1: She is in first grade.

T: How old.

P1: She is (six) years old.

T: Uhat room.

P1: She is in (Miss B's) room.

Continue the activity with several
pupils.

2. BAG HOLDER

Place ten pieces of colored cardboard
in a bag. Arrange the ciass in a
circle on the floor and stand in the
center with one pupil who will be the
bag holder. Cover your eyes and take
out some of the pieces. Count them
aloud and then be the bag holder, re-
turning your pieces to the bag.

T: /taking out four pieces/
One, two, three, four.

Have the first pupil then cover his
eyes and take out several pieces and
count them. Then he becomes the bag

holder and another pupil stands up,
taking out pieces. After counting
them he becomes the bag holder for
another pupil who stands up while the
first pupil returns to his place.

P1: /taking out five pieces/
One, two, three, four, five.

Continue the activity until several
pupils have had a tum at being the
bag holder.

3. _SGHAT'S YOUR NAME?

Have the class sit in four rows. Blink
asks the first pupil in row one his
name and grade. The first pupil an-
swers each question and then this pupil
holds Blink. He asks each pupil in

the first row his riame and grade.

B: What's your name?

P1: My name is (Paul).

B: What grade are you in?
P1: I'min first grade.

Continuve, asking different questions
in ezch rew. In row two use Hhat's
your name? and What school are you in?
In row threa use Hhat's your name? and
hat room sre you in? In row four use
hat's your name? and How old are you?

SUGGESTED FIELD TRIFPS ,
rrange to ride the homeward bound bus
fith your class one afternoon after
essons 1-4 have been completed. In-
tead of dropping off each pupil as

he bus reachas his home, have the
river stop briefly while you and the
lass talk about the child's address
nd family. If time permits, have the
river stop at his home and at your '
ouse also for similar discussions.
fter the class has seen each child's
ouse, have the driver make the re-
urn trip, dropping off each pupil

t the usual stop.

Take a return trip to the principai’s
joffice, the cafcteria, the nurse’s
room, ¢tc., as in Lesson 2. Reinforce
the location of the various places,
the names of the people revisited,

nd the identification phrases from

essons 1-4,

LESSON 5
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BASIC CORCEPTUAL FOCUS: designed to be irtroduced in Spanish:
Identifying classroom resources tkat oune hss and does not have
Identifying like objects and distinguishing them from uplike objects
Tdentifying and matching classroom supplies with pictures, both of the supplies
and their uses
identifying hidden pictures
Identifying and matching personal hygiene objects with their uses

MATERTALS:
Activity 1: Use cars, balls, dolls, truciks, and two bags.
Activity 2: Prepare pictures with children doing activities with school objects.
Use a box with scissors, pencils, paper, books, etc.
Activity 3: Prepare pictures with cutouts of vencil, guitar, iron, scissors.
Activity 4: Use a box of ¥leenex, one of band~aids, and a roll of paper towels.

|

1. JQUE HAY Ed LA BOLSA? (to accompany lesson 6) WHAT'S T THE BAG?
Muestre juguetes comc carros, bolas, Show toys, such as czrs, balls, dolls,
muiiecas y camiones. Ayude a la clase and trucks. Help che class to count
a8 contarlos. Cuente niiios en igual them. Count the same number of pu-
nimero haciéndoies pararse al frente. rils and have them stanéd in front.
Hagales notar que necesita determinado Show the class that you need a cer-
nGmero de nifios porque tiene ese nfime- tain number of children because you
ro de juguetes. Reparta los Juguetes have that number of toys. Distribute
demostréndoles que alcanza un juguete the toys, showing that there is just
vare cada nifio sin sobrar nada. Inte- one toy for each child standing. Ask
rrogue individusl y colectivamente & individuals and the class what each

s los nifios sobre 1o que cada uno tiene. child with a toy has. Ask in such a

E ilaga a veces la pregunta de manera que way that some responses are negative.
la respuesta sea negativa. Pida a los Have the pupils with toys put them
nifios con juguetes, gue los pongan en in oags and sit down. Call two pu-
bolsas y se sienten. Llame dos nifios pils to the front and ask another pu-
al frente y pregunte a otro si ellos Pil to recall if their toys were the
tienen juguetes jguales o diferentes. same or different. When the answer
Cuendo la respuesta sea dada los nifios is given, the children take the toys
sacarén los juguetes de la bolsa. Re- from the bag., Repeat the activity
pita la actividad hasta que todos los until all the objects are outside
objetos estén fuera de la bolsa. the bags.
2. BUSCANDO IO QUE 3E USA (to accompany lesson T) FINDIEG WHAT IS NEEDED

Muestre léminas con nifios que ejecutan Show pictures of children performing
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actividades usando utensilios escola-
res, como recortar, dibujar o leer.
Interrogue a 1la,clase sobre qué hace
el nific de cada cuadro y qué usa para
hacerlo. Reparta las laminas entre los
niffios. Como si cada nifio estuviera e-
Jecutando la a¢cién de su 18mina, pre-
gintele qué usa. Huestre una caja con
tijeras, lapices, papel, libros, etc.
Sefialando una de las acciones pida a
otro nifio que saque de la caja lo que
necesitaria para ejecutar esa accién.
Repita 1la actividad con cade cartel.

3. TMITARDO

Reparta laminas en donde ha pegado re-
cortes de objetos como: lapiz, tijeras,
plancha, guitarre, etc. gque sugieran
acciones. Cada nifio tratar€ de que
ninguno otro vea su lémina. Un nifio
imitard la accién sugerida en su papel,
sea escribir, recortar, aplanchar, etc.
Otro nifio 1la identificari para contes-~
tar. Si no logra identificarla se mos-
traré el papel y la clase responderi.
Repita la actividad mientras los nifios
estén interesados.

4. LO QUE NECESITAMOS

Muestre una caja de klinex, un rollo
de toallas de papel y un paquete de
curitas. Interrogue a los nifios para
asegurarse de que conocen el uso y el
nomtre de cada cosa. D& a algunos
nifios curitas, toellas y klinex procu-
rando que cada uno terga sflo dos de
esos articulos. Iavite a un nific a
que imite la accibn de lavarse. Pre-
gunte a la clase qué objeto necesita-
ré pars secarse y pidaselo a otro ni-
flo; si &ste no lo tiene ayude a la -
c¢lase para que digan que €l no tiene
tcalles de papel, s6lo curitas y kli-
nex. Inierrogue a otro nifio que si
tiene 1o necesario. Ayude en la res-
puesta. Repits la actividad con nifios
imitando alguien que se ha cortado y
alguien llorsido. Dé oportunidad pa-
ra que los nifios hagan imitaciones
creando situaciones en las qu ellos
crean necesario el uso de un klinex,
una curita o una toalla de papel.

(to accompany lesson 8)

(to accompany lesson 9)-

actions with classroom objects, such
as cutting, drawing, or reading. Ask
whet the child in each picture is do-
ing and what he is ucing. Distribute
the pictures. Ask each child what he
would use if he were performing the
action in his picture. Show a box
with scissors, pencils, paper, books,
etc. Showing one of the pictures,
ask another pupil to pick out of the
box the object he would need to per-
form that action. Repeat the activity
with each picture.

IMITATING

Distribute pictures on which have
been pasted cutouts of objects such
as a pencil, scissors, an iron, a
guitar, etc. Have each pupil keep
his picture hidden. One pupil panto-
mimes the action suggested by his
picture, such as write, cut, iron,
etc., and another guesses what the
action is. If he can't identify it,
show the picture and lhave the class
respond. Repeat the activity as long
as the pupils are interested.

WHAT WE NEED

Show a box of kieenex, paper towels,
and band-aids. Question the pupils
to make sure they know the use and
name of each item. Give some pupils
band-aids, towels, and kleenex, giv-
ing each pupil two of the three types
of articles. Invite a pupil to pan-
tomime washing his face and hands.
Ask the class what the pupil would
need to dry himself and ask another
child for it. If the pupil asked
doesn't have it, help the class to say
that he doesn't have paper towels;
that he has oniy band-aids and
kleenex. Ask another pupil if he has
vhat is needed. Help with the answer.
Repeat the activity with children
pantomiming somebody who has been cut
or somebody crying. Give opportuni-
ties to the pupils to pantomime the
situations in which it will be
necessary to use a kleene.., a band-
aid, or a paper towel.

T . T " searaanpmmy. (UL Y ST
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C
S PROGRAM ORAL LANGUAGE LESSON 6
Review LINGUISTIC FOCUS Introduce
None What do you have?
(I, You) Have a (car).
I don't have a (car).
car, truck, doll, ball
LIRGUISTIC COMMEHTARY
Typical language problems are:
use of I ro have rather than I
don't have; pronunciation of the
vovel sound of truck and the /v/
sountd in have.
Review CONCEPTUAL FOCUS Introduce

ione | Identifying classroom resources
that one has and does not have

Identifying like objects and dis-
tinguishing them from unlike ob-
jects

COHCEPTUAL COMMENTARY
None

MATERIALS
Activity 1: Use a car, truck, ball, or doll for each pupil.
Activity 2: Use a car, truck, ball, and doll.
Activity 3: Use a car, truck, ball, doll, box, and a paper bag.




T. ANSWER GAME

Set a ball, doll, car, and truck where
the class <an see them. Hold up one
and tell the class what you have,

T: /holding up a car/
I have a car.
/holding up a ball/
I have a ball.

Continue the activity, introducing the
names of all four toys. Then pass out
toys so each pupil has either a car,
truck, ball, or doll. Have all the
pupils with the same toys stand. Ask
them, "What do you have?" and guide
them to answer correctly. After an-
swering, the group sits down and an-
other group stands. Guide the first
group to ask a second group what they
have, and help the second group answer.

T: /to group with cars/
What do ycu have?

Gl: /with teacher's help/
I have a car.
/sitting down, to G2 with
teacher's help/
What do you have?

G2: /standing/
I have 2 (coll).

Continue the activity with smaller
groups and individuals.

2. WHAI HAVE?

Call a volunteer up front and give him
a toy. Have one yourself that is dif-
ferent from the one the pupil has. Ask
. him what he has and guide him to an-
swer. Tell him that you don't have the
same toy he has, that you have a dif-
ferent one.

T: /to pupil with a car/
What do you have?

P: I have a car,

T: /showing her truck/
I don't have a car.
I have a truck.

Now have the pupil ask you what you
have. Guide him through the pattern
of asking and then telling you he has
something else. Continue the activity
with pairs of pupils asking and answer-

frig the question.

3. WHAI'S IN THE BAG?

PYace a ball, doll, car, and truck in
a box. Have a pupil choose one of the
toys and place it in a paper bag so
that the rest of the class cannot see
which toy was chosen. Guide volunteers
to make a correct statement about the
object in the bag. If the statement
is not correct, the pupil with the bag
replies negatively. The pupil con-
tinues making statements until one is
correct.

Pi1: /guessing, to a pupil who has
chosen a ball/
You have a truck.
p2: /with teacher's help/
I don't have a truck.
P1: You have & car.
P2: I don't have a car.
P1: You have a ball.
P2: /showing the ball/
1 have a ball.

The pupil who made the correct state-
ment then chocses a toy to put in the
bag and the activity continues.

TARE-OFF IDEAS

*During the day, structures from the
lesson may be used with vocabulary
that you feel the pupils are alrezdy
familiar with, as well as the vocab-
ulary presented in the lesson. Ex-
amples of such times are given below.

*At eating times ask pupils the ques-
tion What do you have? using familiar
foods and utensils.

*During recess ask children the
question What do you have? Encourage
them to question each other about
familiar toys as well as the new toys
introduced.

*During clean-up, have “helpers"
stationed at various cupboards.

Guide the "helpers” to tell pupils

who do not have an jtem that belongs
in their cupboard You don't have a
car) so that ihe pupil will not

p¥t his item away in an inappropriate
place.

——

LESSON 6
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ORAL LANGUAGE LESSON 7

PROGRAM

Review LINGUISTIC FOCUS Introduce
I (want, need) a (book). ]
I want to (read). ja
I don't want to (read). “
I don't need a (book).

MICHIGAR T
HIGRANT INTERDISCIPLINARY ‘

book, crayon, pencil, piece of paper
one-ten read, draw, write 3

LINGUISTIC COMMEZNTARY
Typical language problems are: difiiculty
in pronouncing the oo in book and the y in
you, and a tendency to omit the do in What
do_you want?

Review CONCEPTUAL FOCUS Introduce
Matching, one-to-one, the number Identifying and matching classroom
names one-ten with the corre- supplies with pictures, both of the
sponding series of objects supplies and their functions
Demonstrating how to exchange re-

sources
Identifying and satisfying pupil
needs in the classroom

GONCEPTUAL COMMENTARY

Typical con:eptual problems are: difficulty
understanding the relationship between
classroom supplies and their functions, and
difficulty understanding the quantity re-
presentad by a number name.

MATERIALS

Activity 1: Use books, crayons, pencils, pieces of paper, and prepare pic-
tures of the objects; use the puppets Wink and Blink.
Activity 2: Prepare pictures of pupils reading, writing and drawing; use
books, pencils, crayons, pieces of paper, and Wink and Blink.
Activity 3: Prepare a picture of a store; use books, crayons, pencils,
pieces of paper, and Wink and Blink.




1. HMATCH THE PICTURE

Seat the pupils in a circle, with
books, crayons, pieces of paper, and
pencils in the center. Count to ten
with the class. As you say each number
name, use Blink to give a pupil a
picture of one of the above items.
Repeat the counting until each pupil
has one picture, Tell Blink to ask
a pupil who has a picture of a book
what he wants. Using ‘link, »hiszor
the name of the object corresponding
to the pupil's picture and help him
to answer the question.

C: /counting pictures with teacher,
as Blink hands them out/
One, two, three,...ten.

T: /to Blink/
Ask (Paul) what he wants.

B: /to P1/
What do you want?

H: /whispering to P1/
A book.

P1: /with Wink's help/
I want a book.

Blink hands P1 a book to match his

picture.

Continue the activity, matching the
pencils, crayons, pieces of paper, and
other books with the pictures the
pupils are holding.

2. UWHY?

Seat the pupils in a circle and place
objects in the center as in Activity 1.
Distribute pictures of pupils reading,
drawing, and writing, Have Blink

go to a pupil and, following your
directions, ask the nupil what he
wants arnd why. Have the pupil

tell what he wants, using tie object
in his picture as a cue. Wink helps
rim to tell why he wants- the object.

T: J/Jto Blink/
Ask (P1) what he wants.
B: /to P1, who has picture of some-
one reading/
What do you want?
P1: I want a book.
T: /to Blink/
Ask him why.
B: /to P1/
Why do you want a book?

iI: /whispering to P1/
To read.

P1: /with Wink's help/
I want to read.

Continue the activity with write and
draw, and the other objects the pupils
can name.

3. AT THE STORE

Show a picture of a store. Using a
table as a "store", place penciis,
crayons, books, and pieces of paper

on the table. With Blink on one hand
and iink on the other, help ore pupil
to be the storekeeper and another to

be a customer, and carry out a dialogue
such as the following:

W: /whispering to P1/
You want to draw.

P1: I want to draw.

B: /whispering to P2/
Ask him what he needs.

P2: llhat do you need?

W: /whispering to P1/
You need a crayon.

P1: I need a crayon:

Blink hands Pupil 2 a book and he hands
it to Pupil V.

W: /whispering to P1/
You don't want to read.
You don't need a book.
You need a crayon.

P1: I don't want to read.
I don't need a book.
1 need a crayon.

Pupil 2 hands Pupil 1 a crayon and
pretends to receive money. Repeat the
dialogue until several pupils have had
a turn being the storekeeper and the
customer.

..... -

TAKE-OFF_IDEAS

*1lhen beginning classroom activities
using the materials in this lesson,
use the lesson dialogues in handing
out materials or in having pupils hand
out materials.

*During music have the seated class
sing, "Ten Little (Indians)", count-
ing ten pupils, pencils, crayons, etc.

LESSON 7




MICHIGAN
_— INTERDISCIPLINARY
S procam ORAL LANGUAGE LESSON 8
Review LINGUISTIC FOCUS Introduce
I want to (read). (He) wants to (read).
I (need, have) a (book). (He) {(needs, has) (scissors).

What does (he) (have, need)?
read, draw, write

book, pencil, piece of paper,
crayon

ball, car, truck, doll cut, paste; scissors, paste

LINGUISTIC COMMENTARY

Typical language problems are: use of
simple forms (want, need, have) in place
of s form (wants, needs, hasJ; omission of
auxfliary does in the question, and the
pronunciation of rs /rz/ in scissors.

Review CONCEFTUAL FOCUS Introduce

Identifying aid matching classroom Identifying and matching classroom
supplies with pictures, both of the resources by their functions
supplies and their function Recalling hidden pictures

Identifying and satisfying pupil needs Identifying activities by their
in the classroom parts

Demonstrating how to exchange :
resources

CONCEPTUAL COMMENTARY

Typical conceptual problems are: difficulty
with visual recall of the content of pic-
tures being held by specific pupils, diffi-
culty predicting the nature of a complete
task on the basis of seeing only a partially
completed task.

e

MATERIALS

Activity 1: Use paste, scissors, pencils, crayons, pieces of paper, books,
and pictures of these objects. .

Activity 2: Prepare pictures of a ball, car, truck, and doli.

Activity 3: Prepare pieces of paper on which are iliustrated the idea of
writing, cutting, pasting, drawing.

alaba




1. SUPPLY #Ail

Show the class paste and scissors
while naming them and telling their
yse. Demonstrate how they use paste
to paste and scissors to <ut. Have
the class repeat the word und phrase.

T: /showing how to use scissors/
Scissors, to cut.

C: Scissors, to cut.

T: /showing how to use paste/
Paste, to paste.

C: Paste, to paste.

Set up a table as a "supply office”,
with pictures on the side facing the
class and objects on the side where

the "supply 7an" is standing. Have a
pupil go to the "supply office", select
a picture illustrating the object he
wishes to use, and tell what he wants
to do and what he needs, Tell what he
needs, and have the class repe2t. Then
have the "supply man" exchange the
picture for an appropriate object.

Pi: /to "supply man", selecting a
picture of a cnild reading/
1 want to read.
I need a book.
T&C: He wants to read.
He needs a book.
The "supply man" takes the picture and
kands Pupil 1 a book.

Continue the activity, using pictures
of children writing, drawing, cutting,
and pasting.

2. CAH YOU REMEMBER?

Place along the chalktray a picture

of a ball, a car, a truck, and a doll.
Call four pupils to the front, have
each select a picture, show it to the
class, ond tell what he has. Then
have the pupils hold their pictures
close to them so the class cannot see,
and shift their position several times.
Give the names of pupils and objects
as cues and have the class use the
cues to guess what each pupil has.

If the guess is wrong, the pupil being
referred to shakes his head no. If
the guess is correct, the pupil shakes
hishhead yes and tells the class what
he has.

The pupils identify their pictures
and shift positions.
T: /referring to P1, with truck/
(ilary), car
/with teacher's help/
(Mary) has a car.
Pupil 1 shakes her head no.
T: (Mary), truck
C: (Mary) has a truck.
P1: /shaking her head yes/
I have a truck.

(3]
(X ]

3. LET'S PRETEHD

Distribute to the pupils pieces of
paper on which there is a cue, such as
letters to suggest writing, a partial
picture to suggest drawing, a pasted
circle to suggest pasting, and a pair
of scissors to suggest cutting. Have
a pupil pantomime the action suggested
by his piece of paper. Guide the
class to ask questions with have and
need and cail on volunteers to answer.

Pupil 1 pretends to write.
T: /referring to P1/
What does he have?
C: Vhat does he have?
V: He has a piece of paper.
T: lhat does he need?
C: Hhat does he need?
Y: He neads a pencil.

TAKE-OFF IDEAS

*At t.ue beginning of periods when fam-
iliar objects are passed out, tell the
class about the activities that they
are going to do and then have them say
what they need and which activity they
want to do.

*When materials are distributed, call

on volunteers to ask other pupils what
they need, and to tell you what other

pupils have and what they need.

*During art, have pupils cut out mag-
azine pictures of things they want or
need and paste them on construction
paper. Discuss each picture, confrast-
ing want and need.

*During a free period, help the ciass

name as many objects in the classroom

as they can. Then help them tell what
each is needed for.

LESSON 8
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- INTERDISCIPLINARY |
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S ORAL LANGUAGE ~ LESSON 9
Review LINGUISTIC FOCUS Introduce ]
What does (he) need? (He) doesn't (have, need) a :
(He) (has, needs) a (kleenex). (kleenex).

I (have, need) a (kxleenex).
I don't need a (kleenex).

FRoTyT™ ey

kleenex, paper towel, band-aid

B e e

LINGUISTIC COMMENTARY

Typical language problems are: pronuncia-
tion of /dz/ in needs, /z/ in has, /nt/ in
don't and doesn‘t; confusion of has-have,
need-needs, don't-doesn't; and non-standard
use of s in negative {doesn't needs).

Review CONCEPTUAL FOCUS Introduce
Identifying and matching classroom i Identifying and matching personal
resources by their functions hygiene objects with their functions

Identifying missing objects

CONCEPTUAL COMMENTARY

Typical conceptual problems are: difficulty
with matching items with names of items, ob-
servation of a situation, identification of
a needad item, and recall of a missing item
when two out of three items are shown.

MATERIALS

Activity 1, 2: Prepare pictures of a girl crying, a boy with a cut on his
leg, and a boy who has spilled some paint.

Activity 1, 3: Prepare small band-aids, kleenex and paper towels (full size
and a sm11 piece of each with a loop of tape on the back).

Activity 3: Prepare ditto sheets with pictures in Activity 1.

~ it J A A 4 Lissa bttt SbiN
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7. UHAT DOES HE HEED?

Display a kleenex, a band-aid, and a

paper towel, and have Hink pick them

up one at a time. Ask Blink to iden-
tify the objects, and have him direct
the class to tell what ink has.

Hink picks up a kleenex.
T: /to 81ink/
I')hat does :iink have?
B: A kleenex.
/to class/
Tell {Hiss Brown) vhat ¥ink has.
C: /uith Blink's help, if needed/
Wink has a kleenex. .

Display three pictures: one of a girl
crying, one of a boy with a cut on his
Teg, and one of a boy who has spilled
some paint. Point to the picturcs one
at a time. Have !!ink quide cne half
of the ciass to identify the needed
object using doesn!t have and have
Blink guide the other half of the
class to identify the needed object
using needs. Have a volunteer place
the apnronriate object by the picture.

The teacher displays a picture of
a girl cryinag.
II: She doesn't nhave a kleenex.
Gl: She doesn't have a kleenex.
B: She needs a kleenex.
a2: She needs a kleenex.
A volunteer places a kleenex by the
pictua.

Continue the activity, using the re-
maining pictures.

2. GUESS VHAT LiE NEEDS
Divide the class into two groups. Let
a pupil from Group 1 choose one of the
three pictures used in Activity 1, and
pantomime the action. HKave Group 1
ask vihat the pupil pantomiming needs
and call on pupils in Group 2 to guess
v the guess is correct, have Group 1
confirm the guess. If the guess is
wrong, have the pupil perfcrming the
action say he doesn't need that object
and have Group 1 confirmm his statement.
If necessary, help pupils question and
respond.

A pupil from Group 1 pantomimes spill-

g o Dl

ing paint.
Gl: !hat does he need?
P2: [frcm G2, guessing/
lie needs a band-aid.
Pl1: I don't need a hand-aid.
G1: FEe doesn't need a band-aid. 3
P2: [iro~ G2, auessina again/ -~
He neecds a paper towel.
P1: /confirming the guess/
I need a paper towel.
Gl: He needs 2 naper towel.

Continue with the other pictures,
then reverse the craups. 4

3. #ATCHING

Prepare dittc sheets with the three
pictures from Activity 2 on them.
Prepare small pieces of kleenex and
paper towel with loops of tape on
the-back, and small band-aids irich
are to be stuck to the sheet on the
right picture. Give each pupil a _
ditto sheet and only two of the three
itemc. One puoil is “supnly man” and
another is "delivery man". ink asks
punils what they have and need and
vthispers the needed item to the “de-
1ivery man" who aoes and tells the
"supply man”. “Dalivery man" g:t§ the
item and brings it to the pupil.

¥: 1hat do you nave?
P1: /fwith help if necessary, point-
ing to the items/
I have a band-aid.
I have a paper towel.
H: *hat do vou need?
P1: /Juhispers io "delivery man"/
- He needs a kieenex.
Dif:  /goes and tells “supply man"/
He_needs a kleenex.

Repeat until all pupils have com-
pleted their sheets. Use don't and
doesn't anpropriately if errors are
made.

TAKE-OFF IDEAS
*'hea distributing materials, have a
“reporter” tell what pupils or groups
in his row don't have and need.

*Threughout the day, as pupils need
kleenex, soar, etc., help them use
phrases from Activities 1, 2 and 3.

LESSOM 9




MICHIGAN

MIGRANT INTERDISCIPLINARY
PROGRAM ORAL LANGUAGE LESSON 10

REVIEW-EVALUATION

This lesson aims at determining how well the pupils incorporate the
structures and vocabulary of Unit I into modified language situations.
It is follewed by a record sheet. You should attempt to elicit
individual responses from all pupils in these activities, and keep
accurate records. It is recommended that you use a tape recorder.
Careful use of Lesson 10 should halp you to focus on specific problems
your pupils are having.

The dialogs in Lesson 10 do not represent the structures that the
pupils must say. A stimulus is given and the pupil will select his
answer from those structures he knows. The response written is
only an example of a possible response which a pupil may give,

LINGUISTIC PROGRESS CHECK

Asking and answering questijons
Use of need and have
Number names one - ten

CONCEPTUAL PROGRESS CHECK

Identifying children by name, age, address, school, grade, and room
Identifying cia<sroom objects

Relating classroom objects to their functions

Matching a series of number names with a series of objects or actions

MATERIALS

Activity 1: Use a ball, a phonograph (if no phonograph is available use any

music media).

Activity 2: Use many crayons, pencils, scissors, paste, pieces of paper in
a box,

Activity 3: Use a tape recorder and several children "visitors” from third

or fourth grade classrooms.




i

Seat the children in a circle on the
floor. Help the children pass a ball
to one another around the circle while
music is playing. Stop the music and
ask the pupil with the ball to ask his
neighbor how old he is.

T: /to Pupil 1 with ball, while
indicating next pupil in 1ine/
Ask him how old he is.

P1: /to Pupil 2/
How old are you?

P2: I am (six) years old.

Continue the game by starting and
stopping the music again and teiling
the pupils to ask questions about name,
school!, orade, room and address.

If necessary, when the miisic

stops help the child with the

ball to keep the ball.

2. WHAT DOES HE NEED?

Have the class sit in their chairs in

a semi-circle. Pass out crayons, pen-
cils, scissors, paste, and pieces of
paper, one object to each pupil. Have
one pupil come to the open end of the
semi-circle. Ask him what he has and
tell him he wants to draw, paste, cut
or write. Ask him what he needs. Ask
Pupil 2 what the first pupil needs.
Then ask individual pupils to tell what
they have until one has the object that
Pupil 1 needs, The pupil who has the
needed object gives his cbject to Pu-
pi1 1 and exchanges places with

Pupil 1.

T: /to Pupil 1/
What do you have?

P1: I have a (piece of paper).

T: /to Pupil 1/
You want to write. What do you
need?

P1: I need a (pencii).

T: /to any pupil in class/
What does he need to write?

: He needs a pencil.

T: /to Pipil 2/

Have the new punil at the open end of !
the semi-circle choose a crayon, pen-
cil, scissors, paste or paper frow
the box and repeat the activity. Con-
tinue until several pupils have a pair
of objects; then, ask each of the re-
maining pupils what objects they havz
and what object they need. Allow
each pupil to select his object from
the box.

3. GQUESTION TIME: PUPIL VISITOR
Have the class sit in a sem-circle.
Sit at the open end with the visitor,
a child from the third or fourth grade.
Tell the class to help you "interview"
their guest. Get them started by ask-
ing the first question yourself if
necessary.

T e ™

T:
Vi:
P1:
Vi:

What is your name?
Maria.

How old are you?
I'm nine years old.

P2: What grade are you in?
V1: Fourth grade.

Continue the activity for five or ten
minutes, and have the class interview
other visitors if possible. Make sure
that each question is answered and that
the entire "interview" is taped so that
you can listen to the questions more
carefully at a later time.

What do you have?
P2: I have paste.
/to another pupil in class/
What do you have?
I have a pencil.

T:
P3:

TAKE-OFF PROGRESS CHECK

*It 1s important to determine the pro-
gress which individual pupils have
make in counting. Ask individual pu-
pils to count to ten at varfous times
during the day. Keep track of the
couriting on the record sheet.

*As children are 1ining up, have ‘one
pupil count off ten pupils. Then have
the tenth pupil count another ten.

*Give different pupils sets of ten
items which are needed during an
activity. Have each pupil count them
as he passes them out.

*During recess time, listen to
individual pupils count the
number of times that they bounce
or throw a ball.

LESSOR 10
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RECORD SHEET - LESSON 10

Follewing is a list of the main structures checked in Lesson 10. As each pupil
responds to an item, place a mark indicating whether he uses a "Standard" or
“Non-Standard" form. Compute the percentage of times the Standard form was

used by dividing the number of Standard form uses by the total number of times
the structure was used, and multiplying by 100. This is the percent of success-
fully manipulated siructures. For example:

Structure Standard Non-Standard Total Percentage

How ol1d are you? W/ T/ TR 15 10/15x100=67%

For this structure, there were fifteen responses; £7% of these were in Standard
form.

, , PERCENT
STRUCTURE | STANDARD | NON-STANDARG |TOTAL | cravpaoo

2. 1 have....

3. Questions------ GOOD FAIR POOR TOTAL "GOOD"

4. Counting------ ACCURATE NON-ACCURATE TOTAL PERCENT
v C n

1. How old are you?

I'm (-) vears old.

What grade are you in?

What room are you in?

What school are you in?
I'min (-).

Where do you live?

I live (at) (-).

What's your name?

My name is (-).

I need....

He needs....

He has....

PERCENT

—
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He are not only interested in the success of our lessons, as indicated on
the other side of this sheet, but we would like to take your comments into
consideration when we revise the Tessons.
lesson (1 = lovt, 5 = hich) and return sheet to:

Therefore, please rate each

Michigan Higrant Primary Interdisciplinary Program
3800 Packard Road
Ann Arbor, Michigan 48104

Clarity of Teachabi lity | Relation to Relation to ;
Lesson Instructional of Pupils® Other Areas ;
Intent Activities Language of :
Heeds Curriculum
] 12345 12345 12345 12345 :
2 12345 12345 12345 12345 |
3 12345 12345 12345 1224¢8 .:
s | 12345 12345 12345 12345 %
5 12345 12345 12345 12345 |
6 12345 12345 12345 ]234-5
7 12345 12345 12345 12345
8 12345 12345 12345 12345
9 12345 12345 12345 12345
10 12345 12345 12345 12345
Suggestions for improving objectives:
Suggestions for improving activities:
‘Other comments:
F
:
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F  MICHIGAN | NA
% - INTERDISCIPL INARY
C rocw ORAL LANGUAGE LESSONS UNIT 2

The firet grade ohild seeks indepen- \@>\' ' @

dence. He wants to do things for himeelf.

He likes to help in the plaming and imple-
mentation of hie school activities. For the
Sparish-speaking child to develop independence

in the classroom, he needs to be able to underetand
and use oommands and to ask and answer questions in English language etructures.

LINGUISTIC FOCUS

Unit Two basically contains simple commands and question and answer struciures in

the present and past, and negative and affirmative, which deal with:

THE LOCATION OF AMD SAFE MANRER OF MOYEMENT FOR
PEOPLE AiD ROOI1 RESCURCES

CONCEPTUAL FOCUS
Unit Two contains activities which are basically designed to help the first grade
child with the following:

- MATCHING RESOURCES TO CORRESPONDING, ONE-TQ-ONE MOVING FAST AND SLOWLY
ACTIVITIES
LOCATING AND ACQUIRING SEQUENCING NUMBERS, LOCATING OBJECTS AND
RESOURCES PRE-ADDITION AND PEOPLE IN RELATION TO
PRE-SUBTRACTION OTHER PEOPLE, OBJECTS
AND PLACES

MOVING PEOPLE AND
OBJECTS THROUGH SPACE




MICHIGAN

INTERD ISCIPLINAKY ORAL LANGUAGE
SPANISH SUPPORT ACTIVITIES

MIGRANT

PROGRAM

|

BASIC COHCEPTUAL FOCUS: designed to be introduced in Spanish:
Jdentifying and distinguishing locations

Identifying and distinguishing walking and running

Identifying and distinguishing to and away from

Demonstrating that resources can be woved by people to other people

\  and places

IALS:
Activity 1
Activity 4

: Use small objects on hand, such as a book or a pencil.
: Prepare sheets of paper with drawings to color; use a box of crayonms.

1. PFRIO, CALILNTE"

Diga a los nifios que van a jugar "Frio,
caliente”™. E1l juego consiste en es-
conder un objeto, mientras la clase se
tapa los oJos. Distintos nifics ten-
drén la oportunidad de indicar un lu-
gar en donde ellos creen que el objeto
podr{a estar. El nifio que lo escondid
dirf si estf o no estéd en el lugar in-
dicado, agregando la palabra frio si
el sitio nombrado estf£ muy distante
del objeto y caliznte si esta cercano.
Gufe a los nifios para que escondan el
objeto dentro de una caja o una gave-
§ +a a veces, y sobre otro obj)eto otras,
! para hacerles notar que la palabra en,
s puede significar dentro o sobre. Re-
pita el juego varias veces.

2. 105 _ESCONDIDOS

Invite a los niflos a jugar escondido.
Todos se cubrirén los ojos excepto dos
E que Ud. esconder&, uno detrfs de la

’ puerta y otro al lado del armario. Al
destapar los ojJos otro nifio diré donde
estfn los escondidos y la clase repeti-

(to accompany lesson 11)

(to accompany lesson 12)

"coLD, HOT"

Tell the children that they are going
to play "Cold, Hot". The game begins
by hiding an object while the class
covers their eyes. Different children
then have the opportunity to tell

the place where they believe the ob-
ject might be. The child that hid

it will say if it is or is not in

or on the pointed place, adding the
word cold if the place named is very
far from the object and hot if it is
near. Guide the children to hide the
object in a box or a drawer, or on
other objects, to lead them to observe
that the word en may mean inside or
on. Repeat the game several times.

THE HIDERS

Invite the children to play hide-and-
seek. All will cover their eyes
except two: one you will hide behind
the door and the other beside the cup-
board. When the pupils look, a third
child will tell where the hidden chil-




ré. Pregunte a los nifios d6nde es-
tan los que se escondieron usendo y
haciendo que usen apropiadamente de-
lante de, detras de y al lado de. Al-
gunas veces al hacer la interrogacién
nombre un lugar donde no estén para
obtener respuestas negetivas. Repita
esta actividad varias veces.

3. CORRIENDO

Pida a lcs nifios que formen un circulo
colocandose uno detrds del otro. PA-
rese Ud. con Blink en el centro, e in-
vitelos a seguir las indicaciores que
Blink dar&é. Al iniciar el juego pedird
que caminen muy despacio. Cuando hayan
dado anos pasos indicar& que lo hagan
mas ligero y continuari pidiéndoles que
aumenten la velocidad hasta que corran.
Pedira luego que no corran y vayan mis
despacio cada vez hasta quedzr varsdos.
Blink dar& luego indicacionss & nifios

0 a grupos como; Aléjate del circulo,
Ve a la mesa, Ven acda, Trieme iz tiza,
etc. Distintos nifios tomarédn el lugar
de Blink dando las indicaciones.

L. WINK TRAE Y LLEVA

Divida la clase en tres o cuatro gru-
Pos que se colocarén a cierta distan-
cia unos de otros. Una nifia serf
Wink. Invitelos a colorear un dibmjo
cada grupo pero usando una sola cajg
de crayolas. Expliqueles que Wink les
dara la crayola del color que necesi-
ten 8i ellos levantan la mano y espe-
ran su turno para pedirla. Un nifio
del grupo donde Wink fue a entregar
la crayola debe dar permiso a Wink de
pasar a otro grupo cuando otra crayo-
la le sea pedida. Guie los nifios pa-
ra que usen las formas trae y lleva,
al dirigirse a Wink ya sea para pedir-
le la crayola que necesitan o autori-
zndola para que lleve la crayola que
ha pedido otro grupo. Sugiera ua los
niffos que usen diferentes colores ani-
mfindolos para que los pidan. Guielos
para que el mayor nfméro de niffos par-
ticipen en el didlogo. Cambie con fre-
cuencia a la nifia que hace de Wink pa-
ra dar oportunidad a varios nifios.

(to accomnsny lesson 13)

dren are and the class will repeat.

fisk the children where the hidden chil-
dren are, using and making them use
correctly in front of, bchind, and
beside. Sometimes, when asking the
question name a place where they aren't,
to elicit negative answers. Repeat

this activity several times.

RUNNING

Ask the children to form & circle
placing one behind the other. Stand
with Blink-in the center and invite
them to follow the directions Blink is
going to give. To start the game ask
them to walk very slowly. When they
have gone a few steps, tell them to

go faster. Continue asking them to in-
crease their speed until they are run-
ning. Then ask them not to run and to
go slower until they have stopped.
Blink then gives directions to chiidren
or groups, such as Go away from the
circle, Go.to the table, Come here,

Bring me the chalk, etc. Ask dif-

(to accompany lesson 1k)

ferent children to take Blink's place.

WINK BRIRGS AND TAKES

Divide the class in three or four
groups that will be placed at a certain
distance from one snother. A girl will
be Wink. Invite each group to color

a drawing, but using only one box of
crayons. Explaip that Wink will hand
them the crayon of the color they need
if they raise tieir hands and wait for
their turn to ¢sk for it. A child of
the group where Vink went to hand a
crayon must gi:ve Wink permission to go
to another group when another crayon

is asked for. Guide the children to
use the forns bring and take when they
ask Vink for the crayon they need or

to authorize her to take the crayon
that the ocher group asked for. Sug-
gest to tie children that they use dif-
ferent co_ors, encouraging them to ask
for them. Guide them so the largest
number o children possible can parti-
cipate ia the dialogue. Change the
girl thet is Wink frequently to give
chances to several children.




F MICHIGAN ;
J— INTERDISCIPLINARY
C iAG
J— | ORAL LANGUAGE LESSON 11
Review LINGUISTIC FOCUS Introduce
Where's (the ball)?
(It's, It's not) (on, in) the (box).
one-four (In, On) the {cupboard).
he, she
car, truck, doll, ball box, table, cupboard, floor
LINGUISTIC COMMENTARY
Typical language problems are: substitu-
tion of en for in and on; pronunciation of
/ts/ in 1t’s and /rz/ in where's,
Review CONCEPTUAL FOCUS Introduce
Matching, one-to-one, the number Identifying and distinguishing in and
names one-*our with the corre- on positions
sponding series of objects Identifying resource locations
Obtaining and using resources

CONCEPTUAL COMMENTARY

A typical conceptual problem is: difficulty
discriminating the physical difference be-
tween on and in positions.

MATERIALS

Activity 1, 2: Use a box, table, cupboard; ball, car, truck, doll, and
Kink and Blink. ]
Activity 3: Use books, pencils, paper, paste, scissors, and Wink.




I. SLINK LOOKS FCR 10YS

Rave the pupiis sit in a semicircle,
facing a cupboard, a table, and a box
on its side. Put & truck on the table,
a doll in the cupboard, a balil on

the floor, and a car o2n the box.

Use 3link and have him look around, re-
peatedly asking where the car is. Havz
Wink tell him where it is. Then

have Blink ask the class where the car
is and have Wink help the class re-
spond.

B: /repeatedly asking question
and 1ooking around/
Where's the car?
¥: /pointing to car/
It's on the box.
B: /to class/
Where's the car?
W&C: 1It's on the bex.
Put the car in the box and repeat the
dfalog ©sing in. “Continie the acti-
vity with the other toys placed in the
c?pboard, on the floor, and cn the ta-
ble.

2. WINK FINDS FOUR T0YS

Have the pupils sit in a semicircle,
facing a cupboard, a table, and a box
on its side. Hold up a ball, a car,

a truck, and a doll and count them.
Hold wink behind ycur back and heip a
pupil hide the toys, placing the ball
in the box, the car in the cupboard, .
the truck on the floor, and the doll on
the table. Have Blink and the

class ask Wink where the ball is. As
Nink begins to look on the table and
floor, have Blink and the class tell
Wink that the ball is not in either of
these places, but that it is in the
box, As Wink looks in the box have
her exclaim that the bali i5 there.
Then, have Wink hold up the ball and
guia the class to say one, indicat-
ing that Wink has found one of her
four toys.

8: /tc Wink and modeling for
class/

Where's the ball?

/to Wink again/

¥nere's the ball?

B: /as Wink looks or: table/

| TAKE-OFF YDERS

It's not on the table.
B&C: It's not on the table.
B8: /Jas Wink looks on floor/
I1t's not on the floor,
B&C: 1It's not on the flocr.
B: /helping Wink/
It's in the box.
B&C: It's in the box.-

W: /looking in the box/
It is in the box.
/holding up the ball/
One.

C: One.

Continue the activity, having Wink find
the-other toys and having the class re-
count the toys as each one is found.

3. DESK T1ME ACTIVITIES

Have the pupils sit at their desks.
Sit 2t a desk and have Wirk on your
hand. Have Wink say that she wants
to read. Ask the class where a book
js and help the class reply. Take
Wink to get 2 book and return to “her"
desk.

W: I want to read.

T: /to class/
She wants to read.
khere is a book?

C: /with teacher's help/
In the cupboard.

Continue the activity, having cne vol-
unteer at a time tell that he wants to
read. cut, or paste. Have other volun-
teers tell him where to find the re-
sources he needs. Have the pupil who
wants to do sGmething get his resotirces
before continuing the activity.

*During an art period, have each pu-
pii paint ov color pictures of familiar
objects on the inside and outside of

a box. Thrcughout the period encourage
the class and individuals to use the
on arznd in phrases from Activities 1

and 2.

*During eating times, encourage the
pupils to talk about where the dishes,
silverware, and foods are located.
Have the class and individuc:s use the

{in and on phrases with familiar words.

LESSON 11
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Review LINGUISTIC FOCUS Introduce
It's (beside) the {window).
Where are you? ]
one-ten beside, in front of, in back of
box, table, cupboard chair, door, window
LINGUISTIC COMMENTARY
Typical larguage problems are: use of is
for am and are; saying "in fron of" for
in_front of, "joo* for you and "shair"
for chair.
Review CONCEPTUAL FOCUS Introduce
' Ordering the numbers one-ten Identifying and distinguishing
by rote counting in front of, in back c¢f, and
beside positions

CONCEPTUAL COMMENTARY

] A typical conceptual problem is: difficulty|
discriminating the physical difference be-
tween beside ané in front of or in back of
positions.

MATERIALS

Activity 1: Use Blink, a table, and a chair.
Activity 2: Use Blink, Wink, a table, chair, box, cupboard, paper and books.

Activity 3: Use Wink.




T. SKIP AliD STOP

Take one rupil from his seat, skip with
him to a position beside a chair and
have hiir stand there. Skip with a
second pupil to a position in front

of the chair. Repeat ith a thira
pupil, having hini stand in back of

the chair. Have Blink ask where

one of the three pupils is. Answer the
question and have the class repeat

the ansuer.

B: /to teacher/
Hhere's (John)?

T: Beside the chair.

C: Beside the chair.

<eneat with the two other nupils, us-
ing in front of the chair and in back
cf the chair. Tleturn the standing
pupils to their seats.

fhoose three other pupils and skin
ith each of them, leavinc one Leside
the table, one in front of a winde:,
and one 1in back of a chair. The dia-
logue is repeated, adding he's and
she's.

B: /te teacher/

ithere's (Maria)?
T: (She)'s heside the table.
C: (She)'s beside the table.

Continue, using in front of the vrindow
and in back of the chair.

2. HOVING HAY

Select a pupil to be the "movinc man”.
Guide him to place a chair beside a
bex. Ask the class vhere the chair
is. Use Wink to heln them reply.

T: /to class/

Hhere's the chain?
H: It's beside the bhox.
C: It's beside the box.

Pepeat, placing the chair beside a
table and then beside the door. text
heln the "moving man® place some paper
in back of the table, and a book in
front of a cupboard. Ask the class
vhere the paper is, and have Blink give
them the wrong ansver. Use Yink to
correct him and give the right reply,

which the class repeats.

T: /to class/
“here's the paper?

R: 1It's in front of the table.

4: It's not in front of the table.
It's in back of the table.

C: /to Blink/
It's not in frent of the table.
It's in back of the table.

Continue, ccking for a book, ith
It's not in back of the cupboard.
It's in front of the cuphoanrd.

3. THE CIRCLE GAJIF

ave the class in a circle. Holding
?ink, stand inside the circle. Tell
the class to walk around in a circie,
each rupil followina the pupil in
front of him. Tell the class to count
to ten as thev walk. “hen they reach
ten have 'ink call out a punil's name.
fuide the class to ask the pupil
vhere he is. Help the pupil respond
who he is in back of and in front of.

C: /as they walk in a circle/
One, tvo, three...ten.

s Jas the class counts ten/
["obby)!
"here are you?

C: ‘here are yocu?

B:- /with help if necessary/
I'm in back of (Jane).

front of (Juaa).

Call on voluntenrs to be Mink and
continue the activity several times.

I'm in

TAKE-OFF IDEAS
*'hen having purils put away objects,
cuide them to use lesson phrases and

vocabulary in givina directions as to
the correct nlace for items.

*Durinag free nlav, or when standina in
1ine to oo ocut or in, ask individuals
the 1ocation of other puniis and/or
classroom objects.

*In phvsical education, during rhyth-
mic gemes or dancing, use dialonues to
heln pupils recall team, game, and
dance set posttions.

LESS™ 12
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Review LIRGUISTIC FOCUS Introduce
It's (on) the {table). (Go) (to, away from) the (door).
Hhere is the (box)? Don't (go) (to, away from)
the (door).
on, in, beside, in front of,
in back of go, come, run, walk

LINGUISTIC COMMENTARY

Typical language problems are: the substi-
tution of no (qo) or don (go) for don't (go),
and di{ficulty with the vowel sound in come

and ran.
Review CONCEPTUAL FOCUS Introduce

Identifying and distinguishing in Identifying and distinguishing to

and on positions and away from
Identifying resources by their usces Identifying and distinguishing
Identifying resource lncations walking and running
Obtaining and using resources
Matching, one-to-one, number names

with the corresponding series of

objects

CONCEPTUAL COMHENTARY

Typical concentual problems are: confusing
to and two as meaning two objects or places;
difficulty understanding that to go away
from does not mean to go in a specific
direction

HMATERIALS

Activity 1: Use tvo balls, dolls, cars, trucks, and boxes; a table, a cup-
board, and Biink.

Activity 2: Use pencils, paste, pieces of paper, table, cupboard, chair,
books, crayons, and Blink.

Activity 3: Use llink and a table.




Y. FIED THE BOX

Hide, in separate places, two boxes,
each containing a ball, deil, car,

and truck. Stand with Blink beside

a table and say, “Come to the table."
Backon the class to come to you. Then
point to the door and say, "Go to the
door." Help the class follow your
instructions. Tell the class that
Blink is playing 2 game and has hidden
some of their toys. Blink will help
them look for their toys by giving
tnem directions, but he needs some
helpers. Divide the class into two
groups, one at the door and one at

the table. Guide the second group

to repeat the modeled directives

as the first group carries them out.

B: Come to the table
G2: /with teacher's help/
Come to the table.
B: Go away from the table.
Go to the cupboard.
G2: /with teacher's help/
Go away from the table.
Go to the cupboard.

When one box is found ask the class
about the box and its contents, guid-
ing them to make the correct response.

B: Where is the box?
G2: It's on the floor.
B: /while showing inside of box/
Where is the ball?
G2: It's in the box.

Repeat with the other box, having
Group 1 give the directives.

2. WALK AND RUN

Set pencils and paste on a table,
pieces of paper on a chair, and books
and crayons in the cupboard. Show
pictures of children walking or run-
ning, and call on volunteers to demon-
strate. Choose a pupil to be Blink.
Tell the class that Blink wants to
write and they are going to help him
get the things he needs. )Vith your
lelp, the class directs Blink where
te go to get the appropriate objects.

T: Run to the tahble.
C: Run to the table.

T: Jafter Blink has run to the table
and picked up a pencil/
Go away from the table.
Halk. Don't run.
C: Go away from the table.
Halk.
T: Walk tc the chair.
C: HYalk to the chair.

After collectirg the objects needed
have Blink count them, Witha
new pupil as Blink, repeat the acti-
vity collecting the things needed to
paste, and then to read.

3. WIHK SAYS

Divide the class in two groups and
say that Hink wants to play a game.
Have link give some directions that
Group 1 is to repeat. Group 2 carries
out only those directions in which

the expression Hink says occurs. If
the expression Wink says does not
occur then Group 1 uses don't with the
directives and Group 2 stands stili.

W: Wink says, "Run to the door."

Gl: /with teacher's help/
Run to the door.

W: /Jafter class has run to the door/
Go to the table.

Gl: /with teacher's help/
Don't go to the table.

Vary the directives to include walk,
run, come, go, to, and away from,
having Group 2 give the directions to
Group 1. Have Group 1 respond appro-
priately to the directions.

TAKE-OFF IDEAS

*Encourage the class to play Wink
Says and similar games, such as Simon
Says, during play times.

*When lining up the class play a game
similar to that in Activity 1.

*During music class, have one group
tell another group whather to walk
or run according to whether the
music is slow or fast.

*During reading times, let pupils
gather the members of their reading
groups using the new directives.

LESSOil 13
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Review LINGUISTIC FOCUS Introduce

(Put) the (ball) (here, there).
paper, paste, scissors

truck put, bring, take

LINGUISYIC COMMENTARY

Typical language problems are: pronuncia-
tion of the vowel sound in put and the th
sound in there; and establishing the re-
lationship between take-there and bring-
here.

Review CONCEPTUAL FOCUS Introduce
Matching, cne-to-one, the number Demonstrating that resources can be
names one-ten with the corre- moved by people to other people
sponding series of strides and places

CONCEPTUAL COMMENTARY

A typical conceptual problem is: difficulty
in establishing the positional relationship
of .the speaker to two places of unequal dis-
tance from the speaker.

TERIALS

Activity 1: Use 2 pieces of paper, 2 pairs of scissors, pencils, and 2
crayons.

Activity 2: Use chalk, a picture of a garage, a picture of a school, and
a truck and Blink. .

Activity 3: Use a truck containing 1 pair of scissors and 1 jar of paste.




1. THE EXCHANGE

flave the class seated in a semicircle,
Teaving the middie chair empty. Place
another chair ten strides in front of
and facing the semicircle. Have the
pupils count the strides with you: Se-
lect a girl to $it in the middle chair
and a boy to sit in the front chair.
Give the girl two pieces cf paper and
the boy two pairs of scissors. Stand
next to the girl and explain to the
class that the girl wants to cut but
has no scissors. Tell the class that
the boy will give scissors to the girl.
Point to the girl and say to the bay,
"3ring the scissors here," Have the
class repeat the directivas with you.

T: /uhile pointing to the girl/
3ring the scissors nere.
T&C: Bring the scissors here.

Have the boy return to his seat after
he delivers the scissors. iext, ex-
plain to the class that the boy wants
to cut but has no paper. Tell the
class that the girl will take paper to
him. Point to the boy and say to the
girl, "Take thke paper there.” Help
the class repeat the directive.

T: /while pointing to the boy/
Take the paper thare.
T&C: Take the paper there.

Repeat with other pupils, usince dif-
ferent sets of objects such as pencils
and paper or crayons and paper.

7. BLIIK THE TRUCKMAH

Divide the class into two semicir-
cles having the groups face cne an-
other. On the floor, inside of the
first semicircle, place a picture of
a schiool. Inside the second semicircle,
place a pictuie of a garage.

First show the picture and explain
that a garage is where trucks and
other vehicles belong. Select a boy
to be Blink. Place a truck in the
school telling the class that it is
the wrong place to keep a truck and
that they can help Blink put it in the
right place. ith Blink, stand by
school, point bo garage, and say

*Put the truck tiere. Help the first

qroup repeat the directive. Next
put the truck in school again -
and stand by garage. Ithile point-
ing to garage say to Blink, “Bring
the truck here.” Have the second
qroup repeat the directive.

T: /standing by school while
pointing to garage/
Put the truck there.
T&G1: Put the truck there.

T: Bring the truck here.
T&G2: Srina the truck here.

Repeat the activity, selecting dif-
ferent boys to be Blink.

3. THE TRUCKDRIVER
paste)

P2 (truckdriver)

P1 {cut)

Class
Arrange the class and three pupils as
in the diagram abeve. Give Pupil 2
a truck crtaining scissors and paste.
Explain that he is the "truckdriver"
vwho will deliver to the other two pu-

ils the things they need. Say that

gupil 1 wants tc cut, he needs scis--
sors, and Pupil 3 wants to paste, he
needs paste. Standiikg with the class,
help them direct the ®truckdriver® to
deliver the objects to the pupils.

TIC: DBring the scissors here.
Take the paste there.

Repeat, peinting at &nd cuing Pupil 3
and Pupil 1 to direct the truckdriver.

T: /pointing at P3/
Bring...

P3: Bring the paste here.

T: /pointing at PV/
Take...

P1; Take the paste there.

TiKE-OFF IDEAS

*Dyring the day, point cut to the
class people who bring or tike things
to them or others. lave one pupil
direct and another nantemime *rinding
or taking things.

LESSOY 14
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INTERDISCIPLINARY
ORAL LANGUAGE LESSON 15

REVIEW

LINGUISTIC FOCUS - REVIEW

Telling where people and objects are located by using
in, on, beside, in front of, in back of, here, and
there

Giving comands of direction using to and away from

Using the number names one through Tive

CONCEPTUAL FOCUS - REVIEH

Jemonstrating that people can move in directions and manner

Dem?nstrating that objects and people can be located in many
places

Ordering the numbers cne-ten by rote counting

Demonstrating that resources can be moved by people tc other
people and places

MATERIALS

Activity 1: Use a ball and a row of chairs.
Activity 2: Draw a chalk circle on the floor,
Activity 3: Use two erasers and two pieces of chalk.

P
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Have the class sit in one corner of
the room. Usirng a row of chairs, make
a “corridor* extending from the class,
along the side of the room. A<k one
pupil to cover his eyes vhile another
pupil hides a tiny ball somewhere along
the "corridor'. !'then the "hider® ree
turns to the group, have the firit
pupil look for the ball. Guide the
class to give the “searcher" threo
hints. As he walks away from the group
and toiard the ball, say with the class,
"Go. go, go..." If he goes beyond the
place vhere the ball is hidden, say
vith the class, "Come, core, come...”
and motjon him back toward the class.
If he stops near the ball say with the
class, "You're there.” ihen the pupil
finds the ball, help the class ask him
where it is. After he responds, ask
the class where the pupil is.

T&C: /as “searcher" goes toward
hidden ball and away from class/

€3, g0y 90ecee.. go.
/if “searcher" goes beyond hidden
ball/

Come, come, come....come.
/when "searcher" stops near ball/
You're there.
C: /with teacher's help/
there's the ball?
P: -/standina by ball/
It's (in the cupboard).
T: /to class/
there's (Paul)?
C: (He)'s beside the cupboard.

Continue the activity, choosing other
pupils to hide and find the ball
in different places along the "corridor"

2. THE SING AND WALK SGEG

Have the class stand on a chalk cir-
cle around one pupil. Have the pupils
join hands and walk toward the child
in the center and then backward to

the chalk circle. Sing, "lalk to
Robert. lalk away from Robert,' to
the tune of "Jimmy Cracked Corn®.

T: /singing the following 1ines
three times as class walks/
Halk to Robert.

Walk away from Robert.

/singing the following once to
end the song/

Don't run. Don't run.

Don't run.

Repeat the activity several times,
having the class sing while different
pupils stand in the center area.

3. RESOURCE RELAY

Divide the pupils into two equal re-
lay lines, facing a chalkboard. Hand
an eraser to each of the two line
Jeaders, explaining that after the
class counts to five, each of the two
leaders must run to the ledge

with an eraser, touch the ledge, and
return to the line. The leaders

give the erasers to the front pupils
viho repeat the run to the ledge
without the counting. Continue the
relay giving each pupil a turn to

run until one 1ine has finished.

Have each group repeatedly say to
their runner, ™Take it there. and
“Bring it here," as he goes to the
board and back to the line.

TéC: One, two, three, four, five.
G: /as runner goes to ledge/
Take it there....take it there...
/as runner returns to line/
Bring it here...bring it here...

Repeat the relay, having each of the
pupils take chalk to the board, make a

_mark, return to the 1ine, and give
the next child the chalk.

SUGGESTED FIELD IRIP

‘Arrange to take the class for a walk

. in the vicinity of the school after
lessons 6-14 have beien completed.
Guide the class to point out the
location of houses, garages, cars,
trees, flowers, birds, pets, etc.

Have the class use the phrases beside,
in__front of, in back of, in, on, here,
and there. As the pupils walk to

and away from places and objects,

have them respond to and use the dir-
ectives go, come, walk, run, and don't
run. As the pupils discover a leaf,

a rock, a flower, an insect, etc.,

use the phrases, Bring it here, Take

it there, Put it (here, there).

LESSOH 15

R T TP T T P




Laad

4 A A

MICHIGAN

INTERDISCIPLINARY ORAL LANGUAGE
SPANISH SUPPOKT ACTIVITIES

MIGRANT

BASIC CONCEPTUAL FOCUS: designed to be introduced in Spanish: |

Using triangular shapes to construct houses and kites

Using circular shapes to construct faces

Demonstrating that resources may be used up in performing classroom
activities

Demonstrating that walking is slower than running and that distances
can be covered more quickly by running

KLMEERIALS:
Activity 1: Use a big piece of paper, scissors, magazines, paste, brushes and
pieces of colored paper.

Use pencils, chalk, scissors, paper and sheets of magazines.

Two pictures of train engines, several of houses, one of the school

and one of the train station.

~ Activity 2:
betivity b:

1. HACIENDO MURALES

Coioque un pedazo grande de papel en
la pared. Explique que unos nifios re-
cortarfin y otros- pegarfn los recortes
para hacer un mural. Muestre varias
revistas y cuéntelas con los nifios.
Repértalas una a una contando cada vez
las que quedan. Proceda igual al re-
partir trozos de papel y goma. Inte-
rrogue a distintos nifios sobre lo que
cada uno va & hacer, lo que tiene y lo
que le hace falta para hacerlo. Higa-
les notar que el nifio que tiene revis-
ta o trozos de papel necesita tijeras
para recortar y el que tiene goma ne-~
cesita brocha para pegar. Dé los ob-
Jetos que hacen falta a los nifios. .
Guie a unos nifios para que recorten
tri&ngulos, cuadrados y circulos con
los que otros formarin casas, cometas
o caras cuando los peguen en el mural.
El mural se completarf con recortes de
revistas. Interrfguelos y animelos
pare que se interroguen unos a otros
de modo qQue obtenga respuestas en pa-
sado sobre que hicieron y qué objetos
necesitaron para hacerlo.

(to accompany lesson 16)

MAKING MURALS

Place a large piece of paper on the
wall. Explein that some children will
cut and some will paste the cutouts to
make the mural. Show several maga-
zines and count them with the children.
Distribute them one by one couating
each time how many are left. Proceed
in the same way while distributing
pieces of paper and paste. Ask several
children what each one is going to do,
what he has; and what he needs to do it.
Have them notice that the child that
has magazines or pieces of paper needs
scissors to cut and the one that has
paste needs a brush to paste. Distri-
bute the articles that. the children
need. Guide some children to cut
triangles, squares and circles with
which they will make houses, kites or
faces when they paste them on the mural.
The mural will be finished with cutouts
from megazines. Ask and encourage them
to question one another to get answers
in past tense about what they did and
what articles they needed to do it.
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2. DE DOS EN DOS

Dé a cads uno de varios nifios un obje-
to como un lépiz, papel, hojas de re-
vieta o tijeras. Interrdguelos sobre
qué tienen y para qué les sirve. Re-
pita con la clase la respuesta. "Juan
tiene un lapiz, le sirve para dibujar".
Pregunte que le hace falta para hacer-
lo y cual nifio lo tiene. Repita la
respuesta con la clase. Coloque los
nifios en pares permitiendu que ejecu~-
ten 1la accidén juntos. Una vez termi-
nads hagales observar con un comenta-
rio como: "Ana y José no pueden recor-
tar mis porque se les termind el papel".
Haga preguntas para obtener respuestas
como el ejemplo anterior.

3. HACIENDO MANDADOS

Forme sSrupos que serén familias, con
papéd, mam& e hijos. Dos nifios tendrén
una tienda y las familias iran a com-
prar objetos gque necesitan. Las com-
pras serfin de meatira y los nifios sdlo
harfin el gesto de coger o pagar. Cuan-
do la mamd manda a un nifio, algunas ve-
ces le pedira que vaya ligero porque
tiene prisa, otras veces le diré que
vaya despacio y con cuidado. Cuando
un nifio haya ido a un mandado, pregun-
te Ud. a la clase quién fué, addnde

fué y cémo fu€. Hagales observar que
unos corren para ir ligero y otros cami-
nan para ir despacio.

L.  10S TRENES

Forme dos filas de nifios colocéndolos
uno detrés de otro. Cada fila seré

un tren. El primer nifio de cada fila
llevar& una lamina de una maquina de
tren; los demds se cogerén de la cin-~
tura del compafiero que esté adelante.
Coloque en diferentes lugares de la
clase laminas de casas, escuela y es-
tacién del tren. El ltimo nifio de
cada tren escojeré addnde el tren lo
llevard y si ir& despacio o ligero.

Los trenes caminarfin en circulo alrede-
dor de la clase y en distinte direccidn.
Cuando los trenes ven a toparse irén
despacio y con cuidado para no chocar.

(to accompany lesson 17)

(to accompany lesson 18)

(to accompany lesson 19)

TWO _BY TWO

Give each of several children an ob-
ject such as a pencil, pages from mag-
azines, or scissors. Ask them what
they have and what it is used for.
Repeat the answer with the class, for
example, "Juan has a pencil. He can
use it to draw". Ask him what else he
needs to do it and who has it. Repeat
the snswer with the class. Place the
children in pairs allowing them to per-
form the ection together. Once fin-
ished, guide them to observe what has
happened with a comment such as, "Ana
and José cannot cut anymore. Their pa-
per is used up". Ask questions to
elicit ansvers like the examp:z above.

RUNNING ERRARDS

Form groups that will be families,
with father, mother and children. Two
children will have a store and the
families will go there and pretend to
buy the objects they need. When the
mother sends a child, sometimes she
will ask him to go fast because she is
in a hurry; other times she will teil
him to go slowly and carefully. When
a chila has gone on an errand, ask the
class who it was, where he went and
how. Have them notice that some run
to go fast and others walk to go
slowly. -

THE TRAINS

Form two "trains" by placing the
children in two .lines. The first child
of eack line will have a picture of a
train engine; the others will hold onto
the waists of the children in front of
them. In different places in the

room put pictures of houses, school,
and train station. The last child of
each train will say where the train is
going to take him and if it will go
slowly or fast. The trains will walk
in circles around the classroom and in
opposite directions. When the trains
are going to meet they will go slowly
and will be careful not to crash.

a . -
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oo INTERDIS
T ORAL LANGUA(I}EC | PLENARY
C ESSON 16
Review LINGUISTIC FOCUS Introduce
(He) needs (paste). (He) {want)ed (paste, to svaste).
Did (he) (cut) the {paper)?
Yes. No.
(He) didn't (cut) the (paper).
one-four
want, need, paste paint, cut /present and past/
paper, paste brush, paint
LINGUISTIC COMMENTARY
Typical language problems are: omission of
~ed ending; substitution of “cutted“ for
cut; substitution of no for didn't; pro-
nunciation of the vowaY sound of cut and
brush, and "jes" for yes, “din't" for didn't
and "bruch” for brush.
Review CONCEPTUAL FOCUS Introduce
Identifying classroom resources Using triangular shapes to construct
by their functions houses and kites
Matching, one-to-one, the number Using a circular shape to construct
names one-four with correspond- a face
ing series of objects Recalling past needs, wants, and
actions

CONCEPTUAL COMMENWTARY

A typfcal conceptual problem is: difficulty
remembering all of the needs, wants, or ac-
tions in a recall sequence.

‘MATERIALS

Activity 1: Use the accompanying picture, some paste, paint, and a brush;
prepare 3 paper triangles for the roof and kite.

Activity 2: Use a table, paint, brush, scissors, and 4 paper circles.

Activity 3: Use an easel, brush, paint, paper, paste, and scissors.
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Have the class sit in a groun on the
floor in frunt of an easel. On the
easel place a picture of a house and
a buy flying a kite, three triangles,
and paste. Demonstrate that the
trfangles, are to be pasted on the
house and kite. Invite one pupil to
do the pasting. Tell the class what
the pupii wants to do and gquid2 them

to tell what he needs. !hen the pasting

is compieted, tell what the pupil
wanted to do and guide the class to
tell what he needed.

T: /holding up paste/
Paste.
(Bf11) wants to paste.
HYhat does (he) need?
C: /fuith teacher's help/
(He) needs paste.

Pupil 1 pastes one triangle on the
house and two on the kite.

T: /to RPupit V/

You wanted to paste.

/to class/

*hat did (Bi11) want to do?
C: /with teacher's help/

(He) wanted to paste.
T: /to Bupil 1/

You needed paste.

/to class/ _

that did (Bill) need?
C: /with teacher's help/

(He) needed paste.

Continue the activity using wants to
paint, needs paint, wanted to paint,

and needed paint.

2. COUNTING AND CUTTING

Have the class sit at their desks.
On a table at the front of the room
have paint, a brush, a pair of scis-
sors, and four paper circles, each
with a heavy line dran across it.
Have the class count the circles.

T&C: One, two, three, four.

Have a pupil choose one of the circles.
Ask the class to count the remaining
circles. Have a pupil cut the circle
on the line. Ask the class what the

pupil did and guide them to tell what
he cut and didn't cut. Use !4¥rk and
BF1ink to model the responses.

Y: Uhat did {Johr) cut?
B: (lie) cut the paper.
T: /to class.
that did (John) cut?
T&C: (Ke) cut the paper.
1f:  /holding up the brush/
Did (he) cut the brush?
B: /shaking his head/
No. (He) didn't cut the brush.
T: Did (he)} cut the irush?
T&C: No. (He) didn't cut the brush.
T: /holding up the cut papers/
T&C: (He) cut the paper.

Continue the dialogue substituting
paint for brush.

3. #AKE A FACE

Divide the class into two groups and
have them sit on the floor facing each
other. Have an easel, a brush, and
paint. Have one pupil paint a big
circle on the paper. Have Hink and
Blink model cuestions and affima-
tive and nejative -answers. Have Wink
and Blink help the groups repeat the
questions and answers.

: Did (John) paint on the paper?
5: Yes. (He) painted on the paper.
Gl: /with Yink's help/

Did {John) paint on the paper?
€2: /fuwith Blink's help/

Yes. (He) nainted on the paper.
I': Did (John) cut the paper?
8: Ko. (He) didn't cut the paper.
G1: 0Did (John) cut the paper?
2: MNo. (He) didn't cut the paver.

Cut out eyes, nose,and mouth the ap-
propriate size to make a face in the
circle, apply paste and have another
pupil paste them in the circle. Re-
p2at the activity usino paste ard cut.

TAKE-OFF IDEAS

Hhen distrbuting supplies, have more

than necessary. Have the pupils count
them, including the extras. Then have
them count the extras separately. Ex-
plain that we can use only one object

at a time.

LESSC! 16
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L | INTERD ISC I PL I NARY
S prROGRAM | ORAL LANGUAGE  LESSON 17

Review LINGUISTIC FOCUS Introduce

(He) ( ) a (bz11;. . Hhat did (he) édrm do; ?
Yes. No. Use of a vrith number words

Use of an with eraser

a piece of ( ) Use of it as object proncun
ball, box erase (d), use {d); drew, wrcte

one, two, three eraser, chalk

LINGUISTIC COIFcMTARY

Zypical language problems are: omission
of -ed ending; confusion of [t/ and /d/;
pronunciation of -ed ending; substitution
, of "drawed" for drew, "writed” for wrote;
3 a for an with eraser, and a chalk for a

( piece of chalk.

Review COMCEPTUAL FOCUS Introduce

Demonstrating that resources may be
used up in performing classroom
1 {ONE activities

‘ Recalling symbols representing
3 - objects

3

— 5

CONCEPTUAL COMMENTARY

Typical conceptual problems are: difficulty
associating the words ball and box with cir-
cular and square symbols for the real objects,
recalling the syiool after it is no longer
visible, identifying the differences between
using, writing, drawing, and erasina, applying
the general term do to ali activities, produc-
ing a symbol correctly after visualizing it.

MATERIALS
Activity 1: Use Hink, tiny pieces of chalk and an eraser.

Activity 2, 3: Use pieces of chalk and an eraser.
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1. USIHG CHALK

Have Hink pick up the chalk and draw
a ball on the board. Have the class
ask Wink wkat she drew, mudeling the

question. Wink responds appropriately.

T: /to Wink/ -

Hhat did you draw?
C: What did »ou draw?
W: 1 drew a bali.

Repeat, with Hhat did you use? and 1
used a piece of chalk. Then ask the
class what kink drew,

T: /to class/
What did Wink draw?
She drew...

C: She drew a ball.

Select a pupil, give him a very small
niece of chalk and help him fi11 in
the center of the ball, using up the
chalk. Ask the class what he used.
Have Hink say-he used up the chalk.

T: /to class/

What did he use?

He used...
C: He used a piece of chalk.
W: He used up the chalk.

Repeat, having a pupil draw a box
on the board. Another pupil then
fills in the center of the box.

2. HRITE AND ERASE

Write the numeral 1 on the board and
say what you wrote. Select a pupil to
come and write the numeral. Heip the
class ask him what he wrote and guide
his response.

T: /writing the numeral 1/
1 wrote a one.
/helps pupil write the numeral 1/
C: /with teacher's help/
Hhat did you write?
P: /with help/
1 wrote a one.
T: /to class/
Vhat did he write?
He wrote...
C: He wrote a one.

Repeat, having two other pupils come

to the board, write a 2 and a 3, and
respond to the class’s question.

Select a pupil to erase a numeral.
Repeat the dialogue using What did
{you) erase? and (1) erased a (two).
Continue the activity, with What did
{he) use? and (He) used an eraser.
Repeat, with two other pupils coming

and erasing the other numerals.

3. UHAT DID HE DO?

Divide the class into two groups.
Have Greup 1 stand at the chalkbeard
and Group 2 remain seated. Heip a
velui:teer from Group 1 draw a square
or a circle, or writea 1, 2, or 3.
Guide Group 1 to ask Group 2 what the
volunteer did. After Group 2 responds,
Group 1 agrees or disagrees with the
answer. Continue until the correct
guess is made. Guide Group 1 to tell
the same volunteer to erase the draw-
+ing. Then have Group 1 ask Group 2
what he did.

Gl: /after volunteer draws a square,
with teacher's help/
lthat did he do?

G2: /with teacher's help/
He wrote a one.

Gl: No. :
G2: He drew a box.
G1: Yes.

/to same volunteer, with
teacher's help/
Erase it.
/to €roup 2/
What did he do?
G2: /with teacher's help/
He erased it.

If Group 2 guesses correctly, reverse
the roles, with Group 1 guessing.

TAKE-OFF IDEAS

*When using classroom resources and
they Lecome used up, discuss this
with pupils, along with directions as
.to how to obtain repiacements.

*Give each pupil a piece cf yarn and
have each make and name a square and
a circle. ilext, let the class exper-
iment making new snapes and making up
names for them.

LESSON 17
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. HIGRAYT ORAL LANGUAGE LESSON 18
, S PROGPA&H
Reviet: LIGIGUISTIC FOCUS Introduce
(Ge) (to schoo'l}. (He) (walked} (to the bus) (slowly).

Be careful!
(alk) (slowly),

home, bus; fast, slowly
go, come, run, walk stop; went, came, ran

LINGUISTIC COM*EMTARY

Typical linquistic problems are: substitu-
tion of run and an or “"runned" and "goed” for
ran and went° erenunciation of the vowel
sound in bus the Toss of finai /t/ in went,
fast, and va]ked, and the addition of ¢
befcre s in n school, stop, and slo-ly.

] 0 i
. Revieti CONCEPTUAL FOCUS Introduce
Matching, one-to one, the number Recalling nast events
names one-ten with the corres- Demonstrating that people can go to
pending series of steps > and from places safely to avoid

injury to therselves or others
Demonstrating that walking is slower

than running and that distances can

be covered more quickly by vunning

COMCEPTUAL CNMHENTARY

A typical cenceptual problem is: diffi-
culty in discriminating between fast
and sloz manners of walking.

MATERIALS
Activity 1: Chalk a floor diagram using as labels pictures cf a house, a
school, and a street with a s1dewalk, and use Rlink.
Activity 2: Use the diagram in Activity }, a picture of a bus, and Blink.
Activity 3: .Draw and Jabel a picture of a school cn the cha]kboard




1. THE PATHFINDERS
On the flcor, chalk a long diagram like
the one betrow. placing pictures of a
house, a school, and a street with a
sidewalk at Fh% appropriate places.
iXi i

street home

school

sidewalk 8

Arrange the class in two semicircles,

the first around "schocl®, and the second

around *home". Select a boy to be
®1ink, having him stand on B. Stend
with Group 2 and have them tell Blink
to go to "schocl”. After Blink reaches
“school", ask Group 2 what he did, mod-
eling the response. Rext, have Group 2
tell Blink to come “homz®. thzan tell
what he did. Hodei the directive

and the responsa.

G2:- Go to school.
T: /Jafter Blink arrives at "school"/
What did Blink do?
He went to school.
G2: He went to school.
T: Come home.
G2: Come home.
T: What did Blink do?
He came home,
G2: He came home.

Then stand with Group 1 and have them
tell Biink to come to "school® and go
“home" t211ing what he did after each
command.

Place a car at X. Have 2 girl be Wink
standing on W. Ropeat the activity,
but as she comes to the intersection.
aid the class in telling her to stop
and be caraeful before going to schocl.

G2: Go to school.
T: Stop! Be carerul!
C: Stop! Be careful!
T: /after Wink arrives at school/
What did Yink do?
T&C: She went to school.

2. TO SCHOOL WITH CARE

Using the above diagram, select a boy
to be Blink and tell the class that
he is late for schooi. Have thc class
tell Blink to run to "school” fast.
Then have them tell what Blink did.
lodel the directive and the response.

Run to schodl. Run fast:

Run to school! Run fTast!
Jafter Blink reaches “schoal®/
KWhat did Blink do?
H2 ran to school.
C: He ran to school.

Sod

He ran fast.
E2 ran fast.

Shov the class a picture of a school
bus and place it on the intersection.
Tcl1 the class that Blink wit1 take
the bus te school. With Blink at
"home" . have the class iel1 him to
walk slowly to the bus. Then aid
the class in telling what Blink did.

T: Walk to the bus. Walk slowly.
- C: Halk to the bus. Walk slowly.
T: /after 3link reaches thc bus/

What did Biink do?
He walkad to the bus slowly.
C: He walked to the bus slowly.

Continue the activity selecting dif-
ferent punils to be 8iink.

3. FAST 0P SLCH

Arrange the class in 2 semicircle
facing the chalkboard on which is
drawn a picture labeled school. Se-
lect a pupil to walk or run to the
board and touch the picture. Tell the
pupil to keep step with your counting.
Then have the class tell what the pu-
pil did and how he did it.

T: /counting slowly/
One...two...three,,,.ten.
/after pupil touches board/
What did (h2) do?

C: /with teacher's help if necessary/
(He) walked to school.
(He) walked slowly.

Confinue, calling on pupils to count
as different pupils go to the board.

TAKE-OFF IDEAS

*On the bulletin board, place pictures
of a school and a home. With a picture
of a child at "home", have-the class
direct him tc school and home again

as in tho above Activities.

*Have Wink blindfolded on your hand. As
you walk toward objects, cue the class
to say stop and be careful.

LESSON 18
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LT INTERDISCIPLINARY
ORAL LANGUAGE LESSON 19
PROGRAM
- Review LINGUISTIC FOCUS Introduce
What does {the } do? (Take) (him) (to the store).
What did (the ) do? (He) (took) (him) (home).
_ » me, nim, her
take, bring, put took, brought, put
home, bus stere, driver
LINGUISTIC COMAENTARY
Typical language problems are: substitu-
tion of take or "taked" for took, bring
or "bring2d” for brought, and "putted" for
put; confusion of him and her; addition of
e before s in store; and additicn of to or
to the with home.
Review CONCEPTUAL FOCUS Introduce
Matching, one-to-one, objects Gemenstrating that people and objects
and pecple help in getting to and from places
Demonstrating that one and one more
is two..., seven and one more is
eight

CONCEPTUAL COMMENTARY

A typical conceptual problem is: difficulty
in understanding that combinations of sets
produce new sets. :

MATERIALS

Activity 1: Prepare pictures of a store, a home; use Blink.

Activity 2: Use 8 chairs, Biink, and Wink.
Actfvity 3: Prepare a picture of a home, and a bus, and 2 pictures of a

school and a store.

ERIC

Full Tt Provided by ERIC.




T. GO13G PLACES

Sho. the class a picture of a store

and explain what it is. Designate one
area of the room to be the store, and
another area to be home by placing pic-
tures in appropriate areas. Have the
class sit in the home arsa. Choose a
boy to be Blink. Tell the class that
Blink wants to go to the store but
needs a helper. Choose a helper and
then guide the class to tell the help-
er what to do. £Ask the class what he
did and guide them to respond correctly.

Take Blink to the store.

Jurith teacher's help/

Take Blink to the store.

Jafter helper takes Blink to store/
(iie) took 21ink to the store.

tinat did (he) do?

Juith teacher's help/

(He) took Biink to the store.

T:
C:

T:

Continue using the same pattein with
bring, brought, and home.

2. 7THE BUS DRIVER

Mak> a bus by settinc eight chairs in
trio- rowys of four. Give Blink to a boy
and Yink to a girl. Explain that Blink
is going to put ink on the bus. Tell
Blink what to do. Guide th2 class to
ask link v "at Blink did. Help her make
the correct response. Then ask thie
class what Blink did and guide them to
answer correctly. Before each pupil
sits down in the bus, nelp him count
those on the bus, including himself.

/to Blink/

Put 4ink on the bus.
/with teacher's help, after Blink
has put ink on the bus/
Unat did Blink do?

/uith teacher's help/
He put me on the bus.
/to class/

that did B31ink do?

: Jwith teacher's help/

He put her or the bus.

her correctly. *“hnen all but a front
‘chair are filled, choose a boy to sit
in the empty chair. Tell the class he {s
the bus driver. He brings Mink to -
school and takes her home. Help the
boys ask fhe girls what the bus driver
does, guiding them to respond correctly.

J=ith teacher's help/

Yhat does the bus driver do?
/with teacher's help/

He brings *'ink to school.

B:
G:

Repeat, having the girls ask the boys,
and quiding them to respond. using
takes and home.

3. MATCH THE PICTURE

Designate three areas of the rcom to
be home, school, and a store by hana-
ing pictures of these in aopropriate

areas. Have the class stand with you
in the area marked "home". Give ome
pupil a picture of a bus. Tell the

class he is the bus driver, and he will
take them vhere they 1tant to go. Have
another picture of a school, and a
store. Give one of these tv a pupil
and explain that he must tell the bus
driver where to take him to match his
picture with one in the room. After
the nictures are matched, guide the
class to ask him what the bus driver
did. Help the pupil answer correctly.
Then guide the class to tell the bus
driver to bring him home and tihen ask
the oupil what the bus driver did.

/taking picture of a store/

Take me to the store.

Jafter driver takes P to store/

that did the bus driver do?

The bus driver took me to the
store.

Bring him home.

Jafter driver brings P home/

‘hat, did the bus driver do?

He brought me home.

P

Repeat the activity with other pupfls.

/countirg herself, with teacher's
help/
One.

Continue sonetimes having !ink help
Blink. Guide the class to use him and

TAKE-OFF_IDEAS

*‘hen giving books to reading groups,
pass them out one at a time. Have
volunteers count the pupils with books
as each pupil ¥s aiven his book.

LESSON 19




[ e INTERDISC1PL INARY
¢ oA ORAL LANGUAGE LESSON 20
S  FROGRAM

REVIEW-EVALUATION

This lesson aims at determining how well the pupils incorporate the
structures and vocabulary of Unit II into modified language situations.
It is followed by a record sheet. You should attempt to elicit
individual responses from all pupils in these activities, and keep
accurate records. It is recommended that you use a tape'recorder.
Careful use of Lesson 20 should help you to focus on specific problems
yecur pupils are having.

The dialogues in Lesson 20 do not represent the structures that the
pupils must say. A stimulus is given and the pupil will select his
answer from those stiuctures he knows. The response written 1is

only an example of a possible response which a pupil may give.

LINGUISTIC PROGRESS CHECK

Asking and answering questions
Using the negative with did and is
Using in back of, in front of, beside, on, and in

CONCEPTUAL PROGRESS CHECK

Distinguishing motioris and mannar
Identifying and differentiating locations of objects
Comparing sets of objects

MATERIALS

Activity 1: Have pencils, crayons, erasers, paint, scissors, paste,
chalk and paper on a table in the front of the room.
Use Blink.

Activity 2: Use familiar objects which the children can name.

Activity 3: Prepare name tags for pupiis and use a tape recorder.
Ask three sixth graders to visit and to bring a bag
with their favorite toys, collections, etc.




J. WHAT DID HE DO?

Tn the front of the room, place on a
table classroom objects such as scis-
sors, paper, paste, crayons, pencils,
paint, chalk and erasers. Have the class
stand around the table and give Blink to
a pupil. Tell another pupil to take the
paste to the far end of the table.

Tell a third pupil to ask Blink what
Pupil 2 did and have Blink respond.

Give Blink to another pupil. Continue
the activity using directives with

draw, paint, write, erase, cut,

use, bring and take. Occasionally

have 2 fourth pupil ask a question to
elicit a negative response.

T:

/to pupil 2, pointing to far
side of table/

(Joe), take the paste there.

/to pupil 3/

(Mary), ask Blink what {Joe) did.

/to pupil 1, who is Rl.nk/

What did (Joe) do?

He toox the paste there.

/to pwpil 4/

(Juan), ask Blink if (Joe) drew
on the paper.

Did (Joe) draw on the paper?

No. He didn't draw on the paper.

P4:
B.

Continue the activity until each pupil
has had a chance to talk several times.
Have the wupils returmn to their seats
by giving individuals and small

groups directives such as walk to

the chair slowly and run to the chair
fast. Tell the pupils to be careful
when they are rumning.

2. 15 1T THERE?

Have the pupils seated at their desks.
Place several familiar objects in back
of, in front of, beside, on or fn
familiar places around the  room. Point
to one of the objects and ask if it is
in back of the table. Have a child re-
spond efther yes or no, with complete
sentences. Lhen asking a false ques-
tion, cue the child with ilo. 1It...

T: /pointing to a truck in
back of the table/
Is the truck in back of the table?
Yes. It's in back of the
table.

P1:

T: /pointing to a doll beside chair/
Is the dol1 in front of the chair?
No. It... .

No. It's not in front of the

chair.

P2:

Continue until several children have
had a chance to respond. Conclude by
asking individual pupils to bring an
object to you at the cupboard until
all the objects are returmed to where
they belong.

3. _QUESTION TIME: _VISITOR
Arrange for a child from sixth grade

to have one of his favorite toys in a
bag. Give each pupil a plainly visible
name tag. Have the class sft in a
semi-circle and sit at the open end
with the visitor. Tell the class

to help you "interview" the visitor.

1f necessary, ask the first question
yourself. Help the visitor to respond
to each pupil by name.

T:
Vi:

What grade are you in?
I'm in sixth grade.

/to pupil raising hand/
(Maria).

lhere do you live?

I live on Main Street.
/to pupil raising hand/
(Juan).

ithat do you have?
/pulling the object from bag/
I have (a plane).

P1:
Vi:

pe:
Vi:

Continue the activity with two other
visitors. Make sure that each question
is answered and that the entire inter-
vieww is taped so that you can 1isten to
ﬂi.e questions more carefully at a later
time.

TAKE-OFF _PROGRESS CHECK

To distribute supplies, have the class
in groups of six. Have a pupfl count
six pupils and give him three supplies
to count and pass out. Then give him
three more to count and pass out. Have
another pupil do the same for another
group of six or with different supplies.
Do this several times during the day
and change the size of the groups.

Keep track of the counting on the
record sheet.

LESSON 20




RECORD SHEET - LESSON 20

Following is a list of the main structures checked in lesson 20 As each pupil
responds to an item, place a mark indicating whether he uses a "Standard” or
"Non-Standard" form. Compute the percentage of times the Standard form was

used by dividing the number of Standard form uses by the total number of times
the structure was used, and multiplying by 100. This is the percent of success-
fully manipulated structures. For examnple:

Structure Standa =~ Non-Standard Total Percentage

What did (-) do? "W/ W T 15 10/15x100=67%

For this struv_ture, there were fifteen responses; 67% ov these were in Standard
form.

STRUCTURE STANDARD | NON-STANDARD | TOTAL | PERCENTAGE
1. What did (-) do?

Did (-) (draw - )?

No. He didn't (=).

..drew....

..painted....

..wrote....

L] .used.’ LN )

..cut...lﬂ

..brought....

...took....
=?—=#——

2. No. It's not (-)
the table.

Yes. It's (-) the (-).

...in back of....

...in front of....

...beside....

..0Nn....
...iN.... l i
‘ 1
PERCENT
3. Questions------ GOOD FAIR ‘POOR TOTAL "GOOD"
Mw Counting Ability----ACCURATE NON~-ACCURATE - TOTAL g%%%%g%TE"

ERIC

Aruitoxt provided by Eic:




THANK YOU FOR YOUR COOPERATION

We are not only irterested in the success of our lessons, as indicated on
the other side of this sheet, but we would like to take your com=ants into
consideration when we revise the lessons. Therefore, please rate each
lesson (1 = low, 5 = high) and retum sheet to:

Michigan Migrant Primary Interdisciplinary Program
3800 Packard Road
An Arbor, Michigan 48104

Clarfty of Teachability  Felation to  Relation to!
] Lesson Instructional  of Pupils® Other Areas
Intent Activities Language of
Needs Curriculum
12 12345 12345 12345 12345
12 12345 12345 123545 12345
13 12345 12345 12345 12345
4 12345 12345 12345 12345
15 12345 12345 12345 12345
{18 12345 12345 12345 12345
17 12345 12345 12345 12345
| 18 12345 12345 12345 12345
i 19 12345 12345 12345 12345
20 12345 12345 12345 12345
Suggestions for isprovina obiectives:
Suggestions  for-tmproving accivities:
Other comments:
NAME - SCHOOL, —
POSTTION _CITY
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E MICHIGAN
I MIGRART INTERD ISC IPL I NARY
S PROGREN ORAL LANGUAGE LESSONS UNIT 3

G =
The firet grade child is curious \”jf"'f' @
about the ™oorld of objects” around

him. He observes differemt shapes, sizes,

colors, and quamtities of tkings. In order /{\!

to talk with his classmates about the objects around — )

him, the Spanish-speaking child needs to be able to wnderetand
md use questions and statements of description and tdentifiadtwn in English.

E——

LINGUISTIC FOCUS

Unit Three contains question and answer structures in the negative and affirma-

tive which deal with:

SIZE SHAPE
COI.OR QUANTITY

RAMES OF OBJECTS

CONCEPTUAL FOCUS

Unit Three contains activities which are basicaliy designed to help the first
grade child with the following

o~ R AL A L A A T IR N b i e -

ACQUIRING RESOURCES IDEHTIFYING SETS IDENT
WITH MONEY BY QUANTITY ATTI!II% ';mucsﬁl%l'
SIZE, SHAPE AND COLOR
SHARING RESOURCES ORDERING SETS EROUPING OBJECTS BY

SIMILAR ATTRIBUTES

DEMONSTRATING THAT

DIFFERENT PEOPLE
WANT DIFFERENT
THINGS




p % f INTERDISCIPLINARY ORAL LANGUAGE
¢ SPANISH SUPPORT ACTIVITIES
S PROGRAM

BASIC CONCPETUAL FOCUS: designed to be introduced in Spanish

Demonstrating that a set of one contairs cne object...a set of ten conteins
ten objects

Demonsirating that money is used to purchase goods which satisfy our vants

Demonstrating that scarce resources are sometimes shared

Describing the size of an object as being big or little when compared with
other objects that are big or little

Demonstrating that a big object needs a big box

Describing the shape of an object as being rouund or square

MATERIALS:
Activity 1
Activity 2
Activity 3

: Use a box, siuaes, pieces of chalk, erasers and pencils.

¢ Use ten balioons and ten pennies.

¢ Use a small yellow ball, a medium sized red ball, a big blue
ball and three boxes in which the balls fit.

Activity 4: Prepare a large and small circle and sguare for each child; use
plain paper, pencils, Jar caps and smail boxes.

1. COBJUNTOS (to accompany lesson 21) SETS

Cueate hasta cinco piedritas colocn-
dolas en una caja. Diga a los nifios
que en la ca’a hay un conjunto de cin-
cc e invitelos para que repitan con Ud.
Repite la actividad, formando corjun-
tos de diferentes cantidedes entre umo
Y diez. Cambie variae veces los obje-
tos con que forma los canjuntos usando

tiza, borradores o lapices. Forme con-

Jurtos en la mesa, en el suelo o dibfi-
Jelos en la pizarra y permita que los
nifios los formen ¥ digan de cuéntos
objetos consta cada conjunto.

Count five stones, placing them

in a box. Tell the puyils that
there is a set of five in the box and
invite them to repeat with you. Re-
peut the activity, forming different
sets from one to ten. Chenge the
objects in the sets several times,
using pieces of chalk, erasers, or
pencils. Form sets on the table,

on the floor, or draw them on

the chalkboard. Allow the child-
ren to form sets and say the number
of objects each set has.

2. __COMPRANDO BOMBAS (to accompany lesson 22) BUYING BALLOGES

Muestre diez bombas, cuéntelas con los Show ten balloons, count them with the
rifios, dfgales que tiene un conjunto children, and tell them you have a set
de diez. Pida a algunos nifios que of ten. Ask some children to count
cuenten cantidades de bombas entre numbers of belloons between one and
we y diez, sosteniéndolas. Gufelos ten, holding them. Guide them to call
para que se refieran a lo que sostie- what they have, & set of two, five,
nen como un conjunto de dos, cinco, ten, etc. Ask wvho has a set of two,
eta. Pregunte quién tiene un con- five, etc. Collect the balloons amnd
Junto de diez, dos etc. Recoja las '
bcmbag y repita el

"™ T o PRV §




ejercicio usando centevos. D€ a m
nifio las bombas y reparta los centavos
entre tres nifios dfndoles conjuntos de
cinco, tres y dos. Permita que los
pifios que tienen centavos comprean bom-
bas a un centavo cada una y se paren
al frente con dos nifios mfs. Inviielos
a que comparten las diez bombas for-
Fando un conjunto de dos para cada
niiio.

3. CADA CAJA CON SU BOLA

Muestre wna bola roja grande y una ama-
rilla pequeiia, haga que los nifios las
observen e interrfguelos sobre el tama-
flo, cuando hayan dichc que la bola ro-
Ja es grande guarde la amarilla, mues-
tre una azul mAs grande que la roja e
interrSguelos de nuevo para que cbser-
ven qu: la roja es més pequefia qu= la
azul. Muestre una caja suficientemen-
te grande para la bola roja pero en la
que no quepa la azul. Pida a un niflo
que ponga la bola azul dentro Ge la
caja, an{melo pars que exprese que la
bola e3 mfs grande que la caja. DEle
umna cajsa en donde s{ quepa la bola,
pregunte por qufé shora sf cabe le bo--
la ep la caja Yy repita la respuesta

con los nifios. Repita la actividad
usando las otras dos bolas.

1,

%. _CUADROS Y RUEDAS

Muesire wn cfrculo de papel, pasando

su dedo alrededor d gales: "esty es re-
dondo." Proceda igual al mosirer un cuad-
rado diciendo: "esto es cusdrado.”™ DE
a los niiios papel, ﬂ.giz y modelos camo
tapites redondas y cajitas pequefias.
Ay¥delos para que tracen un cuadrado

y w cfrculo en el papel. Reparta
c{rculos y cuadrados en tamafios grande
- pequefio hechos en papel. Invitelos

a jugar de "encontrar."” Ud. mostrar§
uwn cfrculo grande, mientras ellos lo
observan, repetirfn con Ud. qué

es. Iuego, cerrando los ojlos to-

carfin las figuras que tiemen sobre

la mesa hasta encontrar una igual,
repita para que encuentren el cir-

culo pequefio y los dos cuadros.

(to accompany lesson 23)

(to accompany lesson 2L)

repeat, uiing pennies. Then give one
child the balloons and redistribute the
pennies smong three other pupils, giv-
ing them seis of five, three and two.
Have the pupils witk pernies buy bal-
loons for a penny each, and then stand
in front with two a'her pupils. Help
the five pupils sliare the ten balloons
forming a set of two for each pupil.

EACH BOX WITH ITS BALL

Show a big red ball and 3 small yellow
ball. As the pupils look at the balls
ask taem about the size. When they
have said that the red ball is big, put
avay the yellow ball. Show a dlue one
larger than the red ani ask them again
about the size tc see that the red is
smaller than the blue. Show the class
a box large enough to fit the red dball
in but not the blue one. Ask & child
to put the blue ball inside the box,
encouraging him to say that the ball
is larger thean the box. Give him a
box that the ball will fit in, asking
him why the ball fits now and re-

peat the answer witn the children.
Repeat the activity using the other
two balls.

CIRCLES AND SQUARES

Show o circle mads of paper, moving
your finger around it and saying,
"This is zound.” While showing

a square, say "This is square.”

Give the children paper, pencils and
models such as round caps and small
boxes. Help them draw a square and
a circle on the paper. Distribute
large and small circles and squares
made of paper. Invite them to

play "To Find." ©Show a lurge
circle. As they observe it, help
them teil what it is. Then have
them close their eyes and touch the
figures they have on their tables

to find a similar one. Repeat to
find the small circle and the squares.




F  MICHIGAK
J—— INTERDISCIPL I NARY
C ORAL LANGUAGE LESSON 21
S  PROGRAH .
Review LINGUISTIC FOCUS Introdcce
a( ) of( (This, That, It) is a (block).
—) Khat's (thi;, that)?
what's in (this, that)?
What do you do with it?
. (I) (play) with it.
ball, penct(, crayon
write, drew | block, marble, set,
one-five : play
LINGUISTIC CGPFENTARY
Typical language problems are: omission
of first do in bhat do you do with it?;
substitution of "dot- for that, "dees" for
1 this, and "wit" or "wis" for
' with.
)
Review CONCEPTUAL FOCUS Introduce
:
] Demonstrating that one and one more Distinguisking one kind of object from
: is two...four and one more is five other kinds of ocbjects by attributes
: Reculling missing objects Identifying a set of one as containing
| Demonstrating the uses of classroos one object...a set of five as con-
g rescurses taining five objects
CONCEPTUAL COMIENTARY
Typical conceptual problems are: difficul-~
ty recalling which object should be ir the
bag, difficulty understanding a set as
containing a nusber of cbjects.
MATERIALS _
Activity 1: Use a large box, a ball, biock, marble, pencils, crayons, chalk
and Blink.

| Activity 2: Use a pencil, crayon, eraser, pieces of chalk, and Blink.
| Activity 3: Use a marble, block, ball, and a paper bag.




©
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1. THIS AND THA]

Or a table place a ball, blocks, and

a marble. Explain to the class that
they are going tc play with the toys.
Help a pupil point to the ball and
say, "That's a ball.* Give the balil to
Blink and ask what it is. Then have
Blink give the bail to a pupil and re-
peat the question. Guide the correct
response. Then ask the class what he
does with it, and have Blink model and
then guide the response.

/pointing to the ball/

That's a bali.

/pointing to the ball/

That's a2 ball. _

/while giving the ball to 81link/
What's this?

This is a ball.

/while giving the ball to pupil/
What's this?

P: /with teacher's help/

This is a ball.

Khat does (he) do with it?

(He) plays with it.

/to class/

What does (he) do with it?

/with Blink's help/

(He) plays with it.

Pupil bounces ball.

Repeat, tuilding with the blocks, and
rolling the marble. Then have pupils
identify pencils and crayons, first
telling and then showing their use.

2. SEIS

Arrange the class in a seated semicir-
cle. Place a pencil, crayon, an eraser,
and pieces of chalk on the floor. Draw
two chalk circles and place an object

in each. Point to Circle 1, ask the
class about the set inside, and use
Blink to guide the correct answer.

T: /pointing to Circle 1/
lhat's that?

B: That's a set of one.

C: /with Blinx's help/
That's a set of one.

Repeat the above dialog pointing to
Circle 2. Then remove the nbject from
Circle 2 and place it in Circle 1.
Count the two objects now in Circle 1

ERIC.

and ask the class about the set. Help
them reply, "That's a set of two."
9lace a third object in Circle 2 and ;
help a pupil point to each c¢circle and
ask the class about each set. Help

the class respond.

/counting objects in Circle 1/

One, two.

Hhat's that?

/with teacher's help/

That's a set of two.

P: /after third object is in Circle 2,
and pointing to Circle 2/
What's that?

C: That's a set of one. a

P: /pointing to Circle 1/ f
What's that?

C: That's a set of tvo.

Continue for sets of ‘three through

five, always adding the one item in

Circle 2 to the set in Circle 1.

On a table place a marble, block, and
ball. Have a volunteer cover his

eyes while another pupil puts one of
the objects in a paper bay. Then have
the volunieer look at the objects left.
Help the class question him about the

object in the bag.

ShNGL L

T: /pointing into the bag/
What's in this?
C: /pointing with teacher's help/
What's in that?
/quessing/
It's a (marble).
C: /with teacher's help/
Yes. What do you do with it?
V: /with teacher's help/
I play with it.

If the volunteer guesses incorrectly,
he should keep guessing until he
guesses correctly.

TAKE-OFF TDEAS

*During art class give pupils two pieces
of paper. Have them construct equival-
ent sets by drawing a large circle on
each piece of paper, choosing a number
and then draviing that many things in
each circle. Have pupils arrange their
sets in order with the sets of others.

LESSON 21
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F  MICHIGAR | .
Lt | INTERD ISC I PL i NARY
c ORAL LANGUAGE LESSON 22
Ls _ PROGRAM
Review LINGUISTIC FOCUS Introduce
(This, That, It) is a (set of one). Is {this, that) a (set of five)?
I (want, have) (that set of five). Yes, it is.
No, it's not.
bead, penny
LINGUISTIC COMMENTARY
}'yp}cal language problems are: omission of
it in Yes, it is and No, it's not:
swstitution of "jes" for yes and "beat”
for bead.
i
"Review CONCEPTUAL FOCUS Introduce
Identifying a set of one as contain- Identifying a set of six ac contain-
ing one object...a set of five as ing six objects...a set of ten as
containing five objects containing ten objects

Demonstrating cthat money is used to
purchase goods which satisfy our
wants _

Demonstrating that resources are scarce
and that we cannct satisfy all our
wants :

Demonstrating that scarce resou
are sometimes shared

Matching equivalent sets one to one

CONCEPTUAL COMMENTARY

A typical conceptual problem is: difficulty
understanding that a set can contain many
different quantities of objects.

MATERIALS
Activity 1: Use a piece of chalk and B1ink.
Activity 2: Use 21 beads, 5 pennies, a table, and Wink.
Activity 3: Use 10 balioons, a table, Wink and Blink.




1. THE CHILDREd SET

Arrange the class in a semizircle. Se-
lect five pupils to stand near you.
Have a sixth pupil draw a chalk circle
on the floor around the set of five
pupils. Then have him stand away from
the circle. Have the class count the
set. Then ask if it is a set of five.
Have Blinrk model the response. Point-
ing to Pupil 6, ask if he is a set of
one. After the response, have Pupil 6
stand in the circle and have the class
count the set. Say that this is a set
of six. Ask if it is a set of five.
Use Blink to model the response No,
it's not and to tell what it is. Have
the class repeat.

T&C: One, two, thiee,...five.
T: Is this a set of five?
B: Yes, it is.
C: VYes, it is.
T: /pointing to Pupil 6/
Is this a set of one?
C: Yes, it is.
T&C: /after P6 is added to the set/
One, two, three,...six.
T: This is a set of six.
Is this a set of five?
B: No, it's not. It's a set of six.
C: HNo, it's not. It's a set of six.

Continve, adding one pupil at a tine
to form sets of seven through ten.

2. FIVE FOR FiVE

Have the class stand in a semicircle

in front of a table. Have ilink show
the class a bead and a penny. Identify
them and have the class identify them.
Place five pennies and five beads on
opposite ends of the table as the

class counts. Select a pupil to point
to each and ask if it is a set of

five. Have the class answer.

U: /showing bead and then penny/
This is a bead. This is a penry.
T&C: That is a bead. That is 2 penny.
T&: /W places each set on table/
One, tho,...five. One,...five.
T&P: /pointing to each set in turn/
Is that a set of five?
C: Yes, it is. It's a set of five.

Explain to the class that they can buy

the beads with the five pennies. Se-
Ject 2 girl to buy the beads. Place
sets of seven and nine beads on the
table. Have the class count each set,
as the girl points to each and asks if
jt is a set of five. When the set of

five is identified, have the girl buy the

beads with the pennies.

T&P: /pointing to a set/

Is this a set of five?

One, two, three,...(nine).

No, it‘s not. It's a set of

(nine).

P: /pointing to a set of five/
Is this a set of five?

T&C: One, two, three,...five.
Yes, it is. It's a set of five.

3. SHARING THE BALLOORS

Have a set of ten balloons on a table.
Have the class count the mesbers of
the set. Ask if it is a set of ten.
Select a boy as Blink and a girl as
Wink, telling the class that they each
want a set of ten balloons. Ask each
what he wants, guiding the response.

T&C:

T&C: One, two, three,...ten.

T: 1Is this a set of ten?

C: Yes, it is. It's a set of ten.

T: /to Wink/
ihat do you want?

¥: /pointing with teacher's help/
I want that set of ten.

T: /to Blink/
What to you want?

B: I want that set of ten.

Explain that there are not enough bal-
loons for each so Wink and Blink will
have to share. Give each a set of
five, having them count the sets. Ask
each vwhat nz has.

%i: One, two, three,...five.
T: ithat do you have?
T&4: I have a set of five.

TAKE-OFF IDEAS

*Have the class list objects in the
room, such as windows, telling what
their uses are. Draw a picture of
each object on the chalkhoard. Have
the class count the set members and
repeat why they are listed.

LESSON 22
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Review LINGUISTIC FOCUS Introduce
Yes, it fis. What size is (that) (bal1)?
No, it's not. (This) (ball) is (big).
Is (this, that) (ball) (big)?
box, block, ball, marble size; big, little
car, truck balloon

|

LINGUISTIC COMMENTARY

Typical language problems are: addition of
of in questions of size, as Of what size...
omwision of it in It is big; non-standard
word order in question Is this ball big?
as, Is big this ball? and substitution of
'beek or "beeg” for big.

Review CONCEPTUAL FOCUS Introduce

Describing the size of an object
as being big or little when com-
None pared with other objects that
are big or little
Observing that attributes of re-
sources help determine their uses;
a big object needs a big box

CONCEPTUAL COMMENTARY
Typica] conceptual probiems are: difficul-
ty in understanding that an object can be
big or little depending on what it's com-
pared to; and size as a class that includes
both Lig and little.

MATERIALS

Activity 1: Use several big and little balloons and Wink.

Activity 2: Prepare 4 sheets of paper cut almost in half, and pictures of
big and little balls, cars, trucks, and balloons; use
Hink and Blink.

Activity 3: Use a big and a 1ittle box, and a big and a little ball.
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T, WHAT STZE IS 11?7

Blow up several balloons to various
sizes and give them to pupils. Point
to a big balloon and have the pupi.
hold it up. Ask, "WUhat size is thai
balloon?"
loon is big.”" Ask the class about the
balloon and guide the response.

T: /pointing to big balloon/
What size is that balloon?
W: /pointing to the balloon/
That balloon is big.
T: /to class/
What size is that balloon?
C: /with teacher's help/
Tnat balloon is big.

Repeat, selecting a little balloon and
introducing balloon with little. Then
divide the class into two groups and
guide the pupils to ask each other
about the relative sizes of their bal-
loons as you point to them.

2. BIG AND LITTLE SURPRISES

Have the class seated at their desks.
Have pictures of big and little balls,
balloons, trucks, and cars. Have each
pair of pictures covered by a divided
sheet that can be lifted to reveal one
jtem at a time. The relative size of
the item will be known oniy when the
1ike item is also uncovered.
and Blink model questions and assist
the class in answering.

W: /uncovering a ball/
Is that ball big?

B: /with head nodding/
Yes, it is.

H: /uncovering a bigger bally
Is that ball big?

C: /with Blink's help/
Yes, it is.

W: /pointing at the first ball/
Is that ball big?

C: /with Wink's help/
No, it's not. It's little.

Continue, having Wink help three in-
divicduals, one at a time, ask Zne
class about the balloons, trucks, and
cars. If necessary, have Blink help
the class to give the appropriate re-
sponses.

Have Yink nswer, "That bal-

3. THE RIGHT BOX FOR THE RIGHT DALL
Divide the class into two groups and
show them a big ball, and a box that
is big enough to hold the big ball.
Also show a little ball that fits in
a little box. Help one group ask the
other about the size of objects as
you paint to them.

Gl:

/as teacher points to big ball/
Hhat size is that ball?
G2: That ball is big.
Gl: /as teacher points to the little
ball/
thhat size is that ball?
G2: That ball is little.

When all boxes and balls have been
identified, guide a pupil to demon-
strate that the dbig ball does not fit
in the little box, but it does fit in
the big box.

Repeat the activity with Group 2 ask-
ing about the sizes using the ques-
tion Is that ball big? and Group 1

responding with Yes, it's big or
No, it's not. It's Tittle.

Have Hink

TAKE-OFF IDEAS

*During an art period, have the pupils
print big and little designs with big
and little pieces of sponge and paint.
Discuss the size 0f each design as
compared with others on the punil's
paper, as well as the designs of other
pupils.

*To break the daily routine, have the
pupils stand beside their desks and
take first a little jump, and then a
big jump. Have them make little cir-
cles with their hands, and big circles
with their arms.

*During clean-up time encourage the

class to sort things into sets of big
objects and sets of little objects,

counting the members of each set as
they put them away.

*Have the pupils bring toys from home
to display on a "Big-Little Table".
Discuss the size of each toy as com-
pared ¢o the others. Have pupils group
the toys by size, then compare groups.

LESSON 23
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Review LINGUISTIC FOCUS Introduce
What é is that? Which one is (big)?
1t's (big). This one is (big).
Is this (round) or (square)?
big, little shape; round, square
LINGUISTIC COMMENTARY
Typical language problems are: omission
of this or non-standard word erder in
Is this round or square?, as for example:
Is_round or sguare; This_is round or
square? or Is round or square this?; sub- ]
"stitution of ape” for shape and ‘esquare
for square; use of This one nc is big %or
This one is not big and "wheech® for which
Review CONCEPTUAL -FOCUS Introduce
Observing that attributes of re- Describing the shape of an object as

sources help determine their

being round or square

uses; a big object needs a big box Demonstrating that round objects roll

Describing the size of an object as
being big
with other objects

easily while square ones do not

or little when compared Observing that if an object is round
it can't be square and vice versa

Observing multiple attributes of
resources

CONCEPTUAL COMMENTARY

A typical conceptual problem fe: difficulty
understanding that “shape" is a class which
includes both round and squavre.

Activity 1:
Activity 2:
Activity 3:

MATERIALS

Use a hula-hoop, big square box, big square bead, marble, and Blink.
Chalk a big square and little circle on the floor; use Wink.
Chalk a big circle and square and a little circle and square on

the floor.
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1. TRACE Q;SHKPE

Have the class sit in the shape of a
norseshoe on the floor. At the open
end, place a hula-hoop, a big square
box, a square bead and a marble. Have
Blink trace around the edge of each
object, one at a time, and ask

the class about the shape. Help

the class answer with either It's
round or It's Square.

B: /tracing around marble/
What shape is this?
T: /jmodeling answer/
It's round.
T&C: It's round.

Have one pupil sit in the box and
another sit in the hula-hoop, tracing
the shape of the object with their
fingers. Help the class ask the in-
dividuals, one at a time, about the
shape. Help the individuals respond.
if necessary.

T: /modeling question/
that shape is that?
T&C: /to individual in box/
What shape is that?
Pl1: /with help, if necessary/
It's square.

Continue the activity, helping a pu-
pil demonstrate that he needs a big

box to sit in and that round objects
roll easily while square ones do not.

2. THE CIRCLE-SQUARE JUKP

Have the class sit in a circle on the
floor. Chalk a big square and a 1it-
tle circle in the center floor area.
Choose 2 group of three pupils to
stand up and jump to the little circle
or the biJ square while answering the
class's questions about which of the
drawings is big, not big, little, not
little, square, not square, round,
nGt round.

T: /to 3 pupils and modeling ques-
tion for class/
WYhich one is big?
T&C: thich one is big?
G: /jumping to square and witn
teacher's help/
Tkis one is big.

After several groups have had a tum
to answer the questions about size

and shape, jump with Wink into the big
square and have Wink ask the class if
it is big or little, and then, if it
is round or square. Help the class
respond appropriately.

U: /in big square/
Is this big or little?

C: /with teacher's help/
It's big.

H: /still in big square/

- Is this round or square?

C: /4ith teacher's help/

It's square.

Repeat the activity, having pupils use
Wink, jump on the little circle, and
ask the same questions.

3. THE PUPIL SQUARE

After pushing the desks to the sides
of the room, chalk a big circle and
square and a little circle and square
on the floor. Choose groups of eight
or nine pupils to play “Follow The
Leader” as you march onto the outline
of each chalked shape. Continuously
ask the questions from Activities 1
and 2 about the shape and size of the
pupil formations and respond with the
class.

T: /as group forms big circle/
What shape is this?
T&: It's round.

Continue the activity, guiding individ-
ual pupils to ask two or three questions
about each shape with each group of

pupils.

TAKE-OFF IDEAS

*Use several shoeboxes, placing a ball
in one, a marble in the second, and a
block in the third. Seal the tops on
and give the boxes to pupils, having
them tip the boxes back and forth to
guess the shape and size of the objects.

*During art, have pupils take a piece of
light-weight paper and a soft pencil
around the room, rubbing on the floor
tile, jar lids, etc., to see and talk
about the shapes that appear on the paper.

LcSSON 24
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REVIEW

LINGUISTIC FOCUS - REVIEW
Identifying objects by using this, that, or it with is followed by a noun

Describing objects by using this, that, or it with is followed by an adjec-
tive

Asking about the sfze and shape of objects

CONCEPTUAL FOCUS - REVIEW

Observing that one and one more is two,...nine and one more is ten

Identifying a set of one as containing one object...a set of ten as contain-
ing ten objects .

Describing the size of an object as being big or 1ittle when compared with
other objects that are big or little

Describing the shape of an object as being round or square

Identifying the function of a resource

MATERIALS

Activity 1: Prepare 45 orange and 10 green paper circles, about 5" in diame-
ter; use a stapler, tape, and a table.

Activity 2: Prepare individual pictures, one for each pupil, of big and 1it-
tle balloons, bags, beads, marbles, blocks.

Activity 3: Draw 3 circles and 3 sguares on the floor with chalk; use 1
square bean bag.




1. PAPER CIRCLE CHAINS

Have the class sit in the shape of a
horseshoe with a tabie at the open
end near a bulletin board or wali.

On tue table have a stapler, forty-
five orange and ten areen paper cir-
cles. Tape one green circle hich on
the wall and say that it is a set of
one. Then have a punil ask the class
vhat it is. Staple a areen circle on
the bottom of an orangs rircle , demon-
strating the concept of “one more".
A< you tape the two stapled circles
high on the wall next to the set of

one circle, say, "This is a set_of
two," and have a different pupil ask

the class what it is.

T: /taping one circle on wall/
This is a set of one.
P1: /mointing with teacher's help/
that's that?
T&C: 1It's a set of one.
: /taping two circles on wall/
This is a set of twe.
P2: /pointing to t4o circles/
iihat's that?
C: It's a set of two.

Continue through ten, always stapling
the orange circles first and adding
"one more” green one on the end of
each string as below:

—

range

2. PUPIL PGP UP

Arrarge pictures of big and little
batloons, bags, beads, marbles and
blocks in a big circle on the floor.
Have each child sit on one picture.
Hove in front of individuals and
guide them to "pop ur" to show their
picture. Inquire about each nicture.

T: /standing in front of pupil and
pointing at hidden picture/
Yhat's that?

P: /"popping up" to show picture/
It's a balloon.

dave individuals one at a time be the
"questioner”. Then, repeat the

activity, havina the class hold their
rictures in front of them. Use Yhat

size is (that balloon)? and Is (that

balloon) (bis}? Let individuals be-

come the size “auestioner™.

3. BHIT A SHAPF

Have the nupils sit on the floor in a

circle. Chalk three circies and three
sauares in the center area. Have one
panil toss a sguare bean baa onto one

of the chalk shanes. Guide him to ask
the class about the chalk shape.

Pi: /pointing to proper chalk shape
and askina with teacher's help/
Hhat shape is that?

C: It's (round).

ifter several punils have tossed the
bac and asked Yhat shape is that?,
change the question to Is it round
or_sauare? and have several nupils ask
that question. Then holding up the
bean baa, ask about its shape and use.

T: /holding up square bean bag/
Yhat shape is this?

C: 1It's sguare.

T: that do you do with it?

C: I nlay with it.

SUGCESTED FIELD TRIP

Arrange to take the class, in small
agroups, through a department or gro-
cery store after lessons 16-24 have
heen completed. On the way to the
store have the aroups discuss how to
behave safely on the bus and inside
the store. Have each aide or mother
help her groun identify and describe
the merchandise, using questions and
statements, about the names, sizes,
shanes and functions of the articles,
After the trin collect pictures of the
merchandise seen by the class. Put
tape on the back of the pictures and
set them on the chalk ledge. Ask the
class to identify what they saw on the
trip using the auestion Yhat's in the
store? Tape the pictures to the board
as the pupils touch them. After the
nictures have been identified, aid the
class in grouning them by asking their
shape, etc. Continue, encouraging

any arouping prupils may select.
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SPANISH SUPPORT ACTIVITIES

Jdentifying articles of clothing

Ordering sets cantaining one-five
Describing objects by color

BASIC CORCEFTUAL POCUS: designed to be introduced in Spanish:
Demonstrating that people want many things
Disticzuishing whether or not chjects are same size

CIassi.fying like sizes and colors of clothing
Determinirg how meny articles of clothing are the same color

L

P

MATERIAILS:

shirts.

Activity- 1: Prepare a boy and a girl paper doll and cutcuts of dresses, and

Activity 2: Prepare paper cutouts of i0 Jackets, 10 shoes and 10 socks in two
sizes; use a blindfold

Activity 3: Prepare several paper cutouts of Jackets, pants, shoes, ghirts
dresses, socks in red, yellow and blue, anJ a piece of paper in
each Cuc of those colors.

Activity 4: Prepare ) strips of different colors, using red, blue, yellow,
green, wvhite or black paper.

1. MUNECOS DE PAPEL

Sefiale las camisas, pantalones y ves-
tidos de distintos nifios, pregunte a
la clase qué son. Muestre camisas,
vestidos y pantalones de mufieco de
papel y permita a tres nifios que es-
cojau las piezas que prefieran. Pre-
gunte a la clase cuantas piezas tiene
cada uno de esos nifios. Muestre una
muileca de papel sin vestido, pregunte
qué necesita la mufieca. Ayude a 1a
clase a preguntar a los niifios con
recortes si tienen vestidos. El pri-
mero de los tres nifioe que encuentre
un vestido se lo pondrd a la mufieca.
Repita usando un mufieco sin camisa.

2. BUSCANDO LAS GRANDES

Muestre recortes de medias en dos ta-
mafios preguntando qufé son. Esconda
las pequefias. Muestre las grandes y
pregunte cémo son. Muestre s6lo las
pequefias y repite la pregunta. Mos-
trando una de cada tamaffo pregfinteles

(to accompany lesson 26)

(to accowpany lesson 27)

PAPER DOLL

Point to several pupils' pants, shirts
and dresses. Ask the class Vhat they
are. Show paper doll shirts, pants,
and dresses and have three pupils
choose several items that they like.
Ask the class how many articles of
clothing each child has in his hands.
Show a girl paper doll without cloth-
ing. Ask whst the doil needs. Help
the class to ask the three pupils with
the cutoats if they have dresses. The
first of the three pupils to find a
dress puts it on the dolls. Repeat
using a boy paper doll without a shirt.

FINDING 7HE BIG ONES

Show cutouts of large and small socks
and ask whet they are. Hide the ==all
cnes. Show the large socks and ask
about their size. Then show only the
small socks and repeat the question.
Showing a sock of each size, ask the
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si son igueles. Repita la actividad
con recortes de sacos y zapetos. Vén-
dele los ojos a un nifio e invitelo a
que fcrme un conjunto de tres sacoes
grandes. Repita vendandole los ojos
a diferentes nifios y permitiéndoles
que formen conjuntos de uno a cinco
con recortes grandes o pequelivs. Ayu-
de a un nifio a organizar los coajuntos
por su cantidad.

class if they are the same. Repeat
the activity with cutcuts o Jackets
and shoes. Blindfold a pupil and in-
vite him to form a set of three large
jackets. Repeat, blindfolding dif-
ferent pupils and asking tbem to form
sets of one to five with large or
small cutouts. Then, nelp a pupil
crder the sets from one-five.

3. JUGANDO DE TIENDA (to accompany iesson 28) PLAYING STORES

Forme con mesitas un mostracior y colo-
que medias, camisas, vestidos, sacos,
pantalones y zapatos recortados de pa-
pel rcjo, amarillo y azul. Un niiio
sera el "vendedor", los demés vendran
de uno en uno a camprar. Ayude al
"comprador" para que pregunte si tie-
nen camisas. El "vendedor" mostrara
upa roja y el "comprador" guiado por Ud.
preguntara si tiene otros colores. El
"vendedor" mostraré otras de diferentes
celores y Ud. preguntarad a la clase de
qué color es cada une que muestre.
Repita 1a actividad hasta que cada ni-
fio haya "comprado" una pieza. Muestre
un trozo de papel amarillo y pida que
los nifios que tienen ropa amarilla

se pongan de pie. Forme un grupoc con
€llos. Repita con rojo y azul. Pre-
gunte si los nifios de un grupo tiemen
del mismo color y haga la misma pre-
gunte con niios de grupos distintos.

Make a ccunter with tables. On the
counter place socks, shirts, dresses,
jackets, pants, and shoes cut out of
red, yellow, and blue paper. One
pupil will be the "storekeeper", and
the others will come one at a time to
shop. Help the "customer" to ask if
the "storekeeper" has shirts. The
"storekeeper" will show a red one and
the "customer", guided by you, will
ask if there are other colors. The
"storekeeper"” shows other shirts of
different colors and you ask the class
the color of each shirt he shows.
Repeat the activity until each pupil
has "bought" an article of clothing.
Then show a strip of yellow paper and
ask the children who have the yellow
clothes to stand, forming a group.
Repeat with red and with blue. Ask
if all the pupils in one group have
the same color. Ask the same question
with pupils of two groups.

L. DEL MISMO COLOR (to accompany lesson 29) THE SAME COLOR

Reparta tiras de papel rojo, azul,
amarillo, verde, blanco y negro.

Llame a un nifio que lleve zapatos ne~
gros. Pregunte de qué color son sus
zapatos y diga a los nifios con tiras
de ese color que se las den al nifio.
Repita la actividad con nifios que ten-
gan prendas de vestir en los colores
de las tiras de papel. Cuando todas
las tiras de un color estén en manos
de ur nifio invite a la clase para que
las cuente. Pregunte de cudntas tiras
consta el conjunto que tiene cada ni-
fio. Hagalos comparar si dos conjuntos
son iguales o diferentes,

Distribute strips of red, biue, yel-
low, green, white, and black paper.
Ask a pupil who is wearing black
shoes what color his shoes are. Tell
the pupils with paper strips that
match the color of the shoes to give
the strips to the pupil. Repeat the
activity with pupils who have cloth-
ing of each of the other colors.
Vhen all the strips of a given color
are in the hands of the pupil; have
the class count them. Ask Low many
strips of paper make up the set that
each child has. Have the pupils
compare the sets to see if the two
sets are alike or different.
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Review LINGUISTIC FOCUS Introduce
What's this? What are (these, those)3
It'sa( ). Those (are, aren't) (dresses).

I want . They're (dresses).
It's a set of (three).

. clothes: dress, dresses, shirt,
throee-five shirts, pair of pants, pants

LINGUISTIC COMMENTARY

Typical language problems are: substitution

of is for are; loss of verb are, as they dresses
for they’'re dresses: loss of plural endings; sub-
stitution of dose for those, "deese" for these,
dare for there, "chirt"™ for shirt, "aren® for
aren't, and pant for pants.

Review CONCEPTUAL FOCUS Introduce

Identifying sets of three-five Identifyinn articles of clothing

Distinguishing clothing as a class

Demonstrating that people want
many things

Classifying like items of clothing

Ordering sets containing three-five

CONCEPTUAL COMMENTARY

A typical conceptual problem is: difficulty
understanding clothing as a class that in-
cludes dresses, shirts, and pants.

MATERIALS

Activity 1: Prepare magazine cutouts of 2 dresses, 2 pairs of pants and 2
- shirts; use a string, 6 paper clips, and Wink.
Activity 2: Use a clothing catalog and Blink.
tivity 3: Prepare a box with a picture of a washing machine taped on the
front, magazine cutouts of 1 shirt, 2 pairs of pants and 3
dresses; use all of the cutouts from Activity 1 also.




1. HAKGING CLOTHES

Hang a string “clothesline" in front
of the class. Have magazine cutouts
of two dresses, two pairs of pants, and
two shirts on a2 table. Have one pupil
"hang up” a dress with a paper clip.
Have him ask the class what the cutout
is. Fodel the correct response. Then
"hang up* the other dress yocurself.
Have Wink touch the idresses and ask,
"What are these?" tModel the response.

P: /hanging up dress and witi
teacher's help/
that's this?

T: /modeling response/
It's a dress.

C: It's a dress.

Y: /touching dresses after teacher
puts dress on line/
What are these?

T: /stepping back and pointing
to dresses/
Those are dresses.

C: Those are dresses.

Continue, using shirt, shirts, pair of
pants, and pants. Then point to all

the clothes on the line and say, “Those
are clothes.” Ask the class to repeat.

T: /indicating all the cutouts/
Those are clothes.
What are those?

C: /with teacher's help/
Those are clothes.

2. CATALOG SHOPPING

Have tiie class sit on the floor in
front of you, separating the girls
and boys. Showing a catalog page of
dresses, have 38link and the boys ask
the girls, “\hat are those?" Heip the
girls trick the boys saying, "They're
shirts.” Have Blink's group respcnd,
"Those aren't shirts.” Help the cirls
give the right answer.

B: /to girls, pointing at dresses/
What are those?
Bs: What are those?
T: They're shirts.
Bs: They're shirts.
B: Those aren't shirts.
Bs: These aren't shirts.
T&Gs: They‘re dresses.

Continue the activity, tuming to
pages of shirts and pants so that the
girls can be the “questioners."

Then return to each page and ask individ-

uals to point to desired items.

T: /showing page of (dresses)/
Hnich ones do you want?

p: /after pointing to several dress-
es and with teacher's help/
I want those.

3. THE LAUNDROMAT

On a tatle in front of the class, have
a box with a nicture of a washing ma-
chine taped on the front. Put maga-
zine cutouts of three shirts, four
pairs of pants, and five dresses in
the "machine." Have two helpers at
the "laundromat.” Have one helper
take out the clothes, one by one, ask,
"What is this?" and give each item to
the other helper. Helper 2 "sorts the
clothes" by arranging them in sets of
like items and asks, “What are these?"
Guide the class to respond appropri-
ately to both helpers.

P1: /with teacher's help and taking
item frecm “machine"/
What's this?

C: /with teacher's help/
It's a (dress).

p2: /sorting clothes into groups of
15ke items and with teacher's
help/
kihat are these?

C: They'‘re (dresses).

Continue until all items are identi-
fied and grouped. Then arrange the
sets in order; three shirts, four
pairs of pants, five dresses. Hold up
each set, helping the class count the
items and name the set.

T&C: /teacher holding up shirts/
One, two, three.
It's a set of three.

TAKE-OFF _IDEAS

*At free times, let pupils play with

a box of old clothes. Encourage them
to talk about *heir own clothes as well
as the "dress up" clothes.

LESSON 26
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Review LIRGUISTIC FOCUS Introduce
I want a ( . Are (these) (the same size)?
(This, That) is (). (These) (are, aren't) (the same size).
(These, Those) are (). They're different.
that (size) are (these, those)?
a set of (tvo) socks, shoes, jackets
big, little the same, different
LiiGUISTIC COi:MEHTARY
Typical language problems are: loss of verb
are; loss of plural 2nding; substitution of
Tchoos" for shoes, "yakes" for: j2ckets,
"sise” for size, and "ceereren” for different.
Review CCRCEPTUAL FOCUS Introduce
Identifying articles of clothing Distinguishing whether or not objects
Describing the relative size of an are the same size
object Demonstrating that different people
Identifying sets of one-five viant different things
Ordering sets one-five
CONCEPTUAL COMMENTARY
A tvpical conceptia? problem is: difficulty
understanding that cutouts differing in only
one attribute are not the same.
.
] FATERIALS
Activity 1: Prepare red, yellow & blue paper cutouts of 2 big & 4 1ittle
y shoes, 2 big & 4 1ittle socks, and 4 big & 2 Jittle jackets,
making sure that each of the 3 colors are used for each type of
clothing; use 3 shoe boxes, !!ink and Blink.
Activity 2: Use 2 big and 2 1ittle cutouts of shoes, jackets, and socks from
Activity 1 and Hink.
Activity 3: Use cutcuts from Activity 1 for sets of 1 and 5 jackets, 2 and 4
chioes, 3 socks and a paper bag.




1. HIDDEH CUTOUTS

On a table have three shoe boxes, and
cutouts of shoes, socks, and jackets.

Using Wink, identify one, then several
shoe cutouts. Put the shoe cutouts -in
one box. Ask the class what they are
and use Blink to guide the response.

Y: /holding up shoe cutout/
This i1s a shoe.
/holding up severai choe cutouts/
These are shoes.
Wnat are these?
B&C: They're shoes.
Introduce sock, socks, jacket, jackets
in the same manner. Have Wink hide her
eyes while Blink mixes up the three
boxes. XNink tries to guess what
is in each box, while Blink and the
class respond.

W: /guessing and pointing to a box/
Are those jackets?
B: /looking in the box and modeling/
No. Those aren't jackets.
Those are shoes.
/while class looks into the box/
No. Those aren't jackets.
Those are shoes.
W:. /pointing to a second box/
Are those socks?
B&: /looking into the box/
Yes. Those are socks.

Repeat having groups and then individ-
uals question each other.

2. SAME SIZE GAME

Display on a board two big and two little
cutouts of shoes, socks, and jackets.
Point to two big socks. Ask their size.
Tell the class they're the same size.

Ask if they are the same size and have
Wink give the response. Repeat the a-
bove showing a big and a little sock,
stressing the size difference.

T: /pointing to both big socks/
What size are those?
C. /with Wink's help/
Those are big.
T: They're the same size.
Are they the same size?
C: /with Hink's help/
Yes. They're the same size.

T: /pointing to a little sock/

wWhat size is that?

That's little.

/pointing to a big and little sock/

Those aren't the same size.

They're different.

Are those the same size?

C: /with Wink's help/
No. They're not the same size.
They're different.

Continue, having several pupils come
up and choose any two cutouts. Have
them show the cutouts to the class,
and ask, in turn, if they sre the same
size. Guide the correct response.

P: /choosing a big and a little shoe/
Are these the same size?

C: Ho. Those aren't the same size.
They're different.

3. PICK A SET

Tﬁ a paper bag place five sets of cut-

outs having one, two, three, four, and
five members. Include sets of shocs,
socks, and jackets. Clip each set to-
gether. Blindfold a pupil ard have
him take a set from the bag. Help him
ask the class what he has. After he
has identified his set, remove the
blindfoid, and help him hang his

set on the bulletin board so that all
the members of the set are visible.
Guide him to tell what set he has.

P: fuwith teacher's help after taking
a set of two jackets from the bag/
Are these shoes?

No. They aren't shoes.

Are these jackets?

Yes. They're jackets.

One, two.

It's a set of two.

VOVO
*e

T&P:

As pupils identify sets by number, help
arrange them in order of quantity. Vary
the activity by having pupils ask if
different cutouts are the same size.

TAKE-OFF IDEAS

*During free times let pupils cut out
articles of clothing they would like to
have from old catalogs. Encourage the
class to identify and group them as they
are put on a bulletin board.

LESSON 27
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Review LINGUISTIC FOCUS Introduce

Yhat color are they?

Uhat color are (thes2, those) (socks)?
(Those clothes; (are, are not) (red).
(Two) are (red).

They're (jackets).

That's a (jacket).

It's ( .

Yes. ey're the same (__ ).
I want these (jackets).

color; red, yellow, blue

socks, dresses, shirts, jackets

LINGUISTIC COMMENTARY

Typical language problems are: addition of
of before vhat, as in 0f what color are

these clothes?; substitution of "jellow”
for yellow and “ret" for red.

Review CONCEPTUAL FOCUS Introduce

Describing objects by color

Distinguishing whether or not objects
are the same color

Demonstrating preference in satis-

fying needs

Identifying articles of clothing
Classifying resources by attributes

COHCEPTUAL COMMENTARY

A typical conceptual problem is: difficul-
ty understanding color as a class that in-
ciudes yellow, blue, and red.

MATERIALS
Activity 1: Prepare 3 or 4 pictures each of red clothes and blue clothes with
tape on the back of each picture or use the red and blue cutouts
from Lesson 27; use Blink.
Prepare 1 red, 1 yellow and 1 blue dress and shirt cutout; use 1
red, 1 yellow and 1 blue jacket cutout from Lesson 27, and Wink.
Prepare 1 red, 3 yellow and 5 blue sock cutouts; use 1 red, 1
yellow and 1 blue sock cutout from Lesson 27.

Activity 2:
Activity 3:




7. COLOR CLOTHES

Have several pictures of red clothes
and%lue clothes taped to the board
grouped by color. Using Blink, point
to one set and have him ask its color.
Model the reply for the class.

B: /touching red clothes/
What color are these clothes?

T: Those clothes are red.

T&C: Those clothes are red.

Hext ask groups of pupils, then

repeat with the blue set. Next, point
to each set in turn, telling what color
it is not and asking what color it is.

T: /pointing to red set/
Those clothes are not blue.
What color are they?

C: /with teacher’s help/
They're red.

T: /pointing to blue set/
Those clothes are not red.
What color are they?

C: They're blue.

Continue, dividing the class in two
groups. At the board, help Group 1
take your place in the second dialog
while Group 2 answers the questions.

2. _CLOTHES DROPPING

Arrange the class in a circle. Have
paper cutouis of three jackets, three
dresses, and three shirts. Have one
item in each set blue, one red, and
one yellow. Using Wink, show the
yellow items, naving her ask their
color. Model the reply for the class.

W: /showing yellow clothes/
ihat color are these clothes?

T: Those clothes are yellow.

T&: Those clothes are yellow.

Drop the clothes in a circle, then se-
lect a pupil to group the yellow clothes
and ask individuals about them.

T: [/after P groups yellow clothes/
What are those?

P: They're clothes.

T: /touching one/
What's this?

P: That's a (jacket).

" P1: [/selecting two socks/

T: What color is it?
T&P: 1It's yellow. ‘
T: /pointing to entire se:t/
Are those the same color? |
T&P: Yes. They're the same color.
This set is yellow.

Continue, selecting different pupils
to group the red and blue sets.

3. CHOOSING COLOR CLOTHES

|ith the class in a circle, show paper
cutouts of socks. Have two red, four
yellow, and six blue ones. Drop the
socks in the circle and have three pu-
pils group them by color. Ask each
pupil the color of his socks, then
have the rlass ask the question of
each of the pupils. ilext, have the
class ask each pupil, "How many socks
are (red)?" Aid the responses.

b ek

T: What color are those Socks?
P1: They're (red).
T&C: /to Pupil 1/ )
What celor are those socks
P1: They're (red).
T: /to class, pointing at P 1's set/
How many socks are (red)?
T&C: One, (two). (Two) are (red).
It's a set of (two). .

2

Continue, grouping all the socks in one
pile. Say that you and the three pu-
pils want socks. Guide the pupils in
choosing any socks that they want.

T: /selecting two socks from pile/
I want these socks.

I want these socks.

TAKE-OFF IDEAS

#During social studies, explain to the
class that all people need clothes.

Show pictures of clothes from different
countries. Have pupils select the
clothes they would like to have and stand
in front of the class. Have them iden-
tify the clothes and color when appro-
priate. Compare items in different sets
by touching one item in each set asking
if they are the same or different size,
shape, and color. Next, help the class
generalize that different people want
different things.

LESSON 28
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Review LINGUISTIC FOCUS Introduce
(Those clothes) are (red). Are sthose socks) (blue)?
They ('re, 're not) (clothes). Are (they) (red) or (yellow)?
They're (red). Are they (shirts) or (dresses)?

How many (socks) are (green)?
socks, sioes, pants, jackets,

dresses
g red, yellow, blue green, black, white
LIMGUISTIC CO:MEHTARY
Typical language problems are:
use of non-standard word order, as
Are blue those socks? for Are those
socks bTue?, substitution of block
for black, and loss of verb are, as
They green for They're green.
Review CONCEPTUAL FOCUS Introduce
Describing objects by color Distinguishing the color of an
Identifying articles of clothing item from 2 given colors
Demonstrating that different peopie Distinguishing clothing items from
want different things. 2 given clothing items
Observing the classification of
resources by attributes

CONCEPTUAL COMMENTARY

A typical conceptual problem is: the con-
tinuance of difficulty in understanding
color and clothing as classes including
many elements.

MATERIALS

Activity 1: Prepare cutouts of 4 white and 4 green socks, 1 red and 10 black
shoes, 3 blue, 1 red and 3 yellow dresses, 3 yellow and 4
green jackets, 5 black and 5 blue pants; use 1 red shoe, 1
yellow jacket from Lesson 27 and 1 blue, 1 yellow and 1 red
dress from Lesson 28; use 3 tabies and Blink.

Activity 2: Prepare cutouts of 3 blue shirts; use 1 blue shirt from L2sson
25, 2 red, 2 yellow dresses from Activity 1 of iiis lesson,
Hink and a display board.

Activity 3: Use cutouts from Activity 1 of th$s Tesson of 2 blue and 2 yeilow
dresses, 4 vhite and 2 green socks and 10 black and 2 red shoes,
llink and Blink.
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T. COLOR TAB£§§

Have three tables in an oper area.
Choose vne pup*! to stand behind the
second table. On each table have sev-
eral cutouts of areen, black, white,
red, yellow, and blue cloth1ng. Use
socks, shoes, pants, jackets, and
dresses. Take the c]ass to the first
table and help them identify the coiors
of the clothes.

T: /nointing to (blue) clothes/
Those clothes are (blue).
T&C: Those clothes are {biue).

6o to the secc.d table. Heln the
class ask the “table pupil” about
the color of specific sets of clothes.

T: /poiating to blue socks,
asking pupil at tabie/
Are those socks blue?
74C: Are those socks blue?
P: Yes, they are.

While at the 1ast table, have Bliak
choose an article of clothing he wants.

T: /to Blink/
’hich one do you want?
B: /pointing/
That (shirt).
T: /to 3link/
that color is it?
2: It's (blue).

Continue, having several punils choose
what thev want and identify the color.

2. CHOOST:G

dave cutouts of four blue shirts, two
red dresses, and two yellow dresses on
a display board in front of the class.
Ask if the cutouts are clothes.

T: /pointing to cutouts of clothes/
Are these clothes?
C: Yes. They're clothes.

Divide the clothes into two sets:
shirts and dresses. Have ink choose
three pupils to be "questioners”,
with a volunteer answering. If the
volunteer does not answer correctly,
have Hink respond and model the re-
sponse.

i!:  /nointing to dresses/
Are they shirts or dresses?
I""sG: Are they shirts or dresses?
Y: They're shirts.
H: Jdo. Thev're not shirts.
The're dresses.

Remove the shirts. Divide the dresses
into two sets; red and yellow. Have
l!ink heln his groun ask a volunteer
the colors of the sets.

¥: /nointing to the red dresses/

Are the dresses red or yellow?

11'sG: Are the dresses red or yellow?
V: Thev're red.

Repeat the activity with other crouns
of three askinc questions and other
volunteers answering.

UTTRG SETS

liave the class si1t in two groups. MHave
cutout sets of two blue and two yellow
dresses, four white and two areen socks,
ten black and two red shoes. Display
the two seots of socks. Have Wink noint
to the set of two green socks and help
one group ask about the color and then
the quantity. llave Elink help the oth-
er aroun resnond apnronriately to each
auestion.

“&rl: /nointine to oreen socks/
Are those socks green or white?
P4G2: They're oreen.
“: /modelinag cuestion/
Hov: many socks are green?
Gl: How manv socks are areen?
B&G2: One, tvo.
Two are oreen.

Continue with the white socks and other
sets, havina first 'ink point to jtems
as Proun 1 asks questions, and then
31ink point to items as Group 2 asks
questions.

TAKE-OFF IDEAS

*Use vhite finger naint. Have nupils
add nowdered paint in various colors
to see and talk about the colors that
suddenly anpear.

*After tellino Little Red Riding Hood,
have the class re-tell 1t, using blue blue.

LESSOi 29
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PROGRAM ORAL LANGUAGE LESSON 30

REVIEW-EVALUATION

This lesson aims at determining how well the pupils incorporate the
structures and vocabulary of Unit 3 into modified language situations.
It is followed by a record sheet. You should attempt to elicit
individual responses from all pupils in these activities, and keep
accurate records. It is recommended that you use a tape recorder.
Careful use of Lesson 30 should help you to focus on specific problems
your pupils are having.

The dialogs in Lesson 30 do not represent the structures that the
pupils must say. A stimulus is given and the pupil will select his
answer from those structures he knows. The response written is
only an example of a possible response which a pupil may give.

LINGUISTIC PROGRESS CHECK
Asking about the size, shape and color of objects using What (N) is (N)2,

Is (N ?, How un¥ (N) are (Adj)? and Is it (%ﬂ’r
Describing objects by using this, that or it s foiiowed by an adjective

Describing nouns by using are followed by the same {color
Describing groups of objects by using numerals with are followed by an
adjective or noun

CONCEPTUAL PROGRESS CHECK

Distinguishing sets of objects by color, size, and shape
Demonstrating that different people want different things
Classifying sets of clothes by number and color
Classifying objects by color and shape

MATERIALS
Activity 1: Use 3 solid colored balls, balloons, big and little blocks;

& table, Wink and Blink.

Activity 2: Use colored cutouts from Lesson 29: 4 jackets, pants, dresses,
shoes and socks; use Blink.

Activity 3: Place 2 soap squares, 3 cardboard squares, 2 round beads,
2 plates and a ball in 10 bags, use solid colored objects;
have enoug: colored lollipops for each pupil.




1.  ATIRIBUTES

On a table in the front of the room,
have balls, balloons, and big and 1it-
tle blocks. Divide the class into two
groups. Give Blink to a pupil in
group one and have another pupil in
that group take one object. Cue

Blink to ask a question about the
size, color or shape. After a pupil
responds, give Wink to a pupil in
group two and repeat. After a pupil in
each group has an object, have them
stand together and ask if the sets are
the same or different color, size or
shape. Have a volunteer respond.

T: /quiding pupil in group 1 to take
one object, then to Blink/
Ask (Joe) what color that ball is.
: Hhat color is that ball?
P1: This ball is red.
: Jafter repeating activity with
another pupil/
Are those the same (shapej?
V: Ro. Those are not the saimne
(shape).

Have the pupils remain in front and re-
peat four times. lhen eight pupils are
in Front, group them according to the
shape of their objects. Have pupils
ask them specific questions about the
objects using little, round, square,
red, etc.

T: /to pupil in class, pointing to

a ball/

Ask (Jo) if this ball is (little).
P1: Is this ball (little)?
P2: Ho. This ball is not (1ittle).

Continue until all pupils have a chance
to ask or ansver questions. Conclude
by having the pupils with square toys
and then the pupils with round toys
bring them to you at the cupboard.

2. CLOTHING

PTace on a table four pictures each of
jackets, pants, dresses, shoes and socks.
Have a pupil come to the front and ask
him what he wants. Have him hold his
picture so that the class sees it.

T: /to pupil in front/

What do you want?

P1: /taking picture of (shirt)/
I want this (shirt).

Continue until eight pupils are in
front. Use Blink to ask volunteers
questions such as How many are pants,
shirts, clothes, the same color, red,
etc., and Hou: many (shirts) are (red)?
As the volunteer responds, have him

point to the appropriate pictures and
have those pupils take a step forward.

B: /to volunteer/
Hows many shirts are green?

V: /pointing to each green shirt/
One,...four. Four are graen.

Continue the activity having different
pupils come to the front and giving
pupils a chance to be Blink.

3. QUESTION TIHE: ATTRIDUTES
Distribute twio soap squares, three card-
board squares, two round beads, two
plates and a ball among ten bags.
the lo1lipops in your desk. Hold

a bag, telling the class to ask you
ahout the size, shape or color of the
object hidden. Continue until the at-
tributes of size, shape and color are
guessed. Than pull out the object.

Have

T: /holding and pointing into a bag/
Ask me about the cclor of this.
/to pupil raising his hand/
Jose.

P1: 1Is it yellow?

: Yes. It's yellow.

Jafter the attributes of shape,
size, and color are guessed/
This soap is yellow. It's square.

After three bags, vary the activity
saying, "Ask me about this." Then
display the lo11ipops and guide

the class to ask a volunteer ques-
tions about the lollipops. After the
attributes are discussed, pass out a
To11ipop to 2ich pupil.

TAKE-OFF PROGRESS CHECK

*At art time, display many clothes
cutouts. Ask pupils to pick which
they want. Then allow them to draw
designs on the cutouts, talking
about the colors they use.

LESSON 30




«ECORD SHEET - LESSON 30

Following is a 1ist of the main structures checked in Lesson 30. As each pupil
responds to an item, place a mark indicating whether he uses a “Standard" or
"Non-Standard" form. Compute the percentage of times the Standard form was
used by dividing the number of Standard form uses by the total number of

times the structure was used, and multiplying by 100. This is the percent of
successfully manipulated structures. For example:

Structure Standard Non-Standard Total Percentage
What size is
that ball? YU/ DWW T 15 10/15x100=67%
For this structure, there were fifteen responses; 67% of these were in Standard
form.
r : | PERCENT

' STRUCTURE STANDARDy NON-STANDARD} TOTAL | STANDARD

b 1. wWhat (color) is that (Noun)? .

This (N) is (Adjective).
This (N) is not (Adj).

These (N) are the same

(color).

These (N) are not the same

(color).
Is_the (N) (Adj)?
2. (Three) are (Adj).

(Three) are the same (shape).
{Two) are (N).

How many (N) are [Adj)?

EEER R

How many are (N)?

p— —

R

How many are the same (color)?
2&3. How many are (Adj)?
1.3, Is it (Adj}?
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LERANT INTERDISCIPLINARY |
I ORAL LANGUAGE  LESSONS UNIT 4

The first grade child is oftem asked

to wark in groups as well as individually,

and vith adults as well as peers. In order to

interact meaningfully and share tasks with peer groups

and the teacher, custodian, bus driver, cook, ete., the Spam-
ish-speaking child needs to be able to wunderstand and use ques-

tions and statements about roles and tasks using English language structures.

LINGUISTIC FOCUS

Unit Four basically contains questions and answer structures in the present pro-
gressive, singular and plural, which deal with:
THE IDENTITY OF SCHOOL HORKERS AND
HELPERS AND THEIR ROLES

CONCEPTUAL FOCUS
Unit Four contains activities which are basically desicned to help the first grade

child with the following:

IDENTIFYING SCHOOL WORKERS IDERTIFYING SETS BY BEMONSTRATIKEG SCHOOL
AND THEIR ROLES QUANTITY WORKERS AT WORK AND
AT REST
WORKING TOGETHER TO ACCOM- ORDERING SETS IDENTIFYING AND DISTIN-
PLISH GROUP TASKS GUISHING ACTIVITIES
OF SCHOOL WORKERS
SATISFYING CLASSROOM NEEDS FORMING SETS AND SUB- IDENTIFYING ATTRIBUTES
THROUGH SHARING CLASSROOM SETS OF SCHOOL WORKERS  OF SHAPES

RESOURCES




R R

MICHIGAN

MIGRANT

PROGRAM

INTERDISCIPLINARY ORAL LANGUAGE
SPANISH SUPPORT ACTIVITIES

IC CONCEPTUAL FOCUS: designed to be introduced in Spanish:

Classifying school workers into sets

of the set

Identifying school workers and their roles

Identirying school workers as working or resting
Observing and reporting the effects of actions on objects
Observing that rearranging members of a set does not change the number property

Classifying school workers by their activities

1: Use the pictur>s from English lLesson 31.
Activity 2: Use the pictures from Activity 1 of English Lesson 32.

3: Use 2 big pieces of paper, the picture from Lesson 32 of the cook
fixing lunch, the pictures from Lesson 33 of the custodian fixing
a desk and a bus driver fixing a bus, and the 3 accompanying pic-
tures of the school workers when they have finished their tasks.

1. MAESTRAS Y PORTEROS (to accompany lesson 31)

Muestre un cuadro de un ‘rortero sacu-
diendo, identiffquelo, p:egunte qué
hace el portero. ColSgielo en la pi-
zarra. Procede igusl con cuadros del
portero pintando, la maestra ensefiando
Y la maestra sacudiendo. Sefiale los
cuadros en que la maestra y el portero
estén saculiendo. Pregunte qué hacen
ellos. Un nifio tomando esos cuadros
en eus manos interrogarf a la clase en
igual forma. Cuéntelos con los nifios
Y ayldelos para que digan "Es un con-
Junto de dos.” Proceda igual con loz
otros dos cuadros, diciendo cada vez
"Es un conjunto de unc."

2. TRABAJAN Y DESCANSAN

Presente una l@mina de una cocinera
haciendo el almuerzo. Identiffquela.
Hega que los nifios noten que hace el
almuerzo diciendo "Est& haciendo el al-

(to accompany lesson 32)

TEACHERS AND CUSTODIANS

Show a picture of a custodian dusting
and identify him. Ask what he is do-
ing and put the picture on the chalk-
board. Continue with pictures of the
custodian painting, a teacher teaching,
and & teacher dusting. Pointing to
the two dusting pictures ask the class
what the workers are doing. Give the
two pictures to a child and have him
ask the class the same question. Help
the pupils count the pictures and
identify the number of the set, saying,
"It's a s2t of two." Continue with
the other two pictures, saying, "It's
a set of one" each time.

THEY WORK AI'D REST

Show a picture of a cook fixing lunch.
Identify her. Have the claes note

that she is fixing lunch by saying,
"She is fixing lunch. She is working."
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muerzo. Est& trabajando." Muestre
otra l&mina de la cocinera descansando.
Coloque ambas en la pizarra. Preglinte-
les si la cocinera est& trabajando o
descansando en cada una de ellas.
Proceda igual ccn laminas de la maes~
tra, el chofer y el portero, trabajan-
do y descansando. Un nifio retiraré
las léminas de trabajadores trabajando.
Ayude a la clase a contar los miembros
del conjunto que quedd en la pizarra.
Pregunte cufintas son. Proceda igual
con el conjunto en manos del nifio.

3. TRABAJARDO

En la pizarra pegue dos pliegos de pa-
pel grandes. Muestre un cuadro de una
cocinera haciendo el almuerzo. Pregun-
te quién es y qué hace. Ponga el cua-
dro sobre uno de los papeles. Muestre
otro cuasdrc de la cocinera con el al-
muerzo terminado. Sefislando el almuer-
z0 pregunte qué es y quién lo hizo.
Coldquelo en el otro papel. Proceda
igual con cuadros similares de un por-
tero arreglando un escritorio y con €1
arreglado y de un chofer arreglandc el
autoblis y cor €1 arreglado. HBga notar
lo que cada trabajador esté haciendo ¥y
el trabajo terminado. Cuente con los
niiios los cuadros que tiene en cada pa-
pel. Pregunte de cufintos miembros cons-
ta cada conjunto. Cambie la posicidn
de los cuadros en cada conjunto varias
vece:ss contando cada vez los miembros
que lo forman.

4. TL0OS TRABAJADORES

Escoja nifios que tomerén el lugar del
portero, cocinera y chofer. Sugiera
acciones que estos nii:os simularén ha-
cer: La "cocinera" cocinando, el "por-
tero" arreglando una mesa y el "cho-
fer" manejando el autobfis. Identifi-
quelos y pregunte a le clase qué hace
cada uno. Ayude a los nifios para que
zos cuenten y digan "Es un conjunto de
tres." La clase con su ayuda pedirf &
la "cocinera" y al "portero" que sacudan
el lugar donde trabajaron. Pregunte qué
hacen. Ayude a la clase para que los
cuenten y digan "Es un conjunto de dos."

(to accompany lesson 33)

(to accompany lesson 3k4)

Show another picture of the cook rest-
ing. Place both pictures on the chalk-
board and ask the class whether the
cook is resting or working in each of
the pictures. Comtinue with pictures
of the teacher, bus driver, and custo-
dian working and resting. Ask a child
to pick up the pictures of the workers
working. Help the cluss count the
members of the set that is on the
chalkboard. Ask how many there are.
Proceed in the same way with the set
the child picked.

WORKING

On the chalkboard tape two big pieces
of paper. Show a picture of the cook
fixing lunch, Ask the class who she
is and what she is fixing. Place the
picture on one of the pepers. Show
another picture of the cook with the
lunch finished. Pointing to the lunch
ask vhat it is and wvho made it. Place
the picture on the other paper. In
the same way, show similar pictures of
the custodian fixing a desk and having
fixed a desk, a bus driver fixing a
bus and having fixed a bus. Have the
class note what each worker is doing
and vhat be has done. Count with the
class the pictures cn each piece of
paper. Ask how many members each set
has. Change the picture positions in
each set several times, counting the
members of each set each time.

THE WORKERS

Choose three pupils to pantomime a cus-
todian, & cook, and a bus driver. Sug-
gest acticus for the pupils to pretend
to do such as the cook cooking, the
custodian fixing a table, and the bus
driver driving a bus. Identify each
person and ask the class what each one
is doing. Help the class count them
and say, "It's a set of three." Help
the class tell the cook and custodian
to wipe up the place where they worked.
Ask what they are doing. Help the
class count them and say, "This is a
et of two."




e INTERDISCIPLINARY
:
AR ORAL LANGUAGE  LESSON 3 ?
PROGRA: |
Review LINGUISTIC FOCUS Introduce
It's a set of (two). What's (the teacher) doing?
(She)'s (teach)ing.
one, two teacher, custodian
paste, draw, walk, run, paint teach, dust
LINGUISTIC COHIENTARY
Typical language problems are: substitution
of "wass" or what for what's, "teasher" for
teacher, and use of the "n" sound for the “ng"
sound, as "doin" for doing, "teachin" for
teaching, and "dustin™ for dusting.
Review CNMCEPTUAL FOCUS Introduce
Identifying a set of one-two Distinguishing actions

Identifyina school workers and
their various roles

Classifying school workers by
their specific roles

CONCEPTUAL CO:MEITARY

A typical conceptual problem is: difficulty
understanding that school workars perform
specific tasks, but that they also perform
some similar tasks.

o TREETR T T AN AT T TR R TR u SART

MATERTALS

Activity 1: Use a crayon, jar of paste, !Yink and Blink.

Activity 2: Use the accompanying pictures of a teacher teaching and a custodian
dusting, Wink and Blink.

Activity 3: Use the accompanying pictures of a teacher dusting and a custodian
painting, and the pictures from Activity 2, Hink and Blink.




1. GUESS THE ACTIOH

Have a crayon and paste near the class.
Have Hink give the crayon to one pupil
and whisper that he should pretend to
be drawing. As the pupil "draws", have
Wink ask the class what the pupil is
doing. Have Blink help the class re-
spond.

W: /while pupil “draws"/
What's (Paul) doing?
B: (He)'s drawing.
B&C: (He)'s drawing.

Then, have another pupil pantomime past-
ing. Continue, having other individu-
als perform the actions of walking and
running. Then separate the class into
two groups. Have a pupil from Group 1
perform one of the above actions while
his group asks Group 2 what he is doing.
Have Blink help Group 2 and Hink heip
Group 1.

W: /modeling, as pupil pantomimes/
What's (he) doing?
HaGl: What's (he) doing?
BiG2: (He)'s (past)ing.

After Group 1 has had several pupils
pantomime, have Group 2 become the pan-
tomiming-and-question group.

2. SCHOOL WORKERS

Display a picture of a teacher teaching.
Identify the teacher and ask the class
what the teacher is doing. Use Blink
to help the class reply.

T: /pointing to teacher/
That's a teacher.
What's the teacher doing?
B: iShe"s teaching.
BXC: (She)'s teaching.

Continue, having !Yink show the class a
picture of a custodian dusting. Repeat
the dialog, using custodian and dusting.
Then have Blink play "teacher", drawing
shapes on the chalkboard as Wink looks
on. Identify Blink as the "teacher" and
ask what Blink is doing. Repeat with
Blink as the "custodian“. Next aid vol-
unteers to pantomime the "teacher" and
the "custodfan".

3. HORKERS DO DIFFERENT JOBS

Divide the class in two groups. Dis-
play the four pictures: a teacher
teaching, a teacher dusting, a custo-
dian dusting, and a custodian painting.
Have Blink point to the teacher teach-
ing and ask, "wnat's the teacher do-
ing?" Have Hink respond. Then have
Blink and one group repeat the ques-
tion and Hink and the other group
repeat the response.

B: /pointing to teacher teaching/
What's the teacher doing?
H: (She)'s teaching.
B%Gl: What's the teacher doing?
WaG2: (She)'s teaching.

Repeat with the custodian, using KPhat's
the custodian doing? and He's painting.
Hext, use the teacher teaching and the
teacher dusting, then the custodian
dusting and the custodian painting.
Repeat again, using all four pictures.

Help a volunteer group the pictures,
making one set of dusting, one of paint-
ing and one of teaching. Point to each
picture in a set and ask what each is
doing. Then count the set with the
class and identify the number of the
set.

T: /pointing to first picture/
What's (he) doing?

C: (He)'s dusting.

T: /pointing to second picture/
that's (she) doing?

C: (She)'s dusting.

TaC: /counting/

One, two.

T: It's a set of two.
/to class, pointing/
What's that?

C: It's a set of two.

Repeat with each of the other pictures,
using, It's a set of one.

T T T T T | Y T rer e oy

TAKE-OFF IDEAS

*Take the class to visit the custo-
dian's workroom and watch as he shows
them various tasks he performs. Then
have him go outside with the class and

show them his tasks outside the building.

LESSON 31
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Review LINGUISTIC FOCUS Introduce
That's a (). Is (the cook) (work)ing?
(She)'s (" Ying. Yes, (she) is.

It's a set of (three). No, {she)'s not.

(She)'s fixing Tunch.
Is (she) (work)ina or (rest)ing?

bus driver, teacher, custodian cook, Tunch
one-four fix, drive, +ork, rest

LINGUISTIC COMMEMTARY

Typical language problems are: use of non-
standard woi'd oder in questions, as Is
working the teacher?; loss of is, »s No, she
not; use of -n for -ing; mispTaced stress;
use of "res" for rest; and difficulty with
the vowel sound of work.

review CONCEPTUEL FCCUS Introduce
Identifying school workers and Demonstrating school workers at
their various roles work and at rest
Distinguishing actions Classifyina school workers into
Identifying sets of three-four sets

T T RS T

CONCEPTUAL COMMENTARY

A typical conceptual problem is: difficul-
ty perceiving the different elements of a
school in the abstract representation in
Activity 2.

MATERIALS

Activity 1: Prepare a model of the school, using colored biocks; use the ac-
companying -pictures of a teacher teachina and a custodian paint-
ina from Lesson 31, a cook fixing Tunch and a bus driver driv-
ing, and a picture of each resting; ise HWink and BRlink.

Activity 2: Use 6 desks, ictures from previous activities of a teacher, a
custodian and a cook to be pinned on pupils as labels, and Blink.

Activity 3: Use the pictures firom Activity 1 and the accompanying working and
resting labels.




1. BUSY SCHOOL !IGRKERS

Construct a model of the building as

in Lesson 2, Activity 1. Identify the

custodial, kitchen, and classroom areas
by using pictures of a custodian paint-
ing, a cook fixing lunch, and a teacher
teaching. Outside the “building” show

a picture of a bus driver driving. Use
Blink to model the identity of each of

the "school workers”. Ask what each is
doing. Have Blink model the reply.

B: /pointing to picture of a cook/
That's a cook.
B&C: That's a cook.
T: What's the cook doing?
B: She's fixing lunch.
B&C: Sk:'s fixing lunch.

Repeat, using bus driver with driving.
Continue with the custodian and teacher.
Next, show the picture of the cook fix--
ing Tunch and have Blink ask, "Is the
cook fixing lunch?" After Yink models
the response, help the class repeat it.

B: /showing cook picture/
Is the cook fixing lunch?
W: Yes, she is.
T&C: Yes, she is.

Repeat, using, Is the cook (driv)ing?
and No, she's not. She's fixing Junch.
Continue v:ith the teacher, bus driver,
and custodian pictures. Then divide
the class into two groups. Help Group
1 then Group 2 take Blink's place in
the second dialog.

2. TOURIMG YITH BLIMK
L T |Arrange four desks as in the accom-
ﬂﬂZEipanying diagram. Select four pu-
pils, placing inree before "teach-
ICustier”, and one before "custodian”.
PE?Select pupils to pantomime”teach-
er®, "cook", and "custodian". Pin
[Cookjon the picture labels for each
"worker". With Blink take the class on
a "tour" of the "rooms". Instruct the
"school workers" to work then rest.
Have Blink ask if the workers are work-
ing or resting. ilodel the first reply.

B: /near teacher working/
Is the teacher working or resting?
T: She's working.

T&C: She's working.
B: /as teacher rests/
Is the teacher working or resting?
T&C: She's resting.

Continue, visiting "custodian" then
“cook", each working then resting.
Repeat, selecting different pupils as
"workers" and "pupils*. Help individ-
uals take Blink's place in the dialog.

3. GROUPING THE SCHOOL WARKERS

Have pictures of "our school workers™
at work and at rest. Put tape on the
back of the pictures and set them on
the chalk ledge. Have pupils go to
the board and identify a worker. Ask
about what each vorker 12 doing. Help
the pupil tape up the picture. Ask
the class ahout the picture and then
liave the class ask the pupil about it.

P1: /selecting teacher working/
This 1s a teacher.
T: 1Is she workina?
P1: Yes, she is.
T: /to class after P1 puts picture
on board/
Is she working or resting?
C: She's working.
I/to P1 with teacher's help/
Is she working or resting?
P1: She's working.

Repcat with the other pictures. Then
help a pupil place the pictures of all
the workers resting in one group and
a1l the workers working in another.
Help the class count the members of
each set and identify the number.

T4C: /counting set of workers working/
One, two, three, four.
It's a set of four.

TaC: /counting set of workers resting/
One, two, three, four.
It's a set of four.

Then help the class label each set of
workers with the accompanying labels.

TAKE-Orr IDEAS

*Save the labels and keep a Tist of the
pictures in the two sets in Activity 3
for use in Lesson 34. Discuss the ways
in which pupils can help school workers.

LESSON 32
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Review LINGUISTIC FOCUS Introduce
That's a (). Hhat are you doing?
It's a set of four. I'm (fix)ing (a desk).
Are you (fix)ing (a desk)?
Yes, I am.

No, I'm not.
chair, door, floor, lunch, bus
cook, custodian, bus driver sweep

fix, cut, dust, paint desk, grass

LINGUISTIC COMHEHTARY

Typical linguistic problems are: 1loss of
are and 'm as in What you doing? and I fix-
ing a desk; use of Yes, I'm for Yes, I am
and "des" for desk.

Review COICEPTUAL FOCUS Introduce
Identifying school workers and Identifyina and distinguishing activi-
their various roles ties of school workers
Identifying a set of four Identifying, matching, and grouping
people and pictures into equivalent
sets

Demonstrating that rearranging sets
does not change their number prop-
erty

CONCEPTUAL COMMEMTARY

A typical conceptual problem is: difficulty
understanding fixing as meaning two differ-
ent processes.

FATERIALS

Activity 1: Use the accompanying pictures of a custodian fixing a chair, fixing
a desk, sweeping the floor, cutting the grass, and from Lesson 31,
a custodian painting a door, and dusting a desk, and Blink.
Activity 2: Use pictures of the cook fixing lunch from Lesson 32, the custodian
fixing the chair from Activity 1, and the picture of the bus
driver fixing the bus from accompanying Spanish Activity, and Blink.
Activity 3: Use a picture of a teacher, custodian, bus driver, and cook all work-
ing, and Wink and Blink,




1. THE CUSTODIAN'S JOBS

! pictures, one at a time, of the
custodian fixing a desk, fixing a chair,
painting the door, sweeping the floor,
cutting the grass, and dusting the desk.
Guide the class to {dentify the desk in
the picture of the custodian fixing the
desk. Divide the class in two groups.
Have Blink and a pupil from Group 1
pantomime the action in the picture.
Fodel the question What are you doing?
Help Group 2 repeat the question and
have Blink model the answer for the pan-
tomiming pupil from Group 1.

T: /pointing to desk/
That's a desk.
T&C: That’s a desk.
T: /as B&G1 pantomime fixing desk/
What are you doing?
: What are you doing?
B: I'm fixing a desk.
1: I'm fixing a desk.

Repeat with the other pictures. identi-
fying new objects and having Blink mod-
el the responses I'm painting the door
I'm sweeping the floor, I'm cutting the
grass, ana I'm dusting the desk. AI-
ternate the groups' roies.

2.__THE FIXERS

Display pictures of a cook fixing lunch,
a custodian fixing a cnair, and a bus
driver fixing a bus. Divide the class
in tvo groups. Point to the appropriate
picture and explain that the cook is
fixing lunch. Have Group 2 pantomime
the action. Use Blink to model the

question Are you fixing lunch? for Group
1. Help Group 2 respond.

T: /pointing to cook/
The cook is fixing lunch.
B: /izdeling for G1 as G2 pantomimes/
Are you fixing lunch?
Gl: Are you fixing lunch?
62: /with teacher's helyps
Yes, I am.

Repeat, pointing to the other pictures
in turn, and identify each. Then ask

the appropriate questions. Alternate

groups asking questions and pantomim-

ing. Then have individuals pantomime

as the class questions them.

3. THE GUESSING HATCH
Select two groups of four pupils to

stand in front of the class. Give each
pupil in Group Z a picture. Use pic-
tures of the teacher, custodian, bus
driver, and cook. Have the class count
and identify ecch set of pupils as a
set of four. Explain that as a pupil
from Group 1 pantomimes one of the
school workers tasks, volunteers will
try to guess which task he is perform-
ing. The volunteer vho guesses cor-
rectly will match the pantomiming pu-
pil with the picture pupil by having
them stand together avay from the
groups. Use Blink te whisper pantomim-
ing roles and Wink to aid the matching.

T&C: /counting each group/
ime, ...four. It's a set of four.
One, ...four. It’s a set of four.
B: /whispering to P1 in G1/
You're (fix)ing (the bus).
V1: /as P1 pantomimes/
Are you (fix)ing (lunch)?
P1: /with Blink's help/
i‘o, I'm not.
V2: Are you (fix)inc (the bus)?
P1: Yes, I am.
¥ then helps V2 match P1 with picture
pupil and guides the pair to stand side
by side away from G1 and G2.

Continue, having the next "matched work-

- ers” stand in front of the other “matched

workers” forming two rows, one of panto-
mimers and the other of picture holders.
After all ine workers have been matched,
help the class count each row of work-
ers and identify each row as a set of
four.

TAKE-OFF IDEAS

*During art have the class draw pic-
tures of school workers. Encourage
them to ask about the workers and their
tasks. Point out to the class that some
school workers perfcrm many tasks, and
that some may perform similar tasks.

*Set up a "Workshop Table" with toy
tools, pieces of wood, etc., and a
"Cafeterfa” with dishes, plastic food,
etc. During free time, let small groups
of pupils use the area, discussing what
they are doing.

LESSON 33
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Review LINGUISTIC FOCUS Introduce

It's a set of ora.

fix, teach
lunch
tables, cupboards, chairs, desks

What does (he) do?

Does (she) (teach) (the class)?
Do you (teach) (the class)?
Yes, I do.

Yes, (she) does.

class

LINGUISTIC COMMENTARY

Typical Tinguistic problems are: 1loss of do
and does; substitution of do for does; add-
ing third person s, as in Does she teaches?

Review CONCEPTUAL FOCUS Introduce

Identifying school workers and their
roles

Demonstrating school workers at work

Identifying school workers performing
similar tasks

Classifying school workers into sub-
sets

CONCEPTUAL COMMENTARY

A typical conceptual problem is: difficulty
in choosing pictures of workers doing simi-
lar tasks from many pictures.

MATERIALS

Activity 1: Use several chairs, desks, tables, cupboards, and Blink.

Activity 2: Use Wink ang Blink.

Activity 3: Use the pfctures from Lessons 31-33 with tape on the back, and

a bulletin board.

o aarda. i AN taukks 4 %




T. THE CUSTCDIA:

Select a pupil to be the *custodian”.
Place several chairs in the front of
the room. Have the class pretend the
chairs are broken and have the "custo-
dian” fix them. £As the custodian
fixes the chairs, tell the tiass who
he is and what he dces. Have Blink
ask wnat he does. Guide the class to
respond.

T: /to class/
He's the custodian.
chairs.

B: /to class/
What does he do?

C: /with teacher's help/
He fixes chairs.

He fixes

Continue the activity having a new
“custodian” pretend to fix desks, cup-
boards, and tables. Guide the girls
and then the boys to ask the question.

2. NEW BLINK IN SCHOCL

Divide the class in two seated groups.
Holding ¥ink and Blink, have the class
pretend that Blink is new in school,

and tink will shots him the “school work-
ers”. Select a pupii to be "teacher*
and several to be "pupils® in front of
the seated giroups. Nod to the “teach-
er” and have 8link ask Wink, "Does {she)
teach the class?" Guide Group 1 to re-
peat the question and Group 2 to re-
spond appropriately after Wink models
the answer. Then have Blink ask the
“teacher”, "Do you teach the class?"
Have Yiink help the “"teacher" respond.

B: /to Wink pointing to "teacher"/
Does (she) teach the class?
Gl: /with teacher's help/
Does (she) teach the class?
W: Yes, {she) does. (She) teaches
the class.
G2: Yes, (she) does.
the class.
B: /to "teacher®/
Do you teach the class?
P: /with Hink's help/
Yes, I do. I teach the class.

(She) teaches

Continue, having other pupils act out
"custodian” and "cook" using fix chairs,
fix lunch, etc. instead of teach.

Cuide Groups 1 and 2 to alternata ask-
ing and answering questions.

3. CHCOSE A HGRKER

Put a piece of tape on the back of the
pictures from Lessons 31-33, and tum
them face down on a table. Have & wui-
unteer come up front and choose a pic-
ture, show it to the class, and ask
about what the school worker does. If
necessary guide the class to make the
correct response. As the pictures are
identified, tape them on a bulletin
board, and with the class, count and
then identify the set of pictures.

V: /showing picture of teacher
teaching the class/

Does she teach the class?

C: /with teacher's help if needed/
Yes, she does. She teaches the
class.

T&C: /counting the number of teachers/
Ona.
T: It's a set of one.
T&C: It's a set of one.

Vary the activity by having the vol-
unteer use What does (he) do? in place
of Does (he) (teach) the (class)?

Guide them to make the correct response.
Group school workers who are performing
similar tasks, and identify the number

of the sets.

TAKE- DEAS

*During social science help the class
recall Lesson 32, Activity 3 by rear-
ranging the sets made in the 3rd activ-
ity of this lesson to form the sets
made in Lesson 32. Point out that
there are different ways of grouping
elements in a set.

*During social science have the class
pretend that they are in a different
country. Use pictures of a foreign
land to help the class. Ask them what
type of school workers they could ex-
pect to find there and if they would
be similar or different from their own
school workers.

*During free times, let pupils role
play school helpers, using a hammer,
pots and pans, a bus driver's cap, etc.

LESSON 34




HMICHIGARN

INTERDISCIPLINARY
ORAL LANGUAGE  LESSON 35

#IGRANT

PROGRAM

REVIEW

LI#GUISTIC FOCUS - REVIEW

Asking and answering questions about identity and
roles of school workers and helpers using present

progressive singular structures

CONCEPTUAL FOCUS - REVIEM
Identifying school workers and their roles
Classifying school workers into sets and subsets

Identifying and distinguishing activities of school workers

MATERIALS

Activity 1: Use 10 pictures from Lessons 31-34 that show school workers
resting and working, strips of paper in 3 different colors,
and paper clips.

Activity 3: Prepare a rocket ship cutout; use the pictures of school
vorkers from Activity 1, and Wink.




1. PICTURE ROUND-UP

Collect ten pictures from Lessons 31-
34 of school workers working and rest-
ing. Give a picture to each of ten
pupils. Have individuals hold up their
pictures and identify the workers. Ask
each pupil what his worker is doing.

P1: /holding up picture/

This is a (teacher).
T: What's the (teacher) doing?
P1: (She)'s (teach)ing.

Next, group the pictures on the chalk-
tray by school workers, which includes
all the pictures. Count and identify
them as a set of ten. Then group the
pictures in subsets of school workers,
resting and working. As you make each
subset, point to each picture and ask
what that person is doing. After a
subset is formed, have the class count
and identify it. Clip pieces of paper
to each item, using different colors
for the set and each subset.

T&C: /after counting the ten pictures/
It's a set of ten.

T: /after subsets are formed, point-
ing to each picture in turn/
What's (he) doing?

C: (He)'s (work)ing.

/after pictures in subset have

been identified, and as T points/

One,..(four). It's a set of four.
Clip colored paper to each item in set.

After the sets have been made, point
out that pictures belong to a subset
as well as the set.

2. GUESSING THE WORKER

Select pupils to be school workers.
Have the pupil whisper to you what he
is, then have other pupils question
the "worker” to guess what he is. Aid
the responses when necessary.

P1: /whispering to teacher/
I'm the custodian.
T: /cuing P2/
Do you...
P2: Do you (teach) (the class)?
P1: /with teacher's help if necessary/
No, I don't.
Do you (fix) (chairs)?

P1: Yes, I do. I (fix) (chairs).
P3: (He)'s the custodian.

Repeat the activity with different pu-
pils as workers. Divide the class in
two groups. Have the groups alternate
guessing who school workers are by hav-
ing individuals from each group guess.

3. VISTTOR FROM SPACE

Have the class pretend Wink is a vis-
itor from outer space. Put Wink on a
rocket ship cutout and have her "fly
in” from "outer space”. After she “ar-
rives”, have ner tell the class she is
a space visitor whose mission to earth
is to find out about school workers.
Show pictures of school workers and
have Wink question the class about them.

T: /showing picture of a cook/
This is the cook.
W: Is the cook (work)ing or (rest)ing?
C: She's (work)ing.
W: What's she doing?
C: She's (fix)ing"?lunch).

Repeat with several other school work-
ers. Next have a group of pupils take
Wink's place in the dialog.

SUGGESTED FIELD TRIP

Arrange to take the class, in small
groups, through a neighboring school
after Lessons 31-34 have been completed.
Have each aide or mother help her group
identify the school workers and de-
scribe what they are doing. Later, have
pieces of blank paper taped to a wall.
Ask the class to recall what school
workers they saw and what they were do-
ing. As each worker is identified,
draw a stick figure representation of
him and his activity on one of the
pieces of paper. Next, aid the class

in grouping the workers as in Activity
1, clipping pieces of paper on each
item using different colors for dif-
ferent sets.

Have the class recall the workers in
their own school. Draw these on in-
dividual papers as you did the other
group. Ask if the groups are the same
or different. Then point out that they

{are more alike than different.

LESSON 35
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| INTERDISCIPLINARY ORAL LANGUAGE
. SPANISH SUPPORT ACTIVITIES

BASIC CONCEPTUAL FOCUS: designed to be introduced in Spanish:
Identifying attributes of shapes by counting points and sides
Demonstrating pupils helping and resting
Working together or sharing resources to accomplish a group task
Identifying and discriminating circles, triangles, squares, ana rectangles
Identifying groups performing and not performing tasks

MATERIALS:

Activity 1: Prepare a big paper square, triangle, and star; use tape.

Activity 2: Use the cutouts of a square, triangle, and rectangle from Activity 1,
English Lesson 36, and a long strip of paper.

Activity 3: Prepare enough triangles and circles for each child; use a piece of
paper and a pencil for each child, a piece of chalk, a phonograph
record and a triangular clothes hanger.

Activity 4: Prepare enough cutouts of squares, rectangles, circles and triangles
so that each 1/4 of the class receives ome type of cutout; also
Prepare strips of paper the length of one side of the square and
the rectangle.

1. BRINCANDO FIGURAS (to accompany lesson 36) JUMPING FIGURES
Haga un cfrculo con los ni:os de pie. Have the pupils stand in a circle. In
En el centro pegue una estrella grande the center tape down a big paper star.
de papel. Identifique las puntas de I3entify the points. Have a pupil

la estrella. Un nifio brincarf de une count the points of the star while

a otra conténdolas. Margue la punta Jumping to each point. Mark the start-
en donde comenzarcn. Otro nifio lo ing point. Have another pupil help
ayudaré tomfindolo de la mano y contan- the one who jumps, taking him by the
do. La clase escucharf para saber hand and counting. Have the class lis-
cuAntas puntas tiene. Preguente a la ten to know how many points it has.
clase qué hace cada nifio. Cuando ter- Ask what each child is doing. Then,
minen pregunte a la clase cufintas pun- ask how many points the star has and
tas tiene la estrella y c6mo lo supie- how they found that out. Have the pu~
ron. Pida a los que brincaron que se pils who jumped sit down =nd rest.
sienten a descansar y pregunte a la Ask what the pupils are doing now.
clase qué hacen ahora. Repita usando Repeat the activity using a square and
un cuadrado y un trifngulo. a triangle.

2. FORMANDO FIGURAS (to accompany iesson 37) FORMING FIGURES

Muestre un cuadrado de papel. Cuente - Show a paper square and count its sides

I T T T U TV (0




sus lados con ayuda de la clase pasan-
do su dedo por cada uno. Algunos niiios
sejalarén y contarfn los lados del #ua-
drado. Diga que con ayuda de cuatro
niios haran un cuadrado grande. Col6-
quelos haciendo de esquinas, pida que
sostengan una tira de papel formando el
cuadrado. Pregunte quiénes estén ayu-
dando. Algunos nifios caminando al re-
dedor sefialarfin los lados y dirén cué
son. Repita formando un triéngulo y
un recténgulo.

3. CIRCULOS Y TRIANGULOS

Dibuje en la pizarra un circuio. Ex-
plique qué estd dibujando. Al terminar
pregunte qué es. Haga 1o mismo con un
tridngulo. C{uente sus lados con ayuda
de los nifios. Dibuje diferentes tipos
de triangulos en distintas posiciones.
Ayude a los niZos a contar los lados
cada vez. Pregunte qué€ son. Reparta
triéngulos y circulos de papel a los
nifios. Muestre un disco y diga que le-
vanten la figura que se le parece.
Pregunte cOmo se llama la figura que
los nifios levantan. Repita usando un
gancho de alambre para ropa y un
tridngulo. Reparta hojas de papel y
crayolas y rida a los nifios que dibu-
Jen circulos y tridngulos en ellas.
Mientras lo hacen, pregunte qué hacen.

L. TODAS LAS FIGURAS

Muestre un cuadrado. Cuente los lados
Y puntas con los nifios. Use une tira
de papel del tamafio de un lado para de-
mostrarles que los cuatro lados son
iguales. Proceda igual con un rectén-
gulo éemostrando que dos lados son més
largos. Insista en el nombre de cada
figura. Divida la clase en cuatro gru-
pos, dé a cada nific una figura de modo
que: un grupo tenga cuadrados, otro rec-
tangulos, otro circulos y el otro
tridngulos. Pida a un grupo que se
ponga de pie mostrando su figura. Pre-
gunte a la clase qué muestran. Invite-
los para que dibujen con su dedo esa
figure. en el aire. Pregunte al grupo
de pie qué hacen y qué no hacen los de-
més nifios. Repita con cada uno de los

grupos.

(to accompany lesson 38)

(to accompany lesson 39)

with the class, moving your finger
along each side. Have some pupils
point to and count the sides of the
square. Explain that if some pupils
help, they car make a large square.
Place four pupils for the cormers and
ask them to hold up a strip of paper to
form the square. Ask who is helping.
Then have some pupils walk 2round,
point to and i -atify the sides. Re-
peat, forming a triangle and a rectan-
gle.

CIRCLES AFD TRIANGLES

Draw & circle on the blackboard. Ex-
plain what you are drawing. Ask what
it is. Do the same with a triangle and
count its sides with the help of the
class. Draw several types of triangles
in different positions and help the pu-
Pils count the sides each time. Ask
what they are. Pass out a triangle snd
a circle to each pupil. Show a phono-
graph record and tell them to hold up
the figure that is similar to the re-
cord. Ask the name of the figure the
pupils are holding. Repeat using a
triangular clothes hanger. Then pass
out pieces of paper anij crayons and

ask the pupils to draw circles and
triangles on them. While they are
drawing, ask them what they are making.

ALL THE FIGURES

Show a square and count the sides and
points with the pupils. Use a strip of
paper the length of one side to demons-
trate that the four sides are the same.
Do the same with a rectangle showing
that two sides are longer. Ask the
names of each figure. Divide the class
into four groups and give eachk pupil a
figure so that one group has squares,
another rectangles, another circles,
and the other triangles. Ask one group
to stand up showing the figures they
have. Ask the class what they are show-
ing. Have the class draw this figure
in the air with their finger. Ask the
group that is standing what the others
are and are not doing. Repeat with
each one of the groups.

IR
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Review LINGUISTIC FOCUS Introduce
What's (he) doing? Nhat are (you) doing? i
(He)'s (__ )ing. (We)'re (listen)ing. !
(He)'s ¢___)ing (__) :
we, they, you (plural) ]
help, 1isten, count, learn ;
helper, points j
LINGUISTIC COITIENTARY
Ftypical language problems are: 1loss of
are as in What you doing? He listening;
substitution of "ju” for you, "dey"” for
they, “coun” for count, and “poin” for
point.
Review CONCEPTUAL FOCUS Introduce

Identifying an attribute of shapes
by counting points

flone JDemonstrating pupils halping

Demonstrating working together to
accomplish a group task

] COMCEPTUAL CO:TAEHTARY

A typical conceptual problem is: confusion
in counting points instead of sides of a
shape.

MATERIALS

Activity 1: Prepare cutouts of a square, triangle, rectangle, and star; use
L fasteners for each shape, a display board, ¥Wink, and Blink.

Activity Z: Prepare 2 pieces of paper with outlines of shapes used in Activity
o 15 use a tabie, 2 chairs, and Wink.

Activity 3: Prepare a damp paper towel for each pupil; use Blink.




1. COUNTI}NG POINTS

Fasten cutouts of a square, triangle,
rectangle, and star on a display board
in front of the class. Help a volun-
teer tap and count each point on the
triangle. Ask Wink and the class about
the volunteer's counting. After the
response have the volunt2er count the
triangle points again. Hold Wink so
her ear is close to the volunteer to
show that she is "listening". Then

ask the class what Hink is doing. Have
Blink help the ciass respond.

V: /tapping and counting points/
One, two, three.
T: /to Uink and class, pointing/
What's (he) doing?
N: (He)'s counting points.
H&C: (He)'s counting points.
T: /to class, pointing to Wink
as V counts again/
Hhat's she doing?
B: She's listening.
B&C: She's listening.

Choose two volunteers to count togeth-
er the points on the rectangle. Have
Wink model the appropriate answers to
your questions.

Vs: /counting points/
One, two, three, four.
T: /to Wink and class/
What are they doing?
¥: They're counting points.
WEC: They're counting points.
T: /to Wink and class/
What are you doing?
W: We're Tistening.
H&C: Ye're listening.

Repeat the second dialog with the star,
square, and triangle.

2. HELPING, RESTING, COUNTING

Divide the class into two seated groups.

Seat two pupils at a table and give
each a sheet of paper with outlines of
the shapes in Activity 1. Have two
other pupils stand by the seated pupils
to help count the points. Pointing to
the seated "counters”, help Group 1

ask Group 2, "Yhat are they doing?"
Have Wink model the response for

Group 2.

T&G1: /pointing to seated "counters"/
Hhat are they doing?
Y: They're learning to count peints.
W&G2: They're learning to count points.

Continue, pointing to the “helpers”.
Use They're helping. Help Group 2 ask
the “counters” and "helpers”, "lhat are
you doing?" Take Mink to each set of
"responders” to help them say, "We'ws
learning to count”, or "We're helping”.

3. UE'RE HELPERS

Explain that the ciass can help you
clean up the room. Give each pupil 2
damp paper towel to clean his desk
with as Blink helps you clean your own
desk. Ask the class if they are help-
ers. Have Blink help the class sy,
"He're helpers." as they are working.
Then ask the class, "Yhat are you
doing?", and have Blink model, "We're
helping."

T: Are you helpers?
B: /to class, modeling/
Yes. We're helpers.
B&C: Ue're helpers.
T: /to class/
hat are you doing?
B: We're helping.
B4C: UYe're helping.

Repeat the dialog several times. Then
ask one row of pupils at a time what
other rows of pupils are doing, using
tthat are they doing? and They're

helping.

TAXE-OFF IDtAS

*WWhen listening to music, point out
that by listening, the class members
are helpers.

*During clean-up time, use the Activ-
ity 3 dialog to discuss what pupils
are doing.

*Have pupils sit in pairs to count the
points on shapes, taking turns with
one pupil counting the points and one
1istening.

*Let volunteer pupils go to a kinder-
garten room to help younger pupils
with their classroom activities.
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LESSON 37

Review LINGUISTIC FOCUS Introduce

They're ( ing.
They're (__ )ing (__).
Yes.

Ho.

we, you, they
count, work
crayon, paper

What are (you) (shar)ing?
(He)'re (shar)ing (crayons).
They're (work)ing together.
Are they working together?

share
together
side

side.

LINGUISTIC COMMENTARY

Typical language problems are: substitu-
tion of "chare” for share, and "site" for

Review COMCEPTUAL FOCUS Introduce

Demonstrating working together to
accomplish a group task

Demonstrating sharing classroom
resources to accomplish a group
task

Making shapes from classroom
resources as a group

Identifying attributes of shapes
by counting sides

of a shape.

CONCEPTUAL COMMENTARY

A typical conceptual problem is: confu-
sion in counting sides instead of points

i

MATERIALS

Activity 1: Prepare, vor 1/3 of the class, pieces of paper with black dots in
the form of a triangle; use enough red, blue and green crayons
for 1/3 of the class, Blink and Hink.

Activity 2: Use chairs and Blink.

Activity 3: Use a long piece of twine an¢ Wink.




1. SHARING AND COUNTING

Arrange the class in a circle. Give
every third pupil a crayon and every
pupil to his left a piece of paper on
which you have drawn three dots %o
fori: a triangle. Have ink z2nd Blink
shoy how to share the crayons and pa-
per to make shapes by having Hink hoid
the paper while Blink connects two 2nd
only two dots. Repeat with "pupil
sharers”. Ask Wink, then “sharars”,
vhat they are sharing. Then have the
rest of the class question the "pupil
sharers”.

T: /to B&W after cornecting two dots/

Vhat are you sharing?
H: He're sharing crayons.
We're sharing paper.
T: /to "sharers"/
Khat are you sharing?
H&Sh: We’re sharing crayons.
We're sharing paper.
T4&C: What are you sharing?
W&Sh: Ye're sharing crayons.
de're sharing paper.

Repeat after guiding "pupil sharers" to
give their items to the pupils on their
left. Repeat one more time, complet-
ing the triangle. Have the puppets
complete their triangle with the class.

Have Hink and the class count the sides
and ask Hink what they're counting.
Have Hink model the response. Repeat
with the entire class.

W&C: /counting the sides/
One, two, three.
T: What are you countirng?
W: We're counting sides.
W&C: One, twe, thrpe.
We're counting sides.

2. WRKING TOGETHER

Yell the class that for Activity 3, all
the chairs mist be 1ined up in two rows.
Explain that if everyone works together,
they can cet the job done quickly.

Guide the girls to put their chairs in
a line. Ask the boys what the girls
are doing. Use Blink to model the ap-
propriate answer.

T: /to Blink, pointing to girls/

Hhat are they deing?
B: They're working together.
T: /to boys pointing to girls/
What are they doing?
Bs: They're working together.

Repeat, having the boys move their
chairs. Question the girls on what the
boys are doina.

Mext, have the pupils sit. Ask Blink
if the airls are werking together.
Have 8link reply that they are resting.

T: /pointing to Gs and asking Blink/
Are they working together?
B8: No. They're resting.

Repeat, asking the girls, then the boys
if the other group is working together.
Then have each group ask Blink.

3. COUNTING AND LEARNING

Using the set-up in Activity 2, have
one pupil in one row hold both ends of
a piece of twine while two pupils in
the other row hold the twine so that a
triangle is forme!. Have the class
count the sides as you point to them.
Ask Hink what they are doing, having
Hink respond that they are counting
sides and learning together.

T&C: /as teacher points to sides/
One, two,... three.
T: Yhat are they doing?
¥: They're counting sides. They're
learning together.
T: /to class, pointing to pupils/
tthat are they doing?
T&: They're counting sides. They're
learning together.

Continue, having several more pupils
hold parts of the twine to form another
shape. Count the sides again. Repeat,
selecting different pupils to hold the
twine.

TAXE-OFF _IDEAS

*During social studies, have the class
1ist items and activities they share
in school. Repeat with items and act-
fvities they share at home. Then help
the ciass generalize that they share
many things ir many activities.
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Review LIMGUISTIC FOCUS Introduce ’
That's a (__ ). Are you (mak)ing (a circle)?
[1t) has three sides. Who (is, isn’t) (mak)ing a (circle)?
(He) (is, isn't).
Yes, we are.
No, we aren't.
side make
one-three circle, triangle
LINGUISTIC CORMENTARY
Typical iinguistic problems are: confu-
sion of do and make and non-standard po-
sition of necative, as in o no is mak-
ing a circle?; substitution of "circo”
for clrcle, and “treeango” for triangle.
Review  CONCEPTUAL FOCUS Introduce
Demonstrating sharing classroom re- { Identifying and discriminating cir-
sources to accomplish a group task cles and triangles
Demonstrating making shapes from
classroom resources as & aroup

COCEPTUAL COMMENTARY

A typical conceptual problem is: diffi-
culty undérstanding that there are many
kinds of triangles.

MATZRIALS

hctivity 1: Use chalk, and Biink.

Activity 2: Prepare & paper circle and triangle; use chalk and Blink.

Activity 3: Prepare 2 piaces of paper, one with a large triangle on if. and
one with a large circle on it; use Blink.




1. TRIANGLES

Draw a Targe triangle on thke board.
Identify it and have Blink ask the
class what it is. Suide them to re-
spond. Tnen, with the class, count
the sides and tell how many there are.

T: /pointing to triangle/
That's a triangle.

B: Hhat's that?
T&C: That's a triangle.

T: /counting sides/
One, tvo, three.
It has three sides.
/with teacher's help/
Ine, two, three.
It has three sides.

(]
.

ilow draw two sidas of various kinds of
triangles on the board. Have pairs of
pupils complete some of the triangles
sharing the cnalk. Help the class ask
if they are making triangles. Then
have the “board" group ask the class
if they are making triangles. uUse
Blink to guide the responses.

T: /modeling for class/
fre you making triangles?
T&C: Are you making triangles?
B: /modeling for group at board/
Yes, we are.
G: Yes, we are.
TaG: /to class/
Are you making triangles?
B: /modeling for class/
o, we aren't.
C: Hlo, we aren’t.

Repeat the dialog changing groups.

2. CIRCLES
On the chalkboard draw a large circle
and with the class identify it.

T: /pointing to circle/
That's a circle.
TaC: That's a circie.

Then explain to the class they are
going to play a listening game. ?div-
ide them into two groups and select
two pupils from Group 1 to go to the
board. Give one a circle and one a
triangle. Have each pupil outline
the figure he has on the board. Help

Group 1 ask Group 2 who is and who
isn't making a circle or triangle.
Use Blink to help Group 2 respond.

T: /modeling for Group 1/
Hho's making a (circle)?
T251: Hho's making a {circle)?
B: /modeling for Group 2/
(Howard) is.
BaB2: (Howard) is.
T: /modeling for Group 1/
Yho isn't making a (circle)?
T&G51: Yho isn't making a (circle)?
B: /modeling for Group 2/
(Pauia) isn't.
B2G62: (Paula) isn't.

Continue with different pupils and
having firoup ¢ ask the questions.

3. OUTLIRES I# THE AIR

tivide the class into tws groups.
Sive each group a piece of paper with
either a circle or triangle on it.
Then have Group 1 make the outline in
the air of whatever is on their paper.
Group 2 quesses with Blink's help
vhat Group 1 outlines. Help Group 1
respond.

B&G2: /while Group 1 outlines circle/
Are you making triangles?

T°i1: No, we aren't.

32G2: Are you making circles?

TZG1: Yes, we are.

Renaat having the other group outline
what is on its piece of paper. {on-
tinue having individuals outline while
31ink helps Group 1 ask Group 2 who is
and who isn‘t making a circl2 or tri-
angle. elp the class respond.

fG2: Who's making a (circle)?
T261: (Robert) is.

TAKE-GFF_IDEAS

*Juring free moments have members of
the class point out things in the
room that have circular or triangular
shapes in them. Encourage them to
keep a word or picture list.

*Have the class make cookies in the
shapes studied. Jiscuss the shapes
as you cook and eat.
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Review LINGUISTIC FOCUS Introduce *
3
A (square) has four sides. Which group (is, isn‘t) making ]
(squares)? ;
That group (is, isn't). ‘
Which groups (are, aren't) making
(circles)?
Those groups (are, aren't).
make
triangle, circle, shape group, square, rectangle
LINGUISTIC COMMENTARY
Typical 1:inguistic probiems are: substitution
of “dees” for this, “esquare” for square; con-
fusion of is and are; Toss of plural ending or
substitution of /s/ for /z/ in plural of trian-
gles, circles, squares, and rectangles.
Review CONCEPTUAL FOCUS Introduce
Identifying triangles and circles by Identifying groups by their activities
hame Identifying squares and rectangles by

name
Discriminating circles, triangles,
squares, and rectangles by their

shapes

"CONCEPTUAL COMMENTARY

’ A typical conceptual problem is: difficulty
distinguishing a square from a rectangle.

MATERIALS

Activity 1: Prepare circle patterns for 1/4 of the class and triangle patterns
for i/4 of the class; use several pfeces of chalk and Wink.

Activity 2: Prepare a big and a Tittle square and 2 rectangles of ?aper straws to
display on a board and 4 long and 4 short and 8 equa pieces of
straws to place under the displayed shapes; also prepare straw
pieces for 1/4 of the group to make squares and for 1/4 of the

group to make rectangles; use Blink.
Activity 3: Prepare enough cutouts of circles, squares, rectangles, and triangles

so that each 1/4 of the class receives one type of cutout; use a
piece of paper and a crayon for each pupil. ]




1. CIRCLES AND TRIANGLES

Divide the class into four groups:
Give each pupil in Group 1 chalk and

a circle pattern, and each pupil in
Group 2 chalk and a triangle pattern.
Have Groups 1 and 2 go to the board
and trace around their patterns. Help
Group 3 ask Group 4 which group is
making circles. Have Wink help Group
4 respond.

T: Which group is making circles?

T&G3: Which group is making circles?

H: /pointing to Group 1/
That group is.

W&G4: /pointing to Group 1/
That group is.

Continue asking, "Which group is making
triangles?” and "Which croup isn’t mak-
ing (circles, triangles)?" Repeat with
Group 4 questioning Group 3. Continue,
having the groups exchange roles and
materials.

2. SQUARES AND RECTANGLES

Divide the class into four groups. On
a display board, pin up paper straws

to make a large and a small square, and
two long, thin rectangles, one dis-
played horizontally and the other ver-
tically. Under each square, pin up a
set of four equal length straws. Under
each rectangle, pin up a set of four
straws, two long and two short. Iden-
tify each square. Have Blink ask what
it is. Guide the class to respond and
count the sides.

T: /pointing to the square/
That's a square.

B: /to class, pointing to square/
What's that?

C: /with teacher's help/
That's a square.

T&C: /counting sides of square/

One, two, three, four.
A square has four sides.

After both squares have been used, re-
peat using each rectangle. Then take
each straw segment from under each
square and pin it next to a side of
its square to show that it has four
equal sides. Continue with the rec-
tangle segments to show unequal sides.

Have Groups 1 and 2 make squares and
rectangles by rearranging sets of
straws on the floor. Help Group 3 ask
Group 4 about which groups are making
shapes, then which group is making
squares. Use Blink to guide the appro-
priate response.

T: /modeling for Group 3/
Hhich groups are making shapes?
T&G3: Which groups are making shapes?
B: /pointing and modeling for G4/
Those groups are.
B&G4: Those groups are.
G3: /with teacher's help/
Which group is making squares?
B: /pointing and modeling for €4/
That group is.
B&G4: That group is.

Contizue asking about the groups making
rectangles and not making rectangles
and squares. Repeat having the groups
change roles and exchange materials.

3. HMAKING SHAPES

Divide the class into four groups.

Hand out shape cutouts, giving each
pupil in Group 1 a circle, Group 2 a
triangle, Group 3 a square, and Group
4 a rectangle. Give each pupil a piece
of paper and a crayon. Have pupils
trace their cutouts on the paper. Have
one group ask one of its members about
which group is making a square. Cue
the group by holding up the appropriate
shape. Explain to the three remaining
groups that as they hear about their
group, they are to stand up. Guide the
volunteer to respond correctly.

G4: /to P as T holds up square/
Which group is making squares?
P: /as Group 3 stands up/ -
That group is.

Continue the activity using the other
shapes. Have different groups ask
other volunteers about the groups.

TAKE-OFF IDEAS

*Collect and discuss objects with the
lessor shapes. Soak up paint in fold-
ed paper towel pads. Have pupils press
one side of an object onto paint and
then print it on piain paper in designs.
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REVIEW-EVALUATION
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This lesson aims at determining how well the pupils incorporate the
structures and vocabulary of Unit 4 into modified lanquage situa-
tions. It is followed by a record sheet. You should attempt to
elicit individual responses from all pupils in these activities, and
keep accurate records. It is recommended that you use a tape recor-

der. Careful use of Lesson 40 should help you to focus on specific
problems your pupils are having.

e T I I LIy Ty

The dialogs in Lesson 40 do not represent the structures that the pu-
pils must say. A stimulus is given and the pupil w1l select his an-
swer from those structures he knows. The response written is only an
example of a possible response which a pupil may give,

T VT

LINGUISTIC PROGRESS CHECK

Asking and answering questions beginning with what and
how many using the present progressive, singular and
plura

CONCEPTUAL PROGRESS CHECK

Sharing chalk and working together

Demonstrating making shapes from classroom
resources as a group

Identifying attributes of shapes by counting
points and sides

Identifying roles of school workers

Identifying sets of one - six

MATERIALS

Activity 1: Use a piece of colored chalk and a piece of white chalk.

Activity 2: Use 2 pictures of teachers teaching, 2 teachers dusting,
and 2 custodians dusting.




3
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Draw targe colored dots on the board
which form the outline of a square.
Have two pupils come to the board.
Give one pupil a piece of chalk and
guide the pupils to take turns join-
ing the dots. After one side is
drawn, have a volunteer ask a class-
mate what the two pupils are doing.
Then have another volunteer ask one
of the pupils what he's making.

T: /to volunteer, while pointing
to pupils in front/
Ask (Mary) what they’re doing.

Y1: /to classmate/
What are they doing?

P3: They're (using the chalk).

T: /to second volunteer, while
pointing to a pupil in front/
Ask (Joe) what he's makiny.

V2: What are you making?

P1: I'm making a square.

After the square is drawn, guide the
class to count the sides or colored
points with you. Ask the second

pupil in front, "Hhat are we doing?*

T&C: One,...four.
T: What are we doing?
P2: We're counting (sides).

Repeat the activity with a rectangle,
and triangle, having other pupils
come to the front. Vary the dialog
by having a volunteer ask a classmate,
"What are we doing?"

2. SCHOOL WORKERS

Display on the board six pictures of
teachers and custodians working.
Have six pupils come to the front
one at a time and choose one of
the picturas, showing it to the
class. Have a helper approach the
first pupil, point to his picture
and tell who it is. Have him ask
the pup1l holding it what the per-
son in the picture is doing.

Hl: /pointing to picture/
This is a {leacher).

T: /to helper/
Ask (Joy) what the (taacher)
ts doing.

Oy PO

Hl: What's (she) doing?
P1: (She)'s (dust)ing.

Have the helper continue with two
more pictures and then have a second
helper ask the last three pupils
about their pictures.

After both helpers retum to their

seats, have a third helper come to

the front. Guide Helper 3 to group ]
the six pupils according to the ]
actions in their pictures: teaching ;
or dusiing. Have a volunteer ask 4
a classmate how many are teaching-or

dusting. Identify this number as a

set and then ask the volunteer what

set 1t is.

T: /to volunteer/ ,
Ask f{luan) how many are {teach)ing.
: How many are (teach)ing?
P: (Four).
T: That's a set of (four).
What's that?

V: That's a set of (four). i
3. 1 lqg. . 'EEER ?
Have class sJt in a horseshoe.

Sit at the open end and tell the ¢
that 1t is "question time" and that
they may ask you uny cuestions about
yourself they would 1ike.

T: {Pedro).

Pl1: WUhere do you live?

T: I live on (B) Street.
/to pupil raising hand/
(Jose).

P2: Do you -have pets?

T: Yes. 1 have a dog.

“ontinue for five to ten minutes and
make sure that each questfon is
answered.

TAKE-OFF PROGRESS CHECK |
Using pictures of schocl workers,
have six pupils each choose one pic-
ture and display it for the class to
see. Identify the set of six school
workers. Then have the pupils stand
in groups so that they form sets of
workers doing similar tasks. Again
identify ecach set, and then talk

atout the larger set of school workers.

L g

LESSON 40




RECORD SHEET - LESSON 40

Following is a 1ist of the main structures checked in Lesson 40. As each pupil
responds to an item, place a mark indicating whether he uses a "Standard" or
“"Non-Standard"” form. Compute the percentage of times the Standard form was

used by dividing the number of Standard form uses by the total number of times
the structure was used, and multiplying by 100. This is the percent of success-
fully manipulated structures. For example:

Structure Standard Non-Standard Total Percentage

This is a

(circle). T T T 15 10/15x100=67%

For this structure, there were fifteen reshronses; 67% of these were in Standard
form.

STANDARD ] NON-STANDARD TOTAL PERCENTAGE

1. What are they (-)ing?

What are you (-)ing?

What are we (-)ing?

They're (-)ing the (-).
I'm (-)ing the (-).
We're (-)ing the (-).

..doing

. .making

..counting

..using

..drawing

. .working

..Sharing

2. What's (she) doing?

(She)'s dusting.

(She)'s teaching.

How many are (-)ing?

This is a set of (four).

- PERCENT
3. Questions----- GOOD FAIR POOR . TOTAL "GooD" _




He are not only interested in the success of our lessons, as indicated on
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consideration when we revise the lessons.
lesson (1 = Tow, 5 = high) and return sheet to:

ltichican Migrant Primary Interdisciplinary Project

Therefore, please rate each

38G0 Packard Road

Ann Arbor, ilichigan 48104

Clarity of Teachability ! Relatior to Relation to ;
Lesson Instructional of Pupils’ Other Areas
Intent Activities Language of
Needs Curriculum
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39 12345 12345 12345 12345
40 12345 12345 12345 12345
Suggestions for improving objectives:
Suggestions for improving activities:
Other comments:
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POSITION CITY
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WORD LIST LESSONS 1-kO

I den's have a car.

I'm in Baker School.

Yes, I am.

He used an eraser.

What grade are you in?
How oid are you?

Where are you?

Those are shirts.

Those aren't shirts.

Those clothes are not red.
Are they working together?

Yes, we are.
No, we aren't.
Go away from the window.

I a2 in back of i‘ary.

I have a ball.

That balloon is big.

He doesn't have a band-aid.
Be careful!

This is a bead.

It is beside the cupboard.
That ball is big.

Are these clothes black?
His name is Blink.

That's a block.

These clothes are not blue.
I don't need a book.

It's in the box.

Bring the paper here.

He brought me home.

He didn't cut the brush.
He walked to the bus.

What did the bus driver do?

He came home.

I have a car.

Be careful:

I am beside the chair.

She used a piece of chalk.

Are you making a circle?

Do you teach the class?
Those are clothes. .
What color are they?

No tengo carro.

Estoy en la escuela Baker.
si.

Us6 un borrador.

!En qué grado estés?
¢{Cuantos affos tienes?
!Dbnde estés?

Esas son camisas.

Esas no son camisas.
Esa ropa no es roja.
!Estén ellos trabajando
“{Juntos?

Si.

No.

Retfrate de la ventana.

Estoy detrés de Mary.

Tengo una bola.

Ese globo es grande.

El no tiene una curita.

iTen cuidado!

Esa es una bolita.
(cuenta) .’

Esita al lado del armario.

Esa bola es graande.

{Es esta ropa negra?

Se 1llama Blink.

Ese es un bloque.

Esa ropa no es azul.

No necesito un libro.

Est& en ls caja.

Traiga el papel aqufi.

El me trajo a casa.

El no cortd la brocha.

El camin6 hacia el autos
bis.

iQué hizo el chofer?

El vino a casa.

Tengo un carro.

iTen cuidado!

Estoy al lado de la silla.

Ella usdé un pedazo de
tiza.

t(Estfis haciendo un cir-
culo?

!Ensefias tQ la clase?

Esa es ropa.

¢De qué color son?




come

ccok

count
crayon

cupboard

custodian

cut

desk

different

do

13
18
36

11
31

16

17
17

17
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Come to the table.
He came home.
Is the cook working?

He's counting points.

I need a crayon.

It's in the cupboard.
What's the custodian doing?

He wants to cut.

He didn't cut the brush.
He cut the paper.

I'm cutting the grass.

That's a desk.

They're different.

Where do you live?

He didn't cut.

Did he paste?

Lozs she teach the class?
Lo vou teach the class?
What did he do?

What does he do?

What do you do with it?
What did he draw?

I don't have a car.

What does he need?

What does he do?

He doesn't have a kleenex.
Don't run to the table.
What's the teacher doing?

Yes, I do. (teach the class)
Yes, she does. (teach the class)
I have a doll.

I am beside the door.

I want to draw.

Those are dresses.

He drew a ball.

He's driving. (a bus)

What did the bus driver do?
He's dusting the desk.

He needed paste.

He used paste.

He erased a two.
8ix, seven, eight
He used an eraser.

Ven a la mesa.

El vino a casa.

L(Est& trabajando la coci-
nera?

Est& contando puntas.

Necesito una crayola.

Esté en el armario.

LQué est@ haciendo el
portero?

El quiere cortar.

El no cortd la brocha.

El cortd el papel.

Estoy cortando el c€sped.

Ese es un escritorio.

Son diferentes.

iUonde vives?

El no cort®.

{Engomd el?

lEnsenia ella la clase?

lEnsefias tQi la clase?

{Qué hizo €17

tQué hace €117

{Qué haces con eso?

IQué dibujb €17

Ro tengo un carro.

IQué necesita €17

{Qué hace €17

El no tiene un klinex.

No corras hasta la mesa.

LQué est& haciendo la
maestra?

Sf, yo lo hago.

S{, ella lo hace.

Tengo una muiieca.

Estoy al ladc de la
puerta.

Quiero dibujar.

Esos son vestidos.

El dibuj8 una bola.

Est& manejando. (un auto-
bls)

tQué hizo el chofer?

Estf sacudiendo el escri-
torio.

El necesit6 goma. (de
pegar)

El us§ goma.

El borrd un dos.

seis, siete, ocho

El us8 un borrador.
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What did the bus driver do?
What's the teacher doing?

Wkat did he erase?
He erased a two.
He used an eraser.

Rur fast.

I'm in first grade.
four, five

She's fixing lunch.

It's on the floor.
three, four, five

Cone away Prom the door.
I'm in front of iary.

Go to the table.

T'm in first grade.

I'm cutting the grass.

Are these clothes green?
Which group is making circles?

I have a book.

He has scissors.
He's in first grade.
We're helving.

We're helpers.

Her name is Mary.
Bring the paper here.
Take him to the store.
His name is John.

He came home.

How old is he?

I'm in first grade.

1 live on Elm Street.
I'm in first grade.
It's in the box.

I'm in back of Juan.
I'm in front of Mary.
She's teaching.

My name is John.

He is six years old.
The ball is on the table.
This is a ball.

Is this a set of five?

Is that ball little?
1s the cook working?

{Qué hizo el chofer?

¢Qué est@ haciendo la
maestra?

LQué borrd &17

El borrd un dos.

El usdé un borrador.

Corre ligero.

Estoy en primer grado.

cuatro, cinco

Estéd preparando el almuer-
ZO.

Esté en el suelo.

tres, cuatro; cinco

Vente de la mesa.

Estoy delante de Mary.

Ve a la mesa.

Estoy en primer grado.

Estoy cortando el césped.

lEs esta ropa verde?

3Cudl grupo estd haciendo
circulos?

Tengo un libre.

El tiene tijeras.
El estd en primer grado.
Estamos ayudando.

Somos ayudantes.

Ella se llams Mary.
Trae el papel aqui.
Ll€valo a la tienda.

El se llama John.

El vino a casa.
!{Cu@ntos afios tiene €17

Estoy en primer grado.

Vivo en la calle Elm.

Estoy en.primer grado.

Estd en la caja.

Estoy detrés de Juan.

Estoy delante de Mary.

Esté ensefiando.

Me l1llamo John.

El tiene. seis aiios.

La bola estd en la mesa.

Esta es una bola.

(Es éste un conjunto de
sinco?

(Es esa bola pequeria?

(Estd trabajando la coci-
nera?
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Yes, she is.
go, she's not.
Be is.

Those are Jackets.

He doesn't have & kleenex.
We're learning to count points.
We're listening.

Thut ball is littie.

I live on Street.
She's fixing lunch.

I'm in Baker School.

Fo, I'm not.
Are you making a circle?

How many sucks are green?
This is a marile.

Put me on the bus.
My name is John.

My nsme is John.
I need a book.
He needs scissors.

eight, nine, ten

Bo. He didn't cut the brush.
No, it's not. (a set)

It's not on the floor.
No, I'm not.

a piece of paper

a set of one

a pair of pants

He's six years old.

I live on Baker Street.
It's on the box.

one, two, taree

He wrote a one.

‘Which one is big?

Is this round or squere?

sf.

No.

E.

El no.

Est& sobre la cajs.
st.

Bbrralo. -

Yo Juegc com ella.

Esos son sacos.
El no tiene un klinex.

Estamos aprendiendc a
contar puntas.

Estamos escuchando.

Eza bola es pequeiia.

Vivo en la calle __ .

Est& preparando el
almuerzo.

Estoy en la eacuela
Baker.

No.

Estés haciendo u'n cfr-
culo?

iCufintos calcetines
son verdes?

Esta es ura canica.
(bolita)

Ponme en el autobfs.

Me llamo Jrhn.

Me llamo John.

Necesito un libro.

El necesita tijeras.

ocho, nueve, diez

No. E1 no cortd la

orocha.

Ko, no es. (un con-
junto)

No, est@ en el suelo.

Fo.

un pedazo de papel
un conjunto de uno
un par de pantalones
El tiene seis afioa.
Vivo en la calle Baker.
Est& sobre l1la caja.
uno, dos, tres
%) escribid un uno.
iCulll es grande?
iEs €ste redomndo o
cuadrado?
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Are they shirts or dresses?

Is she working or resting?

> needed paint.
He wanted to pairt.
That is a pair of pants.

Those are pants.

a piece of paper
He doesn't have a paper tovel.

He wants to paste.

He needs paste.

I wvent a pencil.

This is & penny.

a piece of paper

He plays with it.

I play with it.

He's counting points.
(of a triangla)

Put the truck there.

He ren to the bus.

I vant to read.

Which group is xaking rec-
tangles?

Those clothes are red.

She's resting.

I'm in ¥iss B's room.

Is this rovnd or square?
Run to the table.

He wents to read.

He needs scissors.
I'n six years old.
They're shirts.
What's your name?
Where's the beil?
They’re the same size.
What school are you in?
He needs scissors.
That is a set of two.
five, six, seven

Whet shape is that?
We're shering crayors.

She's ir first grade.

iSon camisas o vesti-
dos?

{Estf ells trabajanao
o descenzando?

Ei necesit$ pintura.
El querfias pintar.
Eso es un par de pan-
talones.
Esos son pentalones.
un pedazo de papel
El no tiene una toa-
1la de papel.
El quiere engomar.
El necesita goma.
Quiero un 18piz.
Este es un centavo.
un pedazo de papel
El juegs con ella.

Yo juego eon ella.
Esté contando puntas,
(de un trifingulc)

Pon el camién ahf.

El corrif al autolLfs.

Quiero leer.

itukl grupo estf ha-
ciendo recténgulos?

Esa ropa es roja.

Eat& descansando.

Estoy en la clase de
Ja Srta. B.

LEs esto redondo o
cuadrado?

Corre a la mesa.

El uiere leer.

El necesita tijeras.

Tengo seis afios.

Son camisas.

iC6mo te llamas?

iDb6nde est§ la bola?

Son dcl mismo tamafio.

lEn qué escuela éstés?T -

El necesita tijeras.

Es un conjunto de dos.

cinco, seis, siete

iDe quf forma es eso?

Estamus compartieado

;, crayolas,

Ella est& en primer
gredc.
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Those are shirts.

Those exe shoes.

Wefre counting sides.
five, six, seven

What size is that ball?

== walked slowiy.
Those are socks.
Is this rournd or sguare?

¥hich group is making s>yuares?

Stop!
Taxe Blink to the store.
I'm eweeping the floor.

It's on the table.

Tcke the paste there.
Ske's teaching.

ikat's the teacher doing?

2ight, nine, ten

That°s a ball.

¥Lat's that?

That's in that?

That ball.

vhere's the ball?

Take the paste there.
What. are these?

They're shirts.

They're counting points.
Vhat are they doing?
This is a blsek.
Vhat's in $aisl

Tris ball.

What are those?

one, two, three

He vrote a three.
They're working together.
1 want ©o read.

G> to the tabls.

He took Blink to the store.

A pveper towel
Are you making a triangle?

I have a truck.
one, two, three
He wrote a two.

What did he use?
He used an eraser.

Walk to the table.

Esas son camisas.

Esos son zapatos.

Estamos contando lados.

ciaco, seis, siete

e qué tamuiio es esa
bola?

El camind despacio.

Esce son calcetines.

i{Es esto redondo o cua-
drado?

tCufill grupo estd ha-
ciendo cuadrados?

iPare!

ileva & Blink a ls tiends.

Zstoy barriendo el piso.

Esta en la mesa.

ILleva la goma ahf.

Estd enseiiando.

iQué est@ haciendo la
maestra?

ocho, nueve, diez

Eea es una bola.

tQué es eso?

{Qué hay en eso?

Esa bcaa.

{Ddnde est® la bola?

Ileva la goma ahf.

iQué son estos?

Son camis&s.

Esté&n contando purntas.

lQue estén haciendo ellos?

Este es mn tlogque.

;oué hay en esto?

Ests bola.

iQué son &€sos?

unc, dos, tres

El escribid un tres.

Estén trabajando juntos.

Quiero leer.

Ve a 1a wesa.

EX. 1lev8 a Rlink a la
tienda.

Una toalla de papel

{Estéis haciendo un tri-
angulo?

Tengo un camibn.

uno, dos, tres

El escribib un dos.

1Qué usd €17
El uso un oozredor,

Caminz hasta la mesa.
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I wvant to read.

He wants to read.
We're listening.
He went to school.
What's your name?
What do you have?
Where do you live?
¥here's the ball?
Which one is big?
Which group is making squares?

Are these clcthes wnite?
Who is making & circle?

I am next to the window.

Her name is Wink.
He plays with it.
She's working.

I went to write.
He wxrote a one.

I sm six years oid.

Those clothes are yellow.

Yes. Ie pasted.

Yes, it is. (a sct)

What grade are you in?

What are you doing? (singular)
What are you doing? (plural)

¥What's your name?

Quiero leer.

El guiere leer.

Estamos escuchando.

El fue a la escuela.

{Comec te llamas?

IQué tienes?

iDonde vives?

iDbrde estf la *0le?

I{Tufill es grande?

iCuldl grupo esté ha-
ciendo cuadrados?

i{Es esta ropa blanca?

tQuién esté haciendo
cuadradcs?

Estoy al lado de la ven-
tana.

Se llama Wink.

Juega con €l.

Est& trabajando.

Quiero escribir.

El escribid uwn uno.

Tengo seis afnos.

Esa ropa ec amarilla.

Si. El engomd,

S{ es. (un conjunto)

¢En qué grado est@s?

tQué estds heciendo?

1Qué estén haciendo
Uds.?

{Como te.-1lamas?
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Blink

litnk and Blink are camel puppets. Wink is a girl and Blink is a boy.
They may be hand-sewn or machine stitched. Some of the pieces, such as
the eyes and eyelids, may be glued on. Both puppets can be made from
the same pattemn. To differentiate them, Blink, the boy puppet, has a collar
and bow tie. Hink, the girl puppet, has a ruffle around her neck and a
bow on top of her head.

If you have sewn before, you may have scraps for which the pattems can
be easily used. If you have not sewn at all, purchasing felt squares and
using the pattern layout accompaning the pattern would be most convenient
and economical. |

Any combination cf fabrics or colors nay be used. The original puppets
were made of scraps of camel hair wool and cotton. Other puppéts were made
completely of felt squares. Both materials worked equally well. Following
is a list of materials that were used to make a puppet from scraps and a
puppet from felt squares:

Materials Scraps

Head, ears, nose, jaw, eyelids---e-ccccccccocacaae heavy camel hair wool

Inner mouth, eyeS-ccccccccccccccccccccacacccnanaa. medium-weight olive green cotton

Bow, pupil of eyes----ccacococcccccamaca- ---1ight-weight turquoise blue
cotton

Collar-=ccemcccccccccccccccccnncciccccccccccnnnaa- white cotton muslin

RUFFI@= e e e e e e e e -white cotton organdy




Felt Squares

Head, ears, nose, jaw, eyelids----==--o---=co-m=-" two squares of gold felt
inner mouth, eyes-----eccceemmecccosecooomooooooos one square of green felt
Bow, pupil of eye-~=-cwe-=maccccscconmcoocoosonoos one square of orange felt
Collar and ruffle-=-v--eccccccercccccccccoonooooo- one square of white felt

Squares of felt may be purchased at a fabric store for about 15¢ each.
You will need at least three or four colors to make the puppet colorful.

HOW TO MAKE WINK AND BLINK

Read each pattern piece, cut out and lay on material. Pin patterm
pieces in nlace on material and cut out.

Sew head pattern according to directions on the pattermn.

Sew seams on ears. Turn right side out. Place at downward angle
in slits (see picture) and sew in place.

Pin and sew dart in nose, right sides together; trim excess material;
press seam open.

Sew jaw in place on head.

Sew inner and upper mouth together at seam line. Then sew seamed
inner mouth to nose and jaw at seam line.

a.) Place eyes on head and stitch or glue in place. (Hint: place
low and close to nose to give the heavy-liaded lock of a camel.)
b.) Place fringed eyelid above eye.and stitch or glue in place.

gatherkruffle; adjust gathers to form even distribution. Stitch
o neck. ,

Place collar on neck, adjust, and stitch in place.
Fold bow s1ightly in center and secure with the center tie. Stitch

ceqter gie in place. Put bow on collar of Blink cr head of Wink and
stitch in place.
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READ PATTERN PIECES FOR HELPFUL SUSGESTIONS ... refers 1) seam lines

refers to foid lines |
] ~3~ or cutting iines

EAR
OPENINKG

HEAD
(CuT THO)

| 1. Place pattern on material, pin and cut.*

! 2. Pin and sew darts, right sides together. Trim

g excess material.

| 3. Sew seam right sides together on puppet head.

| 4. s1it opening for ears.

'fﬁ. Mark spot for eye

o

)

| |
o *Use layout 1f felt squares are used. é
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For use with many lessons.
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