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Foreword

A small core of futuristically oriented educators has struggled
quietly bui diligently tti lemTelo-Vardi -41Faifitaiii-atiwai--eriesuciraftd-itl-
terest in-the international dimension of education by the whole profession.
Within ASCD, the Commission on International Cooperation in Educa-
tion (CICE), has conscientiously labored to achieve some modicum of
involvement by the Association in this area. For over four years, com-
mission members have pursued plans for a world conference. This
meeting will bring together educators from all over the world who are
involved in curriculum and instruction to consider common concerns
and develop plans for cooperative pursuit of solutions to vexing problems.
By coincidence these plans are reaching maturity in 1970, the year pro-
claimed International Education Year by the United Nations. Both the
conference and this book by Leonard Kenworthy, prepared as a back-
ground paper for the 1970 World Conference on Education, promise to
make important contributions to the IEY.

Over the years international educators have talked of fellowship,
understanding, cooperation, and interchange. A variety of programs
and emphases have marked their efforts. Traditionally such concerns
have been subsumed under the responsibility of social studies teachers.
And yet, this easy disposition of an important and complex area of study
into a single realm has created uneasiness among many educators,
especially those not specializing or limiting their concerns to areas
normally confined within the province of the social studies.

It has remained for Leonard Kenworthy to accept responsibility
for providing us with a fresh comprehensive perspective. He has set
for himself the task of incorporating the international dimension in the
total educational experience of students at all levels. Dr. Kenworthy
has succeeded In presenting a marriage of rationale and practical sug-
gestions which should be of value to classroom teachers as well as co-
ordinators of curriculum.

This book is the second in the series of background papers pre- u.
pared especially for use at the 1970 World Conference on Education:
However, the manuscript goes considerably beyond being a paper' for a
special conference. Furthermore, even though written by an American
with a particular point of view, the reactions of foreign educators who
have read the manuscript indicate that the suggestions presented have
wide and .immediate applicability for cultures quite dissimilar from
that of the United States.

Unfortunately we are unable to include their suggestions for inter-
pretation and adaptation of this manuscript to other cultural settings in
this publication. The Association plans to make these suggestions avail-
able in the near future. We welcome inquiries concerning rights to trans-
late this work into other languages because we believe it transcends the
limits of national boundaries as well as subject-matter specifications.
For additional information regarding the foregoing, please write to ASCD.



vi Foreword

Besides the Association's debt to the author, special thanks go to
the members of the CICE and the co-chairmen, Dr. Louise Berman and
Dr. Alice Miel, for their unflagging efforts in pursuit of an expanded

awareness and acceptaheeof--the-internationaldimension-in-education.
In addition, the Commission wishes to express its thanks to Mr. William
Breese who has encouraged its work, supported the development of this
background paper, and assisted in making it available, to members of

the Association.

January 1970 NORMAN V. OVERLY
Associate Secretary, ASCD
Conference Director,
World Conference on Education



Preface

- This small book attempts to delineate in a general way the broad
outlines of the international dimension of education. It was written at

-th-erequest-of-the-Comxnission-on-International-Cooperation-,M.-Educa-
tion of the Association for Supervision and Curriculum Development
as a part of the preparation for its world conference, "In the Minds
of Men: Educating the Young People of the World," Asilomar, Cali-
fornia, March 1970. Readers should bear in mind that this is only one
of the several dimensions of schools, albeit an increasingly important
and much neglected aspect.

The writer feels highly honored to have been asked to prepare this
document. However, he is well aware of the dimensions of his awesome
assignment. The topic is frighteningly broad. It encompasses the world
of our day, with a look into the past and a glimpse into the foreseeable
future.. It deals with the schools of the world from early childhood
education through college, with a passing nod at other forms of educa-
tion.

Actually this topic deserves the lifetime research of an inter-
disciplinary team of men and women, chosen for their competence from
among the scholars and educational experts in many parts of the inter-
national community.

The amount of time available to write this document and the space
permitted for this publication have placed severe limitations on the
author. He has therefore attempted to write in almost telegraphic
style in order to pack as much as possible into it. Many topics are
merely mentioned. Nevertheless, it is hoped that this book will serve
as a springboard or a launching pad for thinking about various topics,
for exchanging ideas about them, for planning programs, and for initiat-
ing much-needed changes in schools in various places on our planet.

In a sense this volume is a summation of much that the author has
written in the past. He has drawn heavily upon his previous writings,
as well as upon his teaching experiences at all levels and very extensive
travels in more than 80 countries. Among the volumes which the author
h , drawn upon are Introducing Children to the World: In Elementary
and Junior High Schools (Harper); Social Studies for the Seventies: In
Elementary and Middle Schools (Blaisdell); A Guide to Social Studies
Teaching in Secondary Schools (Wadsworth); International Understanding
Through the Secondary School Curriculum (Bulletin of the National
Association of Secondary School Principals); World Horizons for
Teachers (Teachers College Press); Telling the U.N. Story: New Ap-
proaches to Teaching About the United Nations and Its Agencies (Oceana
Press); and a series of World Study Guides on Africa, the Middle East,
South America, and the U.S.S.R., published by the Teachers College
Press.

This publication was made po-s-sie:Thy a grant from the Longview
Foundation. The writer would like to express his deep appreciation to

vii
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that Foundation and to its President, Mr. William Breese,for the free-
dom to write whatever he wanted.

In preparing this book, the author has hadthe invaluable assistance
of Rich-ard A. Birdie, a teacher -in the New York City schools. To him
the writer would like to make this public acknowledgment.

September 1, 1969
Brooklyn College of the
City University of New York

,. AX, Ver.**.

( .11,0
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LEONARD S. KENWORTHY



I. The World of the
Foreseeable Future

The boys and girls and young people in our schools today will prob-
ably live out their lives in the last part of the 20th century and the first
part of the 21st century. That means that most of them in the econom-
ically developed nations will live until 2030, 2035, or 2040. They may
live even longer if science prolongs their lives, as it is likely to do in
the coming years.

Children and young people in the economically developing nations
are not likely to be so lucky. They are likely to live only a few years
into the 21st century, unless conditions are improved radically in their
home landsand soon.

Of course none of them may live ,that long. Or few of them may
survive to see the 21st century, if man unleashes the weapons of de-
struction he has created and a global holocaust ensues.

Assuming that man does, not plunge into the abyss into which he is
now peering, what kind of world will our pupils live in? Of course no
one really knows. Even in our wildest flights of fancy, we cannot con-
ceive of the change the future will bring. Yet we can. probably predict
the immediate future with some degree of accuracy. We can sketch in
thin pencil lines some of the broad outlines of the world in the years
which lie just ahead. Here are some of the probable characteristics of
our world in the foreseeable future:

A World of Six or Seven Billion Neighbors

Within the next 30 years our world population will probably double,
giving us upward of 7 billion inhabitants. Of course, present efforts to
control population may pay off. Then there would be fewer people than
are now predicted. But the minimum number projected by population
experts is 5.3 billion and the top figure 7.4 billion.

Today's boys and girls are going to have to learn to live with all
their world neighbors in a closely knit global community. To help them
we need to know far more than we do now about the people of our tiny
planet. In capsule form, here are a few generalizations of importance
about today's 3.5 billion world neighbors:

Most of the world's people live in Asia.
Most of the world's people are nonwhite (in terms of color).
Most of the world's people are farmers and fishermen who live in

villages.
Most of the world's people are abysmally poor.
Most of the world's people are ill-fed, ill-housed, ill-clothed, and ill.
Most of the world's people are non-Christian.

1



2 The International Dimension of Education

Most of the world's people live under some form of socialist econ-
omy and government.

Most of the world's people are working together, despite difficulties,
in the United Nations and its agencies.

Each of those statements is significant to persons working with
children and youth. For example, we of the western world have not
really understood the import of the first statementthat most of the
world lives in Asia. We have not truly comprehended that 52 out of
every 100 persons on our globe live in that part of our planet. Of the
seven largest nations in population, five are in that part of the world.
They are China with 720 million people; India with 511 million in-
habitants; Indonesia with 110 million citizens; Pakistan with 107 million;
and Japan with 100 million. In addition, the U.S.S.R. (with 235 million
inhabitants) lies partly in Asia. Of the six largest countries of the
world, only the United States is not in Asia. As teachers, parents, or
citizens, how many of us really know much about these places where
such a large percentage of our world population is concentrated? How
much do we really teach about them?

Furthermore, many people are not aware of the fact that Brazil is
the eighth, Nigeria the ninth, and Mexico the 14th largest nation of the
world. Many of us just do not think of those countries as among the
largest nations.

Nor are enough of us cognizant of the fact that most of the people
of the world are brown in color (including those often designated as
yellow). Racially many of these people belong to the so-called white
race, but they are often categorized as nonwhite because it is color,
not race, which disturbs many white people. Therefore many individuals
are going to have to learn to live as a white minority in a nonwhite
world, a fact which they have not fully comprehended. Integration in
the international community is just as imperative as integration at local.
and national levels.

Christianity is the largest single world religion. But most of the
people of the world are adherents of other faiths or philosophies of life.
Again, we are all going to have to learn to live with people of a variety
of world faiths in a pluralistic world.

Today most of the people of the world live in villages or small
towns. It is therefore at the village level that many of the reforms of
the world must begin, such as the provision of clean water or the estab-
lishment of schools. Children and young people need to be made aware
of that fact. So do older people. But the exodus from rural areas has
hit almost every part of the world. People everywhere are moving to
the cities. Kingsley Davis has predicted that by the year 1990 more
than half of the world's people will be living in cities of 100,000 or
more. So, all of us need to be exposed to this fact and its implications
for the future.

On the pages that follow we shall elaborate on some of the other
statements which have been made about "most of the people of the
world."

It would be misleading, however, to speak about most of the people
of the world without coupling these comments with a few statements
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about all the people of our planet. In thinking about the people of our
globe today and tomorrow it is important to bear in mind that we all
have mucliln- common.

All of us have the same basic needs.
All of us are proud of our nations.
All of us are wrestling with the same or similar problems.
All of us are involved in the overwhelming 'task of human survival.
All of us are intricately involved in the job of creating conditions

of peace, freedom, and justice for people everywhere.

A World of Vastly Accelerated Transportation and Communication

The changes in our time in transportation and communication have
been phenomenal. Already the world has entered the air age, the space
age, and the worldwide communications age. The future certainly holds
in store for us further extensions of the changes of recent years, plus
the possibility of unknown yet equally spectacular inventions. For in-
stance, men may be able to develop laser beams for transmitting sound
and pictures at low costs. They may be able to perfect rocket ships for
transportation.

At the present time we are on the verge of widespread use of super-
sonic transport, with the introduction of long range jets carrying from
350 to 500 passengers. Very soon that will be a reality. And research
teams are already at work on the next stage of developmenthypersonic
transportation. The head of United Airlines wrote recently-that by 1990
we would be traveling anywhere in the world in two hoursat a height
of 70 miles and at a speed of 17,000 miles per hour. What a world that
would be!

Much wider use of airplanes for carrying cargo is envisaged, too.
Such "air trucks" would travel at low speeds with short-range and
high-lift capabilities.

It is not absurd to think that some schools in the future may use
airplanes for school Journeys. In fact a few schools in England and in
the United States have already used airplanes for such expeditions.

Plans for ships to ply between the United States and Europe, carry-
ing 5,000 to 6,000 passengers each, are already on the, drafting boards.
Ocean freighters powered by nuclear energy are merely a matter of
years away.

In international travel the use of computerized travel documents is
quite likelysoon.

In railroad transportation it is likely that more and more people
will be traveling soon in the type of light-weight, high-speed trains
pioneered by the Japanese and now being used in a limited way by
Americans.

In the future it seems probable that automobiles will be cleaner and
safer. They may well be equipped with automatic steering, braking, and
acceleration. It is possible that traffic will be controlled by computer-
ized control stations. Air conditioning will certainly be more wide-
spread. And the revival of electric cars and the introduction of turbine
engines may come soon, as means of reducing air pollution.
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The use of containers and pipelines will certainly increase rapidly
in the years to come as a means of transporting goods.

Etfrally init-datrocis changes have-been-wrought-in-the -field-of-com-
munication. First there was the telephone and the telegraph. Then the
radio and the television. Next came teletype and transistorsand com-
puters. Finally we were introduced to worldwide communication by
satellites.

And now what? Experts predict that we will soon be using photo
phones and transmitting facsimiles of documents at a distance instan-
taneously. We will be obtaining more and more of our information from
centralized computers. A giant, global telephone system is a probability,
with direct dialing via satellites. And the present satellites will be tiny
compared to those of the future. Experts tell us that Telstar is merely
a preview of what is to come. Probably we will be using computers
even for translation of materials from the world's many languages.

Our capacity in the future to communicate with our world neighbors
will be. tremendous. The main question will be what we want to com-
municate.

A World of Increased Demands upon Sources of Energy

Today's world is divided in large part by the degree of industrial-
ization in various nations. The world powers are all industrialized
nations. Most of the other countries are nonindustrial. But many of
them are attempting to industrialize as the chief means of achieving a
higher standard of living and of gaining more political power.

Since energy is the base of any industrial society, the search for
sources of energy continues and the search for new sources of power
increases. Libya is an example of how the discovery of a source of
energy (petroleum) can change the economic life of a nation. Not long
ago she was one of the poorest nations on our globe. Then petroleum
was found and the Libyan economy is now well on its way to being trans-
formed by that discovery.

Predictions about sources of energy in the future are difficult, but
experts are pretty much agreed that thefossil fuelscoal, oil, and natu-
ral gasare likely to remain the major sources of energy in the fore-
seeable future. Hence the worldwide scram? '.e for those resources.

Water is, of course, arnther major source of power. Around the
world dams are being built at a rapidpace. The U.S.A. and the U.S.S.R.
have been leaders in harnessing their water in order to produce hydro-
electric power. Undoubtedly they will continue to do so. But other na-
tions are following suit. The continent of Africa has about 40 percent
of the world's potential water power. In recent years huge dams have
been constructed, such as the Kariba Dam on the Zambesi, the High
Aswan Dam on the Nile, the Volta Dam on the Volta, and the Kainji Dam
on the Niger. One of the greathopes for economic progress in Southeast
Asia is the development of the water resources of the Mekorg, the life-
line of 50 million people. And one of the possible roads to peace in the
Middle East is the joint operation of a series of dams on the Jordan river.

A tremendous increase in power is ft recast from the fission of
uranium atoms, resulting in nuclear energy. Even greater results will
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be obtained if breeder reactors can be developed extensively. The po-
tentialities of -power-from -fusion are- still-greateri-but-experts-do-not
think this can be accomplished on a large scale in the immediate future.

Solar energy is poured onto the earth daily, but the problem is how
to catch it or how to control it. If better ways of capturing this energy
can be found than we now have, this is likely to be an additional source
of energy, eopecially for homes. Israel is an example of a place where
this is already being done.

Then there are other possibilities. We may be able in the future
to harness the tides of the sea and the wind and to procure energy from
oil shale and from the earth's heat (geo-thermal energy).

Changes in several of these sources should alter radically the
energy picture in our world in the foreseeable future.

A World of Increasing Interdependence
Human beings have always relied on other people to help them. This

is increasingly necessary as well as desirable today. On our globe men
and nations are inextricably interwoven. No man is an island; no nation
is self-sufficient.

Our increasing interdependence is due to many factors. Transpor-
tation has brought us closer on this tiny planet. Communication has
placed us within moments of each other. Industrialization has made us
dependent upon others for raw matenals and for markets for our finished
products. Trade is a two-way street which we all frequent daily. Mil-
lions of Jobs around the world depend upon contacts with people in other
parts of the globe.

Yes, we depend upon others for many things which make for full
living. We are interdependent in food, in agriculture, in architecture, in
medicine and science, in music and art, in education, in philosophy and
religion, and in any other field you want to name.

Examine the program at any concert and you will find it has been
drawn from the compositions of composers in many countries. Make
note of the names of the artists in any art gallery and you will discover
they are from many parts of the world. Take a list of the record holders
in sports and you will realize that they are citizens of many countries.
The same can be said for any field of human endeavor.

Even those countries which seem on the surface to be self- sufficient,
are really dependent upon the people and products of other parts of our
planet. Take the production of an instrument like the telephone. Into it
go materials from many parts of our globe. The aluminum in it may
be from the Guianas or Jamaica. The asphalt may come from the West
Indies or Venezuela. The chromium is probably from Turkey or South
Africa and the cobalt from the Congo or Canada. The lead may well be
from Mexico and the nickel from Norway. The rubber is likely to have
originated in Malaysia or Indonesia and the tin probably came from one
of those two countries, too. The silver probably came from Mexico
or Peru. Even the paper for the subscriber's name plate may have
come from trees in Canada, Sweden, or Finland. Despite its tremen-
dous resources, the United States must depend upon other parts of the
world for many of its resources, as well as for markets for its finished
products.
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For food, people in the United States rely on products from many
parts of the world, including coffee and cocoa and tea, bananas, peppers
and cloves, olives and olive oil, sugarand ma-asses, and scores of dtliet
products.

As people and nations specialize more and more, their need for
markets around the world increases. Hence the world of tomorrow will
certainly be one of increasing international trade.

For those of us in education, interdependence should be helpful.
We can all learn from other educational systems. We cannot and should
not try to duplicate what others have done, as any educational system
must fit the needs of a particular group, but we can learn from the
experimentation and experience of others in all parts of our globe.

Writing about the effect of such interdependence on future genera-
tions, the English historian Arnold Toynbee had this to say:

Our own descendants are not going to be just Western, like
ourselves. They are going to be heirs of Confucius and Lao-
Tse as well as Socrates, Plato, and Plotinus; heirs of Gautama
Buddha as well as Elijah and Elishah and Peter and Paul; heirs
of Shankara and Ramanuja as well as Clementand Origen; heirs
of the Cappadocian Fathers of the Orthodox Church as well as
our African Augustine and our Umbrian Benedict; heirs of Ibn
Khaldun as well as Bossuet; and heirs (if still wallowing in the
Serbonian Bog of politics) of Lenin and Gandhi and Sun Yat-sen
as well as Cromwell and George Washington and Mazzini.

Should Toynbee have said "will be" or "shouldbe"? Is it inevitable
that our descendants will be heirs of such global thinkers or is a new
type of education needed all over the world to make this rich heritage
possible?

A World of Gross Inequalities and Problems

The inequalities in our world today are staggering and often frighten-
ing to those who experience them. They are likewise staggering and
frightening to those who do not experience them but realize their magni-
tude, their complexity, and their importance.

In terms of military might, political power, and industrial capacity
two nations are supreme. They are the U.S.A. and the U.S.S.R. They
are the two powers which have taken part in the space race. They are
two of the five nations, up to the present, which belong to the inner circle
possessing H Bombs. They are the countries which have competed for
years for the control of the world in terms of political and economic
philosophy with China now a close competitor.

In economic terms the power of the United States is unquestioned.
As Charles DeGaulle put it tersely, "The fact dominating the realities
of today is the enormous power of the United States." The weekly news
magazine, U.S. News and World Report, published figures in its July 24,
1967 issue, showing that the United States produced in a single year
almost half the world's wealth. Itpointed out that the State of Ohio pro-
duces as much annually as India, that Illinois produces as much as the
continent of Africa, and that California produces as much as China.
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Per capita income figures are sometimes misleading, but they are
probably as good an index as we have on a global scale to indicative
-relative- standards -of living. -Kuwait-leads-the-worldovith=over44,000
per person per year. Next comes the United States, with approximately
$3,500, followed by Sweden ($2,270), Switzerland ($2,250), Canada
($2,240), and New Zealand ($1,930). Then comes a group of nations in
Western and Northern Europe, plus Australia, with $1,150 to $1,850 per
person. Included in the next group of countries are the U.S.S.R. and
Japan, with $890 and $860 respectively. Several nations range from
$100 to $850 per capita income. The bottom of this economic ladder
is crowded in terms of population because more than half of the world's
people earn less than $100 per person each year. And those figures
are averages. Therefore millions of people earn far less than that.

These figures indicate some of the gross inequalities in our world
today and explain in large part the unrest in the world and the potential
for international conflicts. There was a time when people did not know
that they could rise out of poverty and share more in the wealth of the

Irld, thus achieving higher standards of living for themselves and
tueir children. But that time is now past. The movies, the radio, and
the travel of soldiers abroad and of tourists to most parts of the world
have brought to most people of the-' world an acute awareness of their
miserable condition. Students of revolutions like Hannah Arendt and
Crane Brinton tell us that revolutions appear, not when people are desti-
tute, but when they have achieved some changes and see that other
changes are possible.

Consequently people all over the world are disillusioned by their
past and disenchanted by their present. They want change. They want
radical change. They want change now. They are in revolt against
colonialism (even when the colonial powers havebeen removed), against
racial and religious discrim4nation, against archaic land practices,
against illiteracy and ignorance; again disease, against established
forms of economic and political organizations, against existing value
systems and organized religions, and in some cases against war. They
do not always know what they are for but they know what they are against.

The enemies of mankind today are many. People differ on which is
"Public Enemy Number One." Some say overpopulation. Others
poverty. Still others select hunger, disease, or illiteracy and ignorance.
Some say it is prejudice. Many say it is war.

Each is a formidable opponent. Together they make a mighty army.
Halfway measures will not conquer them. What the world needs desper-
ately is a concerned and concerted effort to meet all these enemies with
every bit of talent, equipment, and money that can be mobilized. And
the battles against them will have to be fought by private individuals
and organizations, by nations, by regional groups, and by the combined
efforts of nations through the United Nations and its agencies.

Confronting students with these problems and challenging them to
cope with them is a part of the task of the schools today and tomorrow.
The schools cannot create a new international order but they can con-
tribute greatly to the education of men and women who can. Here are
enough problems and big enough problems to test the mettle of the on-
coming generation in all parts of our planet.
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A World of More New Nations, New Powers, and New Alignments

Since 1940 more than 60 new nations have been formed somewhere
on our globe. Thirty of those nations are in Africa, South of the Sahara.
Eleven -are in-the-Middle East and-North Africa._ Fourteen are in Asia.
Four are in Latin America. Three othersCyprus, Iceland, and West-

ern Samoado not fit easily into any such category.
Citing such statistics does not indicate the earth-shatteringimpor-

tance of this world-wide movement or the speed with which all this was
accomplished. Henry Steele Commager, the American historian, goes
so far as to say that the rise of new nations constitutes "what is probably
the greatest revolution 'since the discove:ry of America and the transfer
of the center of historical gravity from the Mediterranean to the At-

lantic."
This revolution is well on its way. But it is not completed. Within

a few years several other nations should join the 150 or so nations of

today's world. Most of these will be small states or ministates. But
some have large areassuch as Angola and Mozambique. Will they be

able to obtain their freedom peacefully or is a terrible blood-bath in

store for the world in such places? Certainly no one can predict what
will happen in those regions in the years just ahead.

Nor do we know definitely which nations will become increasingly
important in the years to come. How many people would have predicted
50 years ago that the United States and the Soviet Union would be the

two superpowers of today? A few farsighted individuals did just that.
But most people did not believe them. In a similar way, several of

today's nations may climb the ladder of world leadership quite rapidly
in the future. From what we can tell now, Australia and Canada may be

among those nations. Certainly Japan will play an increasingly impor-
tant role in the world if it continues its current phenomenal economic
growth. Herman Kahn suggested in 1969 that "it would not be surprising
if the 21st century turned out to be the Japanese Century." China and

India may be two other countries which rise in world importance, Brazil
has tremendous potentialities if its full power could be released. In
Africa, Nigeria still seems to be the most promising candidate forin-
creased importance, despite the setback of its civil war.

One of the many lessons of history is that alliances of nations shift
often and sometimes rapidly. Nations which were formerly enemies
become friends or uneasy allies. That, too, will doubtless occur in the

future as it has in the past. For example, some experts on world affairs

are saying that alliance of the UnitedStates and the Soviet Union is pos-
sible or even probable in the years which lie immediately ahead.

In the world of tomorrow, intense nationalism should decrease
rather than increase. But that is not likely to happen. Nationalism will
certainly continue to be an important aspect of life on our globe for a

long time to come. In some form it may endure as long as man. Per-
haps our abilities could be used best in trying to redefine, reconceive,
and refine the concept of nationalism, rather than in thinking wistfully

about its disappearance. Perhaps the best definition to date of en-

lightened nationalism was written by the Indian poet, Rabindrinath

l'agore, when he penned these words:
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Where the mind is without fear and the head

Where knowledge is free;
Where the world has not been broken up into

fragments by narrow domestic walls;
Where words come out from the depths of truth;
Where tireless striving stretches its arms

towards perfection;
Where the clear stream of reason has not lost

its way into the dreary desert sands of dead
habit;

Where the mind is led forward by Thee into ever-
widening thought and action

Into that heaven of freedom, my Father, let my
country awake.

That is an idealistic statement, of course. But as the American
philosopher, Henry David Thoreau, once said, "If you have built castles
in the air, your work need not be lost. That is where they should be.
Now put foundations under them." He might have added, "in your own
country, in your own backyard."

A World of Vast Differences and Some Similarities

Anyone dealing realistically with the world of today and tomorrow
needs to take into account the major ways in which our world is divided

,or can be categorized.
Some people start with continents. Actually that is the least practical

way of dividing the world because continents are largely a classroom
convenience used by textbook writers and teachers. Seldom are they
used by anyone else. The world just does not function by continents.

Sometimes we divide the world by languages. That approach makes
more sense. The splintering of nations and the splitting of the world by
languages is a barrier to nation and to international unity. The United
Nations and its agencies have attempted to solve this problem by the
use of five major languages. But that is expensive in time, equipment,
and personnel and wholly impractical on a world scale. There are pro-
ponents of many other solutions, ranging from those who support an
artificially constructed language (such as Esperanto, Id, or Interlingua)
to thoSe who call for the choice of one existing major language for use
by everyone, despite the political implications inherent in such a selec-
tion. This is too difficult a problem to attempt to suggest solutions in
the confines of this short chapter. But it is a problem we must face if
we are to improve communication in the emerging international com-
munity.

As we have already pointed out in the previous section, another way
in which the world is divided is by the degree of industrialization, by
stages of economic development, or by per capita income. Here is
another yawning chasm which separates the peoples of the world. And
the problem is compounded by the fact that the gap between the rich
nations and the poor nations grows greater with each passing year.
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Still another way in which the world is divided or can be categorized
is by religions, faiths, or philosophies. 'That method has merit, too,
when studying the world. In order to understand the peoples of the world
and their actions, we need to know much more than Most of us now know
about their basic beliefsin theory and in practice,. for the line which
separates precept and practice in all faiths is mighty wide. For example,
no one can really begin to understand the people of Southeast Asia with-
out a fundamental grasp of Buddhism. Nor can we begin to understand
the people of India without knowing considerably about Hinduism,
Buddhism, Islam, and Sikhism. The same could be said about the re-
ligions or philosophies of any group of people anywhere in the world.

Often these different value systems are the cause of tensions or
open conflicts. In the past the adherents of these various religions or
philosophies sometimes went to war over their beliefs. History is
filled with accounts of such encounters.

We are beginning to create a pluralistic world in terms of major
religions, recognizing that the whole world does not have to belong to
one faith. Realization of the fact that there are some common values
in all these faiths has helped to promote the spirit of reconciliation or
mere tolerance. In the years ahead the search for common values needs
to be continued and intensified and the areas of possible common action
more clearly delineated.

A fifth way to divide the world is to think in terms of nations. This
is one of the most important ways, as we pointed out in the previous
section. No real understanding of the world can be developed without
an understanding of the power of the nation-state.

A sixth way is to divide the world into forms of economy and gov-
ernment. In the immediate past many people divided the world into two
irreconcilable camps composed of the communist countries and the dem-
ocratic nations. They considered war between these two groups inevit-
able. The communist world was supposed to be monolithic, with no
room in it for diversity. Today that is no longer true, if it ever was.
The communist world now is divided into left and right and center, just
as the democratic world is divided. Minor detentes occur with increas-
ing frequency on a number of issues involving the U.S.A. and the U.S.S.R.
This augurs well for the foreseeable future. Perhaps the tiny bridges
which have been built between these two-superpowers can be maintained
and larger and more permanent bridges built in the future.

A seventh way to divide the world is into cultural areas or regions.
For us as educators this is probably the most promising method for it
takes into account a variety of factors, such as language and religion.
This method of dividing the world is basically that used by anthropol-
ogists. The divisions they use accord with the large groups of people in
our world who have much in common. Usually they have a common
past or the myth of a common past, some common ways of living, some-
times a common religion, sometimes a common language or related
languages, and a feeling of facing the present and the future together.
Various authorities group the people of the world in different ways.
Here is one scheme which divides the world's inhabitants into eight
cultural groups:
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1. Anglo-Saxon
2. =Latin
3. Germanic-Scandinavian
4. Slavic
5. Moslem
6. Africa-South of the Sahara
7. Indic
8. Sinitic.

Differences do exist on our tiny planet. It is foolhardy to overlook
them. Often they cause great difficulties. But some of them enrich
the world. What a dull, drab place it would be if we were all alike.
There is richness in our variety.

Our aim should be to understand as well as possible our differences
and to welcome some degree of diversity. As the late President Kennedy
said, "Let us not be blind to our differences but let us also direct atten-
tion to our common interest and the means by which these differences
can be resolved. And if we cannot end our differences now, at least we
can help make the world safe for diversity."

At the same time, as he pointed out, we need to intensify our effort
to find our common values and to act upon them. Most of them are stated
in the various charters of the UnitedNations, such as the Charter itself,
the Universal Declaration of Human Rights, the Declaration of the Rights
of the Child, the Declaration of the Promotion among Youth of the Ideals
of Peace, Mutual Respect and Understanding Between Peoples, and the
Declaration and Convention on the Elimination of All Forms of Racial
Discrimination. Like the preambles of the Declaration of Independence
and the Constitution of the United States, these are idealistic statements
of goals or purposes. They have notbeen accomplished; they are ideals
toward which we are striving. Nevertheless such statements are im-
portant, for men are moved not only by situational pressures but by
idealized goals.

We need more and more people, millions of them with convictions
and commitment to those convictions. But that does not mean that they
must demand conformity on the part of others to their convictions. To-
morrow's world will demand diversity, the orchestration of the major
themes of different people into a New World Symphony, cultural plural-
ism. Only in that way can we survive and build a world with peace and
freedom and justice for all.

A World of Conflicts, with Man's Survival at Stake

Over us all hangs the threat of nuclear war, biological war, and
chemical war. As Herman Kahn recently wrote in his book, Thinking
About the Unthinkable, "In our times thermonuclear war may seem
unthinkable, immoral, insane, hideous or highly unlikely, but it is not
impossible." All thinking and educating and planning for the future
must take this grim fact into consideration.

It is therefore incumbent on us to work on one task above all
othersthe removal of war from the agenda of tomorrow. In the words
of the late President Kennedy, "Mankind must put an end to war or war
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will put an end to mankind." This problem could not be put more
ersely.

We pour billions into warspast, present, and future. We expend
billions on putting men on the moonand now on Mars. Yet we put only
paltry sums into preparation for peace. As the Canadian statesman,
Lester Pearson, once summarized this situation, "The grim fact is that
we prepare for wars like precocious giants and for peace like retarded
pygmies."

Perhaps we need most of all to mobilize the brain-power of the
world into peace research. The English-born, American economist,
Kenneth Boulding, has called for such an effort in his recent book, The
Meaning of the Twentieth Century. In it he says,

If I were to nominate the activity which is now open to man-
kind and which would increase most dramatically the probabil-
ity of his survival, I would nominate a massive intellectual
effort in peace researchthat is, in the application of the
social sciences to the study of conflict systems and especially
of conflict systems in their international aspects.

Unesco once started on a small scale such a study, called the study
of tensions crucial to peace. But it was a short-lived and miniscule
project. From it, however, did emerge one famous document. That
was the statement of a group of social scientists drawn from all over
the world, including experts from the Iron-Curtain countries, on. "Human
Nature and Peace." This group of experts testified that "no race,
nation, or social group is inevitably warlike," that "war is not born in
men, it is built into them," and that "racial, national, and group hatreds
can, to a considerable degree, be controlled."

Of course conflicts will continue. No one denies that. But they can
be controlled and their causes minimized. For centuries man accepted
slavery as inevitable. But slavery has been abolished. For centuries
men accepted witchcraft and sorcery as a part of the scheme of things.
They did the same with dueling. But these curses have largely dis-
appeared on our earth. These and other institutions were removed
when men found them economically unfeasible andmorally reprehensible.
The time has certainly come when these two conditions have arrived
for the institution of war. Therefore the eradication of war should be
the highest priority on the agenda of statesmen and economists and edu-
cators and common citizens in the years which lie immediately ahead.

A World of More International Planning and
More Powerful International Organizations

As our world grows steadily smaller, the need for more inter-
national agreements and more international planning grows greater. In-
creased planning on an international scale is inevitable. It is the wave
of the future. The question is not whether we will have such planning,
but who will do the in what areas of life, to what extent, and at
what speed.

Many people say that they do not like planning, especially on an
international scale. Yet they are likely to profit from such planning,



N.

The World of the Foreseeable Future 13

without realizing that fact. They are constantly sending letters abroad,
unaware that this is possible only because of the existence of the Uni-
versal Postal Union, which operates at a fantastically small sum of
money annually. They profit directly or indirectly from the weather
reports which emanate from the World Meteorological Organization.
If they fly abroad, they may be unaware of the fact that their safety is
made possible in large part by the efforts of the International Civil
Aviation Organization. And if they drive abroad, they are mighty lucky
to be able to read the pictorial road signs developed on an international
scale by many nations. Back home, they are able to purchase many
items because of the reduction of tariffs reached by international ac-
cords. They may even belong to some international organization, such
as Lions, Kiwanis, or Rotary, without fully realizing this fact.

For small nations, some kind of international organization is a
necessity for economic survival and better standards of living: hence
such far-flung regional groupings as the European Common Market,
the East African Customs Union, and the Central American Common
Market. For larger nations a variety of regional groupings are impor-
tant: hence such military alliances as NATO and ANZUS and many
others, or the similar alliances of-the Russians.

Primarily for political purposes, there are such international or-
ganizations as the Organization of American States, the Arab League,
and the Organization of African Unity to mention but three such groups.

In the field of economics there are an increasing number of inter-
national organizations. They range from the World Bmik to the Eco-
nomic Commissions of the U.N. in Africa, Asia, Europe, and Latin Amer-
ica and from the Asian Development Bank to Comecon (the Council of
Mutual Economic Assistance) of the U.S.S.R. and its allies.

International agreements are just as essential to the farmers of the
world. For example, uncontrolled international trade in cocoa or coffee
would be ruinous to farmers in several parts of our globe. Without such
controls the markets of the world would be glutted with those commodi-
ties and the prices of those products would plummet, causing untold
economic distress to farmers. With some controls, prices can be main-
tained at a fairly equitable level.

On the political level there are people who are calling for much
stronger international- organizations. In his famous encyclical, Pacem in
Terris, Pope John XXXIII, called for a world public authority which
would have the power to encourage disarmament, protect states from
armed attack, prevent the exploitation of any country or minority within
a country, encourage the redistribution of wealth, and tackle problems
of an economic, social, political, or cultural character. World Federal-
ists are working diligently for similar purposes.

It is unlikely, however, that any kind of world government will be
created in the foreseeable future. The best hope for the present time is
to maintain and to strengthen the hand of the United Nations and its
various agencies. At least that is the considered opinion of this writer.

A World of Fun and Beauty

The world is so filled with problems that some of us tend to forget
that it is also filled with fun and beauty. It was so yesterday. It is so
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today. It will be so in the foreseeable future. We all need to realize
that people everywhere create -and enjoy beauty in -myriad-forms and
with myriad materials and that they create and enjoy fun in thousands
of ways, too.

Sometimes these activities are carried on alone. One person models
the clay collected from near her home; another works with the wood
picked up near his domicile. One person paints a picture out-of-doors
and another plays an instrument alone, indoors. One person sketches
a design in a freshly cut gourd from the garden with a rusty nail, and
creates beauty. Thousands of miles away another person hammers out
beauty in the shape of a silver bowl. Such scenes could be duplicated
by the thousands daily around our globe.

Sometimes these activities are carried on in a nuclear family grbup
or in an extended family. One family'hikes together. Another reads a
saga of the Norsemen and then acts out this epic tale. A third dances
in the family compound to the music of the drums. Still another sits
before the television and revels in the humor of the comedian hundreds
of miles away. Similar scenes could be depicted everywhere on planet
earth.

Sometimes these activities are carried on with one's peersaway
from the restraints of adults. A group of boys play "awari" with the
holes for their game dug in the African soil, while another group of boys
far away play a similar game, called marbles, with the tiny agates
skimming the- surface of the earth in theU.S.A. Or a group of girls play
with their dolls in Sweden or Japan or Mexico or Australia or almost
any other part of our globe.

Sometimes these activities are carried on in crowds. It is festival
time in India, Brazil, or Korea and people are creating happiness for
themselves and others. Or it is a soccer game in Argentina, Ghana,
Spain, or the U.S.S.R., and thousands of persons are enjoying this truly
international game.

Many of us who have been privileged to travel and live in different
parts of the world carry hundreds of such scenes in mental shapshots.
They are part of an international collection of men, women, and children
of all lands and all languages and all religions and all political persua-
sions, at play. They are snapshots of the humanness of members of
the family of man.

Conclusion: In some ways this is a ghastly time to be alive and to
be a parent, a teacher, an administrator, and a citizen. Over, us hangs
the perpetual threat of a global holocaust. We hover as human beings
between two worlds, one dead and not yet buried and the other struggling
to be born. Old values and old standards are being eroded before new
standards and values have been developed to replace them. It is a time
of tensions and minor conflicts in many parts of our globe. At times
we can say meaningfully, "Woe is me to be born in such a period."

Yet it is also a great time to be alive and to be a parent, a teacher,
an administrator, and a citizen. We live in a period of fantastic inven-
tions which are undoubtedly previews of more to come. In a few years
man has entered the atomic and space age and landed on the moon.
The vast depths of the oceans as well as space are just opening as
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scenes for man's activities in the future. Science and medicine have
invented incredible new tools and-opened up new po ssibilities-in-personal
and public health. The behavioral sciences are just beginning to come
into their own. Education's potentialities are limitless. As Jawaharlal
Nehru said to this writer when asked shortly before his death to comment
on education for the 20th ani 21st centuries, "I envy the boys and girls
who will live in that period. It ought to be the most exciting time of all
to be alive."



I. The international Community
and the Need for
Internationally-Minded Individuals

The world was formerly like a wide and deserted rc ad
over which there passed now and then a picturesque mri.1-
coach with plenty of room for its twelve horses and for the
flourish of the postilion's whip. Today it is like k crowded
thoroughfare crossed by continuous streams of fast traffic
which must be regulated by authority if accidents are to be
avoided. But if we want to picture to ourselves the situation
in its full complexity, we must go further and imagine that all
these swift cars are interdependent, so that when a driver
presses his accelerator, many other cars rush forward as well
as his own, and when an accident takes place at a street corner,
the whole road is blocked and many other smashes occur.

In this dramatic fashion the Spanish philosopher Salvador de
Madariaga described the world scene several years ago. How much
more crowded the world's Main Street and even its side streets are
today than when he penned this vivid description!

World State, World Societyor International Community?

Obviously the world is now operating in a way in which it never did
before. It is a dangerous way and drastic changes are needed to bring
its organization up-to-dam. The costs are too high in human lives, in
property, and in money to continue to live on the edge of the abyss as we
are now doing. As the American philosopher, Ralph Barton Perry,
pointed out in his volume, One World in the MalitiE, "Men live in a
greater world, embracing the whole of earth and all its inhabitants, and
their lives must be organized in the same proportions."

What, then, lies ahead? A world state? A world society? An inter-
national community?

People disagree, at least on the terms they use. Perhaps this is
merely a matter of semantics. If those terms are synonymous in the
minds of most people, then there is no problem. However, the connota-
tions of those words seem to mean different things to different persons.
They are probably arranged above in the order of the degree of control
on a global scale. The world state connotes to many people strong con-
trol, probably exercised by a centralized world government. The phrase
"a world society" means to most people a little less control, either
with or without some centralized world government. The term "inter-
national community" is a little less forbidding. It suggests a world of
nations, cooperating together without giving up their sovereignty to a
supergovernment.

1')
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Perhaps those term_ s also represent differences of philosophy re-
garding the speed with which the world is changing or the speed with
which international control can or should be accomplished.

Perhaps those terms designate differences in strategies for change.
Those who are ready to move rapidly, think in terms of the world state.Those who are a bit more cautious are prepared for the world society.
Those who know that changes come about more slowly are prepared to
settle for the development of the international community.

Senator Fulbright pointed out some months ago that "In international
relations as in our individual lives we must strike a balance between
our aspirations and our limitations." With that caution in mind, this
writer is quite willing to settle for the creation or development of the
concept of "the international community." It seems reasonable. It
seems attainable in our time. Actually some people think it is already
here and only needs to be better organized. In order to see whether that
is true or not, let us examine briefly the concept of community as it
applies to international affairs in our day.

Some Characteristics of International Community

Ordinarily the concept of community refers to a group of people in
a circumscribed space who feel some degree of kinship and responsibility
for all or most of the others in that group. Usually they have some com-
mon or shared ideas or ideals. Usually they have some symbols to en-
hance their feeling of identification with the group. Usually they have a
large degree of interaction, at least intermittently. Often they develop
institutions to take care of the needs of the group. Above all a community
is composed of individuals who have a sense of belonging in the com-
munity, a sense of pride in its past, a sense of striving together in the
present and the future. Such are some, at least, of the attributes of
most communities.

Does the international community of our day have these character-
istics? If so, to what extent? If not, can they be created or developed?
Let us briefly consider these questions one by one.

A Common Turf? Do we have a circumscribed space as human
beings today? Various answers can be given to that question. Inasmuch
as the first two men have just landed on the moon as this is being writ-
ten, this writer would say "Yes." Our planet seems to have shrunk
noticeably in the past few days. Considering the changes which are in
store for us in increased transportation and communication in the im-
mediate future, it looks as if it would shrink even more. Any point on
our globe is now closer to me- than the far corners of Howard County,
Indiana, were to my grandfather.

Other men may land on the moon. They may camp on it. They may
live on it, for long periods of time. They may exploreit. But few peo-
ple think it will become a real part of our terrain. Men may also reach
Mars in thelifetimeof someof us. They may carry on similar activities
to those on the moon. But the earth is likely to remain our domain, our
domicile, our turf. As the astronaut, Frank Borman, recently said,
"We are one hunk of ground, water, air, clouds, floating around in space.
From out there it really is 'one world." "
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_Often we forget that our tiny planet is three-fourths water. At

present it belongs to no one. Yet in it are Untold riche's fOrtilefatite
inhabitants of our earth. So we are going to have to decide on the con-

trol of the waters of the world as well as on the control of the land

surface. This is certainly a task for the international community
rather than for any one nation or for groups of nations.

Has international community, then, arrived on this score? Yes
and no. It is partially here. It is not yet fully here. It has to be created.

Common Ideals? Do we have a group of common values, of common

ideals, of common purposes? Let us see.
As we said in the previous chapter, international politicians (and

some international statesmen) have nut on paper some of our goals. As
stated in the Charter of the United Nations, they are:

"To save succeeding generations from the scourge of
war...."

"To reaffirm faith in fundamental human rights, in the dig-
nity and worth of the human person, irf the equal rights of men
and women and of nations large and small to"

"To establish conditions under which justice and respect
for the obligations arising from treaties and other sources of
international law can be obtained...."

"To promote social progress and better standards of life
in larger freedom."

It is a brief statement of common goals, is it not? Yet there is
enough to keep people busy for years to come, including educators,
round the earth.

Examine the sacred writings of the world's leading religions and

you will find an amazing similarity. Take one of the highest expressions
of man's aspirations, the idea called in Christianity "The Golden Rule"
"All things whatsoever ye would that men should do to you, do ye even

so to them." Is this a value in other religions? Here is some evidence

on that point:

In Buddhism: "Hurt not others with that which pains your-
self."

In Confucianism: "Is there any one maxim which ought to
be acted upon throughout one's whole life? Surely the maxim
of loving-kindness is such. Do not unto others what you would

not they should do unto you."

In Hinduism_: "That is the sumof duty; do naught to others
which if done to thee would cause thee pain."

In Islam: "No one of you is a believer until he loves for
his brother what he loves for himself."
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In Judaism: "What is hurtful to yourself, do not to your
fellowmen. That is the whole of the Torah and the remainder
is but commentary. Go learn it."

Our values are not the same. Let's face that fact. There are re-
ligious differences, cultural differences, political differences, economic
differences, social differences, and educational differences. But there
is enough agreement on ideals, purposes, goals, or values to bring about
vast changesif we practiced, globally, what we preach, globally.

The world has a good many successes in translating common con-
cerns into concrete action in the fields of child welfare, health, dgricul-
ture, industrialization, the peaceful uses of atomic energy, and in a
number of other fields. We have even had some success in preventing
wars, but some failures, too. In political affairs we have not been able
to function as an international community as well as we have in economic,
social, and educational areas. But there are some astonishing gains
for mankind as a whole to our credit.

Have we created an international community of common ideals?
Yesand no. A beginning has been made. There is much more to do
enough to keep us all creatively occupied for the rest of our lives.

Common Symbols? Do we have common symbols for the inter-
national community as we have for smaller groups? Let us see.

Every nation has its national flag, its national anthem, its national
heroes, its national holidays, and its national shrines. They are impor-
tant to its members. They are outward signs of an inner feeling. They
demonstrate loyalty and they evoke' loyalty. They are especially import
tant to children in creating loyalty. Used judiciously, they are desirable,

Have we developed similar symbols for the international community?
Yesin part. We have the United Nations flag. We have a few songs
such as the World Anthem to the tune of Beethoven's "Hymn to. Joy,"
with words by Josephine Bacon, but as yet no officially sanctioned anthem.

International heroes? Again the answer is yes and. no. There are
a few individuals who might be acceptable to all or to mosof the world.
They are figures out of the past for the most part. A few might be
selected from the present. So far, most individuals are identified with
national achievements rather than international accomplishments.

But a start could be made to find such persons. This: writer tried
to make such a start a few years ago when he published a volume for
secondary school students entitled Citizens of the World.. The people
finally chosen from a long initial list were selected to represent nien
and women from recent times,_ from various countries, in several parts
of our planet. They represented the three major races of mankind and
various fields of endeavor. They included:

Ralph Bunche: Champion of Colonial Peoples
Pierre Ceresole: Dreamer with a Shovel
Mahatma Gandhi: Non-Violent Revolutionist
Toyohiko Kagawa: Practicing Christian
Fridtjof Nansen: Modern Viking
John Boyd Orr: World Hunger Fighter
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Eleanor-Roosevelt: Defender of Human Rights
Domingo Sarmiento: Citizen of the New World
Albert Schweitzer: Doctor in the Jungle
Sun Yat-sen: Creator of Modern China
Arturo Toscanini: Maestro of World Music
Mathilda Wrede: Friend of Prisoners.

There are many more who might be selected. This is merely a
start. Certainly a Russian and someonefrom Africa, South of the Sahara
should be included on any such international list. Perhaps the first men
on the moon? Possibly Count Folke Bernadotte and Dag Hammarskjold,
who died inthe service of the international community? Possibly Charles
Darwin, John Dewey, Gabriella Mistral? Who would you include as
"models" for young people? Can you defend your choice on an inter-
national basis?

International holidays we already have, such as United Nations Day
and Week and World Health Day. Should there be others we can cele-
brate as an international community? What days should they be?

Perhaps the United Nations structure in New York City is the only
international symbol we have as yet in the form of a building. Is it
already an international symbol? Might it become one? What other
suggestions do you have?

People need to have a feeling of identification to any group in which
they are members. They need to participate. Perhaps the greatest
service that the United Nations Children's Fund has performed is to
enable millions of people in all parts of the world to feel that they have
contributed something in money and/or in time to an international
organization. To a lesser degree that has been possible with programs
of the Food and Agriculture Organization andof the United Nations Edu-
cational, Scientific, and Cultural Organization. But there are not enough
ways yet in which people can take part in our existing international
organizations.

So, what would you say about international symbols? Do we have
them? Are they adequate? Could they be used mom? Could or should
others be created?

Common Contacts or Interplay? Inmost small groups or communi-
ties, .there is much personal contact of the members. They see each
other. They deal with each other in face-to-face relations. This can
cause problems but it contributes to a sense of solidarity. The other
members of the g ?oup are people, human beings, colleagues.

Yet in nations this is not true. Sorrie people may have contacts
With large numbers of other citizens of that country. But most people
do not deal with a great many others in face-to-face relationships.
Nevertheless, they have a feeling of belonging together and of facing
the present and the future as a group. So it would seem that actual
physical contact. is not absolutely essential to a feeling of community.

On the international scale there are a few people who have direct
dealings with hundreds of persons in other parts of the world. There
are many more who have some face-to-face relationships with a selected
number of persons in other parts of the globe. There are millions of
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people on our planet who have some direct interplay with the people of
other countries. They may have met government officials, students
studying abroad, business_ representatives, soldiers, or tourists. But
such contacts are limited.

However, a large part of the world has some contact with the people
in other parts of the earth through mass media. They hear about others
through the radio or they see others on television screens. It is esti-
mated, for example, that 500 or 600 million persons watched the landing
of the astronauts on the moon. The press provides further contacts,
although the people of the world are not always portrayed realistically
or fairly by this medium.

Much of our interplay goes on without people realizing it. Millions
of jobs, for instance, are provided by international trade. Economically
we are constantly interacting, whether we are aware of that fact or not.
As the English economist, Barbara Ward, pointed out recently, "It is
difficult to exaggerate the interdependence of this new worldwide econ-
omy."

Perhaps we need to develop much more awareness than now exists
of the dependence of people in any country upon those in other parts of
the world.

In our dealings with others, we usually judge them by our own stand-
ards. Consciously or unconsciously we want to remake them in our own
image. We want them to be like us. Almost always we forget what the
American anthropologist, Margaret Mead, has pointed out pertinently
that "If we want others to be like us, then we must be ready to be like
them." What a difficult lesson that is to learn!

Common Institutions? Does the international community of today
have common institutions? Obviously it has some of them.

Many of them are voluntary organizations. There are at least a
thousand such groups in existence today. Almost all of them represent
some common interest of individuals in various parts of the globe. For
example, there are professional organizations of newspaper editors and
publishers, engineers, architects, and lawyers. There are organiza-
tions of women, farmers, trade unionists, and persons interested in
cooperatives. So the list could be extended at great length. Some of
these are very powerful; others are rather weak.

Three hundred and seventy-seven of these international voluntary
organizations have some type of consultative status with the United
Nations. An of themare invited from time to time to submit information
and.ideas to the U.N. Sixteen of them have the special privilege of being
able to speak in the Economic and Social Council. Examples of the 16 are
the International Chamber of Commerce, the International Chamber of
Free Trade Unions, and the International Cooperative Alliance.

Then there are the international governmental organizations. A few,
such as the International Statistical Institute (1853) and the Universal
Postal Union (1874), date back to the 19th century. Most of them are
quite recent.

One of the great gains in the United Nations set-up is the fact that
it is a many faceted attack on the conditions which bring about war, with
organizations dealing with economic, educational, and social problems
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as well as political arrangements. This is in contrast to the League of
Nations-organization, -which-was- prim arily-political.

Probably the weakest area in the field of international organizations
is the judicial or legal. The International Court of Justice exists but is
still a weak body. Herein lies one of the areas for concentration in the
future as a stronger international community is created.

So, we do have some common international institutions, although
they are limited in scope and in strength at the present.

Internationally-Minded Individuals? The new international commun-
ity which is slowly and painfully developing in our day demands a new
type of person. We do not have a term to describe such persons yet.
Perhaps they might be called internationally-minded Frenchmen, inter-
nationally-minded Japanese, or internationally-minded Americans.
In the place of that final word you can substitute the nationality of any
person on earth today, for we need such persons in large numbers, in
every country. They are a new type of human being, rooted in their own
family group and in their own nation yet reaching out to the peoples of
the whole world. They are not just sentimentalists or visionaries or
idealists. They are people with their heads in the clouds but their feet
on the ground. They are tough-minded idealists, to borrow a phrase
from the educator, James B. Conant. They are a new breed. They will
have to be created, developed, educated. That is a task for everyone
interested in the future of man, and especially a task for teachers.

The late Donald Tewksbury, professor of international education at
Teachers College, Columbia University, drafted the following statement
for his students around 1948. Do you think that all of it or most of it
would still apply? Here are his- comments:

Some Characteristics of a Mature International Person

1. One who has deep, active, and successful roots in one's
own culture.

2. One who has examined objectively the strengths and
weakness of his own culture.

3. One who is eager to consider seriously what other
peoples think of his culture.

4. One who is not too sensitive about criticisms of his
own culture.

5. One who is able in traveling, to identify with other peo-
ples and to listen and learn from them.

6. One who is not afflicted with a "plumbing complex"
toward people in technologically underdeveloped countries.

7. One who has experienced and passed beyond the stage
of "cultural shock" in relation to cultures which differ sharply
from his own.
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8. One-who has personal and friendlyzelations witha num-
ber of persons from other countries on a long-term basis.

9. One who has international friends in one's own special-
ized profession or occupation.

10. One with whom persons from other countries can be
frank and in whom they may have confidence.

11. One who can discuss other cultures without bringing in
name-calling, stereotyping, and extreme categorization.

12. One who has found "multiple securities" in many coun-
tries as well as primary security in one's own country.

13. One who is actively concerned with promoting the ex-
change of contributions between one's own and other countries.

14. One who is able to discuss the Soviet Union and Com-
munist China calmly.

15. One who is thoroughly familiar with and actively sup-
ports the United Nations and its specialized agencies.

16. One who is an active member of at least one of the
thousand private international organizations at work in the
world.

17. One who has examined his own motivations for being
international-minded, and also the nature of his international-
ism.

18. One who has an elementary familiarity with the family
of languages and sees his own language as one member of this
family.

19. One who does not wish to make over other peoples and
cultures in his own image.

20. One who can for the moment become another person
and enter empathetically into the thoughts and feelings of other

people.

21. One who finds itnatural and satisfying to live as a mem-
ber -6f-die "fa-mily =of Ilan" because he =has experienced the

common bonds that unite people of different cultures.

If you are willing to analyze yourself on this "test" of maturity
internationally, how would you rate? On which items do you think you

are most mature? On which least mature?
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What are such internationally-minded persons like? What should
characterize them? Brock Chisholm, the Canadian psychiatrist and first
director-general of the World Health Organization, made a start on
describing such-persons when he wrote:

In order that the human race may survive on this planet,
it is necessary that there should be enough people in enough
places in the world who do not have to fight each other, who
are not the kinds of people who will fight each other, and who
are the kinds of people who will take effective measures when-
ever it is necessary to prevent other people fighting.

Jean Piaget, the Swiss psychologist, educator, and researcher,
summed up his ideas in a broad statement about education which applies
as well to education for international understanding as to education for
nationalism, when he wrote these words:

The principal goal of education is to create men who are
capable of doing new things, not simply of repeating what other
generations have donemen who are creative, inventive, and
discoverers.

Other attempts have been made to state the marks of world-minded-
ness or international-mindedness in greater depth and at greater length.
Here is a statement prepared shortly after World War II by a group of
educators in the U.S.A., speaking on behalf of the National Education
Association. As you read their statement, you may want to substitute
the name of your own nationality for the word "American" and see if
their characterizations apply equally well to the world-minded people
of your nation. Here are their comments:

Marks of the World-Minded American

1. The world-minded American realizes that civilization
may be imperiled by another world war.

2. The world-minded American wants a world at peace in
which liberty and justice are assured for all.

3. The world-minded American knows that nothing in human
nature makes war inevitable.

4. The world-minded American believes that education can
become a powerfulforce for achieving international understand-
ing and world peace.

5. The world-minded American knows and understands how
people in other lands live and recognizes the common humanity
wh'ch-underlies all-differences of culture.

6. The world-minded American knows that unlimited na-
tional sovereignty is a threat to world peace and that nations
must cooperate to achieve peace and human progress.
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7. The world-minded American know_ s that modern tech-
nology holds the promise of solving the problem of economic
security and that international cooperation can contribute to the
increase of well-being for all men.

8. The world-minded American has a deep concern for the
well-being of humanity.

9. The world-minded American has a continuing interest
in world affairs and devotes himself seriously to the analysis
of international problems with all the skill and judgment he
can command.

10. The world-minded American acts to help bring about a
world at peace in which liberty and justice are assured for all.

About the same time, the writer of this booklet attempted to de-
lineate the characteristics of the world-minded teacher in the compass
of a few phrases. Here is what he wrote:

Characteristics of World-Minded Teachers

The world-minded teacher is on his way to becoming:

an integrated individual, skilled in the art and science
of human relations, and conscious of the wide variety of be-
havior patterns in the world to which he may have to adjust.

.. rooted in his own family, country, and culture, but able
to identify with the peoples of other countries and cultures.

... informed about the contemporary world scene and its
historic background, and concerned about improving the condi-
tions of people everywhere.

convinced that international cooperation is desirable and
possible, and that he can help to promote such cooperation.

. an intelligent participant in efforts to improve his own
community and nation, mindful of their relationships to the
world community.

clear in his own mind as to the goals of education for
international understanding, conversant with methods and re-
sources for such programs, and able to help create world-
minded children and youth.

4.. buttressed by a dynamic faith or philosophy of life
whose basic tenets can be universalized.

Which aspects of that statement would you support? Which would
you modify? Why? What would you add?

Perhaps you would like to become co-author of this volume at this
point and try your own statement of the kind of individuals you think
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must be educated to live in the international community of today and
tomorrow.

A Small Corps-ol Internationally-Minded
Individuals Already Exists

In all times and places there have been a few persons who were
internationally-oriented individuals or persons with world horizons.
Their name, however, was never legion. It did not have to be; they were
men and women living ahead of their times.

Today Laurens van der Post, the South African liberal writer, be-
lieves there are many such persons in different parts of our planet.
Here is what he has to say about them:

Already there seems to me to be in existence a new kind
of human being who is living ahead of the meaning of our time,
knowing only that meaning has to be lived before it can be known,
and that every step of the exacting journey has to be accom-
plished before new being can be discovered. Already in the
world there are many individuals who are so strongly attacked
by this contemporary reality that they experience inadequacies
of their communities as sickness of their own physical being.

Kenneth Boulding refers to such persons in a slightly different
manner. Here is how he describes them:

There is in the world today an "invisible college" of
people in many different countries and many differentcultures,
who have this vision of the nature of the transition through
which we are passing and who are determined to devote their
lives to contributing toward its successful fulfillment. Mem-
bership in this college is consistent with many different philo-
sophical, religious, and political positions. It is a college with-
out a president, without buildings, and without organization.

He goes on to say that its founders might hay ,: iiicluded Pierre Teilhard
de Chardin, Aldous Huxley, and H. G. Wells.

Who are the persons who belong to this "college"? Probably many
members of the United Nations secretariat and the secretariats of its
related agencies. Probably many of the people working in other inter-
national organizations, private as well as public. Probably many of the
young people who have served overseas in the Peace Corps or its
equivalent in their nation.*

Perhaps you are enrolled in this "invisible college," or you are
ready now to matriculate in it. If so, you will be among the forerunners

*Nations today which have such international service corps include:
Australia, Austria, Belgium, Canada, Denmark, Finland, France, Ger-
many, ISrael, Japan, Lichtenstein, the Netherlands, New Zealand, Norway,
the Philippines, Sweden, Switzerland, United Kingdom, and the United
States.
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of the new age. Perhaps you know persons who are graduates or en-
rollees. Hopefully you are already preparing your pupils for this new

"-

Internationally-Minded Individuals as Loyal Nationalists

Some persons find such internationally-oriented individuals repul-
sive and consider them renegades or traitors. Actually the internation-
ally-minded individual need not be disloyal to his own nation. He should
not be disloyal to it. To be an effective nationalist today, a person must
be aware of and an active participant in international affairs.

Loyalty to the international community should not supplant loyalty
to the nation. It should supplement it. Loyalty to the international
community should not contradict loyalty to the nation. It should com-
plement it. All of us have multiple loyalties. We are loyal to our fami-
lies, to our friendship groups, to various organizations and institutions,
and to our nations. To these we need now to add a new and larger
loyaltyto the international communityto humanityto the family of
man.

In his volume entitled For All Mankind the French statesman Leon
Blum wrote about these multiple loyalties in this way:

Love of country is eternal. It is on the same plane as love
of family, love of one's native town or village, of all the funda-
mental realities that in our heart of hearts we hold nearest
and dearest. But I am quite sure that there is nothing incom-
patible between patriotism and humanismor, if you like, be-
tween national and international loyalties. Love of a nation and
love of the human race can coexist in the same conscience
as naturally as patriotism and love of family or as patriotism
and religious belief.

The eminent Indian educator, K. G. Saiyidain, supported this idea of
multiple loyalties when he wrote in Education and the Art of Living,
"We must not interpret loyalty to the idea of a world community as
inconsistent with national loyalty, because we are living both in our
nation states and in a unified world."



LH. The International Dimensions

of Our Schools:
Some Overall Considerations

Most schools around the world today are preparing boys and girls

for the world of 1900. A few are preparing them for the world of 1925

or possibly 1950. Very few are preparing their pupils for the present,

let alone the future.
There is probably no school system anywhere in the world, or evo-n

a single school, which has fully realized the implications for education

of the emerging international community of our day and revamped its

curriculum to prepare boys and girls and youngpeople for this new age.

Here and there teachers have modified individual courses. Schools

have rewritten syllabi or added courses. Assembly programs have

included this new dimension. Clubs have been formed. But nowhere

has there been a rigorous examination of the total experiences of chil-

dren and/or youth in schools and the development of a continuous, cumu-

lative, comprehensive curriculum to create the new type of people needed

for effective living in the latter part of the 20th century and the first

part of the 21st century.
Such a rigorous examination needs to be carried on by every teacher

in relation to his or her pupils and courses. Such a rigorous examina-

tion needs to be carried on by parents. Such a rigorous examination

needs to be carried on by all those in charge of curricular changes and

by educational authorities in general. And the time this needs to be

done is now rather than in the distant future.

The Various Dimensions of Education

Lest anyone be misled into thinking that the writer is considering

the international dimension of education as the only dimension, let us

reassure him that this is not so. Boys and girls and young people need

to be assisted in exploring at least six, and possibly seven, dimensions.

One is the self. A second is one's family and friends. A third is the

local community. A fourth is the larger region, especially the increas-

ingly important metropolitan regions of our day. The fifth is the nation

or country. The sixth is the international community. The seventh is

space.
Everyone in the world in the years ahead is going to have to func-

tion, in varying degrees, in relation to each .of these levelsfrom self

to space. If the task of education is to help prepare boys and girls to

live more effectively today and tomorrow, as most of us would probably

agree it is, then each of these levels of living needs to be included in

the curriculum.

28



Our Schools 29

These various aspects of society need to be explored in differing
intensity dt different times in the school life of children and young
people. They should certainly not be examined solely in the order in-
dicated here, with the international cor.munity and space postponed
until the later years in school. The traditional concentric-circles-
curriculum, whereby children studied families, then communities, and
eventually the world, can no longer be defended. It is archaic, obsolete,
and even detrimental to boys and girls. Some aspects of all of these
seven spheres of life should be examined early in the school years, as

iwell as later. We shall elaborate on this idea later in the book.
For teachers brought up in the days of the child-centered school,

it is Important to assert that the child is still the center. For those
who were brought up in the days of the child-centered and community-
centered school, it is important to reiterate that those days are not
over: For those of us who are concerned about the teaching of en-
lightened patriotism and enlightened nationalism, it is important to
reassert that this aspect of education should not be neglected. But a
new dimension needs to be added to our curriculum. That is the inter-
national dimension.

Some Characteristics of the International Dimension of Schools

Let us examine some of the possible characteristics of an educa-
tion which includes the international dimension. Limitations of space
preclude an in -depth study of every item or the inclusion of illustrations
as to how these characteristics would be carried out in practice. Per-
haps the reader can insert mentally his or her own "for instances"
and "for examples."

Several propositions which the writer feels are basic and funda-
mental in developing the international dimension of education follow:

The Program Begins Early and Is Based on Self-Respect. In the
past, almost all teaching about the world was predicated on the theory
that knowledge was the basis of international understanding and inter-
national cooperation. Therefore most approaches to this field were de-
veloped along the lines of furnishing information to children about other
lands and other peoples.

Since children lived in a world which was limited, it was not con-
sidered important for them to acquire knowledge about other lands and
peoples before the fourth or fifth or even sixth year in school. For
children in countries where they only obtained that many years of formal
education, learning about the world was nonexistent or minimal. Today
we have shifted our thinking on both these counts.

From a vast amount of research in the behavioral sciences, it is
abundantly clear that attitudes are far more important than either skills
or knowledge in all human relations. This does not rule out either skills
or knowledge, but they become subordinate to the formation and change
of attitudes.

We are certain that one's relations with others are primarily
affected by ones view of himself. Self-respect or a good self-image is
therefore the basis of human relations at the international level al. well



30 The International Dimension of Education

as at other levels of living. Children cannot like others until they like
themselves. Children cannotsalue others until they _value themselves.
Children cannot accept others until they accept themselves. Children
cannot respect others until they respect themselves.

Therefore all that can be done by parents, teachers, and,others to
help children to become secure, self-directed human beings is a part
of the international dimension of education:-.-and the most basic part of it.

This places a high priority on the home as the locale for the basic
lessons in international-mindedness. As Brock Chisholm has wisely
pointed out:

It would seem probable that in an environment in which so
many things move and change so rapidly, the child of this gen-
eration will need more close, dependable parental control,
particularly with the mother, in order to help him keep his
feelings of security and belonging. Given that feeling of security
in his own immediate environment,' which can come only from
dependable love, other places will be a challenge to explora-
tion and not fearful or threatening....

Therefore the basic job is in the home. But as an extended home
or even as a substitute home, the school and its teachers can do much.

The journey to the interior of oneself is the longest, the most diffi-
cult, and the most important journey any of us takes. It starts early,
but we continue on it throughout life. Therefore, even though this is an
aspect of prime importance in early childhood education, it must not
be neglected later on in the school. Helping boys and girls and young
people to develop a sense of pride in themselves, of security, and of

success is a task of teachers of all subjects and at all levels. It is
incumbent on all of us to help develop human beings who do not have to
hate, but who can reach out to others because they have come to terms
to a high degree with themselves.

As we said earlier in this chapter, primary or elementary schools

in the past have postponed any study of the world until children were at
least 10, 11, or even 12. One can understand the reasoning behind that
fact in the past. But today it is dangerous and detrimental to boys and

girls to postpone such studies till this late point.
Even before they come to school, children today have some contact

with the wider world. In some schools there are children who were
born abroad or have lived abroad. There are others who have traveled

abroad. This is true of a wide range of children, including those who

are refugees or immigrants or children of laborers abroad, as well as
children whose families have moved from place to placefor their
governments;' for their firms, or for some international organization.

There are \millions of children who have relatives, friends or
neighbors who have\been abroad for some reason, ranging from soldier-
ing to tourism. FoI many more millions the radio and/or television
have become windows\ to the wider world, even before they come to

school. Others have had some introduction to the world through trips
to wharves or airports. 'Some have learned a little about the world by
listening in on the conversations of adults.
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The information children pick up in these and other ways is almost
always framentary. Often iris incorrect. Frequently it is baffling and
bewildering; Part of the task of the schools is to help children make
sense of what they have heard or seen. This should be done ordinarily
in a very elementary way.

Since the experiences of children in many parts of the world have
been enlarged, the dimensions of the curriculum need to be enlarged,
too. Many children could and should cope with the study of the peoples
of our planet long before they are 10, 11, or 12.

Some teaching about the international community or the world seems
essential, even in the early years at school. This can be done in part
by unstructured day-to-day discussions between teachers and pupils.
In many cases it will be somewhat more organized, as a part of the on-
going curriculum. Examples-of this type of work will be given later, in
the chapter on "The International Dimension of Elementary (Primary)
Schools."

The Program Fosters the Discovery of Concepts, Generalizations,
or "Big Ideas." The field of knowledge about the world is so vast that
it can be overwhelming to curriculum planners and teachers. It includes
the history of man from the beginningof time to the present. It includes
the contemporary scene in all its dimensions. And it includes forecasts
about the future. How frightening that can bet The process of selection
therefore becomes highly important and clarity on the bases of selec-
tion of content imperative.

Fortunately we are beginning to get considerable help from social
scientists and educators, primarily in the United States, who are working
as teams to try to select the central ideas of their disciplines in the
hope or expectation that curriculum planners can use such basic ideas
in planning continuous and cumulative programs for children and youth.
Some people refer to this approach as searching for the structure of
the disciplines. The results of such a search might be considered as a
target of teaching, or a series of targets, with one target for each of the
social science disciplin'es.

The bull's-eye of the teaching target would be the central idea of a
discipline. For example, in economics this might be the idea of man's
unlimited-needs and wants and the limited resources at his disposal.
Even more simply stated in terms which can be used by teachers, the
bull's-eye might be work or resources or goods and services or produc-
tion and distribution. In anthropology and sociology it would be people
or people in groups. In geography the central concept would be the
earth as the home of man or space relations or the "personality of
place." In history the target could be time or continuity and change.
In political science it might be power.

Around the bull's-eye would be various major concepts which
emanate from the central idea or ideas. In anthropology and sociology
(combined here as overlapping disciplines) one could place the ideas
of families, tribes, communities, national groups, .ultures, and inter-
cultural groupings or the international community. In economics some
of the concentric circles would be specialization, interdependence, mar-
kets, money, the factors of production, and public policy. One can carry
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out the process of clarification of central concepts for the other social
science disciplines in a similar way. One of the best elaborations of
this idea is contained in the paperback book on Concepts and Structure
in the New Social Science Curricula, edited by Irving Morrissett and
published by Holt, Rinehart and Winston (New York, 1967).

From these concepts flow certain generalizations. In the field of
anthropology a typical generalization would be that human beings are
alike and different, with similar basic needs but different ways of meet-
ing them. Another would be that the family is the basic unit of society.
A third would be that people band together in voluntary groups. A fourth
would be that people band together in governmental groups, ranging from
local governments to nations and federations of nations. Another basic
generalization would be that people learn the mores of their own culture
in a variety of ways. Several similar generalizations could be listed.
Numerous lists of such suggested generalizations already exist.

There are three major uses of these lists of concepts and general-
izations.

One is to help curriculum planners in developing a spiral .curricu-
lum, at least from the first year of school through the terminal point
of an educational system, or even through college, showing how these
concepts can be applied at various points. An example of a curriculum
from kindergarten through grade 12 is included at the end of this chapter
in the section on "A Proposal for a Nationally and Internationally -
Oriented Curriculum," based on the concepts of family, communities,
countries, and cultures.

A second use of such lists of concepts, generalizations, or big ideas
is for textbook writers and other publishers of materials for children
and youth. Materials can be developed for various age groups on these
ideas. Even though there are many limitations in published materials,
it is hoped that some can be developed'which .can encourage the readers
or viewers to discover these concepts and generalizations for them-
selves or at least to take part in joint journeys of discovery with the
producers of such teaching materials.

A third use of such compact lists of big ideas is by teachers as
they help their pupils to discover these central ideas about the world.
It should be pointed out that these lists are not intended as material for
students to memorize. The process of discovery by pupils is just as
important as the final goal; and probably more important.

Every individual concerned about introducing boys and girls and
young people to the world or the international scene would draft a
slightly different list of central concepts, generalizations, or big ideas.
Such a list would vary in the topics selected or emphasis, in the number
of topics chosen, and in their wording. Here is a list of 12 such themes
which might be considered for the entire span of formal education, They
would be like the themes in a symphony, woven in and out of the school
program from kindergarten through secondary school or college. At
the risk of oversimplification, this writer submits this compadt, abbrevi-
ated list, stated as generalizations:

1. We live on planet earth in the solar system". People
are influenced by their environment. They learn to cope with
it and to change it.
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2. We have approximately 3 1/2 billion world neighbors
toda-y and will probably have 6 to 7 billion world neighbors by
the year 2000. People everywhere have the same basic needs
but they meet them in different ways. Some diversity is de-
sirable.

3. Groups of people develop different ways of life. Such
ways of life are determined in part by the physical environment
where they live. Ways of life are determined in part by the
value systems, philosophies, or religions of people. Large
groups of people with common ways of living are called cul-
tures; smaller groups within those cultures are considered
subcultures.

4. The basic unit of society is ('and has been) the family.
The two chief forms of family structure are the nuclear family
and the extended family.

5. People have unlimited economic, wants and needs, and
limited resources. People earn their livelihood in hundreds
of different ways. People specialize. Specialization leads to
interdependence economically. Interdependence leads to mar-
kets. Money has been developed as a means of exchange. The
economies of various nations are organized in different ways.
In varying degrees, public policy determines economic arrange-
ments. Nations are increasingly interdependent economically.

6. People have developed different explanations of human
life and existence. There are varying value systems, faiths,
philosophies, or religions in today's world. Most people are
identified closely or in a semidetached fashion with one of
these major faiths. Each faith has its beliefs, sacred writings,
symbols, and ways of worship. There are some common values
of the entire world, broadly stated. Communism might be con-
sidered a world faith.

7. People grow up in a culture and learn the ways of life
of the group to which they belong. Schools are increasingly
important as places in which the young are initiated into the
ways of life of a group or culture. There are many other
educational forces at work in our world.

8. People organize themselves or are organized into
governmental units. There are numerous governmental units,
starting with local governments. Governments do for groups
the things which people cannot or do not feel thdy can do as
well on a voluntary basis. There are many kinds of govern-
ment on our globe. The nation is the most important single
unit of government for large groups of people at the present
time.
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9. People are interdependent. Nations are interdepend-
ent. Interdependence is increasing in our contemporary world.
Interdependence takes many forms.

10. People in all groups -have-problems. People wrestle
with problems in many ways. Problems are seldom solved,
although they can be alleviated. New problems are constantly
arising or old problems are aggravated by new conditions.
People around the world have similar problems but meet them
in a variety of ways. Nations have problems, too. The prob-
lems of nations around the world are similar but never the
same. Nations meet problems in a variety of ways. The ex-
change of ideas and experiences on the meeting of problems
is often helpful. Among the major problems of the world are
poverty, food and population, prejudice, and ways of achieving
peace.

11. People everywhere are creative. Individuals are
creative. Groups are often creative. People create in many
different areasin art, in architecture, in literature, in music,
in mathematics, in science, in human relations, and in many
other ways.

12. Continuity is an important factor in life. Human ex-
perience is continuous and interrelated. Man is a product of
his past. The period of man's recorded history is relatively
brief. We view the past through individual and culturally-
ground glasses. History is man's selective record of con-
tinuity. Change is another important aspect of life. History
is in a large part a record of conflict between those opposing
and those favoring change. Changes are often violent. Changes
are often nonviolent. Change is not necessarily progress.
Planned change is increasingly a part of the international
community.

The Program Introduces Students to Selected Segments of the
Entire World. Even though the world is growing smaller in some ways,
it is growing larger in other respects. In addition to knowing about our
own nation, we need today to know about Brazil, Belgium, and Burma.
We need to know about Canada, Chile, and Cambodia. We need-to know
about the United Kingdom, the U.S.S.R., and the U.S.A. Furtheimore,
we need to know about international problems and international organiza-
tions and institutions.

How is it possible to accomplish all this, plus much more that has-
not been indicated here, within the confines of a six year education, an
eight year education, a twelve year education, or even an education
which includes the college years?

Our tendency is merely to keep adding topics to be covered. And
the tendency is to try to cover too much and to do whatever we do super-
ficially. In some school systems, for example, children are expected
to study the geography of the world in a single year. Suppose that there
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are 180 days in the school year (and that is a long year for most parts
of the world). There are now approximately 150 nations and territories.
If each of-them is studied, that means two days at the most-for any one
of them. The result is an approach which might be characterized as the
"laundry list" method of teaching geography. In it pupils memorize
the size of the country and its population, its capital, a few of its major
rivers, and its main exports and imports. Little if any understanding
is promoted by such a method.

Certainly in today's world everyone has to know about many parts
of our globe. But vast coverage is not the answer. Studying selected
segments of it in depth probably is a better solution. Would it not be
possible for pupils in their early years in school to study a few families
in other parts of the world, in addition to families locally and in other
parts of their own nation? Could they not study a few carefully selected
communities in several parts of the world in their third and fourth years
in school after they have studied their own community and a few other
communities in their own nation? Could they not study later in school
a few carefully selected nations around the globe as case studies of
countries? Then, in the secondary school years, could they not study
the major cultures of the world? In conjunction with these studies,
could they not learn something about the art and literature and music
of these various segments of society?

Possibly the basis for such selectivity could be the eight cultural
regions as listed on page 11 of this publication. Families could be se-
lected from each of themor several of them. Communities could be
selected in a similar way. Countries could be selected in the same
fashion. Then, as the capstone of such a cumulative approach, the cul-
tures themselves would be studied in a two or even three year sequence.

Each school or school system would have to do its own selecting,
with some alternative choices possible. For example, children in their
early years in school might study first theirown families and the fami-
lies of their classmates. Then they could study a few selected families
in other parts of their own nation. This would be followed the next year
by the study of a few families selected from various cultural areas.

Thus a child in the United States would first study his own family
and the families of his classmates. Then he would study a few families
in other regions of the U.S.A. Following this, he would then study two
different types of families in Japan (for the Sinitic culture), two in
India (for the Indic culture), two in the U.S.S.R. (for the Slavic culture),
two in Spain or Italy or some South American country (for the Latin
culture), two from Germany or Swec an (for the Germanic-Scandinavian
culture), two from England or Canada (for the Anglo-Saxon culture),
two from Egypt (for the Moslem culture), and two from Kenya or Nigeria
(for Africa: South of the Sahara).

The same process of selection would then be used for the com-
munities and countries to be studied. In order to encourage wider cover-
age, the communities could be selected from other countries in a cul-
tural region than those from which the families were selected. For
example, if the families of the Anglo-Saxon culture were selected from
England, the communities might be chosen from Australia or Canada.
The country selected to represent the cultural region could then be a



36 The International Dimension of Education

different one from those used for the families and communities. In
this way pupils would be able to study a few selected parts of the World
in depth. At the same time they would get wide coverage through such
a plan.

In short, we need to develop selectivity and depth in our' approach
to the wide world of our day and of the future.

The Program Stresses People, Their Sindiarities and Differences,
and Concern for Others. If there is one word which should be printed
in bold .type and underlined as the central concept to be stressed in any
study of the international community of our day, it would be the word
PEOPLE. At all levels and in all subject fields people need to be
stressed.

Very early in their years in school, boys and girls need to learn
that people are basically alike. They have the same needs or similar
needs. They have the same desires or similar desires. They have the
same wants or similar wants. But they meet the problems of life in a
variety of different ways. For example, young children can learn that
people everywhere eat. But children should learn that people eat dif-
ferent foods or the same foods prepared in different ways. And they
eat with different utensilstheir hands, wooden sticks, or instruments
made of clay or metal. They greet each otherbut in different Ways
by placing their hands together and bending their heads to another per-
son, by a bow, or by shaking hands. As Lyman Bryson once Said, "The
final test of international understanding is the ability to associate
strangeness with friendliness rather than with hostility."

Basically boys and girls need to learn the ways of their own group.
But they need to learn early in life, before their attitudes become fixed,
to respect people with other ways of living. At one level this might be
called simply respect for differences; at another level it is called cul-
tural pluralism.

Such an attitude toward others can be cultivated only if teachers
themselves have cultivated it and communicate it more at the subliminal
than at the verbal level, although both are important in varying degrees.

The Program Depicts the Local and National Scene in Relation to
the World. Boys and girls at all levels, but especially at the secondary
school and college stages of education, need to see their local communi-
ties and their nations as a part of the whole.

Too often today we isolate the study of our local communities and
our nations from the mainstream of the world. We study them as if
they were little islands or tiny fortresses. We should be helping boys
and girls to see them as a part of the planet, with relationships with
other communities and with other nations.

For example, the study of efforts to eradicate slavery in a given
nation should be seen as a part of a worldwide movement in the 19th
century to strike at slavery. Thus the freeing of the serfs in Russia,
the eradication of slavery from the British Empire, and the Emancipa-
tion Proclamation in the United States would be seen as part of an inter-
national effort to rid the world of slavery.

In a similar way local problems and national problems can be seen
in their international setting. Boys and girls and young people can
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discover that people everywhere are trying to find effective means to
improve urban transportation or urban housing or urban education.

To cite another example, prejudice would then be seen as a world-
wide problem, with different manifestations in South Africa, India, Kenya,
Malaysia, or the United States.

Although the problems in different places are not identical or the
solutions found are not the same, there are great similarities and we
can learn from each other.

The Program Accents Changed Behavior Through Concentration on
Attitudes and Skills as Well as Through Knowledge. All the work we do
in developing internationally-minded individuals should be directed to
improved behavior. The real test of teaching is in such changed behavior.

That means that all the efforts in this dimension of education must
be predicated on the research in the formation, reinforcement, and
change of attitudes and on the- development of skills. Knowledge is
tremendously important but we should be clear by now that it must be
carefully selected knowledge, discovered by the learners rather than
told to them, and organized by them with the help of teachers or profes-
sors around concepts, generalizations, or big ideas. Teaching there-
fore becomes the process of helping younger people to probe, discover,
analyze, compare, and contrast rather than telling.

There is a rich mine of data now on attitude formation, change, and
reinforcement which teachers need to study carefully and apply to this
dimension of education as well as to others. For example, we know that
most basic attitudes are learned very early but that attitudes can be
changed at any age. We know that times of personal and societal crisis
are the best times to bring about change. But we also know that people
must not be threatened by changes. They must be relatively secure and
much of their resistance to change recognized and tolerated as a mani-
festation of an inner struggle to reject the old and accept the new. There-
fore the acceptance of the old views with equanimity is important, so
that the threat to a person is minimal. We know, too, that appeals to
pride and se-If-interest may be helpful in bringing about change. So are
the 'statements and actions of prestige persons. Membership in new
groups is often helpful in insulating a person from slipping back into
old patterns. We also know that changing a total group is easier and
more likely to produce results than trying to change individuals. And
it is clear that concentration upon specific areas of change rather than
general approaches is usually most effective.'

In the field of skills there is much to be done in the development of
internationally-minded individuals. Facts may change or be forgotten.
Skills, once learned, are more likely to be useful indefinitely. Teaching
and learning in the future should therefore concentrate more upon skills
as well as attitudes than in the past, instead of solely or primarily even
on knowledge. High on the list of priorities in this field, as in others,
is aid in helping boys and girls and young people to learn to learn.

There are many skills in the international dimension of education.
Let us mention a fewas examples. They might include the ability to find
information and to test its truthfulness or authenticity, the ability to
interpret and to organize information and ideas, the ability to listen and
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to communicate with others of varying points of view, and the ability to
probe beneath the surface and see the underlying motivations or causes
of action rather than the-superficial explanations,

Changed behavior is our goal and it consists in large measure of
improved attitudes, improved skills, and carefully selected knowledge
these threeand the greatest of these is attitudes.

The Program Emphasizes Feelings as Well as Facts. In some parts
of the world in the field of education today, the emphasis is upon cog-
nitive learning or intellectual development. This is especially true in
the United States. "'I one should deny the importance of this aspect of
total learning. All of us should welcome and try to put into practice
the findings of new research in this field. But in the international di-
mension of education, as in other dimensions, the affective domain or
emotional development is just as important. We need to keep a good
balance between these two aspects of educational development.

We need to examine the place of feelings as well as facts in de-
veloping internationally-minded individuals. Perhaps we should even
stop talking and writing about "internationally-minded" persons lest
that term lead some persons to believe we are relying solely upon an
intellectual approach. In fact, these two aspects of learning should be
complementary and supplementary rather, than antagonistic. We need
to get at the "gut level" in much of our teaching. We need to use music,
art, powerful literature, films and other approaches which get at the
feeling level of learning. For example, the writer has found tremen-
dously effective a 10 minute film on the United Nations, entitle' "Over-
ture." There is no narrative in this film; the pictures are shown against
a background of music, with the Vienna Symphony Orchestra playing
the Egmont Overture. It is a powerful learning device and moves its
viewers in a way few other approaches touch them.

The Program Hel s To Develo a Philoso ihy of Life Which Can
Be Univeraalized.. Permeating all our teaching should be the desire to
help boys and girls to devciop a philosophy of life which is pertinent to
the world of today and tomorrow. It should be a philosophy of life which
is inclusive rather than exclusive. It should emphasize values which
can be universalized.

Much of this can be done best through the use of stories with younger
children or with situations which they discuss, act out,. and then discuss
again. Much of it can be done through the use of drama or poetry. Much
more will probably be done through the kind of persons teachers are,
for a great many attitudes toward people and toward life in general are
caught rather than taught.

Perhaps you have thought about this aspect of the education of inter-
nationally-minded individuals. Perhaps you will want to do some more
thinking along these lines.

Possibly we need to help develop in children a sense of awe and
wonder and mystery about the world in which they live, especially since
this is an aspect of urban and industrial life which is so often ignored
or minimized. Undoubtedly we need to work more effectively on de-
veloping respect for people who are different or who do the same things
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we do but in different ways. Probably we need to work on the need for
change and the importance of nonviolent change. Perhaps we need to
concentrate, too, on patience, perspective, and persistence. What other
aspects of a philosophy of life would you name? /

The Program Is Continuous and Cumulative and Permeates Almost
Every Part of the Curriculum. The task of educating internationally-
oriented individuals as well as loyal nationalists is an enormous one.
It cannot be done in a single grade or year in school. It cannot be done
by using only one or two subjects in the curriculum. It cannot be done
solely through the more formal subject fields.

What we need is a many-pronged approach. We 1) ed to start our
programs in international-mindedness when childre first come to
school and continue such work as long as they are n our educational
institutions. Any program in international-minde ess must be con-
tinuous.

We also need to- consider how such a program, can be cumulative.
For example, interdependence is a theme which can /start in the nursery
school, kindergarten, or first year of more formal/education. It can be
dealt with in differe:it forms at every age level and in many subject
fields, as well as in some extra- or cocurricular activities. Teachers
and others responsible for the total experience of children and youth
need to take themes such as this and see how they can be developed in
a spiral fashion throughout the years in schools.

Almost every part of the curriculum can contribute to this overall
goal of international-mindedness. However, some subjects lend them-
selves easily to such a goal. The language arts, the_social studies, art;
and music are obviously closely related to this overarching goal. Other
subjects, such as health education and the industrial arts can make some
contribution. A field such as mathematics is further removed from this
general aim. Teachers and others involved in curriculum construction
need to explore the possibilities in every aspect of the curriculum. Yet
they do not need to develop contrived situations merely to say that they
are utilizing a subject field to help develop internationally-minded
individuals.

The possibilities are also enormous for utilizing extra- or co-
curricular activities to promote this overall theme. Assemblies can be
arranged which contribute to this goal. Clubs can be sponsored which
encourage boys and girls and young people to broaden their horizons.
Exhibits of many kinds can be developed. Often such activities can pro-
duce as much or even more impact than the more formal work of
classrooms.

Thus any program in international-mindedness should be continuous
and cumulative and permeate almost every part of the total curriculum
of every educational institution.

Social Studies and de ,Language Arts Form the Center of the Cur-
riculum. E-en though every subject or almost every subject can con-
tribute in some ways to the development of internationally-minded in-
dividuals, there are two fields which probably can contribute more than
the others. They are the social studies and the language arts. For the
aspect of the curriculum we are discussing here, these two are central.
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The term social studies is used here as a kind of shorthand for all
of the social sciences or the social sciences and historyif one thinks
in terms of history as separate from the social sciences, as some
people do. Basica Ilv the social studies are colIcerne_d with the-study of
man or with people. People live in specific places - which is the heart
of geography. They live at a specific time - which is the major thrust
of history. They earn a living and exchange goods which is the focus
of economics. They live in various groups - which is the chief concern
of anthropology and sociology. And they organize themselves into
political units - which is the area of concentration of government or
political science.

Yet the social sciences or the field of social studies (used here to
indicate social science work at earlier levels in schools) cannot carry
on work in international-mindedness alone. They need the enrichment
of other closely allied fields. Art and music can contribute much. But
it is the writer's feeling that literature or the language arts are even
more important in helping boys and girls and young people to understand
themselves and the world in which they live. Language and literature
tend to get more at the visceral level of teaching than the social sciences.
They lend themselves to the feeling level even more than the fact level.

This writer, therefore, sees a continuous, cumulative curriculum
throughout the years which people spend in schools, with the social
sciences and literature -or the language arts as the center, so far as
the international thread of the curriculum is concerned. This idea might
be depicted in this way:

Science
Mathematics

Languages
Social
Studies

Language
Arts-
Literature

Art
Music

Health Education
Industrial Arts
and other fields

AND OP IND 41111. .........
In the first years in school the social studies and the language arts

or literature would be the center of the curriculum. At later periods
boys and girls and young people would have a much wider choice of areas
of concentration, with more diversification because of their varied voca-
tional goals.

The International Dimension Is Fostered by a Wide Variety of
Methods and Materials. To carry on a successful program in develop-
ing internationally-minded individuals, a wide range of methods and
materials is necessary. This is true for several reasons.

In the first place, different aims demand different methods. If we
are trying to help students compare the land area of various countries,
charts and graphs are necessary. If we are trying to help them to under-
stand the experiences- of a young lad moving from a rural area to the
city in South Africa, the reading of a novel like Peter Abrahams'
Mine Boy is needed. If we are attempting to assist students in gaining
a view of the creative ability of the Swedes, the examination of a piece
of Orrefors glass would be an excellent device; lacking that, a picture
would be helpful.

In the second place, different pupils learn through different methods.
Some are visual-minded. Others are auditory-minded. Still others
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seem to learn best through their hands. Most of us learn best through
a combination of such approaches.

In- the= third place, learning different skills- requires a variety of
methods. If students are beingtelped to detect propaganda, the analysis
of newspapers, magazines, or government publications can best promote
such learning. On the other hand, if they are learning the skill of inter-
preting the influence of mountainous terrain on the development of na-
tions, a relief map of Central America or a topographic map in a text
or atlas is needed.

In the fourth place, teachers have different teaching styles. One
may be good at role playing whereas another is good at reading aloud
or telling stories. The security of the teacher in handling a method is
therefore an important factor in the selection of methods.

In the fifth place, the introduction of new methods often stimulates
learning. The ordinary routines are broken, attention is aroused, and
learning is enhanced.

In a similar way a variety of materials is important. Students in
the same class read at different rates. Therefore a variety of reading
materials is desirable. Different authors stress different aspects of a
topic. Therefore a variety of texts and other reading materials is neces-
sary. Pictures, charts and graphs, globes and maps, films and film-
strips, transparencies and realia (objects which pupils can handle) are
just a few of the types of learning materials needed.

Of course some schools are extremely limited in the materials they
can procure for teaching. But even in the most poorly equipped school,
an enterprising teacher can work wonders. He can cut out articles
from newspapers and clip pictures from the illustratedmagazines which
exist now in almost every part of the world. He can invite a visiting
Peace Corps worker in a nearby community or a traveler to visit his
school as a resource person. He can get his pupils to use the local clay
to make relief maps or make maps on the local playground. Teaching
with limited materials may be difficult, but it is not impossible.

The Program Carried on by Internationally-Minded Teachers. No
program for developing internationally-minded individuals will be suc-
cessful unless it is carried on by teachers who incorporate in them-
selves the qualities they are trying to inculcate in their students.

This does not mean that teachers have to be paragons of virtue or
completely mature, secure persons. None of us has really attained a
full measure of international-mindedness. We all have our problems.
We all have our limitations. But our students are pretty much aware
as to whether we are growing or vegetating. However, we should be
on our way to maturity. Even our struggle and search for objectivity
and empathy can be seen and felt by pupils. For example, a teacher,
by showing his own prejudices and indicating how he is trying to over-
come them, can be a model to his pupils as they try to broaden their
sympathies and their understanding of other people.

Every teacher worth his salt (or salary) needs to be adding con-
stantly to his knowledge through reading, talking tobther people, travel-
ing (even on a very limited scale within the borders of his own nation),
collecting materials, and experimenting with new methodsand materials.
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Many teachers should be attempting to become specialists in some
aspect of education for international understanding and cooperation. In
addition -to their general background, -many-teachers should = -strive -to
become an expert in at least one area of teaching and learning. One
teacher may become a specialist on a given nation or world culture.
Another thay prefer to become an expert on a topic such as houses or
homes around the world, whereas a secondary school teacher might
become a specialist on different forms of art around the world or on a
world problem such as disarmament, land reform, health, or communi-
cation.

The Program Is Supported by Educational Authorities, with Com-
munity Support. Forward-looking teachers who have already won the
respect of their pupils and adults in the community can sometimes
pioneer in education for international understanding even within the con-
fines of a rather narrow curriculum. They can weave this dimension
of education into the ongoing work of the classroom without major
changes in courses of study, textbooks, or other materials. This is
especially true at the college level, inasmuch as most professors are
given carte blanche within their own classes.

But for most teachers, strong administrative support and encourage=
ment are needed for changes which they want to make. This is espe-
cially true in many nations of the world whose systems of education are
highly centralized.

In countries with much local control, such as the United States,
England, and Australia, individual teachers who can win the support of
the educational authorities, may introduce new courses. Groups of
teachers in a school, individual schools, or school systems can become
innovative without waiting for an entire system of education to make
changes which upgrade the international dimension of education. In such
systems, much can be accomplished with administrative support and
even more with administrative enthusiasm. Enterprising administra-
tive officials and school boards can encourage and sometimes help
teachers to study abroad or to travel abroad. Occasionally they can
even loan camera equipment for taking films or slides of the places
teachers visit. Often they can arrange for in-service credit for teach-
ers who travel in other. parts of the world. Such officials can invite
specialists or consultants to their schools. They can provide released
time for teachers to work on projects related to international-minded-
ness. They can allocate funds for materials to enhance programs about
the world. In these and other ways the top administrators in decentral-
ized systems of education can push the "go" lights rather than the
"stop" lights.

The Program Is Experimental, with Evaluation Built In. Since con-
centration on the international dimension of education is new to most
schools and school systems, courses of study and experiences should
be looked upon as experimental in nature. We know much about attitude
formation, change, and reinforcementbut not enough yet. We know
much about the skills which need to be acquired and how these can be
masteredbut not enough yet. We know much about the concepts,
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generalizations, or big ideas which should be central in such programs
but not enough yet. All of us need to be reviewing and evaluating what
we are-doing in -an effort to improve instruction 4n this vast and impor-
tant area.

That means that we must incorporate all kinds of appropriate evalu-
ation into our experimental programs. Teachers need to keep records
of pupil reactions to books, films, filmstrips, and other materials.
Many persons need to develop tests of attitudes at different age levels.
This is probably the weakest part of our programs in educating inter-
nationally-minded individuals. Good tests of the ability of pupils to dis-
cover major concepts and to formulate generalizations also need to be
developed. Education for international understanding and cooperation
needs to move from the missionary stage of convincing people of its
importance, to the experimental stage.

So far the most extensive work in evaluation on an international
scale has been developed by the Associated Schools Project of Unesco.
The general form many of these schools has used is outlined in the
booklet published by Unesco on International Understanding At School.
Five steps are suggested in that publication, as follow:

Step 1: Preliminary measurement of the pupils' knowledge
and attitudes (in both experimental and control classes)

Step 2: Analysis of findings

Step 3: A period of special instruction on the chosen sub-
ject (in the experimental classes only)

Step 4: Final measurement of the pupils' knowledge and
attitudes (in both experimental and control classes)

Step 5: Analysis of findings.

Teachers interested in the samples of four tests submitted by
Unesco to its associated schools will find them in that booklet. For exam-
ple, one was a social distance test, with pupils rating the children of
other nationalities on a continuum which ranges from "letting them visit
our country" to "having them as close friends."

Many specialists in the field of attitude testing feel that projective
techniques are far better than verbal techniques in this field. A series
of pictures or drawings, similar to those used in the Rorschach tests
or the Thematic Apperception Tests, are likely to elicit more honest
comments and a broader range of comments of children than paper and
pencil tests, in which the pupils may well guess how they are supposed
to respond.

TILLgo ram Is Conducted in Schools which Promote O en-Minded-
ness. Everything which has been written thus far in this chapter assumes
that we are working in an atmosphere in which pluralism is recognized
as a reality and even something desirable. Schools need to reflect that
philosophy, recognizing the tremendous diversity in their student bodies
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and even in individual classes. Otherwise little will be learned which
is of permanent benefit. We all learn what we live. If the _school- de-
mands complete confordiity and unyielding obedience to authority, its
students will be learning authoritarianism day-by-day. If, on the other
hand, it welcomes considerable diversity and makes provision for in-
dividual differences, its citizens will learn how to live with others in
an open society.

In a summary of years of work with their Associated Schools Proj-
ect, the persons in the Unesco secretariat responsible for these pro-
grams wrote about the atmosphere of a school in this vein ina booklet on
International Understanding At School:

An especially important factor is the atmosphere of the
school. It should be that of a community in which all individuals
are treated equally. The principles of human rights should be
reflected in the organization and conduct of school life, in
classroom methods, and in relations between teachers and
students and among teachers themselves. The experience of
a number of schools indicates that if pupils are given a voice
in some of the affairs of the school, and particularly in the
planning of activities to be carried out in connection with this
project (on education for international understanding), they gain
valuable experiences not only in exercising rights but also in
handling responsibilities.

Our schools all over the world should be preparing pupils to live
in open rather than closed societies. To do so they, too, must be open
societies.

The Program Is Supplemented by the Efforts of Other Agencies
Serving Society. There was a time in some parts of the world when the
school was the primary educational agency of society, aside from the
family. However, that is no longer true in large parts of the world.
For instance, radio and television today are two extremely important
agencies of society for educationand often for miseducation.

School projects everywhere need to work as closely as possible in
conjunction with those two agencies. Even where there is only a single
radio in a village, which broadcasts to large groups of people in a public
place, the schools can use this means of mass communication to help
pupils learn about the world. In most places schools can have radios of
some kind and use them, at least for current events broadcasts. 'Else-
where the radio and television can be utilized more fully, with excellent
educational programs which should be fully utilized. In some countries
there are even educational broadcasting stations specifically beamed
at schools.

In many parts of the world there are other agencies of society
which help with the education of children and youth, as well as adults.
These may be organizations like the Scouts, a worldwide group, or-the
Red Cross (or the equivalent of the Red Cross, such as the Red Cres-
cent in the M iddle East). Often the tr can help schools in the promotion
of international understanding, from making speakers available to help-
ing supply schools with pictorial and with written materials.
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In some nations a few newspapers are beginning to work closelywith the schools. For example,_ the Minneapolis- Star =in the- UnitedStates has published each fall a large special publication for schools onworld affairs as a part of its program in middle western schools.
In nations like the United States, with a strong emphasis upon vol-untary organizations, there are many groups which can help the schoolsin their programs in international affairs. Among them are such groupsas the League of Women Voters and the American Association. of Uni-versity Women, the Foreign Policy Association, the 4-H Clubs, andRotary International.

A Summary Statement on Education for International
Understanding by the International Conference on Public Education

The major theme for the 1968 International Conference on PublicEducation, held in Geneva, Switzerland--in 1968 was "Education for
International Understanding." That meeting, like other meetings spon-sored by the international Bureau of Education and in recent years bythat body and Unesco, draws top-ranking educational officials frommany nations. As a result of their deliberations they issued a broad
statement which merits attention here because of the importance of thepeople who drafted it and because it is an excellent summary of educa-tion for international understanding and cooperation. Here is the_textof the resolution in full: 7.

Guiding Principles Relating to Education
for International Understanding

Education at all levels should contribute to international
understanding.

Education should help to increase a knowledge of the world
and its peoples and engender attitudes which will enable youngpeople to view other cultures, races, and ways of life in a
spirit of mutual appreciation and respect. It should make clear
the relationship of environment to patterns and standards of
living. While providing an objective treatment of differences,
including differences in political, economic, and social systems,it should bring out the common values, aspirations and needsin the life and conscience of the world's peoples.

Education should show that the advancement of human
knowledge has resulted from the contributions of the various
peoples of the world, and that all national cultures have been
and continue to be enriched by other cultures.

Education should encourage respect for human rights and
their observance in daily life. It should stress the conception
of the quality of human beings andthe spirit of justice embodiedin the Universal Declaration of Human Rights, emphasizing
that this entails equal respect for all human beings without
regard to such distinctions as race, color, sex, language, re-ligion, political or other opinion, national or social origin,
property, birth, or other status.
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Education should help to give to every pupil and student
the _sense_ of human dignity which combats alLdomination by
man over his fellow-beings. It should, do everything possible
to arouse in young people a desire to understand the economic
and social problems of their country and of their time, and in
addition, should show to them objectively the harmful effects
of colonialism, neo-colonialism, racialism, apartheid, and
slavery and of all forms of aggression.

Education should stress the equal right of every nation,
great or small, to direct its own life and to develop fully all
its cultural and material possibilities.

Education should develop international solidarity and an
understanding of the interdependence of all nations and peoples.
It should show the necessity for international cooperation in
dealing with world problems and should make it that all
nations, whatever the differences in their political systems
and ways of life, have a duty to cooperate for this purpose and
an interest in so doing. In this connection the work of the
United Nations and its related agencies should be studied in
the school.

Such a statement indicates the importance attached to the inter-
national dimension of education by the top-ranking educational officials
of many countries. In it they also indicate the aims on which they can
agree at this point in history.

A Proposal for a Nationally and Internationally Oriented Curriculum

Is it possible to bring all these varied suggestions together into a
general curriculum proposal? This writer believes it is. He has gone
further than that, in fact, and developed a proposed program which would
extend from grade one (or the kindergarten) through grade 12. Such a
program would focus on the social studies or the study of people, but
would be enriched by the contributions of art, music, literature, and
some science. Not all the work in those fields would be integrated with
the social studies or even correlated with them. But relevant aspects
would be utilized in conjunction with the social studies. f

In this proposal, boys and girls and young people would study a
series of human groups or segments of society as a whole. These would
be studied in a series of steps, according to their size and complexity.
Thus children in their early years in school would study individuals
and families. Next they would study communities. Then countries.
Then cultures. And finally the international community.

To elaborate on this scheme, children, in their first year in school
(or their first two years if they attend kindergarten) would examine the
life of their own families and the families of their classmates. Having
learned some of the skills with which to do this, they would then study
the family life of a few selected families of different types, drawn from
other parts of their nation.

In the second year, they would then use the skills they have ac-
quired to examine family life in several carefully selected parts of the
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world. 'I ais would enable them to reach out to people in other parts of
our planet, but only after having examined the family as an institution
locally and in several parts of their own nation.

In their third year in school boys and girls would analyze the con-
cept of community, using their own local community or nearest metro-
politan area as their initial case study. They would also spend more
time on it than on any of the other communities. Having examined the
local community and used it as a laboratory for learning, pupils would
then study a few carefully selected communities in different parts of
their own nation.,

In their fourth year they would be- ready to analyze community life
in a few carefully selected communities In other parts of the world.
The communities would include villages and cities. In fact, a small
community and a -large community might be chosen from each country
in order to show the interdependence of these two types of communities.
For example, a mining community in Chile and the City of Valparaiso
might be selected as the two communities in that country.

The fifth year in the social studies would be spent, according to
this plan, in learning about the nation in which the boys and girls in a
given school live. Inasmuch as history is extremely difficult for chil-
dren of this age, the emphasis should probably be upon the contemporary
scene in their nation, with some attention to its historical background.

Using the skills acquired in the fifth year, boys and gills would then
be ready, in the sixth year, to study a few carefully selected nations in
other parts of the world. In order to ensure depth, they should probably
not try to examine more than eight or nine such nations, thus giving them
approximately a month for the study of each country. Again the accent
would be primarily on the contemporary scene, with some historical
background to explain the present status of that nation.

Inasmuch as many nations only have six years of free, compulsory
schooling, this would be the terminus for many pupils around our globe.
They would have had three years of study of aspects of their own nation
and three years devoted to the people of other nations. For those com-
pleting their education at this point, a month might well be saved at the
end of the sixth grade year for a study of some aspects of the inter-
national community, including primary attention to the United Nations
and its agencies.

In their seventh and eighth grade years in school, pupils should be
encouraged to examine in depth their 0 All nation. This would include
considerable history. And if conditions permitted, pupils should wrestle
with some of the contemporary problems of their own country. By the
time they are 12 or 13 (or older), they should be ready to deal in some
depth with a few of the problems of their own nation, studying the same
problems, if possible, in other parts of the world for comparison and
contrast.

With this intensive' stud of one region of the world, they should
then be ready to move on t a study of several major cultures in the
world. This might welrbe two year sequence, devoted to the eight
major cultures of the world (see page 11). Again social studies would
be the focus, but literature, art, and music would be utilized to under-
stand the total culture.
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Year in
School Basic Theme

Application
Locally and to
the Nation in
Which the
School Is
Located

Application
to Other
Parts of the
World

1. Individuals and Families Locally and
in Other Parts of the Nation

X

2. Individuals and Families in Selected X

Parts of the Rest of the World

3. The Local Community and Communities
in Other Parts of the Nation

x

4. Communities in Selected Parts of the X

Rest of the World

5. The Nation in Which the School Is X

Located: Emphasizing the Con-
temporary Scene

6. Selected Nations in Other Parts of
the World: Emphasizing the Con-
temporary Scene

X

7.

8.

History and Problems of the Nation
in Which the School Is Located

X

X

9. A Two-Year Study of the Eight

10.
Major Cultural Areas of the World

11. The Nation In Which the School Is X

Located and Contemporary Problems
12. of the International Community

In the last two years of a 12-year education, students should be
able to study their own nation in relation to the contemporary inter-
national scene, with considerable emphasis upon international problems
(as contrasted with the earlier study of local and national problems in
the seventn and eighth years).

This proposal breaks the old concentric circle:5 concept of the
curriculum or expands it to include the international dimension. It
introduces children early to the world, in their second year in school.
It is posited on the theory of learning that one leanis best what one
has experienced, but that the skills thus learned can be applied to other
learnings at a distance. It focuses on several central concepts in the

- social studiesfamilies, communities, countries, cultures, and the
international community. It provides depth by asking Children to study
only a few carefully selected segments of society.
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This proposal also keeps a fair balance between emphasis on the
nation and the international community. Six years are devoted to each
of these aspects of living. Thus it is nationally and internationally
oriented.

Actually this program is more than a proposal. It has been adopted
in a few schools or school systems in the New York metropolitan area
and in other parts of the United States. No school system has adopted

it in toto, but several have adapted it to their local needs. The writer
is now in the process of preparing textual materials along these lines,
which should be available by 1971.

There is no thought in the writer's mind that a large number of
schools around the world would adopt such a proposal at this point. This
would be especially difficult in countries with a highly centralized sys-
tem of education. But it is presented here to stimulate thinking as to
whether there are some features of the curriculum which might be
common to schools everywhere.



IV. The International Dimension
of Elementary* (Primary) Schools

The Importance of the International Dimension Today
To those of us who are older, today's world is an incredible one,filled with changes we never dreamed would come to pass. It is a worldof jets and space ships, of automation andatomic energy, of communica-tions by satellites and of transportation by streamlined trains, of hearttransplants and moon walkers.
Yet much of this is commonplace to millions of children. It is theworld into which they were born. It is the only world they have known.It is their world. And in the future they will undoubtedly experience asmany changes and as far-reaching ones as we have seen. Undoubtedlythere will be more changes and 'far greater ones in the future than wecan imagine.
What we adults need to realize is that such times demand an educa-tion for boys and girls that is vastly different from the one we experi-enced. It must prepare children to live in the international communityof today aid the "global village" of tomorrow.
In a world of automobiles and airplanes and jets and space ships,too much of our education is preparation for the days of oxcarts andhorses and buggies. The educational lag today is tremendous andhorrendous. In most places people have not even thought about thechanges which are necessary, let alone planning programs and takingaction to implement such plans.
It is time we thought in new terms. It is overtime. As MargaretMead phrased this idea recently, "Any system today that doesn't fit itschildren to go anywhere, even to the moon, is out-of-date."
The day of the child-centered school is not over. The day of thecommunity-centered school is not past. day of educating loyalnationalists is still a pressing need. But to these dimensions we nowneed to add the internationally-oriented school. An education for todayand tomorrow must give boys and girls a cockpit view of our entireplanet and its people instead of porthole view of the surrounding com-munity and a telescopic view of the nation. Many new schools are beingbuilt, in the affluent nations, which are the latest in modern design,with carpets and lavish learning centers, window-less classrooms andindirect lighting. But in these same buildings the curriculum has changedonly slightly, if at all; the same old courses of study and textbooks areall too often in use. In the economically developing nations, educatorsare all too often content with the perpetuation of the same type of

*The term "elementary" is used here to indicate approximatelythe first six (or seven) years in school. The term "primary" is usedin many parts of the world to designate this period of formal schooling.

50

t



Elementary Schools 51

schooling as was carried on by their colonial rulers. The children in
such places deserve something quite different, far more practical, and
much more modern.

What we need to be developing are boys and girls who are on their
way to becoming integrated individuals, secure in themselves, sensitive
to others, and skilled in living with a variety of persons and behavior
patterns in the local community, "region, nation, and international com-
munity of today and tomorrow. The schools cannot, should not, and
dare not build a new order, but they should educate the people who can
and will bring about needed changes. As Edgar Castle, an outstanding
English educator, has said, "The planning of the planners is the task
of education."

As we have said earlier, the education of such persons must begin
early. Hopefully it will begin in many homes where children are helped
in creating selves which they like. There is no guarantee that secu-.e
individuals will not hate, but the chances are far greater that they can
live peacefully with others than those who are insecure. As the Amer-
ican psychiatrist, Leon Saul, has written, "Peace and brotherhood can
only be achieved through a sufficient number of the world's children
being well enough reared, especially from-birth to age 6 or 7...." Or
as Rogers and Hammerstein phrased it "You've got to be taught before
it's too late, before you are 6 or 7 or 8."

The task of the teacher, then, is to discover and develop the abilities
of every child so that he or she may comprehend himself or herself
and other human beings better, cope with life more effectively, con-
tribute to society in his or her own ways, help to change society, to
enjoy it, and to share in its benefits. This is an idealistic statement.
It is Utopian. But it is the goal toward which every one of us, as edu-
cators should strive. We need high expectations and patience, and per-
sistence, as well as skills, to pursue them.

Children in elementary schools are eager explorers and they will
enjoy and learn a vast amount and relatively quickly under the direction
of competent guides as they discover themselves, their community,
their nation, and the international community of their day.

But their explorations must be carried on in an atmosphere of
relative freedom. Learning must be probing, analyzing, examining,
discovering, rather than memorizing. Boys and girls must be allowed,
and even encouraged, to experiment.within reasonable limits. How else
does one really learn?

Stressing a Few Major Themes

In a previous section we outlined some of the major themes which
should permeate the entire curriculum from kindergarten through col-
legeand even beyond. Let us examine them very briefly as applied
to the first six or seven years in school. The curriculum patterns in
which they will be found will vary from school to school or school system
to school system, but here are 11 major themes which this writer feels
can and should be included in elementary schools everywhere, in vary-
ing degrees of depth and breadth.
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...

I

The Earth as the Home of Man. Boys and girls need to be intro-
duced very early to the earth as the home of people. They need to learn
through explorations in their nearby community and through pictures
and films and other methods about the various aspects of the earth and
about its resources. They need to learn about it as man's workshop, his
laboratory, and his playground. They need to learn about the importance
of water and the ways in which people have harnessed this mighty re-
source. They need to learn how land has affected the ways of living of
human beings and how people have changed the land to make it meet
their demands. This is a theme which can be developed from the earliest
days in school on through the entire elementary school - and beyond.

Billions of World Neighbors. Closely linked with the first theme is
the variety of people found locally, regionally, nationally, and inter-
nationally. These people need to be seen as world neighbors, with the

basic needs, but different ways of meeting them. They should be
viewed as interesting and importantall of them. Children need to be
rooted in their own nation and culture but even there they will need to
learn to accept differences. Probably their first introduction to them
should be through the everyday lives of other children, living in families,
going to school, having funand working. Later children can begin to
learn about them in larger groupsin communities and eventually in
countries. But these concepts are too difficult for most children in
their early years in school.

Families. the study of families ought to be a central theme in ele-
mentary schools everywhere. This is the smallest unit of society and one
in which almost all children have had some experience. It is also small
enough for children to be able to cope with it. Boys and girls can be
introduced very early to family life locally and quite soon in the region
or nation in which they live. By the second or third year in school they
should be introduced to a variety of families in other parts of the world.
They should learn about the common activities of all families and some-
thing about the differences in families, too. This is a basic theme which
will be developed in more detail later in this bocklet.

A Variety of Ways of Living. Ways of living vary, at least to some
degree, in neighborhoods throughout the world. Children can cope with
such minor differences locally and then move on and out to learn about
the variety of ways of living in families, communities, and countries
in many parts of the world. In helping children discover such a variety
of ways of life, teachers would do well to emphasize the ways of teach-
ing, along with the whos and wheres and whats. Chqdren need to learn
that other people are not crazy or queer just because they are different;
they have reasons for most of the things they do. They sit on chairs in
cold climates but on the floor in warmer climates. They wear few
clothes in warm climates but much clothing in cold regions. For the
most part they eat the foods which grow near themand those foods
vary because of the locality. All of us do many unexplained things, but
most of our actions are reason/ably rational. Children need to learn the
reasons for the variety of ways of living on our planet.
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Interdependence. George Cressey, the eminent geographer, once
said that "the first lesson of geography is interdependence." Perhaps
it is not the first lesson but it certainly deserves high priority not only
in geography but in almost every field of human endeavor. Children
need to discover this lesson through a host of examplesin farming
and industry, in science and medicine, in music and the dance, in art
and architecture, in religion and economics. As a part of that topic,
children need to learn in the later years how many contributions each
of our countries has made to the wealth of the whole world. This theme
should be played with many variations throughout the elementary school
yearsand far beyond that point.

Creativity or Fun and Beauty. Closely linked with the foregoing
theme is the idea of the creativity of people everywhere. Boys and
girls should discover early that people in all parts of the world, as
well as in their community and country, enjoy and create beauty and fun.
The ways in which they do this vary tremendously, but this is a universal
attribute of man. Teachers can sometimes help children to appreciate
this trait through objects which they borrow to show in the classroom
or through pictures, films, or filmstrips they use with children. Oc-
casionally visitors can demonstrate some aspect or, aspects of this
theme. In the study of families, communities, or countries, boys and
girls can discover the many ways in which people have fun and/or create
and enjoy beautyand the reasons for these forms. The possibilities
through the study of festivals and holidays, through music, through
dances, and through sports are numerous and fascinating.

Value Systems or Religions. Teachers are often inhibited in teach-
ing about value systems, religions, or philosophies. But some teaching
is absolutely necessary to help children understand the differences in
the way people live in different parts of the world. This is another
lesson which can often be applied locally and then seen in a variety of
patterns in other parts of the nations and the world. It has not been
suggested that children should explore in great depth the philosophical
or religious or economic bases of life in several parts of our globe.
Yet it is impossible to understand the Indian family, any Indian com-
munity, or India without at least some knowledge on the part of the
teacher about Hinduism as a way of life. Children need to be exposed
to a variety of value systems without any attempt to wean them away
from their own. If children are to be prepared for living in a pluralistic
world, different value systems must be included even in an elementary
way in elementary or primary schools.. Difficult you say? Yes. Im-
possible you ask? No. Important you may inquire? Yes, highly so.

U Thant, the Burmese Secretary General of the United Nations, has
been an outspoken champion of teaching about values. In a speech in
1963 published later in the United Nations Review, he said,

What we therefore need is a synthesis of these values
spiritual and moral as well as intellectualwith aim of pro-
ducing a fully integrated human being who is inward looking as
well as outward looking, who searches his own mind in order

r
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that his nobler self may prevail at all times, and at the same
time recognizes his obligations to his fellow men and the world
around him; because while the world is shrinking, humanity ismultiplying, and each of us has to recognize his essential kin-ship to every other member of the human race.

Poverty and ,Plenty and Other Problems. Any study of people leadsvery soon to the problems with which they wrestle. These may be per-sonal or family problems. These in turn may lead children on to largerproblems of the community, region, nation, or international community.Some teachers protest that children should not be exposed to problems.Certainly children should not be exposed to problems which are goingto be detrimental to them. Adults should certainly not be guilty on thatscore. They should not place on the shoulders of young children prob-lems which they cannot solve, even as adults. Nor should they foololder children into thinking that they can solve quickly and simplyproblems which are terribly difficult and complicated. However, chil-dren do need to wrestle with problems which are within their range.Many children know about poverty or about poverty in the midst ofplenty, even before they come to school. They may be baffled by it.They may need help in learning why such conditions exist and they mayneed to know some of the measures that are being taken to help solvesuch problems (for problems are seldom actuallysolved). As they studyfamilies in their own locality and nation, children should learn aboutthe problems with which people have to cope. The same should be trueof the families which they study in other parts of the world. As boysand girls move on in school and mature as individuals, they should thenbe ready to study, in a simple way, some of the problems of communitiesat home and abroad. And as they mature still more and begin to studytheir own nations and othernations, they should be able to examine someof their problems,, learning that the problems of the world are similar,although not always the same, and the solutions found are often similar,although seldom the same.

Different Governments and Economic Systems. The related themesof governments and economic systems should also be incorporated intoany ongoing study of the international community of our day and of theforeseeable future.
With young children this will mean an emphasis upon the world ofwork or how people earn a living and exchange goods and services.This can be approached first through a study of families. It can thenbe carried on in conjunction with a study of communities. Finally, itcan be developed more fully and in more depth in a study of countries.The same is true of the theme of government. Children should dis-cover this aspect of life first when they are studying their own families,the families of their classmates,- and then other families in their ownnation. They will learn about some of the services which the govern-ment provides, how people select their leaders, and how money is givento the government to pay for its expenses. This theme should be dealtwith in broader scope and in greater depth as children begin to studycommunities az home and abroad, and countriestheir own and a
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selected number of other nations. Probably the difficult concepts of
capitalism, socialism,, and communism should be left at least until
children are 11 or 12 years old.

Conflict and Cooperation and International Organizations. Long
before children come to school they have begun to grapple with conflict
and with cooperation. They will not use these terms, but they will have
experienced their meaning in many ways. In the classroom and in the
school at large, they should be learning ways of resolving conflicts
and the attitudes and skills involved in fostering cooperation. But they
should go further. They should learn about these twin themes as they
relate to the families, the communities, and the countries they study.

As a special part of the curriculum, they should also learn about
some of the regional and international organizations which have been
created to promote international understanding and cooperation. No
child should leave school, even in nations where there are only a few
years of compulsory education, without learning something about the
United Nations and its related agencies. For young children, this would
probably mean a study of the work of UNICEF and the Universal Postal
Union. For pupils in their third or fourth years in school, the focus
should probably be on the World Health Organization and the Food and
Agricultural Organization, because these are the agencies most easily
understood by younger boys and girls. At a later stage children should
study the entire organization, but through exposure to its attempts to
solve world problems rather than by an emphasis upon its structure.

Continuity and Change. These two concepts are among the most
difficult for children to comprehend. This is especially true of the
theme of continuity, for young children have very little time sense. Con-
sequently the historic aspects of life in the world should be de-empha-
sized in the early years in school. Some carefully selected segments
of history can be taught, but only as they help children to understand
the present. As they mature, more and more history can be included
in the curriculum. Yet history should not be used as the major focus
or even the "carrier" until the time most boys and girls are 10, 11,
or 12.

Change is a slightly easier concept. It is one with which children
have to cope constantly. They see change around them. They experience
it. It can therefore be accented in work with boys and girls in elementary
schools.

Concentrating on Three Segments of Society
in the Curriculum, Plus Current Affairs

It is the writer's considered judgment, after working over a period
of many years with hundreds of teachers in various workshops or cur-
riculum conferences in many parts of the United States, examining many
programs for children, and evaluating a wide variety of teaching re-
sources, that the best structure for the elementary school curriculum
is based upon two concentric circles or twin spirals. One of these
should emphasize families and then communities in the nation in which
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children live and eventually should culminate in the study of their coun-try as a whole. The other should concentrate on a few carefully selectedfamilies and then communities in other parts of the world, eventuatingin a study of a few countries.
These two programs would be dovetailed. Thus children in theirfirst years in school (plus the kindergarten year for some) would ex-amine their own families and a variety of families in other parts oftheir nation. The next year they would study a few families in variousparts of the world. In their third year in school, they would study theirown community. In their fourth year, they would study a few communi-ties in various parts of the globe. In the fifth year they would learnabout their own nation. And in the sixth year they would examine indepth a few carefully selected nations in various parts of our planet.(A chart of this proposal is printed on page 57).
Other curriculum proposals may be forthcoming which can be usedto achieve the twin goals of effective, enlightenednationalists and effec-tive, enlightened internationalists, but as yet the writer has rot seenany plan which can be used in all countries of the world. He thereforepresents this proposal as a springboard for the thinking of educatorsaround our globe, for discussion by them, and for experimentation.
Studying Families at Home and Abroad. Obviously the place to beginany study of family life is with the families of children in a given classor grade. The family is a small enough segment of society for them tounderstand, at least in part. It is the segment of society in which theyhave had some experience and studies can be built upon their past andpresent 'experiences, using their families as laboratories for learning.The study of families should be a comprehensive one, includingmany factors. Chart 1 on page 57 indicates 12 aspects of any familywhich can be studied with profit to the learners. These apply to anyfamily, anywhere in the world, at any time in history. However, withyoung children the accent should be on the present, with only enoughhistory of a given family to help them to understand its present statusand activities.

The chart of the 12 aspects of a family to be studied is a little likethe Indian "wheel of life" which one finds, for example, on the Indianflag.
A careful examination of the chart will reveal that all the socialsciences are drawn upon, without segmenting them into separate coursesas is so often done in schools. The location of the home and its physicalaspects draw upon geography. The size and composition of the familydraw upon sociology and anthropology. The topic of work inside thehome and outside the home draws upon economics, as do several otherthemes. The relation of the home and the local government draws uponpolitical science. Some history is included. In addition, some aspectsof this wheel or chart are taken from allied fieldssuch as the topicof fun and beauty, or values, goals, ideals, or religion.This total approach is taken from the combined fields of anthro-pology and sociology, which study groups in their totality rather thanby segments.

The selection of families to be studied in the nation in which pupilslive should be undertaken with great care. They should be chosen to
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Chart 1. Different Aspects of a Family To Study
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represent a good cross section of that nation's people. Ten sugges-
tions are presented for consideration in a recent volume by this writer
on Social Studies for the Seventies: In Elementary and Middle Schools.
They are as follows:

1. Families of different sizes, including some with only
one parent, the usual nuclear or small, tightly-knit family,
and extended families with close relationships with cousins,
grandparents, and other relatives

2. Families living in different parts of the nation, with the
emphasis upon the effect of geography upon family life

3. Families in different locations: ruxal, small town, city,
and suburban

' 4. Families of different socioeconomic levels

5. Families with different religious faiths or value sys-
tems.

6. Families representing different ethnic or racial back-
grounds

7. Families in trailer camps, migrant workers, and other
families on the move because of jobs

8. Families representing different occupations
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9. Families which represent different problems of groupliving

10. Families of newcomers to this country.

Most or even all of these criteria of ;,election could be used for anynation. Of course several of these points can be included in the selec-tion of one family. Thus a family which has migrated from Puerto Ricoto New York City or a Mexican family migrating to Los Angeles canrepresent newcomers. The occupation of the breadwinner in the familymight be in the hotel business or in a textile factory. The family wouldprobably be Catholic. Its socioeconomic level is likely to be low. Itmight well represent the larger or extended family structure. And itslocation in a large city would cover still another aspect on this list of10 points.
The selection of families in other parts of the world can be carriedon in a similar fashion. In materials which the writer of this book ispreparing now for use in schools in the United States, he has five fam-ilies. They are:

1. A Lapp family in northern Scandinavia2. A family in Nuremberg, Germany, with the father as a toy manu-facturer
3. A family in a modern housing project in Sao Paulo, Brazil, whichhas moved there from the dry northeastern region4. A family in Ghana which grows cacao and visits relatives in thecity of Accra
5. A family in a fishing village in Japan which is turning to modernmethods and has a son who works in an optics plant in Yokohama.

These five families represent a wide range of topics. For example,they are drawn from Europe, Latin America, Africa, and Asia. Theyrepresent a variety of cultural regions as well. Some of them are vil-lage people but with close ties to cities; others are city people. Onefamily is a nomadic family and another is a migrant family. Their workranges widely, too. It includes fishing, farming, manufacturing, andconstruction. Their value systems are quite different, although thereare some common values.
Although it would be easy to stereotype the peoples of the worldthrough such a selection process, we have tried to include with eachfamily contacts with neighbors or relatives of different backgrounds,thus broadening the range of families included. This is not an idealarrangement, but it is an effort to pioneer in the 'study of familiesaround the globe.
The 12 aspects of the wheel need not be examined in the same orderwith the various families selected. Also, the aspects of the wheel whichare highlighted for each family can vary, with some segments evenomitted for some families.
If you were to select five (or six or seven) such families, in variousparts of the world, in addition to a variety of families in your own coun-try, what ones would you select?
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Chart 2. Plan for Studying the Community
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Studying Communities at Home and Abroad. The second segment
of society which pupils might well study is the community. It is larger
than the family and smaller than the nation. It seems, therefore, an
appropriate topic for the third and fourth years, or the middle years in
elementary schools, after the study of families andprior to the study of
nations. It is also a portion of society in which pupils have already had
some experience and which they can use as a local laboratory of learn-
ing just as they used their families earlier for that purpose.

The study of cnmmunities should be comprehensive or inclusive.
Chart 2, above, indicat,:s 12 segments or aspects of communities which
can be studied profitably by pupils. These apply to any community, any-
where in the worldand in any period of history, although the writer
would recommend that the analysis of communities in the middle years
of elementary school be focused on the contemporary scene. Inasmuch
as boys and girls are slightly older at this point, a little more history
can be included, but it should be those aspects of history which help to
explain the present status of the communities being studied.

A close examination of Chart 2 should show that all the social
sciences are drawn upon for the suggested comprehensive survey. The
topic of physical features is taken almost exclusively from geography.
The "Variety of People" segment concentrates upon.anthropology and
sociology. "Ways of Earning a Living" takes its cue from economics,
with some inclusion of government, inasmuch as government policy
affects the economic system. The segment on "Government" is almost
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solely drawn from political science. Continuity and change relate pri-marily to history. Related fields are also used, as was the case in thechart for studying families. Thus -"Values and Religious Groups" istaken from the philosophy and religion. The segment marked "Recrea-tion and Cultural Opportunities" includes the arts. In the study of com-munities many learnings can be in the field of the language arts aspupils read a variety of materials in connection with their study of com-m unities.
Not all of these 12 aspects of a community need to be studied with

every community. Further, they need not be studied in the same depth.The order in which these topics are studied should be changed fromcommunity to community, thus ensuring novelty or variety.
The first community studies should certainly be the one in whichpupils are now living. In that way they can use their firsthand experi-

ences and explore it in more depth than they have ever done.
Then pupils should be ready to use the skills learned in studyingtheir own locality in an analysis of several other communities in theirown nation. The writer has suggested in his book on Social Studies forthe Seventies: In Elementary and Middle Schools 12 criteria whichmight be used in the selection of communities in one's own nation. Thislist was developed for the United States, but might well be used, withvariations, for any country. The 12 are as follows:

1. Communities from several political divisions
2. Communities which represent different types of geog-raphy
3. Communities which show different types of people
4. Communities which show different ways of earning aliving
5. A farming community and/or county seat, with itshinterland
6. A seat of government (the state capital or Washington,D.C.)
7. A community of people on the move, such as a trailer

community or a migrant labor community
8. A community with a long history
9. A community showing many changes in recent years

10. A large city with a harbor
11. A space age community
12. A new, planned community.

There is no thought of suggesting that as many as 12 communities,in addition to the local community, should be studied. Six or seven, inaddition to the local community, are probably enough. But most citiescan be selected to represent several of these 12 factors. For example,Philadelphia is a harbor city or river city in the Middle Atlantic region.It has a long history and has brought about many changes in its urbanrenewal program and in its rehabilitation of sections from its colonialpast. It has a variety 'of types of people and occupations. It thus com-bines several of the criteria listed above.
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The selection of communities from other parts of the world is a
far more difficult task. Again, they might be chosen from the various
cultural areas of the world. Some of them ought to be villages, inas-
much as most of the world lives in villages, but some ought to be larger
towns and big cities. Often two communities can be studied in a coun-
trya village and a large citywith the interdependence of these two
communities portrayed. They ought, also, to represent a variety of
people and ways of living as well as economic activities. They could
well represent different geographical features. They might well vary,
too, according to religion or value systems. Continuity, or history,
and change should be represented in the final list. A very practical
consideration is the amount and authenticity of materials available on
them.

The number of such communities should not be too large, so that
depth of study is fostered rather than a superficial approach. Here is
the writer's attempt to develop such a list of communities outside the
United States:

Cultural Area
of the World

Communities in a
Given Country

Aspects of the
Communities To Stress

Moslem

Germanic-
Scandinavian

Latin

Latin

Anglo-Saxon

Indic

Sinitic and
Southeast Asian

Africa: South of
the Sahara

Other regions

The Bedouins, and the
city of Kuwait

A small town, and the
city of Berne in Switz-
erland

A village, and the city
of Seville

A copper mining village
in Chile, and Valparaiso

A small town in England,
and London

A village in India, and
Bombay

A rice village, and Seoul
in Korea

A village in Thailand,
and Bangkok

The region around Moshi,
and Dar-es-Salaam in
Tanzania

A new community in
Israel, and Jerusalem

Nomadic life, and the effect of oil on
the city of Kuwait

Milk and chocolate and the trading
city of Berne

Olive growing and irrigation, and the
Spanish culture of Seville

Copper mining, and world trade

The use of human resources and the
capital city. History

Village life with changes, and cotton
mills in Bombay

Rice growing and village life, and the
capital city

Continuity in a rural community, and
Bangkok as a cultural center and U.N.
regional headquarters

Coffee growing, and the changing
city of Dar-es-Salaam

Mixed farming and building a new
community, and Jerusalem with its
religious significances.

1
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Studying_ One's Own Nation and Other Nations. By the time boys
and girls have reached their fifth and sixth years in school they should
certainly be ready to begin dealing with the concept of nations or coun-
tries. For some this can come earlier. But nation or country is a
difficult concept for many children.

The task of studying nations shouldhave been made infinitely easier
by the previous studies of families and communitiesat home and
abroad. Attitudes formed and skills acquired in those studies can now
be put to good use in an even more difficult situation.

Again, using what we know about learning, this writer would rec-
ommend the study first of one's own nation in its many dimensions.
This might well include a half year on the contemporary scene and a
half year on a quick survey of its history. Many people would not agree
on the order suggested here; they would prefer to study the history and
then the contemporary scene. That is a logical order, based on adult
thinking. The psychological order for children is more likely to be an
interest in the here and now. Then they will ask questions which de-
mand some understanding of the past to explain the present. Such a
quick look at national history could be enhanced if a few carefully se-
lected periods were designated for study in depth rather than subject-
ing children to a year-by-year or a decade-by-decade look at their
nation's past.

A suggested "model" for the study of any nation is reproduced in
Chart 3, on page 63. Again, it draws from all the social science dis-
ciplines and from a few related fields.

One way to approach the first two topicsland and peopleis to
start with a population distribution map. That should evoke questions
as to why people live where they do. This will make the geographical
aspects more meaningful than an approach which is strictly geographical
in nature. Once boys and girls learn about the land and the variety of
people, they should discover the different ways of living in a given nation
and the reasons for those differences.

Next might well come a study of the different value systems and the
common values of the nation. This could lead quite naturally into a
study of the various institutions in that countryfamilies, religious
groups, the economy, the government, education, and the mass media.

Following this might be a study of the creative ideas and expres-
sions of the nation and how they might determine the future of the coun-
try. One more major aspect remains --the contacts of the country under
study with other countries and the international community.

Then pupils should be ready to delve into the past of their own coun-
try, following it chronologically or topically or by its big decisions.

Selecting the nations of the world which should be studied at this
point in school is mighty difficult. Each of the 150 or so countries in
the world is important. Each has something to teach the others. But
selectivity and depth or selectivity for depth is more important than
coverage.

Here are some possible criteria to assist in the selection of 10-12
nations for emphasis:
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1. World powers
2. Countries of the future (so far as one can guess at this)
3. Neighboring nations
4. Countries representing the major cultural regions
5. Countries of ancestors of pupils
6. Countries representing emerging or developing nations
7. Countries against which pupils have strong prejudices
8. Countries representing varieties of religions, economic, andgovernmental forms
9. Countries for which adequate materials are available

10. Countries, for the most part, not used for the study of familiesand communities.

Working from this list, the author has suggested the following listfor American schools:

1. Canada
2. France or Italy
3. Germany
4. The United Kingdom
5. The U.S.S.R.
6. Kenya or Nigeria
7. The U.A.R. or Turkey
8. Israel
9. India

10. Indonesia
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11. China
12. Japan
13. Brazil or Argentina
14. Mexico.

To this should probably be added one small nation, to show the
special problems of those smaller governmental units.

The list is too long. One way to handle this is to devote two years
to such a study. Another is to provide more alternatives for teachers
such as are indicated in some places above. Still another way is to
have pupils make a survey of a large area, with differen't committee
groups studying individual countries of the region, and pooling their
findings. It should be remembered that several other nations will be
included in the study of families and of communities. And it is assumed
that many other countries will be included in the secondary school
years in the cultural areas approach suggested in the proposal on page
48.

If you were asked to name the nations which you would want to have
your pupils study in considerable depth at this point in their schooling,
which ones would you name, remembering that several countries would
have been studied in less depth in the study of families and communities?

Current Events, Current Affairs, and International Celebrations.
Some current events and current affairs instruction ought to be carried
on in every elementary school in the world. Such teaching is possible
in most parts of the world. But there are a few places where this is
illegal, as in France, because some teachers in the past have used their
classrooms flagrantly to promote their own biased political points of
view.

Children need such studies for two reasons. One is to help them to
sort out or to interpret the fragmented information on current happen-
ings that they have gained from television, radio, newsreels, or from
the conversations of adults which they have overheard. The second
reason is to motivate their interest in learning more about the world
in which they live.

By "current events" we mean the day-to-day happenings in the
world. By "current affairs" we mean an examination in more depth of
long-term problems and topics of international significance. In the
primary grades most of the teaching and learning about the current
scene will be in the nature of current events. In the later years in
elementary school, most of such teaching and learning should concen-
trate on current affairs.

This writer would like to make a plea for dealing with fewer topics
and for greater depth rather than superficial coverage. One way to
achieve this is to select a topic for current events or current affairs
discussion and concentrate' on it for several minutes, rather than trying
to deal with several topics quickly. Another way is to have various
pupils in the middle and upper grades of elementary school become
"classroom experts" for five or six weeks on given areas of the world
or world topics and report to their peers from time to time on these
specialties. Every few weeks the "classroom experts" can be changed,
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so that students become fairly well informed on six or seven different
specialties in th6 course of any year in school.

Teaching about current events and current affairs is not easy. Some
teachers are likely to have strong views on these subjects and the
temptation is great to try to inculcate children with their views. How-
ever, such an approach is not teaching; it is indoctrination. As a part
of education in a free society, teachers need to help children to examine
various points of view and to see why people hold these beliefs.

Space does not permit a lengthy discussion of ways in which to
carry on critical thinking in regard to controversial issues. But three
simple devices might be cited to give readers examples of ways in which
this can be done.

One way is to develop a series of rules for the discussion of cur-
rent events and current affairs. In the development of such rules, the
pupils should take part. These would include no name-calling, the cita-
tion of sources of information, and the right of everyone to speak and
be listened to.

A second approach is to place on the chalkboard two columns and
to place items under these columns as they are mentioned. One column
would be on Facts; the other on Opinions.

Facts Opinions

A third is to use a continuum, preferably in the form of a broken
circle or horseshoe, showing how human beings divide on almost every
problem or issue, into "right," "center," and "left."

Position V

TOPIC.

Position Z

Position W Position Y

Position X

Some attention should also be paid to special international celebra-
tions as a special part of elementary school experiences. These might
include such international events as U.N. Day and Week, World Health
Day, and Human Rights Day.

Using the Total School Environment

Considerable attention has been given thus far in this chapter to
the more formal aspects of the curriculum in the education of inter-
nationally-minded children. This is important. But the less formal
aspects of the curriculum also need to be used to promote international-
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mindedness. Every part of the school program should be examined tosee how it can contribute to the international dimension of learning.Picture in your mind a school whose staff has carefully examinedthe ways in which the total environmentcan be utilized for such learningsand imagine what you might see as you visited it.
Outside the building you might see the United Nations flag as wellas the national flag of the country in which the school is located. Fromtheir earliest days at school, children would thus become accustomedto seeing those twin symbols and begin to identify with them.In the playground would be a world map and a map of the nation,with children playing on them. Some children would be unaware of themaps. But others would be 'jumping from state to state or region toregion on a map of their own nation or from nation to nation on theworld map, meanwhile learning geography casually in an informalsituation.
In the front hall you might see a large globe, constructed by someof the children, with the major physical features outlines on it, plus thenations, major rivers, and leading cities of the world.Nearby would be a current events bulletin board, with sections onthe local scene, the national scene, and the international scenebroughtup to date each week by the boys and girls in different classrooms.In the classrooms one would note that there were many air-age orpolar projection maps rather than the old mercator projection maps ofsailor days. Even the kindergarten would have a cradle ,globe,* usedonly occasionally but nevertheless a part of the permanent equipment.There would be many pupil-made maps, too, in the classes. In the roomswhere the children are studying communities of other nations, therewould be sand-tables, with the layouts of the communities being de-veloped to scale in those sand-tables.

In several classrooms there would be letters and other materialsreceived from pen pals in other parts of the world.In the assembly hall would be a list of the various school-wideprojects to promote international cooperation, designated by the yearsin which they had been carried on. Among them would be such entriesas the following:

1964 Human Rights Around the World Project

1965 Beauty Around the World Project
1966 Unicef Project
1967 Hobbies Program on International Themes

1968 Toys Around the World Project

1969 Aid to the Children of Biafra Project

1970 The World We Want Project

*A cradle globe is constructed to enable children to handle, feel,touch, or manipulate it.
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In one classroom studying various communities of the world you
might see some of the pictures, travel posters, letters written by two
sailors from the community whose ship had been adopted by the school
several years earlier in an "Adopt a Ship" program.

On one wall of the dining room you would see a mural done by last
year's fifth grade pupils on "Our Nation----1969." On the opposite
wall you would see a mural done by the sixth grade on "The World We
Want-;-a Project by the Sixth Grade, 1969."

In the main corridor or in one of the side corridors would be a Hall
of Flags of the various nations of the world, a permanent part of the
school's exhibits.

Elsewhere would be a large exhibit in a glass case with materials
on a world theme or on a nation, prepared by parents, teachers, and/or
pupils or showing materials borrowed from an art gallery, museum,
or some other source.

In such a school the library would be a rich resource. It would be
a true learning center and not just a repository of books, important
as they are. There would be two or three small book trucks, piled high
with materials which would soon go to one of the classrooms to help the
pupils in their analysis of families, communities, or nations. Included
in the library would be a large file of pictures mounted on cardboard
of many areas of the world and on many themes. Each year there would
be a "drive" in the school by the pupils to collect old magazines, from
which pictures could be cut for use in the school library. The library-
learning-center would also include films, filmstrips, maps, transparen-
cies, and slides, in addition to magazines, pamphlets, and books. Parents
and older pupils would serve as helpers to the full-time librarian.

Such a library-learning-center is not possible in countless schools
but it is an ideal toward which schools should be striving.

In this school there are two assembly programs each week. One
is for the younger children; the other for the upper grade pupils. Some
of the programs in these assemblies are on international themes.
Occasionally a film is shown. Sometimes a play, written by the chil-
dren as a part of their regular classroom work is presented. From
time to time a visitor from another part of the world speaks briefly to
the pupils. With older pupils there is occasionally a panel discussion
by a group of pupils, with later participation by the audience.

If you visited this school on the right day, you might find in the
kindergarten a visitor from another country working as an assistant to
the regular teacher. Because she is a busy student in a nearby college,
you would find her there only one afternoon a week. But she is a very
important part of the exposure of children to people in other parts of
the world. And for her, this is a wonderful laboratory experience in
her own education as an early, childhood expert.

Since this is an outstanding school, you could view, in the audio-
visual room adjacent to the library, the films of several visitors to the
school over a period of years. This school has felt it was important to
film the talks of visitors with its pupils for use with future classes.

Again, if you have arrived on the right day, you would find a group
of teachers staying after school to take part in an in-service course in
anthropology, conducted by a professor from a nearby college. Some
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of the teachers would be taking the course for in-service credit; othersmerely for their own education. They would be joined by the teachersfrom several nearby schools, inasmuch as this is a joint project ofseveral elementary schools.
The major impression of the school that you would take away,however, would be one of individualized and small group instruction,with pupils learning to learn in an atmosphere of freedom and friendlyguidance by teachers.
Few elementary schools around the world have such a rich environ-ment for learning about the world, but the program of this demonstra-tion school shows what effective, pioneering schools can do to use thetotal environment for producing internationally-minded individuals.



V. The International Dimension
of Secondary Schools

Around the world today only a small percentage of our young people
have the privilege of going to any kind of secondary school. In a fewcountries, like Canada, France, Japan, Sweden, the United Kingdom, andthe United States, the percentage of boys and girls and young people insuch schools is high. In most countries, however, the percentage isextremely low. This is one of the tragedies of this period of historybecause eery person of that age group merits some kind of secondary
education and the international community needs millions and millionsof such trained persons.

The secondary schools that young people attend vary tremendously
in organization, curriculum, equipment, and staffs. For example, in theUnited Kingdom there are four parallel programsthe grammar oracademic school, the technical school, the secondary modern school,and the comprehensive secondary school. In some of the larger citiesof the United States there are commercial and vocational high schoolsas well as the more familiar comprehensive high schools. In some ofour American cities there are also special high schools for gifted boysand girls in the ,arts or sciences. Similar variations occur in othernations.

One of the urgent tasks today in all parts of the world is to utilize
all existing secondary schools to develop internationally-minded individ-uals. In a few nations this means the education of the entire future
electorate. In most countries it Means the education of an elite, leader-
ship group. No matter what the ages are for secondary school pupilsin a given country, the names given the institutions in which their edu-cation is carried on, their equipment, or their staffs, the internationaldimension needs to receive high priority.

Aims of the International Dimension of
Education for Secondary Schools

Despite the variations in secondary schools in various parts ofour planet, there certainly are some common aims of the international
dimension of education for all of them. It would be a highly worthwhileexercise for groups of experts in individual schools, in regional sys-tems, and in national systems to study the overarching aims of secondaryschools as they relate to living in the emerging international communityof our day.

One such statement was drafted in the United States a few years
ago by the Commission for Education in International Relations of the
Association for Supervision and Curriculum Development. With thechange of a few words here and there, what was written then might servenow as a basis for such studies by many educational administrators,

69
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curriculum planners, and members .of,professional organizations. Thestatement was framed as a series of questions in order to promotethinking on the part of the readers.

Education for International Understanding: Suggested CheckList for Self-Surveys in Secondary Schools

1. Is our school developing secure, integrated individualswho can associate differences among people with friendlinessrather than with hostility? In what ways are we doing this?How could our work in this respect be improved?

2. Is our school introducing students to the entire worldor only to parts of it? In what ways are we doing this? Howcould our work in this respect be improved?

3. Is our school helping students to understand the similar-ities and differences among the peoples of the world? In whatways? How could our work in this respect be improved?

4. Is our school helping students to appreciate the con-tributions of all peoples to the international community? Inwhat ways are we doing this? How could our work in this re-spect be improved?

5. Is our school helping students to obtain as realistic aview as possible of some of the world's basic problems? Inwhat ways? How could our work in this respect be improved?
6. Is our school helping students to become interested incurrent affairs and to evaluate their sources of news about theworld? In what ways? How could our work in this respectbe improved?

7. Is our school helping students to develop pride in ourcountry's achievements, concern about its shortcomings, andunderstanding of its relations with other nations? In what ways?How could our work in this respect be improved?
8. Is our school helping students to understand the signifi-cance of the United Nations and its related agenciestheir pur-poses, programs, progress, potentialities, and problems? Inwhat ways? How could our work in this respect be improved?
9. Is our school helping students to develop a philosophyof life which can be universalized andcan undergird our effortsto strengthen international understanding? In what ways? Howcould our work in this respect be improved?

depart -ments and cocurricular activities? In what ways? How couldour efforts be made more effective?

10. Is our school carrying on its program in international
understanding as a school-wide program, involving all depart-
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11. Is our school using a variety of methods and materials
to promote international understanding? Which seem the most
effective means? What new methods should we try? What new
materials should we try to obtain?

12. Is o-111 school cooperating with other agencies of society
which can be utilized to promote international understanding?
In what ways? How couldour work in this respect be improved?

Could you use these 12 broad questions to examine your own second-
ary school or secondary school system? On which points would you rate
high? On- which would you rate low? What other questions would you
include in such a survey?

A Central Core at the Secondary School Level

As we suggested earlier, there might well be a central core of uni-
fied studies or correlated subjects which runs from the first year in
school (or even from kindergarten) through the secondary school years.
The core would emphasize families and communities athome and abroad
and selected countries beginning with one's own in a flexible but sys-
tematically- planned sequence as developed above.

This idea would then be extended into -the secondary school. In the
seventh and eighth years students would concentrate upon their own
nationpast and present.

In their ninth and tenth years in school they would survey the eight
major cultural regions of the world. The largest block of time in those
two years would be devoted to the cultural area in which the students in
a given school or school system live. Yet considerable time would be
given to the study of the other seven cultural regions. The heart of
such cultural area studies would be the social studies. But literature,
music, and art would be used widely and wisely to augment the social
sciences. If teachers of these various subject fields could work to-
gether in teams, the value of such regional studies would be greatly
enhanced. Where this is not possible, teachers could run parallel pro-
grams, thus correlating their work rather than integrating it. Thus a
teacher of literature would be studying some of the outstanding writings
of India at the same time that the history or social studies teacher is
studying with his pupils the Indic culture. The same would be true of
teachers of music and art.

In the eleventh year in school, students would delve more deeply
than before into their own-nation's history, seeing it in its international
context. Then, in the twelfth year- in school, students would probe some
of the basic problems of the world, in their national and international
dimensions.

Most schools around the world are not yet ready for such a central
core approach. But there should be some schools which are ready.
They might well be some of the international schools scattered around
the world, some of the many American schools in various parts of our
globe, or some of the pioneering schools in decentralized national sys-
tems in which individual schools can experiment freely. Other schools
will have to be satisfied for the time being with less radical innovations.
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Implementing These Aims Through the
Informal Aspects of the Curriculum

There is some evidence to suggest that greater gains are made in
promoting interest in international affairs through the less formal as-
pects of the curriculum than through more formal classroom teaching.
In a study which this writer carried on some years ago in various parts
of the United States in 15 high schools of varying size and design, stu-
dents in their senior year were asked what their most interesting ex-
periences had been in exposure to the world outside the borders of their
own nation. Highest on the list were their contacts with persons from
abroad. Next came social studies classes, especially those in which the
teacher seemed to be a lively, informed, internationally-mindedperson.
Then came movies and television programs, followed by books. Next
came clubs focusing on international relations.

Other experiences cited included living and/or traveling abroad,
pen pal correspondence, school assembly programs, current events
classes, exchange teachers, service projects, school affiliation pro-
grams, Junior Red Cross programs, and current events instruction.

The writer knows of no similar surveys in other parts of the world
but it is likely that boys and girls and young people in other parts of our
planet would be stimulated in similar ways.

The comments of these young people should give us some clues to
the types of informal activities which should be carried on in secondary
schools in order to promote internationally-interested and internation-
ally-minded individuals.

Let us visit a secondary school which has taken very seriously its
responsibility on the international dimension of education. What would
we see or learn about the less-formal activities in this school which
promote this overall aim? Let us assume that this is called the Ham-
marskjold Secondary School. Here is what we might see in this school
or learn from the members of its school community:

1. There is a special committee of the school, composed
of administrative officials, teachers, students, and parents who
are in charge of promoting the international dimension of edu-
cation.

2. About one-third of the school assembly programs are
devoted to international themes, often with speakers from dif-
ferent parts of the world, talking about their nations, or dis-
cussing world problems. Programs featuring films and student
panels are popular.

3. On the two sides of the front corridor are pictures of
"Our National Heroes" and "Citizens of the World." A con-
test is conducted by students in the fall for the selection of
one rational hero and in the spring for the selection of one
citizen of the world. Appropriate ceremonies are held in con-
junction with the hanging of their pictures in these halls of
heroes.
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4. There is an active International Relations Club which
meets during school time and is conducted by the students, with
a faculty adviser.

5. There are two teachers from abroad in the school, but
they are used as resource persons, especially in the two-year
world culture course, rather than as regular classroom teach-
ers. They are students from abroad, selected from the student
body of a nearby college and asked to remain in this country
for one more year for this special purpose.

6. Some students from this school take part each year in
a regional United Nations Model Assembly.

7. The Library-Learning Center has a remarkable col-
lection of books, films, filmstrips, tapes, mounted pictures,
maps, and other materials on international themes. Students
assist in the work of this Center.

8. Once a year a school-wide action program is sponsored
on an international theme. Often it is used to raise money for
an exchange student program. The school tries to have two
exchange students in the school each year, from two different
regions of the world.

9. The student publications of the school also reflect the
concern of the teachers and pupils in the international area.

10. Bulletin boards and exhibit cases throughout the school
contain considerable student material on international themes
and materials which have been borrowed from museums and
art galleries. These are changed frequently and placed in con-
spicuous places in the school, including one exhibit case and
one bulletin board in the school cafeteria.

11. Several regular teachers in the school have studied,
worked, or traveled abroad. This is one basis for selection to
the staff of the Hammarskjold Secondary School. The school
gives them increment credit for work and/or travel abroad.

How many of these activities would be present in your secondary
school? What other experiences are available for your students? Which
ones could you initiate in the next few months?

Implementing These Aims Through the Formal Subject Fields

Much of the exposure of secondary school students to the world will
come through the more formal aspects of the curriculum. These may
not be as glamorous or appealing as the informal aspects, but they are
just as essential.
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Let us turn, then, to the subject fields which are most likely to be
taught and which can be used profitably to promote internationally-
minded individuals. Space precludes the mention of every subject field,
but here are some comments on the international dimensions of a few
of the more common subjects taught in secondary schools, although the
names given to them may vary from school to school or country to
country:

Social Studies. At the secondary school level the various social
sciences and history may be organized in a number of different ways,
according to the educational philosophy of the school or school system.
They may be integrated and taught as one subject or they may be taught
as separate subjects. No matter how they are organized, they should
help students further to understand themselves and otherhuman beings,
the interrelationships of human groups, the institutions which men have
created to meet their needs and wants, and some of the problems which

have existed in the past and continue in different forms in the present.
Students in these years should examine deeply the story of their own
nation and wrestle with some of its problems in their contemporary
setting; but they should see their ownnation's history in its international
setting. Further, they should become conversant with the regional and
international organizations of our day.

Here are ten objectives of social studies teaching as outlined by an
international seminar held by Unesco shortly after World War II in
Sevres, outside Faris. These objectives, arrived at by social studies
teachers from several countries, still merit our consideration.

1. Social studies teaching should include some study of
each of the major areas of the world.

2. Social studies teaching should encourage each student
to take a. special interest in some important aspect of world

affairs.

3. Social studies teaching should stress the study of global
geography, especially as it relates to the location and distribu-
tion of natural resources, including the world's supply of food.

4. Social studies teaching should include the study of the
development of individual human. personality, especially as it
relates to the development of desirable human relations.

5. Social studies teaching should combat prejudice against
persons and groups on account of their race, religion, sex,
economic or educational status, and should emphasize the im-
provement of relationships between groups.

6. Social studies teaching should examine the story of inter-
national conflicts and international cooperation, with particular
attention to the United Nations and its specialized agencies as
a constructive means of international action.
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7. Social studies teaching should include a study of current

events and contemporary problems.

8. Social studies teaching should present relevant factual
information, but it should also devote attention to the formation

of attitudes and the acquisition of skills.

9. Social studies teaching should give special attention to
the development of skill in critical thinking.

10. Social studies teaching should use the classrooms;
school,, and community as laboratories for civic education, as

a part of the preparation of pupils for intelligent and active
participation in civic affairs as adults.

In most schools around the world geography is the major focus of

social studies in elementary schools, while history is the chief field of

concentration in secondary schools. Students are certainly able to cope

much better with history at the secondary school level than in their
previous years in school, but a social studies program which is con-

fined to history is a limiting one. All of the social sciences and history
need to be included in a comprehensive program at the secondary school

level. It is especially important for future leaders and future voters at
this stage in their school years to wrestle with some of the current
problems of their world now and of the foreseeable future.

Whatever course of study is developed, boys and girls and young

people'need to be encouraged to usea variety of resources and to tackle

the broad field of the social sciences through discovery, inquiry, or

problem solving methods in order to create thinking individuals,

equipped with skills which they can use throughout their lives. The
knowledge they acquire should be important to them, but the attitudes

they form and the skills they learn should be of even more value to them

in the many years that lie ahead.

Literature. No field is as rich in promoting internationally-minded
individuals at the feeling level as is literature. Literature is an air-

plane ticket to places in other parts of the world. Literature is a tele-

vision screen providing us with vignettes of the life of other people
past and present. Literature is a stethoscope which helps us feel the

heartbeats of other people. Literature is a mirror, reflecting the lives

other people lead. What better way to learn about the people on our

planet than through the stories, poetry and epics, novels, folk tales and

myths, biographies and autobiographies, and plays of our world neigh-

bors?
In secondary schools all over our globe, as well as in elementary

schools, boys and girls and young people should be exposed to the ex-

pressive life of other people through their literature. They should learn

through different forms, whether it be the Haiku poetry of Japan, the

epics of Scandinavia, the folk tales of Africa, or the novels of Russia.

There are many ways in which literature can be used to the full in

secondary schools. One method is to incorporate it into an integrated
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study of nations or cultural regions. In that way students can study theliterature of a country or cultural area while they are studying its his-tory and contemporary scene, thus enhancing both.A second way is to approach the study of literature through themesapproached globally. Thus one unit in a literature class might be onfamily life indifferentparts of the world, another on the impact of indus-trialization on living, a third on war and peace, a fourth on the aspira-tions of peoples in different parts of our globe, and a fifth on the idealsand expectations placed by adults in front of children and young peoplethrough folk tales.
Students in their later years in secondary school should be exposedto the finest writings of men and women in all 'parts of the world and atdifferent periods of history. They should study the Bhagavad Gita ofIndia, The Tales of the Genii of Japan, and the Four Books of China, aswell as The Iliad and The Odyssey of Greece, Don Quixote of Spain,Faust of Germany, and The Enemy of the People of Norway. They shouldcome to know Muhammed Iqbal and Gabriela Mistral as well as WilliamShakespeare; Domingo Sarmiento and Camara Laye as well as Dante,Dumas, and Dickens; and Tagore and Gibran as well as Wordsworth andWhitman.

But they should know about recent and contemporary authors aswell as classical authors. And they should grapple with their ideas andwritings. The writers ofUnesco's bookleton Education for InternationalUnderstanding raised this question when they asked: "Regardless ...of their universal aspects, are the novels of Dickens and Dostoievskylikely to give erroneous impressions of their respective countries?"Thus, students should read the works of Sholokhov as well as Tolstoyand of Pasternak as well as Pushkin.if some of this literature can be approached through films and re-cordings, as well as being read by students, their appreciation of theseworks will befurthered and their enjOmentof them enhanced. Of coursesome analysis of these works should be made, but they should be savoredmore and analyzed less than is often done.

Music and the Dance. Mankindhas always made musicand alwayswill. This is one of the ways in which people express themselves, in-1dividually and collectively. It is one of the ways in which they com-municate. It is one of the ways in which they enjoy themselves.This fact has led many people to speak of music as an internationallanguage. Actually that is not true. If you doubt this statement and are"western," sit on the floor of a Hindu temple near the orchestra for anhour, and see if you are not driven to your wit's end to even tolerate themusic the players make. Or stand in a bazaar in the Middle East fora similar time and listen to the music of that part of the world blaringforth from the loudspeakersand see if your ears are attuned to thatform of musical expression.The desire to create music and to enjoy it is internationalyes.But the music itself is cultural. It grows out of the life of a given groupof people. It must be understood in its cultural context.Actually the number of people in the world who are bi-musical ormulti-musical is very limited. Most of us are tone-deaf when it comes
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to the music of other cultures. Yet, in the rapidly emerging international

community of ourday, all of us need to share in the rich musical heritage

of many places and many peoples. Education along these lines needs to

begin early, in our elementary schools, and be continued in greater

breadth and depth in our secondary schools. That is the mandate we

should give our music educators in all lands.
Students in the western world should be exposed to the music of the

world's great composers, such as the works of the Germans: Bach,

Beethoven, and Brahms; the Russians: Rimsky-Korsakov, Moussorgsky,

and Tchaikowsky; the Italians: Verdi and Puccini; the Finn: Sibelius;

the Brazilian: Villa-Lobos; the Mexican: Gomez; and scores of others.

But they should not be limited to the music of the western world. They

should learn about the more complicated intricate music of Asia, with

its broader scale and its emphasis upon melody rather than harmony.

And they should be exposed to the best of music from the Middle East

and Africa, as well. In a similar way non-western students should learn

about the musical expressions of people in other parts of the world.

Students should learn that music takes many forms. There are I

lullabies everywhere. There are folk songs in all parts of the world.

There are work songs in all places. There are songs which express

moodsof sorrow and joy, of hope and despairwherever people live.

There are songs about nature, songs about history and traditions, songs

about religion, and even songs about political affairs.

Why should not students everywhere have in their personal musical

repertoires such universal songs as the Czech "Came A-Riding," the

Danish "Hans Sjal Leve," the Australian "Waltzing Matilda," the Sierra

Leone "Everybody Loves Saturday Night," the Korean "Arirang," and

some of the American Negrospirituals, as well as "Home on the Range"

and "Carry Me Back to Old Virginny "?
Students should also learn why different songs anddifferent musical

instruments have developed in various parts of ourglobe. For example,

music everywhere has started with the human voice, and then been ex-

tended by the use of other parts of the body. People everywhere have

used the materials at hand to create their instruments, whether it is

the wood of Central America to make marimbas or the hides of African

animals to make drums. In some places music is created by groups;

individual composers are unknown. In other places, where individualism

is prized above group effort, music has been created by individual com-

posers whose names we still know.
In examining music as a means of learning about other peoples and

places, it is important, however, toplace the music in its proper setting.

Thus "The Song of the Volga Boatman" helps us to understand Russia,

but it is a Russia of the past just as much as "The California Gold

Diggers" is about a period of United States history which is gone but

not forgotten.
The study of the words of various national anthems can help reveal

the aspirations of the people in different countries. That can be a fasci-

nating exercise. Students can also learn how music has been used to

promote extreme patriotism and international misunderstanding, as

Hitler used it in the Third Reich,
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Some attention needs to be given, also, to the idea and ideal ofinternational feeling and loyaltyas well as to national feeling and loyalty,through the use of music which has been produced on this theme. Forexample, students might learn and sing from time to time the "WorldAnthem" with the words by Josephine D. Bacon, set to the music ofBeethoven, or they can listen to the music composed by Benjamin Brittenfor the 20th anniversary of the United Nations,called "Voices for Today:'The dance can be examined in similar ways. Many people in thewestern world fail to realize how central the dance is in many cultures.As Geoffrey Corer has written about the dance in Africa,
They dance for joy and they dance for grief; they dance forlove and they dance for hate; they dance to bring prosperityand they dance to avert calamity; they dance for religion andthey dance to pass the time away.

Studies of both music and dance can be carried on effectively intwo ways: (a) by nations or cultural areas, and (b) by themes, ap-proached globally.
No program for the education of internationally-minded individualsis really complete without emphasis upon music and the dance as twoforms of expression of peoples all over our planet.
Art. Art is another aspect of the curriculum which can add muchto the development of internationally-minded individuals. In fact theAmerican art educator, Edwin Ziegfeld, has agserted that "Of all thesubjects in the school program, none lends itself more readily to thepromotion of international understanding than art."This is a sweeping statement, but there is much to support his con-tention. Through the many media available, everyone can find ways tochannel his aggressive impulses and to recreate his own experiencesthus developing a sense of identity, a sense of self. As we have pointedout earlier this acceptance of self is the first lesson in internationalunderstanding and cooperation:

Art is nonverbal. Consequently, it does not have to be translated,as literature has to be, even though it may sometimes have to be inter-preted. Therefore, communication is more direct and immediate,especially if the themes are universal. Such creativity is also availableto people of all ages. Children can communicate and do communicateearly in their lives through their own art forms and people can do thisthroughout their lives.
Art is basically emotional, too, although the creativity is usuallytempered by the intellect. Since human emotions are universal, artcan be universal, too. Since the products of artistic expression mayinclude clothing, tools, and other articles of use as well as paintings,pieces of sculpture, and buildings, art is not limited to people of means.The poor peasant can create as well as the rich merchant. Art does nothave to be limited to any socioeconomic level.Yet art does not stop at this point. Not by any means. It can beused to help us understand other individuals and nations and to give usclues to other civilizations and cultures. As an integral part of their
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study of other peoples and places, boys and girls should attempt to dis-
cover why people have expressed themselves with the media they have
used, in the forms that they have employedand if and why this is still
true. In the past, more than in the present, they will find that geographic
factors have influenced them. The Germans, the Japanese, and Finns
have worked primarily in wood because of their geography, whereas the
Greeks and the northern Italians have worked with stone. Scores of
examples of this generalization can be found.

Students can also try to learn about the values of a group in the past
or in the present through the art they create. Why did the Moslems
concentrate on mosaics and buildings and not on paintings? Why have
the Japanese developed such functional homes? What has driven the
Americans to new art forms, ranging from store window displays to
spaceship capsules? Why did the Indians develop the sari and the
Japanese the kimono? Students should search for similarities, but they
should also look for differences and try to explain those differences
realistically.

In carrying out these and scores of other ideas, teachers have the
whole world as an art gallery. They will want their students to be con-
fronted by the great artists of all timessuch as Phidias, Rembrandt,
Michelangelo, El Greco, Hsia Kwei, Hokusai, and Hiroshige, Rivera,
Orozco, and Segueras. They will want them to see the buildings con-
structed by Le Corbusier, Oscar Niemeyer, Frank Lloyd Wright, Moshe
Safdie, and I. M. Pei. But teachers should also expose their students
to the everyday creativity of more common people, whether it is the
weaver of kente cloth robes in West Africa, the oxcart painters of
Central America, the silversmiths of Peru and Southeast Asia, or the
producers of practical yet beautiful hats in Asia. This should help
pupils to understand these people and respect them for their creativity.

Included in their study of art should also be some contact with artists
who have attempted to express international themes, such as Sert's mag-
nificent mural in the old League of Nations building in Geneva, with its
outstretched hands from all continents meeting at the center of the dome.

Language. The Tower of Babel is still with us in today's world. In
fact it has assumed worldwide dimensions, for there are nearly 3000
different languages spoken around our globe right now. Approximately
100 of those tongues are spoken by at least a million persons and 13 of
them by over 50 million people. Many of us are even unaware of some
of the languages spoken by large groups, such as Quechua, which is the
tongue of over four million Indians in South America, or Hausa, which
is used by several million persons in West Africa.

This multiplicity of languages is one of the many barriers to inter-
national communication and therefore to international understanding and
cooperation. Knowing other languages does not lead automatically to
understanding, but such knowledge is an essential first step so that peo-
ple can at least talk with one another.

In secondary schools around the world today we need to help break
that terrific language barrier. Every secondary school student in the
world should certainly have an elementary command of at least one
widely-used world language, in addition to a good command of his own
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national tongue. That is an ideal which is achieved or approached in
many of the smaller nations where knowledge of other languages is
necessary for economic survival if for no other reason. But it is no-
where near achieved or even approached in some of the larger nations,
such as the United States.Today tradition plays too large a part in the selection of the lan-
guages to be studied. We all need to think long and hard about the lan-
guages we encourage our students to study. For example, in the Western
World much more attention needs, to be given to the study of Chinese,
Russian, Arabic, and Hindi. These languages have been neglected far
too long in almost all schools.Obviously the primary aim of language instruction is to help stu-
dents to acquire a set of skills which will enable them to speak, read,
write, and even listen in another language. But language education is
faulty if it stops there. It should help students to understand, respect,
and even appreciate the persons whose language they are studying. It
should help students to learn facts about them and to develop an imagi-
native identification with them. Language should be used as a key to
unlock their culture. Words, grammatical structure, and figures of
speech can be used to reveal the values of a people and their ways of
thinking. For instance, the sentence structure has an undoubted relation
to the thinking patterns of a people, while the formulas of politeness and
of casual conversation tell much about thevalues of a given group. Com-
pare and contrast the French "foyer" and the English word "home"
and you will see how words are filled with cultural meanings. Contrast
the English "Be good" with the French "soyez sage." Try to find an
English equivalent for the German "gemuetlichkeit" or the Spanish
"simpatico." Yes, language instruction should serve as a telescope
or as a microscope to see and to examine another culture.Even the fumblings of the novice in language education can help to
promote humility on the partof the learneras he struggles to make him-
self understood at the kindergarten level in another tongue, when he is
actually far beyond that in terms of the years he has lived.Our classrooms should resemble so far as possible a tiny corner
of the country or culture whose language students are learning. It
should be alive with posters, pictures, newspapers, and magazines. It
should have signs in the language, being learned. If possible, persons
who speak the language of instruction should be frequent visitors to our
classes. Entrance into such a classroom should help students to feel
that they are living for the moment in a different world.And every method and resource should be used to help students to
learn as quickly and as authentically as possible the language with which
they are coping. That means the wideopread use of tape recordings
and films, newspapers, magazines, calendars, andother suchmaterials.

Is this the way you learned a second language? Is this the way your
school is now carrying on its language education program?Science. The potentialities of science education in the production
of

internationally-minded individuals have never been fully tapped by
secondary schools anywhere. Such potentialities are tremendous. Our
globe or even our solar system should be the giant laboratory for stu-
dents in science. And what a laboratory that is for all of us!
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Through their courses in science, students should acquire a tremen-

dous ,amount of information about our planet and about man. But this

information needs to be organized around basic concepts, important
generalizations, or big ideas. Furthermore, it must be assembled by

students largely through discovery. Some of it will be theoretical, but

much of it should also be very practical, and should help students learn

to live better now and in the foreseeable future and develop a concern

for the well-being of others on spaceship earth.
Far too few people as yet have become concerned with or involved

in the selection of content in science education. The knowledge available

to us now is staggering. Selection is therefore highly important. Here

is a pressing problem for science educators the world over. What

should students anywhere in the world learn in their science classes?

Are the divisions of science we have used in the past adequate today or

are they too arbitrary and archaic?
Surely students all over the world today need to study the latest

thinking about race and race theories in order to help explode the myths

which still exist and to help them to combat prejudice in theinselves and

in others. They need to know about the important recent, developments

in oceanography and their political as well as scientific implications.

They should learn about the contributions of scientists from many parts

of the world and how their discoveries have been and still are cumulative.

They should know about the potentialities of atomic and nuclear energy

for peaceful purposes, as well as for destruction. They need to know

about the cooperative efforts of nations today in the Arctic, in the Ant-

arctic, and in space, and about the work of the United Nations and its

related agencies in applying scientific knowledge for the benefit of peo-

ple everyWhere. This would include the study of some of the specialized

agencies of the U.N., such as the World Health Organization, the Food

and Agriculture Organization, and the WorldMeteorological Organization.

These are just a few of the topics which need to be considered by cur-

riculum constructors to up-date our current offerings and to help to

utilize science for the improvement of man's condition on earth.

Yet, important as such knowledge is, the methods of science are

even more important. Basically science is a method of observing and

interpreting natural phenomena. The conditions under which phenomena

are observed must be concisely and accurately examined and described.

No more meaningful teaching can be carried on in science classes than

instruction in the steps which a scientist takes, with many, many oppor-

tunities to experience this process rather than to have it described or

simply to read about it.
Students need to learn, too, about the fearful forces scientists have

unleashed and to develop a sense of responsibility for the control of

such forces. T? world needs thousands of technically equipped scien-

tists, but they ,,b be socially responsible scientists, too. And it needs

to bring the study of science and the social sciences much closer to-

gether than they now are. As Harrison S. Brown said recently at a

conference on science, technology, and foreign policy, "I believe that

the joint problems of preventing nuclear annihilation, of creating a

stable peace, and of securing disarmament agreements before we pass
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still another point of no return, pale all other problems of the world

into insignificance."
Thus all of us need to be concerned with a new conception of the

role of science in our individual lives, in the lives of our nations, and

in our emerging international community. And hence in our secondary

schools.

There are several other subject fields taught in secondary schools

in all nations or some nations which might well be examined here in

regard to their international implications, such as ethics, health educa-

tion, home economics or homemaking, industrial arts, andmathematics.

Unfortunately space precludes such an examination in this volume.



VI. Methods and Resources for

Learring in Elementary and
Secondary Schools

Learning and Methodology

There are scores of methods which teachers almost anywhere can

use to enrich the experiences of boys and girls and young people in

extending their horizons to other parts of the world. Some of them de-

pend upon money for equipment, but most of them can be used, at least

in part, even without such funds.
Since the learning process is almost the same at any level, the

methods suggested in this chapter apply to both elementary and second-

ary schools. In fact, most of them apply also to colleges and adult edu-

cation groups. There are only variations in the learning process at
different stages of maturity and at different levels of intelligence. All
of us learn what we live. This point needs to be emphasized over and

over. It is the first and most important lesson in learning. Therefore
the atmosphere of the classroom and the school, as well as the com-

munity, are of utmost importance. If that atmosphere is a relatively

free one, characterized by concern for each learnek, and by warm

human relations, children will learn what they have experienced. On the

other hand, if it is a dictatorship (even a benevolent one), with special

privileges for some but not for all, and with prejudice pervading the

classroom, children will learn those lessons about life.
All of us learn bestfrom direct, firsthand, purposeful experiences--

children even more so than adults. All of us learn from the concrete

and tangiblechildren even more than adults. All of us learn from

pictorial or visual materialschildren even more than adults. All of

us learn from contrived experiences, dramatics, demonstrations, field

trips, and exhibitschildren even more than adults.
The most difficult level of learning is with verbal symbolswords.

Yet much of our teaching and learning is at that level. We talk about

ideas so much and experience them so little. Especially with younger

pupils, the experience needs to come first. Then words can be attached

to the experience. In that way words become meaningful. Otherwise

learning is apt to be at some high platitudinous level rather than at the

visceral level.
These comments apply just as forcefully and pertinently to learning

about the world as they do about anything else. They are precepts which

need to be practiced in order to promote real growth in educating in-

ternationally-minded individuals.

Problem Solving, Inquiry, or Discovery Learning

What we have just said leads to the conclusion that wherever possi-
ble, students should learn through discovery, inquiry, or problem solving.

83
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Too much teaching everywhere is telling and too much learning mere
memorization. Children and young people need to discover for them-
selves, under the expert, sympathetic guidance of their peers, older
children and young people, and adults. Then the knowledge acquired is
"theirs."

A group of children studying a community in Finland might well see
first a series of pictures of that village. They should be encouraged to
talk about what they see, with few comments initially by the teacher.
Almost always they will contradicteach other, check each other, correct
each other. Left pretty much alone, they will discover some important
answers to life in that environment. Then the teacher can begin to raise
questions about the generalizations they have made, getting them to
examine the pictures more carefully or to check their hunches or hy-
potheses with experts in various types of publications.

From these pictures the teacher can do a great deal of teaching
without any reading for a while. Pupils can figure out what their fathers
would do for a living, what types of houses they would live in, and how
they would have fun in a land of lakes and trees and snow.

The learnings from such an approach are not as likely to be for-
gotten as are learnings based solely upon words.

In a similar way a group of older boys and girls studying Japan
could be confronted with the fact that approximately 100 million people
live within a territory the size of California, with only about 16 percent
of it suitable for raising crops. They can then be turned loose to see
what they would do to provide food for all those people and/or to in-
crease the standard of living. If necessary, the teacher might lead the
class into a consideration of the uses of the two basic resources at
handwood and water, with the class making a list of all the uses that
could be made of these two resources for building an economy. Then
the class can move on to a consideration of other resources, especially
the use of brain power, to build a satisfactory or improved economy.

Problem solving can be done at any age, with variations according
to the group. Inquiry, discovery, or problem solving should be the basis
of learning of most individuals, not just of gifted students. Learning
then becomes probing, analyzing, and thinking rather than mere mem-
orizing.

People

High on the list of priorities in learning about the world should be
the use of people from many different places. Not every school rias
access to such resource persons, but most schools could use human
beings in their programs far more than they do now.

Sometimes teachers have been in other parts of the world and
arrangements can be made to use them in classes other than their own.
Often there are parents or other adults in the community who can be
used to share with pupils their experiences. In some nations there are
many students from other lands in colleges and universities. They are
there to study and get degrees, but some of them can be made available
for a limited amount of work in schools. Occasionally they can stay on
for a year or a few months after graduation to serve as resource persons
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or consultants to schools. In a good many countries there are Peace

Corps personnel or their equivalents, inasmuch as more than a dozen

nations have some type of Peace Corps abroad. From time to time

business men from abroad would be willing to come to a school or their

wives can be called on for such a venture.
Schools and school systems should have lists of potential resource

persons available for immediate use by their teachers. This is a serv-

ice which professional groups can render as a small way of promoting

better teaching about the world.
Of course the persons selected need to be carefully chosen. Not

everyone from another part of the world can perform such a service

effectively. For example, the writer remembers vividly an elementary

school principal in New York City who meta person from another coun-

try and invited him to his school. He told the children that in his coun-

try children who were bad had their hands cut off. There was a basis

for truth in his statement, but his comment was taken literally and as

an example of current practices. It was difficult to dissuade them of

their new knowledge. Of course the visitor was the expert. Only after

long discussions about what he meant were the children able to take his

assertion a little less literally.
Visitors need to be carefully chosen because children will remem-

ber them all their lives. These first impressions are often lasting ones

and newer impressions are only placed on top of the initial experience

in the minds of all of us.

Pictures, Charts, Slides, and Exhibits

Most of us give only lip service to the old Chinese adage that a

picture is worth a thousand words. Yet pictures are among the most

helpful materials that a teacher can use. Every teacher should have as

large as possible a supply of pictures to use on the topics he is teaching.

Of course the best types of pictures for teaching purposes are large,

colored ones with eyelets, so that they can be hung on the classroom

wall. But most of us will settle for something less perfect. Outstand-

ing are the new, large, colored pictures of various countries which

Unesco has persuaded different nations to produce. Even better are the

laminated surface pictures produced in the United States by the Silver

Burdett Company on families of Kenya, Japan, Brazil, France, and the

United States.
In almost every part of the world today there are picture magazines

similar to Life and Look in the United States and Drums in Africa.

Suitable pictures can be cut from these magazines and mounted for per-

manent use.
Some schools should also develop their own collections of slides

of families, communities, and countries around the world. Sometimes

these slides can be taken by teachers who are traveling or by parents.

Occasionally such slides can be borrowed and copies made for schools.

Charts are another extremely useful teaching device. Some of them

can be purchased, for example, the outstanding ones produced by Pic-

torial Charts, Ltd., in London. Others can be produced by pupils from

current magazines and newspapers. Governments should be producing

more and more such materials for use in schools.
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Exhibits should also be used in schools all over the world. Theycan range in size from a fewobjects collected by a parent or other adultin the community or a few objects sent through a school exchange pro-gram to large exhibits loaned by museums and government agencies.

Radio, Television, and Tapes

Radio and television are communication twins which schools every-where should be using to extend the horizons of children and youngpeople. They are incomparable teaching tools. For most purposestelevision is the most useful, for it can take people anywhere in theworld and give them front row seats at festivals, concerts, religiousceremonies, or political events. It can show people things they couldnot see even on an extended trip to another part of the world.
Such teaching tools are now within the range of possibility for alarge percentage of the schools of the world. Radios are found almostanywhere today. The writer recalls, for example, visiting a remotevillage in Venezuela a few months ago. The men of the community

were constructing dugout canoes from trees felled in that vicinity. Yetinside the village itself men, women, and children were listening to atransistor radio which one villager had recently acquired.
Increasingly, governments are making radios available at low costin the developing nations. And television is being used to an extent thatwould astound some persons in industrialized nations. It is a prestigeitem for governments, a gseful political tool, and a we -lerful educa-

tional instrument, especially to make up for the lack of enough teachersin many lands.
Radio and television can be used effectively for language training,for music of many lands, for exhibits and explanations of art, for cur-rent news, and for a variety of programs on other lands and peoples.
Schools in the more affluent nations should be building large col-lections of tapes which can be used at any time in the school year.These are as important today as books. In many cases they can providepupils with timely materials which books cannot yet furnish.

Films and Filmstrips
The teaching possibilities in films and filmstrips are also tremen-

dous. Through sight and sound and color, the world can be brought into
any classroom or any school. Children and young people can meet per-sons they could not meet otherwise. They can have front-row seats- athistoric events which took place long before they were born. They canthrill to sports events or celebrations in many parts of our globe. They
can visit many different people in their homes or visit a variety of com-munities in different parts of our planet. They can watch experts atworksculptors, musicians, silversmiths, painters, and scientists.Often they can see in a few minutes in a film or filmstrip a processwhich actually takes days or weeks. Hundreds of teachers can thus beadded to assist the single teacher in a given classroom.

Around the world today there are thousands of films available. Often
they are produced by governments. Sometimes they are prepared by



Methods and Resources for Learning 87
private companies. An increasing number are arranged for by theUnited Nations and its related agencies.Every ministry of education should have a carefully annotated listof available films printed and distributed to all schools under its care.In some countries professional organizations of teachers or organiza-tions interested in a given area or problem can do this. For example,in the United States such lists have been prepared by the Japan Societyand the Asia Society. Perhaps Unesco might undertake the compilationof such a list on a world scale as it once did with films and other visualmaterial on children and child care.In large countries there is need for several regional audio-visualcenters where films and filmstrips are available on loan. In many partsof the world the traveling mobile truck, equipped with a variety of filmsand filmstrips, is becoming increasingly popular.Sometimes teachers find that the text of a film or a filmstrip is toodifficult for their pupils. The easy thing is to discard the material.But this is not necessary. All one has to do is to turn off the soundtrack on films. Pupils can then visit a village or city and observe forthemselves rather than being told what to see. This is excellent train-ing in the skills of observation. Or if the film really needs some ex-planation, the teacher can give it in words that pupils can understandprovided of course that he has already previewed the film. In the caseof filmstrips, the captions can be covered and children encouraged tostudy the pictures or illustrations. In some ways this is even betterthan having a running commentary in captions.

Objects and Recife
Children need to have many opportunities tohandle concrete objectsor realia. They need to appreciate various articles by feeling them andsmelling them. They need to run their hands over the silk of a sari,shake the gourd rattles which make music, touch the designs on pottery,and spin the wheels on models of carts. They need to taste the foodwhich others eat, wear the hats they wear, and spin the tops or evenfly the kites made by other children. This is a part of learning. Weall learn through our various senses, not just through our eyes.If a school can develop a collection of objects from other parts ofthe world, fine. There ought to be a corner of the school library oreven a special room where suchobjects are kept. They may be obtainedby parents or teachers who have been abroad. They may come from aschool abroad with which your school is affiliated. They may be pur-chased. Or they may be borrowed from a museum or college.This is a much neglected aspect of education about the world uponwhich increased time and thought are being expended. Commercialcompanies can even be encouraged to reproduce such realia in quantityand therefore at a low price. For example, one enterprising companyin the United States recently produced tiny rubber dinosaurs whichcould also be used as erasers. Hundreds of items from around theworld could be reproduced in such ways.
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Maps and Globes

Much use should be made of globes and maps at almost every level
of elementary nd secondary schools. They are the main tools of geog-
raphers, and children need to learn to use them.

Such learning can begin very early. In fact, a globe may be a part
of a nursery school or kindergarten. It will not be used often but it
should be a part of the environment for learning. A cradle globe (men-
tioned earlier) should be used so that children can handle it. Or a globe
should be hung in the room to suggest to children the idea of the world
and space.

Map skills, like almost everything else, are learned best when
people see the need for them. Thus map learnings can begin with the
maps of children's homes as they study their own families. The skills
thus acquired can be extended as they study their own community and
other communities in their own nation. Then the study of maps can be
extended as children study families and communities in other parts of
the world. New learnings can be added as they study countries and
eventually cultures and world problems. Too oftenmap and globe skills
are learned in a vacuum and children do not really fathom what they
are supposed to learn. Likewise, too much time is spent on latitude and
longitude. Teachers all over the world struggle with these two concepts,
which are rarely used by most of us, even those of us who have traveled
widely. They are important as a simple device for studying the earth's
grid, but they are seldom used in everyday life.

A globe might well be featured in the front hall of any school and/or
on the playground, as suggested earlier in this volume. There should
also be a globe in every school library and in every classroom where
the world is being studied. A number of types of maps should also be
available. Some of them can be bought, but many of them can be made
by children and young people and the best ones saved for future use by
other groups.

Most of all boys and girls need to make maps themselves. Such
maps need to be made as they are studying families in other parts of
the world, communities, countries, cultures, international relations, or
world problems. Then they become functional. Over the course of their
school years pupils should make all kinds of maps-- physical maps,
political maps, economic maps, social maps (showing, population density
and distribution, languages, races, wealth, education, etc.), and his-
torical maps.

Such maps can be made without any expense or with little expense.
They can be made in the dirt outside the school or on the concrete play-
ground. They can be made with salt and flour or sawdust and glue. They
can be made with papier machd or clay. They can be typed on thin ma-
terial inserted between thin layers of glass and thrown on the screen
or made for use in overhead or opaque projectors. They can be made
with sponge rubber. A very effective way to make maps is to cut them
out of newspapers, magazines, or brochures and paste them onto card-
board or wood. They they can be cut into various shapes and sizes and
used as jigsaw puzzles.
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The study of maps should be central in the study of the international
community. This is an essential part of learning about the worldand it
can be fun.

Dramatics and Sociodrama, or Role Playing
We need often to get below the intellectual level and into the emo-

tional level of learning. We need to stress the affective as well as the
cognitive aspects of learning. We need to get at the visceral level of
learning. .

One of the best ways of doing this is to have pupils role play. This
can be done at their seats or in front of the room. They can read about
a family in Egypt where the father is working on the Aswan Dam and the
tam ily moves to a new location, perhaps leaving their-relatives and old
friends to do this. They can then talk about their feelings, pretending
that they are members of that family. In no other way are they s6 likely
to internalize what they have read or seen. In no other way are they so
likely to feel as others feel. In no other way are they so likely to de-
velop empathy for others.

Such role playing or sociodrama can be carried on at all age levels
and in scores of situations. If this is done often, pupils will become
experts at it and a great deal of learning, often at the subliminal level,
will take place. Essential to such role playing or sociodrama is the
ability of the teacher to take part in it in an informal way, doing a little
"hamming" himself as he encourages his pupils to think and talk as he
believes others would do. Of course all comments must be made in
the first person rather than the third person. The comments should
always be "I just came home from work and .. ." or "At the meeting
of the village elders today we were talking about ..."

For example, a group of young pupils might pretend they were
dropped into Lapland by parachute. The teacher then shows them pic-
tures of the locality where they were dropped or tells them vividly but
briefly about the terrain. Then they are encouraged to role play what
they would doto obtain food, to construct a home, to make clothing,
and to develop products which they could exchange for the goods they
could not produce themselves. At a higher level in school, students
can become Vietnamese villagers and feel their way through their
decision as to what they are going to do about the war in their country.
Or they can be diplomats from various countries, playing their roles
in an international conference.

The possibilities for this type of informal dramatics are endless
and they do not require a stage or props or scripts. The scripts are
"written" spontaneously by the pupils as they talk aloud, trying to think
as they might think if they were someone else.

Role playing or sociodrama, as well as the more formal device of
dramatics, should be used frequendy by teachers everywhere and at all
levels of learning to help boys and girls climb into the shoes or skins
of other people and feel and think and talk as they would do.

Reading
Perhaps some readers have become perturbed because the writer

has devoted so much space to what are primarily non-printed methods
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of learning about the world. There are several reasons for this em-
phasis. One is that so many teachers tend to think immediately in terms
of textbooks and trade books when a new topic is included in the curricu-
lum or a revision is suggested. It is important that all of us think as
well, or even more, about other approaches. The non-printed methods
have also been mentioned because they are more likely to be effective
in forming and changing attitudes; it is the writer's contention that atti-
tudes are of the utmost importance in developing internationally-minded
individuals. Furthermore, the writer has had in mind the non-readers
or the reluctant readers in our schools. There are millions of them
in the world and they need to be reached by some methods, inasmuch as
they will influence public opinion, too, and become voters in the future,
along with the readers. Also, we are entering or have already entered
a world in which mass communications will be far more important than
they ever were in the past. Consequently teachers need to know more
about them and use them as fully as possible. Few teachers today in
many parts of the world realize that they are competing with the radio
and television for the attention of their pupilsand that is mighty tough
competition even for the most skilled.

However, the writer should assert that he is vitally interested in
learning through reading. He himself writes books for children, as
well as reads them. He would be the first to urge more books and better
books for children and young people about the international community.

First of all we need better textbooks for children and young people
emphasizing not only the country of the readers, but other parts of the
world. For better or for worse, most teachers now and in the foresee-
able future will rely on textbooks for most of their teaching, no matter
how much educators would wish it otherwise. Some improvement in
teaching about the world can be brought about most quickly by improved
textbooks.

In
for

with centralized systems of education and single text-
books for a given age level, considerable change can be brought about
quickly by rewriting old texts, or better, preparing new ones. When
this is done, those responsible would be well-advised to read the ma-
terials prepared by the staff of Unesco on its textbbok improvement
project, keeping in mind that Unesco or any other intergovernmental
organization can never prepare textbooks, since this infringes on the
sovereignty of nations. Officials revising existing books or preparing
new ones would take a giant leap forward if they undertook what the
governments of the Scandinavian countries have long done. Before a
textbook is printed there, it is subMitted to the proper educational
authorities in the other Scandinavian countries in order to ensure that
any statements about their nations are accurate and fair. This is a
practice that might well become worldwide.

In nations where textbooks are prepared by private publishers and
in which there are, therefore, a variety of such books, there ought to be
new volumes appearing in the near future with much more emphasis
upon the international dimensions of education and for younger children
as well as for older ones. Several such series are already under way
in the United States. The same may be true elsewhere.
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Where possible, teachers should have more than one textbook in
their classes. If similar volumes- are written at different reading
levels, this makes it possible for pupils of different rates of reading
to be served. Authors quite naturally stress different aspects of any
topic. Thus a variety of textbooks will make it possible to have additional
information. And students can compare the values, emphases, and
"slants" of different authors, too. In some secondary schools students
can sometimes use textbooks from other countries, translating brief
sections of them for use by their class, thus giving them the point of
view of another nation on a person, place, or event. For example, a
class could learn how authors in different countries interpret the
causes of World War I or II. A variation of this approach is contained
in a book just published in the United States entitled, As Others See
Us: International Views of American History by Donald W. Robinson
(Editor). In this volume are assembled statements about United States
history from textbooks in several parts of the world. This is a very
original approach to studying about one's own country. It is a com-
mendable undertaking which might well be copied elsewhere.

The possibilities for trade books or non-textbooks about the world
are almost limitless. Good books for children and young people are
needed on almost every conceivable topic. They are needed on animals,
folk tales, family life, community life, famous persons and inconspicuous
persons, cultural areas, and world problems, to name just a few pos-
sibilities. Right now we in the United States are desperately short on
accurate, up-to-date readable books on the Middle East, aside from
Israel, as there are many new books on that country. Books cn other
world areas are always in short supply but the Middle East seems to
have been neglected of late in our nation.

We also need many books on the cities of the world, written for
young children. We already have the remarkable series of volumes by
Sonia and Tim Gidal on villages inmany nations, issued by the Pantheon
Press, but no comparable series on cities.. Do you know the types of
books for children about the world which are needed most in your nation?
What do you need most? Is it possible for you to help to get such books
published? This might be a tremendous service to students in your
country.

In addition to textbooks and trade books there are of course other
sources of reading about the world for boys and girls. There are en-
cyclopedias, current events papers, magazines, newspapers, and chil-
dren's magazines. Teachers would do well to clip articles from some
of the current publications on topics of special interest and value to them
in their work with their pupils, filing them away for future use.

One magazine which deserves special mention here is the Unesco
Courier, It is an outstanding magazine and the only one of its kind in
the world. Some issues are devoted to special topics, ranging from art
to science; others stress no special theme. It is profusely illustrated,
sometimes with colored pictures. And it is available in American (U.S.A.
edition), Arabic, English, French, German, Hindi, Italian, Japanese,
Russian, Spanish, and Tamil.
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Affiliations, Exchanges, and Action Programs

One of the most fruitful activities in which any school can engage
to promote the international dimension of education is to become affili-
ated with a school in another part or in other parts of the world:,The
schools sought, for such partnerships should be carefully selected so
that this friendship can extend for several years, to the benefit of both
parties. A good affiliation program should also be planned for several
grade levels. Thus a school in a city in the United States might well
have a nearby rural school for its first affiliation, so that city children
can learn about rural life and vice versa. It ought to be near enough,
too, that pupils, parents, and teachers can visit it from time to time.
This might be intended primarily for the early grades.

The second affiliation might well be with a school in Canada or
Mexico. This would make it possible for parents, teachers, and even
some students to visit it and have return visits from its pupils. The
contrasts in culture would also not be great. Mexico would have an
added attraction if students in their fifth, sixth, or seventh grade years
were studying Spanish as another language. At the secondary school
level affiliations might be sought with schools in two other continents
or cultural regions, possibly the Middle East, Asia, or Africa. At the
college level this idea could be extended to still other parts of the world.
About this we shall have more to say in the chapter on the international _
dimension of colleges.

In a similar way, some exchanges of teachers and possibly of stu-
dents should be considered by schools, although there is some question
as to the wisdom of exchange students even at the secondary school level.

In many parts of the world students should take part in some action
program related to the international community. If possible, this should
not be just a fund-raising scheme. If funds are raised, they should be
earned by the pupils or students. In conjunction with the "Trick or
Treat" program of the U.S. Committee for Unicef, some educational
program in the school should be tied to this fund raising effort.

Pen pal correspondence might also be mentioned at this point as a
project of interest and value to some students, especially to girls.

These and many other methods should be considered by readers as
effective means of promoting the international dimension of education.



VII. The International Dimension
of Institutions of Higher Learning

Institutions of higher learning around the world, no matter what
their nature, location, size, organization, control, or name, are being
challenged today as they have not been challenged for hundreds of years.
They are being challenged to increase the number of students and to
democratize their student bodies, to update their courses to make them
relevant to the times, to involve faculty and students in their decisions
and administration, to provide full-time rather than part-time instruc-
tors, and to serve their communities better.

The Changing Concept of Such Institutions and the
Importance of the International Dimension

. High on the list of demands being made by some faculty members,
many students, and some of the general public is the insistence that these
institutions pay far more attention to the international dimension of edu-
cation than they have paid in the past. Such persons are demanding that
college and university professors descend from their ivory towers and
walk in the worldwide market place, using the local community, nation,
and the entire world as their campus. They maintain that students in
our institutions of higher learning are being prepared for some bygone
period rather than for today's turbulent times.

Such demands are being voiced and often acted upon in institutions
in such widely separated nations as Argentina, Australia, Egypt, England,
France, India, Malaysia, Japan, Mexico, Turkey, and the United States.
The demands may be slightly different and the strategies for obtaining
results may vary. But there are striking similarities in all parts of
the academic world.

The concept of a college or a university is changingand must
change radically in the years immediately ahead. Gone or rapidly dis-
appearing is the idea of a university as propounded eloquently by Cardi-
nal Newman when he helped to found the University of Dublin. To him
"liberal knowledge" was most important, while "useful knowledge"
was a "deal of trash." Even Karl Jasper's idea of the university as
"simultaneously a professional school, a cultural center, and a research
institute" is limited and therefore dated.

We are moving rapidly into a period in which most of our institu-
tions of higher learning will serve at least five important functions. In
his book on Universities and World Affairs, the late Howard E. Wilson
enum( cited them in this fashion: "first as a center of instruction, sec-
ond as a center of research, third as a community of peoplea way of
living, fourth as a center of international interchange of persons, and
fifth as an institution with responsibilities for public leadership 12

93
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The institution of higher learning today, anywhere in the world,which is alert and forward looking is one in which international affairsare at the center rather than the circumference. It is one which isconcerned with the past but equally or even more concerned with thepresent and the future. It is one in which the realities of our rapidlyemerging international community are an integral part of instructionalprograms. It is/one whose personnel are deeply concerned with the de-velopment of internationally-minded individuals as well as loyal national-ists who embody in themselves the characteristics of such persons. Itis an institution which is concerned about serving its local communityand its nation, but also the wider community of the world.
How does such an ideal become a reality? Let us consider brieflythis important and almost overwhelming task.

Surveying Present Programs and Resources
and Planning Future Programs

Every institution of higher learning in the world today should beengaged in an examination of all the experiences it is now offering itsfaculty and students and of all those it might be able to offer them inthe foreseeable future to promote their knowledge of, insight into, andconcern about the international community of today and tomorrow.Such a survey should be conducted by a prestige group which repre-sents as many elements in the institution as possible. These mightwell include members of the governing board, the administration thefaculty, graduates (especially recent ones), community leaders, andstu-dents. As many persons as possible would be involved, even thoughthey could not all serve on the small steering committee or commission.In this way it should be possible to arouse interest and stimulate sug-gestions from more persons.
The task of such a group would be to determine the strengtIls andweaknesses of the institution in promoting the international dim' nsionof its offerings and to suggest plans for the future which would enlargeand deepen the institution's commitment to this aspect of its total pro-gram.
To carry out such a mandate, this group should examine every de-partment and almost every course, every graduate program, many ofthe activities outside the classroom, and most of the service agencies(such as the library and audio-visual laboratory) to determine whetherthey are functioning most effectively in this regard.
Such an assignment is a difficult and time-consuming one, yet itis a highly important one if an institution is to ensure a total commit-ment to this dimension of education. Some ongoing commission orcommittee should also be established so that the total program of theinstitution can be reviewed, reassessed, and realignedfrom time to time.In the first issue of Vidya, a periodical published by the RegionalCouncil for International Education, William D. Marvel, President ofEducation and World Affairs, outlined "Ten Commandments" for suchprograms. In abbreviated form these included:

1. Don't start at all unless sufficient faculty and adminis-tration commitment exists or can be built.
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2. Create a definite focal point of leadership forthe insti-tution's new efforts in international educationand back it tothe hilt.
3. Make a full inventory of the college's present resources.4. Get acquainted with relevant literature on this area of"institution building."
5. Reach out for help and advice.... Don't try to go italone.
6. Explore all the available opportunities for cooperativesharing arrangements with nearby colleges.7. Be especially wary of quick, faddish answers to theproblem of building an international dimension into the college.8. Mix in one radical ingredient: the idea of drawingsome of the undergraduate student leaders into the planningprocess.
9. From the very outset, plan to absorb gradually into theinstitution's own budget the costs of the new internationalprogram.

10. Try to end up with a realistic, meaningful, and, aboveall, coherent strategy for building the international dimensionof the college.

Here are some of the important aspects any such group, or itsequivalent, should consider.

People as the Chief Resource. The tendency is to start any surveyof the international dimensions of an institution witha look at its coursesand with suggestions as to new courses. This is important and we shallcomment on it later. But courses are not as important as the peoplewho give them. One does not "take" a course; one "takes" a professor.Probably the best place to start with improvements is with people.What human resources does the institution now have? Are these re-sources being used most effectively? How could the present professorbe helped to gain more international experience, background, insight,and concern? These are probably the most important questions toaskand to answer. '
In the final analysis, the effectiveness of any institution dependslargely upon the caliber of its faculty. Every institution which is tryingto develop its international dimensions needs as many persons on itsstaff as possible who have lived or even traveled abroad. Hopefullythey will represent a good many different regions of the world so thatstudents, faculty, and people in the wider community, may benefit byexposure to them and their interpretations of those areas. If possible,some of the faculty should be citizens of other countries, located in theinstitution for only a short time. Expatriates often contribute highly tothe institution in which they work, especially if they have returned totheir former homelands at frequent intervals, though often they do notreally represent that nation as it is today.If an institution can arrange an affiliationwith an institution abroad,or better yet, several institutions in various parts of the. world, ex-.changes can be arranged more easily and be more beneficial in the long
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run as the personnel of both institutions come to know their colleagues
abroad better.

Often an institution can arrange for a few of its faculty to live and
work or even travel abroad for several months. Sometimes several
faculty members can do this as a team. For example, 15 faculty mem-
bers from Ear lham College in Richmond, Indiana, recently spent part
of a summer in Japan, with the expectation that each of them in his or
her- own way would incorporate new learnings into ongoing courses,
rather than developing an elaborate area studies program on Japan.

Many other arrangements are possible. Visitors to an institution
can conduct seminars for faculty members. Sometimes two or more
institutions can work together, either in developing such seminars or in
hiring joint members of their faculties. Visiting faculty members can
be hired and the international background of prospective faculty mem-
bers can be evaluated when new appointments are made. Often the
attendance of faculty members at special conferences on international
themes can be facilitated.

Obviously visitors to the campus of any institution should not come
just for the purpose of conferring with the faculty. Every institution
needs to have a large number of visitors who meet with students. The
word "meet" or the words "meet with" students are chosen advisedly.
Too often the visitor comes, delivers a lecture, and leaves. They are
platform personalities. Wherever possible, they should be invited for
a full day or a couple of days if this can be arranged, so that there can
be some kind of dialogue with students. Some of these visitors should
be persons from other parts of the world and some of them persons in
the home country who are knowledgeable about some phase of inter-
national affairs. Some institutions are doing this superbly already. A
few institutions even have too many visitors. But most colleges and
universities could expand this aspect of their international program
without a great deal of difficulty or expense.

Students from abroad can be a rich resource, too, in almost any
institution. Their primary purpose in going to another country is to
further their own intellectual and/or professional development. But
that does not preclude their use as resource persons in the institution
where they are studying. In interpreting their own nation and cultural
area, they can be forced to analyze it more closely and realistically
than they have ever done before. They can thereby learn as well as
teach.

The student from abroad may not always know his own country or
culture well. He may have difficulty in communicating. Nevertheless,
he is likely to be the best "instructor" in international relations that
an institution can make available to its students, formally or informally.
Somehow students seem to learn better from their peers than from
adults. This applies to learning from students from abroad as well as
from their compatriots.

Of course there are problems connected with students from abroad
in any nation. Every institution of higher learning needs to wrestle
with such problems. For example, what are the purposes of admitting
students from abroad! What are the standards which are needed for
them? Once they arrive, how can they be adequately assisted, without
infringing upon their personal autonomy?
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In nations which have some type of Peace Corps, the persons who
return from work in other nations are a special breed. They have had

recent firs tharid experiences in other countries. They are likely to be
persons with above average intelligence and superior motivation., They

should be encouraged in every possible way to enter or reenter institu-

tions of higher learning once they have completed their assignments

abroad. And they should be used formally and informally as persons
with valuable experiences to share with other students.

In some countries, like India and the United States, there is another
possibility for broadening the experience of students in institutions of
higher learning. That is to try to have as heterogeneous a student body

as possible, by drawing from the many parts of those large nations,

with their diverse populations. One of the best ways to learn to live

in a pluralistic international community is to have some experience

with the pluralism of one's own nation.
Even though this approach has been mentioned in connection with

two of the nations with the largest populations, there may be even

greater diversity in smaller nations, such as Nigeria, the Philippines,

or Iran, to name only three nations in different parts of the world.

Often the differences in socioeconomic level and cultural background
are at least as great in smaller nations as in the larger ones. So the

same principle may apply equally well to institutions in the smaller yet

diverse nations.

The Importance of the General Atmosphere of the Institution. It
may well be that the general atmosphere of an institution is just as im-
portant as the people in it. Of course the two are related factors in
promoting international understanding or international misunderstanding.

Far too many institutions of higher learning around the world are
factories for turning out conformists, or are merely degree mills.
Learning yields to memorization in order to pass nonsensical examina-

tions utterly unrelated to life, unless it be in some distant past.
A study by Philip E. Jacob in the United States a few years ago,

summarized in his volume on Changing Values in College, testified to

the fact that few college students were really changed by their years in
higher education. Theyheld the same or similar values when they gradu-

ated as they held when they entered. Apparently they were not challenged

or made to think. They merely passed through the portals. Only in a

few colleges, chiefly small ones which perm itted more personal contact,

did their values change. Further testimony was brought forth a few

years later which confirmed these initial conclusions, summarized in a

volume on The American College, edited by Nevitt Sanford.
The writer's experiences in various parts of the world would lead

him to assert that the same is true of students in most institutions of

higher learning around the world. Would you agree?
If attitudes are even more important than knowledge and skills in

international affairs, as many experts feel they are, then institutions of

higher learning should be concentrating more on them. Their faculty
members should be challenging students more. They should be
stretching the minds of students to include people, problems, and issues

in many parts of the world. They should be arousing concern and corn-

m inn ent.



98 The International Dimension of Education

Sometimes students do this on their own, in spite of the institution.This has been apparent in recent years in many parts of the world.One need not approve of all the methods used by student groups torealize that they have had an impact on educational institutions as wellas upon themselves, often in the direction of more involvement in publicissues and international affairs.

Experiences Outside Formal Classes. Many of the most significantexperiences of students in institutions of higher learning in respect tothe international dimension of education transpire outside classrooms.Strangely, there are scarcely any references to such experiences inall the literature written on this subject in English. Yet these experi-ences often have a more powerful impact on students than anythingwhich goes on in regular classes. Thewriter can attest to this fact frompersonal experiences and observations as a result of contact with hun-dreds of students in the United States and around the world. Colleaguesand friends in many parts of the world have attested to the truth of thisstatement regarding students in institutions of higher learning in manycountries.
Much of the best learning about the world goes on in "bull sessions"in dormitories or rooming houses, in bier stuben, under the trees in apark near a university, around a campfire on the beach, or anywherewhere young people gathe'r. Usually there are several students fromother countries in the group. Sometimes there may be only one. Oc-casionally a professor who is respectedby his students will be included.Usually no such person is present.
Let's not try to organize these unorganized groups! That is thelast thing the writer intends to suggest. But they ought to be recognizedas a part of the internationalizing of an institution of higher learning.There are, homver, more formal groups. Clubs are an Anglo-Saxon creation and as such are most popular in colleges and universi-ties which are predominantly Anglo-Saxon, though they are not limitedto such places. Yet they can have a tremendous influence on the stu-dents of an institution of higher learning. When the writer interviewedRalph Bunche for inclusion in the book on Citizens of the World, he askedhim about his earliest recollection of international affairs. Bunchepaused for a moment and then a gleam came into his eye and he re-sponded that it was probably in connection with the Cosmopolitan Clubof the University of California at Los Angeles (U.C.L.A.). How manyother leading figures in international relations got their start in suchclubs? It might be an interesting assig.,ment for some reader to obtainautobiographical accounts of several world-famous persons as to thefirst or most formative influences which led them into the field of inter-national relations.

In many institutions students are involved in international filmfestivals and international theater programs. They are exposed to artexhibits and museum exhibits pertaining to people in many parts of theworld. Occasionally they run their own radio or even television sta-tions, aften preparing programs on international themes for the schoolsof an area or the citizens of a region of their country. Sometimes theyare involved in the preparation of student newspapers or other publica-

4:%
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tions. The books they purchase certainly have some effect in broaden-

ing their horizons.
All these and many other experiences can and often do serve to in-

volve students in international affairs. They are too often overlooked

in accounts dealing with the international dimension of education in in-

stitutions of higher learning, despite their high potency. .

The General Education of Undergraduates. It is extremely difficult

to suggest what courses millions of young men and women in all parts

of the world should take as a part of their post secondary school edu-

cation. They differ in their background, in their ages, in their previous

preparation, in their goals in life, and in the degree to which they are

now pursuing professional competency.
Yet some general comments can be made about most of them. For

example, almost every student at this levelcould profit from some work

in psychology. The job of understanding oneself is a never-ending one

and at this juncture in their lives, most young people need some further

help in understanding themselves and other people. Some work in

psychology and in social psychology is therefore suggested. However,

this aspect of their further training needs to be carried on by highly

competent personspersons who can talk with, rather than or as well

as, lecture to students. As Howard Wilson pointed out in the book cited

previously, "Any instruction which makes individuals more sensitive in

human relations, more mature in outlook, more skilled in the proce-

dures of thinking thereby contributes at least indirectly toward abler

handling of international relations."
. Some work in the field of anthropology should also be helpful to

all or to most students. But again, such courses need to focus on the

methods of the anthropologist in studying group life today more than on

studies of primitive groups in the past. Probably no other discipline

can contribute as much as anthropology in aiding young people to under-

stand the group life of varied peoples.
At least one course in world literature should also be a part of the

general education of all students. Such a course should add a different

dimension to the study of other peoples and provide rich insights into

the similarities as well as the differences among the varied members

of the tribe of man. his fascinating, for example, to find former Presi-

dent James B. Conant of Harvard University maintaining in his volume,

Education in a Divided World, that "in terms of general education, poetry

and philosophy are of vastly more importance than science or even the

whole field of cumulative knowledge," for he is himself an eminent

scientist.
A good course in philosophy, with many applications to the contem-

porary scene, should help to widen the horizons of young people and to

make them think long and hard about their own personal philosophies.

At least one aesthetic experience should also be included in this

list. Students might well be given the choice of a course in music or

art or even films, with the emphasis upon understanding other peoples

through these media.
An examination of one cultural region of the world, in depth, would

be a "must" from this writer's pointofview. Hopefully a student would
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be able to take two such area courses, preferably in two quite divergentregions. If possible, some choice should be permitted in the selectionof one or two areas to be analyzed. Hopefully such courses wouldbe interdisciplinary and taught by a team or group of professors,bringing different methods and approaches to these studies.
Also, students should take a course in international relations, withconsiderable emphasis upon regional and international organizations.Included in such a course would be the study of a few of the pressingproblems ofour contemporary worldsuch as poverty, food and popula-tion, prejudice, and peace.
The language needs of students vary tremendously from institutionto institution and from country to country. But no one should end hisformal schooling without competence in at least one of the world lan-guages.
In a survey of the present programs of an institution and in plansfor future programs, any steering committee should consider mostseriously "the high traffic courses" which most students take. In thisway they are likely to reach the largest numbers of students in theirinstitutions.
Perhaps it is important to reiterate at this point that it is the qual-ity of instruction rather than the course outline or syllabus whichcounts. What we need are more instructors who are equipped withcuriosity, with competence in subject matter, with the capacity to com-municate, with catalytic power or the ability to challenge students, andwith concern and commitment about the peoples of the world and inter-national community, as well as about people and problems in their ownlocal community and country. Such people are not easy to find but theyare what makes learning meaningful anywhere.

Student Experiences Abroad. It is assumed that most of the leadersof any nation in the future will come from the ranks of those who haveattended some institution of higher learning. if they are to deal effec-tively and therefore realistically with the problems of the internationalcommunity as they impinge upon national affairs, they must have somefirsthand experience in other countries.
It is likewise taken for granted that all or almost all of the futurespecialists in the many aspects of international affairs will be drawnfrom the ranks of graduates of institutions of higher learning. They,too, need experiences abroad as a part of their realistic preparationfor their future professional careers.
Even if the graduates of our institutions of higher learning do notbecome specialists in some aspect of international relations or becomeleaders in their own nations, they will certainly be among the highlyeducated citizenry which every nation today requires. As such, theytoo need some .experiences abroad to round out their education aboutthe world. Therefore, mostof the graduates of our institutions of higherlearning should be encouraged and assisted in whatever ways are pos-sible to study, work, or travel abroad sometime during their under-graduate or graduate years. This is important today; it will be im-perative tomorrow. In a world made smaller by modern transportationand communication, the world will become the community of everyone.
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If people are to become educated, they will need some experiences in
other nations as a part of that education.

The word "nations" is used here advisedly, for there is always
the danger that a person going abroad will transfer his loyalty to that
nation. Too often the Indian coming to the United States becomes more
American than the Americans or the American going to France becomes
a real Francophile. Going to two other nations will not solve this prob-
lem but it is less likely that people with such experience will transfer
their loyalty to one country. Ideally the two nations abroad,studied at
close range, would be in different parts of the world and in different
cultural regions. In this way the students would have experiences in
two quite different places and with two quite different types of human
beings. We are not thinking here of study in nearby nations as meeting
this goal, unless those neighboring nations are quite different from the
homeland of the student.

The costs of such study abroad make it impossible for most students
today. But the time is probably not too far off when it will be increas-
ingly possible for more and more students to do this.

Of course not everyone is ready as an undergraduate, or even as a
graduate student, to take the risk of "cultural shock" involved in living,
studying, or even traveling abroad. For the insecure such forays will
merely confirm their suspicions about "those foreigners." But for the
secure there is nothing more valuable than relatively long periods in
another part of our planet as a broadening experience.

Some of the problems raised by students studying abroad caused
the Federation of Regional Accrediting Commissions of Higher Educa-
tion to promulgate the following suggestions in 1967, as reported by
Allan A. Michie in a booklet on Higher Education and World Affairs.
Those officials made the following suggestions regarding students going
abroad. The programs should:

1. Be clearly relevant to the purposes and objectives of
the sponsoring or participating institutions

2. Be designed to provide educational experiences integral-
ly related to the institution's undergraduate curriculum but
otherwise unavailable

3. Be limited to carefully selected students
4. Have rigidly specified language proficiency require-

ments when appropriate to the program and place of study
5. Include extensive preliminary orientation for intended

participants
6. So far as conditions permit, be staffed and directed

under the same policies as the holm institutioncontinuity of
administrative direction is especially important

7. Provide counseling and supervisory services at the
foreign center equal to those on the home campus, with special
attention to problems peculiar to the location and nature of
the program

8. Include clearly defined criteria and policies for judging
performance and assigning credit in accordance with prevail-
ing standards and practices at the home inst2'idon
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9. Stipulate that students will ordinarily not receive credit
for foreign study undertaken without prior planning or approval.

10. Include provisions for regular follow-up studies on the
'individual and institution benefits derived from such programs.

Dr. Michie asserts that "Probably no single area of international
education stands more in need of a national inquiry than study abroad."

Of utmost importance in any suchprograms is the ability of students
(and faculty) to keep their eyes and ears open and, for the most part,
their mouths shut, in the nation which they are visiting. If this is done,
they will learn a lot, not only about the country visited but about their
own country. They may even return more firmly attached to their home-
land than before their experience in another part of the planet.

The Education of Specialists. It is difficult to suggest even in broad
outline some of the experiences which undergraduate students'need as
activities which will help them to become internationally-oriented. It is
well-nigh impossible to suggest what persons who are to become spe-
cialists in some phase of international affairs should do to become com-
petent individuals with the capacity to work at home or abroad. Cer-
tainly they need everything that we have suggested so far. They need
to be mature, secure individuals with the skills required in working with
others. They need a broad cultural background on one or more parts ofthe world and a better-than-average background in international rela-
tions. They need language training and, of course, special competence
in their own field. If this writer were to highlight one attribute that such
specialists need more than any other, it would be flexibility, for they
are going to have to adapt themselves to a wide range of persons and
places, often under the most trying of circumstances.

Other than these general comments, the training of specialists
deserves far more attention and greater expertise than can be brought
In this topic by this writer and in a volume such as this.

Research. Institutions of higher education differ radically on therole of research in their institutions. Some place a great deal of em-
phasis upon such work. Professors in them look upon research as theirraison d'etre. In other institutions the teaching role predominates. In
almost any institution there is a continual battle for funds and time
allocated for research.

Generalities on this topic are dangerous, butone caveat can be men-
tioned without fear of contradiction. That is that research today on an
international scale in the arts, humanities, and social sciences is fan-
tastically small compared to what it should be: There are thousands
of topics which need to be pursued by scholars. There are studies ofnations and cultures. There are topics or themes which are global
such as the expectations placed in front of children by various culturesthrough folk tales or the dance forms of different peoples. There are
any number of world problems which need to be explored. The possibili-
ties are almost unlimited.

So far as it is possible, institutions of higher learning need to assisttheir most able professors to pursue research in topics of their own
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special interest and to encourage young men and women students to dothe same.
Two major research projects which need special attention at thisjuncture are the mammoth and almost overwhelming topic of conflictresolution and the problem of urban education. Unesco made a starton the first in its early program of worldwide research on tensionscrucial to peace. Included in that research was a fascinating study inIndia, conducted by Professor Gardner Murphy of the United States anda group of young Indian social scientists, published under the title,In the Minds of Men. This type of work is being carried on now inseveral parts of the world, including Norway, the Netherlands, and theUnited States. In a similar way we need studies in depth in many of thegreat urban centers of the world on the optimum education of childrenand youth. But these are only two of many such research programs onwhich the best scholarship of the world is needed desperately now.

Libraries as Learning Centers. In any institution of higher learninganywhere in the world the library ought to be a key factor in promotingthe international dimension of education. It ought to be more than a li-brary in the usual sense of that termthat is, a collection of books.It ought to be "The Learning Center." Hopefully it will be the centerof the institution both physically and in terms of use. The chief librarianshould certainly be one of the people on any committee or commissionsurveying the-present plans and the futurepossibilities of that institutionin international education.
The library should be well equipped with booksbibliographies andreference books, books on the home country and other countries, bookson international organizations and problems and topics, books on theareas being studied in that particular institution, bookson the sciences,the humanities, the arts and the social sciences, and books in otherlanguages than the one used primarily in that region or nation.But it should have far more resources than that. Today an effectivelibrary must have films and filmstrips, microfilms and tapes, recordsand pictures, and a host of other materials for learning. it should havemagazines and newspapers not only from the homeland but from othernations as well. It ought to be the major laboratory for everyone on thecampus and possibly for others in the surrounding community or region.And if possible, it ought to service the schools and other groups formiles around.

Hopefully it would also have some space for exhibits of many kinds,including some on international themes, most of them temporary innature and therefore changed frequently.
There are a few such libraries in the world today, but precious few.Even the largest and best financeduniversities donot have enough funds,space, or personnel to do all they should do. Like everyone else, theyhave to work out their priorities and specialize on those aspects whichare most important to the people in that institution. in some places theycooperate with nearby libraries in order to avoid duplication of efforts.The strengthening of the library or learning center of an institutionshould be one of the high priority tasks if students and faculty are tohave an adequate laboratory in which to learn.
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Cooperation With Other Institutions At Home and Abroad. For somecolleges and universities around the world many of the foregoing sugges-tions are "pie in the sky." Their budgets are pitifully small; the sala-ries of their instructors meager. They feel that it is impossible to haveeven a minimum of resources for learning about the world. In part theyare correct.
But there are ways of multiplying the resources of any given insti-tution. One of those ways is for each college or university in a regionor nation to specialize andto share its resources with other institutions.This is especially possible if there are several institutions of higherlearning in close proximity to each other. For example, Amherst,Smith, and Mt. Holyoke colleges and the University of Massachusettshave long cooperated because of their geographical proximity. So haveSwarthmore, Haverford, and Bryn Mawr colleges in the Philadelphiaarea. Even colleges at a considerable distance have been able to sharesome personnel and library resources. Examples of this are the Asso-ciated Colleges of theMidwest and the Great Lakes Colleges Association.Perhaps a better example for countries with fewer colleges is the co-operative venture of the various state colleges in the state of Pennsyl-vania. Each of them has concentrated on one region of the world andbecome the central repository of materials on that world area, servingas a resource center for the other colleges and for the schools of theentire state.

Where colleges have developed "partners" or "affiliated institu-tions" in other parts of the world, some exchange of materials and per-sonnel is possible, thus assisting both institutions involved in thisarrangement. *.

Plans based on this idea of inter-institution cooperation can cer-tainly be developed in many parts of the world today.

Service to the Larger Community. The historic concept of thecollege or university did not include the idea of service to anyone out-side the community of scholars, at least directly; others might benefit,but only indirectly. The idea of the institution of higher learning as acenter providing services to a large constituency outside its walls wasfirst expressed by the work of the land-grant colleges in the UnitedStates, starting in the mid-19th century. This is one of the unique ideasin education developed by Americans.
Today this idea, is gaining ground around the world, especially inthe developing nations, where some of the new institutions are perform-ing a great many services for their region or for the entire country.An example of this is the new university in Eastern Nigeria, developedin cooperation with Michigan State University.
Lord Lindsay of England spoke of this important aspect of the uni-versity not long ago when he said that universities "can be their beau-tiful selves only if they are something else as well, and remember thatjust as they are served by, so must they serve the community."
Herman Wells, until recently the President of Indiana University,often said that "Through the years Indiana University has tried topreach the gospel that to be a university of the first rank in this dayand age, it must keep its eye on Birdseye and on Bangkok, and, of
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course, on Bloomington." He was referring in this statement to Birds-eye as typical of the small towns of Indiana, to Bangkok as a city inwhich Indiana University has taken a special interest because of itsaffiliation with educational institutions there, and to Bloomington as thelocale for Indiana University. .There are scores of ways in which different institutions of higherlearning can serve a wide community. Such institutions can make avail-able faculty and students as speakers and leaders of special programsand conferences in nearby places. They can conduct film festivals,dance festivals, and music festivals to which the public is invited at noor little cost, or they can sponsor such programs with the schools ofthe area taking part. Often such institutions can develop a special filmlibrary on various parts of the world and loan those films to citizens'groups and to schools in a given region. They can run courses by mailfor adults. They can conduct various institutes or conferences for allkinds of groups, either on their campus or in different parts of the re-gion of the country where they are located.
In some instances an institution of higher learning can run its ownradio and/or television station, providing educational programs formany persons within a wide radius.
Some of these suggestions demand large sums of money; othersrequire comparatively little. Increasingly institutions of higher learn-ing around the world need to survey their resources and present pro-grams and see how well they are serving a wider constituency in orderto ascertain how they coulddo an even better job in the immediate' future.



VIII. The International Dimension
of Teacher Education

If we are going to produce millions of enlightened nationalists andinternationalists in every part of our planet today and tomorrow, thenwe will have to reexamine and reform our existing teacher educationprograms everywhere, doing this with intelligence, insight, rigor, andcreativity.

The Importance of Internationally-Minded Teachers
The teacher is the keystone of any educational enterprise. Conse-quently, in the development of millions upon millions of internationally-minded individuals, our chief concern must be with the education ofteachers. Hour teachersare parochial, provincial, and narrow national-ists, their pupils are likely to follow the same pattern. If our teachersare internationally-minded, the chances are better that their studentswill develop along similar lines.
Today's world and tomorrow's world demand teachers with inter-national or world horizons. They must be people who can live at peacewith themselves and hence with others. They must be rooted in theirown country and culture and yet be able to appreciate and empathizewith the people of other countries and cultures. They must be concernedwith and committed to the improvement of life for all people, locally,nationally, and globally. They must be willing and eager to transmit thebest from the past to their pupils, but also willing and eager to helptransform society for the betterment of people everywhere. They mustbe able to live effectively in a revolutionary world and to help theirstudents to do the same. In short, they must be secure people, maturepeople, internationally-oriented people.
Their task as teachers of pupils atany age level and of any subject,anywhere in the world is to help them to discover and develop theirabilities so that they can comprehend themselves and other human beingsbetter, cope with life more effectively, contribute to society in theirown ways, help to change society, enjoy it, and share in its benefits.

The Marks of the Internationally-Minded Teacher
In more specific terms, what are the characteristicsof the personswe should try to produce? What are the marks of an internationally-m inded teacher?
First, the internationally-minded teacher should be an integratedindividual, on the way to becoming a mature person. Negatively speak-ing, it is the thwarted, frustrated, guilt-laden, anxious individual whoprojects his unhappiness onto others. It is the panic-prone person whoretards the development of himselfand others. It is the aggressive,
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belligerent, hostile teacher who does untold damage to boys and girls.Such a teacher adds to the sum total of human unhappiness.Positively speaking, it is the secure, healthy, mature person whocan make a positive contribution to children and thereby to the creationof a better national order and international community. At peace withhimself, he can be at peace with others. Secure in himself, he can helpothers to gain security. Such teachers are panic-proof rather thanpanic-prone. Such teachers ease tensions and resolve conflicts ratherthan increasing or creating them. Such teachers add to the sum totalof human happiness.
Second, the internationally-minded teacher is an expert in demo-cratic human relations. Regular classroom teachers will never bepsychiatrists or psychologists, but they should be experts in the scienceand art of human behavior and human relations. What we are trying toproduce or should be trying to produce are men and women who know agreat deal about child and adolescent growth and development and cantranslate that knowledge into action in the classroom. They shouldknow about individual differences and provide for them as much aspossible. They should be conversant with group dynamics and practicethem with their pupils, fostering sociocentrism rather than egocentrism.Thereby they will be helping pupils learn to work with others throughouttheir lives. Such a teacher will exemplify the democratic leader ratherthan the autocratic one.

Third, the internationally-minded teacher is rooted in his own coun-try and'culture. All of us need deep roots. Otherwise we will be amongthe "deracind" or rootless people of the world, whom Sir Alfred Zim-mern once declared were among the most dangerous people on earth.Each of us needs rootsin his family, in his nation, and in his culture.The internationally-minded teacher should develop a deep apprecia-tion for and love of his own country. He should be loyal to it and con-cerned about the implementation of its ideals. Because he believes thesevalues are important, he will try to develop them in his students.Fourth, the internationally-minded teacher is appreciative of andconcerned about other countries and cultures. As the Preamble of theConstitution of Unesco points out, "ignorance of each other's ways andlives has been a common cause, throughout the history of mankind, ofthat suspicion and mistrust between the peoples of the world throughwhich their differences have all too often broken into war." Aware ofthe implications of that statement, the mature teacher is constantlyattempting to reach out to others, trying to understand them and theirways of living, and to bring about justice, equality of opportunity, andpeace abroad as well as at home. Such a person realizes the truth ofLawrence Frank's statement in Society as the Patient that:

All men, everywhere, face the same life tasks, share thesame anxieties and perplexities, the bereavements and trage-dies, seek the same goals in their cultures; to make' life mean-ingful and significant, to find some security, to achieve somesocial order, and to regulate their conduct toward values thatmake life more than mere organic existence.
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Because the appreciation of other peoples, countries, and cultures
is such a high value to the internationally-minded teacher, he strives
constantly and in as effective ways as possible to develop such appre-
ciation in his pupils.

Fifth, the internationally-minded teacher is informed about the con-
tern ora r world scene and its historic back round. Because of his
concern about people everywhere, and because he is acutely aware that
what transpires elsewhere in the world has repercussions on him and
on his fellow-countrymen, the internationally-minded individual tries to
keep abreast of important current events in the international community
by reading as widely as his time and resources will permit and by con-
versing whenever possible with people who are better informed than he
is on international affairs. So far as possible, he strives to be a par-
ticipant rather than merely a spectator in such affairs.

Sixth, the internationally-minded teacher is an informed participant
in efforts to strengthen the United Nations and to promote international
community. The type of teacher we should lie trying to create is also
concerned about a few of the major problems of the world, such as war
and peace, poverty, food and population, arKik:rejudice. He realizes that
action at the local level is important. He knows that action at the national
level is important. He is aware, too, that action at the international
level is important. He is informed about the work of the United Nations
and agencies and as active as he can be in some efforts to promote
international community.

Seventh, the internationally-minded teacher is conversant with
methods and materials for creating internationally-minded children and
youth. Such a teacher has studied and tried to apply wl'at research re-
veals about the learning process and more particularly about the forma-
tion, change, and reinforcement of attitudes, translating theRry..into
practice in his classroom. He has also analyzed the various resources
available to him for developing in his pupils international-mindedness.

Finally, the internationally-minded teacher has a faith or philosophy
of life which undergirds all his efforts to produce World-minded boys
ana girls and to help create a better international community in his day.
Such a teacher realizes that the attainment of his goals is not easy. He
knows that there are many difficulties which he will face in carrying
out his convictions about the international community. But he is sus-
tained by a firm faith or philosophy of life, satisfied as Pierre Ceresole,
the Swiss founder of the international workcamp movement, has phrased
it, "to furnish just a little mud for the Great Construction."

Preservice Programs

Obviously we are not preparing such teachers today, at least in
large numbers, anywhere in the world. Certainly this is true in the
United States, where such persons are needed even more than in other
places because of the leadership of the U.S.A. in today's world. Testi-
mony to that effect comes from the 1968 report of the American Asso-
ciation of Colleges nor Teacher Education. In that report the writers
maintained that teacher education for a rapidly changing world is "obso-
lete in both method and content." After making a two-year study of
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teacher education in the United States, Harold Taylor castigated theentire school system, including teacher education institutions. In hisbook on The World As Teacher, he has written:

In order to be truly educated, each must have a full senseof/the nature of modern man and of the world he lives in, and Ido not see how that sense can be achieved by the kind.of edu-cation now being provided by most of the schools, colleges,universities, and educational systems of the world. They havefallen behind the reality of world society and are presentingconceptions of man and his world comparable to the pre-Copernican system of ideas in the post-Copernican period.
Among other aspects of education on which Dr. Taylor has spokenpointedly and eloquently, is the question of thecaliber of students enter-ing the teaching profession. He points Gut that:

Those students most actively concerned about foreignpolicy questions, world issues, and social change are seldominvolved in teacher education programse and conversely, thosewho are preparing to become teachers are seldom interestedin world issues, social change, and international affairs.
One place to start a program for the improvement of the inter-national dimensions of teacher education would be in an attempt to re-cruit for the profession more of the alert, active, concerned, and com-mitted individuals to whom Dr. Taylor alludes. This would include aconcerted effort to draw manymore people with international experiencein such an organization as the Peace Corps, into teaching.Given our present population of students in teacher education,hopefully-augmented by more persons with international experience andconcern, what type of program can we devise to provide them with back-ground on the international community (past and present), help themwith the vision of a better world, and equip them with the skills to func-tion effectively in the education of internationally-minded boys andgirls? Of course the programs will vary tremendously from college tocollege and country to country. But the following are a few of the pos-sible ingredients which tnight well go into such programs:

Internationally-Oriented Courses. No matter what type of institutionof higher learning they are attending, all prospective teachers needseveral courses which are focused' on the world. Several of these weresuggested in the previous section on the international dimension of edu-cation in institutions of higher learning. They included an introductorycourse in anthropology, one in world literature, at least two in areastudies, at /east one in international problems and international organi-zations, and some course or courses which provide an aesthetic approachto the worldprobably art or music. Prospective teachers also needa good course in child and/or adolescent growth and development andlearning theory. In many places a basic co...-zse in urban anthropologyor sociology is a "must" today:
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If each of these courses could have an educational methods com-
ponent, it would be fine. Prospective teachers would then be studying

how to teach world literature in schools while they were learning about
world literature. They would be analyzing how to teach about the United

Nations and other international organizatibns as they were studying inter-
national problems and international organizations. The same would be

true of other courses just mentioned. In some cases the same professor
would teach both aspects of the course. Elsewhere, two teachers might
work together cn such a combined course.

Every student who is going to teach also needs to take a good, hard

look at himself. This is important for those who are going to work

closely with boys and "girls. This can be done in conjunction with a

regula-e: course in psychology or it can be carried on separately, in the

form of training in group dynamics or in some kind of sensitivity train-
ing. Such work should be carried on, however, by persons with profes-
sional competence rather than by amateurs.

Informal Activities in the Institution. It would be hoped that every
prospective teacher would have a wide variety of informal experiences
which relate to international affairs. Many of these have been mentioned
already. They include music festivals, film showings, and art exhibits,
as well as lectures and colloquia with persons from abroad and/or with
persons from the homeland who have special expertise on international
affairs. Hopefully there would be several students from abroad in the
institution with whom future teachers could becomefriends and exchange
ideas frankly. There wouldbe clubs with a special emphasis upon inter-
national relations, no matter what they were called. The library or
learning center would be central in the institution and a place where
prospective teachers would spend many hours, browsing.

There is tremendous value in enlisting the help of future teachers
in the planning of such informal activities in any institution of higher

learning. Through such experiences they can become more deeply in-

volved, broaden their backgrounds, and develop many new skills.
If there are such additional resources as student publications, a

radio station, or a television station, future teachers should be involved

as much as possible in these activities.

Realistic Experiences in Learning About Methods and Materials.
Throughout the period of preparation as future teachers, each student
should have many opportunities to analyze materials which pertain to
the international dimension of education in schools. This means there
must be a well-equipped curriculum center, with one part devoted ex-
clusively to the world. Students would be encouraged and even required
to keep annotated cards of the books, films, tapes, recordings, and other
materials for children and young people which they have examined and

analyzed.
In addition, they should have numerous opportunities to try out their

methods and materials in actual classroom learning situations. Such

firsthand contacts with children would begin in conjunction with their
first course in education and continue throughout their training period.
The first experiences might well be in person-to-person or face-to-face
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relationships with a boy or a girl. Soon they would move on to similar
experiences with small groups. Eventually they would assist regular
teachers. Finally, they would be in charge of their,oWn group or class.
In this way they would have continuous contact with pupils or students
and their education work would have relevance. Theory would then be
wedded to practice. Dr. Taylor likens the separation of theory and
practice to the training of musicians without musical instruments. This
is a very apt point.

In some institutions for the education of teachers, there might well
be a special course on methods and materials in the international dimen-
sion of education which would use the library and curriculum center
and the experiences of future teachers with boys and girls as their
learning laboratories. The main project of such a course would be the
preparation of a unit on some aspect of the world and the teaching of
that unit in a school.

Experiences Abroad. Increasingly institutions preparing future
teachers need to think in terms of experienceabroad for many and even-
tually all or most of their students. If the world is to be their com-
munity in the future, then it needs now to be their campus. Thousands
of students are able to live or at least travel abroad now during their
years of preparation as teachers. Every effort ought to be made to make
this possible for hundreds of thousands of prospective teachers in the
future, with the caveats already suggested earlier in this volume.

This is a thinly etched program for the education of future teachers.
Much of it can be carried on now in `some teacher education institutions.
Some of it can be carried on in almost any institution which is prepar-
ing teachers. Parts of it can be utilized by all institutions. How would
you outline an ideal program for teachers who are preparing boys and
girls to live in the last part of the 20th and the first part of the 21st
century? What changes can you make now in the program In your insti-
tution? What changes would you like to make eventually? What are the
strategies you consider most effective for bringing about much needed
changes?

In-Service Programs

There are thousands, perhaps millions, of teachers who are now
teaching, who need to be reached. They, too, need to understand the
increasing importance of the international dimension of education and to
be assisted in translating theories about the international component of
teaching into practices in the day-to-day activities of their classes.

How can this be done effectively? There are many ways. They
depend in part on what needs to be accomplished. Is it the total revision
of the curriculum? Is it the revision of a single course or work at at a
given age or grade level? Or is It something less ambitious, such as
the upgrading of the background of a group of teachers in a given field
or help in the use of better methods or better materials of instruction?

What is done also depends upon the type of school system we are
considering. Is it a highly centralized system, with most of the plans
made in the national Ministry of Education? Or is it a decentralized
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system where each district or school determines for itself what needs
to be done?

Let us examine for a moment some of the ways in which in-service
teachers can be assisted.

Adapting the Curriculum. In most parts of the world the national
Ministry of Education determines the curriculum for all the schools in
that nation. Changes are made from time to time in the curriculum and
in the courses of study prepared by this centralized group; but they often
take years. A recent example of such change is the experience of
Sweden. Quite radical changes have been made in recent years in their
entire school curriculum, but these changes took years of intensive
work by various commissions.

Is there anything that can be done and done effectively in less time
and requiring much less than a national involvement in curriculum
change?

One promising practice is to take the existing curriculum, course
of study, or syllabus and to examine it in order to see how the inter-
national component of education can be strengthened or how new methods
and materials can be used to emphasize attitudes and skills more than
has been done in the past. Groups of teachers can meet on the basis of
the age level they instruct or the subjects they teach. Often educational
experts can be brought in to talk with them about possible changes in
the existing procedures or to help them with their own background in
subject matter. Sometimes the evaluation ofnew materials or even new
equipment can help teachers to see new possibilities in what they are
teaching for including more about the world. Sometimes demonstration
lessons can be conducted in order to show the possibilities in existing
classes. An even more potent approach is to administer a battery of
evaluation instruments in order to help teachers to see what they are
doing in the development of skills and in the formation, change, or re-
inforcement of attitudes. This is especially helpful where teachers have
been concentrating solely or primarily on the acquisition of knowledge.

An example of efforts to adapt the existing curriculum is reported
in the Unesco Associated Schools Project bookleton International Under-
standing At School. It is the story of the experience of teachers in a
French lycde where the syllabus could not be changed and the timetable
or schedule could not be altered. Nevertheless that group analyzed the
program of each subject field to see how it could be oriented to contribute
to international understanding. In their efforts they were assisted by
representatives from the Service de la Recherche Pedagogique of the
Centre National de Documentation Pedagogique. Similar illustrations
could be found today in many schools in different parts of the world.

Helping Teachers To Broaden Their Backgrounds and Methods.
Many teachers are willing to include much more about the world in their
teaching, but they feel uneasy or uncomfortable because of their lack of
background in content and/or in methodology. There are many ways of
helping such teachers.

A school or a school system can arrange for a series of lectures by
an outside authority, preferably a prestige person, on a country, world
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problem, or subject field such as anthropology or international relations.
If possible these lectures should be supplemented by panels or discus-
sions about the application of this material to specific grades or sub-
jects being taught.

A series of films is another good way to help teachers to gain more
background. If they are films which might be used in classes, an evalu-
ation of them and their possible use involves teachers in a way that mere
viewing of them cannot do.

Sometimes a group of teachers can form a reading circle and dis-
cuss a series of books they haveall read, trying to find applications of
what they have read for their day-to-day teaching. These can be general
background books, volumes on one of the behavioral sciences, or books

on education for international understanding.
An examination of new textbooks and/or new trade books can also

serve a useful purpose.
The preparation of annotated lists of films, filmstrips, tapes, re-

cordings, and books for students is another practical way of helping in-
service teachers to expand their own background and apply new knowl-

edge in their teaching.
Sometimes teachers need to be encouraged to join local and/or

national or international organizations so as to keep abreast of newer

thinking. These would include such groups as the World Confederation
of Organizations of the Teaching Profession and the World Education

Fellowship. Fortunately Educational Panorama, the official journal of
the WCOTP is published in Arabic, English, French, Japanese, and
Spanish and, therefore, is useful to large numbers of teachers in various
parts of the world. The reading of the Unesco Courier, already referred
to, will prove helpful to many teachers.

On a more ambitious level, teachers can be encouraged to attend
conferences in their region or in other parts of the nation. A few can

be assisted in attending international conferences on education, thus
meeting people from other parts of the world as well as gaining much

background on world affairs and teaching.
Teachers can also be urged to take courses during the school year

or in their vacation periods. Extension courses can sometimes even
be arranged in the local school or school district.

Wherever possible, teachers should be encouraged to travel in their
own nation and in other nations. In some instances teachers should be
encouraged and even assisted in finding teaching assignments abroad.
The need for teachers in many places, for example, in parts of Africa,

is acute.

Changing the Curriculum. In school systems where local groups

plan the curriculum and develop courses of study, every effort should
be made to encourage a rigorous examination of the entire curriculum
as it relates to the international dimension of education. It this is not
possiblet teachers should be encouraged to work on plans for a given

age or grade level or for a given subject field.
Usually this is done best with the help of outside experts, with an

examination of existing plans in other schools and school systems, and
through a series of meetings and workshops on curriculum change.
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Where such changes can be made for an entire program, for example,
from grade one through the high school years in the United States, this
is highly desirable. Planning for such a comprehensive, cumulative,
coherent curriculum takes longer but is worth the effort, energy, and
time involved. In making such changes, as many persons as possible
should be involved, including administrative officials, teachers, librar-
ians, audio-visual personnel, and possibly parents and students.

These are merely some of the ways in which in-service education
can be carried on. No doubt you can think of other and possibly more
appropriate ways of assisting teachers to gain additional background
on the world and to translate that background into effective teaching
with their students.



IX. Conclusion

You are one of the nearly four billion passengers now on spaceship
earth as it slowly makes its appointed rounds in space. Soon there will
be more of us aboard this tiny craft. In a short time there will be four
billion of us. Then five billion. Then six billion. And thenmore?

We are going to have to learn to live together or perish together.
Our choices are limited; our alternatives few. It is international com-
munityor international chaos. It is international societyor inter-
national suicide. Or possibly one more alternativethe precarious
position of competitive coexistence.

We are now on planet earth together. There is no doubt about that.
Isolation is a thing of the past. Enlightened nationalism and international-
ism are the twin waves of the future.

Far-reaching decisions are being made daily in every part of the
world about the future of man on this earth. Some of them relate to
defense and disarmament. Others to the poverty of the world's peoples.
Still others to food and population control. In these decisions we all
have some share.

But in decisions about the question of education we have even more
to say. Are we going to continue to educate boys and girls and young
people for the world of the past or the world of the present and the
future? Are we going to upgrade our educational programs and institu-
tions and personnelincluding ourselves? Are we going to press for
a greater emphasis upon the international dimension of education at all
levels of educationand everywhere? These are decisions which are
made day-to-day, too, in many parts of the world. They are decisions
in which you can play a large part. Only you can determine the part
you play.

But the job of discovering the world ourselves and of introducing
boys and girls to it is not just serious business. It is exciting. It is
fun. Our world is like a house with many rooms.

We need to know well the very special room in which we liveour
country. But we need more and more these days to explore the rest of
the house and to take our students with us on these trips, figuratively
if not literally. Why should we-or-they be confined to one room when
there are so many more rooms to investigate?

One of the many joys of teaching at any level and anywhere in the
world should be the joint journey we take to other parts of our planet
to meet other members of the family of man and to see how they work
and play, create and enjoy beauty, organize themselves economically
and politically, and worship. This can be an incredible lifetime journey
for each of us, with different groups of students as our companions on
various laps of our expedition.

We will meet, and possibly experience ourselves, sickness and
suffering, rebellions and revolutions, inequalities and injustices. But
we will also see and hopefully experience human kindness and friendship,
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efforts to improve the lot of mankind, and progress toward a betterworld, in larger freedom, for all.
On this lifetime journey the writer wishes you well. May you con-tribute in your way to the creation of a better international communitythrough improving the international dimension of education whereveryou are.



BIBLIOGRAPHY ON THE

INTERNATIONAL DIMENSION OF EDUCATION

(Books and booklets in English and largely from the United States.)

Elementary and Secondary Schools

Howard R. Anderson, editor. Approaches to an Understanding of
World Affairs. Wtshington, D.C.: National Council for the Social Studies,
1954. 478 pp.

James B. Becker and Howard D. Mehlinger, editors. International
Dimensions in the Social Studies. Washington, D.C.: National Council
for the Social Studies, 1968. 344 pp.

T. Ivor Davies. "Teaching About the Orient." Paris: Unesco,
1961. 48 pp.

Samuel Everett and C. 0. Arndt. Teaching World Affairs in Amer-
ican Schools. New York: Harper and Row, 1956. 270 pp. Promising
practices in schools.

Delia Goetz. "World Understanding Begins With Children." Wash-
ington, D.C.: Superintendent of Documents, U.S. Government Printing
Office, 1949. 30 pp.

Anna L. Rose Hawkes. The World in Their Hands. West Lafayette,
Indiana: Kappa Delta Pi, 1966. 90 pp. On elementary schools.

Leonard S. Kenworthy, editor. "International Understanding Through
the Secondary School Curriculum." Wishington, D.C.: National Asso-
ciation of Secondary School Principals, 1956. 304 pp. Chapters on in-
dividual subjects in the curriculum.

Leonard S. Kenworthy. Introducing Children to the World: In Ele-
mentary and Junior High Schools. New York: Harper and Row, 1956.
268 pp.

Leonard S. Kenworthy. Social Studies for the Seventies. Waltham,
Massachusetts: Blaisdell, 1969. 530 pp.

Leonard S. Kenworthy. World Study Guides: Studying Africa in
Elementary and Secondary Schools; Studying the Middle East in Elemen-
tary and Secondary Schools; Studying South America in Elementary and
Secondary Schools; and Studying the U.S.S.R. in Elementary and Second-
ary Schools. New York: Teachers College Press, 1968, 1969, 1970.

New York City Board of Education. "Suggested Readings in the
Literature of Africa, China, India, Japan." Brooklyn, New York: Board
of Education, 1968. 124 pp.

New York City Board of Education. "Toward Better International
Understanding: A Manual for Teachers." Brooklyn, New York: Board
of Edudation, 1960. 253 pp.

New York State Education Department. "American Education in a
Revolutionary World: The Role of the States." Albany, New York:
State Education Department, 1964. 32 pp.

New York State Education Department. "The Challenge of a Revo-
lutionary World." Albany, New York: State Education Department, 1963.
32 pp.

117



118 The International Dimension of Education

Ralph C. Preston, editor. Teaching World Understanding. Engle-
wood Cliffs, New Jersey: Prentice-Hall, Inc., 1955. 207 pp.

Warren C. Seyfert, editor. "Teaching About World Affairs." Wash-
ington, D.C.: National Association of Secondary School Principals,
1967. 150 pp.

Harold G. Shane, editor. The United States and International Edu-
cation. Chicago: University of Chicago Press, 1969. 379 pp. A year-
book of the NationalSociery for the Study of Education.

C. F. Strong. "Teaching for International Understanding: An
Examination of Methods and Materials." London: Her Majesty's Sta-
tionery Office, 1952. 96 pp.

Unesco. "Education for International Understanding: Examples
and Suggestions for Classroom Use." Paris: Unesco, 1959. 136 pp.

Unesco. "A Handbook of Suggestions on the Teaching of Geography."
Paris: Unesco, 1958. W2 pp.

Unesco. "History Textbooks and International Understanding."
Paris: Unesco, 1958. 82 pp.

Unesco. "International Understanding at School.' Paris: Unesco,
1965. 109 pp. On the Unesco Associated Schools Project.

Unesco. "Some Suggestions on Teaching About Human Rights."
Paris: Unesco, 1968. 155 pp.

Unesco. "Youth and Peace: Some Ways of Promoting Among Young
People the Ideals of Peace." Paris: Unesco, 1964. 67 pp.

Teachers will find the Information Center on Children's Cultures,
331 East 38th Street, New York, N.Y. 10016, a very useful source for
bibliographies.

See special issues of magazines, such as Educational Leadership
for March 1968 on "Cross National or International Education," and
for November 1969 on "Internation'al Cooperation in Education"; the
Phi Delta Kappan for December 1967 on "The Growing Dimensions of
International Education in the United States"; and Social Education for
November 1968 on "International Education for the Twenty-First Cen-
tury."

Colleges, Universities, and Teacher Education

Walter Adams and John A. Garraty. Is the World Our Campus?
Lansing, Michigan: Michigan State University, 1960. 180 pp.

George Z. F. Bereday and Joseph Lauwerys,. editors. Education
and International Life. New York: Harcourt, Brace and World, 1964.
493 pp.

Percy W. Bidwell. Undergraduate Education in Foreign Affairs.
New York: King's Crown Press, 1962.

Leon Blum. For All Mankind. Translated by W. Pickles. New
York: The Viking Press, Inc., 1946.

Kenneth Boulding. The Meaning of the Twentieth Century, the Great
Transition. New York: Harper & Row, Publishers, 1964.

R. Freeman Mutts. American Education in International Develop-
ment. New York: Harper & Row, Publishers, 1963.

Brock Chisholm. Can People Learn to Learn. New York: Harper
& Row, Publishers, 1964.



Bibliography 119

Committee on the College and World Affairs. "The College and
World Affairs." New York: The Ford Foundation, 1964. 74 pp.

James B. Conant. Education in a Divided World. Cambridge:
Harvard University Press, 1948.

Philip H. Coombs. The Fourth Dimension of Foreign Policy: Edu-
cation and Cultural Affairs. New York: Harper & Row, Publishers, 1964.

Richard F. Crabbs and Frank W. Holmquist. United States Higher
Education and World Affairs. New York: Praeger, 1967.

Education and World Affairs. "The U.S. Office of Education: A
New International Dimension." New York: Education and World Affairs,
1964. 72 pp.

Education and World Affairs. The University Looks Abroad: Ap-
proaches to World Affairs at Six American Universities. New York:
Waiter, 1965. 300 pp.

"Education for Freedom and World Understanding." Washington,
D.C.: Superintendent of Documents, U.S. Government Printing Office,
1962. 62 pp.

Alvin C. Eurich, editor. Campus 1980. New York: Dell Publishing
Co., Inc., 1968. 326pp. See especially the chapter by William D. Marvel
on "The University and the World."

Luther H. Evans. "The Role of Universities in Developing Coun-
tries." Washington, D.C.: U.S. National Commission for Unesco, 1965.
190 pp.

Ford Foundation. "The.University and World Affairs." New York:
The Ford Foundation, 1961. 84 pp.

Lawrence K. Frank. Society as the Patient. Port Washington, New
York: Kennikat Press, 1969.

John W. Gardner. "A.I.D. and the Universities." New York: Edu-
cation and World Affairs, 1964. 57 pp.

Geoffrey L. Goodwin. "The University Teaching of International
Relations." Oxford, England: Blackwell, 1951. 126 pp.

Leonard S. Kenworthy. Telling the U.N. Story: New Approaches to
Teaching about the United Nations and Its Related Agencies. New York:
Oceana Press, 1963. 166 pp. Published in several languages for Unesco.

Leonard S. Kenworthy. Twelve Citizens of the World. New York:
Doubleday & Company, Inc., 1953.

Leonard S. Kenworthy. World Horizons for Teachers. New York:
Teachers College Press, 1952. 141 pp.

Clark Kerr. The Uses of the University. Cambridge, Massachu-
setts: Harvard University Press, 1963. 140 pp.

Harold Long and Robert N. King. "Improving the Teaching of World
Affairs: The Glens Falls Story." Washington, D.C.: National Council
for the Social Studies, 1964. 92 pp.

Charles A., McClelland. College Teaching of International Relations.
San Francisco, California: San Francisco State College, 1962.

Salvador de Madariaga and Robert M. Maciver. First Principles.
London, England: World Unity Movement, 1946.

Allan A. Michie. "Higher Education and World Affairs." New York:
Education and World Affairs, 1968. 96 pp.

Stuart Mudd, editor. Conflict Resolution and World Education. The
Hague, Netherlands: W. Junk, Publisher, 1966.


