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Introduced by background information on all
exceptionalities, the eduvcational guide presenis a General curriculum
for use with the educable mentally retarded on a beginning and
intermediate level. ireas of concern are language arts, arithmetic
skills, social skills, and vocatioral informatiosn. The guide presents
suggestions for games, specific learning activities for specific
desired skills, arts and crafts, and music aporeciation. Materials
needed and instructional technigues are also discussed. (JY)
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PREFACE

This guide is the product of a workshop on special education held
at Deming School February 6, 8, 10, 13, 15, 1968 under the leadership of
Dr. Bradley Glough of the University of Morehead. It is based upon se-
lected activities which will be helpful in children attaining maximum
growth.

Since curriculum building must always be considered as an on-going
process, this guide is intended merely to point the way. Teachers should
find many opporturnities for the expansion of ard addition to ideas mentioned
in the following pagss.

We wish to express cur sincere appreciation to the many people uho have

contributed tc the developing this guide.

T. Hoss Moore,

Supervisor of Instruction




PHITOSOFHY

In practicing the democratie idesl, we recugnize that &ll children
have an inherent right to an education. %e believe that every child should
have every opportunity to grow physically, emotionally, socially, mentally,
and morally to the maximum of his ability.

Special education seeks to give those children whe cannct profit by
attendance in a regular classroom, because of their special problems,
their just rights.

We believe that every child should have a well-trained teacher; cne

wno knows how a child grows and developes, accepts him as he is, is under-

standing, and has sympathy for himj; one who recognizes that '"Wkat a person
- believes about nimself esiablishes what he can and will do.?il The teacher
can then help the child to develop his maximum capabilities, to minimize
his limitations, tc help him grew in confidence so that he may become

socially competent and occupationally adequate.

1Com.bs, Arthur, Educational Leadership: October, 1958, page 23 -

1201 Sixteenth Street, N.W., Washington, D.C. 20036




OBJECTIVES

The general objectives of the education of exceptional children do not
differ from the general objectives of education for all children in Rcbertson
County Schools.

These children like =11 others should be educated to live as useful a life
as possible for their particular abilities. They, like others, must become
well-adjusted members cf the family and the community, must participate in
the activities of the world of work, and must assume responsibilities in
keeping with their capacities as American citizens. Education, too, must
lay the foundations for satisfying spiri?ual’experiences.

We recognize that only through the working together of teachers, parents,
service clubs, and agencies, aided by medical guidance can we meet the needs
of the exceptional child.

We must identify the child early in his life, refer him to all proper
agencies for diagnosis and treatment and then place him in a class bes%

suited to his needs. |
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This team approach gives each teacher a better understanding of the

child as an individual; which is our first step in helping the child to

N e b Y mn

estabhish his place in society.




PROCEDURES

FOLICIES
1. KENTUCKY STATE BOARD OF EDUCATION REGULATIONS
EDUCATIOH FOR EXCEPTIONAL CHILDREN

54.010 DEFINITION OF SPECIAL EDUCATIONAL FACTLITIES

(1) Special educational facilities means special schools, special classes,
and special instruction. 411 special education facilities shall be under
the supervision of the Superintendent of Public Instruction (KRS 157.200(6).

54.020 EXCEPTIONAL CHILDREN

(1) Ezceptional children are those who differ or deviate from what is
supposed %o be the average in physical, mental, emotional or social char-
acteristics and abilities to the extent that they require specialized edu-
cation in order to attain the maximum of their abilities and capacities.
Exceptional children who requirc special education programs are defined as
follows:

(2) Physicaily Handicapped. (a) Crippled and Speecial Health Problems.
Children whe are so handicapped through congenital or acquired defects
(including cerebral palsy) in the use of their bodies as to be unable to
function with normal children of the same age, or may have certain ill-
nesses such as epilepsy, rheumatic fever, asthma, nephritis, and hemophelia
whicl prevent their attendance in a regular class.

(b) Homsbound. Children who are confined to their homes due to some con-
dition which renders them physically unable to attend school but who have
sufficient intelligence to profit from instruction. These children are
generally those with crippling conditions and specizl health problems.

(c) Hospitzclized. Children who are confined to the hospital for care and
treatment and, according to medical prescription, are well enough to par-
ticipate in a limited special education program.

(2) Mentally Handicapped. (a) Educable. Children who because of re-
tarded intellectual development, zs determined by recognized standardized
tests, are incapable of being educated through ordinary classroom instruc-
tion but whose intellectual ability would indicate a degree of scholastic
attainment with the benefit of special education methods and matericzls.
Also used to refer to thosc mentally retarded children who may be expected
to maintain themselves independently in the community as adults. These
mentally retarded children would obtain IQ scores between 50 and 75 on
recognized standardized individuzl tests of intelligence.

(b) Trainable. Children who because of retarded intellectual development,
as determined by recognized standardized tests, are incapable of being
educated through ordinary classroom instruction or special education pro-
grams for educable mentally handicapped children but who may be expected

to benefit from training in a group setting designed to further their social
adjustment and economic usefulness in their homes or in a sheltered environ-
ment. Also used to refer to that group of mentally retarded obtaining I
scores from 35 to 50 on recognized standardized individual tests of intel-
ligence.
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(3) Visuclly Hendicapped. (a) Blind. Children who are blind are those whose
visual problem is so severe that the child must pursue his education chicfly
through the usc of Braille, ~udic aids and special eqgiipment, or if his vision
is such that it is not safe for him to bc educated in the regular class or in o
class for the pertially sceing.

(b) Partially Seeing. Children who ere perielly secing arc those who have
visual limitation but are able to use vision as the chief channel of learning.
The generally accepted classification for the partially seeing is a Snellen
reading of 20/70 or less in the better eye after correction, or those with
visual deviations such as progressive mycpia whos in the opinion of the cye
specialist, can benefit from speciel education facilities provided for the
partially seeing.

(L) Hearing Handicapped. (a) Deaf. Children whose hearing loss is so severe

that they are unable to comprehend and learn specch and language even though

hearing aids may be useful to some of them. These children generally have a :
hearing loss of 70 decibels or more in both ears. |

(b) Hard of Hearing. Children are considered hard of hearing who are ablc to
understand and learn speech and language but whose hearing is not sufficient
for them to learn adequately in a regular school class. These children
generally have a hearing loss of from L0-70 decibels in the better ear. Those
children witha hearing loss of less than 40 decibels will probably be able to
function adequately in a regular class with the assistance of 2 speech correc-
tionist.

(5) Speech Handicapped. Speech handicapped means children whose speech has
been diagnosed by a speech correctionist as deviating or differing from average
or normal speech to the extent of hindering adeguate communication and requir-
ing specialized instruction for improvement or correction of the handicap.

(6) Neurologically Impaired. Children who are neuroligically impaired are

those with a special learning disorder in one area or a limited number of areas
of performance or learning. Psychologically, the child's perceptual organization
of his enviromment is impaired. Educationzlly, the child shows pronounced learn-
ing functions in some areas but not in others. This child may be unable to read,
to do arithmetic, to formulate language and speech, to do gross or fine manipu-
lative tasks or any one or various combinations of this nature or others. ,
Behaviorally, the child may show gross extremes from acute hyperactivity to &
complete withdrawal causing much difficulty for himself and concern in the class-
roon. He may not be able to ignore background auditory or visual stimuli.

5L.030 INSTRUCTIONAL PROGRAMS FOR EXCEPTIONAIL CHILDREN

Instructional programs for exceptional children means classroom units designed

to meet the educational necds of those children who differ or deviate from the
average or normal children in physical, mental, emotional or social character-
istics and who cannot function in regular classrooms in public schools. Pro-
vision is made for instructional programs in addition to, or differmnt from,

those provided in the regular program. The experiences and. activities provided
are parallel to those for normal children as nearly as the conditions will permit.
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5L.0L0 CLASSROOM UNITS FOR EXCEPTIONAL CHILDREN

Clessroom units for exceptional children mcons special instruction in 2 special
class, heme or hospital, provided (a) the tcacher has the required specicl edu-
cation preparation for the type of excepiionality of the children enrolled in
the unit, (b) the requisite number <i exceptional children are in membership,
(c) the physical facilities, cquipment, matoricls, and curriculum are approved.
Each classroon unit shell serve only onc classification of exceptional children
as described in the Criterie. Children with multiple hendicaps should be
classified for educational purposes by the major educationzl hendicap.

54.050 FRACTIONAL CLASSROOM UNIT FOR EXCEPTIONAL CHILDREN

Fraotional cl2ssroom unit is a unit having fewer children than prescribed in
the required pupil-teacher ratio, or the program is in operation less than a
full day or a full school year. Such units may be allotted and certificd on
a basis proportioncte to the minimum pupil-teacher ration and/or the propor-
tionate length of the school day or the school year.

51,.060 TEACHTNG LOAD IN CLASSROOM UWITS FOR EXCEPTIOWAL CHILDREN
NO. CHILDREM

PER UNIT
CLASSIFICATION (MEMBERSHIP)
PHYSICALLY HANDIGAPPED
Crippled and Special Health (Classes) 8 - 20

Home Instruction
(County Distructs) 8 - 12
(Independent Districts) 8
Hospital Instruction 8 - 20

MENTALLY HANDICAPPED

Educable (Classes) 15 - 20
Trainable (Classes) 6 - 12

VISUALLY HANDICAPPED

Partially Seeing (Classes) 10 - 20
Blind (Classes) 8 - 12

HEARING HANDICAPPED

Hard of Hearing 10 - 20
Deaf 8 - 12
SPEECH HANDICAPPED 75 - 100 per week

NEUROLOGICALLY IMPAIRED 6 - 8
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5L.070 IEHGTH OF SCHOOL DiY AND SCHOOL YEAR

(1) Schoel day sh2ll be the same as for non-handiczpped children except when
the child’'s hendicap indicates a legitimate need for en adjusted day. Such
changes shell appear on the Applicetion for Tentotive Approval for Classrcom
Units for Teachers of Exceptionel Children.

(2) The school day for treinsble mentally hondicapped and neurologically
impaired childrcen mey be less then six (6) clock hours provided the superiniendent
of the district requests such reduction. The schsol day for classes for trainable
mentelly handicapped and neurologically impeired children shell not be less then
four end one-helR clock hours. The superintcndent's request for reduction Sholl
be made on cn annual basis prior to the beginming of the school wear,

(3) The teacher should spcnd the remeining cone and one-half hours of the school
day in preparction. If the teacher is assigned other teaching duties for the
remaining one and one-half hours of the school day, the unit allotted to the
school district will be reduced prenorticnately.,

(L) School year shall be the same as for non-handicapped children.
54.080 £N APPROVED TEACHER

(1) An opproved teacher for classroom units for exceptional children shzll have
the required special preparation in the specific area of esceptionality. This
may be included in, or in addition to, a Bachelor's degree. For example,
teachers of the mentally retarded will hold a Special Education Certificate

for Teachers of the Mentally Retarded. (See Certification Bulletin.)

(2) It is expected that the teacher will devote a reguler teaching day to
instructional activities for exceptional children. In addition, the teacher may
be assigned to a fair share of routine responsibilities of operating the school.
However, in the assignment of routine duties, the class for exccptional

children must not be left without supervision.

54,090 HOUSING FACILITIES

(1) Housing facilities shall meet thc same stendards for regular classrooms as
specified in State Board of Education Regulations, Chapter 22. In additinn,
housing plens should include needed facilities such as proper toilet arrange-
ment, lunchroom service, special equipment and special materials according to
the classificetion of exceptional children being served. Housing and equipment
provisions shall be stated on the application for tentative approval of class-
room units for exceptional children beforc approval can be given.

(2) Classrocm units zllotted for special classes shall be located in reguler
elementary or seccondary schools, dependent upon the age range of the pupils.
The location of a classroom unit in other facilities must be approved by the
Division of Special Education, State Depertment of Education.

54.100 ESTABLISHING 4 CLASSROOM UNIT FOR EXCEPTIONAL CHILDREN

(1) Local Responsibility. The school superintendent, representing the local
board of education, has the primary responsibility for initiating, establishing
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and administering the instructional program for exceptionel children in the
community. He; with others of his professitncgl staff, community represcntatives,
end the leadership and consuliztion services .f£ the Division of Specizl Education,
State Depariment of Educativn, must determine the advisability and the means of
providing this impcrtent part of the 1. 2l instructicnol progrom. This plenning
should begin ot least a yecr in advence of the time that the program is ts be
injtiated. The success or failure of the program will depend in o large measure
on whe soundness and thoroughness of the plonning and ultimatce cdministra$ive
pclicies esiablished for the operation of the program.

(2) TI% must be remembored that clossroom units for teachers of excepticnal
children are allocated under XRS 157.360 (5) and are not ASTS units.

54.110 STAYTE COWSULTATION AWD SERVICE

(1) However, the superinitendent and his ce-werkers must be alart to the pos-
sibilitices of assistence from the State Department of Educaticn which has twe
general and broad objectives: (a) To provids over-z2ll leadership and guidence
and (b) to give specific service whenever pessible.

(2) In meeting the leadership objective, the Division of Special Education is
ready for consultetion with individual superintendents and their staff:

(2) To give interpretation of the instructional services required by handicapped
children in each clessificotion, the necded physical facilities, the importance
and kind of special equipment and instructional materials and aids, ond basic
housing consideration.

(b) To prepere schosl personne, parents, and the community for acceptance
of educational provision for children with moderate to gross deviations from
the average.

(3) The local school district, in asking the State Department of Educztion to :
fulfill the service objective, may secure help from steff specialists in: ?

(2) TIdentification and 2 assification of hendicapped children in the school
and the community;

o

(b) Preparation of materials of assistance to teachers,; parents, board members,
and the community;

(c) Implementation of a balanced in-service program dealing directly with
instruction of handicapped children for all school personnel;

(d) Clarification and use of "lines of communication® making possible 2ssist-
ance from reiated organizations in core of handicapped children, e.g., Crip-
pled Children Commission, University of Kentucky Speech and iudiology Clinics,
Kentucky Schools for the Deaf oand Blind, Kcentucky Training Home (mentally
deficient), and cthers;

(e) Evaluation of the various classrcom units for exceptional children in
school districts providing special education services.
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~ 5k.120 PLAMING THE PROGRAK

(1) To know the numbers -nd types of cxecptional children in 2 schecl district
and e recognize the need for instructicnal programs for these children, coerizin
informotion is mecessary. Hor moeny children iwith hondicops moy we expect to

find in the juvenilce pepulation f o1y cormunity? Whot professional cutherities

should hclp assess the child's physical ond/or mental hondicep? What type of
special cducatin seiving v schuol placemcat sinculd be provided for children

with handicaps?

(2) The fellcuing diagrom should prove $5 be 2 helpful guide in answering
scme of these questicns:

RECOIMMENDED APPROXTATE HG.
PROFESSIOHAL POSSIBIE Ty JUVEHILE
CLASSTFICATION BARMINER SCHGCL: PLACEHENT POPUIATIOH
Crippled children class
CRIPPIED D Orthopedist in elementary or secondary 1 or 2 in
SPECTIAL HEALTH Pediatrician school; hcme or hospital each 100
PROBLEMS Heurclogist instruction; regular class
. Family physician if condition is mild
Pediatricien
HOMEBOUND AHD Heart Specialist Heme Instruction
HOSPITALIZED Heurologist 1 or2:in
Orthopedist Hospital Instruction each 1C0
Family physician
EDUCABLE - Special class in cle- 2 in each
MENTALLY Psychologist mentery and/or secondary 100
RETARDED Psychometrician school
TRATHABLE Psychiatrist Special class in ele-
MENTALLY Psychologist mentary school or other 1 in each
RETARDED Psychometrician approved facilities 300
Kentucky School for the
BLIND Ophthalmologist Blind; public school 1 in each
_ Optometrist Braille class 5000
Special class in ele-
PARTIATLY SEEING Ophthalmologist mentary and/or secondary 1 in cach
Optometrist schocl 500
Kentucky Schoel for the
- Otologist Deaf; private residential
DEAF Otolaryngologist schocl; class for deaf in 1 in cach
fudiologist elementary or seccndary schocl 200
Special class in ele-
Otologist mentary or secondary
HARD OF HEARING Otolaryngologist school; lip-reading and b or 5 in
Audiologist auditory troining while each 100
in regular class
Speech Reguler or special class
SPEECH Correctionist with provision for speech 5 or more
HANDICAPPED Speech correction in each 100
Pathologist
Psychologist
Neurologist
Pediatrician Special class in ele- No National
NEUROLOGICALLY fudiologist mentary or secondary Figures as yet
IMPATRED Ophthalmologist school
Speech

Pathologist




54.130 DETERMINE HEEDS FDR SPECIAL ETCUCATION

(1) The first step is to meke a comprehensive survey of the juvenile population
in the ccmmunity to determine the number and type of exceptional children who
need to be enrolled in specizl education programs. This survey must include
those children who are mot enrolled im schcol, as well as those who are enrolled,
since many of them may not be in atiendance because the school has noi had a
suitable type program tc meet their needs. The pre-school population should be

surveyed also.

(2) Special technigues for the seleciion of children for spceial education pro-
grams are discussed under the headings devoted o the various types of excepticnal
children.

Sh.1L0 E=ZAMINATION BY PROFESSIONAL AUTHORITY

Those children discovered through the survey shculd be cxamined by the appropriate
authority (see chart on page 8) to determine the curreni status and future prog-

nosis of the child in view of his receiving special education. Records from the
examining authorities should be kept on file in the local school district.

S5h.150 SELECTION

Select from the records and school progress reports those children who can best
proiit from special education programs. This selection and decision as to school
placement is the function of an Admission and Release Committee.

51.160 ADMISSIONS AND RELEASE COMMITTER

(1) The most advantagecus manner of dctermining placement, admission and release
of children from special education programs is the "idmissions and Release Com-
mittee”. This committee nay function in a group setting or by other coordinated
plan and should be made up of the fellowing: (a) The superintendent or lccal
supervisor of special education, (b) the building principal, (c) a qualified
psychologist and/or guidance ccunselor, (d) the special education teacher and
the classroom teacher who last had the child enrolled, (e) other professional
personnel concerned with the class or the individuzl ohild.

(2) Pactors pertinent to placement or release of ckildren to/from special edu-
cation faciiities are discussed in detaii ander the sections dealing specifically
with the various classifications of exceptionality.

(3) If there is any question as to the child's status or his ability to profit
from specicl cducation, he should receive a reasonable trial period in the properly
selected classroom unit for exceptional children.

51;.170 CRITERIA FOR CLASSROOM UNITS

(1) The criteria for classroom units for exceptional children authorized by

KRS 157.360, sub-section (5), arec for thec guidance of superintendents in planning
instructional programs to include classroom units for the various classifications
of exceptional children.

(2) The administration and supervision of special education programs for excep-
tional children are the primary responsibility of the local superintendent of
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schools, in 2ccordance with laws and State Board of Education regulations.

Generzl Provisicns. (1) Classroom units shzll be zllotted on the basis on an
approved teacher.

(2) in approved ieacher is one who devotes full-time or 2 fracticrnel dime to
instruction for exceptional children in 2ccordance with Stote Board of Education
regulations pursuant $o KRS157.200-157.290 and XBS 157.360(5). The teacher

shall have the rcquired special preparation for the type of excepitionzlity of the
children enrolled in the unit.

(3) Classroom units shail be allocated cn the basis of a planned program as
determined by carcial study of educationzl nceds of children with handicaps.

(1) Each unit shall serve one classification of handicapped children as
follows:

(2a) Children with crippling conditions {orthopedic erippling, accidenbal
crippling, cerebrai palsy, cardiac onnditions, etc.) Children with
special health problems (rheumatic fcver, nephritis, hemophelia, 2sthma,
etc.) m2y be included.

(b) Children who are hard of hearing.

b Y

(cj Children who are deaf.
(d) Children who are partially seeing.
(e) Children who are blind.

(f) Children with speech hendicaps (faulty articulation, stuttering,
delayed speech, etc.)

(g) Children who are educable mentally handicapped. Children who because

of retardcd intellectual devilopment, as determined by recognized stendard-
ized tests, are incapable of being cducated through ordinary classroom
instruction or special education programs for educable mentally handicapped
chilidren but who may be cxpected to benefit from training in a group setting
designed to further their social =djustment and economic usefulness in their
hcmes or in a sheltered environment. Also uscd to refer to that grcup of
mentally retarded obtaining IQ scores from 35 t> 50 on recognized standard-
ized individual tests of intelligence.

(i) Children who are homebound by physical defects which make school
attendance either in special classes or regular grades impossible may

receive instruction in the home. A home instruction unit may be allotted
when a qualified teacher is employed on a full-time basis. A fractional

unit may be allotted in the event thot a home instruction teacher is employed
on a part-time basis.
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(5) Children who ore hospitalized fur care ond treatment and whe are
avlc to participate in 2 speciz2l education program may be included in
a2 hospital instruction prcgram.

(k) A combined progrem for hume znd hospital instructicn may be csteb-
lished when there are not sufficient children for a full unit in either
of these categorics, or when it appears advantagecus otherwise.

(1) On the basis cf the major hondicap, children with multiple handi-
caps m2y be enrolled in the uniis which can best serve the child.

(m) Children who are neurclogicelly impaired. Children who because

of a neurological impairment, as determined by nocessory tests, may be
unable ¥5 function in a regular classroom, but who may be able to bene-
£it from = individualized structured progrom thet would enable them %o
grow emotionzliy, educationally and functionally to such an extent

that they may be zble to return to a reguler classroom in 2 year or two.

(5) Classroom units for exceptional children vary in size according to the
type and severity of the disability. Full-itime or fracticnal uniis may be
approved in accordance with State Board of Educatinn regulations. (Refer
to page 5.)

Du=213fied Personnel

(1) Units may be allotted to districts meeting the requirements of KRS
157.360(5), 157.200-157.290, and State Board of Education regulations.

(2) £An approved teacher for classroom units for exceptional children shall
have the Special Education Certificate appropriate to the classification of
children in the instructional unit; or teachers employed prior to April 12,
1952, may teach classes for exceptional children "on any valid teaching
certificate in the arca of special education in which he has been employed
and/or in which he has had previous experience".

(3) The teacher of Home Instruction =nd/or Hospital Imstruction mey serve
on a regular elementary certificate if the majority of the children are of
elementary schocl age or on a secondary certificate if the majority of the
children are of high school age. It is recommended that these teachers
qualify for special ecducation certificates. (See Certification Bulletin)

(k) Selective employment procedures should be used in securing perscnnel
for classroom units for exceptional children. While persons having the
appropriate certificate will be employed to teach handicapped children,

it is important that the teacher have particular competency in recognizing
the child as an individual; skill in individualizing and organizing the
curriculum for meaningful and socially useful experiences; understanding
the social and emotional problems of the child and helping him in the
development of acceptable socisl patterns of behavior; ability to counsel
with the child, his parents and others who ccme in contact with him; and
proficiency in developing practicel self-sufficiency in the child.

Planned Program. The planned program for children with exceptionalities
should provide for:

(1) Effective, accurate identification including diagnosis of defect by
appropriate professional authority, and proper classification as to defect
and ability.
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(2) Hecessary adjustment ¢ the curriculum to meet individuzl as well as
group needs and z2bilities.

Facilitics. An appropriate instructicnel prcgrhm.fsr exceptioncl children must
include the needed facilities, spceeial equipment 2nd moterials, and proper
supervision.

(1) Classroom units shall be located in 2 reguler elementary or seceondary
schecol, dependent upon the age range -f the pupils. The locaticn of & class-
room unit in other facilitiss must have approvel from the Division of Speeiczl
Educatien, ana the Division of Buildings ond Grounds, Stnice Department of Edu-
cavion. Classrotms shall mect the standerds Zoi- regular classrooms, as speci-
fied in State Board of Education Rugulations, Chapter 22.

(3) Matcriais eond speceicl equipment needed for the maximum educational develop-
ment of excepiticnal children.

(k) Transportation when necessary.

51;.180 SPECIAL EDUCATION PROGRAMS BY DISTRICT OTHER THAN THAT OF CHILD!S
RESIDENCE

(1) If the number of children in one clessification of exceptionality in a
district is not sufficient to justify a special cducation program in that dis-
trict, or if a school district does not provide = special education program, the
board shall provide instruction by contract with another county or independent
district that meintains an approved special education program for that type child.
When a3 disirict undertakes under operation of a tuition contract cr of law to
provide in its classes for these pupils residing in another district, the dis-
trict of their residcnce shall share the total cost of the special education pro-
gram in proportion to the number of pupils or in accordance with contract agree-
ment between the two districts.

(2) The school board of the schocl district in which any child resides shall pay
for his transportation to the class in the other school district, ccst not to
exceed threc hundred dollars for one school year, unless the school board of the
other district provides this transportation t: the class, in which case the cost
of transportation will be included in the total cost of the special educatlon
facility. (KRS 157.280)

~ 54.190 SELECTION OF CLASSROOM

Survey all classrooms to locate appropricte facilities. (See sections dealing
with each type of handicap for specific rccommendations).

54.200 SELECTION OF TEACHER

Survey possible teaching personnel tc select a well-prcpared and certified
special education teacher. Check qualifications with the Division of Tzacher
Education and Certification, State Department of Education, at an early date.

54.210 IOCAL BOARD APPROVAL-OF PEOPOSED PLAN

Prepare for approval of the local bcard of education describing the program,
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physical facilities, teaching personnel, genercl policies prcocedures, rules
for admissiun and release of pupils, for classreom unit(ss for excepticnal chil-
dren to be esiecblished.

S5h.220 COMHKITY EDUCATION
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Plan ond carry cub a program of communiiy educ2ition 1o gein the acceptance and
support of parcnits, civiec and business organizations, public and private
agencies, schocl personnel, and the general public.
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5h.230 GURRICULUM, MATERIALS, EQUIPHENT

Arrange for an adjusted curriculum for the classificetion of excepticnal chil-
dren enrolled in the clsssroum unit. Consider the special instructional mete-
rials and equipment nesded.

A R

sh.240 APPLICATION FOR UNIT

Request tentetive 2llotment of classroom units for the instructicn of excep-
tional children from the State Department of Education by £illing out the
APPLICATION FOR TENTATIVE APPROVAL FOR CLASSROOHM UNITS FOR TEACHERS OF EXCEP-
TIONAL, CHILDREN in accordance with KRS 157.360(5). It must be remembered that
classroom units for exceptional children are not ASIS units and are allctted
on thec basis of need, approved teacher, facilities, etc., as outlined in the
criteria.
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54,250 CERTIFICATION OF UNIT

Activate the classroom unit after receipt of "Tentative Approval” from the
State Department of Educatinn, Keep all records, curriculum plans, etc.
readily available for 2udit by the Division of Special Education. The Di-
vision will evaluate the program and certify final approval of the unit.

51,,.290 SPECIAL CLASSES FOR EDUCABLE MENTALLY HANDICAPPED

(1) Definition. (a) Special classes are for educable mentally handicapped
children who because of retarded intellectual devopment; as determined by
recognized standardized tests, are incapable of being educated through ordinary
classroom instruction but whose intellectual ability would indicate a degree of
scholastic attainment with the benefit of special education methods and mate-
rials. Alsc used to refer tc those mentally retarded children who may be ex-
pected to maintain themselves independently in the community as adults. (b)
These mentally retarded children would obtain IQ scores between 50 and 75 on
recognized standardized individual tests of intelligence.

(2) Age Range: 6 - 21 years.
(3) Class Size (Membership): 15 - 20 children per teacher.

(L) Screening Considerations: {a) Is he a "repeater”, is he iwo ycars or more
behind his age group? (b) Has his intellectual capacity been assessed by a
qualified psychclogical examiner or guidance counselor? Has he the intellectucl
capacity to master reading, writing, and arithmetic? (¢c) Has he the potential
ability to acquire second, third, or fourth grade achievement by the age of six-
teen? (d) If the child is between the ages of seven and eleven years and has a
mental age between four and eight, can he function in 2 beginning academic program?
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If the chronological age is from thirieen to sixieen and the mental age is from
eight to eleven, can instruction be planned to provide a working knowledge of
skill subjects, health and physical needs, social and vocational needs? (e)

Is his speech and language adequate for most ordinary situations? (f) Is there
evidence that he can become independent or nearly independent economically and
socially?
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(5) Class Piacement: (a) Group tests of intelligence and achievement should
pe administered locally. Teachers'! opinions, principals' evaluations and
parental requests are considered an integral part of the screening process. (b)
Children with low scores on group intelligence tests (below 75) and who have
school failure records, should be referred tc : qualified psychologist for an
individucl psychological examination. If the services of a qualified psycho-
logist are not available locally, arrangemenis for this testing should be made
with the staff of the Division of Special Education, State Department of Edu-
cation. (¢) Children whose intelligence is at the borderline (either 50 or

75) may be placed in the special class for educable mentally retarded children
on a trial basis. (d) The Stanford-Binet, 1937 or 1960 Revision, shall be used
with all educable mentally retarded children under 12 years of age. Either the
Wechsler Intelligence Scale for Children(WISC) or the Stanford-Binet shall be
used for all educable mentally handicapped children over 12 years of age. Other
tests may be used in addition to the Stanford-Binet or WISC. (e) Other tests
which help to diagnose the child's school failure are batteries of achievement
tests in basic tool subjects, audiometric tests, vision tests, generzl medical
examination, neurological and/or psychiatric examinations (if indicated by
psychological or medical examinations), and social casework study. (f) After

a careful study of all tests and existing records, the decision to place a

child in a special class should be made by the Admissions and Release Committee.
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(6) Classroom Consideraticns: {a) Classes for educable mentally retarded
children shall be housed in a regular schocl building, dependent upon the age
range of the pupils. (b) Classrooms should be located in the school building
so that the mentally retarded are not segregated from the non-handicapped chil-
dren. (c) Classrooms should be housed in a centrally located building in
schocl districts where it will be necessary tc transport children from other
areas of the district. (d) Classrooms should be standard size or larger. (e)
There should be sufficient floor space for movable desks for the total class
enrollment and for equipment desirable in the teaching of the mentally retarded.
(f) Provision should be made for rumning water, electrical outlets, work benches,
etc., as well as ample storage space.

(7) Instructionol Aids: (a) Adaptation and simplification of regular instruc-
tional materials necessary to provide simplified "step-by-step" and "concrete®
presentaticn of the "three R's" in the academic training of the educable mentally
retarded. (b) Pupil -interest-experience materials, visual aids, practical arts
and crafts materials and elementary music materials are valuable instructional
aids. (c¢) Provision .f "elementary" reading materizls to supplement regularly
supplied books are necessary to provide practice and to maintain interest f.r
children who must repeat reading experiences many times before the abstract
symbols become meaningful. Many of these materials should have a high interest
level but a low vocabulary level. (d) Classroom laboratory experiences with
greatly simplified equipment and materials in concrete form for repeated mani-
pulation are most necessary. (e) Classro.m laboratory experiences leading to
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practical gpplication of the mechanical processes in the various possible voca-
tional fields are suggested as basic to the instruction of educable retarded
children, e.g., homemaking--cleaning and care of the classroum, planning and
preparing simple mezls, shopping, washing, ironing, child care. Woodwork--
simple cabinet-meking, rough carpentry. Agriculture--gardening, simple land-
scaping, Tfarm "chores". Electronics--repair of household applicances, helper in
radio and televisisn. Metals--plumber's helper, machine shop assistant.
Automotive--automobile repzir, car wash, "grease-monkey!.
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EDUCABLE MENTALLY EETARDED CHILDREN

The aims of Special Education for the educable mentally retarded child are
basically the same as that of all educhtion: to teach the individual how to iive
better; to teach him how to use all his capacities; and to teach him how to become
a useful member of his social group.

Objectives:
1., To teach the pupil to read, write, and figure to the maximum of his ability
in order that he can eventually get a job.

2. To teach him to get along with people through situations involving

social responsibilities. He must learn specific hebits in school which will
serve all through his iife such as punctuality, regular attendance, responsibi-
lity, fairness, self-control, and truthfulness.
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General rules for achieving these objectives that must be applied in each class at
primary, intermediate, juniocr high or senior high levels:
1, The body of kmowledge to be gained is to be reduced to the essentials.

2. No class can work in one large group in every erea of instruction. These
children must be grouped according to their abilities in the particular

area of instruction.

3. Daily plans must be made and there must be a definite purpose for each
lesson.

L. Instruction can be given more effectively by using concrete methods.

5. Constant drill and repetition are needed.

6. Learning can come only through actual experiences.

Other factors which affect the potential of the mentally retarded child for achieve-
ment and adjustment include failure and frustration in and outside of school, socio- |
economic background, physical and emotional maturity, and personal-social attitude |
of the child himself. Recognition of such factors is important in the development

of a desirable program of eduaation to assist in bringing the mentally retarded child

to realize his full potential.

Since a mentally retarded child learns at 2 significantly slower rate and at a lesser
depth level than does the non-handicapped child, the program of instruction must
provide for the development of understnadings and skills commensurate with the mental
age of the pupil, and at interest levels more closely related to his chronological

age.

In determining the intellectual status of a child, the I. Q. is of very limited
gervice to the teacher. Mainly, the I.8, is used as a basis for preliminary classifi-
cation and for estimating the child's rate of mental development. The preformance
and behavior of the educable mentally retarded child may very well fluctuate between
his mental age and his chronological age depending upon the nature of the task and/
or of the situation in which he is invélved.

- o A et My oo e e

In planning teaching and learming experiences, the mental age is more indicative of
what a mentally retarded child can do than is the chronological age or the intelli-
gence quotient. However,all three of these should be considered in planning an
effective and efficient instructional program.
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The child's mental age is the best single criterion for establishing his academic
status; for determining the level of materials; for assignment to group ackivities;
for am allocation of time in the daily program of instruction and activities; and
for the development of acceptable social habits.

A good rule to be used in estimating the child!s mental age between testing sessions
is to multiply the child's age in months by his last I.Q. on record and divide by
100. ~Example: A child tested 1Oyears (120months) who hed an I.Q. of 60 would

have 2 mentl age of 6 years (72 months).

Formula MA =

1ay

e x age by months

100
Behavior and attitudes most often shown by educable mentally retarded children
include self-defaluation, short attention span, poor memory, over agressiveness,
and delayed language development.

These children are educable which means that they have the potentiality to profit
from leerning situations that take in tc account all of the above mentioned charac-
teristics as they exist according to frequency and intensity for each individuel.

I. PRIMARY LEVEL

Children placed in the primary classes may have chronological ages ranging from
6 to 10 years and mental ages ranging from 3 to 7 years and 5 months. With
mental ages such as these the corresponding grade placemént would be nursery
school through first grade. Therveforg, a teacher of a primary class must pro-
vide learning experiences for pupils with widely diversified potentialities;
interests, abilities and achievements.

For the mentally retarded child, experience which builds toward learning is
likely to be mesger. Many of these children come fom homes where parents have
neither the knowledge nor the means to provide an adequate developmental back-

ground for learning.

See ing, hearing, touching, smelling, and/or tasting are the direct conbacts
through which a child may explore and discover information. These contacts are
unquestionably the best kind of indroductory learning. Concrete experiences are
necessary for children to develop an awareness of their environment., It is only
through these experiences can we move into indirect experiences for concept

development.

At the primary level is the time to develop and re~-inforce the intellectual,
physiczl, and social readiness of pupils.

READINESS

A. SENSORY MOTOR READINESS1

1. Gross Motor
inciuding learned:

Skills
Appropriate posture; movement of {Yngers, hands, wrists, and arms in
Q

3'Kepha:c"l',, Newell C., The Slow Learner in the Classroom. Columbus, Ohios Charles
E. Merrill Books, Inc., 1960, pp. 21-3l.
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Skalls (Continued)

coordination fashion; integrating specific responses to produce a complete :
response; moving the finger, arm, and hand differentially, yet precisely. :

Activities to Develop Skills

Use of a balancing board

Use of wallking board

Creeping, crewling, jumping, hopping, skipping, running, climbing and
swiming, throwing, catching, kicking a ball

Plasning a Program for Lerge HMuscle Activity:

1. Each child knows from brief, simple directions where he is to be at
each moment, how to get there, what to do, and how to get back; )

2, Heither the skill needed in the activity nor the amount of waiting for his j
turn be beond his capacity; :

3. The amount of stimulation from noise, movement, leoughiter, and sc on, is
kept within the endurance of the less stable members of the group;

h. Prcvision for skill variations is made where possible.

The activities listed here are arranged roughly in order of the extent to
which they meet these requirements.

OnEoors
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Pre-Kick-ball. Pleyers form a line and take turns kicking to the pitcher.
This is probably plenty to start with. When the grcup is able, add the
step of running to a base, then two, then three. How many days it will
take to move into kick-ball depends a gocd deal on how soon there are
enough catchers to do the necessary minimum of fielding.

Catch-hall a2ad Rcll-ball. Same as above but the players catch the kick-
ball and throw it back to the pitcher. In rcll-ball they roll it.

Track meet. Childrsn run around the black top, or pleyground as many
times as seems to fit each child. All can run together, but this is not
a race. Comrpetition means only troublie for mest of the children, and it
is important--particularly at first--to eliminate it in every way possible.
Honping, skipping. jumping, running with arms outspread, and so on, can
vary the activity.

Jurgle gym or bars. The children play tag in and around the jungle gym.
This keeps the game within a limited area so that more people are tagged,
and it encoiireges clumbing.

Call-ball. Each player has 2 number. The one in the middle calls a
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number, throws the ball in the air, and the child who has the number tries
to catch it.

London Bridge, Duck, Goose. Red Rover, Ring Around a-Rosie. These and
cther familiar games invoive valuable practice in co-ordination for this
group.

1-2-3. Players in a circle are numbered one to three. The teacher (until
a cnild can do it) calls "All the one's run" (or twe's or three's). All
with the number called must try to run around the circle and back to place
before another child who is "it" can catch them.

Releys. These can be arranged more easily outdoors. Walking, hoppizg,
skipping can replace running. Farmer and Crows mey be possible late in
the year. First children in line are farmers, who "plant seed” (four
countars) about 10 feet in front of the lines. Hext ones are crcws who
eat them up, i.~., pick them up and return them one at a time to the third

children who r.plant them, and so on until the first children are back in
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Activities tc Devciop Skills (Continued)

front. take sure in playing o second round that places are moved to give
each child a tvrn a2t each activity.

Indcors

Following directions. Children sit at own desks and toke turns carrying
out some action command: hop, skip, jump, place orms, legs, torso, and

SO on, in various positions. This is a goed way Tor the teacher tc find
out wha* skills she needs to teach.

Calisthenics. Records are helpful in this. Exercisvs should include as
wide a range of muscles as possible, not fergetting hands. Later lessons
stumulation and frustration, slow rhythms should cume first. The children
will tire very quickly, especially at first. Rest on mets should probebly
follow. HMats are also useful in kseping zach child in his cin place.

Hore advanced people can do further exercises while .sthers rest and watch.
Merching, clapping, walking, skilling, rumning. These activities are
accompanied with motions of arms: clephant walk, duck walk, and so on,
preferably to music.

Balancing. Have children w2lk on line or 2 by L-inch boerd. (A lumber
yard will make wodden supports or slots to huld the board up on its
narrow edge for that step.)

Eraser-bowling. Children sit in 2 rows to form an alley down which
players take turns rolling kick-ball tc knock dowm 3 or L up-ended erasers.
Teacher, or child if possible, keeps tally on bcard. Best score out of 2
tries gives better chance of success and reduces frustration. The distance
of the roll should vary according to the skill of each player.

Chair-ball. Samo formation as above. Roll the ball under 1, later 2
chairs from whatever distancec is appropriate tc the skill of the player.
Keep score as above. Two tries as above.

Erasers-in-basket. Same formation as above. Toss erasers in empty waste-
basket from most feasible distance. Keep score. This game may be cnly for
2 or 3 more physically skilled, while the rest of the group play something
else.

Building. The children use desks, chairs, tables, and so on, to huild
tunnels for crawling, trains, rocket ships, and sc on. This activity
comes later in the year, about in time for long periods of indoor weather.
By this time the children have developed their cwn leaders and can use
this as independently creative play with much opportunity for conversation
and invention.

Care of room. Erasing and washing boards. Washing lunch tables or sink.
(Running water is a great distraction to many of the children. Any
activity which involves it needs careful control.) Picking up papers and
crayons, putting chairs onto tables and down again.

oSmall Muscle Activitys

Most of these are self-explanatory:

1. Folding

2. Cutting

3. Dealing and holding cards

L. Block building (both large and small blocks)
5. Picking up things (pegs, paper, beads)
6. Squeezing sponge ball
7. Finger and wrist activity
8. Lacing and tying
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Activitiss to Develcp Skills (Continued)

7. Winding 2 spccl

10. Weaving

11. Taopping

12. Blow down and pick up (fold little pieces of paper, have child blcw
them down, then pick them up)

13. Speech muscles™

1. Eye exercises™ (following target with eyes without moving head, in
horizontal, vertical, and oblique planes)

15. Foot exercises” (marching)

16. Eatin§ (chewing, using tools, sorting, stacking, carrying plates,
trays
#Give motions o imitate as in "Follow Directions™ or “Simon Says'.

2. Eye-Hand Gocrdination
including:

Skills

The 2bility to control the two sides of the bedy separately and simui-
taneously; the ability to locate the beginnming point; the 2bility to
control motor activities in terms of directional clues; the ability to
stops the ability to match the pattcrn of eye movement to the kinesthetic
pattern in the organism.

Activities to Develop Skills

Ocular Pursuit Training. Following a moving target with first one eye
and then cther eye occluded without moving the heed. This target must
be moved vertically and horizontally and the child must be trained to
keep his eye upon it. If he has difficulty, touch the target with his
finger and then follow with eye. After he has mastered this with each
eye, train for beth eyes. /2/,/3/

Chalkboard training. Moving a toy car along a heavy horizontal line
about 12 inches long at the child's eye level. Ask the child to stand
so eyes will be on the level with the center of the line. Hold child!s
head gently but firmly so that it will not mcve. (Continue to do ihis
until he is "able to drive with his eyes without meving his head.")
Practice with first left hand then right hand. After he has mastered
the straight line, the lines should increase in complexity.

o S
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2Simpson, Dorothy Margaret, Perceptual Readiness and Beginning Reading.
rdue University, 1960, pp. 12-L5.
ephart, Newell C., The Slow Learner in the Classroom. Columbus, Ohios:
Charles E. Merrill Books, Inc., 1960, pp.2L41-257.
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Activities to Develep Skills (Continued)
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Any geme or sperts activity which involves follcwing a moving object and
requires the child $o kecp the moving object constanily in view can be
used. Volley ball, basketball, kick bzll for example.
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Temporal-Spatial Translaticn
including:
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Skills

LN M

The ability to deal with two different conditions of crganizetion: (a)
a simultaneous organization in space, and (b) a2 serisl orgenization in time.

Activities to Develop Skills

Bluck designs
Matching
Cut-apart geometric forms to assemble
Matching sizes
Matching cclors
Matching objects
atching forms
Teach child tc wealk half-way
Walk all the way
Find which is nearer or farther away
Help him £ind the top, the bottom, the front, the sides, the back
Train him to put things in, on, under, cover, in front of, behind; to find
which is bigger, heavier, which is the highest, the smallest,
We siress relationships, sequences, and putting things in order,
Teach him sequence of time, of numbers, cf letters and size of weights,
degree of softness and hardness, etc.

Form Preception
including:

Skiils

The ability to develop the contour, maintain the figure, ground
relationship, and to differnetiate the vericus parts of tie figure,

Activities to Develop Skills

Puzzies. Use teacher-made puzzles of very simple pictures, also
commercial ones chosen with a minimum of detail.

Stick figure designs. Child constructs a ge-metric design with sticks
like one prepered by the teacher.

Pegboard designs. .

Use of templates. Templates are made from heavy cardboard in the verious
gemometric degigns. The one he is to work on is scoteh taped to chalk-
board. The child fcilows the form until he is able to reproduce ore the
same size as the one on which he has practiced.

He also should walk s design, hop it, crawl it, or do any thing that will
help him tc reproduce a form or symbol. He should then be able tc re-
produce any form at his desk.
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Experiences in Communicative Skills —- Educable mencally handicapped children
need many experiences in the communicative skillse listening, cbserving,
speaking, reading, writing, and spelling. iajor emphasis should be placed on
the listening, observing, and speaking skills instead of the reading, writing,
and spelling skills as these children throughout life will depend more on the
first three listed skills in receiving ond giving information than the lotter
three skills,

1. Listening
Skills (3 ievels)

Recognize the need for listening.

Recognize and respond 4o his cwn nene,

Develop 2 sensitivity to familior sounds in the classroom, school, play-
ground, and street.

Listen t¢ follow 2 simple uirection.

Listen for enjoyment to stories, nurgery rixymes, records, amd rhythms.
Develop an appreciation of rhythmic patterns in sounds and words,
Listen attentively to the experiences of others.

Develcp a deeper sencitivity tc familiar sounds.

Listen and react to directionms.

Distinguish between the school bell, the fire drill signal, and the air
raid signal,

Recognize words that rhyme.

Listen fer words that begin with the same scund.

Listen for enjoyment to stories, nursery rhymes, folk tales, records,
rhythms, and simple pcems.

Develop his understanding of responsibilities of the speaker and the
listener.,

Develop his ability tc listen #ith understanding,

Listen to stories on records and redio.

Listen to and retell simple stories,

Iisten for the burpose of reproducing what is said.

Listen for the purpose of carrying out more cemplex directions,

Listen for enjoyment.

Activities to Develop Skills

Discussing values of listenings:
(a) Getting infermation cne needs tc become a member of a group or
to attempt a task
(b) Contributing to a group situation
(c) Dramatizing "What happened when I did not listen"
(d) Shaowing a completed work sheet in evaluating effective listening
(e) Discussing the importance of listening for and observing traffic
signals, bell, etc.
To follow directions
Dramatizations
Enjoying a story
Arrange seating
Clearing desks
Getting comfortable
Meking hends and feet "listen®
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Activities t Develop Skills (Centinued)

Locking at specaker
Kecping vbjects cut of hands
Discuss appropriate respunses:

(a) diodding

(b) Clapping

(c) ZLoughing at appropriate time

(d) Aisking questions

(c) Commenting
Speaking with the greup in choral specking
Delivering messages orally from classroom to classroom, or classroom
to home
Discussing the statement: Listen tc vthers as you would have them listen
to you.
After viewing o film, hearing a story or an snnouncement or watching a
demenstration, check for the mein ideas ond answers to questicns
Folloiring plans that were sct up in teacher-pupil planning
Drematizing or carrying out simple directions
Retelling events or a story in time sequence
Recealling ideas
Telling or drawing the part of the story that made one laugh
Enjoying the 1ilt of words in poetry or song by acting out the rhythm
Drawing pictures of & story or poem after the teacher has recad it aloud
Answering such questions as:

(a) How did the lines about the wind meke you feel?

(b) What did the song make you see?
Finishing an interrupted story
Relating one's cwn experience to the cne in the story
Playing guessing gemes in order to identify femiliar objects by correct
nemes
Seying, telling, and acting out the meaning of new words learned in
discussicns and stories
Telling ncw things learnsd from listening 4o a story or watching a film
Participating in "show and tell" time
Discussing and/cr drematizing bechavier, care of materials and equipment,
etc.
Telling why a program, recording, party, game, or film was enjoyed
Answer such though prevoking questions ass

(a) Did Jim do the right thing to pick up the baby bird?

(b) Would Jill have been heppier if she had stayed at home?
Examining finished work to evaluate how well directions were followed.

Speaking
Skills (3 Levels)

Associate meaning with the spoken word.

Speek audibly without excessive shyness.

Speak clearly, working toward eliminating baby talk.
Attempt to control excessive verbzalization.

Enjcy conversation about actual ond vicarious experiences.
Palk absut activities plamned for the day.

Act out nursery rhymes, familiar stories, and poems.
Begin to use a few suitable courteous expressions.
Speak audibly and with greater ease.

Extend his ability in use of conversation.

Talk about activities planned for the day.
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Skills {(Continued)

Relate personal and group experiences.

Enunciatc distinctly, expecially the beginnings and endings of words.
Participate in dramatic play, "show and tell", and drametization of
st..ries.

Extend the use of courteous expressions.

Develop his speaking vocabulary.

Shcw more peise and self-confidence in speaking.

Tell a story or an experience with greater detail and accuracy.
Bxtend his a2bility in conversation.

Further develop his ability to enunciate consonants clearly.
Drametize stories, poems, and persongl experiences.

Develop courtesy practices.

Retell familisr stories.

Extend his speaking vocabulary.

Speck simple peems in groups and individually.

Participete in daily plans.

Activities ti Develop Skills

Exchanging ideas in making plans:

(2) Iaking daily plens

(b) Plienning a irip, party, or playhouse
Telling a story in time segquence; telling the part of the story one
enjoyed the most.
Saying jingles and rhymes
laking en announcement telling who, what, where, when, why
Showing and telling how something was made
Dramatizing familiar rhymes, and supplying words to finish rhymes
Participating in finger plays and choral speaking
Saying poems from memory
Composing and reading sentences
Te develep proper usage
To eliminate gross grammatical errors from spcech:

(a) The boys aren't here. (ain‘t)

(b) I saw Jimmy in the hall. (seen)
Joining in exchange of ideas in informal conversations, discussions, and
new pericds
Saying familiar rhymes and jingles
Explaining the story one's picture tells
Naming individually or collectively the pictures on speech cards and
charts
Composing and saying together nonsensc rhymes to practice difficult
ending ccnsonamt sounds
Recounting with teacher guidance, experiences that serve as background
for story tc be read
Reading aloud a part of the story in which the characters are talking
Dramatizations:

(a) At home

(b) 4t school

(¢) At church
Joining in group conversations, discussions, and news periods
Dramatizing a telephone conversation, then checking, with group assist-
ance, these points:

(a) Did I hold the receiver correctly and speak directly in the

mouthpiece?
(b) Did I greet the person?
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Activities tc Develop Skills (Contiriued)

(c) Did I tell who I am?

(d) Did I speak clearly and naturally?

(e) Did I tell what was wanted?

(£f) Was I polite?
Listing and saying collectively, then individually, words one uses when
talking on the telephone:

hello will you call her
who is do you thank you
that is good bye call him

Dramatizing simple intrecductions
(a) Miss Brown, this is my brother, Robert.
(b) Mary, this is Sue.
(c) Hother, this is my teacher.
(d) Jerry, this is Tommy.
Actual classroom situations and dramatic riay:

good morning gxcuse me

hello I'm sorry

gocdbye yes(instead of un-huh or yeah)
thank you no (instead of nope)

‘please

Pantomiming a nursery rhyme or play
Participating in dramatic play: school, house, store, doctor's cffice,
and playing Indians

Word Perception
Skillis (3 levels)

Develop gross auditory discrimination.
Develop gross visual discrimination.
Develop auditory memory.
Develop visual memory.
Become aware of top-to-bottom arrangement.

Become aware of front-to-back progression.
Develop auditory discrimination of specific sounds--beginning sounds
and rhyming words.
Develop specific visual discrimination--recognize likenesses and
differences of objects; associate simple words with familiar objects.
Develop, through practice, auditory and visual memory.
Develop left-to-right eye movement.
Recognize and use top-to-bottom arrangement.
Recognize and use front-to-back progression.
Note relative position of objects in pictures.
Begin to build a sight vocabulary through configuration clues and con-
text clues.
Develop, through practice, auditory discrimination (ending sounds).
Develop, through practice, visual discrimination (recognize likenesses
and differences of words).

Activities to Develop Skills

Awareness of gross sounds. Instruments of different frequencies are
used such as a bell, a drum, a whistle, and a horn. One instrument is
used at a time to reveal awareness. The child plays with and sounds the
instrument, and is taught to respond motorically while watching as the
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Activities to Develop Skills (Continued)

; teacher produces the sound. ¥hen the child has been conditioned and while
g his back is turned, the teacher sounds the instrument and waitws
for his response.
Awareness of finer sounds. The asbove procedure is repeated, with the
gress sounds replaced by little scunds such as:
, wooden beads drupped into a tin
3 smali glass beads dropped intc a jar
pebbles rattled in a box
the sgueak of a ruober animal
the spoon stirred in a cup
the mastling of papers
the jangling of coins
: Awareness of voice and speech. We train the child to give a motor
: response tc speech sounds, to nonsense syllables, %o digits, and to
; words and phrases. The hearing tube may be used here, to fccus the
child's zuditory attention and to give him the "feel of amplifiied
voice. <Children whe resist responding ¢ voice will sometimes respond
- when a singing voice is used.
2 Discrimination of gross sounds. We encourage the child to listen to,
and handlie, two or more s«und instruments. Then his back is turmed.
The teacher now sounds one instrument and replaces it on the table. OShe
taps the child, who has been trained tv wait for this cue. He picks up,
or points to, the instrument heard.

We use sound instruments in training for discrimination pitch, intensity
and tempo. A drum, piano, or xylophone are best suited to this training.
The child stands well away from the stimulus. His back is turned. MNotor
responses are used. After alerting, the child responds te high or low
notes or chords on the pianc by making a mark at the top (for high) or

at the bottom (for low) on a chart. Discrimination of pitch may also be
trained by teaching the child to strike high or low notes on a xylophone.
in imitation of sounds made by the teacher on a larger, louder xylophone.

The child is trained to respond to loud or soft chords on the piano or
loud or soft beats on the drum by marking on a chart. Long vertical
strokes may be used for loud sounds and short strokes for soft.

f The child may also respond to intensity changes by imitating on his own
drum the loud or soft pattern sounded on the teacher!s drum.

The child responds to fast or slow tempc of drum beats or chords on a
piano by marking in the proper column on a chart. He may also respond
to tempo changes by imitating on his own drum, the fast or siow rhythm
sounded on the teacherts drum.

Discrimination of finer sounds. We use the same little sounds listed
under "awareness."” We encourage the child to watch and listen as two
or more sounds are made. His back is turned. The teacher produces one
sound, then taps the child. He is to identify by pointing to the correct
sound maker.

Discrimination of voice and speech patterns. Two familiar speech sounds
as b and o are used, and the printed forms of these sounds are shown to
the child. The teacher says one of the sounds into the hearing tube.
The child responds by pointing to the correct printed form. Vary the
sounds. For very young children, the animal sounds "moo" and "baa" may
be used. A toy cow and sheep are placed before the child. He is
trained to pick up the appropriate toy.
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Activities to Develop Skills {Centinued)

: Proceed as above, using a one-syllable, and a two-syllable word in place
3 of the speech sounds.

When the child can identify these correctly, add a three-syllable word.
Again for very young children toys may be used. The child identifies
the sound heard by vointing tc the correct toy (car, airplane, choc-choo
: train). Use two, then three one-syllable words, having different vowel
: sounds. Follow this with discrimination of phrases and sentences. As
: the training proceeds the sentences may be made longer and more varied.
F Discrimination of musical instruments. Recordings on which the sounds
“ of several instruments are clear and distinct may be used for discrimi-
nation. The child is trained to imitate the instrument heard by using
gestures of beating a drum, playing a piano, or blowing a horn.
Auditory memory. Cards with markings representing variations of loud-
Sort or high-low patterns are placed in a pocket chart. After alerting
and with his back turned, the child listens to a loud-soft or high-low
pattern played cna piano or drum. He is asked to select the correcd
card. We start with two cards, each representing a two-sound pattern.
We increase the difficulty as training proceeds.

3 Aiuditory memory may also be trained by teaching the child to imitate the

: nunber of beats or the loud-soft rhythm played on a drum. When he under-

E stands the procedure, the child must t:rn his back and try to remember
and reprcduce what he has heard.

/ Auditory memory for voice and speech may be trained by encouraging the
; child to listen, and then to repeat:

a number of nonsense syllables :
a change in pitch; e.g. sh--ah (the first pitched high, the second low) :
a series of digits; e.g. six, sevenm, eight :
a phrase; e.g. "on the bus"

a sentence; e.g. "It's time for lunch.:"

Plan cooperatively school. routines.
Listen to sounds in the room.
Take walks to observe and listen to nature sounds.
Listen to rhymes, music and stories.
Develop and listen to teacher read experience charts.
Provide opportunity to explore sensory experiences.
Tell picture stories in sequence.
Take turns completing short stories.
Watch traffic lights and obey traffic rules.
Follow directions {children wearing blue - skip o the ¢
Handle beads, blocks and balls of different sizes and shapes.
Associate shapes with objects.
Discuss differences in size, color and shapes of objects.
Identify sounds without seeing the source of the sound.
Listen to and imitate the differences in sounds.
Find and use rhyming words.
Auditory perception.

(2) Enjoying Mother Goose rhymes and other jingles.

Understanding that certain words rhyme.
(b) Hearing beginning sounds; Hear likenesses in the beginning sounds
of words such as boy--bear; dog--doll; shoe--should
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Activities to Develop Skills (Continued)

(c) Naming pictures that begin alike.
The children can cut out pictures that begin alike and paste them
in a picture dictic ary.
The teacher can hold up pictures and have the children name the
ones tnat begin the same way.
On 2 large sheect of oaktag, pictures of such things as fish, fork,
fan, feathers, may be pasted and the children can name them and
suggest other words that begin the same way.
The name cf the picture may be printed along side the picture but
the children are not expected to rememver the word or words.
Visual perception.
Matching like objects, colors, pictures.
Recognizing and matching colors.
Putting puzzles together.
Matching of circle, square and triangle and association of names.
Left to right orientation.
(a) Using books, charts, chalk on blackbcard, the teacher should swing
her hand left to right.
(b) In marking the days on the calendar or inserting the date, the
children are acquiring a sense of left to right.
(¢) Counting the number line above the chalk board must always be
from left te right.
(d) The teacher will hold up the paper and say, "Begin over here and
write this way.!
(e) Right and left-handed children must be helped to acquire the right
movement.

Interest in Reading Through Functional Reading
Skills (3Levels)

Develop readiness through enrichment of experiential background.
Extend enrichment experiences.
Use his experiences to develop very simple reading material through chalk
board and experience charts.
Develop readiness for successive stages of reading.
Continue tc use experiences to develop reading material through chalk
board and experience charts.
Begin ;he study of essential reading skills (pre-primer, primer, first
reader).
Reinforce essential skills through supplementary materials.
Recognize and react to people who control traffic.
Recognize and react to stop-and-go signals.
Recognize his own mame in print.
Recognize names and duties on helpers' charts.
Interpret teacher-made daily weather bulletin.
Extend interpretation of safety sywbols, such as white lines of street
crosswalks, exit signs.
Become familiar with functional signs around the school, such as those
on the boys and girls toilets, or his own room.
Become acquainted with the calendar.
Learn fundtional signs, symbols, and words for--
protection and safety
communication
economic competence
self-care.
Learn to summon the telephone operator in case of emergency.




29

Activities to Develop Skills (Continued)

Caring for ovn materials
Caring for the room
Playing and working with other childrcn
Sharing with other children
Playground activities
Care of pets und plants in classroom
Trips within the building
Providing the child with actual experiences:
(a) Visit places of interest such as the fire station, parks, grocery
stores.
(b) Participating in making a grocery store, or a playhouse.
(c) Planning special events such as birthdays, Halloween or Christmas
parties.
{d) Using such audio-visual materials as film-strips, posters, the
flannel graph, opazque projector, charts and calendars.
Labeling of possessions with child!s name
Play simple games, i.e. child may hop, skip, or jump when his name is
written on the chalk hoard
Learn to use the day-by-day calender
Teacher can write weather story for the day
Practice the stop and go signs before taking a trip.

Beginning Formal Reading

A mentally retarded child should be given a readiness test. The check
1list from evaluating reading readiness taken from Getting Ready for
Functional Basic Reading, compiled and edited by Thomas L. McFarland.
Stanwix House, Inc,, Pittsburgh, Pemnsylvania, is very good.

Listed below arce other commercial tests that are recommended:

The Metropolitan Reading Readiness Test
First Year Readiness Test - Row-Peterson and Company
Silent Reading Diagnostic Test - Lyons and Carnahan

If the child rates average or above on the test, he may be started in
formal reading.

It is important to have some guide as to the expectancy-level in reading
for retarded children. Listed on page 12y is a table that gives some
indication of the relationship of intelligence quotient (I.Q.) and
chronological age (C.A.) to reading age expectancy (R.A«) and correspond-
ing expected reading grade (R.G.).

As basic reading series for the mentally retarded child are just beginning
to be published, the teacher will need to select materials from other
basic reading series that will meet the needs of her group. Any instruc-
tional materials used must involve a great deal of repetition and activ-
ities in a variety of ways.

As many retarded children have experienced reading failure before coming
to a special class; it is very important to choose a basic reading series
that the child has not been exposed to in regular grades.

The Teacher's Guides of the chosen basic series are a valuable source of
information and should be used. Beginning with the readiness books, the
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teacher should fullcir the sequence through the experience materiozls, charts
and pictures.

" BELATIONSHIP OF I.Q. AND CHRONOICGICAL AGE TO ESTIMATED
READTHCG GRADE AWD READTHG GRADE EXPECTANCYH

Chronologiczl Age

6-1/2--7-1/2 17-1/2--8-1/2 8-1/2--9-1/2 9-1/2--10-1/2 104/2--11-1/2

I.Q. R.A. R.G. R.A. R.G. R.A. R.G. R.A. R.G. R.A. R.G.

56 36 L4-0 L-6 5-0 5-6 -
- 55  3-10 L4-5 4-11 5-E - 6-0

60  h-2 1-10 5-5 é-0 6-7 1.k
; 65 L-6 5-2 5-10 6-6 13 7Tz 1.9
70 19 5-7 6-ls 70 1.75 7-8 2.k
| 75 5-3 6-0 6-9 —1-.6 N 7-6 2.2 83 2.8ﬁ
E Chronological .ge

111/2--123/2 12-12-13-1/2 13-1/2-1h-1/2 1k-1/2-15-1/2 15-1/2-16-1/2

— —— —

I.2. R.A. R.G. R.A. R.G. R.A. R.G. R.A. R.G. R.A. R.B. :

50 6-0 6-6 1.3 6-106 1.5 7-2 1.9 7-5 2.2

55 6-7 1.k 7-2 1.9 7-5 2.2 7-10 2.5 8-3 2.8

60 7-2 1.9 7-9 2.4 8-2 2.7 8-7 3.1 9-0 3.5

65 7-8 2. 8-2 2.9 8-10 3.4 9-3 3.7 9-9 L.l

75 9-0 3.5 9-9 Lhil 10-3 h.6 10-9 4.9 11-3 S.l

e

hConstructed for Reading Guide for Special Classes, a bulletin of the Oak-
land, California, Public Schocls dated July 1953 prepared under the
direction of Marvin C. Groelle, supervisor of Special classes for the
mentally retarded.
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Activities to Pevelep Skills

Caring for own maverials
Caring for the room
Playing and working with other children
Sharing with other children
Playgreund activitvies
Carc of pets and piants in clessrocm
Trips within the building
Providing the child with actual experiences:
(a) Visit places of intercst such as the fire staticn, parks,
grocery stores.
(b) Participating in making » groacery store, or a playhouse.
(c) Planning special events such as birthdays, Hailoween or Christmas
partiecs.
(d) Using such audio-visual materials as film-strips, posters; the
flannel graph, opague projecicr, charis and calendars.
ILabeling of possessions with child's name
Play simple games, i.e. child may hop, skip, or jump when his nams is
written on the chalk board
Learn to use the day-by-day calendar
Teacher can write weather story for tha day
Practice the stop 2nd go signs befcre taking a trip.

Beginning Formal Reading

A mentally retarded child should be given a readiness test. The check
list from evaluating reading rcadiness taken from Getting Ready for
Functional Basic Reading, compiled and edited by Thomas L. McFarland,
Stanwix House, Inc., Pittsburgh, Pennsylvania, is very gocd.

Listed btelow are other commercial tests that are recommended:

The lMetropolitan Reading Readiness Test
First Year Readiness Test - Row-Peterson and Company
Silent Reading Diagnostic Test - Lyons and Carnahan

If the child ratcs average or above on the test, he may be started in
formal reading.

It is important .o have some guide as tc¢ the expectancy-level in reading
for retarded children. Listed cn page 12 is a table that gives scme
indication of the relationship of intelligence quotient (I.Q.) and
chronological. age (C.A.) %o reading 2ge expectancy (R.A.). and correspond-
ing expected reading grade (R.G.).

As basic reading series for the mentally retarded child are Just
beginning to be published, the teacher will need to select materials from
other basic reading series that will meet the needs of her group. Any
instructional materials used must involve a great deal of repetition

and activities in a variety of ways.

As many retarded children have experienced reading failure before coming
to a special class, it is very important to choose a basic reading series
that the child has not been exposed to in regular grades.

The Tcacher!s Guides of the chosen basic series a2re a valugble source of
infcrmation and should be used. Beginning with the readiness books, the




The following are excerpis (with scme additions) from A Guide for
Teachers of Educable Mentaliy Hondicapped Children. (Vol. I - Primaryj,
Oklahamz State Department of Education, Oklehoma City, Okizheme, 1960:

Jods

It is impertant that the reading instruction is never pressured or
hurried; prigress should ncver be compared t: that of the regular
classros

7}

A. 1Incidental Reading

, Since scme of these children may never learn more then a few words,
3 it is important 1o give some training in incideatal reading such as
3 learning the stop and go signs, men and women, poison, stay off the
i grass, enirance and exii, girls and boys, their own housc number and
‘ street, ete.
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B. Experience Stories
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The teacher and her pupils will plsn the experience story. It may
be family news--a new baby, car or even a new pair of shoes, it may
be a holiday or birthday, a field irip or a schocl progran.

remes

Taxil

The teacher writes in manuscript on the board or char: table a

: sentence at a time and recads it back stressing certain words. The

- story should not be more than four or five lines in length. She

transfers it to a large sheet of lined oaktag; and if a suvitable

: picture can be found to illustrate it, sc much the better. The.

; children will not always remember the words in the story; however,
they may recall a few of them. Children who already know how to
write may copy the story intc their tablets. It is often wise to

p select a few basic words from the story for the younger ones to write.

C. Word Games

Word games are a pleasant way of achieving word recognition and

, mastering retention. There are many commercial word games such as
1 those dzvised frem the Dolch Werd IList or A Functional Basic Word
; List for Special Pupils. The teacher can make her own from words
in the basic reader.

D. %eekly Readers

My Weekly Reader; Kindergarten, first and second grade are fresh,
timely and interesting. They put a wealth of material at the teacher!'s
finger tips and an entire pr.gram could be built around the paper. A

3 teacher's guide is included. fmong the varied activities the children
‘ especially enjoy the puzzles and the picture stories.

IR IR

E. Games Used to Aid and Develcp Reading Readiness in the Special Class
1. Words and Pictures

From oaktag cut cards measuring about 3" by L¥. Look through old
magazines and catalogues for pictures that will illustrate two
different meanings of word, such as the trunk of a tree, and the
trunk of an elephant.
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Pusio euen picture .n 2 card and writc 2 shor$ descriptive sentence
under the pictures. On a third cerd write the work. The word card,
with its tw> picture cards, made 2 Ysct. Hake 15 sets under 15 differ-
ent words.

Haskecd Pages

fede

it vver the cu will find that the words can be secn through

i QS
&
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Cut thin paper the size of ihe pzges in the boosk e ba rezd and place

the paper well enc > be ablc to draw boxes around the difficult
yords (or phrases) you want to teacn. Cut ocut the boxes to expose
the words (.r phrascs).

After teaching ond enriching the words, have the child rced them from
the mesked pase. Remove the mask and let him read the gtory.

01d Haid

Purpese: Improve visual discrimination, build sight vocabulary.
Material: Use cards of azpproximately the size of reguier playing
cards made from teg. Heke a deck of absuit 20 cards, with one
additional card for the 01d Meid.

At the top of each card print one word; on another card print the
word again, making z pair. Prepare all the cards in this way--
all cards having pairs except the old Heid. One word alone may
be used for the 01d Maid card and coan be changed frequently thus
eliminating the chance for memorization.

Procedurc: Deal out all cerds. Begin with the perscn at the dealer's
left, take turns drawing cards, cach pcrson drawing from the person
at his right. 4s pairs are formed, the words are pronounced and the
book placed on thc table. CGuntinue until 211 cards are matched and
one person is left with the 0ld #aid.

Authors
Purpose: Word Discrimination.

Material: Use cards of approximately the size of regular playing
cards made from tag board or heavy construction paper. There are
four cards in each book, and there are as many books as desired.

A bock consists of the four forms of a verb such as: Play, plays,
played, playing. The order of the words on the card is rotatad.

The first word cn the caord is underlined and serves as the name

of that card.

Procedure: Three or more may play the game, depending on the number
of books in the set. Each player is dealt four cards, and the
remeinder of the pack is placed in the center of the table face down.
Each player in turn asks another player for a particular card to be
used in completing his bock. If he receives the card he may call
again. He continues to call the cards as long as he receives the card
asked for. When he fails to receive the card, he draws from the top
of the deck on the table. If the player draws the card for which he
has asked, he may continue his turn by asking for other cards as be-
fore. %hen four cards of a2 book have been completed, the book is
placed on the table in front of she player. When the books have 211
been assembled, the player having the most books is the winner. Each
player is required to repeat all the words in each book.
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Visyal and Auditory Discrimination

tiake cherts fror. pictures cut from magazines, workbooks, etc. Each
chart c.ntains pictures of words beginning or ending with the scme
scund. They may be used to nerallel the lessons in Building Word
Power.

The word which describes each piciture on the chart is established
with the childrer through questicns. attention is focused on the
fact that the beginnings (cr endings) scund alike.

Next, atiention is drawn tc the words bencath the pictures. The
words are pronounced by the children as they listen and lock 2t
the like beginnings (or endings).

The children are asked tc tell other words which begin {or end)
with the same sound.

The charts may then be displayed on the wall of the classroom to be
referred to for help when working out similar words independently,
later on.

Hicbby Horse Game

Print words {or initial sounds) in four columns with the word START
on the bottom and FINISH at the top. This will make a race track.
Draw and cui out hobby horses so that they can stand up. Mzke a
spinner out of oaktag by fastening am arrow to a square about L* by
L". Trite numbers along the edges of the sguare.

Each player selects a horse and places him at the beginning of
one of the rows of spaces at the point marked START.

The players take turns spinning the numbered square.

Each player moves his horse forward the number of spaces that is
indicated by the arrow when the spinner stops, only if ko can
pronounce the words in each of the spaces over which his horse moves.
If he does not know the word, tell him, 2nd his horse must stay on

the preceding space until his next turn. The player whose horse
first crosses the finish line is the winner.

This game may also be pleyed with initial sounds instead of words.
In this case, the ¢hild calls a word that begins with the letter
or blend in each space. The track may be made for four or six
horses.

Packing Grandmother's Trunk

For initial sounds, any number of children can play.

Construct and color a small box to look like an old-fashioned trunk.
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2 Print initial sounds on small piecces of oaktag. Put them in a
pile in the center. The persun who starts picks up an initial
sound and says, "I packed my grandmother's trunk and I put in
ceececsss” (name something starting with the sound).

E - 3 Each child takes a turn in the same manner. If he cannot think
of a word in a given time, be misses his turn. As each child says
the word, he puts the card intc the trunk and a scorekeeper gives
nim =2 point.

Set a time for the packing to be finished. The child who has the
most cards in the +trunk when the time is up is the winner.

3 : 8. Indian Straw Game

N This game can be adapted as a device for word recognition (using
words), or for word anelysis (using rhyming words).

Cut lj oaktag cards about 3' by %', and 20 cards 2" by 2". On each

F . 3 of the largec cards print 2 word with a different ending, such as "willl,
E "sing", "sound", and "grow". On the small cards print five words with
E 3 the same ending as each of the words on the large cards, making 2l cards

f j.rl al]-o

Je Tt )

E Four children can play the game. A large card is placed in front
g of each player. One player throws all the small cards in the air.
The children examine the cards and take all the cards with words
rhyming witix theirs if they can pronounce the words. Words not
pronounced are told, and they, together with the cards that landed
face dovm, are thrown by the next player. This goes on until
there are no more cards to throw. The player who gets his 5 cards
first gets 5 points; second, L points; third, 3 points; and last,
1 point, and the game starts again. The player who gets 10 points
first is the winner.

9. Matching lVords or Phrases with Pictures

Paste small pictures of words on 9" by 12" ozktag. Print the words
on narrow strips. Some words not pictures should be included. Have
the child match the words to the pictures, placing the words
underneath. '

10. Game of Hoving

Find or draw a picture of a moving truck. Move a wide slit
across the top. Print names of household articles on pieces of
oaktag about 2" by %". The child puts into the moving ven only
those words he can pronounce. If more than one child plays this
game, each child should use word cards of a different color.
The child who has the most cards in the van at the cnd of the
game is the winner.

11, What is It?

Cut cards 2" by 3" from oaktag. Write words of differnet cate-
gories on the cards, such as flowers, fruits, vegetables, colors,
and animals. Make 5 of each classification.
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Deal «11 the cards. The plcyer on the right of the dealer lays

down 2 card and says, "Yell.w is o color." Each pleyer in turn

lays dowm a cclor cord, if he has one, using the same procedurs

until 211 have had a opporiunity o play. Then the next plaver

to the right storts 2 nuw category. The first player to get rid
of a1l his cords is the winncr.
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12. Ciuss Words

licke a diagram for the puzzle -n square paper. UYrite simple
definiticns underneath.

WP REE M e BN 2 W 8 Ol A R B 2 CUAN 13 Paee v

13. Picture Dicticnary

Have the children kecp 2 dictionery -f words they meet. Draw a
picture and write the words underneath. Hoke the book so Hhat
pages can be added as vocabulory grows.

N H M B (SRS PLTE M e Lt

1l Fish
Purpose: %-rd recognition

Material: Duplicate cards in pairs with one word on each card
made on ozktag.

can can head head ca

-."}‘

cat

3
&
2
3
i
z
s
£
g
3
%
g

Procedure: The cards arc dealt one card a2t a time, each player

holding five cards. The remeinder of the pack is placed in the
center of the table, face down. The sbject of the game is %o get
25 many pairs of cards as is possible. The winner is the one
with the largest number cof paired cords on the table in front of
him a2t the end of the game when 211 the cards are matched. The
player on the dealer's left starts by osking any child he wishes
for a card that matches sne of the cards which he holds in his
hand. For example: He may hold the word fwhich", and he asks
scmeone for the word "which! If the child asked has the word,

he gives it to the first player. This player continues to ask
for another card until he is unsuccessful. When bie one asked
does not have the card, he says "Fish'", and the child takes the
top card from the pack. The game continues in like manner to the

next player, etc. This game may be played with two or more
children.

15. Crazy Eights

JRep—

Purpose: For practice on initial and final consonants, blends,
and finding small words in larger words.

Haterial: A deck of LO cards, (2% by 3"). Words conteining parts
to be emphasized should be printed clearly near the top of the
cards. For example: if ing, er, ew, and ight are to be studied,
print 10 cards with words containing ing, 10 with er, etc. Make
6 extra cards upon which the figure 8 has been printed.
Procedure: Two or more players. Object of the game is to get
rid of the cards. Deal L cards to each player. Place the remain-
der of the pack in the center of the table. Player at left of
dealer begins by placing any one of his cards face up on the
table, reading it aloud. The next player must play a card from
his hand containing the same word grouping. (For example: if

————— o
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the first perscn plays I ht, the second person must pley a card

cortaining ight.) If the player dces not have 2 card with the

same word grouping and hes an 8 card in his hend, he may play the
th

3

Board and call Tor another group 4o be played. HNaturally he will
call for the group which he has the most cards. If, on the
other hend, he has no 8 card 2nd cannot play 2 card from his hand,
he may draw 3 times from the pack. If he fails te draw an 8 card
dr 2 word card he can play, he must 1 se his turn 2nd the next
playjer may continue. If 2 player decs not read the card he plays,
he must toke tae card back and lcse his turn. If he reads it
incorrectly, he must take it back, also.

2

O

Alphabet Game

Purpose: To improve initial sounds, initial biends, and spelling.
Materials: 2 number of small square cards on which are printed
all the letters of the alphabet, onc letter per card. Three or
four of each of the vowels should be included. 411 the initial
blends 1ike gl, tr, etc. may be included.

Procddurc: Twe or more peopie may pley. The cards are placed
face down on the table. The players teoke turns seiecting z card
and naming a word which begins with tha®t letter or blend. If
they cznnot name a word in a reasona2bly short time, vhey put the
card back. When all the cards are picked up, each player tries
to spell as meny words as he con with the cards he has collected.
The winner is the person whc has the greatest rumber of cards snd
words combinred. 4 score can be figured by counting cne for each
card collected and ten for each word spelled. Each card should
be used oniy once in spelling 2 word.

Change QOver

Purpose: Word #nalysis. Drill on initial consonants and blends.
Drili on =ndings.
Materials: Cards of ocaktag 2" by 3" with wcrds printed on them.

hat skell will ali sing sand iook
cat well spill +t2ll ring band book
rat fell filli wall  swing land brook
sat tell bill ball  bring hand shook

Procedure: Deal out five cards. The child to the left of the
dealer pleys any car” naming it. ¥ext player either plays a
card that raymes o begins with the same letter. For example;

If bill has been played, f£ill, rhyming with bill or band,
beginnirg with the same leiter could be played. If a child can-
not play, he draws frem the extra cards wntil he can play or has
dravn three cards. If he has the card "change over," he may play
that card and name a w:~d that can be played upon. The first
pers.n out of cards wins tha game.

Freight Train

Purpose: Quick perception drill.
Material: Several large cardboard trains. Each car of the train
should have two or more slits for the insertion of word cards.
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Procedure: Eoch player has 2 train.  The teacher shows a word,
and if the player cen read the word, he may place the card in his
train. The player whose train is first completely filled with
cards (freight) wins,

Spellin

Spelling in the primary class should be ccmmensurate with the written
vocabulary used by the chilé 2t each level c¢f his development. The
child must lecrn i~ spell the words he is celled upon to urite.

Children should be reading 2% the primer level and writing before
spelling is introduced.

The words chosen should be 2 minimel number of essential words reflect-
ing the interests, socizl living expericnces and social maturity levels of
the children. ¥R have chosen A Functisnal Bzsic Werd List for Special

Pupils, Stanwix House, Inc., Pittsburg L, Pennsylvania.

Beforc formal spelling is begun children need the skills listed below:
Skills

Recognize the letters «f the alphabet in random order, both lower and
upper case.

Leari to spell simple words thalt are frequently encountered in reading

and speaking.

Activities

Use commercially made liquid duplicat:r alphebet sheets for coloring
Use set of printed a2lphabet cards with accompanying picture cues
Iearn to spell own name and meny of the labels used in the classro.m
Sets of word. cards with matching pictures

Teacher-made flash cards of simple words

Writing

As in all other areas, instruction in writing must be geared to the abil-
ities and developmental levels of retarded children. The basic pattern
used in the letter formation should be developed before any attempt to
write. To develop the necessary skills, definite and specific teaching
is required.

Suggested ways to help a teacher with writing instruction:

a. Name Cards - - Name cards should be provided ezrly in the year. Cut
oaktag to make cards about 7 inches by 3 inches. Rule two lines on the
card that are about 1% inches apart. Between these lines write the
child's first name in manuscript with a black crayon or a felt pen.

Each child keeps his name card in his desk for veferral when he wishes
or needs to write his name. After name cards have been distributed,
present each child's name on chalkboard.
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Directicons £or Uritiang ot Chaolkboard

(1) Stond t211 on both feet in front of the board, out not touching

3 -
icd.

(2) Use a holf piece of chalk; hold it with the four fingers on top,
and the thumb underncath. It will not be possible for sumc of
the children te hold the chalk in this way. Individual adjustments
will have to be made.

(3) Write with the end of chalk neorcest thumb. WHrite at eye level.

Presentation of Hame on Chalkboard -- Rule chalk lines that ore b
inches apart. ¥rite the nammes of three cr four children in one space,
and ask them to find their ncmes, then write their nomes on the next
space with individuzl teacher help. First trace his name with fore-
finger--ovsr name written by teacher--then trzce with chalk as teacher
guides hand. Then write name in provided space. There should be
many days of this procedurs with individual supcrvision at the chalk
board befere writing at desk with black crayon. With many children
only one letiter can be mastercd or attempted ot a time but the first
name should be presented 2s a whole at the beginning with nc mention
of letter nomes. Each child should learn to recognize his name, then
learn tc write it. It is 2 momentucus accomplishment when he can say,
"T con write my name!" It is a laborious task often due tc poor co-
ordination, defective vision, etc. Big writing should be encouraged
as many children have a tendency t« write small and cramped. Much
patience, time, end praise must be given by the teacher. A few chil-
dren may be unable to learn to write through conventional methods.
These may need to learn through the kinesthetic approach.

Moterials -- large black crayon, primary pencil, primary widespaced
teblet, and newsprint. The tablet will be used for directed seat-
work activities after the children have learned to write on lined
paper with primary pencil. All sheets should be kept in tablet in
order that progress may be observed. Children should not be per-
mitted to drew or scribble in tablet. Standards of neatness should
be discussed and cstablished with children. It will be desirable
to keep tablets on a shelf when not in use.

Directed Writing Lesson - - When thc letter patterns have been care-
fully presented on chalkboard and the children are able to write
simple words and phrascs on the chalkboard, the directed writing
lesson should be storted. Each child should be given a sheet of
unruled 9" x 12" newsprint and a large black crayon. Teacher should
have a supply of large black crayons tc be used only for writing.
Direct children to f:1d newsprint in middle, fold agzain the same way,
then fold again. Learning to fold ncwsprint will require several
periods of instruction. Papers should then be opened and placed on
desk. The length of the paper should parallel the length of the
desk. The foided speces serve as the first lines for writing. Chil-
dren will write their names first. Then will follow a careful pres-
entation of each letter pattern which has already been presented on
board. This will necessitate many lessons. After all letters have
been presented--mentioning the name of each letter--then create the
need for the first writing of a word. Children may want to talk
about their dogs. Write the word dog. Write the word on the board
between lines about l; inches apart. Write slowly while the children
watch. Erase the word. Then the teacher will write the d while the
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children watch. They then should make the letter in the space on
their paper. Follow this procodure with each letier. A descriptive
count for each letter may be used, as "the d is a very round letter
like a ball with a tell, straight back; the o is round like a penny;
the g is 2 very round letter like 2 ball and a monkey tail." The
teacher should examine the work of each child ic correct wrong for-
mations. The children should fold their papers so they cannot sce
the word they have written. The teacher should then repeat the writ-
ing of the word dog, writing each letter while the childrcen watch
her. Finish the lesson by having the children draw a picture of
their dog or a d=ug on their paper. Papers may be dispiayed.

f. Correct Position When Writing at Desks -- Children should be taught
in the beginning the correct position of the body, correct holding
of the pencil, ond the placement of the paper.

(1) Sit t2ll in seats with both feet flat on the flowur.

(2) Paper placed straight in front of them on the desk. Held firmly
with free hand. If a child is left-handed, the paper should be
held with right hand.

(3) Pencil should be held between the thumb and the second finger
with first finger resting on tcp of the pencil. Hand should rest
on the side. The pencil should be held where the sharpening
begins.

g. Margin -- The morgin should be explained in the first writing lessons
with pencil. Teacher should open a book and show children the space
on the left that alwaeys preccdes the writing. Have children to make
margin one forefinger wide. Place 2 pencil dot on lines where finger
comes.,

h. Developing a Directed Writing Lesson with Ruled Paper -- After all
letters, a few simple words and phrases, and children's names have
been written on newsprint with crayon, the next step is writing on
ruled paper with a primary pencil. Paper 9" x 12" with 3/L" ruling
should be used. One sheet is enough for.two or more lessons. Two
spaces for ‘tall letters and one space for short letters should be
used. Then as skill and muscular coordination develop, one space
may be used for tall letters and one-half space for short letters.
The content of the lesson should have meaning for the children and
often their suggestions and ideas used. The same procedure should
be followed as outlined above. Proper position of body, paper, and
pencil should always be stressed befcre writing begins. Writing
lightly and relaxed should be emphasized as it will become a rather
grim affair with some children in their driving desire to write.
Some will grip their pencils and become very tense.

As children progress through the Special Primary Class, their ability
to write smaller will develop. When this stage has been reached they
will be using paper with 5/8" ruling. They will be writing longer
sentences in experience stories and other stories. There will be
other writing needs. The writing lesson should be presented accord-
ing to the directions outlined. At the beginning of 2 school year
review will always be necessary. The same letterby-letter plan of
development should be used. There will be older children coming into
the Special Class who have not had manuscript writing. It will be
necessary to give them imstruction with the begimning group.




i. Capitel letters -- The Capital letters should bc presented as there
is need forsthem in writing sentences and names.

J. Hriting Numbers -- Children should learn the correct formation of
numbers. They should learn the difference between the printed number
and the written number. The correct written form should be taught.

Skills (3 ILevels)

Participate in activities to futher large-muscle development.

gngage in unrestricted scribble-drawing.

Become aware of the meaning of right and left.

Participate in activities t¢ further smell-muscle development.

Develop, through practice, the ability te adjust to size and form of
materials

Participate in activities t- further eye-hand co-ordination.

Relate printed symbols t« words and meanings.

Trace his own name in menuscript and trace simple geometric forms.

Develop left-to-right progression movements.

Develop his ability to copy manuscript writing.

Acquire, through practi.e, the ability tc write on a line.

Learn to use left-to-right and top-to-bottom progression in writing.

Become aware of simple capitalization, such as that in his cwn name and
at the beginning of a sentencec.

Begin to use capitalizatiin, as in his own address, schocl name, day of
week, month of year.

Become aware of the period and question mark.

Begin to use the standard heading 2t his schocl

Become aware of margins.

Activities to Develop Skills

Writing neme on papers and other belongings

Writing labels and captions for pictures drawn by children

Writing labels and captions for picture diction

Writing gift tags

Writing greetings for special days

Writing short invitations to a party or program

Writing short thank you notes and friendly letters

Writing experience storiss from blackboard or = chart

Filling “n blanks in workbooks, number books, etc.

Writing a short poem from chialkboard

Writing notes tc a sick child

Labeling pictures for display

Placing words in alphabetical order from list on board

Labeling pictures in scrapbook on a unit

Writing in proper sequence thrce or fuur short sentences of a story from
chalkboard

List of duties in classroom

List of pupil's names

5igning notes to parents regarding affairs

Names of family members

Names of common tools of cleanliness

C. ARITHMETIC

There are various stages of learning in arithmetic. The retarded child needs
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experience with cvery stege in the develcpment of basic concepts.
1. Object stege: It is usually called the concrete stage because real

things are counted, enumeraied, grcuped, rcegrouped, added tc, waken
from, etc.

2. Picture stage: Pictures of things and people are used and hondled
2s in the case with cbjccts.
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3. Scmi-Concretc stage: Dois; stars, tally marks, dominces, €%iC
are counted, grouped end regr.uped.

L. 3Symbolic stage: It is usuelly called the abstract stage. This is
the most difficult level 2nd generally not much value to the retarded

child unless it is related very cwrefully to the previous three stages.

Situctions involving numbers and quantitative concepts are developing through-
out the deay. Hany expericnces arising out of classroom activities and hcome
life will offer opporiunities for inf.rmel arithmetic at the primary level.
Arithmetic may be tcught at these times as wcll as &t specified time for the
teaching of numbers.

As has been noted there will be children ready for varying levels of instruc-
tion. IListed below are the skills for levels 1, 2, and 3.

1. Couniing
Skills

Lbility to count by rote 1-20 (Repeating numbers in order without any
clear idea as to the measuring of the numbers.)

Ability to rote count by 2's to 20

Ability to rote count by 5's to 100

Ability to rote count by 10is to 100

Activities to Develop Skills

Rhymes (Example: One-two, Tie my shoe, Three-four, Shut the door)
Number game
Number songs - Ten Little Indians
The Muffin Man
Tiddley Wink and Tiddley Wee
Stories involving numbers (The use of the flannel board will be meaning-
ful at this time.) Three Bears
Three Billy Goats
The Elves and th= Shoemaker
The Three Pigs
The abazcus helps
Put sticks in groups of 2's, 5's, and 10's and put rubber band around
them
Group checkers or dots
Children may stand in groups

Skills

A o 0

Ability to do rational counting 1--20 (Rational counting iz the process
of associating the number names with corresponding number of objects.)
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Activities to Develop Skills

Plan ©c have on hend many cbjects to be counited such as sticks, pencils,
pennies, toys, bo.ks, blocks, nuts, ctc. in making the transition from
rote counting %o rational counting.
Counting:

The children present; bnys, girls

Boors, windows, desks, etc.

Children in reading circle

Chairs needed for reading circl

Chairs at the icble

Scissors needed

Children needed for a game

Books on the teble

Tcys, puzzices ond sther materials on the shelves
hbve children choose a specific number frcm a larger number of objeets:

Bring seven pairs of scissors.

Place fcour green blocks on the table.

Bring me threc bocks frem the shelf.

Count ten pennies.

Count twc nickels.

Count one dime.
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Skills

Ability to do serial counting 1 - 10 (Serial counting applies to the
counting of sensations received as distinguished from counting objects.
The three mzin types are: (1) visual - objects seen in succession, as
pessing cars, (2) auditory - a series of sounds, as claps of the hands,
(3) muscular - touch, as taps on the shoulder.)

Activities to Develop Skills

Visual:
By whispering the teacher asks the child to raise his arm or nod his
head a certain number of times.
A child may hop or skip a certain number of times while other children
observe.
Bouncing or tussing ball.
Counting the number of children jumping rope or going by the door.
Counting the number of bean bags or blocks tissed into a hasket or box.
Anditory:
Teacher asks childre to count number of taps made by pencil or ruler.,
Count number of times a rhythm triangle is struck.
Count number of times a whistle is blown cr bell is tapped, etc.
Muscular: )
A child taps the hand of another child whose eyes are closed. The
chitd tells how many times he was tapped.
A child closes his eyes, nods his head o certain number of times, and
tells how many times he did so; the other children observe and check
accuracy.
4 child closes his eyes and touches the chalkboard a anumber of times
while the other children observe, then states the numbeir of times he
touched the bcard.




Number Concepts

Skills

ily living.

3

Develop an awereness of the many uses of numbers ir
Develop a ‘simple mcthematics vccabulary.

Activities to Develop Skills

Through “the sharing of the stories from heme, be nlert to situations
involving number concepts ond v-cobulary; in the classroom, on the
playground.

Siills

Develop an awareness cf the pessibility of varicus sized aroupings
through the use of concrete materials.

Activities to Develop Skills

Two to a pair - mittens, shces, etc.
Four wheels - cars, wagons, trucks, etc.
Flannel board with various groupings
Blocks, pegs and pegbeards

Percepticn cards with groupings

Skills

Become aware of numerical relationships between simple objects, e.g.
one shoe for one foot.

Activities to Develop Skills

Putting on galoshes, mittens, coats for outdcor play, going home, etc.
A chair, a book, paper, pencil, scissors, etc. - one for one

Skills
Recognize the relationship of numbers in sequence.

Activities to Develop Skills

Writing numbers 1 - 20
Draw certain number of simple objects and write the number

Skills

Develop understanding of the numbers 1 through 10.

Activities to Develeop Skills

Through rote, rational and serial ccunting
Through everyday activities in the classrocm

Skills

Develop the ability to use the ordinals first through fifth in
meaningful situations.
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Activities to Develop Skills

Taking turns in gomes
Passing ts restrcom or cafeteriz
Through giving directions (Example: F-urth row may go first.)}

Skills

Develop an awarencss as a "putting together" process through pley and
functionai use,

Develop an awarencss of subtraction as a "toking apart" process threough
play and functionzl use.

Activities to Develosp Skills

Use ccncrete objects like blocks, sticks, money, etc.

Skills

Begin development cf % as cne of two equal parts.
Develop an awareness of % and %.

Activities to Develop Skills

Divide apples, cookies, candy bars, gum, sheet of paper into halves or
fourths in classroom situations.

SKILLS

Forms - square, triangle, circle, ring, box

Activities to Develop Skills

Use of felt cut-outs on flamnel board and drawing on chalkboard
Finding squares, circles, triangles in beads, blocks, or building sets
Drawing a ring or a box around certain items on chalkboard

Forming circles for games

Using a square box in play activities

Use of triangie in music

Skills

Position and location
up and down over - under
Front - back cutside - inside
top - bottom right - left
above - below beside - middle

ILntivities to Develop Skills

Use of musical records

Dances

Directions:
Stand up. Put your hand over your head.
Hcld up your left hand Put the book on the shelf under the
Stand beside John, etc. window.

Coine to the-front of the room
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1 Sn.TT WYy ¢ long woy
Hear - far a black away
more rCom net ensugh ™ m

Comparing distances in the clessrs m, schuol building, pleyground
On ficld trips to the store, bakcry, etc.
Yialk in the ncighborioci - Exomple:
Do we have encugh space t¢ play bean bag?
Is the cafeteria far from aur room?
Is the bakery z long woy from school?

15

Skills

Develop gradually the concepis of size, quantity and location
Relative size:

Jong ~ longer short - shorter

wide - wider RArroW - NoTTrover

big - bpigger small - smcller

Tall - taller mor« - some

large - larger light - heavy
Relative quantity:

as much as more than

as many as less thon

mere - less enough ©.r each

many - fewer fewer than

nst as many as the same as

Activities toc Develop Skills

Measuring ond comparing in the classrcom or on the playground-Excmple:
Is this ball a2s large 2s that ball?
Is Jene smaller than Barbora?

Skills

Measurement

Concepts »f: hour, day, week

Vocabulary:

late yesterdey t-morrow
early afterncon evening
teday morning night
on time tardy

fctivities to Develep Skills

Discuss often:
time school begins
time for recess
time for lunch
Use sentences pertaining to nactivities for today and tomorrow
Write short experience charts using the vocabulary pertaining to time
Make a calendar
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activitics © Devclop Skills (C-ntinucd)

C-unt the deys in the meonth; couni the Mondeys, Sundays, etc.

¥izke paper clocks s each child can have his wn - later hove children
meke their am

Explain the big" hand and the #1little" hond -- where is the little
hond when we go home, lunch, etc.

Skills
Concept of liquid eand lincor measure

activities o Develop Skills

Provide experiences t. develop the 2bility tc undersicnd the use of the
cup, pint, quart by serving cecel-gid iz cups made in quert and pint
containers.

Lobel cup, pint and guart coentoincrs o2nd let children experiment by
measuring water.

Intreduce rulers - foct and yard - znd by using them, children may find
2ut "how t2ll," "how long," "how wide, or "how high® a thing is.
feasure children to see "how much taller" or "whisc rope is longer.”

Skills

D e e

Weight:
Devel.p use of scales
Introduce term pound

fictivitices to Develop Skills

Weighing children for the health record
Let children weigh each other
Trips tc the grucery store t. see grocer weigh meat, cranges, cpples,etc.

Skills

Concept of dozen and holf-dozen should be intr-duced since primary c¢hil-
dren engage in activities necessitating an understanding of the terms.

Activities t. Develop Skills

Pleying store where eggs, bakery goods, etc. is an interesting activity
for devecloping this concept

Dying Easter Eggs

Using egg cartons

Skills

Concept <f temperature is necessary and fits in well with arithmetic as
well as ecience vocabulary-- cold-hot, warm-co<l.

Activities toc Develop Skills

Mcke weather charts (marking cold days gray aznd warm days yellow).
Ice is cold.

Water is cool, etc.

Boiling water is hot.

L7
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Valuc of money - penny, nickel, dime, quarter

(Use real c.-ins. Do not use play money in teaching coins and their vzluc.
Lot children learn thot o nickel will buy more than a penny; thot 2 nickel
is worth five pennies; that o dime is wurth twe nickels; that a quarter
will buy mcre then 2 nickel or o dime; that a quarter is wurth 5 nickels
or 25 pennies. )

AN

Activities tc Develop Skills

Playing stcre (use penny erasers, 5 cent pencils, 25 cent spelling pad)
Sh.pping Tcr class perties

Use milk break time f v instruction in tris area as well as cup, pint,
ete.

Use of money in the schoeol cafeteria

AR N T AL RV BRI By By LB R haR el R &

D. ARTS aND CRAFTS

In the education of the mentally retarded the art program should be an inte-
gral pert .f the curriculum. Tc make it most useful and most veluable, it
must be a part of the children's cther schocl and living experiences.
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Charles D. Gaitskill. has this tc say cbout teaching methods:

Tt appears that the apprcoved teaching methods in art used with
normal children are practical and effective when applied to slow
learners. The usual pedagogical procedure found for normal chil-
dren, including motivation, guidance, classrcocm arrangements,
display and appraoisal of the effectiveness of the program in pro-
gress vary in no marked respect from those which may be reccn-
mended for children of retarded mental development." /5/

The section in this guide developed for the orthopedically handicapped is
applicable to use for mentally retarded children and can be adepted to all

levels. (Page Lli - L9)
E. MUSIC

Music is a medium that contributes considerably to the educaticn of
mentally retarded children.

1. HMusic prescnts to children an acceptable means of emotional release.

2. PBhythmic activities, singing, playing simple instruments and listen-
ing offer opportunities to the educable mentally retarded child to
grow both iun personal worth and social acceptance.

3. Through musical activities there are numerous opportunities to
integrate the children in the special class into the total school
population.

5

Gaitskill, Charles D., "Art Education for Slow Learners," School Arts,
February, 195L4, p. 5.
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L. Skills developed in learning = new song centributes to both the i
child's growth in auditory discrimination and in language develop- %
ment.

5. 1In the areas »f social grxth musicel activities contribute to the
learning of rules and mades of behavior.

The music teacher visits the classes for the mentelly retarded in the
elementary schools.

Music can be correlated with 21l areas of instructi.n. The skills and
activities listed below can be used in 21l units develcped and can be
rclated tu all instructional areas.

1.

Iistening (Primory and Intermediate)

Skills

The teacher helps the child grow in listening ability. First "learn to listen"
and then "listen to learn."

Beccme aware of sounds arcund him.

Become aware of contrasts in scund (high--low , loud--soft, fast--slow,
up--dovm).

Iisten to, recognize, and reproduce familiar sounds.

Recognize simple phrases and songs.

Listen for enjoyment to music and stories of music.

Develop recogniticn of contrasts in sound and repeated notes.

Begin to build a listening repertcire (mursery rhymes, folk tales, and
simple meledic compcsitions). ]

Begin to recognize and identify the sounds of rhythm band instruments.
Develop his ability to recognize such tonal relationships as repeated
notes, skips, step-wise pregressions.

Discover. that melodic line tells a story.

Expand his listening repertoire.

Develop his ability to identify such commonly known instruments as the
pianc and violin.

Begin to generally distinguish between wind, string, and percussion
instruments.

Begin to recognize the difference between adult male and female voices.
Extend his ability to recognize tonal relationships, phrases, melodic
patterns, rhythmic patterns, songs.

Continue to develop and extend his listening repertoire.

Extend the length of time he can enjoy listening to music.

Continue to develop his ability tc¢ recognize tonal relationships.
Continue gocd listening habits while extending the length of time he
listens to musical selections.

Activities tc Develop Skills

Listen to nature--birds and animals

Sounds on the busy street

Sounds in the halls, classroom, etc.

Listen to radio program of good music

Listen for various tempos and mpxdg in music

Listen to songs sung by the teachers and other students

Listen %o records for enjoyment - Examplc:s Bozo Series, "Alice in
Wonderland," "Cinderella," etc. '

Listening to music on T.V.
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activities tc Develog}Skil%g.(Ccntinued)

Listen to radic and T,V. programs designed to offer "gced" music
Films

Record players--stories, songs, instruments

Iisten fcr simple melcdy in familiar records

Listen t reccrds relative t- birthdeys and holiday music

Listen to rec rds for appreciaticn, enjcyment, information and/or to
learn new scngs, games or dances

Listen t< vorietion in music, i.e. high, luw, slow, fast, loud or soft
Listen to schcosl programs

Tape recorder--own veice

Visiting symphony concerts

Singing Experiences (Primary and Intermediate)

Skills

Discover the sound of his own singing veice.

Recognize that there are similorities and differences in musical tones.,
hecognize and sing easy rote songs.

Participate in singing activities with the class and as an individual.
ficquire the ability to sing loudly or scftly.

Begin to develop his ability to sing in tune.

Practice correct habits in singing.

Continue to learn rote songs.

Begin to use his hands to indicate up-and-down melcdic direction.
Become aware of dynamics (loud-soft, fast--slow) and interpretation
(musical phrases).

Continue to perform in an audience situation.

Practice good singing habits.

Begin to sing simple rounds and canons.

Become aware of custcms, peuple, and heritage through songs.

Become aware of a musical score through seeing it.

Practice gocd habits in singing.

Strive for an acceptable torequality.

Continue to increase his repertocire of s.ngs, including rounds and canons.
Begin to sing simple descants (when and where practical).

Gain consciusness of people, custans, and heritage thrcugh songs.
Reccgnize that the relative pesition of the nctes on the staff
indicates melodic direction.

Participate in assembly programs.

Activities tc Dewvelop Skills

Singing, chanting, humming, familiar souncs (rain, wind, cars, train)
Units of works.

Safety

Health

Numbers

Seasons

Holidoys

Drama
Singing of nursery rhymes

-,
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Activities to Develwp Skills (C-ntinued)

Finger pleys

Singing gomes

Singing r-unds

Foamiliar tunes heard on the radic or T.V,.

Songs f.r assembly pr.groms

Participating in musicel pr groms

Singing of pairiotic, popular and 21l fomilior sengs

Rhythmic Experiences ond Ploying Experiences (Primery and Intermedicte)

Skills_
Reccgnize fundementel rhythmic movements (walking, running, hopping,
swaying, ond others).

Devel.p his 2bility tc perf.rm r respond tc simple rhythms with head,
feet, end body.

Discover movement of music throug rhythmic activities.

Develop his rhythmic understending through body respense.

Disccver accent in movement.

Develcp his recognition of tones of varying length.

Associate basic rhythmic activities with appropriate music.

Continue to develop his rhythmic understonding through body responsc.
Develop his ability to feel regular phrasing.

Begin t. feel duple and triple meters (2/L4, 3/h, L/, 6/8).

Incrcase his ability to reproduce rhythmic patterns.

Increase his ability to reproduce rhythmic patterns in vericus meters.
Express simple rhythmie potterns through budy respense, vocal respense,
written response.

Increase his ability to express simple rhythmic patterns in many ways.
Increase rhythm experiences in singing, playing, dancing.

Become familiar with simple rhythm instruments.

Have free-play activity with resonator or melody bells.

Practice using simple rhythm instruments.

Become aware of simple tempc ccncepts in his playing (fast--slow, and
others).

Develop his ability to play two- or three-note tonal patterns.
Continue practice with rhythm instruments.

Begin to recognize such other melody instruments as the tonette and s-ng
flute.

Extend his ability to play tonel patterns.

Increase his ability to pley beth rhythm and melody instruments.
Become aware of simple musical score.

Extend his ability to play rhythm ~nd melody instruments.

Develop his ability to read 2 simple musical score.

Activities to Develop Skills

Use of records to encourage motor responses such as skipping, galloping,
falling, clapping, tapping, hopping, leoping, welking, running, turning,
Exercises to music such as stretching., bending , whirling, swaying, ond
swinging

Expressinn of feelings, interpretavicns and beautiful graceful movements
by using aids such as scarves, stick horses, streamers, see-saws, balls,
jumping ropes

Use cf action songs and singing games

Use of rhythmic dramatization and pantomine
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Activities to Develop Skills (Continued)
Clapping music rhythm and phrasing with hands
Learning folk dances and square dances

Choral reading and reciting the words to songs

] Li.Creative Experiences (Primary and Intermediate)

Skills

Experiment with familiar scunds (clock, #rain, siren, and others) using
voice and body

Become aware that musical sounds surround us.

Create simple tonal patterns.

Interpret music through physical responses.

Feel encouraged t create simpleverses and tunes.

Continue tc create dances, rhythms, s.ngs.

Begin to dramatize classroom singing or playing and/or recorded music.
Dramatize classroom singing or playing and/or recorded music.

Express his musical feelings thirough listening to music as he paints or draws.
Express himself through composing simple original songs.

Begin to create simple accompaniments for rhythms or rhythm instruments,
melody instruments, and/or auto-harp.

3
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Activities to Develop Skills

Develop chants and songs to be used in sports and games.
Listening to records and recordings and interpreting moods, emotions,
and feelings.
Create dance patterns.
Construct and use instruments.
(Shakers and rattles made from salt boxes, shells, btottle caps and
salt shakers)
Use of rhythm band instruments.
Create sound by using materials at hand--wend, steel, skin, bottles.
Create music and sound effects for original plays and puppet shows.
Create actions to use with songs.
Develop finger plays t- use with poems.
Use of instruments--depending upon the ability, experience, and needs
of the child.




II. INTERMEDIATE LEVEL

At this level the pupils usually have an age-range 10 to 13 with mental
ages ranging frem 6 to 10. The curriculum must be plarned to stress
3 the basic tocl subjects <f raading, writing, arithmetic, and social and
3 emotional adjustment in a classrocm that is the "workshop home" for
these children. Children work best in 2 friendiy atmosphere. Pleasant
surrcundings are morale builders and stimulate Jearning. A teacher
can promote a relaxed, friendly classrocm progrim bys

l. Greeting children warmly when they enter the room.

2. Letting children know you are their friend by your eyes, voice,

words, and frequent smiles.

3. Taking time to praise, tc show kindness, and to listen.

Y Recognizing each child as an individual, providing many levels

of work sc that each child can experience success each day.

5. Giving each child something to call his own--a desk, crayons,

books, etc.

6. Checking each day (the first week) to see thah each child knows

the way home or bus number.

Supplying tags as children enter room--calling a child by his

name makes him more comfortable.

Following routine, setting up a program for collecting lunch

money, keeping attendance records, opening exercise, beginning

class work, having show and tell time--a good routine sometimes

saves time and encourages good wcrking habits--plan daily activ-

ities with students, writing plans to be followed on the board.

9. Making assignments clear, letting students ask questions, pro-
viding work time, checking work with students.

10. Providing a generous amount of time for students to move around
the room or relax--periods of hard concentration should be
short--over-fatigue should be aveided.

11. Allowing each child a chance t¢ share and tc be part of the
group by being a monitor or deing a room job (change often).

12. Avoiding the use of don't--make positive rules and suggestions.

13. Evaluating the day's work by discussing what each child liked
to do best, how he had fun, what he learned, or what he would
like to do again.

1h. Giving students something to look forward to by planning for
tomorrow (not in detail) suggesting activities such as, perhaps
tomorrow we will see a film--would you like to see a film
tomorrow--tomorrow when you come to school we will read a new
book.

£ Y
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A. Language Arts

(Please refer to the Primary Section, page 22, as an introduction
to formal learning to strengthen the Lianguage Arts Program. Many
of the skills and nctivities prepared for the Primary Secticn of
our guide apply to the Intermediate Section.)

1. Listening
"Although listening is the first of the language arts areas

which the child uses as he learns to understand the world,lit
still remains a nebulous part of most school curriculums. ™!

1he Elementary School Journal, Jamuary, 1957, page 161.
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Good listening is important for efficient learnming for the revarded child
as well as the more intelligent student. Many failures can be traced to
Yhalf listening”. Good listening habits can be develicped and poor habits
improved through training. Children need itc realize the need for lisicn-
ing, such as--to understand, to enjoy sound, and to detect danger.

Listening skills cannot be taught a2ltogether as part of the reading pro-
gram., Students need practice in listening for differemt sounds, expres-
sions, instructi-ns, messages, and t. visualize situations and incidents.

Often, we as teachers, enccurage half listening by repeating instruc-
tions. If it is necessary te give instructions a second time, it is
wise to have a student repeat.

The student and teacher, through class discussion, group activities, or
individual study, can develop a standard for listening such as:

1. Be courteous, do nct interrupt others

2. Pay attention to what the speaker is saying

3. Sit quietly, wait for your turn

. Speak softly and clearly

5. Do not disturb others by making unnecessary noise

6. Teacher can hear only one student at a time--encourage

children to remember this

IListening and speaking activities should be taught together. It is
hoped that each teacher can build upon the suggestions and interweave
the activities to include both phases of conmunication as one activitye.

Skills and Activities

a. Listening to stories told or read by the teacher--Children's classic
literature should be a par% of the heritage of the slow learner, too,
1) Draw pictures to show favorite part of story.
2) Select students to draw stick pictures on chalkboard to show
sequence of story.
3) Dramatize story by acting or with aid of puppets.
i) Develop pictures using flannel board.
b. Sharing with classmates
1) Show and tell--students bring something to school to tell about
experiences they wish tc share with the class.
2) Stories or poems used by students visualize pictures.
c. Reports
Give reports--newspaper articles, committee Zeports such as
Junior Red Crcss, Junior Safety Police, and favorite stories.
d. Assemblies
Sitting quietly, watching, and listening in assemblies--doing
our part when called upon.
e. Film and Television programs
Students should bte stimulated with discussion before the film or
program begins.
1) IListen for information, new facts, with questions later.
2) Respond by keeping rhythm, humming the melody.
3) Dramatize or dance to rhythm.

Classical music should be used with these children to develop an
appreciation of the better things in life.
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g. Ploans for the day
Skare the planning pericd with other students, listen to
their ideas and suggestiocns.

h. Iistening o and following directions
Beginrning with simple ideas and progress tu more involved.
Students shokld fcel frec to ask questions if an assign-
ment is not understood. Instructions should be clear, to
the point, and each step understood.

i. Iisten for rules in playing games during recreaticn period

Jj» Relay messages
Carefully give messages to other teachers, student
secretary, parents, and others with whem we work.

k. ZIisten carefully to teiephone conversaticns, must use sense

2f hearing entirely since they cannot see the other person--

use of tin can felephone helps to encourage listening.

l. Identify sounds and voices

1) #any environmental sounds cun be vied, children tell what
they hear such as cough, sneeze, whisper, knock, door bell,
fire engine, horn, whistle, toys, scratching, pin dropping,
leaking faucet, warnirg signals, trains, fire and security
drill bells, footsteps, scraping, breathing and heart beat.

2) Use tape recorder or records te record and play back student
voices, bird calls, animal noises, muscial instruments, and
programs.

3) Play games of "Guess Who'. Children cover eyes, teacher
appoints a child to speak a nursery rhyme or sentence--
students raise hands to guess who--the one with the correct
answer is the speaker.

L) Fall sounds -- Listen to the weather talk, for example,
the clap of thunder (giants throwing rocks), the crash of
lightning (paper tearing)

6) Playground sounds

2+ Speaking

More than the teaching of correct English is involved when helping
the slow learning child to speak correctly and enumciate clearly.

Many of his special needs revolve around the fear of speaking up,

the 3nability to speak clearly, the lack of a speaking vocabulary

and shyness.

Speaking

More than the teaching of correct English is involved when helping
the slow learning child to speak correctly and enunciate clearly.
Many of his special needs revolve around the fear of speaking up,
the inability to speak clearly, the lack of a speaking vocabulary
and shyness.

Speaking activities are integrated with all phases of learning,
attitudes, and social skills. Good human relations mus® be included
as a part of the total langucge pregram. A child must feel he
belongs before he is willing to share in conversation or group par-
ticipation. A child will often forget himself when accepted as a
part of the greoup and attention is focused cn what is being sgaid
instead of how it is being said. "In situations calling for con-
versaticns, the teacher must learn to wait for the child’s %dea

2nd accept each experience for what it means to the child."

2Ingram, Christine P., Education of the Slow learning Children, Second
Edition. New York: Ronald Press, p. 27L.




AL LS

AT RETAST 2 TNty R WA A

ALEAL R SRR LCA L

A R e L

&R

Skills ond Activities
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Group conversatinn ond activities
1) Contribute suggestions for daily plans
2) Talk with others in kind voices
3) Share with class during "show and tell"
L) Express unhappiness vscally instead of fighting or retreating
5) Answer questions directly; ask questicns about topic of dis-
cussion
Tell stories and evenis in 2equence
1) Relate happenings of shory read, use flannel board, pictures,
and chalk talks
2) Relate cctivities of the day (use as pert of the daily ovaluation)
3) Recall activities of irips and excursions
i) Give directions for locating places
5) Relate activities from film and television
Assunic role of leadership
1) ake announcements
2) Tell riddles or jokes
3) News reports from deily paper
i) Class reports--Junior Red Cross, safety meeting
5) HMonitor, library of flcwers
6) Hews about my family
7) Hews about my friends
8) News about things I own
9) My pets
10) Things I do outside of school
11) My books and pictures
12) My hobbies
13) My travels
Tell stories of experiences which child has had (happigst time, most
fun, sad times, busy time, etc.
1) Write or tell stories seen in 2 picture
2) Real or make believe--Children often tell exaggerated tales--
Before or after story let them tell if it is "for real® or
"make believe"--Gives reasons for answers
Use of the telephone
1) Learn to di2l and learn own number. Use two play phones for
two way conversation.
2) Kuow good phone manners, time spent in convergsation, tone for
voices, answer promptly.
3) Class telephone bock
Introduce guests--correct way to make introductions
1) Child responsible for introductiocn of parents at open house
2) Classroom host or hostess to answer door, relay messages
3) Acquaint new pupil with school facilities, cafeteria, principal,
secretery, and other teachers
Use complete sentence, express ideas so they are undersiood
1) Encourage relating complete thoughts in all speaking--use
picture cards, children give a complete thought in response

A cat says meciv.

2) Encourage expression in speech--game, "I feel sad, happy,
thankful, young, old, tired, hungry, scrry.” Children respond
with facial expression and sound.

et b e a8 e




h, Participete in dramatization 57
1) A4pvear before grovn in plays, chorus. For shy group
use the aid of puvvets and shadow vlays,
2) Drsmatize stories and posems
a) fGewme, "W-at am I doing," as student dramatize &n
ectivity, class guesses what he is doing
b) Game of lemonade

Reeding

In a spnecial class readine is a skill which must be emplasized,
Learnins to read is 2 much slower znd more difiicult process

for mentslly retarded children then for normel children, If

the nregram of instructicn is suited to their needs, these child-
ren will learn to rzad up to their mental csvacities,

The aims in a reeding nrogram for the mentzlly retarded are much
the same es for the average child. Some of them are as follows:

8. To helop the child build an adequate siaent vocatrulary
b. To develoo interoretation consciousness
1) Reeding to find information
2} 1Intervreting directions
3} Following cirections
c. To develon skills irn word recognition
d. To develon dictionery skills
e. To familiarize the child with tyves of reading materials he
will use in later l1life
1) Newspaper
a) To scan itelligently
b} To unders*znd the news of the day
c) To enjoy comics
d) To follow snmorting events
e) To find radio znd television nrograms
f) To look for advertisements of different kinds
g) To look for entertzinment schedules ,
h) To read the weather report ,
2) Megazines
g) For enjovment
b} PFor homemelring
c} For mechanics
d) For crafts
e) For hints on personal grooming
3) Occupational
a) To find out emvloymant blanks
b) To find out social security blenks
¢) To find out license, registretion and insurance pavers
d) To follow dirsctional signs
e) To interpret simple work sheets
f) To observe safety signs
i) Community
a) 7To recognize street signs
b) To observe treffic rules
c) To observe safety signs
d) To read vprogrsms, menus, etc. :
e) To use tele~hone book, street and city directory
f) To use trensvortation facilities




) To resd schedules, roszd mans, time tables
1) To reazd nemes of nroducts
) To know where products cen be purchased

e 1 (0Q

These besic nrinciples must be understood in teaching reading
to the mentally retarded:

&. The mentelly retarded child needs to find success in reading.

b. Since the rate c¢f lesrning of a mentally retesrded child is
slow, the vrogram should provide for prolenging the rezding
stege at eech period of development. It is important for the
teacher to sense the feeling of each pupil toward rezding act-
ivity and to quickly discover the level at which he cen function
successfully.,

The following methods csn be used in determining a chiléd!s reading
level:

1} TInformel reading inventory - Let a pupnil read orally from
several reading levels, Start working below his frustration
level,

2) Wide rance achievement test< znd reading inventories commer-
ciallv prepsred - Boter Resding Inventory, Detroit Test of
Learning Aptitude, etc.

3) Observstion of child's resding habits

i) Checking basic voczbulary tests at the end of resders

5) Check of visual comprehension left-to-right sequence

c. It is necessary to provide the mentslly retarded children with
the tyve of reading experiences they will actually use.

d. Instruction veriods should be brief. It is necessary to provide
reading mrterial with a low vocabulary load and a high interest
level., Motivation is a very important factor in teaching reading.

Pupils in the intermediate clasrces may have been exposed to all the
basal resders used in your schools and definitely not interested in
reading zbout "Dick and Jane." There are now availeble looks of

; high interest level rnd low vocabulsry content that should be used
: with the intermediate pupils.

:
‘
3
;
-
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The following publishers have many series:

Harr-Wagner
Follett
Lyons end Carnahan
L. W. Singer
; Stanwix House
Fearon Publishers
; S. R. A, Reading Laboratories
: Webster (Division of McGrew-Hill)
: Dr. Seuss Books
E M=21lmont
Benefic Press

? A teacher must be capsble of constucting chart stories and short
5 stories on subjects which ere of interest to the child.

This "exverience" reading developing from a child's esperiences
should be started at the Primery level end continued throughout all
g the grades,
E The reading skills should be taught as fast as these children can
? o learn, As the skills #re learned, silent rcading can be introeéuced.
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Learning som2 methods of attacking new words is important in order
to develop independence in resading . Both context clue and werd
analysis ere resding skiils which need to be learned.

Phoretic skill is also imocritant and should begin on a hearing
basis and develop as the leerning progresses. Consistent, well
planned drill in this skill is very helpful.

A good phonetic vrogrem should include recognizing:

a., The consonent sounds

b. The short znd long vowel sounds

¢. The beginning end ending consonants

d. The beginning and ending blends

e. Rhyming words

f. ¥ew words made by changing one or more letters of a known word.

Reading stories and children's classics to msntally retarded child-
ren has 8 very special vslue., Many of these children enjoy and
understand and get svecial pleasure end a sense of security from
being sble to discuss these classics and stories with other children.

Topics or units of work will provide opportunity for the development
of the important learnings necessary for the mastery of the skills
and should be utilized. Topics should be selected to suit the

level of learning along with the special interests, needs and pro-
blems of the children.

The resding orogrsm for these children should include learning the

followine:

a, To recognize their nsmes

b. To recognize the names of their immediate families

c. To recognize the name of the school

d. To recognize the names of familiar objects in school room

e. To recognize the nsmes of familiar household objects

f. To recognize the names of streets in their immediate neighkorhood

g. To recognize the names of the stores in their immediate neighoor-
hood

h. To rezd the days of the weck and the months of the year

i. To read the signs on buses

j. To reed the colors

kX, To r=ad the number words they will use

1. To read the safety signs (stop,go, crosswalk)

m. To read "ads" for simple shooning (dozen, quart, pint, can,etc.)

A few svecific esctivities relsted to r-ading might include the
following:

Activities

&, Chert stories
b. Picture stories
c. Original stories written by the children

d. Using spelling words in sentences
e. Use of dictionsary
f. Solving simple riddles

S e ———
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Crosswerd ruzzlies
Classifying word lists
1) Colcr
2) People
3) Toys
4} Thincs we hrar, feel, smell, sse

»

?“OQ

i. Deciding whether vaired words sre the seme or diffsrent
1) Gooé - bed
2) T&ll - high
3) Slow -~ fast
j. Flash cards
1) Teacher made
2) Commercial
k, Matching victures and ssniences
1, Pilgrim chart - tullding sentences
m, Resding workbooks
Horkbooks may pave a definite purvose for the slow-learner. They
help to supoly rzading drill and expansion of comprehension. They
must be used as a tesching and learning aid--not as busy werk.
n., List 211 the words you know which begin with the same letter
0. Encourage children to keep a library book record of the books they
rezd listing only title, auther, and date completed
p. Simple indexing 2nd use of table of contents should be taught
dq. Reading story for psrticular purpose
1) TInformetion
2) Re-telling
3) Dramstization
i)  Amusement
r, Booklets of favorite exov~»riences
s. Cutting end identifying pictures from magazinss
t. Story dramatizations
1) ©Pupvoets
2) HMurals
3) Cl2v model
4) Child part
5) Diorama
u. Word list for own use
1) Card file
2) Osaktag list
v. Listing words in alphabeticel order
w. Daily newspaper

ing
icivstion
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li. Speiling
The needs of the mentelly handica-ved children in spelling are identi-
cal with the neecds of the normal children. Hc must learn to spell
the words he is commonly called upoan to write. Spelling vocabulary,
therefore, should be commensurate with the written vocabulery used by
the child at each level of his development. The spelling vocabulary
should be drawn from two distinct aress:basic words and occupational
terms,
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Certzin basic principles must be regarded in teaching spelling to
mentally retsrded ch’ldren.

a. Spelling should be thought of as & necessary aid to written
English,

b. Spelling should not be tsucht until the child has had some
expsrience in reading.

c. Mentelly retarded children have difficulty in applying and remem-
bering rules.,

d., A systematic method of teaching svelling should be used.
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Lccurate pron
frilling. rzedin
that the learn
g. A combinztion of
1) visugl
2) A child sees the word (i €
chelkborrds, chesris, and oth
2) Bemory
Word is »nronounced and written on bosrd.
¥acn letter namsd.
Word is used in sentcnce.
Word 1s eras=zd.
Child tries to write from memory whon csch c¢hild is seour:
and confident of word.
) wWord is agsin written on board ané children compare.
g) ™ach step mey bc ronczted for betisr memory.
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3) XKinesthetic
z) Word is writtsn or toard z2nd then proncunced.
b) Child masy trace cvsr word wi th another color of crayon or
use Tinger,

c) Identify each letteor »s he traces and says the word.

d) Continue this procsdure until he can write it.

e) Children czn slso use "word buildsrs”. Each child may have

a box of theses lettors 2nd bhuild the word.
) Children may use flannel boards for building the words.
h, Choics of words
Select words used by child 2t his own level of Gevelopment.
Includz in the spelling vocabulery words which he will use
lster in life.
Use simple basic lists - Gates, Dolch, Functional Basic Word
List, and othar Primary Resding Word Lists. |
Learn to spsll own neme 2nd address. |
Use words within child's own expserience.
Use words needcd in writina letters, notes, messages and addresses
Jse words needed to maeke simple shopping lists.
Usz words in connection with units of work.
ggested activities and tﬂaching aids

Picture dictionariss - magazine pictures. ;
Duplicate sach letter of the 2lphabet on individual sheets which |
may also be illustrated. This may flso be made in booklct form.
Spelling words may be kept in alphabetical order in booklet form.
Tezcher may 2lso keep lists used in scwme form which children
can refer to at snytime.
Games s»ch &s spell-down-basebeall,
Wyorkbooks provids various activities.
Cerds with words 2nd vnictures for mstching.
Flash cards.
Work shcets - tascher wade sre most zffective.
Boxes of words snd letters for constructing words.
Alphabet shzets, (commercial for ligquid duplicator).
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Handwriting

Handwriting requires the coordination of smell muscles of the hand and
eyc. A£11 children do not rceach the maturation level for hendwriting

at the same time. A child neceds a maturation level for writing that is
about the same for reszding. Cursive writing should be taught at this
level. Research has shown there is more carry over to retention of
words because of the kinesthetic involvement in cursive writing.
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Sve~d of writing should nct be «mphasizoed, but omphasis should be
placed on accuracy and legibility. ¥riting should be closely
correlatcd with lenguace ané spelling in order to give meaning to
writing.

There should bc no attecmnt to change the lcft-hancded child to the
right hand, whore thore is a definite pref renc.. zshown end special
adjustmants with nep:r, desks and othcr tools should be made for
left-handsd rupils.

R
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Suggested Activities 2nd Tesachin;

&, Present ~ach child!s nems.
1) ¥Yams Cards - write sgach child's neme or linsd *ag board 2bout
seven inchc¢s by twe 2nd one helf inches. Thsse cards may be

k:pt by child for referrel.

2) On chelk bozrd - have child find his name. Tee~hor may write
it, teking pains to present sach letter sepcrately.

3) On lerge dulletin board, cut lerge figures {(boys and girls) -
put namcs of ~ach child on cards undsr the figurcs. Have child
find his neme 2nd figure. He may color the figurec to meke the
figure look like the clothes he& is wearing that day,

b. Directed writing lesson

1) Give directions for writing such as seating position, how to
hold oencil, nosition on vapsr, etc.

2) Lettsr petterns sheuld be prescnted on chalk board., Children
mey then make the lettz2r on psper as dirccted, In the beginning
it is good to use unruled peper (newsprint) and a large crayon.

3) Presenting each letter 2nd nsming the lctters will necessitate
many lessons. After this, 2 need for writing words will follow
name of child, name of pets, etc.

c. Capital lettsrs - present them 2s nced arises. Color is appealing,
on special occasions heve them color the capital H in Halloween, C
in Christmes, etc.

d. WNumbers - the correct formetion of nambers should be pres.nted the

samc as letters. Brth the number and numbesr nsme should be learned.

e. Writing experiences crested by teacher.

1) Writing nemes on bslongings, books, etc.

2) Writine l2bels snd captions for victures drawn by children.
3) Writing lsbels end captions for victure diction,

i) Writing gift tegs.

5) Writing greetings for special days.

6) Writine short invitations to a psrty or program.

7) Writing short therk vou notes and friendly letters.

8) Writing szvsrience stories from chalkboard or a chart,

9) Filling in blenks in workbooks, number book, etc.
10) Writing 2 short vosm from chalkboerd.

11) Writing notes to a sick frisnd.

12) Lebeling voictures for display.

13) Plecing words in alphabeticel order from list on board.

1}) Lebeling picturss in scrapbook on a unit.
15) Writing in proper sequence thrce or four short sentences of a

story from chalkboerd.
pplies needed
A set of cursive alphabet cards for display in the room.
Music liner for lining the chalkboard.

=W
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3) Lersa creyons.
i)} Larase orimery pencils.
5) Unruled pavar (n.wsprint).
Number Exo riencas
Arithmetic for the m.ntelly rotarded child must have rczl meaning in
daily situstions such as counting, telling time, roadi i
numbsrs, using money, weighing, measuring, znd computin

:30

1. Devsloping Concepts
T..¢ duvclopmcnt of conccepts heve
thinking. Conceots should be developed rclationship to con-
crete objects. Absitrsct thinking cannot dcvelop until a child is
familisr with idess end rolestions hins in concrete situations.

Concepts to be develoved 2nd suzgestcd activities for developing

then:
a2, Size
1} Concrete expveriences mey be provided in the form of gemes

such as:
Which is the smell one?
Which is the smaller?
Which is the smallest?
Stend bestween the t2ll boy and the short boy.
2) Work sheets provided with orsl directions such as:
Find the tesllest tree.

Put an X on the top nf the papzr.

Put & circle zround the biggest apple.

Draw a square, put a circle in it,

3) Make a cerd file or dictionary with words and illustrat-
ions of terms and concepts.

i) Make an envelope filc with pictures 2nd cerds showing
different relctionships, child puts words in ordcr.

b, Telling Time
1) Skills to be develoved
a) Develop the 2bility to tell time
nour
half hour
ouverter hour
five-mirute intervels

b) Know twenty-four hours in a day
¢c) TUndarstend A.¥, and P.M,
d) OUnderstend meaning of:

today, tomorrow, yesterdsy - week, month, year
early, late ~ night, day, noon
afternoon, evening, morning- next

g2 d.finite rvletionship to number
] :

> e oy

3
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Daveloo ths relationships #nd mean‘ngs of cszlcndar cxperizsnces
four saesons
twelve months in yzar

seven devs in wack
day of wack
fifty-two waoUis ‘n v #r
century is 100 yerre
understending m-2nirs of A.D. and 3.C.
Sugaocstad activitiss

»

2) Study nhysicel festuras of the clock, numb.rs, hands, minutes
3
/

(l}

Drew clock on peapoer rlete--mak: movrbls hends with added caerg-

HEL®) C-rd
¢) Use a2 r-=3l clock to show relationship of movoment of hands

to nours ord minut~s

d) Television snd rsdio listings

e) Clock charis to show rscoess time, school time, ctc.

) TInvitetions zivin~s time, date, =te.

g) Deily vplens and time schzdulss

h) ¥eke nle— watches

i) Ipke perpatual calq-rdsr ~howing deys, drie, months, weathor

gszgsongl »nicturs
thdav calendar for the stud-nts
n vecations
udy weys the p-onle of long 2go, Indiens, eic., told time
m) C(Clock with Roman Humberels

=R e
Nt Nt g

c. Location

1)

2)

Skills to be develonad
2) Above, below

b) Cn, off

c) Back, Tront

d) outside, inside

¢) fer, nsor

) first, lest

g) in front of, bustweon, behind
h) Dbeginning, middle, zng

i) TUp, down

i)  left, viqht

Actlvltl

Thesa concenus can be develonzd throuzhcut the school day in
work end vlav,

d. Quantities and Weirhts

1)

Skills to be devslopcd

For understanding the m aning of:
a) less, more, msny

f2w, fewer

peir, couple

some, none

empty, full

wholz, pert

less than, mors than

jar full, glsss full, cup full
heavy, heavizsr, heaviest
light, lichter, lightest
ounces, nounds, ton

dozen, helf dozen

o’
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Measurement
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eguel 1 ?ard
e of nint
pints aqusl 1 quert
guarts equal 1 gfllion
ze of cup #nd % cup
SlZu of ta2espoon and tablespoon
15 ounces equel 1 pound
Rezd and undarstend 2 simnle thermometer
u#aestcd Lctivities
Shar?ng together--cooking, baking, gerdening
Messuring the room, curtalns, etc,
Make ccokbook
Play stors
Wix paint, =rt suvplies

Xeep welgnt end height chart
Measure pley arca, Hop scotch, ball field
Visit cesfeteria 2nd sse messurements used
Make charts to show size relaticnships
Bulletin boards-~cutting lettcrs
Hobbies-~-sewing, hammwrlng, building
Reading &nd follcwing recipes

.
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Skills to be developed

Por understsnding the mesnings of:

a) slow, slower, slowsst

b) fast, fsster, fostest

2) Activities

a) Games end relay races

b) Comparison - spzed as it relztes to socizal studies

=
-ty
&

g. Form

1) Siills to be dcveloned
Ability to recognizs end renmroduce forms
2) Circle
b) Squsre
¢) Round
1) Straight
e) Triesngle
f) Rectzngle

2) Activities
2) Tesch ch’ldren to recognize geometric shapes by part-

icipating in rctivities, such es playing matching game
with Lotto victure cerds.

© e wn i o




Lzrge cards
3 ii fh;«\ P i i H 1 ] i i Yo i
E<SEP.NER RN IR LONNE LN B
: H _-:'-“ “/:- - i o ey 3 ! A- Lo g
i . i3 2 - YA : i i i 1 S F i
Smail Cards
e T ) , ilake four cf each, the
i //§ P f”-} i f7<~! i Iﬁk 3 sim? size &S one secivion
A N O e B j of the large cards.,

The object of the game is tc maich the small cards to the
corresponding block on the large card. Ezch player is provided
with a large card. Another child, the "caller® has small cards.
The "caller" holds up one of the samll cards for the player to
recognize and take for his card. The first pisyer to have his
card covered is the winner and becomes the Fecaller' for the n=e;
game.

Have the children ci% paper for construction projects into the
above geometric shapes. Teach chiléren how to fold paper so as
tc have a triangie, square, and star. Have the children color
and cut duplicated geometric shapes to be used as game material.
lake use of a co-ordination board puzzle (purchased ccmmercially).
Find objects in the room that denote the geometric shapes.

Hake a bulletin board display of gecmetrical fignres cut and labeled

such as : i”“'
— This is a square.
()
. This is a circle-
ACEL This is a triangle.

b) Have pupils collect pictures of things that they see around
them which use common geometric shapes. These pictures can
be used for a bulletin b oard display. Display might be on
the theme, "Things we see that use triangles." See
illustration.
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, THINGS WE SEE THAT USE TRIAKGLES i
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ii. 72 the pupils moke crafi projects which use gecmeiric shapes.
Such things as baskets, hats, cones, Christmas trees ornements,

rcom decoraticns, and composite piciures can be made. The follow-
ing is an example of za project which utilizes & knowledge of

geometrics shopes and measuring:

-’/"- =~ /’ - —-\\‘
Heke a Basket N/ \ .,
. - . - - VA Y 1
1. Cut 2 circle 6" in diameter i £ 5 75 (. ... _g’”'é
frem colored paper. i ;o\ /
.‘\ /‘ .\; /
3 - - n b d P \-.______/
2. Fold circle in heif. f o~ >
'\\ i
3. Heasure 3" from edge of circle 3
on folded 1ine to find the center. —
\_ "/
. Draw a line along the edge of the j;é\\\_f,/
ruier. ~
- ~ %
; >
. . J Y
5. Cut along the line that you drew. / d o C oT
‘ Ny =
£ KX P - o 9 T~ -
6. Pat paste on one edge of the cut. \g\ ~AL fhate !
- T 1/' EamE S ::".’ -l!{"
7. Slide the pzasted edge cver the other S5-6 faufy “F5% T
edge of cut until you have a cone.
5
8. Cut a strip of paper for a handle. PO ﬂfJ::T)
Paste or staple it on the opposite ¢ e T
sides of the cone to make a basket. v 77
-taskets mey be trimmed with strips L7/
of colored paper, seals, pictures, , - - - - - ¥,7
or crepe paper. T T T L

Money

Children begin using money at a very early age. They realize money is
used to buy things without reclizing the value of money and the rela-
tionship of one coin to znother. Ideas and understanding the money
value are developed in meaningful situations where actual money is
used.

1) Terms and values to be established

a) One pepny 1¢ $ .01
Nickel 5¢ $ .05
Dime 10¢ $ .10
Quarter 254 $ .25
Half Dollar 50¢ $ .50
Dollar 100Permies $1.00

b) Dollars and cent signs--$, ¢
c) Writing money symbols, using decimals
2) Suggested Activities
a) Buaying and selling in a store, making change
b) Use of cash register
r) Collecting show money
d) ZIunch money
e) Selling seeds
f) Saving stamp program
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Croc ry 1ist—-use of pep°r
Mzke 2 monsy chart showing plrfce velues bescd uocn ihe
tens <vstem. K 2n this cheort displeyed so that pupils
#:11 heve g raady reference. Se. illustreation.
'bd’ .w-ﬁ-;'r CHAQT
Dollers Cents |
2]
s 5
O o
5y 0 o
T n ? c o
S50 £
=20 o~ O
S0 ke MR+

k) Doveloo = HO?k sheet that sives practicc in writing

ok REY RS T ATR RIS R

| AGERRE 05 AL N SRR AARIEF AL DS R S AR Ak £ il L AL sl At 3325 Dl e

1)

cents in 3ecimesl form., See illusitrotion.
WRIT AHOTHSR WAY
104
234
12d
5d

Make dupllc ted 1o

»lr
.'.A
nr ctice in Pounu ng money

shec¢ts which will give children

. In one columr on the shecet
The second column

w111 providc outllnes of the fewest number of coins

needed to meke the specifi

will be required to »nut the

coins., Sce illustretion.

¢ amount stated. Pupils
corrcct numbers on the

COUNT ING

PIOREY

Sample

23¢. . . . e e e e ..
37, © o . . e . . ..
Wsd, . . . . . . . ..

0O

sn
-@Q/l (12 18\
)

O O
O O
o)ele,

O

_/

0O
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As pupils become adept at this ex»rciss, 2 more diffi-

cult verietion mey be introduced.
scuond column blsnk end requiring the

of lesving the

This will consist

pupil tc ér:ivy in the fewest number of coins that would

mzke the correct chznge.
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: Count mon-y brought for milk, suditorium nrograms, school
trips, sucnlies, and seving stamps. Such activities will
help the puril develop an understsnding that numbers rre

: need=d by him in his dsily living situstions.

Play store to develop an understrnding of the way materials
sre purchased. lise empty cszrions, boxes, botiles, 2nd con-
tainers to develor the messurement conccpts that the child
will need in meking simple purcheses. Heke prices for

items to be nurchesed.

[}

Send a "thenk-you" note or
cost of meiling lettzrs 2nd

€

2. Counting

g 5. B8kills to bpe developed (Dspends upen the ebility of the pupil)
4 1) Enumerstion by 1l's (rote znd rational ceunting)

' 2) Groupring by ¢'s, S's, 10's

3 3) Ordin2ls (2s the nsed arises)

: b. Suggested Activities
: 1) Counting fsmilizr objects in ths room, students, books,
: windows, cefeteria count, 2nd use oi counting blocks,
; ahacus, czrds
2) TUse of counting gomes: lotto, tenpins, peg boards, piek

up sticks
3) Counting gemes: One, Two, Buckle ¥y Shoe and Ten Little ;

3 Indiens
: i) Work sheets--fill in the missing number
3 5) Making calendar
' 6) Grouping articlss in 2's, 5's, and 10's for easy manip-
ulation, such as ice cream stocks, beads, pegs, paper
7) Viork shset--drzw circle sround groups of pictures

f @ @ @@

: 8) Mske & number fan--10 strips of papzsr 1" by 8", fasten

; with fastener, number pages, lster use to discover addit-
ion fect

9) Flsnnel board--sssemble numbers in order

10) Abacus coat hanger
11} Number cards, paste sters or pilctures on & card, write

number znd word on cerd, cut 2s a puzzle, students match
12) Use of dominoes for grouping
13) Msake use of activities for teaching counting, such as:
Use finger plays, nursery rhymes, and games such as "Ten
Littie Indiens" or "One, Two, Buckle My Shoe" to develop
ebility to rote count.

b o ey s ort S o1 o 2 e e e

Jse concrete objects such as blocks, books, crayons,
pencils, sticks, toothpicks; beans, and children to
develop the ebility to count rationally.
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D1ay gares to give oppeortunities Tor rots or rational count-
ing. Some gemes 2re "Bounce 2 Be11" -- count the number of
times it bounces; "Bean Beg Toss -~ count how many bags
went through the holes; "Drop Clothespins in zBottle" --
count how msny clothesnins went into the bottle; "Road Game"
-~ - pleyed by one to four children. A svinner is used to
indicete how meny spaces the marksr is moved for sach turn.

Tllustretion of "Roszd Game"

Tyoes of Spinners

AT
=/

These cen be made from cerdboard by inserting a straight pin
from the bottom and putting 2 peper clip on it for a spinner.

Use similar commerciel gemes for learning rote counting.

PLACE NUMB®WRS IN SEQUZNCE

1{2{3jhij516i718109

FILL IN MISSING NUMBERS

1 3 {4 718

For a2 veristion of this activity, make a large set and 2
small set of corresponding number cards, Have pupils match
cards by placing corresponding smdll cards on large cards.

3. Reeding, Writing ond Recognizing Numbers

A c¢hild begins to associrte the number word with the symbol
through experience end class ectivities. Much practice and
explenation must go into the understanding of the place
errsngement of our number system., Place values, order,
quantity, £#nd size must be tsught correctly and in orderly
number sequence for good understanding.

Ags a child lesrns tc recognize the number symbol and number
name, he develops the desire to write the number, Much emphasis
must be put on number formation, As a child begins to form number
figures, there is & greet need for individual instruction, close
supervision, end practlce. Special attention should be given to

ER;Z the beginning stroke, size, place, &and spacing of written numbers.
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A teacher must bz =2lert for wrong mcvement, rsvirsaels, substitut-
ions, #nd lefi-to-ri-ht movement.

8., Skills to bz davelopzd

1) ‘'inderstending quentity of numbers
2) Plzce vrlues of ones-~-tens--hundrcds-~thousands

3) Recognizine sond ra2d*ng numbers
i} Yriting numbers

b. Suggested Activities

1) Lerge musclez 2¢tivity by tracing =nd writing numbers on
board; terch one number symbol at = time-~-emphasis on
beginning stroke

Y23y 5 L3 TG b

YWork shzets--tracing numb.rs, mrtch nicture and symbols
Yriting numbers by rote

Accociation of numbers with objects~-~-beads, seeds, pegs
Some of "How Meny." Teacher holds a cerd with a number of
pictures, student writes the number

Reading end msking calendars

House numbers

Telephone numbers

Thermometer and tempersture chsrt

Number p2ges in books

11) Score chert for geme

Place velue cans or jars for larger group activity

/ -
%TE”—S f,//ff On;g cens and ice cream sticks

13) Place valus box for more permanent use. Use ice cream

1y) Number Board--a bosrd 24" by 36" for base. Mark 100 2"
by 2%" spaces. Put hook on each square, Make 100 cards
with numbers from 1 to 100. Students place in proper box.

=
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15) License tags

16) Spesdometer

17) Mak2 =nd use 2 number chart for counting to 100. Place
emphasis on the decades - 10, 20, and 30.

.10 { 20 |30 { k0 [ 50 160 ] 70180 9071100

11 1 21 |31 51 161 171i81[91

L1
12 122 :32 | L2 |52 [62 | 72182192

13123 133143153 {63 ]73183[93

1b V2l 134 [ LL 154 16l 7l [8L 9

15 (25 135 : 45 I 55 {65 | 75]85195

16 126 {36 | 16 [ 56 166 | 7618696

17127 1371 L7157 167 1 77187[97

18 128 {38 1 k18| 58 |68 | 78188198

Nolles N]lox Sal [y W11 V) ] PN

19129 {39149]59 {69 79189199

iy gmes e -
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Play games requiring numbsr recognition, such as "Bingo,"
"Hopscoteh," and "Bean Bag Bosrd."

Develop 2 concept of ordinal numbers to tens by noting by
ordinals children in & line, psges in ¢ book, chairs in a
rov, days in the month, months in the year, snd grades in
the school.

Develop the zbility to count by 2's, 5's end 10!'s by placing
groups of concrete objects in groups of 2's, 5!'s or 10's be-
fore the pupils. Books, checkers, penniss, and pegs are
objects which may be used. MNuch prectice with concrets
objzcts will need to precede writing or verbal retional
counting.

Make a chart for displsy in the room which lists the number
symbols for counting by 2's, 5's and 10!'s to 100, Individ-

-

ual charts should be mede for eech series in order thet the
vupil not become confused.

Make 2 dupliceted work sheet which provides practice in
counting. The sheet mey direct the pupil tc count and re-
cord such things s the number of green bocks in the room,
the number of chsairs in the auditorium, the number of tables
in the cefeteria, and the number of pieces of chalk in the
chelk box.

Mske a work sheet to give prsctice in lccating and position-
ing numbers from 1 to 100. See illustrstion.

Write the numbers that
come before 2nd sfter

——————
e ————— ee————

Provide meterials which heve lines of numbers with some of
the number symbols missing. Have the children fill in the
blank spaces with the missing number symbols. See illustrat-

ion.

Fill in the missing number.
11 12 13 15 16

26 28 29 31

Lo L1 L3__ 45
Have the pupils make 2 number chert which has number symbols
end corresnonding number words. See illustration.

1 one I} four
2 two 5 five
3  Three

Make a set of flesh cards with number words on one side of
the cards and number symbols on the reverse sides. Cards
can be used for smell activity or for individusl games.

N i e Aeentn i i nch
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them to win cerds
Wwith the most cards

ing money to meke small

e situations, such es

keeping score, counting
doing ex:rcises, count-

ng homsrooms by number.

ted mrterigl for sach child, with
:ss, telephone numbzasr, birthdate
of mother znd father., Esch young-

en the opoortunity to practice copying
ev

ersl times weckly until he can do it

indevendently. See illustretion.

Name
Address

Televnhone

Birthndete
Age

Nother s Neme
Father's Hame

Practice Sheet

Johnn Jones
123 Lincoln Ave.
Lexington, Kentucky

266-6331

Mey 1F, 1955
12

Mar jorie Jones
William dJones

Arithmetic Skills

Teaching the four fundamentzl arithmetic skills must be planned
to include incidental learning snd & systematic program of

direct tesching.

Leerning 2nd understanding the basic number facts must be mean-
ingful, bzsed on é21ly nceds and situations rather than mech-

anistic memory work.

a2, Addition and Subtrection Mechanistic

Pupils must first lzern the mezning of addition and sub-
trection and then (only after cach cezn be identified) the
baesic facts may be presented as groups or number femilies.
The use of concrete objects must be used to develop meaning.
Move from the concrete to victures, charts, and figures.

Only e2fter the child understrnds the »nrocess

arc the facts

learned 2s e separate memory item.

b. Skills to be developed
1) Understanding of zddition
2) Understending of substreoetion
3) Besic 2d4dition fects

N T R O T L



LAY

SRR WP TREATTIE M A g,

LA R LA A L i

W PR X v 2200 A NSRRI R N 2.t £ B AN LR VT S A ST G
e
4

C.

d.

€.

f.

Th

i) Basic subtracticn facts

5) Carrying to tens place

6) Borrowing from tens place

7) Progress to more difficult number experiences as need arises can
be accomplished without excessive pressure on the child

Suggested Activities
1) Use of blocks. seeds, etc., to combine numbers
2) Writirg and reading number combinations, horizontal and

vertical 2
2 +1 =3 +1
3
3) Use of visugl aids--board, flash cards, counting frame, games,
scores

i) Work sheets for practige
5) Buying and selling--play store, saving stamps
6) Games, such as fish pond

Multiply and Divide

Multiplication ccncepts are an outgrowth of addition facts, as two
2!'s, two 3's, etc.

Division concepis are related to multiplication facts and should be

taught in pairs as they relate to the corresponding facts. Multi-
plication and division should be introduced with the use of concrete
objects in meaningful ways to meet needs and abilities as applied

in social situations. Automatic responses of facts come only after :
understanding and meaningful practice. i

Skills to be developed
1) Use of viswal aid--flash cards, grouping beads, pegs, etc.
2) Problem solving applied to social situa%fons--cost of shows,
parties, etc.
3) Use of electric number board
i) Flannel board
5) Peg board
6) Number wheel
7) Spinner wheels
8) Individual study pockets chart
Play "climb the ladder.”
Draw 2 ladder on the blackboard. Object is to

3+ 3 get to the top without errors. Combinations are
S+ 1 _on each rung. This may be used as individual
1+ 3 ? seatwork or as a game at the blackboard, This

4 +5 ladder may zlso be used for subtraction.

2 + 2

L +1

3+2

Skills to be developed ) !
1) Understanding the meaning of multiplication
2) Understanding the meaning of division
3) Read and write the symbols as: X & y T
1) Basic multiplication facts
5) Basic division facts
6) Multiply and diwide problems as they apply to their social
needs
7) Progress %o more difficult problems with understanding
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Ialkke an sddition clock snd uvse for greouc snd individuel activities.

Spin the hand and &dd the
number it voints to, to the
number in the middle.

iJse 21so for subtraction.

Play "besn bag throw" gome.

Place a2 lsasrge cerdboard circle

on the floor. Throw a beanbsg

and add the number of the

section it f2lls on to the . \
number in the sr-11 circle. g 32\
The center mey be changed to \
any number. 3t :

P

ik
Use also for subtraction. 7 //
Use flash cerds for prscticing 4
ebstrsct facts.
3 BE "}
+1 ; +1 .
: I
Front Back
Play a train game.
e EE— e T
742, ‘ ’61'3 ‘ Jﬁf"# [g+1|
& © ORI & G ONNO)

Give the engine a number. All the comhinations which make thet
number are sttached #s cars to thst engine. Have the child?en
supply the cars by indicating the different combinations which

make the engine number,
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Make "number wh2els" to use in individuzl znd zroup gemes.

Number wheels or Bingo

. TN - gemc m2y bz used £s 2
~C IS = - v .
/ | TN ,/<; N\ seatwork or blackbeard
{2 N [3 { ectivity.
! T | i 3 .
% : % + A u ;
L 4 \ /
3 / i . ;
\ )y z- "- "\ ‘ +/
g

wr D ‘,f X 4
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group fctivity.
One ch3ld holds the smell cards and
shows or calls one ceard &t & time.

V]
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e
)
o
3
or
Q
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N
3
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W
\1

3 I I 6 3 9 Player ocovers the numbers on his
1 5 2 7 card which tells the answer to the
! ly 1 8 combination ss they are czlled. The
Czller Player Cards first plzyer to have = diagonal,
Card vartical, or horizontal row covered

is the =inner.,

Play "Rummy" cerd geme =s 2 group number sctivity. The Rummy
geme consists of sets of cerds with four duplicetions of ezch
number, The objzct is to secure 2 set of four., Deszl five cards
to cach child; the extra csrds sre plezced on a pile. In turn,

e child drews snd discards until one hzs a set of cards.

Pley "number bosrd geme" as & group sctivity. Throw an eraser
or beanbag at & number board plesced on the floor. The pupil
hitting the highest numbers is the winner, Heve more edvanced
pupils keep score on the board and add thsir scores to deter-
mine the winner, Number boards czn be ordered on a requisition
or teacher mey drew 2 number board on the floor with chelk or
on 2 piece of cardbozard.

L’-—

e — n a
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. 1 e .
Play "number Dominoes gemes as & smell group number activity.

The number dominnes may be

l ~ ~ 4L ‘ made from tagboard or Bristol
boszrd, Erch player hes a cer-

tain number of dominoes. The

5 object of the game is to

continue to match numbers until

all dominoes have been used.

The nlayer using £ll dominces

) first is the winner,

)

(G
3
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Play "picture Dominoes" gemes with immature pupils.

!£?2922f2>! Play dominoes games using
| ,35:3§ O dominoes with pictures of
T 'S a semi~concrete forms.

QR” ¢
<
=4 N
T
3 | o
A
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Play "puzzle cerd" gsme., Mske illustrsted csrds of cardboard or
ropeboard. Put groups of objects on cards and corresponding numbers.,
Cut card between objects snd corresponding number, They now become

8 puzzle. The child must fit the pieces together correctly. This
game mekes desirzble seatwork. See illustration,

$ 9 >
¢ & <

Make sestwork which will help

Draw lj birds ﬁ;;p pupils to learn beginning sub-
traction facts, Similar

Teke 2 birds eway materials can be developed to

How many are left? introduce addition facts.

Have pupils recognize groupings to ten by using objects, progressing
to pictures and other semi-concrete obhjects, then abstract symbols.
Make cards illustrating the numbers one to ten., Gummed stickers or
pictures cut from magazines may be used to make highly illiustrated
cards., Use flannelboard to illustrete groupings of objects. Re~
grouping of objects for beginning adding snd subtracting can also

be done by regrouping objects on the flannel board.

Play "nicture Lotto" to develop oupil's 2bility to see groupings.
The object of the geme is to cover 211 of the lerge cards with
matehing small cerds. The first player to have his card covered is
the winner, Tach vnlsyer hass a large card. One child has the small
cards., He holds up & smell card for the vlayers to recognize and
tske. He continues this until one player is the winner,

Player Card Caller Cards

Wereey LY J PV

Np———

? e ™ [F 7 | F7ET
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Make use of the abacus, room equipment, a2nd children for
arrsnging objects in groups for 24ding and subtracting.

Do number stories by using toothpicks for developing end
understanding of addition and subtraction fects.

2 plus 3 equel S5 5 minus 2 equal 3
3 plus 2 equal 5 5 minus 3 equal 2

Plsy gemes thet require score keeping, such as throwing bean
bags into 2 box end rsliay racing.

Make a serzvbook "Humber Fzets I Should ¥now." Easch page of
the book showld eontein the number facts which made a specific
number. These number facts should be 2ccompenied by illustret-
ions drfswn by the child., Ses illustreation.

oVl N

O MW
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Teach camying process by using concrete materials which can be
manipulated easily. Pupils should be taught in terms of the
10's system. For example, 13 is 2 group of 10 plus three lis,
Plece velue of numbers should be teught simultaneously. Place
value csn be made more meaningful to the child if & chart is
prepered and displeyed for ra2ady pupil reference., See Illust-
ration,

Tens Chart

hundreds
tens
ones

Have children give 2nswers to their problems in terms of place
value. For TSxemple: 10 added to 13 is 22, which is 2=10's and
3-1's,

Boprowingin subtraction should be taught by using concrete or
semi~-concrete meterials which the pupils can see 2nd manipulate.
Pupils should be taught thet borrowing is done in terms of tens.
For example, in the problem 21 the teacher should help the pupil i
see that there are not -3 enough 1's in the "1" column
to take 3 sway. Therefore, 2 10 must be borrowed from the 10's
column 2nd nut into the 1l's column. She should help the pupil
see that there is now one 10 and one 1 which makes 11, 11 take
avay 3 leaves 8, Theteacher should then explain that since we
hsve borrowed one 10, there is only one 10 left in the 10's
column., We are not teking snything sway from the 10's column; |
so the one 10 is b=ought cdown to the answer. Pupils should be !
directed to merke the changes in numbers es tney complete the 5
subtraction process. See illustration. 21

Consult terschar manusls accompanying arith%etic texts for add-
itionsl iders snd sctivities which will help children under-
stand the carrying and borrowing processes.




79

#i2ke & chart which shows arithmetic signs and thcir meenins. Chart
snould be displayed for reference. 3See illustrstion.

+ Pius f£dd

- irus Tais away, subiract

X (Maltioly Times

=  Divide goes into

=  Fgusls is

The signs 2né their mesnings should be discussed rnericedically. Each
child should t211 what the sign mesns zné what it tells him to do.

neg of frsctional concepts of one helf, one third,
These fracii-n2l corcepts should be related to the
bject. Paper folding, spple cutiing, dividing
ing 2 circle are szetivities thet wiil dsvelop

Avply these number processes to zctusl 1life situations thaet the
oupil will face. This can vest be don~ by heving the tescher give
problems or2lly. For examsle, the tecachar may state: "I went to
the store and purchased = lecaf of breszd for 25¢, 2 pound of butter
for 76¢, and a jer of jelly for 3id:. How much money would I need
to pay the grocery man?" Only one problem should be given at a
time., One pupil should be selected to show on the blackboard how
he arrived st the 2nswer, Similar problems ce2n be constructed from
either real or hyootheticsl situations, such as purchasing clothing;
buying tickets, book, supplies or food for 2 party; earning money;
and time.

Develop an understending of the concept of multiplication by explain-
ing multivlication ss a quick weay to add. Teach the multiplication
facts through 3's by showing thst onc number rspressnts the number
of objscts in 2 group and the other number represents the number of
groups. In the beginning stages this should be done with concrete
objects, such as wmennies, wooden cubes, noker chips, checkers, or
vegs. Children shouvld bs given an orportunity to manipulate these
objects into srouvs in order to sttach meaning to the multiplication
facts. For example, the multiplicetion fact, 3 X 3 =9, could be
taught by hsving youngsters take @ pennies and errange them into
three grouns of three, ™unils could count the pennies to develop

an understanding that this is 2 fast wey of adding.

Make individual cha~ts to include in erithmetic notebooks, illustrat-
ing multivlication facts by using pictures cut from magazines show-
ing groups of objects. Sec¢ illustration.

Multiplicetion Facts

3x 2 means 3 groups of 2 objects

3x2=6 %gi;ég -§%;§§.§§;J§§

1 2 3

e am mm s e e e ————— o o
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s wesguroricnt id tu tesch divisicn facts, For exampi.: How

many 2¢ tzncils can you buy Tor 8¢? The snswer is found by toking
2 ovt of or asway from € to find the number of groups. Children
shouléd be tﬂagbt thrt division is 2 vroccss vwhich attempis to fi
the numbsr of srou-s of & svecific size that are contained in 2
number, Fuch rractice wWith conereic objects should zccompany the
division facts, For examnle, the division Taci, 3} § could be
taucht by having the pupil count out @ poker chips. Have him divide
the Q chips into smrouns of threc to find the answer to the nroblem.
An 2dvsnced sten to this sctivity would be toc have the pupil draw
picturcs of the division nroblem thet he is solving, as shown in

the illustr=stion.
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Mske 2 set of flash cerds showing the muliiplicaticn facis on the
fzce of the cardg ith ut the enswer ihe back of the card should
snow pictorially thet the mu&tlnllcac‘on fect of the front is @

quick way to add. Se- illustrztion.

ace of C=rd Rzck of Card
3 x 2 =
3 x2 = 2
X 3
6

Teach puniis thet 211 multiplicstion facts ma2y ke reversed., Give
them many concrete exp~riences so that they can see that this is

true.

Heve pupils m2ke their own individusl catalogs. Colorful pictures
may be cut from magezines for use in the catalecg. Children should
paste pictures of things they misht like to buy, 2long with the
price of the items in the c-talog. Items shorld be 1nqxnen31vely
priced in smounts up to $1.00. Books, nsil oolish, toys, jacks,
ice cream bers, cendy bers, and coxes, &re some of the kinds of
things thet mieht be included in the cz2talog. This activity will
help children see the relestionship between money and its purchasing
power,

Give small erithmetic group oxercises in counting and maklng change
with real money. Give each child & problem which will require him
to either count or meke change. Hypothetical situations should set
the scene for these problems. FYor example, the teacher says that
John bought 2 pencils and a tablet. They cost 1. John gave the
teacher the corrcct amount of money to pay for these purchases.
What did John give the teacher? This problem can be extended by
saying: "Suppose you had only a quarter. How much change shculd
you get? Count the change to be sure that it is correct." Many
varieties of this approach can be used to give children experience
in counting money and making cheange.

Fractions

Children develop cencents of whole and fractions before school. Terms
and values sre often misunderstood in play, such s "the big half,
etc." The written numericezl term should be used with the spoken word

to develop understanding.

e b o ¢
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a. Concents to be devcloved denending on the ability of the
enild
1) A& whole
2) The relstionship of the fractional part %, 1/2, % to
a whole
3) The sdditicn and subtrscition of simple fractions
b} ¥ore difficult conceptis 25 necéd arises and pupils
develon undersianding
b. Suggested Activities
1) Cuiting paner into equal vparts
2) TUse of visual =zid, felt board
3) TUsc of Hershey candy bar to see esquel parts
1) Tse of interlocking circles to show equal psarts

Health and Safety

¥Meny materials apnlicable to the normal child con be used effectively
in tesching hezlth end sazfety to thes intermediatc educable mentzlly
retarded child, for the goels 2re essentizily the same for 2li child-
ren a2lthough levels of atitainment may very. Bmphesis should be placed
on functional outcomes, ¥We must think in terms ofachild's tetel
development and ad justmsnt £nd plan the sctivities to help the child
understeand thet health and safety measures zre ways of thinking and
living.

Situstions which puvils meet in their dsilyv lives in school, home

and community arc the ones a tescher makes use of in teeching hezlth
and sa2fety.

Objectives of the Health 2nd Safetv Progzram

1. Establish desirable habits end principles of living to conserve
and improve phydcal health,

2. TEstablish the desire for each pupil to live up to his finest
potentielities by accepting responsibility, acquiring a sense
of value, and being 2 hapoy, useful individual.

3. Learn end practice sood habits of ssfe living to conserve and
protect life and help others.

Skills to be Developed

1. Selects and eats new food.

ro

. Identifies foods in the four basic food groups.

3. HKnows which foods 2re arpropriete for breskfast, lunch, dinner,
and snacks.

li. Becomes interested in the sources of basic foods, such as milk,
fruits, vegetables, end meats.
5. Recognizes end selects a veriety of restful sctivities.

6. Begins to uaderstrnd when children should rest.
7. Begins to understand the importance of obtaining sufficient sleep.
8

Begins to understand that conditions such as ventilation and
prover clothing help one sleep better.




11.
12,
13.
1h.

15.

16.

17.
18.

19.

20.
21.
22.

23.

g2
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+ude toward rest.

jsde
fude

Uzvelons 2 neositive

Performs some routines of body cars 2nd cleanliness.

Practicss regularity in weshirg face znd hands.
iInderstends when 2nd how to bathe and shower.

Knows when 2nd how to brmsh teeth.

¥nows when and how to shampoc.

Performs the tasiks of trimming and cleening fingsrnails
and toenails properly and in privacy.

OCD.OO‘DJ

Knows oroper rrocedure for blowing nose, coughing, and sneezing.
Understsnds and praectices basic sanitsry habits.

Begins to understsnd the relationship of resi to illness.

Knows what to do when ill or 1injured.

a2, Tells sdults.
b. Accepts medicine from parents or doctor.

Performs simple first 21id.

a, W¥Wsshes cuts and scratches.
b. Applies plastic bendages.

Knows not to exchenge footwear, headwear, clcthes, or toilet

articles.
Begins to know the importance of keeping doctor and dentist

appointments.
¥nows where doctor and nurse'!s office is loceated in school.

Understands the immortence of remembering certain —ulses about
clothing,such as removing wet clothing and wearing appropriate
clothing.

Understands that wearing glasses or 2 hearing aid may help him.
Engages in vigorous outdoor wnlay.

Knows and plavs 2 variety of games and exerciscs.

Voluntarily perticipates in exercising without adult urging.
Selects simple ond snpropriate gemes to play.

Enjoys participsting in group gomes.

Practices sitting, welking, and standing correctly.

Chooses a safe plsce to play independently.

Understsnds and follows safety rules.

a. Obeys safety rules for play areas and gymnasium.

b. TUses roller skates, bicycles, gym apparatus, and other play
equipment safety.

c Puts toys and pley equipment in prover plsce after we.

d. Avoids playing with dangerous objects, such s matches,

firecrsckers, guns, knives, unlabeleda liquids, sharp pointed

articles, or unfamiliar objects.
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29. Does not talk with cor accompany strangers.

s vrrents where he is playing and raturns home at

elp from an sdult in an emergency.
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32. Practice sefety et school.

2. Observes entrence 2nd exit rules.

b. Avoids running, firht:ng, and pushing.

c. Xnows thst volicemen, fircmen, and school guards help pupils
live sefely.

d. Uses scissors sud other sharp po

i d tools czrefully.
e. ¥nows fire and air-raid signals a:

te
1d obeys them quietly.
33. Prasctice safety measures at home.

2. Reaslizes that to snd cother objects csrelessly placed
can cause sarious accidents.

b. Begins to understond some of the dangers in using natural
gas, electrical anpliances, and inflamazble liquids.

c. Xnows thst old newspapers, magazines, rubbish, and rags
improperly stcred can cesuse fires.

d. Warns younger children of dangers related to old refrigerators,
stairs, end electricel outlets.

'

3h. Begins to understend why medicine should be taken only under the
direction of adults.

35. Realizes thet signs such as DAHGER, POISON, KZ7P OUT, and HANDS
OFF have safety mesninss-and must be obeyed.

36. Practice safetv when using sidewalks, streets, and highways.

Respects the rishts ©f othars when using sidewalks.

Obeys treffic liehts.

Faces oncoming traffic when walking on highway.

Wears something white when walking et night.

Tmderstsnds the dsng-~rs of walking on or near railroad tracks.
. Begins to understand bicycle safety.

HOQALODW

37. Recognizes and avoids common dangers when traveling,

a. Avcids end reports fallen wires
b. Avoids teasing animals,

c Recognizes scme of the dangers in handling and experimenting
with unfemiliar objects.

d. Observes warning signs, such as DANGER, XiiP OFF, KBEEP OUT,
STOP, LOOX, LIST®EN, DO NOT TOUCH, and UNSAFE.

Activities

1. Study of Besic Seven Foods

a. Collect megazine picturss of foods and classify into seven
groups.
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b. Use prictures to develop good menus.
c. Visit school cafeteris to see care snd preparation of food.

2. Study of time

a. Time to go to bed in order to get 11 hours of sleep.

b. Time to get up in order to have sufficient time to prepare
for school.

c. The best hours to spend out of doors.

d. Leazrn time when school begins snd dismisses.

e. Paper plate clock for each child to use.

f. Check chart to encourage children to learn to tell time.

3. Height and weight chart csn be kepi throughout school yesr to
show chenges.

li. Have class discussion snd list ways to stay hapoye.

5. A compsrative chart of happy anc¢ sad experiences on oak tag,
using drewings or megazine pictures,

6. TUse flannelboard for clown face with removable eXpressions.

Jse hanpy ancé unheppy festures.
Drame masks can 2lso be used here, HAPPY SAD

r A
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7. Nursery Rhymes and poems that express feelings of giadness and

sadness.
8. Practice greetings and use of voice ic convey cheerfulness and

friendliness, particularly on the telephone.

Q. Stick puppets to illustrate family life,

10. Tour of building to femiliarize students with locztion and use
of fecilities.

11. Explain cost of equivment and maintenance.

12, Encourage children to help the custodian by cleaning up their
own classroom,

13. Have a general nick-up a2nd clean-up at the end of each day..
1y, Demonstrstions of proper use and care of play eguipment.
15. The use of rhythms and songs to create moods and express feelings..

16. Read "Hazve a2 Happy Measle," and do drawings of real and imaginary
illnesses.

17. TRead a story to show how germs are brought into the body.

18. Make charts showing symptoms of illness and how to care for them.




2.
25.
26.
27.

28,

30.

31.
32.

33.

3L.
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Acquaint students with wrorer clothing care,

¥iake tone name tags for gasloshes 2nd rubber coats.
Uise colcred clothesnins to fasten galoshes together.
Make nzme tegs for 2z hanger for each child.

Decorate a show box 2nd kecpn filled with toilet tissue or paper
handkerchiefs for children's use.

Discuss and select suitsble music to be used at rest time.
Posters showing right snd wrong way to behave in cafeteria.
Invite school nurse to t2lk with children.

Demonstration of how to read or work 2t home and school.

a, Shadow from improver lighting.

b. Bood snd bad posture--pipe cleaner people to show back bone
end spninal slump.

@

2
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lake 2 First A£id Box to be filled at home.

take labels for medicine botiles. Use sandpaper to label poisons--
this will be rough to the touch.

Firemen give First Aid Demonstration.

Tach child learn the name and telephone number of his family doctor.

Collect newspaper articles on public health;

Keep records of vaccinations, inoculations, and visits to doctor
end dentist.

Tearn to recozaize and spell words teken from unit, such as poison,
Dr., Doctor, medicine, tissue, disease, cold, germs, 1ill, prevent
nurse, cafeteria, sleep, rest, safety, safe, handkerchief, work,
play, menners, clean, outdoors, adequate.

Understanding and Accepting Oneself

a. Develops interest snd behavior consistent with age and sexX.
1) Begins to understsnd the role of both sexes in femily

and social 1life.
2) Begins to exvoress self through appropriate play and hobbies.

b. Acceots and besins to understesnd physicsal self.

1) Realizes thst children vary in rate of growth.

2) Xnows thet individusls differ in appearance.
Begins to know that he will change physically.
Begins to understaend his physicel handicaps.
Assumes responsibility connected with his physical
disability, such as wearing a hearing aid regularly.

=
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c. 3egins to understand his assets and mental limitations.
1) Accepts the fact that he is in a slow learning class.,
2) Xnows thaet he can do many things that others do in
regular grades.
d. Begins to have some understrsnding of his feoelings.
1) Knows thuet it is important to be nappy and pleasant.
2) Reealizes thsat talking to someone helps relieve unhappy
feelings,
3) TUses socially acceptable ways of expressing emotions.

e, Works toward realistic goals,

1) Begins to move toward goals consistent with his assets
and limitetions,

2) Works to achiesve short-term goels, such as becoming room
helper, beseball team member, safety cadet, or member of
certein reading or arithmetic groups.

3) Begins to develop respect for all work and workers.

f. Begins to demonstrate positive feelings of self-respect.
1) Tries new tasks.
2) Takes pride in 2ssuming personal responsibilities in
school and other places.

3) Demonstrates a positive sattitude in situations involving
disanncintment or failure.

L) Takes pride in things that he can do well.

Activities

Provide opportunities for pupils to practice appropriate social
graces. Such activities as entertaining parents or another class
will enable the pupils to serve 2s hosts or hostesses,

Motivate and encourase interests in hobbies. Demonstrate and

display the products of hobbies that pupils have pursued independ-
ently,

Discuss acceptesble behavior for pre teen-agers, Use skits to
illvstrate desirable behavior. Explain how one'!s behavior causes
others to acceont or reject him,

Have class choose a rulae-of-the-week relating to behavior. Have
pupils evaluste how well the rule of the week was practiced.

Maintzin a file of mounted pietures which may be used to stimulate
discussions 2bout how facicl expressions affect others.

T71k about the inner feelings that all people have., Through this
type of discussion, pupils can be helped to better understand
themselves. Discuss how situstions affect our inner feelings,

Have pupils share personal experiences which affect their inner
feelings,

Display a pieture which portrays a person's feelings. Tr1k about
what may heve havpened just before the picture was taken. Have
the pupils discuss how the individual in the picture is reacting.
Write a chart story bassed upon the discussion.

Use stories which reveal the feelings of the characters. Have the
children tell how they would fsel in the situation.

!
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Disenscs how peopnle may feel about themselves. Point out sirengths
of certain pupnils. The recognition of these strengths will hsip
the child to develop a positive self-image. Counsel privedely
those pupils who hazve negetive seif-images.

Dramatize situations to help the pupils develcp ways of resciing
to success and failure. Trlk about some of the positive ways of
reacting to feilure.

Discuss ~ommon handicsps. Point out hew sttitude, e
acceptance can reduce some nroblems associated with
Make pupopets with various facial exvressions, Have
stories which sre associated with the facia2l sxpres
puppets.

Getting Along ¥With Others

a. Begins to understznd how to work and play in & group.
1) Tske turns.

Shares attention and vossessions with others.

Volunteers and accepts help.

Exercises self-control insome situations.

Forms and joins clubs and groups.

Contributes to family activities,

osnEw
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b. Begins to accept the rights of others to look, act, and think
differently.
1) Begins to accept different nationalities and races.
2) Begins to be tolerant of the beliefs and ideas of others,
3) 1Is tolersnt of the handicaps end limitations of others.

c. Reacts eppropriately to others.
1) Respects parents and adults
2) Begins to be concerned sbout others.
3) Begins to assume responsibiiity for his acts.
i) Avoids ridiculing others.
5) Seeks friendship.

Activities

»lan sctivities to involve and give status to withdrawn pupils.

Have pupils talk sbout problems which affect their relationship
with others. Develop a code for evaluating similar problems.

Have some classroom tasks reserved for pupil volunteers. Help
pupils understand that volunteering entails a responsibility for
satisfactcrily performing a task.

Develop a chart in which good group manners are illustrated by
pictures. Have the class prectice and evaluate good group mamnners,

Talk about the effect of negative feelings on others. Have the
pupils tslk sbout and demonstrate more postive ways of reacting.

Talk about the harmful results of teasing and the implications of
name celling. Talk sbout and list the traits that help one get
along with others.
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Organize a classroom c¢lub to acquaint pupils with responsibilities
that are entsiled in club membership. The concern oi the club may
be personal grooming, crafts or hobbies.

Have the pupils reoort on their club memberships and the advantages
of belonging tc clubs.

' Talk about the meaning of responsibility. Use familiar situations
L which illustrzte thc necessity for czrrying out responsibilities.

Talk 2bout how disputes develop. Help pupils becon.z alert to
situations which may develop into disputes. Have the pupils suggest
ways of svoiding these situations,

Talk about how to meet and treat new classmates 2nd neighbors.
Dramatize some things thst pupnils mey do to be friendly. Talk sbout
the importance of accenting others. Uive exemples which will help
establish 2n understanding of tolersnce. Encourage pupils to
understsnd how menners, sttitudes, 2nd personality 2re related to
acceptance.

3. Living By A Code of Values

e P

a. Begins to develop 2ccepteble personzl values.
1) Takes pride in being honest 2nd truthful.
2) Reswnects the rights and oroverty of others.
3) Tekes ca2re of =2nd r=zturns borrowed items.

) Avoids fighting.

) Wents others to respect and like him,

) Develops & sense of right and wrong.

dentifies and uses socially acceptable behavior,
) TUses simple expressions of courtesy.
) Shows consideration for others,
) Recognizes and azdmires scme charatteristics of famous

persons and events associated with the American heritage. ;

c. Begins to respect authority.
1) TUnderstands and resvects simple rules and regulations.
2) Begins to understand that authority exists for the pro-
tection and welfare of everyone.
3) Realizes thaet one should co-operate with authorities.

Activities

{ ‘Have the class discuss the purnose of grour rules. Help the pupnils
‘ recognize thet rules and limitstions are necessary for group living,

Have the class represented in the student council. Have representat-
ives report about council meetings to encourage discussion of probable
solutions to some school problems.

Conduct sessions in which oupils may identify, discuss, and evaluate
problems sffecting the groun. Arrange the class in a circle to

1 encourage group discussion. Use the blackboard to record problems,
- contributions, and solutions. The class and the teacher should
discuss 2nd evaluate suggested solutions.
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T21% about borrowing a2nd how it can lead to dispute. Point out
the importernce of being honest when borrowing or lending.

Talk about weys in which people differ. Select and talk gbout
examples from American history to show how verious races &and
nationalities have contributed to our heritage.

Tntroduce & person who has been vested with autherity to the class,
Isve this verson hsip the class understand each pupills separate
role and responsibilitv. The school patrol and the assistant
princizal ars some of the authority figures who may be involved

in this activity.

Disvlay pictures of peovie in esuthority. Have pupils write 2
simple chart story to point out their responsibilities tc these

people.

Discuss some of the American traditions 2nd customs which con-
tribute to our code of values. Refer to this code when ma jor
holidays =2re celebrasted or biographies of some Americans are
studied.

Jse current events to illustrate respect or disrespect for our
code of values.

Music

Guide -2s written for primary educable mentslly retarded children
can be used for the intermediate classes.

Science

Some of the most rewarding exnariences of 1ife come through first-

hand knowledge of the world iu which we live. Pupils of all levels
of sbility, therefore, shoulé be given the opportunity to observe,

explore, discover, and experim=nt with the natural phenomena of

their envircnment.

The science vrogram for the retarded child should deal mainly with
his immediste surroundings snd his every day living. There is no
1imit as to what cen be taught. The science units should come from
the needs =nd interests of the students just as the social studies

units do.
1. Areas of Instruction

We are not trying to meke scientists of these children, but we
do want to scgquaint them to observe and discover and to make
simple conclusions. He may never understasnd some of the wonders
of our age, but he may anpreciate the use of some of the things,
and a simple explanation may set his mind at ease.

2. Techniques of Instruction

The student's curiosity can be aroused by presenting problems,
providing books snd pictures, and helping develop a science
teble. Some permenent equipment, such as magnifying glass,
rocks and shells, magnets, fish, plants, and view-lex with
slides, should be provided for the science table. The children
should be encouraged to contribute things of interest to them.




Thev should have the ovpertun®ty to take ezrart, build,
grtz, wonirulet~, sné rut together things. #uch ol the sc

e

can be 1nrcpr9tcd with other curriculum arces such 2s language,
socizl studies, sri, heelih srd safety.

Even though scisnce is ususlly taught throush experience units,
the teecher shoudld have definite 50315.

3, Aims
2. To creste asn sworeness 2nd interest in our svsry day life.
b. To creste an understending of the relastionship between self
iron T.
e. To distinguish between fact 2nd fiction.
d. To provide experisnces which will help children to under-
stand and zccent scientific concepis & their own levels of

maturity.
e. To provide oproritunitics for children to practice and use

thinking stcns in nreoblem solving.
£. To build zn attitude of responsibility for the conservation

of things within our environment.

ARV RO IR

kvl fALL L

uld be taught whon the children &re

Science is se2snnal and sh
= eserer to find out about it. 1
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li. Suggestions for Exverience Units

a, Seasonal Units
1) Fsll
a) Weather chonges of the season
b) TLeaf studies - shane 2nd kind
c) Seeds and how they travel
d) Animsls prepare for winter
e) Changes in nature
f) Autumn sports and femily fun
2) Winter
2) VWeather chenges of the season
b) Animels in winter
¢) What makes snow end how 1t helps us
d) Shadows, light
e) PFoods in winter
) How our sctivities change in winter
3) Spring
2] ¥eather changes of the season
b) What mskes rain snd how it helps us

¢c) Geréening

d) Bird Life

e) Plant Tife

f) Trees

g) Conssrvation - clothing, toys, school furniture,

tools, a2nd equipment, paper, food, water, time,
erergy, soil, anlmals and plants

h) Besby aninrals
i) Summer

a) Veather changes of the season

b) Sun end how it helps us

c) Flower study




g} Fecods in summer
¢' Summsr ~efety - tesch snd discuss rules

5. Other Units

2. Simple machines

b. Water erimals

. FMesking end caring for 2an gguarium
¥akine ond csring for 2 terrarium
Observing westher from dey to cay
Plenting snd cering for fast growing plants
Foods

The air shout us

Pire and its uses

How tc c2re for pets

First 2id

. The sun 2nd the stars

] ° > L] [ ] ] ’
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Arts 2nd Crafis

Experisnce in arts and crafts, including 211 %kinds of handiwork,
plays a lerge oert in the education of the mentally retarded child,
since much of his ssztisfactirn and icerning ccmes through manval

experiences.

Usuelly the mentslly randicanped heve somewhat poor physical develop-
ment =nd motor sikills, Their nhysicel #nd moior development more
nesrly approaches the menta2l 2re norms, ithen the chronologicalil age

norms.

The mentelly retarded child 1is interested in concrete factors of
experience rather than verbsl or gbstrrct factors. His handwork
sctivities should provide him with experiences thet will help him
devcicn hsbits, skills, =nd sttitudes useful in his every dey 1life
in home and occupation.

The nurnoses of the manual arts or skills nrogrem are;

1. To develop wusculsr conirol a1nd coordinstion

2., To relessas emotional tension through expcriences with cley,
paint, 2nd other medis

3. To ge

in lmowledge of the »mroner use, end cezre of tools and
materis

1s
li. To develoo good work habits with tools and materiels

To provide 2 foundation for the besic hend skills used in
industrv. The developmsnt of hand skzills in important since
most of the children will earn their 1iving through use of
their hsands.

N

6. To provide oovortunity for personality development, i.e., the
ability to work with others, helping others cheerfully and
politely, to finish 2 job once begun.

7. To develop creative ability. Horthwhile accomplishment
stimulates self-respect and confidence.




~—~
—
- -

E Zenfwerk rrojzctes gshoulsd r: nls»ned in order cf difficulty. Special
ethods are also recuired to t-ach the mentally reterded child. The
eacher must know how io "resch" the child or motivete an interest in

u
oV e
oing things, must hefve infinite psatience, must scc thsat instruction is
3hl}' organized and g,quentisl #ith no gops thet the child must fill

n independently, must realize that the rsite of nrogress will be slower
then that of 2 normal child, end must use a grestsr variety of ways and
situations to vrresent the nrogram,

g;“i"’ﬂ:ci .~3‘,
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3 The craft exvcrisnces should hrve zduc-ticnal valuc end the emphasis

F should b~ uvon the effect of the experlpncc on thg cnild end not upon

; the procduct. However, crude tne nroduct may be, e valucs of the
differznt kinds of crafts nrescnted ere measured terms of incdividual
child growith and development.

2'3:'.‘:"
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£11 the values thst =rt aﬂd crafts cducrtion have for the so cslled
normzl child s»ply to the "siow"” child. Art experiences arc & means of
self-cxprassion .nd self-adjustment. Art is a vital force in deily
living. It embraces secirg, feeling, thinking, expressing; hence, it

5 strengthens sensory snd sociz2l experisnce,.

3 Art for the young child is the outgrowth of his desirc to cxpress him-

, seli, His intersst in materizsls is onl in thc use of them to say the

3 things he feels znd thinks. His cvest1V1*y must be 21icwed to release
itself 2nd he must be free to express himself in terms of his cwn think-
ing., Freedom of expression provides for hzooy z2djustment at his varicus

gtages of growth.

Because art experiences 2re creriive within the limits of the child's
ability, the work is rewerding to him. It helps him to develop rssources
from within, which he needs more then the normal child. Mentally retard-
ed children have feelings of isolatiocn, thus they feel inferior and
withkdraw further unless they hesve some means of compensation. Creative
activity has the effect of PC19981n5 emotional tensions and opening the
way for freer mentsl development. ¥ot only dces ert make a real con-

3 tribution to the personality development of the child, but observation

E of him in art situations furnishes the tsacher with vsluable means of
dizgnosing his sdjustments #ndé porsonal needs,

Much csn be done for the ment2lly hendica—ned in art znd crafts as
therapy. 3Success gleong srtistic lines often compensates for failure
in academics, The 2bility to mold in clay, to wesve, or draw 2 cred-
itable picture mev trske the nlace of a lack of sbility to read or work

arithmetic.

I+ hes been quoted thst crestivity is usuelly associcted with intelli-
gence, yet the mentally retsrded usvally hzsve some degree of creativity
wn2n cen be fostered through the enrichment of experience and the pre-
sentaticr of many and varied meterisls with which they can work.

Should the teachiung methods for these slower ones be different from the
normal ones? Charles 2, Gaitskill says: "It appears that the approved
teaching methods in ert used with normzl children are nractical and
effective when apniied to slow icerners. The usual pedagogical proced-
ures found for normel children, including mctivetion, guidance, class-
room arrange ents, ﬁisplav and enpraisal of the effectiveness of the
program in progress vary in no marked respect from those which may be
recommended for children of retarded mental development." 1 As you plan
your art lessons, go very slowly. Tezsch one process aft & time.

lositskill, Cheries D., "Art Tducation for Slow Learners," School Arts,
Cberupry, 19%];, p.5
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Build your art lessons in developrmental sequence. Be 2ble to sec

Suszgzested Activities

&. Scribble drewings - using newsprint, newspaper or construction
paper
Procedure: Scribble with cravon or light pencil all over the
naper. Look over the scribble snd find some thet resembles @
femiliar thing (dog, cat, houss, etc.). Fill in with heevy
color crayon.
b. Designs - using newsprint or construction paper
. Procedure: Fold psper into sguares. Then fill every other square
4 with a design. Color this and it mekes attractive wrapping
paper or ornam=nit2l book covers.
N N

Txamples: jé; \E;‘ Zﬁg§§21§§§$?

E Cut paper design can be msde the seme way., Give each child a
’ square piece of thin colcred prver. Let him fold it into half
“ 2nd cut 2 design. Use this 2s a pattern to make other designs.
: Paste designs on every other square.

- - ey e
1E®)
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c. tring figure - using lerge size newsprint, crayons, and string.
Procedure: Loov string into an interesting shape, figure, or
design on the paper. Draw srcund it lizhtly with crayons. Then

coler 2nd fill in deteils./l/&/a—\

Txample:

d. Block printing - using ootatoes, carrots, wire egg beater,
screen, etc., newsnrint and construction paper, jar lids large
enough in which to ¢ip slice of potato or carrot.

Procedure: Slice end off poteto or carrot; with paring knife or
scissors, cut 2 design in potato or carrct. Dip in paint and
transfer to paper.

Try on materials to make border orints. TUsing unbleached muslin
to make curtsins, teble mats, chair covers, etc.

1 ) ’
Txample: o >
0 o

S "____,_,—..__-i

oo e b opovool

e. Brush strokes - using constructicn paver, tempera paint, large
and small brushes.

Procedures: First lightly dip the brush into paint and try
different kinds of strokes. This may take one art period.




3 “hen childran have lesrned o use brush and naint( meke & design
- . g " - . - . [
nr micture witn strokss, 3¢ surc children do not paint" or re-
touch. All of this is done by the stiroke of th¢ brush.

Mf/}/b

f. HModeling in clay - using plast
Procedure:
clay.

1) Analytic Method - pulling out from pall of clz
sinxa

-

2) Synthetic Method -~ nutiing
whole.

[CURLAT A

et the child choose nris own method - both rsveal gdificre
of thinking,

Ay

. The child who has not worked with clay usually will make bells,

then snakes, and finelly zn object. Suggestions &are:

1) Bowl - 2 good bowl can be m=de DY making & bell from a2 lump
of clay. Push in the cenfer of the ball with fist, gradually
roliing sides down znd under to keep it from becoming too thin.
When bowl i s well hollowed, mold and shape with fingers.

2} Animal - roll two coils of clew side by side to makc the base
for on animal or men. Bind the two ccils in the middle,
separete, and wou have th= four legs for 2n animel: or pull
out from = lasrge b211l the head and extremities., F¥old and

sheve with fingers.

Bxemples: C%;:::::z§5 c:T—\w

=  g. Paper bag masks - using medium size vpaper bags, paste,
3 tempera paint, construction nap<r.

wehidausin

crayons,

Procedure: Put papsr bag over child's fece and mark where eyes,
1 nose, end mouth go with creyon. Then cut holes for syes and
E decoraste mask by coloring, adding paper cut out noses, ears,
eye lashes, hair, etc.

mouths,

wallpaper paste, string,
par

h. Paper Maché - using newspapers, paper bags,
and

tempera osint, gummed craft psper 1 inch wide, fclt, yarn,
scissors.

3 1) Peper bag figure (animal or person)

' Proccdure: To meke an znimal for primery children, use a small paper

bag, stuff it with newspaper; crumple the peper and tie near the
3 end. Tie snother string sround bag near the end to make head,
¥ Add cut paper bill, ears, eyes, teil, wings, etc., Paint with
tempera vpaint.

: Exampl~a: .

g

%
v
L=

K

2) Animal or person

Procedure: Cover the teble with layers of newspaper. Four addition-
al more to use for maché. Fold over four layers of newspaper 2
couple of times 2znd then roll slmost to the end. Then place four
more lavers in the end of the roll and roll that. This is the

body, Wet gummed craft paper in paint cup and roll around newspaper
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on dizgonal. Roll four more for legs. Bend the leg roll in half,
put over the beody roll, tie securcly under the bedy. Do same for
front legs. Fold newspaper end péed body or f£ill in with wads of
paper snd gummed craft. Shape 2 circle of cardrozrd fer head =nd
put in wads of paper £nd build up head. A cardboard box (rolled
oatsg) can be used s bodv. After a2nimal is sheped, cover with
gummed cra2ft vpeper. ¥ringd 2 inch strips of neowspaper and appliy
fo animsl Tor hair. (Crcce peper cen glso be used) reaint or spray
paint. (Sprazy thin ebeut % water znd L psint.) 4pply to ears,
eyes, ta2il, etc.

ch most children

Finger vainting - Finer painting is 2n @ i
e muscles of the

ctivi
enjoy. It provides opoortunity for using the
arm snud fingsra.

Yomemade paints sre ezsr to make and zre 128sS expensive then commer-
cizl ones. Some recipes are: (1) ¥Mix one-half box of laundry sterch
(1235 cups) with just enough cold weter to make & psste. Then add one
quart of boiling wzter. Cook until clear or glossy. Stir constant-
1y to keep lumps from forming. Cool =znd =2dd one and one-half table-
spoons of vowered tempera paint of the desired color. The paint
s:ould be thick. Darker colors are made by adding more paint. A Tew
drops of cloves or winter green will keep it from souring. ZXcep in
a cocl place.

(2) Gloss-tex - & prepared plastic starch caen be bought at the
grocery store. White butcher vaper 2ny size may be used. It is

not necessary to wet the paper. Put one or two teblespoons of the
mixture on the psper and add 2 small amount of the tempera powder.

1t will mix as it is worked.

= Q,

If commercial peper end naints are used, follow this procedure:
Wpite neme on the dull side of paper. (Glossed side is used for
painting). Roll pever with slick side in, immerse in water, push
down the loose end first, unroll slowly to wet the surface. Flace
- the wet paper on the table with the slick side up. Smooth out
wrinkles end 1ift the corners to let any 2ir bubbles escape. Put
one or two teaspoons of finger paint in center of paper. Use the
whole hend and spread paint 211 over pesper. Using finger, palm of
the hand, elbow, etc., in circulsr, herizontsl, or perpendicular
motions, make a2 design or picture. Start et left of paper and work
to right side. When nicture 1is complete, 1ift the vaper by the two
upper corners, place on newspapers to dry. Press with iron when
painting is dry. Mount the finished psinting on white or colored
construction paper snd display. CAUTION - it is desirable to have
only 2 few children finger pzinting at one time as much individual
supervision is needed, especially for nrimary children.

Chalk drawing - using free drawing on largge shects of newsprint;
using colored chalk on colored construction pmer, (white chelk
on derk blue or black paper mekes attractive snow pictures or
colored chalk on wet construction pzper.)

Spray chelk drawings with fixative. Directions as follows: [Use
four parts alcohol &nd one part clear shollac in flit gun. Pl&ce
a vin in the spray jet to prevent spots on the drawings. 3pray
should be just & fog or mist. Sugsr weter or skimned milk may be
used, but not as successfully.
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. verisous media (chalk, crayons, cut paper,
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wreis - usine of the
ain cloth, newsvsper, or & combinztion of these.)
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For more ma2ture children a2 vasriety of expsriences in arts and
crsfts can be given. Some other asctivities are : Weaving

wxarmmles

Woven tat

Vaterisls: art fibre cord, or rsed stskes (8-181) (1-9%"), art
fibre cord-nstursl (10 yds.) border in color (6 yds.}, or reed
dampensd (15 yds.), roffia dempened, Lepage's glue, and lacquer.

Tools: yardstick, rule, milliner's plisrs, wire cutting plicrs,
scissors, scratch awl,

Procedure: Measure and cut stekes. Cross four stakes over four
stakes; they should be kept flat. Add the short stske next to
an end staks, With ra2ffia bind across center of stakes on the
di?gonel two times, then cross over diagonzlly the other way two
timzs. Then cross over four strkes, and under four stakes two
times then go sround one steke and go over the other set of
strkes. Repeat. Pair giskes end weave over two and under two

for eight rows.

When 2d4ding raffiz, leave a little end which becomes a part of ¢
stake and wesve over it., Sepsrste stakes so that spaces are al-
most even 2nd weave under one - over one until base equals three
inches, WYeave - vpull up and toward center, down and toward the
center. Trread final end of raffiz on 18 tapestry needle and
slip through woven raffia. Weave a five inch mat. To end a cord
run it down the side of one stake and start the other cord on the
other end of the steke. To mzke top border or loop border, bend
one stake in front of next strke 2nd insert to left of the second
stake, sometimes crlled loop, scallop or open border. Size and
lacquer.

Leathercraft - using steer hide, meske key rings, comb cases,
coin purses, loop belts, billfolds, end p2ncil czases. If tool-
ing is done, keep the nattern simple. Simple lacing stitches
also can be mastered.

Examnle: 2
é Key Ring

Simple sewing - using materizls and ncedles that sre easily
handled. Those who can be taught to do simple stitches and to
understand when to use them, will be helped to meet some of
every doy living needs such as mending, meking simple household
articles, sprons, etc.

Examples: Make a victure with the running or basting stitch on
burlap or cotton using sansilk or other hcavy thread. HMaking a
button picture using buttons and strong thread. Make a cosmetic
case or comb case, using art canvas, sansilk, and tapestry needle,
using the cross stitch 2nd button hole stitch. Make besn bag and
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simple toys. Make en apron, simple curtains, teble mats,
Embroider 2 towel or met. Teach use of thimble, how to
thread needle, mske 2 knot, etc.

o. Lettering -~ using construction paper 2nd scissors (sharp
vointed) cut letters for vostars, bulletin boards, etec.

p. Braiding - using lustre lace (flst or round) gimlast - make
lanyards, brzcelats, and hsad bands.

#rge blocks or boxes mske trains, stores,
etc. Others may do simple wood work- |

q. Construction - using
= s C

arn to use & few basic tcols safely and

+3

r

.
postoffice, fire =ngin
ing so thst they may 1
correctly. Some sugge
ends, door stops, corn

ons zre jig-saw puzzles, kites, book
shelves, bird feeders, etc,
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