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FOREWGCRD

PROJECT DESIGN (Inter-Agency Planning for Urban Educaticnal Needs)
was organized as a two-year project to develop a comprenensive
long-range master plan of education for the Fresno City Unified
School District in California.

This project was conceived by school leadership to bring under
one unmbrella current major problemg of the schocls, the relation~
ship of the schools to the broader communitvy, the impact of
educational change now occurring throughout the nation, and a
fresh view of the educational needs, goals and aspirations of

our youth and adults. The ultimate purpose of the project is

to weld into an integrated plan the best use of available
resources to meet the totality of current and projected needs
according to their rational priorities.

The United States Office of Education funded the proposal as an
exemplary Title III project, recognizing the urgency for develop-
ing better planning processes for urban school systems. The
first year of this project was organized to assess current and
projected educational needs in the urban area served by the
Fresno City Schools. Planning procedures will be carried out

in the second project year.

A major dimension of the Needs Assessment is an analysis of
educational and urban factors by a Task Force of specialists.
This report is one of the Task Force Needs Assessment publica-
tion series. See the next page for the complete list of project
Needs Assessment publications.

U.S. DEPARTMENT OF HEALTH, EDUCATION
& WELFARE
OFFICE OF EOUCATION

THIS DOCUMENT HAS BEEN REPRO DUCED
EXACTLY AS RECEIVED FROM THE PERSON OR
ORGANIZATION ORIGINATING IT POINTS OF
VIEW OR OPINIONS STATED DO NOT NECES-
SARILY REPRESENT OFFICIAL OFFICE OF EDU-
CATION POSITION OR POLICY
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INITTAT, CHARGE

To prepare a model of a guidance program that will integrate -
guidance efforts in the development of a long-range master plan of
education for an urban school system. The preseni guidance system
will be assessed against the model to help determine the needs that
must be met for a guidance program to become a more fully functioning
part of the total educational eifort.

EXPERTMENTAT. DESIGH

In attempting to evaluate the present status of guidance
and pupil persommnel services in any school disirict, certain choices
of approach are open to those conducting such & survey. The most
generally used approach is for those responsible to exzamine the
current services in the light of their own biases about what such
services should be like. This type of approach has the distinct
disadvantage of resulting in outcomes which may reflect more of
the idiosyncrasies of the persons making the survey than anything
else. The other approach is to attempt to develop and uvtilize
a model for guidance services which essentially reflects all of
the basic approaches which could be used in the provision of such
services in any school district. Utilization of this approach
has the advaniage that outcomes will indicate what the focus of
activities within the district actually is and, of course, what
it is not.

Broadly speaking, such a model should answer 2t least three
basic questions. The first question to be answered is when
guidance services are rendered. Are they provided after problems
have developed? If so, at what point after they have developed?
Are such services provided before problems develop in a developmental-
preventive kind of way? If so, at what levels are they provided?

Another question to be answered by such a model is that which
asks for whom are guidance services normally provided? Are they
provided more for individuals who have already developed some form of
deviant behavior, or are they provided, with a broader emphasis, to
all students in the school district?

The third question which such a model should attempt to answer
is how are guidance services provided? Are they provided primarily
through attempts to reach children directly in individual and group
situations, or are they provided through attempts to mediate the
behavior of others in the child's life situation who are significant
to his behavior? Tablel illustrates how six procedural ‘options may
be derived from the various possible answers to these three questions.
There is an interdependence between the question of whom guidance
services are for and when they are rendered. Therefore, it is
possible to resolve the three questions in two dimensions. The
vertical dimension points out that attention may be focused on
the child directly (direct focus), or on his environment(indirect
focus). In the former case, ruidance activities concentrate on the




individual child, whether it be to prevent problems or to treat
already developed symptoms. The horizonial dimension corresponds
to the time at which guidance services are rendered. Guidance
efforts may be directed towards: (a) general prevention, (b) early
identification and remediation, or (c) diagnosis and treatment. In a
program of general prevention, the aim is to reach the entire
population and to prevent certain difficuliies from arising. Barly
identification and remediation attempts to reach those who have
newly developed and relatively easy-to-treat problems. Diagnosis
and treatment is the usual approach of treating pathology only
after it has developed to a point where it is easily recognizable
Oor can no lenger be tolerated.

Each of the three major foci on the horizontal continuum
has its counterpart in both the direct and indirect modes of providing
guidance services. The developmental survey will attempt to determine
which of these six modes are receiving primary emphasis in the
district.

Certain generalizations can be made about the two dimensions
and their interrelationships. Obviously, the later the time phase
the more intensive must be the treatment, but the smaller will be the
proportion of the total population which can be provided such
treatment. As one moves from left to right on the scale, the
emphasis of the form of intervention changes from one of breadth
to one of depth. It is also a generally agreed upon principle that
the later the time at which guidance intervenes, the more difficult
1% is to completely eliminate the symptoms and their after effects.
On the other hand, the earlier the intervention takes place, the
fewer the special provisions which can be made for individuals who
have serious nathology.

In view of circumstances which prevail in large numbers of
school districts, it is necessary to point out that the model does
not make provision for the inclusion or categorization of those
responsibilities of pupil personnel specialists which are not
professional in nature. These will be lumped in a separate category
labeled non-professional. All activities related to the model are
considered to be professional.
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The kinds of perceptions which were studied are of real
importance and can reveal a wide variety of valuable information.
The major thrust of the guidunce survey in Fresno was to atiemut
to determine where the significant professional role groups, includ-
ing teachers, administrators and counselors, would place thz
present guicdance program in relation to the model which nas oeen
described,

In order to accomplish this, questions were written which
reflected each of the six bvasic postions postulated by the model.
These include vrovision of preventive services througn attennts
to modify the learningz environment, provision of preventive services
through direct contact with children, early identification and
treatment of problem behavior through teacher consultation, early
identification and treatment of behavior through direct work with
students, diagnosis and therapy with relatively seriously disturbed
students through provision of special environments and diagnosis
and therapy with relatively seriously disturbed students. Tn
addition, the survey made provision for respondents to reflect the
opinion that much of what guidance specialists did was either largely
nonprofessional or largely irrelevant to professional guidance
work as reflected by the model.

Three general areas of focus were chosen for which questionnaire
1tems vere written. They include: (1) generel guidance activities,
(2) testing activities and (3) activities related to records and
other sources of information. The questionnaire which resulted
from this approach and which was utiiized in the survey 1s included
in Appendix B, Table 3, reflects the questionnaire items which are
aligned with each of the three areas surveyed and further indicates
the particular aspect of the model which each item represents.

This table also reflects the nonprofessional or irrelevant items
included in the questionnaire.

In addition to the questionnaire data, two supplemental sources
of information were utilized. These include a Guidance Questionnaire,
Appendix B, which was responded to by students relative to *their
perceptions of the guidance program and the use of interview techniques
with teachers, administrators and guidance specialists by members
of the survey team,

The individuals on whom data were collected through use of the
Survey of Guidance Practices inciuded TlL teachers from six experi-
mental elementary schools, 87 teachers from six other elementary
schools, 9l junior high school teachers from four different Jjunior
high schools and 152 high school teachers from four high schools.
Seven secondary school administrators responded to the questionnaire,
including five high school administrators from three different high
schools and two junior high school administrators from two different
Junior high schools. WNine elementary school administrators responded
to the questionnaire. Twenty secondary counselors responded to the
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questionnaire; thre. of these individuals were Trom two different
junior high schools, the balance were from three hizh schools.
This sample was selecied Ly persons employed in the Fresno districi.

HAJOR COM¥CLUSIOHS

Guidance Programs at the elemeniary leve

One notable excepiion to the zeneral irends il
deiected at the elementary level exisis in inose schools which have
initiated experimental guidance programs. The survey data collected

1
on the typical elementary school allows three distinct conclusions.

First, guidance services are rarely present in the district's
elementary schools.

Second, when such services are performed they primarily
consist of diagnosing students for special academic placement or
individual counseling or remedial instruction.

Third, the presence of any programs to prevent academic or
personal prcblems from developing through discussions with parents,
and to a lesser degree teachers, or through development of appropriate
curriculum or instructional technigues are one of the unemphasized
uses of guidance personnel even though it is at this school level
that such programs are most effective. The most frequent use of
information on students is for administrative, rather than

guidance or instructional, purposes.

Tn the elementary schools the preventative model of guidance
is non-existent except for the six elementary schools participating
in the NDEA Guidance project. This project provides a guidance
consultant to work with teachers, parents, students, and administrator
for a full day each wsek. If the preventative model is adopted by
Fresno, as is herein strongly recommended, then these six schools
have an excellent start on the implementation of a preventative
guidance program. The guidance consultants spend all their time on
professional functions. The amount of the time spent in working with
parents and teachers is well along the lines recommended by the
preventative model. In the other elementary schools the guidance
service is so infrequent that it is of little value except in

aiding the placement of pupils in special programs.

Guidance programs at the secondary level

On the basis of the survey data collected three major con-
clusions appear warranted. Although exceptions to these conclusions
have been noted in individual schools or on the part of specific
guidance workers, generalized trends allowing district-wide con-

clusions emerge.
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First, the focus of attention for guidance perscnnel is to work
with a restricted number of students who have special problems of
an academic or personal nature. ZIndeed, the data which is availabile
to the guidance worker appears %o be utilized most often to facilitate
the identification of those students requiring or selected for that
worker's special attention.

pecialized training of guidance
perscnnel do not appear 1o be uently realized by the general
student body or teaching staff of the districi's schools. Develop-
ment of programs through which all students could more effectively
realize academic or personal potentials or learn Lo dezl with academic

or personal problems are not in general evidence. _Treaimen: rather
than prevention is being emphasized. The accurmmiiated information on

Students is not freguently utilized for developing educaitional cur-
riculum or instructional technigues appropriate to the district’s
students. In addition, informed involvement of others responsible
for the academic and personal success of students, namely iteachers,
but particularly parents, 1is infrequently attempted by guidance
personnel.

Third, when guidance personnel are assigned to a specific school,
as is the case at the secondary level, the majority of the time spent
is on relatively routine clerical work (e.g., keeping school records
up to date, scoring tests, etc.). In view of the frequent claim
that there is a general lack of time to devote to new programs Or
even existing ones, such a utilization of specialized personnel
requires examir-~tion.

In the junior high school and senior high school there is very
1ittle evidence of a preventative approach to meeting the needs
of the students. Students and teachers seem to think of counselors
as administrative assistants and program changers. There is little
evidence of 2 design or of an awareness of a need for a design along
the preventative model line. While counselors indicate that they
vork with students on an individual basis there is abundant evidence
that students do not see counselors in the same light. Guidance
programs in Fresno are similiar to others throughout California.
To meet the developmental needs of pupils in a really effective
manner will require a design that specifies outcomes in more
specific terms and provides a more effective guideline for the

use of counselor time.




HISTORICAL DETATL

The major conclusion of this survey thalt the guidance program
needs a2 definitive model to provide for professional growth in the
dzys ahead does not mean that gnidance has been at 2 stand still in
Fresno. Actually, Fresno is ahead of other large cities in California
in the number of full-time counselors and in the gqualiiy of the leader-
ship of the program. The 1953 report - Secondary Guidance Survey - A
Re-Kvaluabion provides adeguaie documentation of a steady growih in
the number of full-time counselors znd in the amount of training
they nave. The chief investigator in this study consulted with the
Fresno district in 1960-61 2nd asein this presenit school year 1967-1968.
The major gains nooeﬂ'"ere in the grexily increzsed professional interest
and attention, along with much more willingness to tty nevw prografisS.
vhat has been lacking, not only i~ ¥resno out througqout muach of guidance
nationwide, is 2 de31gn and model to provide a framewdrk for growth
and expansion. All too often schools add counselors, but do not
see the need for a comprehensive view and design of what they wani to
accomplish ia their total program. The most outstanding feature in
the Fresno system along the line of program planning is the experimental
HDEA guidance project. This project assigns two school psychology
trained individuals as guidance consultants to six elementary schools.
This provides sufficient time for the consultant to spend at least
one day a week with each of three schools. This project closely
follows the prevention model proposed for consideration to this
district. There is a visible design fo how the guidance consuliant
is used in these schools. HNot only is there a desigzn, but the use
of his time follows closely with the design. It is this type of plan-
ning that is strongly recommended by this survey.

METHODOLOGY DETATL

Time did not allow a complete survey of the guidance program
in PFresno., Within the budget of time and finances available six man
days of visits were made to a sample of elementary, Junior high and
senior high schools. In addition two questiommaires were used to
collect data for this study. The Guidance Questionnaire is a foriy-
six item questionnaire designed to assess student reaction to
various facets oi the total guidance program. This instrument was
given to the seniors in all six high schools. The second instrument
Survey of Guidance Fractices is intended to reflect the opinion of
teachers, counselors, and administrators with respect to a variety
of guidance and pun11 personnel practices in Fresno. Interviews
with the administrators and head counselors were conducted in four
elementary schools, four junior high schools and four senior high

schools.

A detailed evaluation of individual schools is not a purpose
of this study and although soms of the data received could be used
in helping to evaluate a specific school no effort was made to do so
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in this study. The major purpose of The study was to propose a model
that could provide 2 framework for ihe expamsicn and growth of
guidance in Fresno. With a proposed model for the districit this
study endeavored to assess the degrse Lo which the model was exisiing

in present gwidance and pupil persomnel endeavors.

RESULTS OF THE GUIDANCE QUESTIONHAIRE

The Guidance Questionnzire is a forty-six item guestionnaire
designed to assess student reaction %o various faceis of the total
guidance program. The gquestionnaire is intended to be used to compare
one high school against another or to allow one high school Lo compare
itself over z period of yezrs. Without this approach against which
to compare studeni reaction to any specific student personnel service
it is very difficult to kmow whether 70% vositive reaction is really
very high in satisfaction, medium satisfaction, or even low cegree
of satisfaction. 1In the present study only seniors were used. Since
this guestionnaire was not designed exslusively for the present
study it has been necessary to select the items that most closely
relate to the model being proposed.

Eight items have been selected for Table 2 - Relabing io
Self Understanding. These items indicate the extent to which some
of the guidance services benefited the student in understanding his
talents, interests, strengths, and weaknesses. 1In Table 3 - Relating
to Counselor Role - 2 total of thirteen items have been selected as
relating closely to the study of counselor role. Since the main
purpose of this study does not relate to evaluating individual high
schools it has been deemed advisable to leave the names of the
schools off of the two tables. The questionnaire does show wide
variation in the way seniors perceive their own program. However,
the focus in this report will be to utilize the date from the seniors
to help focus on the degree to which the present guidance program in
Fresno relates to the proposed guidance model. Fossible solutions
will not be our concern at this time, since a clear delineation of
need and present status of the guidance program is our major goal.

Results -~ In reviewing the results of the eight items relating
to self understanding we find the students feel that a good many of
their courses have little relationship to later life and provide
very little opportunity to explore their own interests. From 25%
to 50% of the study body of the individual high schools feel that the
counselors have veen of little or no help with the problems they face
in planning their future. Along the same line, from 39% to L9% of
the students do not feel that the school has done much to help them
discover their own real strengths and wealmesses. Providing opportunity
for students to use occupational materials is evidently a neglected
area since close to half of the students indicate little or no use
of occupational materials. The interpretation of tests results to
students finds only about a third of the students indicating they
have been helped to understand their own achlevement and ability




level from the test resulis. The last two items relate more to
opportunities within the school to become aware of ones own abilities
and talents and to teke responsibility for one's owm learning. The
high schools are given a higher standing on these items, but it is
not clear how rmch the counselors are actually involved in this parti-
cular processe.

The most pervasive impression one geds from studying these
thirteen items is that seniors in our high schools do not view the
counselor role as having much significance or influence on their
lives. It is interesting to note that from 29% to 50% of the seniors
feel that their counselors have litile or no interesi in them per-
sonally. How one can expect to have a significani influence in the
l1ives of individuals who do not feel you are initerested in them?
Further, the student does not see the counselor as one who mighi
help him to understand himself more. The students are finding
litile opportunity to discuss in school the problems that bother
high school students. From 37% to 58% of the seniors state that they
have 1little or no opportunity for such discussions. While there are
wide differences among the six high schools, it is evident that
senior satisfaction with how the counselors work leaves much tc
be desired. It is the thesis of this study that this condition exists
mainly because there has not been an adequate model to help counselors
know what to do to help students, let alone when they could get
together with them. It is clear that no high school in Fresno has
a guidance program that relates at all closely to the model pronosed
here. It should be pointed out that few, if any, high schools in
California do have such programs. However, if improvement is to be
made in planning for the future a design for the orderly develop-
ment of a guidance program must be advanced. High school guidance
programs are not presently designed to systematically improve the self-
understmding of the student as to his talents, abilities, and
achievements. A concentrated approach needs tc be made on this

problem.
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Table 2

GUIDANCE QUZSTIONNATRE ITAHS RELATING TO SELF UNDERSTANDING

Ttem L.

ASA%
®

1tem

Ttem 8.

item 9.

Tten 16.

Item 22,

How rmuch do you feel the school has provided courses that
will be of benefit to you in later 1ife?

C D E r A1l numbers ar
8 L2 L2 Wy 48 nercentages
L 7 7 8 ¢

Y™
-
o

School A
*uch 35
Little or None 1?2

=\t

How much do you feel the courses at your school zllow you
to explore your inierests as mch 2s you would like?

School A B C D % P
¥uch 19 2 25 33 28 27
Little or ¥one 2L 19 1% 16 21 18

How much help have your been given by your counselor with
provlems that have to do with planning your future?

School A B C D 8 iy
uch 11 36 22 1 1)y 20
Little or None 51 25 30 i hWo3 36

How much has the school helped you to discover your real
strengths and weaknesses?

School A B C D s F
ifuch 13 27 23 15 16 23
Little or None L9 31 34 33 35 32

How much have you used the occupational materials provided
in your school?

School A B C D 7 hy
Much 6 21 12 12 14 16
Little or None 52 26 L L3 L2 36

How much have the tests you have taken in school helped
you to understand your achievement and ability levels?

School A B C D 5 F
Much 16 28 16 16 17 25
Little or None 3L 18 36 35 33 22

10
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Table 2 --Continued

Ttem 33. To what extent are you aware of your own abilities and

talents?
3chool A 3 C D 0 F
et 3 38 38 37 39 37
Little or None 5 12 7 3 9 11

Ttem 35. How much responsibility for your ovm lezrning =zre jou
given in your school?

School A B c D s ¥
ifuch W6 39 Lh 62 35 39
Little oxr None 11 17 11 3 17 11

AERE N amtr v e ar wn men o

-
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GUIDANCE QUESTIOHNAIRE ITE#MS RELATING TO COUNSELOR ROLA

Ttem 2. How much have you met with your counselor during the last

year?
School A B C D B ¥
Fuch i 30 17 15 8 12
Little or Hone 33 iz 21 22 34 25

Item k1. How much ovvortuniiy 4o you have %0 ialk with Jour counselor
aboutv tne things that boither you?

School A B C D B [
Huch 7 15 18 20 13 1k
Little or None 65 52 55 Wy 65 sh §

Ttem 21. How much difficulty have you had in obtaining a conference
with your counselor?

School A B C D & F
Huch 22 16 5 13 7 24 ;
Little or None 46 60 71 65 65 A8

tem Lbli, How many of the students in this school who most need
counseling are receiving such help?

School A B C D B ¥
Much 10 2 21 23 13 17
Little or None L2 32 29 26 38 29

.
~

Ttem 6. To what extent are the guidance personnel associated with
this school competent ?

B e e e e o e <

School A B C D E F
Much 19 20 30 39 2L, 28 2
Iittle or None 183 20 20 10 2¢ 15 ;

Item 29. How much do you feel the counseling program contributes to
improving the total school program?

School A B C D B F
Much 19 31 36 33 23 32
Little or None 25 15 21 13 20 15

Ttem 11. How much do you talk with your counselor about the things
that bother you?

School A B C D A r
Iuch 3 z 3 i 3
Tittle or None 80 65 80 79 85 77




Table 3 ~-Continued 13
GUIDANCE QUESTTIONNAIRE ITEMS RELATING TO COUNSEIOR ROLE

Ttem 15. When you have had problems with teachers, how much have
counselors helped you in solving them?

School A B C D E F
¥uch 7 1 10 6 T
Little or lone 66 56 68 69 79 10

:
N
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Item 18. How much have you talked with a counselor when you have
had a personal probiem?

School A B C D z I
Mach 3 8 2 Ly 3 N
Littie or None 87 73 88 85 92 178

Item 1. How much have the counselors helped you to understand
yourself more?

School A B C D B F
Mach 1 13 Lk 5 N 6
Iittle or None 83 52 76 78 80 65

tem 19. How much are your counselors personaily interested in you?

School A B C D B b
HMuch 1y 25 26 2k 12 18
Little or None 36 29 33 29 50 i1

Item 23. How effectively does the counselor help when you feel you
need help?

School A B C D 5 Iy
Ifuch 16 27 23 25 10 22
Little or None L3 27 37 35 48 37

Item 12. How much cpportunity do you have to discuss in school
the problems that bother students your age?

School A B C D E F
Mach 6 19 9 18 18 10
I1ittle or None 53 L 56 37 L2 58




RESULTS OF THE SURVEY OF GUIDANCE PRACTICES QUESTIONNAIRE

Resulis will be presenied in terms of the groups which responded:
teachers, administrators and counselors. FMurther breakdowns will be
made in terms of the three major sections of the guestionnaire.

Teachers

Tables 5 through 7 present the ouicomes of the guestionnair=z on
teacher groups for the three different sections of the questionnaire.
Table 5 represents the responses of teachers to questions on general
guidence services; Table 6 their responses to the gquestions relative
to testing and Table 7, their responses to the items relating to
records and other information.

High school teachers -- The data in Table 5 indicate that
high school teachers clearly perceive the primary ackivity of counselors
in their schools to be essentially irrelevant to professional
guidance work. This is reflected in their No. 1 ranking of Item 10 and
in their No. 2 ranking of Item 5. Both of these items reflect activities
which are either irrelevant to what would normally be considered a
guidance responsibility or which are essentially sub-professional in
nature. Not until the third ranked item do teachers reflect their
opinion of the professional activities of counselors. At this point
it is seen that teachers perceive professional guidance emphasis to
be essentially therapeutic with early identification of problems
ranked as a secondary focus. Preventive guidance activities are
assigned extremely low ranks.

Table 6 reflects all teachers reactions to the testing
aspects of the guidance program. High school teachers indicate that
the major use made of test results is for the identification of the
more seriously disturbed students for the purpose of placing a
student in a special education program or subject matter area. The
secondary use of tests in the eyes of high school teachers is for the
early identification and treatment of problems through direct means.
The tertiary use of tests comes back to a therapeutic use, namely
diagnosis and direct treatment of more seriously distu:bed children.
Beyond this level, the magnitude of the means is so undifferentiated
that they do not appear to have any clear meaning.

Table 7 indicates that high school teachers clearly perceive
the major use of records to be for non~guidance activities. The
difference in the magnitude between this first ranked item and the
second ranked item which relates to therapeutic use for records is so
great that it is obvious that, in the eyes of these teachers,
records do not have a primary guidance use. The lowest ranked items ,
relative to records reflect that they are seldom used for preventive 5
purposes or for purposes of early identification.

Junior high school teachers -- Junior high school teachers :
also indicate their belief that counselors in their schools are
primarily involved in activities that are not relevant to the

14
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professional guidance field. Both the first and third renked items
reflect this perception. A4is was true with the hign school teachers,
they perceive the professional guidance emphasis to be therapeutic,
followed by early identification and treatment. Problem prevention
receives a very low ranking.

Like the high school teachers, junior high school teachers
indicate a belief that tests are usea primarily as diagnostic
instruments for the placement of students in special educational
situations. Secondary use is also essentially therapeutic, but this
is for the purpose of the identification and direct treatment of
children. Third is the use of tests for early identification and
counseling of less seriously disturbed children. The magnitude of
the mean of the fourth ranked iiem increases drastically and irom
this point on the junior high teacher responses appear to be essentially
undifferentiated.

Junior high school teachers indicate that the primary use
of records is for non-guidance purposes. The magnitude of the mean
increases greatly from the first to the second ranked item, but it
appears quite clear that the guidance uses to which records are put
are primarily therapeutic and early identification and treatment at
junior high level.

Experimental elementary school teachers -~ The experimental
elementary school teachers perceive the major guidance emphasis to Le
a direct therapeutic approach to students. The secondary emphasis,
in their eyes, is on the early identification and treatment of problems
through consultation with teachers. Even in these so-called experi-
mental schools, non-prefessional activities receive relatively high
ranking. Item 10, which is ranked No. 3, on Table 5 has a mean which
is only slightly higher than Item 2, which is ranked second. As was
true at both the high school and junior high school, preventive types
of activities receive low rankings.

Teachers in experimental elementary schools perceive
tests to be used primarily for therapeutic purposes, both direct and
indirect. Their third and fourth ranked items indicate that early
identification of problems, both direct and indirect, is a secondary
focus for the use of tests.

The major use of records is perceived to be essentially for
non-guidance purposes. The second and third ranked items indicate
that when records are used for. guidance activities, it is essentially
for therapeutic purposes. The use of records for preventive activities
is ranked lowest.

Teachers in typical elementary schools-- In elementary
schools without special guidance assistance (labcled in this report,
ntypical" elementary schools) the guidance emphasis is somewhat
surprisingly similar to that of the experimental schools, namely on
direct therazpy. As was true in the experimental schools, bhe non-
relevant activities component also receives a very high ranking, in
this instance second rather than third. A5 was true alszo in bhe
experimental schools, preventive guidance uclivities réceive Lhe
lowest rankings.

. o e i e 28 e ) o rn
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Teachers in those elemeniary schools where special guidance
assistance is not provided rank the use of tesis for therapetuic
purposes (placement of children in special situations) first, as
did a1l other teacher groups. They do depart from the tymical patiern
somewhat in ranking theearly ident.fication of problems a2 the
remediation of these problems through teacher consultation in a
second postion. It should be mentioned at this point, however, that
the magnitude of the means here is such that these teachers are in
effect saying that they get these services at best only occasionally
and some times only rarely.

As was true with all other teacher groups, the teachers in the
typical elementary schools indicate that the major use of records
is for non-guidance purposes. The rankings from this point on are
somewhat similar to the rankings of the other teacher groups with the
use of records for direct therapy ranked second, for early identification
through indirect means ranked third and indirect therapeutic uses
ranked fourth. Preventive use of records ranks at the bottom of the

scale,

Summary of Teacher Perceptions

General guidance services are perceived in highly similar ways
at the high school and junior high school. Gneerally speaking, it
seems reasonable to state that teachers at both of these levels per-
ceive the primary functions of guidance specialists to be essentially
subprofessional and/or unrelated to what are generally considered to
be professional guidance activities. 3Beyond this, the emphasis at
both of these levels is essentially therapeutic; the least emphasis
is on preventive kinds of guidence activities.

The vattern for general guidance activities is somewhat different
ot the elementary school level with direct therapeutic guidance
activities ranked first by teachers in both the typical and the
experimental elementary schools. Teachers at both of tiese kinds of
schools do perceive that counselors are spending their time in
activities which may be considered subprofessional.

It is necessary to compare the absolute magnitude of the means
at the high schools, junior high schools, experimental elementary
schools and typical elementary schools. These means reveal that even
those general guidance services which are most frequently performed
are performed only "occasionally" in the typical elementary school.
The range at this type of school is from "occasionally" to “never."
There is a progression with experimental schools being next highest
in terms of magnitude of the means, junior high schools next highest and
hizh schools highest in terms of the extent to which guidance services
are, in the opinion of teachers, actually performed, Teachers in the high
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school level perceive guidance services to e ranked on the continuum
from "most of the time" to Poccasionally.®

qu same differences noted in the masnituwde of itne menns with
resperi to general puidance services do noi nolld in ithe ca3e of
festin-. fne Aigh schools, junior high schools, and experimentnl
elementary scnhools are essentizlly similar with resneci to Lhe
magnitude of means. Ine typical elementary sciool, however, indicates
that it is getiing very lltt*L in the way of any ¥ind of Lesling
services., 1I{ would =ppear that Lie <pecind maidnnce serviees beiny
orovided to the experimenial elemeni-wvy chools ure, in tercher's
perceniions, =oing primarily intn di-.mo=ii- tes'ing rocher than inte

P
- a2
reneral ouidance services.
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A similar situation appezrs to prevail with respect to the use
of records. Responses of teachers in typiczl elementary schools
indicate that records are used for guidance purposes only "occasionally',
for any reason, the range of responses ai the high school level is from
*most of the time" to "occasionally." The emphasis on the use of
such information, when it is relevant to guidance, is primarily on
therapy. It is cquite clear that general guidance services are much
more freguently available, in the minds of teachers, af the high school
level and arzs least freauently available in 2 {ypical elementary school.

PR R T, I TR T RTINS

Teachers at the secondary levels, ocoth hich school and ‘unior
high school, tend to see those professional acitivities which ore
rendered as being essentially thereapeutically oriented and least
oriented in the direction of preventing problems. A highly similar
situation exists at the elementary level in both the experimental
and typical schools. The use of tests has a high therapetuic orient-
ation in the eyes of teachers in all four kinds of schools, while
the use of tests for the prevertion of learning difficulties ranks
very low.

A S PR DA WA U AL 3 P E N P LT T
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Administrators

Tables 8 through 10 reflect the responses of administrators
to the guidance questionnaire. These responses must be interpreted
cautiously in view of the low number of individuals who respcnded
in each caiegory. ‘

Secondary administrators -- At the secondary level, administrators
agree with junior high schoool and high school teachers in perceiving
that counselors are involved more frequently in non-guidance activities
than in guidance activities. Beyond this, the emphasis, in the eyes
cf secondary administrators, is on a therapeutic approach both direct
and indirect. The concept of prevention ranks extremely low.

Perceptions of secondary administrators of the use of tests in
the guidsnce program cari: best be described as "mixed'" or possibly as
confused. There is little indication that secondary administrators
perceive any pariticular emphasis to exist in the use of tesis ot Lie

FA P VY W oshe A/ AT -
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secondary level., There is 2 slirhi indication that the direc. use of
bests to prevent learning difficulbiies and the irnc'ireeh use of toshs
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for essentially therapeutic purposes may rank high. Secondary admin-
istrators believe that test results are used least for the purposes
of preventing problems or identifying problems early,

Secondary administrators perceive that the greates® use of re-
cords and other information is for non-guidance purposes. The secon-
dary use of such records is perceived to be for therapeutic purposes
with least emph2sis on the use of such data for the prevention of
prorlems.

Elementary administrators -The main comment that shoulsd be
made about general guidance activiitiez af the elementary lavel is that
trese adminisirators perceive that nearl:; no sener=l sy -l.nce =eriices
are performed at that level. The range is from "occasionally” to
"never”. The highest ranked item at the elementary level exceeds in
magnitude the ninth ranked item at the secondary level. This indicates
clear belief among elementary school administrators that few general
guidance services are available to their schools.

The first four ranked items are so similar in magnitude of the
means that probably no realistic differentiation can be made among these
four items. These four items emphasize early identification of prob-
lems through teacher consultation, direct therapy, indirect therapy
and subprofessional activities.

Elementary administrators perceive that the primary emphasis
in the use of tests is for therapeutic purposes, beth dirsct and in-
direct. Beyond this, there is almost no differentiation amonz the
other uses made of tests by elementary principals. It is interesting
to note that while elementary administrators believe thai. general
guidance services are almost non-existent in their schools, they believe
that testing services are much more readily available., Comparison of
the magnitude of' the means for elementary principals are reflected in
Table 8 and Table 9 which confirm this observation.

The elementary administrators indicated almost no differentiation
among the use of records and other information for guidance purposes,
for direct therapeutic purposes and for the prevention of provlems
through indirect approaches. There is little evidence of the existence
of any kind of pattern insofar as the use of these kinds of records
by guidance personnel is concerned.

Summary of Administrator's Percentions

Both secondary and elementary principals reflect the belief
that the basic professional orientation of the guidance programs in
their schools is essentially therapeutic. The major Jifference be-
tween the secondary and the elementary levels is that elementary
administrators, to a much greater degree than secondary administrators,
perceive guidance personnel to be involved in professional as
opposed to subprofessional functions. A second mijor difference lies
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in the fact that while secondary administrators velieve that a variety
of general guidance services ars rather rezadily awvailable, elemenoany
administrators indicate that such services are available only %oc-
casionally" at best and sometimes are "never" available.

Secondary administrators do perceive some use of iesis for
preventive purvoses, but, beyond this, perceive that tesis are used
essentially for purposes that can be defined 2s therapeutic.

Elementary adminisirators nlace therapesutic use of itests in the first
two ranks. It is difficuli to see any nrevallln; ratiern with respect
to the use of tesi results at either the secor.ary or el emen,ﬂty level
when administrator perceptions are utiligze! as a criterion of whai ic
gone.

bk ol a LA

%ith respect o records, secondary adminisirators clearly place
the use of such information as being primarily for nonprofessior al
purposes with therapeutic uses following. Ilementary acdministrator
indicate approxdimately equal use of records for direct vheraneunﬁc
purposes and for non-guidance related purpcs2s. Both groups ranked
the use of tesis for the prevention of problems at the vottom of
the scale.

Counselors

Tabies 11 through 13 present counselor responses to the guidance
guesiionneire. 3ince all counselor samples were from the secondary
level and since the numoer sampled from the junior high level was so
small as to make any interpretation of their responses separately

highly unreliable, they will be considered as a single group. Table
8 reflects their perceptions of their participation in general guvidance
activities. The counselors tend to agree with secendary school
administrators and teachers at all levels that they are most involved
in activities which are essentially irrelevant to the guidance process
or which are subprofessional in nature. Interestingly, however, they
are the only group of the seven reported here who rank themselves
high in the early identification and treatment of problems through
direct means. Essentially, this means that counselors perceive them- ;
selves as doing 2 great deal of individual counseling of children with
relatively minor and/or normal problems, while no other respondent
group does. This deviation in counselor perceotion from the per-
ception of ali other groups is highly significant.

From the first ranked responsibility to the second is a large
Jump in terms of the magnitude of the mean scores and the pattern
from this point on is so highly confused that little can be said
about it except that these counselors dc not indicate that they
operate on the basis of any specific model of cuidance services
except direct services to individvzl students who have essentially
normal problems. The fact that this perception is idiosyncratic to
this group must be re-emphasized.
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Table 12 reports counselor percepitions of the uses to which
tests are put. There is very littie differentiation from one rank to
another and this lack of differentiation lexzds to the suspiclon that

[

tests are not used in any regularized or systematic ways. 1f ranks

are accepted at face value, primary emphasis zppears to be on ihe use

of tests for the prevention of problems through direci intervention.
s

through indirect means. While counselors themselves tend
that they use tests directly for irerapeudic nurposes, the other six
groups 211 perceived this as 2 considerably more significun’ use of

test results than the counselors.

Table 13 reflects counselor perceptions of +the uses to which
records and other informetion are put. They agree with the other groups
that non-guidance uses are more frequent than guidance uses. They
agree with most of the other groups in perceiving thazt when such
information is used for guidance purposes, it is essentially put to
use for therapeutic purposes and is least used in the prevention of

learning difficulties.

with the possible exception of high school teachers, counselors
perceive general guidance services to be more readily available than
any other group sampled. The variance in counselor perceptions from
all other groups sampled , coupled with material to be reportied in
Tables 1,15, and 16, appear to indicate the existence of rather
different perceptions by counselors of what they are doing than are
held by administrators and teachers.

Knowledge of Guidance Practices

Tables 1l through 16 reflect the extent to which Alternative
Wo. 7 ("I do not know") was utilized by each of the three major groups
in comnection with specific items. It is Table 16 which provides some
cause for concern. Subjective inspection of the table makes it apparent®
that a very high proportion of teachers claim not to know very much
about what is going on in the guidance program. If 33-1/3% of the
teachers is arbitrarily selected as some kind of a critical point,
then 1/3 or more of high school teachers claim they do not know the
extent to which certain guidance practices are being carried out in
the case of nine of the twenty-five items. The same is true of
junior high school teachers on ten items, and for elementary teachers
in the experimental schools on twelve items and for elementary
teachers in typical elementary schools on six items. The las?t
figure is slightly misleading since there are three items which
are less than 1% removed from the 1/3 figure and nine, rather than
six, would be a more honest estimate. In any event, it is clear
that a high proportion of teachers claim not to know very much about
the guidance program.
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TABLE It

Relztion of Questionneire Items of the Model

Prevention
Barly Identification
Therany

Non-Profession

Prevention
Early Identification

Therapy

Prevention
Early Identification
Therapy

Non-Professional

General Guidance Section

Direct Indirect
9 6, 7
1 2, 3
L 8
5, 10, 11

Testing Section

Direct Indirect
18 17
16 ik, 15
13 12

Records Section

Direct Indirect
25 2l
23 22
20 19
21

21




TABLE 5

Fresno Survey
General Guidance SJervices (1-11)

Teacher

High School Junior High Elem. Exp. £lem.

Rank Ttem 4 ITtem X Item b4 Ttem X
1 10 2.126 10 2.723 L 3.072 Lk 3.97L
2 5  2.973 8 3.084 2 3.4k 10 L.067
3 8 3.361 5 3.1c0 10 3.473 2 L.166
L L 3.1 L 3.102 3 3.557 8  L.666
5 2 3.778 1 3.739 7 3.7h¢ 3 L4.716
6 3 3.7181 2 3.769 8 3.760 1 1L.833
7 7  3.963 3 3.81L 6 4L.193 6 Lh.922
8 1 Lh.262 7 3.833 1 L.333 7 5.033
9 9 L.hoo 9 LJor 11 L3sh 9 5,166
10 11 L.h2g 11 L3700 9 L.651 5 5,298
11 6 L.568 6 L.389 5 4.888 11 5.678
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TABLE 6
Fresno Survey
Testing (12-18)
Teachers
High School Junior High slem. Exp. Elem.,
Rank Ttem L Ttem X Ttem £ Tgem X
1 12 2.952 12 2.59) 12 2.745 12 3.466
2 16 3.203 13 2.9k 13 3.04 ik h.Coo
3 13 3.353 16 2.982 16 3.139 13 4.038
L 18 3.681 17 3.hl2 1L 3..,00 16 L.540
5 17 3.696 18 3,481 18 3.793 17 L.722
6 15 3.837 1y  3.581 15 3.900 15 h.791
7 1L h.21) 15 3.816 17 ) .269 18  L.962
TABLE 7
Fresno Survey
Other Information (19-25)
Teachers
High School Junior High Elem. Exp. Elem.
Rank Ttem X Item X Item X ITtem X
1 21 1.899 21 2.028 21 2.1l5 21 3.0L9
2 19 3.019 19 2.739 19 3.000 20 3.965
3.5 20 3.294 23 2.8L0 20 3.307 22 L.058 ..
3.5 23 3.29 20 3.01hL 23 3.45h 19 1126
5 2 3.682 25  3.56L 2l 3.588 23 L.6l1
6 25 3.750 22 3.569 22 3.807 2k 4.775
7 22 h.112 2l 3.67h 25 3.952 25 L.877
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TABLE 8

Fresno Survey
General Guidance Services (i-11)

Administraiors
Secondary Elementary
N=7 =9

Rank Ttem XX Rank Ttem ) 4

1 10 2.286 1.5 2 4.333
2 8 2.833 1.5 b h.333
3 2 3.000 3.5 8 L Lkl
L L 3.285 3.5 10 Lo lilily
5.5 3 3.571 5 3 ), .888
5.5 7 3.571 6 1 5.000
7 1 3.833 7 7 54250
8 5 1,000 8 6 5.375
9 6 h.285 9 11 54550
10 9 1.857 10 9 5.555
11 11 5.000 1 5 6.000
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TABLE 9 ;
Fresno Survey g
Testing (12-18) g
Administrators ?:
Secondary Elementary g
Rank Ttem X Rank Item £ g
1 18 2.5000 1 12 2.666 ;:j
2 12 2.8333 2 13 3.333 §
3 13 3.333 3 1k 3.Lldh g
i 16 3.400 L 17 3.625 %
5 17 3.600 5 15 3.777 g
6.5 1k 3.833 6 18 4.125 i
6.5 15 3.833 7 16 5.000 i
TABLE 10
Fresno Survey
Other Information (19-25)
Administrators
Secondary Elementary
Rank Ttem _ X Rank Item X
1 21 1.500 1.5 20 3.000
3 19 2.500 1.5 21 3.600
3 20 2.500 3 22 3111
3 23 2.500 L 23 3.71h
5 22 3.666 5 2l L.125
6 25 11,000 6.5 19 1.333
7 2l L1.200 6.5 25 L.333




TABLE 11

Fresno Survey
General Guidance Services (1-11)

Counselors
Secondary
=20
Rank Ttem X
1.5 1 2.350
1.5 10 2.350
3 2 2.950
L 3 3.157
5 7 3.300
6 5 3.526
7 6 3.722
8 L 3.842
9 9 11.000
10 8 .052
11 11 Lh.y73
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TABLE 12

Fresnc Survey
Testing (12-18)

Counselors
Secondary
N=20

Rank Item X
1 18 2.315
2 12 2.450
3 16 2.600
L 1l 2.842
5 17 3.100
6 13 3.111
7 15 3.150

TABLE 13

Fresno Survey
Other Information (19-25)

Counselors
Secondary
N=20

Rank Item X
1 21 1.500
2 19 2.052
3 20 24250
L 23 2.611
5 25 3.052
6 22 3.105
7 2y 3.411
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TABLE 1L

Fresno Survey
Administrators
Percent of HWo. 7 Response

Item Secondary  Elementary
1 14.28 o
2 il.28 Nes)
3 .00 .00
N .00 .00
5 .00 .00
6 .CO .00
7 .0G 11,1311
8 14.23 .00
9 .00 .00

10 <00 .00
11 28.57 33.33
12 .00 .00
i3 .CO .00
il .00 .00
15 .00 .CO
16 28 .57 11.11
17 28.57 11.11
18 1.2 11.11
19 .00 .00
20 .00 J1.11
21 .00 11,11
22 .00 .00
23 .00 22.22
2l 16.66 11.11
25 .00 .00

28




T4RLE 15

Fresno 3urvey
Tezchers

Percent of Xc. ~ Tesponse
Item figh School Junior Firch  Ilem, Z¥p. Slem.
1 17.56 19.78 2.7C 9.30
2 13.2l 11.28 5.0 3.l
3 42.00 1i1.30 17.56 2911
h 18.79 13.33 5.h7 2.031
5 21:.83 24.73 61.97 32.95
6 12.15 18.08 16.21 10.L6
7 33.51 35.18 27.02 30.23
8 30.92 21.97 31.50 32.94
9 39.59 37.77 h1.09 30.23
10 10.66 28.57 L7.9L 31.39
11 28.65 31.11 h7.9L 3Lk.11
12 15.10 14.13 19.17 15.29
13 23.17 21.59 16.21 8.23
1k 11.86 20.143 19.17 9.63
15 Li2.28 46.73 20.55 20.23
16 31.33 ho.s2 13.05 26.50
17 31.5L L};.08 63.88 36.1:7
18 38.92 41.93 59.72 36.90
19 29.05 2.7 35.61 26.71
20 35.81 21.97 28.76 32.55
21 26.8ls 25.80 3h.2) 28.23
22 21.62 20.87 28.76 20.93
23 h1.78 L5.05 69 .1l 38.37
2l Ll 96 52.74 76.38 i2.35
25 51.02 56.66 70.142 L2.35
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TABLE 16

L

Fresno Survey
Counselors

7 0

Percent of Ho. 7 Besponse :

Item Secoendary
1 Q0
2 .00
3 .00 :
L .00 ’
5 5.00
6 .CO
7 Q0
8 .CO
9 .00
10 .0C
11 .00
1z .00
13 .00
1k .00
15 .00
15 .00
16 .00
17 .00
18 .00
19 .00
20 .00
21 .00
22 .00
23 .00
2l 5.00
25 .00
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Mean rankings of respondents ai the e;emvnu*rj and secor izry levels
in relation to oroposec motdel of zuiounce services
Tyoe of activity or utilizaiion slementar Secondary
Ceneral guidance services:
“orx with teschers in developing curric-
uium and ~eners) informatior on
5 izarning and personal problem prevention. Tels o7l
o ~0rKk wiith parenis to provide information :
E for the preveniion of learning or :
;% _DQI‘SOH&].?OJ.:. mo-.....-..............-o- i:._.}_!. io{;{) ;
E Consul® with teachers concerning
| nethods for effectively working with
Cervain StuEeNtSeeeeeecesesecccocsoconesn iy.zh 3.37
r Consult with parents cmcerning methods
5 for e’feCuwvo!J'wor<an with their
; hild............................'....... ?3.79 :.1:
%
7 working with special groups of children..... 1,55 3.23
74
Providing direct programs with all students
to prevent learning or personal problems. <.35 1,33
Counseling with selected studentSececeeecoe. 1,91 1,63 _
]
Counselirg students with relatively severe
Droblems....0...0........................ ;’-1.1{: 3—"’;;-!. i
Use of Test data:
Use of data to0 aid curriculum develoupment... 1,17 L
Toidentify students who may develop problems
and provide teachers with p0551ble
Preventive MeaNSe.eeeeescesceceesococenss 3.72 21.01
To provide parents with identification and
means.................................... ’4.28 -{’6()
To group students in special classrooms or
r)‘ections..ooof...oo.oonoo-.oo..ooooco...0. 3.16 ‘\O.f:‘:"
To identify votential difficulties to and
develop preventive actions by guidance
p‘zrsonne].........".O.............O......O }1..{7 :"""",!
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Table 15 Coniinued

Type of activity or utilizztion ulemenbory  Secowdary

I R T
P aa—

o Provide feedback 1o stucdents and/or

i 2 Y4
'

?arents......o‘o..-..0..0.........0.. !0.-2 0/;
7o «diavnose studenis with specizl
learnin.: or perscnal difficuities
| requirin~ individuaiizatione..c.e.eee. 1UEL P
i dse of oiner infomailicn on studenis:i...
: o 213 in curriculum -levelopmeni..... ... el ol
E o idenitify studenis who may develop prob-
: bilems and nrovide teachers with possidle
- Preventive MeanS.ceeecescenesccsceces 3.5% 350
To group studenis in special classrooms
or Sectiorso....‘l......."“...‘.... ;2.’3'> -)."’li

identify no*ential difficulties to and
develop preventit ctions by guidznce
5 ha17 2.57

r Onne}-c0000‘.0.0.0...0........0.‘7.

8

To provide feedback to students and/or

pareni}s............-.....c......:..... }!.‘3(} {.:Q

To dizznoze students with special learning
diff ing

or personal (difficulibles requiring
individuzl attenitioNecececscsccccccoens 2,08 1.0

Iinterview Data

Inilerviens we

e conduched a3t revresenitative schools Lirvniiout
the disiried, E

T
p*lmaﬁy purvose of these interviews was {o clarify
nd validate results of the ouestionnaire data. In gencral
ﬁll cted throush interviews coniirmed the resulis of ii.: guestionnaire
ata at the different instructional levels sampled.
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General Recommendations for Guidance Programs in the Fresno Uni Mied
Scnool Districi

he resulis of the preseni survey iniicate iLhai tae 1ellowin.
programs ben fiting the generzl student, population coul: e institubed
=f the e-omcn ary and secondary levels with revision of tne role of

L. training of teachers i

tation of test resulis and nt _
2. a general parenti education rrogram aimed 2, enlisting parental co-
operaiion and responsibility i : ~

-
.

Py
e ey —

ednenl’ onns’

i

Z0al1s;

3. utilization of studeni data in eurriculum develomneni, irnd revizion:

4« instructional programs aimed ai enhancin: stutent!s sealemie ani
versonal effectiveness;

5. a system of identification of student's poteniial SRS sts and

Yiapilities which would allow alerting and concert the efforts
of those persons who can serve the praventive Luncu*on, primarily,
parents, ieachers, adminisirators, and counselors.

The major variable revealed by survey data which appeurs to
reguire abtention before any sijnificant chanzes in roles or lfunctions
re feasible is the lack of‘man11 est objectives for the district-wide
zuidance program. The large number of "I do not know® responses f{rom
teachers, indicating a lack of awareness as to ihs suidance functions
being periormed, coupled with the discrepancies noted in iLhe responses
from the dlf_erenu types of respondents at the differeni school levels
surveyed are evidence of the existence of this problem. The initi--
tion of districi-wide discussion amony, administrators, ymidance

Psonnel parents, students, and teachers ::3 to the speciiic ob jectLives™
£ the ?uvdance program throughout the district uppears Lo 1= the
:nlt;al responsibility and need.
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APPRNDIX &
Guidance Zuesiionnauire

The counselors want to find out how you feel aboui the counsel in

1.3

program 2t this school., TIn order to helrp mnie the vrosrm of reater

value to you, we zre asking you to fill out :tre followin:. ques-ionnzirs,
Ve wani your fruink - honesi answer Lo each of thegse guesiions,

B oo i % —~ . M P A P L o
Sach qul stion czn e answersd one of Tree waro,

«

" -3 - S -4 4 v .- % ~Y . . e 3 cernvn P VAR I
The followin,; is = list of cuers “ons z2loub o . -1l your cnungaling
e -, <. - T T = Y -~ ..o % e} Py . = .- P Pl N
vrogramn. e vant Lo know now jou fezl aboub ouch one of oot maesstoing,

Mark your -nsuer Lo e3ch of tnese guesiionz o Direkenins Lo
approprizie Tpace on your answer card.  Jznc’ chare iy oo oo apra Lo
“nT¥L e every question. 3Be sure Lo mzke your mark: on Lo 4:1SE b
card heavy enough 50 that the machine will pick i* - up. sz only

the special pencil you have been nrovided,

Sye
Y]

i=:in, be sure to answer every question. Thiz iz nol 1 .osth,
taere are no right or wrong znswers. D0 HOT “RTI: [0Y4 1y O TH-
S00KLET GR AiSk=ZR CAzD, In tne blank orovided on she -nower ol swrite
the name of your school. ilso indicate your sex. Ci-cle M or ¥,

4lso circle your zri dc, Sr., jr., soph., or ir., OCircle Lie rumber of
yemrs spent in this school, i.e., 1,2,3, or i.

An example of how to answer ezch question folliows:

-

EXAMPLE: How much did you enjoy elementary school?

On your answer card you will notice that there are threc possible
answers to this and all other questions. Possible answers: "nmuech”
some", and "little or none". 1Ii your answer to the guestion ahove

was "much', you would blacken the space marked "“much" afier th.: number

of that guestion on the answer card. If you wish to answer bh: quesiion
by saying Ysome® you would mark Ysome¥ and if your answer is #little
or none" you would mark "little or none®,

MiRK ONLY OME SPACE AFTER ZACH QUESTION.

1. How much help has your counselor given you in .ebiiny alon : with
other students?

7. How much have you met with your counselor during the last yoar?
3. How much do you enjoy attending school?

li. How much do you feel the school has provided courses that #ill be
of benefit to you in later life?

5. How much do you feel the selection of courses at your schonl zllous
you to explore your interests as much as you would like?

6. How much do you feel you have had as much opportunity as you woul.!
like to take part in extra-curricular activities (ciubs, ntnleilies,

etc.)?

-

3]
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7. How much have you participated in extri-curricul«ar zctiviities?

8. How ruch help have yon been ziven hy veour counseior with rroblem:
that have 30 do witn planninr your future?

T RN T AL s RIS TEPICTE 1.1 LR T ey

7. How much has the school helped you to ciscover rour resl shrenrcihs
and weaknesses®

i

. . oo C e s . s L . s §

1C. How much difficuliy did you ~-ve adiustiin~ Lo hizh schoo® “rom :
elementar:; school? :

11, How much do you talk with your counseic> =boub Lhin =t Lhal Lobier ;

you?

b st it

1?2. How much opvoriunity do you have to discuss in school the proulems
that botner students your age?

Z
F
41
z
3
3
]
B

13, How much do you feel the school keeps you informes of your progress?
Th. How much hzve the counselors hel Iped you to understan.i yourself more?

15. When you have had problems with teachers, how much have counselors
helped you in solving them?

16. How much have you used the occupational materials provided in your
school?

17. How much help have you been given by your counselor in money
management?

18. How much have you talked with 2 counselor when you have had a
personal problem?

19. How much are your counselors personally interested in you?
20. How much personal interest have your teachers given you in school?

21. How much difficulty have you had getting a conference with your
counselor?

22. How much have the tests you have taken in school helned you to
understand your achievement and ability levels?

23. How well does the counselor help you when you feel you need help?

2h. How much have you learned from your counselor regarding good
study habits?

N
"
.

How much have you talked with your counselor about your health
problems? If you have not had health problems, how much would
you talk with your counsclor if you did have such problems?

~
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How mmc? ve you Tell Yourned up® o roinears o0l

ha of ri;,.—.'i Y
rales, resulaiions or assirmments at thic sehno!.

w0
'3
-
3

How much do you feel that students in i35 scqoo!l i Lo tch
stress on haviny money and very 2007 clovns:

dow much nelp rom jyour ceounselor have you beon civen in cebiines
alons betier wiin iteachers:

How much do you Iuel the counseli - mroorrsr corbaith . G Laprovin -
<

o whit exien® <o you have an opvortunits Lo o o7 v L, oy f
3chool?

Hdow much trouble have you had in gettins "in" wiih tne stuwlenis
2t this scheel?

How Iriendly are the other siudents in this sohionl?

taients?

C}J

n

P)

To what extent are you aware of your own abiliiies

How much do we have cliques (close "in" groups) of stuvdents in
this schonl?

How much responsibility for your oum learning are you given in
your school?

How much do teachers really trust studenis in your sencol?

o# mucn of 2 "run-around" do kids get in this school?

How much are the ideas and needs of studenis considered in ihis
scnool?

To what extent do you feel this is a friendly school?

How much opportunity do you have to really get to know obher
students?

<

fod
h

much of 2 chance do you get to talk with your counselor about

£

things that really bother vou?
il J

d. L]

®©

How much rezl consideration is given to student ideas in this
school?

How much does this school place too much empbasis on yood srades?

How many of the students in this school who mosi neei counseling
are receiving such help?

36
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APP=NDIX =

School

SURVEY OF GUIDANCI PRACTICES

Zz2ch of the following quesiions seeks to discover the extent Lo
which 1) general guidance servies~, 2) - fisprict-wide testing, and 2)
other 1nTorm”t1on on studenis are .ooutlly useo in this district
Rate each statemeni under the various ! -udings sccording Lo the

following scale:

1 = Al of the time
2 = Host of the time
3 = Frequently

ly = Cecasionally

S = Rarely

6 = Hever

7

I do not know

General Guidance Services

Below is a list of guidance functions. Read them carefully and then

Y

snter one number (1 through 7 above) in the colwm to the left o
each function. 3Select the number of each statement zaccording to the

degree o which you feel it best reflects the current prsctices in
your district.

(Item # in Tables)

1 1. Direct work with normal children who have such problems 2as
achieving below their potential, social difficulties or mild
feelings of inadeguacy.

-

2 2a, TWork with teachers who have particular children with existing
problems.

3 2b. Work with parents whose children have learning or behavior
problems.

i 3. Direct work with children who have relatively serious problems,
including such activities as individual testing, individual
counseling and therapy.

5 li. Assistance to administrators, including serving as administrator
when other administraziors are out of the building, providing
supervision for playground and/or student activities, and
informing parents of student misbehavior.

5 5a. Work with teaclers, including varticipation in curiiculim
development and help with professionzl provlems relatin.g to
learnin:.

7 Sb. Work with parents, including provision of informaiion <nd
asgistance Lo them on child development nd child Lehavior
in schoot, rocused on problem nrevention,

AV ]
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39

§ 6. Attention to special «roups of children, including work with
the retarded, "1tted physically han<icapoed and emoiionally

disturbed
9 T. Dir c* work with children designed ito oreveni 1earninﬁ dif-
ficuliies, such as =eneril menizl health progr
10 8. XKeeping school records un-to-date, scoring achievemeni, and
ek ; P

~1
2
2
personality tesis, codins Y renOris des for the
~ e
ii 3

3
school records, schedul

yeakers or visitors oo cor to Lnn 5ol
54C

o)
nh ac talks to husinessien's

District-wide Testing

The following statements seek to discover the various wiys in
thich the resulis of your district-wide testingz program are actually
utlllzeu. Rate each of these statemenis according Lo the scale at
the top of the page.

l—o.
'-h

12 1. Test results are used to provide sn301 c rnostic information
about 3 student in order EO place thai sbtudent in rnronr1ﬂte
special education or subject matter areas and/or sections.

-
LS
O

2. Test results are used in order to diagnose those students who
have special learning difficulties or personal problems which
require individualized zbttention.

1L 3. Test results are used to give a teacher information about
various students' probabilities for developing <erinin types
of problems, and information as to how the iteacher may i1y to

nrevent the problems irom developing.

12 L. Test resvlts are used to give parents inform~tion about their
child's potential difficulties and information avout how they
might assist in preventing these prohlems.

16 5. Test resulits are used by guidance personnel io help them
identify sutdents who have a high probability of QeVClOplhg
problems in the educational, vocational or personal areas.

Test results are used to analyze the strengths and weaknesses
of the total school population as an aid to curriculum planning
program development, recruitment of persomnel, etc.

Test results are used by designated school personnel to provide
feedback to students and/or parents regarding the educational,
vocational and personal meznings of such results.




Otner Information on Students

19 1. This other recorded information is used ic provide sneci
diagnostic informztion awnout 2 chiicd in order Lo nlace tLhe
3

student in appropriaie spec 2ryucttion prosrans, sobiect
B

20 2. This oiher recorded informafion is used in order Lo 4fumore
those students who haws :socizl lenrning or mersonal difficuliie
vhich require individuzliza) :l%eniion.

21___3. This other recorded informa®ion is =ield to keep “rack of
data that is needed for administrative purncses. such s childls
address, father's occupztion, report card uistery and
disciplinary record.

22 L. The other recorded information ic used to give a teacher

bt |
L &5
information about various students' probabilities
ing certain types of prodlems, and information zs
teacher may try to prevent the orobvlems from developing.

W AT T ()

23 5. This other recorded information is used by guidz.ce perszonnel
to help them identify situdents who have a high proovability
of developing problems in the education, vocational or personal

areas.

ST G b vy

2y, 6. This other recorded information is used to analyze strengths
and wealmess of total school population as an aid to curricular
planning, program development, recruitment of personnel, etc.

25 _T. This other recorded information is used for having desirmatbed
school perscanel provide feedback to students :mnd/or mparents
regarding the educational, vocational and personal meanings
of this other information.

Please check the category into which you fzll: Administrator

Counselor
Teacher
Secondary .
Blementary
Grade
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Ciarence A. Mahier
Chico Stnte Colinre

ou aerformmnes 15 an
should 211 bLe oven to feedhack on hor our ioh
veriormance is seen. Quiie often we confuse Lein:: open Lo feedhack

on cur job verformance with defenling our working n:l-o“onh' shen it
comes 1o our basic working philosovhy towards youtn iLnen we wre only
responsible to try and make it abundantly clear whai our onilosonhy
is. If other people have a radically different philosopny of workin -
with younisters then we can't hope to easily agree on proredurus

for working with youngsters. But we can exmecl to clezrly outline our
different views and encourage ezch one to become experimental in
defense of our own philoscphy. To argue over basic differences in
onilosophy, such as the extent of control which should ne exerclsed
ste of time. ¥ue can resolve mny

Quite ofien school persoxnel have meelinss ol iLeachers, prrents,
studenis, oF comrmunily memners ‘n whiel: ther wish there tc v widae
riicipation in Ihe Ziscussion ' 7 cunsuce Lo air freel t anr concerns
or Q”80v101;. As RS Leen statel o000 In $hlo ook, the fooilc verposa
nf . orour or of even one meeiin - shiou | .2 tha silronres. cq Lo Lo
10t Lo mRKe the zroug meetins a5 vorthwhile - onocslile,

In considering the use of small .croun 'iscuziion s - mossitlle
methol, the lexiesr should have 1 cliear idea o his owm moiives. [he
mevanod vrasuipposes thii we are onen Lo criticism an: feedvuck. The
bality to obtzin feeaback and criticism on our j :

or 1 e

over hl;. school age jouth, is z W

issues of philosophical differcnces »y actual experimeniaiion. We
cin try one or bolb methorls of conktrol and sec unat hapnens, At

thz present time we have no definitive personality btheory or Jearnin.
nneory that enables us 0 szy with assurance Laab one melhad o ehidd
control is beiler than another. It behooves us to appro:ch tie wide
variety of educational tasks with a basic exnerimenta A1 view

A sescond danger to be aware of when considering using the small
srcup method is taat of manipulation by the lecder. If we renlly ave
dedicated to listening to the views of neople ind in working with them,
then we shouid not expect the outcomes to be 211 what we wanted in the
first place. OSometizes we see a group leader who really Appears to be
waiting for what he wants to hear and then he tries to build upor the.e
statements as representing the grouvp. If an administirat.r or leader
knows exactly what he would like to do, in = given situalion , it is
petter to inform his subordinates and ask them to go ahead and do the
task rather than have a discussion to consider alternatives, when in
actuality one alternative rmust corme cut on top.

A third basic concern is to design way: of getting all the
people in attendance vo share their concerns 4nd views. The discussion
should not vezin until we bhave 2 survey of the problems, concerns, or
views of the members present. FPeople are nol involved merel, bocaase

tneys come to = group meeting. ‘The tactics o the Texder will ‘clermine

R —
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the people leave wiin tin - ol hovinz czen = viizl nard of dhe
discussion. 7o throw ih n.. open Lo quesliond Ivom oo

e ]
when s surves of once m3 nd Tuesiions i3 roL deen currie: onr 18

Zangerous in many twiarions ani even 17 ot an i
much of the vossible success oI L:e meeliinz o ~hance
dent memier of the «roup 0 227in is o ri
The leanier i3 resmonsible for coniror oF Lie -roun
o)

ce s m. .=
e SNy, L LA0on

ri7. Cagiyc cont ool

S e
session. Control i5 euite diffe—ci from maionizatl
7 vhe lea ?
to come out —nu Ii
T4
——
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e $o hive sromy Meciin ot oan Ll moot oo movrertioal
issues and p;ob-er" Zven in 3
incinles zre nas »e must rasp
th us, to nave differeni philosovhical views of vh:l edvenlion shouliid
e, to differ on procedures for carnjln” out any task, eic. ror
example; in on2 paren’ group discussion on munuing sur our «ilidren,
one mouher raised the issue of givin~ 11 personnlil, Lest in sel:i00i

certaﬁﬂ1v i3 2

’l'l‘\‘ :Ej_.)(“A—--‘\.Ol‘

-
- . -

3 cern
2oy L

‘

(in ihis case it was the Sirons Voczbionsl Inberest wimk;., 1 iaader
nandled this issue iy stziing the use of vests In mur selwol bl not
“oeen ie tyreed vpon Lowpic for Lhic cwaning el we bl cone L 135S
how wWe 2s parenits +ire helping or tryins o holp our oV /oM LS.

42 could not resisi addin: that this particul:r itest was one of ihe
soundest cesis for he lnlnr vouth in voecation=:l selectior, that the vorent
ceritainly did nave Lthe right to decide ii acr p'rtlcular chi Li orouls
have the test, hui he did not leel that any parent had th ri~ht
another narentv 2is child could not have the itest. In oller w>rdr: the
croun leader tries Lo respect Lhe right of every person 7o hl: Oum VICUs,
but a2t the same time zently inzicis thei we 2 1 musi cceord orhors e
same respect., MHatur-lily, we are not always consistent on Lhis scorc

of respeciin:; the righis of others and should encoura:e tihosc o orh
closely with us Lo det us ¥now if they feel nc =ire no'. -ware of
over-stepping our bounds where Lne;y are concerned.
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The following stens consivute vhe process:
1. Seitting Acuguainted

2. Clarifyinz the Purvoses

3. Obtzinins the Concensus on Tonic:o

Se Summzrizing and Setting 3t:<e for Later 2elalionshing
I. Ge&TTING ACQUAINTED

If the zroup is 20 or less in number, it i
desirable to have eacn person introduce themselves.
possille, ask for more than mere name and locaiion
tions. Lel us take = few examples:

AHRZN D X % W d Mk bty H L




3. Coffee Clatich for 3enior High Ichecl Parznis oF = liew H 1 -hoo0
isk each memter $o introduce ones=2l’ Ly indicnlin: the cnil !l Loy
2ave in vhiz scoool, the oroie evel, whera this chil: come: in The

E family and the pareni's view o hox Ifneir cqild is doin; in Lnis

E new school. rom this bii of exora discuscion mz-eri.l Sh rour

: Jeader will be 2ble to zs3es33 Lhe Jevel oi concarn, o invoiveneni

3 of pz=rents and child, or po3li ¢ nnd nepative feelinss Low:ir: T

: school, of poitential zrezs o corcwrn. ThiS arvrozen zlso oiferc
or & cﬁ ¢ n’

T T Tk

10y

S 1an for discussion or 'l,v- ire anprozch i
>

3
(4]
(e)
()
9]
0
n) [

2
2
=

?. Coffee Clatch For Parents of a Disirici Coming Up {or a lurze
Building Bond slection

§ a2 PRI X I |y n i B bt s bt d Lkl s i et 4

Ask each member to iniroduce himself givin:s The level of school
their omm youth is in, alons with hcew lon~ they have lived in o
district. 3ince the discussion will likely cenier on ihe builldin:
needs and curriculum concerns involved, i% is noi necessairy % :
too deeply involved with the background of each vartizioant.

e kRt g LA

2 Teacher Heeting of #irst Year Teachers

f a one crack meeting with new izachers is the best
wew teachers, hut regardiess of the frequency of
meetings, it is desirable to be sure the individuals are well
acquain"c,ed 50, instead of beginning wiin the problems 2n: concerns
they are facing right now, it is best to ¢ive ezch onec 2 chance Lo
acouaint the others with his own views, and his own hisbory. Thus,
it is possible to ask each one to not only give a briefl piclure of
wheraz they were brouzht up, bul also how they happened lc become
a teacher. This provides voth the leader and the group members with
a chance to see that people enter the teaching profession wiih
widely varied attitudes. The leader will be +ble to jzuge the level
of readiness and involvement that the group as a whole possesses
and thus be able to time his helping the croup climile Lo icvelon.

way to suppo

In zddition to helping each member to get zcquainted, the process
of introductions provides the group leader with much opporiunity to
observe the members and how they are presenting themselves to iLihis
particular group. E£acn member should be encourzged to share sufficient
of their own personal history that other members have a feelin;; of
knowing them better. Uhile this is goin;: on the =roup leader will be
listening closely to the level of trust, variations in trust, clearness
of why people are attending, varialions in motivation for comiing, and
clues for vossible topics or discussion areas.

IT. CLARIF{(TIG THC PURPOSES

Regardless of how clear the purposes of Lhe group meelin: 1./ be,
it is desirable Lo review them with the tohal groun. In a onr-s5701
type meetin; it 1z permissible Lo have the Jevler ciarils tn g tow
short statementstae mrjor purnoses of bthe mecihine nd ro right into




E 3
g
E § the discussion. The leader m2y ivis. t9 clariis the Tirposes o the
E g meeiing before peginning introductions. (e:~rilezz o whin ihe clar
3 ificaiion is done, it is very esseniial fo iy tris nwrl 0F e

< nrocess well carried out., If feznzible, 235 iz ol eetlvn 0 v he eroun
;3 memoers o indicate why such z mestin- 25 toiz has Lean e fo-pd it
4 iney feel the main purposes for reeiin- muy oz, The danger Lo e
‘- ayoided 15 ©o nave the lezder -ive <00 len-iar m oerplansiio: o5 Low
. yroupz in words ithai ars Loo 2bi rack.
= 3 for exmaple:
A 1. Coffee Cizich for JSenior ii:h Lchool F.~mis of - Jou G ool
E 3
E 3 The leader opens with: "3ince ii has been di*ficult 10 have cur
- regular PTA meetings give parents 2 re 1 chance | o ask quesiions

. and explore problems with our sta

4
E - "This will be your cpportunity as parenis to ask quesiions or
= raise issues that may have been oi concern Lo vou. OSince there is
g often 2 tendency for a discussion to center on the firsy problen
. 3 or question raised, I wish 1o 1sk euch one of you to come ur
E ¥ith one concern, questiion, or problem that you wouic like to hear
E 3 discussed hers."
=3 it is o’teﬂ advisable at tnis point to have pencils and smzll
n nads ready so you may have each one write down his snswer =nd then
k2 share it. There is always a danger that the groun will, in reporting
A concerns and problems, follew the lend o the first talker and 11
3 appear to be agreeing on the major areas of concern. J3econdly,
E 3 with a2 full concensus of proble it is possible for the leaders
: to nelp the group select the prooloms mos & common to 211 those in

zttendance and possibly arrangze individunl conferences for ihose
iew unigue or personzl concerns.

In the case ol the high schnool dislrict preparing for a heni
election, it is possible to go riszht from introductions to Lhe
purposes oi the meeting. The leader can shate Lhe purpos
briefly:
'"ie are asking for the pecple to voie in the bond
election, vut we do want to provide an opportunity for
everyone of you to have 21l the facts and concerns
relating to the bond issue. 3ince your beiny here indicabes
zn interest and concern I'd like Lo hear from 2:ach one of
jou whai, your main interest or concern relating Lo thwe
bond issue.”

A bt fo————
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ITi. OBTAINING CONCENSUS ON TOPICS

¢

The essential element in zetting goon involvement is to Luo =S
many concerns of the iroup as possible. The tendone, when @ c-onp

1 gt

15 zdven Lne opportunity to ask queslions 37 Lo have 1 kind o sueasbhion
g nswer between Ly dender ond one perSen, and snothe -,
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z “mestions or concerns renuirin~e ficin-} inform tion snoul ! bLe
g anSwersd 25 cloarly and precissly as wossibile.  The Dumelar shoul

Gl

endeavor to answer guestions onenly and hones tly. fto- wxzample, in one
small zroup pmarent discussion 2 member brings up the question, "hy
did the district mail oui the report cards this time when it hiadn't
been done beforer (District had just zone Lo dat: processins of
cards.) ‘This is going t0 cost 3800 for the school yezr." This
quesiion was answered by the Tfollowing, “We ~id mail them out Linis Li
but the next two Limes they will not be mailed. lle do pilan Lo masl
vnem ouv at the end of school . Obviousiy, wost of ;on hwve ne 1 rouble
zettinz o see your joungsﬁer 5 repori card, imi thi
21l parents. 3Secondly, we are itryin ing 10 ba_h-ce the ¢
2:ainst the use of school time in geveing the cards )
3ctu111y experimenting at this time.® This clear cud ancwer oo
the parent and indicoted clearly that the le-vier uas willings Lo arve
anyvhing cuestioned, that he would try o explain the tn:nkwn- that
nad zone into the change, but that the Chzn"P wis not inviol:ate

and that they were ezger Lo get additional views on reporiing grades
t0 parentis. i '

bo)l

D>
e,

Occasionaily, a heckler or individual will brinz up questions
vith @ main view of upsetting or ieckling the group leader or Lie
School. In a gentle manner, the leader nay wupstlon the purpose of
vhe gquestion znd then go ahead and try to deal with it nonestly.

w'e should never try to appear in a guod lighe by hiding intormition

cr by evasion. A leader may always pass on a quesition. If he is asked
a question that is inappropriate for the topic and session, e may sa

so and go on to the next ore. The procedure of concensus takin; is
designed to limit sharply the opportunity for side- -tracking a dlucub;ion
or upsetting the group discussion. Basically, a group discussion is
based upon the p .nciple of'torklng together to solve issues or probvlens,
cherefore the lea.?r attempts to structure the program as bein-: one of

mitual responsibility.

If one is trying to reach a large audience by small mectinys
and witin different leaders presiding over th: sessions,
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helprul %0 have 2s muck of the information and dutw printed in advainen
This provides az chance to keen i™e 3information Tiving conticlear wine

~0 meel some of the ne2ds of indivaauals not zble Lo itten® foo

meeing, Reacting with hosiility to a quesiion, ne matier now irriiiin:
it is, should ve avoided. Onz can best handle hecklin g and nostilibs

L 44

.
vraps by avoiding arpuments. ¥.en strong differences of orinion,
appear, ine leader does not have £0 conver: the ODPO5itioiie XLt
our responsivility 10 share car prosram znd our efloris, tut we o
1no% hzve {0 have everyone agree - ' Wb we are doin:, & leader
can alwzys assure opponenis thai iney ~eriainiy have 1 rirht io come
inG raise guestions. In fact, we feel 3zt 2 loyal, dediczied opposiiion
25 one of tae m2in values in a communiig. e 5 0L fmve | wSie
conviciion that the needs and concemrns o 4
cormunity sre the major concems, that we a
I+

}U
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e youirt of L. schonl or
re not concerne! vid
:’3qu Y‘ES :Or + e vmgsﬁ
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srotecting our flanks and sandbaz-ing 211
of zn unknown attack,

A qualivy in the leader thai is most vzluable here is
respect for people that difler with him. To iz very

o
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basic r :

#n insecure counse7or, teacher, or adminisirator to wvwrid ie tendency
to ir; and cover up everyihing that mis ~ht possibly he criticized., ‘e
should try to help people understand what and how We nre Lrying 10 run

the school. ¥here basic differences in philosophy urise, vie can
accord those differing with us 2 basic respect and still remzin Fimm
in our owm views. One of the mosi frequent errors is to bLhink we
are defending our philosophy of working with youth when in 412 truth
ve are also defending ineffective or poor performance. Ve should
always be open to ways of improving performance. Rut when we differ
basically h'tb someone, then it is not a aquestion of backine down,
but dearly agreeing to the basic differences.

f.  SUMMARIZTAG AKD SETTING STAGE FOR LATSR RELATIONSHIPS

One of our basic needs as human beings seems Lo evolve ‘1 round
the need for relationships. This is one reason”vhy some people nre
attached to opportunities to meet in small grouns. There is & real
tendency when people have met in a smell group discussion, re ;irdless
of the content or purpose of the grouo, and have had a very ¢ood
dlscuss1on, to want this experience to be continued and repeated.

It is upon this need and our deep commitmment to work closely with
people that often leads to the selection of small group discussion as
a choice for a particular program,

S0, in finishing a single group session the members snould be
given a orief summary of the topics covered and be assured thib the
school or agency will certainly be giving careful consideration to
the suggesiions. Then a suggestion that since such meetings have
seemed to be so worthwhile that our organization is cons 1der1n; usin -
them in 2 more regular fashion can be made. Pople want Lo help us in
any w2y they can; they are vitally interested in the school -m.i ‘0w it
is growing. HMpst of the time they do not feel as though they hove much
W offer and if they do have ideas do not know how to offer Lhen Lo il
scnool. Ve can build up good will and i zoort commmity support. by
making arrangsmenis “or small Jroup meeiings in whica peopeo o
express not only their concerns and problems, bLut their ~4i) ipcrn ang
the school.. ‘
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Guidance services zre ra2

elemenizry schools.

2ly present in the districis!

}

Cuidance programs %0 =reven: oroblems from developin.:
missing elementary level even
i e rost effective.
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ocus of rrofessional abitention

o
(¢
e
g
®
wn
o
o]
¢k
<t
’.l '
3
®
[
i
1)
73}

t ri
specitl problems receive She
for zuidwnce services.

The benefits of specialized training of guidance personnel
are not veing received by all the staff ind students in the
district.

The guidance program in Fresno City Schools emphasizes
diagnosis and treatment rather than prevention.

Guidance personnel do not sufficiently involve teachers
and particularly parents in their concern for personal
and academic success of students.

The majority of the high school guidance personnel spend
too rmuch time on cleric2l functions.

tudents think of counselors as administrative assistants
or''program changers."

The present counseling program is weak in providing vocation-
al guidance at the secondary level.

High school students find little or no opportunity to
discuss in school the problems that better them.

There is a need for a high school guidance program designed
to systematically improve self-understanding of the
student as to his talents, abilities, and achievements.

A high proportion of the teachers in the district do nok
know very much about the guidance program.

The NDEA Elementary Guidance Project, involving only six
elementary schools, fits the preventative model very well,
This project is the most promising aspect of guidance in
rresno.,
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PROJECT DESIGH
NEEDS ASSESSHMENT PUBLICATIONS

Brainstorm - Needs Perceived by School Staff
Speak-Up - lleeds Perceived by Commnity
tudent Speak-Up - Heeds Perceived by Secondary Students
School Staffing
Analysis of Achievement
Problems Perceived by Educational Leadership

O\\n?"ur\)-s

County Schools Survey

7. Vocational Occupational Needs Survey (published by County
Regional Planning and Evaluation Center - EDICT)

8
9:::>.Other County School Heeds Survey Reports (by EDICT)

TASK FORCE

] Educational Content Fields Other Educational Areas
g 3 10. Reading 18. Teaching/Learning Process
. 11. Language 19. Special Education
: 12. Mathematics 20. Guidance
13. Science 21. Health
1.  Foreign language 22. Student Personnel
= 7 15. Cultural Arts 23. Adult Education
. 16. Social Science 2li, Vocational Education

17. Physical T“ducation
Urban Physical Factors
25. Urban Physical Factors

Urban Social and Human Factors
26. Relevance and Quality of

E Education for Minorities :
e 5 27. Special Needs of Mexican~ ]
3 Americans ;

28. Special Needs of Negroes

29. Conclusions from Needs Assessment Publications
30. Summary - Fresno Educational Needs Assessment
3. The Process of Educational Planning




