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"A civilisation survives only so long
ag it makes adequate response to tho
challenges of its timec,.,"

Toynboe
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Soction I ~ Gonoral starting hypothesis

This hypothosis may bo stated as follows: tho provision
of opportunitios and instruments for an oducation appropriafo
t0 1n@izi&uals Wno hove concluded thoir formal oduCaglon al
constltutos a bagic factor dotermining the fundamontal, roform

of tho wholc present education system

Up to now adult oducation*has in fact buon an oxtension
of formal schooling, cach branch being grafted on to soms kind
of school cducation, For the purposce of adult cducation, wido
rocoursc has boon had to the youth cducation machincry and
staff, In this rospect, formal schooling has bocen taken moro
or logs doliboratoly as o model.

Adult oduéation, morcover, is faxr from constituting an
integral whole. Both at public and piivato level, it has hoon
organised in unco-ordinated abundonccy to sorve socloty or for
Jucrotive onds, within an ideologlcal framework or othorwigo),
for utilitarion or purvly cultural purposcs, with the most
‘divorsa oObjectives: professional, cultural, political, trodo~
unionist, family, administrativo, gocial or military, by way
of further oducation, for the study of languages or in the
form of rofroshor courses and has boon provided by all kinds
of catablishmonts including universitics. This plothors of
objoctivos goes hond in hand with o no loss great variety of”
method: day courses, ovening, ¢lasscs, corregspondcnce coursas,
study gioups, woolond courscs, round tables, radio and TV
coursos, courses on rccords - %o mention only the most wido-
spread methods,

But today society is beginning to awaken to the importance
of ‘this phonomcnon in the cducation systom and to the ncod to
rotionaliso, organisec, institutionalise, to promote adult
oducation cnd control an anarchical proliferation in which thomo
arce noevertheloss scrious gaps and ghorteomings in both guality
and quantlty., In this connoction A.S.M. Holy (1) draws
attention, inter alia, Lo two intornational conforenccs called
by UNESCO$: Elsinorc (Denmark, 1949) and Montreal (Canada, 1960) .
There arc also tho many cndcavours made by the Council of

| o/ v

(1) "Wew tronds in adult education", UNESCO, Faris, 1963.




Buropats Council for Culturcl Co-~oporation and the surveys agd .
symposia of OBCD, which nas oxbonded 1ts activitics in the field of
scientific, tochnical and vocational training to cducational
planning and oxpressly included aduli cducations The Internatioral
Gonféronce on the World Education Crisis held in Williamsburg
(USA, Soptombor 1967) was concerned with the some problem, which

is analyscd by Philip H, Coombs in his cxcellent survey (1). The
recont sotting up by OBCD of the Contre for Educational Innovab:iol
and Roscorch with the financial support of the PFord Foundation is
signiticant of the new approach to the education probleme. The
projoct "Education in the ycar 2000" of the Europoan Cu}tural .
Foundation shows the scme trond, and "permanent' educatlon occupics
o good place in the programme., I am mercly citing herc a fow
charactorigtic international oventes, but do not claim that they arc
oxhaustivo, Ilontion must also bo mode of the very many initiatives
taken ot notional lovel,

But our goncral starting hypothcesis goos boyond a realisation
of tho indivieibility of adult cducation and thoe importance of tho
problem during tho pros=nt phase of the ovolution of socloty.

The hypcthosis indeed has the following corollary: tho ovganisaticn
of cdult oducation, its obicctlves, methods, atmosphorc, functiorsl
roequircmonts will domand radical chonpgos in tho present formgl
sducation systom (inciuding THo UNIvVOTSity)s troditional B8chool
sTructurcs boing frotuolly tronsformod 0 LACLT LMOe0 .

This corollary 1s ‘the very roverse of the process which has 80
for actually taken place (influenco of the schools on adult oducation),
This roversal will be both the necessary consoquence and tho |
esgontial couse of the transformation of contemporary socletics!
be thoy highly industrialiscd or in course of development. And
this, in ites turn, will cause the tronsformotion of modern mante
life cnd its meoning. It must, if humanity is to overcome the

erisis ongendered by its scientific and technical progross, which

at tho sdme timo enhances cnormously its power over matter, spacp
and timo.

It 1s cortainly not our intontion to broak down open doors,
We are porfectly awar. that recent reports, in particular roports
preparcd at the roquoest of the Council for Cultural Co-oporatbiuvn:
aré¢ aleng tho scme lines, especially those of Rector Capolley
M. Tictgons and Rasmusscn and of Br, Boeglen - to mention only

o/

(1) "Io crise mondiale de l'éducation", Paris (PUF) 1968,




those which are most explicit in this wespect. In addition,
Therc are the "twenty-two points® of Docember 1967, the
position adopted by the Committee for Goneral and Technical
Education and the conclusions of the Marly-le~Roi Course
(May - Junc 1967) which state:

" In conclusion, the delegates expressed the conviction
that the education of adults is at a turning point of its
history. Firstly, it is taking its place in the process
of pormancnt education. From this point of view, it
sccks to establish its continuity with the earlier stages
of education given in the schools. The corollary of this
continuity is that school education should no longor be
considored, at any level, as 'terminal', but that it
ghould prepare its pupils to pursue their education and
training throughout their lives by reccourse to the
opportunitics of adult education.

Socondly, adult cducation, which was at one +timo
a mcans of rectifying the injustice done to the
cducationally under~privilegod and later sought to assist
in mant's adapbation to the rapid changes of industrial
gsoclety, now aims at making man capable of mastering thaese
changos and of influencing their dircction in accordance
with his own essontial domands.

Tho qualitics it seocks to dovelop among individual
gtudents are lueidity, initlative and croative ability,
and it orpocts that thoy, for tholr part, should not only
bring thoir contribution to progress of overy kind, but
should also be capable of criticising cortain tendoncies
%ﬁ the modorn world and, if nccoessary, opposing or redirccting
O«

The great aim of adult cducation is thorcefore to be
rocogniscd as an importent dynamic factor in the socilo- °
cultural and socio-vocational development of individuals)
organiscd groups and communitiocs,"

Another concise and pithy study is that of Torsten Hiisen (1),
who states at the outset: "My thesis is that educational planning
in modern Socicty must take lifclong lecarning as a basic
agsumption. Before I procced to develop this thesis and analysc
its conscquences for the school system and for in-plant training
programmcs, I shall outline thr conventional view of formal
cducation and its relation to , vocational carcer." The idca

o/ s

(1) "Lifclong loarning in the ‘cducative socicty'", International
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of a voversal of trend is at least implicit in this article and -
tho consequences are drawn with great demonstrative power: tho
impact of adult education's particular nceds on the traditional
school system is clearly revealod, and we are given an overall
vicew of o lifelong permancnt education. Ny contribution will
consist mainly in showing that thesc implications affeet the whole
socio~cultural systom, that the very concept of school is put in
question and that we arc not mercly concerncd with school rcform,

Mention should be made of a book on adult education which has
groat merit, although it dates vack to 1955: H, Kempferts study.
Tt is confined to the United States, but is already based on the
concept of lifelong cducation and draws some important conclusgions
which anticipate curront views (1), This is not surprising, since
in the dovelopment of its structures and its achicvements in the
spherc of production - with the consecquent requircmaents, in
particuler the distribution of the working population ~ American
socicty is ahcad of Western Europe by some ten to fiftecn yecars (2).
This does not mean that the two socictics would have tho same
systems of governmont or the same culturc ea.

While complying with this trond, my general hypothesis
endeavours to press the arguments on the phenomenon of permancnt
education right up to thoir extremc conclusions., Although it is
neither nossible nor rcalistic to make procise forccasts as to time,
this manner of reasoning loads nccessarily to a long~term view -~ °
(covering 15 to 30 ycars, i.e. a view oxtending to the yeox 2000),

In rogard to choice of aims, such long-torm perspectives leave human
institutions far morc freedom than short-term forccasts, alrcady
contained; as it werc, in the present and on which man has but little
influcnco. 'On the othur han, long-term predictions concolved as
probabilities, with alternatives providing for differences within the
sphere of the possible, call for an assossmont of values permitting
o choice to be made from smong this range of probabilitics. For
oxamplce, ag it ig possible to make a long~term forecast of average
national product, lying between a highly probable minimum and
maximum, and a corrcsponding working population structure, an
appropriate cducation policy can dircct such structures.-~ by utilising
the materinl mcans .offcred by the growth of the overall product - -

. ¢/ @

(L) The very first trend in this dircction is to be found in +the
excellent "Rinal report of the Adult Education Committoc of

the Linistry of Reconstruction™ published 1n Great Britain

as Tar pack as L1919,

(2) O©f. H: Kahn'et Anths J. Wicner: "L'an 2000" (Robert Laffont)
TParis, 1068, D. 205, Tablc V. Sweden will attain in 1976 the
1965 national per capita product of the United States. In
the case of Britain, the difference is not 11 years but 19 years.




towards democracy or technocracy, towards a "gecured" and
conditioncd man (in a balanced, untroubled social contoext)
or, on the coatrary, ftowards a free man who accepts risks and
venturcs (in a social system under which he is himself thrown
back into the ficld). By mcans of such long-term forocasting
permancent cducation potentially puts our kind of socicty and
above all its oducation system in quostion,

Tho current report is dovoted to dofining as closcly as
possible the complex effeccts of the factor which permancut
education represents in a long-torm perspective,

of o




Section IT - Theoretical context: the education system
and the transmission of knowledge

The gencral the-retical contdxt pertains to sociology.

The social naturc of the education system can be defined
as follows: .

By cducation system are meant all the procedures and methods
(with their instrumental apparatus) whoreby a global society gives
‘its members organiscd and controlled cducation in the various
ficlds of human activity for the purpose of the maintenance
(functional and technical aspect) and acceptance (ethical daspect)
- of thoe socizl structures and the values which justify them.

This definition applics naturally to societics the maintonance
of whose siructures calls for profound and complex changes and
adaptations with a view to the better realisation of the valucse.

For two kinds of social system arc known to history:

- societics the maintenance of whose "stability" rcquires
fundamental and continual efforts; they are the so-
called "traditional" socictics, of which the tribal
or foudal socicty is an example;

~ +the "changing'socicties; thosc comprisc all the socictics
which have undergone an industrial revolution.

To be surc, all societies changc in course of time, but some
socictios are said to be "changing" socictics when the change is
felt by gach generation, The "basic pérsonalities" of the two
kinds of society, i.e. the mentalities, attitudes, impulses and
behaviour common to all men, constitute psychological intcgrations
which naturally vary greatly in the two cases. The main feature
of any.social system is nevertheloss its aim to maintain its global
structures. This is clearly evident in the case of the so-called
consumer socicty, which is undergoing rapid changes but profits Irom
these very changes to maintain its basic structures. |

Tt night be said that in any global society the education ~
system is the internal, conscious and organised learning proccss.

Bducation consist essentially in the transmission of knowledge
in the broad sense of the term., Attitudés, practices, mcans of ]
colmunication (for example, the language, writing) are transmitted.

o/u




But not all society's knowledge is integrated in the education
system, whose criteria are detcrmined by its own objective:
%o ensurc the maintenance and acceptance of social structurcs
and valucs. Each ¢ducation system achioves this more or loss

satisfactorily, but never for all men or perfectlys; there arc
failurcs and disparities.

Knowledge is within the province of the education systems

-~ if it has progressed socially from the empirical level
o the technical level and is concerned with everyday
activities (in which case its institutionalisation
has been achieved);

~ or if this knowledge, being in the nature of a value)
is deemed sufficiently important to the maintenance
of the social structures (in which case we are .
concerned with the cultural and political aspects)s

- The traditional education system has been constructed by
degrees in societies which had three main traits:

~ the striving for stability by reciprocal adaptation
of the human and matural environments (biosocial
ecological system) and by the maintenance of the
socicl order regarded as naturals

-~ the inequality of men institutionalised in more or
less hallowed social hierarchies (in which &thnic
differences imply higher or lower ranks in the
social hierarchy, in which each "authority" is absolute
in its specific sphere and the improvement of social
relations is of a paternalist nature); *

~ fixed techniques embodying only improvements produced
by empirical research which respects the "rules of
art" in each szhere,

Traditional societies are prédominantly agrarian.
Theirs is the world of Epimetheus.

But since the industrial revolution these societies have
become "changing societles", Their salient features are
industry, urban life, the development of services, They arc
losing their traditional rural and artisan character. Yet,
however rapld their development, they remain caught up in the
values and practices - sometimes dating back a thousand years -
from which they emanate historically. And in a latent or

o/-‘»'
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implicit way something remains of stability as ah ideal and a
natural safeguard, something of the hierarchical inequalitics
with a touch of the sacred and, lastly, something of the striving
for security in the rigidity of technical masteries. The
"changing societies" have nevertheless fashioned and introduced
new values:

~ the improvement in the human lot and society, the struggle
for an ever more complete ‘domination of nature whosec
Worder" is no longer rcgarded as sacrosanct (this is
the world of Prometheus); '

- the basic equality of all men (the "rights of man"),
the rojoetion of discriminations -~ formerly "matural' -
on grounds of sex and race, the right Yo social participition
according to everyone's nccds, intcrests and aspirationsy
. gocial hicrarchies based solely on functional requircmonts;

~ the systematic organisation of gcicntific and technical

- 4innovation (science is no longeT concerned SOLCLY WiGh
knowlcdge of the world and the betterment of the individual),
but also with the transformation of the world and of man;

..

Prometheus 01NCe MOTE aese)e

Yet tho oducétion system - particularly that of the West ~
was shaped slowly in the traditional universc, The society of

“Prometheus adapted it to its own specific values (progress, cquality,

scientific and technical innovation) but without eradiciting the. old

\valucs which are gtill presont in the social systom (Stability, .
incequality, mastery of fixed technigues). It therocfore has to be

recognised that the present education system cmbodies organic
factors of resistance to the need to meet the regquirements of
"changing socicty".

To be surc, the system has changed radically, but far more
in its dimcnsions and by the extonsion of its content than
structurally or through the abandonment of its traditional content.

Thus a certain measurc of democratisation of education has been

~achieved (compulsory schooling, end of ruling circles' monopoly

of secondary and higher education), but the structures of the
education system impede the elimination of tho influcence cxerted

~on education by the social hierarchy, To be sure, cducation has been

ad justed to the transmission of the ever-changing scientific and
technical knowledge, but the disparity between the actual state of
science and technology and school programmes is considerable,

u/o




without taking into’account the continuing myth of knowledge
dofinitely acquired, of an unchanged foundation of knowledge
and of the "edifice of scicnce" bullt with stones added onc

by one, although modern science has its cemetury of obsoleto

or abandoncd theories and knowledge ... Education structurcs arc’,

admittedly, undergoing chango, but more through addition than ’
by subgtitution, In this scnsc, the idea of the primacy of

the "humanitices" as comparced with +the "new" branches of
secondary cducation, rcgarded, at lcast latently, as. a "scocond
choice", is a very good illustration. Tho same applios to the
rigid system of "lawful" university diplomas, alongside of which
"scicntific" diplomas are being introduced whose social value

is still largely questioned., And what about the discrimination
shown against diplomas worked for at ovening classes or by mcans
of corrcspondence courses?

Some traditional structures of the education system reomain
firmly in placo. PFirstly, thore is the "class" composcd of
pupils of a strictly specificd age group; these "classes" are,
in principle,  of a homogeneous standard in all schools of +the
same level and have a general syllabus all tho subjects of whick
pupils rust master in one yoar to be ablc to procecd to another
"clasg". The "class" with its cultural atmosphere and its
teaching methods survives the introduction of the most "active"
methods, which are powerlegss to cause its break-up. Morcover,
the minimum period necessary for accomplishing a given schooling
stago hos been institutionalised in liaison with the "classh, -
and the yearly programme cannot be divided up in any other way.
Why should a pupil not be in the fourth form for mathematics
and the first form for the mother-~tongue? Why can certificates
igsued for studics accomplished in the normal way not be far
more diversificd? ,

When carrying out resegrch on any cducation problem, it
is nccaessary to bear in mind the real naturc of the education
system whose functional purpose is to prescrve the fundamental
social structures oven if “their underlying culture entails
the recognition of change.

To adapt does therefore not mean "to change" but, on the
contrary, to do what is necessary to maintain, |

.




Scction IIT -~ Puture prospects of the education system
in the 1lizht of the evolution of the most
advanced gocleties

, In industrialised societies a normal human life is cven
today divided into three main phascs despite the changes which
are toking place with unprecedented spced:

—~_ thoe schooling phase (more and more often extended
as Tor as higher education), when man, in his youthy
must prove periodically that he has memoriged)
understood and assimilated a cortain store of
knowledge and techniques which will serve him as
o bagis for his future activities; '

~ . the workirg phase, when man puts his knowledge and
technlques to account to succeed in his own carecr
and serve soclety functionally. As a rule, the
schooling rhase is followed by a period of relaxatiol
when man ceases to seek to increase his knowledge
in order to devote his encrgics to adapting himself
0 his occupation and also to indulge in recreationar
pursuits and cultural amenitics (for, in general,
an adult does not have pleasant memories of his schogl-
days); after the age of 40, a phase of "advancement"
or "maturity" sets in when many men feel a rcenewed
ncod to laearn and to enhance their knowledge;

~ the rotirment phasc, usually beginning at 65, when man’
ceases all normal professional activity and lives a
life of more or less organiscd leisure whose needs
tho social enviromment meets imperfectly rather than
adegquately. ' - |

However, this classical pattern of the three phases of life
is changing cxtromely rapidly at the same time as the principles
of the ecducation system underlying it.

What is cauging this change?

| Scientific and technical knowledge is incrcasing and under-
going ronewal so specdily that the "foundation" gupplicd by the
gchool (including the university) soon becomes insufficient and
imperfect for everyone, It is Imtediatoly on leaving school +that
the need for now knowledge arises. llan will thercfore have o
begin studying anew on many occasions throughout life if he wishes
to. "keep abrcast" and "in step" with progress. But it will Do

o/




nccessory for the instrumonts of knowledge to be available
and for men to £ind an appropriate context in which to uso thom
since, if left to himsclf, he will meet insurmountable obstacles
and, in addition, will hove difficulty in sccuring "rocognition"
for his offorts, Education will whoreforo no longor bo confined
to, or guarantcod by, an initial spocialiscd phase of 1ifo,

But it is Yy no means merely a quostion of renewing onc's”
knowledge fundamentally within tho context of ono's oceupation, .
for this dccupntion itself changes radically: many mon arc adlroady
compoelled, ond will be increasingly compelled in the future,
to change thoir "trade" during thedir working life, and uony arc
alrecody scelking to do so now in order to secure a Iromotion, made
possible, vrccisely, by the introduction or expansion of a lorec
variety of jobs rcquiring ever moro qualificd manpowor.

This socicl impulse is well known and necd not boe explaincd
here, The more technically advanced a country is, the morc tho
atructure of its active population fluctuates and the greatoer
ig itg socilal and geographical mobility,., Torsten Hilsen has laid
down o gound dofinition of the nature of this chonge in the
hicrarchy of qualifications,

Tot us considor four ocecupational categories:

(a) unskilled workers;.
(b) skilled workers (mainly menual)s

(¢) ocdministrative staff, cadros, technicians
without university educations .

(a) university cducated oxecutive and technical staff,

If, %o indicate the impcrtunce of each category, we
portray tho original situation by meons of a pyramidal outliney
we will soe that this outline progressively assumes the shape
of an cgg with the point at the bottom (1).
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Rocent yoars have witnesscd on incrcase in the number cof
workers ond an improvement in their status. CGonerally spoeakingy
administrative machinery and scrvices cover the greatex part of
the working mopulation, But Thernitte (cstimotes for the now
Troneh nlan) shows that at o subsoquent stage the numbor of
em»loyeas will diminish, for they will be replaced more and moxre
by highly-quallified tochnicions using highly sophisticated
mochanical ond electronic tools, This does not mean that othor
tertiary activitics, and in particular activitics pertaining to
culture and ecducation, will not continue %o expard, «o
i Tor the primary scctor (essentially agriculturc and stocke
procding) it will continmue to contract  rapidly, although its
production will continue to risc, For cxamplé, the two last gencral
consuscs in Belgium producced the following figurcs:

1947: anproximately 12%
1961: approximately 8%

In fourteen years, the agricultural scctor has thus  lost
one—third of its labour force. Yot, in the last contury,
the majority of Belgians worked in the primary sector ...
Admittodly, in o few ycars' time, it will be impoggible for
the porcontoge of agricultural workers ir tho working population
g0 doereasd still further after dropping to a nogligeagia Teve

(3% or 4% 7).

In practice, those developments will lead +0 more and nmore
individunl chonges in occupation, for the majority of citizens
gsurcly already have occupations different from those of shedir
fathors., In the light of a survey carried out in Swedor
Neymark found that only 6% of young people from viban circlos | 3
and 115 of young people from rural circles pursuc the saue |
ocecupation  os their fathers., Morcover, 42% of young men covered
by o sample survey in Swoden had changed their occupation hetwooen
tho ages of 20 ond 28, and only once-third had remained in their
original occupation (taken up at 20) (1). It is unnecessary to
dwell on tho requirements in new qualifications which such changes
imply, not to montion the new knowledge required as a rosuly
of the technological developments undergone by o person's ¢l
occupatilon. |

Attontion must also be drawn to the decisive impact cxortod

" by new thought-transmission methods, The means of transmission
affects the monner in which decisions arc prepared, taken, cxccuted
and controlled and determines the siructures of fundamental action
in all sphorcs of society, particularly in the political and
ccononic ficlds.

o/ s

f(l) Sce the article by Torsten Hiisen referred to above.
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In this respect, Western civilisation has undergone
changes of a rovolutionary character. Writing by mecans of the
alphobet was the firsgt, followed by the invention of the '
printing press in the XVth century. Around 1900, the telephone,
telegraph and typewriter were the third. Today, TV, transistors
and, above all, computers are overturning all the declsion-
nekilng mochinery. Each time, ncwv occupations appear in this
context: +the scribe, the printer-~typographer, the secretary
phorthand~typist, the computer prograrmer. Fach time the inter-
dependonce of uen underwent o charge in its organisation,
calling for ncw qualifications and new hierarchical and
reiotional nachinery.

- Purthermore, mass comrunication media ~ from the popular
daily and woeckly press and the cinema, appealing to the main
non~in-the~gtreet, to radio and television which introduce
picturos, sounds and words into the very family circlc - have
cxpanded to such an extent as to overturn socicty's whole
culture and nman's whole peychology. ALbove all, thesc media
supply overyone, and esgpecially youth, with an undrcamcd-of
profusion of nows and topical information., Young people receive
nore information outside school than in school, but they are
only taught empirically by the fanily, casually at school and’
through their own oxporience, to make use of this informotiony
to eriticise it ond to moke an intelligent and efficient
sclection from it. The minde of the young ncvertheless contaln
a woalth of information and arc open to the world to an cxtent
hitherto unknown, although this "culture" lacks coherence and
renaing, ag it wore, in its raw state.

A1l thosce congiderations cxplain thorefore not only the
growth in the “educational" ncede of adults but also the school
gysten's inadequacy in the new context and the speedy changes
undergone by tho vory conbtent of knowledge. It dis thus a mnow
gocicty which is taking shape before our cyes and, consequently,
nlso o now cducation system, notwithstanding tho resistance
fron the old systen still weighed down with trodition.

The following rcsults of thego complex developnents are
alroady clecarly discernible:

— The schooling of youth will bo loss and lcss a matter of
acquiring knowlodge - soon outdated ~ and information -
provided morc comprehensively clscwhere - but will be
nore and more dcvoted to the acquisition of mecthods of
thought, "adapbive" attitudes, critical rcactions and
digciplines which "toach how %o Tcarn", Thus the tine
devoted by youth during the day, weeck or ycar to school
notivitics proper will be norc and more limited. It dis
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during their leisurc time that young people will lecarn to
abhasorb information and culture and prepare themselves

for an adult life characteriscd by the extension of loisure
ti110. The school could save much time by refraining from
innorting information, since the mass communication media
will be qualified to discharge the task systematically

in the contoxt of the family ond the sub-culture of

the young, As it will bhe cducation's task to shape an
nadartable" men rather than to produce a nfinished" man

in o single process, it will be impossible to teach the
requisite £loxibility of rcaction cxccept through
appropriate activities entailiqg4partioipation4§nd
responsibility; this cannot be loarncd through lecctures or
Tron POOKS.

Mhus the schooling period, hitherto passive, will becone
active and involve personal regponsibility and leisure

timo for the absorption of culturc., It will become’
ovident that the traditionzl status of young people;
particularly at school, plays a docisive role in prclonging
tgoir infantile state; many signs show alrcady today that
thig is so.

The occupational period will also be characteriscd by
leiguro time Tor the absorption of culture, but this loilsure
time will have to be nore and nore often devoted to
occupational adjustment and to keeping abreast of or
acquiring knowledge to this end. This will be the
npermanent education® syston and the roquisite institutione
will have to be set up or doeveloped, Another part of
loigure time will have to be devoted to community
nparticipation" rendered essontial by the comploxity

of political, economic and sociol 1ifos falling such
participation, the structures run the risk of turning into
oligarchies which would transform the abdication of man
into his subjcetion. Man will thercfore have to bo cducataed
to this end from an early age (active oxerciso of
responsibilitics) and during his adult life.

Rotiremont at 65 ycars of age, in its presont form, will

~ Pc @ thing of the past, sincc the averago prolongatior

of life, the preservation of health and the social neud to
acconplish tertiary tasks ~ which rogquire 1little physlical
offort ~ render the abandomment of all activity uscful

to society absurd, although this does not mean that
professional activity proper nust continue exactly as
before, Morcover, while on this subject, why should the
age of professional retiremcnt remain necessarily the sane
for most categories of workers and for all persons in
these categories?

o/




In actual faoct, all these changes inply that during tho
wholg of his life, from the age of rcason omwards, man will havo
responsible aetivitics, will have to doevote himself to study
ond will havo leisure time for the absorption of culturc, DThis
new socinl systom which might bo callod the system of the "throo
activity scctors" implics permancnt oducation,

The structurces, objoctives and methols of the traditional
school will e wholly transformed. It will give way to "soncething
elgae". Tho now education system will, in particular, provide
for study levels which will henceforth be independont of
pupilst age, BSimilarly, the manncr of acquiring knowlodge or
qualifications will be independent of all statutory schooling
periods or former conditions of study, although all study,
naturally, inplics the possession of adequate starting knowlodgo;

any gens in such knowledge will have to be filled. Thus "schooling"‘

will no longer be a statutorily defined and specified period

in man's 1ife and will no longer have to be accomplished in a
gpecialigod context called school, TUnder forng already forescon
but 1ot yev specified, this education covering the whole of man's
- 1ife will hove eliminated the concept of "eclage" with the aid

of techniques for the transmission of knowledge and recourse

to the mass communicesion network. The role of the teachers
will change radically:k"teachers" and "lecturers" will becone
"counsellors", "advisers", "tutors', "programmers',

Tho prosent dichotomy "school" and "post-school education® ~
the lattor grafted on to the former - will be replaced
pernanently by a double structurc: the W ormanent education" scetor
and the "Information-Culture" suctor,

It 1s in this sense that “ermancnt education with its
functional roquirements and its own dovelopment is already
beginning to bhe an.agent of radical change in the whole
prosent cducation systen.

Those rovoluntionary changes cannot originate in the preoscnt
education systons which would have difficulty in evolving
spontancousity., ILike all systems thoy can naturally be inproved
and made to raise their output cven to a startling extent, but
only wlthin the logie of their own structurcs. In any old systomn,
there i1s a forco of inertia inherent in its practices, valucs
and tochnical machinery, It would be unfair to criticise it,
since the "school" systen has rendorod, and will continue to
rendor for some time, through force of circumstances, services
which remain linked to the current progress of the. most advanced
civilisation. But the impulsion for change can only come fron

/s
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outside where, beside the current education system, a new system
for the dissemination of knowledge will be devised, a "non-formal"
system in the sense of "non-school". Gradually the system will
become able to take over from the old system, which it will
gradually overwhelm. One day, the school as we know 1t with

its system of "classes" will be a thing of the past, like

the trade gullds as a work context and the "post relays" as
travel stagesS...

Developing countries ~ particularly since they are just
starting their efforts - are Far less prisoners of the classical
education system. In planning their educational requirements,
they can save themselves the trouble of building up a costly
education system which ~ as we have seen ~ will only be

transitory; they can, on the contrary, set up institufions of
a genulnely new kind, responsible for imparting knowledge
for the teaching of techniques to society (1).

Reversing the situation, developing countries would be,
in the matter of education structures and principles, pilaneers
and examples to humanity. To be sure, multilateral measures f
would have to be taken to help them offset the meagreness
of their material and technical resources.

o/

(1) Concordant views on all this are to be found in
"La crise mondiale de 1'.ducation" by Philip H. Coombs,
Paris (PUF), 1900, sce page 115.
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section IV - Effects of new education trends
on the old education system

It is impossible to deal fully here with every effect since
this would, in fact, mean devising a new detailzd pattern for
an education system.

I will therefore confine myself to indicating these eiffects
80 as vo show that permanent education has indeed become the
basic factor in a radical change of system and to diagnosec its
main trends. |

A. All education

1. ©ITnd of encyclopaecdism. Information will henceforth be
inmparted more and more by mass communication media. Knowledge
memorisged in the form of detailed facts about the various
subjects taught will become increcasingly out-dated.
Encyclopaedic knowledge will, therefore, logically cease to
become the aim of cducation. The concept of the acquisition
during one's schooling of a store of knowledge valid for one's whole
existence has become & myth. It will henceforth be necessary
to learn where and how to secure knowledge, how to select,
integrate and utilise the information received ... Scihooling
will therefore become less strenuwous since it will only be
concerned with modes of thought, enistemological princivples
and their practical application, and the development of the g
£ faculty to select and criticise information. Thus lightened,
it will comprise legs daily, weellly and yearly tasks but will
be directed tovards genuine intellectual and practical
f " development. Schooling will nevertheless have to be prolonged
for everyone to the age of 18 and probably 20. The end oI
encyclopacdism will thus have functional consequences. Initial
schooling, being decisive, will recmain compulsory.

2 End of loss of literacy. The loss of the ability to

: read and write, noted in a certain number of recruits in
various countrics, will become virtually impossible with a
gystem of permenent education and constant absorption‘of
information. The setting up by countries of centres for the
digsemination of knowledge open to all and the growth in nceds
arising from professional requiremcnts make loss of literacy .
improbable. Furbthermore, the extension of the primary schooling

o/




- 18 -

phase - compulsory for all - will eliminate the hiatus vhich
today occurs in the life of many young people between the end
of schooling and military service; this period is nearly
always lost since studies have been concluded through
"ggturation® and both public and private concerns refuse to
engage untrained staff for so short a period (the report of
Rector Capelle draws attention to this difficulty). Thus the
end of loas of literacy will have the same functional effects
‘as the end of encyclopaedism. -

%3, TEnd of empirical transmission of knowledge. TFormerly

the dTUTies %o the Tamily and the community, health and sex

education and the art of social relations formed the subject

of empirical instruction given within the family circle. On ,
the otler hend, firms taught their trade and professional y
code "on the spot", and trade-unionism was learned at work

through imitation of older employees. Owing to a fuller

acquaintance with problems and the growing complexity of the

specific machinery whereby they are solved, and to the ever

more technical character of all activity, the empirical

transmission of knowledge, the unsystematic apprenticeship

"on the spot¥ will lose more and more of their importance,

although it will be impossible ever to eliminate them completely.

However, instruction in domestic science, hygiene, trade-

unionism, sex, birth control, use of communications and

consumer goods is already leading to the setting up or

development of specialised public or private institutions

which have functional machinery of their own but also make use

of mass communication media. These bodies will establish

contact with man in his home, in his job and at and through

the centres for the dissemination of knowledge where he 18 .
studying. Vork at primary school will be correspondingly " ol
lightened, and the other cells of social life will be largely

superseded in the work which they did in accordance with out-

dated traditions and as occasion arose. For example, training

for a specific occupation will be given systematically and

organically by the firm concerned if it is big enough tc¢ have

a training centre of its ownj; din the case of smaller firms,

this task will be similarly discharged by a number of firms

in association. Central bodies in liaison with State

authorities will advise, support, check and approve the

endeavours made. This, I would repeat, is only an excmple.

As practical applied knowledge will be transmitted in thls

way, it will be realised how useless encyclopaedism will be

o/-
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durinf the primary schooling phase and to what extent this
schooling must consist in developing the intellectual ability
to assimilete and inducing a desire to learn. The end of
empiricisnm is therefore a consequence wholly consistent with
the two other effects mentioned. |

4. Lnd of specialisation as the outcome of man's primary
gchooling phase, An individual will 0o Longer begin work with
a diploma certifying that he has a narrowly-conceivad speciality
: in a scientific (university) or technical subject. The idea,
still prevalent, that a diplema should denote an ever narrover
but ever more thorough and precise skill in a specific field
is a fallacy. Indeed, to perform the same operations and to
solve the same problems scientific and technical progress today
makes available new intellectual and mechanical processes
which succeed ecach other with extreme rapidity and call each
time for the application of new knowledge which may already
be used in another activity sector or may be wholly new.
Epistemological approaches change, as do also their methods
and instruments; aimg are continually being regrouped
according to new affinities or as factors in the solution of
problems posed in & new manner. Minds must therefore be
trained in some conceptual activity of a type and level ‘{
consistent with their capacities, and must be directed |
towards application to a broadly defined practical sector. _
The old definition of.a diploma as certifying mastery in a
"speciality" corresponding to a specific occupation is .
generally obsolete, and contemporary activities in all spheres
call for polyvalent men capable of adapting themselves casgily -
in the context of a certain manner of thinking applicable to
a broad field. Thus, mathewatics applied to economy produce
the "econometrician": his general mathematical training
: combined with his general knowledge of economic relations
“ render the econometrician polyvalent with regard to both the
new approaches and the new problems in the vast sector in
question. Similarl,, physicel chemistry (with all its processes)
applied to astronomy produces the "astro-physicist",.. To
quote another example, cytology and biochemistry applied to
the medieine of tumours and haematology produce the "cancer
research specialist’. Buch troining, conceived as indicated,
produces "polyvalent adaptables" rather than specialists,
since the basic training remains very broad and qualifies the
student for many other occupations in addition +o that eimed at.
To prcparc minds to this end, the primary training phase of
man, currently the schooling phase, must be general but musi

/e
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at all stages provide for many alternatives. Thus educated,

man will be able to undergo “relraining' scveral times during
his lifetime. Already Saclay awards only diplomas valid for
five years; within this period they will become obsolete,

but their holders will, in principle, be capable of asgimilating
the new -technical knowledge reduircd for the exercise of their .
scientific activities.

To be sure, these new objectives of training imply that
profegsional work or research will have to be carried out by
multi-disciplinary tcams. Rducation must therefore ccasge to
be competitive between pupills regarded, as it were, as
scholastic "monads®: education and the ratification of its
results must therefore be a matter of teamwork, the very
opposite of the "class" system where one is continually
"judged" for what one does by oneself +... even if it is in
the conteXt of a would-be beam. Today "active methods" are
often 111lusory sses

5. Tnd of traditional methods at all levels. All the
forecgoing consideratvions condemn Whe t everywhere survives of
traditional education methods: memorisation (and its asscssmnent
criteria for scholastic progress), book-learning (the book as
the basic instrument), lectures by teachers (ex cathedra),
passive role and immobility of pupils (adults or adolescents),
homogeneity of subjects to be learned by all but personalisation
of performance, whereas the contrary should be the case;
negative sclection (impossibility to "jump a class" or to

\ obtain a diploma) whereas what is required is an assessment

for the purpose of guidance in a system with broad alternatives

‘ and individielly varying periods of study. In view of the

} current evolution in social relations, these traditional methods
\

|

have become incompatible with adult activity and it is
therefore adult education, with the kind of relations and
compunication it implies, which will be the transforming
factor for education methods in general. The protests of the
university students prove this, eince they express the revolt
of young adults, kept in a state of "schooling", against methods
1 which are socially obsolete and inadequate for the objectives
1 pursved. This status of scholarsg must, moreover, be rclated

; to the changing status of the child in the family circle. In
‘ our western societies, the child has traditionally been kept
in conditions of social inferiority which implied total
dependence, the obligation to obey passively and to imitate.
This was curiously reflected by the fact that the words "ooy"
and "girl" were used to describe adult domestic servants in
colonial circles see

/s
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. Today the status of children and young people is greatly
enhanced for +two reasons:

- the speedy reduction in infant mortality and morbidity
which makes the loss of a child an exceptions

- the smaller number of children per couple, which makes
children more "“rare" and more "precious".

The child becomes the main object of preoccupation of the
fawily, i.e. the couple, who endeavour to provide the best
conditions for the personal development and social success of
the young. The personality of children is nowadays taken into
account from an early age onwards (1). They are associated
with the life of the family and take part in all discussions
and even decisions. Parental authority is thereby weakened.
Toung veople are regarded as attaining their majority long
before the age laid down in the Civil Code. They acquire
consumer status at an early age, for their parents give them
pocket money or buy them the cultural or sports equipment
they ask for. The economic system is geared to meet this
category of need, to stimulate it, to direct it and +to provoke
new needs. The special "market" provided for the young thus
turns thew into an important social group which lives according
to ite own ethical and aesthetic standards and forms a "sub-
culture characteristic of our epoch. The contrast between
the status outside school and the status at school (including
the university whose structures have remained immobile at the
same time as the mass of its students has remained homogeneous),
has become more marked, with the results known to us. The
principles governing adult education therefore become the sole
possible sowurce of reform of the school and university.

Moreover, the evolution of techniques and the related
activities make it necessary for an ever greater part of
education to cease to concentrate on the "branches"
(“mathematics", "mother tongue", "foreign language", “political
economy™, etc.), in order to be devoted to the solution of
problems calling for the application of the knowledge and
thought processes furnished by these "branches". In this
connection Kempfer draws attention to & process regarded by
him as valid for adult education butbt which, in our view, applies
to all levels of eduwation. Once a problem is posed in its
living and concrete complexity, its solution comprises six
stages:

o/

(1) In this connection, the concepts derived from
psychoanalysis also play their part.
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-~ definition of the problem (clearer understanding of its
nature );

- establishment of the facts (securing of all data on the
causes or- possible effects, in the context of the problem);

- analysis of these facts (notably assessing them);

- decision (making a choice between alternatives);

— action (execution of the decision);

- evaluation (assessment of the results of the action). (1)

Some phases of this process may be "simulated". Nevertheless,
if a coucrete problem is dealt with in this way, it will be
possible, for example, to have recourse to mathematical or
statistical procedures, the preparation of reports expressing
the conclusions correctly (knowledge of the mother tongue),
reading in foreign languages, concepts of social or natural
science, knowledge of geography or history. The data of the
problem must lend themselves to documentary research and
investigation., It will thus become clear what purpose the
"branches" taught can serve, how to use them oneself an¢ with
a team, how to integrate them with one another to achieve a
particular objective. Basically, it is merely a generalisation
of the case~-study method. The application of these methods
takes time and again calls for the alleviation of the study of
"branches” through the elimination of encyclopaedism, ,

Concrete, active education in teams with responsible tasks
will produce a polyvalent man capable of adaptation.

6. Complete democratisation of education. We mentioned thet
democratisation was progressing butb that obstacles and resissances
remained to be overcome which hanmpercd it, preserving the
privileged position of children of leading and wealthy circles,
and that although higher education was open to children fron
poorer classes, a situation pergisted whereby studies lecading
to the most lucrative careers and paving the way to high
positions were still largely monopolised by the children cf
these very leading circles. Further, such studies - already
more profitable in themselves - are still today a criterion
governing entry into certain careers, and therefore to &
certain extent discriminatory agains’ children from socially

c/a

(1) C©f. Kempfer, "Adult education", New York, 1955, Chapter 2,
pages 20 to 24 bearing on the "thinking process".,
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less favoured circles. In this respect, "connections" play a

decisive role (provided, naturally, that the necessary diploma
has becn acquired), leading to a virtual monopolisation of the
really good posts «ees (1),

These initial injustices, whether due to the impossibility
of pursuing studies in youth or to the impossibility of
bene £iting to the full from a degree or diploma, can, in
principle, be compensated under a permanent education system
which of fers, by definition, "new outlets" at any time thanks
t0 the possibility of acquiring higher qualificatious., In
this raspect permanent education constitutes a decisive Factor
in the democratisation of education and carcers at a time
when the needs of a society based on scien<é aud technology
mean that no "reserve of talent® must be neglected (2). The
degire for equality at the start thus coincides with The
special needs of society. These considerations also apply to
women who still do not have equal access to education and
careers (3); in this respect, too, permanent education will
have the same effects. In addition, the new education system
and methods, with the break-up of the artificial and
inhibiting atmosphere of the school "form" (this Procrustean
bed), calls for the generalisation of co-education., Is not
this bound to be achieved under a permanent education system
covering the whole life span? But the final implications of
the principle must be drawn. And, firstly, how could wvhis
"mixing" of men and women during the initial education phase
not be regarded as a preparatiocn for the "mixed" studies
which all will.have to pursue as adults in the most varied
spheres and under the most varied comnditions? One cannot,
therefore, cscape the principle affirmed for the first time
in +the Rome Treaty: equal pay for equal work for men and
women., But we must go all the way and deduce from the forew—
going considerations that there must be edquality of access
not only in respect of studies but also, in principle, in

* »

(1) This state of affairs explains why persons who
themsclves have good positions are so anxious for their
children to succeed in their studies,

(2) See in this connection my report: "Accds & 1'enseignement

supérieur en Burope", UNESCO, Part I, 2, "Aptitudes
intellectuelles non mobilisées", pp. 66 et seq.
TCorference of Minigters of Fducation of member states
of UNESCO on access to nigher education, Vienna,
November 19677).

(3) See the same report, . the section entitled: "Le facteur
du_sexe". X
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reswect of all scientific, cultural or technical activities.
0nly in the case of a few rare activities ~ and even these will
disappear with technical progress - conditions may call for the
exclusion of one sex; +this is the case, for example, with
sotivitics based on pure muscular power (common labourer),
occupations requlring greater physical resistance such as
certain law and order services (1) or activities entailing
close promisculty (certailn Tunctions of ships' crews); these
may still cntail working conditions excluding one sex. If we
recognise everyone's right to achieve his ambitions without
discrimination - unless justified objectively - ané the need
L7 the tecéhnical society to mobilise all abilities, ‘the
refusal to nake education and certain occupations accessible

to half of mankind is a mentally backward, socially detrimental
and culturally enti-humanist prejudice.

But the term "democratisation” also has a second meaning
in the education context: "the democratic administration of
centres for +the dissemination of knowledge and everyons's’
right to personal and rogponsible participation in his own
cducationi. As I have explained (2), the need to engage
enildren from the age of reason onwards in responsible
activities makes it more or less necessary to impart “his
trend to the reform of the dinstitutional education gtructures.
May I recall that, in my view, this evolution will lead to the
abolition of "schools" - designed for specific age groups and
orgeniscd in "classes" according to the o0ld school tradition -~
and their replacement by centres for the dissemination of

 knowledge and culture covering A1l @ge groups of thc population.

Morsover, in our various countries such centres are already
being set up, under diverse - more Or less happy ~ forms, &s
"oultural contres", "youth centres", ete., although they do
not fulfil auny, or hardly any, of the tasks performed by schools.

B. Youth education

A1l the features enumerated above by which all education,
whatever its nature, will be increasingly characteriscd and
which result from the new concept of an education system based

|
LWAR

’ (1) However, the women's policc force 1is proving necessary
| and, in any event, more efficacious in many sectors of
t wboan life and for certain aspccets of preseut-day

| delinduency.

(2) See Section 5: "End of traditional methods atb all levels".
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on man's permancnt education during his whole existence, will
also charactorise the initial phase of this education, i.c.
"gchool" educations

- end of eneyclopaedism and consequent lightening of the
time~table s

- emphasis laid on the development of critical faculties
and intellectual methods of approach to problems, and
the part played by concrete, multi-disciplinary
applications;

- need to extend the length of the initial education
phasc (currently the "school" phase);

- reduction in "empirical® external participations butb
increase in systematic iuntervention by ncw public and
private bodies (instruction in such subjects as sex,
fanily responsibilitics, work, civiecs, usc of consumer
goods, utilisation of cultural facilities, etc.);

- the polyvalent nature of education leading to the
award of the most diverse diplomas less linked to a
classical "branch" of technology and knowledge;

- genuinely active "inter-disciplinary" cducation in
. teams. eliminating, in particular, individual and-
7y G -8y L ’
competitive markings

- sclection not linked to a specificd period of study,
and effected on a positive basis by means of guidance
and advice machinery; |

- conplete democratisation of access to cducation and of
its administration; :

-i'progressive but rapid disappcarance of the traditional
school "form" system;

~ transformation of schools into “centres for the
dissemination of knowledge and culture" open to students
of all age-groups, comprising, under new forms, the
initial education phase and utilising all means of
expregsion including mass medla.

A1l +hese consequences of the concept of "permanent
education", entailing the need for changes, will affect school
education at all levels and will call for fundamental changes
in its structures, content and methods.

The same changes will occur at the same time in the field
of adult education which, although not yet systematised or
forming an integral whole, is alrcady - because of ite "adult"
nceds and attitudes - closer to the special concept of
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permanent education as it is being shaped by the transformation
of society (1). Here, the effect will, for this very reason,

be less revolutionary than in the case of the school system
itself. 1In actual fact, the end result will be the integration
of all education in a single system. But, it must be emphasgised,
the most revolutionary change will take place in youth education.
This youth, long kept in an infantile state of dependence,
discipline and subjection, will be raised to "adult" status at
an earlier age. A distinction must, however, be made bhetween
the evolution of sociological growth factors and factors of
biological growth., Here it will always be necessary to take
account of the organic phases of intellectual developuent as
defined Tor example by Jean Piaget or Professor langeveld,
Director of the Education Institute of Utrecht University.

This section of my report aims at supplementing the
series of points enumerated earlier. To be sure, they constitute
the essence of the action of permanent education as a factor in
the change of the current education syotem as a whole. It is,
however, necessary to add the consequences peculiar to youth
education.

Firstly, the rapid evolution we are undergoing will
definitely eliminate the prejudice whereby "formal' education
is regarded as intrinsically superior to vocational or technical
education. On this subject, the report of the Marly-le-Roi
course has the following to say: ‘

Mo have to overcome the prejudice that the culture
scquired through general education is more comprehensive
and valuable than the culture transmitted through
vocational training and professional activity. We have
by now largely gone beyond the narrow notion of !'trades',
for the rapid evolution of technology and professional
mobility require the basic education to be more and more
general and cultural."

T+t will, in fact, become useless and impossible to give
genuinely specialisged vocational and technical training since
such training would be speedily outdated; 1% will therefore be
essential for vocational training to comprise a "general' basis.
Similarly, one cannot conceive that in our predominantly
gscientific and technical society a man may be educated without
learning something of the technical aspects of social and
economic 1life; so-called "general" studies will therefore have
to include a technical part. As a result the difference in
character of the two kinds of education will diminish
progressively., This is what the Swedish concept of the

/.

(1) See Section IIT.
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comprehengive school promises. Similarly, democratisation and
selection effected with guidance and advice will help to hesten
the disappearance of study sectors monopolised by leading social
circles where average levels remain "higher" even today because
of the nmore favourable conditions for study and cultural
development obtaining in the families of these circles. The
classical humanities, too, will cease to be the "royal way"

to higher studies, and dead languages and the cultures of
antiquity will completely cease to be the nucleus and symbol

of all higher education of the mind. The disparity between

the "classical" values and the values of present-day society
is growing ever greater and dooms this kind of basic education
of which only a few optional alternatives will remain. Today
sociology is a better preparation for law than Iatin, which

has become wholly useless ~ to say no more -~ to medical
science., '

The "defence of humanism" is nothing more than a rearguard
action to prolong the existence of a privilege.

Teaching will be more and more personsalised in the sense
that the education of the young will be increasingly adapted
to the intellectual personality and aspirations of each pupil.
In this resgpect, the tutorial system, particularly suitable
for adulte, will be extended to pupils of all ages, while the
new technicue of study "by computer" will accentuate the
individual character of education.

Purthermore, youth education will comprise a range of
alternatives which will broaden with advance in studies. To
be sure, each category of alternatives will imply a certain
"common trunk' of gensral basic knowledge ... The fact that
it will no longer be possible to relate the acquisition of
general or optional knowledge to a given age or a given
schooling period, although a pupil will still have to obey
decisions arising from pupil guidance and advice (allowing
nevertheless for individual alternatives), will cause, ag
we have shown, the break-up of the present school structure
and of the "class" gsystem. This basic fact cannot be emphasised
sufficiently. It is perhaps in this respect that permanent
education will produce its most revolutionary effects., Here,
our view coincides with that put forward in the report by
Professor Tietgens, who would like the "classes" to he replaced
by "courses®,

Pupil guidance and counselling will become ever more
essential for the young, since the adult's right to resume, at
a later stage, unconditionally, studies abandoned too soon
will not give him back the greater freedom of choice enjoyed

0/-
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by the young. ILife's first occupational commitment has indeed
irreversible consequences, as Professor Bide points out. The
adult's power of choice is restricted.

Mho concept of studles open to puplls of any ago and carried
out according o mothods resulting from the dialoctic of the
ovolution outlined, the nced also to organisc, to spocialise, to
establish the function of information (in ths broad sense) on
anothew level than that of formal school education, making use of
mass communication media, will bring about the transformation
of the school and its integration in "centres for the dissemination
of knowledge and culture" as already indicated, This will not he
achieved at one stroke nor simultaneously and in the same way
everyniere., Initially, schools (including universities) and their
equipment will be used daily and on every day of the year from
8 a,m, to nidnight by the most varied clientele, The costs of
achool investment in response to the ever—-growing needs of nascent
and developing permanent education, make it inadmissible for school
puildings to he used only 7 hours a day, 5 or 5 1/2 days out of
7 per weel:, and only for 30 weeks a year, This takes no account
of some schools that are used for evening classes and on weelk
ends for cultural events..,. But this is only the first stage of
the evolutvion described.

Universities will not escape this development and will be
"gcentres® like the others but on a necessarily higher level,
since they are also centres for scientific research and cultural
creation which by definition are the srhere only of those who
possess the necessary abilities, It will be possible for this élite
formed by scientific selection to grow continually, although, at
best, it will never be more than a strong minority.

Ce  Adult education

Adult education, will, to be sure, have the characteristics
we have endeavoured to define as being those which gll education
should have in our technical and scientific society, our
neivilisation of leisure" (see under A). But it will be the needs
themselves, the forms assumed by this "gestating" educatlon and
the principles and methods following from its nature, which will be
the increasingly decisive factor and the model for the reform of
education as a whole., It is, naturally, a gradual evolution which
will affirm itself more and more strongly as adult education gains
in importance and becomes structurally organised, Just as it was
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absurd to take -~ more or less consciously - as prototyps for
adult education the school system created for the young, it -
would be an aberration to act today on ‘the reverse principle.
In both cases the resistance due to the nature of the pupils
themselves naturally constitutes a more or less conscious
factor of adaptation.

However, let us not forget to what cxtent the traditional
school system has hitherto tended to prolong artificially the
infantile state of the young subjected to its. In this respect,
the typically "adult" characteristics of education conceived
especially for pupils of "post-school" age, can only exocrt a
beneficial influence on the education of the young,

Tt 1s now necessary to stress how imperfect and clearly
inadequate our scilentific knowledge is of the different
intellectual and characterial capacities for study of individuals
of different age groups, And if 1litvle is known about the
influence oxerted on these capacities by physical or physiological
changes due to age, we know even less about the effects
of changes in socio~cultural conditions and the way of life
during different phases of life,

Those inadequecies are proved boyond any doubt in the
excellent survey published by the Review of Iducation Resocarch

- on recont research into adult education (17,

In his survey Howard MacClusky shows that rosults are i
sporadic and tho relevant data ofton incomplete and unreliablo,
The seiontific effort has been devoted mainly to the formal
schooling phosc and the standards ostablished for that level
have, in roality, been applicd subscquently to adult pupils.,
Now, there is a demand for instruments devised specially for
determining the characteristics of adult pupils and for the
application of "age fair tests", The differential psychology
of adults iz not adequately dealt with, and, in particular,
there has beon insufficient rescarch into the ability of adults
belonging to the lower soclal strata. Admittedly, it seems
that the ability to solve new provleoms diminishes generally
after a cortain age, but that the gonoral intelligonce level
remaing the same up to an advanced age, Howover, it could not bo
claimed thot this has been proved and that the mechanism of the

phenomenon can be described correctly,

o‘/n

(1) Vol, XXXV, No, 3, June 1965




Gale "Jonscn and Albert Schrader deal with socialisation
processces. Only a fow obvious gencralities concerning adults
have hoen put forward as being objectively proved; here, 100,
the major effort has been devoied to the young.., The type of
generality produced by research on adults may lead to conclusions of
the following kind:

~ Sccurity at work (due to the stability and coherent
attitudes of superiors) favoure the socialisation of
members of the group.

- There is a relationship between the personal accomplishment
of leadors and their feeling of independence and dcgrec
of sclf-esteem,

- Excogsive hicrarchical structurisation produces
ingtahility and discontent among the staff.

-~ The size of an institution affects the reactions of its
nmembers in regard to participation, cemotional state ani
contontment. :

In short, we knew, without knowing ...

Robert Boyd makes a survey on the "group" regarded as a gocio-
psychological unit for study. Here all the features of group
dynamics, more posgitive than in the case of the preceding objocty
may be mohilisced and adapted to adult education methods. The ,
same proccdurcs could, however, be appliecd to the young with o view
to raising them carlier to adult status in the way oxplainced in
gections A cnd Ba. | ' |
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In any cvent these excellent contributions show the
nced to dovelop research into the adult personality and its
differcntial aspects (1).

) L o

Here, as in the case of youth cducation, we shall confinc
oursclves to adding to, the consequences ontailed for all '
education (sce section A) +those peculiar to adult cducation,

Thoe democratisation of education together with the nced
for adults to dovotera greater part of their leisure time to
educational activities have an incscavyable consequence: +the
right Lor every adult to resume studics which he might have
accomplished in his youth-as "initial cducation" but, for onc
reason or anothery could not carry out or complote, ~As in the .
case of youth itself, the principlc of a statutory schooling
period, of yearly stages to be coverced in a homogencous monner - .
and of branches comprising only limited alternatives (The ,common.

LI

o/ s

(1) The article by John MacIeish ?4WThe acquisition of Imowlcdge

by adults: focts and figurcs'- pPublished in the '
ntérnational Peview of Adult and Youth Bduecation, 1962;
vol. XIV, No. 1, ps 45 t0 54, gives the samc impression.,
It contalns one impressive stotement: that, according to
Lehman, works "regarded as brilliant" have generall:r been
conceived and achisved by their creators between the ages
of 25 and 40, IMust it thereforc be assumed that this is
~the natural period of creativity? e agree with the author
that men above 40 years of age arc indecd the vicbtims of
~ the habits they have acquired, and would odd that the mosh
gifted among them are “viectims of their own success".
It is, indced, just as though by over-heaping them with
honours, with social and academic awards, and high
consultative and gdministrative functions, by arranging
for their participation in worldly but non-crcative activities,
we did our best to prevent +them from continuing to devote
themselves to their creative work ... However, the
article by Macleish would seem to reveal two trends: with
agey the reactionsof adults become slower, but they prescrve
and even improve their intellectual abilities if they maine
tain them rcgularly (what an argument in favour of
permancnt education!).




progranme remaining the main part) will cease to be applicable,

The resumption of studice will thorefore offer adults highly
floxible opportunitios. Similarly, the traditional methods’ - those
of the school = still too passive and little differentiated, will

be replacced by methods of active personalisation practiscd in small
groups, and the adult will find it easicr to have rccourse to
Institutions intended mainly for the young, The oxpansion of
¢voning classés and correspondence courses (1) will offer other
opportunitics, The certificates awarded for such studics will acquire,
urder approoriaste conditions, the same value as certificates
covering the same subjects obtained - perhaps within a shorter
period of time - by full-time study. |

‘Phe “econtres for the dissemination of knowledge and culture"
should zlso provide adults with possibilities of reoricntation
(at the same or a higher level), re~training, rofreshor worky
acquisition of supplemontary knowledfe, cultural develormenty
community activities (see section 4)g a

Adult cducation will develop its structurces while beling
integratod with the new overall edugation eystem in which it will
ve tho fundamental factor of change. dJust as the democratisation
and promotion of studics have determinod a whole social policy
of study grants and of assistance of warious kinds (payment of family
allowonces during the whole period of study, etc.), the same nccds

‘will load to a gocial status of cdult cducation. One of the
features will be tho gencralisation of a kind of reduction in hours
of worlks the transformation of hours, days and weeks of work into

' mogueational leave" with normal pay,., The allowances for study
cxpenses or "loss of carnings" (when the studies concerned exceced
the duration of the educational leave), will be financed from a new
social scecurity branch., The highest vocational training at 2ll
levels is csscentially of concern to firms but also to the State
and to the individual workers ‘themscelves; it therefore calls for

" such a method of financement whichr also has technical, political
and paychological advantagoes, It does not require new functional
machinory, as it implies a very broad spreading of charges and,
through being included in the cost price, obviously links promotion
through study to work status.

o/ s

(1) Those courses thomselves, for from remeining aligned with
the school system (homogencous periods and subjectsy
identical work and exerciscs by a whole group), will lend
themselves more and more to personalisation %see report
of Tiouis Cros on "Correspondconce cducation in Francc"),

P -
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section V - General conclusion

The foregoing considorations have permitted us Lo stross
tho necossory foatures of permancnt education. They are
necoseary in the senge that tho ovolution of society, and on the
basls of this dynamic, the overall function of the education
systony, call almost automatically ror a change in education
structurces, contonts and methods, -

It is, indeed, impossible to avold the conclusion that
cducation must become "permanont", i.c. must constitute an
activity pursucd by men and womon during the whole of their life
span from childhood onwards.

The special foatures of thies cducation will after all
be detormined by the force of things. Iducation as a wholo will
fulfil the most varied aims: initial youth education; rofreshor,
reoricontation and re~training; supplementary cducation of a
cultural, civie or practical naturc.

It will be of a . predominantly optional character from the
initial education stage onwards, It will aim at inculecating
intellectual or technical methods tather than knowledge, for
everything that comes under the heading of information will bhe
- disseminated by mass communication media and not by educationgl
establishments, The phases of education will not be linked %o
a given period of study and it will not be necessary to learn
all the subjects of a syllabus simultaneously. Progress in each
subject will be solely the responsibility of the pupils - or =~ -
students, according to their intellectual or work capacities,
Studies will call for the critical spirit and personal activity
by participants working in teams, Pupils will be taught how +to
learn and how to use mass communication media profitably on
behalf of individuals and of the community. Creativity in work
and leisure pursuits will be promoted, Studies will take many
formss full-time, evening classes, courses, education by
- enrrespondence and by audio-visual media, programmed instruction
including the use of computers. ' _ '

Tor the man of tomorrow will have to he able to adarpt himself
continually to changing situations. To survive he will have- %o
be able to act independently, responsibly and in fellowship,
be prepared Lo criticise but also to submit to urnconditional
discipline gs socn as it is imposed by democratically-controllcd
authoritice, ,

/o
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"Centres for the dissemination of knowledge and culture" -
as many as are required for the population density - will take the
place of schools, youth and cultural centres, public libraries (which
will be integrated in the centres), museums. They will have debating
chambers, fthoatres, cinemas and sound and televislion broadcasting
sections, They will have their own printing shops and will comprise
"workshops" for the most varied creatlve activities: introduction
to research, the arts and dancing. They will be surrounded by
sports facilities. Some of these centres - while of the same
nature as the others ~ will be the egquivalent of our present
universities, since they will be responsible for organising
scientific research and taking education up to the highest level
(including "post-graduate” work). They will be focal points for
economic and cultural development and centres of leadership for
broad areas. It is in their teaching and methodology institutes
that the constant renewal of the permanent education system,
conceived as an integrated system,will be prepared.

Apart from the "centres for the dissemination of knowledge and
culture", whether of university level or not, major industrial
concerns, professional organlisations, major admimilistrations and
general interest associations will organise special education
courses in the context and spirit and according to the plan of
permanent education.

To be sure, the radical changes called for by these new
concepts will entall a considerable increase in education expenditure.
Fconomic growth will enable it to be met and will, moreover, Dbe
hastened since, by meeting the expenditure, it will better answer
the guantitative and qualitative demands of education needs in the
technical society and the civilisation of leisure.

The success of this venture can only be conceived in the light
of a politically integrated Europe determined to control its desftiny.
This is a question of scale.

At its origin, in the nineteenth century, the campaign for
compulsory schooling seemed revolutionary and utopian ...
Today's "permanent education" campaign - with all its implications
may also have "futurist" aspects. But in addition to being "futurist"
it is also a "future feasibility", and the preview may show ug by
whagaﬁtages, under what conditvicns and at what price it may become
reality.

ERIC Clearin ghouse

APR 61970

on Adult Education
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