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ABSTRACT

This annotated bibliography of 481 journal articles
is the most recent of a series of compilations begun in 1946 on the
teaching of college English. Of the eight categories included,
literature and freshman English receive the greatest emphasis. Other
sections treat the English program, language, drama and television,
speech, journalism, and the preparation of English teachers. Nearly
50 percent of the ‘annotations deal with freshman English, (RL)
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PREFACE

At the December 1942 meeting of the College Section of the NCTE, the
members present decided it would be helpful to have available annual bibliogra-
phies on the college teaching of English. In 1946, the first installment was pub-
lished as Pamphlet Publication Number 8 of the NCTE. Edited by Professor Edna
Hays, this pamphlet provided annotations on 347 articles that had appcared dur-
ing 1941 through 1944. A second installment of 203 annotations, compiied by Pro-
fessor Hays and limited to 1945, appeared in College English, 8:8 (May 1947),
410-434. A third installment of 184 annotations covering 1946, alse compiled by
Professor Hays, appeared in CE, 9:8 (May 1948), 430-453. The fcurth installment
did not appear until 1957 (CE, 19:1, 17-26). Compiled by Professor John McKier-
nan et al,, this installment contained 98 items covering the period 1954 through
spring 1556. What follows is the most recent installment. Compiled by Professors
McKiernan, Rowland, Van Gelder, et al., its 481 annotations cover the years 1957
through 1963. '

Though a stylistic continuity was not possible because of the personnel shifts
in such a long-term and tedious undertaking as this, the attempt to present all
annotations as abstracts of the authors’ statements was fairly successful. This and
the scope of the bibliography may make it a ready reference for discussion and
study of aspects of the profession which relate to the college teaching of English.
The committee presents below not an exhaustive bibliography kut a reasonably
complete one based upon the journals which commonly deal with the college
teaching of English (CE, The CEA Critic, etc.) and most others in which one can
expect to find such articles at least once a year. Since English Journal is almost
restricted to the high school teaching of English, no attempt was made to annotate
it; though an occasional article whose relevance to college teaching was unusually
strong was included in this survey. Users of this bibliography need not be re-
minded that many articles in English Journal have varying kinds of relationship
to the college teaching of English; the newly published Annotated Index to the
English Joumal, 1944-1963 will help in locating these.

The following categories were used for the classification of articles. Obvi-
ously, such categorization can hardly be definitive. One should use this tool, as
others, with some sense of imagination.

The English Program
Freshman English
The English Language
Literature
Drama
Speech
. Journalism
VIII. The Preparation of English Teachers
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These categories have not changed significantly since the first installment
though they have been subject to some regrouping. During the earlier years of the
bibliography there was, naturally, some concern with English in its relation to the
war effort. One would not expect to have seen that continued. Other changes—a
slight decline in emphasis upon communication programs, English for erigineering
students, and humanities courses—may reflect not an actual change in the concerns
of the profession but only a change in the concerns of the journals ‘themselves.
One recalls, too, that since 1941 new journals have come into being which deal
éntirely with what were previously segmental interests; the best example is; of
course, College Composition and Communication. Tempted to make any inter-
pretation based on quantitative proportions among the categories in the bibliogra-
phy, one would have to keep in mind also that the various ‘speech, drama, 'and
]ournahsm periodicals serve more specialized interests. They also have been for
the most part excluded chiefly because this blbhog'aphy has as its primary con-
cern the teaching of English (in college). Abstracts of English Studies, for ex-
ample, will provide annotations on the subject matter of the field.

Whether it represents the exasperation or the dedication of the professmn,
it is interesting to discover that 47 percent of the following annotations deal
with the freshman English program in one way or another; previous mstallments
reveal similar emphases Hawthome would find a moral there.

-J. CARTER RowLAND, Chairman
Committee on a Blbhography
of College Teachmg -
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BIBLIOGRAPHICAL CATEGORIES

I. THE ENGLISH PROGRAM (considered
in its totality. Articles in this category deal
with programs qua programs and 1ot with
isolated aspects of the total program.)

A. Description of Programs

1. ArcLen, IIarowp B. “A Reply on Plural-
ism,” College Enylish, 23:1 (October 1961),
20-22.

Sledd is right in saying that departments
must teach several grammars, but eighteenth
century latinate grammars are not as valu-
able as he says. (9)

Cross-Reference VIII.

2. CampBELL, RoBERT. “English for the
Non-Major,” The Journal of General Educa-
tion, 10:2 (April 1957), 72-77.

The complete English program demands one
type of course prepared strictly for the Eng-
lish major and another type in which majors
and nonmajors will meet on equal terms.
The latter type should afford the student en-
joyment in the art of literature and “open his

mind o the complex business of human life.”
(12)

3. Canrg, ArTHUR J. “A CE.E.B. Summer
Institute: Forethought and Afterthought,”
College English, 24:8 (May 1963), 639-644.
The CEEB Institute held at Ann Arbor,
Michigan, attracted able high school teachers
who were enthiusiastic about the results of
the 1962 summer institutes. But the results
are small in comparison with the work that
remains to be accomplished by those respon-
sible for the English curriculum. The con-
tinuity of these efforts, however, is depend-
ent upon Congressional legislation which will
afford the humanities the support that has
been given the sciences. (6) : ‘
Cross-Referenoe 1.D.; VIIL

4. COHEN, “HENNIG. “Amencan Studies and
American Literature,” College English, 24:7
(April 1963), 550-554.

The American Studies program shows
marked progress toward matu'nty One of the
proofs of this' progress is the increasing in-
sistence of Americanists on “a mastery of the
material and techniques of the disciplines

which they presume to use.” (6)

5. DonNELLY, WiLL1aM J. “Aims for Teach-
ing English,” Catholic Educational Review,
LX:8 (November 1962), 545-550.

The general English curriculum should be a
maturing influence on the student by teach-
ing him to communicate, learn, understand
his place in history, create, and develop pro-
fessional skills. (10)

Cross-Reference I. E.

6. ForsTeR, Louss. “The English Program,”
Baltimore Bulletin of Educatwn, XL:1 (1962-
1963), 12.

The program at Baltimore Junior College of
literature, writing, and reading is largely re-
medial in nature and is designed to provide
facility in reading, fluency in writing, and
discriminating tastes in literature. (11)

7. FosTeER, Epwarp. “College English for
Non-Major Students,” College English, 20:8
(May 1959), 387-410.

An analysis- of the various English programs
for nonmajor students in selected universi-
ties. Analysis includes description of pro-
grams, administration of programs, and suc-
cess of programs. (3)

8. McCuLLoucH, NoarMaN V. “College-
Wide English Improvement,” College Eng-
lish, 21:7 (April 1960), 407-408.

An attempt at college-wide English improve-
ment at Savannah State College resulted in
only a few faculty using the pink slips pro-
vided them, in more than a {ew faculty in-
dignant at having their errors pointed out by
students, and in both faculty and students
showing increasing awareness of the value of
correct usage. (3)

9. McNAMARA, E. “Some Notes toward the
Establishment of Teachermanship (With
Apologies to S. Potter),” College English, 22:
8 (May 1961), 579-581.

Tronic advice on how to “succeed” as a col-
lege English teacher without working: dress,
lecturing, paper marking. (9)

10. RanpEL, WiniaMm. “English as a Disci-
pline,” College English 19:8 (May 1958),
359-361.

o so i M YNEINY 53
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English cannot be considered a discipline be-
cause it lacks a definable subject matter. (3)

11. RoraweLL, KeNNETH S. “Programmed
Learning: A Back Door to Empiricism in
English Studies,” College English, 23:4 (Jan-
uary 1962), 245-250.

Sharing an empiric approach, Frye’s Anat-
omy of Criticism and Lumsdaine and Glaser’s
Teaching Machines and Programmed Learn-
ing suggest that “programming” may be vi-
able for introductory literature courses and
may help effect a coherent, sequenced Eng-
lish programa from high school through col-
lege. (9)

(:oss-Reference I. B.; IV. A, B.

12. Swers, Marmnus M. “Instruction in a
Junior College Freshman English Honors
Class,” Junior College Journal, XXXII:8
(April 1962), 448 ff. ,

Honors sections include all the basicelements
taught in regular sections, using a reading
approach to writing through a wide variety
and range of assignments designed to give
students considerable latitude in what they
do as they are encouraged to explore the
world of ideas. (11)

13. TyLER, PrisciLrA. “New Concepts and
Content for the English Curriculum,” The
English Leaflet, LXI:1 (Mid-winter 1962),
4-10.

The entire English course, from kindergar-
ten through the freshman year in college,
could profitably have a linguistic orienta-
tion, in method and content, to develop two
concepts: “language as a mechanistic insti-
tution related to meaning and communica-
tion, and language as the conserver and
mirror of culture” for the individual and
society. The first concept may be particu-
larly related to the composing process and
concerned with grammar, the latter especial-
ly involved with the history of language,
dialect variation, and ethnic sources of
American vocabulary. (6)

B. Objectives of Programs

14. CarwLsEN, G. RoBerT. “The Way of the
Spirit and the Way of the Mind,” College
English, 24:5 (February 1963), 333-338.
It is almost possible to trace the history of
the teaching of English in terms of move-

ments which emphasize either that which is
purely of the mind or that which is basically

of the spirit. Like the Greeks of the Golden
Age, teachers now need to achieve a balance
between the way of the spirit and the way
of the mind. (6)

Cross-Reference IV. B.

15. Davis, CHARLES T. “The Art of Teach-
ing English,” The Journal of General Edu-

cation, 14:3 (October 1962),175-184. . -

There are reasons for the confusion' that
exists about standards and values in instruc-
tion of English, but an understanding of the
disciplines of the profession will provide a
basis for respect for and dedication to them.
A relationship exists between sound scholar-
ship and performance in the classroom. (6

Cross-Reference 1IV. B.

16. FLANAGAN, Joun T. “Cold Light and’
Tumbling Clouds,” College English, 21:2

(November 1959), 86-89.

As English professors teach literature and
writing to the growing number of college
students, they must remember that litera-~
ture is one of the fine arts, not documents
of intellectual history; that writing should
be lucid and logical, not cloudy with the
jargon that obscures so much “of present
literary criticism. (3) o "
17. Henry, Georce H. “English, -the Life
of English, ‘and Life,” English Journal, 52:2
(February 1963), 81-85. o
College English departments have failed to
reexamine their implicit assumptions that
(1) the conventional ‘English major pro-
gram is preparation enough for teaching,
(2) tke English major’s general education
is not the department’s concern, (3) the
department need not be concerned with
studying the teaching life, the place of the
teacher in society. Departments need to de-
velop a “sociology of English” that empha-
sizes the great general education value of
the study.’(8) o ' '
Cross-Reference VIII. o

18. Hoox, J. N., et al. “The Basic Issues in
the Teaching of English,” English Journal,
48:6 (September 1959 Supplement).

A distinguished committee representing the
American Studies Association, College Eng-
lish Association, Modern Language Assccia-
tion, and NCTE formulated a pamphlet
stating the basic questions about language
and ?‘;)arature and. the preparation of teach«
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19. MacLEersn, ArceiBarp. “What Is Eng-
lish?” Saturday Review, 44:49 (December
9,1961), 12 fI. '

The appropriate province of English as a

-university discipline is both something more

and something .less than professors have
defined it, being most effective when it
centers on a teaching of literature that per-
ceives the relationship between the text and
the world of the student. (11)

20, MarTiN, HaroLp C. “The Status of the
Professiun,” College English, 22:7 (April
1961), 449-455. .

To improve English instruction, college
English departments must involve them-
selves more fully and effectively in teaching
teachers, (9)

Cross-Reference VIIL

21, MeMBERS oF THE 1958 CONFERENCE.
“Basic Issues in the Teaching of English;”

'PMLA, 74:4, Part I (September 1959),

112,

Twenty-eight teachers, meeting under the
auspices of the American Studies Associa-
tion, College English Association, Modern
Language Association, and NCTE, met and
defined thirty-five basic issues in the teach-
ing of English. These issues, stated as ques-
tions and followed by explanations and am-
plifying questions, are grouped under two
headings: (1) Goals, Content, and Teach-
ing Problems; (2) Preparation and Certi-
fication of Teachers. (1) ‘

22. Mor, STEPHEN. “Examining the Ex-
amination,” College English, 21:8 (May
1960), 469-470.

Instead of reflecting the student’s ability,
rewarding his efforts, or grading the class
on a curve, the good examination should
make the student reevaluate his day-by-day
efforts, see the course in its totality, and
discover his own intellectual poverty. (3)

23. Myers, L. M. “Linguistics—But Not
Quite So Fast,” College English, 23:1 (Oc-
tober 1961), 2230,

Stancard English is less regular in syntax
and more affected by conscious theories
than descriptivists admit, and their native
“informants” are fallible; nevertheless, Eng-
lish_teachers can. learn from -descriptivists
the primacy of speech and its relation to
writing, the necessity of stressing the dizlect

composition of English, and the importance
of teachers’ observing grammar and usage
directly and carefully in formulating what
they teach. (9)

Cross-Reference IfI. B., D.

24, NCTE CommirTeE oN HicH Scroor-
CorLLEGE ARTICULATION. “What the Col-
leges Expect,” Englisk Journal, 50:6 (Sep-
tember 1961), 402-412.

The viewpoints of 116 colleges on com-
petencies expected of iucoming freshmen
are summarized in terms of the categories
of “Reading and Literature,” “Writing,” and
“Language.” (8)

25. ONG, WALTER J. “Wired for Sound:
Teaching, Communications, and Technolog-
ical Culture,” College English, 21:5 (Feb-
ruary 1960), 245-251.

As technology advances, the emphasis in
learning is moving from the wnritten word to
the spoken word. This changing emphasis
will have its effect on the study of literature
and writing. Both students and teachers
must develop a sensitivity for the oral as-
pects of their culture. (3) g

26. Ostrach, HErBERT F. “English and the
Lower-Class Student,” English Journal, 52:3
(March 1963), 196-199.

Like others, English teachers do not want
to face the most avoided issue in education
today—the role of social class in the class-
room. The orientations of lower class stu-
dents conflict with those of the lower mid-
dle class teacher who appeals to values that
are not realistic to them. Student “apathy”
is actually resistance to such brainwashing
that denies dass structure. (8) ’
Cross-Reference VIII.

27. RomerTs, MARJORIE SOUTHARD, “This
Is English Instruction Today,” Educational
Horizons, XXX VII:1 (Fall 1958), 21-24.

English is not workbooks or isolated subject
matter, English is the whole man. “Nothing
can be of more importance to cur society
and to the world than the basic understand-
ing of others through effective communica-
tion.” (1V)

28. Svepp, JAMES. “A Plea for Pluralism,”
College English, 23:1 (October 1961), 15-
20.

Differences among linguists about such bas-
ic matters as the Trager-Smith phonology,
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definition of parts of speech, and IC analy-
sis mean that to improve English teaching
colleges must train more teachers better,
provide better books, and give a course in
English grammars, not English grammar.
(9)

Cross-Reference 1. A.; VIIL

29. SQuIRE, JaMES R. “The Place o English
in an Age of Science and Technology,”
Baltimore Bulletin of Education, XXXVIII:3
(Spring 1961), 1 ff.

The English program for all levels must
stress and ouild upon language as a vehicle
for thinking, because only through the arts
of language—all based upon effective reason-
ing—and through literature, which includes
and admits the imagination, can students
assume their heritage as human beings. (11)

30. Szocxing, Frep H. “The Two Jobs of
English Teachers,” Fnglish Journal, 50:3
(March 1961), 159-167.

Teaching the skills of language and logic is
not solely the responsibility of the English
teacher. Essay questions should be used
somewhere in all examinations in all sub-
jects; teachers of all subjects should be
capable critics of mechanics and style. And,
although composition is important, the arts
are more important—English teachers have
as their most important function the intro-
ducing of students to the understanding and
enjoyment of literature. (8)

Cross-Reference 1. E.

31. TurNER, ZATELLA R. “Examinations in
Literature,” College English, 21:8 (May
1960), 471.

Questions on literature examinations should
lead the student beyond mere facts to the
grappling with ultimate truths. (3)

C. Administration of Programs

32. Boces, W. ARTHUR. “We're Damned If
We Do, and We're Damned If We Don’t,”
College English, 22:5 (February 1961),
360.

College English professors are damned for
writing articles and creative works and for
not) writing both~by colleagues and critics.
(9

33. BoLTwcop, RoBerT M., et al. “Rebut-
tal: Publish: Perish or Flourish?” College
English, 23:4 (January 1962), 316-319,. -

Brief reactions to three articles in CE, Oc-
tober 1961, on the college teacher’s respon-
sibility to publish or not publish. (9)

34. FEnNTON, CHEARLES A. “Publish or Per-
ish Revisited: A Forecast for the 1960’,”

‘College English, 21:8 (May 1960), 452-

455.

As the proportion of practicing scholars in
English departments decreases in the 60,
the standards for promotion must change
from publish-or-perish to teaching ability as
it is revealed by student questionnaires and
by class visitations. (3)

35. GARRETT, BALLARD. “Increasing Ad-
vanced Enrollment in English,” The CEA
Critic, XIX:6 (September 1957).

To increase enrolment in advanced Englisl:
courses, North Texas State College made
administrative changes: it eliminated con-
flicts in hours among advanced courses,
achieved a balance between morning and
afternoon classes, and instituted night class-
es. To sell the courses, the department pub-
lished a prospectus describing courses in
the next semester and in summer sessions
and a booklet entitled Opportunities-for the
English Major. Freshman English teachers
were asked to speak to students about their
intellectual interests, and beginning litera-
ture courses were made as attractive as
possible. Increased enrolment resulted. (1)

36. HemmMAN, Ropert B. “The Cult of
Personality: Hell’s Spells,” College English,
23:2 (November 1961), 91-98.
In English departments, today’s personality
cult syndrome, wherein what is personally
interesting” is the chief criterion of merit,
replaces appropriate course content with
arbitrarily selected works and regards as
especially valuable a class session' marked
by dispute and contention. (9)

37. Hurt, LESTER. “Publish and Pensh ”
College English, 23:1 (October 1961), 5-
10.

The teacher of preponderantly undergradu-
ate courses has a duty not to publish, but to
devote his limited out-of-class “free” time to
becoming “generally learned” and meeting
the English teacher’s particularly strong re-
sponsibility for his students’ cultural devel-
opment. (9)

Cross-Reference I. B,
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Y SR T e o At et B

B A, Y STV oy bt bR SRy L2 > ey ™D Bk ,‘




————

e

AT I T S

ENGLISH

38. MEMBERS OF THE 1958 CONFERENCE.
“An Articulated English Program: A Hy-
pothesis to Test,” PMLA, 74:4, Part 2
(September 1959), 13-19.

The Conference on Basic Issues in the
Teaching of English believed that English
as a school subject had lost definition and
had produced ill-prepared teachers. Con-
ferees recommended objectives and content
for this subject from- elementary school
through college. They urged that pilot, ar-
ticulated programs in English be initiated
in at least four states. (1)

39. NCTE CoMMITTEE oON SELECTION,
BRETENTION AND ADVANCEMENT OF THE
CoLLrGeE ENGLISH TeacHER. “Professional
Career of the College English Teachsr: Pres-
ent Practices and Some Desirable Princi-
ples,” College English, 23:6 (March 1962),
445-464, 469.

Besides describing present practices in qual-
ifications, duties, load, selection, retention,
and advancement as reported in a 1959 sur-
vey of twenty-six representative colleges
and universities, this article recommends
principles and practices, including desir-
able training in techniques and knowledge,
and it insists that, for advancement, the
Ph.D. should remain the most important
requirement and that, after superior teach-
ing and publication, significant work in pro-
fessional groups and “effective institutional
activity” be considered. (9)

Cross-Reference VIII.

40. Norron, MonTE S. “Teacher Load in
English,” English Journal, 50:2 (February
1961), 107-109.

The English teacher’s course load and the
number of students in each class should be
readjusted for most efficient use of teacher
time and talent. (8)

41. O’ConNOR, WiLLIAM VAN, “Publishing
and Professionalism in English Depart-
ments,” College English, 23:1 - (Octaber
1961), 1-5. ‘ : ‘

To -encourage nonproductive faculty is “un-
professional and dangerously irresponsible”
because classroom excellence depends on
professional growth through criticism, re-
search, and/or imaginative writing, and
publications allow colleagues to judge each
other’s competence. (9) N

PROGRAM " 5

42. REmMaN, Donarp H. “Research Revis-
ited: Scholarship and the Fine Art of
Teaching,” College English, 23:1 (October
1961), 10-14.

Scholarly and critical works by others are
“irreplaceable” tools of the good teacher,
but of greatest value are his own writing
and research, the “ultimate” test of his
quality of mind. Extensive publication
should not be demanded in the first three
years of teaching. (9)

43. Rice, WARNER G. “Teachers of Col-
lege English: Preparation: Supply and De-
mand,” College English, 93.6 (March
1962), 470-476.
Survey of approximately one hundred rep-
resentative institutions suggests that college
g is a serious problem only in spe-
cialized fields (e.g., medieval) or for fresh-
man English teachers with special training
and psychological conditioning; the tradi-
tional graduate program is considered ac-
ceptable, but too narrow, and “seriously
deficient” in its linguistics requirement; “un-
easiness” about universities' failure to give
pedagogical preparation has not led to in-
terest in methodology coarses or approval
of teaching degrees, but to increased on-
the-job training, (9) .
Cross-Reference VIII,

44. SmERWOOD, Jomn C, “Challenge and
Response,” The Journal of Higher Education,
XXX:1 (January 1959), 46-48.

English departments can be reorganized to
the advantage of all members if the latter
cease to see problems of teaching loads,
class numbers, course offerirgs, etc., as
more complicated than they really are. (5)

45. STONESIFER, RicHARD J. “Memo to a
College English Department,” The Educa-

gional Record, 43:4 (October 1962), 317-
23.

The author expresses concern over the pro-
liferation of English courses in many small,
independent liberal arts colleges and’ sug-
gests what he feels is an adequate English
curriculum for the small college. (6)-- -
Cross-Reference 1. A. o

46. WHITING, GEORGE G, “Looking Back-
ward and Forward,” The CEA Critic,
XXIV:1 (January 1962), 3 £.

To remain effective, a college teacher must
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carry on some independent research, some
intensive study, and considerable widc. read-
ing. A knowledge of several foreign lan-
guages is desirable. At the same time he
must not sacrifice preparation for his classes.
College administrators must realize that
overburdening teachers with too many class-
es lessens their competence. (1)

D. Experimental Programs

47. Lin, San-su C. “An Experiment in
Changing Dialect Patterns: The Claflin
Project,” College English, 24:8 (May 1963),
644-647.
Experimentation with Negro students at
Claflin University indicates that “the teach-
ing of usage has a really significant place
not only in changing the student’s dialect
patterns, but also in changing the student’s
attitude toward his language and himself.”
6
ér(Zss-Beferenee IILA; VL
48. MarckwARDT, ALBERT H. “The 1962
Cooperative English Program,” College Eng-
lish, 24:7 (April 1963), 544-549.
A review of the Cooperative English Pro-
gram in 1962 skows that, although 2 signi’-
icant beginning has been made toward de-
sired goals, we have much to do to achieve
them. Cooperative endeavor, on the other
hand, has far exceeded expectations. (6)
Cross-Reference 1. E.; VIIL

49, NCTE ComMrtreE oN HicH ScHOOL-
COLLEGE ARTICULATION. “A Blueprint for
Articulation,” College English, 24:5 (Febru-
ary 1963), 400-403.

Under the leadership of high school de-
partment chairmen, thirty school districts in
western Washington are developing their
own blueprint for a pragmatic, practical,
progressive high school and college curricu-
Ium program. (6)

50. . “But What Are We Articu-
lating With?” English Journal, 51:3 (March
1962), 167-179. :

Analysis of the syllabuses of ninety-eight
colleges summarized under seven headings
reveals a weakness of the college programs
—their uncertainty about aims, content, and
methods. Before advising the high schools,
the colleges should begin to put their own
house in order. (8)

51. . “High School-College Liai-
son Programs: Sponsors, Patterns and Prob-
lems,” English Journal, 51:2 (February
1962), 85-93.

Many agencies on many levels are actively
considering problems in developing a se-
quential program. (8)

52. Reep, Jerry E. “AID (Automated In-
structional Devices) for the Teacher of
English,” English Journal, 50:2 (February
1961), 93-97. ‘ _
Programed textbooks and teaching machines
enable each student to move ahead at his
own best rate, guarantee more student
“recitation” and concentration, and let him
know instantly whether he is right or wrong,
A group of Denver teachers are working on
such a program which will also free the
teacher from many mechanical chores. (8)

53. SHAFER, RoBERT E. “How High Schools
Prepare for College English,” College Eng-
lish, 24:8 (May 1963), 625-635.

As a result of its study of the efforts of
high schools to improve their English cur-
ricula, the NCTE Committee to Review
Curriculum Bulletins concludes that a plan
for the evaluation of the “preparatory pat-
tzims now in effect is needed as the variety
of plans to prepare students effectively for
college continues to grow.” (6)

54. STEINBERG,. ERWIN R. “Needed Re-
search in the Teaching of College English,”
College English, 24:2 (November 1962),
149-152. , ..
The Project English committee concerned
with college English found that research is
needed on a variety of topics within the
general areas of the teaching of writing, of
language, and of literature,- as ‘well as in
general professional "and ciirricular prob-
lems. (3} A

55. WoNNBERGER, CARL G. “A Report on
a Report: Preparationin -English for Col-
lege-Bound Students,” English Journal, 50:5
(May 1961), 321-326. ’ ]

Although the CEEB -Commission, com-
posed -chiefly of college professors, suggests
that the high schools and grade schools
create a uniform sequential curriculum in
English, why don’t the colleges practice
what they preach by improving the integra-
tion of their own English departments? The
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CEEB report does, however, stimulate dis-
cussion of the right sort as to what should
be taught and in what sequence. (8)

E. Articulation with Other Programs

56. TrINkNER, CHARLES L. “The Library
and Departmental Cooperation,” Junior
College Journal, XXVIII:2 (October 1837),
78. y

Satisfactory bibliographies used in the prep-
aration of term papers and ‘reports ‘can be
turned over ‘to the library for the purpose
of improving library service, (11)

F. Engl_h Program in General Education

57. Francis, W. Nerson: “The English
Major- and Liberal Education,” College
English, 22:5 (February 1961), 350-354.
For all but prospective teachers, the English
major program should be free from voca-
tionalism, with language and literature
studied for their own sakes as liberalizing
subjects. (9)

Cross-Reference 1V. B., F.

58. FREDRICK, Joan T. “Probleris of Eng-
lish- Departments Today,” The CEA Critic,
XXV:1 (October 1962), 10-11. .

The place of English in the overall educa-
tion must be reemphasized and reorganized,
the English teacher must spend more of his
time becoming a good teacher, and the
students always deserve the best that the
teacher has to give. (4)

59. GLEAsoN, PEmip. “Read Any Good
Term Papers Lately,” Catholic Educational
Review; LIX:3 (March 1961), 155-161.

When writing term papers, students don’t
seem to realize that their use of graminar,
spellinig, méchanics, and word choice has
a direct relation to the paper’s meaning.
The - history teacher must supplement the
work of the English teicher by demanding
qualiy: (10) IR

C‘r'?ssi;li'eferencé ms - 0y

60. Hicxs, JomN, .“The. Human Relation-
ship,” The CEA Critic, XXVI:3 (Decem-
ber 1963);. 2" = v o g )
Maéhinas can store and feed back answers,
bit’the stident must be trained to interre-
late information, to think creatively, and
evéntually :to .work:-independently. This
precess can be enriched by close teacher-
student relations. South Florida and Stetson

.....
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Universities have programs that accom-
plish these goals. (4) y

Cross-Reference 1. D.

61. Farxer, WLiaM Riev. “The Con:
cept of Structure in English,” The Educi-
tional Record, 43:3 (July 1962),-210-216.
The programed teaching of English his
limits, but there is a new recognition that
language, literature, and composition have
a naturally cumulative development which
must be respected in curricula. (6). - ..
Cross-Reference 1. E. : . o
62. PooLEy, Rosert C, “Language" Arts-in
General Education,” The Journal-of Geeneral
Education, 14:3. (October 1962), 159-168:
Since, unfortunately, thé truly integratéd
communications cowse™ has beén largely
abandored in favor of more traditional pro-
grams, new goals should be set for the
language arts. (6) Co
Cross-Reference 1I. A.

G. English Program in-
Humanities Programs .

63. CARLINER, LEwis. “English Teachers
Proposs to Water Their Beer,” The CEA
Critic, XXIV:5 (May- 1962), 8-11. ,
English should not be integrated in a total
humanities program. The student who
finishes such a program has. acquired ‘an
educated gloss that will suit him well for
after dinner conversations, but he has de:
veloped no appreciation ‘or understanding
of literature. (1) - . . -

64. FremMAck, VINCENT. “Improving Stu-
dent Participation in the Basic Humanities
Course;” College English, 18:5 . (Februaty
1957), 272-974. - .- -
When the students act as discussion léaders
and as panels in the “typical’ hum:nities
course, they .achieve a ‘greater degrée. -of
i(nvolVement in- the materials .of thie coutse.

3) .., - * ae ma - ‘.. - .: RN .:--.. -y

.

65. MEISTER,. CHARLES .\W.. “‘Oriental Cul-
ture. and the Humanities Course,” College
English, 18:8 (May 1957), 418:419.. .. "

Because of the number of people who live
in" the Orient and the' growing importande
of that region to the rest of the world, there
should be some room in the standard
humanities course -for study of the major
Oriental cultures. (3) - . e
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66. Sruck, EMERsoN. “Do the ‘Humanities’
Speak to Man?” College English, 22:8
(May 1961), 561-565.

In reestablishing the humanities, colleges
should teach English—writing and literature
—as a humans study that concerns the in-
termingling of thought, emotion, and action
in human life. (9)

Cross-Reference IV. F.,, G.

67. Ten Hoor, MaRTIN, “Why the Human-
ities?” The Journal of Higher Education,
XXXIV:8 (November 1963), 421-431.

Conspicuous among the humanities are
grammar and literature. The former is es-
sential as a tool subject leading to mastery
over one’s own and other languages and
literatures; the latter, especially the novel,
is a valuable potential source of that know]-
edge of life on which readers must base
their values. (5)

H. English Program in
Vocational/Professional Schools

68. BenNEY, JamEs. “Composition, Com-
munication, and Science,” The CEA Critic,
XX:8 (November 1958), 8.

Clear, precise, written expression must play
an important role in the education of
scientists both for their personal goal and
for the general good of the advancement of
science. The real ability of a technical man
or of a college professor may go unnoticed,
and the most profound research may be lost
to the world if the scientist cannot write
effectively. (1)

69. Estaiv, H. A. “The Role of English in
Industry as Observed by Evening Engineer-
ing Students” The CEA Critic, XXI:2
(February 1959), 3 ff.

Engineering students found their English
course valuable because, as one said, “This
is a paperwork age.” Paperwork is required
to put material into production, to move it
to completion, and to take it out of produc-

tion. Memoranda are important. Engineers

must inform the public in speech and writ-
ing of their accomplishments. (1)

70. Hanp, Harry E. “Humanities for Ajr
Force Engineering Students,” College Eng-
lish, 24:5 (February 1963), 404-405,

The Air Force Institute of Technology at
Wright Patterson Air Force Base, Ohio,

provides instruction at the junior and senior
levels leading to a B.S. degree and on the
graduate level to an M.S, degree. The De-
partment of Humanities teaches required
courses in writing for graduate as well as
undergraduate students. (6)

Cross-Reference 1. G.

71. SEXTON, RICHARD, “Communication
Courses in Collegiate Schools of Business,”

.Education, 80:8 (April 1960), 498-501,

Because of the growing importance of com-
munication in American business, collegiate
schools of business are developing courses
that go far beyond the old business letter
course to deal with all the everyday com-
munication situations to be met with in
modem business. (3)

72. WELLBORN, GRACE PLEASANT. “Is the
Technical Student Short-Changed in Col-
lege?” College English, 21:7 (April 1960),
393-394.

A survey of technological colleges reveals
a wide variety of English requirements be-
yond the freshman year for agriculture and
engineering students. Whenever the require-
ment is lowered, it seems to be at the be-
hest of administration rather than of stu-

II. FRESHMAN ENGLISH (including ar-
ticles on ability of college students in gen-
eral-—n)ot only freshmen—to read, write, and

A. Communication

73. Ancus, SyLviA. “Communication Skills:
Promise or Threat?” School and Society,
86:2137 (September 27, 1958), 337-338.

The communication skills course attempts
to train students in reading, writing, speak-
ing, and listening and to teach them about
the mass media, social dynamics, and other
communication problems. The course fails
to give adequate training in reading and
writing and should be taken only after the
basic skills have been achieved. (1)

74. CamrroLL, Joun B. “Communication :

Theory, Linguistics, and Psycholinguistics,”
Review of Educational Research, 28:2
(April 1958), 79-88.

Communication refers to a social relation-
ship in which messages from one member
of the relationship may enable another mem.
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ber to reduce the number of alternative in-
terpretations open to him. According to
studies by Cherry, Pierce, Karlin, and others,
the information theory can be evaluated
rathematically by breaking the message
down into a set of units such as phonemes,
words, or sentences. (11)

75. DE MORDAUNT, WALTER J. “Pitfalls in
the Communications Approach to Freshman
English,” Peabody Journal of Education,
36:5 (March 1959), 272-275.

The pitfalls in the communications ap-
proach to freshman English are possible
deterioration of the language, abdication of
the authority that goes with being a teacher,
and dissipation of teaching effectiveness by
focusing on too many subjects. (11)

76. FisHER, B. E. “Communications Course
for Junior Colleges,” Junior College Journal,
XXI:5 (January 1959), 289-291.

The communications course affords an op-
portunity to achieve results beyond the
limits of customary instruction in English.
It provides the student opportunity to make
measurable progress in understanding and
using language. It treats language as a
means of conveying information and of in-
fluencing opinion and action. The course
should provide training in reading, listen-
ing, writing, and speaking. Sufficient flexi-
bility should take care of variations in
student ability. (11)

77. McCoLLEy, JEAN, and STRAWN, Ros-
ERT. “Report of Communication Workshops
at KS.T.C.: Communication: A Te.ieral
Definition,” The Educational Leader, 21:1
(July 1957), 16-30.

A look at some communication courses in
colleges and high schools in an attempt to
define communication. Emphasis and ex-
amples—high schools. Communication in-
cludes in a single course reading, writing,

speaking, and listening. (13)

78. Morron, Ricaarp K. “Aids in Com-
municating,” The CEA Critic, XXIII:3
(March 1961), 8.

The history of the English language is a
necessary background for freshman Englisk.
Instructors should also draw on psychology,
speech, social science, and logic to help
students communicate, Socialization is stim-
ulating. When students participate in work-

shops, trips, demonstrations, and projects in-
volving human experiences, they write with
more color and authority. (1)
Cross-Reference I F.; III. A.

79. PETRONE, MARIE, “A Community Com-
munication Class,” Junior College Journal,
XXVIHI:3 (November 1957), 131.

Group writing projects enable the student
to participate in and observe the writing
process. He may gain courage from the
knowledge that classmates also have diff-
culties, (11)

B. Composition

80. ANDERSON, VALBORG. “My Students
Wear a Mask,” The Atlantic, 207:6 (June
1961), 67-60.

One of the effects of the mask behind
which today’s college students hide is that
they do not expose their minds as they
write, and thus they do not write well. (9)

81. ANmLLA, SisTER MARY, CS.SF. “The
Problems of the Paper and Some Solutions,”
Catholic Educati Review, LIX:9 (De-
cember 1961), 577-585.

The student rescarch paper is an excellent
method for the student to learn for himself
the what and how of research, but, for it
to be really effective, the paper must be
handled well by the teacher. This includes
assigning the right number of papers,
scheduling the papers properly, using an
adequate style sheet, selecting realistic
topics, and discouraging plagiarism and
platitudes. (10)

82. AsHIDA, MARGARET E., and Wwrrp,
Lester T. “A  Slide-Rule Composition
Cowrse,” College English, 25:1 (October
1963), 18-22.

As bases for writing, students are asked to
describe the formal, grammatical, and
thetorical structures of published essays
and then on their own to identify the
structural differences and to use in their
\gi)ting the structures previously missing,

83. Austiv, ALLEN. “The Abolition of
Freshman Composition” (Directed to
Warner Rice’s Article in April, 1960, CE),
gg;lege English, 22:7 (April 1961), 506.

Replace freshman composition with lan-
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guage-literature courses, and have other de-
partments make and mark writing assign-
ments. (9)

Cross-Reference 1. 15 F.,

84. ___ . “A Reply to Professor
Warfel,” College English, 21:5 (February
1960), 291.

Though structural linguistics may have
some of the uses poiated out by Professor
Warfel (“Structural Linguistics and Com-
position,” CE, February 1959), it will not
open the way to clarity of style for the
writer whose thinking is muddled. (3)

85. BakeEr, WiLiaM D. “The Naturai
Method of Language Teaching,” English
Journal, 47:3 (March 1958), 212-217.
Linguistics and traditional grammar fail to
teach effective writing; the best solution is
to immerse students in good language and
have them practice transcriptions and mem-
orize and keep notebooks on language ob-
servations. (2) - S

86. .BArNARD, ELLsworTH. “Improving the
Research Paper,” The CEA. Critic, XXII1:8
(November 1961), 1. . '
The research paper is valuable in teaching
yise of the library. So-called “controlled re-
search” is not research at all. Most plagia-
rism can be avoided .if the instrictor
téaches summarizing and paraphrasing and
approves students’ ‘subjects, bibliographies,
note cards; dnd outlines before the paper. is
written. (1) : .

87. BateMAN, Donarp R. “More Mature
Writing through a Better Understanding .of
Langiage Structure,” Engiish Journal, 50:7
(October 1961), 457-458. o
Structural linguistic analysis of sentences
from well-known writers helped students to
‘expfess more complex relationships of
thought in their own writing. (8) =

88. BvkrLEY, Harorp C. “There Must Be a
Better ‘Way,” The CEA Critic, XXV:8
(May1963),14 = . -
In the late thirties a small college abandoned
the freshman composition covrse. A pro-
gram' of writing was "built into enough
coursé§ of the first year to provideé -practice
for everyone.' Each student had a half hour
conference with a tutor in English every
two weeks. Students learned to write as
competently as they did before. (1) -

89. BINNEY, JaMES. “Linguistics and Gram-
mar in the Classroom Today,” College
English, 23:6 (March 1962), 492-494.
Neither structural linguistics nor traditional
grammar offers the panacea for problems
in teaching composition as some propa-
gandists have claimed, although elements
from both may make the task easier. (9)
Cross-Reference III. B.- “ :

90. -BLEwerr, D. B. “Decline of. Verbal
Standards in Universities,” The School Re-
view, 66:1 (Spring 1958), 93-101. '
The ‘apparent décline in mastéry of English
by college students is attributable, not to
poorer instruction, but to genetically deter-
mined intellectual factors, cultural attitudes,
and increased enrolments. (2)

91. BoLumr, E. P. “What's Wrong with
English Composition,” Teachers College Re-
cord, 64:6 (March 1963), 467-475.,

College teachers of English composition fail
because they' do not have available a
synthesis of knowledge about composition
teaching; a Theory of Composition compar-
able to Wellek and Warren’s Théory of
Literature. What is rieeded is a major co-
operative effort of research and speculation
to define English composition-and to clarify
aims and purposes in teaching it. (5) -

92. Boorn, T. Y. “Brand Spanking New,
Old as the Hills, Friend in Need, or Bit-
terest Foe, the Cliché Must Be Watched
Like a Hawk,” College English, 21:5 (Feb-
ruary 1960), 285-290. ) . T
In dealing with the cliché in student writing,
the instructor should lead the student
through a study of the nature of the cliché
on to a discriminating use of it. By so doing,
he treats the cliché as an obstruction to clear
thinking, the most serious flaw in cliché-
ridden writing. (3) T
93. BropErick, JamEs H. “A.Study of the
Freshman Composition Course at Amherst:
Action, Order, and Language,” Harvard
Educational Review,” XXVIII:1 (Winter
1958), 44-57, R

English 1:2 at Ainherst (described in ‘Ed-
ucation at Ambherst, ed. Louise Kennedy,
pp. 233-237) shows originality in-its organi-
zation, rigor, and liveliness rather than in
any basically . new philosophy. The impres-
sive success of the course’ deperds to a
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great extent upon the art of the instructors
and must be balanced by the limitations
that the course shares with reductive analy-
sis in general: perception is not only phys-
ical but also psychological. (3)

94, Burke, VireiNIA M. “A Candid Opin-
ion on Lay Readers,” English Journal, 50:4
(April 1961), 258-264.

Lay readers should be screened before hir-
ing by interview, references, a battery of
objective tests, a written composition, and
an exercise in theme evaluation. Paid
readers are preferable to unpaid, for the
former have more sense of personal and
professional dignity. The lay reader pro-
gram, however, is not a solution for crush-
ing teacher loads—smaller classes are the
answer. (8)

95. Byrns, RicHarp H. “Freshman English:
College Stepchild,” The Educational Rec-
ord, 44:4 (October 1963), 354-359.

College writing courses should be revital-
ized. Instead of being treated as a service
course, writing should be made significant
in itself. Such a course would require an
extensive background on the part of the
instructor. (6)

Cross-Reference VIII.

96. CALpIERO, FRANK. “Ben ~ jomson’s
Course in Freshman English,” College Eng-
lish, 19:1 (October 1957), 7-11.

To accomplish the ends of freshman Eng-
lish—to improve the writing of the students
and to develop them in the humanistic
tradition—the instructor would do well to
enjoin Jonson’s advice upon his students:
read the best authors, listen to the best
s(peakers, and practice writing constantly.
3)

97. CANDELARIA, FrepErick H, “Science
and Grammar: A Compromise,” College
English, 21:7 (April 1960), 396-398.

The system -described here of symbolizing
sentence structures in formulas and equa-
tions works well with both the technological
and the remedial student by revealing the
conciseness and order of language. (3)

98. CANFIELD, VIRGINIA. “Discussing Panel-
ists: Teaching Composition and Literature,”
Baltimore Bulletin of Education, XXXV:2
(March 1958), 6-19.

e e X e Al e i et o o e

Bad writing occurs when students try to
manipulate words apart from their mean-
ing. If they write about what they know, in-
stead of playing at a kind of make-believe,
they will learn to see relationships, to think,
and to write in meaningful prose. Reading
broadens experiences. Rz.ding and writing
should be coordinated, and work in English
should be coordinated with other work in
college and should be mostly expository.
The purpose of the theme and the audience
for whom it is written should be an integral
part of the teaching of composition. (11)

99. CeciLia, SisTeER Mary, O. P. “Written
Communication: An Aspect of Growth,”
Catholic Educational Review, LIX:6 (Sep-
tember 1961), 382-391.

The problem of teaching composition on
any level is that of giving the student some-
thing worthwhile to say. The student should
be taught to enjoy leaming and establish
values and relationships that will give him
something important to write. (10)

100. Caps, Barney. “A College Course in
Engineering Writing,” College English, 21:7
(April 1960), 394-396.
This course, a two-credit elective, uses four-
or five-man investigative committees work-
ing on subjects within their own areas of
training. Each man submits progress re-
ports and a final thorough evaluation. In
addition, classwork is concerned with lan-
%u;xge as a means of precise communication.
3
101. CmsgoLm, Hurpa H. “An Experi-
ment in College Composition,” Educational
Horizons, XXXVI:2 (Winter 1957), 123-
126.
Language is an effective subject for English
1-a, Pane] discussions on the English lan-
guage provided good experience in thinking,
research, cooperation, and objective evalua-
tion. The subject matter was so stimulating
to some students that they chose a topic 6n
language for their term papers. Above all,
a greater vividness and enthusiasm appeared
i(n the students’ writings than ever before.
13) . .

102. CHRisTENSEN, FrANCIS, “Notes toward
a New Rhetoric: I, Sentence Openers,”
College English, 25:1 (October 1963), 7-11,

Comparison of sentence openers actually
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used by superior professional writers sug-
gests that teachers should base their preach-
ing on their own practice and that of pro-
fessional writers rather than on handbook
pronouncements. (11)

Cross-Reference VIII.

103. “Notes toward a
New Rhetoric: II, A Lesson from Heming-
way,” College English, 25:1 (October 1963),
12-18.

Even unpromising students can improve in
narrative-descriptive writing when shown
that all objects or actions are described in
one or more of three ways—by pointing to
an attribute, a part, or a comparison—and
each uses a limited set of grammatical con-
structions. (3) :

104. Caupack, Henny. “The Present Situ-
ation in English Composition,” The CEA
Critic, XXIV:5 (May 1962), 4-5. .
College English teachers are no longe: will-
ing to accept poor ability in freshman com-
position. To enhance the movement toward
better teaching of freshman composition,
senior professors should invest their talent
and experience in this area, and professor-
ships should be awarded in English com-
position. (1) _

105. Coarp, RoBERT L. “What Shall I
Write - About?” Junior College Journal,
XXVIII:4 (December-1957), 203-207.

An English teacher should provide himself
with a list of topics that can be treated in
themes of four or five hundred words or in
speeches lasting about five minutes. Sub-
jects are inexhaustible, and it is conceivable
that a good paper might be written on al-
most any topic. However, as much as pos-
sible of the labor of discovering usable sub-
jects should be left to the student. (11)

106. CoorLey, THOMAS M. “A Lav; School
Figiis Graduate llliteracy,” Saturday Re-
view, 44:32 (August 12, 1561), 39 ££. -

The University of Pittsburgh fills as best it
may the gaps in writing ability of its stu-
dents by giving “legal writing” courses, thus
being forced to provide a goodly share of
the linguistic training college English de-
partments should be providing but don't.
(11)

107. CorserT, Epwarp P, J. “Do It Your-

self,” College English, 22:7 (April 1961),
507-508.

Write each theme before assigning it to test

the topic and exercise your own writing
ability. (9) -

108. DanteLs, Epcar F. “The . Dishonest
Term Paper,” College English, 21:7 (April
1960), 403-405.

Plagiarism in student themes can be con-
trolled to a large degiee by defining plagia-
ristu for the stydént in a mineographed
handout, by forbidding any kind of outside
advice, by assigning very specific topics, and
by requiriiig frequent impromptu themes.

(3)

109. ‘DeLL, WiLLiam C. “Let’s Get the T
inlo Student Compositions,” Peabody Jour-

.“nal of Education, 41:3 (November 1963),

147 £ '

In opposition to the usual teacher advice,
one way to challenge students to preserve
their individuality is to teach them to use

the pronoun “I” as they. present their own °

thoughts, feelings, and personal evaluations.
They will also come to better tinderstand
themselves. (11) - .

110. DoBBs, LOWELL. “A Report on Re-
medial English in the Colleges,” Junior
College Journal, XXVII:7 (March 1957),
381-387.. ‘ :
An investigation of periodical literature for
information- on remedial Engkish in college
indicated the following: iequirements for
the course might be determined by stand-
ardizing placement tests and cutoff scores;
criteria for tests should also be clearer; ex-
tensive study of grammar and parts of
speech can be thrown out; emphasis can be
puc on sentence comnstruction, critical think-
ing, usage, and writing; laboratory tech-
niques can be used effectively; students can
be treated individually; satisfactory percent-
age of improvement can be expecied from
remedial English if methods aré improved;
a great deal of research in remedial English
courses remains to be done. One important
question remoins to be'dealt with: “Does a
constructive method of teaching - remedial
English actually accomplish anything more
than the corrective or remedial :method?”
(11) o '

111. EsrE, KENNETH E. 1 “Everyman’s

-
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Handbook 'of Final Comments on Freshman
Themes,” College English, 19:3 (December
1957), 126-127..

This handbook of comments removes the
necessity of making a final comment on a
freshman theme, thus saving the instructor
of composition from doing any writing
whatsoever (ironic). (3)

112. ENcLAND, KENNETH M. “The Use of
Literature in the Freshman Research Paper,”
College English, 18:7 (April 1957), 367-
288, -

Literature, a proper part of freshman Eng-
lish, can be made the subject of the re-
search paper by having the student read
four novels by a current American novelist
and write about a recurrent theme in those
novels, using any additional material that
he may find helpful. (3)

113. EsacHer, Rosert L. “Lord Jim,
Classical Rhetoric, and the Freshman
Dilemma,” College English, 25:1 (October
1963), 22-25.

Applying rhetorical techniques to a novel
(e.g., Lord Jim) as a basis for expository
and argumentative themes can both demon-
strate the values of literary study and pro-
vide solid training in composition. (3)
Cross-Reference 1IV. B, C.

114. Estrin, HErMAN A. “Grammar and
Usage in a Composition/Communication
Course,” College English, 23:1 (October
1961), 43-44, 49.

Summary of replies by eighty. colleges to
questionnaires on their theme-grading cri-
teria and their methods of teaching gram-
mar, incorporating usage and grammar as-
signments in. composition, and emphasizing
the social consequences of usage. (9)
Cross-Reference 111, D.

115. . “What Professors -Think
about Grammar,” The CEA Critic, XXIII:3
(March 1961), 67, _ -

Teachers of freshman English were asked,
“What do you think about grammar in a
composition/ cummunications course?” The
thirty-four replies quoted indicated that
nine institutions taught formal grammar,
ten taught it only incidentally, three had
nbstituted a study of the English language,
ai.d three had: iejected freshman English
as a skills course. (1) P

116. Evans, BERTRAND. “Writing and Com-
posing,” English Journal, 48:1 (January
1959), 12-20.

Students should be taught, not to “write”
(that is, to apply the standard principles
and conventions), but rather to “compose”
(that is, to start with an “idea” and let it
dictate the appropriate organization, con-
tent, and diction). (2)

117. FuriER, James. “Why Teach?” The
CEA Critic, XXII1:8 (November 1961), 6.

Informal classes carried on by discussion
help a teacher to understand his students
and to break down their resistance to Eng-
lish courses. If a teacher talks over the heads
of his students, he succeeds in confusing
and discouraging them. (1)

118. FoLLERTON, MAXWELL. “Composition
and the Linguistic Revolution,” American
Association of University Professors Bulletin,
44:3 (September 1958), 596-599.

A sardonic recommendation that English
composition instructors teach omnly “pre-
fabricated” sentences, avoiding considera-
tion of style and logic. (4)

119. Furness, E. L., and Boyp, G. A.
“Ninety-Eight Spelling Demons for High
School and College Students,” Educational
Administration and Supervision, 44:6 (No-
vember 1958), 353 £. s
Just as the title suggests—with appropriate
remarks by the authors. (7)

120. GmBsoN, Warker. “The ‘Speaking
Voice’ and thé Teaching of Composition,”
The English Leafle;, LX11:4 (Winter 1983),
14.23. - ' ) B

The “speaking voice” approach can help
students achieve and maintain appropriate
style and tone in a given composition. (9)

121. “Teaching English in
Sections of 150,” College English, 22:7
(April 1961), 501-503.

An experienced professor conducts -most
large-section meetings, but two graduate. as-
sistants participate in and conduct several,
yraue most themes, and direct smal! discus-
sion groups. (9)

122. Gray, Jack C. “The B3 Proportion
Formula,” College English, 22:7 (April
1961), 510. ’

A B3 proportion forniila would help . the

Lk
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student understand the definition of gram-
mar as the study of symbols and their mean-
ing. (9)

Cross-Reference III. B.

123. GreeN, WiLiaM, “The Queens Col-
lege Composition Course,” The CEA Critic,
XXV:9 (June 1963), 1 ff,

Queens College has a freshman English
sequence consisting of one course in writ-
ten English and two courses in literature.
Literate and competent writing is stressed
in all courses, and conferences with instruc-
tors are mandatory. A remedial course is
offered in a writing clinic with sections of
fifteen students. A writing clinic supervisor
and a director of composition administer the
program. (1)

124. GreENHUT, Mornris. “Great Books and
English Composition,” College English, 24:9
(November 1962), 136-140.

Having freshman composition students use
the assignments of the Great Books course
as collateral reading strengthens both
courses at the University of Michigan. Using
the great books as examples of writing has
added depth to the study of those texts and
has restored the humanities to the teaching
of writing. (3)

Cross-Reference IV, E,

125. Griseivs, JoserH P. “English for the
Educable Cretin,” Teachers College Record,
62:8 (May 1961), 610-613,

As clean slates free of any previous notions
of literature, freshmen will find their liter-
ature classes appealing if the literature dis-
cussed attacks some of their cherished
props, if it appeals to their sense of pedan-
try, and if it compels -them’ to rise above
inferiors: (5)

Cross-Reference IV, A,

126. Grosk, Lors. “Essential Conditions for
Teaching Composition,” English Journal,
50:4 (April 1961), 246-251.

Studies indicate that composition classes
must be small (a 250-word paper takes on
the average 8.6 minutes to mark). Helpful
innovations include the lay reader plan,
team teaching, teaching macli~es, and the
grading of only selected essays from the
student’s total output of writing. (8)

127. Gurick, Smney L., and HoLMmEs,
DarreLL. “A Vocabulary Tool for the Eng-

lish Teacher,” College English, 19:5 (Feb-
ruary 1958), 214-217.

After administering the Gulick vocabulary
test to college freshmen, the teacher can
estimate the level of work a student can be
expected to do. The student, with score in-
dicating total vocabulary size, can compare
it with national norms and estiruate the im-
portance to his studies of size of his vo-
cabulary. (3)

128. Gurn, Hans P. “Rhetoric and the
Quest for Certainty,” College English, 24:2
(November 1962), 131-136.

The proper subject matter for the freshman
composition course is the liberal art of
thetoric. The student, by example and ex-
perience, learns that good writing will ex-
bibit conviction, concreteness, coherence,
flexibility, and responsibility. ( 3)

129, “Two Cheers for Lin-
guistics,” College English, 22:7 (April
1961), 489-492, 497, ,

Hopefully, study of linguistic structures will
complement, not replace, rhetoric in fresh-
man composition, (9) ‘

130. “You Too Can Be-
come Literate,” American Association of
University Professors Bulletin, 43:2 (June
1957),353-358. . o

Grammar textbooks are being oriented
psychologically toward pleasing popular
taste and are attempting to conceal or evade
the necessary intellectual discipline. (10)

131. HanseLMAN, Frep P. “Freshman Eng-
lish,” Junior College Journal, XXVIII:4 (De-
cember 1957), 239,

In addition to theme writing, freshman
English can devote time to class discussion
of the topic, to having’ students ‘understand
one another’s version of the topic, and to
having students examine their own themes
to'study difficulties as well as to note prog-
ress. (11) :
132. HatreLn, W. WiBur., “Will Struc-
tural Grammar Help?” English Journal,
47:9 (December 1958), 570-572. ’

If structural linguistics has any worthwhile
impact on teaching, practical application
is necessary., Seven such suggestions are
discussed. (2) S

133. Hayaxawa, S. I, “Semantics in Fresh-
man English,” Educational Leadership, 21:9
(November 1963), 93-96, 138. < '
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Freshman English is principally, valuable as
a culturdl and intellectual transition ‘from
high school to college. It should include
semantics, abundant reading; and 2 vast
amount of writing to help the student grow.
(13), T

134. Heats, WiLLiam. - “Freshman Eng-
lish-at- Amherst College,” The CEA Critic,
XXI:7.(October 1959), 1 £. .
The assumption of the Amherst course is
that composition is a process and that the
student learns by the writing he does, not
by, what he is told. He writes about, his
own experience and his . intellectual and
emotional reaction to it. What happens to
his Wwriting and his awareness of what he
does as he writes is important, (1) »

135. Heys, FRANK Jr. “The Theme-a-Week
Assumption: A Report of an Experiment,”
English Journal, 51:5 (May 1962), 320-322.
A 1960 experiment indicates that the case
for a theme a week is “not proven.” Indeed,
the experiment indicates. that reading has
more positive influence on writing ability
than‘does practice in the writing of essays.
(8 o

136. Hovey, RicHARD B. “Freshman Illit-
eracy and Professional Jeopardy,” American
Association of University Professors Bulle-
tin, 44:2 (June 1958), 430-438,
Difficulty in teaching freshman English is
due to democratization of educational theo-
Yy. A professorial cainpaign should confront
thie public with-the resulting educational
problems. (4) N
137. Howarp, Jomn W. “Structural Lin-
guistics and Composition: A Rejoinder,” Col-
'lzeg'e English, 21:5 (February 1960), 291-
‘292, - ; .

Valuable as sorie of his points are (“Struc-
tural’ Linguistics and . Composition,” CE,
February 1959), objections must be made
to. Professor Warfel’s failure to place limits
on-‘patterri-imitation as a modé of learning
composition, his stressing of pattérn:to the
almost complete exclusion of meaning in
‘composition, and his introduction of pre-
scriptiyeness (“norms”) instructural linguis-
-t:iés' (3) *:. . '. “'Q‘....;“:,_ ‘
138. HucHrs. ‘MuRIEL. “New Freshman
-English- Course,” The CEA: Critic, XXV:4

: (Januaty 1968), 2. - o

ENGLISH . : %, a5

The improvément of English instruction'in
high schools requires a new approach to
freshman English to avoid dull repetition of
material already. studied by the students.
Some present sophomore courses-and inter-
departmental courses which demand writing
of greater variety, length, and scope than
was required in high school can be offered
to freshmen. (1) :

138. HurTtoNn, Harry K. “Thesis English,”
The Journal of Higher Education, XXXI1:4
(April 1961); 206-208. - = - ...
What is proposed here to reform the. writing
style of graduate theses.is equally pertinent
for undergraduate term papers: allow the
student to be personal, to ‘be critical of
source material, and to.revise and polish his
paper until it is a piece .of good, rather
than merely correct, writing. (5) .

140. IrmscHER, WiLLAM F'. “An Apology
for Literature,” English Journal, 52:4 (April
1963), 252-256. —
Literature' is an indispensable part of the
teaching "program, for the use of words is
best studied in’ poeiry, and composition and
style are best learned from poctry and fic-
tion. (8) -~ = - o
Cross-Reférence 1V. B.

141. Ives, SuMnER. “Defining Parts of
Speech in English,” College English, 18:7
(April 1957), 341-348. . -~ | .

Since the limitations of traditional grammar
in the teaching of composition are so well
known, the instructor should .incorporate.in
his teaching the advances in linguistics as
they are made, thus setting up a base upon
which further advancés may be made. (3)
142. . .. “Grammar and the Ac-
ademic' Conscience,” College .English, 24:2

(November 1962) , 98-101.
By making himself familiar with the findings

‘of .structural, historical, and- geographica!

linguistics, the composition instructor may

add little to his. teaching of- structure, but
he can do.much in analyzing his students’

problems with usage and with distinguishing
them from convention, - taste, and rhet_ori:g.

.

(3 . G
_Cross-Reference IIL, D., o )

143.. KiLBunN, PaTrick E fvaeryman _Hfs

Own Pedagogue: A Project in the Teaching

of Freshman Composition,” The Journal of
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Higher Education, XXXIII:2 (February
1962), 89-95.

The project is to have freshman students
write for fifteen minutes a day, seven days
a week, including vacation periods, from
September to June. Rewards: much greater
fluency, loss of blank page fear, and, since

mistakes are not pointed out, greater self-
education. (5)

144. Kisuvrer, Taomas C. “The Greeks in
Freshman English,” Catholic Educational
Review, LX:7 (October 1962), 470-473.

‘Greek classics read and discussed in a fresh-

man composition course give the students
something to think about so that depth is
added to their writing. (10).
Cross-Reference IV, D.

145. KrrzoHABER, ALBERT R. “Freshman
English: A Prognosis,” College English,
23:6 (March 1962), 476-483.

Upgraded high school English teaching and
more selective college admissions, which are
producing better-prepared freshmen, will
necessitate revision of freshman and sopho-
more English. This should not involve re-
placing composition with literature, but re-
emphasizing rhetoric as a liberal subject
which disciplines “the students thought

Pprocesses and his powers of expression.”

This emphasis should also affect revision of
teucher preparation curric.'a, (9)
Cross-Reference VI,

146. Kocranes, T, A. “Can We Evaluate
Compositions?” English Journal, 50:4 (April
1961), 252-257.

To assign a grade is a less important purpose
in evaluating writing than to teach the
stadent how to improve his written expres-
sion. But in order to effectively use composi-
tion avaluation, one 1ust reduce classes to
no more than twenty-five students. (8)

147. Kunmart, WiLniam E., and Owsex,
LioNEL R, “An Analysis of Test Scores and
Grades for Predicting Success of College
Students in English Composition,” Journal
of Educational Research, 53:2 (October 6,
1959), 79.

It would appear from the data that the
predictions will be somewhat improved by
securing additional information abonut grad-
ing and testing procedures. Even then, pre-
dictions should be made with extreme cau-
tion. (13) '

148. LArp, CHARLTON. “The Parts, or
Vestigial Remnants, of Speech,” College
English, 18:7 (April 1957), 335-341.

Though much of formal grammar is obso-
lete, structural inguistics is still too new to
be used widely in the classroom. The in-
structor of writing can follow a middle road
by teaching such important concepts as the
subject, predication, and subordination,
working with the student’s already acquired
knowledge of formal grammar. (3)

149. . “Structural Linguistics:
Notes for a Devil’s Advocate,” College Eng-
lish, 24:2 (November 1962), 93-97.

Though the work of the structuralists has
greatly increased our knowledge of lan-
guage, the use of structural linguistics in the
freshman composition class still raises legiti-
mate questions: Is science (linguistics) the
best approach to an art (writing)? Is lin-
guistic science fully enough developed to use
in‘the composition class? {3)
Cross-Reference II1.B.

150. Leany, Jack TaoMas. “Objective Cor-
relative and the Grading of Euglish Compo-
sition,” College English, 25:1 (October
1963), 35-38. -

Ironic piece on a totally “objective” grading
system for themes, involving mathematical
formulas. (3)

151. LEGGETT, GLEN. “What Are Colleges
and Universities Doing in Written Compo-
siion?” College English, 23:1 (October
1961), 40-41.

Freshman composition should again he in
the center of the English department’s gen-
eral concern—language and literature—~after
its dreary period as a required service
course; current focus on the good student
and on experiments suggests that the re-
‘examination has begun. (9)

152. LonG, RaLPH B. “Grammar by Break-
through?” Cullege English, 24:2 (Novem-
ber 1962), 102-1086.

The use in the composition classrcom of the
discoveries of the structural linguists is re-
stricted by these considerations: (1) that
linguistic analysis has only limited use in
improving writing; (2) that an English
grammar must stll use traditional termi-
nology; (3) that it must be normative; and
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(4) that it must start with syntax, not
phonology. (3)
Cross-Reference I11. D,

153. “Words, Meaning, Liter-
acy, and Grammar,” English Journal, 47:4
(April 1958), 195-211.

Traditional grammarians are right in accept-
ing the word as a basic unit; meaning is
essential to analysis, and written language is
basic; the article thus attacks “new linguists”
in their basic premise. (2)

154. Liynskey, WiNiFReD, “Tmitative Writ-
ing and a Student’s Style,” College English,
18:8 (May 1957), 396-400.

The old method of leamning to write by
imitation can be used successfully with
freshmen. By imitating Leigh Hunt, they
learn to use specific sense detail; Swift, sa-
tire’ and ‘irony; Macaulay, parallelism, bal-
ance, and antithesis. Imitation does not re-
strict the student writer; it opens new
avenues of expression for him. (3)

155. Masex, RoseMARy. “Vocabulary Test-
ing in Remedial English,” Juwior College
Journal, XXVIII:1 (September 1957), 7.

A crossword puzzle using both test words
and their synonyms for the across and down
blanks may be constructed as part of a unit
in vocabulary study. (11)

156. MAYER, PARM. “Group Therapy for
Those Sick Themes,” College English 22:7
(April 1961), 508-510.

Preface the return of themes with discussion
of common errors to reduce extended com-
ments on each paper. (9) ,

157. McDAvD, Raven L Jr. “Dialectology
and the Classroom Teacher,” College Eng-
lish, 24:2 (November 1962), 111-118.

The composition instructor who keeps
abreast of the expanding knowledge of the
dialects, both social and geographic, spoken
by his students can better aid them to learn
the sodially acceptable dialect that is tlie
subject of college composition courses. (3)
Cross-Reference III. D,

158. McNem, Wavrbo F. “Interns and K.P.”
The CEA Critic, XXIII:5 (May 1981),.9.
The proposal that freshman English be
taught by senior professors while young

Ph.D’s teach graduate seminars is ridicy-
lous. Teachers nearer in age to freshmen

understand their problems better than older
men do. While not difficult, teaching fresh-
man English is a laborious task from which
senior professors, busy with study, research,
and writing, deserve to be exempt. (1)

159. MiLEs, JoseeHINE. “Essay in Reason,”™
Educational Leadership, 19:5 (February
1962), 311-313. )

We need to teach students to make respon-:

sible statements based on interest and specu-

lation and supported by evidence in an: in-

?reased emphasis on expository writing.
13)

160. “The Uses of Reason,”
Teachers College Record, 63:7 (April.
1962), 540-547. , K
The uses of reason in writing in every field
where writing is meaningful should be
stressed for all students. The formation in
the college of a Prose Committee, made up
of faculty members from many disciplines,
will help to emphasize that stress. (5) .

161. Mm.sTEAD, JOEN. “Research—Make It
Controversial,” The CEA Critic, XXV:4
(January 1963), 1 £.

Requiring students to do research papers on
contemporary, controversial topics helped a
teacher conquer student apathy and plagiar-
ism. In contrast with his previous assign-
ments, this one produced more interesting
papers, longer bibliographies, and more
student enthusiasm. (1)

162. MrrcrELL, STEPHEN O. “Controlled
Research,” The CEA Critic, XXIV:4 {April
1962), 1 fI. ,
Although convenient and vtilitarian, case-
books sometimes contain material too diffi-
cult for freshmen and too often encourage
manipulation of predigested ideas rather
than sound research methods. Students fare
better if given complete Literary works and
an anthology of critical writing bearing up-
on the text only in a general way. (1)

163. Murpny, KRt M. “Business Writing
in the Depariment of English,” College Eng-
lish, 23:6 (March 1962), 486.489, =
Of 712 institutions surveyed, 26 percent.
offer business writing courses through the
Eng¥ish department and 36 percent through
some cther department or division; addi.
tionally, 12 percent of the English depart-
megts include such instruction in ‘general
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composition couises. The special -course
most- often combines several types of busi-
néss communication. (9) :

1684. Murray, Donarp M. “Henry James in’
the Advanced Composition Course,” Coilege
English, 25:1 (October 1963), 26-30.

Studying and following in an advanced com-
position course the precepts ‘and principles
given by a- major author studied in litera-
ture courses can both improve students’
writing and refine their taste. (3) - :

165. Norron, RicArDp K. “Architectural
Devices in Composition,” The CEA Critic,
XXIH:2 (February 1961), 4.

Much ineffective writing by freshmen is
caused by unorganized or disorganized
thinking and faulty assembling of material.
Structure is important in securing desired’
effect in writing. Compositions will improve
as students learn twelve basic techniques
through classroom experiences in writing.

(1

166. “Writing Interestingly,”
The CEA Critic, XXI:8 (December 1959),
8. ' .
Effective teaching of composition deperds
on getiing shallow, sluggish students to start
observing, living, acting, and responding.
The writer suggests some planned activities
and situations that will awaken a student’s
mind and stimulate his creative ability. (1)

167. PaLmER, ORvILLE. “Sense or Non-
sense™ The Objective Testing of English
Composition,”” English Journal, 50:5 {May
1961), 314-320.

Sixty years of CEEB testing have prcved
that essay tests are neither reliable nor valid,
and that, whatever their faults, objective
tests do constitute a reliable and valid meth-
od of ascertaining student compositional
ability. Good objective tests can determine
specific functions of composition. (8)

168. . “Seven Classic Ways of
Grading Dishonestly,”. English Journal, 51:7
(October 1962), 464-467, : }

Seven ways of unwittingly avoiding or com-
poundiag the problem of evainating themes
suggest :that. English .teachers need to ax-
plore recernt volumes of the Education Index
under “Marking Systems” to discover how-
much- is :being done: in' all felds, .except.

English, to create new improved standards
of evaluation. (8)
Cross-Reference VIII.

169. Pammsw, James. “Motivating College
Freshmen to Spell Properly,” College Eng-
lish, 21:7 (April 1960), 405-407. :
This teacher reduced the spelling errors
among his freshman English students by
demanding an 80 percent competence in
the Pollock list of one hundred most often
misspelled words as a requirement for a
passing grade in the course. (3)

170. PascuAr, BrotHER JusTav, F.5.C. “A
Memory,” The CEA Critic, XXV:7- {April
1963), 6-8. . :

Charles Raemers found the first stimulation
to his creative powers in the creative writing
class of Miss Ruth Mary Fox. In an informal

atmosphere, each student read  his own:

work and criticized the work of others. Miss
Fox encouraged and guided each student
along the path of his interest, talent, or
predilection. (1) '

171. Peress, Rosert L. “The Yearly Corn:

The Freshman English Anthology,” College

English, 18:8 (May 1957), 420-423.

The freshman English anthology is used in
large numbers for several reasoms: selt-ag-
grandizement, lack of teaching experience,
laziness, or lack of sales resistance, It is
better to make a judicious selection of inex-
pensive paperbacks and instill in the fresh-
man a respect for books. (3) .
172. Rabiey, Viremvia R. “Discipline ver-
sus the ‘Viewless Wings of Poesy,”” Liberal
Fducation, XL1¥:4 (December 1963), 475-
480.. : .
To reconcile “practical” and “inspirational”
objectives in teaching freihman English,
flusscll Sage College teaches composition

and research in primary .and. secondary.

sources the first-semester -and introduction
to world literature (Western) the second.
173. Rew, Ronarp F. “The Boylston Pro-
fessorship of Rhetoric and Oratory, '1806-
1904: A Case Study in Changir«.Corcepts

of Rhetoric and Pedagogy,” Quarterly Jour-

nal of Speech, XLV:3 (October, 1959), 239-
At the beginning of the nineteenth  century
the rhetoric' course at Harvard: reflected

. S o,
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classical influence and was concerned large-
ly with persuasive oratory; by the end, it
was concernéd with “written composition,
expository and literary as well as persua-
sivs, and made little direct reference to
classical authors.” This shift in emphasis
took place not only at Harvard but in
American higher education generally. (5)

174. ReEnomR, ALAIN. “Traditional G.ammar
of Structural Linguistics: A Buyer’s Point of
View,” College English, 22:7 (April 1961),
484-488. :
Using structural texts diverts too much time
to grammatical matters not essential for
composition. (9) :

175. Ricearp, Jerry. “Writing: -Art or
Craft?” The CEA Critic, XXV:7 (April
1963), 4-5. _ " ‘

Art may. be inspred, but it cannot be
taught; craft may. be taught, but it cannot
be-inspired. Instead of beginning with a fin-
ished, polished short story or poem, which
should be a work of art, the student should
undergo a series of exercises designed to
help him sharpen his craft. (1) :

176. RuorF, James E. “The English Clinic
‘at Flounder College,” College English, 19:8
(May 1658), 348-351. o
English instructors could gain wealth and
prestige and glamorous secretaries it they
would ‘follow the practice of physicians”in
( ing the ills of freshman writing (humor).
3 L
177. - “Variations on a Theme,”
College English, 18:5 (Febreary 1957),
268-269. ‘
The time-honored methods of discussing
writing with freshman English classes je-
clude zeading from themes, projecting
themes, and analyzing the work of profes-
sional writers. Another effective method is
to mimeograph. » theme written by the in-
structor and containing the particular writ-
ing errors that the class most needs to stady.
3) :
178. Scamaeper, Frep J. “English Comgo-
sition: Writing—Spelling,” Review of Educa-
tionai Researck, 28:2 (April 1958), 117-
126, . .
Questionnaires reveal that practice in writ-
ing in colleges is often reduced because of
large enrolments, competing activities, and

administrative pressure, College’ teachers
consider the following important for writing:
content relevant to purpose, clear organiza-
tion, clear sentences, few errors in mechan-
ics and diction, and no spelling errors.
Questionnaires reveal that students want
their themes corrected as a léarning device.
(11) : ¢
179. SueLLEY, A. BERNARD R. “Accredita-
tion of ‘Business Writing for English,” Col-
lege English, 23:6 (March 1962), 489-492.
When business writing teachers offer a
course that is comprehensive in approach—
including style, logic, forms of discourse,
adaptation to -audience, and natute -and
functions of language—colleges may be will-
ing to accept it as at least partial fulfillment
of the composition requirement. (9) =

180. Suerwoop, Joen C. “Numbers in
Composition,” The Journal of Higher Edu-
cation, XXX1I:5 (May 1961), 276-279. - -,
To meet the approaching enrolment flood,
raise the number of students in a typical
section. from twenty-five to thirty-six. Then
in a given week have two thirds of the class
submit regular written themes, but have the
other third present oral themes only.-The
latter grcup should first submit written out-
lines. {5) ' ) "

181. Smierps, Ernis Gare. “The Flowers
of Rhetoric,” The Educational.Leader, 23:1
(July 1959), 7-15.

. Although the study of rhetoric has “fallen

into desuetude,” the author shows by wusin;
examples of rhetorical figures iz Englis)
literature that “rbetorical tradition, however
much neglected, is far from dead.” (6}

182. SuumaN, R. Bamsp, “Theme Kevision?
Who Needs It?” Peakody Journal of Educe-
tion, 40:1 (July 1962), 22 f. .-

Most students need theme revision in one
form or another, but only as 2 matter of
peculiar individual needs diagnosed by the
teacher and only when students are awaxe
t(hat revising is not the same as rewriling,

12) '

183. SaarH, Hexry Lee JR. “The Teacher
and the World of Language,” College Eng-
lish, 20:4 (January 1959), 172-178. - -~
Studying language in the “traditional” way
leads to a kind of mild schizophrenia be-
cause of the conflict between the written
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and spoken linguage. The “structuralist”
.can alleviate this problem by describing the
language - from the vantage point of dis-
course analysis. (3)

184; ‘SMock, Ruts. “The English Dilemma,”
Junior College . Journal, XXVIIL:5 (January
1958) Z289-270,

In order to dea! with the rising tide of
cnioiment, the English teacher may do sev-
eral things. He may devise a syllabus in
-résearch courses for which bibliographical
:materials- must be listed, use familiar letter
symbols in correcting themes, and grade
selectively a portion of the total number of
‘themes written during the course of study.
(11) .

185. Spanos, BEBE. “Literature-Composi-
tion Ratio, Part 1,” The CEA Critic, XXV:5
:(February 1963), 1.

‘Freshman students should be made to re-
alize that writing is an art, not a tool. Good
writing is a process of seif-discovery which
in turn should result in sympathetic under-
standing of the writer’s fellow humans, Un-
‘derstanding is engendered by words. Many
‘teachers lack patience and ingentive insight
tG teach composition. (1) )

186. StacEBERG, Noxmen C. “Some Struc-
tural Ambiguities,” Englich Journal, 47:8
{Nevember 1958), 479 £, :
Oné way to sensitize students to dangers of
multiple meaning is to attack structura! situ-
ations liable to ambiguity. Twenty such.
situations-are analyzed. (1)

187. StanveaG, TmELMA ¥, “English for
the Under-Achiever,” The CEA Critic,
XXVI:Z (NovemZer 1963), 5,

For eight ‘weeks, zlasics of underac’ ievers
‘at a junior college wrote single paragraphs,
which were rewritten and completely cor-
rected. Class discussion stimulated selection
of intevesting-topics. After this drill, students
wrote longer papers starting with a pattern
‘of ‘exposition, gradually working toward a
-variety of patterns. Corrections and rewrites

were re:uired. (1) I

‘188. StATON, WALTER F. JR. “The Treat-
‘ment of - Duitlining ‘in  College Rhetoric
Texts,” College English, 21:7 (April 1960),
-381-393.- ;.. » . : o
“The'treatment of the outline in most rhetoric
‘texts ignores to a large degree both the

practicalities and the logic of outlining. (3)

189. STEINMETZ, LEE. “The Freshman Re-
search Paper: A Classroom Approach,” Col-
lege English, 21:1 (October 1959), 24-2¢.

The freshman research paper can-be suc-
cessfully treated as the continuing subject
of the semester’s work by the assignment to
each student of four novels by a single
author with a variety of writing assignments
as the novels are read, culminating in a
research paper on some aspect of the au-
thor’s work. (3)

190. StonE, Epwarp, “‘Controlled Ma-
terials’: A New Remedy for an Old Ail-
ment,” The Journal of General Education,
12:4 (October 1959), 189-204. -

A history of the use of “controlled mater-
jals” in the freshm:n composition ‘course.
The author approves their use in the teach.
ing of the freshman research paper and feels
that they will become increasingly useful as
numerous junior and branch colleges are
established. (12) ‘

i81. Suces, Lena Reboick. “Structural
Grammar versus Traditional Grammar in
Influencing Writing,” English Journal, 50:3
(March 1961), 174-178. .

An experiment to determine whether struc-
tural grammar (based on research into the
language as it is) or traditional grammar
(based primarily on the Latin language)

has more carryover value in improving writ-
ing skills showed definitely the superior ef-

fects on writing of studying the grammar
based on linguistic science. (8)

192. TisBETTS, A. M. “The Case against
Structural Linguistics in Composition,” Col-
lege English, 21:5 (February 1960), 280-
285

‘Because writing is an art, not a science;
because the student is learning written, not
spoken, English and must follow the best
.models, not the practice of the masses; be-
cause for all practical classroom purposes
traditional. grammar performs its function;
and because the poor writer needs—more
than anything—practice in writing, linguis-
tics i§ of little use to the teacher of compo-
sition. (3). )

193. ___. “Rebuttal to Robert’s
“The Relation of Linguistics to the Teaching
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of English’ in the Previous Issue,” College
English, 22:7 (April 1961), 516-517.
Attacks “four errors” in Roberts’s article. (9)
Cross-Reference I11. B,

194. TovaTr, ANTHONY L., and JEWETT,
Arno, “Following the Trend,” English Jour-
nal, 46:7 (October 1957), 428,

Indiana University has abolished its tradi-
tional noncredit English course and now en-

rolls even deficient students in the regular

credit program. (2)

195. “Just What Do Col-
lege Composition Instructors Look For?”
English Journal, 46:1 (January 1957), 47-
48.

A review of “How Themes Are Marked and
Graded at Jowa College and Universities”
in the ICTE Yearbook, by Richard Brad-
dock and Harry Crosby. College teachers
look for the writer’s purpose and organiza-
tion and for papers which seldom violate
the conventions of grammar, punctuation,
and usage. (2)

196. “This World of Eng-
lish,” English Journal, 46:3 (March 1957),
165-167. .

Reviews an announcement in the December
1956 Purdue English Notes: Purdue has
abolished its remedial, noncredit English
course for engineering students but retained
its- voluntary writing laboratory. Reviews
William Ward’s Principles and Standards in
Kentucky High Schools and Colleges. (2)

197. WALLACE, J. W. “The Reference Pa-
per and In-Class Writing,” College English,
19:4 (January 1958), 166-167.

It is possible to avoid much of the plagiar-
ism or near plagiarism in the freshman
reference paper by requiring the first draft
to be written in class. (3)

198. WaLrAce, Kar R. “Towards a Ra-
tionale for Teachers of Writing and Speak-
ing,” English Journal, 50:6 (September
1961), 384-391. ’ _
Teachers of writing and speaking will find
more valuable guides in rhetoric than in
grammar, linguistics, or logic. (8)
Cross-Reference I1. D.

199. WarFeL, Harry R. “Structural Lin-
guistics and Composition,” College English,
20:5 (February 1959}, 205-243. oy

A widespread familiarity with the principles
of structural linguistics will revolutionize the
teaching of verbal composition by giving
the student scientific insights into the lan-
guage. (3) :

200. WARNCKE, WAYNE. “The Truth of Fic-
tion,” The CEA Critic, XXIV:4 (April
1962), 6.

It is frequently necessary to begin freshman
composition cowrses with “an apology for
fiction” to resolve the student’s doubts abouit
the relative values of fiction and fact, ie.,
biography and history, and to show him
that fiction does make valuable aud’ valid
comments on human existence. (1) .
Cross-Reference IV. B. »

201. Weexs, Epwarp, “The . Peripatetic
Reviewer,” The Atlantic, 203:1 (January
1959), 79-80, 82. ' 3

That there exist, among the hordes .of
semiliterates infesting American colleges, a
few students with the urge to write attests
to the existence of some few people—par-
ents, teachers, friends—able to inspire the
young with an excited concern for the
beauty and the importance of words and of
language. (3) :

202. WenR, OLIvE C. “R Is for Re-Write,”
Junior College Journal, XXVII:5 (January
1958), 276.

R can be used as a substitute grade for an
unsatisfactory theme, indicating that it will
receive a grade when it is rewritten accord-
ing to instructions. (11) ' .

203. WiLLARD, OLIVER M. “A Footnote to
Laird’s Parts,’” College English, 19:8 (May
1958), 353-354. o

Laird is mistaken in saying that linguistics
is not yet ‘ready for the classroom since
students ‘¢can soon learn that English comes
in recognizable patterns and that punctua-
tion is often a representation 6f the intorig.
tions of those patterns. (3) "{' oo
204. Yaccy, ELimor. “The Shorter Research
Paper,” College English, 18:7 (April JO57);
369-370. - - . e =T
By writing two short® research ‘papers ‘in-
stead of one long one, the freshman cin
have the experience of both a general sur-
vey of a limited topic and an expansion of a
single aspect of that topic. Documentation
improves and plagiarism disappears, as.does
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t(he paralyzing effect of a single long paper.
3)

205. ZerGIER, MARTIN L., and HerMman,
Louis M. “A Study of the Effectiveness of a
Summer Remedial Course in English fot
College Freshmen,” Journal of Educational
Research, 53:2 (October 1959), 70-78.

A program of remedial composition was set
up to raise the competence of students with
low entrance scores.: The three groups used
were: )

1. Students below norm at entrance who
took remedial course (C-1) in summer
session.

2. Students below norm at entrance who
took remedial course (C-1) in the fall.

3. Students who passed the entrance test
and did not take C-1.

Overall gr:des of the three .groups in the

regular English course for which C-1 was

preparatory were genérally even and all
poor.. Of the C-1- stidents, 68 wercent
earned D or below; of the non C-1 students,

48 percent earned D or below. (13)

206. “But Is It Really KP?” The CEA

Critic, XX1I1:3 (March 1961), 1.

Elementary service courses are the most
difficult technical operations. a college per-
forms. and should be taught by expert, ex-
perienced professors. Novice teachers can
more easily handle advanced senior courses
in which_teaching’ ability is not greatly
challenged. Fréshman composition is not the

L)

K.P. area of dlii"brdfé'ssion._‘(‘ n T .
207. “Generals Pull K.P.” The CEA, Critic,

XXWI:2 (February 1961),2. _~.°
The suggestion “that "young -Ph.D:’s take
over.graduate seminars while seasoned pro-
fessors teach' freshmian Englishi is. as, un-
sound as a proposal to 'put Seasoned gen:
erals “oii "K:P: .while. newly “Hiade :officers
direct’ the- War.” The, lower :ranks in -depart-
ments are the apprenticeship grades. (1)
C.Reading e X e :'

208: CAUSEY, OSCA-i_S~“ :ﬁémde - of
Progress in Colleges,” Education,' :80:9
(May 1960), 549-551.. ... ... ... -

In the fifties the number of colleges offering
courses in remedial: reading has grown from
nearly none to.more than 500. As a result,
better .textbooks are available, and reading

problems have become a rapidly expanding,

scholarly, and scientific investigation. (3)

209. Cuansky, NoRMAN M., and BREGMAN,
MarTv. “Improvement of Reading in Col-

lege,” Journal of Educational Research,

51:4 (December 1957), 313-317.

“. .. It is the person who can be charac-
terized as relatively free from obsessions,
compulsions, and phobias who does not
have the verbal talent requisite to pérform-
ing the verbal tasks expected of college
students, but who, nevertheless, is moti-
vated to succeed academically, who makes
the greatest progress” in improving reading
skill. (13)

210. CorLrins, Ray. “The Comprehension
of Prose Materials by College Freshmen
When Read Silently and Read Aloud,”
Journal of Educational Research, 55:2 (Oc-
tober 1961), 79-82. :

Freshman students tested on comprehension
of prose reading of measured difficulties
scored significantly higher or higher with
oral reading than with silent reading. ‘Thic
suggests that oral reading aids comprehen-
sion and shoul’’ be given..more -attentiori
wherever comp.ehension is a problem. (13)
211. DowNEs, MILDRED GIGNOUX. “Remedi-
al English,” The CEA: Critic, XIX:8 (No-
vember 1957), 1. © -+ - e
College students placed in remedial reading
classes have failed -previously: beciuse’ they
often (1) reverse-letters (read -untied for-
united), (2)_ insert; eliminate, or subistitute
letters (read glass for grass), (3) read-a
word so_nebulously that all they can get
is a kind of assonance or private.onomato-
poeia. In writing they have-no feefing for
the shape of a sentence, and’they aré often
unabléto place”a” Word. i -its usual frame
of reference. (1) e 2 T

212. DuMmLER, MARVIN ].- “A-Study of Fac-
tors Related ta. Gains in the Reading Rate
of College’ Students Trafied: with the Ta-
chistoscope ‘and Accelersifor;” - Journial - of
Educational Research, " 52:1" _ (Séptember
1958), 27-30, S
A'sicaionthstidy wiih 51 and’cllégs
students using- fackistoscope ‘st dboelons
tor showed no loss in comprehension and
large gain in reading speed. There was
added improvement on the Minnesota Cler-
i(ciil)Test following. the training program,
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213. Epwarps, THoMAs J. “Context Clues
and Word Mastery in the Junior College,”

Junior College Journal, XXVIII:7 (March
1959), 392-398.

Adequate use of context to attack new
words is neither foolproof nor simple. Pic-
ture, word configuration, or context clues
are traditional word-recognition techniques.
Word-analysis methods may be added to
these guessing techniques. Failure to utilize
the multiple factor context is a main cause
for poor knowledge of word meanings. Over-
emphasis on a single contextual setting can
lead to misconceptions based on too limited
knowledge. Knowledge of words expands
in different types of situations and diverse
settings. Basic reading comprehension abili-
ty to think critically in reading situations is
another prerequisite for the efficient use of
context clues. (11)

214. GETLETT, RUPERT. “When a Dullard
Is Not Dull,” Junior College Journal,
XXVII:3 (November 1958), 149.

A technical student’s failure or low rating in
English is often the result of lack of interest
rather than lack of ability. A display of
technical reports may be effective in con-
vincing such a student of the value of
English. (11)

215. Gray, Wmimam S. “Summary of
Reading Investigations July 1, 1955 to June
30, 1958,” Journal of Educational Research,
50:6 (February 1957), 401-441.

Summaries of research and bibliography; in
part “Recent Research in College Reading”
points to Bliesmer’s Exploring the Goals of
College. Reading Programs, the fifth year-
book of thé Southwest Reading Conference
for Colleges and Universities (Fort Worth,
Texas: Texas Christian  University Press,
1955). (13) '

2186. “Summary of Read-

ing Investigations July 1, 1956 to June 30,

1957, Journal of Educational Research,

51:6 (February 1958), 401-435.

Reviews briefly three conclusions of studies

reported at the college level: g

‘1. The urgent need of many college stu-
dents for training in reading;

2. The value of developmental training for
the many as well as remedial training
for the more deficient; and

3. The favorable influence of improvad

WA i & & 7 oo N Y e o

reading ability on academic progress.
(13)

217. HARRET, S1sTER M., O.S.F. “Let’s Use
the Paperbacks,” English Journal, 46:4
(April 1957), 202-204.

Buying fifty paperbacks for an easy dis.
tribution encourages students to read, offers
excellent reading background, and provides
material for writing and discussion. Students
should keep notes based on questions pro.
vided by the instructor. (2)

218. Harmis, THEODORE. “Summary of In-
vestigations Relating to Reading July 1,
1960 to June 30, 1961,” Journal of Educa-
tional Research, 55:5 (February 1962),
197-220.

Summary and annotated bibliography of
148 studies of reading. (13)

219. “Summary of Inves-
tigations Relating to Reading July 1, 1961
to june 30, 1962,” Journal of Educational
Research, 56:6 (February 1963), 283-310.
Summary and bibliography of 112 articles,
2 related to reading programs in the college
t(c?g;ling of reading—voluntary or required?

220. HincueLIFF, WiLriaM EmersoN. “Po-
tent Pellets: A Proposal for Bold Use of
Paperbacks in Junior Colleges,” Junior Col-
lege Journal, XXXII:7 (March 1962), 292

“Saturation booking” is the answer to stimu-
lIating students to read—that is, “massive
blanketing” of students with paperbacks as
required reading in survey, area, and gen-
eral courses; and the college should foot the
bill of ten paperbacks per semester per
course for each student. (11)
Cross-Reference 1. F.

221. Hunt, LymaN C. Jr. “Can We Mea-
sure Specific Factors Associated with Read-
ing Comprehension?” Journal of Educational
Research, 51:3 (November 1957), 161-172,
“The whole question of the construction of
diagnostic measures of reading comprehen-
sion needs ferther examination,” particularly
with regard to item construction and the

analysis of student responses to the different
sets of items. (13)

222. KINGSTON, ALBERT J. JR., and GEORGE,
Cray E, “The Effects of Special Reading
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Training upon the Development of College
Students’ Reading Skills,” Journal of Educa-
tional Research, 50:6 (F-Lruary 1957),
471-475.,

Students tend to develop faster reading
rates during the first two years of college.
They make little or no gain in reading com-
prehension between the freshman and junior
years unless they have special training de-
signed to develop this skill. (13)

223. LeEepy, Paur D. “Teaching the College
Student to Read,” School and Society,
88:2167 (January 30, 1960), 51-52.

Colleges fail to recognize that reading is an
educational growth from the elementary to
the graduate school. Adult reading classes
for professional men and remedial clinics in
colleges are evidence that college students
need instruction. With help from reading
specialists, each professor shouid instruct
students in reading the materals in kLis
specialty. (1)

224. NeLsoN, HELGE G. “Overcoming
Reading Deficiencies at the Community
College ILevel” Junior College Journal,
XXXIlI:4 (December 1962), 221 £.

A successful remedial reading program uti-
lizing lecture, demonstration, and individual
conference places its primary emphases up-
on word attack (or phonics), vocabulary
development, and comprehension. (11)

225. Perry, WiLiaMm G. Jr. “Students’
Uses and Misuses of Reading Skills: A Re-
port to the Faculty,” Harcard Educational
Review, XXIX:3 (Summer 1559), 193-200.
Though the Harvard freshman reading
course started in 1938 as a remedial course
emphasizing the mechanics of reading, the
directors of the course soon (1946) found
that their charges were really mechanically

expert readers on the whole but that they .

needed help in realizing the purpose behind
much of their reading. Thus, through tests
and exercisss, the course has come to em-
thasize the necessity for a student’s deter-

mining the purpose of a reading assignment
before beginning the reading. (3) ‘

226. RopmnsoN, HiLeN M. “Summary of
Investigations Relating to Reading July 1,
1959 to June 30, 1960,” Journal of Educa-
tional Research, 54:6 (February 1961),
203-220, :

Annotated bibliography of 101 articles, very
few connected with college reading or col-
lege level students. (13)

227. ScHNEYER, J. WESLEY. “Factors Asso-
ciated with the Progress of Students En-
rolled in a College Reading Program,”
Journal of Educational Research, 56:7
(March 1963), 340-345.

High improvers in a college remedial read-
ing course tend to be students who have
made tentative occupational choices, who
read serious books, and who rate their
trouble as inability to concentrate. Poor-
progress students tend to show a combina-
tion of low motivation and high anxiety.
No instrument has been found capable of
predsicting progress on an individual basis.
(13

228. Smrtr, Epwin H. and Magk P. “Speed
Reading in the Machine Age,” College Eng-
lish, 20:5 (February 1959), 242.244,

Using reading machines, as compared to
using books, will not necessarily increase
the level of comprehension, according to
this study. (3)

229, WeBER, C. B. “The Remedial Course—
An Academic Blight,” Educational Adininis-
tration and Supervision, 44:6 (November
1958), 324 #. .

“Education is supposed to be preparation
for living. Let us do something about the
typical remedial courses and help make the
theory a reality.” (7) '

D. 5peaking

230. VEDEMANTS, GLADYS. “The Tzaching
of Speaking and Writing: An Articulated
Approach,” English Journal, 52:3 (March
1963), 172-177, - '

Areas of possible aiticulation of speech and
writing include (1) a consideration of the
distinctive powers of the two forms, (2) a
consideration of the problems that may be
caused by the difference in the two' forms,
(3) a study of language as the ‘basis for
both, (4) the‘use of discussion to improve
critical thinking before writing compositions,
and (5) instruction and practice in speech
and composition construction. Both are im-
portant skills that can enhance each other’s
development when integrated. (8)
Cross-Reference I1. A, B, - ‘
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E. Experimental

231. ANpERsoN, WALLACE L. “Recognizing
Restrictive Adjective Clauses,” College Eng-
lish, 18:5 (February 1957), 269-271.
Students may be taught to test the re-
strictiveness of adjective clauses by de-
termining whether the clause may be
omitted or whether it particularizes its sub-
stantive, by the “pitch-pause” method, or
by determining whether the relative pro-
noun may be omitted or substituted by the
pronoun that, which is aiways restrictive.
(3)

232. BAUEnLE, RicuArD F. “Poetry Note-
book,” The CEA Critic, XIX:6 (September
1957), 3 £.

Students who resented line-by-line analysis
of poetry they could not understand in-
dependently were asked to record in a note-
bock their first reaction to each poem, their
later impression of it, and finally their con-
clusions. The plan created lively discussion.
(1) .
233. Benjamiy, Evpwin B. “Group Dy-
namics in Freshman English,” College Eng-

lish, 19:3 (December 1957), 122-123.

Flagging interest in literature of a freshman
English class can be revived by dividing the
class into three or four groups; assigning a
topic for each group to ponder, a topic more
specific than general; and then letting a
spokesman for each group submit the
group’s conclusions to the entize class. (3)
234. Coarp, Roserr L. “Write about the
Library,” The CEA Critic, XX:8 (Novem-
ber 1958}, 7.

To help teach students how to use the
library, the teacher can assign such themes
as these: tell how to find a book, compare
two encyclopedias, analyze front pages of
five national -newspapers, or contrast auto-
mobile ads of twenty years ago with those
of tcday. Other assignments which send
students into the library to write about it
are included. (1)

235.-Foress, RoBerT B. “Using the Tape
Recorder as an Aid to Teaching Critical
Thinking,” Junior College Journal, XXVII;8
(April 1958), 458. i
The oppcrtunity for students to listen to a
discussion in which they have been in-
volved .offers a valuable experience that is
missing when they hear someone else discuss
an issue for the first time, (11)

ENGLISH 25
236. GArviN, Harry R. “Novels and Fresh-
man Composition,” College English, 21:3
(December 1959), 175-177.

As a common source for theme topics,
freshman English at Bucknell University
uses a particular motif—such as “The Indi-
vidual and His Society”—which is drama-
tized for the student by his reading of sever-
al departmentally selected novels. The re-
sult: greater involvement in the ideas by the
students, hence better writing. (3)

237. GuveR, ByYroN. “Some Uses of Linguis-
tics and Semantics in Freshman English,”
g'félege English, 19:7 (April 1958), 309-
One can teach freshman English effectively
by using a combination of linguistics and
semantics, that is, by introducing the stu-
dent to the scientific method and then ap-
plying that method to language. (3)

238. Hamws, Brice. “The Importance of
Language in the Modern World,” Baltimore
Bulletin of Education, XXXVI:3 (April
1959), 1-7.

To compete successfully with science in the
twentieth century, English teachers’ meth-
ods must be modem, effective, and suited
to their audience. The importance of lan-
guage in interpreting and evaluating propa-
ganda and the linguistic approach to the

study of language are necessary ingredients
for English courses. (11)

239. Hicks, Jomn H. “Literacy and Litera-
tute,” The Journal of Higher Education,
XXXI1:1 (Janaary 1960), 21-27.

For the introductory course in college Eng.
lish, let poetry, drama, and fiction readings
in that order and in an illuminating se-
quence be taught plus assignments of onz or
two short papers a week about literature and
the students’ reactions to it. (5)

240. Hocan, Parrick G. “If the Shoe Fits,”

Z‘he CEA Critic, XIX:9 (December 1957),

A test of writing proficiency given to juniors
in a Mississippi college showed that one
fifth were deficient in the minimum essen-
tials of acceptable writing. As a result, all
state-supported schools have made profici-
ent writing a degree requirement. Studies
and experiments are attempting to find
mean: of better teaching of written ex-
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pression on the secondary and college level.
(1)

241. Hunt, KeLLoce W. “Improving Sen-
tence Structure,” English Journal, 47:3
(March 1958), 206-211.

Simple structural linguistic technique can
be used to improve sentences in which lexi-
cal meaning and structural signals are con-
tradictory. Use blanks between structure
keys or nonsense words which carry marks
of structure. (2)

242, JupsoN, JeroMme. “The Antioch De-
sign: An Undergraduate Program in Litera-
ture,” College English, 21:4 (January 1950),
217-220,

By making it the job of the entire faculty
to police the writing competence of students
and by requiring, among other things, much
writing in all courses, Antioch College has
eliminated the conventional freshman com-
position course and has established a num-
ber of courses stimulating to beth faculty
and students. (3)

243. KenNer, Davib. “A New Way to
Teach Composition: Controlled Materials,”
College English, 21:7 (April 1960), 384-
388.

The “controlled materials” texts for fresh-
man writers are increasingly popular be-
cause they do much that is claimed for
them (reduce plagiarism, ease the library
burden, etc.), but their greatest value is
that they require the writer to practice
composition: to apply some principle of or-
ganization to a fresh body of information.
(3)

244. XNEIGER, BERNARD. “Poetry Imita-
tion,” College English, 21:6 (March 1960),
344-345.

The student imitation of an antholcgized
poem makes the qualities of the original
apparent by demonstrating their lack in the
imitation, (3)

245. MicraELsoNn, L. W. “Bonehead Gram-
mar,” Education, 80:5 (January 1960),
283-285.

In teaching grammar to “bonehead” sec-
tions, the instructor can achieve better com-
prehension of grammatical principles by act-
ing them out or by drawing illustrative car-
toons than by presenting abstract dicta. (3)

246. PAGE, ALEX. “To Grade or Retro-
grade?” College English, 21:4 (January
1960), 213-2186.

To eliminate the deleterious effect of the
teacher’s double role of guide and judge,
give the job of grading students to a team
of the teacher’s department colleagues. With
this system the students can cease trying to
unrave: the academic personality of the
teacher and instead attack knowledge. (3)

247. RotH, GeorGe L. “The Controlled
Materials Method of Teaching the Research
Paper,” The CEA. Critic, XX:9 (December
1958), 2 ff.

By using controlled source material for
research papers, the teacher may teach
more thoroughly the difference between
good and bad evidence, between fact and
opinion, Letween trustworthy and useless
information. Based on his knowledge of the
material, his corrections are more apt to be
valid and realistic. (1)

248. SteEL, Exic M. “The Freshman Re-
search Paper: Hope at Last?” College Eng-
lisk, 18:7 (April 1957), 365-366. ,

By haviug to write research papers for an
audience of eighth graders on topics they
suggested, these freshman writers, faced
with real readers, worked hard to provide
the best in both content and mechanics.

(3)

249. Tayror, Louss. “Experiment in Fresh-
man Research Writing,” College English,
18:7 (April 1957), 368-369.

As an experiment, apparently successful,
students were organized into advisory
groups as a means of carrying out research
projects. One student served as advisor to
each group, each member of the group
giving a progress report to the advisor at
each class meeting. (3)

F. Articulation with High Sclools

250. FreNcH, Jomw W. “What English
Teachers Think of Essay Testing,” English
Journal, 48:4 (April 1957), 196-201.

The author, a research associate for ETS,
via a questionnaire returned from 224 high
schools, learned that the amount of high
school writing has increased slightly in the
last ten years, but increased class size has
caused a decrease in some schools. College
preparatory classes necessitate the increase,
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The majority of responses indicate few
teachers vary their teaching to prepare for
CEEB tests; teachers are overwhelmingly
in favor of essay tests on college entrance
exams. (2)

251. GrommoN, ALrrep H. “Coordinating
Composition in High School and College,”
English Journal, 48:3 (March 1859), 123-
131.

Since most high school teachers cannot
participate in the twelve most promising
articulation programs (listed 2nd discussed ),
they must prepare their students t have
substance, organization and fluency, ard ac-
ceptable mechanics in their writing. Assign-
ments should pose a problem which de-
mands a solution. (2)

252. Jumrerr, WL C. “Dear Instructor of
College Composition,” Englisk Journal, 47:5
(May 1958), 289-290.

High school teaching is developmental; col-
lege teachers should accept exposure to
fundamentals and some practices, not final
products. (2)

253. Lynca, JaMEs J. “College Support for
the High School English Teacher: The Cali-
fornia Experiment,” College English, 21:2
(November 1959), 73-80.

A statement by California college English
departments to California high schools sets
forth the accomplishments in English de-
sired of college freshmen: the student’s writ-
ing and speaking should be fluent, error
free, and logical; his reading swift and
comprehending of both content and style;
his knowledge of literature deep, rather than
broad, with emphasis on purely literary
matters. (3)

254, MarsuBURN, Joseru H., et al. “What
Do the Colleges Want?” English Journal,
47:3 (March 1958), 144-153.

High school teachers are advised to avoid
teaching research papers, book reviews,
stylized introductions, rhetorical questions,
creative writing, diagraming, and letter
writing; they are urged to teack theme
writing, literature, and respect for work. (2)

255. NutLey, Grace S. “The College
Freshman Faces Composition,” High Poiits,
41:1 (January 1959), 40-43. -

Professor Nutley (of Brooklyn College) sug-
gests that the ‘high school senior discover

and discuss what is expected of him in col-
lege composition and use that as a measur-
ing stick for high school achievement. Her
description of the deficiencies of the fresh-
man in his first college English course points
up the need for high school orientation as
well as the desirability of college instruc-
tors and high schonl teachers getting to-
gether to discuss common problems. (5)

256. SiNcrAIr, GiLes M. “An Ounce and a
Pound: High-School and College English,”
Co;lege English, 19:7 (April 1958), 291-
295.

That many students are poorly prepared to
do the reading and writing demanded in
college is seen as a problem in articulation
between programs. One college has achieved
some improvement in the skills of entering
freshmen by going into the high schools
with various kinds cf help in preparing stu-
dents for college. (3)

257. SmarH, ELANE T. “Piercing the Slate
Curtain,” College English, 21:2 (November
1959), 90, 95-97.

A questionnaire sent out to Massachusetts
high schools and concerned with college
preparation in English reveals that most
high schools require considerable writing.
The reading assignments vary widely in
quantity, in kind, and in the particular
books read, though a few standard titles
appear on nearly all the lists.

258. Tovart, ANTEONY L., and JEWETT,
Arvo. “What Skills Do College English
Departments Want?” English Journal, 46:7
(October 1957), 429.

Reviews North Carolina English Teacher
(May 1957) analysis which places writing
ability as the number one essential. (2)

259. “What Suggestions?”
English Journai, 47:3 (March 1958), 155.
A review of “Ask the Graduates: A Method
of Curriculum Improvement,” by Harry Al-
ter (California Journal of Secondary Edu-
cation, December 1957), which indicates
students wish they’'d had more writing prep-
aration in high school. (2)

260. VaLLEY, JoBN R. “College Actions on
CEEB Advanced Placement English Exami-
nation Candidates,” English Journal, 48:7
(October 1959), 398-401.

The detailed analysis shows that colleges
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are influenced by results of advanced place-
ment tests, particularly if competence is dis-
played in literature. The number of colleges
who give advance placement or credit is
increasing. (2)

G. Administration

261. BAKER, ORVILLE, and DEzoN1A, Ros-
ERT H. “Achievement in Mechanics in
Freshman English,” College English, 21:7
(April 1960), 389-391.

In order to evaluate the achievement of its
freshman composition students, this English
department readministered its placement
test (Cooperative English Test) at the end
of the course. The results raised questions
about the kind of learning in the course and
the means for exempting certain students

from freshman English, (3)

262. BernD, DAnier. W., and Asmma,
MarGARET E. “They Ain’t Iieavy, Chair-
man: They’re My Freshinen,” College Eng-
lish, 21:1 (October 1959), 42-50.

Knoll's major premise is wrong; graduate
students are more dedicated, more enthusi-
astic teachers of freshman English than their
superiors, who are deeply involved in pub-
lishing, politics, and promoticn. (3)

263. Dieperic, Paur B. “The Rutgers
Plan for Cutting Class Size in Two,” Eng-
lish Journal, 49:4 (April 1960), 229-9386.

Instead of flunking out its poorest students
to keep enrolment at manageable size,
schools are experimenting with fewer class
sessions, guided free reading periods, self-
correcting exercises, and lay readers. (2)

264. Forp, Nick AaroN. “Student Writ-
ing and Faculty Attitudes,” The Journal of
Higher Education, XXVIIL:1 (January
1957), 38-41.

When deficiencies in writing became ap-
parent among upperclassmen at Morgan
State College, the chairman of its English
department sent a questionnaire to all
teachers of non-English courses to enlist
their help. Typical answers to the question-
naize are given as well as the conclusions
reached and recommendations. {5)

285, Gresory, Joen W. “An Approach to
Functional English in a Four-Year Junior
College,” Junior College Journal, 24:4
(December 1958), 203-205.

BIBLIOGRAPHY ON COLLEGE TEACHING

English shouid include the broad areas of
the language arts such as reading, writing,
speaking, and listening and should serve
more functionally a student’s whole curricu-
lum. Each student should show competency
in language usage in each course and in
extracurricular affairs, If English is to be
more effective, it must be constantly
studied and practiced. (11)

266. Herman, GEORGE. “College Decom-
position and Iliterature,” The Journal of
Higher Iducation, XXIX:12 (December
1958), 471477, 517. ‘

The subtitle of this article is “Let’s Stop It.”
Let’s stop teaching in college the literature
and composition that should have been
taught in high school. If these subjects
haven’t been taught there, college is too
late. Proclaiming this truth, college English
teachers will regain their self-respect,
though they may lose their jobs.

267. . “Freshman English dur-
ing the Flood,” College English, 18:8 (May
1€37), 424, 426-427.

Laird’s Oregon Flan depends for its success
on energetic instructors who organize their
time well, a breed too rare to staff the
plan when the Flood comes. (3)

268. KirzaABER, ALBERT R. “Death—or
Transfiguration?” College Engiish, 21:7
(April 1960), 367-373.

Instead of abolishing freshman English,
college English departments should work to
improve the present situation by helping the
high schools improve their Euglish program
(after the example of the Portland High
School Curmriculum Study) and then, as
students improve, by raising the level of
freshman English, particularly in language
and literature. (3) -

269. NaesetH, HenmriertE C. K. “The D
Student in Composition,” Collége English,
18:8 (May 1957), 419-420, :
At Augustana College, students with weak
entrance tests are required to take a fourth
hour each week of freshman composition.
Those -who fail to earn a C are required to
undergo further remedial work before being
permitted to enroll in the second semester
of freshman English.- (3) : Lo

270. RADNER, SANFORD. “A Three-Tr;&;:k
Community College English. Program,”

o i o .

(LA,

Rl v

| Sy Jiher s e B L PR o - S AR

% .. 2. A
POV e LG o i, W I MBS 4 SN T30S AN N T ICL AT VAN K \
o - "
XV . L s N \ caasn P 0% 5 <ty R e o ) e S A LB YA T
A S 2 s " Yos oo o1, S ey ) , [ " G b M o e d s, RN L AT SO ST NR TPy oz K b h Sl st b i A e A SRR N R Rl =
y y o Tty s 5 e o T . R o it R " R Ly . St oo 3 e Sl Al e g alia paaon R e i S A CANETRREY <
Ry TSI ARy AR W s AT i, S A C R AL SRS 2 o LAt RGERE B P 2 Ny e N R OGN T AN e S A O R T e AT SR coE = .
R - "sa v . - N . o - - A . 4
. .
R

e s e o

sty e o st 1t




.

Pt
-

A

'S
7 &

5
<8

3

i

¥

i
)

‘

¥

o

<

4

;

o a
»

2
5
. ol

e,
7

7.

Y
R
i
B
S
o
« YA
&

-3
Ay
B
M

‘v&,
e
B
L3
23

iy

ELTR S il

Ty
A
“ote s

-

LRI R
Il bt ~'.(:._t[~.*,‘,

3
£8P

B s o
R AL . T ‘g

PR AR o8 5

LB Lod Tl R e

€Wl G W YA AR s 0 o

G A ey

LW

-

Sty
ST i It

ENGLISH LANGUAGE 29

Junior College Journal, XXIX:2 (October
1958), 97-100.

Because of the recognition of the peculiar
demands of various types of preprofessional
education and the development of semipro-
fessional education to the college level,
pedagogical unity is no longer possible. The
situation can be met by defining common
basic objectives for a subject and achieving
them through a differentiation of materials
and methods of instruction. (11)

271. Rice, WARNER G. “A Proposal for the
Abolition of Freshman English, as It Is Now
Commonly Taught, from the College Cur-
riculum,” College English, 21:7 (April
1960), 361-367.

The widespread abolition of the standard
freskman composition course could result
in a university-wide responsibility for com-
petence in student writing, in more efficient
use of members of English departments, in
acceptance by the high schools of their re-
“sponsibility to train the student in reading
and writing, and in a shorter way to the
bachelor’s degree by the removal of sub-

communication, it is the responsibility of

the entire school system to implement its -

adequate use. A style manual would pro-
vide a standard by which ¢c judge the non-
creative aspects of a student’s work and
would furnish the administration with a

as an element in his cultural equipment, as
a tool in the understanding and interpreta-
tion of our earlier literature, and as the basis
of sound judgment in matters concerning the
language today. (3)

274. Fernss, D. H. “The Integrity of the
Englisk Language,” Modern Language
Journal, 42.:2 (February 1958), 78 ff.

In spite of worldwide dialect differences
and claims for an “American language,”
English still persists throughout the world
as a language which can be understood by
all its users; it has maintained its integrity
better than most languages. (2)

B. Nature

275. CaiN, R. DoNALD. “Grammar’s Not
Terminology,” English  Journcl, 47.3
(March 1958), 200-205,

“Reactions of language,” not iraditional
terminology or structural linguistics, should
be taught. Jesperson and Curme provide a
system of analysis. Agresment, tense, and
reference can be clarified by logie, not
rules. (2)

understanding of the nature and function-
ing of human language. (9)
Cross-iReference VIIi.

277. GorreLy, RoBerT. “Giggles of Geese
and & Pure of Meadowlarks,” College Eng-
lish, 22:8 (May 1961), 555-561. ’

3 college S from the degree require oo Fams, Cranizs O, “Advance it Lin-

b guistics,” Coilege English, 25:1 (October :
Z ; 272. YORKSTON, MARTHA Klgxcm'.f “Fin;l 1961), 30-37. . :
B the Criminal,” Junior College Journal, el e . .

3 : % e The piofession nust assimilate and use in

XXX:3 (November 1959), 163-165. _ the classroom not the tools and techniques,

Chaos is the rule in freshman English. As byt the heart of linguistic science, i.e., its

E: -long as English is the common means of

Rt SR A BN

More study of language for it own sake
infreshman and ~ther English courses is
desirable and may prove of great practical

micans of requiring faculty membess to teach
correct English usage. Mechanical teaching
aids can relieve teachers, place the burden

o
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b

s % ot
LIS READ
i

¥ of learning upon the student, and help value. (9) -
: i l‘l’;’fy ( %‘? subject matter of freshman Eng- 978 Lamperrs, J. J. “Basic Concepts for
: oy : .

Teaching from Structural Linguistics,” Eng-
"lish Journal, 49:3 (March 1980), 172-176.
The basic concepts are: (1) Language is a
form or type of human behavior.  (2) As
2 form of behavior, it may be studied ob-
jectively. (3) fhis examination derives-a
_comprehensive, orderly description. (4)
~ Each language has its own system or struc-
ture, the totality of which is its grammar,

b
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"973. Bauch, Arsert C. “Historical Lin-
guistics and the Teacher of English,” Col-

lege English, 24:2 (November 1962), 106-
110.

The value of historical linguistics to . the
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279. Lonc, Raver B. “Paradigms for Eng-
lish Verbs,” PMLA, 72:3 (June 1957),
359-372.

A detailed discussion of the problems en-
countered in making paradigms of English
verbs. The writer discusses verbs which de-
viate from regular patterns and analyzes
the uses to which forms are put. He ad-
vises students of contemporary American
English to consult such authorities as Fries,
Trager, and Smith; Poutsma, Sapir, and
Bloomfield; and Pike and 1

280. MorToN, RicEAarRp K. “Factors in
Modern Language Mutations,” The CEA
Critic, XX1:8 (November 1959), 5 ff.

Advertising, television, movies, sports, rec-
ords of songs, successful books, and new
discoveries are changing English so rapidly
that even recent dictionaries are behind
current usage. America is hospitable to new
words, revised grammatical constructions,
and changes in vowel sounds. Competent

studies are needed to catalogue and evalu-
ate the changes. (1)

281. Munro, Davip A. “The Change in
English Teaching,” Junior College Journal,
XXVIIL:6 (February 1958), 342-345,

The rise of descriptive grammar and lin-
guistic science has radically altered the
teaching of English, Language has come to
be considered the spoken phenomenon.
The sounds of Ianguage are studied separate
from meaning. Physical sounds of the lan-
guage are not subject to description in the
.same way that.other physical facts.may he
described. Language is constantly in a state
of change. (11) - .

C. Dictionaries . .

282. BArzuN, Jacques. “What Is .a . Dic-
tionary?” (Overline: The Scholar Cornered)
The American Scholar, 32:2 (Spring 1963),
. 176-181., - : . :

- - “As Webster's Third New International
shows, a dictionary is a heterogeneous -Jist
. of vocables, abbreviations, acronyms, ready-
- made phrases, and trade and proper nafneés,
which have been.selécted on current popu-
list-scientific »inciples -as constituting ‘the
language.” . Such a dictionary is - certainly

tionary For?” The Atlantic,
1962, 57-62.

Modern linguistics recognizes as its function
the description of language as it is, and
Webster's Third New International Diction-
ary follows modemn linguistics by refusing
to prescribe the good and the bad or the
fashionable and the unfashionable. (3)

284, FoLLETT, WIiLSON. “Sabotage in
Springfield,” The Atlantic, 209:1 (January
1962), 73-77.

Webster’s Third abrogates its lexicographic
duties by abandoning many usage labels,
by giving authority to the most obvious
solecisms, and by refusing to accept its func-
tion as authority on language, the inevitable
role of any dictionary. (3)

285. MARCkwARDT, ALBERT H. “Dictionar-
ies and the English Language,” English
Journal, 52:5 (May 1963), 336-345.

The furor over Webster’s Third is a sad
commentary on the failure of Eng-
lish teachers to exphin to their students
what a dictionary is, how it is made, and
the proper way to use it. (8)

286. Pe1r, Mario. “The Dictionary as a
Battlefront: English Teachers’ Dilemma,”
Sat?frday Review, 45:28 (July 21, 1962),
44 ff. )

The overriding importance of the need for
some conservatism and orderly change in
the English language, which still must be
used. basically for communication, 5 in op-
position to recent.developments in diction-
ary-making, particularly Webster’s Third.

209:5 (May

. {11)

Cross-Reference I11. D.

_D. Usage, Usage _Problems
‘287. BoNNEY, MARGARET K.

“An English
Teacher Answers Mario Pei,” Saturday Re-
view, 45:37 (September 15, 1962), 58 ff.

Principles and methods of linguistics . ap-
plied to.dictionary-making, and especially
to teaching the langnage, moie éffectively
train students in appropriate usage than
any amount of prescriptive teaching based
on ‘“right” and “wrong.” (11). ;

Cross-Reference 111. C. -

288. CHRISTENSEN, FRANCIS. “Restrictive
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not z list of the words generally spoken by
speakers of English,” (6) Q

283. Evans, BEnceN. “But What's a Dio-
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Anderson’s article on restrictive adjective
clauses (CE, February 1957) only intro-
duces the whole subject of restrictive ele-
ments. Ultimately the teacher and the stu-
dent must take Anderson’s second method
to its logical conclusion and ask, Why do
we set off nonrestrictive modifiers? (3)

289. Coarp, RoBerT L. “My Museum of
Morbid English,” The Journal of Higher
Education, XXXI:5 (May 1960), 276-279.
Typical errors in spelling, vocabulary, gram-
mar, “word coinage,” and “typewriter be-
trayals” that fall to the lot of the freshman
English teacher are listed. (5)

290. Dean, Dennts R. “Slang Is Language

Tool” English Journal, 51:5 (May 1962),

323-326. . o

The uses' and limitations of slang are de-
scribed, and a “Partial Slang Dictionary” is
appended. (8)

291. KircH, Max - S. “Scandinavian Influ-
ence on English Syntax,” PMLA, 74:5
(December 1959), 503-510.

Investigation indicates that there is.no posi-
tive. proof of Scandinavian influence on
English syntax in these points: (1) relative
clauses without pronouns or particles, {2)
omission of the conjunction “that,” (3) use
of “shall” and “will” as auxiliaries of the
future, and (4) position of the genitive be-
fore nouns. (1 B _ , o
292:- Long, Rarex B. “English Belongs in
English,” The CEA Critic, XXIV:3 (March
1962), 16, . .
Modern * English -grammar should not be
taught in linguistic institutes or foreign
language departments, 'but in English de-

partments where it is not ‘separated from’

literdture and histcry, Eoglish departments
have neglected this duty, ‘but -they have
been"-right in refusing official status to
strutturalist Sects, whose position on linguis-
tic analysis is extrernely vuherable. (1) = - -
Cross-Réfersnce LA, ° = - .. . .
203. Macxkay, E. Maxme, “Still ‘More on
This, Etc.,”” The” CEA Critic, XXI:4 {April
1959),34.. - - . ..

From her observation of the -speech ‘and
writing of college :students,. the author sees
evidence of a retum to Old English struc-
tures and- Jocutions. ‘She. makes several
analogies of- present tendencies in: speech
wiili Anglo-Saxén and suggests that simi-

2 i i s,

larities are accidental, 2 result of effort to

cut extraneous expressions from modern
speech. (1)

294. McGarriarp, Jorn C. “Resistance to
Change in Language Teaching,” College
English, 20:7 (April 1959), 347-350,

It is not necessary for the modem teacher
of grammar and/or usage to forget all the
studies of the past. Instead the teacher of
today should reinforce his previous learning
by listening to and studying the approaches
of the structuralists. (3)

295. Taore, WiLLARD. “The Well of Eng-
lish, Now Defiled,” High Points, 42:6
(June 1960), 5-14.

Professor Thorp (of Princeton) gives im-
pressive evidence from student papers
(exams, themes, etc.) of “No-English,” the
hot-rod, hot-foot style that abounds in Time,
Look, and Life, in advertising wordage,
academic jargon, pseudsscientidc expres-
sions, etc. These have - influenced: for the
decided worse the writing and speaking
style. of undergraduates. He pleads for col-
lege English teachers to stand up to the de-
votees of “No-English” and cry out the
virtues of English that is “simple, passionate,
honest, precise, varied, strong though quiet.,”

(5)
296. Watkms, G. C: “Chee-Chee, Mr.

Pooley,” College English, 18:5 (February’

1957), 285. - -

That a specific usage has been found in the
work 6f a reputable author is not grounds
for teaching that usage to our $tudents. (3)"
297. WrrsEss, A. M. “Old versus. New in.
Language Fields,” The- Jouinal. of Higher
Liuonion, XOXXI0 (Juse 19603, 330-341

The ieacking of the “New Linguists” as re-
gards the structure of English and methods

of “oyal-auralists” in the. teaching of foreign'
languagés have created” somé English<lan
guage vocabulary problems. Thess might b,
solved by giving English- vocabulary. tests
regularly, (5) T iS5 L T
E.’ English Taught'as-a-Foreign Lix:;zuage/

Second Language -~ ->*" - -t o
298. Avams, Duane A. “Materials. and
Technique in Teaching English as.a Second
Language,” Modern Language Journal, 41:8
(December 1957), 376-383. ey
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Wherever treating English as a second
language has been imposed as a supple-
mentary program to regular college classes,
numerous problems have arisen concerning
materials and technique. Standard English
courses with regular literature and grammar
texts have been generally unsuccessful for
forelgn students. Experimentation at Mis-
sissippi Southerm College suggesied five
synchronized approaches: (1) Syntax, (2}
Semantics, (3) Phonemics, (4) Therapy,
and (5) Orientation for ‘immediate and
local needs. The Michigan aural compre-
hension tests provide information for struc-
turing classes according to ability. Establish-
ing a “sound climate™ is the best aid to pro-
nunciation. Proficiency tests determining
readiness for college work should test (1)
Readirg and Writing, (2) Aural Compre-
hension, and (3) Fluency. Mississippi
Southern College’s Institute of Latin Amer-
ican Studies has developed such a test. (2)

299. CannoN, Garcano H. “Linguistic
Science and the Teaching of English as a
Foreign Language,” College English, 19:2
(November 1957), 73-75.

In teaching English as a foreign language,
the instructor must concentrate on the

strnctural énd phonological differences be--

tween English and the particular native
language of the student. Thus for greatest
efficiency the ideal class should consist of
students with the same native language. (3)

300. -Jennings, ANNE. “The Teaching of
English to the Foreign Born,” Modern Lan-
guage Journal, 41:7. (November -1957),
338-341

The Enghsh class provided by the St..
Louis” public schools for “adult- foreigners
stressss ~ pronunciation, structures, xdxoms
monologues, and -writing: (2) -

Iv. LITERATURE : ‘
A, Descnphon of I.xterature Programs

301 ‘ANGOFF, CHARLES. “Amencan Litera-
ture in- Great Britain,” The Educatzonal
Record, 43:2. (April 1962), 116:121..

The comparative lack of interest in the
study of American literature -in ~British
universities is deplorable. The situation is
improving, however, partly because of the
encouragement of the United States govern-
ment via our embassy in London (6)
Cross-Reference 1V. C.

302. Asmr, Dora JEaN. “A New Approach
to Middle English Literature,” The CEA
Critic, XXV:3 (December 1962), 6-7.

For years Middle English literature was
taught in the original, and language was
stréssed. Later literature i_n translation was
emphasxzed The course is still in need of
revision. If literature is to come- alive, stu-
dents need knowledge of the history, society,
art, architecture, and music of the period.
(The author outlmes her course and lists
texts and references she uses.) (1) -

303. ' “Salute to Sophomore

Survey,” The CEA C’rztic XXV:3 (Deoem-’

ber 1932}, 3 ff.

The history of Enghsh literature, often
called the sophomore survey, is yleldmg to
humanities, aestheiics; world hterature,
and modern criticism courses. It may, how-
ever, be revived because it lends- itself to
a variety of approaches, émphases, and
methods from whxch the professors may
choose. (1) R

304. BLuM, Invine D). “Comparative Ap-
proach to Literature,” The CEA Cntlc
XXIHI:1. (January 1961) 3 o

In a course including seven authors the,
teacher chose a comparative and, cntunl
approach. Each author provided  back-
ground against ‘which to study the others.
In papers and tests, the students tracéd
themes ‘and their various tréatments. This
method helped studénts see the relatlon be-
tween literature and life but did hot: sacn-
fice the detail each author merited. (1) -

305. Bowmm, WILLIAM B. “Teachmg
Structure. in . Shakespeare; 1. Henryj 1V,
Twelfth Night, and Hamlet,” College .Eng-
lish, 23:7 - (Apnl 1962), 525-531

Charts with_parallel.. columns adapt to. ex—
hibit a variety .of structural elements: e.g.,
plot in' 1 Henry-1V, character interrelation-
ships in Twelfth Night or the revenge
themem Hamlet. (9). -

308. Bmm chu.m' “The Teachmg o¥
Whitman,” College English 23 8 (May
1962), 618-822; .

A teacher will- ﬁnd ‘the rxchest treasure in
t&chmg Whitman' by concentrating on- his
unique quelities, including tension: between
time #nd: the timeless; ths -way the idea
becomes' the - poem, -the rhythm’ which'is
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revealed only in reading aloud, and the re-
lation of his poetry and prose. (9)

307. Brown, ALLEN B. “A Checklist on the
Novel,” The CEA Critic, XXV-8 (May
1963), 4.

Test the novel being examined for (1)
originality, (2) vitality, (3) strength of
characterization, (4) verisimilitude, (5)
plerophory (confidence of the author or of
the reader that he is undergoing a mean-
ingful ‘experience), (6) structural and (7)
‘thematic unity, (8) style, and (9) wealth
and validity of embodied ideas. Each of
these points is discussed in the article. (1)

308. DanziNnGer, MArLes K. “The Eigh-
teenth-Century Novel: A Comparative Ap-
proach,” College English, 23:8 (May 1962),
646-648.

A comparative approach which uses
Spanish, French, and German novels can
better show the Enghsh achievement in the
picaresque novel and the significance of
the sentimental and Gothic traditions. (3)
Cross-Reference IV, B,

309. EastmMAN, RicHARD M. “The Open
Research’ Seminar,” College Engl:sh 23:6
(March 1962) 484-486.

An open’ seminar that includes introduction
to the fields of linguistic and literary re-
search a_sampling of the “distinctive pro-
jects, methods and tools of each,” and
writing of a paper to practice this orienta-
tion can crown the undergraduate program
and initiate the graduate stud-t mt:o

schohrship (9) , .;t.

310. anmucn, Csmmnn “Perspectwe in
the Teaching of American Literature,” Col-

lege Englzsh 20 3 (Deoember 1958), 122-
128.

American literature should be reconsidered
as .preeminently. a literature of the role of
the individual man .in relation to himself,
other individuals, the matenals of nature
and the abnlut&

311. “The Teachmg of
Early. American Literature,” English Ioumal
49:6 (September 1960), 387-394.

Early American literature is ‘méaningful: 1f
presented. ini- the "perspective of . European

312. GarLiTz, BAmrBARA.  “Uprooting
‘Trees,”” College English, 23:4 (January
1962), 299-301.

An experiment with Kilmer's poem -and
others about trees suggests that exposure to
poems of varying quality on the same sub-
ject can lead students to choose the best.

(9)

313. GoopmaN, Oscar. “Lit-Comp Ratio
1L,” The CEA Critic, XXV:5 (February
1963) 5-6.

In a literature course, writing should be an
extension of class discussion. Required writ-
ing should strain the means of understand-
ing the works studied. The amount of
writing depends upon how much is needed
to serve the function of comprehension
through analysis. (1)

Cross-Reference 11, B.

314. GriepER, THEODORE. - “Group Reports
in Literature,” The CEA Critic, XXV:8
(May 1963), 9. :
Although there are certain shortcomings,
group reports in literature can be successful.
An instructor divided students into groups
of four, each of which reported on an
author, giving (1) his life, (2) an analysxs

of his work, and (3) critical opinions of

his work. More class discussion and better
comprehension and judgment of literature
resulted. (1)

315. Hawkes, CaroL. “Teaching the
Novel,” The CEA Critic, XXV:8 (May
1963), 6.

“Teach fiction, not history. A course in the
novel organized by movement, method, or
genre can strikingly demonstrate the liter-
ary process and quicken student interest,
yet retain the clarity of chronological ap-
proach.” A two-semester plan for teaching
the) Enghsh novel is outlined m the article.
1) -

'316. Krotz, MARVIN. “Problems of Teaca-

ing Modern Literature,” The CEA Critic,
XXV:7 (April 1963),1 8

The professor faces several problems in
teaching modern literature: teaching stu-

.dents to read, providing background for un-

familiar aspects of modem life, adapting his
'methods’: to- teachmg the works. of new

dJiterature ;anid if materials selected go be- --authors, and finding in print the literature

yond the limits of New. England. (2).

he has .chosen.. To - a -large degree the
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publisher, not the professor, determines

what current writers may be taught in
schools. (1)

317. Louisk, Sister RoBERT, O. P, “Sopho-
more Survey Again,” The CEA Critic,
XXV:6 (March 1963), 6 ff.

A. sophomore survey course of literary his-
tory can be given depth through lectures,
outside reading by the class, and carefully
controlled and well-prepared student panel
presentations. (1)

318. McALEER, Joun J. “Teaching Ameri-
can Literature: Deposing the Survey,”
Catholic Educational Review, LX:1 (Janu-
ary 1962), 35-47. :

The historical survey course -gives a
distorted view of American literature and’is
almost impossible to make interesting. A
course that traces the “seminal ideas” in
American literature by using paperbacks
will give the student a real insight into our
literature and increase his intellectual in-
terest. (10) '
Cross-Reference 1IV. B.

319. MéNAMm-:, Lawience F, “New Hori-
zons in the -Teaching of Shakespeare,”
College English, 23:7 (April 1962), 583-

Shakespeare “becomes a part” -of students
who listen to a recording by capable actors
while following an identical text line by
line. (9) - - .
320. MwLeTT, FRED B. “Fifty Years of
Achievement: Literature in Colleges and
Universities,” College English, 23:1 (Octo-
ber 1961), 49-51.

Graduate programs have permitted unfor-
tunate deemphasis of Old and Middle Eng-
lish; .accepted post-seventeenth . century
periods with undue attention; and been in-
fluenced by New Criticism to stress liter-
ary-critical theory and its application; re-
verse certain authors’ reputations, and ap-
prove explicatory-critical dissertations, es-
pecially of “in” authors. Undergraduate
programs have excessively emphasized con-
temporary (especially American) literature;

‘developed  promising ' - humanities-Great

Books courses; and, under the New
Criticism, have stressed close analysis of

‘complete works, reduced literary- history in

“galloping” surveys, and fostered independ-
ent study. (9) S :
Cross-Reference 1. A.

321. MsTEAD, JoHN. “Sophomore Litera-
ture,” College English,19:4 (Janvary 1958),
146-151. ) :
The literature, course for underclassmen
should. try to involve. the student with the
joys and.rewards of reading, not the diffi-
culties.. Thus the course for. the, general
student should avoid intricate- explications
and the works that require it, emphasizing
instead human values and works rich in
plot, character, and meaning. (3).- -

322. PosrMaN, NEIL. “The Scientific Spirit
and the Modern Classroom,” Teachers Col-
lege Record, 62:4 (January.1961), 299-
303. ‘ :

The best-way for a literature teacher to
help his students to reflect rationally upon
their responses fo literature is to léad them
along in the spirit of scientific inqiiity. The
teaching of ‘grammar is particularly accessi-
ble to the method of sciénce. (5)
323.. ParirsoN, Jonn S. “Dover Beach-
head,” The CEA Critic, XXIV:2 (February
1962), 4. ' T
A specimen of faulty criticism of a pieeéiqf
literature can be useful in -sharpening the
critical powers of a class. A student-writ-

ten critique’ of Dover Beach, which the

author used with hi§ students to help them
reach a sound analysis of the poem, is in-

cluded in the article; (1)

324. PorTER, JAMEs L. “Sapiﬁﬁ; on the
Creative Process,” The CEA Critic, XXIII:1
'(January 1961),6-7.. - -

I the author’s creativity ﬁm;te&'or directed?

What is inspiration? Does plot, mood,

‘theme, or subject start the creative process?

How ‘much 'is creation? How ‘much is
technique? These questions and others were
studied by students;who ‘used their own
and authors’ manuscripts. For, texm ‘papers,

they studied the creative:'methods-of 2

-single author. (1)

325. - StmoNs; Joan: 0. “Teachmg Symbohsm
in Poetry,” College English, 23:4 (January

"1962); 301-302.

Blake’s “Ab; Sun-Flower” i_S‘éEec;tive for in-
troducing: symbolism becatise it is a single
symbol:and isbrief. (9) . .-~ .. .:ls
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326. drack, Koserr C. “Viclorian Litera-
ture as It Appears to Contemporary Stu-
dents,” College English, 22:5 (February
1961), 344-347.

Victorian literature cannot be made viable
to our -students by suggesting Victorians
were moderns but possibly by showing how
it moved Victorian readers.

327. Spacks, PaTrICIA MEYER. “Eighteenth-
Century Poetry: The Teacher’s Dilem-
ma,” College English, 23:8 (May 1962),
642-645.

Using Collins’ “Ode Written in the Begin-
ning of the Year 1746” suggests how stu-
dents’ honest and immediate irritation with
eighteenth century poetry can be directed
toward key issues of the poems to reveal
t(heir unity, complexity, and poetic purpose.

9). ,

328. STEINBERG, ErwiN R. “A Kafka
Primer,” College English, 24:3 (December
1962), 230-232.

By studying the short pieces “Give It Upl”
and “The Helmsman,” students can be in-
troduced to the various techniques of Xaf-
ka without getting involved in biography
and extended symbolism. (9)

329. STEWART, RANDALL. “Present Trends
in the Study and Teaching of American
Literature,” College English; 18:4 (January
1957), 207-211.

The critical revolution has resulted in a
critical, rather than the old historical, ap-
proach to American literature courses,
though- the influence of American Studies
tends to push the other way. In current
scholarship there is vigorous activity, ap-
proaching in quantity the amount being
done in-the much larger field of English
literature. (3) - :

330. TownseNnD, -Francis G. “The Teach-
ing of Victorian Literature,” College Eng-
lish, 22:5 (February 1961), 347-350.

To win modem students; first establish the
intellectual milieu through the essays; then
concentrate on a few major authors, freely
admitting literary weaknesses before sug-
gestingmerits. (9)

331" Wizriams, Josepr M. “Caliban and
Arie] Meet: Trager and Smith or Descrip-
tive Linguistics and Teaching Literature,”

College English, 24:2 (November 1962),
121-126.

When a methodology has been devised, de-
scriptive linguistics will become a useful tool
in the literature class, since with it the in-
structer can substantiate otherwise intuitive
generalizations about the differences in tex-
ture between verse and prose, between the
utterances of one Shakespeare character and
another. (3)

Cross-Reference II1. B.

B. Objectives in Teaching of Literature

332. CraT™MAN, SEYMOUR. “Reading Liter-
ature as Problem Solving,” English Journal,
52:5 (May 1963), 346-352.

The reading of literature is on one level a
form of problem solving that requires a lin-
guistic apparatus of thiee mechanisms:
grammatical, lexical, and interpretational
analysis. English teachers can help their
students learn to read literature by helping
them develop a problem solving attitude
and method. (8)

Cross-Reference II. C.

333. DeNisE, SisTER MAry, B.S.M. “The

Present Challenge in English Teaching,”

Catholic Educational Review, LV (1957),
540 .

Because English is the study most closely
related to life, its influence is tremendous.
Its greatest accomplishment is the building
of attitudes. (7) '

334. EmeRsoN, Evererr H. “Hawihorne in
General Education,” The CEA Critic,
XXV:9 (June 1963), 1.

In teaching Hawthorne at the freshman
level, where one is principally concerned
about the educative effects of books on
students, one should go from the simple to
the more difficult. “Wakefield,” “Young
Goodman Brown,” “Ethan Brand,” and then
The Scarlet Letter form a program which
has been tried with excellent results. (1)

335. Envica, Roper S. “How Do We Ap-
proach the Humanities?” Junior College
Journal, XXXIII:3 (November 1962), 163
ff. : :

Through careful selection and use of great.

literature, - implications of society’s beliefs
and how they affect. actions and patterns

of living ave examined with the specific aim.
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of arriving at a harmony between beliefs
and living patterns. (11)

336. FooteE, DoroTHy Nornrs, “How to
Teach an Age,” The CEA Critic, XXI11:4
(April 1961), 7.

An age should not be taught as history or
biography but as a period that was modern
and vital to people then living. Twentieth
century interpolation should follow the
study of the meaning and value of a piece of
literature in its own time. (1)

337. Hoac, KenneTn. “Teaching College
English: Five Dialogues—IV (Teaching
Sophomore Literature),” College English,
20:3 (December 1958), 117-129.

The sophomore course offerings are com-
plicated by the many different purposes for
which the courses are designed. (3)

338. KaPrLAN, CHARLES. “On Period
Courses,” The CEA Critic, XXI:5 (May
1959), 8,

Period courses in literature are likely to be-
come a survey of the literature, with the
historical and philosophical backgrounds, of
the period. A course in which the “climate”
of the period is revealed through intensive
reading of a few works is more likely to
broaden a student’s intellectual horizons
than the usual period course will. (1)

339. Lepke, A. K. “Emphasis in the Teach-
ing of Comparative Literature,” Modern
Language Journal, 41:4 (April 1957), 157-
187. - : -

Comparative literature courses can be in-
tegrated and made meaningful by seeking
answers to six problems: (1) ‘the artist’s
isolation, (2) “man-made authority-ruled
and law-stricken” nature of society, (3) the
place of science, (4) the certitude of faith
versus the arguments of reason, (5) the
quest of mystical ‘insight, (6) the claims
and validity of morality. (2)

340. ManonEY, Joun L. “Foundations of
Introductory Courses in Literature,” Catho-
lic Educational Review, LIX:1 (January
1961), 40-42, *
Literature courses must not present litera-
ture as moral lessons, escapism, or interest-
ing 'craft. Rather, they should provide the
student with a fundamental understanding
of art and its relation to life. .(10)

36 BIBLIOGRAPHY ON COLLEGE TEACHING

341. Rockas, Leo. “A Program for Literary
Theory,” The Journal of General Education,
14:4 (January 1963), 266-272.

Teachers of literature should imitate
teachers of music in stressing theory. Why
not set up a course in which students would
be prepared to demonstrate a critical sud
imitative proficiency in the chief styles of
English poetry and prose? (86)

Cross-Reference IV.A. ~

342. RosentHAr, M. L. “On Teaching Dif-.
ficult Literary Texts,” College English, 20:4
(January 1959), 155-163. - :

In order to teach literature effectively it is-

necessary to teach the student trust of his.
own primary responses, to help him culti:
vate a widening awareness ‘of what is pres-
ent in the work and an openness that will
permit him to catch clues and elements of
the design, and to correct earlier misread-

ings. (3) v '

343. RoTTENBERG, ANNETTE T. “Obviously
Bad,” English Journal, 52:7 ( October
1963), 469-500. R
One of the objectives of teaching literature:
is to help:the student to recognize what is:
good and what is bad writing.. The class
can evaluate two novels of differing quality
such as James’s The American and Taylor
Caldwell's The Final Hour. Such a com-:
parative method helps develop critical fa-
cility. (8) S
344. RusseLr, Davio H. “Contributions of
Reading to Personal Development,” Teachers.
College Record, 61:8 (May 1960), 435
The article expresses concern about how
little we know of the reading process.and.in.
particular of what the author calls the third
and fourth levels of reading: interpretation
of the literary work and the acquisition_
through reading of fresh insights into ouir
own and others’ lives which thus ‘change us
as persohs in our -outlook and behavior. It
describes some of the research-already dong”
on the problem, notes its relative paucity;:
and urges that more be done; (5)’& Thoew
345. Scrurte, Wituiam, M., and Stem.
BERG, ErwiN R. “What Good Js Literature
Anyhow,” ' The Journal of Higher . Eduti-
tion, XXIX:9. (September-1958) +-322-330;
32, - LT By T
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A reccrd of what was said during the last
session of a television seminar. Student par-
ticipants, non-English majors, had read eight
modern American novels. Their comments
reveal their enthusiasm, the satisfactions
they had derived, and the learning received.
The two teachers chose the books and
served as discussion icaders. (5)

346. Seuirr, Roperr E. “Is Literary His-
tory Obsolete,” College English, 24:5 (Feb-
ruary 1963), 245-351.

Although the “new” criticism “has sent us
back to the text and taught us to read,”
the reaction against literary history has been
too great. Common sense calls for a balance
between historical and developmental schol-
arship and analysis. (6)

-347. TEMMERMAN, Jorn, “Panel Discussion

on the Teaching of Great Books,” The CEA
Critic, XXI:1 (January 1959), 6.

Tedching of great books airas at understand-
ing, appreciatior;, and critical evaluation,
both literary and philosophical.' Understand-
ing ifvolves imaginative, emotional, and in-

tellectual identification with the objective

meaning of masterpieces on their own terms.

‘A teéacher should not avoid final judgment

even though he is influenced by his personal
commitment as, to the nature of reality. (1)
348. Tovart, ANTHONY L. “Two Basic Con-
victions about Teaching Literature,” English
Jeurnal, 49:8 (November 1960), 528-535.

‘The. literature teicher must be convinced
‘that he ‘can make choices for the literature
ciass <which are based on its needs; litera-

ture, to-be meaningful in the future for
students, must be mezaningful in the present.

(%)

-349. Warsh, Cuap. “When a Poem Con-

fronts’an Undergradvate,” College English,
24:5 (February 1963), 383-388. . ' -

In the introductory, course in_poetry the
instructor should employ methods which
will- lead the ;student to an enjoyment of
poetry. and which will introduce him to a
set of habits.that will enable him to read
with ever increasing comprer<.ision, (8)

350, WiMsatT,’ W. K. Jr. “What to Say

‘about a Poer,” College English, 24:5 (Feb-

ruary 1983), 377-383.
The teacher:critic’s commitments ‘include

‘explanation ‘of the -explicit meaning of the

words of a poem, description of the poem
(both internal and external), and the ac-
tivity of appreciation. (6)

C. Administration of Literature Programs

351. PetER, SisTer Mary, R.S.M. “Good
Sources Make Good Courses,” Catholic Ed-
ucational Review, LVIII:8 (November
1960), 548 ff.

Course restriction to a single text is anti-
quated. The bibliographical approach more
nearly assures interest and breadth of stu-
dent-teacher experience. (7)

352. TRILLING, L1oNEL. “English Literature
~ud American Education,” Sewanee Review,
66:3 (Summer 1958), 364-381.

In thirty years, the growing interest in
American studies and world literature and
the compulsion to study modern writers
concerned with the plight of modern man
have replaced English studies to a point
where we are losing our view of England
as the other culture for Americans as Greece
was once for Europeans. (3)

D. Experimental Programs—Teaching
Suggestions '

353. ANDERSON, WALLACE L. “Metrical De-
viations and the Teaching of Poetry,” Col-
lege English, 19:6 (March 1958), 259-263.
A student, when forced to, can memorize
the several metrical patterns and learn to
repeat them, but in so doing he seldom
comes to appreciate meter as an essential
of verse. By concentrating on metrical de-
viations, the student learns both the essen-
tials of meter and the importance of meter
to poetry. (3) '

354.  BoLMaN, Frepmrick Jr. “The Col-
lege’s Responsibility,” Saturday Review,
44:46 (November 18, 1961), 50 ff. -
Reading programs geared to contemporary
writing as a supplement to literature pro-
grams are eifectively helping to eliminate
the problem of student nonreading on some
campuses like that of Franklin and Mar-
shall, the principle being that what present-
day writers deal with is, or can be made
to be, of intense interest to students. (11)

355, BONGIORNO, ANDREW. “The Teaching

of Lyric ,Poetry,” The Joumal of General
Education, 12:1 (January 1959), 50-59. -

Discusses the methods the student needs to
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understand a poem and the standards by
which he may evaluate it. (12)

356. Bvans, Ricearp H. “Technological
Aids in College Literature Courses,” The
Journal of Higher Education, XXX1:8 (Mo-
vember 1960), 455-457.

If films, televised lectures, and recordings
are recognized for what they are~mechani-
cal aids and not substitutes for classroom
teaching—they can well be used by and for
students to increase their knowledge and
appreciation of literature. (5)

357. CorLins, Haroo R. “A - Booby-
Trapped Objective Quiz,” College English,
21:1 (October 1959), 29-30..

The police quiz in the introduction to litera-
ture course can be made more effective if
it is booby-trapped with occasional nonsense
questions. The student, forced to identify
such questions as nonsense, becomes wary
of all questions, reading and answering the
legitimate questions more carefully. (3)

358. Connorry, TroMas E. “Faulkner’s A
Fable in the Classrcom,” College English,
21:3 (December 1959), 165-171.

The difficulties that students experience in
reading and discussing Faulkner’s A Fable
are lessened when they are given a carefully
detailed outline of both the plots and the
appearances of the characters. This outline
helps reveal such things as Faulkner’s meth-
ods of characterization and the structure of
the novel. (3) .

359, CraMER, MAURICE B; “Billy Budd and

Billy Budd,” The Journal of General Educa-
tion, 10:2 (April 1957), 78-91.
Compares Billy Budd the novel (Melville)

-with Billy Budd the play (Coxe and Chap-

man) in order to point up narrative devices
and effects available to the novelist which

-are denied the playwright, (12)

360. Curtis, Dani.. “The Victorian Chal-
lenge to Teaching: One Answer,” College
English,, 19:3 (December 1957), 127-129.
Ono way te teach the course in Victorian
literature is to select a topic vital to the
period and study how various writers in all

-genres have dealt ‘with it. The danger of

achieving only a limited view of the period
is compensated for by a new vitality in
student and ‘teacher. (3): - . - .-

361. Dk Eaun, Vincent C. “A New Teach-
ing Method,” The CEA Critic, XX:8 (No-
vember 1958, 1 ff, .
When a two-term course in English roman-
tic literature was reduced to one term, the
writer limited the course to a study of five
poets and led his students through the works
of these poets to the shaping of a theory
of romanticism. Vividly presented material
and a carefully designed plan, outlined by
the author, were necessary to the attain-
ment of his objective. (1)

362. Evior, T. S. “On Teaching the Appre-
ciation of Poetry,” (Reprinted from The
Critic) Teachers College Record, 62:3 (De-
cember 1960), 215-221.

Mr. Eliot believes that students can be led
to appreciate poetry if the work of living
poets is read to them by a properly enthusi-
astic and discriminating teacher upon
whose personal taste alone the selection of
the poems read must rest. There should be
no formal teaching, no examinations, and
not too many poems. After love.of. contem-
porary” poetry has been thus aroused, the
teacher can then formally present the classic
poets of the past and give examinations on
them in the accepted conventional way., (5)

363. ENcrLaND, MARTHA WINBURN. “feach-
ing The Sound and the Fury,” College Eng-
lish, 18:4 (January. 1957), 221-224, . -

With a reconstruction at hand of the- table
of chronology used by Faulkner when he
wrote the novel, The Soutid and. the Fuiy
can be taught to average college freshmen
in such a way that they. grasp a number of
the aspects of the .novel, of literature, and
of art. (3) «

364. FriepricH, GERHARD. “A New. Course
in ‘American Literature,”” College * English,
18:4 (January 1957), 212-214. -~ . .
The redesigned American literature’ survey
at Haverford College abandons the ‘tradi-
tional study of all 'American writers: for' a
study of major authors in inexpensive and
complete paperbound editions. Emphasis,
constituting a historical structure ' for: the
course, is given to the interrelationships. of
the authors, to what they wrote about each
other. (3) S -

365. Gerourp, DMt " CHARLES; . —v?ﬁe
Cherry Orchard as a: Comedy,” The Journal
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of General Education, 11:2 (April 1£58),
109-122.

The Cherry Orchard should be spproached
not as a social drama but as comedy, its
proper genre. If it is restored to the human-
istic tradition, it may occupy an important
position in the humanities course. (12)

366. GorLpsERG, HoMER. “Poetic Inference:
A Lecture to Beginning Students,” The Jour-
nal of General Education, 11:1 (January
1958), 35-44.

The author suggests the range of poetic
signs and demonstrates some of the kinds
of inference involved in reading. This lec-
ture follows a four-day class discussion of a

. representative sclection of poetry, including

s(ome of the poems reierred to in the lecture.
4)

367. Hovt, LEE E. “Breaking Departmental
Barriers,” The Journal of Higher Education,
XXIX:1 (January 1958), 38-40, 58.

With the subject matter of America between
the two world wars, two professors (a his-
torian and an American literature specialist)
conducted an integrated three-week, three-
hour-a-day course. Mr. Hall, a third profes-
sor, audited the course and describes its
effectiveness and what it did both to the
teachers and to the students. (5)

368. JANET, - SisTER MARY, S.C.L. “Critics
on Tape,” College English, 21:2 (Novem-
ber 1959), 97-98.

The task of awakening student interest in

-the comments of critics on the works of

literature under study can be accomplished
to some degree by playing tapes on which
the critics’ comments have been recorded
more or less dramatically. (3)

369. JoseLyN, SistEr ‘M., O.S.B. “Some
New Features for the Enriched Sophomore
Section,” College English, 23:2 (November
1981), 149-131,

Besides the usual semester essay, students
in’ a superior section also recorded ‘in a
weekly “log” information on reading and
class' discussion plus their observations and
comments; the ' teacher wrote comments
thereon and used the logs as stlmulants in
future discussions. (9)-

-370. KEENAN, JorN. “Teaching the Ameri-
can Musical,” College English, 24:7 (Apnl
1963), 524.526.

Some of the better musical plays should be
taught in the classrooms. An effective ap-
proach is that of having the students read
concurrently the musical and the play on
which it is based, e.g., Pygmalion and My
Fair Lady. (6)

Cross-Reference V.

371. Knorr, RoserT E. “The Unvan-
quished for a Start,” College English, 19:8
(May 1958), 338-343.

Looking for the ideal Faulkner book that
will promote appreciation of other Faulk-
ner works, the teacher would do well to con-
sider The Unvanguished, a unified collec-
tion of short stories, part of the Yoknapataw-
pha cycle, with a central character im-
mediately appealing to college students. (3)

379. LANTER, Paur. “Belinda’s Date,” Col-
lege English, 20:4 (January 1S59}, 164-
166.

In order to enable students to come to a
fuller under"tandmg of “The Rape of the
Lock,” it is helpful to understand Belinda’s
problem in relation to dating practices. (3)

373. LEwis, R. W. “Analyzing a Novel,”
College English, 19:7 (April 1958), 306-
309.

Discussion of a novel in a sophomore htera-
ture course can be accomplished with wide-
spread participation and a good degree of
thoroughness by breaking the ciass into
groups. and giving each group a certain
aspect of the nove! as its responsibility. (3)

374. MACLEAN, NORMAN. “Literary Criti-
cism, History and Teaching;” The Journal of
General Education, 11:3 (July 1958), 157-
160. ;. .

As teachers of literature, we should use both
the critical and the historical approaches,
should say something about the art of writ-
ing and its history, but should also give some
attention to the testing of our hterary analy-
ses. (12) L

375. MarTIN, HaroLp €, ‘(‘nhclsm and
Pedagogy,” lllinois English Bulletm, 50:3
‘(December 1962), 1-15,

Along with some formal explication of liter-
ary work as thing in itself, the high school
teacher should use accurate bLiographical
and historical information for “de2pened un-
derstanding” of the work, for this can help
the student, who tends to regard litérature

e 2t
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as simply one part of life, to see it ag 2
pal;t “that sheds light on 2ll other paris.”
(6

376. MorTON, RicHARD. “The Educative
Force af Irony,” Liberal Education, (Assce.
Amer. Coli. Bull.) 46:4 (December 1960),
518-525.

Three major techniques of irony, “the dis-
aepancy of style and subject”; the use of
a character mask by the author, “who often
refuses to define his posiion”; and “the
apparent aceeptance of obviously untenable
moral positions” nblige the student to evaly-
ate for himself. (4)

377. OReL, Harorp. “What They Think
about Teenagers in Books,” College English,
23:2 (November 1961), 147-149.

An experiment in reading nine novels and
one play about problems of teenagers and
young adults provided freshman honors
st:dents with a maturing experier..c that
may lead to richer reading experience in
advanced courses. (9)

378. SanpBERG, EpWiN T. “The Novel:
An Experiment in Living,” The Joumal of
Higher Education, XXVIII:6 (June 1957),
337-339.

As an effective means of assessing students’
reading of assigned novels, have the stu-
dents report in writing on the philosophy of
ife embodied in each novel and on the ex-
tension of that philosophy into the students’
own lives. Then have them sslect the char-
acter from each novel with the most clear-
cut philosophy, group the characters accord-
ing to what they have in common, and have
the students act out the characters’ attitudes
for the benefit of student audiences, (5)

379. Smvarxo, HERMAN L. “The Value of
the Very Large Novel in a General Educa-
tion Course: A Case for Anna: Karening,”
The Journal of General Education, 12:4
(October 1959), 209-291. :

The «dowing aspects of characteristics of
Anna Karenine should be treated fully in
class discussicns: manner in which Toistoi
hardles individual scepes and episodes, his
stern and - uncompromising morality as jt
emerges fiom the incidents, and the plot or
structure by which episodes and morality
are bound into an artistic whole. This novel
may be used in the humanities course to

develop the critical perceptiveasss of stu-
dents. {12)

380. SLATER, JoszrE, “Early Light on
Poetry,” College English, 18:4 {January
1957), 214-213.

4s an introdaction to the study of poctry,
“The Star-Spangled Banner” is at once well
known and obscurc to most students; it in-
volves intricate meter, figurative language,
and a vocabulary that requires use of dic.
tionary and encyclopedia; and it seems to
most students to be a worthwhile poem. (3)

38l. STemN, WirLriam Byssk. “Teaching
Hawthorne’s ‘My Kinsman, Major Moli-
neux,’” College English, 20:2 (November
1958), 83-86. _

In order to fully understand “My Kinsman,
Major Molineux” the reader must under-
stand the structure which takes form as a
kind of ceremony or ritual of initiation, (3)

382. SToNESIFER, RICHARD ]. “Faulkner’s
‘The Hamlet’ in the Classroom,” College
English, 20:1 (October 1958), 71-77.
Students who persist in a symbolic meaning
of The Hamlet will discover a muliitude of
meaningful parallels moving back and forth
through the' novel. Faulkner ‘is. saying pro-
found things ahout America’s turning away
from sound ideals. (3)

383. SwansoN, RAy ARrTHUR. “Forms of
Discipline in Poetry,” The Classical Journal,
53:2 (November 1959), 69-73,

Further evidence of how helpful the New
Critics (Eliot, Ransom, and Tate in particu-
lar) can be to the classicist if he wishes
to be as successful in the classroom as the
able English teacher. (5)

384. TavLOR, JEROME. “Oral Reading in
the Teaching of Chaucer,” College English,
19:7 (April 1958), 304-306.

An effective approach to Chaucer’s Troylus
and Cryseyde involves reading the entire
work aloud during successive daily sessions,
With both instructor and, later, students
sharing the reading, the students gain a
critical appreciation of the poetry and struc-
ture of the entire work and. considerable
facility in oral Middle English, (3)

385. Wemwcexn, Jomn A; “Teaching the
Modern Novel: From Finnegans Wake to
A Fable,” Collsge English, 21:5 {December
1959), 172-173. U (
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In teaching the modem novel, begin by in-
troducing the class biefly to Finnegans
Wrke as the ultimate in the sophisticated
use of janguage. Ther the class can deal
more easily with Proust, Mann, Kafka, and
the others in a course climaxed with A
Fabie. (3)

E. Articuiation with Gther Areas

383. Dunrer, Hanorip B, “Dewey and the
Fine Arts,” Schoal Review, 87:2 (Summer
1952), 229 £1.

Dewey’s concept of education as instruc-
tion in problsm solving, being biologically
pragmatic, forced teachers to use literature
and other arts as case histories in problem
solving, 2 process which causes literature
programs to languish, (2)

387. StEmERG, ErRwiN. “Articulation: A
Sermon,” College English, 20:8 (Apr
1959), 363-365.

Despite the popularity of the term “articu-
Lation,” 75 percent of people teaching Eng-
lish in college do not have the vaguest no-
tion of what the problems of the high school

teacher are. (3)

F. The Literature Program in General
Education

388. Bomos¥, Davin. “St. John's College:
Four Years with the Great Books,” Saturday
Review, 46:12 (March 23, 1963), 58 ff.

A curriculum organized around a core of
100 Great Books trains the intellect and

thus attains the proper goal of higher educa-

tion. (11)

Cross-Reference 1V, D.

389. WaLLACE, GEORGE, S. J. “Education,

Poetry and the Person,” The Journal of

Higher Education, XXIV:6 (June 1963),

334-336.

Poetry is essential to the education process

because it alone bridges the chasm between

subjective experience, which is ineffable,

a(mc)l objective language, which is conceptual.
5

G. The Literature Program in the

Humanities ‘
390. Wess1ER, HarvEy Curtss. “Who

Reads the Classics?” Saturday Review,
44:11 (March 18, 1661), 11 £.

The czse for the reading of classical litera-
ture as a part of education jn the humanities

%
B S AT s v e

i extended to include crntemporary litera-
ture, and along the way some suggestions
are offered for more careful timing of what
students read. (11)

B. The Literature Program in Vocational/
Frofessional Schools

391. Bicomns, Crara M. “Iielp Each
Other,” The CEA Critic, XX:1 (January
1959), 1 #£.

To bring graduate nurses more knowledge
of literature than is included in three
semester courses in English, the author or-
ganized the Erglish Academy of the Boston
College Schonl of Nursing. Members meet
weekly to discuss significant books and to
listen to selected lectuzers vn literature. {1)

V. DRAMA AND TV

392. Briss, AmManoa M. “20th Century
English-American Drama: Is It Worth Read-
ing?” The CEA Critic, XXV:6 (March
1963), 1 f. ‘

The movement toward world literature
courses has caused contemporary English
and American drama to be overlookéd:
Colorado State has a popular course on
twentieth century English-American drama
which deals with both practical and aesthet-
ic problems of the modern theatre. (1)

393. Fremerz, EMiL A. “Through a Glass
Eye Brightly,” The Journal of General Edu-
catiors, 12:4 (October 1959), 235-238.
The article relates the author’s expeiience of
giving a series of television lectures on liter-
ature and discusses informally the physical
and technical limitations of this method of
teaching. (12)

394. HoLmes, James G. “A Literary and
Practical Approach to Modern Drama,”
Junior College Journal, XXVIII:7 (March
1958), 397.

A course in modern drama may be based
upon a twofold plan which involves the
study of outstanding mcdem plays and the
requirements of actual play attendance. This
is a' course both in modern drama’ and in
theatre appreciation. (11)

395. O’ConNoOR, DaN. “Cracking the Crea-
tive Nut,” Quarterly Journal .of Speech,
XLII:3 (October 1957), 295-298. .

The author deplores barriess in the educa-
tional path of ie. creative writer attempt-
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ing to break into educational and commer-
cial television, Six story editurs of major
programs agree to consider scripts after they
have been approved by the instructor. (1% )

39€. OreLr, Hawrorp. “Four Heresies in the
Teaching of Drama,” Quarterly Journal of
Speech, XLV:1 (February 1959), 69-71.

In an attempt to expand the acquaintance
of the inexperienced undergraduste with
the living theatre, the instructor should em-
ploy many methods in teaching a play. He
must abandon the notions that a phy, to
be a play, must be written as peetry; that
“backstage tidbits” may be substituted- for
the play itself; that a dramatist’s biography
will explain all manner of things about the
play; and that a play is a “kind of precipi-
tant created by the ferment of social a2nd
political conditions.” (12)

V1. SFEECH

397. DeHaveNn, CrLArRexce. “Speech,
Drama, and Radio-Television,” Balfimore
Bulletin of Education, XL:1 (1962-1963),
13-14.

The Baltimore Junior College program in
communicatious offers a divided curriculum
to prepare students for direct entry into pro-
fessional radio, television, and the theatre.
(11)

Cross-Reference V.; VII.

398, Scrurrer, HERBERT. “Audio-Lingual
Aids to Language Training—Uses and Limi-
tations,” Quarterly Journal of Speech,
XLVI:3 (October 1961), 288-292.

Audiolingual devices have both values and
limitations within the context of the teach-
ing-learning situation. The language Iabora-
tory should be equipped with a closed cir-
cuit television system so that the student
will be able to see himself speak as others
see him as well as hear himself spesk as
others hear him. (6)

399. Smarn, Donawp K., and Scorx, Ros-
ERT L. “Motivation Theory in Teaching Per-
suasion: Statement and Schema,” Quarterly
Journal of Specch, XLVII:4 (December
1961), 278-383.

Motivation can be defined on the bases of
tension; learned behavior, iudividual inter-
pretation, and goals. With this definition a
schema is developed which will “serve the
purposes of the student of persvasion in

understanding and creating persuasive dis-
coucse.” (6)

400. Tape, Georce T. “Conserving Pro-
fessional Teaching Time in the Basic
Speech Coursz: Aa Exploratory Study,”
Peabody Journal of Education, 38:6 (May
19€1), 359 ff.

Use of undergraduate speech majors as
teachers of experimental speech classes at
Chapman College, California, is effective if
course content, speaking assignments, and
teaching methods are carefully set up, as-
sisted, and.mronitored by regular instructors
who advise on the teaching outline and
evaluate results. (11)

VII. JOURNALISM

401. Associariony For Epucation In Jour-
NAL1SM Rap1o-TV Counci.. “AEJ Radio-
TV Council Outlines Minimal Teaching Re-
quirements,” Journalism Quarterly, 34:3
(Summer 1957), 364-365.

A curriculum preparing students for broad-
cast journalism must be a four-year program
leading up to a bachelor’s degree, and it
must include:

1) a bmad grounding in the liberal ants;
2) an understanding of broadcasting as a
social instrument and in its relationship to
government, industry, and the public;

3) training in the techniques of radio-tele-
vision journalism;

4) guidance from 2 faculty equipped with
practical experience; and

5) opportunity 1o work with the actual
equipment of broadcasting. (3)

402. Barp, GLapys A, “Opportunities and
Preparation in Home Economics Jour-
nalism,” Journalism Quarterly, 40:3 (Sum-
mer 1963), 371-374.

A survey reveals plenty of opportunities for
vollege graduates with a dusl major in home
economics and journalism (opinion varies on
which is more important) both in reteiling
and in women’s magazines. (3)

403. BArpwiv, Benjamivy 'H, “What about
Equipment for Tesching TV News?” Jour-
nalism Quarterly, 34:3 (Summer 1957),
360-363. :

In order to teach television news.produc-
tion effectively, a certzin miniinum of zele-
vision equipment is esseatial. (3)
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404. BrintoN, jaMEs F, “Effect of As-
signed Newsnanper Reading on Knowledge
of News,” lournelism Quarterly, 35:1 (Win-
ter 1958), 80-83.

An experiment designed to test the effec-
tiveness of required newspaper reading as-
signments for journalism « . wces shows that
the newspaper readers deves. a significant-
ly higher knowledge of news svents than do
students not giver the newspaper assign-
ments. (3)

405. Bush, Georce S. “Needed: 4 New
Look in Photojournalism Courses,” Journal-
ism Quarterly, 35:2 (Spring 1958), 216-
220,

A survey of photojournalism courses shows
that many of them are lagginz behind the
development of the caniera as a reporter’s
tool, that the emphasis is still on the 4 x 5
sheet film, flashbulb camera instead of the
more versatile roll film cameras that use
existing Eght. (3)

408. - “Technique vs. Mean-
ing in Photojournalism,” Journalism Quarter-
ly, 37:1 {Winter 1960), 97-101.

The growing realization by the journalism
profession of a need for trained photojour-
nalists leaves schools and departments with
the problem of devising adequate photojour-
nalism curriculs, Because the ideal program
would take five or six years, the necessary
compromise four-vear program must be one
in which photographic techniques courses,
not liberal arts or basic iournalism courses,
are neglected, since such-technical knowl-
edge may be acquired, tbough belatedly,
on the job. (3)

407. Craxr, Epcar. “Increasing Agreement
on Grading among Reporting Instructors,”
Journalisin Quarterly, 36:3 (Winter 1959),
49-52. '

When severai instiuctors of 4 new writing
course coaducted a group experiment to de-
termine the extent of zgreement in their
grading practices, they discovered the ex-
pacted disparity among their grades, but
they found that for reasons not yet known
this dicparity decreased as the semester
progressed, (3)

408. Crist, Lyz M, “Journalism in the
Small Liberal Arts Colleges,” Journalism
Quarterly, 35:3 (Summer 1958), 348-350,

A survey of the journalism offerings of a
sampling of small lberal arts colleges re-
veals a limited number of professional
journalism courses. The attempt is made to
compensate for the lack of specific technical
comrses with the breadth of the liberal arts
carnculum, (3)

409. CrowrLL, ALFUED A. “A Survey of
Education for Industrial Journalism,” Jour-
nalism Quarterly, 37:1 (Winter 1960), 301-
104,

Jn the years since Werld War 11, a growing
number of colleges have started to offer
courses in industrial journalism. Though the
number of such courses will probably con-
tinue to giow, some institutions deplore
them as manifestations of undesirable course
proliferation and curriculum splintering. (3)

410, Cotvre, Scorr M. “History of Public
Relations Education in the United States,”
Journalism Quarterly, 38:3 (Summer 1961),
3635-370.

Beginning in the 1920’s with courses offered
by newly appointed publicity directors of
midwestern universities, expanding rapidly
during the 30°s and 40', public relatons
courses are now a ividespread part of
American college offerirgs, though debate
still continues on their proper function and
even on the validity of such courses. (3)

411. “The University’s Role
in Public Rclations Education,” fournalism
Quarterly, 34:1 {Winter 1957), 68-70.

I public relations is to become a mature
prefessiop, i must develop practitioners
with both extensive and intensive knowledge
of the field. The University of Wisconsin
curriculam in public relations is a broadly
based liberal arts education oriented to a
small core of basic courses in public opinion,
public relations, and communications. (3)

412, DiLts, PEG. “How Magazine Editors
View Jouwinalism Educaticn,” Journalism
Quarterly, 36:2 (Spring 1959), 217-218.
A survey of magazine editors reveals that
journalism graduates must compete with
graduates of other majors for the jobs in
magazine publishing and that some editers
feel that journalism education tends to deal
0o much with techniques and not enough
with providing writing craftsmanship and a
broad cultural background, (3)
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413. Duncan, CHARLES T. “Oregon Seniors
Rewrite Theses for Publication,” Journalism
Quarterly, 35:1 (Winter 1958), 85-86, 89.

To the long-standing requirement of a thesis
for University of Oregon journalism seniors
has been added the requirement of produc-
ing from the thesis a much condensed ver-
sion rewritten in journalistic style and in
tended for newspaper publication. The re-
sults of the first experiment with this re-
quirement inciuded publication cf several
of the rewritten theses in major newspapers
of the state. (3)

414. “Some Basic Realities
in Journalism Education Today,” Journalism
Quarterly, 38:4 (Autumn 1961), 520-526.

Concern for the weaknesses in journalism
education—lack of growth, failure to attract
its share of bright students, the staffing of
media from nonprofessional sources, its on-
the-defensive attitude—is mitigated by such
encouraging activities as seminars for high
school journalism teachers and various new
scholarship programs. {3)

415. DunN, S, WAaTsoN. “Improving the
Image of Advertising Education,” Journal-
ism Quarterly, 39:1 (Winter 1962), 75-78,
141.

Advertising education, of proven value in
journalism, can improve its position through
close cooperation between professors and
professionals, internships for professors and
students, accreditation of programs by the
professional advertising associations, and ex-
pansion of advertising curricula, (3)

418. Frarey, Pierre C. “The Education
and Training of Science Writers,” Journalism
Quarterly, 40:3 (Summer 1963), 323-328.

Though most practicing science writers re-
ceived no specialized training in science,
much thought is now being given to both
undergraduate and graduate curricula de-
signed to train the science writer. In addi-
tion, a number of foundations are sponsor-
ing seminars in science for working news-
papermen. (3)

417. HeatH, Harry. “Faculty Rating of
Students at Accredited Schools,” Journalism
Quarterly, 39:2 (Spring 1962), 253-296.

Though the formal rating of journalism stu-
dents by their faculties is not now widely
practiced, such ratings are useful both in

job placement, present and future, and in
improving the students’ attitudes. (3)

418. Hess, J. DANIEL. “Attitudes toward
Jounalism in Church-Related Colleges,”
Journalism Quarterly, 40:2 (Spring 1963),
236-237.

A survey of small church-related colleges
reveals only a lukewarm attitude toward
journalism courses, the idea of instituting
religious journalism courses being dismissed
because the subject is too specialized. (3)

419. HorreLr, C, WiLLiaM. “The Status of
Education for Photojournalism,” Journalism
Quarterly, 38:2 (Spring 1961), 213-216.

A survey of journalism schools reveals both
considerable questioning of the need for
photojournalism courses and wide disagree-
ment on the goals of such courses. Photo-
journalism courses should be offered not to
train photographers but to provide all future
¢(3di)tors with a sensitivity for picture editing.

3

420. HvistenpanL, J. K. “Use of ‘Cleze’
Procedure to Obtain ‘Live’ Statistics,” Jour-
nalism Quarterly, 34:2 (Spring 1957), 255.
As an aid in helping journalism students to
understand the principles of readability, the
“Cloze” procedure is applied to “live” news
stories that need rewriting. (3)

421. Janpou:, RusseLr J. “Extent of Jour-
nalism Studies in the U.S. Catholic Col-
leges,” Journalism Quarterly, 40:1 (Winter
1963), 94,

A survey reveals that nearly half of the
nation’s Catholic colleges and universities cf-
fer courses in journalism under a variety of
circumstances, (3)

422, “Journalism Education
and the Social Sciences,” Journalism Quar-
terly, 34:1 (Winter 1957), 63-67.

A survey of journalism schools reemphasizes
the importance of basing journalism educa-
tion upon the social sciences. The trend is
toward increasing integration of jouraal-
ism education with the social sciences, with
attempts being made to redefine such con-
cepts as the specifie social science programs
recommended for journalism majors and the
advisability of offering certain social science
courses in & context of journalism. (3)

423. JoexnsoNn, LeE Z, “Status and Attitudes
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of Science Writers,” Journalism Quarterly,
34:2 (Spring 1957), 247-251.

A survey sent to the National Association of
Science Writers reveals the opinion that
preparation for this branch of journalism
should include both a strong liberal arts
training and more than a smattering of
science courses. (3)

424, LiesermanN, J. Ben, and Kimvsavr,
PeNN T. “Educating Commumicators of
Specialized Subjects,” Journalism Quarterly,
38:4 (Autumn 1961), 527-334.
To keep the public better informed in highly
ialized areas, a new journalism curricu-
lum is proposed that would provide not only
some depth of knowledge in at least one
specialized field but also a basic understand-
ing of the communication complex, of in-
terrelationships of institutions in society,
and of communicator skills. (3)

425. LicHT, ISRAEL. “Science Writing: Sta-
tus and Needs,” Journalism Quarterly, 37:1
(Winter 1960), 53-60. :
Very few colleges offer training that will
help meet the nation’s growing demand for
science writers. A conference is suggested
to study the situation and to propose ex-
perimental programs that might show ways
of providing more adequately trained
science writers. (3)

428, MAacrorix, Ken. “A Literature without
Criticism,” College English, 22:8 {(May
1961), 565 ff.

To cope with increasing quantity and frag-
mentation in mass commuaications, every
English depariment should offer an upper
level course in criticism of them. (9)

427. Mort, Frank Lutnzr. “The Edifice
of Education for Journalism,” Journalism
Quarterly, 36:4 (Fall 1959), 410.

Because the future of mankind depends
upcn enlightened self-determination, the
training of competent, conscientious journal-
ists is essential to that future. (3)

428, Nevson, Haroro L. “Journalism His-
tory Courses in the United States,” Joumal-
ism Quarterly, 37:3 (Summer 1960), 424-
425,

A survey of journalism schools reveals that
while most offer some sort of history of
journalism course, fewer than half require

s 1 o A =

such a course of all journalism majors, and

the content of such courses varies consider-
ably. (3)

429. PETERSON, TREODORE. “The Changing
Role of Journalism Schools,” Journalism
Quarterly, 37:4 (Autumn 1960), 579-585.

Since World War II, journalism education
has been moving away from the earlier
trade school methods toward professional
curricula analyzing the entire area of com-
munications, Accompanying this change has
been a growth in journalism research, a more
academically trained faculty, and constantly
growing graduate schools. (3)

430. PorteR, WiLLiaM E., et al. “Journal-
ism, Communications and the Future of the
Discipline,” Journalism Quarterly, 40:4
(Autamn 1963), 580-593.

At a time when it faces many changes,
journalism education must examine its con-
tribution to society and its relationship to
the institution of higher education. (William
E. Porter)

Journalism education faces the problem of
bringing both teachers and students into a
joint orientation toward both journalism
and communication, which task now re-
quires more emphasis on communication.
(Richard F. Carter)

Journalism education must adapt itself to
the needs of the student, not of the media
for which the student will work, by giving
him courses that will start him toward being
a professional journalist, including courses
In communications offered within the jour-
nalism departments. (Jay Jensen) -
Journalism education can use the science
of communications as the core around
which to build the various journalism spe-
cialties such as advertising and broadcast-
ing. (Theodore Peterson) (3)
Cross-Reference II. A.

431. Ross, ALBION. “The Comparative Ap-
proach: Key to More Effective Writing,”
Journalism Quarterly, 36:3 (Summer 1959),
335-340. .

By making a study of comparative journal-
ism: collecting and studying the treatments
various foreign newspapers give to certain
types of stories; examining the reporting by
various foreign reporters of a major item of
world news; and seeking out and employ-
ing other methods of reporting than the
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standard news story formula, both student
journalists and professionals can move to-
ward broadening and enriching journalism’s
conversation with humanity. (3)

432. Ross, DonarLp K. “Willard G. Bleyer
and Journalism Education,” Journalism
Quarterly, 34:4 (Fall 1957), 466-474.

W. G. Bleyer, who instituted journalism
courses at the University of Wisconsin,
helped to shape journalism education by in-
sisting on its integration with the social
sciences and by his many efforts to aid
practical journalism through academic re-
search into its problems. (3)

433. SmrpMAN, RoBERT O., and MARSHALL,
DonaLp W. “An Experiment in Teaching
Grammar by Testing,” Journalism Quarterly,
39:3 (Summer 1962), 365-368.

Moved by the inability of many students to
write acceptable English, the Columbia
University Graduate School of Journalism
has achieved marked improvement in its
students’ writing with a program of tests
(to reveal to the student his own short-
comings) and self-instruction in spelling,
grammar, and diction. (3)

434. StmoN, Raymonp. “Practitioners Co-
operate with Public Relations Teachers,”
Journalism Quarterly, 35:2 (Spring 1958),
221-223.

The cooperation between public relations
practitioners and the teachers of public ré-
lations courses may be broken down into
six main methods:

1) guest speakers ‘ .
2) field visits :
3) field work courses

4) summer internships for students
5) . summer internships for teachers. .
6) scholarships, awards, and grants - (3)

435. . “PRSA’s Study’ of
Public Relations : Education;” ]oumalism
Quarterly, 34:1 (Wixuter 1957), 71-73.

This survey of enllege and univeisity offer-
ings in public relations shows that while a
few institutions (fourteen) offer ‘a public
relations major, about ‘20 percent of those
answering the questionnaire offer some sort
of public relations training on the under-
graduate level, and nearly all agree that
public relations training should be based on
a liberal arts education. (3)

436. Sissors, JAck J. “For More Democrat-
ic Methods in Journalism,” Journalism
Quarterly, 36:3.(Summer 1959), 341-345.

Because the journalist is one of the impor-
tant supporters of democracy, it is essential
that journalism classes be oonducted demo-
cratically. (3)

437. “What Advertising‘
Graduates Think about Their Education,”
Journalism Quarterly, 35:2 (Spring 1958),
220-221. .

A survey of the graduates in-the advertls-
ing sequence at Northwestern University re-
sulted in a strong vote in favor of equil
balance between liberal arts courses and
professional -courses for the advertlsmg ma-
jor. (3)

438. SmarT, M. NEFF. “The Press Con-
ference in the Curriculum,” Journalism
Quarterly, 34:4 (Fa]l 1957); 496-497, 502:

The University of Utah journalism curricu:
lum winds up with .a -préss conference-
senior seminar. Newsworthy persons from
the state and nation appear on campus
and are questioned in a press conference
by journalism students who have previously
researched these persons and who subse-
quently write news stories based on the
press conference. -

439. “A Proposal for
‘Scholars’ in Foreign News Reporting,”
Journalism Quarterly, 38:3 (Summer 1961),
371-372.

Because news gathering from world trouble
spots, essential to.national well-being, now
suffers from -a lack of expert journalists in
the various critical areas, ]ournahsm
schools should inaugurate five or six year
journalisin-languagé-history-political - science
curricula, with foundation ‘or’ federal sup-
port, to prov:de area scholar-joumahsts (3)

.....

440, S'rAN'mN FRANK “Some Questions
for Journahsts “and ]ournahsm Teachers,”
Journalism Quarterly, 36:4 ~(Fall; 1959),
469-475.

Several problems face journahsts “and “the
teachers of journalists: Why, is public knowl-
edge of world and national news no"bettér
than it is? How are newsmen to equlp
themselves for reporting in an age of-in-
creasing specialization? With the constantly
increasing speed-and ‘volume of news, how
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can the speed of the consumption of news
be increased? (3)

441. WERTHIMER, JERROLD L. “Survey of
Introductory Courses in Journalism,” Jour-
nalism Quarterly, 35:1 (Winter 1558), 84-
85.

A survey of a number of journalism schools
and departments concerning the nature of
introductory journalism courses indicates a
need to redefine the goals of such courses
in order to attract more and better students
into journalism. (3)

442, WiLcox, WALTER. “Liberal Arts and
Journalism: A Study of Curricula Structure,”
Journalism Quarterly, 35:4 (Fall 1958),
459-463.

A study of the course programs of graduat-
ing journalism majors reveals some variances
from generally accepted concepts of journal-
ism education:

1) The ratio of liberal arts courses to pro-
fessional courses is closer'to 2 to 1 than to
the 3 to 1 considered ideal.

2) The commitment of journalism educa-
tion to the social sciences is more theoretical

‘than real.

3) The pattern of liberal arts courses taken
by the journalism major lacks depth, such
a lack indicating a need for reappraisal of
the function of specific liberal arts courses
in the journalism program. (3)

443, .. “Social Science, Nat-
ural Science, Humanities: Nomenclature

Study,” Journalism Quarterly, 36:2 ( Spring

1959), 213-216.

A study of the various categorfes—-nahzral

sciences, social - sciences, humanities—into
which subjects are placed and of the dis-
parities involved indicates the difficulties in

‘making -generalized requirements for jour-

they must take courses, (3) ~

444, WILSON, HAROLD W. “New Technol-
ogy Challenges Graphic Arts Instructors,”
Journalism Quarterly, 38:2 (Spring 1981),
217-220. ST o

nalism majors as to the categories.in which

" Because of the growth, in offsét printing and

other publication developments, graphic
arts and typography courses must stress,
with the aid of special equipment, greater
efficiency and accuracy in editing and proof-
reading, more layouts and pasteups and less
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typesetting, and a greater critical sense of
type and space relationships. (3)

VIiIl. THE PREPARATION OF
ENGLISH TEACHERS

445. CmisBoLM, Francys P. “Values of a
Junior Aftliliate,” College English, 24:4 (Jan-
uary 1963), 321-322.

The value of a Junior Affiliate of NCTE
will be increased greatly if it is composed of
English majors and minors and prospective
majors who are preparing ‘for all levels of
teaching rather than of caly senior teaching
majors. (6)

446. DEVANE, WiLLiam C., et al, “Contro-
versy: On Graduate Literary Study,” The
American Scholar, 32:4 (Autumn 1963),
609-615.

Adverse reactions to “What’s Wrong with
Graduate Literary Study?” (Louis Rubin,
The American Scholar, 32:2, Spring 1963)
by William C. Devane and others who deny
that historicism is rampant today and sug-
gest values in both critical and historical
approaches to literary study. Michael Bliss
dissents. Rubin replies to his critics. (9)
Cross-Reference 1. B.; IV. B.

447. EstriN, HERMAN A. “Articulation of
English Instructors,” The CEA Critic,
XXIV:2 (February 1962), 7-8:

A committee of high school-college articula-
tion was formed by the New Jersey Associa-
tion of Teachers of English. Teachers on
both levels exchanged classroom visits, dis-
cussed mutual concerns, and held an articu-
lation conference with sixty colleges and
high schools represented. A questionnaire
elicited what the participants would like ex-
plored in future conferences, (1) .-
Cross-Reference 1. E.

.448. Fisuer, Joun H. “Certification of High

School- Teachers,” College English, . 19:8
(May 1958), 344-348. . P
A study of the various state requirements
shows some general improvement in the re-
quirements for the certification of English
teachers since the last study was made -in
1954, (3) . .. S

449. Foore, Dororay Norris. “Other
Perspectives on the Profession,” The CEA
Critic, XXIV:5 (May 1962), 2.

The too scholarly English teacher. will not
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be effective in his teaching because he can’t
relate literature to life. The teacher should
accept the work of the scholar and should
concentrate more on living life. (1)

450. FurnEss, EpNa Lug, “What's Happen-
ing to the Teaching of English?” School and
Society, 85:2113 (June 8, 1957), 201-203.

Cause for concern are the following: the
number of English teachers has decreased
by 44.7 percent in six years; in thirty-one
states, the hours of professional education
are more than the minimum requirement to
teach English; “common learnings” pro-
grams are displacing English as a subject
and decreasing the emphasis on literature
and creative writing. (1)

451. GresHAM, FosTEx B. “The Possibility
of Regional Cooperation,” College Fnglish,
18:68 (March 1957), 297-299.

Because local groups may lack power and
national groups may be unwieldy, the re-
gional professional association is the most
effective source of action to improve the
standards of teacher certification in English
in any particular area. (3)

452, GrRomMoN, ALFRED H. “The Advanced
Placement Program’s Impiications for the
Preparation of Teachers of English,” College
English, 21:7 (April 1960), 373-378.

The expansion of the Advanced Placement
Program of the College Entrance Examina-
tion Board has implications that affect the
training of high school English teachers
since they must be able to teach literature
and writing on the college level. (3)

453. HarrunG, CHARLEs V. “Preparing
Teachers of English,” The Journal of Higher
Education, XXIX:11 (Novemher 1958),
437-440.

A clear distinction should be made between
teaching methods and subject methodology.
Training in the first should be primarily the
responsibility of the department of educa-
tion; instruction in the second is properly
the province of the English department and
should be taught by college teachers who
have extensive acquaintance with what goes

on in secondary schools. (5)

454, HerMmaN, GEORGE. “The Nameless
Profession,” College English, 20:6 (March
1959), 285-290,

The English teacher because of the multi-
plicity of things assigned to him defies def-
inition. Despite this, professors of English
language and literature should try to find
themselves a name. (3)

455. Hoox, J. N. “College English Teachers:
Leaders or Critics?” College English, 19:3
(December 1957), 93-99.

In the past, literary scholars tended to
scorn suck: mundase matters as teaching
freshraan English or worrying about the
public schools. It is the obligation of every
member of the profession not only to be
scholar: but also to be enlightened partici-
pants in the whole educational process. (3)

456. Hovey, RicHARD B. “How to Get
Hired: Advice to New Ph.D’s,” College
English, 25:1 (October 1933), 1-8.

Wise and witty advice to the applicant to
make a realistic assessment of himself and
the prospective job, realizing that the ideal
in environment, salary, and opportunity is
unlikely. (3)

457, Jewkes, WILFRED. “Teaching the
English Teachers,” College Board Review,
No. 45 (Fall 1961), 14-17.

Sixty English professors from twenty univer-
sities worked together profitably at the
University of Michigan to construct a sylla-
bus to be used at the 1962 Summer Institutes
of the Commission on Euglish. The purpose
of the syllabus was to provide high school
teachers with an opportunity to extend
“their own knowledge and skills as students
of literature.” (8)

458. KANE, Tromas S. “Rhetoric and the
‘Problem’ in Composition,” College English,
22:7 (April 1961), 503-506.

The instructor must himself master rhetoric

before he can teach composition. (9)
Cross-Reference 11. B.

459. XKoerNER, JaMEs D. “Teacker Educa-
tion: Who Makes the Rules?” Saturday Re-
view, 45:42 (October 20, 1962), 78 .
NCATE'’s history, standards, and sample
cases of their application fit within the
framework of an accrediting system for
teacher education in our colleges and univer-
sities, especially perhaps as concerns the
training of English teachers. (11)

460. McKmnraN, Jorn, “The Profession’s




Reach: National Standards,” College Eng-
lish, 18:6 (March 1957), 296-297.

If all students are to have equal opportunity,
they must be taught English by teachers
as well prepared as teachers in other sub-
jects. There is a great need for national
standards of certification of teachers of Eng-
lish. (3)

461. McNAMARA, ANNE. “The Teacher of
English,” Catholic Educational Review,
LV:7 (October 1957), 442 ff.

The literary scholar-teacher and scholar-
critic, what he should and shouldn’t be; the
important aspects of dedication, illumina-
tion, and joy; and the pursuit of truth
through the profane and the beautiful are
discussed. (7)

462. MiLLER, James E. Jr. “Notes from
an Editor,” College English, 24:7 (April
1963), 554-556.

An effective way for college English de-
paranents to end their isolation from the
profession and to assume the responsibility
they should be carrying would be to plan
doctoral programs in which genuine
research in the teaching of English would
be accepted. (6)

463. Moaxkg, Frank B. “Training Graduate
Students as Teachers at the University of
linois,” Illinois English Bulletin, 51:3 (De-
rember 1963), 11-16.

Ranking staff members conduct regular
group meetings, class visitations, paper-
grading checks, and individual conferences
with graduate teachers and make written
evaluations based thereon. (9)

464. NicoLr, ALLARDICE. “English Studies
for Americans in British Universities,” As-
sociation of American Colleges Bulletin,
44:2 (February 1958), 301-305.

American students of English in England
should realize that there are many fine spe-
cialists teaching in the provincial universi-
ties. Oxford, Cambridge, and Lordon uni-
versities do not monopolize educational ex-
cellence. (4)

465. OLIVER, KENNETH A. “An Open Letter
to English Teachers,” College English, 18:6
(March 1957), 305-309.

If high school students are going to become
better writers and readers, their teachers
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will have to be much better trained by the
college English department in those areas
—such as grammar and vocabulary—in
which they will have most to accomplish in
their high scdhool teaching. (3)

466. Remv, Davip M. “Psychology for Ph.D.
Candidates,” The CEA Critic, XX:2 (Feb-
ruary 1958), 7.

In Ph.D. programs, time spent in the accum-
ulation of details could well be devoted to
study in the related fields. The author ad-
vocates a broader knowledge in psychology
which can teach the scholar in literature
much about reactions and changes in human
personalities. (1)

467. Rice, WARNER G. “The Preparation
of College Teachers of English,” College
English, 24:8 (May 1963), 635-638.

Since it appears that, in the immediate fu-
ture, we shall not screen teaching candi-
dates so carefully as we should, it is im-
perative that we prepare them as adequately
as possible for a rapidly changing society.
Relative to our own discipline, this means
that we cannot retreat behind a narrow def-
inition of literature. (6)

468, “The Preparation of
Teachers in Colleges and Universities,” Col-
lege English, 20:8 (May 1959), 413-414.
In order to improve the teaching in the Eng-
lish profession it will be necessary to or-
ganize methods to instruct fledgling teachers
in new ways of teaching. Direction musi
surely be given those who plan to teach the
elementary courses in the college. (3)

469. Rioce, Ross GeorGe, and Fostes,
Epwarp. “Doctoral Studies in English,”
Thﬂe: CEA Critic, XX:2 (February 1938),
14.

Too many Ph.D.’s are not well prepared for
teaching. They are weak in the subject mat-
ter background for courses in general litera-
ture, composition, and communication, as
well as in the skills and personal qualities
which make for good teaching. (1)

470. Ruswy, Lours D. Jr. “What's Wrong
with Graduate Literary Study?” The Ameni-
can Scholar, 32:2 (Spring 1963), 213-298.
Our present historically oriented Ph.D. pro-
grams convert the would-be student of liter-
ature into a historian who considers critical
analysis as an inferior, unscholarly art,
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whereas graduate literary study should
“from the beginning” train him to under-
stand and appreciate literature as individual
works of the imagination. If the Ph.D. is to
serve its ostensible purpose of “enhancing
and intensifying the quality of literary
study,” it must be thoroughly revamped. A
strong effort by scholars of “unquestioned
stature” at one major graduate school—most
of whom attained their eminence without or
in spite of Ph.D. training—could soon “liber-
ate the entire profession.” (6)

471. ScHORER, MARK. “Notes from Berke-
ley,” College English, 24:7 (April 1963),
556-559,

The Department of English of the Univer-
sity of California (Berkeley)- assists in the
preparation of teachers through courses in
English methods, advanced composition, and
the teaching of Shakespeare and through
lectures on literature for the teachers of the
San Francisco public schools, (6)

472. Searces, Jomn R. “The Professional
Education of the Teacher of English,” Col-
lege English, 18:6 (March 1957), 301-304,

The courses in education required of under-
graduates working for certification should be
cut to a minimum composed of those sub-
jects essential to the beginning teacher: psy-
chology, orientation to teaching, methods,
and practice teaching. (3)

473. Seronsy, CeciL C. “What to Do with
a Methods Course in English” Educa-
tional Forum, 23:4 (May 1959), 473-480.

The methods course described and outlined
herein aimed at increasing students’ (1)
knowledge of great works in English and
other literature, (2) love of good reading,
(3) ability to teach English composition,
and (4) awareness of various levels in un.
derstanding and skill to be found among
their future pupils. (1)

474. S1c61Ns, CLARA M. “The Sorry Scheme
of Things,” The CEA Critic, XXI:4 (April
1959), 9.

Replying to Norman Foerster, who said that
a qualified student will “pick up by actual
experience about as 'soon as he needs. jt”
the practices which make for pedagogical
success, the author argues that guidance,
counseling, and study of the science of edu-
cation are necessary. (1)

475. Ssvonivg, R. C. Jx. “Linguistics in the
English Curriculum,” College English, 19:4
(January 1958), 163-165.

Growing out of historical philology, linguis-
tics has become a complex discipline with
numerous subdivisions, Because most Eng-
lish majors become English teachers and be-
cause more of their teaching is devoted to
language than to literature, it is unreason-
able not to require of every English ma-
jor at least two courses in linguistics. (3)

476. SravceTER, Eucenk E. “Organizing
State-Wide Efforts for the Improvement of
Professional Standards: The Oklahoma Sto-
ry,” College English, 18:6 (March 1957),
299-301.

The Oklahoma Council of Teachers of Eng-
lish, with the cooperation of state officials,
has conducted a number of studies and in.
vestigations which have helped raise certi-
fication standards by revealing weaknesses
in the preparation of English teachers in
the state, (3) S

477. SteENBERG, ERWiN R. “Root Concepts
for the Training of English Teachers,” Edu-
cational Forum, 21:2 (January 1957), 177-
183.

Needed for the education of English teach-
ers is a coherent program which exposes
students to several basic concepts (the writ-
er explains these in detail) for four years
and requires students to use them in a wide
variety of situations. These basic concepts
can be developed in education, psychology,
language, and literature courses, ) - -

478. StroM, IncrD M. “Summary of In.
vestigations Relating to the Euglish Lan-
guage Arts in Secondary Education: 1959.
1960,” English Journal, 50:2 {February
1961), 111-125,

“Summary of Investigations
Relating to the Fnglish Language Arts in
Secondary Education: 1960-1961,” English
Journal, 51:2 (February 1962), 123-140,
“Surimary of Iavestigations
Relating to the English Languagc Arts in
Secondary Education: 1961-1962," English

Journal, 52:2 (Kebruary 1963), 118-136.
Each of these articles summarizes many re-
search studies on the high school and college
levels for the following fields: ‘(a) teaching
of writing, grammar, and spelling, (b) teach-
ing of speaking, listening, and viewing, (c)
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teaching of vocabulary, (d) teaching of
reading, (e) social and experiential factors
associated with the English language arts,
and (f) the status of the teaching of English
language arts. Lengthy bibliographies are
included. The author adds comments on
the problems of current research methodolo-
gies in English studies. (8)

479. TrompsoN, Frank H. Jr. “Teaching
Degrees,” College English, 20:9 (May
1959), 416-417.

No Ph.D., M.A,, or B.A. can make a foolish,
unthinking person a good teacher. The
Ph.D. and M.A. can live amicably together
in the same department. (3)

480. TuTTLE, Donarp R. “Basic Considera-
tions in Preparing, Certifying, and Assigning
Teachers of English,” College English, 94:8
(May 1963), 619-624.

Significant problems related to the inade-
quate preparation of teachers of English

OF TEACHERS

include “(1) the evolution of comprehen-
sive public education coinciding with the
emergence of this country from a frontier,
to a rural, to an urban society; (2) the
cultural lag remaining from this evolution,
the perpetuation of the requirement that
teachers be prepared in many fields; (3)
the lack of proportion in certification re-
quirements and actual preparation between
teachers in the academic and those in the
so-called ‘special fields’; (4) the lack of an
administrative phiiosophy about staffing the
secondary school, and the resulting misas-
signment of teachers.” (3)

481. “How Should Teachers Be Educated?”
Saturday Review, 44:24 (June 17, 1961),
68 .

The results of a questionnaire sent to seven
U.S. educators indicate answers significant
for subject matter training as more important
than education courses—except to profes-
sional educators. (11)
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