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A The day-to-day eveluation of the program was accomplisned by a team

of three members., The project tcam had to-develop and distritube instruments
and conduct all evaluation activities including the preparation of the major
portion of this report,

Dr., George Forlano was responsible for the immediate supervision and co-
ordinztion of all evalvation sctivities ineluding the preparation of the final 5
report. ;

fr, William ¥ay worked on the evaluation and report of the general
program., In cooperation with progren personnsel he pﬂrtlc1natcd in the
preparation for, collecting and evaTuat1n~ of information on staff{ responses
and recommendations, staff training, and pupil achicvanent testing,

Dr, Allan J. Schneicer was resyonsib1e for the main psvchologlcal
aapects of the research and evaluation of the project concerning pupll |
attitudes., This included *he revised design and construction of new in- ‘
struments for the evzluztion of pwil attitudes, the collection and processing

of data and the interpretation of flnclngs with respect to pupil asttitude

outcomes.
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INTRODUCTION

A, The Problem

New Y.rk City sc .00ls have always shared responsibility with the home,
the churcn, and the temple for the education of young people in family living.
Within recent years; the following problems have arisen in relation to edu-
cation in thigs area:

Social change, increased urbanization, and changing
personal values have increased the need for more ef-
fective family life - ‘ucation, including sex educa-
tion.

The growing bedy of knowledge about human development,
human behavior, and family life make it imperative

that the schools increase instructien in family living
and make some of this knowledge part of public education.

The parent's need for help in giving guidance in
family living including sex education in the home,
and the increasing number of requeste for help by
physicians and clergymen make it necessaxy for the
schools to initiate action in this area and to work
more closely with parents and others.

The need of teachers and supervisors for more adequate
training in order to provide the desired quality of
classroom instruction in family. living, including sex
education, makes it imperative that an expanded pro-
gram of in-service education be gugmented.

Available printed and audio-visual materials are not
adequate for a revised program in family living, in-
cluding sex education; the development of new materials
should continue on an ongoing basis.

It became clear that if the schools were to assume their responsibiiity
in providing the kind of instruction in Family Living, Including Sex Education
that would heip to prepare children for healthy acdulthood, the following
action must continue to be taken:

1. A new curriculum called Family Living, Including
Sex Education had to be prepared and is undergoing
further development for grades pre-kindergarten
through 12,

2, Parents, civic and religious leaders, agencies and
comnunity groups will continue to be oriented concern-
ing the action being taken and their help obtained in
defining and developing the program,
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3.

Objectives

The needs and reactions of children at all age levels
will continue to be carefully studied from the view-
point of past, present, and future developments in
many areas.

Current programs in operation, nation- and world-wide,
have been evaluated and research studies and current
literature are always considered.

Publishers and audio~visual producers continue to be
informed of the initiation of work in the new area
and the need for materials.,

Colleges continue to be inlormed of in-.ervice and pre-
service courses needed and their cooperation enlisted.

Teachers, supervisors, and district coordinators will
continue to be selected by district superintendents and
given in-service training in sensitivity and curriculum
content,

Rooks, audio-visual aids, and other resource materials
needed by teachers for effective implementation of the
curriculum will continue to be selected for purchase or
production initiated.

New York City's public schools have takasn giant steps within the past
two years to move ahead on a sound program in "Family Living, Including
Sex Education," At the present time approximately 70,000 pupils in 320
schools at all grade levels and in all parts of our city are receiving
direct instruction from 564 teachers. The extent of the program is not
matched anywhere in the nation.

The main objectives of the program are the following:

1.

To help each child grow in the aspects of whole.ome
living which relate to being a good family member.
These aspects include loyalty, love, and appreciation
of family.

To develop appreciation of the family as the basic unit
of society.

To help children acquire a background of ideals, standards
and attitudes which will be of value to them in the develop-
ment of interpersonal relations and in building their

future lives.

To develop a reverence for life and an awareness of one's
responsibility for its preservation and enrichment through
vholesome human relationships,
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5. To develop a responsibility among children for making good
decisions based on sound values.

6. To provide for the individual an adequate knowledge of his
own physical, mental, social, and emotional maturation as
related to family living and social development and an
understanding of the uniqueness of individual grouta.

7. To discuss with frankness and sensitivity children's .
problems in relation to sexuality. :

san 1l

8. To build a wholesome attitude toward sex and sexuality
among children,

9, To establish among children the use of proper terminology
in reference to the body and natural processes.

if sl A citmad Jo R

10. To give correct and understandable answers to children's
questions on pertinent topics such as reproduction, sex
differences, and other areas.

11, To work with parents in helping them to understand better
their role in the child's total devzlopment,

The findi..gs of this study with respect to selected aspects of the program
should be of value to other school districts and professional groups., The com-
pleted reports and information concerning the materials, practices, and tech-
niques developed in the Hew York City schools will be disseminated to other
schoo! districts and educational organizations in New York State and throughout
the country,

el
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Related Research

One of the bases of the program in Family Living Includinz Sex Education is
an evaluative review of the results of recent research in the area of family life
education,

Overview., McQueen (1967) concludes an extensive review of teecnt research
in-fzmily living education with thk& xskeftion that such a program must include
attitudes as well as facts. The additional requirements of a successful program
are: it musi begin early and include all grades to provide continuity of
instruction; teachers must be specificallv selected and specially trained; and
there must be parental involvement and community support.

The Curriculum from Pre-Kindergarten to the Twelfth Year. The addition of
sex education to a program of family living education requires a decision as to
the place and sequence such material should take in the curriculum. On this
subject English (1951) says, 'In no area are our values and ideals more confused
than in the realm of sex. We have commonly allowed the intricate problems in-
volved to be postponed to the period of adolescence. This, of course, is a
mistake. To be sure, sex motivation, though not non-existent, is weaikk in child-
hood. But it is important that the child be prepared to meet sex problems
before they descend upon him,"




Training Teachers, Suvervisors and Coordinators. In two studies Halfetti
(1964) finds the lack of qualified teachers to be the most frequently given
reason for not ~ffering a sex education program. According to both Jersild (1955)
and Malfetti (1967) this shortage is aggravated by the necessity for attitude
training in addition to specific knowiedge of content, if communication with
parents and children is to be successful. Thompson (1962) cites Baruch (1945)
to show that student-teachers who acquired a better understanding of themselves
learned to accept children and their sometimes deviant behavior patterns in a
more pozjiive way. The sympathy resulting from discussions of common problems
vith other teachers, according to Crombach (1954), frees the teacher to make
tries he would not make if he risked ridicule or sharp criticism from his
associates. If instruction is to be more thar simple lecturing, the teacher who
sets out to impart sex information must feel secure herself, must have already
von the confidence of her charges, and must be free from the threat of parental
indignation, say Stone and Church (1957).

Orientation of Parents and Community, Malfetti (1967) and McQueen (1967)
in their extensive reviews of present programs in Family Living Including Sex
Education find the need for parental and community participation a necessity
for the success of such programs, They conclude: it is necessary to allay
teachers' apprehensions in this areaj it is a consequence of the fact that
much of the impetus for such programs comes from parents and community groups;
and it is a continuation of the close association of parents and the schools
in educaticn for family living. The many advantages accruing to parents and
agency representatives through mutual involvement in child rearing is cited by
Goldstein and Doll (1967). In addition, they found parents willing to discuss
with other parents problems which caused hostility when broached by agency
representatives. The perspective parents gained by such interchange often
resuited in group action in handling common problems.

Printed and Audio-visual Materials. An examination of presently available
printed and audio-visual materials points up the inadequacy of such materials,
for a nev program in Family Living Including Sex Education. Such materials do
not include the most recent knowledge in the arca. Ir addition, they reflect
the past exclusion of training in sexuality by the absence of texts, charts,
films and filmstrips which include such information for transmission tc parents
and pupils. They do not provide for thes large Spanish speaking as well as
Chinese populations of the New York City eschools. The particular advantages
of using audio~-visual materials in communicating with parent groups is cited
by D.K. Cheney (1967). He reports that parent groups are impressed with the
advantages afforded children through A-V media, and that such techniques serve
to bridge the chasm of communication between parents and teachers,

New York City Pilot Program. In answer to the need for improved training
in Family Living Including Sex Education, the New York City Board of Education
in April 1967 iritiated work on a new program.

Working through the Summer of 1957, the New York City curriculum committee
took a’vantage of earlier work in this area of education. The experience of
tue Chicago schools in introducing a fifth grade program in 27 schools in 1266
was examined (1967). The Montgomery County, Meryland (1967) program utilized
in 20 secondary schools in 1966 was reviewed., Further examples of this review
included materials from Missouri (1964) and Sweden (1964); the planning of
San Mateo, California {1967), and Glen Cove, New York (1967), and the recommeida-
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tions of professional groups such as the American School Health Association (1967).
The result of this work was the publication of a preliminary curriculum guide
introducing the first comprehiensive program in Family Living Including Sex Educa-~
tion to include all grades from pre-kindergarten to the twelfth year. More than
3000 copies of the guide describing the preliminary curriculum have beea sent
throughout the country to agencies requesting it.

’ [T ™

In thie Fall of 1967 an intense program of training for 33 district coor~ 2
dinators in Family Living Including Sex Educatiou was undertaken. Twec joint
training programs were conducted. First, weekly workshops for coordinators, j
curriculum experts, and semr#itivity trainers were conducted at the New Yo:k Post-
graduate Center for Mental Health. This program emphasized curriculum familiari-
zation and sensitivity training., Concurrently, weekly meetings were held at the
Lenox Hill Hospital in New York City, under the auspices of the Lenox Hill
Hospital, Columbia University Teachers College, and the New York City Board of ;
Education., This second training program emphasized the development of a detailed
mowledge of sexual anatomy and physiology as they rédlate to the problems of
growing children., Teachers selected for the new program and their district
superintendents participated in a third training program, which consisted of six
weekly meetings conducted at two central metropolitan locations. Additional
teacher training was conducted in the school districts by the distiict coordinators,

In the late Fall of 1967 programs to orient parents and community groups
were organized and implemented in the local schoecl districts.

In the Spring of 1968 approximately 30,000 pupils in 150 schools were ex-
posed to this pilot program in Family Living Including Sex Education., The
district coordinators continued advanced training at the New York Postgraduate
Center for Mental Health. Teacher training continued in the schcol districts,

and parent and comnmunity group corientation expanded in scope and the number of
people involved.

A TP T L e

During the school year 1968-1969, in-gservice advance training was again
provided for the district coordinators at the New York Postgraduate Center for
Mental Health in the arecas of content familiarization, sensitivity training and
the group process. Parent and community group orientation and involvement con-
tinued Lo expand in scope and the number of people involved, vhile teacher train-
ing was continued for a secoad year in the school districts. In addition, a
serieg of citywide in-service vorkshops were provided the teachers along with a )
television in-service program held weekly for 15 sessions over the Board of %
Education's station WNVE, Channel 25,

The principr! areas of investigation are designed to test the fullowing
hypotheses:

Hypotheses

1. The new curriculum in Family Living Including Sex Education will
result in more desirable pupil attitudes than the former program
in family 1living presented in schools prior to the Spring of 1967,

2. Pupil achievement in knowledge of Family Living Including Sex Educa=
tion will meet criieria specified in the objectives of the curriculum.




5.

7.

Teacher and supervisor sensitivity to pupil needs in Family Living
Including Sex Education will be appropriate to attain the revised
objectives of the curriculum.

Teacher and supervisor mastery of centent of the curricuium in
Family Living Including Sex Education will be adequate for expanded
implementation of the curriculum.

Seiected and specially developed books, audio-visual materials and
models will properly supplement the new curriculum in Family Living
Including Sex Education.

Parental cooperation in meeting children's needs in Family Living
Including Sex Education will increase to levels specified under
the revised objectives of the curriculum.

Parental and community knowledge, attitudes, and acceptance of the
new program in Family Living Including Sex Education will be in
accord with the objectives of the curriculum.
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METHODS AND PROCEDURES

Program Development

Subjects in the Implementation of the Progranm

Pupils and Schools. A total of 70,000 pupils in grades K-12 are
currently involved in the program. Systematic instruction was provided by
564 teachers to pupils in 320 schools. During the first year, 31,000 pupils
in 110 schools were instructed by 360 teachers.

Coordinators. Thirty-two Coordinators of Family Living worked under the
supervision of the local school district superintendent or unit administrator
to coordinate the program in the 30 districts, 1 project area, and special
schools in the city.

Y VLT Y g

Other Staff. Representatives of various bureaus of the Board, as Research,
Curriculum, Child Guidance, Educational and Vocational Guidance, Home Economics,
Science, and Health Education have continued to assist in thevongoing implienfentation
of the prugram.

Citywide Advisory Council. A Citywide Advisory Council composed of rep-
resentatives of religious, civic, parent, community, medical, teaching staff,
and other groups have continued to serve in an advisory capacity.

Local Councils., Parents, staff, ana representatives of the local community
formed district and school advisory councils to insure that a clear understanding
of the program continues to precede its ongoing implementaiion.,

Educational Treatments ot Activities

1. Proposal Development and Fusding

A proposal was sent on February 15, 196G, to the Bureau of In-Service Edu-
cation for funding during FY 1969 under the Speno-Brydges Law., The sum of
$16,000 for use in 1968-69 was approved by the State and vas matched by
$10,000 in city funds.

A research proposal sent to the Hew Yox) State Division of Research was
approved up to a total of 817,589, for 1966-69, for the continuation of an
xperimental and Innovative Program.

A second research proposal was sent April 14,1969, to the New York State
Division of Research and was approved for continued support of the program
for $15,262, for the schocl year 1969-70, under New York State Experimental
and Innovative Programs.




Curriculum Development

A preliminary curriculum was developed and used on a pilot basis during
1958"69 »

Suggestions concerning the revision of the curriculum have been received
and evaluated. A newly revised curriculum gnide has been developed and is
slated for dissemination in September 1969,

In terms of what is taught, throughout the grades children are led to
recognize that successful family living includes love and the sharing of
effort, Beginning with prekindergarten, childrcen are helped to develop
attitudes and values necessary to become cffective members of the family.
In the middle grades, emphasis is placed on the importance of responsible
social behavior consistent with moral and ethical values. At the secondary
school level, this is expanded to include the development of standavds for
boy-girl relations and the values of social conveniions.

Important information and understandings about his physical development
approoriate to the child's age and needs are taught starting in prekinder-
garten and extending through grade 12. At the prekindergarten and kinder-
garten level, children learn the correct names for body parts and processes.
These names are quietly substituted by the teacher for the terms some
children may use vhen they first come to school. This practice is continued
until correct terms are useC matter-of-factly by all children.

In the primary grades, girls become aware of their role as girls and boys
of their role as boys. They begin to understand that girls grow into women
and boys intc men and appreciate the meaning of these terms. In the middle
grades, pupils become aware of the physical changes leading to manhood and
womanhood. At the secondary level, students learn to recognize qualities of

value in the opposite sex.

An understanding of the reproductive process is developed gradually. 3By
the end of the sixth grade, pupils should have an understanding c¢f how the
human body begins, grows, and is born. The scientific approach is stressed.
In the study of marriage, at the secondary level, the responsibilities of,
and the basic requirements for, a successful marriage are studied. Emphasis
is placed on the family as the basic unit of society.

3. Training of District-Area Coordinators and Special Personnel

Tt was evident that the success of the family living program in the New
York City public schools would depend to & large extent on the quality of
staff training, The following programs viere organized for coordinators and

proved very successful:
a) September, 1967 - January 31, 1963 (90 Hours)

1. 30 hours of sensitivity-group process training. Training by
psychologists and curriculum specialists in small groups, these segsions
vere planned in cooperation with the staff of the Postgraduate Center
for Mental Health, an independent agency, and the Bureau of Child Guidance

and Curriculum Development of the city school system.
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2. 30 hours of course content relating to the curriculum. é
These sessions, under the direction of Assistant Superinten- 3
dent Helene Lloyd, generally consisted of lectures followed
by informal discussions. These lectures were given by the
following consultants: ]

Mrs. Janet Brown, Staff Associate Mrs. Aline Auerbach, Parent i
for Family Life Education Education Consultant, 3
Community Service Society Bloomingdale Project, etc. ]

Dr. Simon Silverman, Director Mrs., Elizabeth S. Force, Family 3
Bureau of Child Guidance Life Consultant, American

Social Health Association ;

Dr. Isidore Rubin, Editor Dr. Mary S. Calderone
Sexology Magazine Executive Director, SIECUS

Dr. Lawrence Crawley Mrs. Mamie Phipps Clark, Psychologist
Obstetrician and Gynecologist and Executive Director, Northside ]
Lenox Hill Hospital Center for Child Development, Inc. E

Dr., Robert S, Liebert Dr. Tilla Vahanian, Professor, %
Psychcanalyst, Psychiatric Education for Marviage and Fuily :
Staff of Columbia-Presby- Life, Teachers College, )
terian Medical Center, etc. Columbia University ]

Dr. Laura Singer, Psychoanalyst Father Joseph Fitzpatrick ?

Sociclogist, Fordham University 3

Dr. Helen F. Southard, Author Dr., Vera Paster, Assistant Director
and Family Life Consultant Bureau of Child Guidance

a1

3, 30 hours of special content training under the direction of
Dr. James Malfetti (Teachers College) and Dr. Lawrence Crawley
(Lenox Hill Hospital). Through a grant from the board of
trustees of Lcaox Hill Hospital, programs were organized in
community relations, language and sex educatiom, psycho ~sexual
development, male and female reprcductive systems, normal preg-
nancy and delivery, problems of pregnancy (multiple biriths, RH
factors, prematurity), family planning, petting, coitus, out-of-
wedlock pregnancy (abortion and miscarriage) , venereal disease
and prostitution.
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b) February 1, 1968 - June 30, 1968 (60 hours)

1. 30 hours of training in curriculum impicmentation. These
sessions were under the direction of Assistant Superintendent
Helen M. Lloyd. The sessions dealt with sugaestions for intro-
ducing the new curricnlum, teacher-supervisor training (patterns
and practices), local resources, interpretation of the curriculum,
audio-visual materials, curriculum research and development,
projects in other cities, current evaluation, problems and
practices, and guidelines for 1966-1969.
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2. 30 hours of training in materials and methods
All coordinators participated in a 30<hour training program at
Lenox Hill Hospital in the "Use of Materials, Methods, and
Techniques in the Teaching of Family Living," given by Dr.
Lawrence Crawley and Dr. James Malfetti. This training was
made possible because of a grant to the Board of Education from
the New World Foundation.

T T

c) September 1, 1968 - March 14, 1969 (60 hours)

1. 30 hours of course content relating to the curriculum,
These sessions included lectures on growing-up, communica-
tion between parent and adolescent in the area of family
living and sex education, progress in sex education (ob-
stacles to overcome), psycho-sexual development (early
childhood, problems of the pregnant out-of-wedlock teen-
ager, teen-age tensions and problems, sex education),
improving communications, prevention of human birth defects,
and psycho-social problems of youth, including drugs and
venereal disease. These sessions included lectures at the
Postgraduate Center for Mental Health by the following con-

sultants:

Date: Uctober 4, 1968

Speaker: Dr. Martin Wagner

Topic: Introduction to Postgraduate Center

Date: October 11, 1963

Speaker: Migs Vera Milow, Educational Director, Tampax, Inc.

Topic: Groving Up

Date: December 6, 1963

Speaker: Dr. Allan J. Schneider, Bureau of Educational Research,N.Y.(
Topic: Evaiuation Procedures of the Family Living Program

Speaker: Mrs. Lynn Spiro, 3M Company |

Topic: Presentation of Materials ~ Transparencies and Booklets

Date: December 13, 1968

Speaker: Miss Lucille loCurto, Sterling Films, Inc,

Topic: Previev of Mew Films: Life from Life j

Egg and Sperm
Your First Six Years

Date: December 20, 1964 1
Spealrar: Mrs., Jane R. Mayer, Marriage Council & Family

Guidance, Inc,
Topic: Cormunication Between Parent and Adolescent in the

Area of Family Living and Sex Education




Date: January 3, 1969
Speaker: Helen Southard, Director, Bur. of Rasearch & Prog.

Resources YWCA
Tepic: Progress in Sex Education - Obstacles to Ovexrcome

Date: January 10, 1969
Speaker: Rev. George Hagmaier, C.S.P., Marriage Counselor,
Board Member, SIECUS

Topic: Psycho-Sexual Development - Early Childhood

Date: January 17. 1969

Speaker: Dr. iudwig J. Cibelli, M.D., F.I.C.S. j
Topic: Problems of the Pregnant Out-of-Wedlock Teenager g

January 24, 1969 - Mo Session - Health Education lMeeting ‘

Date: January 31, 1969
Speaker: Dr. Gilbert Shimmel, Prof. of Health Education,

Teachers College, Columbia University ;
Topic: Teenage Tensions and Problems g
Date: February 7, 1969 ?
Speaker: Dr. Vera Paster, Bureau of ¢hild Guidance, N.Y.C. %
Topic: Sex Education - Improving Communications ;
Date: February 14, 1969 ;
Speaker: Dr. Edna O. lMeyers, Chief Psychiatrist, NMorthside .

Center for Child Development {
Topic: Negro Family Life - Problems and Challenges ’
Date: February 21, 1969 3
Speagker: Frances Breed, Assoc, Dir. for Community Services, SIECUS k
Tepic: Family Life and Sex Education Throughout the Country - :

implications for N.Y.C.

PRy

PR

Date: February 238, 1969
Speaker: Dr. Virginia Apgar - Vice President for Medical Affairs,

National Foundation, March of Dimes

Y

Topic: Prevention of luman Birth Defects

Date: March 7, 1969

Speaker: Dr. Geoffrey Esty ]

Topic: Psycho-Social Problems of Youth - Including Drugs and :
Venereal Disease

Date: March 14, 1969

Speaker: Fr. George Hagmaier, C.S.P., Marriage Counselor, Board
Member, SIECUS

Topic: Psycho-Sexual Develcpment - The Latency Period Through
Adolescence

2. 20 hours of semsitivity training, inciuding emphasis on use of
group process techniques. These sessions were pianned in coop-
eration wi.th the staff of the Postgraduate Center for Mental
Health, Dr. Martin Wagner coordinated the program for the

Center.
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4. Training Programs for Teachers and Supervisors 4
During the Fall and Spring terms 1968-1969, a series of citywide in- ]
service workshops, similar to those held in 1967-1968, was initiated for ]
more than 250 teachers and supervisors, at which the following topics were %
discussed: %
Date: December 4, 1969
Speaker: Dr., Lavrence Q. Crawley, Lenox Hill Hospital, Gynecology & %
Obstetrics ‘
Topic: Responsible Sexuality and the Adolescent and his Problems i
Date: December 18, 1968 %
Speaker: Dr. James L. Malfetti, Teachers College, Columbia University g
Topic: Masturbation ;
Homosexuality ]
:
Date: January 15, 1969 :
Speaker: Dr. Lawrence Q. Crawley :
Topic: Reproduction, Including Experiences at Lenox Hill Hospital :
in Relation to the Unwed HMother and the Impact on Hother and Child l§
Date: February 4, 1969 §
Speaker: HMrs, Aline Auerbach, Parent Education Consultant §
Topic: The Role of Parents and School in Sex Education j
Date: March 12, 1969 :
Speaker: Dr. Charles Brown, Psychiatrist, Bureau ¢f Child Guidance ;
Topic: Negro Family Patterns in New York City '

Training sessions were also held in the districts under the supervision
of the district superintendents and district coordinators. District resource
staff were used, as well as local doctors, college staff, district Bureau of
Child Guidance personnel, family life consultants, Department of Health staff,
and others.

— — —
Cada 1y T

In addition, a 15-session television in-service program followed by work- §
shops in schools was held during the Spring term 1969 over the Board of
Education's station, WNYE-TV, Channel 25, The course included demonstration
lessons, panel discussions, lectures, question-ansver periods and revieus of
new material in the area of "Family Living, Including Sex Education'. The
topics presented were:

Introductien - What's It All About?

The Family in New York City - Part I

The Family in New York City - Part II
Psycho-Sexual Development: Early Childhood
Psycho-Sexual Development: Adolescence

Psycho=-Social Aspects of Adolescence

«12-




Adolescence - From Boy to Man
Female Reproductive System
Male Reproductive System
Heredity and Environment
Responsible Sexuality
Preparation for Marriage
Looking Ahead to Parenthood
Special Problems

Evaluation

5. Trainins Propram for Others

In attendance on a voluntary basis at the meetings for Coordinators
wvere representatives of the following groups:

Archdiocese of New York

Archdiocese of Brooklyn and
Queens

Yeshivas in Queens
Protestant Council of Churches
Community Service Society

New Yorl City Department of

Bureau of Child Guidance

Bureau of Larly Childhood Education

Bureau of Curriculum
Bureau of Health Education
Bureau of Science

Burzau of Educational and
Vocational Guidance

Burea. of Educational

Research

6. District Training Program,

Specially allocated funds were allotted on an experimental basis to
Districts 3 Manhattan and 25 Queens for use in developing a district wide
in-service program in Family Living, Including Sex Education.

i
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District 25 Queens

Humber of Sessions: 10
Numbe» of Teacher Trainees: 95

Dr. Geoffrey Esty

& Program Research YWCA
& Physical Educatior
Health & Physical Education

District 3 Manhattan

Number of Sessions: 19
Number of Teacher Trainees: 90

Dr. Jerome Radin, Gr. Therapist
Fr. Joseph Fitzpatrick

Dr. Murray List, Gr. Therapist,

7. Parents and Community Groups

i Sl

bases., District programs were also integrated with programs
3 and such agencies as the Department of Health.

In school-wide programs, individual schools within aistye
{ coordinatcrs, under the supervision of school principals, wi

past will be carefully reviewed by such groups.

. the district superintendent, these programs were planned to
» and invited the continuing participation and utilization of
‘ personnel and facilities.

specieal agencles was also arranged.

Consultants: Prof. James Malfetti, Teachers College, Columiba Univ,
Mrs. Helen Scuthard, Director, Bureau of Regearch
Miss Mary Fitzgerald, Director of Bureau of Health

Mr. Abraham Marten, Assistant Director Bureau of

consultants: Prof. James Malfetti, Teachers College, Columbig Univ,
Dr. Lavrence Crawley, Gyn. & Obstet,, Lenix Hill Hosp.

, Postgraduate Center

Dr. Vera Paster, Bureau of Child Guidance

Postgraduate Center

Fr. George Hagmaier, C.S.P., Marriage Counselor,SIECUS

Each district coordinator, under the direction of principals and district
superintendents, utilized a program which was specifically prepared to meet
the special needs of the district in accordance with the character and the
internal resources of each of the local school districts. The participation of
f religious, health, social, college, and agency representatives was always solicited.,
These programe continued to be organized on both district-wide and school-wide

spongored by colleges,

jcts continued to use

parent group programs currently in operation, Meetings of parents, teachers, and

11 coatinue to be corn-

L » o Py - ) »
vened to disemzs the revised curriculum. Materials and metheds utilized in the

With respect to district-wide programs, District Advisory Councils continued
g to organize programs and meetings to include individual school organizations along
r with community groups in each of the local districts. Under the supervision of

examine conmon problems
district resource

With respect to sdlleges and special agencies, community and school groups
continued to work with college staffs on prcposals for the on-going training
of staff personnel and the expanded organization of parent workshops. The
continued cooperation on special projects with the Departmont of Health and otherx




8. Audio~Yisual Materials

Audio-visual and printed material have been made arailable for use both on a
> city-wide and district basis. Comprehensive lists of audio-visual materials in
expanded form continue to be made available to schools by the Bureau of Audio-
Visual Instruction. This list includes materiale for us2 with children,
teaciters, and parents. Spanish and Chinese soundtracks have now been p.epared
for selected films. In addition, a meeting was held April 4, 196G, with com-
mercial audio-visual producers to discuss current neceds in the area and to give
suggestions for the development of new materials.

9. Printed Materials

A kit of printed materials (bocks, periodicals, charts, etc.) for use by
! schools has been disseminated to each school district office. 4 neeting was
: held c¢r June 6, 1958, with publishers of materials in thez area to present needs
and to suggest dirpctions for new materials. On July 10, 1968, publishers were
invited by letter to submit current materials for review. An annotated list of
recommended materials will be issued later this year.

cikiad: kel o Ly

10. Work with Collepe Staff ?

A meeting was held with college staff members in February, 1963, to ask for
their cooperation in initiating pre-service and in-service programs in the
field of family living. In May, 1968, a list of available summer session college
courses vas sent to the schools, In September, a similar listing of 1966-69
course offerings was maiied.

w2 Vmam—s vt i

11, Cooperation with the State

New York City has cooperated with the state on many aspects of the family
living program. Copies of the preliminary curriculum guide, "Family Living,
Including Sex Education were made available on a state~wide basis in
August, 1967, Copies of the revly revised curriculum guide will be made avail-
able for dissemination throughout the state in September, 1969.

Slides taken jin relation to the project have been sent to the 8tate for
possible use in a filmstrip. Tapes of training sessions, the parent brochure,
Spanish and Chinese soundtracks devaloped by the New York City 3ureau of Audio-
Visual Instruction for commercial films, and other materials will continue to
be shared.

In addition, the State Department of Education and New York City school
system have continued in many other vays to cooperate in the research aspects of
the family living program. This three-year evaluation study is expected to
yield valuable guidelines for the further development of the program in the city
and for programs throushout the State,
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Program Evaluation

Participating Supervisory and Tustzuctionai Peisonnel.

As was the case last year, observations and judgments of participating
personnel were utilized in gathering evidence of the effective operatiorn of the
program., All district superintendents and district conrdinators were again
asked to complete specially constructed questionnaires. Random samples of prin-
cipals and teachers were asked to participate in the evaluation survey.

Selected teachers were asked to complete a questionnaire pertaining to their
participation in a 15 session T.V. in=service workshop program, the details of
which are presented toward the end of this section. Other specific details and
» lated data are presented inthe Results Section of this report.

Participating Teachers and Studeats

Another approach utflized in gathering information was accomplished by means
of specially developed teacher and pupil measures .Jor asseesing attitudinal
outcomes with respect to the program objectivas.

The students involved in the attitudinal evaluation phase of the investiga-
tion totaled 865, 469 females and 396 males. Of this total there are 324
students (158 females and 166 males) in 14 classes at the sixth-grade level,
271 students (149 females and 122 males) in 12 classes at the eighth=grade
level, and 270 students (162 females and 108 males) in seven classes at the
eleventh-grade level. 1It should be noted that the current student sample of
469 females and 396 males represents a sizable increase over last year's
sample of 259 females and 187 males.

The student sample at the sisth~grade level was selccted from two schools
in the Bronx (three classes), one school in Queens (three classes), one school
in Brooklyn (threz classes), and one school in Manhattan (five classes). All
of the 14 classes are coeducational. One of the four schools is an intermediate,
special service school.l Two of the four schools are elementary, non-special
service, and the fourth school is an intermediate, non~special service school.
In all cases, the curriculum was specifically identified in the instructional
process as Family Living, Including Sex Educacion. These four schools are

fairly representative of public schools in New York City in the categories
indicated.

It may be noted that the methods of implementing the program ia Family
Living, Including Sex Education vary from district to district and from school
to school in response tolocal community needs. Some districts have presented
the curriculum units in a classroom situation where the lescons are identified
specifically as classwork in Family Living, Including Sex Education. Other
districts have incorporated the same materials without specific identification,

L. Special service schools arz schools where, among certain other factors, the
percent of pupils on free lunch, the percent of pupils with language
handicaps, and the pupil mobility are relatively high.
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as part of the instruction in other curriculum arcas or subject classes such
as health education, guidance, science, and the like.

At the eighth-grade level, the student sample was selected from two junior
high schools in Richmond (four classes), one junior high school in Queens (five
classes), and one intermediate school in Manhattan (three classes). Two of the
twelve classes are exclusively female and one of the twelve classes 18 exclu-
siveiy male; the remaining nine classes are coeducational. As was the case with
the sixthegrade students, the curriculum was specifically identified in the
instructional process as Family Living, Including Sex Education. Three of the
four schools are non=special service and oune of the four schools is special
service. These schools are representative of schools in their respective
categories.

Students at the eleventh=grade level were selected from two genior high
schools in Richmond (two classes), one senior high school in Queens (three
classes), and one senior high school in Brooklyn (two classes). Three of the
seven classes are exclusively female; two of the classes exciusively male, and
the remaining two classes arc coeducational. 1In several of the classes, the
format of the curriculum was specifically identified as Family Living, Including
Sex Education, whereas in the remaining class it was not so specified. 1In all
{nstances where the format of the curriculum was not specifically identified, it
was integrated in the instructior-1 process us part of the broader subject ar-:a
of health education. As was the .ase with the sixth and eighth~grade student
groups, the seven classes sampled are representative of schools in the categories

indicated.

In addition to the student sample, there are two types of teacher groups.
One group comprises 33 teachers who taught the 33 classes sampled. These
teachers were administered the teacher attitude scale in person while their
respective classes were being given the student attitude scale. -

A second group comprises 19 teachers, covering grades K-5, to whom the
scales vere mailed in order for the teacher to evaluate her class. Because of
the age level of primary grade children and the relative difficulty involved in
reading and understanding the scale items, it was deemed that at the present
stage of instrument development, teacher evaluations would yield the best
measure of class outcomes.

In sumary, it may be noted that the student sample consists of 865 subjects,
469 females and 36 males, encompassing fourteen, twelve, and seven classes,
respectively, at the sixth, eighth, and eleventh~grade levels. The teacher
sample consists of two types: one group comprising 33 teachers who were involved
{n the instructional process of the 33 classes sampled; a second group comprising
19 teachers from grades K~5 who were malled the teacher attitude scales. All
told, 13 schools (five elementary, four junior high and four senior high) were
involved in the student sampling. These schools are representative of public
achools in New York City in the categories specified, such as: special service
schools, sex, format of cuvriculum, and other related categories.
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Educational Pupil Treatments

The curriculunm being followed was based initially on the preliminary curri-
culum guide to Family Living, Including Sex Education, which was prepared in
the summer of 1967; is based currently on the revised guide which is scheduled
for dissemination in September 1969. The staced time allotment for the curri=
culum is the same as last year:

1. In the elementary schocls approximately 15 minutes per day,
five timesper week (75 minutes).

2. In the junior high schools approximately 20 minutes per day,
two times per week (40 minutes).

3. In the senior high schools approximately 40 minutes per day,
one day per week (40 minutes).

In the primary grades, instruction is ordinarily included in the science,
health education, or social studies time allotment as a specifically identified
curriculum called Family Living, Including Sex Education. In grades 5 and 6
more direct teaching is typically initiated. For example, at the fifth-grade
level, the topics of puberty, fertilization, and the birth of a baby are dis-
cussed. At the sixthegrade level, menstruation, and boy-girl reltionshins
growving out o¢ the unevenness in ‘evelcpment merit attention. At the eighthe
grade level, emphasis is placed on the depth and significance of "crushes" and
the health hazards of casual and indiscriminate sexual relationships. The time
allotment continues to be fiexibly based on teacher judgment and separate
classes for boys and girls are utilized wherever deemed advisable.

On the secondary grade levels, the instructional format of the curriculum
continues to be elther specifically identified or is integrated as part of
broader subject areas such as health education, guidance, science, and the
iike, or is presented in combinaticns of both types of format. Discussions
revolve around more mature topics such as the importance of self and mutual
responsibilities in boy-girl relaticns, the resources available in meeting
problems that may arise, preparation for marriage, family structure in America
and other cultures, and special sociological probiems in a complex society.
Only factual information on controversial issues are pvovided. The sources
for additional information are stressed, as the home, clergy, family doctor,
hezlth center, and other agencies.

Instruments Used and Data Anslysis Procedures

A comprehensive evaluation of pupil outcomes with respect to the imple=
mentaticn of a new curriculum, particularly one of a psychological nature such
as Family Liviang, Inciuding Sex Education, must necessarily irclude an assessge
ment of attitudinal reactions. One immediate problem in the assessmert of
attitudes in the relatively undeveloped arcz of sex education is the lack of
instrumentation which can be used for evalunatiing purposes. In the absence of
any available measures, scales from last year's evaluation were revised and
expanded for the purpose of evalucting attitudinal reactions to the revised
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program objectives of the Family Living, Including Sex Education Program. The
objectives of the program which the scales are designed to measure were in-
cluded in the Introduction section of this report.

The instrumentation developed are of three types: a pupil attitude scale
for grades 6-12, a teacher scale for grades 6-12, and another teacher scale for
grades K=5. Copies of each instrument may be found in the Appendix.

(1) Pupil Attitude Scale, Grades 6-12. The pupil scale titled, '"What Do
You Think About Family Living, Including Sex Educatbn" is a 21 item, nultiple-~
choice type measure. Twenty of the items contain five response categories per
item and one item contains three response categories. In addition, there are
two remaining items, ‘tems 22 and 23 which are open-ended and are, tierefore, nct
included among the statistical tabulation of the 21 multiple=-choice type
questions. The items are derived from the rev’_.ed program objectives of the
Family living, Ircluding Sex Education Program, as cited in the Intrcduction
section. The method of administration of the pupil scale followed a uniform
set of instructions. The instructions are stated in the Directions section of
the scale and were personally administered to the student sample by one of the
investigators.

Measure of Reliabilitv. The "split-half" or "odd-even' method of correlation
was employed by dividing the instrument into two alternate forms of ten items
each. The correlation was then computed for these half tests. From the selfs
correlation of the half tests, the reliability coefficient of the whole test
was then estimated by use of the Spearman~Brown prophecy formula.

Accordingly, measuras of raliability wera astimatad for gradz levzls six,
eight, and =lzven with the folloving results. For ecrades six the corrzlation
(r) for thes wholz test is .88, for grades eight the r is .89 and for grades
sleven the r is .86. These results suggest a fairly high and consistent levzl
of reliability for th2 instrument at the three grade levels, Thesz rasults
are quitc consistent with the correlation coxfficients found last yrar, vhore
10 of the 12 multipla-choice items used in last year's instrument hava been
retained in this y=ar's scale. Last year th2 corralation for srades 6, 8, and
11 were .89, .84, and .87, respactively.

(2) Teachers Attitude Scale, Grades 6-12. The t=acher scale concerning
oupil attitudes for grades 6-12 closaly parallels that of the pupil scale for
grades 6-12. Rxcept for one additional multipla-ckrico item at the end of
the pupil scale and a change in title page and dir« .tions, the content of the
20 multiple-choic2 questions for both instruments is very similar. The last
two items of the taacher scals, items 21 and 22, are open-anded and are, there-
fore, not included among the statistical tabulation of the 20 multiple choice
type questions, The reassn for the striking similarity betrreen the cont:nt of
the teacher and pupil scalzss is to determine howu closely teacher and class
perceive class attitud2 outcomes as measured from a similar s=2t of questions.
Accordingly, each teachsr was asked to give her reaction as ©o how she thinks
the majority of ' i class fzels toward 2ach scal2 item. In other words, the
teacher was askea to respond according to vhat shz believed to be the class’




feelings toward cach quastion. Results of teacher and class companions for
~ the sixth, eighth, and eleventh grade lavels can be found in the section which
| follows, Estimatz of Scale Validity, and in th2 section on Results. The scale
vas administered to tha class tzacher by one of the investigators at th2 same
& time the class was being given its instrument. The uniform s2t of instructions
' for the administration of the instrument can be found in the Directions section
of the scale (see Appendix).

Measurz of Reliability. The m2zeurz of reliability is the same as thet
employad for the pupil scale., The split-half coefficiont, Spearman-Brown form~
ula was used and yielded a correlation of .86. This estimate is based on the
responses of a group of 33 teachers from grades 6, 3, and 11, to whom the scale
was administerad by one of the investigators at tne same time each of the 33
classes were being given their instrument.

1 (3) Teacher Attitude Scale, Grades K-5. The teacher scal= for grades K-5

] closely resembles the t2acher scale for grades 6-12. The content and format

}‘ of the questions are virtually the same 2xcept for minor changes in phrascelogy.
‘ The split-half coefficiesnt, Spearman-Brovm formula, was used once again and

1 yielded a correlation of .82, with a sample group of 17 teachers. As was pre-

| viously noted, the K-5 teacher group was mailed their scale. At these grade

- levels, it was deemed that, bacause of the age 12v21 of th2 children and the

' relative difficulty involved in the reading and understanding of the items,

| that teacher evaluations would yield the bast measure of class outcomes at this
| tine,
|

Measure of Reliability. As was the sase with the pupil and teacher scales,
grades 6-12, the split-half coafficient, Spearman-Brown formula was emp loyed
- as ti.> measure of reliability. The correlation was found to be .80 which sug-
~ gests a fairly high estimatoe of internal consistency for thza instrument.

Estimate of Scalz Validity. The astimate of validity for the pupil
attitude scale, grades 6-12, is a concurrent type of validity involwing teach-
er ratings obtained from the teacher scale, grades 6-12, as the crit=rion of
comparison. It was mentioned above that the content of the questions for the
tzacher and pupil scales, grades 6-12, is very similar for both instruments.
The rationale for this procedurc is to dztermin:2 how closzly teacher and class

y parceive class attitude outcomes as measured from a similar set of questionms.

! As such, =ach teacher involvad in the instructional process of the student sam~
ple was acked to give her judgment as to how she thinks the majority of her
class feels towvard each quastiomnaire it»m. In 2ssence, the teacher was askad
to respond according to what she believed to be the class' feelings toward =ach

: question. The teachor scale was administered to the class teacher by one of
the invastigators at the same time the class was being given their questionnaire.

Class and teacher modal responses for each of the 20 multipla choice scale
items was detarmined for the sixth, zighth, and eleventh-grade levels. For ex-
ample, at the sixth-grade lev2l, the modal r~sponses for 13 classes and their
respactive teachers were datermined for each of the 20 items. The modal re-
sponse pattern (profile) of the 13 classes combined was then compared with the




modal response pattern of the 13 teachers combined. A percentage of agreement
between both types or modal response patterns was then determined to arrive at
an estimate of validity of the concurrent type. The same procedure was
followed with the eighth and eleventh grade levels. All told, there were 32
classes and 32 teachers. One teacher in the sixth grade failed to return her
scale. 1In all, therefore, every class in the student sample except one had a
corresponding teacher scale.

Based on the results for the 13 classes of the sixth-grade level, the per-
centage of agreement ranged from a high of 80% to a low of 25%. The median
percentage for the grade level was 65%,suggesting a moderate degree of con-
gruence,

Similarly, the results for 12 classes at the eighth-grade level shows the
percentage of agreement to range from a high of 85% to a low of 50%. The
median percentage for the grade level was 70%, suggesting a moderate degree
of congruence.

Results from seven classes and their teachers at the eleventh-grade level
show the percentage of agreement to range from a high of 70% to a low of 307%.
In this case the median percentage for the grade level was 60%. The relative-
ly lower median percentage for the eleventh grade may reflect a more individu=-
alistic, differentiated way of thinking about sex education among students
and between students and teacher at this age level. It may also be that the
instrument does not adequately reflect the more sophisticated level of scale
material appropriate for an older and more mature age group of students.

{4) Achievement Tests

Family Living, Including Sex Education just as any other area of instruc-
tion, has content. This content is based on knowledge, facts, and opinion,
more or less well founded, within which framework instruction takes place.

The content is included in the curriculum guides, the audio-visual materials
supplied, the textbooks recommended for classroom use or as teacher or parent
references, and in the discussions ard materials provided to teacher in train=-
ing programs. This content provides the reservoir from which knowledge out-
comes are to be developed in the pupils. The curriculum guide prepared for
use by the teachers in their classroom instruction indicates the specific
outcome goals recommended for the pupils based on their levele of development
as reflected in their grade level placement. The measurement of some of

these pupil cutcomes was the purpose of the Achievement Test in Family Living,
Including Sex Education.

The absence of any available tests in this area necessitated the
construction uvf such an instrument. Preparation for such a testing program
began during the school year 1967-1968, the first year the program was
implemented. During the second half of the instructional year approximately
80 teachers involved in instructing pupils were solicited for questions which
they, based on their classroom experience, believed appropriate for determining
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knowledge outcome in their pupils. None of these questions was used with
pupils at that time. The second year, 1968-1969, of program implementation
saw the expansion of this effort to produce such questions. District
Coordinators and Curriculum Consultants, were included with additional teacher
recruits in the effort to construct a knowledge test. A committee of staff
members reviewed the questions submitted and examined textbooks and training
guides to fit the questions to the materials used, the curriculum guide and
the practices of the classroom instruction. Experimental forms of tests for
three grade levels, the 1lth, the 8th and the 6th, were prepared. These
consisted of 25 questions each in a 4 choice multiple-choice format. Trial
forms were utilized in March, 1969 with a sample of approximately 60 pupils
on a grade level. Revisions were made in vocabulary level, testing procedure,
and item presentation basad on these results,

In May, 1969 an experimental version of the test was used with 1,003
pupils. The distribution by grade level and experimental and control groupings
of the pupil population tested is given in Table I below:

TABLE X

NUMBER OF PUPILS GIVEN ACHIEVEMENT TEST BY GRADE, EXPERIMENTAL AND CONTROL

Grade Level Experimental Control Total
6 247 134 381
8 31 94 175
11 265 152 447
TOTALS 623 380 1003

Measure of Reliability

The method of ra*ional equivalence, Kuder-Richardson Technique, was
utilized with che test results for each grade level tested. The
results of this analysis 2re included in Table 2 below:

TABLE 2

KUDER~-RICHARDSON RELIABILITIZS ON ACHIEVEMENT IEST BY GRADES

6TH Grade 8TH Grade 11TH Grade
Reliability 75 o 31 .68
Number Pupils 381 175 447

Estimate of Validity

The absence of other measures of pupil knowledge in this area presented
difficulties in the area of test validation. The review of course content and
grades by a large pool of teachers and staff members, previously mentioned, in
the preparation, review, and selection of items for inclusion in the test
attempted to assure content validity, based on the judgment of this jury.
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(5) Technical Procedures.

a)
b)
c)
d)
e)
£)
g)
h)
i)
i)
k)
1)
m)

n)
0)

Moy er

Between mean attitude
Betueen mean attitude
Between mean attitude
Between mean attitude
Betvween mean attitude
Between mean attitude
Between mean attitude
Betueen mean attitude
Between mean attitude
Between mean attitude
Between mean attitude
Between mean attitude

Between mean achievement

for grade 6.

scores
scores
scores
scores
scores
scores
scores
scores
scores
scores
scores
scoxes

The technical procedures used for data analyses
used for data analyses include "t" tests of statistical significance:

of pupils for grades 6 and 3,

of pupils for grades 6 and 11,

of pupils for grades & and 11,

of male pupils for grades 6 and O,
for male pupils for grades 6 and 11.
for male pupils for grades & and 11.
of female pupils for grades 6 and 7.
of female pupils for grades 6 and 11,
of female pupils for grades & and 11,
of females and males for grade 6.

of females and males for grade C.

of females and males for grade 11,

scores of experimental and control groups

Between mean achievement scores of experimental and control groups

for grade O,

Between mean achievement scores of experimental and control groups

for grade 11,
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RESULTS

Pupil Attitudes

Comparison of Teacher-Pupil Modal Profiles by Grade Level, As was the
case last year, comparisons were made between teacher and pupil modal response
profiles with respect to 20 multiple-choice scale items, as a measure of
pupil attitudes. Last year, however, 12 questionnaire items were used as
the measure of pupil attitudes. The procedure used for determining the
teacher and pupil modal response profiles was outlined in the preceding
section on The Estimate of Validity. This procedure was followed at the
sixth, ecighth, and eleventh grade levels, with the results as presented below.

Sixth Grade

It may be seen from Figure 1 thsae teacher and pupil profiles, comprising
13 classes combined and the 13 teachers combined, are, very similar on the 20
multiple choice items with which they are compared. All 20 items in both the
teacher and pupil scales contain five response categories (cf. Appendix).
The five response categories: A, B, C, D, and E are uniformly directional
in terms of their positivensess, negativeness, or neutralness. A and B resnonses
are always positive answers with the A response being more positive than the
B response, D and E responses are always negative replies with E being more
negative than D. The C response is a neutral reply.

The graph shows that the two profiles are identical for nine of the
twenty items, are one response category apart for another five items, and
are one and one-half to two response categories apart for the remaining six
items. 1In no case are the teacher and pupil profiles more than two response
categeries apart. The nine items on which there was identical teacher-clags
agreement reflects a high level of concordance in the following areas:

7 (8) The help pupils feel the curriculum has provided them in under-
: ' standing themselves better (Item 3),

E (b) The help pupils feel the curriculum has provided them in having
; a good attitude toward health and sex (Item 5),

(c) Pow much easier the pupils now feel they understand and can use ]
the correct words to talk abeout the different parts of the body :
(Item 6).

s (d) The numberof pupil's questions the pupils feel their teacher was
3 able to talk about freely in class (Item 12).

* (e) The extent to which the curriculum has helped them to get along
. better with other boys and girls (Item 13).

(£) The extent to vhich the curriculum has changed a pupil's attitude
about themself as a boy (or as a girl) (Item 15).
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(g) The extent to which the pupil's feel the curriculum has helped
them to use the correct words to talk about the different parts
of the body (Item 16),

(h) The extent to which the pupil's feel the curviculum has helped
them to understand the physical changes that take place in the
body as they grow older (Item 17).

(i) The extent to which the pupil's feel their attitude toward the
family as an important part of society has changed since taking
classworlk in the program.

In addition, to the ideutical agreement on these nine items it chould
be noted that the teacher-class agreements are all concentrated in the
positive response categories (categories A and B)., Similarly, on the
remaining eleven items of the scales, there was a generally high level of
teacher-class agreement and these areas of agreement were typically clustered
in the positive response categories. In fact, it is especially noteworthy
that not one of the twenty items in the scales was responded to negatively
by either group, This finding supports the previous year's finding vhere
the same trend occurred with a 12 item questionnaire. Equally noteworthy
is the allied fact that even when the teacher-class profiles are at their
maximum point of difference of two response categories apart (Items 2, 11,
14, and 19), in no case does the difference ever extend beyond the positive
and neutral categories into the negative response catcgories, Only on items
4, 8, 11, 14, 18 and 19 does the teachers' profile fall into the neutral
category; orly on item 2 did the same situation occur with the class' profile.

In summary, therefore, the overall results would seem to indicate that
the attitudinal cutcomes to the curriculum objectives, as measured by both
scales, are predominantly favorable and reflect a reasonably good level of
agreement between teacher and class groups on the sixth grade level.

Eighth Grade

As was the case with the sixth grade, it may be seen from Figure 2 that
teacher and pupil profiles, comprising 12 classes combined and the 12 teachers
combined, respectively, are closely similar at the eighth grade level on the
20 scale items., Ovarall, both profiles show that the response patterns are
the same for nine of the twenty items, and are only one~half t» nne category
apart for the eleven remaining items., Of the nine items on which there is
identical teacher-class agreement, three items are the same ones responded to
by the teacher-class groups of the sixth grade: items 6, 13 and 15. The
other six items on which there is identical agreement reflects a high level
of concordance in the following areas:

(a) The greater extent to which the pupils feel they now understand
their families (Item 4).

(b) How well the pupils feel they now understand the physical changes
that take place in the body as one grows older (Item 7).
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How well the pupils feel they understand their teacher's answers
to thelr questions in class about the curriculum (Item 11).

(d) The degree of expressed willingness with vhich the pupils feel they
can now talk with their parents about themselves (Item 14).

(e) The way in which the pupils now feel more responsible to make good
decisions, which are based on sound values, since taking elasswork
in the program (Item 18).

(f) The way in which the pupils feel their attitude toward people and

living th!ngs has changed since taking classwork in the program
(Item 19).

In addition to the identical agreement on these nine items it should be
noted that, with the exception of item 14, the teacher-class agreements are
all concentrated in the positive response categories. With respect to item
Y4, the only item in the scales which was responded to neutrally, there is
identical agreement betweentfupils and teachers, that the majority of pupils
sampled in the eighth grad¥ ®'somewhat" more willing now (since takjng the
curriculum) to talk with their parents about themselves. This finding
represents &8 more positive reaction among the eighth grade students, as a
whole, than was the case last year with respect to the same item. Last year,
there was identical agreement between eighth grade pupils and teacher:s that
the majority of pupils were "not much" (a2 negative reply) more willing since
taking the curriculum to talk with their parents about themselves and their
friends, Interestingly enough, it was only on this particular item among all
of the 20 scale items, both last year and this year, where the eighth grade
teacher-pupils profiles fell below the positive response categories; in both
instances there was identical agreement between both groups.

On the remaining eleven items of the scales there was a very high level
of teacher-class agreements, wherein all of these items, except the teachers'
neutral reply to item 9, were responded to positively by both groups. 1In no
instance, are the teachers and pupils ever more than one response category
apart, which reflects their high level of concordance on these eleven items,

On the wkole, it can be stated that, except for items 14 and 7, the
response patterns of the teacher and class groups were all concentrated in
positive categories and at a very high level of concordance for the remaining
18 scale items. This principal finding would seem to indicate that the
attitudinal outcomes to the curriculum objectives as measured by these scales,
are predominantly favorable and reflect a substantial level of congruence
between teacher and class groups on the eighth grade level. Furthermore, this
major finding reaffirms last year's overall results at the eighth grade where
the findings were essentially the same as this years'.
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Eleventh Grade

It may be seen from Figure 3 that the combined student &nd teacher
profiles, the former based on seven classes and the latter on the seven
teachers of these classes at the eleventh grade level, run closely parallel
to each other on the 20 scale items. The graph shows that both profiles are:
(1) identical for seven of the tuenty scale items, (2) one=half of a response
categcry apart for five items, (3) one response category apart for seven
items, and (4) two response categories apart for only one item (item 16).

Of the seven items on which there is identical teacher-class profile
agreement, items 15 and 18 are the same ones responded to identically by the
teacher~-class groups of the eighth grade; and items 3 and 5 are the same ones
responded identically to by the teacher=class groups of the sixth grade. The

other three items on which there is identical agreement reflects a high level
of correspondence in the follcwing areas:

(8) Tow well the pupils feel most of their questions in class
about the curriculum were answered (Item 1).

(b) The greater extent to which the pupils feel they now undere
stand their families (Item 4).

(c) The greater extent to which the pupils now feel they respect

people and 1living things as a result of having taken class-
work in the program (Item 9).

In addition to the high ievel of agreement ca these seven items, it is
interesting to note that, in general, the class' profile shows a less positive
overall response pattern to the program objectives than the teachers’ profile.
This point is particularly evident with respect to item 14, where the classes!
response falls into a negative category; and item 16 where the clasgses?® neutral
response to item 16 is a full two response categories below the teachers'

response. Thus the majority of students took a somewhat less positive view
than their teachers concerning the following areas:

(a8) The degree of expressed willingness with which the pupils feel
they can now talk with their parents sbout themselves {(Item 14).

(b) The extent to which the pupil's feel the curriculum has helped

them to use the correct words to talk about the different parts
of the body (Item 16).

One can only speculate about item 14 as to the
these eleventh grade students feel tihat they are "no
(since taking classwork in the program) to talk with
selves. This particular finding
this question given by the majori
At that time it vas found, based
ended parts of these questions,

reasons why the majority of
t much" more willing now

their parents about theme
is consistent with the same negative reply to
ty of eleventh graders from last year's sample.

that: most of the students generally perceived
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their parents as either reluctant or hesitant to discuss sexual matters with
them, Whether the same type of reasoning applies to this year's sample is open
to question. 1In order to obtain more information that will shed some light omn
areas such as this, it is planned to probe scme of these areas with the students
by including this type of information in the instrumentation to be used for next
year's evaluation.

With respect to item 16, one is hard put to explain the appaveut discrepancy
between the classes' neutral reply and the teachers' very positi-e reply. It
would seem plausible to assume, however, that for some reason the tcachers feel
that the classwork has helped the students to use the correct words to talk about
the different parts of the body to a greater extent than the students realize
or are willing to give themzelves credit for.

In general, when the results of the eleventh grade teachers and students are
gseen as a whole, it appears, with certain exceptions, that the outcomes to the
program objectives, as measured by these scales, are moderately favorable and do
reflect & fairly close level of agreement between both groups.

Pupil Attitude Scales.

Comparisons of mean scores on the pupil scale were made by grade and by sex
in a further study of pupil attitudes. The statistical significance of the com=
parisons was determined by means of the "t" test. The group comparisons made
were:

(1) Between mean attitude scores of pupils for grades 6 and 8, 6 and
11, and 8 end 11.

(2) Between mean attitude scores for male pupils in grades 6 and 8,
6 and 11, and 8 and 11.

{3 Botwaen mean attitude scores for female pupils in grades 6 and 8,
% and 11, and 8 and 11.

(4) Between mean attituda scores for females and males in grade 6,
grade 8 and grade 11,




Table 3

Comparison of Mean Attitude Scores of Students
For Grades: 6 and 8, 6 and 11, 8 and 11

Mean Standard Error

Grade N _Mean _S,D, Difference Of Difference € P
Sixth 321 41.46 10,17
2.73 1.02 2,76 .01

Eighth 265 38,73 13,23

Sixth 321 41,46 10,17
10,64 .34 12,70 .01

Eleventh 265 30,82 10.10

Eighth 265 38.73 13.23
7.91 .99 7.76 .01

Eleventh 268 30,82 10.10

Table 3 presents a comparison of the mean attitude scores of students
for grades 6 and 8, 6 and 11, and 8 and 11, Examination of Table 3 reveals
that the sixth grade students scored significantly higher than their eighth
and eleventh grade counterparts. The difference vas greatest betwveen the
sixth and eleventh grades where the t value is 12.70, vhich is highly sig-
nificant at less than the .01 level, For grade 6 the mean score and standard
deviation were 41.46 and 10,17, respectively, and for grade 1l the mean score
and standard deviation were 30.82 and 10,10 respectively. A mean difference
of 10.64 and a standard error of difference of .34 also exists between these
two groups., The sixth grade students also scored significantly higher over
the eighth grade students, where the t value was 2.76, again significant at
less than the .01 level, The mean difference and standard error of differ-
ence betveen the groups was 2,73 and 1.02 respectively. The eighth graders
shoved a mean of 38,73 and a standard deviation of 13.23,

Thus the data from Tzble 3 show that the attitudes of the gixth grade
students to the program objectives are more favorable than those of the
eighth and eleventh grade students. This finding is consistent with last
year's result and may be attributable, in part, to the fact that sixth ~sraders
received 75 minutes of instruction per week, whereas eighth and eleventh
graders usually received 40 winutes of instruction per week, Moreover, sixth
grade students spend the entire school day with their homeroom teacher
vhereas eighth and eleventh grade students typically spend one or two class
periods & week with their teacher for instruction in this curriculum,

In the case of the eighth and eleventh grade students, It may be seen
from Tabl: 3 that the former scored significantly higher than the latter,
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with a t value of 7.76, highly significant at less than the .01 level. A
mean difference and standard error of difference of 7.91 and .99 respectively
is shown between these two groups. The fact that the attitudes of the

eighth grade students to the program objectives are more favorable than

those of the eleventh grade students may reflect a more individualistic,
differentiated way of thinking about sex on the part of the eleventh

grade students, It may also be that the instrument does not adequately
reflect the more sophisticated level of questionnaire material appropriate
for the eleventh grade students, who represent an older and more mature

age group of students.

Table 4 presents a comparison of the mean attitude scores of female
students for grades 6 and 8§, 6 and 11, and & and 11; of male students for
grades 6 and 8, 6 and 11, and 8 and 11, Examination of Table 4 shous
that the sizth grade females scored significantly higher than their eighth
and eleventh grade counterparts. The difference was greatest between the
sixth and eleventh grade females where the "'t value is 9,72, which is highly
significant at less than the .0l level., It should be noted that this
finding reflects the same consistent trend found previously in comparing ,
the mean attitude scores of all students for grades 6 and 8, 6 and 11, ‘
and 8 and 11 (Table 3). Table 4 shows that for grade 6 the mean score and
standard deviation for the females were 41,71 and 10,93 respectively, and
for grade 11 the mean score and standard deviation for the females were
30.09 and 10.39, respectively. A mean difference of .54 and a standard
exrror of difference of .55 exists between the females for grades 6 and 1l.
The sixth grade female students also scored significantly higher over the
eighth grade female students, vhere the e yalue was 3.i4, again
significant at less than the .0l level. The mean differe-:ce and standard
error of difference between the groups was 1.00 and 1.31 respectively.

The fseala eighth graders showed a mean of 37.59 and a standard deviation

of 11.%%.

In the case of the eighth and eleventh grade females, it may be seen
from Tabie & that the former scored significantly higher than the latter,
with & """ value of 5.88, very significant at less than the .01 level.

A mear: Gifference and standard error of difference of 1.54 and 1.28
respectively is shoun between these two groups.

Thus the data from Table 4, with respect to the female students,
show that the attitude of the sixth grade girls to the program objectives
are more favorable than those of the eighth and eleventh grade girls. As
noted above, this overall finding reflects the same consistent trend
found in comparing the mean attitude scores of all students for grades
6 and 8, 6 and 11, and 8 and 11 (Table 3), for the same explanatory
reasons noted in that sartion of the report. The latter finding, in turn,
is also consistent wi 15t year's major finding, where the significant
differences found favu:_. grade 6 over grades 8 and 11, with the greatest
difference existing between grades 6 and 11.
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Table &

Comparison of iiean Attitude S-ores of Female Students
For Grades 6 and 3, 6 and 11, & and 11; And of Male Students

For Grades 6 and 8, 6 and 11, C and 11
e p—— — — ——
Standard

Mean Error of
Grade Sex N Mean S.,D., Difference Difference t P
Sixth Female 157 41,71 10,93

1.00 1,31 3.14 .01
Eighth Female 147 37.59 11,93
Sixth Female 157 41.71 10,93

14 «55 9,72 .01

Fleventh Female 161 30,09 10,39
Eighth Female 147 37.59 11.93

1.54 1.28 5.38 .01
Eleventh Female 161 30.09 10.39
Sixth Male 164 41,32 9,31

1,54 1.26 4.33 .01
Eighth Male 99 35,85 10,85
Sixth Male 164 41,32 9,31

14 1.17 8.21 ,01

Eleventh Male 106 31.75 9.45
Eighth Male 99 35,85 10.35

1.40 1.42 2.88 .01
Eleventh Male 1066 31.75 9.45
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Table 4 also presents a comparison of the mean attitude scores of
male students for grades 6 and 3, 6 and 13, and G and 11, As was the case
with their female counterparts, the sixth grade males scored significantly
higher than their fellow eighth and eleventh grade siudents, Once again the
difference between mean scores was greatest betuzen the sixth and eleventh
grade males where the “t" value is 8.21, which is highly significant at lesc
than the .01 level. For grade 6 the mean score and standard deviation for
the males were 41,32 and 9.31 respectively, and for grade 11 the mean score
and standard deviation for . the males were 31.75 and 9.45 respectively.
A mean difference of .14 and a standard error of difference of 1,17 exists
between the males for grades 6 and 11, This overall finding is consistent
with the result previously noted in comparing the mean attitude scores t°
all students favoring grade 6 over grade 11 (Table 3); and the result
found in last year's evaluation for the same two grades. The sixth grade
males also scored significantly higher than the eighth grade males, where
the "t" value was %.33, again significant at less than the .01 level,
The mean difference and standard error of difference between the groups
was 1.54 and 1.26 respectively. The male eighth graders showed a mean
of 35.85 and a standard deviation of 10.85.

In the case of the eighth and eleventh grade males, it may be seen
from Table 4 that the former scored significantly higher than the latter,
with a "t" value of 2.88, significant at less than the .01 level. A
mean difference and standard error of difference of 1.40 and 1.42 respectively
is shown between these two groups.

Thus, the data from Table 4, with respect to the male students, show
that the attitude outcomes of the sixth grade males to the program
objectives are more favorable than those of the eighth and eleventh grade
males; and the outcomes of the eighth grade males are more favorable than
those of their eleventh grade counterparts.

Table 5 presents a comparison of mean attitude scores of female and male
students for grades 6, 8, and 11, An examination of the data presented does
not reveal any significant difference between the sexes at any of the three
grade levels., For grade 6, the mean score and standard deviation for the
girls were 41,71 and 10,93 respectively; for the boys, 41.32 and 9.31
respectively. The mean difference betveen these two groups was .39 and the
standard error of difference was 1,13, For grade 8, the mean score and
standard deviaticn for the females were 37.59 and 11.93 raspectively; for
the males, 35.55 and 10,85, The mean difference between these two groups
was 1.74 and the standard error of difference was 1.50. For grade 11, the
mean score and standard deviation for the females were 30.09 and 10,39
respectively; for the males 31.75 and 9.45.

Thus the data from Table 5 show that no significant differerce exists
between the sexes at either the sixth, eighth, or eleventh grade levels with
respect tc their expressed attitudes to the curriculum objectives, as
measured by the attitude scale used in this study. Viewed as a whole,
therefore, the data shov that sex, per se, was not a crucial variable in
differentiating betveen pupil attitude outcomes by grade level,
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Table 5
{

Comparison of lMean Attitude Scores of Female
And Male Students In Grades 6, &, and 11

— Mean Standasgiﬁrror T
Grade Sex N iean S,D, Difference Of Difference t P
Sixth Female 157 41.71 10,93
«39 1.13 .35 NS
Sixth Male 164 41,32 9,31
Eighth Female 1147 37.59 11,93
1,74 1.50 1.16 NS
Eighth Male 99 35,85 10,85
Eleventh Female 161 30,09 10,39
1,66 1,51 1.32 NS

Eleventh Male 106 31.75 9.45

In summary, when the major findings of the sixth, eighth, and eleventh
grades are seen as a whole, it can be stated, with some degree of confidence,
that the majority of teachers and students are in fairly close agreement
as to the ways in vhich most of the students view the curriculum, and perhaps
even more notevorthy is the fact that student attitudinal outcomes to
the program objectives are predominantly of a favorable and appreciative
quality, This overall result is strikingly consistent with the same
overall result obtained from iast year's evaluation,

In addition, statistically significant differences were found for the
mean scores of the pupil attitude scale where the significant difference
between groups favored grade 6 over grade C, grade 6 over grade 11, and
grade 3 over grade 11, Other significant differences for the mean scores
of the pupil attitude scale were found vhere the difference between groups
favored grade 6 females over grade 8 females, grade 6 females over grade 11
females, grade & females over grade 11 females; grade 6 males over grade €
males, grade 6 males over grade 11 males, and grade 3 males over grade 11
males.
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No statistically significant differences were found for the mean
scores of the pupil attitude scale between female and male students on grade
- levels 6, 8,and 11.

Note

Grateful acknowledgment is extended to lMiss Elizabeth DeVries and
Mr. Lawrence Frey, staff members of the Bureau of Educational Research, the
former for her assistance in the administration and tabulation cf portions
of the pupil and teacher attitude materials; the latter for his assistance
in the preparation of the graphsfor Figures 1, 2, and 3,
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Pupil Achievement Test Results

The scores achieved on the three experimental editions for Grades 6, 8
and 11 of the pupil achiovement test in Family Living, Including Sex Education
for both experimental and control groups were analyzed. The results are
summarized in Table 6 below:

TABLE 6
Pupil Achievement Test Results

grade score
statistically significa
at the .05 level was in

Experimental Group

247
17.50
5.25
2.72

Experimental Group

81
11.01
3.47

Experimental Group

293
19.49

5.64

e

A oritical ratio-test of t
showed the difference between
s to be statistica

Grade 6
3% Item Test

Number of Pupils
Mean Score

S.D.

Mean Difference

Grade 8
30 Item Test

Number of Pupils
Mean Score

S.D.

Mean Difference

Grade 11

40 Item Test

Number of Pupils
Mean Score

s.D.

Mean Difference

11y significant beyond th
nt difference between the exper
dicated for the eighth and eleventh grade scores.

Control Group

134
14.78
5.57

Control Group

94
11.02
2.82
.01

Naas -7 NP

152
20,01
5.03
.52

he null hypothesis for the above mean comparisons
he experimental and coutrol group for the sixth

e .05 level.
imental and control groups

No

It seems therefore, in terms of the achievement test differences that those
pupils exposed to instruction in Family Living, Including Sex Education at the
sixth grade level are more knowtedgeable in the area measured by the test
described than the corresponding control group. There is no difference in
tested mean knowledge made apparent by the use of this test for grades eight
and eleven.




$wrmary of Data From Staff Queationnaires

District Superintendents

The District Superintendent's Questionnaire - A questionnaire¥, composed of
21 items, was prepared to obtain the district superintendent's reaction to se-
lected aspects of the overall program. The questionnaire was sent to each of
the 30 participating district superintendents. Of the 30 district superintend-
ents, 22 returned completed questionnaires.

School's Participation - The first item of the questionnaire was concerned
with the extent of school participation in the program. Based on the 22 re-
turns, 1567 schools were reported to be involved in the Family Living, Including
Sex Education program. The number of schools per district where pupil instruc-
tion in Family Living was being provided, varied from 2 to 31, with a median of
8 schools. ‘

$ith resmect to the extent of the implementation of the program in Family
Living for the school year, 1568-1969, 10 of the 22 superintendents responded
that the implementation goals were achieved somevhat successfully, and 9 re-
sponded that they were achieved successfully. One superintendent responded
that the goals were achieved very successfully, and 2 did not respond to the
guestion.

In a comparison of the program for this school year, 1968-1969, as against
that for 1967-1963, 9 responded that the program was more successful, 8 that it
was just as succeusaful, 1 that it wae less successful, and 4 did not respond.

Community's Reaction to the Program - Reactions of the parents and comnmun-
ity toward the implementatiun of the program, is an important aspect to consider.
In this study at the present time, direct reactions of repregentative members of
the community eould not be readily obtained. At this stage of the study there-
fore, the district superintendents were requested to judge the general reactions
of the parents and community. The dist_ict superintendents were agked to judge
this reaction on a 5 point scale. Oi the 22 respondents, 18 ~ongidered the gen-
eral reaction of the parents and community to be favorable, 1 considered it to
be strongly favorable, 3 indifferent, and 1 each for unfavorable and strongly
unfavcrable,

Fifteen of the respcndents indicated that they received strong support from
parental or commanity sources for the {nstructional program, 7 stated that they
éid not. As compared to the school year 1967-1968, 11 superin¢endents reported
that parent and community support was about the same this school year, 1968-1969.
and 7 felt tha. the support was greater this year. One superintendent reported
vhie suprort was less than last year, 1 could not tell, and 2 did not answer this

item. Of the districts receiving parental and community support, the most often
menti-ned source of support was parent organizations.

*A copy of the District Superintendent's Questionnaire is found ia the Appendix g1,
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Thirteen of the 22 responding superintendents indicated that there was no
particularly strong criticism against the program, 9 felt that there was some
criticism, usually from isolated parents. In response to a question comparing
the extent of criticism of the program in Family Living this school year, 1968-
1969, to last school year, 1967-1968, 7 superintendents felt that the level of
criticism was about the same or less, 1 that it was greater, and 1 that it was
much greater. Seven superintendents reported that they could not judge, and

6 did not respond to this question.

Effect of the Program on Other Areas of Ingtruction - In response to a
question concerning the effect of the Family Living program on other instruc-
tion within the schools, 18 superintendents felt that there was no appreciable
effect, and 2 that there was a favorable effect. Ome superintendent felt that
there was an unfavorable effect, and 1 did not respond. Concerning the effect
of the introduction of the program on the mutual involvement of parents, com-
munity and school personnel, 17 responded that the involvement had increased,
and 5 that there was no significant change over the period. The judgements of
the 22 district superintendents concerning the community and school personnel
involvement, was as follows; 13 felt that the involvement was favorable, 7 that
it did not show any significant change, 1 that it was unfavorable, and 1 did

not respond.

Staff Training Program - Training programs have been introduced and imple-
mented to orient and instruct school personnel in the objectives and methods
of the instructional program in Family Living, Iacluding Sex Edccation. In
terms of their experience and the needs of the schools in their districts, the
district superintendents were asked to give their judgment of the extent to
vhich selected training objectives should guide the design and implementation

of the staff training programs.

Table 7 presents a summary of the ratings of the 22 district superin-
tendents for the eight training objectives. As indicated in Table 7 , the
majority of the ratings on 7 of the 8 objectives were ranked either as a "pri-
ority" or "highest priority."” Objective 6, developing the self-confidence and
personal assurance of the staff personnel working in this program was most
often rated of highest priority by 15 of the 22 district superintendents, The
next 2 objectives in order of frequency of mention were objectives 2, develop-
ing staff awareness of parental gensitlvities and objective 3, developing staff
avareness of pupils semsitivities. For objective 4, developing staff willing-
necc to search and locate, and use local district resources for implementing
the program, the great majority of respondents, 15, used the "important' cat-

agory.

The district superintendents were requested to rank four types of teacher
training programs in Family Living in order of their preference for their re-
spective staff personmel. A summary of these rankings is contained in Table 8
which follows immediately after Table 7.
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Table 7

A Summary of 22 District Superintendents' Ratings
of Selected Training Objectives

Highest Less Un- No
Training Objective  priority Priority Important Important important Response

Ak ek a:;uim' P

1. Developing staff aware-
ness of community sen-

sitivities 11 6 5 0 0 0
% 2, Developing staff aware- 3
‘ ness of parental sen-

sitivities 13 5 4 ¢ 0 0

3. Developing staff aware-
ness of pupils sensi-
tivities 13 7 2 0 0 0

Y N

3 &, Developing staff will-

t ingness to search out,

! locate, and use loeel

, district resources tor

; implementing the pr jram 2 & 15 1 0 0

5. Developing staff will- ;
ingness to understand
and work with people
whose personal values

! in the area of Family

3 Living and Sexuality

may be different from

their own personal
values

10

w
(o]
Q
Pt
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p 6. Developing the self-

confidence and per-

sonal assurance of

staff personnel work-

ing in this program 15 6 1 0 0 0

7. Developing the ability
of staff personnei to
work with large and di-
vecsse groups of people 6 6 8 1 0 1

6. Increasing significantly

the fund of knowledge of

staff personnel in the

areca of family life and

gexuality 10 ° 3 0 0 0
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Table 8
Summary of District Superinrtendents Preferences of Types
of Training Programs for Their Staff Personnel in Order of Preference
1 2 3 & |
Most Leust ]
Training Program Preferred Preferred
A. Centrally organized and staffed 4
program conducted at a central
metropolitan site 0 5 5 12 :
i
B. Centrally organized and staffed ;
program corducted at a local
district site 6 11 5 0
C. Centrally organized and staffed
program transmitted to a local
district site via television 6 6 5 5
D. District organized and staffed
program conducted at a local
district site 12 3 & 3
An inspection of the preference data given in Table 8 reveals that a major-

ity of the district superintendents most prefer the district organized and staffed
programs conducted at a local site. Least preferred were training programs that
were centrally organized and staffed conducted at & central metropolitan site.

How did the district superintendents evaluate the current training programs,
centralized and decentralized, that were established for staff personnel? A tab-
ulation of their responses showed that 3 district superintendents felt that the
training was adequate, 16 that it was adequate but more is needed, 2 that tne
training was less than adequate, and 1 that the training was inadequate.
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Instructional Program for Adults - Twenty of the 22 responding district
superintendents reported that their staff and instructional materials currently
available for the Family Living course were used in a program of information
degigned to help adults improve their ability to discharge parental or family
responsibilities; 2 district superintendents gaid they did riot utilize the staff
and instructional material for such purpose. In the evaluation of this program
of utilization of staff and materials for adult guidance, 5 district superin-
tendents judged that the program was well-achieved, 6 that it was achieved, 7
somewhat achieved, and 4 did not respond to the question. Sixteen felt that this
type of adult program should be expandad, 5 that it should be erpanded greatly,
and 1 that it should be continued at its present level,

Community Participstion in the Program - Twelve of the district superintend-
ents reported that they have a parental or community group participating in an
advisory capacity in implementing the Family Living program; 10 noted that they
did n~. have this type of participation. Of the 12 district superintendents who
answered in the affirmative, 1 felt that the participation was very effective,

5 judged that it was effective, and 5 that it was useful, and 1 that it was of
little use,

Each district superintendent was asked to indicate in what way the Family
Living program as operated in his district, affected the general view in the com-
munity served, concerning the place of the public school in supplementing the in-
struction in Family Living as provided by the home and other agencies, A tabu-
iation of the responses revealed that fourteen of the 22 superintendents felt
that the public school is increasingly being accepted as an agency for supple-
menting home instruction in Family Living. One f2li that there is no discern.-
ble change in attitude, 1 that there is a decreasing acceptance for the school in
this role, five reported the attitude could not be determined in their districts,
and 1 did not respond.

One of the major objectives of the Family Living program is the development
in the pupil, positive human ideals and values. With respect to a revision of
current curriculum in Family Living, the district superintendents were asked,
what they would recommend, concerning the emphasis to be placed on the develop-
ment of positive human ideals and values. A tally of the responses showed that
14 recommended that more emphasis should be placed on human ideals and values
and 6 indicated that the emphasis should remain at the current level., No dis-
trict superintendent indicated that such emphasis should be reduced,

With respect to future plans of the district superintendent concerning in-
struction in Family Living for the school year 1969-1970, 16 recommended -he ex-
pansion of the current program in their school district where possible and six
decided to continue the current program,

In view of the fact that the Family Living program has been in operation in
most of the districts from one to two years, recommendations were elicited from
the districts superintendents as to their recommendations for improving the cur-
rent program in Family Living, Including Sex Education. Tsable 9 summarizes
the district superintendents recommendations for program improvement,

“ 43 -




Table ¢

District Superintendents' Recommendations for Improving the
Current Program in Family Living, Including Sex Education

Recommendations Number

I. Increase the training of the staff; the teachers 3
in particular 12 §

2, 1Increase audio-visual aids, and other materials %
available to schools 7 3

E

3

3. Provide sensitivity trainiug for all personnel 3
involved; teachers, principals, and coordinators 5 g

4, Provide additional funds for this program to in- ?
clude in-service training for teachers, training ]

for paraprofessionals, and provide foi qualified :
guest speakers for parents' mectings 5 ;

5. Begin a series of parents' wecrkshops 5 :
:

6. Coordinator should be assigned solely to Family
Living program 3

7. License requirements for teachers should include
a course in Family Living 3

8., Specially trained teachers for Family Living;
they would teach only this special course 3

9. Additional trained personnel to help in this
subject area 3

10. Re-evaluate curriculum in terms of content and
moral and human values

(Y

11, Clarify lessons on television 2

12, Increase the number of district health education
coordinatnys (at least 2 - 1 man, 1l woman) for
mgintengsace of Health Education and Family
Living . ..grams 1

13. 1Increase the interest of the supervisory staff 1
An inspection of the data in Table 9 reveals that uppermost concern among

many of the district superintendents was the need to increase the training of
teachers for the new program in Family Living Including Sex Education,
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School Principals

During May 1969, a questionnaire® for principals of schools instructing
pupils in Family Living, Including Sex Education was mailed to a sample of
98 primcipals, which was randomly selected and is fairly representative of
the main population of 320 principals from which the sample was dravn, Of
this total, 77 principals responded, representing 2 high return of 79%. 9n
the basis of the 77 returns, the results obtained from the tabulation of
the responses to the first five items of the questionnaire are presented in

Table 10.

Table 10

Sample of 77 Principals Indicating Yearly Changes In The
Number of Schools Involved Ia The Family Living
Including Sex Education Program:

1968%% 1969%% and 1970

Schools Involved in Program

‘ GRADES
Year PK K 1 2 3 4 5 6 7 & ©° 10 11 12

1968 1 7 5 5 2 21118 5 6 3 3 & 5
19069 3 161914 9102328 8 9 5 3 11 5
1970 3 22222013162026 911 8 3 13 6

**Participant teachers during 1968, 141: during 1969, 313.

It may be seen from Table 1O that there vas a substantial increase in
the number of participant teachers in the program from last year's total of
141 to this year's total of 313. Even more noteworthy is the fact that more
schools are now providing more instructiom in all of the grade levels from
pre-kindergarten through grade 12 than was the case last year. Tablel0
shows that the greatest increase in schools providing instruction occurred
at the elementary grade level, foliowed by the junior kiigh level, and then
by the senior high level, In particular, grades 1, 2, 5, and 6 have 19, 14,
23, and 28 schools, respectively, represented for this year's sample totals
which show an increase over last year's totals of at least tun or more
schools for each of these four grades, Of the four remaining grades at the
elementary level, all, except the pre-kindergarten, also show correspondingly
good increases over the previous year's totals, Pre~kindergarten nlasses
are necessarily fewer in number in relation to the rest of the elementary
grades because they exist in less than half of the public schools in

New York City.

% A copy of this questionnaire is included in Appendix B2.
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year's totals. Pre-kindargarten classes are necegsarily fewer in number in re=~
lation to the rest of the elementary srades because they exist in less than
half of the public schools in Wew Vork City.

At the junior high school level, grades 7 through 9 show uniformly modest
increases of two or three schools represented for each of the three grades. At
the senior high school level, only grade 11 shows an increase of three schools
from last year to this year, with arades 10 and 12 remaining exactly the same
for both years. Grades 10 and 12 are also represented by noticeably fewer schools
this year than grade 11, only three and five schools, respectively, as compared
with eleven schools for grade 11. Even when one looks at the projected planms for
next year, as indicated by the hizh school principals sampled, this discrepancy
betueen grade 11 and grades 10 and 12 remains essentially the same.

Thus, for the school year 1969-1970, the stated plans of the principals
gampled call for thirteen participant schools for grade 11, six schools for
grade 12, and only three schools for grade 10. It becomes obvious for this sam=~
ple, therefore, that more attention should be given to grade 10 to make it more
commensurate with grade 11 in the number of schools represented in the progranm.
This point takes on added importance when one considers the continuity snd quality
of instruction that should be maintained for the student enterinz high school
(agrade 10) upon graduation from junior high school (grade 9). Moreover, more
schools than last year are expected to be participating in the program in grade 9
(an increase of five to eight), which will nzcessitate a proportionate increase
in the numt.r of participant schools in grade 10, if the increase in student
enrollment in the program is to be adequately handled.

At the junior high school level, TablelO shows that grades 7 and 8 have
risen modestly in the num! er of participant schools expected for next year in
comparigon with current year's totals. The expectation that nine and eleven schools
will be involved in the program next year for grades 7 and 8, respectively, is
well within the 1 to 6 rat:io of junior-to=-senior high schools in New York City;
and should, therefore, be sufficient to handle the influx of elementary level
pupils. 1In addition, accordinz to the projected estimates for 1970 cited in
Table 10 the number of participant schools expected to enter the program at the
elementary level is somevhat impressive., This is particularly true for grades K,
2 and 4 vhich uniformly show iacreases of six schools each. When one scans the
elementary pgrades further, it can be seen that all of the grades represented,
except grades 3 and 4, show 20 or more schools apiece that will become involved
in the program. To provide instruction to these pupils next year the median
number of teacher assignments in this area of instruction planned in each
school by the reporting principals was 4.

Methods of Teacher Assigcnment

Practices in assigning teachers to pupil instruction in Family Living,
Including Sex Education varied among schools. The principals were surveyed
concerning the instructional practices in their respective schools. For the
years 1967-1968, 1968-1969, and for the coming year, 1969-1970, the pattern
of responses was relatively stable. In other words, over the period studied
in approximately 70% of the schools the pupils are instructed by their regularly
agsigned teacher. 1In the elementary schools this teacher would be their regular
grade teacher; in the secondary schools one of their resularly assignec subject
area teachers. In the remaining 30% of the schools reporting, the pupils sre
instructed by a specially identified teacher of Family Living, Including Sex
Educstion for which teacher this represents a speciality and whom the pupils
vecognize as a spzacial instructor in this area,
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Staff Selection Practices

During the period 1967-1968, 1968-1969, and for the coming year 1969-1970,
the frequency of methods in selecting the teaching staff for this area of in-
struction was fairly uniform and follow the patters listed below:

Principal selects personally 34%
Principal selects based on recommendations 7%
Principal seclects from among volunteers 217
Principal selects from recommended volunteers 217,
Another staff member selects subject to

principals approval 17%

Availability of Staff

The principals reported the sources of available qualified staff from whom
they could select teachers., These sources remained relatively uniform over the
years 1967-1968, 19681969, and for the coming year 1969-1970. The overall
picture as presented by the principals is as follows:

Tecacher selection available 57%
Teacher selection somewhat restricted 33%
Teacher selection severely restricted 9%
Teacher selection not possible 17,

Staff Selection Criterila

To obtain some idea of what the principals considered important in
selecting the instructional staff in Family Living, Incluling Sex Education ten
selected criteris were presented for their consideration. They were asked to
indicate the depree of importance they attached to each cf these listed criteria.
The four choices, used in indiczating their degree of yreference were:

1. I strongly prefer ..... criterion.

2. I prefer this ..... criterion.

3. I am indifferent to this ..... critérion.
4., I don't want this ..... criterion.

At least 80% of the 77 responding principals made a choice for each listed
criterion. These choices were first analyzed to determine which criteria over
half the principals considered a matter of indifference. These are listed below
ranked by the percentage of principals indicating choice 3, "I am indifferent to
this ..... criterion."

Percent
Rank Criterion Chodsing
Teacher should:
1 be under 35 years of age 927,
2 be 35 years of age or older 8%%
3 be rearing or have reared children 59%

A tabulation was then made for those who chose Choice 4. Only three
principals chose MNo. 4, "I don't want this ..... criterion." Two indicated they
did not want the teacher to be 35 years of age or older and one did not want a
teacher specially certified in this area of instruction.
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By grouping the responses for choices 1 and 2, indicating either a prefer-

ence or a strong preference, and computing the combined percentage the following
order of preference for the criteria resulted:

W

Percent
Rank Criterion Choosing |
Teacher should: ,

1.5 have strong rapport with pupils 100%

1.5 have an understanding of the values ;
and cultural patterns of the ]
community the school serves 1007 %

1

3 have strong rapport with parents 967, %

3

4 have extensive teaching experience 78% !

5 have some type of certification in
this area 667,

6 be regularly licensed in this area 57%

7 be marriel or been married 55% )

In reviewing the various rankings presented above it would seem that the
reporting principals are concerned to have teachers who easily relate to the
pupils, parents, and community the school serves. From a relative point of
view the technical competence of the teachers preferred is seen as a secondary
consideration although it may itself be an important factor in establishing
good rapport with the population the scheol serves.

E s e

School Community, Perental Group

An important feature of the program in Family Living, Iacluding Sex Educatiovn 3
was the effort to involve parents actively in the iiplem_ntation of the program. ]
The principals were surveyed on efforts to involve the parents; the responding
principals as a group reported the following:

Yes No
Does your schcol have a pzarent group
actively participating in implementation? 247, 76%

Within the princiral's group reporting an active parental group, the size
of the group involvad on & continuing basis had a median membership of 6 persons.
In all reported instances the typical parental group involved met in the school
building; and the median number of meetings held this year was 4 with a range
of 1 to 15 meetings. Ninety (90) per cent of the principals reporting
indicated these meetings were held during scheduled school hours on scheduled
school days. Two principals reported meetings held after school hours on
echeduled school days, one before 6 P.M. and one after 6 P.M. Thare were no
Saturday, Sunday, or holiday meetings reported. Twenty=two principals reported
on the sex composition of these parent groups. Seventeen (17) said tte parent
groups were largely or almost all female. Two reported a female majority and
3 stated the sexes were evenly represented.
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$chool~Community Interaction
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The responsibility for meintaining school liaison with the parent groups
1s in most cases a function of the principal or assistant principal. Ilowever,
in some cases this function is performed by an assigned teacher. Less fre-
quently, this responsibili., is delegated to the district coordinator, or the
school staff member in charge of Ilealth Education or Guidance.

PUTEVE: FAN B W P o )

Twenty=one principals reported on the functioning of these parent groups.
Twenty=three per cent reported sustained participation in implementation by their
aroups, 247 reported initial participation with a subsequent loss in participa- i
tion, and the remaining 53% reported sporadic or a low level of participatiorm.
The value of these parental groups were rated good to excellent by 35% of 34
principals submitting a judgment, 417 rated them as useful or satisfactory while
249 considered them of limited usefulness. About one-third of 57 principals 1
thought the program in Family Living, Including Sex Education had increased ‘
parental interest in the overall school program while the remaining two-thirds
noticed no appreciable change in parental interest in the school as a result of
the program. Eighty-one per cent of 65 principals think the community that the
school serves accepts the public achool as an agency for supplementary parental
{nstruction in Family Living, Including Sex Education. Slightly less than half
of this group qualified this judgment by stipulating that community and
parental acceptance included some degree of reservation in their appro—al.

Only 1 principzl felt the school was not accepted in this role and 17% stated
they could not make a judgment on community or parental acceptance.
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To secure an indication of community interest, approval or disapproval,
and support or lack of support for the current instruction program, the principals
were asked to report on parental requests to exclude from or include in the
program of their school instruction in Family Living, Including Sex Education.
A few requests to exclude such instruction were reported by 15% of 67 principals.
Sixtesn per cent reported hardly ang such requests and 69% reported no requeste.
Of 69 principals reporting on requests to include such instruction in their school
program, 227, reported some to many such requests, 107, a few, and 607 hardly any ;
to none. In the opinion of 66 principals who reported on their cbservations of ;
pupil reaction to the program, 91% stated the pupil reactior was favorable or 7
very favorable. Nine per cent said the pupil reaction was one of indifference.

W PP IPL U TINY | TSR YL

Supervision and Administration

In collaboration with a number of staff members involved in implementing
the program in the schools a list of common problems in supervision and admin-
{stration were identified. These difficulties most generally were associated
with the availability and quality of instructional materiais, teacher training,
staffing the program, and scheduling the instruction in the present school program.
A list of seven problems was prepared and presented to the principals for their
judgment. They were asked to rate each problem in terms of the difficulty each
presented. For this purpose they used a six point rating scale incorporating the
following six categories:

1. I3 Aafinitely not a problem,
. 1s _t a problem.

Is a minor problem.

Is a problem.

Is a serious problen.

Is a severe program handicap.
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Since the number of principals rating each problem ranged from 65 to 69
the responses were reduced to percentages to provide a common base. The responses
for category 1 and 2 above were combined. The following rank order, based on
per cents, resulted for the 7 problems.

Categories 1 and 2
Is not ... Is definitely not

Rank a problem Per cents
1. This curriculum conflicts with 727
other curriculum ueeds, in the
school.
2. The efficient <distribution of ) 497%

curriculum macerials in my school.

- v

3. Staffing this program conflicts 487,
with other staffiug needs.

b4, The supervisory requirements in 447,
this instructional area.

i Ral paas et e 2

5. The quality of the curriculum 417,
materials available for distri=-
bution and use.

6. The availability of training 247,
programs for teacher.

; 7. The availability of training 5%
i time for teachers.

Subsequently the choices for categories 5 and 6 indicated above were summed
and the following rank order, based on per cents, resulted:

E Categories 5 and 6
1 Is a serious problem ...

Rank Is a severe program handicap Per cent
E 1. The availability of training time 427,

for teachers.

2. The availability of training 207,
programs for teachers.

3. The quality of the curriculum 16%
materials available for distrie
bution and use.

4. The supervisory requirements in 127,
this instructional area.

5. Efficient distribution of curriculum 9%
materials to my scheol.
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Rank Categories ! and 6 Per cent

6.5 Staffing this program conflicts 5%
with other staffing needs.

6.5 This curriculun conflicts with 5%
other curriculum needs, in the
school.

In addition the principals ws .e asked for an overview of adult education
programs in the area of Femily Li: nz, Includinz Sex Education, recommended
curriculum emphases, future program intentions, and to report on orientation
programs provided for their information.

Thirty~two per cent of 69 principals reported their schools provided a
program of informaticn or instruction in Pamily Living, including Sex Education
for adults. They were asked to rate the value of this training program, in
assisting tlc adults involved to effectively discharge parental or family
responsibilities in the area of Family Living, Includirg Sex Education. Fiftye
three per cent of the principals reporting such a program considered this
objective to be achieved, 437% to be somewhat achieved and 1 -rincipal or 47 to
be not achieved.

Ferty=nine per cent of the principals responding thought the emphasis on
positive human ideals and values should be emphasized more in any curriculum
revision while the remaining 51% thought this emphasis should remain at the
present level found in the curriculum.

Forty=-six per cent of 71 principals reporting would like to expand the
current program in their school, 527 would continu.. the program at the current

level and one principal would like to discontinue the current program in his
school.

Of 66 principals responding approximately half had participated in an

orientation program concerning the instructicnal program. Of this group 43% rated
che orientation as good to excellent, 267 as sat;sfactory, and 317 as fair to poor.
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District Coordinators of Family Living, Including Sex Education:

A district coordinator of Family Living, Including Sex Education was
appointed in each school district. The appointee to this position was
usually also a coordinator of other distric: programs and consequeitiy could
devote only a portion ¢f his or her time to the Family Living program. In
this, the second year of implementation, eight of the districts appointed an
additional staff member to both assist in ccordinating the district program
and to provide a trained back up staff member for possible future usz in
{mplementing the program. This group participated in a special training
program conducted at the Post Graduate Center for Mental Health in Wew York
City during the school year 1968-1969.

District Coordinators Questionnaire¥

A questionnaire was distributed in April 1969 to 36 coordinators. Eigat
of this group did not participate in this training program and four indicated
they attended so infrequently they could not provide a meaningful judgment. on
the program. Twenty=-four of the coordinators who participated in the training
program returned questionnaires. The program this year consisted of 15 weekly
meetings which began at 9:00 A.M, and concluded at 12:00 Noon. The meetings
included two sessions. The first, an early morning session took place from
9:00 A.M. to 10:30 A.M. The coordinators met ir groups of 5 to 7 separately.
Also included in these groups as a participant was a staff member of the Fost
Graduate Center with a background in the techniques of small group processes
and sensitivity training. Utilizing their respective experience in implementing
the program in the schools as a framework for discussion, the coordinators with
the assistance of the Post Graduate Center personnel explained their own
attitudes with respect to the zurriculum materials and developed the use of small
group techniques as a tool for use in their respective district programs.

During the later part of the morning meeting, from 10:30 to 12:00 noon,
the entire contingent of coordinators came together as a group to hear guest
speakers, to ask questions, and to exchange opinions and experiences concerniug
the implementation of the program. The coordinators were asked to rate the
overall effectiveness of both the early morning sessions and the late morning
sessions in questions 3 and 6 of their questionmaire.** Of the nineteen (19)
coordinators who responded, 16 or 85% assigned different values, on a seven
point scale, o both sessions. The absolute value of these geale differences
ranged from 1 to 4 and the frequency of these differences were distributed
symmetrically. The differences were therefore analyzed ucilizing the Wilcoxscu
Matched Pairs technique. Using a two-tailed teec, a "t" value of 31 wes
calculated. This value does not indicate, at the .05 level, a #tatistical
difference in judgmeni among the coordinators between the value agsigned to the
early morning sessions as contrasted with the late morning sessions.

The two significant features of the early morning sessions, the use of
group process techniques and sensitivity training methods were rated on a seven
point scale by the coordinators in questions 4 and 5. Of the 21 coordinators
who rated both featuves, 13 or 62% chose the same scale velue for both. S8ix

% a copy of this questfsgﬁéire is contdned in Appendix B3,

%% The questions identified will be found in the District Coordinators’
Questionnaire in Appendix B3.
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more coordinators chose adjouining values on the scale to signify their
evaluations of the two features of the early morning sessions. On this

basis, there scemed little difference, if any, on the coordinators’ evaluation
of the iwo features of the early morning sessions.

Nineteen coordinators assigned values on a seven point scale to the two
highlights of the late morning session, namely, the use of guest speakers and
the question and answer period. This was done in questions 7 and 8. Fifteen
or 80% assigned different values “o both., To determine whether these 15 valuws
indicated a statistical difference concerning these two features of the late
morning program the values assigned were subjected to a sign test. A two-
tailed test for an N of 15 was used and a value of .036 resulted. This value
indicated that a statistical difference between these two ratings does exist,
and that the use of guest speakers is seen, in the eyes of this group of
coordinators, as more valuable than the question and answer period.

The coordinators were asked, in question 9, to rate the respective
contribution to their professional effectiveness of the early morning sessions
as against the late morning sessions. Uhen contrasted in this fashion the early
morning ceesions, or small grovp workshops, were preferred slightly to the late
morning combired group sessions. The sense of these responses paralleled the
previously described answers to questions 3 and 6 and the median value indicated
a slight tendency in favor of small group workshops.

The median value for the number of sessions attended by the coordinators
was approximately 13 of the 15 sessions helé, Alil the coordinators, with one
exception, indicated a desire to participate in additional treining.

Training Outcomes

A committee of staff personnel involved in the organization and the
implemertation of the Post-Graduate Center program participated in preparing
outcome statements to be used in judging the effectiveness of the training
profram., Consensus was reached on seventeen statements which are included in
Part IV of the questionnaire. The coordinator trainces were asked to rsate each
outcome on a seven point scrle ranging from Extremely Well Achieved, to, Not
Achiieved. The median value judgment was computed for wach cf the 17 outcomes

and the results arranged in a rank order. The outcomes pcesented in rank
order are arranged below:

Training Outcome Ranking

Numwbver Outcome Statement Rank
12, Developed my willingness to work 1

with members of the opposite sex
in implementing the program.

16. Increased my self confidenc: and 2
assurance to a degree whic” sig-
nificantly improves ny performance
as a Coordimator.

13. Developed my ability fo. working 3

with members of the opposite sex
in implementing the progran,

o e
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Number Outcome Statement Rank

4, Developed my ability to orient 4
district staff personnel
(Principale, Assistant Principale,
Teachers) to program obiectives and
methods.

DS, WU ST

n

15. Developed my ability for working
with pecple whose perscnal vaiues with respect
to Family Living, Including Sex
Education are different from my own.

9. Developed my willingness "9 work with 6 j
small groups in implementing the program.

14, Developed my willingness to work with 7
people wrosge personal values with respect :

to Family Living, Including Sex Education
are different from my owr.

17. Increased siganificantly wy fund of 3
knowledge concerning the family and
human sexuality.

5. Developed my willingness to search out, 9 ’
locate, and use local resources for
implementing the program.

2. Developed my awareness of parental 10.5 ,
sensitivities, 3

3. Develcped my awareness of pupil 10.5
sensitivities.

D

1. Developed my awareness of community 12,5
sensitivities,

11. Developed my ability for working 12.5
with small groups in achieving
implementation gcals.

PR o P V.o N e

8. Developed my willingness to work 14
with large groups in implementing
the progran.

7. Liveloped my ability for using 15
group process techniques to achieve
implementation goals.

6. Developed my awareness of existing 16
local resources available for
implementing the program.

10. Developed my ability to work with 17
large groups in irplementing the
program,
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Training Techniques

The seventeen outcomes, selected for ev..luation, which have been placed ]
in rank order above in accordance with the ccovrdinators' judgments were :
presented to the coordinatorc a second time “n pages 4, 5, and & of the :
questiornaire. Listed along side each cutcome were the salient techniques

< 4tilized in the early morning and late mormning training sessions. The >
¥ coordinators were asked to ciL.ose, limiting themselves to two choices on .
: each outcome, the technique which they judged to be most effective in )
" achieving the listed outcome. The techniques chosen are listed below, ;
§ ranked in order of the riumber of choices for each.

- Training Technique Ranking :
Rank Technique Session 3
1 Sengitivity Training Early moriiing é
2 Group Process Techniques Early morning g
< 3 Use of Guest Speakers Late morning :
4 Question=Answer Period Late morning
5 None of the Methods Listed

"n their recommendations concerning the techniques te be used in futvre
training programs for coordinators with various degrees of past training,
there was a moderately weighted opinion in favor of the techniques used in
the early morning sessions, namely, the use of Group Prccess Techniques and
Sensitivity Training.

A
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A number of recommendations and additional comments were included by scwe
of the coordinators. Categorized and arranged in order of their frequency, ¢
these are included in paraphrased form below:

1. More u~e of small groups and sensitivity %raining to tcrease the exchange
of experiences among the participants.

2. The use of fewer, but better selected guest speskers. This should include
speakers wlho voice a definite point of view, even a view contrary to the view
pronulgated in the current curriculum.

3. A session or a part of each session should be devoted axclusively to a
presentation of the coordinators' problems directly to the city-wide

s coordinator and assistant superintendent in charge of program implementation.

4, Bold the sessions once a month,

5. Organize the groups so that people who ar: doing the same thing will be
in the same group. This will provide for discussion of material problems.

6. There should be discussion of the effectiveness of programs outside of
New York City.
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+. Include in the sessions the techniques of teaching and methcds of
organization, There is a need for a program which includes practical
application.

8. Prepare knowledgeable resources in the districts.

9. De aware of what materials the ;upils really have access to, and what
they read.

10. Change the groups approximately every five weeks to allow for better
interaction amcng the members.

11. Methods and materials should be discussed more.

12. increasing the training, which will increase the effectiveness of the
program,

13, Keep church literature out of the public schools.
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Teacher Feedhack Questionnaire

A questionnaire was prepared and distributed in May 1969 to a sample group
of teachers involved in the implementation of the Family Living, Including Sex
Education program in the public schools of Wew York City. In this questionnaire, £
a copy of which is included in Appendix 34, information was requested on clasg-
room instruction piactices and procedures, the pupils instructed, the cnrriculum,
texts and instructional aids, teacher training, and parental and community interest
in the program.

viae Fle. .

T

Teachers Sampled = The teachers were sampled randomly from a liast of partici-
pating teachers. The number and school level distributions of the tesachers
sampled and those responding are given in Table 11 below:

Tavle 11
Sample of Teachers Receiving Feedback Questionnaire

Juntor Combined Seniox

Elementary Intermediate iligh I.S. and Iiigh Total
Schools Schools Schools _J.II.S. Schools  Szmple
Number of teachers
in sample a0 11 15 26 25 141
Number of teachers
responding 61 9 12 21 19 101*

Per cent of teaclers
responding ia eact
school level group 67.7% 81.8% 80.07, 80.7% 76.C% 71.6%

* Twenty=-one teacher questionnaires were returned incomplete.

Of a sample of 15f teachers to whom these questiommaires were sent, 101
teachers returned questionnaires. About 20% of the returned questicnnsires were
15t completed. The reason most often given for the return of an incompiete
questionnaire was that the program or a program feature was not yet implemented
{n a particular school. As a result the number of teachers answering a particu-
lar item is generally 80. 4

WLy

Instructional Time and Pupils

.For the spring term of 1969, the period over which instruction in this
curriculum was provided to pupils in the ¢lassrs of the teachers reporting ranged
from 3 to 5 months with a median value of four months. The median size of the
pupil group instructed was 35 with a range of 30 to 90 pupils reported. The
amount of instruction per week provided to tl.'s group ranged from 30 to 45
minutes with the median value reported as 35 .inutes per week. The typical pupil,
based on these reports, therefore receives about 35 minutes of instruction per
week in a class of about 35 pupils over a 4 month period.
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Tn 70 of the 80 pupil groups reported on, the majority (over 50%) of the
pupil group instructed was iceniified as belonging to one of the ethnic grrupings
presented to the teachers. In 1) pupil groups the majority were black, in an-
other 11 the majority of the group was identified as Puerto Rican, and in 48 of
the &0 groups reported on the majority of the pupil group was other than Black,
Puerto Rican or Oriemtal. The percentage of Oriental pupils did not exceed 107
in any of the 80 pupil groups.

Approximately 887 of the pupils reported on were being instructed in this
curriculum area for the first time in their school careers this year. Thirty-two
of 80 teachers (or 42%) indicated that no separate instruction was provided for
boys and girls. Twenty-four (or 30%) of the 30 teachers instructed boys and

girls separately at all times while the remainder of the teacher group devoted
between 10Z to 50% of their time in separate instruction for boys and girls.

Textbook and Audio-Visual Materials

Textbooks were distributed by approximately 31% of the respondiag teachers
while 62% of the teachers indicated that no texthooks were available for disg-
tribution to their pupils. Of the teachers who distributed textbooks 70% rated
them as excellent or good while the remaining teachers rated them at satis—
factory to fair to poor.

Twenty--three percent of 82 reporting teachers indicated they used sudio-~
visual aids extensively, LO¥ used these regularly, 22% sometimes,while the
remaining 15% used these aids rarely or never. Of the teachers who regularly or
extensively used audio-visual materials, two-thirds rated them as good to
excellent.

Classroom Visitors =

The teachers were asked to report on visits, either formal oc informal, to
their classrooms while instruction in the area of Family Living, Including Sex
Education was taking place. The pumber of teachers responding to each listed
person varied, since the schools ranged from the elementary to intermediate to
secondary levels. Table 12 below summarizes their responses, reduced to
percentages based on the number responding to each listed person.
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TABLE 12

Classroom Visits Dufing Instruction in Family Living,
Including Sex Education

Number of Very Often Freguency Rarely or
Person Visiting Teachers Reporting to Often Sometimes Nevex
School Principal 74 <% 31% 61%
Asst. Principal-Adm. Assistant 65 5% 35% 60%
Department Chairman 51 147% 29% 57%
Grade Leader 43 iy 9% 91%
Other teacher (s) 3 13% 390% 57%
Teacher in Training 56 5% 16% 59%
Other pupils 60 8% 28% 64%
District Coordinator 76 9% 347% 57%
Parent (s) 65 2% 127 86%

Others reported as visitors to classroom
during instruction in this area included
para-professionals, the school psychiatrist,
school social workers, and guidance counselors.

Teacher Assistance = Other Instruction

Those found especially helpful to the teachers in advising or assisting them
in implementing instruction in the area of Family living, Including Sex Education
were the district coordinator, other teachers, and the principal and assistant
principal in that order. Others mentioned were the iibrarian, the girls hygiene
teachers and a gynecologist.

0f 80 teachers reporting on the offect of the new curricula material on
other instructional priorities in the current school program, 42 or 53% veported
it had no significant effect while 38 teachers or 47% indicated the effect on
other instructional areas was favorabie. No teacher reported an adverse effect.
An increased emphasis on the development of positive human ideals and values was
recommended by 63% of 77 teachers while most of the remaining teachers said the
current emphasis in this area ghould be maintained.
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Teacher Training

Teacher training programs were conducted in all school districts during
the school year 1968-1969. In some cases a training program was cvganized and
implemented within a single schooX, in other cases two or three schooiz coopere-
ated in a joint program of training for teachers, and in yet others a district
wide program was conducted in cooperation with a participating district public
service agency or educational instituticn. The variety of these programs
necessitated using a generic description namely, '"An In=District Training
Program for Teachers of Family Living, Iacluding Sex Education, other than *he
T-V In-Service Course', in gathering information about such programs. This was
done to distinguish these programs from the three programs conducted for teachers
of Family Living. Including Sex Education which programs recruited teacher
participant. on a city wide basis.

These three city wide programs were the following:

a) Monthly conferences for teachers in Family Living, Including
Sex Education. These were held at two metropolitan locations;
the Board of Education lleadquarters in Brooklyn and the Lenox
11111 Tlospital in Manhattan.

b) A 15 session T=-V In=Service Course in Family Living, Including
Sex Education, conducted at schools located throughout the city.

¢) A program for Coordinators of Family Living conducted at the
New York Post Graduate Center For Mental Health in Manhattan.

The respondent teacher group came to these training programs with a back=
ground of past training,and past classroom experience. In addition they were
selected in some manner. A survey of the respondent group indicates that 81
teachers had prior classroom experience specifically in the area of Family

Living, Including Sex Education as follows:

35 22 13 O __5
1 Term 2 Terms 3 Terms 4 Terms More than 4 Terms

The areas of instruction in which they were primarily involved other than
Family Living, Including Sex Education included the following:

Number of Teachers in

Area of Instruction Respondent Grcup
Social Studies and Guidance 15
Hygiene and Ilealth Education 24
Science and Tome Economics 14
Language Arts 10
Early Childhood Education 15
Other Areas 3
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About half the teacher group offered to participate in the Family Living
program. The other half stated they were asked to participate. For both groups
their first associatior, with the program was primarily through first echelon
school supervisors; departmental chainsen, assistant principals and principals.
Only rarely was their involvement in the program mediated by, c= through the
efforts of, the District Coordinator of Family Living, or the Uistrict School
Superintendent.

Over two-thirds of the teacher group found the training provided by current
prograns to be adequate but a majority of this group expressed a desire for
additional training. More specifically the teacher participants rated this year's
training program offerings as follows:#*

a) Eight ranked the Monthly Conference for City */ide Teachers as
Excellent to Good, while the remaining ten opinions were evenly
distributed from Useful to Poor.

b) Seven ranked the T=V In=Service Course as Excellent to Good,
twelve found it Useful to Fair, while none judged it Poor.

¢) The Poste-Graduate Center for Mental llealth was ranked Good by
the one teacher attenc.ng.

d) The In=District Training Program was rated Excellent to Good by
thirteen teachers, while eleven found it Usefcl to Poor, with
seven evaluating it as Useful. Fair, and Poor judgments of
these programs were evenly distributed; two teachers rated them
Fair and two judged them Poor.

Of eighty teachers responding, one~half said they had participated in
similar training programs specifically in the area of Family Living, Inciuding
Sex Education last year. This indicates that a considerable number of teachers
in this group wiil have had two years of triining in this inetxuctional araa at
the conclusion of the 1968-1969 school year.

To determine any teacher preference for training programs based on the organ-
ization, implementation, and location whers such programs are offered the teacher
group was asked to rank four such genarically described types of program. The
teachers were asked to rank, on a scale from 1 to 4, these four doscribed types of
training programs. On the basis of acceptably reported rankings by 73 teachers
the following oxder of preference emerged:

Rank Type of Program

1st. District orgaudzed and staffed traine-
ing program ~onducted at a local
district site.

2nd. Centrally organized and staffed traine
ing program conducted at a local
district site.

* Not all teachers reporting attended all types of training programs,
therefore the number of judgments reported on each program varied.
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Type of Program

Ranl

3rd. Centrally organized and staffed training
program transmitted to a local district
site via Television.

4th. Centrally organized and gtaffed training

program conducted at a central metro-
politan site.

nsensus concerning the rankings presented

above, the teacher rankings were analyzed utilizing Kendalls Coefficient of
Concordance. This analysis produced a measure of ccncordance of .35, which
{ndicates a moderate consensus among the teacher group concerning the ranks

assigned by the group.

An examination of the ordering assigned by the teacher group to the program
types seems to indicate the following preferences:

To determine the strength of any co

a) Programs corducted within a school district are preferred to
those conducted outside a district, or transmitted to the dis-
trict from an outside the district site.

b) Programs conducted within a school district, organized and
staffed by district personmel, are preferred to similar
programs centrally organized and staffed.
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Specific Implementation Problems

A list of five problems which might interfere with the teachers ability to
effectively implement the ins:iructional program in Family Living, Including Sex
Education was prepared in consultation with teachers and coordinatcrs involved
with the program, The teachers were asked to ratc each problem listed in terms
of itgs effect on their ability to implement the program. The five problems are

listed below:

1. The efficient distribution of curriculum materials
to my school.

2. The quality of curriculum materials available for
distribution and use.

3. The availability of training programs for teachers.
4. The availability of training time for teachers.

5. This curriculum conflicts with other curriculum
needs in my classes.

There was no unanimity apparent for problems, 1, 2, and 3 listed above. and
judgrents varied from teacher to teacher, Some found a listed item to be no
problem while an equal number claimed it to be a serious problem in implementation.
Number 5, curriculum conflict, was reported no problem by almost all. The only one
of the listed items which was in general viewed as a problem by a slight majority
of the teachers reporting was 4; the availability of training time for teachers.

Pupil, Parental and Community Interest and Involvement

Sixty-five percent of 82 teachers responding indicated their school had no
parental group actively participating in the implementation of the Family Living.
Including Sex Education programs. However, where such groups do participate,
almost all the teachers responding had met with the group in their role as
teacher in this area of instruction. Nome of the responding teachers, including
those in schools reporting no active parent participation, judged such groups to
be useless or a handicap, while over a third rated their value as good to excellent.

Only five teachers or less than i07%, reported parental requests to withdraw
their child from this imstruction. Six teachers also indicated such requests by
pupile themselves. In genersl, when withdrawal was requested it was from the
entire program rather than from a specific topic of instruction. A small number
of teachers specifically identified the areas of program implementation which
caused them the greatcst difficulty. Those that were mentioned are listed below:

a) Attitudes and Emotional Development

b) Responsibility of the Individual

¢) 1ldeals and Values

d) Anatomy and Physiology

e) Contraception - Abortion ~ Pre-Marital Sex

f) Moral standards in sex education without trying to impose one's gwn

moral standards.

.63-

Y L

SR~ YL PO

s PO ST T RTRORNTT. | WU LAY TF X I T NP PO

FTOPRTy. VBT WE Y TP IR




The teachers were asked for their opinion on whether the community and j
parents accepted the public school as an appropriate agency for supplementing '
the home and other agencies in instructisg pupils in Family Living, Including
Sex Education. Out of 79 replies, 62 teachers reported as their opinion that !
the school was accepted in this role, either unqualifiedly or with some
reservations on the part of the parents and community. Fourteen teachers could
not make a judgment on this question and three teachers answered in the negative.
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Television In-Service Training Programs

A fifteen session television in»seryice program followed bgrworkshops ﬁi‘
held in schools locatad throughout ‘the wcity during the spring term of 19693
These programs were produced in the studios of the New York Citg.Board of
Education and telecast over the Board of Education's station, WNYE-TV, Chasnel
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25. A schedule of the production and viewing dates is listed bGIOW‘With a
listing of the program lecture titles, .
Lecture
Session Taping Date Viewing Date Viewing Time Topic °
1 1-27-69 2-18-69 2-17 12 P.M.  Introductory Sessiti
3-=5 P,M, 2-18 3:3C P.M :
4:30 PoMo )3
2 2768 2-25-69 2-24 12 P.M.  The Family - Pt. 1 '3
‘ 1-3 P.M. 2-25 3:30 P.M, ‘
4:30 P.M.
3 2-10-69 3-4-69 3-3 The Family - Pt. 2 =
9 AM. 3«4
A 2-17-69 3-11=-69 3-10 Psychoe53x0a1 Develqpr
w9 AM. 3-11 ment q,ﬁgrly Chiidhood
5 A 2«2&869 3-18-69 3-17 Psychoefexual Develop-
97A M. 3-18 ment - Adolescenbe
E Lo .:.:-. 3 -
i 6 ~ 343-69 3=-25-59 3-24 Female Adolescence
: fAM 3=25 .
7 .3-10-69 4=8-69 417 Male AdbYescence
“‘IQ)AA.‘;M. 4-8 . :‘{,. ¢
8 3-17-69 4-15-69 4-14 Female Reprqductlve
9 3-24-69 4=22-69 4=-21 Male Reproductive
9 AM,. 4«22 System
10 3-31-69 4+29-569 4-28 Heredity and
9 AM., 4=29 Environment




Lecture

Session  Taping Date Viewing Date Viewing Time Topic
11* 4=7-69 5=5=069 5-4 12 P.M. Responsibie Sexuality
9 AM. 55 3:30 P.M.
4330 P.M.
12 4-14~69 5=13=69 5-12 Preparation for
9 AM. 5-13 Marriage
13 4=21=69 5«20-69 5=19 Looking Ahead to
9 AM. 5«20 Parenthood
14 4=28-59 5=27-69 5=26 Special Problems
9 AoMo 5"27
15 No Taping 6=3-69 6-3 3:30 P.M. Evaluation
4:30 P.M.
Evaluation

An evaluation of the above described T-V Series by means of questionnaire
was planned and conducted.** A committee of personnel experienced in the Family
Living program collaborated in defining four evaluation-criteria. This group,
vhich included district coordinators, curxiculum workers, teacher trainers, and
audio-visual experts framed four statements for use in the questionnaire. These
statements were incorporated in an evaluation sheet and distributed to the T-V
In-Service training centers. Each teacher participant assigned a numerical value
ranging from 9 which indicated Very Successful to 1 meaning Not Successful to

each of the four criteria statements following each telecast. The four statements
were presented as follows:

The degree to which today's program succeeded in:

1. Providing or suggesting a teaching technique I can use with my
pupils in teaching Family Living, Including Sex Education
could be best described as .eece.e

2, Providing or suggesting an answer to a question I had been thinking
about in relation to teaching Family Living, Including Sex Education
could be best discribed as .oeveee

3. Developing my confidence for discussing, explaining, and working
with other adults end pupils involved in the Family Living,
Including Sex Education program could best be described as .......

* Program 11 was not received in the school training centers because of
technical difficulties.

** A copy of the questionnaire rating sheet is included in Appendix BS.
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4., Developing an acceptance and understanding in me of my own
attitudes and knowledge in the area of Family Living, Including
Sex Education could be best described as «.c....

i ibaibian L o i bt i bl ek e U Didhiant i

Teachers registered in the course utilized the same rating cheet over the
course of the 14 week program. They entered the last three digits of their
teacher file number to serve as an identification for their rating sheet
which was kept between sessions in the respective school location. At the
termination of the fourteen week period the rating sheets were returned to
the office of the City=Wide Coordinator of Family Living, Including Sex
Education. The total number of sheets returned from 15 locations was 384. 3
A preliminary analysis of the sheets suggested that the ratinge eould be ]
best considered in terms of their frequencies.

e

el i

An analysis of the distribution of last digits in the teacher file
numbers was made. On the basis of a Chi-Square goodness of fit test,
those rating sheets identified with a last digit of 1 were seilected for
further processing.

A median value based on frequencies was computed for each of the four é
statements for each lecture; 52 in all., These values can be found in Table 1 :
of Appendix BEL. %

%
§

The median marks assigned vranged from 4.5 to 7.8, These were based on a
9 point scale identified as follecws:

9 Very Successful

6 Successful

&4 Less than successful
1 Hot succecssful

The numbers 2, 3, 5, 7, and 3 were left unidentified and provided inter-
mediate choices on the scale. The median judgments therefore ranged from
slightly tetter than "Less than Succeseful" (4.5) to (7.8) between YSuccessful"
and 'Wery Successful."
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Using the computed medians a table was prepared in which each lecture
program was assigned the rank it achieved on each of the four criteria state=~
ments, This 1is presented below as Table 13.

Table 13
Program Ranks Assigned o Lecture Program
Lecture
Number: pL p2 p3 p4 p5S 6 pl 8 pd plO pli* pl2 pll
Statement 1 r12 rl13 £6 r10 rll 5 r9 r4 rl1l «r38 r7 r3
Statement 2 r12 r11t r10 r7 r13 r8 r6 r4 r2 «r5 r9 r3
Stetement 3 r12 rll rl0 ¢5 r13 r7 r9 r4 rl r6 r8 r3
Statement 4 r12 ril 10 rS5 r13 r8 r7 r3.5r1 ré r9 r3.5

r = Ranks assigned based on median values of teacher judgments.

Table 14 below presents the 13 lecture programs arranged in order of the
rank assigned to each program on each of the four criteria statements.

Table 14
Lecture Programs Arranged by Ranks

Rank No. ri rZ 13 boli} x5 16 r7 r8 r$ rl0 rll ri2

- —~ L3 g - —— i - o

sl chiy

Statement 1 p9 pl4 pl3 p8 p6 p3 pl2 p10 p7 p 4 p5 pl
Statement 2 pl4 p9 pl3 p8 pl0 p7 p5 p6 pl2 p3 p2 pl
Statement 3 p9 pl4 pl3 p8 pé& pl0 p6 pl2 p7 p3 p2 p 1
Statement 4 p 9 plé p8*p3 pé4& p8 p9 p6 pl2 pb6 p2 pl

p = Lecture program number

* Ag previcslymentioned, this program was not received.

*% One program of the 14 telecast was not received; therefore there are only
13 ranks.

*%% These two lecture programs were tied for the same rank.
- 8
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The program rankings, found in Tablell above, assigned by the teachers
for each of the four criteria statements, were compared using the Kendall
Rank Correlation technique. The computed values for the ranking correlations
are listed in Table 2 of Appendix B5, The rankings were additionally compared
utilizing the Kendall Partial Correlation technique. These correlation values
are contained in Table 3 of Appendix B5.

The overall agreement between the rank values for the various pairing
among the four statements was found to be generally high. The correlations
between the rankings on Statement 1 and those for Statements 2, 3, and 4
respectively range from .60 to .70, However, the corresponding correlations
among rankings involving Statements 2, 3, and 4 are at a higher level, e.g.,
.85 to .95. A partisl correlational analyses was undertaksn to check the
influence of Statement 1 in relation to r's involving the other three statements,
These partial r's are presented in Table 3. A survey of these Kendall partial
r’s reveals that whenever rankings of Statement 1 are involved either in first
order cor:elation or when partialled out the resultant correlation coefficient
is markedly low as compared to cocfficient of correlation for the other pairing
among the remsining statements. This would seem to indicate that overall rank-
ings are primarily determined by the influence of the factors described in
Statement 3 (developing my confidence for discussing, explaining, and working
with other adults and pupils involved in the Family Living, Including Sex
Education [ :ogram could best be described as .....) and Statement 4 (developing
an acceptance and understanding in me of my own attitudes and knowledge in the
area of Family Living, Including Sex Education could be best described 28 .....).

A possible explanation of the discordant rankings on Statement 1 might be
the varied grade level composition ¢{ the teacher group. An elementary grade
level teacher might find little usefulness in a lecture utilizing a high school
teaching situation and vice-versa for the high school teacher. It would be
useful in the futur:> to pursue this line of inquiry by identifying the grades
in which a teacher primarily works, to determine what if any influence, the
difference in the level of grades taught may have on the evaluation of the
teaching situations presented.

In addition, median values assigned to each leecture in &aci: vow was
compared to the median value computed for each of the four statement rows. A
lecture which had a median value greater thaa the row median was aseigned a
H4",  This was done for each row and the cesults are listed in Table 4 of
Appendix BS ,

A similar analysis of the median values was made in which each median value
was compared to the median value computed for al) 52 judgments. Those values
greater than this median value were assigned a '"+". The results are listed in
Table 5 of Appendix BS.

The results of Table 4 and Table 5 found in Appendix g5 , are summarized
in Tables15 and 16 below. Table15 shows the distribution of lecture programs
which were ranked above the median value assigned to all thirteen programs for
each of the four evaluation statements. Tablel6 shows the distribution of
lecture programs which were ranked above the median value computed for all
52 judgments of the thirteen lecturs programs,
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Table 15

Programs Rarked Above the Median Value Assigned to 13 Lecture
Programs on Each of 4 Evaluation Statements 3

Lecture Programs Ranked Lecture PL.ogram
; Above the Median Value on: Numher
l.i, Statements 1, 2. 3, &4 8, 9, 13, 14
2.% Three of statements 1, 2, 3, &4 10
3.§ Two of statements 1, 2, 3, 4 b, 6, 7
4.! One of statements 1, 2, 3, &4 3 %
5.! Nonme of statements 1, 2, 3, 4 1, 2, 5, 12 ;

Programs ranked above the Median Value Assigned to 52 Judgments
of 13 Lecture Programs on 4 Evaluation Statements

™ N TP P ey g T P ST P b e St Sy

¥ coLw : TR Table 16
4 Lecture Programs Ranked Lecture Progzam
é ____Above the Median Value on: Number .
: 1.! Statements 1, 2, 3, 4 8, 5, 10, 13, 14
f 2.1 Three of statements 1, 2, 3, &4 None _
3.! Two of statements 1, 2, 3, 4 b, 6 |
4.| One of statements 1, 2, 3, 4 3,7, 12
5.] None of statements 1, 2, 3, 4 } 1, 2, 5 j

In summary therefore it appears from the rankings assigned that the five most
successful programs bagsed on the four criteria assigned are the following:

Program Number Topic
& Female Reproductive System
9 Male Reproductive System
10 eredity snd Environment
13 Looking Ahead to Parenthood
14 Special Problems

It will be noted that all the above programs were prepared, produced, and
shown during the latter half of the 15 week period. This may be due to a change in
the viewers attitudes over the course of time or it may reflect an improvement in
the quality and technical presentation abilities of the television production staff
with practice.
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CONSULTANT REPORTS

One of the c. .ponents of the evaluation design of the Family Living,
Includ ' ag Sex Educution Program was the utilization of special consultants
to make observations with respect to selected areas, namely, teacher training
programs, classroom instruction and parent and community involvement. Each
consultant was allocated five days which were utilized as follows, three days
for field observations, one half day for orientation, one half day for a
summary conference after field work and one day for the written report.

Each of the special consultants L 3 prepared individual evaluative
reports. These reports have been reviewed for inclusion in this study.
In reviewing these reports the three authors of this study have endeavored
to reflect faithfully the highlights of each of the four consultant's report,

The following list include the special consultant who conducted the
observations in the selected area along with his affiliation,

(1) James Malfetti, Ph.D. Staff Training Programs
Professor and Chairman
Department of Health Education
Teachers College
Columbia University
525 West 120th Street
New York, N,Y,.

(2) Mrs. Helen D. Henkin Parental and Community Involvement
Vice~-President, United

Parents Association, 1964-1969

(3) Lawrence Crawley, M,D. Classroom Instruction
Attending Obstetrician and Gynecologist
Lenox Hill Hospital
100 East 77th Street
New York, N,Y, 10021

(4) Wilson E. Meaders, Ph.D. Classroom Instruction
Assistant Director of Community Services
Postgraduate Center for Mental Health
124 East 28th Street
New York, N,Y, 10016
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IIGILIGUES OF CONSULTANT REPORT OF DR. JAMES MALFEITY
CONCERNING TFACHER TRAINING ACTIVITIES IN TIHE

F4MILY LIVING, INCLUDING SEX EDUCATION PROGRAM FOR TWO SELECTED SCIOOL DISTRICTS

Introduction

The evaluation of the teacher preparation aspects of Family Living, Including
Sex Education* was the task of Dr. James Malfetti. This was to ba done in two
school districts which reasonably represented the ethnic and demographic character-
istics of the school system as a whole. The two districts will hereafter be
called District A and District B.

It was decided that a group of teachers would be questioned directly about
the degree to which they felt teacher training objectives had beon met in the
teacher preparation programs in which they participated. The teachers' general com-
ments about strengths and inadequacies of the program were invited in addition
to suggested ways in which they thought training might be improved.

The staff member who in each district is responsible for assisting the
superintendent, principals, and teachers in implementing the program, namely the
district coordinator, informed the principals and teachers of the schools
selected concerninz the purpose of the visications. In addition, they received
copies of the objectives of the teacher program.

The consultant, accompanied by the district coordinator, conducted on site
interviews with the teachers, and principals. Additional discussions, in person
and by telephone, with the teachers and cocrdinator served to clarify teacher’s
comments, and to gain the coordinators' impressions of the feasibility of the
teacher suggestions particularly in terms of conditions which would have to be
met to implement them.

The coordinators were asked for thelr own impression of the effectiveness of
the teacher training programs, and of ways in which they might be improved.

Program Description

A brief description of the training programs in the districts identified as
A and B is presented below:

District A District B
1. Six two=hour workshops led by the 1. Eighty=two (32) workshops, 16
district coordinator. individual conferences with teachers,

and 28 demonstraticn lessons include-
ing lectures by authcrities in the
field of the program,

* The program is designated FLISE hereizafter.
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2. A series of 15 weekly meetings 2. Six one and one~half hour sessioms
utilizing a 1/2 hour TV presentae workshops. Teachers received payment
tion followed by a one hour dise for attendance at these sessions.
cussion period led by the coordinator
which included additional presenta= 3. A serien of 15 weekly meetings utiliz-
tions by the coordinator. ing a 1/2 hour T~V presextation followed

by a one hour discussior period led by -
the ccordinator which included addi-
tional presentations by the coordinator.
The coordinator in this district was
assigned on a full time basis to the
FLISE program.

The teachers interviewed in the two districts are described as follows:

District A District B
Six teachers from five schools were Seven teachers froia seven schools were
interviewed. One teacher taught in interviewed. Two teachers taught at high

kigh school, two in junior high and three school, two at junior high and three at
ia elementary levels. ¥our of the five elementary levels. All of the teachers
schools were pilot schools for the FLISE interviewed attended the six session
program. Two of the six teachers inter- (paid) workshop, and the majority attend=
viewad had part.cipated in the T-V ed one or more additional experience of
session, four in the six two-hour work- seven gsessions or more. It was estimated
shops, and none in both type of trainming. that the total available teacher training

In addition, four principals of the experience in District B was five times
schools vieited were seen, as well as cne the quantity of that in District A.
principal from a school at which nc pistrict B had received a special $2,500
teacher was interviewed. There is an grant to implement teacher training which
audio-visual resource library for the pistrict A had not.

FLISE program in the district.

Observations

The evaluation of the teacher training program is presented below following
each of the objectives listed.

Objective 1 = To hel district coordinators of family living, teachers, and
gupervisors to develop the sensitivity, knowledge of content, and understandings
needed to provide instruction in the area of FLISE.

District A District B

All the teachers felt the program in with one exception the teachers felt the
which they participated was valuable in trairing programs wer valuable. The ex~
equipping them to teach, and that they cepting teacher recommended more training
would have been less effective teachers in techniques to help students to think
without such preparation. Some recom= through solutions to their own problems.
mended more content. It appeared that 1Ile also recommended younger teachers, °
teachers with better content background closer to the problems their students

had a more positive reaction to the experienced.

craining program. The teachers were generally satisfied




The teachers unanimously felt more con=
fident, but they desired more give and
take discussions with peers and
authorities.

with the program content but they wished
the help of peers and authorities in
translating this knowledge to answer
their pupils' needs.

The teachers felt mcre confident, espec=
ially as a result of the six session
workshops and the additional seven
sessions attended.

Objective 2 = To zcquaint the district coordinators of family living, teachers,
and supervisors with the techniques and procedures needed to implement the

program of FLISE.

District A

Generall, the teacher preparation
program was not specific enough for the
grade levels at which the teachers
taught., Most felt the curriculum guide
could be more specific.

The T~V series taped lessons were
Judged, on the whole, moderately valu-
able. The class sessions were con=-
sidered idealized and they preferred
more sessions of classes in action.

The teachers were more positive about
the discussions which followed the T=V
presentations than about the presenta=-
tions fhemselves.

Secordary school teachers wished for
more Information on what comes before
and after their contact with students.
Some have used anonymous questions from
students to determine their knowledge
and needs. At the higher grade levels
the respective roles of health educa=-
tion, homé economics, and science
tended to cverlap.

The teachers would prefer an overview
of the entire K~12 program followed by
specific grade level instruction for

the taachers with opportunities to crite-

ique the presentations. In addition,
as a guide, student's questions and
teacher's answers by grade level should
be aseembled.

Disterict B

The teachers felt that teacher prepara=
tion experiences could be more spacific
to the grade levels at which they teach.
Few of the teachers seemed to have taken
advantage of the demonstration lessons
at different grade levels. They would
like a 1list of questions and ansvers
arranged by grade levels. They wanted
more specific curriculum guides for each
grade level. The teachers would like
more information on what instruction
comes before and after their contact with
students. In addition, they would like
information on the respective rcles of
the various disciplines; health education,
home economics, science, in the FLISE
program.
The teachers expressed an interest in
techniques for identifying students'’
needs. Some have used anonymous written
questions from s:udents for this purpose.
The teachers found the T~V series uneven -
in quality and value. They recommended
opportunities to critique the sessions
with peers and authorities, in particular
direct contact with the latter group.

Objective 3 = To develop an understanding of the audio~visual and printed
resources available for use in instructing students in the areas of FLISE.
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Objective 3

District A

The teachers wera unanimous in praise
of the teacher preparation program as
a way to become acquainted with audio-
visual and printed resources. Several
suggested improved opportunities for
previews and special showings, such as
messenger service,

District B

Teachers were unanimous in finding the
teacher training experiences valuable
for acquainting them with audio-visual
aids.

Objective 4 - To develop an understanding of the techniques and approaches of
value in interpreting the family living programs to parents and others.

District A

The teachers found mecst parents pleased
and cooperative. They noted that
parents had been carefully informed
about the FLISE curriculum and its
objectives.

Workipz with the District Superintend=-
ent, the coordirator prepared sample
lessons and cther details for faculty
conferences and parent workshops.
Principals and faculty had ample time
to discuss the proposed program before
it was introduced to parents and
students.

The coordinator met with the principal
of a school who in turn met with the
Executive Board of the PTA to discuss
the FLISE curriculum. Two workshops
for parents were held. At the first,
the principal and the coordinator would
take lead roles. At the second,
teachers in the program took the
largest role describing specifically
what would be tauzht and how. Thiee
of the teachers interviewed had parti=-
cipated in such workshops.

One-half the schools in the district
have been iavited thus far to offer the
curriculum and all of these have said
yes. Each school at which the currice-
ulum is offered gives a parent the
option of having his child excused from
the program.

It was reported that thus far only one
parent has exercised this option.

Digtrict B

The teachers felt adequately prepared

to relate to parents in any way presently
and in the foreseeable future. Problems
with parents were at a minimum vhich is
probably due to careful preparation for
the introduction of the FLISE curriculum.
A District Advisory Committee to assist

in the development of plans for districte
wide implementation of the curriculum was
formed. Members of the community -~
leaders, and representing various commune
ity groups were asked to serve on the
committee.

Thus far, in meetings held with district
personnel, the District Advisory Committee
has reviewed the syllabus for the currice
ulum and proferred many valuable comments
and suggestions for implementing the
program. As a group they have lent con-
siderable moral support and guidance to
the program.

Next, the class parents of children
receiving ingstruction in Family Living
vere asked to attend an crientation meet=
ing with district coordinators. It is
important to note that, in every instance,
before any instruction was actually under=~
taken, class parents were Oriented to the
program and given the opportuaity to raise
questions or objections. 1In no case did
any parent voice object. to having her
child participate in the program.

As was the case with the class parent
groups, the members of the various parent
associations were apprised of the new
curriculum and afforded the opportunity
to air their views, pro and con, with
respect to all facets of the program.
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Meet:ings for the same purpose were then
held for the Spanish=speaking parents.
The response of the parent associations
vwas enthusiastically positive. 1In
response to requests plans for the cur-
rent school year at District B call for
an expansion of last year's pilot group
of some 300 pupils in seven schools to
include the current expanded total of
some 1,000 pupils in seventeen schools,
at all grade levels.

To meet parental needs to take a more
active role in the program ongoing work=
shops and meetings of various sorts were
started by the district coordinator in-
volving parents, presidents of local
school parents associations and para-
professionals working within the schools.
Generally speaking, these meetings and
workshop -2xperiences have thus far
produced a favorable response.

As a group the parents now report feel~
inc more informed and more relieved
psychologically for having had an oppor-
tunity to express themselves openly in
informal small group discussions, under
the guidance of the district coordina=-
tors. Their suggestions as to ways of
implementing the program more effectively
were taken seriously by the district.

Objective 5 = To develop, as a result of evaluation, basic guidelines in
relation to an effective teacher-training program.

Districc A

The coordinators and principals all
ceem to feel that more money would help
the program. One principal has persua-
sively documented his need for a full-
time specialist ir FLISE. The district
coordinator feels strongly that
teachers should be paid for attending
the training-programs, or at least
given release time. In support of the
need for funds to continue and improve
a teacher training program I submit
that the group of teachkers interviewed
were exceptionally hizhly competent
and motivated.

The district coordinator and the prin~
cipals feel that with adequate funds
(and they can specify amomnts), their
own experience with the FLISE curriculum

District B

The teachers interviewed and the district
coordinator expressed some beliefs in
common.

1. The teacher training zspect of the
FLISE curriculum is the most important.
Teachers must be confident in chem=
seives in order to gain the confidence
of students and their parents. It is
that sense of self~confidence that
some teachers lack. They say the lack
is due partly to the lack of explicit-
ness in the Wew Yoxk City Board of
Education curriculum guide, and from
lack of a precise understanding of what
their role 18 in relation to valueg,
and of course there may be teachers
who cannot or should not relate to the
curriculum,
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and its many related experiences, and 2. More concentrated intensive training

with the results of the several com- experiences with smaller groups might
pleted and ongoing evaluations, they be more valuable than the present
cannot only set up adequate guidelines programs.

for, but can alsoc ccnduct satisfactory As a result of experience to date the coe-

teacher training programs. And it is ordinator feeis that she could set up

not necessarily large sums that are guidelines for a more effective teacher

needed. training program, but the program will take
more release time and money than has been
allocat.ed thus far.

General Observations

Clearly more release time znd money have been allocated to District B than
to District A. One result of this has been a larger number of teachker training
experiences in District B with more motivation for teachers to attend them. In
view of this the similarities between the two districts in terms of evaluations
of how well teacher training objectives have Leen achieved is all the more
striking. Evidently, whatever additionally was done in District B was not enough
to change the reported inadequacies appreciably.

Conclusion*

The curriculum in FLISE seems well received in the opinion of the persons
interviewed. There is also evidence that the curriculum is well accepted and
supported by principals and by parents of students in the schools in which the
curriculum is given. The teachers interviewed are generally positive about the
value of the teacher training experiences in which they have participated, feel
they are better teachers for this preparation, and wish it to be continued. They
also have commented on inadequacies in teacher training programs and have made
recommendations to reduce them. The following recommendations do not include all
of those discussed in the body of this report. They are those which in my opinion
were given highest priority by the teachers interviewed.

Recermmendations

1. Teacher training experienccs should be more specifically related
to grade ievels. A detaiied, definitive teaching guide should be
provided for each grade level. In addition, students' questions
and teachcus' answers delineated by grade should be systematically
recorded and periodically distributed. Also the teachers' role in
relation to values shouid be spelled ou. grade level by grade
level (K~-12).

2. Teacher training ex;eriences should include periodic opportunities
for review by authorities snd/or informed peers of the answers
teachers are giving to students' questions.

3. Adequate funds should be provided to continue the numerous posi-

tive features of present programs and to implement recommendations
1 and 2 above.

* The conclusion of the consultants' report is presented as it was submitted.
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HICHLICHTS OF CONSULTANT REPORT OF MRS. HELEN D. HENKIN
CONCEENTNC PARENTAY, INVOLVEMENT ACTIVITIES iN THE
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FAMILY LIVING INCLUDING SEX EDUCATION PROGRAM FOR THREE SEIECTED SCHOOL DISTRICTS

. Intrcduction

This study was undertaken itc observe the operation of some aspects of )
community involvement in the "Family Living, Including Sex Education' program in

three districts.

The objectives of the community involvement portion of the Family living
Program are as fellows’

1. To interpret the objectives, content, materials and methods of in-
struction involved in the family living progrem to the community.

i

2. To obtain eommunity support for the implementation of a program in
Family Living, Including Sex Education.

3. To involve community people as consultants and resource personnel in
the implementation of the program.

L. To obtain the help of pivota’. community leaders in serving as nembers
of an advisory group to guide the development of the program and to
help in intervreting the program to other community members.

Under the supervision of the disirict superintendent the coordinator was
responsible for interpreting and implementing the objectives of the program,
ineluding community involvement. The coordinators received extensive orientaticn
to the program. There was no implementation in the distriects until the co-
ordinators had been trained.

During the course of this study three coordinators, two principals, and
fifteen parents were interviewed. Of these 15 parents, 12 were presidents of
parent associations of schools in the three districts. The participating per-
sonnel were drawn from two high schools, cne intermediate school, one junior high
school and eight elementary schools located in districts A, B and C*in Manhattan
and Brooklyn. The observations extended over five days toward the end of May,
1969 and the beginning of June, 1969.

Observations

The interest of the coordinator in the program seems to be a significant
factor in the acceptance of the program by parents and the community. The co~-
ordinator!s initial presentztion of the aims of the curriculum to the Parents
Association iz important to the succese of the program. In two districts,
before the program was introduced in the classrooms, a meeting of the Parents
Association in each school served to inform the parents in the school of the aims
and objectives of the curriculum, and to provide parents with an opportunity to
have their questions answered. These meetings were reasonably well-attended, and
the parents interviewed seemed to be enthusiastic.

Interpreters were used at the meetings attended by Chinese and Puerto Rican
parents.

* A, B, and C do not necessarily denote“the same disgricts similarly

designated in other consultants’ repoggs.
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After the initial introduction to the program, in districts A and B,
workshops were set up for parents cof children in the classes where the curriculum
was to be introduced. At these workshops, parents viewed films and film strips,
discussed the curriculum, reviewed books, and discussed openly their feelings
about the materials and the curriculum. Parents reported that these workshops
gave them an opportunity to correct misconceptions of their own, and to exchange
views with other parents, the teacher and the ccordinator.

In these high schools, where the program has been implemented there has been
to date no involvement of parents. The parents interviewed voiced no objections
to the program. They did state that they were not acquainted with the content
of the curriculum since their children rarely discussed it at home. The parents
stated that they would have appreciated one or more meetings at which the cur-
riculum could have been presented and discussed.

In the third district observed, the program has barely been implemented.
The method of introduction there, was to utilize a meeting of the presidents of
the Parents Associations in the district to make the initial presentation.
Parents present at that meeting found the coordinator!s approach not as positive
as they would like it to be. However, one elementary school in this district
does have a class using the curriculum. Parents of children in the class have
had 1little or no orientation to the program. They felt the teacher vas a com-
petent person, but they did not know how well she handled such a semsitive arez.
However, no such concern was expressed by any parent who had had the full
orientation.

In one of the districts, a district advisory conmittee consisting of
religious leaders, health personnel, parent association presidents, and other
community leaders was organized to generate a broad base of support for the
program. This group was informed of the aims and purposes of the curriculum.
They made many suggestions and provided moral support to the program. It was the
feeling of the coordinator that the support of the committee made for broad
community acceptance of the program.

In another district the coordinator had not developed such a committee
because it was felt to be too unwieldy. In all fairness it must be stated that
although there is not the broad base of support, there has not been any objection
from any group in the commwnity about the program.

Conclusion

In the district where the coord’nator followed the guidelines for parent
and community involvement there was almost universal enthusiastic aceeptance of
the program, by the parents and the community. In the district where only the
parents were involved, there was total parental acceptance, and while there was
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no community objectionj/fﬂg;e was no broad support. In the third district, ]
parent and community involvement was minimal.

On the high school level, there has been no parent involvement in any
of the districts observed.

Recommendations 1

1. The district coordinator should be selected on the basis of
commitment to the program, sensitivity, and ability to relate to the
parents and the community Ideally, at the time that the program is
first introduced, the implementation of this program should be the
only assignment of the coordinator.

LIRS

2. The practice of involving parents in meetings and workshops before
the program is introduced in the classroom should be continued. The 4
importance of having the classroom teacher present at these workshops 3
merits emphasis. It provides the vehicle for the parents to learn ‘
how the teacher will implement the curriculum, and for the teacher to
learn the attitudes of the parents.

3. Parents of high school students should have the opportunity to be at
cne or more msetings of the parent's association to become familiar
with the curriculum which will be presented to their.children.
Admittedly, attendance at high school parent's association meetings
is low, however, provisions should be made as far as practical for
those parents who want information about the eurriculum.

L. Parent workshops should be scheduled in the evening to accommodate
working parents. This is necessary if one or both parents, especially
fathers, in particular are to be involved.




HIGHLIGHTS OF CONSULTANT REPORT OF DR, LAVWRENCE CRAWLEY
BASED .ON HIS CLASSROOM OBSERVATIONS IN TWO SELECTED
SCHOOL DISTRICTS OF THE FAMILY LIVING, INCLUDING SEX EDUCATION PROGRAM

I. Introduction

Lawrence Cravley, M.D, was one of two outside consultants called upon
to make classroom observations of the instructional process in twvo selected
school districts of the Family Living, Including Sex Education program
during May-June 1969 for a period of five days. The major overall impression
that emerged from Dz, Crawley's classroom experience is that the program hac
taken root and is proving itself. He was satisfied with what he saw in
the ciassroom, both regarding students and teachers. Both, he felt, are
doing a good job, and states: 'I think the New York City school system can
be proud of what it has accomplished to dats in so short a time., Even at
this early stage it has proved that the job can be done.”

II, Maior Observations

The successful accomplishment of the instructional process in this
program, Dr. Crawley believes, is apparent for several reasons--the attitude
of the teachers themselves as they relate to the material and the students,
their confidence, and the factual knowledge they seem quite capable of
mastering and teaching.

According to Dr. Crauley, ‘'the recognition on the part of all rhe teachers,
of their limitations in preparation and some inexperience was a very healthy
sign. There seems little danger of 'fools rushing in,’ etc. This I feel
is a tribute to the careful, long preparation that the district coordinators i
underwent, and the part they played in the selection and training of these :
teachers in the in-service program. I got the feeling that administrators
and teachers were feeling more relaxed and comfortable with this material
as a teachable subject. Tnis I think is due in large measure to the aware-
ness on the part of all involved that the program on Family Living, iInciuding
Sex Education has indeed very little to do with sex per se, but has much to a
do vith matters pertaining to healthy family living including the important
area of human reproduction. This is not sex in the common concept but
kncwledge about one of the most vital and important areas of people's life.
To deny them knowledge of the miracle of life and birth is to cripple their 1
appreciation of life itself. 1II those few vocal critics of this sort of i
school program could go into the classroom and see the interest and respect ]
the children develop for the material their fears and opposition would not
linger long."

In talking to the teachers and seeing them conduct their classes,
Dr. Cravley soon noticed that the area of sensitivity training was a crucial
point. The teachers themselves, he observed, are keenly aware of their own
limitations., He asks the question, What is meant by "sensitivity areas?"
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"In his opinion, it obviously can apply to the sexual area and involve and

call upon the teachers' oun emotional adequacy and stability, but more
frequently it involves the emotions of the children in non-sexual areas,
including religious feelings, racial feelings, guilt, shyness, nervcusness,
anxieties and the countless fears of childhood which we all, tc a greater or
lesser extent, live through. In the classroom, he continues, the teacher
with sensitivity experience, sometimes on the basis of fortunate life
experiences, but more frequently as a result of training, is able to help
the child to accept himself and others and to understand why we must all
help one another and be tolerant of each other." The teacher who can
achieve any portion of this, Dr. Crawley believes, leaves a lasting eifect
on the child. The best method of teaching sensitivity he feels is by precept
and example, and the teachers involved in the Family Living, Including Sex
Education program should continue to have this area stressed.

In particular, Dr. Crawley points to one of the teachers he observed as
possessing this quality in large measure. "It was a joy to see it 'come from
the heart,’ This was in a special service school and the general impression
of the school was depressing, but that classroom was bright and alive for all
of us becaws e of the teacher. She was a 'natural-born' teacher and did with
ease what so many of us spend years trying to achieve."

IIT¥. Recommendations

Dr. Crawley offers a number of recommendations which he feels will
enhance still further the overall effectiveness of the program,

(1) That much thought should continue to be given to effective methods
for sensitivity training of the teacher working in the Family
Living program.,

(2) "rhat if the parents would talk to the participating teachers and
be made aware of their children's response, they would feel a
sense of security and satisfaction, Every effort should be made
to get this across to parents, community groups, local churches,
etc., but particularly to the mothers of the school children."

(3) That the Family Living, Including Sex Education program was in a
sense ‘'repeating in a different area of knowledge what had been
asked of and accomplished by the school system 50 or 60 years ago,
vhen civic-mindedness, good citizenship and current affairs grograms
vere introduced anu became an accepted part of the curriculum.

The same will happen regarding the family and its needs. If the
New York City School System continues to insist on the required
standards to do this job well, it indeed can achieve a needed and
worth-wvhile goal, The key word is training."

(4) "That there is a growing awareness in the ranks of the other

professions, law, religion and medicine, that in a sense the family
needs and their respomsibilities to it have not really been metl.
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1 feel the school should exploit and highlight this interest and
awarencss and insist that they all meet their obligations to the
family through education in the school system. They have much
knovledge to impart. The classroom is waiting for their contri-
bution and participation. The children, the home and society need
them. When they are deeply involved the job will be well done and

we will all De the better for it!"

IV, Conclusion

"The evidence of interest by the students in the

Dr. Crawley concludes,
) in itself justifies its inclusion in

material of the courses (at all levels
the school curriculum, All the teachers encountered wer
attitude and interest and vere making every effort to satisfy their needs."

V. Personal Comment

As a personal reaction, Dr. Crawley states that "The broad area of
knowledge relating to human sexuality can no longer be withheld as a legiti-
mate area of learning and instruction. Its potential for a good end healthy
impact on people's lives can be effectively fulfilled in the school system.,

The contribution of knowledge from the other traditional professions of law,

religion and medicine must flow through the trained educator to the young

of a society. Only in this way can society counter the commercial exploita-

tion of human sexuality, with its "sick" impact on the youth of the country."
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HIGHLIGHTS OF CONSULTANT REPORT OF DR, WILSON E. MEADERS
BASED ON HIS CLASSROOM OBSERVATIONS IN TWO SELECTED SCHOOL
DISTRICTS OF THE FAMILY LiVING, INCLUDING SEX EDUCATION PROGRAM

I. Introduction

The following evaluation of the cffectivencss of classroom ingstruction in
this program is based on gbservations of eight classes in nine schools, inter-
views with nine school personnel, and study of appropriate learning materiale |
and records. It is an attempt to review the classroom implementation of the
curriculum in "Family Living, including Sex Education." Dr. Wilson E. Meaders
was one of two outside consultants called upon to make classroom observations
of the instructional process in two selected school districts of the Family
Living, Including Sex Education Programs during May - June for a period of five
days.

The classes observed, school staff intervicwd, and learning materials studied
were as follows:

A. Classes observed ~ According to Dr. Meaders, these classes arc on
various intellectual ability levels, and range
from the lower through the middle socio-economic
levels, with all of the city's major ethnic groups
ropresented.

1, School: I.S5. 70
Teacher: Mrs. Gibbs
Sixth grade science class

2. School: P.S. 33
Teacher: Mrs. Leifer
Third grade

3. SChDOI: J.H.SO 56
Teacher: Mr. Pomeranz
Ninth grade scilence class

4, School: P,S. 137
Teacher: Mrs. Cooke
Fifth grade

5. School: Charles Evans Hughes H.S.
Teacher: Mrs. Servian
Tenth grade home cconomics class

Teacher: Mrs. Etkin
First grade

7. School: P,S, 298

Teacher; Miss Morritt
Third grade science class
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Teacher: Mr., Appel

2. ’
Seventh grade health education class l

4
9. The following observation was scheduled, but an error i
prevented the observation, The teacher was interviewed ,
instead. ‘

School: Haaren H.S.
Teacher: Mr., Rose
Tenth grade health education class

3. Personnel Intervicwed F

1. Coordinators :
a. Mrs. Rose Rapaport of District 3M *
b. Mr. Ben Ramer of District 18K 3

2. Principals
a, Mr, Harvey Garner of P.S. 298
b. Mr, Slaminski of P.S. 272

3, Teachers :
a. Mr, Pomecranz of J.H.S. 56
b, Mr, Rose of Haaren H.S.
c. Mrs, Servian of Charles Evan Hughes H.S.
d. Mr, Appel of J.,H.S. 68

C., Curriculum and Learning Materials Studiad %

1, Preliminary and revised curriculums in "Family Life,
including Sex Education”

2, Study of 'Family Life, including Sex Education' of
August, 1968, by Buresu of Educational Research

3. Classroom materials
a. two £ilm strips
b. four books
¢. seven posters or displays
d. five lesson plans

I1. Major Observations

A, Pupils - "This program," Dr. Meaders believes, 'should enhance the
pupil's ability to turn to family, church, physician and/or social agency for
their respective roles in this aspect of his education. It seems most unlikely
that respoasible presentation of this curriculum could causc emotional upset in
pupils; if such an wypaat. were observed, it would probably be an indication of
previously cxisting emotional conflicts that should receive attention. The
teacher's skill, knowledge, judgment and sensitivity is the key to the success
of this program,"




iy
S

B, Staff Personncl -'All of the tcachers who were observed,'states Dr.
Meaders, "ccemed at least adequately trained and taught satisfactory lescons.
"pbe teacher of this content,” continues Dr. llcaders, Ymust have special
perconal qualities that encourage pupils to express themselves more freely than
is the case in many subject arcas. The teachers observed and interviewed seemed
to vary in these qualities; some being outstanding and some lacking in this
respect,"

"All of the personnel interviewed scemed to have a good awarencss of the
- wilosophy and content of the program. Here, again, however, the truly involved
«nd strongly motivated teacher or principal contrasts sharply with the person
who ic merely accepting the program as a given.,”

€. Curriculum and Learninpg Materials - Dr. Meaders feels that the lcarning
materials in themselves are considerably lecs important than the: way they are
used. He states: "The curriculum is sufficiently flexible to permit a creative
teacher to do an outstanding job of achieving the program's goals., It does mot
and cannot prescribe content scope and sequence of learning tasks and materials
that can be taught in a rote or mechanical fashion and still achieve program
objectives, Other learning mateiials are available ag needed, and the teachers
are advised about them. As with the curriculum guide, the teacher's judgment
and coordinator's suggestions can lead to use of materials appropriate to the
pupil's age level; intelligence; family, cthnic and social background; and
expressed interests or concerns.”

I1I. Recommendations

Dr. Meaders suggests a number of recommendations which he feels will en-
hance still further the overall cffectivenesc of the program:

{ 1."Classroom presentation of this curriculum should continue to be
expanded to recach all of the children in the public schools on all
grade levels."

¢{ 2."cachers of this subject chould continue to be carefully chosen on
the basis of desire to teach this content and personality attributes
that permit them to establish exceptional rapport with pupils.”

3."oachers should continue to recelve special and intensive training
to prepare them to teach this curriculum.” They need:

(a) "Familiarity with the complex biological, cmotional, and social
concepts and moral issues that are related to this content and
underlie effectiva teaching of it."

(b) "A heigatened awarcness of their owm emotional attitudes and the
vays their personality can facilitate rapport and honest study
of these emotionally sensitive issues.’

(c)"Special skills in leading group discussions in a tactful and
sensitive fashion,"

(d) "Familiarity with learning materials and curriculum, with particular

emphasis on the relevance of particular materials to the pupils'
needs and the teacher®s goals and methods."
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(2) "Teachers should :ontinue to be given in-service training and
should receive pay credit for appropriatz courses taken at
universities or other training centers guch as clinics or
hospitzals,”

(£) "Sensitivity training should continue to be conducted by seasoned
mental health professicnals with experience in group methods.
Experience indicates that coordinators alone are not sufficiently
gkilled in group process to conduct these groups. '

(2) "The Board might join with a training center in applying for a
grant for a pioneering demonstration project in teacher selection
and training in this area."

4, "The curriculum and other learning materials should continue to be re-
viewved and revised regularly with the goal of benefiting from the
teachers' and other's experiences.”

(a) "Creative lesson precentations can be incorporated as suggestions."”
P
(8) "New research on family life and sexuality can be periodically
incorporated."”

(C) "Continued consultation with arcents, religious institutions and
P 8
profesuional experts is indicated."

(d) "The Bureau of Educational Research should continue to study
pupil and teacher response to this curriculum.™

(¢) A comprehensive, esnnotated bibliography of learning materials
should continue to be maintained and regularly provided to teachers.
The notations should continue to guide the teacher to material
appropriate to particular classes and teaching methods.

5."In the lower grades particularly, wvhen there is great emphasis on de-
fining family structure and roles, the teacher should continue to learn
as much as pogsible about the family background of each pupii.”

6."All teachers should continue to have knowledge of the varieties of
family orsanization in different cthnic and socioeconcmic groups in
our sociecty."

Conclusion

Dr. Meaders concludes: '"Classroom presentation of this curriculum ccatent
is extremely valuable for the pupils., Asg currently conducted, these classes
will significantly enhance the pupil's knovledge about themselves and their
relationships with other family members, peers, and society in general.

It vill most likely increase the effectiveness of their adjustment and
contribute to their happiness and effectiveness as people, as family members,
and as citizens,"
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SUMEIARY

The Meed and the Prozram

The New York City school system has recognized the neced for morce effect-
ive family life educzation, includinz sex education. This need has been in-
tensified by recent social chanzes, increased urbanization and evolving
personal values. '

Parents have felt the need for help in giving their children guidance
in these matters in the home, and physicians and clergymen. have urged the
schools to assistin this area of education.

4
The growing body of knowledze about human development, human behavior
and family 1life makes it imperative that the schools increase instruction in
family living and make some of this knowledge part of public education. The
expanding knowledgze must be embodied in new printed and audiovisual instruct-
ional materials, and teachers and supervisors must receive additional relevant
training.

In order to mect i*s educational neads, the ¥ew York City school system
began the development of a new curriculum in Family Living, Including Sex
Bducation in the Fall of 1967. An initial cadre of teachers and supervisors
was selected and training courses established. Parents and community groups
were oriented and their help obtained in defining and devel oping the program.
The process of selecting and dev~loping suitable books, audiovisual aids,
and other resource materials was initiated. :

The new curriculum is designed to help each child grow in the aspects
of wholesome living related to being a good family member. It is planned to
help children understand the physical changes which take place in their
bodies and the effect of these changés on cotal growth. The course of study
will discuss children's problems in relation to sexuality with frankness
and sensitivity, stressing a wholesome attitude toward sex, using proper
terminology and answering children's questions accurately and understandably.
The curriculum also aims to help children acquire a background of ideals,
standards, and attitudes which will be of value to them in the development
of interpersonal relations and iu building their future life. Also stressed
{s the further development 2f an appreciation of the family as the basic unit
of society; the develogment of a reverence for life and an awareness of omne's
responsibility for i.cs preservation and enrichment through wholesome human
relationships. Finally, the curriculum aims to build a wholesome attitude
toward sex and sexuality among children; to work with parents in helping them
. to understand better their role in the child's total development.

Lt s 4

" Methods and Procedures

Program Develooment = In school year 1967-1968 a total of 31,000 pupils
in grades Pre-=K to 12 were involved in the program. Systematic instxuction
was given to pupils in 110 schools and pilot classes were conducted fn 55
additional schools. A total of 360 classroom teachers partlcipated At the
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' present time, approximstely 70,000 pupils in 320 schools at all grade

" various bureaus of the Board of Education, the Citywide Advisory Council

* “scale for grades 6~12, and a teacher scale for grades K-5. Both teacher 5
. scales concerned teacher estimates of pupil attitudes. The three

ALl

levels and in all parts of our city are receiving direct instruction
from 56l teachers. The extent of the program is not matched anywhere
in the nation.

Thirty~two coordinators of Family Living have worked under the
supervision of the district superintendent to coordinate the program.
The implementztion of the program was assisted by representatives of

and local councils.

A coaprehensive training program was instituted for teachers and 1
supervisors, The various sessions corducted have bsen outlined in the
main bedy of the report. Recently, a 1l5-session television in-service
program followed by workshops in schools was’held during the Spring term
1969 over the Board of Education's station, WNYE-TV, Chamnel 25. The
course included demonstration lessons, panet discussions, lectures,
question-answer psriods, and reviews of new materizl in the area of family
living, including sex education 1

Program Evaluation - Observations and judgments of participating
personncl were used in gathering evidence concerning the effectiveness
of the program. Specially constructed questionnaires were completed by
all district superintendents and district coordinators ani by a random
sample of principals and teachers.

"Outcomes with respect to pupil sttitudes were assessed by means of . :
three instruments: a pupil sttitude scale for grades 6-12, a teacher ;

instruments were espscially developsd and a2nalyzed for reliability and
validity. They represent espanded versions of last year's instrumentation,
where a twelve item questionnaire was used; this year, where a twenty

iten scale was used. : '

e T A S

Work on expsrimentzl editions of an achievement test for use with
pupils in the 6th, 8th, and 1lth grades continued this year. Three
forms of this test wers administered for the first time this year to
selected samples of pupils exposed tg and not exposed to instruction
in this curriculum. On the basis of an initial analysis of these results,
there was a difference in achievement levels ir icoted, vsing this
measure, for the 6th grade pupils. No measured lifferences were apparent
for the 8th and 11th grade pupils.

Results

Pupil Attitudes - The students involved in the attitudinal phase of
the investigation totaled 865, 469 females and 365 males. Of this total 3
there were 324 students (158 females and 166 males) in 14 classas at the
sixth grade 1¢ el, 271 students (149 females and 122 males) in twelve clssses
at the 8th grade level, and 270 students (162 females and 108 males) in
seven classes at the 11th grade level. It should be noted that the current
student sample of 469 females and 395 males repressnts a sizatle increase
aver, last, year's sanple of 239 fengles ard 187 males,

P . s - - a et e e e
B T R T L T LT 1T e Wy T

-89 -




i

~h

I

e

..

In addition to the student sample, there were two types of
teacher groups. One group cowprised 33 teachers who were involved in
the instructional process of the 33 classes sampled; a second group
comprised 19 teachers from grades Pre-K to 5 who were mailed tne
teacher attitude scale. All told, 13 schools (five elementary, four
junior high end four senior high) were involved in the student sampling.
These schools are representative of public schools in New York City in
the categories specified, such as: special service schools, sex, format
of curriculum, and other related categorics.

The curriculum was based on the preliminary curricwlun guide to
Family Living, Including Sex Education, which was prepered in the swaner

of 1967. .

In the absence of any available standardized measures, Scales were
specially developed for the purpcse of evaluating attitudinal outcomes
in relation to the prograa objectives. Three instruments were developzd:
a pupil scale for grades 5-12, a teacher scale for grades 6-12, and a
second teacher scale for grades K-5. '

The "split-half" or "odd-even" methed of corrslation was employed
as the measure of relisbility by dividing the instrument into two alter-
nate forms of ten items each. The correlation was then copputed for
these hplf tests. From the self-correclation of the halif-tests, the
reliability coefficient of the whole test was ther estimated by use of
the Spearman-Brown prophecy formula. Accordingly, for the pupil scale
measures of reliability were estimated for grade levels six, eight, and
eleven with the following results. For grade six the correlaticn (r)
for the whole test was .88 for grade eight the r was .89 and for grade
eleven the r was .85. These results suggest a fairly high and consistent
level of reliability for the instrument at the three grade levels. These
results are quite consistent with the correlation coefficients found last
year, where 10 of the 12 multiple-choice items used in last year's instru-
ment have been retained in this year's scale. Last year the correlation
for grades 6, 8, and 11 were .89, .84, and .87, respectively. In addition,
a correlation of .85 was found for the Teacher Scale for grades 6-12.

The estimate of validity for the Pupil Scaie, Grade 6-12, was a concurrant

type of velidity invoiving teacher ratings obtained from the Teacher Scale,
Grades 6-12, as the criterion of comparison.

Pupil attitudes vere measured in terms of graphic compariscns (see

Figures 1-3) made betireen teacher-pupil modal response profiles with

respact o 20 multiple-choice scale items. For the graphic modal response
pattern comparisons, both pupil and teacher responses were used. When the
findings of the sixth, eighth, and eleventh grades are seen as a whole, it
can be stated that the majority of teachers and students are in fairly close
asraement as to the ways in which most of the students view the curriculum.
Perhaps even more noteworthy is the fact that student attitudinal outcomes
are predominantly of a favorable quality. Tnis overall result is Btrikingly
consistent with the same overall result obtained from last year's evaluation.
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Comparisons of rean scores cn the pupil scale and the teacher scale
were made in further study of pupil attitudes. The statistical signifi-
cance of the comparisons wes determined by means of the "t test. Sta-
tistically significant differences were found between the mean scores
for grades 6 and 8 and for grades 4 and 11, which indicated that the
attitudes of sixth grade pupils to tne prograa objectives were more
favorable than those of the eighth and eleventh srade pupils. This
findings, which is cunsistent with last year's result, may be attributable
in part, to the fact that sixth graders receivea 75 minutes of instruction
per weck, whersas eighth and eleventh graders usually received 4O minutes
of instruction per week. Morsover, sixth grade pupils spend the entire
school day with their homeroom teachers, whereas eighth and eleventh grade
students typically spend one or wo class pariocds a week with their teacher
for instruction in this curriculuz. 3
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A statistically sigrificant difference was alsc found betwsen the
mean scores for grades & and 11, indicating that the attitudes of the
eighth grade pupils to the program ovjectives were more favorable than
those of the eleventh grade pupils. Tais finding may reflect a more
individualistic, differentizted way of thinking about sex on the part

_of ihe eleventh grade students; is also consistent with the same result

obtained from last year's evaluation.

v

Other significant differences for the mean scores of the pupil atti-
tude scale were found where the difference between groups favored grade
6 females over grade 8 females, grade 6 females over grade 11 females
and grade 8 females over grade 11 females. This overasll finding reflects
the same consistent trend found above in comparing the mean attitude
] : " scores of all students (both sexes) grades 6, 8, and 11, for the same
explanatory resons. 3+i11 other significant differences were found for
the -mean scores on the pupil attitude scale where the differsnce betwsen
groups favored grade six males over grade 8 males, grade 6 males over
grade 11 males, and grade 8 males over grade 1l males.
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Mo statistically significant difference was found between the mean
scoraes of the femeles and males, howaver, at either the sixth, eighth,
or eleventh grade levels with respect to their expressed attitudes to-
the curriculum objectives, as msasured by the attitude scales used in
this study. Viewed as a whole, therefore, the data showed thalt sex,
perse, was not a crucial variable in differentiating between pupil atti-~ -
tude outcomes on any of the three indicated grade levels.
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The inforimation developed in this report was gathered irom g NUWILST 1
of sources. A1l District Superintendents and District Coordinators of 2
Family Living, Including Sex Education were surveyed by means of question- 3
naires. A sample of the principals of scheols in which instruction in 1
this curriculum was provided and the teachers .in these schools were also j
surveyed by questionnaire. Of the latter two groups, the teachers were ,
f selected randonly from o list of teachers provided by the district co- :
) . ordinators. The principal of each scheol was also surveyed in which a teach-
er or teachers raceived a questionnzire. For this reason the report of the 1
principal is primarily descriptive of a given school. and that of a teacher
primarily descriptive of a given class, pupil group, or personal experience.
The selection of two or three teachers from the same cschool,in a few cases
should be borne in mind in evaluating their description of a schocl prograim. ]
b

- An initial overview of the extent of instruction in Family ILiving, :
Including Sex Educaticn can be gained from the information provided by the }
District Superintendents. Twenty-two superintendents reported 167 schools ]
to b2 implementing the program this year. The median nunber of schools 3
reported per district was 8, In comparison with the Jast school year,
1967~1968, the principals of 77 schools report more than twice as many teach- i
ers participating in the progrem this year with a consequent increase in 1
1 instruction at all gracde levels. The greatest increase has taken place at i
‘ the elementary level, followed by the junior high level, and then the senior
high level.

ey

The selection and assignment of teachers to these programs was described ©

. ' by the school principals. The principel's reported experiencing no parvicular

, difficulties in the availability of qualified staff personnel for assignment

to the program and anticipated no difficulty for the coming school year,

1949=1970. In general, the assignment of staff members is handled oy the
principel himself, either by direct assignment, or by a selection from among

. volunteering teachers. Sometimes this selection is based on the recomienda~

! tion of others, or is initiszted by others end presented for his approval.

' . In reporting on selected criteria they consider important in the selection of
staff members for this program the reporting principals seemed most concerned
that the teachers assigned would easily relate to pupils, perents, and the
community the school ssrves. Rapport with, and understanding of the values
and attitudes of perents, pupils, and the comrunity are the prime consider-
ation. From a relative point of view, it might seem that the techrical com-
petence of the teacher preferred is viewed as a secondary consideration,
However, this may not be the case, since such compstence itself may be an
important factor in establishing good repport with the population the school
serves. In support of this view it should be noted that the most important
criteriz next after good rapport and understanding was extensive teaching
experience, which in general implicitly assumes technical teaching competence.

4
3

A properly trained staff, the availability of training, time for train-
ing, and the quality of training programs, was an important factor in the
3 success of the program reported by almost all the stafl personnel surveyed.
The district superintendents strongly emphasized the need to increase signifi-~
cantly the staff's fund of knowledge in the area of family life and sexuality.
.
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They also stressed the need to develop the self confidence and self assurance
of staff personnel in this program, a probabls outcome of increased training.
In terms of the areas jdentified as problems, oOr anticivated problems, the
principals gave first place to the availability of training time for teachers,
foliowed next, by the availability of training programs for teachers, Half
the reporting principals also narticipated in an orientation progran for the
principals of schools participating in the progras.

A nusber of variéd ™ types of training programs were vsed in staff train-
ing. The type of training program preferred hy the district superintendents
» was a prozram organized, staffed, ard conducted in the school district. Nextb
preferred was a prograi centrally organized ard staffed, but conducted locally
> in the district. Over half the teachers reporting nad participated in train-
- ing programs in Family Living, Tncluding Sex Education prior to this year, but
again over half the reporting teachers expressed the need for additional train- g
ing. Their preferences in training programs’ mirrorad the district supsrintendents' :
in that their first cholce was for a district orgenized, staffed, and conducted ;
program. Their second choice was a centrally organized and staffed progranm, con- ?

Jucted at a local districh site.

underwent 2 special training progran at the
Health locatedin New York City. This was the
second year of training in such a program for most of these coordinators. The
trzining program was generally well received by the participating coordinavors.
In assigning ranks to the out.comes, they judged to result from this training,

the coordinators seemed to emphasize an increased ability and willingness to ;
with people of all types and |

work on an interpsrsonal basis, and in groups,
varying opinions, in implementing the program. Tney reported an increased
self confidence and assurance in their ability to function as coordinators,

to result from this traiaing.

The district coordinators
Post Graduate Center for Mental
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" Of the specific training methodologies utilized in this training prograi,

they ranked first and sacond, the sensitivity training techniques and training :
in group process techniques as of most value in achieving these outcomes. The
use of guecst speakers was placed next, followzd by the question-answer periods. q

school. training centers

throughout the city was reported by the participating teachers, in an pverall
judgment, as successful in achieving the training outcomes assigned to the
program series by the planning staff. The most successful programs judgmnents

were reported for those prograis occurring during the second 7 weeks of the
15 week series. Thz program titles were: '

The 15 week TV In-Service course transmitted to

N -
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Progran Number - Topic

Female Reproductive System

: - 8
. - 9 Male Reproductive Systen
- 10 Heredity and Environment
b
-3 13 Looking Ahead tc Parenthecd
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There was some indication that program judgments varied in terms of the class-
room situation presented, or the problem discussed, perhaps as these related to
the grade level taught by a particular teacher viewer.

The Monthly City-Wide Conference for Teachers of Family Living, Iucluding
Sex Education was reported on by a number of teachers who attended. However,
.the number and variability of judgments submitted permits no def1n1t1ve judg~
ment on the positive value of these programs.,

In the classroom the typical pupil in the program, based on the reports
of teachers, receives about 35 minutes of instruction a week in Family Living,
. Including Sex Education. He or she is usually found receiving this instruction
- in a class of 35 pupils, spread over a 4 month period. Almo. . all the pupils
described are receiving this type of instruction, this year 1968-1969, for the
first time in their school careers. Slightly more than half of these pupils
received a part of their instruction in an all boy or all girl class. This
however may be a result of the organization of instruction, since in many schools
some of this instruction is. provided in the health and hygiene program which is
organized on a single sex basis. \
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Approximately a third of the teachers distributed and used a textbook for :
this instruction. Approximately two thirds of the teachers indicated the use of
audio-visual instructional materials on a regular basis. The textbooks and audio-
visual materials available were generally rated go-d to excellent by those teachers
utilizing these intructional tools.

R Y P o T I T VR AU

The most frequent visitors to the teachers' classrooms while instruction
in Family Living, Including -Sex Education was under way was reported by the
teachers to be other teachers-in-training, teachers, and the department chair-
man, The parents of pupils rarely visited classrooms while this instruction
was Iin progress. The teachers turned for additional assistdnce or advice most 3
often, to the district coordinator, other teachers, the principal, or assistant 3
pr1ncipa1 in hat order.

-

Over half the teachers reporting indlcated the new curriculum had no signi-
ficant effect on other instructional priorities in the current school program.
Close to ha'f the teachers did report that the introduction of the new instruc-
ticn had a favorable effect on other instructional areas in the school program.
The principals placed any curriculum conflicts caused by the introduction of
this instruction on the bottom of their list of problems. Eighteen of twenty-
two district superintendents reported no appreciable effect on other instruction;
2 reported a favorable effect, one an unfavorable effect, and one did not reply
to this question. :

In the opinion of 66 principals who reported on their observations of

Y pupil reaction to the program, 917 reported that pupil reaction was favorable

or very favorable, the remaining :9% .reporting the pupil reaction to be one of

3 apparent indifference. Only five teachars, less than 107% of those reporting,

1 reported parental requests to withdraw their child from this instruction.

3 Six teachers reported such requests by pupils themselves. In general, when
withdrawal was requested, it was from the instructional program in this area T
entirely, rather than from specific topics of instruction in the curriculum,
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Twenty' of the 22 responding district superintendents reported the use of I ¥
their staff and currently available instructional materials in a program of i
information and instruction designed to assist adults improve their ability ;
to discharge parental or family responsibilities. The majority expressed the
judgment that these prograiis were worthuhile, and well over a majority would
like to see programs of this type expanded.

Thirty~-two per cent of 69 principals reported that their school provided ’
a program of information or instruction for adults., The difference in the i
number of superintendents and principals reporting such programs may indicate :
that such programs are organized on a district-wide, rather than school-wide ::
basis. The majority of the principals reporting this typz of program indicated '%
they considered these programs successful in achieving their objectives. :
, _ 3 ‘
Fifteen of the 22 responding district superintendents reported that they
received strong support from parent2l and community sources for the pupil in- ;
. structional program. As compared to the school year 1967-1968, 11 superin- SR
tendents reported that parental and coremunity support was about the same this ¥
year, while 7 reported greater support this year. Only 1 superintendent reported : §
less support this year. Over 807 of 65 principals think the community that :
their school serves accepts the public school as an agency for supplementing
parental instruction in Family Living, Including Sex Education. Slightly less {
than half of this group qualified this judgment by stipulating that community ;
and parental acceptance included some degree of reservation in this approval.
A few requests to exclude this instruction were reported by 15% of the princi-
pals. Again, only a limited number of requésts by parents were reported to
include, or expand this instruction in the school. '
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The teachers were asked for their opinion on whether the community and
parents accepted the public school as an appropriate agéncy for supplementing
the home and other agencies in. instructing pupils in Family Living, Including
Sex Education. -Out of 79 replies, .62 teachers reported that in their opinion
the school was acceptable in this role, either unqualifiedly, or with some
reservation on the part of the parents and community. -

Twelve of the district superintendents reported that they have a parental
or cormmunity group participating in an advisory capacity in implementing the
Family Living program while 10 reported no participation of this type. About
one quarter of the reporting principals stated their school had a parent group
actively participating in implementing the program. The median membership size
of these groups was 6 persons and the median number of meetings held this year
by these groups was 4. Almost all group meetings were conducted during school
hours, on the school premises, and children were generally absent. The compo -
sition of these groups was usually largely female. Of 82 teachers reporting,
657 indicated their school had no parental group actively participating in the
implementation of the Family Living, Including Sex Education program, However,
a where such groups do participate, almost all the teachers responding had met
with this group in their role as a teacher in this area of instruction. The
teachers, principals, and district superintendents generally valued the worth

1 of these groups. <

‘_‘-ﬁ

Specific problems in administration, and implementation generally centered
\ on the need for more training programs, more training:time, and more training
smmevnsts gpecTfic - to ‘fre quently~encountered ‘classroom ins tructfonal~situationg ~~More: - ~wme
‘ ' " emphasis on positive human ideals and values in the instructional program, and: - .




3 in the curriculum guide, was recommended by many staff members. However,
many were satisfied with the current curriculum emphasis in this area.

3 Plans for the future centered on the strengthening of the current
: program with expansion planned wherever resources made this possible. In
L general, a steady erpansion of the program was recommended consonant with
. the availability of staff, materials, training, and in accord with community

desires.
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SIMETARY CF CCMEULTALT ErPCGPTS

.

Four consultants observed the Femily Living, Inclucing Sex kcucation
progran in pro*req Rased on their observations in sclected schools in two
districts, and their interviews and discussions with school personnel
pupils they sutmitied a nuater of obeservations, anc recommendations con-
cerning the implenentation of the program., DPr. James delfetti, fProfessor
and Chairman of the Department of Heal‘b ucatlon, Teachers College,
Columbia University reported on Staff Training Programs. He concluded and
recorviended the following:

Coniclusicn

The curriculun in FLISE seems well rggeiVOd in the opinion of the
persons interviewed, There is also evidence that the curriculum is well
accepted and supported by principalss and by parents of students ih the
schiools in which *he curricuiun. is given, The teachérs intervievied are
generally positive aboul the value of the teacher training experiences in
which they have participated, feel they are better teachers for inis pre-
paration, and wish it to be continued, They also have commented on inade- =
quacies in teacher training programs and have mace reconmendations to re-
duce them. The following cdo not include 211 of those discussed in the bocy
of my report. They are those which in my opinion were given nlgnesu priority )

. by the teachers interviewed,

Recommendations .

1. Teacher training experiences should be more speelflcally related
to grade levels, A detailed, definitive teaching guicde should be
provided for each grade level. In addition, students' cuestions
and teachers' ansviers delineated by grade should bte systematically 1
recorded and periodically distributed., Also the teachers' role in
€elat§on to values ohould be spelled out gradce level by grade level

K-12 '

.
-

2. Teacher training experiences should include periodic opportunities
for review by authorities and/or informed peers o; the answers
teachers are giving to the students' questions.

3. Adeaquate funcs should be provided to continue’the numerous positive
features of present progreams ancé to implement recohuenddtlons 1 and
2 above,

Mrs, Helen D. Henkin, Vice President, United Parents %ssociation,
196&-196?’observed:parental and comnunity involvement, Her conclusion
and recormendations are the following: :

B v e ot e e it e+

Conclusion

In the district where the coordinator follcwed the guidelines for parent .
and community involvement there was almsst universal enthusiastic accegtance | ﬁ
of the progran, by the parents and the cormmunity. In the district where only
oo therparents werg:involved, jSheregagtotal parental -acceptance, and while there
77" 'was no community obJectlon, theré 'Was no broad ‘support. ~In the third’ dlstrlct,
parent and community involvement was minimal. '

.

- -

9

On the high school level, there has been no parent involvement in any
of the districts observed.
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Recommendations

1. The district coordinator should be selected on the basis of
commitment to the program, sensitivity, and ability to relate to
the parents and the community. Ideally, at the zime that the pro-
gram is first introduced, the implementation of thls programn shoulc
be the only assignment of the coordinator. .

The practice of involving warents in meetings and workshops be-
fore the program is introduced in the classroom should be con-
tinued. The importance oi having the classroom teacher present at
these workshops nerits emgphasis, » It provides the venﬁcle for the
parents to learn how the teacher will implement the curriculum,
and for the teacher to learn the attitudes of the parents,

Parents of high school students should have the opportunity to

be at one or nore meetings of the parents' asscciation to become
familiar with the curriculum which will be presented to taeir
children, Admittedly, attendsnce at high school parent's associztion
meetings is low, however, provisions should be made as far as
practical for those parsnts vho want information about the curriculum,

Parents viorkshons shoula be_scheduled in the evening to accomocate
working parents. This is necessary if one or toth parents, especially
fathers, in particular are to ke involvec. :

~ Dr. Lawrence Crawley, Attencing Obstetrician and Gynecologist, Lenox
Hill Hospital, recorted on classrocn instruction. He recormended and con-
cluded the following .

.Conclusion

Dr. Crawley concludes, "The evidence of interest ty the students in
the material of the courses (at all levels) in itself. Justifies its in-
clusion in the school curriculum., All the teachers encountered were aware
of this student zttitude and interest and were meking every effort ic

- satisfy their needs".

\
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Recommendétions . oL L T
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2 el That 1uch nhoaoh,~~hould conulnue to b given to elfectLVe metnods
for sensitivity training of the teacher working in the Family
Living Progrem. ,

#That if the parends would talk to the participzting teachers and
be made awzre of their children's response, they woulc «feel a
sense of security and satisfaction, Every effort should be made;
to get this across to parents, community groups, local churchss,
'etc., but w“rtxculnrly to the mothers of the school children".
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3. That the Femil:- Living, Including Sex Education program was in a
sense "repeating in a different area of knowlecge what had been
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. asked of and accomplished by the school system 50 or €0 years ago,
vhen civic-nlndcqncos, good citizenship znd current afifzirs pro-
grars vere introcuced and %ocamn an accepted pert of the curriculums

The same will happen regzrcing the family and its needs, If the
tew York C‘tj School System confinuns o ingist on the required
standards to do this job well, it incdeed can achieve a nseded and
worth-while goal., The key word 1is training’,

L. "That there is a growing awarencs th
fessions, law, re11 *ou, anc mecicine, that in a senss the family
needs and their responsibilities to it have not re2lly been mest.

I feel the scheol should exploit arid highlignt this interest and
aviareness and insist that they 2ll meet their obligations tec the
femily througnh ecducation in the sthool system. They have much
knoviecge to impart. The classroom is waiting for their contributicn

X ané participation., The children, the home and society need then.,

1 When they are deeply involved the job will bé well cdone znd ve

n N will all be the better for it!®

e ranks of the other pro-
h
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Dr. Wilson E. Meaders, Assistant Director of Community Services,
Postgraduate Center for Mental Health, reported on classroom instruction,
He reccmmenced anc concluded the following

Concluzion : . .

§ Dr. ¥eaders concludes: "Classroom rresentation of this curriculum content
. "is extremely valuable for the rupils. 4s currently conducted, these clzsses

g ' will sigrnificantly ennhiznce the pupilts knowledge about themselves and thelr

§ | relationships with other family members, peers, ané society in general, It
will most likely increzse the ef;ectlvewcss 2s peop e, as femily members,

! -end as citizens!

JRVTORPT | YT T

Recormmendations -, 3

Dr. Meaders suggests a number of recommendations which he feels will
enhance still further the overall effectiveness of the progrzm, TN

1. "Classroom preseqtztion of this curriculum should continue to be
‘ ' - expanced to reach 21l the chilcren in the public scnoo‘s on all
grade levels.™

2. Teachers of this subject should continue to be carefully chosen on ]
; the basis of desire to teach this content and personelity atiri-
butes that permit them to establish exceptional rapport with pupils".

3. "Teachers should continue to receive special and intensive training
to prepare them to teach this curriculum." They need:

a. "Familiarity with the complex biological, emotional and social §
concepts and moral issues that are related to this content and {
underlie effective teaching of it."

e NSt Bt Pl D aR ol g aaY . L mee sope - :
¥ A bl ”‘ ‘Heightened awareness Of their owm emotionar'Ptbltudes and the -

ways their personality can facilitate rapport and honest study
of these emctionally sensitive issues.™
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Recommendations (continued)

c. "Special skills in leading group discussions in a tactful and
sensitive fashion."

de "Familiarity with learning materials and curricuwlum, with parti-
cular emphasis on the relevance of particular materials to the
pupils needs and the teacher's goals and methods,™

AL i B . fin v mea

e. "Teachers should continue to be given in-service treaining anc

A should receive pay crecdit for appropricte courses taken at
universities or other iraining centers such as clinics or )
hospitals," :

f. "Sensitivity training should continue to be conducted by
seasoned mental health professionals with experience in group :
methods, Experience indicates that coordinators alone aré not :
sufficiently skilled in group process to conduct these groupsh,

g. "The Eoard might join with a training center in applying for a
grant for a ploneering demonstration project in teacher selection
an¢ training in this area.®

L. "The curriculum and other learning materials should continue to be
reviewed andé revised regularly with the goal of benefiting from the
teachers' and other's experiences,"

a. "Creative lesson presentations can be incorporatecé as suggestions."

b. "¥ew research on family life and sexuality can be periodically

incorporated."

c, "Continued consultation with parents, religious institutions and
professionzsl experts is indiczted.”

d., "The Bureau of Ecducational Eesearch shuld continue to study pupil
and: teacher response to this curriculum." Z
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APPENDIX

Pupil Attitude Scale - Grades 6=~12%

A self-administered; twenty item multiple choice type measure, con-
taining five response categories per item. These twenty items approximate
a Lykert-type scale and are derived from the major stated objectives of
the program. The twenty items comprise pafallel %orms of the same in-
strument. In addition to these twenty items, there is a three response
category multiple choice igem, item 21, and two open-ended items,
items 22 and 23.

Teacher Attitude Scale - Grades 6-12%

Except for minor chanzes in phraseology, the title page and directions,
the content and format of this scale and the pupil attitude scale for
gracdes 6-12 is essentiélly the same. The reason for this similarity was
to determine how closely teacher and class perceive class attitude outcomes
as measured from the same set of questions.

Teacher Attitude Scale = Qrades K=5%

The content and format of this scale and that of the teacher question-
naire for grades 6-12 aré virtually the same except for minor changes in
phraseology. At these grade levels it was deemed that, because of the age
level of the children and the relative difficulty involved in the reading
and understanding of the items, teacher evaluations would yield a better

measure of class outcomes at this time.

* These three instruments were prepared by Dr. Allan J. Schneider, with
the assistance of Dr. George Forlano, and approved by Assistant

Superintendent Helene M. Lloyd.
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Bl.

District Superintendents Questionnaire

The questionnaire contains 21 items to be completed by District

s st g,

B2.

B3.

B5.

Superintendents. Requests information on participating district schools,
staff training programs, reaction in the community to the new instruction,

and recommendations for action.

The 34 item questionnaire was distributed tc-a sample of the
participating schools. Information on teacher selection and training,
instructional methodology, pupil and parental reaction, community partici=-
pation, and future plans arnd recommendations is developed.

District Coordinator Questionnaire

A 17 item questionnaire distributed to all District Coorcdinators
participating in Family Livinz, Including Sex Education. <raining Program
at The Post Graduate Center for Mental Health. .Develops "nformation on the
training program, its structure, the training methodolojies utilized, and
the objectives achieved. Solicits recommendatious for future training

programs and some information on prior training received by coordinators.

Teacher nedbac!lt Questionnaire

The questiocnnaire was Jdistributed to a sample of teachers curremntly

implementing the new program in the classroom. Information is developed on

14

n instruction, teacher use and evaluation of the curriculum

o

class time spent
guide, textbooks used, and audio-visual materials. The effect of the new
program oun other instr m, on classroom behavior, and parent-teacher
communication is judged. Information on teacher training programs, and
recommendations for program action are solicited.

Television In-Service Course Ratin: Sheet

Rating sheet used over 15 week period by teachers participating in

Family Living, Including Sex Education Television In-Service Course,
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d.

Spring, 1969. Each program is rated, using a 9 point scale, on 4

selected outcomes.

Table 1. Median Values Assigned to Zach of 13 Programs on
%4 Selected Cutcomes.

Table 2. Correlation of Rankings on & Qutcome Statemeats.
Table 3. Partial Correlation of Rankings on 4 Outcome Statemcnts.

Table 4. Programs Raniked Above the Median Value On Each of 4
Outcome Statements.

e the Median of All (52) Values
-V Lecture Programs.

NOTE: Copies 0f the instruments used in the evaluation may be
obtained by writing to:

Dr. GeorgeForlano

Assistant Administrative Director
Bureau of Educaitional Research
110 Livingston Street

Brooklyn, New York 11201
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