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HIGHLIGHTS OF FINDINGS

In the spring of 1967, a two year follow-up study
was made of the 529 students who had entered the Col-
lege Discovery Program in 1965. Questionraires designed

to elicit the students' attitudes and perceptions of

their college experiences were administered to two

| groups of students in the class:

Survivors (N=305): Those who were still enrolled

in the program as of Spring, 1967.

| Dropouts (N=224): Those who had entered the pro-

gram, but subsequently left.

Questionnaires were returned by 78% (N=238) of the

survivors and by 77% (N=172) of the dropouts.

Major Findings

1. At the time of the follow-up study, 43% of the
529 students who had entered the College Discovery
Program had dropped out, a slightly lower rate
than that for the 1964 class in the same time

period.

2. Withdrawal rates differed among community colleges.

- xXii -




TR WA RS AT T e TR T T

The highest withdrawal rates occurred at Bronx
and Queensborough (the colleges with one vear

of experience in the program), where slightly
more than one half of the students left the pro-
gram. The lowest rate (27%) occurred at New York
City‘Community College, which follows a very
liberal grading policy.

Comparison of the withdrawal rate of CDP students
to that of othef community college students in-
dicated that the overall withdrawal rate of the
1965 class (43%) was very similar to the overall
rate for students at 23 California Junicr Colleges
(42%) , where an open enrollment admission policy
is followed. At New York City Community College,
the percentage of CDP students enrolled for the
Spring 1968 semester who withdrew (15%) by the end
of the same semester was very similar to that of
non-CDP students (11%). But at Bronx Community
College, the withdrawal rate of CDP students in
the 19265 class ({53%) was much higher than that of
non-CDP students (34%). Comparable data on with-
drawal rates was not available for other CUNY

community colleges.

- xiii =




Among students who had left the program, one-third
were attending some kind of school at the time of
the study, 42% were working, and 16% were in military
service. Most of those enrolled in school were
attending evening sessions at two year colleges.
Survivors did not differ from dropouts on most of
the demographic characteristics; ethnicity, sex and
curriculum were similar in both groups. The stud-
ent's marital sﬁatus and parental presence in the
household did differ significantly between the two
groups. More dropouts than survivors were married
and lived with people other than the parents; how-
ever these differences generally reflected develop-
ments in the life circumstances of the dropouts
after leaving the program.

Vocational and educational aspirations were very
high among the two groups of students, particularly
among survivors. Both groups of students generally
aspired to professional occupations requiring gradu-
ate degrees. Seventy per cent of the dropouts and
93% of the survivors planned to resume or continue

their education the following year.

- X1V -
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7. Among students who left the program, eight out of
ten felt that they really wanted to stay in college.

8. A substantial majority of students in each group
experienced difficulties while in the College Dis-
covery Program. The major difficulties mentioned
by both groups were study problems, personal and

family problems and financial difficulties. Dropouts,

however, were more likely to experience these dif-

ficulties than survivors.

9. Among dropouts, the major reasons for leaving the
program were personal and family problems, financial
difficulties, and dissatisfaction with curriculum.
Survivors, on the other hand, felt that personal
perseverance was the main factor that had enabled
them to stay in college.

10. Dropouts were less likely to utilize college facili-
ties than survivors. Facilities least utilized by
dropouts were: tutoring services; CDP stipends;
facilities for getting to know CD students, non-~CD
students and teachers; the student activities pro-=
gram; the library; and the college study space. The

} one facility which was utilized by almost every student

in the two groups was the guidance and counseling

service.

- XV -




f
:
)
:
%
:

11.

12.

13.

14.

Among students who utilized the tutoring service,
dropouts received tutoring in more subjects and
also received many more hours of tutoring than
survivors. These findings suggest that besides
personal and family problems, the academic prob-
lems of dropouts were more extensive than those of
survivors.

Both groups of students expressed favorable at-
titudes toward dDP, but this feeling was more
pronounced among SuUrvivors.

The majority of students in each group generally
considered the college facilities to be adequate.
A considerable number of survivors, however, rated
the college library and the college study space
as inadequate. This finding deserves further
study since one of the major difficulties experi-
enced by students was study problems, including
the lack of a suitable place to study.

Although 80% of the students in each group rated
the summer program as at least adequate, only 50%
felt that the summer courses had prepared them

for college. Over two-thirds of the students in

- XvVi -




15.

lo.

17.

each group felt the need for more remedial sum-

mer courses in English composition, grammar,

mathematics, and reading.

Attitudes toward guidance and counseling service

were generally favorable. But a sizeable pro-

portion of dropout students felt that talking to

the counselors did not help them, and that the

counselors did not understand their problems. {
Among the major differences between the two

groups of students was the amount of time spent
studying. Dropouts studied fewer hours per week
and realized that they were studying less than
other students.

Proportions of study time spent in different loca-
tions varied between survivors and dropouts. Al~-
though both groups mentioned home as the most
commonly used place of study, significantly more
survivors studied at home. More survivors also
studied at public libraries. Dropouts were more
likely to study in the college study space or in

the lcunge.
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18. The two groups of students did not differ in the

values which they regarded as important. Their

;
]
3
';
;

careers and occupations, their self-development,
and relationships with their families were gener-
ally considered as very important. Little emphasis
was placed on the importance of community affairs,
and national or international improvement.

19. The two groups oﬁ students differed in the amount
of time they spent in various leisure time activi-
ties after entering college. Dropouts were likely

to spend more time in the following activities:

reading books not required for college; reading
magazines; reading newspapers; listening to records;
watching television: spending time with their families;:
and attending religious services. Dropouts also

reported spending less time in community activities

or organizations. Survivors were more likely than
dropouts to spend time going to museums, attending
lectures or concerts, and attending clubs or other
social group meetings. Although these differences
E might reflect changes in the lives of the dropouts
after leaving the College Discovery Program, they

might also reflect initial differences in interests

- xviii -




20.

21.

between the two groups of students, which in turn
may account for the ability to survive.

The vast majority of students in both groups felt
that being in College Discovery had no effect on
the way teachers or other students treated them.
The major personal changélattributed by dropouts to
their college experience was broadening of their
intellectual and career horizons. Among survivors,
the major change was thought to be an increase in

self-confidence.
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Section I

BACKGROUND, PURPOSE, AND METHOD

This report presents findings of the second follow-
up study of students in the College Discovery Program.
The first study, issued in 1968, described the reactions
and experiences of students in the first entering
class--the 1964 class--to the College Discovery Pro-
gram.l The present study is a replication of the first,
based on a different population of students--the 1965
entering class.

The follow-up studies are part of the over-all
research endeavor to evaluate the effectiveness of
College Discovery Program in facilitating higher educa-
tion for students from disadvantaged backgrounds. The
aims of the studies are twofold: First, by obtaining
information from the students themselves on their ad-

justment to college-~their academic progress, their

la. Dispenzieri, S. Giniger, and M. Friedman, A Fol-
low-Up Study of the Experiences and Reactions of the
Students _in the First Entering Class of the College
Discovery Program. College Discovery Program Research

and Evaluation Unit of the City University of New
York, July 20, 19568, |




major difficulties, their reasons for leaving the pro-
gram, factors which enable them to survive in the pro-
gram--it is possible to implement changes which would

assist them to continue with their higher education.

Second, it may be possible to generalize the findings
obtained from the study of this limited sample of col-
lege youths to broader populations of students. Stu-
dents in the program represent only a very small seg-
ment of the student éollege population--~disadvantaged
yvouths. However, not all of their experiences and
reactions to college life can be attributed to their
economic and culturally disadvantaged status. These
disadvantaged youngsters also represent young adults at
a given stage of physical and psychological development
in a society where young adults iorm a distinct and
dynamic sub-culture. The problems and other experiences
while in college of this atypical group could also re-
flect the problems and experiences encountered by any

¢ group of c~ollege students of the same age.

Since the subjects of this study are all partici-

pants in the College Discovery Program, a few words

about the program are in order.



The project was established in 1964 by The City
University of New York to facilitate higher education
for high school graduates whose families could not
afford to send them to college and who, in spite of
evidence of the necessary intellectual ability, had
high school scholastic averages too low for them to be
considered for admission to any of the baccalaureate
programs offered by City University. The goal of the
program was to enable the students to complete their
first two years of work at community colleges and then
to transfer to senior colleges for their baccalaureate
degrees.

The community colleges in which these students
were enrolled were Bronx, Queensborough, Kingsborough,
Manhattan, and New York City. Although two of these
colleges, Bronx and Queensborough, had been partici-
pating in the program since its inception and therefore
had a year's experience, the remaining colleges were
just beginning in the program in 1965.

In selecting students for the College Discovery

Program the usual criteria of high school averages and

aptitude test scores were not used, since this procedure




would have contradicted the purpose of the program.
Instead, a nomination and selection procedure was
employed.2 Briefly summarized, the process involved
soliciting nominations from high school principals and
guidance counselors. The selection of those to be
admitted into the program was determined according to
specific academic and economic criteria. 1In 1965, the
academic criterion consisted merely of completion of
at least one year of‘college preparatory mathematics.
The student's grades and total number of high school
credits were disregarded. The economic criterion took
into consideration family inccme and number of per-
sons in the family. An income of $1700 per family
member was generally used as a maximum cutoff point;

however, exceptions were allowed if special conditions,

2 The selection process has changed slightly from year
to year. For a full description of the procedures
used from 1964 through 1967 see A. Dispenzieri,
S. Giniger, and S. Weinheimer, Characteristics of
the College Discovery Program Students: 1964 - 1967.
College Discovery Program Research and Evaluation
Unit of the City University of New York, July 20, 1968.
A brief description of the changes implemented in
1965, as contrasted to 1964, appears in Section XII
of this report.




such as prolonged illness or sporadic employment, were
operating in the family.

Students accepted into the program were required
to attend a special summer session prior to their first
semester in college. At these sessions remedial courses
in English, mathematics, history and other corxe subjects
were provided to assist the students to overcome some
of the deficiencies which might handicap them in their
future college work. In addition, tutoring services
were provided throughout the freshman year. It is to be
noted that although the students received this spe-

cial assistantance, there was no relaxation of academic

standards within the classroom setting.

Besides remedial and tutoring services, College
Discovery also provided counseling services to assist
students with their personal and academic problems.

In order to alleviate the acute financial need of
many of the students, the program provided financial
assistance in the form of weekly stipends; the Pro-
gram assumed the cost of all books required for courses

and, whenever necessary, assisted the students in find-

ing part-time employment.




The extent to which services provided by the Pro-
gram assisted students in completing their higher edu-

cation is one focus of the present report.

RESEARCH PROCEDURE

Questionnaires

This study followed the same procedures as the
first follow-up study in its research design, and
method of collecting and analyzing data.

Students in the class were divided into two
groups :

Survivors: Those who were still enrolled
in the program as of Spring, 1967;

i.e., prior to the end of the
fourth semester in college.

Dropouts: Those who had left the program at
some time within the period spe-
cified above.

Separate questionnaires were administered to the
two groups of students approximately two years after
admission to the program. The questionnaires were
similar in content and were intended to cover broad
areas of the students' lives while in college. In-

cluded among these were sources of financial support;




leisure time activities; study habits; and experiences
and reactions to the program as a whole and to specific
program components, such as counseling and tutoring ser-
vices, financial assistance, and the summer program.

In addition, questions were asked regarding the acti-
vities of the dropouts after separation from the pro-
gram, and plans for the future.

The dropout questionnaire contained 59 questions,
while the survivor qﬁestionnaire contained 54 questions.
Most of the questions in both questionnaires used pre-
coded responses, i.e., the respondents answered the
question by either circling one of several categories
or by one word answers. Some of the questions were
of the free response variety, i.e., the respondents
could answer the question in any way they chose and

could give as many answers as they wished.

Administration of Questionnaires

Administration of the follow-up questionnaire to
groups of survivors took place during the Spring semes-

ter, 1967. Students were paid ten dollars for attending

the testing session. Beginning in June, 1967, attempts




were made to reach those who had left the program. An
intensive follow-up by mail and by personal contact was
necessary because many dropouts could no longer be
reached at their original addresses.

Although it had not been planned to include as
dropouts students who left the College Discovery Pro-
gram after Spring 1967 registration, eight students
who withdrew during the Spring semester were classified
as dropouts. |

Table 1 shows the number of students responding
to the follow-up questionnaire. Almost 80% of the 1965

class returned the completed questionnaire.

TABLE 1

NUMBER OF SURVIVORS AND DROPOUTS RESPONDING
TO THE QUESTIONNAIRE

Total Survivors Dropouts

Number asked to f£ill out

questionnaire 529 305 224
Number Responding 410 238 172
Percentage Responding 78% 78% 77%

The students who participated in the study re-

sembled the entire class in ethnicity, sex, and in the
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community college attended (Table 2). In the study
sample, as in the entire 1965 class, the largest ethnic
group was U.S.-born Negroes, followed by Puerto Ricans
and whites. Close to one-half of the study sample was
male. 1In the total class, exactly half were males.
Slightly over one-fourth of the students in the study
sample and in the total class were enrolled in Bronx
Community College. Enrollment at Kingsborough, New
York City and Manhattan Community Colleges was ap-
proximately one-fifth at each college. Queensborough
had the smallest number of students enrolled, 13%.
The sample obtained, therefore, can be accepted as

representative of the whole class.

Presentation of the Results

Responses from survivors and dropouts were tabu-
lated separately, and responses to the same or similar
questions are presented in the same tables to permit
comparisons between the groups. Whenever appropriate,

a statistical test of significance was made to clarify the

obtained relationship.

Percentages in each table were based on the number

of students actually answering each question. Since




TABLE 2
ETHNICITY, SEX, AND COMMUNITY COLLEGE
ATTENDED FOR STUDY SAMPLE VS.
TOTAL 1965 CLASS
Variable Study Sample Total 1965 Class
Ethnicity N % N %
U.S.~born Negro 172 42 219 42
U.S.-born White 82 20 126 24
Puerto Rican 97 24 106 20
Other Spanish
Speaking 21 5 25 5
Foreign~born Negro =~ 17 4 24 5
Foreign-born White 12 3 18 3
Asian 8 2 9 2
Not Ascertained 1 * 2 *
TOTATL 410 100% 529 101%

* Tess than .5%

| Sex N % N %

| Males 188 46 265 50

E Females 222 54 264 50

| TOTAL 410 100% 529 100%

[ Community College N % N %
Bronx 110 27 140 26
Queensborough 54 13 71 13
Kingsborough 93 23 111 21
New York City 77 19 104 20

’, Manhattan 76 19 103 19
TOTATL 410 100% 529 9%
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all numbers were rounded to the nearest whole percent,

total percentages vary from 99% to 101%.

Overview of the Report

Section II deals with the problem of attrition
from the College Discovery Program. In Section III,
an exploration of the probable effects of the college
experience on students is made. Section IV deals
with the students' sources of financial support while
in the College Discovery Program.

The students' reactions, attitudes and perceptions
of the overall program and of its specific components
are dealt with in Sections V through VIII. Section IX
explores the study habits of College Discovery students
and Section X investigates the peer culture. Section
XI reports the students' assessments of the effects
of the college experience. Section XII contains re-
commendations for program planning and research impli-
cations of the findings of the follow-up studies of

the 1964 and the 1965 entering classes of the College

Discovery Program.
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Section II

WITHDRAWAL FROM THE COLLEGE DISCOVERY PROGRAM

An important criterion in the assessment of the
success or failure of the College Discovery Program is
the attrition rate--the proportion of students who with-
draw from the program within specified periods in time.
In this section, the problem of attrition of College
Discovery students will be explored by comparing the
CDP withdrawal rate with that of other colleges. Second,
the withdrawal rate of College Discovery students will
be related to certain demographic characteristics
assumed to be of importance to academic success.
Finally, the reported reasons for leaving or remaining

in thé Program will be presented.

CDP Withdrawal Rate

At the time Qf the follow-up study, 43% of the
529 students who had entered the College Discovery
Program in 1965 had left. This percentage includes
all students who left the program within two years
after admission to college, either voluntarily or

through official action of the college.
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The freshman vear seems to be a crucial one for
the majority of College Discovery students. More than
half (59%) of the withdrawals occurred by the end of
the first year or earlier; slightly more than one-third
occurred during or by the end of the third semester:
and the remaining students left within the fourth
semester in community college (Table 3).

The significance of the above figures can best be
clarified by comparing them to other statistics of col-
lege retention and withdrawal. There are difficulties,
however, in attempting to compare. the CDP rate of at~-
trition to that of other colleges because of differ-
ences in the populations, different admission and
retention policies used by various colleges, differ-
ences in time span used, and differences in the de-
finition of what constitutes a withdrawal. The data
which are presented, therefore, are among the most
comparable in at least one of these areas.

In a study by Cresci, attrition was examined in
23 California Junior Colleges for the year 1962-1963.

The study revealed that of 47,190 full-time students
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TABLE 3

WHEN DROPOUTS LEFT THE COLLEGE DISCOVERY PROGRAM

During or by the End of
First Semester 52

Didn't finish summer or
completed summer but didn't
enter first semester 10

Didn't complete first
semester ‘ 17

Completed first semester;
didn't enter second semester 25

Completed Second Semester But
didn't Enter Third Semester 48

During or at the End of
the Third Semester 64

Entered third semester;
didn't complete it 11

Completed third semester;
didn't enter fourth semester 53

During or at the End of
the Fourth Semester

joo

Entered fourth semester;
didn't complete it 4

Completed fourth semester; but

didn't graduate or re-register 4

T OTA L 172
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in the 23 community colleges, 42% left prior to com-

pletion of degree requirements,3

a finding very close
to the 43% who dropped out of the 1965 College Discovery
class.

Althoudgh it is expected that among the survivors
in CDP there will be other withdrawals prior to com-
pletion of the degree requirements, the additional
percentage will probably not be substantial. Studies
done on the problem of withdrawals from college (senior
or community college) have revealed that the largest
number of withdrawals generally occurs during the first
year and that this percentage gradually diminishes in
subsequent years.

The Cresci study is especially relevant for two
reasons. First, the study provided data on students
who left the community colleges regardless of reason
(academic, personal, transfers, etc.). This is
exactly what constitutes the present study's defini-

tion of a dropout. Second, the California Junior

College system follows an open door policy, i.e.,

3 california Bureau of Junior College Eduaction, Re-
lease No. 10, February 7, 1964, p.2.
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their admission policy is somewhat similar to that
of the College Discovery Program. Students who are

accepted do not necessarily have to meet strict

academic requirements. Generally all that is required
is interest, a desire to go to college, and a potential
to do college work.

A second study allows comparison of CDP and non-
CDP students in the same institution during the same
time period. A study of students who entered Bronx
Community College in the Fall, 1965 revealed that by

June, 1967, 34% of the students were no longer attend-

ing the college either because of loss of matriculation
or other reasons.4 Among CDP antrants to the same
institution, the withdrawal rate was 53% (See Table 4).
Apparently, in Bronx Community College CDP special
services to its students have not been able to make up
for the educational deficiences and/or the many family
and personal problems which interfere with CDP students'

education.

4 Attrition-Retention: Fall 1965 Class, Part A, Summer
1967, p.l. Bronx Community College of the City Univer-
sity of New York, Institutional Research and Studies,
Special Research Project.
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Data is not available for other CUNY community
colleges comparing withdrawal rates of CDP students
with non-CDPs in the 1965 class. There is data avail-
able, however, which suggests that under certain cir-

cumstances the withdrawal rate of CDPs is similar to

that of non-CDPs. Figures provided by the office of
the Coordinator of Institutional Research of the City
University of New York revealed that among all students
enrolled at New York éity Community College at the be~-

ginning of Spring 1968 semester, CDP students withdrew

iﬁ about the same proportion (15%) as regular matri-
culated students (11%) by the end of the semester. The
figures for New York City Community College are im-
pressively favorable to the College Discovery Program.

Withdrawal According to Community College and Type of
Curriculum

The dropout rate among students entering in 1965
differed significantly according to the college attended
(Table 4). Slightly more than half of the College
Discovery students at Bronx and Queensborough left the
program, compared with four out of ten students at Man-
hattan and Kingsborough, and only three out of ten at

New York Citrr.

- 17 -
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TABLE 4

COMMUNITY COLLEGE ATTENDED

Survivors Dropouts Total Sample

N % N_ % N %
Bronx 52 47 58 53 110 100
Queensborough 26 48 28 52 54 100
Kingsborough 59 63 3 37 93 100
New York City 56 73 21 27 77 100
Manhattan _45 59 31 41 _76 100
TOTAL 238 57 172 43 410 100

%% = 15.35

df = 4

P~ ., 005

- 18 -~




F

The higher rates at Bronx and Queensborough oc-
curred despite the fact that these two colleges par-
ticipated in the program since its inception. The low
dropout rate at New York City was due, in part, to a
liberal grading policy in which D's and F's were dis-
regarded if higher grades were attained by makeup exam-
inations.

In contrast with college attended, the type of
curriculum in which the students enrolled (i.e., liberal
artg, business or pre-engineering) was not significantly
related to survival in College Discovery. Table 5 in-
dicates that the proportions of survivors and dropouts
reflected the proportions in the overall sample. The
preponderate number of students (85%) were enrolled’
in liberal arts, and very small minorities were enrolled

in business (12%) and engineering curricula (3%).

Sex and Ethnic Distribution Among Survivors and Dropouts

Neither sex nor ethnicity proved to be a reliable
predictor of which students will leave the program with-
in two years of admission. Table 6 indicates that the
male-female distribution among survivors and dropouts

was generally similar. Slightly less than one-half of

each group were males.




Liberal Arts
Business

Pre~engineer-~
ing

TOTATL

TABLE 5

CURRICULUM
SUrvivors Dropouts
N % N %
206 87 141 83
26 11 24 14

6 3 5 3
238 101 170 100

X2 = not significant

Total
N %
347 85
49 12
12 3
408 100




TABLE 6

SEX DISTRIBUTION

Survivors Dropouts

Female

Total
N %
188 46
222 54
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Table 7 shows that members of various ethnic groups
left the College Discovery Program in the same propor-
tions as they entered: about two~fifths were U.S.-born
Negroes; one-fifth were U.S.-born Whiﬁes; one-fourth
were Puerto Ricans; and 15% were of miscellaneous eth-
nic backgrounds (foreign-born Negroes and whites,

Asians, and Spanish-speaking students other than Puerto

Ricans).

Marital Status, Presence of Parents in the Household

The investigation of the current marital status
of survivors and dropouts revealed that although the
substantial majority of students in each'group was
single, significantly more dropouts were married
(Table 8). Although some students did leave college
to get married, others decided to marry after dropping
out.

Table 9 indicates that significantly fewer drop-
outs lived with both parents. Moving away from home,
however, generally reflected the student's situation
after leaving College Discovery. Married students or

those in military service no longer lived with parents.




U.S.-born Negro
'J.S.~-born White
Puerto Rican

Other Spanish
speaking

Foreign born
Negro

Foreign born
White

Asian
Not ascertained

TOTATL

* T,ess than .5%

TABLE 7

ETHNIC DISTRIBUTION

Survivors
N %
93 39
47 20
60 25
13 5
12 5

6 3
6 3
1 %
238 100

Dropouts
N %
79 46
35 20
37 22

8 5
5 3
6 4
2 1
172 101

Total
N %
172 42
82 20
97 24
21 5
17 4
12 3
8 2
1 *
410 101




Survivors Dropouts

N % N %
Single 233 28 145 84
Married 5 2 26 15
Separated — - 1 1
T OTAL 238 100 172 100

X% = 22.55

af = 1

p<.001
Note: "Separated" category was omitted from X2,

TABLE 8

MARITAL STATUS




TABLE 9

PRESENCE OF PARENTS IN THE HOUSEHOLD

Student:

Lives with two
parents, at least
one is natural
parent

Lives with one
natural parent
only

Lives with others
(including foster
parent, husband,

military service).

TOTAL

Survivors Dropouts
N % N %
138 58 61 36
76 32 48 29
24 10 59 35
238 100 168 100
x2 = 38.24

df = 2
< ,.001
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Reasons for Leaving The College Discovery Program

The reasons students gave for leaving CDP consti-
tute a very important dimension in understanding the
attrition problem.

In response to the question, "What was your major
reason for leaving the College Discovery Program?"
students usually gave more than one response. These
responses are categorized in Table 10.

The most.frequenﬁly given reasons were motivation-
al problems, cited by 39% of the students. Many of
these students lost interes* in their college work;
others were confused about their college goals or were
not sure that they wanted or needed a college education;
still others were certain that a college education was
not required for what they were interested in doing.

Family problems and financial difficulty were
mentioned as major reasons for leaving the program by
35% and 34% of tiie students, respectively. The finan-
cial difficulties faced by the students were generally
"chronic in nature. In many cases students felt the
need to work to assist their families. Some of these
students wanted to remain in college but could not i‘>

withstand active family pressure for them to assume
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wage-earner roles. There were a few instances where
precarious family financial situations were aggrevated
by sudden illnesses or accidents. Finally, there were
cases where the students simply wanted to earn money
to get away from unwholesome family situations or for
other personal reasons.

Another major reason for leaving the program,
mentioned by 24% of the students, was dissatisfaction
with the program itsélf. The dissatisfaction centered
for the most part around lack of personal choice in
pursuing a course of study.

... I would have stayed in CDP if I were
given the Career Program that I wanted
to go in (Mechanical Technology). I
feel CDP students should be given the
opportunity to select their own field
regardless of former education -- let
them pick what they want. Don't forget
CDP is an experimental program. While
I was in the Liberal Arts Program I
was quite unhappy, not because of the
curriculum, but because I did not want
a transfer program. I know that
Mechanical Technology was harder than
Liberal Arts but I would have been very
happy in Mechanical Technology. I
would have given a much harder effort
in Mechanical Technology than in Liberal
Arts.

... Most of us were told that we could not
have the programs we had previously

- 27 -




TABLE 10

REASONS FOR LEAVI)IG THE COLLEGE DISCOVERY PROGRAM

Dropouts
(170)
N %

Poor Motivation 66 39 %
Did not apply himself to
work, loss of interest 49 29
Confused about goals; not i
sure wants or needs college |
education 21 12
Wanted to do something not
requiring college 8 5
Other 3 2

Family Problems 59 35
Financial problems; wanted to
earn money to help family 38 22
Disorganized home situation 21 12 :
Family opposed or not .
concerned about college ) 6 4
Family responsibilities inter-
fered with school 6 4
Illness, deaths in the family 2 1
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TABLE 10
(Continued)

Financial Problems 57

Financial problems (pertain-
ing to family or unspecified)

Wanted to earn money, become
independent of family

Work interfered with studies

College Program or College
Not Suited to the Student 44

Student did not like program:
Wanted some other Program

Traveling difficulties;
too much travel

Personal, Emotional Problems 33

Psychological; personal problems

Lack of self-confidence;
immaturity

Miscellaneous

Inadequate aptitude or
training for college 14

Student was failing
(not further specified) 10

Marriage 11
Army 6
Other 12

Note: Multiple response is possible.
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applied for (Liberal Arts). There was no
criterion set for those CD students who
were chosen for Liberal Arts, for most had
lower averages as well as failures for the
preparatory term at BMCC (Borough of
Manhattan Community College). Yet a small
number of CD students were placed in
Liberal Arts, and the rest, although unwill-
ingly, were dispersed among the mongers in
the business world. I, myself, received
small business as a curriculum. I could
have killed! .....

Other students who expressed dissatisfaction with
the program left primarily because of travel difficul-
ties, while a very small number mentioned the feeling
that the teachers and the rest of the student body
were condescending toward CDP students.

Besides motivational, family, and financial prob-
lems, and dissatisfaction with the college or program,
personal problems were cited as a reason for leaving
by 19% of the students. Frequently, the motivational,
family, and personal problems, and other circumstances
were intertwined to create a dropout. Below are few
examples of the reasons students gave, showing the
complexities of the problem:

... I had difficulties with traveling. It

took me an hour and a half to get to
school. When I would get home I would
be tired and did not want to study. Also
I did not have a quiet place to study.

Then I started having problems at home.
This also took me away from my studying.
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Soon I diu not want to take that long ride
to Queensborough where I was not learning
anything. I just stopped studying for the
finals and decided to go to work. Also,

I lost matriculation. I did not feel like
going at night. I could not afford it
either.

I was a foreign student and I had some
difficulties to understand English, so I
have been a very poor and slow student.

I could not understand the lecture classes,
I always had a dictionary with me. And
again, I am crippled; i have polio in one
leg -- that makes me feel shy and ashamed
of myself. When in class I was afraid of
speaking. I was always alone and refused
to talk about my problems to my adviser.
At first, I tried and tried hard to pass
my subjects. Then I became disheartened
and gave up ... I just let go and would
not study ...

I had difficulty with my foster parents,
whose attitude toward my going to college
was very apathetic. The arguments all the
time affected my studying, so that when I
came to school all I wanted to do was +o
get away from home. 1In school I was inter-
ested and disinterested at the same time.

I was not sure what I wanted out of life.
I lost track of my goals and did not take
seriously all the advice given to me.
Also, my home situation did not lead to
easy studying.

I did not find the courses of the faculty
very stimulating. I had the problem every
freshman has -- to get adjusted to college
life.

The major reason was my home life. I could
not adjust myself to the new rules my mother

had decided to lay. I was working and attend-

ing college five days a week so I could not
understand why the weekends could not be
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spent doing as I pleased. After you get to
that humdrum of working and going to school
five days a week you needed something to
break the monotony. I did not go out that
much but when I did my mother had something
to say. She was contented in seeing me in
the house seven nights a week. And I could
not see it. So naturally, I rebelled. I
started having a ball, which only made things
worse. She stayed on my back day in and day
out until I got to the point where I did not
care anymore. I was dismissed from the Pro-
gram because my index was too low.

Feelings About Withdrawing from CDP and Expectations

About Returning to CDP

Dropouts were asked whether they agreed or dis-
agreed with three statements on their feelings about
leaving and their expectations about returning to CDP.
Approximately 80% of the students (N = 129) felt that
they really wanted to stay in college. One third
(N = 53), however, felt that it was better for them
that they were no longer in the Program. Many of these
were students who had transferred to other college pro-
grams. Others regarded leaving college as the only
realistic course of action at the time, considering
their circumstances and problems.

With regard to returning to CDP, approximately

half of the dropouts (N = 76) expected to re-enter at

some time in the future. While this is probably an
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over-estimate of those who will actually re-enter, it
is an indication of a favorable attitude toward CDP

even among those who left.

Factors Which Enabled Survivors to Remain in CDP

In understanding attrition, equally as important
as the reasons why students leave the program are the
factors which enable students to remain. Table 11
shows the responses to the question, "What is the
major factor that enabled you to continue your studies,
in spite of any difficulties you may have had?"

The major factor credited by survivors for re-
maining in college was their own personal drive and
perserverance, bolstered by a recognition of the need
for education (73%). Other factors were advice and
encouragement from family and friends (20%), the sup-
port of college counselors and teachers (13%), and
CDP financial assistance (8%). It is interesting that
survivors perceived personal drive as the major factor
for survival in a college program that offers such a
variety of assistance as CDP. It appears that external
support is not perceived as sufficient for success with-

out internal drive.




TABLE 11

FACTORS ENABLING SURVIVORS TO REMAIN IN COLLEGE

Survivors
(226)
N %

Personal drive; desire for education 166 73

Drive, perserverance 121 54

Desire for education 60 27

Like school work 9 4
Support of family and friends 45 20

Family encouragement 37 16

Advice of friends 13 6
support of college counselor, teachers 30 13

Advice of counselors 27 12

Support of teachers 6 3
College Discovery financial help 19 8

Note: Multiple responses were possible.
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Section III

ACADEMIC STATUS, EMPLOYMENT PATTERN, AND STUDENTS' 1
ASPIRATIONS

One of the major goals of the College Discovery

Program is to raise the educational level, aspirations,

and career prospects of the students. This section

deals with data pertaining to these three areas while

the students were in CDP, as well as after their sep-

aration from the program.

Academic Status of Dropouts

For a significant number of dropouts, withdrawal
from the College Discovery Program did not mean the
end of higher education. An impressive 37% of dropout
students had resumed school at some time after lea&ing
College Discovery, and one third (N = 54) were still
attending school at the time of the follow-up study. .
In the latter group were a few students (3) who had
dropped out soon after admission, but who had been re-
admitted into the program. Most of the students who
were attending school were matriculated and working .

for either an Associate or a Bachelor's degree (Table 12).
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TABLE 12

DEGREES SOUGHT BY DROPOUTS -
WHO ARE CURRENTLY ENROLLED IN SCHOOL

Dropouts

N %

Associate in Arts 22 41
Associate in Applied Science 6 11
Bachelor of Arts or Science 22 41
Other (nurse's license, certificate) 4 7
TOTAL 54 100
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Among the students classified as dropouts, 42%

(N = 72) were working (without attending school), 16%

(N 28) were in the military service, and 11% (N = 18)
were engadged in other activities, such as being house-
wives or in the Peace Corps.

Among the students who attended school after
leaving Cocllege Discovery (including the few no longer
attending at the time of the follow-up study), over
half (N = 3%) went td two-year schools. Senior college
was the choice for 17% (N = 11) of the students, while

the remainder had enrolled in vocational, trade,

business, secretarial, professional, or semi-professional

it

schools (N 10). The majority of these students (56%)
were enrolled in evening sessions; one-third managed

to attend full-time day sessions, and the rest attended

part-time during the day.

Employment Pattern: Dropouts

The respondents were asked to list their three
most recent jobs, and for each job listed they were
asked to describe the nature of the occupation, the
number of hours worked per week, and the amount earned

per hour (Tables 13 to 18).
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Before proceeding to discuss the findings, it is
necessary to clarify the data which the tables contain.
The jobs listed under the heading "Most Recent Job" re-
fer for the most part to jobs obtained after leaving
the College Discovery Program. As initially indicated,

42% of all dropouts were working at the time of the

follow-up study, and many of those who were attending
school either on a pa;t~time basis during the day or
on an evening session basis also worked. Some Jjobs
listed as "most recent" may be those of a few students
who held jobs while in College Discovery but have not
worked since leaving the program. Housewives or stu-
dents who left CDP shortly before the follow-up study
and had not yet been able to find jobs are most likely

neare

to list a job held while in CDP as "most recent."

The heading "Previous Job" refers to the job which
the student had prior to the most recent job. Included
under the "Previous Job'" category are positions obtained

while in CDP as well as after leaving the program.5

5 Sixty-seven percent of the dropout students worked
at some time while in college.
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Finally, the category "earliest Job" refers to jobs
held immediately prior to ﬁhe "previous job." This
category refers for the most part to jobs obtained
while in CDP. However, it may also include positions
obrained in high school, or positions obtained after
leaving CDP for students who left the program Very
early and had time to work at three or more places.
Thus, the categories are not mutually exclusive in

reference to the time when the dropouts obtained their

positions.,

As Table 13 shows, the number of dropouts who
indicated they had jobs increased from 44 (26% of the
sample) for the earliest job to 141 (82%) for the most
recent job. Although this might indicate non-response,
it might also reflect the fact that most students have
had only one job, usually either during or after their
CDP experience. This alternative explanation seems a
very likely possibility when it is considered that the
highest unemployment rates are general ly among youths
19 years of age or younger, in particular non-white

6
youths. It is, therefore, reasonable to infer that

6 U.S. Dept. of Labor, Manpower Administration, Statis-
tical Tables on Manpower, A Reprint From The 1968

Manpower Report. Washington, D.C., p.237. ] §
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TABLE 13

RECENT JOBS HELD BY DROPOUTS

Most

Recent Previous Barliest

Job Job Job

N % N % N %
Office or clerical
work 95 67 48 55 26 59
Sales work 9 6 11 13 3 7
Recreation asst.,
counselor, group
leader 5 4 10 12 3 7
Unskilled, household
service work 7 5 4 5 4 9
Asst. teacher, tutor 3 2 3 3 - -
Libirary worker 1 1 3 3 1 2
Senii-silled service
work 12 9 3 3 4 9
Other (nurses aide,
technician, skilled) 9 6 5 6 3 8

TOTATL 141 100 87 100 44 101
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job opportunities were more often available as the .
student increased in age and as he acquired more
marketable skills as a consequence of his college ex-
perience.

The table also shows that dropouts generally
worked in clerical positions. The major change in the
type of work done was an increase of 12 percentage
points in the number of students who held clericai
positions, from 55% for the previous job to 67% for
the most recent job.

The number of students in clerical positions is

impressively high in view of the fact that many of

the students are Negroes and Puerto Ricans, groups

which tend to occupy the bottom steps on the occupa~ .
tional scale of our economy. A comparison of these

findings with occupations held by groups of similar

age who have graduated from high school but have not

attended college provides an idea of the probable
effects of college attendance on the occupations of

the students.
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Project Talent collected data on a national
sample of 100,000 ninth graders who graduated from
high schocl in 1964. It was found that one year after
graduation, the greatest percentages of high school
graduates were in the Armed Forces or in unskilled
(driver, farm laborer, miner, etc.) or skilled posi-—
tions (electrician, machinist, mechanic, etc.).7

Statistics provided by the U. S. Department of‘
Labor on the major occupations in 1966 of employed
high school graduates not enrolled in college showed
that, unlike CDP students, many high school graduates
held semi-skilled positions. Approximately one out
of every five students who graduated in 1964 or in
1965 held operative or kindred positions.8 Although

other explanations cannot be ruled out as affecting

Project Talent News, American Institute for Research
and University of Pittsburgh, Vol. 6, No. 1, Oct. 1967,

p.4. The term "graduates" refer to high schcol
graduates.

Employment of High School Graduates and Dropcuts In
1966, Special Labor Force Report No. 85. A monthly
labor review reprint from the July, 1967 issue,

U.5. Dept. of Labor, Bureau of Labor Statistics,
p.-A - 7.
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the employment pattern of dropouts, it seems that col-
lege attendance assisted former CDP students to obtain
positions a few steps higher in the occupational scale.

The results obtained on the number of hours worked
per week (Table 14) and on the amount earned per hour
(Table 15) also showed several changes in the employ-
ment pattern of the dropouts.

As wouid be expected, many more dropouts were
working full time (that is 35 hours or more) in their
most recent jobs than in their previous positions.

This finding again confirms our inference that, for
the majority, previous positions were denerally ob-
tained while they were students.

Hourly pay also increased over that earned in
former jobs. While previously almost all had made
$2.00 an hour or less, in the most recent job only
61% earned this low wage. The maximum reported top

pay was $4.50 an hour for one student.

Employment Pattern: Survivors

The employment pattern of survivors is not com-
parable to that of dropouts, for most of the jobs

were obtained while the survivors were still atténd—
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TABLE 14 o

NUMBER OF HOURS WORKED PER WEEK BY DROPOUTS

Most
Recent Job Previous Job Earliest Job

N % N % N %
Less than 15
hours 6 4 5 6 4 9
15 - 19 8 6 11 13 ] 20
20 - 24 10 7 14 16 8 18
25 - 29 3 2 2 2 1 2
30 - 34 6 4 10 12 2 5
35 hours or
more 106 76 44 51 20 45
, .'>°
TOTAL 139 99 86 100 44 99
X¢: Most recent job vs. previous job: v

35 hours or more vs. all others =
13.95, 1 df; p<.001

x2: Most recent job vs. earliest job
35 hours or more vs. all others =
13.39, 1 4df; p<.00l
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TABLE 15

AMOUNT EARNED PER HOUR BY DROPOUTS

Dropouts
Most Recent Previous Earliest
JOb Job Job
N % N % N %
$2.00 or less 83 61 81 924 36 84
$2.01 or more _53 _39 5 6 7 16
TOTATL 136 100 86 100 43 100

x%: most recent job vs previous
job 28.31, 1 df, p<.00l1

!

X2: most recent job vs earliest
job = 6.56, 1 df, p<.0l




ing college. The full-time student status, therefore,
affects the type of employment, number of hours worked,
and salary earned.

Like dropouts, survivors tended to work in
clerical positions (Table 16). The percentage of sur-
vivors holding positions generally associated with
student status, such as recreation assistants, coun-
selors, and assistant .teachers or tutors, was higher
than the percentage of dropouts in these jobs.

Most of the jobs held by survivors were part-
time (Table 17). This finding reflects existing poli-
cies at the colleges, which discourage students in
the program from holding full-time positions. The
amount per hour earned by survivors at their various

jobs was generally $2.00 or less (Table 18).

Occupational Aspirations

Although more pronounced among survivors, the
level of career aspiration is high among all students.
In Table 19, responses to the gquestion "What kind of
career or job are vou considering as your life's work?"
clearly indicate that professional -jobs are the most

attractive to both groups.
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TABLE ‘16

JOBS HELD BY SURVIVORS WHILE IN CDP

Survivors

Most Recent Previous Earliest

Job Job Job
(173) (114) (68)
t | N % N % N %
tf Clerical, office 99 55 56 49 32 47
: Recreation asst. worker,
N counselor, group leader,
’ social work at church 19 11 16 14 9 13
Asst. teacher, tutor 9 17 15 13 5 7
ﬁ-i Library worker, aide 14 8 10 11 6 °)
Sales work 11 6 7 6 2 3
g Semi-skilled service _
machine 6 3 2 2 2 3

Unskilled 5 3 4 4 4 6

Other skilled tradesmen,
nurses aides, technicians,
managers 10 6 3 3 8 12

-




TABLE 17

NUMBER OF HOURS WORKED PER WEEK BY SURVIVORS

Most Previous Farliest

Recent Job JOb Job

N % N % N %
Less than 15 hours 63 36 4.2 28 25 38
15 - 19 51 29 30 27 1117
20 - 24 28 16 17 15 14 21,
25 - 29 | 9 5 3 3 0 -
30 - 34 9 5 6 5 6 9
35 hours or more _le 9 13 12 A0 15
TOTATL 176 100 111 1230 66 iOO
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TABLIE 18

AMOUNT EARNED PER HOUR BY SURVIVORS

Most Previous
Recent Job Job

N % N %
$2.00 or less 155 87 105 95
Over $2.00 22 12 6 6
TOTATL 178 99 111 101
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TABLE 19

OCCUPATIONAL ASPIRATIONS

Survivors
N %
Teaching 109 46
Social work 24 10
Other professions except
performing or Creative
Artists : 36 15
TOTAIL PROFESSIONS 169
Technicians 8 3
Sales, Clerical 3 1

High white collar (executives,

Dropouts
N %
37 23
9 6
19 12
71% 65 41%
19 12
15 9
11 7
7 4,
16 10
28 17
28% 96 59%
99% 16l 100%
37.31
1
.001

supervisors, managers, Agents) 12 5
Performing or creative artists 6 3
Miscellaneous (skilled;
protective work; Armed
Forces, etc.) 26 11
Undecided 12 5
TOTAL ALL OTHERS 67
TOTAL 236
%X2. Professions vs. all others =
df=
p<




Seven out of ten survivors said they would like
to pursue a profession; half of these preferred teach-
ing. Dropouts, like survivors, selected careers in
professions, but the proportion (only four out of ten)
making this choice was significantly lower than among
survivors. The teaching profession ranked highest
among dropouts. Dropouts were more likely than sur-
vivors (12% vs. 3%) to choose technician jobs, such
as laboratory, dental or computer technician. Only
1% of the survivors, but 9% of the dropouts, indicated
interest in sales or clerical positions. Of particular
significance was the striking contrast between the
certainty of the survivors and the indecision of the
dropouts regarding their futures. Only 5% of the sur-
vivors, but 16% of the dropouts, were vague or un-
decided about future occupations.

For most students there was no change in the choice
of a career since leaving high school. Only about one
quarter of the survivors and a third of the dropouts
claimed to have reconsidered and chosen a new goal.
Equal proportions in each group (13% and 14%) attri-
buted the change incareer goals to positive or negative

college experiences in career-related courses.
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Academic Aspirations

An overwhelming majority of survivors (N = 198,
84%) were working for an Associate in Arts degree at
the time of the survey and 11% (N = 27) were working
toward an Associate in Science degree. Ten students
c¢laimed they were working for other degrees, while one
said he did not seek a degree.

When asked: "What degree of training do you need
for the career or job‘you are considering?" both groups
showed high educational aspirations, but a graduate
degree was felt necessary by more survivors.

Approximately 4 out of 10 in each group felt they
would need at least a Bachelor's Degree (Table 20). The
proportion of survivors aspiring to jobs requiring a
degree beyond the Bachelor's was considerably higher
than that among dropouts: 37% of the survivors felt that
they would need a Master of Arts or Science, and 8%
felt that they would need a Ph.D. Among dropouts,

17% felt they would need a Master of Arts or Science
and 2% felt they would need a doctoral degree. Four-
teen percent of the dropouts aspired only to an Associate
degree, as compared to 6% of the survivors. Fourteen

percent of the dropouts, compared with only
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TABLE 20

DEGREE OR TRAINING REQUIRED FOR CAREER

Survivors Dropouts
N % N %
Associate in Arts or
Applied Science 15 6 21 14
Bachelor of Arts or
Science 103 44 60 41
Master of Arts or Science 85 37 25 17
Ph.D. 18 8 3 2
Other 10 4 17 12
None beyond high school 2 1 20 14
TOTATL 233 100 146 100
X2 = 42.11
df = 4
p<.001
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one percent of the survivors, felt that they would not
need any degrees beyond a high school diploma. The re-
maining 12% of the dropouts and 4% of the survivors
claimed they sought other kinds of degrees. The differ-
ence between the kinds of degrees sought by the two
groups was statistically significant (X2 = 42.11,

df = 4, p.001).

The high occupational and educational aspirations
found among the two groups of students are in agree-
ment Qith other studies which have shown that students
from culturally deprived backgrounds tend to have g
academic or occupational espirations as high or some-
times higher than students from more secure economic
backgrounds.9 Although the high aspirations of somé
students, particularly dropout students, may be unreal-
istic considering their past performance and may in-

dicate an attempt to bolster self-esteem by aiming

2 A review of some of these studies is provided by
Harold Proshansky and Peggy Newton, "The Nature and
Meaning of Negro Self-Identity," in Martin Deutsch,
Irwin Katz and Arthur Jensen (eds.) Social Class,
Race, and Psvchclogical Development. New York:
Holt, Rinehart and Winston, Inc., 1968, pp.l78-218..
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high, this may not be the case for many other students
who are actually striving toward the fulfillment of their

goals.

Plans For The Following Year

Students were also asked about their plans for the
following year. Although these plans may not be carried
out, over two-thirds (69%) of the dropout students an-
ticipated being in school. Only 14% intended just to
work, while 15% felt they would be in the military
service. The remianing 2% planned either to be house-
wives or in the Peace Corps.

All but 6% of the survivors also planned to con-
tinue school the following year. Many, however, no
longer expected %o remain in CDP. Over one-third (36%)
did not plan to remain in College Discovery for their
next year in schoecl. 2An interesting research guestion
suggested by this finding is whether or not these stu-
dents are aware that they can attend senior college
under the auspices of the program. Three percent of
the survivors said that they would be in military ser-—-
vice; 3% said that they would be either housewives or
Peace Corps workers. Only one student intended to

leave school for a job.
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Life Values

The values which students regard as important un-
doubtedly have an influence on their choices of career,
on their aspirations, and on their academic perform-
ances. It is logical to ask next: Do survivors differ
from dropouts in the values they regard as significant?

Students were asked to rate the importance of nine
different life values. However, it was found that none
of the items differentiated survivors from dropouts
(Table 21). Although a smaller proportion of survivors
felt that having a good standard of living was very
important, or emphasized the importance of "leisure
time, " neither of these differences achieved statisti-
cal significance. ‘

By and large, most of the values listed were re-
garded as of some importance or highly important, with
self-development and career, generally regarded as the
two most important areas by both groups. These
choices were followed in ranking by a good standard
of living and relations with family. The only two
items which a substantial number of students (close to
one~-fourth in each group) did not regard as important
were participation in community affairs, and working

for international or national betterment.

— 56 -




ST L¢ ¢S5 88 ce 174% It &c¢ e STt 7 S6 SST3TATIASY
TRUOCTIRSIDSY ‘SWI] SINSTST
cc ¢€¢ 6% <8 (4 7a 6T SV ¢s ¢€cl Y4 89 3, wxsl331sq T,3euIS3ul
I0 T,32eN IO0J bursjIom
¢ 0OV g €6 0c c€c 0Cc LV €2 LPT LT 0h74 SATeFIIVY
AyTunumoc) Ut uotTledioTiaed
¢l Oc¢ TE €9 LS L6 ST 9¢ 9¢ 68 6¥ 71T S3ISTL=9 msoﬂmﬂﬁmﬂ IO TeIAOW
8 el e LS 65 66 L o1 ¢y 66 TS 0ct spusTay Au
y3Tm TIsm buole burizen
S 8 ¢c Lt 7L oc1 S 1T ¢ LS L 891 ATTwey
Aul yaTm suoilefaI AW
T ¢ LT 6T 28 6¢€I Z S 9¢ 29 cL 891 PUTATT 3JO
pIepues3s pocchb e butaArH
14 9 6 o1 L8 S8¥L T [4 9T 8¢ €8 ¢6l uoTyednos) IO asaaed AW
T c S 6 76 6ST 1 4 S T 76 1cc JUSWSAOIGWT FTSS
pur juswdoisasp-IISS
% N % N % N % N % N % N
aUe3ICdulT JUBRZIOAWTI 3JURIICAUT AUBR]ICAUT JURIICCUIT 3JUurlIIOCUT
O0S 2CN 1e'UMSUCS AIa) O0S 210N JRUMSUICS Kaspn
S3INCAoIJd SIOCATAINS

SHNTVA 4417 40 HONYLEOdWI

€ d1I9VYL




These findings suggest that the two groups of
students have internalized American values of indi-
vidual success and material well-being, and that these
values are prime influences in their desire to pursue
careers associated with college degrees. These find-
ings have some importance in devising educational
programs for disadvantaged students. Without going
into an elaborate discussion of the philosophical
questions of the functions of higher éducation, it
seems that these students' interest in continuing with
their higher education can be maintained primarily in
so far as students see the relevance of college courses

to their long range economic goals.

The markedly low importance attached by CDP stu-
dents to participation in community affairs and working
for national or international betterment is in strik-
ing contrast to what news media currently call "the
prevailing mood of militancy in the campus." If the
response may be taken at face value, CDP students in
the 1965 class seemed remote from what passes for the

mainstream of campus life.
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Section IV
SOURCES OF FINANCIAL SUPPORT WHILE IN THE
COLLEGE DISCOVERY PROGRAM

A basic requirement for admission into the College
Discovery Program was that the applicant come from a
low income family. For the 1965 class the maximum in-
come level in a family was $1700 per person per year.
These families could not afford to send their children
to college at their own expense. Even without tuition,
the costs of attending c¢ollege--books, laboratory fees,
transportation, and lunch money, among other expenses--
are generally more than the parents can afford.

Provision is made in the College Discovery Program
to assist students with their financial needs. For the
1965 ¢lass, College Discovery provided a small weekly
stipend of $5.00 to each student in order to cover lunch
and carfare expenses. In addition, the program assumed
the cost of all required books. In some instances,
scholarships were made available for students with spe-
cial needs. Whenever necessary, the program provided

assistance in finding part-time employment.
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In spite of College Discovery financial assistance,
many of the students who left the program cited finan-
cial difficulties as a major reason for leaving. This
finding raised several questinns: What sources of in-
come are available to the students? To what extent do
students make use of the financial resources provided
by the program? To what extent does the financial as-
sistance meet the students' needs? We now turn our

attention to these questions.

Sources of Financilal Support

In the investigation of the sources of income
available to students while in the College Discovery
Program, an attempt was made to identify the specific
sources of income as well as the relative amount that
students obtained from each source. This was done by
means of a question which listed a series of different
sources of i1ncome and asked the proportion of total
money obtained from each source, i.e., whether they ob-
tained "all or most," "about half," "a little," or
"none" from each of seven different sources.

Unfortunately, many students in the survivor group

misinterpreted the question and checked more than nne
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item for the "all or most" category. Consequently, the
results will be presented only in terms of specific
sources of student income without regard to the extent
of support from each source. This information is shown
in Table 22.

The most frequently used sources by both groups
are College Discovery stipends, family income, and
the student's own earnings, in that order. The least
used sources by both éroups, as would be expected con-
sidering the students' economic deprivation, are per-
sonal savings, family savings, and loans.

The majority of both survivors and dropouts util-
ized stipends (91% and 76%), family income (80% and
67%), and personal earnings (85% and 63%). A majority
of survivors (58%) and a large number of dropouts (42%)
used the work-study subsidy. The large percentages
using family income and students®' earnings in both
groups seem to indicate that a substantial number of
students and families are willing to make considerable
effort and sacrifice to support the students' college
career. Since family income is known to be low ($1700
or less per family member per year), student support

from this source is impressive evidence of a strong
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commitment to higher education.

In noting the differences between survivors and
dropouts, of particular importance is the fact that with-
out exception the proportion of survivors utilizing each
source was significantly higher than that of dropouts.
Not only did a larger proportion of survivors use
each source of financial support, but many more used
several sources, as indicated by the greater over lap
found in the survivor‘column of Table 22.

The regularity with which survivors differ from
dropouts in the use of financial resources suggests the g
hypotheses that the differences observed between the
dropouts and the survivors may be a function of the per-
sonality make-up of the two groups of students, such
as differential energy levels or inability to make use
of resources. But time spent in the program can not
be wholly disregarded as a possible influence. Sur-
vivors generally stayed in the program for a longer
period of time than dropouts. Throughout their longer
college careers they may have had to go from one
source to another as original sources were exhausted.
Similarly, students who stayed in the program for a

| longer period of time have a longer period of time to
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TABLE 22

SOURCES OF FINANCIAL SUPPORT
WHILE IN COLLEGE

survivors Dropouts

Base® N % Base N %
Stipend from
CDPp ** %% (223) 203 91 (172) 131 76
Family Income * (221) 176 80 (172) 115 67
Student's
earnings ***%*  (220) 187 85 (172) 108 63
Work Study
in CDP *#%%x% (196) 113 58 (172) 72 42 g
Student's
savings **%*%* (201) 84 42 (172) 41 24
Family .
savings * (195) 38 19 (172) 16 )
Loan ***% (175) 34 19 (172) 8 5

* Significant at the .05 level
k*** Significant at the .001 level

@ Many survivors failed to answer
several of the items.




secure employment while going to school, and conse-

quently to accumulate some personal savings.

Utilization of CDP Financial Assistance

As part of a longer series of questions dealing
with the evaluation of college facilities, students
were asked about their experience with CDP stipends
and other financial assistance. Almost every student
in the survivor group. (99%) and the overwhelming maj-
ority of dropouts (92%) had received at least one form
of financial assistance. The trend showing that more
survivors than dropouts received at least one form of
financial assistance was not significant when tested
by Fisher's exact probability test.

Although the substantial majority of students iﬁ
each group received at least one form of financial as-
sistance, significantly more survivors than dropouts
(91% vs. 76%) received stipends from CDP. The findings
may be a function of personality factors in drcpout
students; e.g., dropouts may be less willing to accept
money than to accept books or assistance in finding
employment. However, the finding may also be a func-
tion of the time spent in the program. Students who

left at the end of the summer program or during the
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first semester may not have received stipends even
though they were eligible for them. A third possible
interpretation is that there might be special admin-
istrative difficulties connected with the stipend pro-
gram. Some dropouts may have been forced to leave
either because of unintentional delays or other dif-
ficulties in receiving the stipends. Although survivors
may have been subjected to the same difficulties, the
~reater number of financial resources utilized by them
may - ave mitigated the effects of delays in delivery

of st:- w:nds.

Eval.siz' on of CDP Financial Assistance

S tudents were asked to evaluate the adequacy of
CDP stipends and other forms of financial assistancé
in terms of whether they considered them "very good, "
"adequate," or "poor." Approximately 80% of the students
in the two groups rated the assistance as at least ade-
quate. Thirty-five percent of the survivors and 44%
of the dropouts rated the CDP financial assistance as
very good. The difference in ratings of the two groups

was not statistically significant.
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Section V
STUDENTS! EXPERIENCES IN THE
COLLEGE DISCOVERY PROGCRAM
Information about the students' experiences in

the College Discovery Program was gathered systemati-
cally throughout the ¢uestionnaire by means of a series
of fixed alternative (precoded response) and free re-
sponse guestions. This section will deal with responses
to questions intended to elicit attitudes and feelings
about CDP as a whole; utilization and evaluation of
specific program facilities and services; students' per-
ception of their major difficulties while in CDP; and
their suggestions for program improvement. Further
elaboration of the students' reactions to the summer
sessions, counseling, and tutoring services will be

dealt with in Sections VI, VII and VIII.

Degree of Satisfaction With CDP

The degree of satisfaction with CDP was assessed
by a multiple choice question containing five alter-
native statements. Since only seven respondents (two
survivors and five dropouts) selected the statement in-

dicating the greatest degree of unhappiness ("I am nct
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at all happy about the CDP ~- there's almost nothing
about it that I have liked"), for purposes of analysis
these seven responses were combined with responses to
the statement "... on the whole I have not been happy
about CDP."

The results for this question appear in Table 23.
It is clearly shown that the great majority of both
groups were happy with CDP, but survivors were generally
more satisfied than were dropouts: almost twice the
proportion of survivors as dropouts stated that they
were "fully happy about CDP"--they liked "just about
everything" in the program. However, the fact that
over two-thirds of the dropouts expressed favorable
attitudes toward CDP by stating that "...on the whole
I have been happy about the CDP..." supports other
data throughout the report which indicate that dropouts

do not blame the program for their difficulties.

Feelings About Initial Preparation

Three questions attempted to elicit the students'’
feelings about their preparation for college work. The
first question asked the students to think back to what

they were told about CDP and to list those things for
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TABLE 23

DEGREE OF SATISFACTION WITH THE
COLLEGE DISCOVERY PROGRAM

Those Who
Indicated:

I'm fully happy about
CDP

On the whole, I've
been happy about CDP

My feelings are about
evenly divided

I have not been happy
about CDP

TOTAL

- 68 -~

Survivors
N %
o8 41
100 42
28 12
12 5
238 100
X2 = 21.98
df = 3
p<.001

Dropouts
N %
37 22
80 47
34 20
20 12

171 101




which they were not sufficiently prepared. Approximately
one-fifth of the students in each group said that there
was nothing for which they had not been prepared (Table
24) . The remaining responsdents gave a wide variety

of responses and no one area was mentioned by more than
15% of either group.

Among the most frequently mentioned surprises to
students in both groups was the amount of time required
for studying. This item was mentioned by 14% of the
survivors and by 12% of the dropouts. Later in the re-
port it will be shown that the number of students who
actually experienced study problems was much higher than
those who indicated that they had not anticipated the
difficulty. ’

Other frequent responses, partiéularly among drop-
outs, were the many required courses which they had to
take (15%) and the personal and emotional problems
which they encountered in adjusting to college life
(12%). Survivors tended to stress the amount of test-
ing to which they were subjected (10%). It is unclear

whether they were referring to testing by teachers for

courses or to tests given by the Research Unit.




. TABLE 24

AREAS NOT PREPARED FOR IN
COLLEGE DISCOVERY PROGRAM

Survivors Dropouts
(204) (170)
N % N %
Amount of study time re-
quired 28 14 21 12

Courses I'd have to take,
that liberal arts curriculum
is required 19 9 26 15

Personal or emotional pro-

blems in adjusting to

college*** 5 3 21 12
The amount of testing*#** 20 10 7 4

General inadequacy of

training 12 6 12 7
Summer Program 15 7 7 4‘
The helpfulness of counselors 14 7 2 1
Stigma toward CD students 11 5 6 4
That CD offered stipends 7 3 8 5
The unhelpfulness of

counselors 8 4 5 3
Expenses involved in college 6 3 2 1

There was nothing I was
prepared for 19 9 12 7
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TABLE 24
(Continued)
Survivors Dropouts
(204) (170)
N % N %
Miscellaneous 13 6 10 6
There was nothing I
was not prepared for 40 20 32 19

Note: Multiple response is possible

*%% Significant at the .01 level




The second question asked how difficult students
found their college work. Although this question fail ed
to differentiate between the two groups of students,
the results shown in Tahle 25 clearly indicate that stu-
dents generally felt they were not adequately prepared
for their college work. About half of the students in
each group found college work to be more difficult
than expected. Only 18% of the survivors and 15% of
the dropouts found the work to be easier than expected.

The third question dealt with the degree of in-
terest which students felt in their college courses.
Although equal percentages (50%) of both groups found
college work to be more interesting than expected, many
more dropouts than survivors found the work to be less
interesting (Table 26). La*er in the report it will
again be shown that motivation towards coursework dif-

ferentiates dropouts from survivors.

Identification as College Discovery Students

When asked "How many of the community college stu-
dents not in CDP knew that you were in a special pro-
gram?" significantly more dropouts than survivors
(30% vs. 14%) st:ted that all or most of the other stu-

dents knew of their CDP status (Table 27). Similar
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TABLE 25

DEGREE OF DIFFICULTY OF COLLEGE WORK IN RELATION
TO WHAT WAS EXPECTED

Survivors Dropouts b
N % N %

Much more difficult

than expected 28 12 26 15

A little more difficult

than expected 82 35 57 34

Neither more nor less

difficult than expected 85 36 61 36

Easier than expected 43 18 26 15

TOTATL 238 101 170 100

X2 = Not Significant
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TABLE 26

INTEREST OF COLLEGE STUDIES IN RELATION

TO WHAT WAS EXPECTED

Survivors
N %
College studies were:
Much more interesting
than expected 68 29
A little more interesting
than expected 57 24
Neither more nor less
interesting than expected 70 29
Less interesting than
expected 43 18
TOTATL 238 100
X2 = 10.26
df = 3
p<.02
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_ Dropouts
N %
39 23
46 27
36 21
51 39

172 101




TABLE 27

PERCENTAGE OF NON-CDP STUDENTS
WHO KNEW STUDENTS WERE IN CDP

Survivors Dropouts
N % N %
All or most of the
students knew . 32 14 51 30
About half of the
students knew 60 25 39 23
A few of the students knew 131 56 62 37
None of the students knew 13 5 17 10 g
TOTAL 236 101 169 100
X% = 23.58
df = 3
p< 004
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results were obtained when the students were asked how
many of their teachers knew that they were in CDP, i.e.,
significantly more dropouts than survivors (33% vs. 4%)
again stated that all or most of their teachers were
aware of their special status (Table 28).

Although responses indicated that dropouts ap-
parently were more self-conscious about their CDP
status, dropouts did not differ from surviors in as-
sessment of the way teachers treated students. Neither
group felt that their teachers gave them any special
help because they were in a special program (Table 29).

Responses to the question asking how students
felt about being identified as College Discovery stu-
dents were classified according to whether they re-
flected favorable, unfavorable or neutral feelings.

The two groups of students seemed to share the same
kind of feelings about being identified as CDP members.
About one~third of each grour gave favorable responses,
such as "I feel proud of being chosen" or "I feel good
about it." Unfavorable feelings, such as "It's em-
barassing," "You are treated differently," were ex-
pressed by about one-fifth of each group, while the re-

maining 50% were neutral--"It's ok," "It's no different

from the other."




TABLE 28

PERCENTAGE OF TEACHERS WHO KNEW
STUDENTS WERE IN CDP

Survivors Dropouts
N % N %
All or most teachers knew 9 4 55 33
About half of the teachers
knew 21 9 26 16
A few of the teachers knew 136 58 57 34
None of the teachers knew 69 29 30 18
TOTAIL 235 100 168 101
x% = 72.15
df = 3
< .001
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TABLE 29

DEGREE OF HELP GIVEN BY TEACHERS
BECAUSE STUDENTS WERE IN COLLEGE DISCOVERY PROGRAM

Survivors Dropouts
N % N %
More help to CDP than
to others 8 3 10 6
About the same help 223 96 158 94
Less help to CDP than
to others 2 1 — ——
TOTATL 233 100 168 100
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Major Difficulties While in College

A free response question asked for a description
of major difficulties either in the program or outside
of college while students were in CDP. The results
of this question, shown in Table 30, demonstrate that
the great majority of both groups experienced difficul-
ties, but dropouts were more likely to experience dif-
ficulties. Nine out of ten dropouts, compared to
seven out of ten survivors, mentioned having any prob-
lems.

The major difficulties encountered by both groups
pertained to study problems. These problems were men-
tioned by 51% of the dropouts, but by only 30% of the
survivors. The nature of the study problems ranged .
from lack of suitable study facilities in the home to
more personal problems, such as inability to budget
time adequately.

The second difficulty experienced most often by
students in the two groups was "personal anc family
problem, " mentioned by 31% of the dropouts and 18% of
the survivors. Although in most instances students
failed to identify the specific nature of these prob-

lems, other availahle data suggest that these ranged
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TABLE 30

MAJOR DIFFICULTIES ENCOUNTERED WHILE IN
THE COIILEGE DISCOVERY PROGRAM

Survivors
(223)

%

I=

Study problems 66 30%

Problems in study habits:
Difficult to concentrate,
lack of motivation *¥%#*% . 26 12

Difficulty in maintaining 33 15
satisfactory grades

Poor study conditions at
home 2 1

Too much school work 7 3

No place to study at school 4 2
Personal or family problems ***%*4( 18
Financial Problems **%* 30 14

Difficulty with specific
courses 25 11

Insufficient or poor
guidance 10

192

No difficulties ***%* 64 29

Note: Multiple response possible

*%% Significant at .01 level
k%% Significant at .00l level
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Dropouts

N

80

48

38

19

16

(157)

‘59

11

16

%

51%

31

24

12

10

38




from interpersonal relations to family problems brought
about by external circumstances, such as accidents or
sudden il’nesses.

A third major problem, mentioned by 24% of the
dropouts and by 14% of the survivors, was financial dif-

ficulty. Evidently, in spite of the assistance pro-

vided by the program and even though many of the stu-
dents worked, finances were still a source of difficulty.
All of the above differences were statistically

significant.

Major Difficulties While in College as Seen in a Fixed
Alternative Question

To validate results ohtained in the free response
questions dealing with difficulties while in college,
students were asked to indicate whether certain state-
ments were true for them. This question, in addition
to attempting to specify the sources of difficulties
experienced by students, also contained other attitudinal
statements about the program.

The results for this question, shown in Table 31,
are consistent with findings discussed previously.

Dropouts generally indicated that they had experienced




TABLE 31

MAJOR DIFFICULTIES WHILE IN CDP AS SEEN
IN A FIXED ALTERNATIVE QUESTION

Percent indicating that statement
was mostly true for them

Survivors Dropouts

(Base) N % (Base) N %
I am not getting enough
out of college * (234) 75 32 (168) 71 42
CDP does not offer the
courses I want *** (236) 40 17 (166) 47 28
I have too many interests
outside of school * (235) 54 23 (167) 54 32
I am not interested enough
to do the needed studving****(235) 58 25 (171) 77 45
When I entered CDP, I really
wanted to go to different
school (235) ol 39 (170) 59 35
Even though tuition is free,
my family can't afford my
attending college (235) 79 34 (170) 52 31
I want to earn money
instead of going to
school * (236) 27 11 (168) 35 21
Because I have job, I
can't keep up with school '
work * (234) 37 16 (169) 43 25
T think I am going to be
taken into armed forces (234) 27 11 (160) 18 11
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TABLE 31 (Continued)

Survivors
(Base) N

I don't know what I want to
do with my life ***% (236) 48
Because of responsibilities
at home, I can't keep up
with my school work ***% (235) 23
Problems at home
interfered with my doing
school work #*#%*% (237) 79
My own personal
difficulties prevent
me from doing my school
work *#%% (234) 101

* Significant at .05 level
kx* Significant at .01 level
*%%% Significant at .00l level
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20

10

33

43

Dropouts
(Base) N
(169) 68
(171) 55
(169) 92
(169) 100

%

40

32

54

59




more difficulties than survivors, and tended to respond
with less favorable feelings toward college.

Although a substantial proportion of students in
each group felt they were not getting enough out of
college, they were not interested enough to do the
necessary studying, and CDP did not offer the courses
they wanted, the proportion of dropouts who had these
problems was significantly higher than the proportion
of survivors.

The major difficulties which interfered with the
students' school work were identified by dropouts as
proklems in the home (54%):; personal problems, such
as uncertainty regarding the future courses their
lives should take (40%); responsibilities in the home
(32%); other outside interests (32%); or responsibilities
at work (25%). Furthermore, although financial need
was a major concern for students in the two groups,
significantly more dropouts than survivors mentioned
their desire to earn money rather than to go to school
(21%). In all of these items tune proportion of drop-
outs who experienced these difficulties was significantly

higher than survivors, but it should be noted that a
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substantial number of survivors experienced these

same difficulties. For example, one third of the sur-
vivors mentioned that problems in the home interfered
with their school work and one-fifth mentioned having
uncertainty regarding future life goals. Furthermore,
one-third of the survivors felt that they were not
getting enough out of college and another fifth felt
that they were not interested enough to do the necess-
ary studying., An intéresting research question would
be to determine how many of the survivors who experi-
enced the same motivational, family, and personal prob-
lems as dropouts eventually leave the program before

completing the degree requirements.

Recommended Changes for the College Discovery Program

Responses to the question "What changes in the
College Program do you think might help you with these
problems?" indicated that a considerable number of stu-~-
dents in each group perceived their problems to be be-
yond the scope of the program. Approximately four out
of ten students in each group felt that there was

nothing that could be done within the program to

alleviate their problems.




The recommendation for change most often made
came from the dropout group. One~fourth of the drop~-
outs felt they should have more latitude in choosing
their own courses. The two changes most widely recom-
mended by survivors indicated their concern over academic
performance. These students asked for more tutoring
(10%) and for better and more counseling on academic
problems (13%).

With regard to ehanges in matters outside of
school, the findings reported in Table 32 again con-
firmed data presented earlier--dropouts tend to ex-
perience more family and personal problems than sur-—
vivors. Significantly more survivors than dropouts men-
tioned that they had no problems. Dropouts ?ended.to
emphasize that an improvement in their family or per-
sonal problems (46%) and improvement in their pre-
carious financial situation (23%) could have helped
them remain in the program. These recommendationg
were made by only 17% and 14% of the survivors, respect-

ively.
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TABLE 32

RECOMMENDED CHANGES FOR OUTSIDE
OF COLLEGE PROGRAM

Survivors Dropouts
(140) (145)
Change in family or
personal problems ***%* 24 17 67 46
Improve financial support * 20 14 33 23

More time to study 11 8
College sponsored

activities -~ contact

between students/faculty 2 1

Out-of-school counseling 2 1

Better college preparation

in high school 6 4
Miscellaneous 23 16
Nothing can be done **** 60 43
NOTE: Multiple respcnse possible

* Significant at .05 level
*%%% Significant at .001 level
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Utilization and Evaluation of College Facilities and
Programs

Students were asked to evaluate several college
facilities and programs in terms of whether they were
"Very good," "adequate," or "poor" in relation to the
students' needs. Provision was also made in this
question for the students to indicate whether they had
made use of the facilities available. The information
elicited from this qﬁestion was analyzed in two ways.
First, a comparison was made of the number of respond-
ents in each group who had no experience with facilities,
in order to investigate the extent to which the two
groups of students differed in the utilization of avail-
able facilities. The results for this first type of
analysis are shown in Table 33.

More survivors than dropouts made use of existing
facilities and programs in the colleges. Approximately
90% or more of the survivors had made use of 10 of the
11 facilities listed. The guidance and counseling ser-
vice, stipends, and other financial assistance were
used by almost all of the students in the survivor group.
The only service with which a substantial portion of

survivors (approximately one-fifth) had no experience
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was the tutoring service. Since this group managed to
maintain sufficiently high academic averages to remain
in college, it seems that the decision not to use
tutoring services may have been justifiable.

Six of the eleven facilities were used by 90% or
more of the dropouts students, the guidance and counsel-
ing service again being used by almost all. However,
significantly more dropouts than survivors failed to
make use of six of the eleven listed facilities. These
were: facilities for getting to know other students not
in CD; the tutoring program; the student activities
program; the library; facilities for getting to know
teachers; and the college study space. The percentages
of dropouts failing to use these facilities ranged. from
10% for college study space to 34% for tutoring services.

The second analysis, the evaluation of facilities,
consisted of a comparison of ratings given by the stu-
dents who had utilized the service (Table 34). A
substantial majority of students i+~ each group con-
sidered the following facilities adequate: the guidance
and counseling sc¢vvice; stipends or other financial
assistance; the summer program: tutoring program;

facilities for getting to know other students in CD;
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facilities for getting to know other students not in
CD; and the student activities program. A considerable
proportion of students in both groups (35% of the
survivors and 40% of the dropouts) reported that they
had inadequate opportunities to get to know teachers.

The two groups of students disagreed in their
evaluation of the remaining college facilities-~-the
library, lounge and social area, and the college study
space. Many more survivors reported these facilities
to be inadequate. The proportion of survivors who
evaluated these facilities as inadequate ranged from
59% for college study space to 40% for the library.

The dissatisfaction expressed by survivors with
the college study space and with the library deserves
further consideration in light of another finding pre-
viously discussed: one of the major difficulties exper-
ienced by all students is the inability to study. To
compound the prohlem, many students reported not having
suitable study places in the home. It is especially
important that future research specify the inadequacy
of the college study space and the library so that

constructive action be taken in these areas.
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Section VI

REACTIONS TO THE SUMMER PROGRAM

After graduation from high school, all students
accepted for the College Discovery Program were required
to attend a summer session at their community colleges.
The summer session, which provided remedial classes as
well as orientation to the college environment, was
the CDPs' first introduction to college. Since this
initial experience might play a crucial role in the
students' later college careers, questions were asked

regarding their impressions about the summer program.

Feslings About The Summer Program

Students were asked to indicate whether they agreed
with each of several statements about the summer session.
Table 35 reports the percentage of each group respond-
ing that the statements were "mostly true."

By and large, both groups of students shared the
same impressions about the summer program. Of parti-
cular importance was the discovery that less than half
of the students in each group felt that the summer
sessions had prepared them for college. This finding

is somewhat paradoxical in view of the data presented
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TABLE 35

FEELINGS ABOUT THE CDP SUMMER PROGRAM

Percent Responding That
Statement Is Mostly True

Survivors Dropouts
(234) (169)

A course in study habits
ought to be given before
entering CDP 185 79 139 82
Too many psychelogical
tests were given during
the summer *** 142 61 77 46
I would like to get a job
this summer rather than
go to summer school 143 6l NA NA
Summer school teachers
took more of an interest
in students than teachers
do now 124 53 98 58
Summer session courses
prepared me for college 101 43 80 47
Note: NA - Quest.ion was not asked

k%% Gignificant at the .01 level
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earlier, mainly that the substantial majority of students
felt that the summer program was adequate. On the other
hand, the finding is consistent with the overall feel-
ing expressed by students that college work was more
difficult than expected. One possible explanation is
that although the students were satisfied with the
quality and content of the summer program, they later
became very much aware of their academic deficiencies
and felt the need for more intensive remedial help.

A substantial majority in each group felt that
"a course in studv habits ought to be given before
entering CDP," a finding previously suggested by the
report of major difficulties in study skills. Over
half of both groups perceived summer teachers as more
interested in the students than the regular teachers.

Only attitudes about psychological testing yielded
significant differences between groups. More survivors
than dropouts felt that too many psychological tests

were given during the summer. 10 survivors may, in

10 The number of tests administered 0 subsequent
classes of CDPs has been reduced appreciably.
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fact, have been present for more of the post-summer
testing, and thus may have felt over-tested in gen-

eral.

Desire For Additeonal Remedial Courses

That students feel the need for more intensive
remedial help was clearly demonstrated by their re-
sponses to a question asking about additional sum-
mer remedial courses. Over two-thirds of students in
each group felt the need for additional courses in
English composition and grammar, mathematics, and
reading. And at least four out of ten students in
both groups desired additional courses in foreign
languages, science, history, and speech (Table 36).

Significantly more survivors than dropouts
desired additional courses in English composition and
grammar. Many more dropouts than survivors, on the
other hand, desired more remediation in history. A
likely explanation for why the two groups differed
is that survivors, as a consequence of their longer
college careers, became aware that English composition
and grammar are essential skills for academic success,

whereas history courses are not required beyond the

freshman year.
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TABLE 36

ADDITIONAL REMEDIAL COURSES THAT SHOULD BE
OFFERED DURING THE CD SUMMER PROGRAM

Percent Responding Yes

Survivors Dropouts

(Base) N % (Base) N %
English Composition
and Grammar * (234) 190 81 (171) 123 72
Mathematics (230) 176 77 (180) 137 81
Reading (231) 160 69 (170) 113 67 ”;
Foreign Language (232) 129 57 (170) 104 61
Science (232) 120 52 (170) 100 59
History *#*% (228) 86 38  (170) | 92 54
Literature (228) 104 46 (171) 86 50
Speech (229) 108 47 (170) 72 42

* Significant at the .05 level
*** Significant at the .01 level
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Section VII

REACTIONS TO THE COUNSELING AND GUIDANCE SERVICE

Counseling was one of the major services provided
by the College Discovery Program. Each student was
assigned to a counselor for guidance on both academic
and personal problems. Due to the crucial role that
counselors can play in helping students adjust to col-
lege life, several questicons were asked to investigate

students' feelings and reactions toward these services.

Reasons for Visiting the Counselor: First Year

Respondents were given a list of possible reasons

for visiting a counselor and were asked to indicate

how often they saw a counselor for each of the listed
reasons. They were asked to do this separately for

the first and second year. One purpose of these questions
was to gain a picture of the type of problems discussed
with counselors during different stages of the students'’
careers. Secondly, we were interested in knowing

whether the two groups cf students differed in the

nature of the problems perceived as critical enoudgh to

warrant discussion with counselors.
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The reasons for visiting counselors during the
first year and the frequency of these visits are re-
ported in Table 37. During the first year, the most
common reason for seeing a counselor was for intro-
duction--"to get to know each other"; almost all the
students in ezch group (93% of the survivors and 91%
of the dropouts) saw the counselor at least once for
this purpose. Discussion of academic problems was the
second most frequent reason for visiting counselors;

89% of the survivors and 86% of the dropouts saw the
counselor at least once for this reason. Fewer stu-
dents visited the counselor to talk about personal prob-
lems, administrative matters, or financial aid, the
last topic being the only one which over half of the
students in each group did not discuss at all.

Visits to the counselor for any one reason were
generally confined to no more than three during the
first year. The most notable exception was the fre-
quency of visits for academic problems--the one area
which students (or counselors) felt the most pressing
need to discuss repeatedly. Forty-two percent of the
survivors and 47% of the dropouts saw the counselor

four times or meore tn discuss academic problems.
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TABLE 37

REASONS FOR VISITING A COUNSELOR AND
FREQUENCY OF VISITS DURING FIRST YEAR

Survivors Dropouts
To Get To Know Each Other
(219) (163)
No visits | 16 7 15 9
1-3 times 135 62 110 68
4-6 times 35 16 24 15
7 or more 33 15 14 9
To Talk About Academic Problems
(219) (163)
No visits 25 11 22 14
1-3 times 102 47 65 40
4-6 times 53 24 47 29
7 Oor more 39 18 29 18
To Talk About Financial Aid
(215) (167)
No wvisits 115 54 91 55
1-3 times 80 37 61 37
4-6 times 8 4 10 6
7 oxr more 12 6 5 3
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TABLE 37 (Continued)

Survivors Dropouts
To Talk About Other Personal
Problems * (217) (168)
No visits 106 49 63
1-3 times 72 33 57
4-6 times 17 8 25
7 or more 22 10 23

To Talk About Administrative

Matters
(213)
No visits 85 40 71
1-3 times 105 49 72
4-6 times 17 8 16
7 Oor moro 6 3 7

* Significant at the .05 level
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Approximately one-fifth of each group made at least
seven visits for this purpose.

With regard to differences between the two groups
of students, it was reported earlier that dropouts more
frequently mentioned personal problems as a major dif-
ficulty while attending college. The number of counsel-
ing visits for this purpose bears out the earlier find-
ing. Sixty-two percent of dropouts, in contrast to
one-half of the survivors, met a counselor at least
once to discuss personal problems. Dropouts also
tended to make more frequent visits to the counselors
to discuss their personal problems. During the second

yvear, these trends changed.

Reasons for Visiting the Counselor: Second Year

Reasons for visiting the counselor the second
year differed somewhat from the first year. As would
be cxpected, fewer students in both groups went to the
counselor to introduce themselves in the second year
(Table 38). Academic problems became the most common
topic during the second year. The overwhelming major-
ity of students in the two groups (91% of the survivors

and 80% of the dropouts) visited the counselor at least
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TABLE 38

REASONS FOR VISITING A COUNSEILOR AND
FREQUENCY OF VISITS DURING SECOND YEAR

Survivors Dropouts
(210) (78
To Get To Know Fach Other
No visits ‘ 80 38 35 4.5
1-3 times 85 4, 33 42
4-6 times 18 9 2 3
7 or more times 27 13 8 10
To Talk About Academic Problems *
(215) (79)
No wvisits 19 9 16 20
1-3 times 112 52 31 39
4-6 times 46 21 16 20
7 or more times 38 18 16 20
To Télk About Financial Aid
(215) (80)
No visits 124 58 43 54
1-3 times 72 34 28 35
4-6 times 10 5 3 4
7 or more times 9 4 6 8
To Talk About Perscnal Problems
(210) (79)
No visits 92 44 40 51
1-3 times 73 35 18 23
4~6 times 22 11 10 13
7 or more times 23 11 11 14
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TABLE 38 (Continued)

Survivors Dropouts ]
To Talk About Administrative
Matters **
(210) (80)

No visits ' 64 31 36 45

1-3 times 126 60 33 41

4-6 times 12 6 4 5

7 or more times 8 4 7 9

* Significant at the .05 level
** Significant at the .02 level
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once for this reason. As during the first year, this
was the area which elicited the greatest number of re-
peat visits. Thikee out of ten survivors and four out
of ten dropouts saw the counselor four times or more

to discuss academic problems.

Administrative problems, such as change of cur-
riculum or dropping courses, were the second most fre-
quently discussed topic during the second year. The
other reasons for wvisiting the counselor were to get
to know each other,-to discuss personal problems, and
to discuss financial aid, in that order.

No significant differences were found in the pro-
portions of survivors and dropouts who wisited counsel-
ors to discuss personal problems. In fact, as indicated
in Table 39, the proportion of dropouts who discusssd per-
sonal problems was significantly lower during the second
year than during the first. Among students still en-
rolled in the second year, approximately one-half did
not discuss personal problems with the counselors, as
opposed to only 38% during the first year. This dif-

ference was statistically significant at the .05 level.

By the second year, many students may have lost faith in

the counselors' ability to help them with their personal
problems.

Significant differences in the frequency of dis-

cussion of academic and administrative problems during
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TABLE 39
PERCENTAGES OF DROPOUT STUDENTS WHO VISITED
COUNSELORS TO DISCUSS PERSONAL PROBLEMS
DURING THE FIRST AND SECOND YEARS

Dropouts Who Visited Counselors

During:
First Year Second Year
N % N %
No visits 63 38 36 45
1 -3 57 34 33 41
4 or more _48 29 11 _14
TOTAL 168 101 80 100

X2 = 6.6
df = 2
p<.05
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the second year emerged between the groups. Among
those enrolled during the second year, significantly
more survivors visited the counselors at least once
to discuss academic (91% vs. 79%) and administrative
(69% vs. 55%) difficulties. However, twice as many
dropouts went seven times or more to discuss their
academic difficulties. This latter finding suggests
that the academic prleems of survivors are different
in kind and/or intensity from those of dropouts in

that they require less extensive help from counselors.

Experiences With Counselors

Both groups of students responded favorably to
their contacts with counselors. An overwhelming maj—
ority felt that in contacts concerning personal prob-
lems (Table 40) the counselor was there when needed,
had let the students talk about whatever they wanted,
had understood the problems, and gave good advice.

Survivors more frequently reported that they
understood what the counselors said to them and that
talking to the counselor really helped them. Survivors
also tended to give more favorable ratings on the

other items, althouoh none of the other differences be-




TABLE 49

STUDENT EXPERIENCES WITH COUNSELORS : '
WHEN DISCUSSING PERSONAL PROBLEMS A L,

Survivors Dropouts
(Base) N % (Base) N %

The counselor was there (231) 200 87 (166) 137 83 .
when I needed to see him .
He let me talk about o
whatever I wanted to
with him (230) 208 20 (164) 143 87
The counselor understood
my problems (223) 183 82 (160) 119 74
I felt he cared about what
happened to me (228) 202 89 (164) 141 86
I understood what the ‘ -
counselor said to me *** (230) 223 97 (162) 147 91 .
The counselor gave me
good advice (228) 203 89 (161) 134 83
Talking to the counselor
really helped me ** (225) 180 80 (164) 113 69

*% Significant at the .02 level
*¥** Significant at the .01 level
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tween survivors and dropouts were statisticall§VSignim
ficant.

Counseling assistance for academic problems was '
received as favorably as assistance for personal prob-
lems (Table 41). Counselors' performance was given
the most favorable rating on all of the items by over
two-thirds of the students. Significantly more sur-
vivors than dropouts felt that the counselors under-
stood their problems, that they understood what counsel-
ors said to them, and that talking with the counselors e
really helped.

Thus, although dropouts apparently appreciated
counselors' efforts to help them with personal and
academic problems, counselors may have been slightl?
more successful with survivors. The most critical dif-
ference between survivors and dropouts seemed to be
in communication to counselors; survivors more fre-
quently felt they understoocd what the counselor said
to them, and counselors understood their problems.

There seemed to be poorer communication between counsel-
ors and dropout students. Strategies, therefore, need
to be devised to improve communication between counselors

and potential dropout students.
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TABLE 41

STUDENT EXPERIENCES WITH COUNSELORS
WHEN DISCUSSING ACADEMIC PROBLEMS

Survivors Drapduts

(Base) N % (Base) N %
The counselor was there
when I needed to see him (236) 214 91 (159) 134 84
He let me talk about
whatever I wanted to
with him (234) 211 90 (156) 131 84
The counselor understood
my problems **%* (233) 205 88 (155) 120 77
I felt he cared about what
happened to me (230) 211 92 (155) 141 91
I understood what the \
counselor said to me -*** (235) 225 96 (157) 138 88
The counselor gave me
good advice (232) 211 o921 (153) 131 86
Talking to the counselox
really helped me ***%* (228) 185 81 (154) 101 66

*¥%% Significant at the .01 level
*¥*%%* Significant at the .001 level
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Suggested Changes in CDP Counseling

Students were asked what changes they would re-
commend for the College Discovery counseling and
guidance program {Table 42). The generally favorable
response to the counselors noted earlier can also be
seen in the high proportion of students in each group
(51% of survivors and 43% of dropouts) who said that
there was nothing they would like to change. 1In
keeping with other findings of the study, this favor-
able response tended to be more proncunced among sur-
vivors than among dropouts.

Among the changes suggested, the most frequently
mentioned was for counselors more understanding and
knowledgeable about problems such as stholarships and
curriculum. Survivors also suggested enlargement of
the counseling program. Dropouts, on the other hand,
were interested in smaller group meetings and more in-
dividual meetings with counselors.

Although several other changes were suggested,
none of them were named by more than nine percent of
either group. Additional recommendations were for
more information on courses and registration, more

group meetings, and regularly scheduled meetings with

~ 113 -
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TABLE 42

SUGGESTED CHANGES IN CD
COUNSELING AND GUIDANCE PROGRAM

Survivors
(191)

References to counselor's 32 17
performance

Get counselors more

interested in CD students;

more understanding of

student needs * 16

Get more knowledgeable
counselors 12

Counselors should not make
so many decisions, should
give more freedom 2

Change counselors | 3

Enlarge the program, have
more counselors available 31 16

Smaller group meeting; more
individual meetings 15 8

More curriculum, course,
and registration information
and guidance ** 5 3

Have regularly scheduled
meetings

N
=

More group meetings 5 3
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Dropouts
(153)
N %
38 25
25
7
8
3
14 9
18 12
13 9
5 3
1 1

16




TABLE 42 (Continued)

* gignificant at the .05 level

*% Significant at the

.02 level
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Survivors
(191)

N %
Help motivate students more - -
Keep student informed as to
his academic standing - -
Miscellaneous 9 5
There is nothing I would
like to see changed 27 51
Note: Multiple response is possible

Dropouts
(153)
N %
4 3
1 1
9 6
66 43




counselors. 1In addition, four dropout students wanted
to receive help with their motivational problems, and
one dropout student would have liked to be informed

more often about his academic standing. S
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Section VIII

REACTIONS TO THE TUTORING PROGRAM

Another important service provided to College Dis-
covery students was the tutoring program. This sexvice
was designed to assist students to overcome their in-
itial educational handicaps and to supplement the sum-—
mer remedial courses. The tutoring services were

available throughout the students' college careers.

Experience With Tutoring Services

As indicated in Table 43, almost everyone had
heard of at least one of the available tutoring ser-
vices. Most students were fémiliar with individual
tutoring services provided by other students or by
teachers. Less well known to both groups of students
were the group tutoring services.

Although survivors were more likely to have heard
about individual tutoring services given by students,
and dropouts were more likely to have heard about
tutoring groups run by students, these findings did
not seem to have any relevance to the acﬁual utiliza-
tion of these two specific services by either group.

This finding is demonstrated in Table 44, which shows
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TABLE 43

PROPORTION OF STUDENTS WHO HEARD ABOUT
TUTORING SERVICES

Survivors Dropouts
(236) (169)

Individual help by
student tutors * . 210 89 136 81
Individual help by
teachers 174 74 111 66
Tutoring groups run by
teachers 113 48 86 51
Tutoring groups run by
students * 96 41 86 51
Private tutor not connected ,
with school 89 38 61 36
Had not heard about
tutoring services 4 2 7 4

* Significant at the .05 level




the different types of tutoring which students actually
used throughout the first year.

As was indicated earlier, of all the college faci-
lities the tutoring services were the least utilized
by either group, and especially by dropouts. Approxi-
mately one-fifth of the survivors and one-third of the
dropouts did not make use of any tutoring services
throughout their college experience. This difference
was statistically sighificant at the .001 level.

Table 44 also shows that among both survivors and
dropouts who did use the services, most tutoring was
done on an individual basis by either students or
teachers.

Table 45 shows the number of academic subjects in
which students were tutored during the first vear.
Significantly more dropouts were tutored in three sub-
jects; survivors were more likely to be tutored in only
one subject.

Dropouts were also tutored more hours than sur-
vivors (Table 46). Whereas 30% of the dropouts who
utilized tutoring services received 41 hours or more
of tutoring, only 11% of the survivors required so
much tutoring. These findings underline the extensive-

ness of the academic problems of dropouts and suggest
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TABLE 44

TUTORING SERVICE USED DURING

FIRST YEAR
Survivors Dropouts
(234) (170)

Individual help by

student tutors 112 48 66 29
Individual help by

teachers * 113 48 65 38
Tutoring groups run

by teachers 57 24 45 27
Tutoring groups run

by students 21 .9 17 10
Private tutor not

connected with school * 26 11 8 5

Had not used a tutoring
service ***%% 44 19 58 34

* Significant at the .05 level
**** Significant at the .001 level




TABLE 45

NUMBER OF SUBJECTS IN WHICH STUDENTS
WERE TUTORED DURING FIRST YEAR

Survivors Dropouts
N % N %
One subject 108 73 63 61
Two subjects 36 25 28 27
Three subjects 3 2 12 12
Total 147 100% 103 100%
x> = 10.83
df = 2
p<  .001
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TABLE 46

NUMBER OF HOURS STUDENTS WERE
TUTORED DURING FIRST YEAR

Survivors Dropouts

N % N %
1 to 5 hours - 36 32 2C 24
6 to 15 hours 37 32 18 21
16 to 40 hours 28 25 21 25
41 hours or more 13 11 25 30

Total 114 100% 84 100%

x* = 11.65

daf = 3

p< .01
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that some dropouts tried td overcome their deficiencies.

The subjects in which students were most often
tutored were mathemathics, English (composition, grammar,
and literature) and languages (Table 47). Dropouts,
however, were more likely than survivors to be tutored
in mathematics and'history.

Tutoring services during the second year will not
be discussed in this‘paper since many dropouts left
during the first year and, among those who remained,

only very few responded to the questions on tutoring.

Ways in Which Tutoring Was Helpful To Students

While the majority of students in both groups felt
that tutoring had helped them understand their collége
work, more dropouts than survivors gave favorable
evaluations of tutoring (Table 4%Y, Only a small num-
ber of students in both groups felt that tutoring had
brought them closer to their teachers, had improved
their study habits, or had given them greater confidence
in handling their college work. ©Small percentages of
students in both groups (14% in each) felt that tutor-

ing had not been helpful at all.
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TABLE 47

SUBJECTS IN WHICH STUDENTS WERE
TUTORED DURING FIRST YEAR

survivors Dropouts
(147) (103)

N % N %
Received tutoring in:
Math, Calculus, Algebra *** 68 46 65 63
English, Literature 43 29 34 33
Languages (French,
Spanish) 43 29 25 24
Social studies, history **%* 4 3 13 13
Science, physics, chemistry 19 23 10 10

**% Significant at tte .01 level




TABLE 48

WAYS IN WHICH TUTORING WAS HELPFUL

TO

Helped me to understand
college work *

Helped one to understand
specific course (named)

Brought me closer to
the teacher

Improved my study habits;
helped me to prepare

papers

Gave me greater confidence
to finish school

Tutoring did not help

STUDENTS

Survivors
(175)

N %

114 65

42 24
7 4
12 7
2 1
25 14

Note: Multiple response possible

* Significant .at the

.05 level
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Dropouts
(95)

N %
73 77
23 24
7 7
3 3
3 3
13 14




Additional Tutoring Desired

Approximately half of the students in each of
the groups wanted more tutoring in mathematics and
foreign languages, and at least one~third of each
group also felt the need for more tutoring in Science,
English composition and grammar, and history (Table 49).
Close to twenty percent in each group desired additional

tutoring in reading, literature and speech.

In spite of the fact that dropouts reported re- J
ceiving a substantial amount of tutoring in mathe-
matics and history--significantly more than survivors-—- '
they desired still further help in these subjects,
again more than survivors desired. Evidently, dropouts
felt their educational deficiencies in history and '
mathematics were not overcome by the summer remedial

courses or the tutoring gervices wvrovided throughout

the school vyear.

Recommendations for Changes in Tutoring Services

When asked to suggest changes in the tutoring pro-

-

gram, slightly over one-third of the students in each

group did not reccmmend any changes at all. As indi-

cated in Table 50, the most frequently mentioned sug-
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TABLE 49

SUBJECTS IN WHICH STUDENTS WOULD LIKE
ADDITIONAY: TUTORING

Survivors Dropouts
(189) (143)

N % N %
Mathematics * ' 94 49 87 60
Foreign Language 38 47 81 57
Science 83 44 51 36
English Composition and )
grammar 62 33 59 41
History * 52 28 55 39
Reading 35 19 37 26
Literature 43 23 30 21
Speech 35 19 26 18

* Significant at the .05 level
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TABLE 50

RECOMMENDED CHANGES IN THE TUTORING PROGRAM

Survivors
(166)

N %
More time for tutoring;
establish certain hours
for tutoring * 21 13
Have more specialized,
better trained tutors 24 15
Have more individual
tutoring 6 4
Make tutoring program
better known 11 7
Expand tutoring program-
not further specified 7 4
Have more group tutoring
sessions 4 2
Offer tutoring in more
courses 8 5
Have more student/volunteer
tutors 6 4
No changes suggested 6l 37

* Significant at the .05 level
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Dropouts

25

13

39

%

23

12

36




gestion, given more often by dropouts, was additional
tutoring hours. Twenty-three percent of the dropouts
and 13% of the survivors felt there should be more
hours of tutoring and that these should be scheduled
regularly. Fifteen percent of the survivors and 12%
of the dropouts would have liked better trained tutors.
Other recommendations, suggested by 7% or less of the
students, called for expansion of tutoring services;
more individual sessiéns, additional group sessions,
more student tutors, and coverage of additional sub-

jects.
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Section IX

STUDY HABITS OF COLLEGE DISCOVERY STUDENTS

An essential skill for academic success is adequate
study habits. Students must learn how to budget their
time adequately, how to read textbooks, how to take
lecture notes, how to review for examinations, and how
to tackle difficult subjects. Adequate facilties con-
ducive to studying must be available. Yet, as pre-
viously indicated, College Discovery students complained

that they were not prepared for the amount of studying

‘required in college. They reported that among the

major difficulties in college were studying problems
and study facilities at home and at college.
In this section a further exploration of the study

habits of College Discovery students will be made.

Course in Study Habits

Apparently many students did not have confidence
in their ability to study sufficiently well to be
successful in college. Eight out of ten students in
each group felt that they should have attended a course

in study habits before entering college.
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Hours of Study Per Week

Students were asked, "Not counting the hours you
spent in class, how many hours per week did you spend
studying and doing homework?" The results shown in
Table 51 indicate that dropouts studied significantly
fewer hours per week than survivors. Sixty-four
percent of the dropouts claimed to have studied
fifteen hours or less per week, while 43% of the sur-
vivors studied so little (X2 = 17.17, df =1, p<.001).

Dropouts realized that they studied less than
other students. When asked "How would you say the
amount of studying and homework that you did for col-
lege compared to the amount other students at the com-
munity college did?" sixty percent of the dropouts' (
claimed that they were studying less. This propor-

tion was twice as high as that of survivors (Table 52).

Places of Study

A question was also asked regarding proportions
of study time spent in different locations (Table 53).
Propcrtions of study time spent in different locations

varied between survivors and dropouts. Although both
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TABLE 51

NUMBER OF HOURS PER WEEK
SPENT STUDYING

Survivors Dropouts
N % N %
Less than 15 hrs. 101 43 110 64
15 hrs. and more 133 57 62 36
TOTAT 234 100 172 100
X2 = 17.17
df = 1
p<.001
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TABLE 52

AMOUNT OF STUDYING COMPARED TO
OTHER. STUDENTS

Survivors Dropouts
Much more time ] 4 6 4
A bit more time 33 14 15 9
About the same amount -
of time 121 52 46 27
Less time 57 24 76 45
Much less time 15 6 25 " 15

Total 235 100 168 100
2

X = 36.06

df = 4

p< .001
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TABLE 53

PROPORTIONS OF STUDY TIME
SPENT AT DIFFERENT LOCATIONS

Survivors Dropouts
At _own home ***%* N % N %
All or most 152 64 73 42 |
About half 59 25 53 31 1
A little 23 10 38 22 5
None ' 4 2 8 5
Total 238 101 172 100
Public library ***% N % N %
All or most 18 8 9 5 |
About half 61 26 29 17 i
A little 120 51 82 48
None 37 16 52 30 |
Total 236 101 172 100 |
School library N % N %
All or most 12 5 16 9
About half 33 14 28 16 P
A little 134 57 95 55 =
None 57 24 33 19
Total 236 100 172 99




TABLE 53 (Continued)

SUrvivors Dropouts

college study space N % N %
All or most 4 2 9 5
About half 27 12 27 16
A little 107 46 74 44
None 96 41 59 35
Total 234 101 169 100

Lounge *** N % N %
All or most 2 1 9 5
About half 10 4 16 9

A little 57 25 59 29

None 163 70 97 56
Total 272 100 101 99

Train or bus N % N %
All or most 4 2 7 4
About half 14 6 11 6

A little 119 51 84: 49

None 97 42 69 40




TABLE 53 (Continued)

Survivors Dropouts

At a friend's home N % N %
All or most 5 2 1 1
About half 8 3 14 8

A little 54 23 26 15

None 166 71 128 76
Total : 233 99 169 100

*%% Gignificant at .0l level
*x%k% Significant at .00l level
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groups mentioned home as the most commonly used place
of study, significantly more survivors studied at home.
Perhaps for both groups home was the most desirable
place to study, but circumstances in the homes of the

survivors may have been more conducive to successful

study. More survivors also studied at public libraries.
Dropouts were more likely to study in the college study
space or in the lounge. It was reported earlier that
the college study spéce was considered to be inadequate
by survivors. The lounge certainly is not designed

for study. This choice of study place may contribute

to the dropouts' lower average study time.




Section X

RELATIONSHIPS WITH PEERS

The peer culture of College Discovery students
is of interest both for its own sake and because of
its influence on educational attitudes. It is a common
observation that peers influence both behavior and at-
titudes. By reinforcing or undermining positive at-
titudes toward higher education, peers may be a crucial
factor in determining a student's ultimate success or
failure in college. The achievement of a satisfactory
adjustment with one's social group is an important
facet of one'’s total adjustment to college. College
Discovery Program students are doubly handicapped in
their social adjustment because: (1) they must conténd
with an inadequate educational background, and (2) they
must contend with limited financial resources and an
impoverished home setting.

Various aspects of the peer relationships of Col-

lege Discovery students are explored in this section.

] w,‘n.}‘.\\ TR




How Important Getting Along Well With Friends Is To
The Students

As part of a longer question designed to tap stu-
dent values (See Section IV), students were asked to
indicate whether they considered getting along with
friends "very important," "somewhat important," or "not
So important."” The results indicate that the preponder-
ance of students in the two groups considered this goal
of some importance. Only 7% of survivors and 8% of
dropouts thought that getting along with friends was
not important.

Utilization of College Facilities or Programs for Peer
Relationships

Almost all the students in both groups had parti-
cipated in programs for getting to know other studenfs
in CDP (96% of survivors and 93% of dropouts) and had
used the lounge and social area (94% of survivors and
91% of dropouts). However, significantly more survivors
than dropouts had experi=nce with facilities for getting
to know students other than those in CDP (94% vs. 85%)
and participated in the student activities program
(89% vs. 75%). As initially indicated in Section VI,

the less extensive utilization of these facilities by

- 139 -




dropouts may be a function of the shorter time spent
in the program. However, the finding may also reflect
college policies which discourage students from parti-
cipating in extra-curricular activities until it is
ascertained that their academic standing will not be

seriously -jeopardized.

Evaluation of College Facilities for Peer Relationships

Among survivors and dropcuts who had experience
with College facilities and mrograms for peer relation-
ships, there were generally no differences in the
evaluation of these facilities (Table 54). The only
exception was the evaluation of the lounge and social
area. More survivors than dropouts evaluated this facil-
ity as "poor" (41% vs. 33%), and conversely more drop-
outs than survivors evaluated it as "very good" (26%
vs. 15%).

With regard to other facilities or programs for
peer relations, a substantial majority of students in

each group considered them to be at least adequate.
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College Status of Friends Qutside of School and CDP
Status of Friends Inside of School 3

Table 55 reports the distribution of responses to
the question "How many of your friends oqtside of school
have been to or are in college?” Contrary to our ex-
pectations, significantly more dropouts than survivors
claimed that all or most of their friends outside of
school had been to college.

The students were also asked to indicate the. num-
ber of friends at their college who were in CDP. Over
twice as many dropouts as survivors stated that all
or most of their friends in college were CDP students
(Table 56). These data suggest the possibility that
friendships and social activity within CDP and with fh
other college students may have rPad a severely detri-
mental effect on dropouts. Rather than aiding in
developing proper attitqdes toward school work, social
relations among dropouts may have drained away enerqgy
to less beneficial goals.

Perception of the Effects of College Discovery Status
on CDP Students' Relations With Non-CDP Students

Table 57 shows the distribution of responses to

the question "What difference has your being in CDP

- 142 -




|
|
|

All or most

About half
A few
None

Total

TABLE 55

NUMBER OF FRIENDS OUTSIDE OF SCHOOL WHO

HAVE BEEN TO COLLEGE

Survivors
'E zéw
41 17
66 28
110 46
20 8
237 99
x% = 11.03
df = 3

P < .05
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Droprouts

N
49
52
55

15

171

%
©

29

30




A

-

TABLE 56

NUMBER OF FRIENDS IN COLLEGE WHO ARE

IN THE COLLEGE DISCOVERY PROGRAM

None

A few
About half
All or most

No friends in college

Total

* Less than .5%

Survivors
N %
3 1
56 24
132 56
43 18
]_ *
235 99
2
X = 35.84
af = 4
p< .001
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Dropouts
N %
3 2
30 18
59 35
72 43
5 3
169 101




TABLE 57

PERCEPTION OF THE EFFECTS OF COLLEGE DISCOVERY
STATUS ON CDP STUDENTS' RELATIONS
WITH NON-CDP STUDENTS

survivors Dropot.ts
N % N %
Because I am in CDP,
other students have been:
Cool and unfriendly 5 2 9 6
Warm and friendly 2 1 2 1

It has not mattered to
other students 224 97 152 93




made in your relations with students who were not in
Chp?"

Almost all the survivors (97%) and dropouts (93%)
indicated that their being in the program did not af-
fect their relations with non-CD students. The very
few students who felt that their status as CDP stu-
dents affected their relationship to other students
generally perceived other students to be cold and un-

friendly.

o=

Change in Dating and Friendship Pattern

Table 58 reports the responses to items concern-
ing changes in the frequency of dating and in other
time spent with friends since entering college. There
were no significant differences between survivors and
dropouts in the amount of time spent dating er in time

spent with friends other than dates.
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TABLE 58

SHIFT IN FREQUENCY OF ACTIVITIES
INVOLVING PEERS

Survivors - Dropouts
Dating
More ' 68 29 64 38
Same 82 35 59 35
Less 82 35 45 27
Total 232 99 168 100
X2 = Not significant
Seeing Friends Other
Than Dates
More 54 23 50 29
Same 82 35 57 33
Less 100 42 64 37
Total 236 100 171 | 99

2 o
X = Not significant




Section XI

CHANGES ATTRIBUTED TO COLLEGE ATTENDANCE

Several questions attempted to elicit the students'
views Of how college attendance and experiences had af-
fected their perception of themselves, their interests,
activities, and attitudes. It is to be noted that many
of the indicated changes might have occurred regardless
of college attendance because of increased maturity and

experience.

Changes in Self-Perception Attributed to College

Students were asked "In what ways has your CDP
experience made you think differently about yourself?"
(Table 592). Even though some dropouts left college,.
they apparently developed a great interest in education.
Their separation from college may even have made them
more aware of the value of education than the survivors.
Approximately two-thirds of the dropouts, in contrast
to 40% of the survivors, felt that being in the College
Discovery Program had expanded their intellectual and
career horizons. Half of the survivors, on the other

hand, reported greater self-confidence as a result of
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TABLE £©

CHANGES IN SELF-PERCEPTION ATTRIBUTED TO
EXPERTIENCES IN THE COLLEGE DISCOVERY PROGRAM

Survivors Dropouts :
(230) (165)

Expanded intellectual’and

career horizons **%*% 93 40 106 64
Greater self confidence **%% 113 49 53 32
Deeper self awareness 99 43 76 46
Have better outlook on

society 6l 27 33 20
Improved inter-personal

understanding 53 23 29 18
Has lessened self-estecem 11 5 10 6
CDP has not affected me 11 5 13 8

Note: Multiple response is possib.e

*%%% Significant at .001 level




college attendance, significantly more than the 32% of
dropouts who felt greater self-confidence. TLack of
confidence among dropouts may be due to the fact that
more dropouts had academic problems--in many cases ag-
gravated by situations over which they had no control
but which contributed to failure in the academic en-
vironment.

Other changes mentioned by substantial percentages
of both groups were a deeper awareness of self, a better
outlook on society, and improved interpersonal relation-

ships. Only 5% of the survivors and 6% of the dropouts

felt that the college experience had lowered their self-
esteem. Very few students felt that CDP had no effect

on them. ,

Changes in Leisure Time Activities

Sixteen leisure time activities, including
listening to records, dating, and watching television,
were listed, and respondents were asked to indicate
whether they were spending more, less, or the same
amount of time in these activities as they did before
entering college.

Significant differences were found between survivors

and dropouts on ten of the items (Table 60). Significantly
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more dropouts than survivors reported that they were

spending more time in the following activities:

(1)
(2)
(3)
(4)
(5)
(6)
(7)

Reading books not required for college
Reading magazines

Reading newspapers

Listening to records

Watching television

Spending time with their families

Attending religious services.

On the other hand, significantly more survivors

than dropouts reported that they were spending more time:

(1)

(2)

Going to museums, attending lectures or
concerts

Attending clubs or other social group
meetings.

More dropouts than survivors also reported spend-

ing less time in community activities or organizations.

No marked differences or changes were noted for

the following activities:

(1)
(2)
(3)

(4)

Dating
Engaging in athletics or hobbies
Seeing friends other than dates

Attending sports events
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(5) Going to the movies

(6) Listening to the radio.

Many of the significant differences between the
two groups of students may merely reflect the fact that
mai:y dropouts at the time of the survey were no longer
full time students and, therefore, had more time avail-
able for leisure activities. The academic status of
the two groups of students (i.e., whether they were
attending school or not at the time of the survey) may
also affect the responses to items such as "reading
books not required for college." However, it is poss-
ible that the findings may indicate initial differences

in values and interests, which in turn may be related

O

to the ability to survive in college. To clarify

e B

these points, additional data would have to be col- ;
lected on leisure time activities at the time of ad-
mission to the program, while the students are still

in the program, and after dropout or completion.

Feelings of Students' Parents and N=ighbors About i
College Attendance ‘

The great preponderance of students in the two

groups (92% of survivors and 87% of dropouts) reported
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that their parents were proud of their college attend- | a
ance. Although a slightly higher proportion of drop-
outs reported parental indifference or resentment, (8%
of survivors, 13% of dropouts) this difference was not
statistically significant.
With regard to the neighbors' feelings about the
students college attendance, over half of the students
in each group (56% of survivors, 66% of dropouts) felt
that their neighbors were also proud. But the finding

was more pronounced among dropouts, and 45 % of the sur-

vivors, as oppored to 35% of the dropouts, stated that §

i
¢
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their neighbors were indifferent or apathetic to their
college attendance. Evidently, neighbors' opinions

do not have much influence on college survival.
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Section XIIT

IMPLICATIONS FOR PROGRAM AND RESEARCH

Recommendations for the Program

Recommendations for changes in the College Discovery
Program, some of which have appeared in earlier reportsll,
are listed below.

1. A Course in Commnunity Resources

A relatively large number of respondents, especi-
ally dropouts, reported that personal and emotional prob-
lems impeded their ability to study and hindered their
chances for success in college. In defining their per-
sonal difficulties, frequent references were made to
family and social problems beyond the individual's gontrol
and, by implication, insurmountable even with the kind
of help ordinarily provided by college counseling ser-
vices. The services that seemed to be indicated for

these complex problems were psychotherapy; family and

11 Dispenzieri, Giniger, and Friedman, op. cit. p.7;

Dispenzieri, A., Giniger, S., Tormes, Y.M., and
Weinheimer, S., The College Discovery Program: A
Synthesis of Research. The City University of New
York Research and Evaluation Unit, March 18, 1969,
pp. 60-64.
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marital counseling; assistance in securing employment,
housing, recreational facilities; and financial help

for themselves, their parents and siblings. Only with
massive assistance of this sort could these students be-
come free to pursue their academic careers with a mini-
mum of conflicts.

New York City has a large number of social and
medical agencies which provide a wide range of services
to individuals and fémilies. Unfortunately, these
facilities are not optimally utilized because the stu-
dents are either unaware of their existence or do not
perceive the direct applicability of the services to
their own problems. Increasing the ability of College
Discovery students to take advantage of existing com-
munity resources would, in the long run, be far more
economical and feasible than trying to provide these
services within the College Discovery Program. The
drive and personal initiative that CDP students have
shown in overcoming obstacles and entering college in-
creases the likelihood that they will be accepted for

services at social agencies.
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A course in Community Resources should be pro-

vided, either during the first summer or the first
semester, for all students who enter the College Dis-
covery Program. This course, which might be developed
in consultation with a School of Social Work, would
acquaint students with the means of identifying prob-
lems and with the approaches to be used in securing ap-
propriate help. Ideglly, this help would be secured

by the students acting on their own, without taxing the
counseling services at the college. In addition,
students would be in a better position to refer members
of their families to the appropriate resources. Ultimate-
ly, the course would help in the dissemination of much-
needed information within the communities.

While the initial establishment of the course
would entail some expense, it would be economical in
the long run since it would indirectly extend some of
the benefits of the College Discovery Program to en-
tire family units. It would also be a preliminary step
in establishing a philosophy of helping whole families
pull away from a poverty culture rather than

alienating individual students from their families.
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2. A Course in Studv Habits

A repeated theme in the responses to the follow-up
questionnaires was difficulty with study habits. Stu-
dents generally felt that they were unprepared for the
amount of studying necessary for success in academic
work.

Although there were instances in which the underly-
ing study problems were personal and emotional, or due
to the lack of adeqﬁate facilities, for many students
study problems reflected the lack of necessary skills
and devices for effective and constructive use of time.

Students were generally aware of their need to
improve study habits. An overwhelming number agreed
with the statement that "a course in study habits should
be given in the summer, prior to admission to regular
classes." The course could provide tangible suggestions
and actual practice in reading textbooks, taking lecture
notes, reviewing for examinations, and tackling difficult
subjects. It could also be used to assist students to
understand and cope with the factors which generally act

as deterrents to learning.
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3. Exploration of New Instructional Methods

The College Discovery Program provides an excell-
ent opportunity for testing innovative and imaginative
approaches to compensatory education. The program could
serve to introduce and validate new procedures and in-
structional devices, such as programmed instruction,
teaching machines, and audio-visual equipment. These
could be used to replace or supplement more conventional
methods of remediatibn. Although no single system or
technique has to date proven consistently superior to
any other, a progressive outlook suggests that any
approach grounded in a responsible remedial philosophy

be given a fair trial.

4. Early Identification of Students' Needs and
Deficiencies

Effective plans of action to assist students re-
quire early identification and definition of individual
needs and deficiencies. The summer sessions could be
utilized toward this end by introducing newly-designed
or established diagnostic tests suitable for this type
of porualation. Further, counselors should be encouraged
whenever possible to participate in these evaluative

activities during the summer program.
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5. Greater Flexibility in Curriculum Planning For
The Students

There is a strong possibility, considering these
students' backgrounds, that greater freedom in curriculum
choice might do much to sustain interest in remaining in
college and scope of aspirations. Only when the student
himself has reached a firm decision regarding his
future career is he likely to tackle willingly the more
difficult preparatory courses. The development of
basic language and mathematical skills, however, should

be mandatory for all students.

6. Use of Paraprofessionals Under Direct Supervision
of Counselors And University Officials

Counselors are presently carrying too great a stu~
dent load to permit sufficient individual contact with
students. Many dropout students who obviously needed
counseling did not keep in contact with the office to
discuss their problems. It is felt that -itilization of
paraprofessionals will bring down the individual
counselor's student load and enable him to take the
initiative in reaching potential dropout students. When-
ever possible, these paraprofessionals should be drawn

from the pool of graduate students, particularly CDP
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graduates, or those who share bhackgrounds similar to the
students'. Besides releasing time and energy of counselors
to handle the more difficult problems, the use of para-
professionals of backgrounds similar to the students'

could also do much in eliminating the gap in communi-
cation which apparently exists between counselors and

some students.

7. Daily Schedule of Tutoring Hours

To encourage utilization of tutoring services, a
daily schedule of tutoring hours should be organized.
This could be accomplished by providing a room where
tutors would continuously provide assistance without
appointment to College Discovery students in crucial

subjects such as English composition and grammar, read-

ing, mathematics, languages and history.

8. Additional Remedial Courses

Among the major recommendations for program changes
suggested by students was the additicon of more remedial
courses in English composition and grammar, reading,
mathematics, languages and history. Although reactions
to the content of the summer session were generally favor-

able, students felt that they were not adequately pre-

pared for their college work. Other research data, in-
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dicating that the preponderance of scores of CDP stu-~
dents is below the lower quartile in reading, substanti-
ate the findings that students' deficiencies in basic

skills and crucial subject matters are real.

Recommendations for Research

It was mentioned in the introductory chapter that
the present study followed the same research procedures
used for the follow-up study of the 1964 class of the
College Discovery Program. The decision to follow the
same research procedures was influenced by the know-
ledge that there were important differences in the two
entering classes.

One difference concerned the ethnic distribution in
the two groups. Both classes were made up largely of
Negroes, Puerto Ricans, and U.S.-born whites, but there
were fewer Negroes and more Puerto Ricans in the 1965
class than in 1964.12

The second difference was in admission requirements.

In 1964, at least 14 of the 16 high school credits normally

12 Dispenzieri, Giniger, and Weinheimer, op. cit, p.l4.
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required for ~ollege admission were necessary for ad-
mission into the College Discovery Program. In 1965,

it was felt that for college success academic deficiencies
were more crucial in certain subjects than in others.

The academic admission criterion, therefore, was changed
to at least one year of college preparatory mathematics.
No specific number of high school credits was required
for admission.

A third differenée was the number of community col-
leges participating in the program. The students in
the 1964 class were enrolled in only two schools: Bronx
and Queensborough Community Colleges. 1In 1965, students
were enrolled in five schools: Bronx, Queensborough,

New York City, Kingsborough and Manhattan Community
Colleges.

Another major, but less tangible, difference re-
lates to the experiences of the program. Any experimental
program requires a '"shake-down" period before it settles
into a normal operating procedure. The special services
that constitute the backbone of the program and the over -
all administrative procedures are not immediately formal-
ized. Novel procedures and radical changes are slowly

introduced as experience and research are accumulated.
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Thus, conditions at Bronx and Queensborough, the colleges
with one year's experience, may have been quite different
for the two classes. The three new colleges beginning
the program for the first time in 1965 may have profited
from the experiences of the other two colleges, and thus
have avoided many pitfalls. Nevertheless, they are cer-
tain to have had problems of their own. Therefore, the
experiences of the 1965 class in all five colleges were
in many ways different from those of the 1964 class.

In spite of all the dissimilarities, the results

of the two studies were remarkably similar, attesting

to the reliability of the 1964 research findings. Briefly

summarized, these results clustered around three major

dimensions which apparentliy seem to be of great importance
in predicting academic success:

1. The first dimension involves motivational prob-
lems. Many items differentiating dropouts from
survivors seem to indicate that the dropouts are
less motivated than the survivors to continue
in CDP. This conclusion derives from the fol-
lowing findings in the two studies:

... Dropouts studied less than survivors
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... Dropouts, in contrast to survivors, felt
that they had too many interests outside of
school, that they were not interested enough
to do the needed studying; and that they
were not getting enough out of college.

... The major reason for leaving CDP given by
the 1965 class was "poor motivation and poor
attitude toward college work." This reason
was ranked second in importance among stu-
dents in the 1964 class. Survivors on the
other hand, attributed their staying in the
program to "personal drive and perserverance."

The second dimension relates to the student's

family life. Many dropouts from the 1964 qlass

mentioned "family and personal problems" as one

of the major reasons for leaving the program. A

similar finding was obtained in this study.

Other findings which suggest that the student's

family life is an important dimension in deter-

mining whether or not he remains in school are
that dropouts felt that problems and responsibili-
ties in the home interfered with their school

work, while survivors felt that family encourage-
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ment was a factor which helped them to remain
in the program.

3. The third dimension concerns the ability of the
student to make use of available resources.
Dropouts utilized fewer of the available program
resources, such as tutoring and stipends, even
though they were aware that these facilities

existed.

Future research should be directed to further
specification and elaboration of the three areas de-
signated above. It should include small experimental
studies to test some of the hypotheses advanced in the two
follow-up surveys. The exploratory approach has un-
covered information vital to the future direction of
research. One of its important contributions has
been to rule out areas which do not seem to have any
relevance to the academic success of CDP students. For
example, the failure of certain demographic variables
and of student values to differentiate between dropouts
and survivors suggest that these areas are not fruvitful
for future investigation and should therefore be abandoned.

Oi1 the other hand, the family life of the student, an
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area which has received very little attention in studies
of academic success among college populations, emerges
as a crucial variable, possibly closely related to
student motivational problems.

A study of the family life of the student could be
directed to specify further the conditions under which
the family interferes with the students' academic per-
formance of his ability to remain in school. This would
necessitate more specific identification of the nature
of the problems confronting the student and his family
from day to day; methods of coping with the problems;
the emotional atmosphere in the home; the students'
role in his family, as well as other objective structural
variables, such as family size and degree of economic
deprivation.

There is also a need to clarify why dropouts do not
make use of available resources and when the motivational
problems began, in particular, the study problems. Were
the stuly problems present on admission, i.e., were
these a carry-over from high school or did they develop
throughout the students' college career?

Finally, there is a need for more specific delineat-

ion of the students characteristics on admission (e.g., : Y
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academic deficiencies, basic skills, interest in college
work, and other motivational and personality indices)
and for descriptive studies of institutional policies
which might affect student performance at each college,
such as grading practices; retention policies regarding
extracurricular activities and employment of students;
the assignment of students to different curricula; the
administration of the counseling, tutorial, and finan-
cial assistance services; and other college facilities
to facilitate studying (e.g., library, study lounge)
and to make the students' learning experience an enjoy-
able and satisfying one.

Future investigations should also attempt to con-
trol for the factors which have limited the present‘
study. Obtaining information pertinent to research
upon admission, repeated testing of students at differ-
ent points in time, and a terminal interview would do
much to clarify many of the points which presently tend

to obscure the meaning of some of the findings.
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