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AESTRACT -
, THE STUDY TESTED HYPCTHESES FXREDICTING SIGNIFICANT

UIFFERENCES EIIWEEN THE SELF-PEKRCEPTICN SCOFES OF: (1) DISADVANTAGED <
CHILDREN IN AN UKBAN NEIGHBCOKHOOL ELEMENTAEY SCHOOL AND DISADVANTAGED

HIGH SCHOOL STUDENTS; (2) LISADVANTAGED GIRLS AND BOYS; AND, (3), /|
WITHIN EACH SEX, DISADVANTAGLD ELEMENTAXY SCHOOL AND HIGH SCHCOL ')/
STUDENLS. ALL IHE STUDZNTS IN GEADES FOUk, FIVE, AND SIX OF AN UREAN 1
tLEMENTA®Y SCHOOL SITUATED IN A DISADVANTAGED URBAN ARFA WERE ,
INCLUDED--A TCTAL OF 122 {70 BOYS ANL 52 GIEKLS). & SAMPLE OF 100
DISALVANTAGEL EIGH SCHCCL STUDENIS, 60 ECYS AND 40 GIKLS, WAS
RANDCMLY SELECTED FKCK CNE CF THE CITY'S THREE HIGH SCHOOLS. TO
OFTIAIN THEIk SELF PERCEETION SCORES, 40 EBI-POLAF TRAITS, EXPRESSED IN
SENTENCE FOKM, WEKE GIVEN TC ALL CF THE 222 SUBJECTS. AN INDEX SCCEKE
WAS OBTAINED FOR THEIR SELF CCNCEPT. AN ANALYSIS OF VARIANCE REVEALED
A SIGNIFICANT LIFFEKENCE BETWEEN THE SCORES OF THE ELEMENTAFY SCHCCL
CHILDREN AND THE HIGH SCHOGL STUDENTS--WHETHERK WITH THE SCHCOL TAKEN 1
LS A WEOLE, IN INTERACTION OF SCHOOL ANLC SEX, OR IN THE INTERACTION ,
OF SCHOOL, SEX, AND GRADE. THE INTERPEETATION OF THESE RESULTS .
CENTERS UPON EXFECTATION LEVEL AND SOCIAL REINFOKCEMNENT THEORY. NOT R
AVAILABLE IN HAKD CCPY DUE TO MARGINAL I1EGIBILITY OF ORIGINAL |
LOCUMENT. (JN) i




. ‘ /4 /7/ Con vea7Ion
0 9 5 1 3 W@éé.}éz}ﬁﬁ]/ D (')“,

Abstract O)Gf'?“ FERACN

=

A Comparative ZStudy of the Self-FPercentions of

Disadvantaged Children in Elementary and Secondary Schools

Anthony T. Soares

ED0 36578

Louise M., Scares

University of Bridgeport g

‘ ) In the comparison of the self-perception scores of disadvantaged childremn

in elementary and secondary schools, it was found that, while both levels of '\'
students indicated positive self concepts, high school students' scores were
significantiy lower. The interpretation of results centered upon expectation

level and reinforcement theory.
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A Comparative 3tudy of the Se.f-lerceptions of
Disadvantaged Chilidrven in Elementary cnd Secrndary Schools
Anthony T, Scares

Louise M. Scvares

University of Bridgeport !

Statement of the Problem

The negative self concepts of disadvantaged chiidren is well documented
(Coleman, 1966; Havighurst & Moorefield, 1967; Tannenbaum, 1967); their positive
gself concepts ig much less so (Socares & Soares) 1269). A possible explanaticn
of the seif-esteem of disadvantaged children is in terms of reinforcement theory
and expectation level. It is suggested that disadvantaged children, whose =
interpersonal relationships are only with disadvantaged individuals and who t
attend neighborhood elementary schuols, are reinfcrced by their familm, by their
friends, and by their teachexs, who in turn expe-=t less .f them in comparison
to what they would expect the middle class child to cttain. Therefore, even
though disadvantaged chilidren way have a lower reve! ui expectation set for them,
they very often do achieve, and this ﬁrocess of suc:ess reinforces their seif- i —
imeges as achieving individuais, However, once these children enter intc a more
sucially ard economically heterogeneous learning situation--such as the high
schooi--yould their self-esteem begin to dwindle? Would they begin to think
less well of themselves? And--with the greater competition at the high school :’
and the raising of Bihe expectation level for them, could disadvantaged children
maintain their positive seli-perceptions? These were the questions pertinent
to the present study, which compared the self-images of urban disadvantaged ‘%
children in an elementary school setting and a secondary school setting.

Specifically, the study was concerned with testing the following hypotheses:

(1) There is a significant difference between the self-perception scores o

of disadvantaged children in an urban neighborhood elementary schooi setting



N

and the self-perception s:oxes of disadvantaged nigh school students.

(2) There is a significanz difference between the celf-perception scores
of disadvantaged girls and boys.

(3) There is a significant difference in the self-perception scores of
disedvantaged elementary school boys and disadvantaged high schocl boys.,

(%) There is a significant difference between the self-perception scores

of disadvantaged elementary school giris and disadvaacaged high school girls,

METHOD

1.

Subjects -

There was a total of 222 disadvaniaged subjects in this study: 122 elemen-
tary school children, with 70 »f them boys and 52 giris; and 100 high school
students, with 60 of these boys and 40 girls., All the subjects in grades &, 5, “‘
and 6 of an urban elementary school situated in a disadvantaged area of the city
were included. A sample of 100 disadvantaged high school students was randomly
seiected from one of the city's three high schocls. The criterion of "disadvantaget
was determined according to fawlly annual income (l.ess than $4;OOO), welfare aid
status, wembership in an ethnic minority group, and housing in low-rent or sub-
gidi~ed i{enements. e

Procedure SR

. To cbtain their self-perception scores, forty bi-polar traits, expressed
in sentence form, were given to the 222 subjects, This instrument was the same
as that previously cited (Soares & Soares, 1969). An index score was obtained for
their Self Concept, which is the algebraic sum of the positive and negative traits
so checked by the individual resipondents.

E.-amples

I am a happy I am not & S
person, : i : happy person,
very nore more very
happy happy  unhappy unhappy
than than

unhappy happy f




RESULTS
The irdex scores of the groups were treated statistically by an analysis
of variance design (Tabie 1). Duncan's comparison wethod was used to deteruine
the significantemeans. Tabie 2 indicates the des:virtive data of the groups and
the extent of significance of the various means.
Tabie 1
.’

Analysis of Variance Results

fcr Self Concept Scores

Source of af Sum of i Mean F Ratio
Variation Squares Square
School i 062.93 052.98 4 ,84%
Sex 1 411.14 411,14 n.s.
Sc = Se 1 750.01 7¢0.01 3.93%
k Se = 6 2 206.23 102,17 n.s.
‘ Se =z G 2 L4469 222,35 n.s.
Sc z Se % G 2 2,155.14 1,077.57 5.42%% ;
» Within 210 al,743,57 L0575
) Total 221 &7,638.60
*p .05
*%0e,01
,l; The results clearly show in Table 1 a significant difference between the

scores of the elementary school children and the high school students--whather
with school taken as a whole, in interaction of schco’ and sex, ‘or in the

. interaction of school, se:x, and grade. In the comparison of means, as

» "]

. indicated in Table 2, all mean differences between any combination of school

’—

and se: vere found to be significant.
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Table 2

)

Mean Self-Zercestion Scorec, Standard

Deviations, and Significant Differences

~

tor Disadvantaged Children

SBx
School & Males Femaies : E
Elenentcary i n=70 ; n=52 %
N=122 L u=22.06 M=20, 30 ] Z.0h4%
LG, L5 | 8D=0.%6 | _SD=10.14 ,
! : .
#igh Scheool ; n=60 é n=bG ;
N+100 | oweis7e | welo.72 | 2.73%%
? ;
1=G, 02 | SD¥L0.GL L §D=7.2
£=3,43%% : 2 ek % 2.37% ?
%5 ..C5

**ﬁﬂ.Ol

Upon examining Table 2 it cen be readily seen that disadvantaged children-~-
both buys and girls--in the eleumentary school indi:ates significanlty higher sékf-
perceptivn scores than disadvantaged students at the high schocl level.

Conz..us ~ons

Within a neighborhuod elemeniary school envircnnent, disadvantaged children
ney have positive self-images and, according o recearch already eited, signifi-
cant.y aigher self concepts than advantaged elementary school children. However
when they enter the more socio-economically hetercgenesus and more academically
cuapetitive high school setting, these children iay Decowe less sure of then-

selves, and perhaps their Lower-seif-perception sczovres reflect this change. The

»
1

: 4, ] . - . .-,..:’. )
the present study seem to indicate that this lower self-esteem on the

Fa

resu-ts oj

o~

part of disadvantaged high schoo.. students might very wel.l come about becauss of

the new and wore difficult challenges encountered in their new school enviromment.
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5
compared to that of the elementary school years. The task is to aid disadvantaged
elementary school students to raise their level of aspiration and to be better
prepared to meet the challenges of the high school so that, when they are second-

ary school level students, their self-perceptions would not necessarily be lowered,
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