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A TUTOFING PROGEKAM DEVELCEFED FOkKk FIRST GRADE INNER B
CIiY CHILDgsEN, ELELOYING STUDENT TEACHEEKS AS TUTOES, IS EVALUATED 1IN o
THi3 EEPOR1. TUTORING HAD NC DISCFENIELE EFFECT ON EERFOERMANCE ON THE
ILLINCIS TiST OF ESYCHOLINGUISTIC ABILITY. HOWEVEK, TUTORED CHILDEEN
WEKE PLACEL IN THE HIGHEST KEADING GKCUP, ANLD WEKE EFATED AS HAVING
COMPLETED THE FIRST »RALE READING SEKisS MORE OFTEN THAN CONTROL .
STUDENYS, BY THE REGULAR CILASSEOCM TEACHERK. TUTORS SAW THEIEk CHILLEEN a
AS BECOMING NMCEE RESPCNSIVE CVEE TIME. CLASSRCCM TEACHERS RATED THE
TUTORELD CHILLFEN AS MOKE COMEETIENT IN TdE CLASSEOOM, MOKE CONFIDENT,
ANL AS VIEwiING THE CLASSECCYM AS NOFE EBENEVCLLNT. THE STUDENT
TEACHEKkS, 1IN CONTIRAST TO CONTROLS IN THE GEKOUP FRON WHICH THE STUDENT
TEACHERS WEKRE SELECTED, MAINTAINED FAVOEKABLE ATTITUDES TOWAEKD
TEACHING IN THE INNER CITY, AND THEY CLAIMED TO HAVE BENEFITED IN -
PRACTIICE TEACHING FKOK THEIEk TUTOEKING EXPERIJENCE. HOWEVEE, RELATIVELY '
FEW ACTUALLY TICOK TEACHING EOSITICNS IN INNERK CITY SCHOOLS ATFTER
CCMPLETIING THEIR TRAININGs TABLES GIVING TEST KESULTIS ARE INCLUDED.
(KG)
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A tutoring progrsm for £lrsy grade Snmey olty children, ampl.oy~
ing student teachers gy tufors, 28 dévﬁlmpad md evaluated, Tutore
ing had no discernible effects mu pmsfaxmﬁnaé oo the Lliineis Test
of Peycholinguistic Ability. Hovever, tutored childveu were placed
in the highest reading group, snd were vited &3 having completed the

first grace veading sevies move oftan then controls, by the regulaw

EDO0 36574

elasgroom teacher. Tutors saw thelr shildven as becoming more ree
sponsive over time. Classroom teachers rated the tutored ehildren
a3 wore compatent in the classroom, more confident and az viewing
the classroom as more beuevoleont.

Io ecntrast to contvols, student teachersz waintained favorable
sttitudes toward teaching in the lnner ¢ity, and they elaimed to
have benefitted in practice teaching from their tutoring experience.
However, relatively few asctually took tesching positions in inmer

city schools after completing their treicing.
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Thue far, the war on poverty, with i¢s emphasis on the inner
city population, has stimulaced but a few, small programs in teacher
education institutions to prepave teachers to work in 1ﬁnew elty
schools {(Heubrich, 1963; Kaapp, 19695; Koruberg, 1963; Riviin, 1965;

U, S. Department of Health, 1964).

This dearth of specialized tescher training programs at the
level of the teacher ¢traiaing institution veflects an important
lack in the teocal antipoverty progrem. The sequence of failure -
discouiagement ~ drop-out ~ social liability begins in the earliest
elementary school grades, and grows as s child progresses through
school (Passcow, 1963). MNaw programs ave ueeded but no program in
the schools can hope to be fully asvccessful unless it reaches a
veceptive, prepared cluzsroom teacher Authorities (Sexton, 1981} sre
elzo in agreament that incer clty schools ave often experienced as
difficult and undesirable working situations by young Ceachers who
are inclined ¢o leava such situstions as soon ag they can qualify
for "better” schools. Others such as Clark (1965), on little evidence,

go so far as to say it i the sttitude of the inner eity teachez
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which 18 respeneible for the peor sendemic showing of children in
the iomer city school. CQurrent resesreh and the opinion of suthoritlies
(Paasow, 19635 Biviin, 1965) agree the classroom teacher iz the heart
of any progrewm in the schouis.

Because of the need fo train people o work specifically in
the inoner city, and because of the nend ko provide attention on a
preventive hasis to individval e¢hildren, the Yale Paycho-Educational
Clinic, (Sarason ot al, 1966} 1in coopsration with Southern Connecticut
State College, conducted a specinl project in an {wner city =onool.
Tha model is ome in which the junfor yesy student ia a8elgned to a
first grade classroom for a full yesw. Each student in turn takes
the ususl nine week full time preetice teaching paried in that room,
but that nine week practice teschiug period {a supplemented by a
year long eupervised ezperience in tuteoring an individual child, and
by additional obssrvetion in the achsol and neighbovhood.

The supervisica is provided by an experienced and successful
classroom teacher and {8 supplemented by a monthly zeminar. In this
seminar the students working in esch of ¢he classrooms have an oppoT~
tunity to discues their experiances opeuly and fully. A counsulting
psychologlss and the supervising tescher, use the seminer to foous
on issues relating to interpersonal relationships, the family, the
neighborhocd, probiems in uwrban education, relations with commnity
sgencies and with community action programs.

The program ip designed to render a diszinct sexvice to children.
Individual help received eaxly in a child's school caresr concelvably
could make an important diffarence to that child's educational

future. ¥For soms children, that amount of additional individual fime
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may very well wmean Che difference between edveational succens and
edueational falluve., The dezign of the progrem tests a preventive
model in which the emphasizs 13 om gaining akills which esan avert

falluve.

The Student Teachers.

Twentyrfive students were selected from smong the junior class,
upon the basis of interest in the ares, hackground in soeciology,
peyehology or othet saocial sciences, and sufficlently good escademic
stending so that the students could eslely glvwe the additional time
from their regular studies. The siudente were invited to partiecipate,
after personal interviews with £aculty superviscors. Recruiting
students for the program by Invitation heliped to give the program
additional status 1n the eyes of the students and added to theiw
motivation to participate.

Students were introduced to the program gnd to their wmester
teachers in late May, at a formal tea and given & brief, selected
reading list on preblems and practices in urbsn edveation. During
the first week of school, the following September and preceding the
opening of school, the studentas were invited to help sat up the roome
and witnegs the opening daye. During the first month of aschool, the
students come in once a week in ovder To observe in the classroom.

By the first week in October, the children to be tutored were selaced
by the classroom supervising teascher and the psychological consultant.
Ag wany home visits as possible were mede duriang the month of Novembez.

Tutoring, one hour a week, was continued through the schoonl year.
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The children to be tutored were gelected by the classroom cupar-
vising teacher and the consulting paycholegist by Gotober 1. Tae
children wars selected on the basis of the teacher’s opinion that
the child presented z potential learning problem. Her opinion was
based upen the first wmonth's experience, and upon praviocus school
records. Reading readiness tests which ave avallshle were congulied,
but were not weighted heavily. In general, the teacher tried to select
childzren who seem %o have learning potentisl which csa be brought out
by the mmount of tutoring time available.

It can be pointed out parenthetically that one eculd with almost
as much logle select children at random. Available satisties (Sexton,
1961; Passow, 1963; John, 1964) euggest that sbout two oui of three
imner city children by second grade will tend %o fall a year below
noxme for children in achools in economically better off neighborhoods.,
The differential incresses through the elementary school yesrs.

Day by day supezvisiou of the student’s work wae carried out
by the classroom supervising teacher who was availabis to suggest
approaches and discuss problems with the students zs NECRBBATY .,
Supervision is supplemented by having the student prepere s lesgon
Plan and evaluation for each aeesion, and by keeping a diary of her
experiences. The 6011egé faculty supervisor kept track of the
student’s experiences by meking periodie checks of these documentes,
and was availlable to the students for additional conferences =8
necesgary.

Student teachers met with their children ouce a week, for
approximately an hour, although the time was medified as neceassery

in individual cases. The students worked with the children around

their reading, but a friendly relaticnship condueive to fres con-




versation was eéncouraged.
The Problem of Controls

Controls were uecessarily selected from the same classroom
as the tutored children, posing distinct problems. A control ssmple
could not be established until the end of the school year. Beecause
residential mobility (Levine, Wesolowskl & Corbeit, 1966; Levine, 1966)
will elaim 25 per cent or more of the children in the course of a
school year, the final controls were established only by matching
tutored and non-tutored children at the end of the year.

At least two kinds of control populations are required. First,
e Normal Progress group must be designated, to act as a check on
the accuracy of the teachor’s judgment that the tutored ehildren

indeed would have had difficulty in coping with the first grade work.

An untutored control group, similar in every respect to the
tutored group is required to determine whether or not tutoring had
any significant impset upon the child's progress in first grade.

To obtain such a group, teachers were asked to compile two lists
from their classrooms. One was to be composed of childfen from
whom they expected normal progress. The second list was to dbe
composed of twice a8 many children who could use tutoring as there
were tutors available. It was our orxiginal plan to assign chiidren
to tutors randomly from this list. UWowever, certain considerations
did not permit us to carry through this design fully., Several of
the teachers, reacting in typically humanitarian fashion, without
sufficlent concern for sciéntific asepsis, insisted that certain

of their children receive tutoring help, the needs of research
design notwtthstanding; The pooli of children avallable 28 controls
then 18 likely to finclude those who seem moxre capsble, or more

adaptable than those who finally were accepted for tutoring.
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By and large, teacherg tended to assign conftrol children fox
tutoring whenever a tutored child moved from the schuol. The pool |
of untutored controls was thus xeduced considerably by the end of
the year. In addition, we discovered that student teachers would
sometimes spend extrz time iIin the classroom, or would cccasionally
take other children out for tutoring vhen their child was absent.

In at least one instance, a tutoxr's boy friend accompanied her to *“ﬂ
the schoosl, and on several occaeions worked with one of the control
children. Moreover, the presence of the student teachers week in

and wveek out changes the situation to an unkuown degree. When the
students came to observe, or to meet with their own children, they
frequently had contact with othex children in the same classroom. ﬁ
Around holidays, the students would help with parties and provide |

gifts for 2ll. It would be pointless and impossible to try end

minimize this kind of affectionate relationship, but 1% i{8 necezsary
to indicate that the controls were not puxre controls. What we are |
describing 1s a function of the natural situation, and indicates the
difficulty in trying to establish laborstory pure controle in fielé
studies.

Initially, we began with 31 children assigned to the Tutoring
group, 20 to the Control group and 25 to the Normal Progress group.
There were also 31 tutors, 25 juniors, and six seniors who continued
on 8 volunteer basis for a second year.

The Children &

All of the children came from & single inmer cilty school.

This school 1is located in an avea scheduled for redevelopment.
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The rate of transiency ir the nzighborhood 48 high. As other sareas
have been redeveloped, people moving inte this neighborhood have
tended to be poorer and move disorgenized. The rate of frmilies

on welfare ig very high; estimates indicate that sixnty per cent

of the children in the school come from families on welfare.

Ages were determined from school records as of the time of
initial testing. The children were, ou the average, three and a
half months into the school year when testing began. At the fime
of initial testing, the Tutored group averaged 6 years, 9 monthe;
the Control group, 6 years, 7 montha; and the Normal Progress group
6 years, 6 months.

The difference between groups is not large, but it tendsz to
reflect the fact that a somewhat largar proportion of those children
who had been selected for tutoring had alrveady repeated a previous
grade. One third of the 31 children initisily designated for tutoring
had repeated onec previbua grade, while five per cent of the Controls
and 20 per cent of the Normals had alzo repeated a gfndeo It is of
interest to note that children who repeat, very often continue to
be seen as needing additional help by their teachers. Develspmental
theorists who argue that grade repetition slone will solve achool
problems gre challenged by such dats which suggeet that teachers
do not necessarily see older children a3 more competent in their
classroom. If anything, the reverse may be true, (levine & Craziano,
in press).

There were no differences in the proportion of boys and girls

assigned £o the Tutored, the Control and the Normal SBroups.

t Eong
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Whites represented less than 20 per cent of the total sample.
However, two thirds of all of the white children were assigned fo
the Normel group with the consequence that 30.8 per cent of the
Normal group were white children. In other words, whites were
represented in about twice thelr proportions in the Normal group,
and about half their proportion in the Tutored and Control group.
The excess of whites in the Hormal group does not represent
. any prejudice on the part of those selecting the children. An
| analysis of the test data showed that while the few white children
in this sample tended to fall below the norms cn the ITPA, in generxal
their performance was markedly superior to that of the Negro children.
Although 17 per cent of the total sample was white, not s single
child who had repeated 2 grade was white. We can only infer that
in so far as school relevant skills are concerned, white children
appear more competent than Negro children in the game classroom.
The finding is not stsxztling, of course. It 13 in keeping with
a large body of literature which suggests that Negro children, as
a group fare poorly in schools, as schools are presently constituted.
/ For purposes of this study, it is well tc note that white children
initially appeared more fregquently in the normal control sample.
) :j That white children did better on the ITPA, zad had been left back
. less often, 18 evidence that the Normal Contrel Ssmple was fndeed
more competent abpearing in the classvoom. The Illinois Test of

= Paycholinguiatic Appitude (ITFA) (McCarthy‘anﬂ Kirk, 1961) was

selected because it was our expectation that the tutoring experience
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would promote language development. We felt changes in the Lest
scoves might reflect growth related to the tutoring experience.
We were aware that the ITPA was stendardized on a mid-westarn, pre-~
dominantly middle class, white sample, but felt that it might be
of some help in this study.

The test was administered to all children by an examiner wno
was not a professional peychologist. The examinex was a 26 yé&r
0ld Negro male who had had no previous experience with psychclogical
testing, and who was serving 28 a noun-professional vesearch assistent
for this project. The project director trained the assistant to
administer the test. We were 2atisfled the exsminer performed
capably in this vole. It i& our belief, on the basis of thie ex-
perience, that mon-professionale can be trained to administer in-
dividual psychological tests. Such individuals can gain and main-
tain the necessary rapport, and can be taught to use the test in
a standardized fashion.

A total of 76 first grade children from three differemt vrooms
{n one school ware administered the ITPA within the £ixst four months
of the school year. Each raw test score wae translated into a

standasrd score for the child's age 2t the time of testing, based

o the test's norms. OFf the 76 first grade chiidren who were tested,

only three had a score which exceeded the median score of the

normative group. The childzen ir this semple, both white and Hegro,
were clearlv very far behind the white middle class ssemple on which
the ITPA was standardized.

Thers were some significant differences between the initial test

performance of those childreun selected for the Tutoring, the Contvel

‘ o
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and the Hormal Progress groups. Aversge YIPA stendard scores for

the three groups isspectively were .70, 1.03 and 1.51. (Ian this
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instance a standard scorve of 3.00 would represent the norm.) The
Normal progress group was clearly supevior to the other two groups,
indicating that the teachers had selected children on the basis

of classroom behavior, who also performed differvently on the in-
dependent test. The test results tend te validate the teacher's
judgmentes that the children selected for tutoring did need help,
compared t:0 those selected as NMormal Progress controls. The faect
that the Control group did slightly better tchan the Tutoring group
on the ITPA probably refiects the non-random assignment to groups.
The teachers’ concerns about some of the children they wanted
tutored were edppesrently well feunded. When we finaily evaluated
the results of tutoring, tutored and control samples were selected
g0 that the mesn pre-test ITPA scorves were the Ssme. This initial
difﬁerguce was not permitted to affect the eveluation of the effect

of tutoring.

The Devereux Elementary School Behavior Rating Scale (DESE)

Because the teachers were xamilisx with scales end gave grades nr

for citizenship, effort, etec., we felt it would be possible,to;adw
minister the DESB with little preparation. This judgment proved "
to be an error. There were marked teachexr differcnces in the use f"<
of the DESB scsles, differences which obscure other considerations.

The overall means on the 12 factors of the DESB for the three teachers E
combined fellowed the values for the standardization sample quite ;~ E
closely. However, there weée large consistent differvences in the

way in which the three teachers used the scales. We are inclined

to attribute the differvences to teachers rather than to differences i
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in childven because as far as we koow, tﬁe school does not practice
homogenous gromping; There was only one significant difference
between teachers (classes) on ome subtest of the ITFA.

All diffievences bhetween Tutored, Control and Normal Progress
groups on the DESB are chscured by the teaaﬁmr differences in ratings.
However, we noted there were four of 12 factors on which the three
groups were significantly different. The Hormal progress group was
rated as significantly more Greative than the b&her twe groups,
a8 having a greater Need for Closeness to the Teacher, and as having
greater need for recogniticu for Achievement. The Normmal Progress
group vas alsc rated as having grester Comprehension than the Contzrol
group, but not more than the Tutered group. That there are differences
betwesn groups i3 not surprisiug. In a sense, the differences merely
offer another way for the teachers to express thelr judgments about
the children who were assigned to tutorxing and to control groups.

In general, the Normal Progresz group is judged 28 being more out-
going and more competent in the classroom gituation than the other

two groups.

The Relatfonship between the DESB'audwghe TTPA

An extensive correlational analysis was comploted in an attzmpt
to find zelationéhipa between classroom behavior 28 measured by the
DESB and test performance. In general, the correlsticas were non-
significant or so low as to be velatively mesningless. In the present
sample, it seems that pérformance in isolation with a2 single supportive
examiner elicits differént behavior patterﬁs than does the classroom

situation. In fact, we are abie to show a number of cases in which

the teacher reported the child wag disruptive, impatient, difficuls
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£ 20BL00L, 664 Fusbbeniive, bov 1w wunor never observes the same
drze of 43ffleuli behsclor L fhe e te oue situation gyiy fzem |
gie elgsnrcom. The failure of tba wovreletional analysl. to reveal :

fapoxrtaat relatiounshiys botrenn fash beherior and e2lassroom situstion
is so small because the tesr situntion is 8o diffeveni frem the class- i
room situation.

The resulis of tutoring

Aceording Co dato obtained forom the Tutoring Ssssion Report
Form filled out by the tutors aftexr each session, forty c¢hildreu were \
seen for at least one tutoring scusion. There was a medisu of ten ff
sssesions per child in the ecouwse of the year. Iin the end, we were
left with 17 children who had bhad a wminimum of ten tutoring seasions

in the course of the schosl year, sad who had also been tested at

the beginning of the school vear. In other words, less than half the
number of children availeble for tutoring had a sufficiently pro- §¢

longed experience to include the ebild in an evaluative study. ;

We fael that our experience is not atypicil, but should serve g\‘
to call attention to the practical protlems in operating a tutoring
program with volunteer help. Between losses due ¢o residentizl
mebility, end losses due to changesz In the iife circumstances or the
attitudes of the volunteers, a very large sample is needed to assess
the effects of tutoring. The prodlem ig not only confined 20 tutoring
with volunteers. In psychotherapy research, because of the large

attrition rate, experienced reseavchers estimate that one can ex-

pect te end with half the number of patients with which one begins.

Tuckman and Lavell (1959) have shown that the cverall atirition rate

at child guidance clinics is around 57 per cen® of all cases seen in inteke,
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R The f£inal sample %o be evaluuted consisted of 17 children who
had ten or more tutoring sesaione, and for whom we had both pre Y

- Jemni

and post test data. The control semple consisted of 17 children
¥ taken from both the Centrol group and the Normal Progress sample
| in equal numbers. Again, these were children who had spent the

entire yeer in the same classroom, and we had both pre and post .i

test data for most of them. It was eventually necessary teo use =

a combinéd sample in order to obtain encugh cases matehed in enough

particulars to constitute a reasonable hase for comparicon., Since

vwe have already shown that the teachers tended to pick out children

who would do better in the classroom, the eontrol group iz unusually

stringent in this study. To mitigate scme of the differences '%¢7

controle ware chosen to mateh the tutored group for initial ITPA

score, for age, for sex, and for race., There were 8 boye in each

Al group. Two white children were included in the Control sample,

and three white children were in the Tutored sgmple., The median : Y

age in months for the Tutored sample initially was 79, with a renge

of 74 to 93. The medlan age in months for the Control sanple was

78 with a range of 72 to 94.

. Table 1 shows the effects of tutor.ng upon ITPA raw scores.

R Similer effects or lack of them, were obtained for standard scores
a8 well, and there was little indication of any systematic pattexn
of differences in subtest scores. In general, the table shows that
tutoring had little or no effect upon ITPA scores. Almost all
children tended to improve over the five months or so between tests.
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Insert Table 1 about here
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At the end of the year, snd without having previous knowledge
they were to provide the data, teschers were asked to designate
which of their children were in their top, middle and low neading |
grouns, and which of the children had completed which level in the
reading series, 12, 11 or PFrimer-pre primer. The rxesulte are pre-
sented in thé following tables. B
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Insert Tablie 2 about here =

While of borderline statistical significance, the data strongly
suggest that a higher proportion of the Tutored children are seen gi.
as reading better, and a lower proportion are in the very poorest
groups. We will recall that there were initially many more children ;
who had repeated a grade previousi+ {m the Tutored group. The
effect we are seeing may well be a function of the larger number .
of repeaters who are simply doing better. Table 2B shows the é,}
same findings even when we omit all children who have previously
repeated a grade,

The numbers are too small to pexmit valid statistical analysis,
but in general, we see that the children who were tutored, less often
end in the low reading groups, and some end in the highest reading
group. The finding holds even when we remove repeaters. ¥First
grade teachers state that in general, children who yepeat, tend
to do very well initially, but they fade as the year goes on ard
other childfen. cateh up with them. Since the results suggest the

children who were tutored did not fade, this evidence suggests an

effect of tutoring in promoting cowpetence in the classroom. ==
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The next table (Table %) shows the proportion of children in
the two groups who completed different lewels in the rveading series.
The judgment is usually based upon the zage with which the child s
able to read aloud, gnd to demonstrate his comprehension of the
material in response to questions.

While the findings arve not statistically significent, once again
wz gee the tutoring group haz, in the judgment of the classvoom
teacher, achieved more. A grester percentsge completed the reading
series for the first grada. Table 3B showe the seme outcome, even
though we have agsin removed from consilderation all those children
who had previously repeated a grade.
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Ingert Teble 3 about here

We might note that the classwoom teacher veviews reading
group and book placement decisions regularly, snd the evaluation
is based upon observation ¢f performance day in and day out. It
i3 not a function of a momentary decision.

We are 2lso interested in the effects of the tutoring program
on social and emotionsl behaviora. Each of the tutors completed
a tutoring seszion rxepozrt which included thirteen scales to measure
aspects »of the ongoing relationship. The resules from these session
reports indicated that students rarely had difficulty with the
children. 9f mere than 450 tutoriang sessions, difficul~ies of any
consequence in the sessions ave reported no more than 8 or ten times.
it ia perfectly cilear that the atudents were able o establish and

to maintain good working relationships with their children.
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We were interxested in hew Che relationship developed over time.
To assess this issue, for each ¢hild for whom theve wexe a minimum
of 10 sessions availzble, we compzred thae average vating on sach
of the thirteen variables for the first five sessions with those
for the last five segsions. In two thirds of the instances or more, ,
the relationship wus seep as steadily improving over time. Children
were seen as friendlier, more talkative, more responsive, and generally
more open as the sessions progressed. Digeipliine problems, which weie
surprieingly few to begin with, were geern as improving over time,
while the leatﬁing sesgions were also seen as steadily improving.

Twe thirds of the children were seen az having steadily improving ?
concentration, and as being less xesistant to the work of the session.
The tutors’ ratings of their own enjoyment of the sessions essentislly x
showed no chenge. They generally reported enjoying the sessions
greatly, but with time the enthusiassm and newness wore off, and
some of the students were slightly less poeitive about the sessions
than earlier.

From the point of view of the tutors then, as they saw the
children in individual segsions, the children generally became morxe
end more responsive. QCur own Subjective impressions of the eagerx-
ness with which the children locked forward to their gesslons with
their tutors, and of the loving relationship thaf developed betveen
many of the children and their tutors, bears out the tutoxrs’ ratingso

It 18 clear that in one to one relstionships, children become
more open, friendiier and seem to concentrate better on their school

work. We have also piosented evidence that therxe may be some in- :'/,

creased academic performance g8 a conseguence of the tutoring ex- /'
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perience. I8 there any evidence of behovicial change in the c¢lass-
room a8 a consequence of tutoring?

Teachers completed the Devereuy Flementary School Behavior
Seales (DESB) (Spivack and Swift, 1966) at the beginning of the year
and again at the end of the year. The DESE consiats of 57 1items whiech
fall into 12 factors. The items refer to readilv observable elassroom
behaviors of a rather specific kind. The teachers had 1ittle
difficulty in rating the items, slithough ve have alrzady indiecated
there werez marked teacher differences in the use of the scales.
Because of the marked teachar differenzes, we used Jifference scoves
for each individual child as the measuve of change. The simple
difference scorz introduces a crude control for teacher differences
in ratings.

The findinge are presented in Tabie 4. A mious sign for the
nunber indicateg a change in the direction of lower factor scorxres.
A positive number indicalies sn increase in factor score. Since we
expected the tutoring experience to result in improvement, one tail
teats were deemed appropriate.

L X & T K- X LN L X KoY X X -¥-Rx¥ X ¥--X- X -3- ¥ B} F -4

Insert Table 4 asbout heve
The U tests are based upon differences between the combined
Control and Rormal Samples (C+N) (N=16) and the Tutored Group (¥=13).
The reduced N, is due to the fact that DESE ratings were not available
or compiete on all subjects.
From the view point of the teacher in the classvroom, ccompavred
to the C+N group, Tutored children appear to become more compotent

academically, they appesr to have more counfidence in themselves,

end they appear to see the classroom as 2 more benevolent place.

8%
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Overactive, attention seeking behavior is not strongly influenced
by the tutoring experience.
The fact that the items on which the teachers Teport change
seem consistent, and the fact that change 18 net reported in gll
areas 18 important to note. One of the iwmportant weaknessez of this
study is the fact that the classrocm teacher was imvolved, and knew
which children were being tutored. The teachers’ judgments might
well have been influenced by that knowledge. The teachers state
they were notinfluenszed, and the fact that vhe changes were rather
particular, (emphasizing classroom compatence, gfsater self-confidence,
snd a view of the claszsroom a2 more berevolent) is important evidence
supporting their judgment. There is no indication that teachers
were simply responding to "goodness,”" in & general senes, and rating
children as better in everything simply because they were tutored.
The toachers' judgment sbout claseroom behavioyr made on the
rating scale 18 complemented by their judgment in placing more tutored
children in the top reading groups, snd in their indication that
fewar tutored children were reading only at the primer level or
below. Similarly, the tutors' judgments that the children became
rore open, and friendlier with time, and that the quality of the
iearning sessions improved with time iz evidence in suppart of the

view that the children did in fact do better.

The Effect on the Student Teachers

For purpnses of this study, a scale weasuring attitudes toward

teaching in irner city school. .23 developed. The scale, called

Opinions about Inner City Schools, consists of 34 statements de-
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scribimg feelings about the children, parents, neighborhood, sud
working conditione, The raspondent indicates the degree of his
agrecment with the items on a six point scale, Items are wiitten
1n such a way that the agreement with the soeially faverable view
sometimes requirves the respondent to agree with ap item sud sometimes
requires him to disagree with it.

The attitude scale was administerved to the group of student
teachers at the beginning of the year, and them to most of them
again at the end of the year, Those not retested inciuded the few
who dropped out of the project, several who failled ko put their
names on the retested scale so they could not be matched with their
previous forms, and several whose schedules were such that we never
obteined retests from them. As g cantrol'group, we exgmined one
seminar clags at SCSC which consisted of thircy-three students.
Hmwevef, by the time we eliminated males, older students, and the
few questiocnnaires which were incomplete, we were left with only 13
ugable foxms. By the time we noted the problem, it was late in
the year and more satisfactory controls were not obtained. We also
found it very difficult to eontact the control sudb jeets for retest
data at the end of the year. Fewsr than half of the eligible subjects
responded to our requests that they fill in the forms.

Given these difficulties, our controla for scudent attitude
changes are quite insdequate. None the legse, we feel it iz worihe
vhile mentioning these data, slong with the impressions the master
teachers had about student performance.

When compared with the controls, the student teachers who

worked in this project generally had more favorable sttitudes toward
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teaching in the imner city, to a highly significant degree. Sinece
one of the gosls of the study was to atiempt to attraet students
into teaching in inner ecity zchools, we exanined their responses

ko tne following item: “% would prefer working inm gn inner eity

to a suburban school 1f I hed my cheoice.” There was uo difference

between the attitudes expressed initially and those expressed at
the end of the year. Host of the tutoers started cut with favorable
attitudes and at the end of the year continued to have favorable
attitudea., The signlficance Qf thiz stabllity of attitude 18 fsund
in comparison with the scores shown by the 12 control subjecté om
this gsame item.

Whern we examined the protecols given by the thizteen control
subjects, we dizcovered that eight of them had already had a practice
teaching period in an immer city school at the time the attitude
scale was filled cut. Pive had not yet gone out practice teaching.
Table 5 showe the difference in attitude toward teachimg in the inmer
city school between those who had already had practice teaching and
those who ﬁad not yet gone out. |
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Insert Table 5 sbout here
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There is & vexy stvong laplicstion in_these data that the usual

practice teaching experience takes students who are fevorabliy in-

clined, even idealistically incliined, toward teaching in the faner

eity, snd turns them off. While these data are relatively imadequate

as controls, they strongly suggest that the experience in the tutoring
project helped the tutors to maintain favorable attitudes they had

originally.




L Bvaluation from the Student Tescher's Viewpoint

|

by the end of the yeor, otudonls © , wiite an evaluatlon
of the project from their viewpolnt, anonymously. Fifteen of the
students turued in such evalustions.

Almost all of these evaluatinme mention the benefits to be
derived from work with their c¢hildren. The students repori a

variety of satisfactions which they cbtained from the experience.

Many mention that their own professicnal development was enhanced

E by the expe?ienceo Many indicate that their own anxiety in entering
the student teacher zole was reduced by thely participation 1in the
project. The relationship with the master teacher, the project
personnel and other students seemed important to the student teachers.

There were surpriszingly few complaints about the experlence. MWMany

A g+ AR o < s

of thoae who complained indlcated they wished they had been 2ble to have
more time with their children, or a more intimate contact with the
project and other staff members. It is our impression that the

reports were generally positive, both in so far as the experiemnce

; concerned the work with the children, and the practice teaching

period, bearing out our previous experience in a pliot project

(Levine, Dunn, and Donlaun, 19635).

[

Two of the seniors have accepted positions in the New Haven
schools, snd one othexr accepted a position f{r an innex city aschool

in another city. Several who had taken suburbam jobs have now

AT e BT, AN ST B = L S

applied for positions in the city. Their applications are in keeping
with statements they made that they would prefer a year of experience

in order to be better prepared to copr with urban school problems.
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Two others applied for tChe ity schools, but their parents xefused
to permit them to work in the city, particularly after the dis-
turbances in the high schools. A&nother factor of importance 18 that
most do their senlor year practice teaching in subuxban schools wherxe
they are readily recruited into a familiax system. We might have
gotten moxe students %o geecept poeaitions in eity schools had we had
them during their senior year. The short tewrm effects in recruiting

were disappointing when evaluated in terme of aumbers.
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Footuotes
lThia project was supported by s grant from Community Frogress,
Incorporated, New Haven, Conancecticut. The work was completed while
the senior suthor was a member of the Psyeho-Educational Clinic of

Yale Yniversity. We are indebted to 8. B. Sarascn and our colleagues

‘b

there for sssistance in developing anmd completing thig project.
Mitchell Soividoff, thea Executive Director of CPL, end Prank
Corbett, formerly of CPI, and now Assistant Profesgaor of Soeial
Welfare, SUNY at Buffalo encouraged uz to develop thig projeet and
o alided in obtalining support.
John Wesolowski, Principal of Seranton Street School was help-
ful with difficult administretive problems.
Mr. Robert Smith, currently with ABCD in Bridgeport served
ably as the non-professional research ecssistant and a8 a elinical
aid on the project.

We also are apprecistive of the gervice wendered by our student

teachers through the course of this project.




Table 1
Effect of Tutoring on ITPA Raw Scores

Tutored Group (N=17) Conitrol 4 Normal (N=17)

Medlan ITPA 116 130 116 129

Range 84~13% 90~ 147 89-141 115-154
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Teble 2
A. Assignment to Readiung Groups

READING GROUPS
TOP MIDDLE Low TOTAL

Tutored 5 ) (7 17
(29.4%) (35.3%) (35.3%)

Control 0 9 8 17
(53%) (BT%)

5 15 14 34

%% = 3.38

df = 2
p = .08, one tall test
B. Assignment to Reading Groups, Omitting all Children who

Have Previously Repeated a Grade

READING GROUPS
ToP MIDDLE - LOW TOTAL

Tutored 2 6 5 13
(15%) (L7%) (38%)

Control ¢ 7 8 15
(67%) (53%)

13
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Table 23

A. Reading Level Achieved in First Grade Reading Series

LEVEL 1IN READING SERYES

1-2 1-1 Primer or Less Total
Tutored 7 7 3 17
(41%) (417%) (18%)
Control 3 7 7 17
{18%) (41%) (41%)
10 14 10
X2 = 3.2
df = 2

P = .10, one cail test

Reading Level Achieved in Pirst Grade Reading Series, Omittiang
All Children Who Had Previously Repeated a Grade
LEVEL IN READING SERIES

1-2 1=1 Primer or Lees Total

Tutored 4 6 3 13
(30.7%) (46.2%) (23.1%)

Control 1. 7 7 15
(6.6%) (46.7%) {66.7%)

5 13 10 28




Tabic &

DESB Changes in the Tutored (T} and Control Plus Mommal Sumples (O4)

DESE FACTOR MEANS DIFFERENCE
PRE AND POST u )]
T Qi
1, Glagssroom Bisturbence 1.45 1.25 e NS
2. Impatience «1.73 .80 79.0 .10
3. Disrespect Deffance - 09 1.12 HS NS
4, BExternal Blame -1.82 1.50 63.0 .05
5. Achlievemeni Anxiety 00 1.31 77.5 .10
6. External Reliance -3.55 - .12 71.0 .07
7. Comprehension 2,18 - .12 66.0 .08
8. Inattentive Withdrawal - .04 - 875 NG Job
9. Irrelevant Responsivenesg -1.55 = .50 NS NS
10. Creative Initiative 1.18 - B75 MBS NS
11. HNeed Closeness to .73 ~1.25 76.5 - 10
Teacher
12, Need Achievement 2.73 825 67.5 .07
Recognition

U tests are based upon N3 of 13 snd 16 im the Tutored and Control plus
Normal groups respectively.

pe——




Table 5

Difference in Attitude Hxpressed Toward Desirablility of Teaching in Inner

City Between Control £s Tested Before Practilce Teaching

and After Practice Teaching

Before After

Agree 4 1 5
Digagree 1 7 8
5 8 13

The difference betwezen before and after is sig-
nificant at p=.05 by Fisher’e exact test.
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