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THE FLORIDA STATE UNIVERSITY

TALLATHASSEE 32308
May 28, 1969

£CHOTL OF HONME ECONCIRICS
OIPARTEENT OF HOWE ECOROWMICS EDUCATION

Dxr. Carl ¥W. Proehl

Assistant Superintendent

Vocational, Technical and Adult Education
State Department of Education

Knott Building

Tallahassee, Florida 32304

Dear Dr. Proehl:

In compliarce with the terms of Project No. OB-67-21,
July 1, 1267 - June 30, 1968, "Gainful Employment in Home
Economics, ” Phase II, I am submitting a copy of the report
to you. The report is concerned with a seminar which con-
vened on the campus of The Florida State University and the
production of non-detailed curriculum guides on gainful
employment in home economics: to serve as working copies for
the next school year.

It is anticipated that the report will serve to inform
those interested in initiating seminars or other in-service
educational experiences in certain evaluated guidelines. A
number of the presentations were included as sources of
worthwhile information on wvarious aspects of gainful employ-
ment in home economics. In this m&nner, the seminar can be
shared with an enlarged audience.

It is our hope that this report will prove to further
vocational education in this and other states.

Sincerely,

%M&d%‘auk,

Agnds F. Ridley, Associate Professor
Home Economics Education
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CHAPTER I

SEMTHAR

Background of the Report

1
During the early part of 1967, a survey was conducted

in the State of Florida for the purpose of assessing the
occupational opportunities which utilize knowledge and skills
derived from the field of home economics. Interviews were
completed by home economics teachers in twelve representa-
tive counties. The selection of the 483 businesses to be
surveyed was identified by systematic random sampling.
Analysis of the data revealed the number and location of
present employees and the anticipated increase over a number
of years. The job titles were also clustered along with the
required competencies.

The information obtained from the survey indicated that
the opportunity for employment which utilized knowledge and
skilis derived from the field of home economics is great.
But even though the need for trained workers has been estab-

lished, a teacher who is capable of conducting the class

;Agnes F. Ridley, Gainful Employment in Home Economics,
Phase I (Tallahassee, Florida: State Repartment of Education,

1967) .
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must be located. 1In order to educate the employed teachers
for conducting classes in gainful employmenit a seminar was
convened on the campus of The Florida State University,

Jguly 10-28, 1867. Over one-hundred teachers and supervisors
responded to a letter relative to their interest in attend-
ing the seminar. Of the seventy who were eventually issued
formal invitations, fifty-nine attended for the three weeks

of intensive in-service education.

General Description of the Seminar

Purpose

The general purpose of the seminar was to furnish direc-
tion for home economics teachers and supervisors who were
interested in, and who expressed a need for, classes in gain-

ful employment. More specifically, the objectives were the

following:

Cognitive: (1) 7o present factual information on gain-
ful employment in home economics

Affective: (2) To develop attitudes, appreciations and
understandings of gainful employment in
home economics

Psychomotor: (3) To involve the participants in all as-
pects of the seminar.

Procedure

The procedure for the seminar was divided into three

parts: (1) pre-preparation; (2) seminar; (3) post-seminar.
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The pre-preparation consisted of drawing detailed plams
for each session of the seminar during a conference session
in December, 1966, attended by the principal investigator,
the director and the occupational consultant in home econo-
mics in the Florida State Department of Education. An ad-
visory board was formed and the seminar plans and program
were submitted to each member for his or her suggestions.
The final plans were formulated after revisions which in-
cluded suggestions from the Advisory Board were incorporated.

A copy of the program appears in the Appendix.

Evaluation

A checklist for procedures was compiled after a thorough
investigation of rule books, leadership booklets, workshop
manuals and guides which dealt with conferences, seminars,
institutes and clinics. The checklist was submitted to re-
presentatives of the state and university who were known lead-
ers in the field of in-service education. Revisions were made
in line with their suggestions. The final copy of the check-
list was utilized to evaluate procedures for the planning

and conducting of the seminar. (See Appendix.)

Procedure

Evaluative questionnaires were developed after consulta-

tions with a statistician and the computing center programmer

P
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for guidance in validity and form. The questionnaires were
submitted to a committee for evaluation as to structure,
content, clarity and purpose. Revisions were made incorpora-
ting their suggestions. (See Appendix.)

For clarification in the report, the gquestionnaires
were identified in the following categories:

1) Pre-post guestionnaire: ' This instrument was designed

to compare ninety responses of knowledge, understandings ard
attitudes toward gainful employment before and after instruc-
tion in the seminar. Twenty—-four terms formed the basis for
determining the significant cognitive learnings gained Guring
the seminar. The significant affective learnings were meas-
ured on a Likert-type scale by the difference in responses

of ¥strongly agree,” "agree," "undecided," "disagree," and
"strongly disagree" by each individual participant to thke
same sixty statements before and after the seminar. The
cover sheet of the pretest consisted of ten questions per-
taining to background information on each of the participants.
The cover sheet on the posttest consisted of ten questions
designed to obtain the opinions of the participants regard-
ing the effectiveness of the total seminar program.

2) Weekly summary: This questionnaire consisted of

ten questions designed to allow each participant to express

her opinion of the weekly activities and learnings.

PO .




3) Daily evaluation: This questiomnnaire consisted

of seven guestions that were structured for participant

evaluation of each morning and afternoon session regarding
the importance of content and method of presentation. The
investigator was cognizant of the fact that some sessions
combined two different topics and/or methods which limited
the validity of this instrument since its purpose presumably

was to evaluate each presentation. In geleral, however, the

purpose of the Daily Evaluation Instrument was accomplished.

4) Daily Sheet, open-end: This sheet contained three

-

guestions by which the participant could express her opinion

B i E R e o Rl i Rl o

of each session within structural limitations. It served a

dual purpose: (1) encouraged involvement of every partici-
pant every session; and (2) provided information and guidance

for the pilot program. Space for suggestions was included

for participants to offer opinions for improvement of the
seminar. It was anticipated that these suggestions possibly
could serve the purpose of altering the succeeding sessions

of the present seminar and also serve as a basis for plan-

e T TR e T AR R TR

ning of future seminars.

5) Final Evaluation: This instrument composed of

twenty-six questions was an adaptation of the U. S. Office
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of Education evaluative device developed by CONPASS. It
vas structured to measure in the opinion of the participants,

the total effectiveness of the seminar in knowledge and skiils,

presentations, organization, emphasis and proportion 2f time.

Administration of Instrument

Each questionnaire was coded and identified by number.
Each participant selected one numb=r at random between one
hundred and omne thousand which designated her guestionnaires
for all of the sessions. The anonymity of the respondents
was necessary to encourage maximum objectivity. The pretest
was administered the first day of the seminar and repeated
as the posttest on the final day of the seminar.

Copies of the daily questionnaire were numbered consecu-—
tively for each session and the weekly questionnaire attached
to the last page with numbers continuing in sequence. The
evaluzative instrument then totaled eighty questions. The
instrument was distributed to participants at the Monday morn-
ing session and collected at the Friday afternoon meeting of
each of the three weeks that the Seminar was in session. For

each session, two participants assumed the responsibility of

lCONPASS, Contract No. OEC 2-6-001005-1005, Report on

the Arts and Humanities Institutes of 1966 by Donald J. Gray
(Washington, D.C.: By the Office of Education, 1966), pp.-
1-4. (Pamphlet.)
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supervisors, 44 senior high school teachers and 13 junior 2
high school teachers representing 32 counties of Plorida.
Forty-three of the participants held the Bachelor's degree
and 16 had received the Master's degree. The teachers’ %
length of service in the field of home economics was ascer- ‘
tained as follows: 5 from one to two years; 5 from three To
five years; 13 from six to nine years; 10 from ten to fif-
teen years and 26 for fifteen years and beyond.

The participants represented the various areas of

Florida with 20 coming from the primarily farming and/or
citrus areas; 7 coming from the primarily industrial areas;

17 from primarily tourist areas and 15 from other combina-

tions or types of areas. The areas from which their school
populations were drawn varied in size with as few as seven

teachers from an area population of 5,000 or less and as

many as twenty-one teachers from area populations of

50,000 or more.

The indicated purposes in attending the seminar were

sumnarized as follows:

1) Over three-fourths (48) felt that the students
need gainful employment education through the home
economics curriculum.

2) Omne-half {30) indicated their purpose was for pre-
paration to teach gainful employment classes.

3) OQver one-third (23) wanted to upgrade their pro-
fessional knowledge.
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4) About two-thirds (37) of the participants had
less than 5 years experience in the world of work
outside the field of home economics education.

5) About one-third (20) of the participants’ work
experience has been in the fool area.

6) Over one—fourth (11) had experience in the cloth-
ing area.

7) Omne-half (30) of the participants indicated the
intended use of the knowledge gained was to ini-
tiate classes in the area of gainful employment.

Pre—-Post Questionnaire

The data were analyzed by means of the paired t test.
The response to the Likert-type scale of each individual cn
the pretest was compared to her responses on the posttest.
For each of the 90 questions, the mean response to one ques-—
tion in the pretest was compared to the mean response cn the
posttest. When if the t value was 2.00 or greater, the
change showed a positive significance at the .05 leyel; if
the t value was 1.99 or less, the change was not signifi-
cant. When the t value was —2.00 or greater, this indicated
a change in the negative significance at the .05 level.

Attitudes, Objectives and
Purposes

The instrument related to attitudes, objectives and
purposes contained twenty-one statements. When analyzed,
three statements (Items 2, 6, 10) were significant in the
positive direction and only one statement (Item 19) was of

negative significance.
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The t value of 3.79 (Item 2) indicated that partici- }
pants became significantly aware that "education for home-
making and education for employment do not have the same
purposes and objectives.” Item 6 at the 2.74 level of sig-
nificance indicated that "employment education in secondary
home economics might encourage voung men to enter areas
formerly filled only by women." Participants, therefore,
became aware of the fact that the areas of gainful employ-
ment could £ill the needs of both sexes. Participants show-
ed a more positive attitude in relationr to Item 10 which
stated that "employment classes will encourage more criti-
cal thinking by the student.” A significant response in the

negative direction was indicated by the participants (Item

19) toward gainful employment classes beginning at the

junior high level.

Implication of the

Vocational Act of 1963

This section of the guestionnaire included twelve cog-
nitive statements related to the Vocational Act of 1963.
One negative (Item 27) and one positive (Item 33) statement
were found to be significant. TItem 27 with a t value of
-2.27 indicated that participants agreed that "vocational
programs are not preparing people for a sufficient variety

of jobs," but after information presented in the seminar
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they disagreed with this statement. Participants indicated
at the 2.10 £ value in Item 33 that mwore positive under-
standing toward on-going gainful employment activities were
gained. It seemed that they were not aware that most states

are participating in the wage—earning programs.

Characteristics of Students

and Conditions

Of the eleven statementis presented in this seckion, two
(Items 39, 42) were found to be of positive significance.
Participants indicated at the 3.01 level (Item 39) that "job
t+itles will have to be dignified and carry status if the
jobs are to be acceptable to the home economics students.”
Responses to Item 42 were indicated at the 2.55 level of
significance. Participants expressed the opinion that "so-
cial class division would be further emphasized by atten-—

dance in an area wvocational school.”

Competencies and Weakness of

Teachers

One negative and one positive statement were of signi-
ficance from this section of seven statements. On the pre-
test, participants "agreed” {1.89) that wage—earning teach-
ers do not have to meet certification requirements for
teachers. After the seminar, they "strcngly disagreed”

(3.69 which indicated a -11.36 t value for Item 47) with
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the above statement. Participants indicated on Item 51

at the t value of 2.89 that "work experience should be in-

troduced at the college level for teacher przparation.”

Techniques, Devices, Facilities,
Resources

Eight statements presented in this section yielded
four positive and one negative significant change. After
the seminar, participants indicated agreement at the t value
of 2.97 (item 52) that *“there are many technical jobs which

require a high degree of ability and competency in the cog-

nitive., affective and psychomotor domains.® The negative
change in Item 53 suggested that participants thought "space
and egquipment could bz interchanged between homemaking
classes and gainful employment classes." After the seminar,
they indicated that they thought these facilities could not
be exchanged satisfactorily. This statement was signifi-
cant at the t value of -3.20.

Ttem 54 resulted in a t value of 2.82. Participants
seemed to learn through the seminar that "area vocational
schools could more economically utilize recent industrial
equipment than individual schools.” Participants indicated
a significant positive attitude in Item 57 (t value 2.45)

by recognizing that "resource people could be used for one

lesson at a time.” Item 59 revealed a significant positive
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change (3.29) in the attitude of the participants who in-
dicated that "field trips are valuable if they incorporate

experiences needed in the occupation.”

Bvaluation Practices

Of the seven statements, three significant positive
attitude changes were identified. Participants indicated
according to the 3.03 t value that "evaluation is necessary
to select and train persons for er “oHyment” (Item 60). TIn
Ttem 62 at the t value of 2.65, the participants seemed to

become more aware that the employment services administer

many types of tests to potential employees. At the level
2.16 t value, Item 63 indicated participants agreed that
an "additional evaluation in gainful employment classes

would be the extent to which trainees are able to secure

and to hold a job."

Terms

The section was a compilation of twenty-four terms
related o gainful employment education. Of the twenty-
four terms, twenty-two were significant which indicated the
participants’' gain of knowledge in terminology related to
gainful employment. Of the ninety questions comprising the
questionnaire, thirty-six were found to be significant in

the positive attitudes and four were found to be significant

in the negative attitudes.
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Daily Questionnaires

Seven questions were checked for each half-day session
on the IBM answer sheet. Responses were tabulated and pre-
sented by the number of responses and/or percentages. For
clarification, specific groupings of responses were made
and presented by percentages in bar graph for each session.
Figure 1 is a graph of the percentage of frequency range
of the evaluations of each session by the participants. It
can be noted that the range is somewhat consistent in alil
areas except “"effectiveness" (81%) which has a range from
14 to 95.

The following is an explanation of Figure 1:

Bar 1 (subject matter): combined choices of number

one and number two responses which stated that the "speak-
er (s) demonstrated profound scholarship” and "broad and

accurate knowledge."

Bar 2 (interest): ceombined responses of Items number

one and two which were "extremely high" and "very high in-
terest." This indicated above average interest of the par-
ticivant toward the topic presented.

Bar 3 (thought stimulation): represents only the num-

ber one choice and indicated that the topic presented

schallenged the participant to extra thought and effort.”
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Figure-1l. Percentage of Frequency Range Evaluating the
Seminar Sessions.

Bar 4 (helpfulness): represents only the number one

be "very helpful" to the participants.

Bar 5 (teaching level): represents only the number

three response choice and indicated that the “information

Percent
of Range
46 o8
Subject Matter .52
37 g5
Interest ] ) . .58
25 88
Thought Stim-— .63
ulation 17 85
Helpfulness : _ .68
25 78
feaching Level : .53
14 95
Effectiveness .81
7 73
Improvement K _€56
0 20 40 60 80 100

response and indicated that the information presented could

presented would be suitable for introduction at the secon-

dary level.™

Bar 6 (effectiveness): combined responses of number

orne and number two choices. Indication is given that this
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discributing, collecting, summarizing and reporting of the
daily cpen-end type of questionnaire. The final evaluation
wis attached and numbered in sequence to the posttest which
was administered on the last day of the seminar. A copy of

each ~f the evaluation forms may be found in the Appendix.

Treatment of Data

The pre-post test questionnaire data were recorded on
iBM answer sheets and tabulated by The Florida State Univer-
sity Testing Center. The IBM cards were submitted to the
comnuter and analyzed at the .05 level of significance by
means of the paired t test. The results showing the level
of significance were presented at the end of each statement
to facilitate identification of significant learnings.

The data from the daily, weekly and final evaluations
were recorded on the IBM answer sheet and a value analysis
was made by The Florida State University Testing Center.
Descriptive data were summarized by frequency distribution

1
and/or percentages presented in tabies and graphs.

1Virginia Hollinger Slagle, "An Analysis of Procedures
for Initiation and Evaluation of a Seminar® (unpublished
Master's thesis, School of Home Economics, The Florida
State University, 1967).
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Data from the open-end gquestionnaire were surmarized
and reported daily to the group. 2 few selected pertinent
commenis were included in the study; otherwise, the question-—
naire @ata were not reported. The sheets (approximately
1770) were filed by session for further investigation by

the pilot program curriculum committee.

lybid., p. 65.

s




DISCUSSION AND FINDIKRGS

The analyses of the data were organized and discussed
in relation to the following: (1) the number and informa-
tion data of participants; (2) the statements of signifi-
cance in the pre-post gquestiomnaires; (3) the daily ques—
tionnaires (IBM and open-end) for each session; (4) the
weekly summary; and {5) the final summary questionnaire.

Responses were generally expected to reflect favorable
attitudes especially since the participants had manifested
an interest in the seminar prior to the formal invitation.
tTherefore, tables and graphs used in the discussion re-
present a ccntrast degree of the attitude measured. The
total number of participants remained constant at 59 with
100 per cent return of the IBM gquestionnaire data; there-
fore, the number of respondents was not specified for each

analysis of data.

Information on Participants

Fifty-nine participants were registered for the entire

period of the seminar. The group consisted of 2 county
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presentation was one of the "most effectively handled”
and/or better than most of the presentations previously
witnessed by the participant.

Bar 7 (improvement): combined responses of numbers

one, two, three and four indicated the means by which the

ngpeaker (s) could have imprcoved the presentation(s) .”

Weekly Summary Evaluation

Responses to the 10 questions were recorded on an IBM
sheet and tabulated by number and percentage. To aid in
clarification and to indicate the quantitative degree of
favorable response, responses were summarized as follows
for understanding Figure 2:

Bar 1 (objectives): designates only the number one

response of "clearly identified objectives" for the week.

Bar 2 (organization): indicates the "no responses.”

The question asked criticism of the week's schedule and
participants were instructed to leave it unanswered if the
schedule was satisfactory.

Bar 3 (facilities): the number three response of

"average” was indicated for this area.

Bar 4 (presentations): the responses of numbers one

and two were combined which indicated the "effective use of

methods and techniques.”




Clearly defined
Objectives

Organization

Above average
Facilities

Above average
Presentations

Optimum use of
Resource
Materials

Above average
Suitability of
Information

Above average
Achievement

High degree of
Importance

Above second

level for Communica-

tion

Stimulating and
Challenging
Presentations
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Bar 5 (rescurce meterials): designated only the

"optimum use and relevance of resource materialis.” (Num-

ber one respcnse)

Bar 6 (suitability): combined "excellent" and "good"

responses for rating the week's information presented.

Bar 7 (achievement): combined "exceilent” and “good”

rating for individusl in gaining information.
Bar 8 (importance): designated degree of importance of
material for successful program in gainful employment.

Bar 9 (communication): combined response of one, TWO

and three for quantitative measure of "involvement."”

Bar 10 (effectiveness);: combined the responses of num-

ber one and two which indicated that presentations were
*effectively handied, stimulating and challenging."” The
graph compared, by percentage, each week's summary.

The first week, one-third (36%) of the respondents judged
the objectives to be "clearly defined.” Slightly over one-
half (54%) of the group checked "clearly defined objectives"”
for the following two weeks. About two-thirds (68%) of the
participants indicated a satisfactory schedule for the first
weex. The responses checked for "organization” went up to
three fourths (75%) for the second week. ILess than one-half
{(41£) of the group rated the facilities "above average® at
the beginning and this rating continually decreased as the

seminar progressed.*

*This was due in part to the failure of the air-conditioning
unit in the Sandels Building.
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presentations were rated “"above average” by over
three-fourths {81%f) of the group the first and seccnd week
climbed to almwost all (98%) of the group the final week.

Resource materials were of "optimum use” to slightly less

IR

than one-half (47%4) the first week and progressively rose
to over one-half (58%) by the third week. Nearly all {937%)

of the respondents checked "above average suitability of

PR AT AL ETUPUR P TR - AR |
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information®” for teaching presented during the first week,

and this rating progressed to ninety-seven per cent of the

Y R Y TR L T

responses for the final week.
Again, individual "above average achievement” was

checked by three-fourths (75%) of the participants the first

week, dropped to slichily below three-fourths (719%) for the
second week and increased to above three-fourths (83%) the
third week. The high degree of "importance® of information
judged by the participants to be necessary for a sound pro-
gram of gainful employment steadily increased from three-—
fourths (75%) the first week to over three-fourths (86%)
the third week. Communication denoted a level of quantita-
tive involvement of the participants. Over three-fourths
(81%) of the participants were involved the first and third

week but less than three-fourths (71%) for the second week.

A progressive increase from about two-thirds (68%) to over
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three-fourths (85;5) indicated that the participants rated

the presentations as beconing more “chall=anging and stim-

ulating®” as the seminar progressed.

Cover Sheet Posttest

Data from the ten questions which summarized the opin-

=h

ijons of the fifty-nine participants were as follows:

1; All fifty-nine participants indicated a moderate
and/or naximum degree of active involvement.

2) Pifty-four participants indicated that the seminar
experience had been very enjovable and worthwhile.

L
~

Pifty participants checked that cognitive learn-
ings were of substantial quality and quantity.

4) Fifty participants checked that affective learn-—
ings were of substantial quality and gquantity.

5) Forty-five participants rated the design of evalua-
tive instruments to test effectiveness as very good
or excellent.

6) Forty-one participants expressed their personal
reaction to filling out the questionnaires as
worthwhile and/or appreciated the opportunity.

7) Thirty-nine participants would recommend simiiaxr
in-service training for all vocational teachers.

8) Twenty—-five participants expressed the opinion that
the total seminar was very well planned.

9) Twenty-one participants judged the pre-seminar in-
formation to be adequate and most helpful.

10) sSixteen participants checked that development of
psychomotor learnings were of substantial quality
and quantity.
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Final Sumrary

7o add to the reliability and validity ¢f the study,
the final guestionnaire was the same evaluative device aG-
ministered by CONPASS. In the area of knuwledge and skilis
imparted, over three-fourths of the participants rated all
five questions "outstanding” or "good."” Tinder the presen-
tations heading, faculty and guest speakers were rated
“outstanding” or "good" by nearly all of the group. Approx-
imately three-fourths rated the choice and conduct of field
trips "outstanding” or "good."

Approximately three-iourths of the group rated the
acilities of instructional equipment, group study and liv-
ing accommodations "outstanding"” or "good." About two-
thirds found the facilities of library, group study and re-
creaction "outstanding®” or *good," but oniy about one-third
(37%) rated the classroom “outstanding” or “good.®

The appointment of time devoted to instructional meth-

ods was judged to be ™about right” as revealed by the fre-
guency of the following responses:

1) Sixty-four per cent for lectures.

2) Seventy-one per cent for field trips.

3) Seventy-three per cent for free time.

4) Seventy-six per cent for individual study periods.

-

5) Seventy-six per cent for participation learning
sessions.
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6] Eighty-eight per cent for audio-visual presenta-
tions.

The instructional proportion devoted to subject area j

was judged "about right" by 80 per cent of the participants:;
also 30 per cent indicated that the proportion devoted to
instructional methodology was "about right."
The total effectiveness of the seminar program was
evaluated "good" by 29 participants and “outstanding” by
21 participants.
The study tested the hypothesis that there is nc signi-
- I ficant difference in learnings in the cognitive domain by
the participants in the areas of gainful employment before
and after the seminar. Twenty-two terms were significant
at the .05 level to reject this hypothesis while two terms
did not meet the required level for rejection.

The second hypothesis stated that there is no signifi-
cant difference in the learnings in the affective domain by
the participants in the area of gainful employment before
and after the seminar. Eighteen statements were signifi-
cant at the .05 level to reject this hypothesis, but forty-
eight statements did not meet the required level for rejec-—
tion.

The data revealed that the participants engaged in this
seminar recorded forty statements of learning at the sig-

nificant t value of 2.00 and zbove. An additional nineteen
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statements indicated that the participants did attain some

Y

significance (above the t value of 1.00) toward the posi-

tive change predicted by the research hypothesis. There-

fore, based on the data, the seminar seemed to be effective.

conclusions

Based upon the findings of the study, the following

conclusions were drawn:

1. A well planned in-service seminar can result in
certain learnings in both the cognitive and affec-
tive domain.

n relation to significant seminar procedures:

Participants were critical of those activities
which did not seem to fulfill the specified
objectives of the seminar.

N
p o

b. A positive attitude was directly related to the
degree of participant involvement.

c. When given the opportunity the participants did
evaluate the seminar with a certain degree of
honesty.

3. The evaluative devices developed for this seminar
revealed the following:

a. The participants did not seem to understand and/
or benefit from the empirical research presented.

b. The participants indicated a desire for concrete
resources and materials which could be readily
applied to their individual situation.

c. 1Interest declines when material is repetitive.

d. Field trips should be planned with definite ob-
jectives in mind for maximum effectiveness.

e. Individual study-work periods should be struc-
tured for meaningful activities.
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This seminar type of meeting was not particularly
effective in providing learnings in the psycho-
motor domain. ]

I=h

g. The attitudes of the participants were highly
affected by the physical facilities.

R T AT ST 20, TI

h. The percentage of time devoted to certain types
of information seemed to be effective.

T RY




CHAPTER IiX

POST SEMINAR

Following the seminar, non—detailed curriculum guides
were produced by selected members of the group, a consul-
tant, and graduate assistants for testing in the schools of
Florida where classes in gainful employment were ongoing or
were being initiated. The guides covered four subject matter
and one general area: (1) child care services, (2) clothing
and textiles services, housing and home furnishing services,
(3) homemaker services, (4) institutional food services and
(5) orientation to the world of work. The five guides ranged
in length from twenty to forty pages and were organized in
such a way that the teacher had sufficient space for addi-
tions, suggestions and general notes. The working guides
were reproduced by ditto and were not edited carefully due
to the lack of time and due to the fact that they were neither
intended for completed nor comprehensive copies.

Copies of all five guides were mailed to teachers and
supervisors who had attended the Seminar. 1In addition,

copies were mailed to all county supervisors of home economics

27
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as well as the vocational directors in the counties of
Florida. Mrs. Flora Conger, Consultant in child care ser-
vices during the Seminar, sent numerous worthwhile materials i
after she returned to Atlanta which were reproduced as a ;
supplement to the non-detailed curriculum guide for child
care services. Copies of this supplement were subsequently
sent to all who were on the first mailing list.

As the year progressed, numercus copies were requested

by educators throughout the state. A few requests came from
other states but widespread distribution was discouraged be-
cause of +he unsophisticated style and lack of comprehensive-
ness of the working guides which were intended for assistance

and for testing in Florida.
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THE FLORIDA S*“ATE UNIYERSITY
SCHOOI, OF HOME ECONOMICS
DEPARTMENT OF HOME ECONOMICS EDUGCATION

SEMINAR ON GAINFUL EMPLOYMENT IN HOME ECONOMICS

July 10-28, 1967
The Sandels Building, Room 1

Monday, July 10

Presiding: Dr. Agies F. Ridley

Welcome: Dr. Hortense M. Glenn

Introduction of staff members and all partici-
pants: Dr. Agnes F. Ridley

outline of procedure for the three weeks.
Security officer: dispensing cf parking per-—
mits.

Break

Review of Present, Past and Future Activities

of Gainful Emplovment in Florida: Miss Allie
Ferguscn

Pretest: Mrs. Virginia Slagle

Lunch

Provisions of Vocational Acts of 1963; Interpre-
tation, Application and Discussion: Mrs. Ava Gray
Break

Carl W. Proehl

New Dimensions for a New Era: Dr.

Dismiss

For titles of all program leaders, see list of con-
sultants.

A few of the speeches were not available from the
consultants: a few are included in Phase III.
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Tuesday, July 11

Presiding: Mrs. Ava Gray

8:00 a.m. What Difference Does It Make Whether the Youth
Learn to Work? Mrs. Ava Gray

| 2:45 Break

bty v s Eh e i AR e Rt kias Ty url seno 250 haeca wilde e alc (y s v oFE ek p sREl s 1o

10:15 How Can Home Economics Profit From Gainful ‘
Employment Classes in the High School? :
Panel of Teachers: Mrs. Ruth Re=<=se
Mrs. Eleanor Lewis
Mrs. Patricia Mihalik ;
Mrs. Florida Cave :

What Can You Gain From Participating in Research?
Dr. Kenneth Eaddy
Dr. Leon Sims
Dr. Virginia Bert

11:45 Lunch

1:00 p.m. Differences Between Objectives in Home Economics
5 for Homemaking and in Home Economics for Gainful
Employment: Miss Allie Ferguson

2:45 Break

3:15 Continue and also add discussion with specific
applications from the group: Mrs. Ruby Cannon,
Discussion Leader

5:00 Dismissal

enon;

g

Evaluators: a.m. Miss Valerie Barnes
Mrs. Helen Lipscormb

p-m. Mrs. Ina Mae Mitchell
Miss Sibyl Bullock

Wednesday, July 12

Presiding: Miss Allie Ferguson

8:00 a.m. Ways of Teaching These Students: Mrs. Ava Gray

G:45 Break
\ ’
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10:15 a.m. Interest of Administrators, Counselors, Tea- :
chers, Parents and Students in Courses in ]
Gainful Employment in Home Economics: Mrs. Judy é
Holcombe Dowell 1

11:15 Lunch

g

X as Underachievers, Slow-learners, Academically-

1:00 p.m. Review of Pertinent Resear¢h on Students such 1
]

handicapped, Physically-handicapped: Dr. Williard 1

i

Nelson
2:45 Break i
3:15 Continue with Dr. Nelson and discussion |

Evaluators: a.m. Mrs. Isabelle ¥. Belton
Mrs. Oree D. Wilson

p.m. Mrs. Ethel Blanchard
Mrs. Ann DeMasters

Thursday, July 13 .j

Presiding: Mrs. Ava Gray

5:00 Dismiss
8:00 a.m. Job Analysis: Miss Vivian Culver

9:45 Break
10:15 Ways of Involving Students: Mrs. Ava Gray
11:45 Tunch

L3 1:00 p.m. What are Generaiizations and Concepts? Why
Important? Mrs. Ava Gray i

.1 2:45 Break

3:15 Continue with discussion and application:
Mrs. Ava Gray

5:00 Dismiss




8:00 a.m.

5:00

rev

8:00 a.m.
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Evaluators: a.m. Mrs. Marquerite Goldsworthy
Mrs. Joy Kitching

p.m. Mrs. Julia Pickron
Miss Zula K. Trotter

Friday, July 14

Presiding: Mrs. Ava Gray

Demonstration on Technigues of Constructing
Pransparencies: Mr. Jack Binns

Break

Home Service Occupations Used by Homemakers:
Miss Sue Collins

Lunch

The Psychology of Motivation: Dr. Don F. Driggs
Break

Continue discussion period with Dr. Don F. Driggs
Reactor panel to the first week. (Draw to see
who participates; a total of six persons will

be selected.)

Dismiss

Evaluators: a.m. Mrs. Dorothy Clark
Miss Myra Hancock

p.m. Mrs. Mable W. Wells
Mrs. Violet C. Moseley

Monday, July 17

Presiding: Mrs. Ava Gray

Sliides and Discussion cf Classes in Florida:s
Mrs. Zlizabeth Harrington, Orlando; Mrs. Laura
Turner Sperry, Tampa; Miss Valerie Barnes,

Ft. Lauderdale, Chairman <f Panel




9:45 a.n.
10:15
11:45

1:00 p.m.

0o
)

10:15

o 11:45
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Break

Questions and discussion on above presentations
Lunch

Group 1, Room 41S. Methods aré Materials for
Peaching Gainful Employment in Textiles and
Clothing: Miss Nadine Hackler. Coasultant
Group 2, Rcom 1. Hethods and Materials for
Teaching Gainful Employment in Institutional
FPood Services: Miss Allie Ferguson, Consultant
Group 3, Room 411. Methods and Materials for
Teaching Gainful Emplcoyment in Child Care Ser-
vices: Mrs. Flcra Conger, Consultant

Break

Continue with above

Dismiss

Evaluators: a.m. Mrs. Louise Converse
¥Mrs. Ruth Reese

p.m. Mrs. Florida Cave
Mrs. Elizabeth M. Brett

Tuesday, Jduly 18

Presiding: Miss Ailie Ferguson

General Methods and Techniques for Classes in
Gainful Employment: ¥Mrs. Ava Gray

Break

Demonstration of Use of Flannel Board, Miss
Betty Lee Mann

Demonstratior of Use of Filmstrip: Mrs. Judy
Copeland More

Demonstration of Use of Flipchart: Mrs. Sylvia
Wade Beaver

ILunch

o Yok




1:00 p.m.

8:00 a.m.

9:55

10:15

11:45

1:00 p.m.
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Group 1, Room 415. Methods and Materials for
Teaching Gainful Employment in Textiles and
Clothing: Miss Nadine Hackler, Consultant
Group 2, Room 1. Methods and Materials for
Teaching Gainful Employment in Institutional
Pood Services: Miss Allie Ferguson, Consultant
Grcup 3, Room 411. Methods and Materials for
Teaching Gainful Employment in Child Care Ser-
vices: Mrs. Flora Comger, Cocnsultant
Break
Continue with above

Dismiss

Evaluators: a.m. Mrs. Ruby R. Cannon
Mrs. Jessie Fielding

p.m. Mrs. Laura Sperry
Miss Gladys Chapman

Wednesday, July 19

Presiding: Mrs. Ava Gray
Non-scheduled time
Break - return to Room 1 after break

Self Concept in the World of Work: Dx. Beverly
Schmalzried

Tunch

Group 1, Room 419. Methods and Materials for
meaching Gainful Employment in Textiles and
Clothing: Miss Nadine Hackler, Consultant

Group 2, Room 1. Methods and Materials for
meaching Gainful Employment in Institutional
Food Services: Miss Allie Ferguson, Consuliant

Group 3, Room 411. Methods and Materials for
Teaching Gainful Employment in Child Care Ser-
vices: Mrs. Flora Conger, Consultant
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2:45 Break
3:15 Continue with above
5:00 Dismiss

Bvaluators: a.m. Miss 1.0ois Bray
Mrs. Patricia Mihalik

p.m. Miss Sybil Bullock
Mrs. Ina Floyd

Thursday, July 20

Presiding: Miss Allie Ferguson

$:00 a.m. Group 1. ILively Technical School
Group 2. Vicsha's Fabric Center-Custom Dress-
making
Group 3. Sears, Roebuck and Co., Custom Drapery
Department

10:30 Group 1. Vicsha's Fabric Center-Custom Dress-
making
Grous 2. Sears, Roebuck and Co., Custom Drapery
Department
Group 3. Lively Technical School

11:00 p.m. ILunch
1:30 Group 1. Sears, Reebuck and Company
Group 2. Lively Technical School
Group 3. Vicsha's Fabric Center-Custom Dress-

making

3

30 a1l groups to Morriscn's Cafeteria for cost
control: Miss Allie Ferguson, Leader

Group 1. Leader: Mrs. Sylvia Wade Beaver
Group 2. ILeader: Miss Sue Collins
Group 3. Leader: Mrs. Bonnie Greenwood

Evaluators: a.m. Mrs. Louise Ring
Mrs. Koleen Haire

p.m. Mrs. Katheryne Pryor
Mrs. Eva Corbett
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Friday, July 21

Presiding: Mrs. Ava Gray

8:00 a.m. Descriptions of Some Occupation in Different
Areas in Home Economics: Miss Ata Lee

9:45 Break

10:15 Pacilities for Gainful Employment Classes in
Clothing and Textiles: Mrs. Ava Gray

11:45 Lunch

1:00 p.m. Facilities for Gainful Employment Classes in
Child Care Services: Mrs. Mary Ray

2:45 One half of group will tour the facilities for
institutional food eguipment at FSUz Miss Rovanna
DuParc. Other half will have break.

3:45 Other half will have same tour

5:00 Dismiss

Evaluators: a.m. Mrs. Mae Hayes
Mrs. Marie Hudson

p-m. Mrs. Faye Giant
Mrs. Inez Mack

Monday, July 24

Presiding: Miss Allie Ferguson

§:00 a.m. Professionalism: Dr. Agnes ¥. Ridley

S:45 Break

10:15 File demonstration and assignment: Mrs. Ava Gray

11:45 Lunch

1:00 p.m. Relationships in the World of Work: Mrs. Dorothy
Clark

2:45 Break




3

15 p.m.

5:0C

2:00

"

2:30
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Supervised work on file
Dismiss

Evaluators: a.m. Mrs. Katherine Fisher
Mrs. Eleanor Lewis

p.m. Mrs. Eugenia Clark
Mrs. Elizabeth Harrington

Tuecday, July 25

Dresiding: Mrs. Ava Gray

Evaluation of Student Performance: Mrs. Ava Gray
Break

Maintaining Student Interest: Mrs. Margaret Long
Lunch

L,eader: Mrs. Bonnie Brooks Greenwood, Room 419

Group 1. Methods and Materials for Teaching
Gainful Employment Classes in Home
Services

i.eader: Miss Sue Elaine Collins, Room 4A17A

Group 2. Methods and Materials for Teaching
cainful Employment Classes in Home
Sexrvices

Leader: Miss Betty Lee Mann, Room 411

Group 3. Methods and Materials for Teaching
Gainful Employment Classes in Home
Services

{These teaching aids will be on exhibit
in Rooms 417A, 419, and 41l1.)

Break

Field trip to Department of Agriculture: Mayo
Building
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5:00 p.m.

8:00 a.m.

9:45

10:15

11:45

1:00 p.m.

5:00

(1]

8:00 a.m.
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Dismiss

Evaluators: a.m. MNMiss Bertha Masterson
dMrs. Cortez Cowart

p.m. Bdrs. Gertrude T. Roberts
Miss Betty T.ee Mann

Wednesday, July 26

Presiding: MNrs. Ava Gray
Opportunities and Characteristics cf Identified

Job Titles Which Utilize Home Econcmics Know-
ledges and Skills: Miss Betty Lee Mann

Rreak

fiome Economics Related Cccupations Grouped By
The Clustering Technique: Mrs. Sylvia W. Beaver

I.unch

Room 4173, 419, and 411: General display of
materials for file and of 7isual aids

(Take a break at your leisure)
Dismiss

Evaluators: a.m. Mrs. Helen S. Fuller
Mrs. Zula McLeod

p.m. Mrs. Ina Mae Mitchell
Mrs. Exa Mae O'Neil

Thursday, July 27

Presiding: Miss Allie Ferguson

Proposed Accreditation Standards: Mr. Billi George
{30 minutes)

Certification Reguirements for Teachers: Mrs.
claudia Collins (30 minutes)

Projects and Grants: Mrs. Sara Gilchrist
(30 minutes)
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. 9:45 Break !
B | 10:15 Question and answer period: Panel of above ]
11:45 Lunch
1:00 p.m. Work on illustrative teaching aids in Rooms 1,

411, 417A and 41S. Make your own choice

2:45 Break
3:15 Continue above
5:00 Dismiss

Evaluators: a.m. Mrs. Elza M. Shuler
Mrs. Ruth Fichter

p.m. Mrs. Jearne Williams
Mrs. Helen S. Fuller

Friday, July 28

Presiding: Mrs. Ave Gray, Miss Allie Ferguson

Instructions: Miss Frances Champion
Dr. Agnes F. Ridley




NEW DIMENSIONS FOR A NEW ERA

Dr. Carl W. Proehl
July 10, 1967%

e are on the threshold of a new era in vocational
education. The unique aspect of this era is the rapidity
with which it will become outdated.

We seem constantly to arrive at new thresholds. I
shall not review our changing society and its attendant
pressures which constantly move us to new thresholds. I
shall only point out this: society holds us responsible
for developing and conducting flexible vocational educa-
tion programs that prepare a well-educated and well in-
formed work force to live effectively in these dynamic
times.

But, are we deeply and fully aware of the responsi-
bility we accept in accomplishing that goal? We are con-
stantly reviewing and evaluating current programs to deter-
mine ways of improving and making vocational and technical
services in the state more eifective. That constant exam-
ination continues to identify new questions and concerns
as we strive to improve vocational education in Florida.

What are some of these questions, some of these con-
cerns? One way to answer this question is to speculate a
bit, and, in speculating, to ask other questions, the
answers to which will give some direction for program devel-

opment.

First, what are we really trying to do? As vocational
educators, what is the task that society has set for us?
As I view it, society expects several fundamental things
from us. One, society expects us to prepare youth and
adults for gainful employment. It expects us to take youth,
while they are still in school, and prepare them for entry
employment so that they become self-sufficient and have a
foundation upon which to progress. Society expects us to
take adults who are in need of training and retraining and
upgrade them in their present employment or get them ready
for new jobs holding greater promise or permanence. It
expects us to take youth and adults who have dropped out of
school and eguip them to compete in a highly dynamic labor
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market. But that is not all. Society, also, expects
more of people than job competence. Secondly, then, we
are expected to prepare people not only to get and hold
jobs, but to be competent family members and responsible
citizens.

if we are to carry out this responsibility, it is essen-
tial that we never lose sight of the personal and employ-
ment cross—currents which are ce sing constant change.

One highly significant change has been the increase
in the number of wcemen who are entering the labor force.
A report of the Bureau of Labor Statistics indicated that
women composed 35 percent of the national labor force in
1965. 1In Florida, however, that proportion has already
been reached by 1960. The report also shows that 85 per-
cent of gainfully employed women were over 35 years of age.

Two major implications of these data are: (1) women
are increasingly seeking employment, and (2) the life-work
patterns of women are not continuous. Women tend to work
briefly prioi’ to assuming the rcle of full-time homemakers,
to spend a brief period at home, and to return to the labor
force when treir children enter school. This change in life
patterns of womern is reflected in the increasing number of
programs thait prepare for gainful employment in home economics.

Traditionally, home economics education has been con-
fined to ingtruction designed for useful employment in the
home and for professional pursuits. The justification for
such programs is simply that the home-and-family is a key
institution in the social order and must be preserved and
conserved.

The President's Commission on the Status of Wowmen re-
ported that new demands are being made upon women in the
economic world, the community, and the home. Women often
simultaneously assume several different responsibilities.
in view of the fact that an increasing number are working
and that the quality of family life must be maintained, we
are forced to seek solutions to the social problems created
by their dual roles as homemakers and breadwinners.

The emergence of home economics programs for gainful
employment is only one of several exciting trends in educa-
tion today. New programs recognize and respect the voca-
tional value of an education. They encourage and promote
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the use of intelligent solutions to problems created by
societal and technoliogical change. As I see it, the

rapid changes in our society have created it need for edu-
cational changes which, in turn, have had a real impact

on the traditional home economics curriculum. Education

of women which will prepare them for their dual role of
homemraker and emplovee is truly innovative. It is my hope
that these changes will be accepted and that home economics
will continue to develop innovative solutions. We must re-—
cognize that change is a constant which we must accept.

Quite naturally, social problems have been intensified
as women seek employment and re-employment in jobs for which
they were unprepared. The magnitude of the problems facing
vocational educatocs growing out of a rapidly changing iabor
market should be readily evident.

The rapidity of change creates a new relationship be-
tween our past, present, and future. We have no heritage
of the future. *'herefore, we must project such a heritage
by a re-examination of historic contributions to human pro-
gress and relate them tO0 current thinking and technological
advance. As George Santayana, the eminent American phil-
osopher once said, "A nation that does not know history is
fated to repeat it." We must create a heritage of the fu-
ture by examining the forces of change around us. We must
attempt to understand how these changes originated, their
probable future directions, and how to cushion ourselves
against the "future shock"” of improperly prepared workers,
against the "future shock"” of tco few people capable of
filling the available jobs.

The rapidity of change should be a challenge to the
imagination and ingenuity of all of us. It should motivate
us to experiment and, with increased willingness, to try
out new concepis and to do so with less fear. For example,
I can envision a well-rounded, effective program of voca-—
tional education looking somewhat like the following. In
the upper elementary grades. probably grades five and six
primarily, students would receive an orientation to occupa-
tions. This might consist of a single course or, more
desirably, occupationally directed units of instruction as
parts of existing subjects. Generally, emphasis would be
placed upon (1) the world of work, (2) change factors, and
(3) the dynamics of the labor market. Reading, field trips,
audio-visual aids, and laboratory experiences would be used

¥
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in developing student awsreness of the significance of
work and the interrelateiness and interdependence of jobs
in society. Broad general concepts about the role of work
and the importance of preparing for employment would be
inciuded. At this level, a study of employment patterms

o~

for men and women might be appropriate.

Building upor this introduction, junior high school
pre-vocational courses would be designed to explore voca-
tions and occupations in greater depth. The curriculum at
this level would include a larger number Of shop and lab-
oratory experiences than in the elementary school. The
junior high school curriculum must meet the needs of all
students. One of the most critical periods for in-school
youth is the junior high school years during which many
youth leave school and hamper themselves permanently in
the competition for job advancement. Therefore, pre-voca-
tional imnstruction may need to take several different direc-
tions. For the youngster who plans to complete hidgh school
and continue into college, general home economics will pro-
bably provide an appropriate foundation for later occupa-
tional specialization. For the youth who will leave during
his junior high school years, however, more intensive pre-
paration is needed to equip him with rudimentary work skills
which will improve his chance for employment. For such
youth, shop and laboratory experiences more definitely ori-
ented to gainful employment courses should be provided. I
am using the term "laboratory experiences” to include work
experience programs for selected students hawving economic
or special academic needs. The work experience may be
directly relatasd to the occupation being studied or it may
have a purely economic purpose and only an incidental re-
lationship to vocational instruction. In any case, however,
for the over-age and under-grade student, emphasis should
be placed upon the development of occupational skills for
more immediate use. It will be necessary for us tc develop
curricular patterns suitable to the need of students who
are enrolled in these courses.

For example, in Broward County, a curriculum in home
econcmics, based on this general design as it applies to
girls, is being field-tested this year in nine schools.
The junior high curriculum deals with the development of
psychomotor skills. The senior high curriculum is articu-
lated with the program, but emphasizas the development of
cognitive learning and affective behavior based upon stu-
dent interests.




Cailikany oo

44

In the senior high school, provision of vocaticnal
education becomes increasingly complex because student
needs and goals are more diverse. We know that tocday only
twe cut of ten students entering high school will uiti-
mately receive a baccalaareate degree: that approximately
one-third of all students entering high school will Grop
out kefore completing the twelfth grade. In reality, many
of these will literally be pushed out. Eight our of ten of
our children will need some kind of vocationmal training if
they are to be successful in some area of employment. Those
who find employment without training will generally be work-
ing in totally unskilled occupations or "dead-end" -jobs
which may very possibly be eliminated bv automation. The
essential fact is that in too mary cases the formal educa-
tion presently received by many students has very littie to
do with how to earn a living.

Pinellas County is developing an experimental secondary
program of individualized instruction in home economics
through learning activity packages. These curricular mate-
rials should provide for a greater diversity of student
needs whether they be immediate employient, homemaking, or
a professional field.

I have been concerned for some time over the apparent
gap that exists between job requirements and training pro-
grams for the majority of high school graduates. In this
state it may be that the established preparatory school pro-
gram, ending at the twelfth grade, includes too little or-
ganized exposure to what "work" really mcans. The student
is in school one day, unexposed to the work environment,
and out of school the next, on his own, virtually unaware
of what lies ahead. Experimental programs such as those
currently being conducted in Orange County in occupational
home eccnomics may help tc overcome this difficulty. These
programs provide work experience in supervised food sexrvice
and textile merchandising, and are attempting to bridge the
gap between work and schocl.

However, it is of deep concern that the unemployment
rate for our young high school graduates is higher today
than it has ever been. Why is that? One reason is that it
is becoming increasingly important to develop skills and
understanding to a high level of proficiency in order to
secure employment and advance in any occupation and many
of our youth do not have the competencies needed for employ-
ment.
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Today there are cver one million young people between
the ages of 16 and 21 who are ocut of school and out of
work. These are the ycung people of whom the President’s
Commission on Education for Youth has said, "...They are
tomozrrow's cast-offs and chronic dependents who live in
poverty of body and mind, and who will bring up their
children in their own image.”

To remedy some Of these deficiences, to introduce pro-
gram flexibility, and to prepare students for changing labor
market reguirements, it may te desirable to organize home
economics instruction around clusters of occupations. Ko
single basis for clustering has so far been uniformly effec—
tive. Several possibilities should be tried. In scme in-
stances occupations such as the clothing maintenance or
fcod services may be satisfactory. 1In others, a collection
of common job compbetencies may serve. In stiil others,
places of employment such as department stores, hospitals,
or restaurants may be suitable catalysts. Such experiences
will be particularly beneficial for the many youth whose vo-
cational planning is very uncertain at best. I wish to re-
iterate, no single approach will serve all purposes. Planned
experimentation is needed to determine what program organi-
zation is most effective for high school students under any
given set of conditioms.

Also essential, however, are programs which prepare
secondary youth for immediate employment when they complete
or leave high school. Probably half of our high school youth
have only a very incomplete and often unrealistic under-
standing of their employment potential in regard to labor
market requirements. But about one-fifth of the girls are
reasonably certain that they are bound for the professions,
and about the same number have a definite career expectation
which does not reguire a university degree. Both groups
must have access to the kinds of experiences which will have
most immediate value for them when they enter the labor mar-
ket. 7Vocational programs, properly organized and taught,
will help to meet the needs of both groups.

At the post-secondary level, vocational instruction
will, of necessity, become increasingly specific. Many
youth and their parents have deferred career decisions, but
now the moment of decision is at hand. A broad range of
occupational education opportunities must be made available
in area schools and junior colleges so that talents and as-
pirations of the greatest number of youth may be chaneled
in constructive occupational directions.
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But even with this wealth of opportunities, certain
ITe:ring vocatioral education needs of many communi-
ties wi.l remain unmet. Economic and population growth
wiil dzmand that there be more services, facilities, and
Tanpower. The L Crease in emplovment opportunities for
“tmen witl yequire fore training and retraining pregrams.
e te cher-*r2ining rrograms, both preservice and in-

scoimice, will aliso ba necessary.

In sketc..ihig this panorama of vocationai education
needs and opportunities, I have had +wo basic assumptions
in mind. One is the need for continued systematic pdanning.
The other is for expsrimentation, testing, and program in-
novation.

First, let me comment with regard to systematic plan-
ning. The importance of planning is evident and there is
no purpose in pelaboring it, but planning is taking on an
acded dimension. Formerly, counties and, often, specific
vocational services, were able to plan and develop programs
in “"splendid isolation.*® The growth cf area vocational-
technical centers and junior colleges, however, and the
concentration of employment in major population centers
increasingly necessitate multi-county planning to permit
only necessary duplication of programs and facilities to
insure that major employment needs are met as they emerge.

This is not to say that unique county program needs
will be ignored nor that the existence of successful ongoing
programs of long standing will be jeopardized. It does mean,
however, that we must continue to rely upon state and local
effort to support established vocational pPrograms. Our lim-
ited federal funds for grants-in-aid to counties must in-
Creasingly be used to help initiate new programs to meet
new employment demands. To assist in equipping new facil-
ities in area centers and secondary schools, and to strive
to improve instructional quality and materials through con-
ferences, workshops, seminars, and other similar activities.
The ultimate goal, of course, is to provide a coordinated
program of vocational-technical education which is avail-
able to the total population and which accurately reflects
labor market demands of rural areas, urban communities, and
metropolitan centers alike.

This brings me to my second assumption, namely, the
importance of experimentation, testing, and Drogram innova-
tion. You are all aware that when vocational education was
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formally established in the public school system a half
century ago, trades, crafts, and the vocations of agri-
culture and homemaking had distinct characteristics which
were Quite easy to identify and for which training pro-
grams were readily established. In addition, most of the
occupations for which training was not provided reguired
only low levels of skill which were readily acquired on
the job.

Over the yvears, however, job specifications lave
changed. Job relationships have become more complex, occu-
pations have overlapped, job requirements have increased,
performance levels have risen. New occupations, undreamed
of only a decade or two ago, have emerged. And the promise
of greater and even more sophisticated employment needs is
already on the horizon.

Let's look at a part of the picture for just a moment.
In a statewide survey of employment needs in home economics
related occupations, recently completed by The Florida State
University and the State Department of Education, a signif-
icant demand was identified for supervised food service
workers, alterationists and menders, homemaker assistants,
and child day-care workers. Experimental curricula are
being developed to train people for these occupations. Other
curricular innovations are being instituted to meet the
needs of yocuth and adults who attend junior colleges, or
have special needs. Occupational programs being developed
by two or more cooperating vocational services are planned
to enhance the employability of another group of students.

Althouch planning, experimentation, testing, and inno-
vation are being introduced through curricula, facilities,
and new objectives, there are other program needs. For
example, it is imperative that we evaluate exisiing programs
and establish priorities for the objectives we wish to accom-
plish. We must upgrade teacher competencies to include ac-
ceptance and use of research findings in both subject and
technique. It is necessary that we develop to a greater
extent the scope and seguence of occupational home econo-
mics. A changed concept from individual to group super-
visicn has been created because of the increased demand for
supervisory services. Finally, it is necessary that we
identify a realistic role for youth activities in the total
home economics program. What are the relationships of all
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parts of the home economics program? How do these fit

into the vocational picture? A1l vocational, technical,
and adult fields are faced with similar problems. Creative
and effective solutions must be found.

T believe that the area vocational-techniecal centers
established by the legislature will assist us in answering
many of the questions I have raised. But new centers and
new facilities will not give us answere unless we plan to
use them for this purpose. They are only devices, tools
if you will, which are limited in their effectiveness only
by our imaginations, our ingeruity, our vision. In devis-
ing programs for the handicapped, for example, we have a
golden opportunity to experiment and to innovate. With
planning, we need not be bound so rigidly by existing struc-
tures, we have an opportunity to serve people, not sched-
ules. We can try new program patterns in all vocational
fields, new organizations of instructional materials for
all kinds of students, new methods of teaching at all lev-
els of instruction. We must learn to work more closely with
student service personnel in assisting youth and adults to
make wise occupational choices within a personal-educational
context.

With the continued cooperation, encouragement, and in-
genuity I know that we im Florida can reach that goal.
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WEAT DIFFERENCE DOES IT MAKE WHETHER THE YOUTH
LEARN TC WORK?

Mrs. Ava. A. Gray
July 11, 1967

We shall consider this question from three positions:
the individual, the family, and society.

Dr. Arnspiger and Dr. Lasswell in the book, Personality
in Social Process, have classified all majcr social values

sought by man. We shall use these values as a yardstick
for examining the contributions of work to the individual,
the family and society.

Social values as defined by Arnspiger and Lasswell are
rectitude, respect, enlightenment, power, skiils, econcmic
security, affection and weil-being.

In considering the social value, rectitude, let’'s first
define the term. The American College Dictionary, 1963,
defines rectitude as (1) richtness of principle or practice:
the rectitude of one’s motives (2) correctness: rectitude
of judgment. Empioyment will assist an individual in de-
veloping a sense of personal responsibility for his own
standards and behavior, and his judgment in decisions rela-
ted to moral and ethical practices.

In order to be successful on any job there are certain
personal habits that the individual must develop. Some of
these are promptness to work, little absenteeism from Jjob,
getting along with superiors and fellow workers, taking
orders and suggestions from superiors, honesty in handling
money and tools, and skill and thoroughness of work. 1In
addition, as the employee sees the relationship of these
habits to not only holding a job but the possibility of a
raise in pay and/or an adwancement in position, the incen-
tive should be present to become even more responsible for
one's actions on the job. There is a carryover to other
phases of one's life from the sense of pride that comes
from doing a job well.

In addition to rectitude, respect is a social value.
Work will help the individual to give recognition to her-
self and others based on merit and consistent with human
dignity. The concepts that work is a way of life for women
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as well as for men and that there is dignity in all work
should be stressed in training for employment. Being able
to assume one's obligations to one's self by earning a
living adds to one's self esteem. Carrying one's own load
on a job and joining hands with others to get the job done
helps the individual to gain a niche for herself, a place
in the scheme of things. Self respect leads to the respect
of others. When one is not burdened with feelings of in-
adequacy, one 1is freer to reach out to others with empathy
and understanding.

Enlightenment is a third social value. This suggests
knowledge about the past, present. and future relative to
decision making and problem solving. One of the major ob-
jectives of education is to teach people to become adept
at learning. At present much emphasis is being placed on
continuing one's education throughcut life by formal and
informal means. Having an income will open the dcors to
leisure activities such as attendance at the theater, church,
concerts, arit exhibits. I am assuming that the school will
frlfill its obligation to introduce all students to music,
art, theater, and literature in a manner that is realistic
and meaningful to them; and at the same time acquaint them
with the less expensive sources for continuing learning -
the public libraries, art galleries, adult education cen-
ters.

If the student has studied home economics before en-
rolling in wage earning courses, she should have some skill
in handling and managing money which will enable her to
include hobbies and interests in the family budget. For
many girls having the money to dress appropriately will be
the deciding factor in participation in community affairs.

Power 1is a fourth social value for consideration. The
term suggests the ability to participate in making decisions
which affect one's life. Such phrases as "money talks" and
the "power of money" express certain hidden truths. Econo-
mic means are the wherewithall necessary for an individual
to become independent from parents. As youth become self-
supporting parents loosen the apron strings and usually
not before even though they may be married and have children.

With a job, a person has a future and can begin to
make plans for it. For most girls this future includes
marriage and children. For some of the youth the immediate
future will be spent in continued education at a junior
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college, vocational school or a four year college and in
part-time work. Grant Venn in his book, ¥Man, 2ducation

and Work noted: “Today education must introduce youth

+o the worid of work as well as ideas, since too few ycuth
have the opportunity to learn about work through experience.
The educational preparation of every youtl must provide
experience and learning that will enable him to move into
his role in life, whether this be further study, either
occupational or academic, or direct entry into the world of
work. The education system must assume the responsibility
for every individual's preparation to move on to the next
step.”

For a young man a job can make the difference in the
cecision to buy or steal a car. Atiorney General Ramsey
Clark recently testified before the House Education and
Iabor Committee. 1In his statement he mentioned that 88
per cent of all car thefts are by persons under 25, while
35 per cent of the car thefis are by persons under 8.

Skills are another social value of imporiance to man.
included in the full development of potential talents are
manual, social, mental aesthetic, thinking and communica-
tion skills. How does work capability contribute to the
development of all these skills? BAs youth begin to develop
marketable skills, their perception of themselves often
changes. The old adage that "nothing breeds success like
success® is particularly significant f_xr the disadvantaged
and/or the slow learner. Success in manual skills may give
them a sense of direction. Dr. Conant contends that appro-
priate contacts with the world of work motivate students to
do better work in all academic subjects. It seems that they
see a real purpose in knowing! Often they see school in a
different light. Their attitudes toward developing compe-
tencies in all subjects may be changed after attainment in
manual skills. Dr. Howard Hurst points out the immense
irony of having young Negroes sacrificing and struggling
through elementary and high school to meet all the require-
ments of employment except the ability to speak "standard
English."” Recently 161 girls were graduated from vocational
high school in Washington, D. C. They had acquired accept-
able skills in typing, f£iling, other clerical work. Only
2 of these girls were found to be employable by civil service,
the telephone company, retail outlets, etc., because of their
_ unique speech pattern. Then, if we conclude that youth need
} a proficiency in many of the basic skills, does the teacher
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as well as for men and that there is dignity in all work
should be stressed in training for employment. Being able
to assume one's obligations to one's self by earning a
living adds to one's self esteem. Carrying one's own load
on a job and joining hands with others to get the job done
helps the individual to gain a niche for herself, a place
in the scheme of things. Self respect leads to the respect
of others. When one is not burdened with feelings of in-
adequacy, one is freer to reach out to others with empathy
and understanding.

Enlightenment is a third social value. This suggests
knowledge about the past, present and future relative to
decision making and problem solving. One of the major ob-
jectives of education is to teach people to become adept
at learning. At present much emphasis is being placed on
continuing one's education throughcut life by formal and
informal means. Having an income will open the dcors to
leisure activities such as attendance at the theater, church,
concerts, ari exhibits. I am assuming that the school will
fulfill its obligation to introduce all students to music,
art, theater, and literature in a manner that is realistic
and meaningful to them; and at the same time acquaint them
with the less expensive soursces for continuing learning -
the public libraries, art galleries, adult education cen-
ters.

If the student has studied home economics before en-
rolling in wage earning courses, she should have some skill
in handling and managing money which will enable her to
include hobbies and interests in the family budget. For
many girls having the money to dress appropriately will be
the deciding factor in participation in community affairs.

Power is a fourth social value for consideration. The
term suggests the ability to participate in making decisions
which affect one's life. Such phrases as “"money talks" and
the "power of money" express certain hidden truths. Econo-
mic means are the wherewithall necessary for an individual
to become independent from parents. As youth become self-
supporting parents loosen the apron strings and usually
not before even though they may be married and have children.

With a job, a person has a future and can begin to
make plans for it. For most girls this future includes
marriage and children. For some of the youth the immediate
future will be spent in continued education at a junior
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college, vocational school or a four year college and in
part-time work. Grant Venn in his book, Man, Bducation

and Work noted: “Today education must introduce youth

to the worid of work as well as ideas, since too few ycuth
have the opportunity to learn about work through experience.
The educational preparation of every youtt must provide
experience and learning that will enable him to move into
his role in life, whether this be further study, either
occupational or academic, or direct entry into the world of
work. The education system must assume the responsibility
for every individual's preparation to move on to the next
step.”

For a young man a job can make the difference in the
Gecision to buy or steal a car. Atiorney General Ramsey
clark recently testified before the House Education and
Iabor Committee. In his statement he mentioned that 88
per cent of all car thefts are by persons under 25, while
35 per cent of the car thefts are by persons under 28.

Skills are another social value of importance to man.
included in the full development of potential talents are
manual, social, mental aesthetic, thinking and commtnica-
tion skills. How does work capability contribute to the
development of all ithese skills? As youth begin to develop
marketable skills, their perception of themselves often
changes. The old adage that "nothing breeds success like
success” is particularly significant f_r the disadvantaged
and/or the slow learner. Success in manual skills may give
them a sense of direction. Dr. Conant contends that appro-
priate contacts with +the world of work motivate students to
do better work in all academic subjects. It seems that they
see a real purpose in knowing! Often they see school in a
different light. Their attitudes toward developing compe-
tencies in all subjects may be changed after attainment in
manual skills. Dr. Howard Hurst points out the immense
irony of having young Negroes sacrificing and struggling
through elementary and high school to meet all the require-
ments of employment except the ability to speak "standard
English."” Recently 161 girls were graduated from vocational
high school in Washington, D. C. They had acquired accept-
able skills in typing, £iling, other clerical work. Only
2 of these girls were found to be employable by civil service,
the telephone company, retail outlets, etc., because of their
unique speech pattern. Then, if we conclude that youth need
a proficiency in many of the basic skills, does the teacher
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of wage—earning also have a responsibility for teaching
these students to think, to speak "standard English,” to
.‘bserve good manners?

Economic security is also a social value desired by
man. Dr. Shoemaker. past president of the American Voca-
tional Association noted, "Today we face the problems that
no other civilization has ever solved - ever increasing
welfare rolls and the growth of the number of people who
through lack of education and lack of training do not fit
into the changing world, but for the first time in history
a massive effort is being made to eradicate poverty at all
levels." He continued, "Our leaders in government are
taking seriously the Biblical saying, 'You are your brother's
keeper, ' and they are mindful of the poetic limes, 'Ask not
for whom the bell tolls, it tolls for thee,’® words which
point up the fact that the advantages of our modern techno-
logical society cannot be reserved for one part of the popula-
tion and unattainable for another. This is true even though
parts of the population may not have the background, the
drives or goal structure to desire to participate in the
benefits.”

Many leaders show some concern that the jobs resulting
from high school training that use the knowledge and skills
of home economics often pay a minimum wage. They ask, "are
these dead end jobs?” Will these students be able to pro-
gress up the ladder of economic achievement?” Perhaps, for
some a job the* pays the minimum wage scale will be a majocr
achievement, and for others these jobs will serve as stepping
stones into more skillful, better paying empioyment. I have
a lot of faith in the potential of human beings for growth
once they are set free of debilitating influences.

Love and affection. Does earning a living contribute
to the ability +to give and receive love through family, in-
dividuals and groups? We are cognizant of the fact that to
give and receive love is taught - taught tenderly and con-
sistently through the family setting over a lcng period of
time. From the way the tiny baby is held in his mother's
arms to the way Dad ruffles the hair of a teenager, love is
communicated to the individual. In the community, accept-
ance by peers and teachers strengthens the individuals’
capacity to relate to others to build ties of friendship.
Today too often in all economic levels of society this part
of emotional growth is neglected. Many factors such as
women at work outside the home, mobility of fami.ies and
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“nassive” entertainment weaken lines of corrmunication, and
thus, hinder the individuals growth in responsiveness to
others.

However, the funds to buy clothing and grooming supplies
will bolster the self-image of teenagers. Money to spend for
malts, hamburgers and drive-in movies will enhance their feel-
ing of belonging to their peer group and even to the human
race! The sense of belonging should begin to eliminate much
of the violence that is done by the drop-out and the untrained.

The job itself will serve as a meeting place to make new
zcquaintances, a new opportunity to move out of omne's circle
into an expanded environment. The anthropologist, Ashley
Montague says, "The primary purpose of a genuine educational
institution is the making of an educated human being." He
goes on to say, "By this, I mean an individual who is able to
relate himself to other human beings and to the whole world in
“hich he lives in a warm, loving and cooperatively creative
manner."”

The last major social value is well-being, the mental and
physical health gained through realistic efforts to overcome
tensions of frustration, fear and anxiety, ultimately leading
to maturity, the major aim of the school. Since we are aware
that the ability to earn a living often affects the social
values cited before, we recognize that this ability also con-
tributes to the social value, well-being. As each of these
social values emerges and converges they tend to reinforce
the development of each other. But the whole is always more
than a combinaticn of its parts. So it is with the social
value, well being. It influences and is influenced by each of
the other social values and in turn, evolves into a signifi-
cance of its own, resulting in the full development of an in-
dividuals' potential for growth.

I have tried to show the positive relationship of earning
a living to the development of the major values sought by man,
as defined by Arnspiger and ILasswell. It seems to me that it is
quite apparent that it makes a great difference to the in-
dividual whether he learns to be a productive worker or not.

Now, we will consider what differenze productive working
makes to the family. In the immediate family, the individual
sets a pattern for others to follow. Other members are en-
couraged to become trained for work, to stay in school. The
beginning of the attainment of respect and rectitude will
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likely rub off on other family members. Notwithstanding the
fallacy of generalizing from cne incidence, I should like to
share a personal experience with you. My oldest sister went
to business collece and got a job working in town. This pro-
bably had more to do with her seven younger brothers and sis-
ters® future employment than she or any of us will ever know.
e had lacked vision. But from then on an 8th grade education
and marriage in a small community was just not enough. We
were quite poor and pocr by the standards of our time. But if
my sister could move out into a bigger world, so could I! In
a family the idea that I too can become independent econo-
mically is highly contagious. The concept generates many goals
and sets in motion a train of actions. You may say, "But the
family of the poor is so different today."” Even though that
be true, cannot the same potentials for growth be invigorated?

The ability to earm a living will have far reaching effects
on the familiies these youth will establish. First of all if
the poverty cycle is discontinued, these young people truly be-
come contributing members of society with all the pride and
dignity that is present when one gives rather than receives.
dJustice Oliver Wendell Holmes once remarked when paying taxes,
"This is my way of buying civilization.™®

These persons will be able to plan realistically for their
futures, to establish homes, to build continuing relationships
within the family. The lack of money and problems related to
handling money are major reasons for the prevalent divorce
rate, according to authorities. The feelings of dispair and
other forms of frustration that parents have when they cannot
provide adequate goods and services for the family should not
dominate the actions of these young families. The improved
pPhysical and mental heaith with new goal structures shoud en-
able them to become participants in community affairs - school,
recreation, civic, church.

John W. Gardner, Secretary of Health, Education and Wel-
fare, told the graduates at the commencement exercises at the
University of Arkansas this June, "Life is not a mountain that
has a summit, or game that has an end. ILife is a process, and
meaning is in the process. Life is an endless unfolding."

Mr. Gardner concluded this address with these words, "I will
not wish for you success in your life, but rather meaning.
Success as the world measures it is too easy. Meaning is some-
thing you build in your life. You are the only one who can put
the inagredients together.” Now, I ask you, "Is kecoming a first
class citizen one of the ingredients which give meaning to
life2"
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May we conclude that the development of social values
go hand in hand with the developrment of wage earning skills
for the individual and that the develiopment of these values
in turn influence the solidity of the family? Then what
effecis does this have on society? There are many. Let's con-
sider a few. A democracy's strength depends upon the enlight-
ened citizens' envoivement in civic and political affairs and
upon strong family units. The economy of the nation is re-
lated to the productive capacity and buyving power of every
citizen. The seriousness of the drop out problem was pointed
out by Deton J. Brooks, Director of Research and Statistics
for the Cook Counity of Public Welfare. He brought out the
fact that if the 17,000 students who dropped out of Chicago
schoois in the 1960-61 schcol year remain on the welfare assist-
ance rolls for 50 years, the cost to tax payers in public aid
alone will be $510 million.

Just think what could happen if the major portion of the
money spent for welfare and the prevention of crime could, in-
stead, be spent for research in education, medicine, safety of
cars and highways, the eradication of slum buildings and areas,
the building and stocking of libraries, the provision of re-
creational facilities? Utopia?

Before a person walks, he learns to crawl. Our efforts
in home economics toward educating youth specifically for em-
ployment is hardly in the crawling stage, but it is a beginning.
And it will make a difference to the individual, her family and
the society in wvhich she lives.

Hence, you as teachers of wage earning classes have an
important new role to play in the education of youth. There
will be set backs and sometimes failure. There is a lot to
learn but I am confident that you will prove egual to the
task. I should like to close by quoting Theodore Roosevelt,
"Par better it is to dare mighty things, to win glorious tasks
though checkered by failure than to take rank with those poor
spirits who neither enjoy much nor suffer much, because they
live in the gray twilight that knows not victory or defeat.”
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TNTEREST OF ADMINISTRATORS, COTUNSELORS, TEACEERS, PARENTS AlD
STUDENTS Il COURSES ON GAINFUL EMPLOYMENT T¥ HOME ECONOMICS

Mrs. Judy Dowell
July 12, 1967

I am so pleased to have been given the opportunity to
tell you today about nmy part of the research grant. As you can
well imagine, it took a large portion of the time that I was
working for my Master's. so you can be sure that I hold it dear.

The title of my thesis is "interest of Administrators,
Counselors, Teachers, Parents, and Students in Courses in Gain-
ful Employment in Home Eccnomics.” When this topic was first
selected, I pondered it for quite awhile and decided that there
were a few things I wanted to know. You might also have some
notion as to what might be found. Since my variables were to
be race, socio-economic status, and different grcups, there
was a great deal of data to be analyzed.

My first step was the selection of an instrument to test
my hypotheses. A suitable one was found which had been devel-
oped by Dr. Alma Bentley which seemed to measure most of the
variables under investigation in this study. Permission to
adapt this instrument was secured from Dr. Bentley and it was
then subjected to certain changes. Socio-economic status of
the parents and students was determined with the use of the
McGuire-White Short Form. However, socio-economic status was
not determined for teachers, counselors, or administrators
since it may be assumed to be middle class. A question in-
dicating race was also included for all five groups.

The major part of the questionnaire was an attitude scale
of fifty-five home economics related jobs available to high
school graduates. If you will look on your copy, you can see
that the jobs cover just about every area of home economics.

A gquestions concerning ease of inclusion in the curriculum and
usefulness to high school girls was also asked. The question-
naires were identical for the administrators, counselors,
teachers, parents, and students except in the manner in which
they answered the questions. For instance, if a job was an-
swered with a 1 (one), the meaning differed slightly for each
group. For the student this meant that she would be eager to
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do this job; for the parents this meant that they would be
eager for their daughter to do this job; for the home econo-
mics teacher this meant that she would be eager to teach this
job-related skill; for the counselor it meant that he would
be eager to eounsel students to study for this job; and for
the administrator it meant that he would be eager to have
this area of vocational home economics taught in his school.

In order to insure reliability, the instruments were
Pretested by a small group of administrators, counselors,
home eccnomics teachers, ninth and tenth grade home economics
students, and parents bf those particular students. Relia-
bility was originally established by Dr. Bentley, but it seemed
advisable to retest it because of some additions anpd deletions.
The pilot study was conducted in Tallahassee at Rickards High
School, predominately white, and Lincoln High School, pre-
dominately Negro.

The next big step in this project was selecting the
sample. With the approval of Miss Frances Champion and Mrs.
Margaret Long, Duval County was chosen as the location. Aall
high school principals, assistant principals, guidance coun-
selors, and home economic teachers in the Duval County school
system were sent questionnaires. Three Negro schools and three
white schools were used to obtain the parent and student sample. .
These schools were selected in order to obtain a variety of
socio—-economic levels and also to obtain a cross-section of

the county.

After all the questionnaires were collected, the data
were key punched and tabulated at The Florida State University
computing center. 1In order to facilitate analysis of the data
all guestions answered with a 1, 2, or 4 by each group were
taken as a "yes" answer or rather, a positive attitude, while
all questions answered with a 3 or 5 by each group were taken
as a "no" answer or a negative attitude.

These fifty—-five jobs were then categorized into four
main areas for analysis, and these categories were: (1) child
care services, (2) institutional and food services, (3) home
services, and (4) clothing, textiles, and home furnishings.

A "Miscellaneous" category was also included for those jobs
which could not be included under thie other four for various
reasons.

To go back a little, you might be interested to see the
distribution of the five groups by race. You can see that
more than half of the students and parents were= Negro while




MR U8 L L

TR

59

only about one-fourth of the teachers, counselors, and admin-
istrators were. Also, looking at the distribution of parents
and students by socio-economic status, you can see that the
majority of the sample came from the lower classes.

Now that you have some sort of background on the project,
T would like to discuss with you my results, and will do so
taking each of the four categories separately.

Child Care Services: Over three—quarters of the Negro
sample favored this area with the white sample favoring it
only slightly less. Socio-economic status indicated no sig-
nificant differences in the attitudes. One apparent trend for
the students was a more positive attitude within the lower
socio—-economic levels. No such trend was apparent for the
parent sample. The counselor sample favored this category
greatest (90%) with the parent sample expressing the least
positive attitudes (69%). As a whole, however, child care ser-—
vices received the most favorable attitudes of all job cate-
gories. Child care services were also found to be considered
o0 be the most useful to high school girls by all five groups.
The job of "baby sitter®” and "helper in children's hospital
ward" were predominant favorites. In regard to ease of in-
clusion in the curriculum, this job category ranked second
highest. Again the job of "baby sitter” was selected over-—
whelmingly.

Institutional and Food Services: Attitudes toward insti-
tutional and food services were found to be slightly mcre
favorable by the Negro sample than by the white sample. No
significant differences in attitude were found between the
races: however, within the races. a significant difference
was found be’ veen the groups. The white sample indicated a
range of 88 percent for the counselors to only 42 percent for
the students. A similar relationship was noted also for the
Negro sample. Institutional and food services ranked third
of the four categories in usefulness to high school girls.

The jobs most often selected wvere n"waitress,” "helper in
hospital ward,” and “"caterer's assistant.” This category
maintained its ranking of third also in ease of inclusion in
the curriculum. The jobs believed to be most easily included
were "waitress," "helper in lunchroom," and ncaterer's assist-
ant."”

Cclothing, Textiles, and Home Furnishings: Withing the
student sample, only one-third of the white sample answered
positively toward this category while over one-half of the
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Negro sample expressed positive attitudes. This relationship
was found to be significant at the .05 level. No other rela-
tionship regarding race or socio-economics status was found to
be significant. Over two-thirds of the Negros favored the
category with the white sample favoring it only slightly less.
When the five groups were compared using the white sample only,
a significance level of .00l was obtained. Disregarding race
or socio-economic status, one-half of the students and parents
expressed positive attitudes toward this category while over
three—-quarters of the teachers, counselors, and administrators
answered positively. Clothing, textiles, and home furnishings
ranked second highest in usefulness to high school girls. The
jobs of "dressmaker," "seamstress," and "sales clerk for dress
goods"” ranked highest. This job category was selected highest
of all categories for ease of inclusion in the curriculum whith
the job of "dressmaker" being chosen most freguently.

R
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Home Services: None of the data in this job category was
found to be significant. Two-thirds of the Negro sample ex-
pressed positive attitudes toward home services while little
more than one-half of the white sample did so. Home services
were felt to be least useful to high school girls by all five
groups:; however, there were a few frequently listed choices;
"family dinner service specialist, ' "homemaker's assistant,®
and "household assistant for full-time employed homemaker. "
Home services were also considered to be lowest in ease of in-
clusion in the curriculum by administrators, counselors, and
teachers. The only job that received a better-than-average
popularity in this group was the job of "family dinner service
specialist."®

The data from this study indicated rankings of attitudes
toward home economics related jobs. Rarnkings by job categories
were as follows: child care services - first: institutional
and food services - second; clothing, textiles, and home fur-
nishings - third; and home services - fourth. No significant
differences were found in any area concerning socio-economic
status, and only few relationships were significant with re-
gard to race and group. These findings are consistent with a
similar study completed by Helen Loftis in 1966. She found
that the most appealing jobs were those involving care of
children and health or medical services. She also found that
level of appeal was independent of social status.

In general, parents held a less favorable attitude to-
ward home economics related jobs than the students. No at-
tempt withing this paper has been made, however, to determine
reasons for this.
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When the four main categories were ranked as to their
usefullness to high school girls, their order was as follows:
child care services:; clothing, textiles, and home furnishings;
institutional and food services; and home services. This in-—-
dicates that their attitudes toward the job categories and
their feelings of usefulness of the job were very similar.

This same relationship did not hold true, however, when
administrators, counselors, and teachers were asked their
feelings regarding ease of inclusion of the various Jjobs in
the curriculum. They rated the categories as follows: cloth-
ing, textiles, and home furnishings - first; child care ser-
vices — second: institutional and food services - third; and
home services — fourth. This would indicate possibly that the
areas which were most favorazkle were not necessarily those
that would be most easily included in the curriculum.

Tn closing, I would suggest that race and socio—-economic
status need not be considerations when planning wage-earning
programs except to realize that this program in general would
probably be better accepted by the Negro group and by the
lower socio—-economic levels.
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RESEARCH ON EXCEPTIONAL CHIT.DREN

Dr. Willard H. Nelson
July 12, 1967

The deviani pupil is, first of all, a child.

Conseduently his behavior is, to a very important ex-
tent, a function cf the contingent relationship of
behavior and reinforcement; i.e., a learner does that
which is, or is similar to, that for which he is rein-
forced. Refer to Staats and Staats® Complex Human
Behavior.

A learner does that which he can do; i.e., if a task
which the teacher or parent intends to require is not

in the child's repertoire, the task must be analyzed

to discover what requisite components still have to be
mastered in ordexr for the intended task to be a reason-
able goal. Failure to accomplish task analysis is teach-
er failure, not pupil failure.

Number 1 and number 2, listed above, are major reasons
why the teacher's work is professional in its demands.
They are also reasons why home economics teachers have
very important advantages in teaching, in that the tasks
have, in high proportion relative to some academic sub-
jects: (1) good opportunity for observation of cvert
behavior in the processes of the learner's attack on the
task and (2) a good probability of intrinsic reinforce-
ment or of teacher observation of performance so that the
teacher can make her reinforcement contingent upon appro-
priate learning behavior of the learner. E. g., in food
preparation, the learner's failure in task breakdown into
components can be observed and appropriate conditions for
mastering the component(s) can be provided. Also, as
appropriate learning behavior emerges, approbation can be
exhibited by nod, smile, word, gesture, or by welcoming
approving overt recognition by the learner's peers.

Attention span is not an entity. Rather, attention span
is specific to the task. An adult is unlikely to stay
long in a failure situation; we demand staying twelve
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long years (or longer) on the part of many children
whose real failure is teacher failure to know and apply
task analysis to individual learners and to know and
apply reinforcement principles consistently.

All learners are affected by task analysis and by rein-
forcement. In addition, however, there are specifics
which may be modixried.

d.

One class of obstacles to learning which lies
within the learner is that of sensory deficien-
cies. If a hearing loss, for example, is sus-
pected, attention of a specialist should k=
sought; this referral, and persistent interest
in whether the referral attention has actually
been obtained, may be the teacher's principal
contribution. A second contribution may come
by teacher support of child and parent action
recommended or taken by the specialist. Going
a second and even a third mile may be of incal-
culable help, as it could have been in the case
of one of the writer's friends. 1In this case
the friend as a child, completely and permanent-
1y lost his hearing in one ear and suffered

some permanent facial paralysis--for lack cf
someone who would stimulate and help his migrant
parents to obtain appropriate medical attention.
A third contribution may come through the teach-
er's appropriate adjustment of learning tasks
and situation to the learmner’'s resources; e. g.,
as simple an adaptation as seating the youngster
near the teacher, for both auditory and lip-
reading purposes, in case of hearing loss. 1In
addition, communication with other teachers,
administration; guidance, etc. may be very help-
ful.

A second class of problems is intermnal, as in
infection, etc. For such problems the akove

principles also hold, even though some of the
problems may be very temporary; others may be
very persisting.

Motor impairment is a third class. These may be

temporary deficiencies of control, as in a sprain
or other injury, or persisting deficiencies as

in the case of cerebral palsy. Again, attention
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long years (or longer) on the part of many children
whose real failure is teacher failure to know and apply
task analysis to individual learners and to know and
apply reinforcement principles consistently.

All learmners are affected by task analysis and by rein-
forcement. In addition, however, there are specifics
which may be modiiied.

Q.

One class of obstacles to learning which lies
within the learmer is that of sensory deficien-—
cies. If a hearing loss, for example, is sus-—
pected, attention of a specialist should b=
sought:; this referral, and persistent interest
in whether the referral attention has actually
been obtained, may be the teacher's principal
contribution. A second contribution may come
by teacher support of child and parent action
recommended or taken by the specialist. Going

a second and even a third mile may be of incal-
culable help, as it could have been in the case
of one of the writer's friends. 1In this case
the friend as a child, completely and permanent-
ly lost his hearing in one ear and suffered

some permanent facial paralysis——for lack cf
someone who would stimulate and help his migrant
parents to obtain appropriate medical attention.
A third contribution may come through the teach-
er's appropriate adjustment of learning tasks
and situation to the learner's resources; e. g.,
as simple an adaptation as seating the youngster
near the teacher, for both auditory and lip-
reading purposes, in case of hearing loss. In
addition, communication with other teachers,
administration; guidance, etc. may be very help-
ful.

A second class of problems is internal, as in
infection, etc. For such problems the akove

principles also hold, even though some of the
problems may be very temporary; others may be
very persisting.

Motor impairment is a third class. These may be

temporary deficiencies of control, as in a sprain
or other injury, or persisting deficiencies as

in the case of cerebral palsy. Again, attention
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of a specialist should be assured, and re-
cormendations followed carefully and judi-
ciously; medical follow-up should usually be
promoted; and accommodation to the impairment
made. In the case of long-term disabilities,
extraordinary effort may be called for on the
part of parents, teachers, and child to treat
the child as a normal member of the class.

One of the writer's students whose backbone was
punctured by the doorhandle in a car accident
returned to college. She resumed normal living
patterns aside from having to have help up and
down stairs in her wheel chair.

Slow learners do learn. For their level of attainment,
they retain learnings as well as normal and fast learners
do. That is, if slow learners learn Task A, which is as
difficult for them as Task B is for average learners as
Task C is for fast learners, all three groups will retain
their tasks equally well, according to University of
Wisconsin researchers. This kind of experimental work

is supported by Underwood's conclusion that "the rate of
forgetting is independent of the rate of learning.” This
is to say that if we know nothing else about an individ-
ual other than that he is a slow learner, it is equally
likely that he will forget gquickly and that he will for-
get slowly--or anything in between. And the same pre-
diction applies to fast learners--or tc average learners.

This adds up to hope £or much more accomplishment than
many teachers have expected.

But note that it adds new dimensions and demands of task
appropriateness, of task analysis, of appropriate prac-
tice (not mere practice) and of appropriate reinforce-
ment.

The Baller—-Charles-Miller sequence of follow-up on the
one group of individuals who when they were in elementary
schools tested below 70 on the Stanford-Binet Test of
intelligence and Jack Dingman's follow-up of a large
group of individuals who had been in special education
classes for *he mentally handicapped both serve to estab-
lish the same conclusion about seriously educationally
disadvantaged individuals. A high proportion of them do
become wage earners and socially independert members of
society. And very recent experimental efforts with the
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mentally retarded, at least those at the “educationally
mentally handicapped” and “slow learner®” levels, indi-
cate that ever the majority of that group which did not
become independent wage earners in the above studies
might have been helped to join the wage earning group.

AR

L

We are in a time in history in which the potentials in
human beings are being discovered and in which a neglec-—
ted segment of human beings is being welcomed in to
development and utility instead of being khidden in shame.

RESFTT BRI AR ‘

I would reiterate the overriding importance of (1) task
appropriateness, (2) task analysis, and (3) reinforce-
ment. Nothing succeeds like success. This is success
that is not handed on a platter but that is made
attainable.

8. ILearners with emotional problems may need special atten-—
tion. But the teacher who has such a youngster in class
and virtually all disturbed children are in classes——
can be a very vital influence. Some teachers working
with school psychologist friends of mine in two counties
are "converting academic anarchists into academic capital-
ists" through (1) recognizing the child as a real in-
dividual, (2) helping the child engage in tasks in which
he can achieve success (choice of task appropriateness),
and (3) reinforcing behavior that is a ¢loser approxima-
tion of the desired behavior than is usual with the
learner--this is called “shaping”--and (4) ignoring
many behaviors to which previously they responded in
annoyance (but actually were reinforcing and perpetuat-
ing by giving attention of any kind.)
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JOB ANALYSIS - AN APPROACH TO CURRICULUM DEVELOPMENT

Miss Vivian Culver
July 13, 1967

Any way you say it —— curriculum development spells
work, It takes time, thoughtful reflection, some fundamwen—
tal know-how, and it takes daring. By daring I mean a
willingness to try something different. Recognizing you
may f£ind yourself wrong before you find that which is better
or that which is right. Today's popular word for such a
capacity is creativity. I am not exactly sure what the
thinkers of the day mean by “creativity,” nor am I certain
they have made it abundantly clear to each other. But that
doesn't matter - the hopeful thing is that we are beginning
to describe qualities and capacities in people which keep
a society alive and wvibrant and which prevent it f£rom "going
to seed.™

it has been a long time since I have read anything
that has stirred me as much as John W. Gardner's latest
book, Self-Renewal (Harper, 1965). This type of ferment
expressed in this volume has everything to do with teaching
and the process of education. It has to do with my work and
with yours because we are in the business of shaping the
lives of others. Our prime interest as teachers must be
the individual. It cannot be the text, nor the workbook,
nor the project. Our prime interest must not be the curric-
ulum per se; it must be the behavioral outcomes we seek in
the individual through the shared experience - the curriculum.

in a sense our society is "boxed in." As we have ma-
tured, we have become a highly organized nation. Nothing
seems simple and clear-cut anymore. We call it red tape.
Every organization worth its salt has a policy book that
tells (or hopefully so) every employee what to do under any
foreseeable circumstance. And with great regularity, this
policy book gets revised to keep people in line. This
"boxed-in® society has become very specialized in most as-
pects of its activities. Ponder for a moment the special-
ization within your professional group - Home Economics.
How many special branches can you recite without stopping.
Many, I am sure. I can do the same for nursing. My point
in bringing this matter to your attention first is to lielp
set the stage for your thinking about gearing yourself to
become actively involved in the occupational side of Home
Economics.
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The Vocational Act of 1963 included Horme Econonics
in occupational fields. This represented, and still does
1 presume, an awesome spectacle to soxe of you. Maybe it
even shook the roots of orthodoxy. Maybe you have had a
real struggle within your own mind as to how such an inno-
vation could find room to exist in the £ime-honored doctrine
of Home Economics as it has developed its well-honored image
over the years. If it is of any comfort to you, the roots
of orthodoxy in nursing have been shaken too by new edicts
eminating from the voice of society. And so have the roots
of medicine, and social work, and yes, education itself.

No part of our "boxed-in" society has been left un-
fouchied nor can it be or should it be if we are to be a
vibrant, virile, dynamic society. 850 what we are dealing
with in Home Economics in occupational fields is a fact of
life. You have responsibility for training people for wage
earning. You must crovide programs which prepare people for
+he world of work. Some of these occupations are SO new
that all they have is a title with a number in the Diction-
ary of Occupational Titles followed by a few general state-
ments about the job. The designated educational arm of the
public school system is expected to proceed from the title
and the few general statements to develop programs to train
these many types of workers.

To develop an occupational program means you must de-
velop a curriculum or a course of study first. You need to
select and organize into a meaningful sequence a series of
selected learning experiences which in the end will arm
that learner with enough knowledge and skills (accompanied
by appropriate attitudes) to f£ill the job as a beginning
practitioner. As I stated in the beginning - curriculum
development spells work with a capital W. But I challenge
any real teacher to deny that it is a rewarding experience
which abounds with opportunity for teacher self-expression
and innovation. A faculty faced with the responsibility of
developing new programs can find this an exceedingly excit-
ing experience if the climate permits such excitement. One
condition that may need treatment to permit or provide such
a climate is the condition we might call “"hardening of teach-
ing arteries.” The symptoms of such include: resistance
to change, inflexibility, tunnel vision, complacency, "let's
not rock the boat,” maybe we should wait, someone else will
work it out and we can see what they think and start by
criticizing that,"” or the "dyed in the wool" attitude that
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such and such a program responsibility has no business
being placed in our well-insulated professional cocoon.
Humans resist change and teachers are no exception. Fast-
moving change calls for human adaptability.

There are many roads up the hill to curriculum devel-
opment; there are many ways to approach it. The apprecach
selected for this morning's discussion is the Activity
Analysis or Job Analysis Approach. First, let’'’s try to de-
fine activity analysis/job analysis. We know that society
is demanding certain types Of workers; the DOT lists many
familiar ones and many new, unfiamiliar ones that seem to
come into being as a result of the complexity of our society.
Workers (all levels - no profession untouched) are becoming
more and more specialized; this includes workers at all
levels. Everybody has something they seemingly must learn
o do "in depth®” sc to speak. They learn a job and are not
comfortable outside of their "“speciality.” Everyone has to
have a fancy title too — a title that denotes status. Time
was, one could tell what a person did by his title, but not
necessarly anymore. Seriocusly, I have no fight with status
titles; all of us want and need to feel important. Soshis-
ticated job titles may help meet that need.

Worid War I forced us out of the apprenticeship system
of training people. The demand for large numbers of skilled
and semi-skilled workers was immediate and the training had
to take place in a relatively short period of time. Thus
apprenticeship training started to go by the boards and
this was the genisis of job analysis; it was widely used to
train workers in a hurry. 1In simple terms, job analysis
is a method of analyzing activities carried on by a worker
in a particular field so that a course of study training
program can be developed - one that will "zero-in" on those
critical or essential activities or tasks performed by the
worker. At this point, let's take a "for instance.” Home
Economics has a wide range of program responsibilities and
has had for years. At present you have one known as the
Food Service Area. This broad area has several subdivisions.

One is Institutional Food Services. Another special sub-
division or speciality is Hospital Food Service. Within
this group is a hiearchy of workers, titles and so forth.
Submerged among many is a title called Eospital Food 3Aide.
Please note I was respectful of the word "dietary" and did
not include it in this title. I understand that there is
a bit of strong feeling about the hap hazard or indiscrim-
inate use of this word.
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Who is the hospital food aide? What is this worker
supposed to be doing? Where and when did she get into
the picture? If my memory serves me well, some such worker
has been around hospital kiichens for a long time doing a
1ot of ordinary but necessary tasks. 1In fact, for years
on end student nurses were down there peeling carrots,
making custards, boiling chickens, washing dishes, and set-
ting up trays. Every student had to have a certain number
of weeks in the "diet kitchen® to qualify to write the 1li-
censure examination. Frankly, students at Michael Reese
iooked forward to it because it was a six weeks period of
physical well being. To tell you the truth, we were the
best fed then. Back when hospitals were small and un-
departmentalized, the Superintendent of Nurses often super-
vised the kitchen coo. One dear, old friend of mine told
me that as Superintendent of Nurses her first official act
of the day was to start the fire in the kitchen stove and
put on the oatmeal for the patients.

Let’s see if we can bring the "job analysis” approach
to curriculum development into focus through the use of a
transparency. I notice that tomorrow you are going to
learn how to make transparencies. By the time you see my
renditions without benefit of instruction, you'll know that
T should attend that session too. Before I expose the trans-
parency, let me tell you of a common criticism of the job
analysis approach. Any analysis of activities which are
performed by any particular group is not proof that these
activities are the ones in which the person will engage.
in your pursuit, you can somewhat get around this criticism
if you use a committee of selected and appropriate people
(employers and supervisors of the worker) to assist you in
defining the worker, and in identifying the tasks/activities
and further in distilling or specifying what the worker needs
to be taught to perform the selected tasks. To put it in
the negative, I believe it would be a mistake for a group
of you to go into a frustrated huddle and set up the lists
of tasks you think the worker would be doing. Your clois-
tered assumptions and educated guesses could haunt you many
a day.

Use a committee. This process takes time, but in the
long run, it is time well spent. One positive by-product -
the committee members will develop an acceptance of this
worker if they feel they have had some say so in the course
development.
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Job Analysis — An Approach to Curriculum Development
(Steps listed on the transparency)

1. Define the worker - Use your committee for this.

First the worker has a title, or a title must be determined.
Tn health occupations we sometimes find more than one title
for the same worker — Operating Room Assistant vs Surgical
Technician vs Surgical Technical Assistant. Then the worker
has to be located within the hierarchy of the staff in that
particular department or branch. Doing this will help de-
fine who this worker is in general terms.

2. Determine the tasks/activities inherent in the job -
Use your committee for this.

Let your committee spell out the tasks this worker will
perform. You be the secretary and the devil's advocate.
Raise questions to clarify your own thinking because you
are the one who has to ultimately fashion that list of
tasks into a curriculum.

3. pDefine the "elements" of knowledge/skills needed to per-
form the tasks. This is Course Content.

When the list is complete, ask the committees help to define
what this worker will need to know. Take a task at a time.
Analyze it. Set down what the student needs to be taught
to perform it safely and eifectively. This is work:; it
takes time! One thing that can spark it up a bit - be on
the mental prowl for elements of common knowledge from one
task to another. 1In other words, proceed on the assumption
that there are some common threads which run horizontally
through all these tasks. 1Identify them as you uncover them.
Set them aside in a separate column for convenience sake.
When you have gone through the list - take a serious look
at the commonalities you have identified. What does this
suggest to you as far as curriculum development is con-
cerned? May I alert you to something? The committee mem-
bers will have a wide variety of opinions about the "ele-
ments of knowledge and skills needed.” You may have to
remind the group that this is a short, intensive course

and it does not lead to a baccalaureate degree. You may
have to return time and again to the definition to reset
your sites. This step usually has some useful "fall-out"”
which may help you decide on some of the admission re-
quirements for the course. Just don't get them mixed up
with content.
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4. wWrite the general objectives (over-all). These are
the broad, general ou:tcomes sought for the student
when the course is completed.

The list of tasks and the elements of knowledge/skills de-
veloped in the previous step become the course content and
as such form the ground work or basis for setting up these
general objectives. The committee may not be of too much
help with this. You, the faculy, no doubt, will have to
hammer them out. It would be appropriate to get the commit-
tee thinking on them though; they may have some good suggest-
ions.

5. Arrange content into a meaningful, reasonable sequence.

Jerome Brunner, in his book, A Theory of Instruction, says,
npThe sequence of learning experience the student encounters
affects his ability to master it." Setting up a reasonable
and a meaningful sequence of learning experiences is your
responsibility. ¥You are the one who is knowledgeable in
curriculum development. You are the one who must be the
architect of the design. At this point, you bring into full
play your teacher knowledge of what makes for and shapes a
"meaningful-reasonable seguence of learning experiences."”

A teacher must have command (knowledge of and use of a
theory of learning.) I am not recommending one so-called
theory over another. I only want to point up the importance
of the teacher having some basic knowledge of what learning
is, how it best takes place, who is responsible for it.

what  difference does the teacher make in the transaction
that takes place between the teacher and the learner and so
forth, because content cannot be organized into a meaning-—
ful sequence without using some of these ground rules. To
avoid them is to fly blind! who can afford that in this day
of short intensive transaction with students?

In this thoughtful process you are guided by educa-
tional principles handily called "laws of learning.” Permit
me to go into a little detail at this point. Following are
some facts important to a meaningful, reasonable sequence
of content. This list represents only a few principles or
proven facts which may not be new to you at all, but a few
remarks about some of them may be helpful.
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The first one: Iearning is a personal matter and a
slow process. Your understanding of and acceptance of

this vital fact has much to do with the methods you will
use, and just as importantly they will influence the rate
you move the student along through the content. This fact
relates to the type of student you have and what he brings
in the way of mental hardware, motivation, experience and
outlook toward the teaching learning process - and his atti-
tude toward life in general and the world of work in par-
ticular.

The second point: Start with the simple to do. Speaks
for itself unless you have questions about it. dJust don‘t
throw them into the "think tank" before you have put a little
water in the tank so to speak. Let them wade in first with
your guidance.

Learning is transferable. We could spend a day on this
fact. It has so many facets and is so intensely interest-
ing and vital to the teaching learning process that it is
a shame to toy with it but I feel I need to make a few com-
ments about it. Anyone of us is more comfortable in a new
situation if we find something in that situation that is
just a bit familiar. A student is more likely to apply his
old learnings to a new situation if, and when, he sees some
similarity from the old to the new. This gives him a toe-
hold in the new situation. It is one secret to his motiva-
tion. In regards to transferability - make the theory as
life-real as possible. Make classroom situations {method)
as similar to the job practice as possible. Nothing seems
to dismay students in nursing more than to find the teacher
holding forth on cloud nine in the classroom and then going
to the clinical area to practice to find that real-life
isn't like that. Plan the learning experiences so that the
student gets a change to put her learnings to work as fast
as possible. And help her identify the old learnings in
the new situation as she does. Jerome Brunner has a lot
to say about the whole matter in his book, The Process of
Education that is well worth your reading and your reflec-~
tioi.

Learnings produce multiple outcomes. Keep in mind that
one general objective you will seek will be to have people
coming out of your program with a "right attitude toward
their work," and that they will have a sense of dignity
toward it and themselves as individuals. While they may
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well bring some misshapened attitudes tcward work with themn,
your program can do something %o help them in this respect.
You can be a “change agent."” 1In brief - a learner's frame
of mind always prevails during his learning. He shapes
attitudes about what he is learning as he goes along. So
attitudes (good or bad) is one outcome; other multiple out-
comes include such learning products as new ways to reason
things out, new vocabulary, new ways to interact in a group,
new finger tip skills, new ways to look at things. A tea-
cher has a lot going for her in any teaching-learning situa-
tion and the wise teacher makes the most of each.

You will recall I mentioned earlier that you could iden-
tify common threads or strands among the knowledge and skills
it would take to perform safely and effectively cn the job.

I would study this list carefully to see if these strands
could not become something that could begin in the founda-
tion or beginning portion; then continue them by putting
these things to work in one situation after another. More
than that, I would let the students in on my plan so they
would sense the rhyme and reason to it. We know for a fact
that a learner will persevere to the extent that he sees the
goals geared to his needs, capacities and interests even if
he encounters difficulties.

Content in a list is pretty unwieldly for a teacher and
discouraging to look at. It needs to be "packaged” in some
manner - into courses or blocks or units. We do it in our
shortest courses - six weeks for the Nurses Aide. It is
done in twoc week courses. The main reason content needs to
be packaged is that it makes it managable. You can more
easier set up a reasonable sequence, but perhaps most im-
portantly it provides a means for writing specific objec-
tives and this in turn forms a blue-print for evaluation.

I wish there were time to talk about objectives. They
are so important to the transaction between the teacher and
the learner. He needs them; you need them. How else can
you do true evaluation except against objectives? It took
me quite a while to learn the real purpose and worth of
objectives as a teacher, but when I did, teaching took on
new meaning for me. No longer was I writing down something
to show the supervisor when she came around and asked to
see me. In brief, sequence is influenced by past or old
learning, the stage of development of student, the nature
of the material and individual differences. ILet's get back
to our nnfinished business - point number 6 on the first
transparency.




el i

ittt aniaite T LI

6. Determine method.

T notice that during this work conference you are having
all manner and type of exposure to method and media, and
that is good. An apt teacher has many tools in her kit.
The secret of her success is the wise use of these tools
and many factors influence method. Students can be helped
to sense self-worth and a bit of dignity if your method
produces even small, personal successes for them. Factors
which influence determination of method include:

a. Students - the number, their mental hardware, where
they are in the program.

b. Physical facilities - size, shape, acouccics,
visability, flexibility.

c. 1Informational resources - library holdings, book
students buy, vertical files of current information,
films, slides, models, transparencies, single con-
cept films, film strips; their ready availability
and a convenient place to use them.

d. Equipment - what is available, what can be created,
what should be purchased, rented, borrowed. .

e. Clinical resources or work situation laboratories - :
kind and type, location of in proximity to class-
room, selected use of them.

£. wTeacher - her image of her role in the teaching-
learning prccess, her knowledge of the content,
abilities, imagination, creativity, innovative
spirit and daring; her understanding and command
of the teaching-learning process; her sensitivity
to the level of student involved and her awareness
of momentum (the ebb and the flow) as the course
progresses.

Surely method should alter as the student moves along; if
the program is working for him, he becomes more sophisticated
and should become self directing as he goes along. This
calls for constant vigilance as far as method is concerned.
All of this is to say that the tried and true lecture method
in and of itself has nothing wrong with it, it jis the mis-
use of it that kills it for many students. We have never
had so many ways and means to appeal to the mind's eye of
the student and it is exciting to use them. We must think
in terms of setting up a cafeteria approach for the learner
where he has opportunity to pick and choose and learn to
make choices instead of the conveyor belt that keeps shov-
ing it at him relentlessly with the admonition that he had
better get it now while we are telling it to him.
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7. Process.

The last, but not the least by any means is the necessity
to determine the process for evaluating learning outcomes.
Here again we could spend a week looking and thinking about
the how and why of this exceedingly important aspect of
curriculum development. Assessment should and does go on
all the time. The student does it and so do you. Some
things can be measured, others assessed. All is centered
(or should be) around the behavioral changes that take
place in the learner. What does she know? How does she
reason? What does she perceive in her mind's eye? What
can she do? VYou get some of this "feedback" on test papers
but in the world of work the acid test is how well can this
person put the pieces together and perform according to
that definition, interacting with people and things as he
sets out to earn a wage and render a service. You actually
have a thrilling challenge facing you and I have enjoyed
this opportunity to help you look at it.

You are very important to the student - influential in
more ways than you know. Teaching in its finest hour is
man's highest calling.
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TAYS OF INVOLVIKG STUDENTS

By
Mrs. Ava A. Gray
July 13, 1967

Education, science and industry have found that one of
the most effective means of keeping up-to-date is to share
ideas. Shall we exchange ideas on ways of involving students
on techniques that we have used that have proven successful?
Shall we form into groups for a pooling of ideas? Assuming
we value the answers to such questions, I will discuss some
ways that seem to offer possibilities. After this the repor-
ter of each group will present your thinking. (Will you form
seven groups? This will give ten in each group. Then elect
a chairman and a reporter. You will have fifteen minutes for
discussion and three minutes for the report. Sound all right?)

You remember the song, "Getting to Know You"? One of the
first ways of involving students is in using various plans to
become acquainted with them. Many teachers use a printed form
for students to f£ill out to obtain such statistics as name,
age, parent's names, address, work experience, Jjob preference,
et cetera. These are put together on a master sheet to pro-
duce a class profile.

One of the ways I have used to learn more about my stu-
dents in high school and in college methods class is to intro-
duce myself with a brief biography. I tell the students the
things about myself that I should like to know about them -
where I was born; about my early childhood; education, occupa-
tion and goals of my parents; how I got along with my parents,
brothers and sisters; some of the fun things we did as a
family; about my education, my marriage; getting along with
my husband; our disappointment at not having children; places
I have been; hobbies and interests; future plans. The stu-
dents respond by writing quite complete biographies of them-
selves. The student teachers in turn use this method of
involving their students during student teaching. They, as
I, find it a most useful technique.

Another highly important way of involving students is to
plan coopzsratively for the content and class experiences by
setting up goals or objectives for the course. Before stu-

dents may be able to plan effectively they may need to be
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exposed to additional ideas. To increase their scope of under-
standing these methods may be helpful: (1) check lists which
give personal characteristics necessary for employment; (2)
field trips to see the jobs performed; (3) survey sheets that
students might use to interview two or three businesses to

£ind out what employers expect in way of routine, job perfor-
mance: (4) movies that give an overall picture of industry;

(5) bulletin boards with pictures or drawings to point up
problems youth find in securing a job.

Dr. Hall and Dr. Paolucci suggest that "successful co-
operative planning is assured if the teacher: (1) assumes the
responsibility for playing the major decision - making role
by defining the limits of choice and making students aware of
learning possibilities; (2) recognizes and respects each stu-
dents® ideas and suggestions; and (3) invcolves each persom in
the clarification and identification of course objectives.”
Cooperative planning does not mean teacher manipulation. Stu-
dents must be aware of the limits and areas of actual decision-
making in which they will operate.

If you are sincere in wanting to involve the students in
decision-making in regard to subject matter and learning ex-
periences, then cooperative planning is essential for objec-
tives of each unit. Also, from day to day, situations will
arise which require a cooperative plan of action.

When students are allowed to participate in decisions
relative to learning they gain actual practice in decision-
making. Opportunity is given for practice in self-direction,
cooperation and thinking. I have found that students take
more interest in what they are studying. Too, when one helps
to plan a course of action, one feels more responsible for
carrying it out and usually feels obligated to see that it
works.

Another way to involve students is through an over all
assignment. Would it be feasible to give them an assignment
to carry on throughout the course? This assignment might be
to read and clip news articles pertaining to employment in
general and to their specific job area. Directions for mount-
ing and identifying articles and keeping them in folders could
be given. Also, the students may be required to underline
the sentences and phrases that are used to develop the main
ideas and to hand in clippings at specified intervals. 7You
would probably need to develop a set of questions to stimulate
and guide the students in choosing articles. These questions
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might include: (1) What are major causes of unemployment in
the United States? (2) What ages and groups of people are
most affected? (3) Has automaticn created unemployment oOr
employment? (4) What factors are now promoting a new look at
cost-time relationships? (5) What are the trends in qualifi-
cations for employment?

The news articles may be shared with other students, used
as sources of ideas for bulletin boards, panel discussions
and minute dramas. It seems to me that this would prove 2
valuable technigue for involving students. I hope you will
try it.

Another general assignment which will involve students is
to make a practice of correctly defining pronouncing and using
words. Students may be asked to keep in their notebooks a
1list of new words with definitions and meanings.

Have you used a pin-up board for students to share car-
toons, poems, "cute-sayings" of children, unusual advertise-
ments, et cetera? I know a teacher that does this. The stu-
dents flock to the board as they come into the classroomn.
They laugh together as they comment on new pin-ups.

Involving students in daily classroom activities plays a
key role in learning. I know that you have found that a high
level of interest results when students participate in pre-
senting materials, giving demonstrations, preparing visual
aids, acting out roles, reading theater wing plays, leading
and responding in discussions. Even such jobs as operating
the £ilm projector, writing on the chalk board and £iling mate-
rials helps a student to feel that she is a contributing mem-
ber of the class.

A technigque for involving stucGents that I am particularly
enthusiastic about is their participation in creating an in-
teresting, attractive class room or department. Display
exhibits, and arrangements may be composed of fabrics, baskets,
plates, flowers, fruits, weeds, shells, rocks, nuts, berries,
petted plants, figurines, mats, vines, pine cones, other seed
pods, leaves, pictures, pitchers, candles, jugs, bowls, jars,
bottles, et cetera.

A convenient and beautiful room helps to create an atmos-
phere conducive to learning many things. The teachers®' appre-
iation for beauty and her enthusiasm for gathering materials
to use in arrangements is highly contagious. I don't believe
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that T ever returned from a hore visit without a handful of
weeds, berries or vines that the student and I gathered along
the roadside. Students will bring many lovely natural mater-
ials to class if they begin to enjoy arranging themn.

It has been said that before a man feels that a new house
belongs to him he must tighten a bolt or drive a nail into it.
So it is with students. The actual planning and arranging of
the classroom, when properly introduced, helps students to
feel that they have put some of themselves into the room.

Even the responsibility for adjusting the physical conditions
stech as heating, lighting and ventilation creates a more re-
laxed and happier setting for learning.

Some teachers think it is wise to involve students in
establishing a routine favorable to learning. In doing this
the students may establish guidelines for classroom courtesies:
(1) seating arrangements, (2) orderliness of arriving and leav-
ing, (3) hanging up wraps, (4) handing in absentee slips, (5)
putting away excess books and other materials, (6) gum chewing
and other distractions. This practice puts the responsibility
for acceptable behavior on the student. When an infraction
occurs, a student is not breaking the teacher’s rule but his
own.

Should these students be involved in home visitation?
It has been my personal experience that making home visits is
not only one of the most worthwhile phases of our program but
also one of the most enjoyable. No other contact gave me as
much cooperation from parents as did the home visit. (In
teaching and supervising home economics in the high school for
15 years there was only one time that my visit did not seem to
be appreciated.) I often noticed that if a student's interest
had been lackadaisical that it picked up fast after a home
visit. There are many factors that may make it difficult to
visit all of your students: the large number of students in
your classes, your extra curricular responsibilities, the num-
ber of mothers working outside the home, the location of stu-
dents homes in remote areas and so on. However, I should
consider visiting at least a few representative homes. Tt is
essential that the parents of the students in wage earning
understand the program so that they, too, become involved.
It is eqgually essential that the teacher understand the econo-
mic and cultural background of the students. Too, home visits
provide another way of knowing and enjoying students.
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These students may become involved in major improvements
in the departwent. For instance, the classes which use the
knowledge and skills of clothing and textiles may practice
this knowledge ang skill by selecting fabric and constructing
curtains, slip covers, pillows and table cloths for the depart-
ment. Similarily, the students in child care mav renovate and/or
paint children'’s tables and chairs.

Another way to involve students is for them to partici-
pate in the extra curricular activities of the home economics
department. 1If the classes in wage earning are to have status
then the students of these classes should participate in all
activities along with students in other home economics classes.
This means belonging to and actively participating in F.H.A.

It means attending and planning for the Open House and other
social events carried on in the deparitment.

Students may be involved in many types of evaluation be-
sides the pencil and paper tests for understanding of subject
matier. They may be asked to criticize the quality of their
skills against a model or standard. They may be questioned to
see if they think the objectives of a unit of learning have
been reached or if remedial teaching and/or other experiences
are necessary. They may perform practical tests. They may
make up a set of questions for a daily test. (Is there any
better way to see if students are aware of the basic ideas?)
Periodically the teacher may ask them to £ill out an evalua-
tion form which contains questions such as these: What ideas
presented today were new to you? How will you use this infor-
mation? fhat did you £ind the most helpful, reading, viewing
the film strip or the demonstration? Explain.

Students may become involved in the joy of discovery as
they work on individual projects or cooperate with other stu-
dents on a class project. Interest will be high if these
proiects are selected by the students and if they offer a real
challenge to thinking and doing. Projects may grow naturally
out of class experience when the students are not given the
answers, but instead are stimulated to stretch their minds,
te wonder, to seek reasons, to see purpose in knowing.

Ve have found that teaching is involving! I wonder if
the kind and amount Gf learning that takes place is not in
direct relationship tc the degree to which the student is
involved!
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I should like to share with you a part of an article
that appeared recently in the local newspaper at Fayetteville.
I think you will ponder over it as T have.

A NEW LOOK IN EDUCATION"

By
Jane Moose

“tthat would you like to do?" “Nothing.” No smile, no
spark of interest, no twinkle of mischief: just the f£lat an-
swer.

It was September and there would be another long nine
months filled with defeat.

This was the dull truth in his mind. They boy had tried
this world of school before and it was better ignored. So
staring ahead and not listening was the escape he perfected.
He escaped into "nothing” with little effort.

tleeks went by and gradually he became aware that things
were happening around him. He found it a little difficult to
escape every day.

He considered what made this so. The teacher secmed glad
to see him, and smiling, called him by his name, and didn't
make him come out of the coraer.

Boys and girls around him were busy doing things. They
didn't sit in rows. No one gave him a book +o read but they
offered him a magnifying glass, leaves, rocks, caterpillars
and feathers. He was offered scissors, paste, pictures and
Crayons to use in describing what he saw. No one gave him a
pencil and paper and uvrged him to tell what he saw. Everyone
talked into a tape recorder to tell about the living things
they had found around the fallen log on the campus. No one
asked him to make a list.

One day he began wandering around the room. When no one
told him to sit down be began watching what others were doing.

He discovered things: the microscope made little ants
seem like monsters, leaves had fuzz on them, Paper had holes
in it, his sweater looked like a field of grass, and the ditch
water had ali sorts of living things dashing arcund in it as
if that drop of water were the whole ocean. He saw differences

between some things, and similarities between other things.
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The teacher said he was "observing," "communicating"”
and something called "classifying." She seemed happy about
it.

Others came to see his discoveries, he went to see theirs.
He learmned about rocks, bunsen burners, feeding white mice and
laughingly predicted how they would run a crazy thing called
a maze. He learned about helping others and to share. He
learned to say his work was good or not good. He felt curi-
osity and he read a little to satisfy it.

Some days he still sat quietly but he thought about all
these things. He listened to the people around him; he saw
people learning and he felt good. He fergot to escape.

“What would you like to do?" It was May. He grinned.
His eyes twinkled with mischief.

“Nothing,” was the answer but laughter followed it. He
had disccvered the world of school and the people in it. He
liked it.

Does this little story have significance and meaning for
us? What does it seem to say? Don*t force me, accept me,
there are other ways to learn except by reading; if there are
interesting things going on I will begin to notice, if no one
tells me to sit down I will watch what others are doing, I
may make discoveries on my own if there is an abundance of
materials and adequate instruments to work with, I will learn
to share and help others, the teacher likes me, I will learn
to Jjudge my work, I may not always feel like being involived
except by listening to the people around me, I may even laugh
with others and come to like school.

Now, to briefly summarize some ways of involving students
that may be of value. First, I mentioned getting acquainted
with students. It is equally important for students to know
their teachers so that they may relate to them and appreciate
them as people.

Research has shown that when students are involved in
cooperative planning, there is improvement in interests, atti-
tudes, initiative, independence, and carry over into practice.

Overall assignments give the students an incentive to do
independent study, to read newspapers and magazines in a cri-
tical manner, to evaluate what they read.
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Education should provide experiences for development
of aesthetic interests. Students need a spur to learm to
appreciate the beauty of the world we live in.

Involving students in the cleaning and arranging of the
classroom helps tc develop standards of orderliness and clean-—
liness and the skills necessary to accomplish the standards.

Parental cooperation and a better relationship with pu-—
pPils often result from home wvisits.

Participating in extra curricular activities helps stu-
dents to develop sccial poise and to move out into a larger
world.

Involving students in evaluation procedures seems essen—
tial to learning. It is evident that students must learn to
evaluate their strengths and weaknesses to determine the next
step for learning.

The use of projects as a way of involving students in the
joy of discovery is highly commendable, but there are many
ways to participate in learning which will also fulfill this
objective.
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WHAT ARE COXCEPTS AND GENERALIZATIONS?
WHY IMPORTANT?

By
Ava A. Gray

July 13, 1967

The national project, 1961-64, sponsored by the Home
Economics Education Branch of the Office of Education iden-
tified and defined in terms of concepts and generalizations
the structure and content of home economics as a basis for
curriculum development and effective teaching in secondary
schools. Perhaps, some of you atten® ~ the workshops.

Since then much discussion and writing nave occurred. These
have helped to clarify definitions of the terms, concepts
and generalizations and to explain their role in teaching
and learning.

In order to accept and to use concepts and generaliza-
tions with ease and force, we must certainly sharpen our
understanding of their importance and become keenly aware of
tne processes by which concepts are formed and extended. (It
has been said that it is about as easy to teach effectively
something one does not thoroughly understand as it is to
come from where one has not been.)

Then our purposes are to: (1) define the terms, "con-
cepts” and "generalizations® and (2) heighten our understand-
ing of their importance in the teaching learning process.
Too, it is hoped this exercise will stimulate each of you
to do further reading and investigating. We can no longer
ignore concepts and generalizations. They aren't going to
go away.:

As defined in the report of the National Project, titled
Concepts and Generalizations: Their Place in High School:

“The term concept refers to an abstraction
representing the world of objects and events
and is a means of organizing them into cate-
gories. Concepts have many dimensions and
meanings. They are themes which recur through-
out the curriculum in a cumulative and often
overlapping way."
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Dr. Barbara Johnson in "“Concepts and Generalizations, "
a J. C. Penny Co. publication explains that:

"A concept can be defined as an idea of what a
thing should be. It is a mental picture one has of
an idea, an object, or a procedure.

Dr. Tinsely and Dr. Sitton, in an article, "Teaching
Intellectual Aspects of Home Economics," Journal of Home
Economics, 1967, stated:

"A concept is an idea which a person forms in
his mind in order to understand and cope with some-
thing in his experience. It is composed of meaning
and feeling which may or may not be expressed in
words."

Some educators have referred to concepts simply as "Key"
ideas or "Big" ideas.

Burton Kimball and Ving, Education for Effective Think-

ing, say "a concept is a logical construct capable of inter-
personal use.™

"A concept is a defined idea of meaning fixed
by, and as extensive as the term used to designate it."

“A ccncept is a word or other symbol which stands

for the common property of a number of objects or
situations."

At the National Curriculum Workshop for Housing, Okla-
homa State University this definition of a concept was used:

"A concept is the human mind's record of meaning
as understanding, feeling with the concomitant value

or preference it produces, and the symbols or language
E related to them."

"A concept is composite in nature, combining
meaning, value and symbols.*"

, Concepts are formed through cognitive learning processes.
3 From perceptual experiences, mental images or ideas are de-
veloped. These mental images take on significance or mean-
ing for the individual through further experience and new
learning activities. Values and preferences which evolve
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through further experience produce feelings about the ideas.
The ideas together with their meanings and feelings may be
expressed by language or symbols for communicaticn of con-
cepts.

Concepts form a system for the organization of content
or subject matter in a field of learning. Burton suggests
“that the organization of facts in terms of principles and
ideas from which they may be inferred is the only known way
of reducing the quick rate of loss of memory." We all real-
ize that is is easier to recall a principle or a generaliza-
tion or a concept because of the interrelationships and
meanings rather than to recall a number of isolated facts.

Concepts are also economical in that they furnish pegs
on which to hang new information or from which to delete
out-of-date material. Concepts furnish a basis for evalua-
ting new experiences and give direction for revising one's
thinking toward higher levels of understanding and cognitiomn,

Objectives for the development of concepts as predeter-—

E miners of behavior involved learnings of the cognitive, affec-
tive and psychomotor domains. The cognitive domain includes
those objectives which have to do with the acguisition of

‘ knowledge and the development of intellectual abilities and

f skills. The affective domain includes the objectives con-

‘ cerned with changes in interests, attitudes, values and
appreciations, and personal social adjustments. The psycho-
motor domain includes the motor skill area.

Research has shown repeatedly that information alone is
not effective in changing an individwal's action-pattern of
i behavior. The desire or willingness to change must be pre-
! sent. (Woodruff has said that one's decision making processes
must be developed in order for information to affect behavior.)
However, the attainment of an objective in one domain may be
easier by the attainment of objectives in another domain.
New information may facilitate the changing of an attitude
under some conditions. Competencies in a motor skill may
contribute to one's self image. Motor activities may extend
the student's understanding of a concept. A single learning
experience may contribute to several objectives. A student
! giving before the class a demonstration on baking a cake may,
within his own experience, obtain objectives that include
cognitive, affective and action-pattern responses. The stu-
dent may be learning how to organize materials effectively
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as she explains the whys of the procedure. The student may
be developing poise and a better understanding of choice of
words for communication.

Thus we see the meanings inherent in concepts provide
the bridge between knowledge and its use to solve problems
affecting one’s needs. Therefore, concepts which are clear
and accurate about objects, events, processes and people are
essential to changed behavior.

Concepts may be clarified and extended through reflec-
tion, analysis, abstraction ani discrimination. Through re-
flective thinking perceptual experiences lead to the forming
of clear concepts. Analysis of experiences which results in
pointing up the relationships between concepts results in
generalizations. The arranging of knowledge into categories
or classifications results in abstractions. Discrimination
determines the selection of knowledge the ideal sees as
valuable to himself. (Each of us has been in courses in
which we "took some” and "left some" ideas.)

Before continuing with the significance of teaching con-
cepts, let us define the term, "generalization." Dr. Osburn
defines a generalization as "statements supported by facts
beliefs, and/or experiences and which can be applied in a
number of situations. They are verbalized statements of
relationships that can be used more readily than isolated
facts. They are conclusions which may be stated as princi--
ples, broad facts of application or beliefs which show rela-
tionships among the ideas or concepts which belong together.™

As defined in the report of tha National Project

"Generalizations express an underlying truth, have

an element of universality and usually indicate rela-
tionships. Generalizaticns help give meaning to con-
cepts.”

In developing the outline of concepts and generalizations
in the National Project the following criteria was used:

The generallzation is based on objective data, an
experience and/or on theory accepted by specialists
in the field. The terms used have clear and precise
. meanings. The development of the generalization is
an important responsibility of the school. The gen-
eralization will provide insight in dealing with new
situations in social and cultural learnings. There
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not effective in changing an individwal's action-pattern of
behavior. The desire or willingness to change must be pre-
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as she explains the whys of the procedure. The student may
be developing poise and a better understanding of choice of
words for communication.
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ples, broad facts of application or beliefs which show rela-—
tionships among the ideas or concepts which belong together.*

As defined in the report of tha National Project

"Generalizations express an underlying truth, have
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ijs reasonable possibility that learners will develop
some understanding of the generalization through
experiences in the home economics curriculum.

Dr. Dorothy Keenan, Assistant Professor of Heome Econo-
mics Education at Southern Illinois University suggests the
following as tests of soundness Of generalizations:

1. Do you know of evidence to support the gemeraliza-
tion (research, work of specialists)?

2. 1Is the generalization applicable to similar situa-
tions?

3. 1is the generalization likely not to be outdated?

4. Have you been sufficiently cautious in your state-
ments? Are they sound?

5. that assumptions underlie the generalization? Are
they sound?

6. 1Is the generalization significant enough to in-
fluence behavior?

7. I:ave you avoided telling people what to do?

in forming generalizations Dr. Keenan suggests the
following words and/or phrases as useful:

results in engenders
i facilitates ig related to
i contributes to promotes
| enables one establistes
! influences is enhanced by
[ requires conducive to
| leads to affects

may be developed through

She also notes that terms which are vague oOr indicate values
should be deleted:

likely attractive
in general wise
usually effective
important may

successful generzally
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Generalizations usually show relationships between two
or more ideas. The choice of the relationship words - enables
one, enhances, requires - is significant in determining whether
the statement can be supported by resea.ch, by accepted theory
and/or by practice.

Generalizations exist on three levels of difficulty:

The first level is likely to be either a description,

definition, analogy, identification, or classification.

Statements are simple and may relate to personal exper-

iences. The second level shows relationship among ideas.

They may make comparisons and include more ideas on the

first level. The third level usually explains, justi-

fies, interprets or predicts. Generalizations at this

level may be more remote in time or space. They often
sugdest a direction for behavior.

Some guidelines for teaching students to develop generaliza-—
tions are:

1. A generalization is an outcome of learning. Students
should use their own words or terms in expressing a
generalization.

2. To formulate a generalization a learner must be able
to perceive at least twc ideas simultaneously with
clarity and meaning, put the ideas together, compare
and contrast them, and formulate conclusions.

3. Comprehension of a generalization is increased as
learners use them in different ways and in new
situations.

4. A generalization is not given to the pupil nor ver-
balized for him. 1Instead he arrives at it induct-
ively and uses it deductively.
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5. In order to develop generalizations a student nust
first be familiar with the concepts used and must be
able o see the relationships between and among them.

The studenti's understanding of concepts and his ability
to generalize will grow and expand when the teacher provides
opportunities for him to perceive, reflect and experience.
Many percepiual experiences - seeing, touching, tasting, hear-
ing, manipulating - may be necessary to clarif; “fazzy" con-—
cepts. Field trips, demonstrations, student practice, films,
case situatioms, theater wing playvs and role playing may be
used tc promote thinking and to develop understanding. Dis-—
cussions following these teaching methods should help students
to clarify their beliefs to see inferences, to draw conclusions
and to raise guestions.

Guides for helping students to develop generalizations were
included in the working papers of the National Home Econonics
Education Curriculum Workshop, University of Missouri, 1964.

These were stated with minor revisions as follcws:

in helping learners state generalizations and develop
concepts, perception should be trained continually and use
made of such guestions as "What do you ses in this situa-
tion?" The ability to abstract should be developed with
guestions such as, "What do you see here that is similar
or dissimilar to another situation?” Generalizations
should be used in answering the question, "Fram what you
know about this, what do you think will happen in this
new situation just presented to you?® Other questions
that may help learmers to state generalizations are ones
that:

1. call for an example of similar ideas in other situa-
tions.

2. Ask learners to draw inferences, to see cause and
effect relationships.

3. Bring out dissimilarities of main ideas.

4. Ask the learners to illustrate meanings of the con-
clusions as they apply to their own life.

5. Ask the learner tc state the relationship between the
twc concepts.

6. Ask what authoritzes say about certain problems.

7. Bsk what research evidence regarding the problem is
available.

8. Ask learner how they can prove an observation.
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I should like to surrarize this discussion by using a
diagram presented by Dr. Nell logan, HNational Curriculum
Workshop, Oklahoma State University, 1963. Dr. Logan used
this chart to explain the development of concepis and genera-
lizations intc a body of knowledge which is useful in de-
cision makinc in determining behavior.

DRI | W

Our first learning is induced through perceptual exper-—
ience. Concepts are dgeneral ideas which give order to percepts
and thus to experience. Inform=2iicr gives meaning to per-—
cepts and conceptis and to relations beiween them. Generali-
zations are abstract statements which slow relationships
between concepis and are the foundations of wisdom. Forming
a useful pattern of kxnowledge by the interweawving of concepts
and generalizations gives a frame of reference. This provides
a basis for the interpretation of new experiences and the mak-
ing of decisions for action.

Generalizations are not conclusive. “hey are in the pro-
cess of being altered through the relaticn of new experiences,
new data.

Concepts and generalizations represent the individuals
effort at economy in learning. They are essentially a reason-
ing act, an analysis of experience.
rercepts

Concepts
Information

Generalizations
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SUPERVISED FOOD SERVICE WORKER CLASSES

Mrs. Elizabeth Harrington
July 17, 1967

Colonial High School in Orlando was the pilot school
last year to begin training high school students in a
vocational course for workers in the food service field.
This course is offered under the new Morse-Perkins Voca-
tional Education Act of 1963 and is designed to help high
school students graduate with a saleable skill in some
needed field. It is the firm belief of the teacher and the
people working with the program that students should be
guided toward a career opportunity while still in high
school without waiting until they cast about after gradua-
tion and finally fall into something because they don't know
what else to do.

The course, as cffered at Colonial High School, is de-
signed to give the students job-entry skills in many areas
of the food service industry. No attempt is being made to
turn out highly skilled chefs or cooks. Units are taught in
sanitation, cost control, employer—-employee relationships,
storage of food, food preparation, and nutrition. The aim
of the course is to acquaint the students with the food ser-
vice industry as a career possibility and to give them some
skills that will make them of value to an employer.

The school now has a special laboratory supplied with
all the eguipment necessary for a small restaurant operation.
The students will prepare and serve meals throughout the year
while rotating responsibilities so that they will all have
an opportunity to have as many varied experiences as possible.

District IV Chapter of the Restaurant Association has
been working very closely with the school and the instructor,
Mrs. Elizabeth Harrington. 1In addition, they have been oifer-
ing assistance in advice, money, and food supplies. The
members of the association have opened their hearts and places
of business for the students on numerous field trips and for
brief on—-the-job experiences. Where possible, some students
have held part-time jobs in the local restaurants for added
experience.
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The classes are held for two hours, Monday througn
Friday, for the entire senior year making a total of 360
hours of training the students receive. Iast year several
of the graduates obtained jobs in local restaurants upon
graduation or went into food service brances of the armed
forces. This year we expect an even higher percentage of
job applicants fxom the graduates since the classes are
larger and the equipment is ready for use for the entire
vear.

When you are in Orlando, gc see this new class in
action, and if you can be of help to the public schools in
setting up such a program in your lcocality, do so. Osten-
sibly, it is prcving a worthwhile program in education for
you as owners and managers in the food service field.
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FOOD SERVICE PROGRAM 1IN ORAKGE COUNTY, ORLANDO
(Outline of Presentation)

Mrs. Elizabeth Harrington
July 17, 19567

1. Slide presentation (20 minutes with little comment).

2. Revision of 10 minute speech given at State Teachers
Conference i1 Jacksonville.

3. Points to help others in planning a course in Focd Ser-—
vice.

a. MThis course shouldn’t be planned for small town or
rural schools.

b. The advisory board is a must to have. They have
opened the way to so many doors that would be hard
to open alone. (Besides the encouragement it gives
to the teacher, it gives prestige to the students).

c. Your classes should never be large in number.

d. You should accept the students with their abilities
and work with each one individually.

e. This course should never be scheduled in a family
sized laboratory.

f. There is too much to be learned in just a one year
course when a laboratory is provided.

g. The instructor should have much experience in work-
ing with labor people in different kinds of food
service establishments.

h. Screening of students is necessary and backing of
the administration and the guidance council is a
must.

i. This cannot be a "dumping ground” for "problem stu-

; dents.”

1 j. There must be some way by which a good budget for
consumable supplies is supplied. You can't accom-
plish anything without having something to cook.
You cannot "pay" your way by serving the food to
paying customers often in high school. The pur-
veyers soon get tired of your begging.

k. A normal sized classyrcom is too small for all
necessary cquipment, working space, study area and
for serving meals.

1. Teachers and students must be able to adjust to a
change of daily class interruptions for assemb-
lies, etc.

LA s
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m. Home visits should be as for other Vocational
Home Eccnomics Teachers.

n. Students should be able to go on field trips to
places cf business. for well planned field trips
have invaluable learnings.

o. Good books, wisual aids and resource people are
so good to help you teach. Be sure to use themnm.

Food Service Budget 1266-67.
Money? Where did it go?
Proposed Budget for 1967-68.
Meals and Projects 1966-67.
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FGCOD SERVICE PROGR2M IN BROWARD COUNTY,
F7. TAUGDERDALE
{Outline of Presentation)

Miss Valerie Barnes
July 17, 1967

1. Nature of project and people to be served.
2. Objectives of the course
a. Teachers
b. Students
3. ¥Need for the project.
a. Principal and guidance director
b. Student need
c. Community need
4, Description of course
a. Class enrollment
b. Hours first semester - 160
c. Hours second semester -~ 260
d. Total hourse - 440
e. Teacher
£ Facilities to be used
E 5. First semester - Units of Occupational Instruction
? Unit 1 - Introduction to Food Services

.‘

Unit 2 - Desirable Personal Qualities for Job Success
Unit 3 - Getting Along with Others

Unit 4 - Sanitation and Food Handling

Unit 5 - Controlled Experience in ¥rood Preparation

6. Second Semester
Unit 1 - Stations of Work in Quanity Food Service
a. Preparation of focd
b. Serving of food
c. Care and use of eguipment
d. Safety and sanitation
Unit 2 - Exchange Between Institutions
Unit 3 - Menu Planning for Quality Food Service
Unit 4 - Getting and Holding a Job
7. Supportive Education Competencies
a. English
b. Math
c. Science
) d. Social Studies
T 8. Specific Procedures and Devices to be Used in Evaluation
a. Evaiuation of personal growth
b. Evaluation of specific food preparation
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e.
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Evaluation of growth in academic areas
Evaluation of job performance

Post employment follow-up on performance of each
job trainee

9. Evaluation of Food Service Program by Instrucior

1.

Students for the Supervised Food Service cdourse
should be thoroughly screened by guidance and
teacher before entry into class. They should
have a sincere desire for food training and an
interest for learning basic food techniques be-
fore going into commercial work. This course
should not be one where low I.Q. students are
placed just because there is mnothing else for
them to take.

More commercial equipment, aprliances and utensils
should be available for practice work. Students
cannot learn or visualize the connection between
a home economics lab and restaurant work. They
criticize the teacher because they do not want to
feel they are taking just “"Home Ec.” A real
commercial type kitchen would be the most desir-
able set-up for training if it were available.
Students should be able to prepare some foods in
guantity and actually serve them to adults using
restaurant techniques. This could help them learn
various jobs such as hostess, bus boy, mai‘tre 4,
head chef, assistant cooks, salad makers, waiters,
waitresses and food checkers, and even dish wash-
ers. Students become very greedy and selfish when
preparing the food to serve to themselves. The
only thing they are interested in is the finished
product - not the theory behind the cooking.
Field trips should be taken more often and the
taking of them made less complicated. They are

a very necessary part of the course.

Text books should be reviewed by a committee and
one chosen that offers both basic and quantity
foods plus information on the operation of large
commercial equipment.

Students, in my opinion, are better off training
in the school cafeterias, rather than in hospital
kitchens, At the early morning hours, they miss
breakfast preparation and leave before the lunch
hour - therefore they receive very little training
in foods. The school cafeteria managers are most
cooperative and have a genuine interest in seeing
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that the students get training in all areas of
food prevaration and service.

7. Perhaps something could be worked out with the
Pompano Sr. High cafeteria manager and teacher
whereby students could prepare in the lab a part
of the school lunch using ingredients from the
kitchen. For instance, make 25 of the pies or
cakes or a part of the entree ~ spaghetti, sloppy
joes, sandwiches, etc. This could give them a
little training in quantity food and commercial
technigques.

8. Perhaps one or two students could be sent for a
few days at a time to the school kitchen to learn
the inventory system with the manager.

190, Slides and newspaper article about project.
1i. Open for discussion.




100

CHILD CARE PROGRAM IN HILLSBOROUGGH COUNTY
(Outline of Presentation)

Mrs. Iaura Turner Sperry
July 17, 1967

fthy class was formed
a. Student needs
b. Area employers needs
c. Growing demand for qualified workers
dow the curriculum was developed
a. Instructor
b. County supervisor
c. Advisory committee
Physical facilities available for the program (at the
present time)
a. Floor plans of facility in relation to school
plan
b. Size
c. Outdoor play area
éd. Storage area
e. Bathroom facilities
£. Observation facilities
Equipment and supplies for the program
a. Reference books
b. Kindergartcn chairs and tables
c. Large muscle toys
d. Small muscle toys
e. Children's books, flannel stories, puppet and
puppet stage
How students are chosen for the program
a. Junior level
b. Interest
c. Need for type of vocational training
d. TUnsure about future interest in elementary education
Why sophomore part of program was dropped in favor of
beginning in the junior year
General objectives of the total Child care Aide program
craduates of the two year program in child care aide

training will be able to assist young children effec-
tively in the areas of physical, social, and emotional

needs. The aides will be aware of the special needs
of young children and will have training in all types
of play work activity. Most important, they will know
what to expect physically, emotionally, mentally and
socially of children between the ages of two and six.
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They will be able to assist a professional child
care center, nursery, oOr kindergarten situation.
8. General outline of class for the two years of the program
9. Purpose of the laboratory school to the child care aide
program
16. Roie of the school adéministrators in the successful oc-~
cupational program
11. Coordination of class work with the students work in
the community training centers
12. Future pians for the Child Care Aide training program
Use of laboratory school for other school classes.
Students used as aides in elementary school situations.
Class set up for non-vocational purposes with use of
laboratory. School for students who say their only
aim is marriage and family. Building specifically
planned to house the child care center.

bt by
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9.
10.

CHILD CARE ZIDE
(Outline of Presentation)

Miss Valerie RBarmes
suly 17, 1967

Nature of project and people to be served
Objectives
a. Teacher
b. Students
Student demand
Jdob opportunities
Project crganization
a. Limited to 40 students
b. Prereguisite
c. First semester - 90 hours
d. Second semester - 180 hours
Pacility available - show blueprint of proposed changes
in existing home economics room, (bulletin board)
Major anits of occupational instruction (ist Semester)
a. Opportunity for work
b. Personal gualifications
c. Cetting and holding a job
d. Caring for physical needs of children in a group
e. Guiding behavior of children at different age levels
£f. Activities for young children in groups
g. Organizing the program
h. PFacilities and egquipment
i. ILegislation and licensing regalations
Second semester -- on the job experience
Selection of nursery school chi- iren
Supportive education competencies
a. English
b. Mathematics
Cc. Science
d. Social Studies
Specific procedures and devices to be used in evaluation
a. Personal growth
b. Job performance
c. Growth in academic areas
d. Post empioyment follow-up
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12. Points of evaluation
13. Show slides and discuss
14. Open for discussion
’ 15. ILet group look at display around the room
a. Kewspaper articles
b. Take home exam
c. Blueprint of proposed center
d. Obscrvation form used by students and teachers
e. Regulations governing day care centers
£f. oOthers




METEODS AND MATERTIAIS FOR TEACHING GAINFUL-
EMPIOYMENT IN INSTITUTIONAL FOOD SERVICE *

Miss Allie Ferguson
July 18, 1967

The occupations which utilize the knowledge and skills of
home economics include those which are ciassified under in-
stitutional food service. The food service industry is a
vast net-work of jobs which include all aspects of the in-
dustry from garbage-can washer to owner and from small job
performance to management. Vocational Education has four
sections which are concerned with the food service industry:
Business and Distributive Education which is concerned with
salesmanship and business management; Industrial Education
which is concerned with competitive food production such as
the restaurant, hotel, motel chef, baker, special food cooks,;
Technical Bducation which is concerned with food technology
and related areas; and, Home Economics which is concerned
with those job oppertunities in institutions suchk as schools.
hospitals, nursing homes and chiid day-care centers. We are
also concerned with those job opportunities where the food
service worker will work under supervision such as an assist-
ant to a baker or to a school fcod service manager.

Supervised work implies supervision on the job by someone
with formal training in quantity food production. In our
home econcmics curriculum we call the course by the title
Supervised Food Service Worker. By whatever title it may be
called the training provided offers the trainee the possi-
bility of employment in a large number of occupations. EX-
perience and proficiency open other doors of opportunity. The
chart shcwn on the screen gives you a little more insight in-
to the possibilities.

It is not possible to over-emphasize the importance of the
teacher in the occupational courses. This is true in any
ciass, but the occupational courses put this importance under
a microscoge. The three work characteristics which were given
in the comparison of the o* *ectives of home economics for home-
making and home economics for employment become the key charac-
teristic of the teacher needed.

*Presented to three groups on July 18 and 19, 1967 to the-
Seminar on Gainful Employment in Home Economics.
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Awareness
of the task ahead, and

Analysis
of every aspect of the course, provides

Action for successful teaching.

All teachers should have the educaticnal background provided
by an organized system of study in an approved institution.
Tezchers of the Supervised Food Service jforker should have
one or more of the following:

-A four year degree in home economics with a major in in-
stitution food service.

A four year degree in home economics with institutional
food service experience.

A dietetic major with teaching experience.

A Tour year degree in Institutional Management.

There may be other ways to achieve this kind of background.
Regardless of what kind of educational background which has
been acquired, this teacher should have on-the-job experience.
The world of work is different from the world of education
and it is absclutely necessary that the teacher have this ex-
perience.

One word can be used to sum up what is needed for classroocm
success.

ENTHUSIASMH

Without this the class can become dull and uninteresting.
Very little learning takes place when a teacher doesn't realiy

believe in what is being taught. She must put action in the
classroom.

This teacher should also be able to show empathy for her stu-
dents. Many of the students in these occupational classes are
the potential drop-outs, the slow learners, the underachievers,
the disadvantaged and those who are just plain bored to death
with the inertia of the educational system to which they have
been exposed. Occupational teachers must realize +the respon-
sibility they assume in these classes. The responsibility to
the student is to provide him with the opportunity to learn

a salable skill and to help him develop a good attitude to-
ward working.
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This teacher should have at her finger-tips and tongue-tip
the latest methods and techniques available to inspire stu-
dents to want to learn more and more. This involves action.
These are classes of planned activities and the action on the
part of the student inspired by the action of the teacher
makes the difference.

Short—term goals and long-term goals shovld be a daily con-
cern of the teacher for each student. It is difficult For
many teachers to keep one 55 minute class period interesting
and moving; and our recommended two and three hour block of
time will certainly reguire a great deal more effort.

As a teacher, you are training students for a business world
so your classroom situation should be set up in a business like
manner. Use the vocabulary of the trade and organize the class
as a business is organized. Delegate responsibilities and ex-
pect the student to sssume each one. Rotation of these respon-
sibilities assures the student of getting experiences in a
variety of situations. For executing the given task the stu-
dent receives compensation - an evaluation of the job.

The recording of class absentces and keeping a file fcolder can
be the basis for learning the importance of personnel records.
The importance of being on time may be emphasized by letting
each student put down the exact time he enters the classroom.
“Pay checks" based on the time spent in classroom and out-~of-
class activities can help develop important concepts regard-
ing the individual's obligation to the business. The teacher
doesn’t keep these records - the students do.

Planning an action class depends upon the way in which the ob-
jectives of the class have been developed. The objectives, of
course, are identified from the job tasks. The hand-out sheets
give you examples of general and specific objectives of the
cocurse. With the help of an advisory committee the develop-
ment of the objectives becomes an interesting process. Differ-
ent community needs may change or alter the cbjectives as
stated in the hand-out sheets.

From the objectives we now identify the concepts and generali-
zations which the teacher wishes to explore with the students
through the learning activities. Learning takes place when
the learner becomes involved in the learning process. Too
often teachers are guilty of thinking that the drip~drip-drip
method is more successful. This is because it is easier and
takes less planning time. A good teacher constantly reminds
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herself that "covering" the topic outlined for a course does
not automatically result in learning. She knows that effec-
tive learning experiences should be planned by visualizing
what the trainee must be able to do on the job. The job
analysis will be an important guide, because the class exper-
iences must be realistic and based on work situations for
which training is given. Each student needs opportunity to
apply his understandings and abilities to the different kinds
of probliems he may face.

2 variety of learning experiences will be needed to develop
the kinds of abilities reguired in home and community service
occupations. Creativity is a key in providing meaningful ex-
periences for a particular group. The successful teacher will
sesk new ways to synthesize, adapt, and revise experiences to
fit the unigue characteristics of the group and fulfill the
reguirements of the job.

The following are some planned experiences to be considered
which have been taken from the course outline prepared by the
U.S. Department of Health, Education, and Welfare, Office of
Education, Division of Vocational and Technical Education.

A. Experiences that will add to and enrich the background of _
trainees ;

1. Bringing employers to class to give information on
nature of the job. :

2. cing persons from special fields such as mental health, ’
geriatrics, nutrition or dietitics, child development,
medicine, public health, and housing to extend basic
knowledge and answer questions.

3. Providing reading material appropriate to age and
reading ability.

4. Using movies, filmstrips, charts, tape recordings, or
other audio-visual materials to present specific
information (it will be necessary for teachers to
preview films, filmstrips. and tapes for appropriate-
ness of and familiarization with the content.)

B. Experiences which help develop insight and desirable
attitudes

1. Playing out roles of people who might be involved in
a work situation.

2. Visiting with prospective employers who are to benefit
from services to be given by trainees.

3. Comparing methods of doing a task by making simple time
and motion studies.
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4. Reactirg tc situations illustrated in movies, cartoons,
or short dramas.

5. Making planned trips to representative places of em-

plovment.

Experiences in anzliyzing work situations and solving pro-
blems

1. Comnsidering a specific employmeni problem or work
situation. The situation presented must be realistic.
(If actual cases are studied, ancuymity should be
maintained.) The teache. should ask guestions which
lead trainces to recognize the problem, to decide
what additional information might be needed, and to
suggest and evaluvate solutions.

2. Developing step-by-step work schedules for some aspecis
of the job.

3. Working out typical problems in a laboratory situation.

Experiences to develop specific skills and abilities

1. Watching demonstration of a technique with follow-up
practice in class, laboratory, in own home, or in a
situation provided by cooperating employer(s) .

2. Observing and participating in specific activities in
places similar to those where trainee will be em-
ployed.

3. Experimenting with different arrangement or placement
of equipment and supplies, or different techniques
for completing a job.

4. Acting out situations such as interviewing a pros-
pective employer, repeating directions given, oOr
getting help from a supervisor.

E. Some teaching methods which help trainees draw conclusions
and summarize important ideas

1. CcCircle discussion - each member tells of something he
observed on a field trip or in a film that would be
useful to an employee.

2. Buzz group - a small group of trainees applies a prin-
ciple to new situations.

3. Summarizing panel - 2 to 5 members of the class review
important ideas presented in a class session.

4. Summary sheets - brief summaries of major ideas, im-
portant facts, or steps in a work process, prepared
by the teacher for distribution to trainees at the

end of a lesson.
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Did you notice that the word "lecture" was not used a single
time. This does not preclude that a lecture is never used

but shculd be used only with a great deal of planning. Tea-
chers may wvary the use of the lecture by the following ways:

iistening questions

reactor panel

illustrated material

tape recorded material

audio-visual aids such as the overhead projector
buzz sessions

O O oW

The "report" is another misused technique. Many teachers use
reports to £ill up time and to keep from spending time planning
for more meaningful experiences. There are situations which
make a report a very useful tool for learning. The number of
reports given in a single class session can be disastrous for
class success. It is important to give the students many oppor-—

tunities to express ideas orally, but reading boring report after

report doesn’t help the morale oi the class and you may be
assured little or no learning has taken place. Reporting can
be exciting and creative. Certain steps should be taken to
safeguard the report. Treat it as a production and insist
that the preparation and presentation be "production good.™
Notes may be used, but no report should be read.

One way to get spontaneous response from the students is to
take groups or individuals to different business establishments
armed with 3 or more "things” to observe. Each group decides
on a spokesman, but each student contributes to what is re-
ported to the class.

The class may set standards for the reporting which gives the
teacher an opportunity tc have help in the evaluation. For
examples the following guidelines might be used to evaluate
reports given:

Evaiuation of Oral Reports

I. Material for Topic

(a) Well organized Yes No
(b) Topic developed fully Yes No
(c) Questions were left unanswered Ves No

IT. Interest

{2a) Information needed by class Yes No
(b) Illustrations, visual aids, and/or audio were used Yes
No
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(c) Topic was interesting Yes_ _ No__
ITTi. Poise and Diction
(2a) Speaker presented himself well Yes No
(b) Speaker did not read reporc Yes No
{c) Speaker pronounced words clearly Yes No
(d) Speaker was not nervous Yes No
(e) Speaker used ccrrect grammar Yes No

iVv. Conclusions

(2) The report was informative Yes No
(b) The speaker needed more preparation Yes No
(c) This report was unnecessary Yes No

V. Comments — Suggestions for improving reports.

B request from a student to find answers beyond an assignment
may give opportunity for incdependent study and a chance to
share this information with others.

Committee assignments also give opportunity to report to the
class. The financial status of the class, the number and names
of people who have accepted an invitation to attend a certain
function of the class or other projects and assignments which
have been planned.

For a quick review of methods and techniques I wculd suggest a
very interesting book called TNT. It was writtem by James O.
Proctor and published by Delmar Publishers Incorporated of
Albany, New York. TNT stands for Techniques, Notes, Tips for
Teachers. TNT will help you to put ACTION into your class-
room experiences.

ki T

An "action"” teacher needs materials, resources, equipment, and
supplies with which to work. Success of the methods used is
dependent to a large extent upon the quality of materials used.

; Very few business or industries have the materials which are

? available for food service. Numerous books, pamphlets, bulle-
tins, guides, magazines, fiims and filmstrips have been written
and produced on all phases of the industry and for many of the
specific jobs. One of the most difficult decisions to make for
this course is the decision of what materials to use. Here
again the advisory committee is of help in making these de-
cisions.

The advisory committee has already been mentioned, but here
is a good place to start in talking about materials. These

'f
!
;
|
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people will also have available resource materials and will
be resource persons for your classes or will kmow others who
can f£ill this role.

A list of indiwviduals, organizations and agencies frcm which
to draw should include the following:

County Health Department

Hospital administrators, dietetians and workers
School faculty members

State Board of Health Nutritionist

Nursing home managers

Visiting Nurses Association

Hotel and Motel Associations

Restaurant Owasrs Association

Hospitality Education

Eguipment Salesmen

Sanitation Equipment Salesmen

Employment Service

Workmens Compensation Authorities

Social S>curity Administration

Manpower Development

School Food Service Supervisor

School Food Service Manager

¥Wholesale Fond Salesman

County Specialist (psychologist, speech therapist)
Medical Association

Communications Media

Beauticians

Factory Representatives of equipment and foods
Food Processors

School Guidance Personnel

Personnel Manager of business and industry

Teachers may £ind it helpful to keep a card file on the people
available in a community who are willing to give time to give
a talk or a presentation. Pertinent data about these people
could be recorded on the card. The data should include the
name of ihe person, his business address and phone number,

the dates he had been in the class and the topics he has
discussed.

The quantity of material available does not include textbooks
for this specific course; however, this could be a gocd thing.
Teachers must constantly be on the alert for ideas to give out
to the students in a form they can keep. Keeping & notebook
just for the sake of handing in something to the teacher at
the end of the year seems a waste of time. The collecting
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of materials which interest a student seems an appropriate

way to teach the student several important concepts in the
world of work such as discrimination, selectivity, organization,
vecord Xeeping and filing.

The materials developed by the teacher to hand out can iz2ke
w2ny fcrms. Idsted here are ideas which could be included:
Sample letters of application
Sample resumes
Check sheets on personality traits
Apptitude tests
List of equipment
TList of reading material
Hints for writing menus
Suggested meal patterns
Iaboratory schedules
Work schedules
Recipes
Listening technic ies
How to give a deaxonstration
Food for thought ideas
Etiquette tips
Grooming techniques
How to get fired
Study questions
List of food eguivalents
Variations of food principles
Foreign names of food
Classification of foods
Food charts

This list could be expanded to include many other ideas. The
students will sometimes ask for information the teacher has
overlooked or will bring to class ideas which they would like
to share. All these add to the vast store of information
which becomes the property of the student. Employers tell us
that it is nct unusual to see one of these studsnts refer to
his file of information. Hand <ut materials are valuable,
but the quality of the material should be guarded.

The industry has flooded the consumer with all kinds of hand-
out material. Some of this is excellent buy please use dis-
cretion in giving out materials which are produced ccmmer-
cially. Some of this is promotional and may be lacking in
some truths. Home Economics teachers have been given help
in ev”luating such material. Home Economists have learned

3
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the+ we measure these material by a criteria. One item in

the criteria indicates that the source of the material must
be reliable. The food service industry depends upon govern-—
ment and private research fcr reliable information. Home
Fconomists have also learned that each state maintains che-
mists and laboratory techmnicians who constantly test foods and
check processes to insure compliance to state and federal laws
regarding food. Associations and privately owned food pro-
ducers and processors continuously conduct research on their
progducts.

The results of all this research and investigation produces
much valuable information for the consumers. This is pub-
iished in many forms. Samples of which are on displav. Much
of the information is in the form of imstructions, cautions,
and services available. A brief list of reliable sources of
consumer and program information follows:

American Dietetic Association

American Institute of Baking

American School Food Service Association
American Fruit Growers, Inc.

Border Company

Cereal Institute

FloriGa State Depariment of Education
General Mills, TInc.

National Dairy Council

Wheat Flour Imstitute

American Hospital Association

United Fresh Fruit & Vegetable Association
National Livestock and Meat Board
National Safety Council

American Can Company

American Dry Milk institute, Inc.
American Honey Association

Florida Citrus Commissicn

¥ational Livestock and Meat Board

U. S. Department of Agriculture

One of the most versatile resources in the magazine. The food
service industry and related fields publish many magazines
which contains not only advertisements of food, equipment and
furnishings, but excellent and authoritative information on

a variety of subjects. Magazines can therefore be used in
many ways. Let's see what we can do with a magazine. It's

a good way to introduce a unit. If you are studying eguip~-
ment use and care list on the board such things as baking,
frying, roasting, cleaning, serving and sanitation. Ask the
student to show the class the picture and tell the following
things about it:
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Name of piece of eguipzent

Company of maaufacture

Special use

Name business which might use this eguipment

The same idea can be used for food preparation, decor, food
displays, color combinations ané an endless variety of other
uses.

Magazires are the most ready reference for hidh school classes.
The articles are written by leading authorities i~ the field.
The mest popular magazines of the field are:

Iinstitutsons

Volume Feeding and Management
Nations Schools

National School Board Jdournal
School Lunch Journal

In tThis day and time the film, siides, filmstrips, trans-—
parencies and tapes are being produced at an amazing rate.
There is a Ffilmstrip or tape on practically every unit you may
wish to teach. These, ©00, can be misused, but they can't be
beat if used properly.

One way to make these-fun and interesting is to develop vour
own slides. fThis may be a wav to identify the order in which
a task is performed or to document field trips or to illustrate
methods. Slides also record for future use icdeas the class
wishes to preserve.

The visuals which have been produced commercialiy are easy to
use. The criticism in their use is the fact that teachers
don’t prepare the students for the wiewing and then don't
foliow through an applicaticn. Many of the same companies
wnich produce the bulletins, etc. are producing the visuals.
Beok companies, manufacturing companies and educational con-—
cerns are all in the business. Here again the teacher needs
to be selective.

On display you will find a set of slides which was produced

as the result of a research project. The Food Service Industry
Work Instruction Program was initiated through Kansas State
University, Manhattan, Xansas. This was a joint effort of
Institutional Management and Industrial Engineering. As time
goes by other research will produce additional aids. ©One

thing is needed and that is a less expensive way to repvoduce
these aids so that the cost will not be prohibitive,
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The whole field of transparencies and the use of the over-
head projector would take more time than we have, but it is
important to pcint out how much mileage you can get out of
this machine and even the person who thinks she is tctally
lacking in art ability can produce some very interesting
visuals for her classes. There are several companies who
are making transparencies for home economics, but as yet
these can prove quite expensive. Use and demand will help
to regulate the cost I'm sure, but since the occupaticnal
home economics classes will be action classes you will find
students who would spend hours helping you develop the sets
you need. Having transparencies on hand and filed properly
will give you opportunity to stretch your teaching.

Of all the materials, available for the food service classes,
food is the most importani. It can also be a problem. It
should be understood by the county which initiates one of
these classes that it is mecessary to furnish money for food
preparation. If the class is in a locality where it is possi-
ble to sell the fcod then a revolwing fund is practical since
the money is replaced. Then, too, this gives the students
practice in handling the money. Here again the use made of
the money for food takes discretion and much planning.

Wnat to do with the food prepared is also a concern, espec—
ially in communities where the sale of the food might be
thought of as competetive. This is unfortunate, but solu-
tions can be thought of. In some schools the school lunch-
roOom can use the food.

In this case they would probably furnish the food to be pre-
pared, but this also involves a close cooperation with the
iunchrcom manager. With a cooperative principal it might be
possible to organize a Faculty Club for county staff menmbers,
school faculty and invited individuals who would come +o the
1ab each Thursday for a meal. The number served should be at
least 50 persons - otherwise the preparation of food in quan-
tity fcod would not be practiced. 1In localities which are
large enough there are certain groups who have luncheon meet-
ings on an irregular basis, but who need a place to meet.

The school could provide both the meal and a place to meet.

An agreement can be made with the county school board which
would allow the sale of tickets to meals. 1In large schools
it should be understood that no one student could buy more
than two tickets during the year. These suggestions also
offer means to advertise the course.
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T1: a small school arrangements can be made wita the lunch-
room avzi: Jut your food preparation will be different.
Organize y. ar work around certain principles of cooking and
Zizpare in quantity one or more foods at a time. If this
zisss is scheduled for the afternoon it migkt be possible
for Tas clgz: %7, do the preparation of foods f£or the lunch-
~oCm In th2 scncol 7. en.

Small schools hewes .umerous bancuets and dinners and it seems
quite appropriate to ask to do these for a price of course.
Please remember that these suggestions go under the general
heading of county policy and should be worked out before the
class is started. It is absolutely necessarv to have an out-
let for the food which is produced.

The schools which have used home economics labs for the food
service classes have found out that the students do not get

the same concept of quantity food preparation when they pre-
pare for only themselwves. They need the experience of pre-

paring in quantity for a "public.™

Whatever materials you use must be selected with care, presented
with enthusiasm and evaluated against the objectives of the

class.
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GENERAIL. METHODS AND TECHNIQUES FOR CLASSES
IX GAINFUL BEMPLOYMENT

Mrs. Ava. A. Gray
July 18, 1967

The needs of society and the needs of the individual
are two determinates cf the content in courses for gainful
employment. An individual's needs may be defined as that
knowledge, experience or ability which will enable one to
solve a problem. In this instance the individual’s needs
are information and understandings, skills, wvalues and atti-
tudes required for an occupation.

In planning the curriculum for classes in gainful em-
ployment, decisions must be made in regard to content. For
instance, students need to know their rights and priviledges
in terms of wage and hour standards; workmen's compensation;
health insurance; Social Security with its changing pro-
visions; unemployment insurance; and consumer protection
laws. The subject matter with its basic ideas or conceots
must be highly selected for instruction. This l1list of con-
cepts may contain "conditions within the occupation,” "re-
guirements of the occupations,” and "rewards obtainable.”
The skills required for job performance must be identified
and the values and attitudes which contribute to successful
emplovment must be determined. The general ideas or con-
cepts which show the relation to knowledge and skills of home
economics and other areas of study must be presented in such
a manner and at a level of understanding that is within the
student’'s comprehension. Bruner noted, " . . . the founda-
tions of any subject can be taught to anybody at any age in
some form.” All of us are well aware that if students are
self-determined in learning, using and retaining information
and skills, theyv must see the relation of this knowledge to
solving their personal problems.

Some educators seem to indicate that curriculum and
method should be separated. Others disagree. Alberty, in
the book, Reorganizing the High School Curriculum said, "“There
should be no sharp divisions between subject matter and meth-
od, the curriculum and the extra curricular, education and
guidance, and pailoscphy and practice.” 1In home economics
we have long believed in the unified concept of curriculum.
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We believe that all activities spomnsored by the school

maxe up the curriculum. This has meant F.H.A., including
travel tours to national meetings; field trips, and Open
House activities. 1In classes for gainful employment, the
curricalum may include work experience and interviews with
prospective emplcyers. Dewey in "Democracy and Education,
noted, "Method means the arrangement of subject matter
which makes it most effective in use. Newver is method some-
thing outside of the material . . . . Methed in any case

is an effective way of employing some material for an end.™
Bruner spoke of the interrelatedness of methods and curri-
culum when he said, “There are certain orders of presentation
of materials and ideas in any subject that are more likely
than others to lead the student to the main idea.”

The rapid rate of change in knowledge and skills for
most occupations affects curriculum content and therefore
method. Dr. Tyler has stressed this idea. He said, "The
emphasis should be upon heiping students widen their hori-
zons and develop into 1ife long learners, interested in and
capable of acquiring new knowledge and skillis. Other writers
have suggested the elimination of content which will soon be
outmoded to give more attention to developing the skills in-
volved in gathering and interpreting data, communicating,
working efficiently, and becoming adept at learning.

Methods then must be planned with consideration of the
subject matter to be taudght, the students who are to learn
and the teacher who is to direct the learning. In consider-
ing the methods to use in teaching gainful employment, of
first importance is how to establish an atmosphere in which
learning is encouraged, an atmosphere of mutual respect be-
tween teacher and pupil. 1In other talks I have mentioned
the necessity of becoming acquainted with students, coopera-—
tive planning, students involvement in all phases of the
program, and the care and improvement of the classroom so
that it is a comfortable and attractive place to work. We
all recognize that the environment teaches! The teacher is
part of that environment. The alert, well informed, en-
thusiastic teacher who smiles and laughs, who does mot take
herself too seriously, who conveys deep interest in stu-
dent’'s problems, who is physically attractive in that she
is well groomed and up-to-date in dress is a part of the
environment that is positive in its influence on learning.

vy
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Another consideration in planning methods is their

relation to the principles of learning. Goodwin Watson, in
What Psychologyv Can We Trust listed some generally accepted

principles. These are:

1.

10.

The best planned learning provides for a steady, cu-
mulative sequence of successful behaviors.

The type of reward which has the greatest transfer wvalue
to other life-situations is the kind one gives one-—

self . . . the sense of satisfaction in achieving pur-—
poses.

Students are more likely to throw themselves whole-
heartedly into any project if they themselves have
participated in the selection and planning of the enter-
prise.

Reaction to excessive direction by the teachers is like-
ly to be either apathetic conformity, defiance, scape-—
goating, or escape from the whole affair.

It is useless to command people to think; the process
of thinking involves designing and testing plausible
solutions for a problem as understood by the thinker.

The best way to teach a general concept is to present
it in many specific situations and encourage students
to abstract and apply the generalization in still other
situations.

People remember new information which confirms their
own attitudes better than that which runs counter to
these attitudes.

The best time to learn is when the learning can be use-
ful. Learning in childhcod, then forgetting, and then
relearning when the need arises is not an efficient
producer.

The superiority of man as compared to calculating
machines is more evident in formulation of guestions
than in the working out of answers.

The right size of group for any activity depends both
on the maturity of the individuals and the nature of
the aciivity.
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1i. When groups work for a common goal there is more cO-
operation and more friendliness tham when individuals
are engaged in competitive rivalry. Some studies also
indicate that the more cooperative groups produce re-—
sults of better quality. The competitive emphasis
directs attention toward winning rwother than toward
excellence of periormance.

Other eminent authorities have said that the student
must become involved in the solution of a problem before
learning takes place. For the learning to be effective, the
student needs guidance as he tries out a new behavior pattern.
Tco, the learner must have appropriate materials with which
to work and enough time to practice the behavior in a sedquen-
tial manner - from a simple beginning to more advanced ways
of reacting. He must find a measure of satisfaction in the
changed behavior. Furthermore, the student establishes ob-
jectives for standards of performance that are effective and
within his capability to achieve, is able to evaluate his
progress and is self-determined in continuing practice.

What guidelines do these conditions for effective
learning or principles off~r in choosing the wvarious methods
of teaching? Shall we accept the broader concept of method
widely supported and encouraged by educators? This is that
overarching all the techniques used to reach an objective
is that of student involvement in solving a real problem?
What justification is there for teacher-planned lectures,
demonstrations, recitations, laboratory experiences? 1Is the
depth of involvement such that learning is taking place when
a student sees no reason for the activity and no relation
between it and a pertinent problem?

kol Gl e Gl St i ab it e TARFZ RO

What is exXperience? 1Is the mechanical following of
directions without understanding the relationship to pre-
vious activities and application to future learnings an ex-—
perience? Alberty indicated that "the nature of experience
can be understood only by noting that it includes an active
and passive element peculiarly combined . . . . when the
interconnections are understood, we are said to have had
an experience." A simple explanation might be: we use a
: hot iron and steam to press the family wash; we undergo
muscular activity, which may result in fatigue. An axper-
ience involves doing and undergoing the consequences. SoO
we may conclude that for experiences to teach, there must
be cooperative planning between the teacher and the learner.
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These experiences must be plaznned to add understandi:g or
information for a definite purpose. The choice of method
to use may be based on the fact that activities which in-
volve the whole body may be more effective than those in
which only the eye or ear and the brain are involved; for
we learn with all our senses, and with our muscles through
manipulation of things, along with our nervous system.

Recently (1961) the Educational Policies Commissicn
of the National Education Association stated that the cen-
tral purpose of American educztion is to teachn the ability
to think. %What methods and techniques may we use in classes
for gainful employment that will assist these students to
think? We have mentioned that perception is the basis for
thinking. Perception is influenced by the sharpness of the
senses, by one's attitude - valve system, by cmotional con-
ditions, and by one's earlier learnings. I think we may
begin by ascertaining that these students have had their
eyes and ears checkzd. 1If they need glasses or a hearing
4 aid or have them and are not using them then we and the
P health authorities should work together to remedy this pro-

blem. The need to recognize that the student's perception
of the honesty and prestige of a speaker affects their
appraisal of them as a source of information. We will do
' well to use resource people whom the students respect as
authorities.

McDonald stated that, "The attitude-value system acts
as a selection device which orients the individual to as-
pects of the environment that are consistent with his atti-
tude-value system.” 1In other words, "we see what we want
to see.” BAll of us are aware of the fact that emotional
states influence our perception. We can become so turdened
with grief or emotionally upset that we may withdraw to the
point that we hardly perceive what is going on around us.

: Students sometimes need help in entering and re-entering
the everyday world of school. The environment in which we
grow up affects perception. Do you remember some research
which showed that children from impoverished backgrounds
drew the size of different pieces of money much larger than
children of middle income parents? The vaiue or size of

. the dollar seems in increase in proportion to fimancial

; needs. Many aspects of the classroom enviromment influence
perception. Care should be exercised to provide conditions
whereby students can see and hear adequately.
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Cormunication is a basic component of the ability
to think clearly. Earlier the importance of communication
was discussed with stress placed on vocabulary study. Stu-
dents need also to improve their ability to listen. A
deronstration on note taking and outlining may be neressary.
You might intersperse a lecture with the use of flip charts
and the chalk board to prevent fatigue of listening and to
keep interest high.

What are the processes of thinking that are used in
problem solving? How may we help students to identify the
processes, to use these processes in a seguential manner?
The first process of thinking is to identify the problem.
Students may be provided opportunities to identify problems.
Role-playing a job-interview may point up problems in secur-—
ing a job. The second process Of thinking is to reccgnize
the need for information to solve the problem. Here the
teacher stimulates thinking by questioning rather than pro-
viding the information. The third process of thinking is
to recall learning, to reason about past experiences for
application to present problem. The next process is to
hypothesize - to make an educated guess using pertinent in-
formation.

The other steps in the problem solving method are: (1)
to locate facts and interpret them, (2) to test out the solu-
tion and (3) to draw conclusions. 1In directing students
through the steps in problem solving the processes of think-
ing and the sequential order may be taught in a deliberate
and consistant manner. For students to think through prob-
lems in everyday life they need to adopt orderly and logical
techniques. Class projects which are carried out by the
problem solving method may stimulate students to use the
same procedure in individual projects: and later in wersonal

difficulties.

other processes of thinking have been discussed. 1In

the consideration of concepts and generalizations, the use
of reflection, analysis and abstraction in thinking was
pointed out with a few suggestions for teaching. To brief-
ly summarize, reflecting or meditating about perceptual and
other experiences is essential in developing a clear accurate
understanding of ideas about processes, objects, events and
people. Analyzing experiences, which may be in the form of

a demonstration, field trip or minute-drama, to see the

cause and effect, similarities and dissimilarities of ideas
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and/or processes in the situation helps students to per-
ceive the relationships involved. Organizing and arrang-
ing knowiedge into categories resulis in abstractions which
are used in reasoning. We also discussed the necessity of
helping students to draw inferences and reach conclusions
for clear, logical thinking. Some quesiions were cited for
teachers to use in helping students to draw inferences that
are based on facts or premises and to draw conclusions in
the form of principles and generalizations.

In the discussion on ways oOf teaching, the value as-—
pects of thinking was considered with suggestions for sev-—
eral methods - short stories, role playing, case situations,
et cetera. The overall purposes are to: (1) help students
recognize how values affect decision making, (2) to identify
and clarify their values, (3) to determine the sources of
their basic values, and (4) to accept persons with different
values.

In teaching the processes of thinking it is highly
desirable that students learn to identify and recognize the
processes. DO you remember the newspaper article, "A New
Look in Education” which I shared with yvou. Recall this
statement, Ythe teacher said he was 'observing®’, 'communi-
cating’, and something called, ‘classifying’.” This ar-~
ticle seemed to exemplify creative thinking. The article
is a fictional report of The Developmental Junior High
School, a project of the Northwest Arkansas Supplementary
Education Center. Because of the demands on education for
developing creativity many programs of experimentation in
teaching creative thinking and other research relative to
creativity are being carried out. Studies by such author-
ities as Guilford, Taylor and Wallace, 1959, indicated
that some of the abilities involved in creative thinking
are vital to vocational success.

The identification of the skills required for job
performance and the teaching of these skills necessitate a
high level of precision or exactness. Methods to use in
identifying the skills may be field trips to observe the
actual procedures; use of movie camera to f£ilm operations
(these may later be used to develop movements, in the way
the basic skills in industry have been developed by teachers
in trades and industries); taking a series of photographs
which show the different skills performed on a job, and
combining the photographs into a film strip; use of 3job
descriptions from the State Employment Service. If we

" | ‘{:MJ.L.M
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2ccept the definition of a skill as a complex organization
of behavior which includes cognitive, attitudinal, evalua-
tive as well as performance processes, the complexity of
teaching a skill ic seen. Those of us wno have worked in
a factory, a store or dining room know some things about
standards of marketable skills, the physical stamina re-
quired and also the drive nesded to learn a complicated
skill.

Psychologists have pointed out the necessity of three
theoretical steps in learning s¥ills. These are: (1) dem-
onstration facilitates learning when the appropriate re-
sponses are clearly indicated and described, and when the
response brokxen down into elements, is not too complex for
the learner; (2) reinforcement strengthens appropriate
responses and is most useful in facilitating learning when
applied frequently and promptly: (3) spaced practice that
provides suificient time for the learmers to attempt re-
sponses is more efficient in facilitating learning than is
massed practice, except under some special condition.

There are certain principles that are generally appli-
cable to the acquisition of motor skills.

1. A good start is essential. The correct form or tech-
nique should be stressed before speed.

2. A conscious effort should be made to improve results
by concentrating and working under some pressure- as
in competing with the class or one's own record.

3. Attention should be concentrated on meking correct
movements. Accessory and non essentizl movements
should be eliminated as soon as possible.

4. Practice sessions should resemble as nearly as
possible the situation in which the ability is to
be used or the movement will be used.

5. Practice sessions should resemble as nearly as
possible the situation in which the ability is to
be used or the movement will be used.

5. Practice periods should be preferably short and dis-
tributed over a considerable length of time for
development of accuracy.
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6. Attention should be focused upon the general or
whole movement instead of upon the details of the
movement during practice. Parts that need perfect-
ing should be singled ocut for particular attention.

Methods used in teaching a motor skill include:

1. Preparing students by helping to build concept of
movement. This may be done through a demonstration
of the movement, verbal explanations and directions
ana refisrral toc cther information regarding explana-
tions, directions, and models.

2. Guiding students in acguiring new motor pattern by
assisting them to perform movement and by evaluating
prcsress — pointing out good form and errors.

3. Helping students to further understand the relation-
ships invelved by asking them to verbalize the "whys™
and to evaluate their own progress.

4. Directing practice for accuracy (or guality) and skill
by heliping students follcw principles applicable to
practice.

Experiments have shown the importance of *he follow-
ing factors conditioning success: (1) the learners atti-
tude toward the tas¥X of learning, in general, (2) his atti-
tude toward success, (3) his belief in his own ability to
improve, and (4) his interest in improvement, and the
strength of his feeling of need for making improvement.
Does this point up, again, that our imag:znation must be in-
vigorated, that we must strike out in bold new ways to
motivate these students?

¥hen a product is involved in the development of skills
some educators suggest that a demonstration using correct
movement and/or procedure may be compared with a demonstra-
tion that violates careful planning with unnecessary move-
ments, steps in disorder, improper use of equipment, etc.
Students are asked to compare the demonstrations, to locate
errors in their own work, to plan for necessary improve-—
ments. Home economists from gas and electric companies may
present illustrations of %ime motion in preparation of food
in the home kitchen. Students may evaluate these procedures
to find applications for use in institutional food service.
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Dr. Cross, in discussing natural science in the
classroom said, “"How fine it would be if every teacher
+00k a fow minutes at the end of each class pericd to
help pupils summarize proit only what thev have learned,
but alsc how they can apply these learsmings to other
sitnations. The evidence is distinct and epphatic that
the ability of a pupil to transfer a learning to other
situations depends upoa being helped to see the possibili-
ties of transfer.” I heartily agree with Dr. Cross. This
is a technique of teaching that pays rich dividends:
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THE SELF-CONCEPT AND THE WORLD OF WORK

Dr. Beverly Schmalzried
July 19, 19567

Introduction

1. The self, as known to the individual is both perceptual
and conceptual. Staines (1953) maintains that the self is
primarily perceptual in nature. The individual learns
about his self through experiences: as he tries to finish
as fast as the others and finds he cannot. He also learns
about his self from the behavior of others: £rom the
teacher who says: "John, go to the back of the group.
You're one of the tallest boys.”

Gradually, the raw perceptual materials of the

self are +ransformed by the manufacturing pro-
cesses of the mind, so that the self also be-

comes conceptual. Memory images and other kinds

of mental structures, notakly concepts are develop-
ed. The self, as kxnown to the individual is both
perceptual and conceptual. (P. 406)

2. The self concept of the individual can be seen as com-
posed of three parts. The first of these is the Cognized
of Known Self which comprises all those characteristics of
s the individual that he recognizes as part of himself.
wWhether or not these correspond to objective reality or
+o what others think about him does not matter. The cog-
; nized self is what the individual perceives and conceives
5 himself to be. This is "me." BAnother aspect of self is
what the person believes others think of him. This can
be called the Otner Self. How oftsn have you heard a stu-
dent say "No one else thinks I'm attractive." "My mother
sees me as a child,” or "The teacher thinks I'm not good
at anything?" For the adolescent, the view that others
3 hold of him is of great importance.

The third component of self is the Ideal Self - part
wish, part "ought," the standard to be reached. "I wish
1 were more considerate," "I should be a better student.”
The Tdeal Self can be a burden which hangs around the
adolescent's neck as a reminder of his own inadequacies
or his inspiration to attain greater heights.
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3. fThere are certain aspectsof self which individuals are
usually concerned with. The most obvious are physical
characteristics and abilities. Others include traits, atti- :
tudes, interests, values, wants, goals, status, roles, in- 3
groups, and philosophy of life. The aspects of self with
which the indiwvidual is concerned may be in regard to the
Cognized Self ("i'm too tall to be pretty."”), the Other
Self (“Boys think I'm too tall"), or the Ideal Self ("z
wish I weren't so tall"). The adolsecent may center on
only one or two aspects of his being unless adults help
him to broaden his concept of self. 3

i, e oA

4. There are a number of other dimensions of self which

can help us to understand its importance in the functioning ;
of the individual. Among these are: ;

a. Self-awareness. Some individuals are so caught up
by life that they are little aware of themselves j
as persons; others very self-centered; others con- ;
tinually and painfully self-conscious.

b. Certainty. 1Individuals differ in the degree of
certainty with which they report on what they are
1iXe. It is not surprising that Petula Clark's pop
hit "tho Am I?" was a favorite of teens.

c. Self-acceptance is the term for the continuum whose
limiting points are an unreal over evaluation of
the self and self-rejection. Between them lies the
optimal region of self-acceptance which occurs when
the cognized and the ideal self are close together:
"7 am like this and happy to be this way." It is
important for us to know that the adolescent girl
is less accepting of herself at 17 (the age when
we will be teaching her) than in the years imme-
diately preceding (Roff, 1959).

d. 1Insight is the degree to which the self-picture
corresponds to reality. Part of the teacher's role
can and should be to help the adolescent to increase
his insight into his own capabilities and areas in
which he is less capable.

e. Stability is an important aspect of self. Stagner
(1951) contends that the self must be stable in
order to give a consistent basis for personality
and action.
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Potency can be described as the sense of confi-
dence a person developes in his own adeguacy.
How important this sense of adequacy is for the
student as he goes out to takehis first jobi

Differentiation refers to the degree to which the
person distinguishes the various aspects of self.
Part of your interaction with student’s can be in
helping them to become aware of the over-looked
components of their being. Adolescents tend to

let their feelings about their physical seif coclor
their attitudes toward other aspects of their seif-
concept. Perhaps we in home econcmics have "stayed
too long at the fair" with our empnasis on the
physical attributes of the individual. Is it not
now time to include other aspecis of self-awareness
in our teaching?

The dimension of integration concerns the meshing
of all aspecis of the self so that the individual
has estaklished a hierarchy of his wvalues, goals,
etc. He knows what will take precedent over what.
If a confiict occurs he can predict which aspect

of his self will win the battle. An example: al-
though a student is aware of her shymess she knows
tnat her need tc be recognized will see her through
her ballet performance. Integration of self is a
continual, complex process in which we are each in-
volved.

Identification. Persons wvary in their identifica-
tion with ideas, groups, institfutions, and objects.
"7 ~m Jewish,” "I'm from a lower class family."”
These identifications are an important dimension of
the conceptual seif of the gainfully employed teen-—
ager, particularly when the adolescent identifies
with a less-valued minority group.*

The self develops and grows through a long and complex
process of individual and group interactions. At the time
of birth the infant is flooded with a number of new sensa-
tions.
reactions he is not able to differentiate these sensations
from the stimuli which cause them. The dawn of self

Judging from the diffuse nature of the infant's

*Dimensions of self adapted from Staines, 1958.
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awareness probably occurs when the child is first able to
make these distinctions. As he reaches out into the world
seeing himself as separate from it, he learns that he can
affect it and that it affects him. Ames (1952) explained
that dquring the first year of life the infant “"discovers
himself” and "finas a place in, yet apart from the outside
worlid."

Among the early signs of self-awareness in the child are:

1. The child beginning to actively control his environ-
ment. The child learns he can produce effects by
his own actions.

2. The child becedming aware of his own body--develop-—
ing a "body image.” Sensations play an important
role in defining the boundaries of a child's image ]
of his body. At first infants treat the body parts }
as separate objects and may not realize they are
attached.

3. The child responding o a mirror image of himself
Stages have been noted in the iniant®s resposase o
a mirror. These are:

a. no interest in mirror, recognize mother
b. regard mirror image as playmate

c. Who dat? stage

d. coy stage (12-18 months) (Dixon, 1957}

4. The child identifying with different parts of his
body (Horowitz, 1935).

5. The child recognizing bodily differences between
the sexes and identifying with the sex to which he
belongs (Conn, 1940).

i 6. Being able to distinguish between "iI" and "you,"
"mine” and "yours." Being able to distinguish be-
tween dreams and actual happenings, and acknowledg-
ing feelings as ones own are all signs of increas-
ing self-awareness.

7. Self-assertion {the negativistic stage) and compar-
ing oneself to others.

8. The child becoming aware of the social class to which
he belongs (usually in the elementary school grades)
(Stendler, 1949).

9. The child becoming aware of racial differences.
(Clark and Clark, 1940; Horowitz, 1939). The age
at which children realize the ethnic group to which
they belong depends in part on circumstances in the
environment in which they live.
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Among the earliest experiences which influence
the development of the child's view of himself
are those with other people. The position that
the child's attitudes pertaining tc himself are
influenced by “significant others" has been ex-
pressed by Sullivan.

According to Sullivan the "szlf-system”
h=e its origins in interpersonal relation-
ships and is influenced by "reflected
appraisals.” 1If a child is accepted,
approved, respected, and liked for what
he is, he will be helped to acquire an
attitude of self-acceptance and respect
for himself. But if the significant
people in his life - at first his parents
and later his teachers, peers, and other
persons who wield and influence, belittle
him, blame him and reject him, the growing
child’'s attitudes toward himself are like-
ly to become unfavorable.

in assessing the influence of interpersonal
relationships in the development of a
child's view of himself it is essentail,
however, not tc lose sight of the fact

that the relationship is interpersonal.

it includes the child as well as the

others, and the child's own qualities play
an important role in the relationship...
children differ from the time of birth in
temperament and disposition in their demands
and their response to the treatment they re-
ceive from others and in the response they
evoke from others. Infants, for exampie
differ in the extent to which they are ac-—
tive or passive, irrespective of the social
environment in which they are reared...
parents who have reared two or more children
report, for example, that almost from the
day of birth one child was more sensitive
than the other and that as the youngsters
grew older, one would show "hurt feelings"”
when mildly scolded while the other would
take the scolding in stride or even strike
back... (Jersild, 1960, p. 202}.
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Unfortunately we are not able to control the factors

which causé a child to be bent in a certain way nor do
we have the expertise in child development to know the
"ideal" child rearing practices for even the most sim-
plified "types" of children with which we are blessed.

Now that we have reviewed the dimensions of the self-
concept and outlined the way in which the self-concept
is developed and molded through the years of life, let us
turn to the issue of the day: the self-concept in the
world of work. It is my feeling that

6. the self-concept of the individual is an important as-
pect of education for gainful employment:

a. Tne self-concept of the individual affects his as-
pirations and goals for the present and the future.
This has been fairly well-determined by research.
For example, Moore (1260) found the self-concept
of the adolescent was related to his image i the
cccupation he expressed preference for. Students
with little discrepency between their ideal and
real self were found by Moses (1960) to select high-
er vocational levels. Also Schutz (1959) found that
adolescent boys' level of occupational aspiration
was in part a function of their evaluation of and
satisfaction with their perceived self. These are
only a few of the studies linking vocational choice
and self-concept.

Maslow (1943) presented a theory of human motiva-
tion and delineated the hiearchy of needs leading
to maximum functioning of the individual. Accord-
ing to this author, these steps are:
self-actualization
esteem
love
safety
physical

As you can see, self-esteem is an important factor
in the individual striving to be and becoming
everything that he is capable of being.

b. The self-concept of the adolescent affects his abil-~
ity to profit from training, experience, and eval-
uation. In relation to the development of the
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individual's self-concept it is important to re-
cognize that each person has a strong tendency to
preserve attitudes and ideas he has already formed.
The adolescent strives in the presence of others
and in his own eyes to be himself (as he sees him-
self) and te live in accordance with his concepts
or attitudes regarding himself, whether these be
true or false. 1In his educational experiences,
therefore, his already established self-system will
filter out for assimilation only those learnings
which can be integrated. It may be difficult for
the student to see or hear or grasp the meaning of
anything, favorable or unfavorable, that goes counter
to his picture of himself.

It is important also to note that each person spends
a great deal of energy in maiptaining his self-
concent. Particularly if the adolescent feels in-
secure he will devote himself to proving to himself
and others what he really purposes to be. /e can
be aware of this in ourselves: we are threatened
by new ways of doing things, we are defensive when
others offer suggestions, we seek reassurance from
others that we are the most dedicated, the most
challenging, etc. 1In contrast, the self-actualized
person, who has self-esteem, is characterized by a
high degree of openness to life. He is able to look
at himself accurately and realistically. He has
such a degree of trust and faith in himself that he
is able to look at any and all aspects of his self
without the necessity for defending himself or dis-
torting events in ways he would like them to be.

The person with acceptance of himself is able to
say, "It is true. I didn’'t do a very good job to-
day." He is not resigned to his inadequacies but
sees them as part of his imperfect but acceptable
and growing seif. Because of his trust in his self,
the student is able to try new ways of doing things,
evaluate himself more realistically and less de-
fensively and respond more openly to your suggestiomns.

A positive self-concept also allows a person the free-
dom to be creative, to try new methods, to risk him-
self in new ways. Only when a person has a back log
of success, when he feels that he is worth something
and that his ideas are worth something, will he
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experiment with new ways of arranging the shelves,
or using a cake mix, or folding the washing.

"T'11 try," "I wonder how it would work this wav,*”
"I think T could do that," come from having tried
at some other task and succeeding, from feeling
that one is a capable person. Only when there is
a underlying feeiing of self-esteem can self-
actualization occur. Self-actualizers are free
wneelers able to move off in mew directions and
this of course is what we consider creativity -
creative use of materials and of ourselves.

d. The self-concept of the adolescent affect his atti-
tudes toward others and his ability to live and work
with them. There is evidence that the attitudes one
has toward oneself color the attitudes one has to-
ward others. The adolescent judges himself as he
has been judged and then in turn judges others as
he judges himself. (Jersild, 1960) If we can help
young men and women to value and accept themselves
we will be rewarded with the waluing and respect
which they have for others. If we treat them in
such a way that their self-respect is lowered, we
will be contributing te a world of hate and hostil-
ity. You have all heard the story of the boss who
critisized the employee, the employee went home and
screamed at his wife, the wife yelled at the child,
the child kicked the dog, the dog bit the boss, and
so on, and so on.

Being well-adjusted, or, perhaps it would be better
to say, being in a state of well-being is perhaps
one of the most important attributes an individual
can bring to a job. As you know, most employees are
not fired or dismissed because of poor work perfor-
mance but because of personal qualities which make
it difficult for them to work within the job set-
ting. A healthy self-concept enables one to have
positive attitudes toward others and frees one to
enter into creative human relationships with co-
workers, employers, children, and others.

7. The literature in regard to the self-concept emphasizes
the value of the individual holding a positive view of him-
self. How then can we who are concerned with the gainful

employment of youth promote their persomal growth realizing
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all of our efforts at training, in the narrow sense of
that word, will be futile unless we are also successful
in this respect? Coombs (1961) has outlined guidelines
for the educatiocnal system interested in nurturing the
self-concept of students:

a. Ve must regard the individual's self as a re-
cognized part of the curriculum.

b. The need for people who see themselves positive-
ly means that we should avoid esxperiences which
diminish the child's selfi-concept.

c. We must provide for individual differences.

d. We mnst apply our criteria for selfi-actualiza-
tion to every educational experience.

e. It is mecessary for us to learn how things
seem tO our pupils.

£. Ve must provide for rich opportunities for in-
dividuals to explore and test themselves.

g. Ve must allow students the freedom to be com-
petent, responsible, and independent.

In these ways we will help students to ccme to know and
accept themselves, in order that they may enter the work
force with self-confidence and self-respect, as well as with
the necessary skills.
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DESCRIPTIONS OF SOME OCCUPATICNS IN DIFFERENT
AREAS CF HOME ECONCMICS=*

Mrs. Ata Lee :
June 21, 1267 |

Gccupational Preparation defined-: The courses or units of

i instruction in home economics emphasizing acguisition of :

-t kuowledge and development of understandings, attitudes, and |
skills relevant to occupational preparation and the utili-
zation of specialized knowledge and skills of home econo-
mics. Learning activities and experiences are oriented
toward the development of competencies essential for entry
into a chosen occupation or for acquiring new or additional
competencies for upgrading occupational proficiency.

- Subject matter is coordinated with appropriate field, 1lab-
oratory and work experience. Occupations include those
which provide (1) services to families in the home and
similar services to others in group situations; (2) assist-
ance to professional home economists and professionals in
fields related to home economics in industries, agencies,

and organizations; and (3) other services and/or assistance
directly related to one or more home economics subject matter
areas.

Care and Guidance of Children - Preparation for a
variety of employment related to child care centers
and young children; e.g., assisting directors of
child day-care centers or nursery schools, assisting
with activities on playgrounds and in recreation
centers, and caring for childrern in stores and air-
ports.

Clothing Management, Production, and Services - Pre-
paration for employment concerned with clothing and

textiles; e.g., fitting and altering ready-made gar-
ments, custom tailoring and dressmaking, laundry-dry
cleaning work, and demonstration work and technical

work in business and industry.

Food Management, Production, and Services - Prepara-
tion for a variety of employment related to institu-
tional and commercial food services. These may include
workers and supervisors in hospitals, child-day-care
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centers, homes for the elderly, and school lunch
orograms, and dermonstrators and technicians in
the food industries.

Hore Furnishings, Equipnment, and Services - Pre-
paration for 2 variety of employment related to
home furnishings and/or ecuipment which includes
assistance to plurchasers in the selection of
suitable home furnishings and/or eguipment, assist-
ing interior decorators, and custommaking of cur-
tains, draperies, slip covers, and other related
items.

Institutional and Home Management and Supporting
Services — Preparation for a variety of employment
concerned with public housing services to home-
makers, and housekeeping services. These include
hotel and motel housekeeping, homemzker services,
institutional housekeeping, and assistants to home-
makers and management aides in public housing.

i 4
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GUIDELINES FOR PLANNTIIG AIID EQUIPPING
A CHILD CARE TIKSTRUCTION LAEBORATORY

Thirty-five square feet play space per child is minimum
accepted for licensure exclusive of storage and space for
food preparation. Fifty sguare feet per child is minimum
reguired by some states. Many centers are larger. It is
preferable that all tabics be adjustable as to height so
they may be usel for different size children and for differ-
ent purposes. Stack chairs are preferred. They £it into
minimum storage space and can easily be moved and stacked
to clear the flocr for differeni activities.

Areas of Activity Suggested Equipment
for Each Area

Block Corner - located Unit blocks, hollow blocks,

away from lines of small boards, and such acces-

traffic sories as trucks, animals,
people, traffic lights and
the like

Creative Play Dress—up clothes

*Housekeeping or Doll Area Dolls - Child-size furnish-

ings, including a range

A sink with a real dishpan
in it

Cupboard for dishes

Small dresser for doll clothes
A child’'s rocker

Doll bed large enough for child
to get in it

Iron and ironing board

Dress—-up clothes

*There will be interaction between areas of activity through
interchange of items in different areas to help a child have
a successful play experience.




Arcas of Activity

1420

Suggested Equipment
for Each Area

Area for Manipulative
Skills

Table and Chairs

Pegs, pegboards, small table
blocks, color design blocks,
wooden beads for stringing,
and simple wooden puzzles
and other items which en-
courage hand-eye coordination

Art Area -~ place near
natural light

Table (preferably rectangu-
lar) of adjustable height;

a stack chair for each child;
two or more easels - acces-
sible to water for washing
hands and mixing paint

A Quiet Cormner
(Library and Science Area)

Books, record player and re-
cords, simple games

1,0w book shelves so child
may select books

Such items as pine cones,
seeds, and plants for nature
study, to be collected by
children and students; may-—-
be a f£ish bowl

A small table and chairs for
sitting while looking at
books or listening to re-
cords

carpeted so children may sit
on floor




Areas of Activity

Suggested Equipment
for Fach Area

Space for Equipment That
Redquires Use of Iarge Musciles

Climbing apparatus with
accessories such as ladders,
hollow blocks and small
boards

Climbing structure such as a
ladder box and boards used
with saw horses

Avoid crowding tThe space
with equipment so as to per-
mit running, climbing, crawl-
ling and the 1like

Toilet Area

Toilets and lavoratory facil-
ities to meet state standards
and accescsible to outdoor play
area

Storage Area

Storage facilities for both
indoor and outdoor equipment

Lockers - one for each child,
at least 12 inches wide, with
a shelf for hats, a hook for
his coat, and provisions for
storing boots and his personal
belongings

Storage for teacher supplies
and belongings

Rest Space

One cot for each child with
adequate storage space for
cots when not in use
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Areas Oof Activity

Suggested kguipment
for Each Area

Ouidoor Space
100 o 200 square
feet per child

Must be fenced for safety
and equipped with a gate or
othexr entrance not easily
cpened by children

Avoid filling space with tee
much squipment so chilidren
may have space to run, throw,
roll and play creatively

Seesaws, balancing boards,
packing boxes, wheel toys,
sandbox, planks, tires, balls,
hoops

Y |
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FACILITIES FOR GAINFUL EMPLOYMENT CLASSES
IN CHILD CARE SERVICES

¥Mrs. Mavy Ray
July 21, 1967

Introduction

in the short time since I became a supervisor in 1961,
home economics has changed from being solely occupied with
the training for the vocation of homemaking to concern with
training young men and women for gainful employment in areas
which utilize home economics aptitudes and skills. A change
in program demands a corresponding change in facilities.
Since educational facilities are usually built with the idea
that they will be used for fifty years, it is evident that
we must plan carefully with the future in mind for those
facilities which will be built now. One of the trends in
new facilities is for the area vocational school. TUnder the
Vocational Act of 1963, federal funds are available to help
build these facilities. In Broward County, the area voca-
tional school is nearing completion about five miles south
of Fort Lauderdale. It is called the "Sheridan Vocational
Center.” Mrs. Gladys Hutchinson, the Co-ordinator for Adult
Education, was in charge of the planning for this department.
T think you might be interested in the details which go into
such planning.

The Beginning

Based on a vocational survey, it was decided to plan for
two programs in training for gainful employment in home eco-
nomics —- The Nursery Day-Care Center Worker and The Super-
vised Food Service Worker. The facilities for these areas
would be built immediately. Iater, facilities would be added
for training clothing alteration specialists. A dining room
for food service will also be included in the second build-
ing. We are concerned here with the facilities for the Nur-
sery Day-Care Center Worker. Since Mrs. Hutchinson knew very
little about the operation of a nursery school, she sought help
for the planning of the course as well as the facilities.

pates & oDy
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She read many bocks and pamphlets tc define the activities
which would demand specialized facilities. These books and
pamphlets also helped her in space requirements, both indoor
and outdoor.* Reading about a subject is never enough. We
have 180 licensed nursery schools in Broward County and many
of them are quite well equipped. Mrs. Hutchinson visitied
many of them and enlisted the help of the owners. She also
consulted with the several child psychologists in the area.
From these community resources she began to build her advi-
sory counsil. She made trips last summer to the better known
nursery school centers such as Cornell, Syracuse and Merrill-
Palmer School. 1In Detroit she became acquainted with Miss
Helen Parkes, Director of Nursery Education in Michigan.
Later Miss Parkes visited us in Broward County, and her aid
was invaluable. Finally, she felt that she was ready to go
to our County Department of Flant Planning and to begin to
see her ideas on the planning board.

The Planning

We are fortunate in Broward County in having a most
cooperative plant planning department. Norman Pettigrew
spent many hours with Mrs. Hutchinson discussing the objec-
tives of the course, the program which would be offered, and
the activities which would be carried on in these facilities.
He sketched many preliminary plans before they became close to
what was desired. The architect who would finally execute the
plans was consulted many times. He was a most creative and
imaginative person and much of the credit for the originality
of the design belongs to him.** These preliminary plans were
submitted to the Advisory Council who revised them and made
comments and suggestions. They were then returned to Mr.
Pettigrew and the architect.

Meeting Requirements

Sc far no accreditation standards for the area vocational
schools have been set by the State Board of Education. However
the plans must be submitted to them for scrutiny and approval.

*See Bibliography.

**0QOtto Haack of Anson, Grove, Haack and Associates,
Fort Lauderdale.

. T Y
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- - But on the county level, many requirements must be met, ana
’ these would differ from county to county. The fire depart-
' ment must be consulted for proper exits, fireproofing, fire
extinguishers, etc. The Coun:y Board of Health is concermed
with the amount of space allocated per child, the sanitary
facilities, kitchen facilities and health hazards such as
swimming pools.

Storage

Sufficient space must be provided for storage. The edu~-
cation specialist must inform the architect what is to be
stored, and the dimensions, even to the height of the books.
He then can allocate the necessary space and devise the effi-
cient arrangement of the storage areas.

Final Approval

After the final revision was approved by the Advisory
Ccouncil, the plans were sent to the consultants, Miss Parkes
in Michigan, Dr. Dales at The Florida State University, ard
the Merrill-Palmer School. Any revisions suggested by these
consultants were made, and the plans were then submitted to
the Broward County Board of Public Instruction. From there

- they went to Tallahassee for approval by the Home Economics
Section of the State Board of Education. Many people and
groups of people had a part in these plans. Although Mrs.
Jutchinson, Mr. Pettigrew and the architect were primarily
responsible, the community through the advisory council, the
consultants, the home economics section, all played an impor-
tant part. As a member of the .dvisory Council, I, too, heiped
in the planning. How important all this was to us became very
clear last October. It is important in a laboratory nursery
school such as this to provide for observations by the train-
ees. The natural actions of small children are inhibited if
they become aware that they are being observed. An observa-
tion room was provided with one way windows. Since cleanli-
ness of the body and toilet habits play an important part in
training young children, windows were provided that looked
into the bathroom area, which would be used by the young

’ children. The Advisory Council and the consultants approved

this.

Our own Board of Public Instruction approved the plans
but apparently did not notice this particular feature. What
happened to us should serve as a warning that you can never
plan too far ahead of public opinion. 1In all fairmess to the
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parentis of Broward County, they were never given the oppor-
tunity te assess the true walue of the windows. Emxotions were
aroucsed, anf they always interfere with critical thinking.

The ncuzgapcrs played up this feature as “peep windows." They
did r.53t bring out that this was a nursery-laboratory, nor that
thi 2ttendance of the children was purely voluntary. From the
articles in the newspapers you would hawve thought that this
was an elementary sctool, and that high school students would
be gcormitted, even encouraged, to spy on little children as
they used the toilets. Editorials were written on this latest
“inwasion of privacv." The public became inflamed and stormed
the school beard. “hie telephones were ringing constantly.

How thankful we wers that this was not just our idea, but the
ideas of many. Our Advisory Council and consultants supporied
us. The Board ordered the windows removed, and we complied.

Equipment

Let me say a word concerning the ordering of equipment
althoug* this is one of the biggest jobs. The planning for
eguipment really must go along with the planning of the whole
facility since space of the right size must ke allocated. The
first step is to investigate the equipment which is desirable
and available. There is a bewildering variety from which to
choose, especially for the world of children. The same sources
which helped us plan the facility were utilized to plan the
equipment. Much commercial help is available also. After the
eguipment is chosen, specifications must be drawn, specific
enough to get what you want but not so specific as to prevent
bidding. This is very difficult. Generally, any item or any
group of items over $300.60 must be bid. This takes much time.
The requisitions must be made out far in advance to allow for
the bidding procedure. The accepted bid must be authorized by
the school board for purchase. Once the purchase is made,
weeks or months may elapse before delivery.

Steps in Building

Even though the plans seem perfect on paper, as they
assume the third dimension in building, small revisions may be
necessary. Frequent supervision is necessary, and any needed
changes should be brought to the attention of the architect.

A ILoook at Sheridan Vocational Center

As you look at the plan, notice the points which I have
made.
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Outdoor area -- covered playground, outdoor storage,
drinking fountain.

Wide owverhang.

Flexibility of use -~ ©wo child laboratories separa-—
ted by foiding door.

Provision for activities —— toilet for each side, child
kitchen, observation room, library-conference room,
unit kitchen, student toilet.

Provision for storage —-— separate entrance for students.

Use by Other Cou.vy Schools

. These plans were devised to encourage other schools in the
county to make use of the center. The entire second floor is
for observation by large groups of students. The stairway is
at “he back so that students can come and go without interrupt-
ing the nursery school. Adults can also use these observation
features to increase understanding of child behavior.

Educational Concepts

Keeping in mind the details of planning, let us move to
a different type of facility. The regular hidgh school must
be planned so that it is adaptable to both the homemaking pro-
gram and the courses in gainful employment. This is where
MONEY comes in. Under the present program, assuming twenty-
four in a class, Level Two accreditation standards, 3180 square
feet are allocated to home economics. Tanis is barely enough {
for the homemaking program and does not allow special facili-
ties for gainful employment courses. The obvious course is
to allow more square footage, but this costs money. There is
a question whether the number of students wno might take
courses in gainful employment are sufficient to justify extra
space for their training. For instance, at Stranahan High
School there are 290 to 300 girls enrolled in the homemaking
phase of home economics. There are forty girls taking the
gainful employment course for nursery workers. Can we justify
space just for them? It seems to me that we must make our
space flexible so that it can be adapted to the coarses which
we are now offering or to courses which we may offer in the
foreseeable future. To do this we must identify the basic
educational concepts which will guide us as we plan the facil-
ities. You have probably studied the issue of "The Illinois
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Teacher"* devoted to the facilities for the hoxe econonics
progran. Also I am sure you have keen reading the conference
report, “Contemporary Issues in Home Economics."** T, {oo,
have studied these, and T would like to give you some Of my
thoughts along these lines.

Four basic concepts are discussed as basic to the
development of home economics facilities.

1. Peaching - Learning Centeredness.

This simply means doing the same thing we defined
for the area vocational school. ¥What activities do we
plan for? If we take the activities for the homemaking
program and add the activities needed for gainful em-
ployment we should be able to plan a department which
can be used for both types of programs. For instance,
let's 1list the activities.

Homemaking Nursery school aide
Lecture - recitation Assist in operation of nursery
Demonstration school
Small group discussion Play area
Laboratory work Music area
Conferences Quiet area (art)
Teacher planning Eating area
Toilet area
Observation

You can probably think of others. Identify specific teaching-
learning situations.

2. Accomodativencss.

Rooms must be adaptable for use in different programs.
When nursery is not in operation, room should be used for
something else. Folding walls are helpful but limit
storage. Rooms should be easily changed to fit differ-
ent situations.

*Elizabeth Simpson and Joseph M. Barrow, "The Setting for
the Home Economics Program at the Secondary Level,” Illinois
Teacher of Home Economics, VIII, No. 2, 74-86.

**Joseph M. Barrow, "Facilities for Emerging Programs,”
A Report to the National Conference on Contemporary Issues in
Home Economics Education, Universityv of Illinois, May 9-13, 1965.
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3. HMinzmization of Distractions.

Air-conditioning is a must, whatever the program,
for quietness as well as comfort. I think carpeting
wouald be a big help although I have not been able o
sell my county omn that idea. The problem of traffic
needs to be considered. People entering the depart-
ment should not have to walk throuch a ciassroom.
Students with a clothing-mending problem should be
able to take care of it without distracting a class.
Air-conditioni:g eliminates windows which are a visual
distracticon. Glare is also a wvisual distraction as is
any movement not connected with class work. Uncomfor-
table seats, tables too 1low or toc high, —-— all are
distractions. Along with this the whole department
should say plainly that this is a place for work, not
play.

L, Educational Continuity.

Will the department be used for adult education as
well as secondary? How much demand will there be for
gainful employment courses as well as for homemaking
courses? Will the P.T.A. Oor community groups make use
of the department? What about F.H.A. actiwvities?

A Look at Hollywood Hills High School and Margate Jurnior
High School

Hollywood Hills High School, focrmerly known as Danie-
Stirling, will be built in the spring of 1968. It has been
planned tc accommodate a research project in which I am in-
terested. Let's test it against the educationai concepts.
Within the limits of the sguare footage, it is teaching-learn-
ing centered. Ve have tried to adapt the facilities to accom-
modate every situation we could think of. Our big limitation
is in storage. It is accommodative -- at least for nursery
schcol workers. The nursery can also be converted into a
home science laboratory. Observation windows are here; also
an efficiency kitchen. Toilet facilities have been provided
as well as access to a play area. The lecture-demonstration
area will be used by the art department as well as the home
economics department. It is set up for projection of wvisual
aids for all courses. The distractions are kept to a minimum.
The lecture~-demonstration area can be entered without inter-
rupting other classes. Ve anticipate that the adult program
will use the lecture-demonstration area especially. In fact
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v 8 we believe the school will envy this feature, and we may

I have trouble kXeeping it for our use. This plan is not per-
fect. It represenis constant compromise with what we wanted
and what we could have. Margate Junior Eigh School shows our
adaptation of the supervisory aisle which was suggested in

the Illincis Teacher. This has nothing to do with the nursery
aide course, but I do think it could be adapted to the super-
vised food service worker.

Adapiing 01d Facilities to Gainful Employment Courses

Many teachers find themselves in a department which was
built for homemaking. It is easy to close the mind and keep
on teaching as usual. The attitude of the administration may
be most discouraging. The county office staff may not yet
perceive the need for courses in gainful employment, particu-
larly if it will upset or change the current program. Change
is always resisted, never welccmed. Someone needs to take a
look at the poussibilities for introducing the new courses even
f in an old facility. These possibilities depend or an assess-—
‘ ment of many factors.

1. Size of the Echool.

In a small high school, the possibility of getting
enough students sixteen or oclder who are interested in
vocational training is rather slight. In a hich school
of 2,000 or more there should be enough students for a
class.

2. Social and Economic Structure.

ls

A school located in an upper middle ciass community
will not have the need for vocational classes that a
school will have which is in a lower middle class neigh-
borhood. But do not be fooled by the number of students
who say they are planning to go to college. That is a
status symbol, but most of them will be looking for jobs
on graduaticn.

3. WNeeded Space.

Are the facilities taken up completely with the home-
making courses? With a little ingenuity could the sche-
dule be rearranged to allow for a three hour block of
time?
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€. Availability of Special Facilities

Is this space close to toilet facilities, outdoor
play areas, kitchen facilities? Can some arrangement
be made for observation of young children by the stu-~
dents?

5. Renowvations

Are major renovations needed? If so, will the struc-
ture of the building permit? Men don’t trust a woman
who lightly talks of removing walls before she knows if
the walls are load bearing. How much will these reno-
vations cost? Can you justify the cost? Can the course
be offered if only minor adaptations are made? Can room
dividers be used? What about screens to divide the room?

6. Equipment

Where can you get the equipment for the course? 1is
there enough money to buy new egquipment? Can you borrow
from an elementary school? What kind of equipment can be
improvised by the students?

These are all questions for which we sought an answer as
we considered the possibilities of adapting a regular home
econcmics department to the course fcr the nursery day-care
center worker.

A Look at Stramahan High School

During a teacher conference day, when I was visiting at
Stranahan, the teachers and I began to take a new look at the
facilities with the idea that we might begin to train girls
as nursery aides. Stranahan is a large high school -- about
2,700. 1Its school population is very heterogeneous. It draws
from all classes of people. The home economics department is
large and spacious. There were three home economics teachers
who were eager to try new courses. One of them is a partici-
pant in this seminar. A receptive mind opened our eyes to
the possibilities of the home economics department for the new
courses. As you can see in this transparency, the home eco-
nomics department is long and narrow along one side of the
building. The foods laboratory is at Sme end separated from
the clothing laboratory by the living-dining area, cabinets,
office and a bathroom.
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At the other end is a classroom which is separated from the
clothing laboratory by fitting rooms and storage areas. A
grassy area is between the home economics department and the
parking lo:t. 1In this storage area there is a sink with counter
space. Suppose we turned this into an efficiency type kitchen,
removed these walls, put in a wall here, cut a door there,
fenced part of the grassy area here! We would have a work-
able laboratory for training nursery aides. e even have the
private toilet area. If we put a gate here and a walk to the
door the children could enter the nursery school without going
through the high school. If we did this, the department would
look like this. It would still be functional for homemaking,
but we have added the dimension of gainful employment. Un-
fortunately our grand plans did not materialize because of
MONEY! e had to modify and compromise. ¥We did fence in the
grassy area. e received vocational money for equipment but
not for the needed renovations. The county felt the renova-
tions would cost more than we could afford at the present time.
Nevertheless, we did train forty girls in two classes as nur-
sery school aides at Stranahan High School last year. It was
certainly far from an ideal situation, but we felt the course
was worth-while, and we are offering the two classes again

this vyear.

i want to show you some other floor plans of a typical
high school home economics program. See if ycu can be in-
genious in devising a place for teaching the Child Day-Care
Center Worker.

Now what are the points to remember concerning the nur-
sery school itself?

I. Space

A. Space indoor is of prime concern - thirty five
square feet per child exclusive of storage,
lavatories, isolation rooms, conference rooms.

B. Space outdoor - 200 square feet per child.

Ii. Indoor Facilities

A. Fire protection - most of our schools would
easily meet this criteria.

B. Health protection - dry, clean, sanitary isola-
tion room.

C. Adequate light.

D. Cheerful room.
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E. ILarge, clear floor spaces.

F. ILow windows, if any.

G. TLow toilets and wash bowls or steps if full
size.

iTi. PFacilities Outdcors

A. Accessible to toilet facilities.

B. Drinking fountain.

C. Fenced grassy area with shade.

D. Prcvision for storing outdoor egquipment.

fWWhat facilities are needed for the rainees?

. Classroom equipped for small group discussions.
Area suitable for showing films and film strips.
Area for observing nursery school in operation.
Kitchen facilities ror preparing snacks.
Resource center for individual study.

Storage for nursery equipment.
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f you are to facilitate change by introducing courses
for gainful employment in ycur particular school, community,
county or even state, you must become a change agent. But
remember if you wish to influence others, you yourself must
be open to influence; if you wish to help, you must also Dbe
ready to accept help. These new ideas for home economics are
challenging. This help is available to you to facilitate
change. Ask and it shall be given unto you.

o sy RIY UL AT AT = A abd maow o




SPACE AND EQUIPMENT FOR GAINFUL EMPLOYMENT PROGRANMS :

.- Miss Ata Leez
' July 21, 1967

T was asked to talk to you today on the subject of
"pacilities for Preparation in Home Economics Relatec Occu-
pations,” and I shall attempt to stick to my topic. However,
training and facilities are so interrelated that it will be
impossible for me to separate entirely "facilities” from
"training.” I am explaining this at the outset for those of
ycu who may feel that I am wavering from my assigned subject.

-
s s s ey s

Dr. Ridley asked me to deal with some of the "overall”
: . big problems in providing facilities rather than in the de-
= tails of space and eguipment for specific occupations - so,

' that I will try to do. I will first give you as background
for considering facilities some of the facts which will affect
the type of training we offer and the type of facilities need-

- ed. Ther I invite your attention to some questions and issues

' which will have to be decided before you plan facilities.

Occupaticns in Home Economics sxe primarily service
occupations - services either for the home or the community.
Statistics from the Department of Labor tell us that one out ]
of every 8 employed persons is employed in service occupations.

- A great increase in employment in service occupations is ex-

pected by 1970. TWe have already witnessed a great increase

the past few years in the services which are in demand and

those which are being utilized in the home and community. |

Examples are:

The demand for adegquate child care services for working
mothers.

Families taking meals outside the home and special meals
being brought to the home.

The demand for persons to make curtains, draperies, slip-
covers, often done in the store or shop which sells cGra-

peries.

The demand for home health aidez to serve in family
emergencies.

The increased demand for services to the elderly.
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In most states, surveys have been made to determine the
occupations in home economics which offer the greatest oppor-
tunities for employment. At the present time, the occupa-
tions which offer more opportunities for employment seem to be:

The care and guidance of children.
Food management, production of services.

Institutional and home managewent and supporting
services.

Clothing management, productior and services.
Home furnishings, eguipment and services.
Others seem to be emerging.

Some occupations are suitable for high school youth -
some more mature adults, and some are semi-professional occu-
pations requiring from 12 mconths to 2 years preparation, offered
in such schools as junior colleges, technical schools, or area
vocational schools. Most occupational preparation requires
some supervised work experience in an actual situation in
which the service is rendered, in addition to the school lab-
oratory experience. The school instruction and laboratory
experience prepares the student for entering the work exper-—
ience which is a part of their preparation. This work expexr-—
ience is comparable to siudent teaching for those preparing
to teach, and the internship of a dietician which is a part
of her training. Some of the issues in regard to facilities
to be provided in schools offering occupational preparation
are:

1. To what extent should the school labcratory be equipped
to duplicate that found in establishments where the
student will be employed?

2. Can the schools afford to update eguipment cften enough
to give students experience in working with the latest
types?

OR
Will ve have to depend on students getting experience

with the latest types and models of equipment during
their work experience?

PRV I T
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3. What are some of the adaptations we need to make in
facilities in the comprehensive high schooli to offer
a homemaking program and to prepare for certain occu-
pations?

4. that plan can be developed for providing facilities for
preparation for certain occupations in a community where
the need for these workers is not continuous?

I will give you some of the pros and cons on questions 1
and 2 and leave 3 and 4 for class discussion.

Some disagree with the idea of equipping laboratories for
occupational preparation in the school. This is based on the
belief that classrooms and teaching materials are sufficient,
supplemented by observation and work experience in the type
of establishments in which the student will be employed.
Others have found it desirable to equip a laboratory in the
school so as to teach principles involved in the occupation,
the operation and care of certain equipment and to exemplify
standards of efficient arrangement, sanitation and order.
They believe that such preliminary training and experience
will prepare a student to better profit from work experience
and be aware of standards that are desirable.

For example, in a laboratory for teaching food service
occupations, it is usually considered necessary to have heavy
duty food service equipment to teach certain principles of
guantity food preparation and the operation of heavy duty
equipment before trainees are assigned to work experience.
They may use the smaller sizes of heavy duty equipment for
which the principles of operation are the same as the large.
Some use the school lunchroom facilities which may be adequate
in some situations and inadequate in others. However, it seems
obvious that the regular laboratory for teaching family meal
preparation and service in the homemaking program is inade-
quate.

Many have found it difficult to find a child care center
or a nursery school in their community meeting desirable stan-
dards, with a teacher qualified to supervise trainees. How-
ever, if there is a laboratory in connection with the school
with desirable standards, then the trainees may have exper-
ience in other situations without accepting them as being
all that is desired. There is merit in trainees having work
experience in different situations.
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The laboratory for preparing students for clothing pro-
duction, managemenit and services regquires less stationary
equipment than does Food Service training. Therefore, ade-
quate space and adeguate lighting and storage, electric out-
lets and running water are requirements for arranging and
using eguipment efficiently. Some types of industrial power
machines, in addition to the regular electric sewing machines,
are needed. The type to install would depend on the types
used in situations where trainees will be employed. However,
a school may be a step ahead of alteration departments in
department stores and interior decorating establishments in
using up-to-date equipment.

To my knowledge, there is no set of rules or principles
for planning space and evuipment for preparation for an occu-
pation that will insure a satisfactory teaching situation.
Each situation is individual and there are a few principles
to guide the arrangement of facilities for a particular type
of training. To illustrate my point, I will quote Mr. William
P. Rosselle, Food Service Equipment Consultant. He indicates
some principles to consider in locating the different work
centers in a food service center. I quote:

"...Having been planning food services for cver
40 years, the one thing that I know is that the
perfect kitchen has not yet been designed and
never will be designed. Therefore, as far as
'Kitchen Layout®' is concerned, I will only say
that the main consideration must be 'flow.®' Flow
of food, flow of persomnel, and flow of waste.

Food is received, stored, prepared, cooked and
served. It shoild flow through the kitchen with
a2 minimum of backtracking and interference. Em-
ployees enter, dress for work, move about in per-
forming their duties, keep clean, change back to
their regular clothing, and check out on comple-
tion of each work period.

The convenience with which they perform their
duties is the key to efficient and economical
kitchen operation. Persons being fed must be
served completely or partially and the flow of
dinners into, through and out of the dining areas
must be given consideration...
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One very important fact is that every focd ser-
vice is different from every other service. The
point that I want to make is that there is no
easy and quick way to learn how to plan a food
service...."

Mr. Rosselle further referred to three developments
which indicate the different type of rood service centers
in which our trainees may be working. I gquote his statements:

n___The three words, or phrases, that we now hear
most are ‘centralization®, ’'satellite feeding’,
and ‘convenience foods'.

'Centralization® or 'Central Service' is gemerally
thought of as main kitchens in hospitals where all
food is stored, prepared, cooked, and individual
meals are set up in one location and complete meals
are transported on trays to separate rooms, wards
or buildings and served direct to patients instead
of transporting cooked food in bulk to separata
diet kitchens and assembling patient trays in diet
kitchens near patient rooms.

'‘catellite Feeding' is generally thought of as pre-—
paring and cooking food in a ‘'food service center’
and transporting it in bulk to ‘satellite’ dining
rooms. It is used in large universities, in large
mental hospitals and in complete city and county
public school systems. At Meridian, Mississippi,
there is one central kitchen in which food is pre-
pared, cooked and delivered to all public schools
in the city. The University of Mississippi has a
Food Service Center with large warehouse space for
storing both dry, refrigerated and frozen food.

it has a large butcher shop that prepares food for
the kitchen and cafeterias in the building and
package meats to be cooked and served at many
other food serwing facilities on the campus. It
has a large bakery, a space for preparing food to
be dispensed from vending machines and facilities
for serving parties, banguets, meetings and any
other reguirement. Raw or cooked food for every
sorority house, fraternity house, dormitory, stu-
dent center, athletic building, stadium and vend-
ing machine on the campus, comes from this one
food service center.
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‘Convenience Foods' is a rapidly expanding field.
The Food Facilities Engineering Society spent

one complete day of their 196¢ annual meeting on
this one subject. The report is available from
the Food Facilities Engineering Society, F.O. BOX
1238, Harrisburg, Pa., 17108, at $15 per copy.

The society fully covered microwave reconstituting,
fast heating of frozen foods in a refrigerator,
the actual nutritive food in some standard pack-
ages of frozen food on the market. A school in
Kentucky uses frozen fcoods exclusively and all

are supplied by Armour and Company. 1Ib a school
in New York Cityv, hundreds of meals are sexrved
every school day without any cooking or any dish-
washing. On first thought., you might get the im-
pression that such cperations will reduce employ-
ment. They do reduce labor cost at the location
where the food is served ané provide employment
for unskilled workers. At the same time, they
offer unlimited cpportunities for high earnings in
supervising, designing, servicing, maintaining, and
egquipping both central kiichens and satellite food
services.

Safety is an important factor in planning all school
facilities, and in the selection of eguipment. It is impos-—
sible here to go into all safety precautioms. It might be
interesting for you to compile a list of safety precautions
for planning space and chcoosing squipment for such areas as
child Development, Food Service, and Clothing Services.

There are constant improvements in existing materials
that are constantly being produced. They must be thoroughly
checked before they are used in serving food. Some materials
have a toxic effect on foods even in minute amounts. This is
particularly true of pigments used in ccloring plastics. It
is almost impossible to produce some colors without the use
of lead. Iead poisoning is not as fast acting as food poi-
soning, but it is a surer killer. This is one field in which
NSF is very cautious. It is almost impossible to secure NSF
approval of a device having plastic in the ‘focd zone'.

That is, plastic that comes into contact with food.

In the state of South Carolina, all plastic used in any
food service, including dinnerware, that is, cups, saucers,
plates, etc., must be certified as containing only materials
listed by U.S5.D.A., the United States Departiment of Agricul-

ture. Some inexpensive plastic dinnerware, available in ten
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¢ent stores, does not meet this reguirement. Stainless steel
is still the very best rmaterial to use, at least on surfaces
of fixtures that come into contact with food.

Another danger feature that should be recognized is
floors. HNaturally, there is a lot of grease and fat in food.
Floors get slick. Spillage should be avoided and be cleaned
up immediately tc minimize accidents. A well-planned kitchen
will have a mop and dustpan hanging convenient to points where
spillage is most likely to occur.

in training persons for work in food service operations,
safety should be emphasized as much as possible. Many kitchen
wachines are actually hazardous. There are fast moving blades
on some cutters and choppers that will chop up firgers just
as efficiently as they will any other meat and bones. There
are band saws much like woodworking saws and novices should
b2 warned of dangers involved.”

Most of you are familiar with the many safety precautions
to be observed in the selection and installation of play
equipment for children as well as the mecessity for having
the cutdoor play space fenced.

We must teach safe use of ipment whether it be a
power sewing machine, a steam kettle or a slide. For new in-
stallations, the firm that supplies the eguipment should de
reguired to provide full operating and maintenance imstruc-
tions before the final payment is made. Quite a few extra
copies should be reguired for laboratory or teaching kitchens
and the equipment supplier shouid be given the reason. Ar-
rangement of eguipment according to convenience and saiety
for use is probably the most important guide for planning
facilities. Planning facilities for teaching Home Economics,
both useful and gainful employment, is interesting and crea-
tive.
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FACILITIES FOR GAINFUL EMPIOQVMERT CLASSES
3 ; Iy CLOTHING AND TEITILES

et

¥irs. Av2 A. Grav
July 21, 13567

Late this spring I wvisited & spanking new vocationai-
technical school in a neighboring state. Gainful employment
using the knowledge and skilis in two subject matter areas
of home economics was a part of the curriculum. These areas
were fcods for institutioral services and clothing and tex-
tiles. The foods service was in charge of the school's cafe-
teria.

For the clothing and textiles department, there was one
large room about the size of a "general®” classrocm in most
home economics departments. In fact, it looked very much like
a traditional home economics classrocm except there were no
kitchen units. 3 small fitting room and storage cicsets along
one side completed the department. It was all clean and shiny
7f with newnes:, but there were no pictures, no art objects, no
s displays of fabrics, fashions or findings, no arrangements

E _ coordinating color and design, no exhibits showing trends in
household fabrics. There was a liarge bulletin board but the
theme was unclear; there were no catchy Dnrases, nO eye appeal
in arrangemsnt or cclor.

The sewing machines were lined up against one side wall,
with the sink and pressing egquipment on the cpposite wall.
Is this sort of arrangement conducive to accepted management
practices? I wondered if these students had made time-motion
studies of job performance. (I don't mean to sourd ugiy and
too critical, but it seems to me that we should be able to
learn from others what not to do as well as what to do.)

. There were six sewing machines with all the new gadgets
5 , suitable for home sewing, and four heavy-duty machines suit-
able for factory sewing. Afier discussing the differences

, in the operation of a heavy-duty and a “regular® sewing

- machine, I isarred that the guickness in which the heavy-duty
machine starts and stops is a little frightening until I came
accustomed to using it. But. when I asked if it were necessary
to have four machines for this practice, the answer was "Pro-
bably nct, unless the students are to go immediately into a

S
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factory job." However, in tThat sore dragery and slip cover
deraritments are eguipped with heavy-duty machines, students
need enocugh practice to get the "feel" of operatisns then.
Angther point to consider in selecting sewing machi=mes is
whether or not ihe sewing machine taklies are to serve as
table-desks. iThen carsfulliy chosen, the under-the-counter
storage accommodates the storage of equipment and counter ToOps
xake good work and display surfaces.

In addition to four ordinary classrcom tables, there were
three cutting tables, drapery width and lengih and of a com—
fortable height placed at the back of the rcom. The dimen-
sions of the cutting tables were: 3% inches high, 60 inches
wide, and 108 inches long. (I believe the dimensions of most
classrcom tables are 30 inches high, 36 inches wide, and 72
inches lcng.) There was a guage or bailt-in ruler on the edge
of both sides of the top to facilitate accurate measuring.
These tables were stationary. Cutting tadbles might be a wiser
choice for the home economics classroom that is serwving also
for gainful employment classes.

Do we need cutting tables? Recentliy I was in Lititle Rock.
One o0f the largest hotels was in The process of remcdeling. To
provide work space for construction of draperies, long beards
had been piaced across saw horses. At these improvised tables,
women were busy either cutting fabric or hand sewing 1linings
on the draperies. I wonder if wall board might be used over
saw norses temporarily if the finances are low. The wali
board and saw horses would be sasy to store when not in use.

On the other hand, haven’'t we improvised about enough in
our departments? Folding cutting tables could accommodate all
classes in clothing construction and home furnishings. Addi-
tional tables would cut dcwn the time for cutting and marking
and the wider tables would ease the pilacing of some palterns.
Some teachers place tables together for cutting draperies and
slip covers. Others piace table legs con bilocks for a more
comfortable height. The choice is up to¢ you in view oOf other
needs 1in relation to management and to finances.

Did you ever sse a2 muiti-grader? This piece of equipment
is used to copy a pattern outline into different standard
sizes. I have not seer the Gevice in action. The personnel
at this one vocational-techniczl school spoke enthusiastically
about its usefulness. Perhaps I am still “"pure” home economics
oriented for at once I began to see possibilities of using a
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rmulti-grader for converting patterns of A-line skirts and
sleeveless blouses into a variety of sizes for students in
beginning hore econcmics classes. I am not advising you to
purchase a multi-grader. However, its usefullness should be
thoroughly investigated.

Another pisce of eguipmeni that may be of use is a "hlind-
stitcher” machine. This is the type of machine that is used
for putiing hems into inexpensive dresses and children's
clothes and cuffs on men's work trousers. It is fairly simple
to coperate. ihether students would need special training in
its use and whether the machine would be of use in construcit—
ing household farnishings would help to determirne decisions
in regard to its purchase.

One of the pieces of eguipment that seems essential is a
steam press like the ones used in laundries and coin-operared
dry cleaning shops. There is a certain amount of skill re-
quired to use a steam press quickly and efficiently. It is
very difficult to give a really “finished" look to curtains,
draperies and slip covers with a steam iron. Too, students in
home economics classes need tc learn to use a steam press if
they freguent the help-your-self dry cleaning establishments.
Almost all coats and suits usually need some pressing. I
might mention that there are other kinds of presses: the
hot head is used for cotton, the wool press is specifically
used for wool, and the steam press may be used for any fabric
that needs steam - wool, heavy cottoms, silk, nylon, dacron,
others.

A sink placed convenient to the press equipment will
eliminate steps. A sink center which can be used Ffor experi-
mental study of textiles is highly desirable. It may also
serve for the teaching of grooming. Storage for irons, steam
press, press pboards, press cloths, cushions and rolls, and
pounding blocks in the immediate area, not across the room,
will contribute to practices in management.

Pressing equipment requires carefully planned storage
for folding press boards and other pressing tools and mater-
ials. Unless this storage is included in individual work
areas, space should be provided in cabinets on castors which
can be distributed near work tables around the room. Com—
partments for storing irons should be lined with asbestos.

Storage spaces in the clothing and textiles laboratory
should be carefully planned for use so that they exemplify
principles of management. If zo, they become teaching tools

M e e L
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in themselves. Hanginug space that is sturdy and suitable
for hanging draperies, slip covers, bedsprzads and other
furnishings as well as unfinished garments must be provided.
Rods at two or more levels in the same closet may prove
effective. Extra wide "sguared-corner" hangers may be se-
cured from commercial cleaning shops. The use of this tvpe
of hanger will prevent excessive folds and wrinkies in dra-
peries and other home furnishings,
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A cabinet unit on wheels or castors mav be fitted and
equipped to illustrate a home sewing and mending center. This
seems particularly important for classes in gainful employment
in that they probably need specific guidance in arranging and
setiing up a center. Plans for such centers have been devel-
oped by home economists in state extension services. This sew-~
ing center may be used to store demonstration eguipment and
fabric; special types of sguipment; extra sewing supplies;
mend:: g and spot removal supniies.

How many of your departments contain a large roll of
paper — at least 30 inches wide in a sturdy dispenser with a
sharp cutting edge? Almost all college clothing ané textiles
deparitments make use of rolls of paper, but the high schocol
departments often do not. I suggest a supply of paper will
be useful for many purpcses and essential if the multi-grader
is purchased.

guages, tracing wheels. These students can not bz expe
to furnish all of their tools. A closet lined with peg boards
on which there are names or sillhouettes of each tcol helps

to develop good habits of orderliness. An adeguate supply Of
small eguipment and/or tools will contribute alsc to the home
economics program. How many times have you heard, "I can't
sew today. I have lost my bobbin."” Or "I forcot to bring

my scissors."”

Additional tote trays will be needed for students in
gainful employment classes. The trays should be large enough
to accomodate supplies in neat, orderly arrangement. A dem~
onstration unit is essential. Have you seen the type that
employs three base cabinets hinged together with pizano-typs
hinges? When closed it is a compact unit and may be used as
a cutting table. When open, sections swing out so ‘that there
is work surface in front of the demonstrator with cabinets on
either side. The exact dimensions of the unit and the fittings
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for the interior of the storage cabinets can be determined
by the proximity to other storage areas when in use. A
series of tray glides for trays which can be assembled with
tools and supplies for sequential work may ke located in one
of the wings or in space directly in front of the demonstra-
tor. The demonstration unit should be on castors. The table
top neight should bz comfortabie for work at z sewing machine.
The machine should be either built in or portable. Pressing
equipment may be used on top of one of the wings. A demon-
stration mirror also on castors will ccmpiete the unit. The
mirror with adju:stable tilt is excellent for demomstrating
construction processes, and may be used in fitting clothing,
tc show experiments with textiles, and for grcoming purposes.

The demonstiration mirror is surely an asset in teaching
grooming. Demcnstrations may be viewed by a large class.
Other mirrors and closet doors may be used for individual work.
There is a controversy over whether or not there should be a
grooming cenier in the home econcmics department. I don‘t
know how you feel about this, but I am sure that all of you
will agree, grooming center cr not, students in gainful em-
ployment must be taught the principles of grooming. It seems
that a2 minimum of equipment is necessary. This might be a
lavatory with a liquid soap dispenser, s paper itowel dispenser,
and a waste paper basket located behind a felding screen.

-
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tting garments is a learning activity that needs
upervision, mest people belisve that students
r dressing. Elther cleset space or f£olding
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e2d privacy fo
creens should be provided. Triple mirrors on casters or
rirrors on docrs of storage cabineis help the student to ob-
erve ithe details in fitting.

Laundxy equipment may be pari of the clothing and textile
work areas. Hinimmm requirements for efficiency arnd experi-
mentation would includs the following: an automatic washer
and dryer; z# sink for pra~treating, spotting and hand washing;
work counter space for sorting and £olding; stocrage space for
detergents. bleaches and other supplies. A floor drain with
racks above would De desirable for drip drying some things
sc ihat compariscns can ke made with machine-dried garments.

ipment ir the depariment could be used in connec-

¢h are movabls so that the materials are readily accessible
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for use and are easily restored. These cabinets may be a
part cf a larger instructional materials center in th=a
depariment. Library facilities may consist of books, pamph-
lets, pericdicals, dictionaries, evaluation devices and pro-
cess mcdels for student use, film strips, films, slides,
tapes, and teaching machine programs. Storage for charts,
exhipit materieis, bulletin board displays also may be pro-
vided in the instructional materials center which may be
located in ike gemeral classroom or in the clothing and tex-—
tiles classrcom.

Your department may already have an opaque projector, a
film strip projecior and an overhead projector. Can the room
be darkened gquickly and easily? These students may be “poor
readers.” Much cf the learning may be done through wviewing,
listening, experimenting, discussing, and practising. Does
your departmeni have a tape recorder? Do you make tapes of
reports, group discussions, lectures of resource persons? A
tape recorder is an essential tocl. Many departments are al-
ready using television sets and teaching machines. All indi-
cations seem to bz that teaching machines are effective for
students who are slow tc grasp ideas as they are presented.
Should they be inciuded in your future plans?

Much experimentation will be necessary for students to
learn to coordinate color and design. Do you already have an
apundance of fabrics, rug samples, wall paper and the like?
There may be 2 need for movable panels to simulate walls which
students can use for experimenting with wall paper and paint.
Storage of movable panels and screens as well as illustrative
materials should be provided nearby. 2 panel, a portion of
the wall or the actual windows should be arranged for exper-
imenting with curtains and draperies to develop judgments in
relation to proportions, color harmonies, choice of fabric,
type of window treatment and choice of hardware. Experimen-
tation needs to be usad in the study of floor coverings not
only for coordinating purposes but also for decisions in re-
gard to care and durability. The samples of carpeting should
be large enough to make intelligent observations--at least
2 feet by 4 feet. Students willi also need to become better
acquainted with many decorative accessories and to be given
opportunities to experiment with their use. A peg board
panel with movable hooks may be used to hang pictures in
different groupings without damaging walls. The use of many
native materials and plastic flowers will contribute to de-
veloping skill in arranging this type of accessory. A variety
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of flower containers is essential. Storage for accessories
on cabinet shelves or in drawers must be provided.

Dr. Johnie Christian in addressing a8 group of home econo-
mists at a regional meeting suggested that the keys to func-
tional facilities are fiexibility, movability, accessibility
and multi-purpose. Dr. Christian has also pointed out inter-
esting and vital suggestions for space and equipment for gain-
ful employment classes. Do you see now the concern that I
felt when I visited@ the vocational-technical school which I
described to you?

You might ask vourself the following questions as to the
new facilities that will be needed:

#Will you need folding tables and cutting boards or fold-
ing, cutting tables? Or neither? Do you have an adequate
number of sewing machines? What decision will you make in re-
gard to the multi-grader, biind stitcher and steam press? Do
you have adequate storage space for these pieces of equipment?
#Will you need additional tote trays? What about storage for
unfinished and finished household furnishings as well as clean-
ing? Do you have a sink center that can be used for testing
fabrics, in grooming and in care of clothing? Do you have

3 adequate pressing and ironing equipment and adequate storage

" for the equipment? Would it be advisable to convert the
storage cabinets to movable units? Do you have a home sewing
and mending center? Could a portion of cabinets now in exist-
ence be remodeled with movable shelves and castors to serve 3
as a home sewing unit? |

Do you have a paper dispenser for large rolls of paper?
A demonstration mirror that is movable? Do you have small
equipment for these students to use? Are you interested in
a demonstration unit? Perhaps, this will be considered an
essential new facility. Do you have triple mirrors for fit-
ting? What about folding screens? They are multi-purpose in
use. They may serve to partition off parts of the room for
students to do individual study, for experimentation in home
furnishings, for a place to go to gain one's composure—--we
all need a place to hide sometimes!

Do you now have suitable laundry equipment? 1Is it access-
ible for teaching washing, drying and care of clothing and
househeld textiles? Can the demonstrations be viewed by all
the students?
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’ Does your department have enough cabinets for storage
of teaching material? Perhaps additional storage cabinets
are needed. 1Is the clothing and textile room large enough
to accommodate a row of cabinets that may be moved about as
needed?

#Will you need additional books, periodicals, pamphlets,
| film strips, films, slides, tapes? Do you have several dic-
: tionaries or just one worn copy of Webster's? What about

teaching machines and television sets? Do you need an over-
head projector?

Do you think movable panels would ccntribute to teaching |
color harmonies in paints and wall paper, proportion ard de- ;
sign in window treatments, effective groum.ing of pictures? :
Is there a variety of flower containers and other materials
for experimenting with accessories? Does the department have
convenient storage for accessories and other illustrative
materials for use in teaching home furnishings?

The additional facilities that may be provided for classes
in gainful employment will not only accommodate the home eco-
nomics department but will enhance it. All the equipment may
be used equally as well by classes in home economics. The new :
books, remodeled or new storage cabinets, the home sewing cen-
ter, the demonstration center, panel walls, illustrative
materials will contribute to more effective teaching in home
economics as well as in classes for gainful employment?!

iy v I .

A word of caution about making decisions in regard to
remodeling and buying new equipment. It is always our policy ]
to consult experts before making major decisions. Your state ;
supervisor is an expert. She can help you to evaluate your
present equipment in the light of future needs and plans for
effective improvements. She has visited in many departments
and has opportunities to examine equipment in use. Too, this
may help you to be bold, to think big. Also, your superin-
tendent will respect the opinions of two authorities better

than one!
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MATNTATNING INTEREST OF STUDENTS

Mrs. Margaret B. Loung
July 5, 19267

The most important single factor — the teacher.

We send a message
The way we lcok - our appearance from tOop to toe
The clothes we wear
Our facial expressions
Our gestures
What we say and how we say it
Our enthusiasm for the job we are doing

Our students get the message
What they see
What they hear
What they can touch
What they can taste

Who is a good teacher?

A thousand (1000 or more studies have been made but there
is still a lack of agreement on intelligence and scholarship.
Certification and capability to teach has little connection.
Even the NTE is not designed for teacher effectiveness. Per-
haps the foundation for placing a teacher is selecting the
most competent ome.

Who is a good student?

What they bring to class with them is more important than
what they f£ind there--the attitude of th udent toward him-
self. What are his goals?

We cannot always choose our students. Try to understand
him and do not waste time trying to make him over.

Accepting and adjusting to the situation
Life is full of compromises.
Teacher sets the climate - one's surroundings
Vocabulary is important - what you say and how you say it
Be shock proof and open minded

A thorough knowledge of the job or jobs to be done, a will-
ingness to work, and the ability to get along with people will
be needed.
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We have goals -~ some are easy to do and we need no help;
others are hard to do and we need help!
Admit you are not an expert, especially on personal
problems
Learn to laugh at yourself - a sensz of humor
Keep calm in the midst of confusion

Maintain interest by
The cooperative approach to planning
Working together as a team
Making decisions and accepting the consequences
What do you 1ike to do?
¥What are things you do not like to do?
Review past experiences
Anticipate new experiences
Explore resources using a time schedule

Varving technigques
A brilliant presentation to a large group
Keep your eyes open for progress and congratulate them
Develop student independence and inmproving self-image
Encourage self-evaluation of their progress
Create a desire for "do it yourself projects*” where
their knowledge and resources may be used
Maintain a balance of human relations - getting along
with others is within yourself
Good intentions must be followed by good actions
Be prepared for what you have not yet seen
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ACCREDITATION

William E. George
July 27, 1967

I was advised prior to the time I prepared my material
that the great majority of you are secondary home economics
teachers, engaged in teaching Home Economics for gainful
employment to senior high students. On the basis of this
information, it would appear that you would be primarily
interested in: (1) general information concerning accred-
itation and, (2) the procedures used in evaluating and
accrediting the public schools of Florida, grades X-12. 1T
shall, therefore, direct my comments to these topics.

There are two accrediting agencies in the State of
Plorida, concerned with accreditation in the public schoocls.
These agencies are: (1) the State Department of Education
and, (2) the Southern Association of Colleges and Schools.
The State Depariment of Education is concerned with all pub-
lic schools, approximately 1825, and the Southern Association
is concerned only with the schools that voluntarily seek
membership. The Southern Association is one of six regiomal
accrediting agencies which encompasses all fifty states.
Schoois and institutions from eleven southern states hold
membership in the Southern Association. Southern Associa-
tion accreditation is administered in the X-12 public schools
of Florida by two commissions, the Elementary Commission and
the Secondary Commission. State Department of Education
accreditation is, of course, administered by the State Depart-
ment of Education. The State Superintendent, assisted by his
staff, recommends accreditation standards to the State Board
of Education and they, in turn, adopt them as State Board of
Education regulations. State Board of Education regulations
have, for ail practical purposes, the effect of iaw. Since
I am a Consultant in School Accreditation for the State
Department of Education, I shall restrict my remarks to the
State Department of Education accreditation standards and
procedures, however, I will answer questions about the South-
ern Association later, if you wish.
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With the use of some slides, I will attempt to give you
some information concerning accreditation and the accredita-
tion procedure used by the State Department of Education.

Since accreditation deals with evaluaticn, I think it
would help us to achieve the proper mood if we would evaluate
ourselyes. To accomplish this, a short test has been prepared
for you which may be callad a *number maze”. You will be ex-
pected to mentally draw a line between the arabic numbers in
their numeric sequence from the number one to the highest
possible number within the time limit. When the next picture
flashes on the screen, please start in the upper left hand
corner with number one and mentally draw a line to number two,
and each consecutive number thereafter. Please rsmember the
highest number you have reached when the picture is removed
from the screen.

TEST TIME

Now I wouild like to provide you with a svstem, method, or
plan of attacking this test. Please note that this picture
indicates that the odé numbers are on the left and the even
numbers are on the right of the numeric maze. The first
series of six numbers (1-6) is on the top half of the picture,
itnie second series cof six numbers (7-12) is on the bottom half
of the picture, - the third series of six numbers is on the
top, - the fourth series of six numbers is on the bottom, and
so forth through the sixty numbers. Now, will you re-take
the test, remembering the highes%* number you reach before the
picture is removed? When the next picture is flashed on the
screen. please proceed with the test.

TEST TIME

If previous experience is any indication of your perfor-
mance, I think we can assume that each of you reached a higher
number on the seccend test than you did on the first. The
reason for this increase is probably due to the fact that you
had a method, plan, or instrument tc help you attack the situa~
tion. This is very similar to accreditation, as accreditaticn
is nothing more than a meth 9 and instrument whercby people
may evaluate a school for the purposes of (1) improvement,

(2) assurance of compliance with a set of minimum criteria,
and {3) to gather information for administrative and leader-
ship decisions. Accreditation is not new to the Florida State

Department of Education, as it originated in 1909. There are
no available samples of the standards used during this period
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but here are copies of the standards used in the 20s. The
standards of the 20s contain items on administration per-
sonnel, and facilities.

These standards you will recognize as the ones which we
are currently using, and have used since 1963 for elerentary
and seccndary schools, with special provisions for vocational-
technical and exceptional c¢hild schools. These standards are
divided into four divisions: over-all, elementary, junior
high s~hool, and senior high schocl. Every school must comply
waith the over-all standards, and each of the other applicable
division(s), according to their grade organization. Each of
the four divisions is sub-divided intc five sectlons: admin-
istration; personnel; instructional program; services, materi-
als and equipment; and facilities. Let me emphcsize, hcwever,
that administration, pecsonnel, services, materials, eguipment,
and facilities are only important when they relate to program
effectivenass and to the achievement of individuzl students
such as these.

The accreditation classifications of Accredited, Accred-

ited With Limited Deficiencies, Accredited Warned, and Non-
Accredited are assigned schcols annually on the basis of com-
pliance with the standards in the appropriate divisions. The
reguired percentages c¢f compliance for any school to receive
the Accredited classification are at least 994 of level 1
standards, 85% of level 2 standards, and 50% of level 3 stand-
ards. The Accredited With Limited Deficiencies classification
is reached by meeting the minimum percentages of 96% cf level
1 standards, 70% of level 2 standards, and 30% of level 3
standards. The Accredited Warned classification is bzsed on
the Accredited With Limited Deficiencies percentages, with
allowance for a 5% deficiency by level, or combination of
levels. 34 school may oniy stay in the Accredited Warned
classification one year. Non-Accredited is the classification

3 given tc a school when it does nct achieve the percentages

’ required for Accredited Warned, or remains in the Accredited
Warned classification for more than one year. The three levels
of standards are a system for weighing the standards by the
following definitions: level 1 - bare essentials, level 2 -
desirable, level 3 - the best we can describe and measure.
I have taken the quantative item - library books - and

. illustrated tae standard by three levels. As you can see,
level 1 requires 5 books per child, level 2 requires 7 books

g 3 per ckild, and level 3 requires 10 books per child. There are,

‘ of course, other quantative and gqualitative standards in the

library area but this is a good illustration of the level con-

cept in a quantative fashion.
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To give you scme idea of how accreditatiocn relates to
school improwvement, the following piciure will show you a
comparison of percentages of K-12 schools in the warious .
accreditation classifications for 1964-65 and 1956-67. As
you will note, the percentages for Accredited Warned and Xon-
Accredited have gone down considerably and the Accredited
classification percentage has been raised. The "approved®
category is one that is assigned to vocational-technical
i o3 schools and exceptional child schools, because of the in-

) appropriateness of many standards - inaporopriate because

‘. they were not designed spscificalliy for this type of school.
Standards are, however, presently being designad for vocational-
technical schools which should better measure che educaticnal
program of those centers.
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There are four accreditation reports sent to the school
which are extremely beneficial for school improvement and in
gathering information for administrative and lezdership de-
cisions: Report Number One (dcc #A) - Reflects the self-
; evaluation and Report Number Two (Acc #B) reflects the con-
§ flicts between the self-evaluation and the statistical infor-
‘ mation provided by the school; Report Number Three (Acc 4#B1)
shows statistical information on selected items reporc,
determined through computer analysis, of the Acc 1, 2, and 3:
and Report Number Four (Acc #B2) shows staff assignment de-—
ficiencies, such as teachers tea