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INTRCLUCTICW

-
R The study deals with

the basic hypothesis that integration leads to Improved =ttitudes

‘on the psrt of all those involved; parents, teachers, princivals,

and puvils. The hyvothesis seens to be borne out by the resexrch,
with cert=in reservations.

Many of the studies on this toplc suffer from limltestions
such 28 in-dequate samnles or lack of objectivity, but the studlies
on this vital topic were overwhelningly positive zbout the
attitudinal efTects of integratibn. The number of studles de=ling
with the pre and post-integration attitudes of parents, teachers
and pupils is quite limited in number, thougn a great desl of
fesearch has been ccnducted on Negro and white attlitudes, NMost
of the resesrch, houwever, does not specify the role of sezregated
or integrated schools as they affected those attitudes., Very
few studlies were conducted in this arez prior to 1963, so in
one sense the vast msjority of the research can be considered
current and up-to-date. This dearth of rese-rch prior to 1963,

was pointed up by the Specizl Commission Report to the Board

of Educetion in Chicago in 1964, when they stated:

Surprisingly we know of no resezrch on the a2ctusl_sattltude
change of Negro students in desegregated schools,l

The £in>1l linitotion of this review is due to the time
in which it was conducted. Zvery attempt was made to discover

recent resezrch on this vital toplc, but no doubt more could
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have been found, if the study were conducted over a longer
period of time. The Educational Resources Information Center
and Dissertation Abstracts were ms jor soﬁrces of informestion,
along with tane returns on requests for current resezrch which
were sent to over seventy clilty school systems and universiltles
involved in urban research. . Current research reported in
educational periodicals~ is also reviewed,

The purpose of the present study 1is not to rehash all the
studies that have been conducted in the whole area of the
attitudinai effects of integration, but rather to concentrate
on studlies completed within the past two years which have not
been wide ly reported, but which do add light to the findings
of the Coleman Report and the Civil Rights Commlsslon Report.

The approach used in this review of research will be that
used by Meyer Weinberg in his Phl Delta Kappa publicatlon,
;ggggggggtion Research: An Appraisal, Ez2ch study that is

pertinent to the topic under consideration will be ra2viewed
individually, and then at the conclusion of each sectlon, 8-
summary, analysis and concluding statement will be made about
the implications of the recent research on that partlcular
topic. In additon, there will be a brief review of previous
research on each topic and an overall concluding summary of

the findings.
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Chapter I

Statement of the Problem

The purvose of this study was to determine what recent

research indicates regarding the effect of integration on the

attitude of alli those affected.

Hypothesls to be Tested

Integration of public schools and individual classrooms

has resulted in the development of positive _attitudes between

the races, not only on the part of students, but a2lso by parents,

teachers, principals and the community a2t large.

Importance of This Studv

The importance of attitudes toward school, one's self, and
those of another race was stated by the Supreme Court in its
1954, Browvn et. al. v. Board of Education,

e oo Segrezmtion of whlte snd colored children in public schools
has a detrimental effect upon the colored children. The
impact is greater when it has the sanction of the law; for
the policy of separating the races 1s usually interpreted

as denoting the inferiority of the Negro group. A sense

of inferiority affects the motivation of a child to learn.
Segregation with the sanction of law, therefore, has a
tendency to retard the educational and mental development

of Negro children and to deprive them of some of the benefit
they should receive in a racially integrated school system.?2

The court dealt with the effects of segregation upon the
black children, but since that time numerous researchers have
also pointed out the effects upon the white ma jority in our
society.

Educators, today, are coming mcre and more to the realization
that one cannot separate the psychosoclal or attitudinal aspects of
human development from the intellectual aspects of this

development., The two are so lnextricably related that to iznore

e



the one usually severely retards the growth of the other.
Most of the emphasis in recent studies has been upon the
academnlc achievement of whites and black in integrsted zs
opposed to segregated schools, while the sttitudinal or
| affective component has been largely ignored. Trie Ilmportance
| of the affective was noted in the study of Nolte and Helper.
“Cne thing is certain: the attitudes of the subjects is
overwhelmingly important in successful 'integration' of the
schools,’
The purpose of school integration is not only to raise
the scholastliec achlevement of Negro children, a2lthough most
studles indicate that it does accomplish this, but more imvortantly
1t 1s to provide equality of opportunity, to raise aspirations,
to change behavior and attitudes, to foster interracial
acceptance, to lower prejudice, and to reduce anxiety and
antagonlsm. These affective goals of integration are impossible
where schools or students are raclally and culturally isolsted,
John Flscher has stated this problem well,
It 1s the substantial isolation of Negro and white students
from each other rather than the numbers involved that
produces the implication of differentlal status and prevents
the assoclation.that is the 1&d1spensab1e basls for mutual
understanding and acceptance.
The extreme importance of attitudes was also polinted out
by the Colenan report.
Cf all the variables measured in the survey, including the
measures of family background and all school variables, these
.attitudes showed the strongest relation to achievement at all
three grade levels....Token alorie, these attitudinal variables
account for more of the variation in achievement than any other

set of variatles (all family bagkground variables togethsr, or
all school variables together, ) '




The other major report in intezration, the Civil Rights
Commission Report, agrees witﬁ Coleman on the importance of atti-
tudes and the role of integrated or segregated schools in foster-
ing certain attitudes towards school, one's self, or others of
a different race,

Definltion of Terms

Segregation. The socially-natterned separation of people, Tals

means that we will not dlistinguish between de facto and de jure
segregation, 2s the research seems to indlcate little or no
difference in impact upon chlildren between the two. Weinberg
defines a schiool as segregated when
eeothe community comes to view the school in its nature to
be inferior and unsuitable for privileged children...If a
school is considered by the community to be adequate for
minority childgen but not for majority children, that school
is segregated.
Desegregation. Desegregation 1s a matter of administrative
action, It is the breaking dowm of those practices which hinder
equality of opportunity.
Integration. Weinberg defines 1t well as
eeothe realizatidn of equal opprortunity by deliberate
cooperation and without regard to raclal or other social

barriers. The concept of integration stresses reallization
of equal opportunity.7

Attitudinal or Affective Dimeansion. Attltude 1s defined {or our
purposes, as containing two elements: =a cognitive element and
an emotlonal element.. In this way, not only what we think about
an object, but also how we feel about an object, becomes of some
importance, Such topics as motivation, self concept, sense of
control, anxiety, aspiration, and behavior will all be dealt with
in this study, as they are a2 reflection of one's attitude towards

oneself or others.
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Chapter 11
Attitudes and Prejudice:
A General'Discussion
Prejudiced behavior can be seen wﬁerever individuals zre
not treated a8 individuals, but as indistinguishable parts of
a particular group. There have been numerous examples of
prejudicial attitudes in ouf publlic schools, throughout our
history and in all parts of the country. With the growing
aspirations of the Negroes and other minorlties in the Unlted

States, there 1s a constant threat to the existing social

order., The aspirations of the Negro today have been legitimized

by the courts and the "offlcial" values of our soclety, but
are constantly in confllict with the values which are practiced
by many of our people. It is this conflict Which threatens
our existing social order and which makes it imperative that

the public schools see its legitimate role in alleviating the

. tensions which have arisen. In the past, there has been a

tremendous waste of our human resources, through the arbitrary
removal of the Negroes from full participation in our schools
and in our socliety. A value conflict has arisen alseo in the
United States, as we have stated the importance of the equal
worth of each individual, and yet do not treat each person
equally. ‘The conflict between our traditional relztlionships
and the rising aspirations of the Negro are threatening the
sepurity of our democratic value system. The young radicals

today take great pleasure in pointing out the inconsistencies
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between our official statements and our actual attitudes and
beﬁaviors.

Research on attitudes tell us of certain things about
which we nust be aware in measuring this important aspect of
man's nature, (1) Attitudes differ not only from one 1ndividua1
to another, but also from one sltuation to another, for any
gilven individual. (2) There ls a great disparity between expressed
attitudes and the behavior of individuals, (3) Attitudes are
important to a problem only insofar as they cause a prejudicial
action. This is not to say, however, that attitudes and behavior
do not typically accompany each other, (4) Behavior shapes and
alters attitudes in most cases, and not the reverse.

e..In other words, evidence indlcates that specifilc
attitudes shape themselves to behavior. People who
actually work with Negroes, esveclally as equals,
develop favorable attitudes towards working with Negroes....
People who tend to behave towards Negroes as full equals
on every level tend to develop_attlitudes toward them as
full equals on every level....
(5) A prejudicial state of mind is more than likely a function
;f behavior. (6) Cne learns social behavior by the examples
one sees around him. Thus one learns to interact wlth people
of differins religious and racial groups by seelng now otuers
behave towards them. (7) Prejudice is learned by participsting
- in prejudiced behavior patterns. Thls can be a vicarlous
experience such as the prejudiced view, until recently, of the
Negro-in our textbooks and mass media,'which are.but visible
.~ extensions of our basic behzvior patterns. (8) Prejudice in
attitude 2nd behavior comes primsrily from comnmunity practlces,

and the family and school tend to reflect the prevailing

connunlity practices and attitudes.9

©
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If attlitudes fary not only from individual to individual,
but from situation to situation for any one individual, it 1is
extremely important for the schools to consider all the
81tuatiohal components which go to nake up positive and
negative attitudes towards integration. It is also Iimperative
that the actual behaviors of students, teachers and principsls
be analyzed, as attitudinal research has pointed out that a
negative or hostlle attitude does not ﬁecessarily express
itself in negative or hostile behavior. This is important
to keep in mind when reading those studies which deal with
how people szy they react to integration of the schools. If,
as most studies outside of the schools seem to indicate,
behavior shapes and alteré attitudes and not the reverse, it -
is very important to see 1f thls also holds true in. the
séhools, as it has in the armed forces,; in housing, and in
employment. Another point which the schools need to analyze
1s the example whlich they set on such important issues as
equality of opportunity and the treatment of thosé who differ
from one in social class, religion, or race. Children and

young people learn thelr attitudes by viewing thelr parents

and others in their community, and also by seelng how the

school and individual teachers in the school treat those who
differ from them. If one can learn prejudiced attitudes fronm
elther prejudiclal statements in textbooks and by teachers,
or by the cmission of an ares of knowledge such as black or

chicano history, then it would behoove the schools to do a
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thorough self-examination to see that which is prejudici=l

elther through omission or commission.
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Chapter III

Sumnary of Major Studies

Coleman Revport

As was quoted earlier, the Coleman Eeport stated thot of
all the variables measured in their study, ineluding family
and school, the students' attitudes showed the greatest
relation to achlevement at all levels, The Coleman study
dealt with three attitudinal variables: the student's
interest in school and his reported outside reading; his self-
concept with regard to learning; and his sense of control
over his environment,
The report also concluded that the factors that, under
all condlitions, accounted for more variance than any others
were the characteristics of the student's peers, Teacher'!s
characteristics ranked second in importance, followed by other
school characteristics, such as rer pupil expenditure. Colemszn,
in a recent sunmary of the recoyor states:
Tne results eclearly suggest that school integration =cross
socloeconomic lines (2nd herce across racinl lines) will
increase Negro achlevement, and they throw serious doubt
upon the effectiveness of policies designed to increase
non-person21l resources in the school. A simple general
statement of the major result is that the closest portions
of the child's social environment - his fanily and his fellow
students - affect hls achlevenent most; the more distant
portion of his soclal enviromment - his teachers - affect it
next most, and the non-soclal aspects of his school en-
vironment affect it very 1little. This of course is an over-
simplification because of the interactions of some of these
factors; but the results remain, with clear implications
for school policies designed to increase the achievement
of minority groups and lower-class white students,10
These two conclusions on the importance of attitudes to
school and oneself, and one's relationship to his peers and
family a2s the key factors in school achievenent once again

point up the importzance of the present study as it de=ls with
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these two areas,

The Colenan study found that both Neéro and white students
expressed 2 high self concept, as well as high interest in
school and learning. It also found a2 significant degree of
relationship between a high self-concept and high achievement,
Though it stated that this wes probably more a2 consequence than
a cause of scholastic achievenment,

A second key finding, however, was that although Nesgroes
expressed a high self-concept, they expressed a lower sense
of control over environment than whites. The report states that:

For children from advantaged groups, achievement or lack

of it appears closely related to their self-concept: what

they believe about themselves., For children from dis- . ..

advantaged groups, achievement or lack of achievement

appears closely related to what they believe about their

enviromment, '
This lack of a sense of ccntrol comes from having experienced
an unresponsive environment in which hard work is unlikely to
be rewarding. The report then goes on to say that as the
proportlon of white students in a school increases, the child's
Sense of control of environment increases, But his self-~-concept
decreases. There thus seem to be conflicting effects of
integration on the black young person as the schools become

increasingly more 1ntegrated.12

Raclial Isolaticn in the Public Schools

Much more could be taken from the Coleman Report, but we
shall now briefly summarize the conclusions concerning the

attitudinal effects of integration, as seen by the United

[ —
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States Commission on Civil Rights in Raclal Isolation in the

Public Schools. Racial attitudes of both whites and Negroes =are

influenced by the racial composition of the schools attended
is perhaps the major attitudinal conclusion of the report.

Attitudes and academlc achlevement are both affected net -
only by the racial composition of the student body, but 2lso
by the durztion of the Negroes' contact with whites., Students
who attended integrated schools in the early grades were found
to have 2 distinct advantage over those who were not integrated
until late elementary or early secondary‘school. The negative
attitudes of the community towards segregated schools was also
found to have an impact on the expectations which teschers had
for their pupils and also on the poor performance of Negro
children in isolated schools,

It was also found that school segregstion tended to
perpetuate isolation later in 1life, as Negro and white adults
who attended segregated schools tended to adopt attitudes which
led to further allenation from those of the other race. It
was found that Negroes who had attended desegresated schools
tended to have higher self-esteem, higher aspirations,, and
were more likely to seek desegregated situations. A similar
study on whites concluded that those who had attended de- |
segregated schools were more llikely to accept Negroes in a
desegfegated situation 2nd to support meassures affording

equality of opportunilty.

et ———— 4 4
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Interracial schools, interracial classrooms and inter-
racial neighborhoods were more often preferred by those who
had experienced such situzations, than by those who had not., It
was also found that those who had experienced interracisl
educgtion from the earliest grades were even more in favor of °
integrated schools than those who integrated later.
The Civil Rights Commission reported that Nezgro children
in predominantly ' white schools not only scored higher on
achlievement tests and had higher aspirations, but that they
also had a firmer sense of control over their own destiniles,
In the arez of friendships and associations the Commission
revorted thatvattendance of segregated schools tends to
generate attitudes which lead people to prefer association
only with members of thelr own race, It was concluded that:
Racial isolation not only inflicts educatimal dawage upon
Negro students when they are in school, 1t reinforces the
very attitudes and behavior that malntain and intensify
racial isolation as well....Moreover, the absence of
Nosvoes and oo schooss are infertor.id T

The report goes on to discuss the direct effects which

segregation have on impaired achievement and asplrations,

and the indirect effects which lead to negative interracial

attitudes and behavior which can only lezd to damage and

further isolation.l¥

E
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Chapter 1V

Summary of Earlier Minor Studies (n Attltudes

.Aspirations

In the period from 1954-196%4, the aspifations of the
Negro children and young people in school made & dramatic
turn atout. The Ausubels in thelr article in Passow's book,

Bducation in Desoressed Areas concluded that the depressed

social and personal condition among Negroes led to low
academlic and vocational aspiraticns.15 Colemzn, the Civil
Rights Commission, and several other studlies which we sha2ll
review in Chapter V, found a dram=atic rise in Negro asviratlionms,
with no significant difference from that of the white young
people. St. John concluded the same thing in her 1966 study
of teenagers in the middle-sized New England cify, that one
could no longer support the hypothesis that Negro young people
had lower aspirations than whites, or that the segregation of
the elementary grades had any significant effect on the
aspirations of Negro youth.16
Weinberg analyzes the reasons for the shifts in asplirational
level and points to the new self-awareness and the importance of
the civil rights movement in the 1960's as providing new hop&17
He goes'on to discuss several earliér studies which seem to
show that among certain groups of blacks, aspirations have
always been as high or higher than whites, but that this
aspirational level was rowrising for the majority. Blake's
study supported the hypothesis that Negro pupils 1ln integr=ated
schools have higher levels of aspiration than those who were

sesregated.18 Wilson found that school children tend to adopt
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.the aspirations of their peers,1? thus backing the importance
of social climate to which the Coleman Report referred. Cther.
studies have showm the sccial composition of the classroom to

| be of great importance in setting the aspirations of youth,
Social class differences on aspirstions rather than racial
differences2® have been pointed to as belng important,
Weinberg concludes that the research on aspirations can tell

us the following things.

1. Negro students' asplrations are as high and often
higher than those of white students.

2, If realism 1s defined by its correspondence with
the status quo, then Nezro youth in college are highly
reallistic applicants,

3. The socizl climate of the school constitutes an
autonomous influence upon aspirations.,

4, If the community as 2 whole were to ralse its
asplrations for the low-status student, including the
Negro, thzre wo%}d pro.aibly be an enornious eduecational
stride forward.

In Chanter V we shall look at recent research conducted
in the area of aspiratichs and see 1f the previously stated
conclusions still hold true.

Emotional isvects of Integration

This section will summarize the 1960 report by the
group for the Advancement of Psychiatry entitled Zmotional

Aspects of School Desegregation, The adverse effects of

segregation on the country were pointed out by the report as
followss (1) It fostered tension, i1ll-feelling, and disunity.
(2) It hindered our relations and prestige overseas, (3) 1t
depri%ed us of a large portion of our human resources. Its
effects on the community were seen as: (1) Lowering the well-

being of the community. (2) Contributing to a lack of

ERIC

|
t



-

r
i

ERIC

Full Tt Provided by ERIC.

1L

education2l and economic attainﬁents, high disease and death
rates, crime 2nd delinquency, and substandard living conditions,
Segregations! effects on the individual were 2lso pointed out,
(1) As a2 result of being treated 2s unworthy, the Negro conss
to suffer from feelings of inferlority and humilia?ion,'which
often lead to resentment of white people. (2) White people
gain a false sense of superiority. (3) Segregation fosters,
by 1ts very nature, hostility end aggression.zz
The writers dealt at length with the possible psychologiczal
reactions of children to desegregzted schoolinz. (1) A child's
attitude tousrds a new group 1s dependent, to a large degree
on his family relationships and attitudes. (2) Teacheis and
others in the school setting can play a2 major role in solving
family-based problems and in developing new forms of behavior,
(3) Some students may develop maladjustments such as becoming
unduly suspicious of the members of the new group or imagilne
maltreatment, while others under the pressure of the unfamiliar
may become overtalkative, overassertive, overcompliant or shy,
isolated and withdrawn. (4). Groups also react to newconers
by excluding them, lgnoring them, or showering attentlon.
(5) Teachers must learn to differentiate between personal
squabbles and scapegoating of a minority group. (6) Children
wlll sometimes use raclal differences as an excuse for other
diffisulties. (7) Support for desegregztion by teachers

can help free children of prejudlces, though 1t may place
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them in conflict with thelr parents' value system. (8) Economic
and social class difficulties must not be glven racial overtones,
if integration is to succeed., ‘

Teachers are also faced with psychologlical difficulties
caused by desegregation. Tne report lists some of the following
as important polints: (1Eeachers are not immune from psychological
conflicts and opportunities must be provided to resolve thelr
difficulties before they interfere wifh learning. - (2) Teachers
must beware of using desegregation for a scapegoat on problems
with other czuses, (3) Teachers sometimes relinquish racial
prejudice only to adopt new prejudices agalinst the soclally
or economic2lly deprived. (4) Teachers often tend to reject
a child of the other rsce, which tends to verify their strong
convictions, or they will make a "mascot" of him, because he
is an underdog. (5) Teachers nust beware not to let their
teaching reflect their own personal needs and goals, rather
than those of the students.23 ' |
Self-Concent

Weinberg, in reviewing séme twenty~-seven studles dealing
with self-concept from 1957-1967, concluded that desegregation
has benéfitted‘Negro self-esteem most of the time and has
virtually never harmed 1t.24 This finding is in contrast to
the Coleman reébrt wnich stated that self-concept seems to
decresnse as the percentage of white puplls in a school increases.
A reason which may explain these coanflicting findings is that

eacha study uses a different messure of self-concept, often only
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a sentence or two, to which agreement is given.

Some of the earlier studiles 1ndicéted thét it is uwore
difficult for Negro students to maintaln their self-esteem
in segregated schools, while others seem to indicate that
Negroes with high self-concept scores were seen as the more
aggressive, race consclous and high achievers., (ther
research seem to indlcate that desegregated Negroes benefit
from the higher self-esteem of thelr parents, as thelr parents
are more likely to have experienced desezregated situations.
Even in situaticns in which desegregation was achieved with
a great deal of bitterness, there is little evidence that
this affected children's performance, and few, if ary, studies
have shown that forced competition with a group conslidered to
be superlor academically has a negative effect on a child's
self-esteem. Self-concept was 2lso nmeasured in studies within
the past few years which now find Negro students coloring the
faces of their self-portraits and buying Negro dolls, while
ten years ago there was a distinct difference in attitude
towards their own color,

Studies in the past have also seen a lessening of anxlety
and frustration as a result of integration. Cthers pointed
out the need to change the negative image of blacks in pre-
school and educational literature, as thls does have some
bearihg on the self-esteem of the Negro child.?25

Cne can conclude from most of the earlier studles dealing
with the self-concept of black and white school puvils, that
integration has had a positive effect on the black students

and has not negatively affected the white. The rise of ethnlc

&-
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consciousness and such things as the civil rights novement
have also had a profound effect in the past flew years on the
self-esteen of black students, so that all the rise cannot be

posited to the integration of the schools,

ERIC-
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Motivation to learn

"Segregated conditlions weaken the motivation to learn"
1s the conclusion of a2 report by Lesser et., 2l. in reviewing
j research conducted from 1953-1963. In several studies
reviewed, = lack of motivation to learn by Negroes in a
P segregated sltuation was explained by their fallure to see
any relatlonship between 1life and the classroom, and their
low expectations for the future., When asked why they
abandoned thelr work on a problem the segregated students in
one experiment reacted wilth, "Who cares?" or "What does it
matter?®
Verbal rewards and knowledge for its own sake were found
to be generally lacking as motivational devices for segrez - ted
puplls. zfegregated schoois vere found to be zble to glve
a broader range of rewards snd to stimulate greater interest
on the part of students. Peer pressure and involvement, to which
Coleman refers, weré also seen in several studies as a key
factor in motivating the Negro students.26
.Attitudes

The attitudes which students have towards one another can
have a profound effect, not only on academic achievement, but
also on behavlior and the psychological and emotional health
of the students involved in the integrated school setting.

Barller research in thls area indicates that at earlier
grade levels interraclial interaction tends to be very great,

but that at the upper elementary and secondary levels, racial

©
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self-preference comes to the fore. Negre students at all
levels felt that they were treated as someone different.
Some studies seenm to indicate that high authoritarianism and
lower scholastic averages were correlated with unfavorable
attitudes to Negroes, |

Most research seems to indicate that interraclal contact,

o without guldance from teachers and positive community support,

does not necessarily result in improved attitudes on the
part of either blacks or whites. Another finding indicates
that integration tends to find the Negroes more accepting of
whites, but thls was not necessarily true the other way around.
The important factors on wﬁite acceptance seemed to be parental
and conmunity attitudes, the attitudes of the white pupils
before and after Integration, to Negroes in general, and what
events occurred during the integration process,

Some behavior problems on the part of Negro youth were
seen as the r esult of the desire to be accepted, and yet a
feeling of hopelessness at how far behind many of them were
academically., Research in New Englsnd found Negroes to be
more active in school affairs than whites in integrated schools,
but also that whites were more willing to initlate frilendshilps.
Desegregation was found to promote interracial friendships
in studies coyd#cted at all levels, from the lower elementary
schoo} through college. Many Negro students at the hlgher
levels have experienced isolation, alienation, and disaffection
with the schools that they atteanded.

Studies on Negroes perceptions of white student's
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aczdenic ability‘show that Negroes had an unrealistically
high impression of white 1ntelligence.and an uwnrealistically
low view of thelr own intelligence, but that with integration,
race no longer became the determining factor in their Jngment
of intelligence.2’

Teacher Attitudes

The interaction between puplls and teachers 1s an extremely
cruclal factor in the successful integration of the schools,
The findings of earllier research on this tooic will be
sumnmarized in the followlng paragraphs.

White teachers in one study tended to see Negro pupils
as high strung, impetuous, lazy, moody, rebellious, and
talkative, while Negro teachers viewed thelr students as
ambitious, cooperative, energetic, fun-loving and happy. At
all levels, there are studles that polint to discriminatory
treatment of students by teachers and the negative effect this
has on the students' attitudes, motivations, and achievement.
Several studies have shown the importance of the teacher in
setting the classroom atmosphere of falrness or disérimination,
and the effects that the teachers have on pupil attitudes of
acceptance or rejection.

Teachers tend to underestimate the academic abllity of
Negro puplls, and this was seen as having important effects
on their expectations of the students., Another important

finding deals wlth the area of deliberate classroom changes
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which must be made for effective desegregation of the schools,
Téachers,for the most part, have adopted 2 walt and see
attitude about school integration. Seldom have teschers in
any part of the country been found at the forefront of those
pushing for equality of opportunity. Negroes have tended to

be susplcious of school personnel, because they are looking

|
L
!

for Yresults, not excuses; for actions, not declarations of
good intent; for substsnce, not form, %28 Mugh too often the
action of school personnel has only been the result of boycotts,
marches, rallies, or regrettably, violence. Teachers generally
reflect the attitudes of the comﬁunity in which they teach,
Yet even in those communities which strongly oppose integration,
support can be found from many powerful religious, political
and social organizations. Record céncludes that: YThe
success of a2 school integraﬁion program, however, rests
importantly upon the lnitial attitudes of school people -
theif convictions and wlllingness to risk social disapproval
and public criticism.“29

Record summarizes some of the key attitudes exhlbited
by professionzl educators concerning integration. Cn school
boards he sees s everal attitudes. There are the "bitter-enders,"
who hold that Negroes are really inferior and are actually
happler where they are, and to do anything specizl for them
would” mean wezkening the system for the ﬁiddle-class white
children. The Ycoaservstive® board member is not a bigot and

is generzlly open-minded., He Jjust does not believe that
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i race relations can be changed quickly or by the schools., He

is usually much more concerned with fiscal deficite than with

, the integration of schocls, and he is also at the forefront
of discussions on the preservation of the "neighborhood school,"
The "administration-dominated" board member takes his cues

from the superintendent and places great falth in the reports

and specizalists. The "liberal® type varlies greatly on the

E attitudes he tzkes to integration, but he can be characterized

|
|
E
.
|

as desiring integrated schools and belng concerned with long-
term goals and basic values., A great deal of dlsagreement may
be found, however, on how to reach those goals. No board
member ever falls neatly into one category on their basic
attitudes, but such characterizations are helpful in under-
standing some of the dynamics of the school integration process, 30
Attitudes of administrative personnel run the gamut also,
Some are baslically hostile to integration, due to personal.
prejudice, from fear that his failure to deal wlth the problem
could ruin his career, or that it may lead to publilc relations_
and staff problems. The "indiffereunt! administrator exhlibits
the attitude that nothing will happen and tends to sweep the
problem under the rug as if it did not exlist. The "ecautious
confornist? type moves slowly and is generally out of touch
with the prevgiiing moods in the minority community, He is
6ften?caught in the middle of powerful groups, who generally
decide the policies for him. The "enthuslastic"” Iintegrator

believes in rapld change znd is generally younger than the
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other types of administrators. He will oSten irritate his
assoclates, but his enthusiasm provides him withi 4 powerful
weapon in convincing people of the need tor 1ntegrntion.31
Teachers represent all attitudinal viewpoints., The
1ndifferent.teacher looks to his teaching s the importunt

thing and refuses to become embroiled in the integration issue.

He tends to uccept whatever type of schcol he happens to be
teaching in. The frightened teacher h.s usually been
isolated from the problem and has misgivings and fear as the
result. He fears for his personal safety =nd is unsure of
how to treat students whom he has alwsvs thought of as
inferior. The status striving teacher sees integration as

a threat to his climbing the social ladder, for he sees the
student body which he teaches 2s an imrortant feetor in
defining hi- own social class st-nding. The custodian type
of teacher maintains order and exercises suthority, and
tends to minimize educ:tion vwiile emph:sizing the ne«d for
contro.. iHe sees 1li%“le hope in bre:king ‘e cycle of
povert;, . pnelessness, und ruicism., The %secular mission- "
type exhibits ~ttitudes of p ternalist, which ususlly
reflect his feelling thet Negroec ~re inanerently inferior.

He lgnores or insults the self-worth ~. his pupils, =nd
generally suffers from feelings o self-rignteousness., The
last tyve Record cails the "teacher's te:cher" or wrofessional's
professional,” Thls teacher sees his uwrimary task as public

service hased on competence, and ne sees integration as -
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cause which should be led by professionally competent teachers
and administrators. He also sees the importance of race
relaﬁions to the subject matter he is teaching and the
atmosphere in which learning takes place.32

Family Attitudes

.Many studies have stressed thec important role which a
. students' parents must play in successful integration., Perhaps
thelr major role can be looked on as one of support and
counseling. Parental attitudes towards integration have
been studied by many researchers, and the results vary fronm
community to community,'by sections of the county and by
soclal class,
Several studies have pointed out that attitudes alone
are relatively poor predictors of white people's reaction to
desegregation., This is in keeping with the general discussion
of attitudes in Chapter 1I, which pointed up the fact that
negative attitudes do not always lead to negative behavior,
Numerous studies have shown massive white resistance prior
to integration, but following it, a very small percentage
'still oppose it or feel it to be ineffective or a failure.

White attitudes tend to be more favorable when desegregation

1's percelved as a fait accomvli.

| Some researchers have pointed to the importance of
"thrggt” to white parents as a key factor. Some percelve
1nteération as a threat to their status, or to the quality
of education, to physical safety and comfort, to sexual
threats, to one's sense of superiority, or to an increase

in taxes. Fach parent reacts to a different set of threats
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dependent on suecn things as socizl class, econonic status,
occupation and mzany other variables,

Some research seens to indicate that systemwide basis
with a2 wider range of neighborhoods involved is preferable
to a.plecemeal integration.in which some groups feel they are
taking the brunt of the whole integration procedure,

Some researchers have speculated that where there are
local organizations to which the white population can express
their grievances znd interests, there 1is lessllikelihood of
feelings of powerlessness and alienation taking hold, which
can lead to strong resistance or.violence.

For the most part, Negroes have not pressed vigorously
for integration, either in the South or the Nortn. Perhaps
a more basic goal of civil rights groups and most Negro
parents has been quality education. Some of the lack of
desire to integrate the schools stems from feelings of
threat similar to those experienced by whites, and a fear
of what would happen to their children when they experlenced
the open prejudice of the white community. In some areas,
Negro parents fear harassment; economic reprisals or even
physical harm. Widespread integration will not be possible

until Negro parents feel that it is necessary, in order to

" overcone the inherent inequalltles of segregated schooling.33

”
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Chapter V
Survey of Recent Research
As was seen in Chapter IV, there are many aspects of

the affective domain which are influenced by the integration
of the schools., We snall review each research étudy dealing
with a particular toplc and then briefly summarize the major
findings.

Self Concent

The individual's self-concept 1s coming to be recognized
by more and more educators and researchers as a key, if not
the key, factor in intellectusl as well as psychosocial
development. How a person views himself is seen to have a
great influence on his behavior. If one views himself as
good looking, likeable, or successful, his behavior 1s
likely to reflect those viewpolints. For chlldren of minority
groups, self-concept has proven to be a crucial factor in
school achievement, motivation, aspirations and behavior,

For most of their history in this country, research indlcates
that Negro children suffered from low self-esteem, consclous
self-hatred, and ambivalence, due to experiences with
discrimination and the low soclal status of their race, which
they saw a2ll around them.

In order for one to g2in 2 realistic, positive self-
concept it is necessary to see oneself and one's race in a
positive, realistlic light. Research has pointed up the need

for an understanding of race and color, and the importance
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of studyling one's history 2nd culture in order to bring about
racial pride and rising individu=al aspirations and self-esteemn,
Self-concept theory points to three lmportant steps:
Percelving---3Behaving---3Beconing
It also glives some basic hypotheses, which are helpful in
any analysis of research dealing with the self-concept as it
affected by integration.

l. An individual's behavior is directly influenced by
his seli-concept.
2. The self-concept emerges from the many social situations
in which the individual is a participant: home, school, :
church, community, peer group activities, ;
3. The self-concept is modified as the individusl |
; participates in situations with varying expectations,
E a, The individual self-concept reflects the actual
' or perceived expectation of others (parents, teachers,
peer groups, other adults in the situation.)
b. The self-concevt is either enhanced or modified
positively when supvoorted by the group's expectations
of the individual or threatened and modified, negatively
when threstened by the goup’s expechtations, 4

Fox et, al., evaluated the ESEA Title Cne dealing with
the attitudes in the Cpen Enrollment Recelving Schools
Projects In New York City. The study found that the Negro
and Puerto Ricen students involved in the open enrollment
program have a poailtive self-perception, and a widely
different view of themselves than did minority children,
who were studied 27 years ago bty Kenneth Clark. The
children showed partlcularly positive self-feelings in the
area ?f their soclal and personal functioning, and they
expressed confidence in their ability to improve, thus

evidencing strong feelinzs of control over thelr environment.35
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In a study for the United States (ffice of Educatlon
Harootunisn sought to discover the relatlonship between
self-concept 2nd cognitive performznce in sezregated Nezroes,
desegregated Negroes and whites, To measure self-concept,
the researcher used the eight question Self-Concent -of
| Ability Scoale, 2and to measure cognitive performance, =2
nunber of tests eliciting a variety of intellectu=zl constructs
were used., Herootunisn found self-concept of ability to be
an important predictor for all groups except for the
segreg-ted HNegro males and the desegregated Negro females.,
He concluded that self-concept was a significant correlate
for the othner groups, 2nd particulerly noteworthy for tTh.
desegregatéed Negro males.36 ,
In a lississippl study, Bass investig=zted the change
in ninth graders reported self-concepts and concepts held of
others, after interacting with materials taught in seminars,
of a segrezated and an integrsted group structure. He
concluded that there was no significant change in self-
concept or in concept of others 2s a result of experlencing
the subject matter on morals, values, and cultural differences,
as taught in the study. He did find, however, that Negro
students taught in integrated semlinars tend to percelve theilr
.peers as beinglmore accevting of themselves, while Negro
students in segregated semlinars tended to percelve thelr peers
as being less accepting of themselves.37

Negro subjects with white friends were found to have more

favorable self-images by Webster and Kroger in a high school
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study. Tney aleo expressed higher levels of asplrzation for
themselves, Possible reasons given for thls finding were th~t
for a Negro =adolescent to be open to friendship to whltes might
requlire that he himself feels ccitpetent and independent, and
due to the higher status of whiltes, when a Negfo accepts 2
white as 2 friend, thls interaction could generate wlthin the
Negro greater feellngs of personal worth and influence his
level of éspiration.38
NedWnlrt found among tenth graders, that desegregation
tended to raise the self-concepts of males to a siznificantly
greater degree than 1t did for females., He also found, however,
- that though the ratings of self-concept for Negro females and
white males increased 1ln an integrated school setting, those
for Negro males and white females increased in a segregated
school.’? In a discussion on the emotional aspects of school
desegregation, the psychiatrists report pointed out the sexual
overtones of desegregation, and the above findings by McWhirt
tend to bear out thelr contention.
No relationship exists between school integration and

the self-concept or level of anxiebty of Negro students, was

the hypothesis tested by Bienvenu wlth Negro adolescent males,
He tested a control group 1ln a segregated school and an
experimental group in an 1ntegra#ed school using pre and

post }ntegration tests, He came to the following concluslons:
(1) There was a significant difference in self-concept between
the experimental and the control groups lIn the post-integr~tion

situation. (2) There wzs no significont difference in the
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self-concept of elther the experimental or the control group
from pre to post-integrotion. (3) There was a significent
1nversé relationship between anxiety and self-concept in
each group before and after integration. A high self-concept
was generally correlated with lower anxiety.39b

"Taylor, in a study dealing wlth changes in self-concept
durling the first year of desegregated schoollng concluded
that Negro children tend to decrease in self-esteem following
an initisl rise, while on measures of centr=lity, whites tend
to rise following an initial decline. She also concluded
that significant differences in self-concept in the dimensions
of centrality, dependency, indlviduation a2nd power were
intensified by segregated schooling, and that these differences
reflect the differential caste position of the two races in
American scciety.

The content of the curriculum and the curriculum
materials significantly affects the mental and.emotional :
outlook of some children, Georgeoff concluded in his 1968
study of the effect of curriculum upon fourth grade children.
He also found that the self-concept of chlldren can be lmproved
through 2 curriculum which deals with minority group history
and culture, 2nd that not only does it 21d the self-concept
of bl=ck students, but also whites.,"'1

Four hypotheses were tested by Guggenhelm in his
analj%is of self-esteem and achievement., (1) White pupils
have levels of aspiration in academic tasks theot are closer

to their actual =bilities in those tasks than Negro pupils.
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(2) High self-esteem pupils have levels of aspiration in
acadenic tasks that are closer to their a2ctual abilities in
those tasks than low self-esteem pﬁpils. (3) High self-esteen
puplls hcve more flexibility in adjusting their levels of
asplration as a result of experience than low self-esteen
pupils., (&) Nesro puplls have lower self-esteem thsn white
puplls, His findings accept hypothesis number one but
reject two, three and four. In general, Negro pupils were
found to have z2splirations as high as the white students, but
there was a significantly greater discrepancy between their
actual z2nd their expescted acheivement.uz Guggenheim defined
a person's self-concept as:

ee 2 composite of thoughts and feelings about his

individual existences. It constitutes who he is 2nd

what he is; it is an image or picture that an individu=l

holds of himself., as suchn it includes physical and

psychological self-images, |

MePartland found that Negro children report levels of
self-esteem as high a2s whites,and quotes Chief Justice Warren
in 1954, to show how this has changed.

To separate Negro children of a similar 2ge and

qualifications solely bscause of their race,generated

a feeling of inferiority ss to their status in the

comnunity, that may affect tBEir nearts and minds in

a way unlikely to be undone.
McPartland sees events, since 1954, including the Supreme
Court declsion as having a profound effect on racial pride
and e new racial identity and self-esteem., Such things as -

civil rights movements, the emergence of new ifriean nations

and black world leaders; along with the riots in ameriecan
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cities, 2re 2ll seen as impertant elements in the developnent
of black pride 2nd rising self-esteem;u5 Cther Tindings of
MePartland will be looked at later,

Sense of Conitrol and Competition

~ e Quamete o

MePartlandts research agrees with the Coleman repoft
that the student's sense of control increased with integration
of the schools. Sense of control is secen to affect the
motivation of students,as the degree to which a student
belleves his zctions will a2ffect his later status, will
! seriously sifect his current behavior.

In addition to being less motivated to learn, students.
with 2 low sense of contrcl of environment may also f2il
to develop the ability to focus attentlon on cues and
tasks in the clsssroom. If rewards and successes appezl
, to cone to them in a precarious manner over whlch they -
' have no control, there wlll be little reason to attend
to the environumentzl cues through whicn students learn
on a trial by trial basis, Changes in the immediste
opportunlty for s student to design 2nd affect his
. environnent nz2y influence both hils Egtivation and hils
skill in percelving classroom cues,

Cnce the stigma of the segregated school and more
importantly, according to McPzrtland, the stigna of a
segrezgated classroom,.was renoved, the Negro students!
sense of mastery over thelr environment improved.

It has been hypothesized by some yesearchers that
Negro students in integrated classrooms would bhe intimidsted
by the stiffer competition which they faced 2nd by their
lover acadenic stonding in the clessroom, MNePartland
concludes thzt they are not intimidatsd snd that a
significantly gres-ter number do not £211 in thelr classwork

as a result of integrated cl=assrocms. He goes on to
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say that:

It can be postulated that after changes in classrocn
organizstion, nost Negro students who 2re exponsed to
higher azcsadenic standards 2nd compvatition levels will
not withdrawtor suffer any serious dsmage to thelr
personzlity.*?

Aspirations

Another iaportant area of research in the 2ffective
domaln is aspirations of students, 2nd how they are affected
by the integration of schools, In many ways 1t 1s lmpossible
to separate self-esteem and aspirationzl level, but the
following review of research will de=2l only with those
studies which discuss aspirationé.

St. John studied the aspirations of Negro =2nd white
New England high school students, She nypothesized that
there is a2 negative relationship betwesen the degree of
segregation and the aspiration level of Negro students.
Although her findings did show that Negro high school students
do have lower educational asplrztions than whiltes, they
falled to support her hypothesis that thls fact 1s related
to the Average School Percent Negro (ASPN) in the first 9
school yesrs. The researcher found that Ysouthern" Negroes
did have consistently lower aspirations than "northern®
Negroes, She points to the importance of the "raclal
atmosphere" 2s having as much importance as "racial balance)
although she does say that without racial balance, a favorable
L8

raclal atmosphere mzy be impcssible,

In a study of the vocational aspliratlions of Negroes,
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Curtls found that desegregzted students chose managerial and

professionsal jobs while segregated students chose jobs that

are among the services, machine trades, ete.9 In snother
study of vocationsl aspirations, Brown found that both white
and Negro students in a matched study had occupational
ambitions higher than thelr fzthers, although on one scale,
the Warner scale, 53.7% of the Negroes compsred to only
19.5%.of the whites aspired to higher occupations.>0

McPartland, in the study referred to previously,
concluded that desegregated students were more likely to
follow up on college aspirations with concrete actions than
were those who had been segregated, He also found that
desegregated students h=d significantly higher aSpiraticns.51
Prejudice

In his study dealing with tenth grade étudents, Melirt
found that interracial contact in the integrated school
setting brought about more changes iIn the Negroes prejudices
and attitudes towards white students than vice versa, His
explanation for this was that the Negro students were seeking
soclzl approval more then the whites and therefore had to
modify their behavior to a greater degree., Secondly, he
suggests that the blacks in most integrzted schools can have
only = limited effect on white student attitudes due to their
limited numbers .2

In 2 study designed to Investigzte the effect of
desegregation on students! anti-legro/inti-wnite sttitudes,

Barber conpared three scnools: A open renrollment, nostly
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white., B =z inner city, mostly bleck 2nd C = Suburbsn, =1l
white. He concluded several things. (1) Nezro students in

A felt threatened by the whlte comnunity 2nd white students.,
(2) Waite students, white terchers =2nd the conmunity in
schcol i felt threatened by the apperrance of Negroes, in
terms of soci=2l class consciousness, (3) The progress =
school i hzs been slow, but there has been a greater socisl
awareness of the problems oif the inrner clty and richer
interrzcizl understonding. (&) Students at C answered

more emp»thetically than A's white students. (5) B's Negroes
were less distrustful =2nd had higher self-ssteen than A's
Negroes, (6) White parents and white teachers who are
anti-Negro tended to reinforce white students antl-Negro
feelings, Some positive results of integration were seen

in the development of interracial friendships, the comnitment
by many whites to help ghetto children, the new 2bility to

view each other as individuals, and the formation of

interr=zci=1 student clubs.53

In a kindergarten study, Handler concluded that:

.. 8lven svecial experiences conducive to looking at
beliefs and feelings about the Negro, young white
children could change thelr negative attitudes and
prejudices,>%

Children were given a chance to examline their relation-
ships and attitudes towsards Negro children in 2 suburban
integrated kindergarten. MNaterlals were developed and
specizl Negro visitors were brought into the operational

group. The stﬁdy found that the operation=1l group beganlbo
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verbally correct their faulty gener=lizntions about Negroes,
while the coap=2rison grouov evidenced 1o pesitive changze,
Anxiety .

Cne of the najor concerns over the integration of the
schools 1is the anxiety which might result for both whites

| and blzcks, and the impzct which this mnight have on the
learning eavironment,

In a study of southern Negro attitudes, Wlllisms found
that most of the Negro's affective insecuritles centered
around peer acceptence, failrness of Caucasian teachers and
achievenent in lntegrated settings.55

Starnes found thot students who had been in integrated
scliools for two or more yesrs dld not experience any less
anxiety th=zn those who had been integrated for only one yezr.
He also found, in this Florlida study, that Negro students who
attended predomin=ntly white schools did experience a higher
level of anxiety thsn those who did not. These findings
came on top of hls main conclusion that Negro students made

- greater academic galns in the integrated schools than in the
segregated ones.56 Slone czme to the same conclusion as Starnes
on Negro achievement and anxlety, and in addition concluded
that there w2s no slanificant difference in achlevenment,
anxiety or attitude Tor whites in segregated or desegregated
situations.>?

Harootunian and Morse disagree with Starnes ond Slone

in thelr finding that desegregated Negroes tend to:
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«eonvVe greater intellectu~l ability, more positive
selfl-concepts, highgr achievenent., motivation, less
anxiety =2nd so on,

Bienvenu, in the study referred to previously in the
discussion of self-concept found significantly higher
anxlety levels after integr»tion for the Negro nales th=an
they hsd evidenced prior to integration, but that this

anxlety level was not significantly higher than those still

in segregated schools, He also found a significant inverse

relationshin betireen snxiety =2nd self-concept with a high
self-concept generslly correlated with lower enxiety.59

Hsrootuniszn found test anziety to be a siznifleand®
factor only for waite females, wnile i%t did not have much
60

effect on iegro or white m=les, or liegro females,

Motivstion

Very little researcnh has been conducfed in the area
of achievement motivation, or need achievenent 2s it concerns
the Negro population in the schools., Acalevement motivation
comes into play: |

eesWnen an individual is aware that the outcome of

some venture 1ls his responsibility, wahen he antliclpates

knowing whether he will succeed or fail, and ghen he
is uncertszin about the outcome of his effort.tl

- Harootunian analyzed hls Delawsre data, using The Test for

Insight to mezsure need achievement, and The Test Anxlety
Ques;}onnaire to measure need to avoid faillure. Before
giving his conclusions he warns that social cless differences
may have led to some of the differences in the samples as
well as varyinzg cognitive abilities., He concluded that:

(1) Need achievement is an important variable in differentiating
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whites, desegregated Negroes and segregated Negroes.
(2) Desegregated Negroes tend to be closer to whites in need
achlevenent a2nd perform=nce on cognitive tests. (3) For -
segregated Negsro males the picture 1s the ble=kest, as they
experience the highest anxiety and lowest need for achievement
of aﬁy of the male samples. The role of the Negro male in
society has been studied by many researchers, and Harootunian’s
study seems to indicate that raciz2lly isolated schools have
an ilmportant effect on his later role in 1ife.62

A study in Pontiac, Michigan by Robertson concluded
that attendance at 2 segregated Jjunior high school negatively
affects the grades of both white and Negro high scho61 students,
but that no significant difference in acadeunic motivation

63

could be found, Anderson found no significant difference
in academic ambition between open enrollment transferees and
their non-transferring classmates, He did find some facts
about home life which contributed to success in the integrated
schools, (1) Sm2ll family size, 2and (2) Higher educational
level of parents.éu

Katz points up the detrimental effect which teachers of
Negro students can play on the motivational level of thelr
pupils. Such things as underestimating the ablility of
minority children, misinterpreting thelr goals, and expressing
a prgference for teaching white puplils can lead to real
discouragement in the area of scadenlc motivation for
Negro pupils.65

Behavlor

Behavior of pupils tends to reflect thelr attitudes
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towards themselves and the school, and consequently many of
the studies z2lready mentioned 2l1so looked at the behavior of
students. RHobertson concluded that there was no significant
difference in behavior between those students who had attended
a.segregated junior high school and those who had attended =n
66

integrated one.

In a Sacramento study of a project to relieve de fzcto

segregation, only 21.9% of the teachers indicated that the
integration of thelr classroom h2d s negative effect on
discipline problems.67
Vredevoe concluded that good schocl behavior was the
result of competent teaching and a good administrative stafrf,
while the physical conditions 2and the avallability of supplies
were of secondary importance. He did find, however, somxe
discipline problems which were caused by Negro students!
insecurity 2nd resentment a2t being used as pzvms in the
solving of 2 sociz2l problem. C(ther discipline probleus [
were attributed to hostile tesmchers who s=2w thelr status as
being affected by lower-class students in thelr classes,
while the home environment was z2lso polnted to as 2 cause,
Many stﬁdents,\however, saw the school as an escape from a
poor home slituation, and thus improved on thelr behavior,
He concludes:.\
- .desegregation may or mey not result in poorer discipline
in the school., The competence of the teaching staff, their
attitudes and interest in the nlunority grouns, the ment=1
climzte in which the student 1is working and studying, the
challenge =nd motivation of the program are the major factors.
Teachers and aduinistrators who knew what they were tszcning,
how to teach it, z2nd how to motivete students had the best
pattern of disclilpline in thelr schools. Segregatlion znd
desegrezation were of secondary imvortance. Schools in toth

groups could pe identified gg representing the best or the
worst in school discivline,

[ SN
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Attitudes of Students, Parents, Teachers and Princloals

In this final section dealing with student attltudes,
we will deal with many aspects of the affective climate of
the school and of the indlvidual pupils. Some of the studies
reported pernsps flt into one of the previously discussed
cateéories, but are reported here as they cover severzl
aspects of the affective domain.

Singer tested the hypothesis that white children in
classroom contact with Negro children would be more favorably
disposed to Negro children than white children without such
classroon contact. The hypothesis was supported for botn
blacks and whites. I.Q. and sex were also found to correlate
with acceptance of pupils of the other race. High I,2. white
8lrls were the most wllllng to assoclate with those of the
other race, and high I.Q. was generally correlated with less
prejudice, though it was found that the average I.Q. whlte
children in the integrated school were the most liberal,
Negro students in the integrzated school were more willing to
"color? themselves, than those in the segregated school, thus
indicating a willingness to differentiate themselves from
whites and to aceept their race.69

In his discussion of compensatory education and research
studies dealing with 1t, Cohen points up the luportance of
the student body as the immediate medium in which instruction
and i;arning occurs, and the evidence that the racial

composition of the schools shapes the racial preferences and

interracial behavior of both children and adults., He concludes
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that segrezzted compens~tory education can only lead to the

¥

furthering of a classed and inferior education for Negroes.7°

In thelr study dezling with the chnraéteristics ol
Negro students attending previously 2ll-white schools in the
deep south, Chesler and Sez:l sought to zn2lyze not only
student reactions but also parents' esnd teachers'! attlitudes,
Here we will analyze only what was found about student
interaction e#nd attitudes, 1In thelr prelimin=ary discussion
they review previous research whlch suggests many things.
(1) That the effects of desegrezation on Negro students is
probably related to the degree of motlvation which the person
has or the situation warrants, and that they are closely
tied to the acceptznce or rejection wnieh th: Négro pusnlil
experiences wnen he comes into cont=ct with white peers.
(2) Contsct of r=cial groups does not necessarily lezd teo
the reduction and elimin=tion of racial distance a2nd tenslon,
The dynamics of peer and authority dynsmlics must be dezlt
with successfully if integration 1s to have a positive effect.
(3) Mere mixing of races may lead to greater Negro =zcceptesnce
of whites or greater white acceptance of Negroes, but not
always both. (4) Desegregation may negatively a2ffect the
attlitudes of those whites whose grades go down or who come
from homes whose parents =2re less well educated.71

"Chesler and Segslfound in analyzing the initial experiences
of the Negro puvils with thelr ﬁhite peers that only 15%

found a positive reaction while 48,6 encountered considersble
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resentment and hostility. As the year progressed most found
new potentials for interracial relations, slthough many (427%)
sawW thelr white friends as being rejected by white peers.
Elghty percent of the Negroes felt that the whites hzad chenged
their sttitudes positively during the year, and 92% felt free
to pérticipate in class discusslions, except on such toples as
race or civil rights. The researchers concluded that initially:
Negro students experienced conslderable indifference and
rejection, and often physlical and emotional brutallty
when they entered white schools...the stage is now being
set for suspicion, mistrust and continuingly Jjustified
expectations of mutual hostility and rejection.”2

They also dealt with, st length, however, on the role
that the teachers and the principal can play in alleviating
the tensions tended to decline. They also pointed out the
differences they found between northern and southern Alabana,
thus pointing up the fact that each school and ezch region
of a state or the country can and do react differently to

- the integration of the schools,’

McPartlsnd found that soclial integration within
desegregated schools, as measured by a Negro!s inclusion in
an interracial friendshlip group, was found to be the effective
agent for changes 1n racisal attitudes. He also pointed to
the importance of the soclal climate of the school in his
finding that the stigma of inferiority and defeatism was
11fte9 somewhat by desegregation. The student environment,

stigma, and social integration were found to have important

effects on Negro academlic =zchievement. He hypothesized
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that:
«es0One pronising avenue for affecting what is perhaps
the most crucial element of the elassroom learning environ-
the Tormsl struoturs of the cliosecn oecmtus mrom7d
Cne of the most 1mporfant findings which MNePartlond =2nd
others have come up with is that the values of a student body
are strongly conditioned by the social class compesition of
the students enrolled, and this is a m2jor reszson why
desegregation appears to be influential. Negro students
are exposed to a peer group which is strongly oriented toward
acadenic pursults and this in turn affects their asplrations,
motivations, z2nd acadenic attainments.75
In analyzing the effects of desegregation on zchievement
and person2lity, patterns of Negro ehildren, Anderson concluded
four things: (1) Academic achievement is higher in a de-
segregated school. (2) icademic achievement is higher for
those who were desezregated ezrlier. (3) There are no
differences with respect to the level or pattern of person:2l
adjustment between sezresgzated and desegregated puplls,
(4) Negroes in desegregated schools did evidence more anti-
soclal tendencies, but this single instance could easlily
have hsépened by chance.76
In a study of academic achievement and attitudes towards
school by Negroes in balanced 2nd unbszlanced schools, ILockirood
found significant achievement-differences, but few attitudinal
differences, To three items, however, those in balsnced

schools reacted more favorably. "It is good to take part
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in classroom work," "Pupils should help classmates who do not
understand,® and ¥YIt is inportant to be friendly with every
member of the closs, *77

In a2 study of summer camps, the socizal climate of the
camps was Tound to be the kéy factor, along with the concern
on the part of the camp le=zdershlip, and the varyling vpersonality
make-ups of the boys involved., Intlnate relationshlps on
contact of the races aione did not account for the degree
and direction of atﬁitude change according to studles by
Hussen and Yarrow.78

Hermen could find no significant effect of integrated
or segregated neighborhoods on the attitudes of Negro and
white children toward different racial groups. Those attitudes
come from other sources: parents, school, ete.??

Negro and white students voluntarlily integrate themselves
into a single group was the conclusion of Gunthorp in a study
of co-curricular activities. In the area of discipline, more
Negroes were Ainlitially referred for discliplinary sction but
fewer were actually sﬁSpended. The hypothesis that the
Negroes would have a higher rate of fallure than the whites
was rejected., Gunthorp's major conclusion was that Ycontact
and particlipation of peers on an equal basis can remove
discrimination 2nd prejudice,"80

McDowell pointed out that the school climate and quality
of race relationships are of greater importance than the race
ratio. The races must approach each other on an equal status
level, if zntz2gonlsnm 1s to be lessened. She also points up

the need for voluntary informzl contact outslde the school,
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otherwise school contacts zre:?
..;a ritual, a temporary fiction in which both Negro
and white participants concur, until they depart the
confines of the school building for the "real 1life"
outside.8i ‘
Agreeins with the Civil Rights Conmission Report, McDowell
founé that for all in-school groups, the willingness to
attend vredominantly white schpols is positively correlsted
with the degree of their previdus desegregation experience.82
In a study of non-academic factors of school integration,
Mahan questioned parents, teachers and pupils about their
experiences., MNost parents expressed a2pproval or at least
not hostility about integration and the teachers found
positive attitudes and import=ant gains in acadenic zachlevement
anong their Negro students, Data on Negro-white interaction
at lunch, working on school projects, 2nd attendlng movies
together found that the Negro children were accepted as any
other child in the classrcom and reacted in that fashion,83
In an earlier study bf the same project Mahan concludes
that integration seems to work, as teachers reported that
the bussed youngsters fit in well, adjust quickly, and resvond
positively to higa acadamic expectations., o signs were
found smonz the experimental subjects of increased anxiet],
of enotion:1l or behavioral problens or of greater school
8l
Ellis 2and Wigzins did not find any evidence of greater

interracizl =sggressive exchanges following integration of

the schools., They found that bl=cks interzct wlth those of
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another race nore often th n whites, which is to be expected

in a sltuation where blacks are in an extreme minority. Trust
~of teachers vwizs grester on the part of wnites than for b190k8.85
In 2 study of integrstion ;n sngleton, Texés, Bryant found

thatg following integration, the Neszro drovout rate increzsed
significontly, thoush the white rote did not incresse. The
grades received by Negroes were also found to have suffered

in the integrated setting.86

It was nypotnesized in 2 1968 study that: (1) length of
‘residence and residentizl proximity are related to the socizl
distance pattemns among adolescents of selected ethnie groups,
(2) color is related to the sociometric choices m=de by
children, and (3) whenever elther ethnic group, Negro or
Puerto Ric=n is in the minority, the acceptance:scores will
be higher thon when both are in a minority or the nmajority.
Hypothesis one was partially substantiated, no significance
was found for hypothesls two, and hypothesis three was rejected.,
School clinmate rather than any of the varlables tested was
seen as responsible for the positive relationship between
the ethnlc groups.S?

In‘é linited study of one integrated elementary school,
Koslin sought to find the amount of interrsci=l acceptance
among primary age séhool chil@ren. Eer major conclusion was
that integrated white and Negro children move closer to each
other and to school thzn those in a segregated setting.88
K=tz pointed to the importance of social climate when

he found that Negroes want to meet the high academic standard
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of white peers.89 In a study of group problemn~solving using
Interracial groups, i1t was found contact of the races was
not the key fazctor, but that ethnocentrism, aggresslveness
and racial balance determine whether interaction will
facilitate or interfere wlth group productivity.9° A
fourth-sixtn grade study of gifted children found the
personallities of the students to be more important than
color of the skin., Girls were less likely to choose
individuals of the other race, a2nd as with most studies of
this age level, there was very little cross-sex choice in
any of the classes.91
| In a najor study of attitudes done in Sacramento,
teachers reported that pupils in integrated schools showed
thelr greatest improvement in attitude.toward school (64,0:3),
social zdjustment (63.5%), and feelings of success in
school (61.8%). Less than 10j; of the teachers felt that
.1ntegrated pupils suffered from nsg2tive effects in all
areas, Students in tﬁe Second year of integration showed
the greatest growth in attitudes towsrd other pupils and
adaptability. Close to 60% of the teachers felt that
interracial friendships had developed, and that both groups
of' chilren =ccepted children of the other race. Cnly 8% of
the parents indicated that thelr children liked school less
in an integrated setting, and only 37 indicated that their
child;en were less interested in learning. Elghty-one
percent indicated the same or greater participation in school

and student activities, while 967 indicated that new friendships
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were nade., (nly 4% indicated that they felt their children's
education wars less satisfactory then 1t was before. The
responses of the principals generally echoed the responses of
teachers =nd parents.92

In the New York open énrollment study by Fox, similarx
results were perceived by the parents of both the open
enrollment children and the resident children. In general,
the parents of open enrollment children felt thst there was
greater interest in school, better relsationsnips wlith other
children, srowth in reading sbility snd nzthemctles, a2long
with improved te=cher's attitudeg toward the children, The
parents of residential chlldren gensrally reacted by s=ying
that their children remained much the same in each of the
five aress mentioned.93

In Syracuse, New York, thirty puplls who were intervieied
concerning the rezsons for the significant =2cademnic progress
they h2d m-de >fter being bussed, s»id that it was the
attitude 2nd motivation of thelr white cl-ssmates which made
them achleve more.gu

Buffalo, New York experienced results similar to those
found in n=nv other blg cities when schools were integrated
by bussing or by other nezns., Some of thelr findings:
(1) ichievement was higher for those Negroes in integrated
schools. (2) When the persentage of MNegroes wss under 3005
in a'Elass, the a2chievement gzins were the same as for
intecr-ted classses with only 57 Negroes; When the percent=ge

wzs above 307, the cless tended to gzin at the same rate =s
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if the cl:zss were ot or nearly 1007 black. (3) The follouing
percentages bellieved that the bussing integr=tion progrin
was educationszlly sound: Prinecipzls - 75, Teachers - 85,
Negro Parehts - 915, Wnite Parents - 71%, legro Students - 76,
and White Students - 767%. Princip21s seemed to be the most
dissatisfied of any group pointing up what they thought was
lower academic =schievement (507%), mcre discipline problems (74%),
and poorer sppeszrance of buildings =nd classrooms (41%), 1In
discussing white student schievement, only 77 felt it had
gone down, and 73% of the principsls felt that the white
students were getting along falirly well or extrenely well
with non-white students. Te=chers, in general, were much
more positive about the integration, with no teacher feeling
that white academic achlevement had been affected negatively,
and 85% indicating th=t positive results were coming from the
integration of non-white pupils. Parents of the Negro children
involved were the most posltive of 2ll groups interviewed on
the effects of integr=tion, while white parents saw the effect
on their children as somewhat neutral, but the overall program
in a very positive light. Negro students and whlte students
generally reflected their parents attitudes, wlth the Negro
students seeing their attitudes toward the white students in
a very positive iight (97%), and 967 of the whites seelng the
bussqg Negroes in a positive 1isht.95

Robert Coles, one of the leading writers on the psychologlcal
effects of integration, has studied those effects on children

in both the South z2nd the North. In a study of Boston school
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children, he concluded: (1) Negro children are bussed or
otheruise transferred experience no significsnt “"harm" or
"injury," and generally tend to be at ezse znd improve their
school work, in =ddition to experiencing less sunxlety and more
competence., (2) White children reoct in many different ways,

: from'scorn to curiosity and friendliness, They =re not 2fTected
negatively by the contzei, but do experience some conflict
when their values come into conflict with thelr psrents,
(3) Children in the North and South understand the meaning
of "race" and Yculture" at an early age and know their

race-linked znd classbound “future.”96

In a study of the factors relating to the acceptance of
Negro children in 2 bussing integration program, Myers coiicludes:

Some integrating situztions zre very desirable and others
are not, PFurthermore, desiradble integration situ=ztions
have pogitive copseqpences forggegro children while
undesirable situ=tlions do not.
In his study of five elementary schools involved in the
bussing of blacks into white schools, Myerzs found the attitude
of the princinzl to be = key factor. (ne program falled
mniserably due to the princip21's hostility, two otherx
principzals activz=1ly opposed the bussing program =nd provided
& poor school enviromment for the black children, The
other two princi»=ls, thouzh opvosed to bussing, attempted
to provide a favorable learning environment, and the studeats
in these situations were unanimous in thelr desire to returan,
whereas in the other situstions nany students and parents

were unhapoy 2nd wished tve leave the school, It was found =zt

first, that the wealthisr neighbornocods were more accevting
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g ch .
| of the bussing program, but in the end, one poor wilte neighbor-

f hood and one wezlthler white neighborhood proved to be the nost
y accepting., Myers concludes that: |
Pupils in favorable situstions becane less defensive. They
were 2ble to denml with their academic and social-status
inferiority with less defensiveness =and anxiety....Nezro
. cnlldren are more interested in how they a2re treated than
f in the arffluence of their surroundings...The parents
reacted more to ststus and the children to treatment.,98
High soclo-economic status, active participation in church
affairs, = non-soﬁthern reglonz=l background and low zuthori-
tarlanism were found to be the key attitudes in those parents
who were in f2vor of school integration in Cak Ridge, Tennessee.
Sartalin a2l1lso found a lack of =z2greement between parent;s and
children's attitudes towards school integration, with the
positive student attitude being attributed to an active
campaign czrried on by the public schools to promote a
favorable attitude towards integration.99
Chesler and Segai in the study referred to previously,
point up the importsnt role of the principzsl, 2s director of
the local educational efforts, in not only the curriculun,
.policies, rules and regulations, but also in setting thg
tone of schbol response to new and changing situations,100
The tezcher algo plays 2 key role according to the study in
helping to overcome historical snd cultural estrangements in
the interracia};classroom settings. The teacher :is also
1mpo;?ant in %he preparation of Negro and white students for
the part they must play in the process of change, 2and in
ailding them in the development of supportive relstionships.
About one-third of the Negro students saild that the teachers

paid speclal attention to them, while two-thirds malatained ;
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a laissez-faire attitude. This attitude seemed to be interpreted
by white students as support for the substantial amount of
negative =nd asgressive white behavior touards the Negro students.
Chesler 2nd Seg=lconclude zbout the teacherfs =attempt to ignore
the problewx th=t:
.. .nost students =s 2 result were gulded by pre-existing
stereogypeslggd fears about the need to malntain distance
and safety.
Their sugzestions for teacher, principzl, parent and
student preparstion for integration consist of the following:
(1) one d=y to four week residential workshops, (2) lectures
by outside consultsnts, (3) problem identificatlion and
diagnosing, (&) problem solving exercises, (5) sensitivity
training group, (6) role playing, (7) survey feedback,
(8) recording =2nd videotape feedback, (9) sessions focusing
on the derivation of action implications znd change efforts
from resezrch data, a2nd (10) problem sharing sesslons to
102

reduce pluralistic ignorance.

Teacher Attitudes

Rotter hypothesized that teachers with middle-class
backgrounds =2nd biases would tend to avaluate more negatively
those studentes identified ss being of a low socloecononic
class or as Negro than those in the mlddle class or white
race, His hypothesis‘in the New York experiment was not
confirmed. Cnly one difference could be found and that was
thatfﬁegroes were rated suverior to whites in classroon
behzvior, #nd there w2s = tendency to rate Negro/low-class

pupils cs more successful and adjusted socizlly than white/

middle class puoils, but 2t the some tine evaluate thenm °s
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less ~djusted psycholosienlly. He concluded thot:

Nothing in this study, therefore, sunported the coumnon

notion th»"t elsg ond ricinl biqs affect tercher ritiucs

and evolurtions.10

Gottlieb, in his study reviewed in the previous chapler,
found'm significont differcnce, howvever, with Negro teachers
expressing Geqorwlly positive ottltudes towrds Negro/low-cless
students ond white te-'chers negative tticudes. His study
also found th t Nesro tenchers were genertlly more satisiied
with thelr -.*ork.lo4 A study by Nelson found a significunt
difference in attitudes townrd intersroup relations in thelr
clyssroons between desegregsted and segrestted torchers, 105
In 2 rese-rch project on tenchers! persen-lities ~nd

attitudes towards desesreg tlon, Koepper found significant
relationships between vorious psychologle~l voriables #nd the
Teacher Attitude Inventory (T:I). A significont negrntive
correlation wos found between the TAI and an authoritari n
measure, 2nd positive correl- tions were found between the
TAI and an B0 Strength Scwle nnd Philosophies of Human
N-ture Sc+~le. MNMore favor:bie ~ttltudes tow:rd school
desegreg:tion were found oamong those teschers who hrd previous
experience in desegrezated situstions. He recommended that
wherever posslble n tencher's expressed willingness to
partlgipﬂte in a desegregated school situation be compared
to relevynt personality factors, »nd where the two are in
serious conflict caution must be used in pl=cing teschers in

desegregated lendership positions without specinl training.106
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Clark fournd the assimilation of Negro tezchers in

Massachusetts to be successful, with positivg accéptance
of then by students, fellow teachers, =and psarents, The
Negro teachers, for the most psrt, had come into contact
wlth whites in their college or advanced studles and this
was 2 major factor in thelr successful intesration 1ﬁto
predominzantly white schools., Qualifications were seen =s
repl-eing roce as a dominant factor in hiring practices,

.by the black teachers.lo7

Indianspolis, like many large urb:zn-centers, is under

court order to integrate its de facto segregated schools,
A study currently underway 1s conmpering the attlitudes =2nd
morzale of four groups of teachers. (1) lMendated teachers,
(2) Volunteer teachers, (3) Newly hired teachers, =and (4) i

- control group of te:chers. Some of Robinson's preliminary
findings are: (1)The mandsted non-white teacher znd the
volunteer non-white teacher have higher morale after being
transferred to a predomin-ntly white school. (2) The morale
of the newly hired non-white teacher assigned to a predominzntly
white school is not affected by the balancing of school faculties.
(3) T™e morale of the volunteer white teachers transferred to
a predominantly non-whlte school is slightly lowered by the
balancing of scﬁool faculties., (4) The morsle of the mondated
ﬁhite teacher‘gnd the summer assigned whilte teacher assigned
to a';redominantly non—wgite school 1s serlously affected by
the balancing of schocl faculties. Also in his study, Robinson
sees the princival as a key factor In teccher morale, and the

need for comaunlty support in =2ny integration program.108
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Nuuerous institutes have been held to deal with the
| problems facing teschers in 2 newly inteszrated situstion,
| In a study with Georgls and Alabona educators, Kinnieck fouund
that the summer tr2ining institute induced significznt
| attltude changes, with the‘experimentml group of tenchers
expressing less authoritarisn and ethnocentrlic tendencles,
Import-nt varisbles were found to be the percentage of
Negroes 1ln the subject's heme cormmualty, income level, time
spent outside the Southeast, =nld level of education, 109
In a siilar stud;y, ilo~ie Jound that some persontl
values changed, but not to o statistically =ignific-nt degree,
Group counseling proved to be quite effective in derling
with value ohanges.llo At an institute in Kanszs Clty,
recommendations for susteining fzculty morzle in 2 desegre-
 gated school were made to the participents: (1) in-service
training on desegrezation ond hum=2n rel=ztions, (2) informal
faculty gatherinzs, (3) meetings with psrents and parental
involvenen®t in class, (4) continual reevaluation of policies
and procedures, (5) enccurzgement of experimental programs,
(6) special materials on minority culture, (7) low class
size.111
Three studies have shown the extreme importance of
the tez=cherts attitudes =2nd childrent's perceptions of their
teacher?!s attitudes, a2as it affects their aczdemic periformance,
In 1960 rese=rch, Devidson and Long studied the relationship

between cnildren's perceptions of thelr teachers! attitudes

toward them snd thelr own self-image, aczdemic achievement,

-
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and cl=ssroom behavior. Student's aoademic achievement w=s
found to be directly correlated the favorableness of his
teacher's reelings towsrd him,1l2 Malpass, in an earlier
study, came to similer conclusiéns in his finding that
favorable perceptions towards teachers and achievement were
correloted with grades even when =2bility wes controlled,ll3
Perhaps the most dramatic expériment 1s reported by Rosenthal

and Jacobson in Eysmalion in the Classroom., Since more is

expected of them, pupils thought to have promise benefit
from the preconceptions of thelr teschers., Teachers were
told that certain children, who had been picked =t random,
ﬁad exceptional abllity, and it was found that these children
subsequently cutperformed other students of even higher
abllity, 114

Parentzl Attitudes

A study of parental attitudes towards 2 school transfer
progrsm in Seattle found the followlng percentages of parents
feeling that the program was helpful: mandatory Negro-707,
mandatory white-537, voluntary Negro-74%, and voluntary white-
74%. A much larger perzentage of the sample population was
in favor of voluntary transfer progr:ms than for mandatory
transfer programs. The Seattle study concluded that:

.e s s there appezars to be substantial, if not overwhelming
support for school transfer programs. Most Negro porents
believe that interracisal education is = good thing and
séem willing to support it.ll5

The study also found thxt "spokesmen" for the Negro community

who spoke out ag=inst the transfer program, do not represent
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the communaity concensus, and that the mere nsme attached to
a progr:m 1€ a major factor in public opinion. MNony reaoﬁed
negztively to the word "mandatory" even though their children
had = positive experience ih the program.ll6

In 2 study of two New York City integration programé, it
was found th~t integrsotion lifted Negro parents from z2pathy
to hope and in some instances to mllitsncy., White parents,
on the other hand, were plunged into 2pprehension =nd |
insecurity. lMeyer reports that successful lntegration should
include an independent parents =ssoclation, where prrents
are freer to discuss =2nd come to = consensus, th-n in the
usual P.T.:. Prepzration for change nust be nsde with time
allowed for =nzlieties to be expressed znd dealt with, 117

In 2 study of the Syr=cuse bussing prosr-n, it wss
found th=t most parents had posltive feellngs toward the
progrem and their chlildren's new schools, though of those
opposed to the progrsm at the beginninz, there was 1little
shift in opinion. Nost parents felt that their children were
receiving » better edu'cation.ll8 |

The White Plzins Racizl Balance Pl=-n wss positively
recelved by wWnite and llegro parents. Parents of secondary
children were even more positive than elementary parents,
pointing to thelr children's incressed undersit=nding of
people of different background, makinzg them better prepsred
for the world in which they will live., Culy 57 of the
white p-rents felt that the bussing progren snould be
discontinued, 2nd none of the center city parents, thus

glving overwhelning endorsement to the progr-am.ll9
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A . Chapter VI
SUMIMARY AND CCNCLUSICHNS .
| Tﬁe hypothesis to be tested by the review of researgh
was as follows: .
Integr=2tion of the pubiio schools 2nd individusal
classrooms h=es resulted in the developnent of positive
attitudes between the races, not only on the part of
students, but also for prrents, teachers, principals and
the community at large,

It is the conclusion of this resesrcher, after reviewing
the avzll-oble studlies on the topic, that the hypothesis is
conditionally affirmed. Integration does tend to provide
greater equ=2lity of opportunity,‘raise academnic achlevement
for Negro students, change behavior and attitudes, ralse
aspirations, improve tﬁe self-concept of Negro children,
lower prejudice, reduce anxiety and =ntagonism, ra;se the
sense of control felt by Negro pupils, snd generally impirove
the affective climate of the school and the community. The
hypothesls was only condition=ally affirmed, however, due to
a few resesrch findings whiéh seem to contradict the over:ll
conclusion, and due to certain condlitions which must be met
in each situation, if the integratlion of the schools is to
lead to bettexr rel~tions betﬁeen the races, We sh=ll

sumnarize the research findings in each of the areas studied.

Students

Aspirations

1. A dran=tic rise in the aspirational level of HNegro young
people has occurred in recent years, due in vart to the
civil rights movement, ifricen lMation-lisn, new black

leders, redlscovery of black heritage =nd culture, =ndi
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other rael-ted cuuses,

2. The =zspir-tions of Meszro puplls do not differ sisnificrntly

betuween those sttending desegrezg:ted :nd sesresrted schools,

though sone studies indicate o slightly—higher level in
desegren:-ted situ“tioné.

3. Negro puvils attending desegresated schools zener:1lly h-ove
more re:listic =spirstions =2nd are more likely to follew

through on their sspirations.

<t
3
O

L, Aspirations of Neszro shudents differ according to
are= of the country nnd fanily bzckzround.

[

Self-Concsnt or Selfl-Esteem

5. Integrztion tends to improve the self-concept of Nezro
pupils and does not harn thot of the white pupils in
any waye. |

6. The self-concept of both segres:ted 2nd intesgrated Hegroes
h=s ternded to improve due to masny of the sznme reasons th-t
their zspirz=tion=1l levels h=ve risen,

7. Roce nd color are being accepted by Negro children to =
nuch greater extent thzn in yesrs psst.

8. Self-concépt has proven to be 3n important predictor =nd
determin=nt of =acadenic =chievenent.

9. Negrb students with white friends are more likely to have
a higher self-concept thn those without such riends,

10. A high self-concept 1is generally relzted to 2 low snxiety

level in newly integroted schools.
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Anxiely

11.

12,

13,

1k,

Anziety n=2y resul? from intezgration of the schools for

both legro =nd white students, but this is very nuch
depehdent on the person=1ity n=ke-up of each pupil, the
teachers, varents, 2nd the principo1l, |
Anxiety levels of students vary zccording to thelr

previous contsect wlth members of the other race,

Anxiebty from integration differs grestly by 2re2s of the
country, «nd is much dependent on whether it is accenplished
pezceiully or with disruptions, disorder, or violence,
Anxiety level is directly related to the self-concent of

the child,

Motivation

15.

16,

170

18,

19.

Desegregatiéd Nezroes tend to have higher motivstional
levels than those who have experienced only segregrsted
schools.

The notivation2l levels of even segreg=ted Negro pupils
has risen along with their self-concept and aspirztional
levels, in recent ye=rs,

Motivation in academic matters is often =2 reflection of
the home, but the tezcher csn play =2n important role by
his perceptions of the student.

Segregatipn‘lemds to a2 l2ck of motivation, due to the
failure to see.any relationship between the school =nd
life or any hope for the future.

Peer pvressure and the socizal c¢lass level of the school

are imporitant factors in the motivation of Negro studeants,



61

Behavior -

20. Integrztion of the scrools is not in itself the determinant
of better or worse behavior. Things such 28 conpetent
tesching, the clim=2te of the school, good administrati&n,
and good motivatlion by teachers sre the key Tactors in the
ben:zvicr of stﬁdents.

21. Interraclszl behavior=l problems m=y increase, due to the
fact that students heve come into contact for the first
tine.,

22. Some beh:vior problems on the p=rt of Negro &cuth may
develop due to their frustration a2t not being completely
accepted or due to feelings of hopelessness at how far

behind in school they =zre.

Attltudes

23. Classroom contzct may bring about more positive attitudes
between cnlldren of differing rzces, but it does not
necessorily follow. The teacher and the gereral soci-l
clinate of the school play an extremely importsnt role <
In the successful chanzing of attlitudes.

24, Attitudes generally tend to become more positive throughout
the year, 2fter inlti=l hostility dles dowm.

25. Classroon desegregzation as well as school desegregation
is necesszry If atititudes 2are to be changed,

26. Interracizl friendships are the most effective agent cof
;£anges in raclial attitudes, 4t all zage levels and in
each study reviewed, interr=cial friendships were devasloved
by a majority of the Negro students, e teo the linmited

nunber ol Hezro studlents, nost wnite students did not dzvelod

ERIC' - . —
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Interr-cisl friendships.,

27. Attltudzs of llejro pupvils were generally changed to a
greater degree than white pupils, due to thelir grezter
contact with members of another r=ce,

| : 28, Reeclnl balénce'end socirsl class clinr>te were found to be
Eey Tfeetors in Negro students ssplratlional level and
ac2demic achievement motivation,

29. The puplils must approach each other on an equal basis, if
racizl attitudes 2re to be changed.

30. Voluntary inform=zl contact outslide school is important
in the formation of positive racisl attitudes,

31. Positive racial =attitudes 2re more ezslly developned in
the lower elementsry, 2nd integration leads to greater
acadenic achlevement when it has been accomplished in
the early grades.,

32, Curricular materizals and classrooﬁ orgonization can lead
to poslitive changes in attitude.

BEmotionzl 2nd Psychological Factors

33. Integration does not le=d to any severe personality
difficulties for either white or Negro puplls.,

34, The effect of integration upon a child is dependent
upon the attitudes of parents and teachers. Where he
detects conflicts in attitudes, 2 child may experience
some disconfort. |

35. I;tegration tends to bresk down false feelings of

suberiority or inferiority, 2lthough 1t m2y lead to

scapegoating for faillures due to other causes,

Q
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Senze of Control

36. Students in an integrzted school, experience = gre:ter
sense of control than those in segregated schools,

37. A greater sense of control is positively correlzted with:
higher +svpirations and‘greater achlevenent,

38. Negro studen®ts, in gener~l, do not suffer intimidestion
as 2 result of the stiffer competition, 2lthough studies
disagree as to the effect of integration on the gr:=des
received by Negro students.,

Teachers

Personzl attitudes

1. The racial attitudes of teachers vary greatly, and little
agreement can be found on what teachers raclzal attitudes
are, Some studles find teachers highly prejudicial in
thelr =attitudes, while others find no prejudice,

2, Teachers tend to underestiimate the abllity of Negro
puplls, ond do not expect zs much of them as they do of
white puplls. The teacher*s perception of the pupll is
a key factor in the child's success 1n school.

3. Tezchers have seldon led the fight for integration of
the schools, and have'generally accepted it when it
arrived.

k, Tezchers generally reflect the communities in which
they teach.

5., Teachers play & key role in the success or failure of

integr tion progrsns.

Full Tt Provided by ERIC.
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Cnce integration hus taken pl=ce, fears thrt teachers
experience concerning thelr safety, behzvior of students,
and racial problems are usu2lly alleviated.

Rese:rch indicates =z nggetive correlation between
aqthoritarian tendencles and positive racial asttltudes, .
and 2 positive correlation between attitudes =aand ‘ego

strenszth =2nd onets philosopny of humsn nature.

Attitudes Towzrds Effects of Integration

8.

10.

11.

12,

A vast neojority of teachers felt thot integr=ation helped
the aczdemic achievement of Negro pupils, and had no
significant effect on white puplls achlevement.

Tezachers' generally believed that attitudes towsrd school
inproved with integratlon.

Tezchers, on the whole, believe integration; even by
bussing, to be educatlonally sound.

Teachers' attitudes towsrds integration and raclzl
minorities can and have been signiflcantly changed
'through speclizl institutes snd in-service trainling.
Teachers forced to teach in integrated schools often
suffer a lowering of morale.

Parents

/

Attitudes towsrds Intesration

1.

Negro parents are in general strongly in favor of
integratea:education, although thsy are even more
é%rongly comnitted to quality education, whether it

is integrated or segregated.,
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wWhite parents, while often opposing integration vrioxm
to its t:king place, re usuvurlly quite nositive 2bout
its effect, oan both thelr children -nd Nezro children,
Pzrent=l attitudes towards ninority sroupns grestly
affect the =z2ttitudes of their children, =2nd where the
feacher 2nd parents dissgiree, there 6an be 2 resl
conflict Tor children.

Parents suffer from many of the same fezrs that tezchers
and puplls experlence prior to intesration, 2nd tine
must be =llowed {or parents to express ~nd derl with
thelr snxieties.

Integration proceeds much more successfully if parents
are involved in the planning =nd implementation.
Attitudinal research indic:z=ted that behavior shapes

and alters attitudes. People who =zctu2ally work with
Nesroes tend to trest them 28 equ-ls. The s:me thing
can now be saild of schools, When onest! chlldren attsnd
schocl with Negro puplls, there is 2 greater accepi-nce
of them as equals.

The behzvior of white -und Negro parents has been
overwhelnlingly vpositlve towards integration, thus
indicating a behavioral scceptence, 1f not zlwrys an

attitudin=l accept-nce,

-
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Princinals

Attitudes towrrds Intezrzilon

1. The role of the principal is cruci:l in successfl
integr.-tion of the schools. In those czses where n
princinsl opposed a progrsm, it generally tailed, while
in those c-ses where he sought to make it work, it
generally succeeded,

2., Some rese-rch seens to indicote th2t the princinals
were more negative than the tesachers or the psrents
about Integrstion, but not enough research has been
done in thls 2res to make 2 judgment.

3. Principzals tended to see smaller =2c¢ademic gz2ins resulting
onn the p=2rt of Negro students and greater behaviorsl
problemns than dld the classroom teacners.,

Conclusion

Cne 1s forced to conclude that Integration of the
schools.csn and does lezd to positive changes in the affective
climate, It is thls resesrchers considered opinion that
the Coleman Report, the Civil Rights Commission Study, 2nd
an overwhelming number of smaller research projects indicsote
that the intesrstion of our public schools czn lead to better
and more posltive r=clizl attitudes in this troubled country
of ours,

o
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