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"You mean those students teach?" Such a statement generally is made in response
to a novel tutoring program in which '"Those student:s" are students classically called
underachievers and in which such students have been teaching elementary school chil-
dren in a tutoring program which was designed to help the tutor rather than the
tutoree. This tutoring program is part of a Comprehensive Remedial and Develop-
mental Program for Disabled Learners at the Junior High Levell conducted by the
Central Midwestern Regional Laboratory (CEMREL) at Brittany Junior High Schliool,

University City, Missouri.

The tutoring program was instigated as a motivational device for the total
program; to build the self-image of disabled learners, to reinforce the academic
learning, and to analyze the learning process. The 1967 pilot program demonstrated
the strengths of the total program and especially suggested the expansion of the
program.2 The 1567-68 program has utilized more sophisticated techniques and has
been based on more specific goals:

l. Motivating students to learn basic skills and reinforcing academic

learning by teaching

2. Building the self-image of studenﬁs

3. Prcviding opportunities for students to learn social skills

4. Providing a basis for analyzing the teaching-learning procass.

Based on these goals particular methods were used to introduce the program, to
teach basic skills, to place and to supervise tutors. Tutors as well as cooperating

teachers assisted in the task of evaluating the program and of delineating the

implications of the program for other schools.

—
-

See summary of the CEMREL program in the Appendix.
See Evaluation Report: The Tutoring Program in the Appendix.
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INTRODUCING STUDENTS TO THE TUTORING PROGRAM

As a motivational device the tutoring program was introduced to the students as
an activity which was a legitimate choice within the total program and by which they
could give needed help to elementary school teachers and students. Students were
informed that the tut' :ing activity would help them learn and that, in fact, the
best way to learn is to teach. After the tutoring program was outlined, students
immediately responded with enthusiasm and with questions concerning the "when" and
the '"what" of possible assignments. Their reasons for wanting to participate
included personal interest because they had helped a younger brother or sister, a
desire for the freedom df leaving the junior high building during school, a need
for the prestige accompanying the status of a teacher, or perhaps, a recognition
that they once needed special help but didn't receive it, and now they wished to

give such help. Regardless of their reasons, they wanted to participate.

Available positions were outlined for the students and these included the
Initial Teaching Alphabet (i.t.a.), traditional reading, mathematics, physical edu-
cation, art and general assistance to teachers. Students were told that they could
select any of these but that they must learn and demonstrate proficiencies before
being selected. The teaching of i.t.a. was done entirely on the basis of prepa-
ration for teaching; even though the total program had selected i.t.a. as a remedial
reading technique. Students learned the i.t.a. by writing and duplicating worksheets;
devising sound bingo games, i.t.a. versions of "Spill and Spell," dice games using
i.t.a. symbols and phonics wheels; writing and illustrating stories for young
students; making charts. A Material Preparations Committee was established to
collect and file all materials produced. Those students who were more interested
in mathematics learned mathematics in a similar way. Although the program teachers

wanted students to work on their academic deficiencies, students were not told that




this was their only choice. Tutoring assignments were made on the basis of interest,

not just becanse students needed to learn a particular skill.

Coupled with these concrete activities were discussions of what it meant to
learn and how materials must be written so that learning could take place. The
students expressed much genuine concern for children who were experiencing learning

R difficulties. As stated by a visitor, "Almost every child seems aware that each ]
small activity is related to a larger, more meaningful activity, that he dis not
ﬁ confronted with a series of isolated, frustrating tasks, 'When I teach this to the

children, I'il try to . . 13

After small group discussions prior to the tutoring experience, students wrote
f the following comments:

1 To be a good tutor, a person must:

a. Show respect for the child

b. Show polite manners and set a good example

‘Sj ¢. Allow a child a chance to talk and to try

d. Give the child time to do his work

e. Persuade the child rather thar force him to do things
A f. Use a great deal of patience

g. Want to help the child to be a success
‘& h. Understand the way kids do things

?; i. Give the child credit for his work

j. Make him feel happy about his work

k. Know the subject he will teach

N 3 As quoted in Impact of New Ideas in Education, Vol. IV, No. 2, 1967, School
District of University City, Missouri.




1. Know how to handle children

m. Know the child's likes and dislikes so that materials can be made

for him.

To get a chiid to work a tutor can:

a. Play games that will help him learn

b. Let the child decide what he wants to do

c. Show him how much he has learned

d. Tell the child a story about someune who wouldn't work and then

tell him not to be like that?.

INTRODUCING TEACHERS TO THE TUTORING PROGRAM

While the experimental students were preparing to become tutors, the program
teachers were meeting with elementary school teachers and making transportation and
other organizational plans. Tha program was introduced to teachers by outlining
the successes of the previous year and by suggesting the kinds of activities tutors
were learning to do. Teachers were quick to name their students who could use
indfvidual help or whe would learn if they just had somecre to sit with them while
they did their work. Often teachers mentioned that they had used their fast
students to help slower students, but that the slower students often resented such
assistance. The possibility of an older child who could also serve as an example
for the younger child was most appealing to teachers. As a follow—up to meetings
between elementary school faculties and the program teachers, elementary teachers

submitted diagnoses and prescriptions on their students. Some prescriptions

4 Taken from student papers. Only the spelling has been changed.




involved subject area weaknesses; others were '"encourage and praise this child to
build her sclf-confidence,' '"get this child to talk about his work,'" '"listen to

him," "this child needs a big brother," '"child needs manipulative devices so as to

teach abstract concepts,' '"teach perceptual-motor skills," 'practice play skills."5

As teachers analyzed their needs and the potential utility of tutors, the
demand for tutors became larger than what the thirty experimental program students
at the junior high could handle and the program was opened to other interested
junior high students and also to senior high school sophomores from the lowest
grouping of students. The senior high students had been introduced to the tutoring
program because the counselor and social worker had assigned two of their senior
high sophomore classmates to the experimental program during the afternoon. 1n
addition, to the success of the pilot prog;am, these two students demonstrated that
the program could be helpful for high school students. Their teachers described the
possibilities as:

"Due to the success of this type of program in the seventh grade at Brittany
Junior High, the two sophomoie teachers feel that their students would be responsive
to tutoring, especially since two of their students were working with Mr. Bill Page

at Mr. Ochs' suggestion.

Both boys were students of very low ability and little self-confidence or
motivation. They began tutoring at Hawthorne in November. Since that time each
boy's opiniun of himself has greatly improved. Both are participating in class
where neither had before. They both were able to overcome a great amount of shyness
also.

With this evidence, plus several observations and meetings with Bill Page, the
sophomore teachers feel that tutoring would work for high school students. At a
meeting involving Mr. Tuck, Mr. Ochs, Mr. Page, Miss Van Wessem, Mrs. Marlinghaus,
and Miss Gold, plans were discussed.

Next the sophomore class was approached with a learning to learn unit, involving
questions and discussions of what it means to learn. Then, Mr. Page and Miss
VanWessem presented the idea of tutoring to the class. An enthusiastic reaction
followed--over 70% of the students were immediately interested.

Preparations were made in each class before anyone actually went to tutor.
Methods of how to teach i.t.a., or math, or writing, or colors, or shapes to a
vounger person were discussed. Materials and worksheets were made. How to get
along with younger children was discussed. What the teacher would expect of the

tutor was also talked about.




Each person who wanted to tutor was placed at either Jackson Park, or Pershing
in accordance with the school's needs and the tutor's schedule. Arrangements were
that almost everyone would be tutoring during his own unscheduled time. Any time
out of class was to be made up during the studerit's time.

The students are excited about the program. For many of them it is their
first taste of success. Somebody needs them and looks to them for help.

The respornse from the teachers at Jackson and Pershing is very positive. Some
of the teachers have asked for more tutors.

This program is in its early stages now. The sophomore tutors can see many of
the ways one goes about learning as.they try to teach. They are actively learaning
themselves. With their enthusiasm for the program there is bound to be a high measurc
of success concerning attitudes and interest in school."

TUTCRS IN THE ELEMENTARY SCHOOLS

Placement was da cuoperdtive effort between program teachers, cooperating
teachers and the tutors. Tutors always had the option of requesting a change and
similar requests of cooperating teachers were also honored. Prescriptions were
given to the tutors, and tutors were encouraged to plan the remediation. Some of
the placements deliberately matched a child with a tutor who had the same deficiency
as the elementary child. However, the tutnr's interests always were a prior con-
sideration. Tutors, regardless of their placement, were concerned that they do a
good teaching job. They were very proud of the prestige the posit“on granted them.
One boy consciously carried his tutoring materials so his third grade math book
would be obvious to his junior high school friends. When they asked him why he
was only doing third grade math, he proudly informed them that he taught third
grade at an elementary school. Once placed the tuior had primary responsibility
for his task which included arriving on time, creating and/or assembling his materials.
consulting his cooperating teacher, disciplining the tutoree, and evaluating the

loarning experience. This necessitated a freedom that non-tutoring peers students

L‘ﬂVi(’d-

6 Taken from a memo to Dr. Boyer, Senior High School Principal, from
Mrs. Barbara Marlinghouse and Miss Leslie Gold
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The non-tutoring students generated enough interest that both the junior and
senior high schools' papers spotlighted the program.7

ASSESSING THE ACTIVITIES AND ATTITUDES OF TUTORS

The activities of tutors varied. Tutors also played various roles for the
teachers; some were teacher's aides who did clerical and monitorial tasks; some
supervised whole class activities or gave assistance as individuals in the group
raised their hands; some instructed small groups in basic skills or drill activites;
some listened to reading groups; some taught complex skills on a one-to-one basis;
some lead learning games; some diagnosed deficiencies and then asked for teacher
directions for remediation or planned remedial exercises. Tutors and cooperating
teachers submitted lists of specific activities and the following excerpts illustrate
the diversity of tutoring activities tutors listed:

a. My subject was handwriting

b. Teaching them to read, spell and speaking clearly

c. Made worksheets; teach with games such as number bingo

d. (Taught) shapes, numbers, naming different objects

e. I made dittos in i.t.a. all about puzzles, pictures and games

f. 1 have taught math, gym, reading

g. I made the child read out of his storvbook. I gave him flash
cards reviewing words. When he completed his homework, I gave
him puzzles and thlngs he liked to do.

h. Tavcht math, reading; was a Big Brother

i. Teaching the children how to read, write, any questions they
asked, playing outside, playing with them and many more things

j. 1 have taken five students a week and taught them to carry the
exact number when adding and borrowirng in subtraction

k. I helped a little boy build his reading up to the requirement
of third and fourth grade level

1. The main thing I really did was to teach multiplication. I
taught two girls their multiplication and helped with reading.

m. I have taught a boy how to tie his shoe, reading, writing,
math and spelling

n. I have tried to teach my boy to read and pronounce his words
better. My boy is from Central America. I have also tried
to teach him some math.

7 See reprints in the appendix
8 Taken from reports submitted by tutors only the spelling has been

changed.




Teachers listed activities such as:

a. Listen to youngster read--provide youngster with security that at some -
point in the day one person had time for him alone '

b. Took a small group of slow learners to work with them on i.t.a.
symbols and number concepts
) c. Helped children with daily assignments for troubled areas
: d. Providing stimulation and motivation for hard-to-handle foursome
e. Checking and reading, taping reading
f. Grade papers, read with slow learners, review worksheets
g. Arithmetic practice with small groups and individual students
h. Gave spelling words from programmed reading, read social studies

to him and helped him finish work
As the tutors worked with students they discovered that just helping students
do school activities was just part of a tutoring position. Thkey suggested that
tutors must have a particular attitude toward students: A

a. You have to be patient, be friendly, and like little kids,

"have a cool temper

] b. You have to want to work and teach because if you don't
you will think it's boring and hard the first day

c Be trustworthy '

d. Not be bossy

e. Be responsible, hardworking

f. Be smart and keep their confidence

g

h

He has to be willing to undertake the job. Once they

start they should keep going.
To like it but to give your full attention and to strive
to do the best

i. One who has patience, time, likes children, makes up his
mind tc teach and not to just get away from school

j. He should be understanding, kind and realize that he was

} a small kid and loving

/ k. First of all you have to like working with little ones.
Try to understand them. The main thing about tutoring
is that you have to want to do it on your own, because
when something is done on your own you take a better
interest in it.

Elementary school teachers noted that successful tutors in their schools dis-
played the following attitudes:

a. Must have a desire to help others

9 Taken from reports submitted by elementary school teachers.
10 Taken from reports submitted by tutors. Only the spelling

has been changed.




Have knowledge of material using--at least a jump ahead

of child
Initiative, a desire to communicate with the children.

An ability to put themselves in charge of the situation.
Friendliness--cooperative attitude

Interest in young children

S'ncerity, courtesy (Teacher needs to be understanding
toward the tutor)

Able to control themselves

Often those tutors who lack self-confidence and self-esteem

work out as good tutors.

In regard to the cooperating teacher, tutors had planned a set of behaviors

that would allow them to work with the elementary schecol teacher as a team member.

The tutors suggested and practiced:

a.
b.

c.
d.
f.
g

Be kind anud help the teacher

Understand what the teacher mus{ cope with
Do exactly what the teacher tells you

Ask the teacher what needs to be taught

Use manners, be quiet when entering the room
Learn the way a teacher teaches

Make the teacher feel good because of the work she does 12

Cooperating teachers offered the following comments on the tutors attitudes:

Ade

b.
c.

d.

e.

Sometimes unsure of themselves, generally very eager to
help; eager to learn

Reticient toward me

He was always a gentleman and seemed to take pride in
group and individual progress.

They were immature of course and had a tendency to be
plryful at times, but as a rule they were respectful and
obeyed all school rules. The boys ané girls adored them.
Responsive toward suggestions.l3

On the whole, tutors were very cooperative but as one teacher noted they could

be playful and they could forget school rules. The only major incident of the year

involved a kindergarten tutor who 'borrowed" cookies for all the other tutors. In

fact, the tutors left the school with their cheewks and pockets stuffed. Under-

standably the teacher was concerned and the boys who were involved apologized and

11
12

13

Taken from reports submitted by elementary school teachers.
Taken from discussions and lists made by students prior toc

placements as tutors.
Taken from reports submitted by elementary school teachers.




donated money to replace the ccokies. The only punitive action taken by the program

teachers was to give the tutors responsibility for solving the problem and to remind
the tutors that they had been representing the junior high and that they had caused
other teachers and students to doubt the maturity of the tutors. The tutors sug-
gested replacement of the cookies as well as letters of apology to the kindergarten
teacher and to the principal of the elementary school. They also surprised the
program teachers and wrote similar letters apologizing for disappointing their
supervisors. No other incidents were reported and this one did include some humor

since the tutors shared their loot with the driver of the school bus.

EVALUATING THE TUTORING PROGRAM

The only meaningful evaluation of the program is a comparison of the stated
goals with the actual operation of the program. No valid statistics can be presented;
only the observable behaviors of tutors can be described.

Firstly, the tutoring program began as a means of offsetting the stigma of
relearning basic skills within the experimental program. However, as program
students and other underachievers tutored, implications were discovered for all
students. The phrase "the best way to learn is to teach" was demonstrated innumer-
able times! Students taught handwriting and became concerned about their own pen-
manship; students taught reading comprehension and began reading more carefully;
students checked math papers and discovered that careless mistakes interfere with
learning; students observed a hyperactive child and acknowledged that many things
can prevent successful learning. Since the program was designed to reinforce
academic skills, tutors have ample opportunities to practice such skills. 1In
addition to learning skills so that they could teach, tutors had the opportunity
to devise creative apprcaches to standard learning problems. One tutor taught
English to a foreign student by taking the child on "naming walks"--they walked and

named objects which they saw and in so doing built the child's vocabulary. Other

10




students devised games to make learning fun. Students were motivated to learn new
skills and to apply their skills in teaching situations and as they taught, their
own learning was reinforced.

Secondly, the tutoring program was created so that the self-images of disabled
learners could be built. Teachers noted that tutors, who previously lacked self-
confidence, began to show a belief in themselves as they reacted to the respect they
received from young children. The succass that the tutors experienced coupled with
the legitimate responsibility and trust given to them by teachers built their self-
image. One, a tutor from the senior high school, epitomized this change. He was
a seventeen year old student who had a third grade reading level, a fourth grade
mathematic level, and language development of a ten year old. He was characterized
as having a very short attention span and as being very withdrawn with no interest
in school or in his classes. He walked with his head down, never looking up or
talking to other students. He lacked confidence and talked to adults only when
asked specific questions. After he began tutoring he began turning in class assign-
ments, talking to other students and according to one of the counselors:

"He secemed to develop confidence in himself for the first time in his life. He
felt that he had a place in society and heard words of praise and encouragement, a
new concept for him. You might call it an 'ego transplant.' Every teacher that had
him remarked about the tremendous change in personality. Even if he doesn't receive
credit for his classes he has grown tremendously in self-respect and confidence. I
am sure that the intangibles gained in this experience will never be able to be

measured or appreciated except through his success as a citizen.

Other tutors have learned from him concerning teaching techniques as well as
the importance of being well-groomed. . . 14

This boy had spent only three weeks assisting a defiant fifth grader learn to
tell time when these changes were observed. Unfortunately, these changes were
short-lived. As this boy encountered failure in his high school activities, the

successes of his tutoring experiences could not build his battered self-image. He

14 Quoted from a memo to Kay VanWessem from Mr. Lilburn Ochs, sophomore
counselor.
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dropped tutoring and returned to his excessively shy state.

Thirdly, the tutoring program intended to teach social skills. This was taught
through role reversal which created personality growth. One girl who had a repu-
tation as insolent and disrespectful requested a tutoring assignment. As a tutor
she became responsible and ar: efficient diagnostician of reading difficulties.
Unfortunately, her attitude at the junior high did not consistently reflect the
attitudes she displayed as a tutor. Most tutors were most careful about setting
good examples, and they frequently gave pep talks to their students. In one instance
a sixth grader informed his tutor that "only sissies have neat handwriting.'" The
tutor, a very ﬂﬁaly iooking seventh grader, delivered a lecture in which he outlined
the necessity of good penmanship. This talk was accepted by the child and he con-
tinued to practice under the tutor's direction. The children assigned to the tutors
gained prestige from having extra help and they often fought @n the lower grades,
several physical battles resulted) for tutors. The tutors were also trained to be
alert for over-dependency on the part of their tutoree. This over-dependency had
been a marked problem in the first year's program. Tutors shifted positions and
consciously sought to teach the child to be independent. The tutors did note some

problems for which they desired solutions:

a. Sometimes the child did not listen and didn't do his work

b. Kids lost patience

c. Little kids fighting
d. They always wanted to play instead of doing their work
e. Sometimes the children wouldn't obey me and sometimes they

were noisy
f. Once in awhile a child gets restless and doesn't want to

sit still but this happens very little 15

Tutors often assumed the blame for their lack of success and they asked for:

a. 1 neced to learn to keep my temper down
b. How to express myself in explaining myself

15 Taken from reports submitted by tutors. Only the spelling has been
changed. '




c. More kids to help me

d. I would like to learn how to hold the interest

e. I would have liked more help on the child's part. I think
some of them think a tutor is just nothing. One thing they
should do is respect the tutor and realize they are here to
help.

f. When I give the child homework I would for the parents to help

g. Sometimes I would have liked the teacher's suggestions. But
I really didn't mind. I guess the teacher thought I could do
it on my own. 1Y

In the tutoring situation the tutor must be able to relate to the teacher and
to the supervisor as well as to the children. One teacher recounted that a tutor

asked if she could teach the whole class a spelling lesson after she had observed

the teacher's techniques. The teacher was impressed by the open communication and
bv the professional way in which this girl handled the class.

A finai goal of the program, the analysis of the learning process, allowed
many discussions of sequential learning, positive reinforcement, and motivation
techniques. The discussions of tutoring experiences provided many opportunities
for the development of communication skills. Tutors discussed intended plans and
critiqued the lessons after they were taught. Often tutors experienced concern for
the personal needs of particular students. "Do you know that. . ." generally
preceded aﬁ observation about what schools do to and for students. Tutors were
most aware th.t the attitude of the teacher was crucial to the development of
positive learning situations. Their acute awareness of what prevents learning
caused the program teachers to be even more concerned about their own teaching
techniques. Tutors often related their own prior failures and spoke about changes
they could make in their learning styles. They also observed that many students
have learning problems which are not a result of innate inability or of dumbness.
Often they discovered that success in learning depends on motivation coupled with

appropriate materials. One boy noted that his child couldn't do any of his assign-

16 1Ibid.
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ments but that this was not because the boy was dumb. It was because the child had
no motivation to learn anything. '"He could learn it if he wanted to," said the
tutor, "but he doesn't want to." This diagnosis perfectly fit the diagnostician
but program teachers were most careful not to say to the tutor "But that is your
problem aiso!" The tutors were aware that it was similar to their own problem.
Tutors also noted many aspects of the teaching~learning process:
a. The first problem I had was when Randy said, "I hate you and not to .
come back." But the next time I realized he forgot because he ran
up to me and took my hand.
b. Would you believe (my boy asked me) the facts of life. My boy asked
me what certairn words mean. I had 2 very hard time explaining this
to him. I told him to ask his failier, but he is always asking me.
c. The only problem I found as a tutor was not having enough patience
with the kids. I didn't understand why the{ couidn't do the work
right. But I realized it was new to them. 7
The tutoring program has demonstrated several positive outcomes: Underachievers
have been motivated to relearn basic skills; their self-images have been improved;
they have learned necessary social skills; they have reinforced their academic
learning by teaching others; and they have studied the learning process. They have
also had the opportunity to give needed service and experience a positive relation-
ship with school. Young students who received tutoring have been provided with help
when they most needed it; they have had their confidence built; they have exper-
ienced learning by example. Teachers have been able to utilize tutors to give slow
learners needed assistance, to individualize instruction and to assimilate new
students into the class activities. Parents have thanked the district for providing
extra help for their students. An administrator summarized the program by writing:
"When we talk about individualizing instruction in University City, the
tutors that your program provides, has enabled us to move many steps closer to

this goal. When I see boys and girls come into this building everyday on time,
well-mannered, well-behaved and well-dressed, and yet know the personal school

-y - o
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history of some of these youngsters who were never any of these things; something
good is happening.

Your program provides an opportunity for our over-age children to keep up with
their social groups because they receive the necessary individual help which they

need." 18

The program has continued because of its acceptance by administrators, teachers,
tutors, parents and students. The only evaluation available is that data collected
based on observations of behavioral changes of students and tutors. The tutoring
program will continue as long as such acceptance exists and as long as a need is
demonstrated. Future plans for expansion involve an exchange of information with

other tutoring programs.l?

18 Quoted from a memo to Bill Page from George Rau, January 12, 1968.
19 Dr. Herbert Thelan of the University of Chicago is organizing a workshop

for summer 1968 so as to facilitate such an exchange.
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497 learn. He is variously deseribed ar an wndevachiover, wlow Jearner, hehaviny
vr emotisnal problem or just plain lazy. The veara of frustratinn and fallure
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The primary purpose of this project is to establish a comprehensive
remedial and deveilopmenéal propram which will enable 7tn and 8tr pracders with
manifestatione of learning disahilities to profit more f2lly frem their Junidr
nigh 1rarning experiences while in -thig program ard iu reintegration in repular
school progranm.

Any child given a penvine cholice to Ieern or not to Jearn will chonge
t0 learh, The teacher's objeetive is to teach 100% xmfiwiswmyxxiiiwncexrniny
of the material to 100% of the children to 100% proficiency. Slow learning is
00 more than coming to & tark without the nererrary preprequisites 1o do t at
task. Telling im not teaching.

Children are removed from standard curriculmm to concentrate on reeding,
arithmetiec throupgh their special intereets and needs. Parent conferencey arve
used in lien of letter grades and report carde. Children are on a complotely
individual‘sed program, at piven timee tley may chocese to work or not to work
If they choose not to work they are permitted to ply quiet rarer, talk or Jdo
nothing .

The teacher changer from task-mapster to resource versonifrom lectnrer
to tutor; from controlling activities to puiding and retting limite accornding o
irdividua) needs. Tte teacher must develop both a tolerance and a kne:k for
divorss activities. The ket to teacher attitude le & eincere respect for cach
child“s learning style,

The children use a sclf-contained single claseroom type of area. Move-
ablie partitions and furniture arrangements permit division o°f areaw within
the room,

In a eix-hour echool day, two hours are uveed for speciml subjiectr ine
eluding: Phyn, Ed., Art, Misic, Industrial Arte and homemaking. The children
are scheduled with regular clasres. The remaining four h ours normally davoted
to Fnelish, Math, Soclal Studies and Science are used in an unetructured bHlock
of time=--=103130 to 3100 with a 1/2 hour for lunch. During ttese four houre the
child may work on whichever subjscts he chooees for the lenpth of time he croowee.

The basis for discirline 18 Y ou do not have to work but you mey not
kesp another person from working. Thue there is NO tolerance for any form of
horseplay, teasing, plyeical cont act or abupe of materia). There 1i¢ quiet
talking, vorking in groups, movement around clase and a wariety of activitier
going on at the same time.
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Some of the m aterials which are used in the crogram are the followine:

Teaching fids = Stapdard Material Eguipoent Supplieg
Suiseraire rods 8PA Kits ' Tape recorders Ditto marters
Plannel board Texts Record players Faper cutter
Abacus Workbooks Ditto machine Scinmors

Charts Workshests Variciy of furniture (papt type eupplies
Maps Frograms Indivudal Storapge Paper

Games Aotivity Books File Cabinets

The ohild is taught that the object of school is to leern, Some of the
techniques and teaching methods are these:s Aerist one another and work in groups
of their own choice. V olunteer for activities and tests. Make their owm worksheet:
and do self-diagnoses. Bwj their o'n goals and chart their own propress. Tutor
in Elementary School. Work on independent projects.

The program has gone through three phases and the fourth vhare is in the
final state.

Sept. 1966 -« Jan. 1967 Phase I  Planning and research
Jan, 1967 < June 1967 Fhase II ?1lot Profram
30 sevenih graders with 2 teachers. 1 pemester
June 1967 - Sept. 1947 Phage III Evaluation Revision and Planning
for replicetion of pilot program
Sept. 19€7 - June 19¢8 Phase IV Replication Prase

22 new Nh graders for full echool year
At this time plansfor the future include the followings

June 1968 - Sept. 1968 Teacher Training Workehop

Sept. 19€3 - June 1969 Programs a+ scveral echoole to determine
value of program in variety of eettinge
by variety of teachers

June 1969 - June 1080 Disremination throughout 4 state area
covered bty CEMREL

The work discusred hereir is being performed purguant to

Contract No. OFC3 7 062875-3056 with the United States

zpr::ont of H ealth, Bducation, and Welfare, office of
uoatiaon,.

Central Midwestern Regioma) Miucetional laboratory, Inc.
10646 St, Charles Rock Road
St. Ann, Migsouri €074
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| 2! Comprehensive Remedial and Developmental
Fropram K‘or Disabled learners at the Junior Firh lovel
| .

J

H - . |
Willien R, Fare, Prorran Lotivity Director )
: 1
Central Iiidweetern Repional Education laboratory

This progrem nade pureuant to Contract No, CFC3-7-062875-3036
i vith the United Statee Derartment of Feelth, Tdueation and
velfare, Office of Fducation.

*4dvestern Rerionel Tduestional laboratory, Inc.
10646 St. Charles Rock Foad
St. Linn, Tissouri 63074
314=420-3535
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THE TUTCRING FROCRAM
Overview

As outlined in the general evaluation repert of the project, a maior
activity of the project involved tutoring in the elencentary echool, Stu-
dents from the project were assigned to two elcmentary schools in which they
participated in various aspects of the teaching-learning procers. For many
students the tutoring assignment was a vitsl part of their role as "CPP!
students. As tutors they were allowed to 19ave the building and to spend
an hour or more per day tutoring specific elementary students and tecoming
Involved in classroom activities. The tutoring projecte Qere closely co-
ordinated with the acadenmic activities, examples of which are given in the
general evaluation,

The tutoring prégram served several definite functions within *he rene-
ral progranm, Primarily, the tutoring program waeg a motivationsl Fevice used
to encourage students to learn basic skille. Students thoupht that trey
"knew" how to do most of the skille taught in the pfimaxy end middle grades.
They hesitated about learning primery-level reading and math skille for +hoir
own benefit, but they were willing to "relearn" such skills so thet ther
might hecomehtutors. In addition, the tutoring prorram provided e means “er
building the self—images of these disatled lesarners. The students were very
enthusiastic about obtaining the status of teacher. This preetire vars ac-
cented by the freedom required for ihe tutoring schedule; studente left tre
building daily either by bus or by walking across tre sireet to ~'n elemen-
tary sciiool. In the eyes of their non-project peers there act:vi+*ier were
great privileges, Furthermore, the attitudes of the elementary s*icdents in-
creased the self-images of the tutors. For the elementary etndentrs tle turore
were a very special aspect of their school dey s The young children apprecigted
the academic help, but they also valued the parsonal attention lavisked on thenm

by their tutors., In a ietter to the projrct directar, (cee apnrnded materiale)

the elementary teachers listed this attention ac a vital uspect of the pro~ran,




Many of these elementary students did not receive the nccessary positive
attention of parents or peers, and the junior hiph students were s=7e o pro-
vide this much needed social development influence. !oreover, the project
students gained social ekills as they develoned positive relationstips with
the younger-children, Many of the project students needed this training

in relating to other students, Finally, the feclinp of being needed furtler
developed a positive self-imape for the tutors, | |

The tutoring program also provided a meané for reinforcinp the academic
learning of the tutors. &: demonstrated in previoue tutoring programs (see
appended materials), it ves ho;ed that the tutors would learn while trey
taught. Thris was evidently one influence which aided the' testable academic
gains made by the tutors.

Finally, the tutoriﬁg propram vas the practical, on-the-spot consicderction
of the teaching-learning process. One goal of the prolect involved helping
students understand some aspects of the learning process. As rtndents tntered
they confronted e variety of sitvetions demon?tratinr Jearnine threory. Prior
to the tutoring assipgnment, tutors observed elementary elasrroons &nd nede re-
ports of their coservations, Thie observation sheet (cee anpended materials)
helped the students look at the classroom objectively, and this sieet wus
used as a basis of their oral reports to the rest of the proup., Thus, stnfents
rracticed observation skills and were given an opportunity to velete trei: evy-
periences to the group. Students also practiced beinp tutors bty fo?o pleyving
and critiquing one another's teaching techniques. Students wrotc "'agcon plzns!
(see aprenced materials) and presented their lessons for peer criticism. Trey
also learned to lisgten and sometimes accept peer criticism. Tn uffition, rti-
dents discussed teaching "techniques" and coneidered how ticy learned snecific
tasks. It was most interesting to hear them specifv teacher tel.viors which
~ would increase student learning. In a future project, thls asprrt of the rro-

gram could be strenpthened by ume of leerninp-rsyverolopy derenciiitions suel




as the Skinner box. Whe; students were confrontle 4y freir +nterine nerier
ment, they tried to appiy trneir "theoriticel" k¥nowlefee urf te ozl far feicher
assistance in solving the proglems they qonfrontpﬁ. Tutors soon reciivzed thet
learning is a complex teck, and they were rmost concerne? about *the Intecrest
and ambition of their students. Based on this erperience the proiect teachers
assisted the tutors in adjusting théir own attitudes towerd learnine, This

also reinforced the gverall orlentation of the project which stresced individual

committment, "If you do the mgterials, you will ]earn"; arnd exemplified the
necessity of students succeedinr wvhen they were intrinrically motivcted,

Thus, the tutoring program epitomized'many of the goals of the *total pro-.
% ject and provided motivation and subject matter for student ectivities.

§ Specific Arrenrements for Tutoring

Blackbverrv lLane

The tutoring program was offered to the elementary school Tocated cerose
the street from the junior high., The principzl wag very enthusieetic and a7
lowed prospective tutors to observe classes in his school., As tutors vere
available for placement some difficulty was éxperienced. Alttovghk never rnecifi-

cally stated, initially some of the primary teachers seemed apnrehenrive akout,

Junior high étudents as tuters——-perhaps they hesitated beca'ise ther feared thet
the tutors would need more supervision than the teachers could affer? to rive,

After arrangements with another school had been made, the oripinal scronl “rund

places for five boys in reading, math and physical education wi*> recrnd ond
third graders. As tutors bepan their work, the teachers teca~me mort entinei-
astic and desired more tutors., Unfortunately, by that time +heve were no more
tutors available!

The boys who tutored at Blackterry lane were responsible for arriving at
and leaving the elementary school at appropriate times. Althouph, one of the

project teachers attempted to observc the tutors "at worlk", other dewonds pre-

wented her from doing as much of thie ec desired, The prineipnl, however, was
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~ost snthusiastic; hé observed the tutors, chrcked with cooperatinr ‘rachers,
and relayed information about the propress of the vrorram, Tkero‘boys ceveloped
a preat deal of responsibility for their own reravior end for trat of threir stu-
dents. They often took small groupé (4 students) to unother cizsoroom and super-
vised thecir behavior and learning without teacher assistance and wii.: o ly a few
sneidents of misbéhavior. The elementar; children were well=teheved, noreit’y
hecause of‘the prestige of having special help.

In télking about their tutoring experiences one of the boys fmnhorized
tlet he had made friends with the children. 7hie boy anfé annther hov received
elaborate thank-you notes and a farewesll party from their students. There boys
‘pad checked papers, listened to reading groups, reviewec lesrone with children
who had been absent, helped students use supplementery math and reading matcrials,
played learning games anad précticed new concepts with small) rroups. They algo

had one special activity--&a drametic production., The boys teamed in teaching

the children a play, in directing their "acting", in making props, ¢nd in pre-
senting the play to the rest of the tutors at the junior iigh Little Theatre.

Another boy éssigned to thie school had very similar ac*ivities and clro .
spent some of his time asgsisting the physical educotion teucher., Tris bov'e
Latin teacher and the school nurse (she serves both the junior hirh and this
elementary school) noticed definite chanpes in this boy's hebhavior. Cince Fre
was close to being a behavior problem and since he seemed unatle to rclate te
other students in a positive faghion, he had not teen imriedistely placed as e
tutor. However, when he received his tutorinp assipnment he tepan to te more
interested in many aspects of the program. He hed good euccess'witr the young
children and in the opinion of the principel the children reacted very pori;’vo::
toward him,

The fourth boy placed at thie school war onc who red cefinite “ryckolorice?

' problems. e did, however, work kerd a: ¢ tutor. Unfortunately, he attacled

this as a Job to be done rather thor as an exciting ac*!vity. Fe @3¢ not develep




an avarencss of how the children lecrned.’  Anotlrer twc Lo s werc placed (empor-
arily at the school: One as an assistent to the phyeicel efucet len * 0 alar
and one as an assistant to the art teacker., The lattcr toy «..crniined that
he hed too many other projects 2t the junicr hiph (ke wic taking ecicnce)
and by mutual agreement with hie cooperating teacher droprod hie tutering
before the progrsm ended.,.

As a result of the successes of the progran, tte principal reaquested
volunteers for a summer program for some of his students as explained latter
in t}is report. In addition, plans were made for continuing this propram at

his school for the next year,

Delmar-Harvard

While experiencing the delay in tutoring arrenpements with Blaelterry
Lane, one of the project teachers contacted one of hirs former associates at
Delmar-llzrvard., His explanation of the tutoring propram was greeted by very
enthusiestic responses. Since this elemcntary school 1s exreriencinp an in-
flux of "aultural)y disadvantaged" children, the teachers welcomed tre academic
and social assistance that the tutors could provide. At the height of *he pro-
gram 54 students were agsigned in four rooms., During .tte propram 5 studentr
were dropped because of their lack of interest or the tescher's suppection
that they were not fully participating. %ae concentration of tuters wag in
the remedial reading room---i/t/a wes being ueed by third precfers. (Fee ap-
pended mat,.pials for view of students disabilities.) Activities of the tu-
tors involved math and reading (traditionel anéd 1/t/a). The invelv~ nt of the
tutors ic test expressed by individual examples of activities,

Cne very difficult second'grade boy who had many home vrouicms not only
behaved for his two tutors, but he aleo tried to do hig acedemic work. In
this case, as in many, the matching of dtutor and child wes in part on the tasis
'uf personalities.and and obvious gtudent needs. TrLis Yoy, Ponnie, crected a

disturbance in hils classroom which upset two of +he obgerving tutors. Threv
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requested Ronnie as their student and discussed weye of lrelpine Fin. Cne of
the tutors was a pre-delinquent and the other was & very well-nerived quiet
roy. The tutors decided to talk with Ronnie inférmal]§ arl . reust their

of forte convinced Ronnde to apelopdze fo vin teacher, Teonte une 4iritied
with the utlention and tried to be well-tehuved fer the two tors who wented
tc help him. The tutors spcent extra time with Fonnie, after the repu.cr
tutoring time in "psychological counseling sessions". Unfortunztely, Ponnie
did not make prcat strides in his acacemic work. He would not work when he
wes not with his tutors, and he became'veré depencdent upon them. This nerctive 4

consequence of the program is discussed &t a later point.

Another tutor, a girl, developed a very close anc perceptive relaticnstip
with her student, Again, this student, Julie, needed encouregement an” a
positive relationship with an older child becauwse of a poor family sitnwation.
Julie's tutor encouraged her to talk about Ler problemns and to "do her best".
The tutor varied activities to keep Julie interested and introcduced Julic to
library books. The two girls also assisted one of Julies fellow stulents—-
Julie played teacher and helped her classmate with skills that she hzf learred
from her tutor. The tutor also played sound Bingo and practiced oral readirnp
to help Julie develop reading skills. Thie tutor wes most concernc? with
identifying Jullie's problems and holping her t¢ remedy them, "(Julie is) smart
sne just needs Yo use it."

Other exemples of activities are highliphted in the letter from orc of
the cocperatin~ tcachers. (see appended materianls,) Another tezchur of first
greders was most impressed with the responeidilities one of her tutois asesimed.
Fe waeg able to keap the entire rcom quiet and buey when she had to Jeove tte
room for a szudden conference. One teacher, how;ver, requegsicd that five of
ﬁhe eight tutors be removed from her room. She felt that ther upret her stu-
cents rather than helping them, Two of therc rtnfente did no- retrrrn to tu-

toring at their own request, but the oti..:: were satisfectorily pluced in the




reiiedial reading room.

Attitudes of the Tutors

When the tutoring program was intrcfuced, the vroc wotove tutors were

very enthusiastic. The noveliy of the exricrience coupled witr the rrestipe
of being teschers motivated students to complete acedemic tasks s0 (¢ to he
considered for a tutoring assignment, Fnthuciaem dropned off wiim ¢irlfiecul-

ties were encountered in plecing students at the elemenvary scheol zg out-
’

1ined above. Once arrangemente were macde enthusjaenm returnec for geme stu-
dents, but, generally students attitudes were devendent upon their tutering
experiences. Those few who disliked tutoring had various reasons: Come

could not persevere in patiently gsesisting the slow student; otkere could

not see thet learniﬁg 4¢ not an automatic "tcacher teaches—-—student learns"
situation; a few encountered students wno were difficult to control becsuse
of emotional or psychological problems. This latier group was offercd =&
chance to change students if they wished to continue tutoring. liken a tutor
requested a different child or a release fron tutoring, his reguest was
nonored if he could talk about his problems. In other worcs, the tutor wes
encour: “ed to think about his dislike and either identify or ravionalize his
dislike., Asgsistance was given as often as possible in the developmant of
materials and stratepies, and projcct teachers abserved glmost ell tutoring
ectivities,

Most tutors nad great setisfactlon anc .'ccess and mentioned this in
their journuls and in their conversations with teachers and friend:, hot:
in and out of the project. These tutors becane aetively invelved in tre
feaching-lesrning process, and they were challenped by the neecde of their
students., They also heavily relied on the unduretinding and of treir prolect
teachers. These tutors developed close relationstipe with their stucdents;
they exchanged telephone numbers, and they frequently asvec to stay witr their

stucents beyond the alloted time for tutorinr. "re tvders hieean tn roesrd
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their own teachers with a preat dezl of pridu----especinlly uben +he tutor
int raduced his c¢hild to an obtserving project .cicher; a speeial rlean scomed

to light the tutor's eyes as he said to his student, "and -‘ris i« o teacter'.

Unzpticipated Congequence of the Fropram#

After the tutors stopped coming to Nelmar-tiarvard, quite of few of ire

thiré prade students seemed to stop working. Apjorently trese stndents had

become so overly dependent upon their tuiors that all of their motivation
came from the close interpersonal relations!ipes thet had developec. YWith
some students this "lack-of-ability-to-go-on" v~ ¢ rather sustained state.

Others aprarently overcame this condition after a short interval snd a'back-

to-pre-tutor" behavior was achieved,

Eventually all did, in fact, return to this pre-~tutor beravior. In all
but a few caces the academic status of the students wes markedly hirker after
they had beon tutored. In view of these nositive and nepative conrsequencer
of the program, suggestionz were posed concerning the manner in which the pro-
grar; should be culminated, Toward the end of the experience the virsits of the
+utors should be gradually lessened. Working from five visits per weel to
four to three and so forth is seen as desirable. Alsc the meke-up of the tu-
tored time in each visit could earily be altered. A tutoree conld be allowed
to work alone for a brief time to be prececed or followed by tutoring. The
goal of this approach would be, prior to the ceasing of the tutering, that the
tutoree could solo during one veading period in self-motivated meaninsful er-

weriences with his tutor rather passively watching., Another asncet that ceuld

be explored is the ceasing of tutoring on an individual basis 0t “he time when
it is felt thet the tutoree has arrived at a normal or acceptable voint of relf-

direction, self-motivation ané¢ self-achievement,

*Ceservations made by Mre. Fusen Beecher, cooperating teecher at Delmur-larvard
to Frank Zeitz, project teacker.

[}




Tnolicatione of the Tuterine Prorran

]

The tutoring progrem incited ihu intercet of a groun of eiprth rrile
students who volunteered for the summer progra:zi in connection with Tleekrerry
Lane as nentioned above. There was also ¢n eleventh prader who cpent three
hours per week &t the junior high as a "teacher's aide" ond tutor for nroject

students and there was a ninth grader who tutored project students in reacing

and meth and marked their worksheets during her iadependent study time, These

students were excited by the invelvement with other learners an¢ by the satic-
faction they experienced while working as tutors. The " each onc, teach one”
vhilosophy of the tutoring program has indicated breeder implications for all
schools and particularly for.the proiect school whick serves as a teacher-
training c¢inter in connection with a local uriversity. '

It is evident that the tutor gains as much from the tutoring exverience

as he glves, and theréfore, a1l levels of educa+fon could utilize the skills

learned by the level above them. The "each one, teach one" philosophy could

provide needed introductions to the teachinp-learning process for rrocpective

H teachers. In affiliation with junior or senior hipgh tutors, collepe stucents

could receive experienceg in teaching and in wqtching learning develop. These
college s.udents could observe learning as a process end consider the myvraid
factors which influence tho learning of each bit of information. ESenior high
students could assist junior high students prepare for academic or tutoring
activities, and junior high students cculd continue tutoring elementary stu-

dents. (see diagram and appended materiale.) This utilization of i.lent and

the immcdiate application of learning in a teaching situation could ruve most
significant influences, especially for those students who have diffies]ty in

the academic environment.

Sunmary

The tutoring progrem was an intepral pert ol the total propram and the re-

sults are such as to encourage such prorrams on various educatioral levele, If

»
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more time could have ﬁeen‘devoted to mismatched tutor-elementary ctudent dyuds,
perhaps all tutors could have beca successful teachers. M-zl students bene-
fited from the experience, but measuringidevices must be refined co as te
gvaluzte the influence of the program. Tris is ecpecially true in re.pect

to the developeént of social skills, Behavioral chenges were noted but could
not be measured., The results from the elementary teachers viewpoint werc sueh
that there s¥ould be no problems in placing tutors in future situations.
Finally, in future such programs tutors may be better prepared for dealing
with their students because of the data observed in this experience, and be-

cause of an increased awarenegs of the wvalue for both the tutor and his elemen-

tary student.




APPENDED MATERIALS

The following materials are included to exemplify and to reinforce
{

the general statements made in this report.




PRTOR RFEFARCF G TUTORTHG PROCTAMS

tyrtiele from ST. LOIIS POST-DISPATCH, Sept .-t » 17, 108¢

TUTCRING PROGRAM FCR CHILDREN IMPROVES YQOUNG TWACHTRS TCO

. NEW YORK, Sept. 17 (UPI) ___ A one-way project aimed zt helping echoluctically
retarded Negro and Puerto Rican children in New York's lower Fast Cide schools
hag surprised lts eponsers by becoming a two-wey improvenent propram. The
teachers, youngsters themselvc:, get smarter too. '

This was reported today by Robert D, Cloward, rezearch associate at Columbia
University's School of Social Research. The cchool evalurtes researcrn Nro-
.grams of the Mobilization for Youth, whieh creatéd the New York nroject, known
as the Homewark Helpers Program.

Since the program begen in 1963 more than €00 high schoel students Fave wor'ed
as tutors with about 2000 children in 1€ lower Fast Side clementary echools,

Cloward said that 1sading levels of all participants were significantly improved
but the big surprise was thet the atilities of the hiph school tutorr—--many of
them poor sstudents themselves at the start—'surred ahead three-zndi-one~half
years on the average in a period of seven months,"

As a result, Cloward seid, an offort will be made to enliet ms tutors more bo)s

and girls who are doing borderline school work, High school dropouts will also

be encouraged to join the project as tutors. The belief is that many might then
be inspired to resume schooling. ’

The young tutors are paid for their work. With the co-operation of the city's
Board of Fducation, 150 high school gtudents will be hired this echocl year and
be paid $12 a week for eipght hours of tutoring,

Fxcerpts from an article in PARADE, July 2, 1067

A SCHOOL WHERE XIDS ARF TFACHERS By Jokhn G, Ropers

vevseso(Overland Park School District) one in whien fourth-, fiftk, ¢nd sivtb-
year pupils are excused from cless twice & weel to teact firet—, socent’=-, and
thir¢ graders who need help in arithmetic,,....Ar goon as the clascracm troorer
in first, second, or third grade secs & chile f213inp berind, she apnlicr Jor &
codet. This is usually a superior end urticulste pupil, zlihenci welve often
found that a B student often makes & better cadet teacker than a ' cindent,
The & student ie more likely to be imputient.....This cadet trechine res bod
mosentun rirht from the start because it's a rreat novelty for . omell ckild
to be excuced from class to go out and meet hie older friind anc do rome gebenla
work topether., Tt's sort of a 1little conspiracy in edweation *hat meleee fun
out of work.....While the cadet systen vas inesalled to henefit the small rlow-
pokes, it's also had an interestlng effect on their tutors, Civen tre tesvoasi-
bility of teaching a child chenpes gquite a hite-he matures overnirit, dresres
better, is more considerate, becomes a hetter younp citizen, And, somrhow, the
exercise of teaching seems to make him a sherper learner in ris own schoolwork,




CLASSROCY CRETFRYATICM

DATE

GRADE VISITED SUBJECT

TFACHFR

ROOM DFSIGN ™~ -

1. How are the desks, chairs, or tables arranged? DNisgrem, if necessary.

2. What decorations, announcements, or exhibits are posted on the bulletin
boards?

3. What colors are used in the room desizn?

4. What books and supplies are used in the room?

5. What kinds of mechanical equipment are used in the roonm?

6. What other information can you give about the room éesipn?

STUDENTS

1. How many girls and how many boys are in the claes?

2. Give ary information about the studente which is necessary to understandins
the techniques used in the lesson. :

!
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Lreson

1. What was being taught? Cive specific information.

(3

2. How was the lesson introduced by the teucher?

3. What new information did the teacher present to the students?

4. What technigues of teaching did the teacher use?

5. Vhat kinds of aids aid the teachér ﬁse in presenting the lesson?

2
. 6. What did you learn from the lesson?
|
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SAMPLE LESSON PLANS DG Y TUTGRE

Lesson Plan by Steve A,

Activitys Counting Board

Vethod: To teach kids how to add on the counting -bear! and to chou ttem nluce
vdluc.

Procedures To work the-counting board you first have to trink of a prehlen

1ike 4 + 3. Now you have rour vronlem. Tren yen *i¥e *re court-
ing board and put 4 over in tho ones place. Than you put 3 more

in the ones place., Then you huv: the answer, 7. I yron hove 2
problem 1like ¢ + 1, you have to ;ut nine chins in the ones placc
and add one to the tens place an® put the nine bacl becaure it is
in the tens place. The countinp toard can show you cl.c one,
tens, hundreds, thousands, etvc. 2ll the way up to billiens.

Lesgson Plan by David F,
Activity: Arithmetic

lethod To teach the child in erithmetic I will use blocks. “he child will
learn to add with the blccks,

Progedures Tell the child to count the blocks. Let's say I have ¢ bloeks,
(David provided illustrations of the blocks) Now to ret 10
26d 4 more blockse. Tell the chil® to comnt the / hlocks, Tren
count them all together and he should rpet 10, Then acic him how
he arrived at the answer.

Legson Plan bv Keg' T,

T tell the kids my nome. Then I ask them their name, Then I zs¥% vhet trey
kno. about multiplication. And then I start to show them how to multiply.
{In his demonstration to the clase Ken uced the tleckberré for avamples,)
Then I pive them a practice test. They put their name in the rirnt hend
corner and date. After thet there are 18 protlems. VYhen ther finish ‘he
18 problems I ac them to tell how they did them then I say, "uke somo
up of your own and put the answer to trem." (Ken wrote ithe test wit: one
digit problems.)

Legson Flan by Harriet B,

Activity: Writing

Procedures I would tell them to wateh me write & Yetter rnd ti~n T would
tell them to write the seme letter that I wro%e. After trut
I would write a word and have thc~ write the seme vord, 1If
they still don't understand what I om doing I would tale ¢ let-

ter at a time and show them very slowly, T would ruide their

hand, The most important thing ies the hand they write witk.
You would know what hand they write vit» by the one theoy plek
the pencil up with,




7.

2.

3.

5

DIAGNOSTIC DEMARKS AND CUCCFSTTC.D PICATDING STUDreee AD
TEFIR TUTORS INCLUDIRG INFORM%: .IC,’ SORILTLLIRG LT'.“f‘O‘?C

Cary S,

Loses interest easily end pives up. Intererted in what others are deing.
Vory little sight vocabulary, expression, comprerencion. Vecde to he %evt
at task., Careless spelling, lettcr reversal,

Suggest daily pattern that varies a lot and in a place whore he doern'+
see others., Do Book 4 story and questions, switch to workboo% and perhans
you can include some material on an eacier level to build smoothness, with
questions for comprehension.

Féd e R,

Very interested in others. Responds well to praise., Vore attzc' . tronprer
than comprehension, Naeds to move around some tut rneturred to tu: k at enc,

Suggest you continue working in separate place and varvinp activities, Add
some easier meterial for reading with expression and include comuprehension
work.,

Mickael B,

Very limited ability. New to i/t/a. Merorizes instead of attse%r. Continve
good work so far and the brinsing in of pemes, ete. to tecck rourde. Per-
haps you gould sevelop comprehension items for Novning hoolrs vhich cz1l for
answers to questions that memorizing can't cover as words -uirt cr rearranged,

Robert H,

Limited abllity. Physically slov movinp., Depencdent, (oo orn sournds tut
diflficulty in blending words. Continue your excellént plia=, ”rrives on
success, preige,

Julie S.

Excellent word attack. Limited comprelension., Leoeks int+iative, leontirue
excellent variety. Include thinge on ecsier level that enll for s'wimsinp fo
find excct answer, Do something very casy every der so vou ccn leritimctel v
praise highly. Use short-term goals for her such ae 6oinr 1 gtovy, 1 rure, ete,

Kenneth M,

New to i/t/e. Lazy, Highly distractibic, Fidpety, Trelined to ruecee
rather then attaclk words and read without compreherding.,

Allow Zor some brief movements ..t ret back to tar¥ £t hond very roon. Use
activities which have him sound out words. Aek him comprehencion gueetiore
Fee by pape. After some work in his Bosr 7, switech to sometrine very easy
& while-~as Downing with some question:.

*uoted from letter to tutors from *‘re. “usen Feecker, cooper. '~ teacher
at Delmar-llarvard.




7. Eenyy P,

9.

10.

Usually quiet. Tends to watch others., .nxious to mov 10, Urcs con*ept
rather than word attack. Reverscs letters, spelles carelcnsily at times.
Responds well to praise.

liave stories read orally as you 2:e doinp. Inelure ri.ior materin] for
orzl reading and encourage exrresrion. Strees letter formctions in written
work.

Anthonyv F,

Weak on sounds, word attack. Tends to fuess inrtend., Tocen'+t clhvavs fol-
1ow story plot as he reads. Dependent on others. Tesd fo vor' enly under
direct supervision. Vants to succeed.

Review sounds daily. Stress letter formation. Perneps he could write 5
sounds you pronounce as &n opening exercire or roell & easy words. (.s"
comprehension questions on each page. Cececsionally do some coegier readinp
for speed.

Keith C,

One of the highest in ability. Knows zeundes well and pood conprehension,
Tends to csk for help he doeen't need. Fe¢:porfe well to praise. Competi-
tive.

Bruce I,

Knows sounds. Trouble with comprehension., Short attewsion rpor~, lar
moved into i/t/a after seversl ronthe in te0. readinr claser, Pereictent
~eversal of letters. Carelepz spelling.

Vary activities as he loses interecst- gome oral rearing, some guections,
etc. Needs reinfercement as eacl ur’ .s done. Tutor nceds to take the
initiative. Do some eery oral reacing for smoothness, rpeced.

i NOTE: Compare these remarks with teacher's observations awout thre tutorins

in progress, p. 182,




CYFRVITY CF THTCRING TN ey oy f CCc, Ayt

T am very enthusiastie about the uvie of thie prosvum v ~rnerel, Thare
10 cefinite meocurable prowth on the part of ny ctudents wic ore faveived, even
in ¢ short time.

Primarily I feel the succesé is due ta treeco cenerel factors!
1) The 1 to 1 working relationship,

2) The chance for more attention when needec.

3) The opvortuns:ty for immediate reinforgement.

4) The chance for the tutor to vary activities enouph to surtoin intevest in
those with short attention span.

5) The organization of the remedial content irn infivicdual feshion so thrat
cach child vworks independently and does not need to o to the *cecher to
advence further. Therefore, when the child works with the tuter, he rete
nore cupervision rather than missing out on group work as proupn cetiwvities
arc used sparingly.

¢) The identification with an older child by children with emotional needs
end questionable home environmente.

Specific caces enhance the arpument even more,

2) COne boy, Tddic R., has been a beravicr arotlen 811 year and (Ucved no ahility
to complcte work on his own at all. Yo ca~e to tre clage aseioncd te Yook
/ but seemed unable to handle it eo woe chanped to Pook 2, -Tor several
months he was still in Dook 2. fince Leinp eseirmed & tutir, he has finicher
slmost all of his Boolk 3 guestion ghects, done parte of Fis workbhecks, and
recited many word whecls. By dolng a vapiety of thinee cuch day and tolinp
him to a more isolated place, Mcrilyn (his tutor) ie akle to veen rim Iron

' vardering idly around and becomin; distracted,

B) Anothrer boy, Rohert H., hag elwiys been corzidrad borderlinc cr *o read for
Spacial District services. Upon entering echool he was unable +o tsll, Fe
spent 2 years in Primary I, Thie year in Primcry <, he was in Took 7 cirnce
September without cempleting any question riecte, When left on ltis ovr e
wes yneble to accomplish any work. Since uls tutor, £1lyneon, hcprun wits

-

nim, he has completed Beok 2 and &1l of Fook 3!

C) & bvoy, lenry, who entered during the year was anitiqus to rrecroeee tyreipet
tLe books bub never complctely mustered the sounde. Ve Lo focr Rig written
work Lut also pets oral reudinr every day with bie tuter, fuiti, and vord
wheels to build sight vocabulary.

D) Two boys juct entered 1/t/n and neciad meeh indivicoal wor% on souncs thut
the clase as & whole hed passed. Cne, Kennethr, is very deperdent and lozy,

)

. #"yoted from a letter to project director frem lre., Fusan Peacker cooycrating
+eacker at Delmar-Farvard, Mareh 20, 10(7,
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and iy tubter, Bsther, con civeet his ot rticr to the wer' ot v of, The
‘ffur. Miekenl, has a test scere inficating nced Tor Preein) Tirivier v
coteot uce the material the otkers do. IMe tuter, Jevn, Dop Toonowioraving
s;nczal sound and eipht word materials Ffor Fic JeveT ol 0 1T

seenler boy, Anthony, has come in curine fhe piue Lo wirred oy et o
ocriove. However, he is lazy about inﬂu“:rrcn* wors tue ook dn cormnrel cne
~ion.  Be used to turn in many shectc w.th practical )y crer, gngwer WToONr.
1uoh Debhiete (his tutor) help he poye cl ser atlention to what e ic

writing ard gote more help in counding out.

Cac ¢irl, Julie, transferred from another school and® w.s In ¢ souw Y vir-
kflf ‘%v wes conscientions but lost int -t in foo muci inT.ypendent wor'v,
Ceces ooer tuter) has broupht in muek exira mesocdel, dliapnered nar Pree-
cecaad for her writing difficulty, «nd variee dail;s werl to heap rer
intireated,  (Sec also papre 7 for nore detailes atout France's aetivites
wvill., Julie)

" Yov named Carr ie highly distiractible and of low ability. I'e evperienced
Lo 1Little snccess he usnally pave up without trying. When futers uwere
udi‘%cc Olivia took Cary to & guieter place, end he accemplisncd more,

Gy ovarvinge activities his producf*eﬁ ie surtained lonper.

p
K
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tutoring prosrem on tho children in you; clasee.

: I would like to take this opportunity to tharl »ou for your ccorer-
ation in working with the seventh rraders in our prorrom. Your intereet
and enthusicsm” h e enabicd us to involve our rtudente in muny cecivities
vhieh we hope will result in worthwhile lesrning cxperiencas for thom.

Among teachers it is idiomatic that "the test wer to learn o sunjcet
is to teaech it." And, althougk research has ' .aen done whick wonlid indi-
cate a real velue in tutorial prograne for hoth rorties invn1vrd the o0
are still questione in rsome peoplefr minde &s Lo the velue cof & 7th eLder
or higher tcuching & 2nd grader or lower., I am expccially nchfod trot
you have enpirical evidence of an improvercat for your ctudente,

We heve not yet attempted to measure improvement in our sfvﬂcnt., tut
some of the anticipsated benefits which I fcel are specific value to ire
tutors are as follovs:

1. Development of those social skille necessarr to esteblish a
working relationship with the individual being tutored and
the supervising teacher.

2. A prectical lesson in the value of motivation arnd its re-
lation to learning.

3. An increased understendinr of the learnine nrocecs; egvs -
cially, recognition of the value of elemcnte suckh as ropo T ie
tion, memory, attiention, continuity, concentration, varicc
approaches, teaching aides, and meuninglulness.

Lo An inprovement in self-concept or scll-imere throurt feelines
of being apprecizted and being useful

5. A practicel lesson in agsuming responsitilit;: for tre total
tuto*znp reletionship including premaration of teechine .ids,
teaching techniques ané an understanding of the natural coun-
sequences of doing less then an adequate job-—f?eir punil
retels or they otherwise lose control of the session.

€. ISentification with young learner: who have learning protcms
similar to their own problems.

‘#* Qugted from letter of March 22, 1967 by YWsrvim R, Tape to ''rr, fueun
Beecher, cooperating teacher at Delmar-llarvurc.
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SCOPE AMD SERURNCE O THE THTIRIAL TRLOFSS
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I. Three main phases of prograni

A, Methods Course: (taught in English and Social Studies courscs.) Covers
such items as these:

1.
2.
3.
4.
Se

6.
7
8.

..

10,
11,
12,

13.
14,

Appearance
Manners and respec?t
Cooperation with teacher
Value of praise and criticizn
Philosophy of learning

a, Learn by doin?
Personality ané dispesition
Individual tutoring of tutors
Conferences anmeng tutors
Reading and study in subject matter area
Conferences with teachers .
Sertinar type discucsions

‘(with Brittany tew.chers, Blackberry Lane

teachers, administrators, and tutors)

Blzclkberry Lane children come to Rrivtany
for demorstraticns and work in our woclilvicu.
Blackberry Lane teachers speak to Brittany classes
Learn to run A=V equipnent - ditto and miweofrap:

B. Material Preparation: (teught in art, crults, irdustrial arts, and hone
ccononics courses.)

1.

Teaching Alds
a, Items made of wood
(1.) Oversized:
a) rulers
b) protractors
¢) counting frames, boards or blocks
(dg geonetric forms
thernonc . «1s
(f) models
(5) yames

'b. Work sheets of all kinds

c, Flash cards of all kinds
d. Puzzles, ganes
e. Models

£, Charts, diagrams, illustrations, maps

g, Bulletin board displaye, pletures, decorations, posters

h. Flannel cut-cuis




N
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C. Appr nticeship Progran

There are two basic divisicns for tutoring level; -orimary o inbcrre-
diate,

The types of tasks & Junior high student i h% nerforn at each of
these levels are these: :

1. Primary (Kirdergaricn, lst and 2nd Grades)
a., Motor cavelopment

(1.) Fiay catch, handball, kickball, ectc.
(2.) Give calisthenies or skills dril).

(3.) Work on balance bean, balance board or ‘
jungle gym

(4.) Work with physical ecducation teacher

(5.) Supervise games or serve as unpire, etc.

(6.) Organize and direct tournaments

(7.) Serve as suotter or scorer

b, Teacher Aice
(1.) Secretarial and clerical tesks
(a) filing
(b) soriirg
(¢) scoring

(2.) Moniter tasks
(a) cleanirg
(t) straighiening
(¢) organizing
(d) distributing papers

(3.) Answering questions
(4.) Putting on hats, coats, gym shoes
(5.) Supervisirg play; |

c. Readiness activivics

(1.) Reading stories
(2.) Help with work sheets

(3.) Using Peabody Xit

(4.) Listening tc chilé read

(S.) Discussing or conversing with child
(E.) Befriending child :

d. Acadenic tutoring
(1.) Phonics drill
(2.) Fiush card drill
Ea.) Prirting practice supervision
4,) Sight word or spelling practice

et o . |

e
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2. Intermediate Groun

a, Teacher aide
(1.) Observaticn of teachiy and class
(2.) Supervise wrojechs and e: it lLends
(3.) Iake up tests and make up work
(4.) Conducting spelling bees, phonic bingo fanec, ete.
: for the entirc class ‘

b, Individnal tutoring
| (1.) Active
r (a) Having specific teaching gozl or cvicveiive

T TR R e e T R T

(2.) Passive

(2) Work with child whoe knous the material buw
needs praciice or drill

(b) Listen ts ciild recad cr t€ll storics in his
cwn words

(c) Write what child tells (c-ild Cictates story)

(d) Play ganecs

(e) Establish tig brother or sister relaticnship

c. Group tutoring

(1.) Discussicn groupns
.) Local field trips er trips tc library
Supervising educaticnal ganes
Give tests or spelliing words o
Supervise projects
Serve as proctor or rmonitor

<
[
3

s

s vt s ”

4
5
S}

NN

D, Special Munctions

l. Esccrt children 1c library on 1 o 1 basis to explzin card
files, readers guicey, cic,

2. In spring orientation for 6t graders - have 1 10 1 tours of
Brittany facilities

3. Put out school . . using a reporter from each ;riuc to
work with junior high supervisor

4, Have elementery child "audit" Brittany courses wi<h “rittany
student as "big brother"

e I b




PARTICIPANTS IN THE FALL 1967 TUTORING PROGRAM

Brittany, Dr. David Thomas, Principal
CEMREL Staff)
William Page, Project Director
Kay VanWessem, Teacher-in-Charge
Lillian Radloff (Mrs.), Aide

| Senior High School, Dr. Mark Boyer, Principal
* Lilburn Ochs, Counselor

Leslie Gold

Barbara ‘Merlinghouse (Mrs.)

Blackberry Lane Elementary School, George Rau, Principal
JoAnne Evans
Marie M. Harlow (Mrs.)
Melanie Sue Newcomb (Mrs.)
Vivian Gellman (Mrs.)
Gene Williams

Delmar-Harvard Elementary School, Earl Greeson, Principal
Beth E. Dennis (Mrs.)
Fanchon A. Weitman (Mrs.)
Doris E. Lerner (Mrs.)
Sue Beecher (Mrs.)

Jackson Park Elementary School, Margaret Kerr, Principal
Goldie Brandstadter (Mrs.) -
Cecil S. Taryle (Mrs.)
Hermese B. Ogden (Mrs.)
Mary Sue Hamilton (Mrs.)
Frances E. McKinney (Mrs.)
Neil M. Kingdon (Mrs.)

llawthorne Elementary School, Ray Clark, Principal
Josephine Kidd
Jean Lee Wheeling
Estelle Birnbaum
Susan Nall (Mrs.)
Sharon K. Hanking (Mrs.)
JoAnn Redman
Joyce Ann Trower (Mrs.)
William Hykins
Helen M. Boehm (Mrs.)




Pershing Elementary School, James Lanman, Principal
Zenda Ashkanazi (Mrs.)
Margaret Langstadt (Mrs.)
Roney Parsons (Mrs.)
Claudia Prentice
Rose Marie Heinze (Mrs.)
Nancy KaMabeb (Mrs.)
Willard Parker
Fanice Sudvarg (Mrs.)
Ann Snodgrass (Mrs.)
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EDITED BY ROSE MARIE SCHOENHOEFER

By ELLEN SMITH
University City High School

Several University City High
Schont sophomores have. discov-
ered the many rewards of tutor-

ing, &s each
day, 26 tenth
grade students
travel to one of
two elementary
schools to par-

ticipate in a
unque tutoring
program,

First con
ceived 1 De- fe
cember, the Sy
program in- ®&"-
velves high Ellen Smith

school students donating their
unscheduled hours for tutoring
primary level children. The
high school students are trans-
ported by school bus to the par-
ticipating elementary schools
where they meet with their as-
signed children for an hour a
day.

The results of such sessions
are umformly successtul, “I

was surprised todiscoverl
could actually teachanother

person,’” exclaimed one high
sohoo!l sophomore, “The pro-
gram has brought out patience
and enthusiasm I never thought
I possessed.”

VARIETY OF SUBJECTS
The primary children are aid-

ed in a wide variety of subjects §

by their high school tutors.

FRIDAY, MARCH i3,

U. City Students

Provide Help
For Children

19068

Some are instructed in simple Eid
art; others are helped in math. i

One high school girl actually §

conducts a class in “‘Counting
morney."

The main subjects empha-
sized by the sophomores, how-
ever, are the basic reading and
writing skills, Assigned to one
or two primary children, the tu-
tors conduct sessions in oral
reading, word recognition, and
simple printing. The daily
drills serve a8 strong reinforce-
ments to regular classroom in-
struction.

“I've found the tutoring pro-
gram to be highly successful,”
explained one elementary
school teacher. “The high
school students who tutor my
chiMren are ahle to give them

very important individual atten-
tion they might not otherwise,

receive,”
PGSITIVE RESPONSE

The children, too, have re-
sponded positively to the tutor-
ing program, The regularity of
the sessions enables them to
make rapid progress, and pro-
vides them with a unique learn-
ing situation. One third-grader.
who arrived in the United

A primary child gives complete attertion to her tutor, U. City

sophomore Connie H

States last September knowing
not one word of English,
grasped the language under the
auidance of his high school tu-
tor. The time involved in his
mastery of Erglish might have
been lengthened considerably
had it not been for the aid of
the high school boy.

Guided by their eager tutors,

T AR, I,
WX N
. - e

ahs, —Photo by Mark Zuk~

the primary children rea. t well
to this special educational tech-
nique. But the greatest rewards
and satisfactions from the tu-
toring programs are the deep
relationships between tutor and
child that develop.

“My tutor?”" summed up one
bright-eyed third grader, “Why,
she's my friend.”




BRITTANY JUNIOR HIGH
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March 7, 1968

Students Tutor
Through Project

Last year Brittany started an
experimental teaching program
which is funced by the Central
Midwestern Regional Educatict:
Laboratory (CEMREL). CEMREL
is onc of {wenty education labor-
atories receiving money from the
United States Office of Education
for research and development of
programs. Mr. William Page is
Program Activity Director, Miss
Katherine Van Wessem is teach-
er-in-charge, and Mrs. Radloff is
the tcaching assistant.

The program is designed to find
ways of individualizing instruc-
tion. One of the major activities
is a tutoring program. During the
past semester there were twenty-
six 7th graders, six eighth grad-
crs, and three ninth graders from
Brittany tutoring at Blackberry
Lane, Delmar-Harvard, Haw-
thorne, and Pershing schools.
About forty senior high students
tutored at Delmar-Harvard, Haw-
thorne, and Pershing. Since se-
mester schedule changes, a few
of the Brittany students have had
to dro)» tutoring.

Tutors prepare their own les-
sons in cooperation with the ele-
mentary school teacher. Tutors
may teach arithmetic, physical ed-
ucation, reading, and writing, for
grades 1 through 6 either indi-
vidually or in small groups.
Teachers are most enthusiastic
about what tutors can do and
tutors seem to gain great satis.
faction from this volunteer work.
Parents are very pleased with the
extra help for their childrea.




