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FOREWORD

The teaching of foreign languages in {he elementary schooks (FLES),

begun as an experiment in 1957, has been accep2d as an optional curricu-

Jum area. French, Spanish, Hebrew and Italian are new being taught in 2
limited number of classes of intellectually gifted children.

Curriculum bulletins i French, Sparish (Nos. 13 and 14, 1961-62
Series) and Italian (No. 9, 1965-66 Series) are now in the schools. This
bulletin for Hebrew will complete the current tak of making available

materials in these four languages.

Hebrew in the Elementary Schools 35 intended to meet the needs of super-
visors and teachers of Hebrew in the clementary schools. The keynote of
the program is the systematic development of the four language skills, ie.,
Jistening, speaking, reading; and writing, with primary emphasis on listen-
ing and speaking. The program also recognizes the need to acquaint the
pupils with the cultural background of the Isracli people as a means of
strengthening international understanding.

" JosepH O. LORETAN
Deputy Superintendent
Instruction and Curriculum

June, 1966
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Introduction

There has been a growing national awareness of the need for more Ameri-
cans to be able to communicate in a language other than English. This
awareness has been accompanied by a renewed interest in all the aspecis of
foreign language leamning and a realization of : need ‘o reexamine not
only the nature of language and of languags  * . .18, and the methods and
materials used in language teaching, but also the length of time spent on
language study.

Authorities agree that it takes a great deal of time o achieve compe-
tence in the communication skills of a foreign language. Even the most
experienced language student will succeed in understanding and speaking a
new language only in proportica as he spends time practicing these skills.
Authorities agree too, that the young child, because of his ability to imitate
and to reproduce sounds accurately, and because of his lack of self-con-
sciousness, learns the communication skills much more quickly than the
adolescent or the adult.

In order to provide for a longer sequence of foreign language learning,
and to take advantage of the fact that children usually learn to undesstand
and speak languages more easily than adolescents and adults, New York
City institu.rd in 1957 an experimental program for the teaching of French
and Spanish in four classes of infellectually gifted children. Enthusiasm on
the part of the children, teackers, supervisors and parents led to the expan-
sion of the program and the introduction of Hebrew and Italian. In March,
1964, the Board of Education officially established foreign languages as an
optional curriculum area in the elementary school. As of September, 1964,
approximately 217 classes of intellectually gifted children in 83 schools were
being taught French, Spanish, Italian, or Hebrew.

The program will be extended as qualified teachers become available.
To facilitate ithis, the Board of Examiners has been authorized to test
licensed teachers of common branches for ancillary certification in foreign

languages.

How 1o Usg THis BULLETIN

This bulletin is intended as a guide to those teachers who are teaching

Hebrew in the elementary school.
The first part of the bulletin is devoted to an explanation of the philos-

ophy, the objectives and the outline of content of the foreign language
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clementary school (FLES) program, as well as to the methods of teaching
the various language skills. The sccond part develops in detail the various
topics to be taught.

It is suggested that the teacher begin by reading carcfully the first part
of the bulletin. As she prepares her daily plans, she will find it helpful to
refer frequently to and re-read specific sections. especially those which
explain the techniques of teaching the various skills.

For the second part, which develops in detail each topic to be presented,
a quick first reading is suggested in order to understand the genural scope
of the taree year program. Teachers of first year language classes will then
cor.centrate on the topics developed for that grade and prepare their plans
from cach topic sequentially. Teachers working with second year language
classes will want to be completely familiar with the topics in the first year
of instruction, since the development of the topics of the second year depends
upon the learnings in the first year. Similarly, it is assumed that teachers
assigned to third year language classes will read carefuly and know thorough-
ly the content and procedures involved in the first and second years of
language instruction.

he topics as outlined in the first, second and third year of instruction
are not intended as daily lesson plans. It may takc weeks to cover a particu-
Jar topic, depending on the class. Each topic consists of an “Introduction,”
“Suggested Procedure,” “Suggested Vocabulary and Speech Paiterns” and
“Suggested Activities.” Befcre beginning a topic with her class, the teacher
will read the entire section devoted to that topic. In prep.. g her daily
lesson plans, she will find that the “Introduction” will help by suggesting
the most useful illustrative material. From the “Suggested Vocabulary and
Speech Patterns” she chooses only those words and expressions iniat can be
learned in one particular lesson. In the “Suggested Procedure” she finds a
variety of recommended ways of presenting and drilling the new patterns
and vocabulary. Finally, she chooses from “Suggested Activities” those exer-
cises, games, songs, eic., that would be most appropriate for that particular
lesson.

A number of songs, poems and games are suggested for each topic.
It is not intended that all the games, songs and poems listed be taught.
The teacher will choose the one or ones she thinks most appropriate. Singing,
reciting poems and playing games are some of the activities of the Hebrew
classroom. However, time should be apporioned in such a way that these
activities are not carried out at the expense of the dialogue and pattern
practice.

Dialogues are frequently presented in both masculine and feminine
forms.

2




The Foreign Language Program
in the Elementary Schools

OBJECTIVES

The New York City elementary foreign language program has been planned
not as an end in itself, but rather as the beginning of a long, unbroken
sequence of foreign language learning. Authentic, systematic language
Jearning is the keynote of the program, and the objectives are reajistic and
specific. It is expected that by the ~nd of the third year of foreign language
instruction in the elementary school, the child will have developed pro-
gressively

the ability o listen to and understand a native speaker in a conversa-

tional situation within the child’s experience

the ability to express himself in the foreign language using the correct

sound system in a conversational situation within his experience

the ability to read aloud (using the correct sound system) and to read

silently (with comprehension and without recourse to English transla-
tion) material which has been mastered audio-lingually

{hic 2bility to copy Imaterial that has been mastered audio-lingually and

to write it from dictation, and the ability to do simple written exer-
cises based on the structures learned. '

In addition, it is hoped that the children in the foreign language
clementary school (FLES) program will gradually develop an undersiand-
ing and insight into the behavior and thought processes of the people whose
Janguage they have been studying, since language is an integral part of the
culture of a people. This will help break down their monocultural orienta-
tion and pave the way not only for acceptance, but for appreciation of

differences among peoples.

Finally, it is hoped that by the end of the third year of Hebrew instruc-
tion the children in this program will have developed a favorable attitude
toward forcign language study, and that, in the national interest,"some will

have been identified as having special aptitude.

db ot
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RELATIONSHIP TO OTHER CURRICULUM AREAS

The clementary foreign language program is in harmony with the broad
cducational aims of the clementary school. The topics for cach grade were
chosen on the basis of the interesis of children of ¢’ementary school age.
“I'he procedures and techniques take into consicderation not only thie naturce
of language and of language icaming, but also the nature of children’s learn-
ing. For cach topic developed, there are many sugaested activities which
corrclate the forcign language with the program in arithmetic; art, health
education, language arts, music, science, and social studics. It has been found
that for some children the introduction of the forcign language has vitalized
their interest in school.

TEACHING THE LANGUAGE SKILLS

In this bulletin, an cclectic method of foreign language teaching is advo-
cated with emphasis on the development of the understanding and speaking
skizs. The FLES program takes from all methods 4hose fezinres which
would help attain the goals of the clementary foreign language program
and rejects those that were not in harmony with the over-all philosophy of
clementary cducation. It was agreed, for example, that the basic language
learnings (ronunciation, intonaiion, structural patterns, vocabulary, ctc.)
in a beginning language course should be the same in the clementary, junior
and scnior high school. Nevertheless, it was felt that the subject matter of
the authentic conversational situations, which are the core of beginning
sccond language learning, cannot be the same for clementary and secondary
school children; that for the elementary school child, pattern drills need
to be modified and not overly emphasized; that it is advisabie to usc 2
variety of devices to fix a pattern; that it is unwise to prescribe a routine to
be followed rigidly during every foreign language lesson; that dialogues are
valuable, but they need not be the jumping off point of every presentation.

Guiding Principles

In spite of the fact that there are conditions and procedures which are
peculiar to the clementary language program, there are nevertheless funda-
mental principles of the nature of language and of language learning which
are basic to sound language programs at any level. These principles are
embodied in the following statements quoted from the writings of two
recognized -authorities in the field of foreign language, Nelson Brooks of
Yale University, and Robert L. Politzer of the University of Michigan:

4
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“Elements of onc language cannot be equated with those of another
language.™

% the student learns the constructions of the forcign language by
processes which work from within the foreign language, not through
translation from his native torgue, and that he learns them by obscrva-

tion and by speaking the foreign language, not by speaking about it.”?

“The psychology of second language leamning must take into account
three important facts which inevitably determine much of the leaming
process: First . . . that the native language interferes with the acquisi-
tion of the new one; second, that language is habit {or a complex of
habit<) ; and thirZ, thzt language is an claborate system.”*

“Language is /hz most typical, the most représgiitative and the most
central elemeni in any culture: Language and culture are net scp-
arable.”®

In the application of these principles to the materials presented in this
bulletin, the following suggestions are made:

AL 3 A " g N
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Words and expressions are taught in context, never in isolation. -

Associations are made between the foreign language and “the object,
picture or actn, rather than with the English cquivalent.

Hebrew is the language of the classroom. English is used sparingly
and only when necessary for purposes of economy. Sometimes, a brief
advance explanation in English may save time. However, skipping back
and ferth from Hebrew to English is to be avoided. To leam to speak
a foreign language, a maximum amount of practice in speaking that
language is needed.

|
E
i
1
t
3
i
:

f Grammar is learned by imitation, repetitior and analogy. Analysis and
rules are put off until the more advanced course.

The ear and the tongue are trained before the eye. Every expression is
heard and said before it is read and writien.

The teacher guards against moving ahead too quickly and every lesson
includes some review. ,

The teacher is the model and speaks at a normal rate of speed. ‘The
’ children, from the very start, express complete thoughts at normal
speed and with the correct sound system. . .

1. Politzer, Robert L. Teaching French: An Introduction to Applicd Linguz'sti;::.

New York: Ginn and Company, 1960. 140 p.
9. Brooks, Nelson. Language and Language Learning: Theory and Practice. New

Vork: Harcourt, Brace and Company, 1960. 238 p.

w
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The tempo of the language class is lively and maintained by well-timed
changes from onc activity to another.

In every presentation, choral response is used before individual response.
This permits more oral participation by cach pupil, eliminates em-
barrassment, and bolsters confidence.

Listening and Understanding

Far training is an essential part of language learning. What has not been
heard accurately cannot be reproduced accurately in speech. From the start
children in the language class are taught to lisicn attentively and discrimi-
natingly as the tcacher models each utterance. The children have to listen
attentively in order to understand the meaning, and discriminatingly in
order to distinguish sounds and sound patterns which wili have to be
reproduced.

From the very beginning, the teacher uses a few new classroom com-
mands and expressions each day and gradually builds up a repertoire of
expressions which require spontaneous comprehension and action response.
Early in the course, ::ust of the youngsters lcarn to understand and to

respond to such phrases as:

opaa opv

1YPAY P

Dyp My

= 1 s B

oy’ mwpaa

muw> awpaa

nv1 DR 0% awpaa
o7 7ip3 vas aupha
oY e

Whenever possible, recordings and tapes related to the material learned
are used to provide opportunities for listening to a variety of speakers, pref-
erably native Israelis.

The teaching of a song can help in ear training. First the teacher teaches
the words and music of the song. Then, if possibie, she plays a recording
of the same song performed by a native singer.

The initial presentation of a dialogue requires concentrated listening on
the part of the children. The performance of a dialogue depends upon two
participants listening and responding in turn.

Question and answer exercises and chain drills are also accepted devices
for the development of the ability ic listen and understand as well as to

respond accurately.

6
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Eventually, the children’s progress in listening comprehension will be
demonstrated by their ability to answer questions based on a story which has
been read aloud to them by the teacher. The story will be made up of 2
recombination of material alrcady learned. ‘

Speaking :
Teaching children to speak in a foreign language includes teaching them
what to say in a given situation and how to say it. The “how” involves a
new sound system. The “what” involves a new sct of tools or basic vocabu-
jary and grammatical (structural) patierns which are peculiar to that
language. '

PRONUNCIATION

Modern Israeli pronunciation is to be taught. Children will learn to pro-
nounce well only if the teacher has a good pronunciation and if she insists
on accurate or increasingly accurate imitation and repetition of what she
says. Extensive use of pronunciation drills as such are not recommended on
the elementary level. Children imitate well and are not self-conscious. Xf
they are given a geod model and enough opportunity to imitate and prac-
tice, their pronunciation will improve proportionately.

In presenting new material, the teacher first pronounces the senience
several times while the class listens. She walks a-ound the room so that cvery
child can hear her clearly. If the sentence is too long, it can be broken up
intc meaningful parts, and drilled beginning from the last part of the
sentence and building up to the beginning. This is known as the “backward

build-up.” For example:

WOITMAIINR—— — — —— — —
95077 0% R TN O — — — — —
95077 N2 YR VNI IR O3 MY yT2

The teacher then pronounces the complete sentence again and has the entire’
class imitate her in chorus. This is done several times and is followed by
imitation and repetition by smaller groups, such as half of the class at a time,
or first girls, then boys. Finally, individuals are asked to imitate and repeat.
In the initial stage, the teacher corrects pronunciation errors as they occur,
by offering again a correct model and by requiring more satisfactory imita-
tion. Many teachers have found it efficient to work out sets of signals so that
the children know when taey are expected to listen; when they are expected
to repeat in full chorus; when they are expected to repeat in smaller groups;
when they are expected to repeat once or twice. This procedure helps main-

7+
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tin a lively tempo and a maximum of participation by the class. The
memorization of dialogues, jingles, and short poems can be used as exercises
in pronuuciation.

VOCAEULARY, STRUCTURES AND PATTERN DRILLS

The teacher is not responsible for the teaching of all the vocabulary included
in the bulletin. It is presentzd for her guidance and is to be used according
to the needs of her class.

Since pronunciation is not taught by isolated drills, the children leam
how to pronounce at the same time that they learn what to say in a given
situation.

To build up to the point where the members of the class can talk to
one another on 2 specific topic, they must be taught vocabulary and the basic
structures involved in expressing a particular thought. It is important to
remember that more time and effort should be spent on teaching structure
than vocabulary. Vocabulary is useful only insofar as it helps to express
thoughts in authentic language. To express thoughts in authentic language,
one rnust be able to manipulate the basic structures of that language.

The basic structures are taught by having the youngsters imitate and
repeat sentences which are modeis of a particular structural item. After the
imitation and repetition phase, the children learn to manipulate the struc-
ture by cither expanding it or substituting one item for another and making
the necessary changes. This is known as pattern practice by means of pattern
drills.

It is possible to combine the teaching of vocabulary with pattern prac-
tice. For example, in the lessons on the family, which are taught in the first
year of language instruction, before any conversation is possible, the children
must know what is meant by 12 ,0x .ax ,inswn.  This is achieved by:

1. Presentation of cach new word in association with a picture or a model.

2. Group and individual repetition of each new word in a complete sen-
tence, the construction of which is based on a previously learned struc-
tural pattern. This can be done by repetition pattern drills and response
pattern drills.

REepETITION DRILL

npwH 130 SN I
ax aR 717
BR 7737 bR M
12 M 12 mn




ResroNsSE DRriLL

nnSYDn NG nnppma R - - -
o} T 22X DK - -
DN nan 2 DR AR -
a5 nsn 2737 GO .
nnEYRN nin Snsonn DR 9 (OXY6) AKOE ot
W G ARG DX O% (OR) AKX )
DNG A DR DR Y OR) AR
1A% 6 Jan Dk >? (oK) AKX .

In the above examples, the children had previously been taught and were
completely familiar with the use of  *? (R 7RI AN gisn. They were
now drilling the new vocabulary with these familiar structures. '

3. Presentation and practice of new seructural patterns which can be used
with the new vocabulary. In the lesson on the family, one of the new
structures presented is ... 70 DA This may be done by using a
repetition drill, a response drill and a substitution dnll. !

REePETITION DRILL

=
= 3 ATY ARG OT A% A0 NG DY
: M3 DM DXA DY M3 D1 DR DY
37 725 oW g7 120 ow

| REsPONSE DRILL

S0 A0 ARG D 22NRG DWW 5D
S DM BNG ?20NG DY 5D
J7 120 oW 213 DY @l

G

)
5

SUBSTITUTION DRILL

M3 oY anG ov 13 o1 ARG ow
. .M} 01 DR oW % D DR — —
J1 127 ow J7 720 — —

e e e <

Y e ——

DIALOGUES

i | Memorizing dialogues has long been an accepted device for language learn-
w ing. The dialogue may be used as the beginning or the culmination of 2 series
= of lessons. Tt permits two children to converse in the foreign language about
: a subject that interests them both.. It affords a functional use for the learned
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vocabulary and structures. It provides an opportunity for dramatization. It
is the first step in the development of one of the most difficult skills in
language leaming—that of spontaneous, free conversation.

Before presenting the dialogue, the teacher may give a simple explana-
tion in English of what the situation is about. She then proceeds to act out
and speak the two parts herself. Here she may use puppets or point to stick
figures at the board as she takes each part. She may prefer to have two
children stand in front of the room and point to each one as she says his
or her part. After the teacher has recited the entire dialogue two or three
times, the class is ready for the imitation and repetition phase. For sug-
gestions as to hiow 0 ieach ilie pronunciation of a diaiogue, teachers are
referred to the section in this bulletin on “Pronunciation.” After many repeti-
tions, the class will be able to perform the dialogue in chorus, half the class
taking cach part. Eventually, individual children will recite each part and
dramatize the situation accordingly.

One of the intermediate steps between memorized dialogue and free
conversation is the adapted dialogue. After the basic dialogue has been
memorized, the teacher asks questions and accepts and encourages answers
that include vocabulary and structures from previously learned dialogues.

Any question and answer exercise is a form of dialogue and can be
used in connection with all of the activities of the language lesson. In a
question and answer exercise, however, it is important to provide sufficient
practice so that the children learn to ask the questions as well as to answer
them.

For suggestions as to how to drill the vocabulary and structures in a
dialogue, teachers are referred to the section in this bulletin on “Vocabulary,
Structures and Pattern Drills.”

Reading

One of the aims of a foreign language program is to develop -progressively
the ability to read and understand the language without translation into
English. In the early siages pariicularly, the teacher is consianily aware of
the two skills which reading includes, i.e., reading with good pronunciation
and reading for comprehension.

Although formal reading instruction is not recommended until the
second year of language instruction, some reading readiness activities can
be carried on almost from the beginning of the course. For example, after
the children have learned to talk about their surroundings in the classroom,
the objects in the room may be labelled in Hebrew. It is important to re-
member, however, that nothing should be read that has not previously been
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heard and said. Therefore, objects shouid be l-belled only after their He-
brew equivalents have become an active part of the hearing and speaking
vocabulary of the children. Similarly, pictures, maps, and charts which are
on display in the classroom may be labelled as soon as the words on the
labels have been used audio-lingually.

In addition to labelling, there are other practical pre-reading devices.
Once the children know the days of the week, the teacher may, each day,
write on a corner of the blackboard, the Hebrew equivalent of that par-
ticular day. She may also write on the blackboard the names of the children
who are absent by listing them in two columns— o 200 The clas has
already heard the difference in pronunciation between 201 7o and
77on 0. They now sce the graphic representation. No rule or grammatical
explanation is needed at this time. Eventually, some member of the class will
see the analogy and make the generalization.

Experience has shown that some phonetic drill is needed to familiarize
the child with the letters of the Hebrew Alphabet. Such systematic formal
instruction may be introduced at the beginning of the second year. The
teacher should bear in mind the following:

(1) Each Hebrew letter or vowel should be introduced in connection
with a word that the child already knows.

(2) Letters that are similar in appearance should not be taught simul-
taneously, since confusion may result. When a letter is firmly fixed in the
mind of the student, the similar letter may be introduced. The pupil shouid
be asked to note similarities and differences in the appearance of the letters.
(Examples: ® and 0;39%; and T.)

(3) Phonetic drill should not deflect attention from the aural-oral ac-
tivities of the classroom. The pace should be leisurely. By the end of the
first half of the second semester, pupils should be thoroughly familiar with
the appearance and sound of each of the Hebrew letters and vowels.

During and after this phase of reading instruction, the basic rule is still
the same, i.c., the children learn to read only what they have learned to
understand and to say. After having reviewed orally a simple dialogue based
on greetings, for example, the teacher arouses the children’s interest in see-
ing the dialogue in written form, and in learning how to read it. She then
distributes rexographed copies of the dialogue, and proceeds as follows:

1. The teacher reads the passage at the normal rate of speed while the
children listen without looking at the written word.

2. The teacher reads the passage at the normal rate of speed and the chil-
dren follow the printed material. -

11




3. The teacher reads one phrase at a time arid the children repeat in full
chorus.

4. The teacher reads one sentence at a time; the children repeat in full
chorus.

5. The teacher reads one sentence at a time; individual children repeat.

The rexographed dialogues may be numbered and later arranged in
the form of a book titled, nM33A YW DRI IS0, Simple drawings
will have to accompany some of the written material. No English is to appear
on these pages.

At first, when the children read only material that has been mastered
audio-lingually, they pick up some cues and then proceed to read almost
from memory. Nevertheless, correct associations are made and facilitate the
next step in reading. At this point, the teacher distributes for reading dia-
logues which have been adapted and rearranged somewhat so that the chil-
dren can no longer read from memory.

In the carly stages of reading, there will be a wide gap between the
amount and degree of difficuity of the material that can be spoken and that
which can be read. However, with careful planning, the reading does finally
catch up with the listening comprehension and speaking. At that point, the
teacher finds herself in the ideal situation where she czn teach a new d:a-
logue or conversational sequence orally, drill it orally, and then proceed to
reinforce it by presenting it in written form for reading.

By the ‘third year of language instruction, simple material other than
previously learned dialogues may be presented for reading. The book or
story chosen, however, should not contain a great number of new words or
structures and the new words and structures that do appear should be ex-
plained prior to the reading period.

Once reading has been introduced, the teacher will have to apportion
her time carefully. Even though the reading reinforces what has been
learned orally, a great deal of time is still needed for practice in listening
and speaking.

Writing
A little writing can be done soon after the reading readiness activities have
been initiated in the first year of instruction. For example, after the children
have become familiar with the labels around the room, they may be asked
to write similar labels under pictures in their notebooks.

Formal instruction in script writing is begun in the second year. As in
the reading program, the teacher does not teach individual letters but words

12
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already known. An interesting way to introduce script is by writing the
names of the children in the class.

Good writing practice consists of copying accurately simple sentences
that have been drilled orally; writing the correct form in a structure drill;
writing accurately from dictation simple sentences that have been drilled
orally.

The copying has value since it makes the children concentrate on exact
reproduction and lays the groundwork for correct writing habits. It also
offers a means of inductive teaching of structure. After having copied the
two following sentences, the children will want to know why 927 is used
fora boy and N9 s used for a girl.

DMy ATH N
N3y N3 XY
With a few more examples, the pattern is easily explained.

Dictation of simple sentences is another exercise in accurate reproduc-
tion in graphic symbols of what has been heard over and over again. It
brings together pronunciation, comprehension, and knowledge of structural
forms. When the children hear and have to write 231 D791  they have to

understand what the teacher is saying, associate the sounds with the written

symbols, and remember that B and M are added in the plural.

In the early stages of writing, it is better to have frequent short dicta-
tions than occasional long ones. Many teachers find it helpful to dictate at
least one familiar sentence during each lesson. Following is the recommended
procedure for a dictation exercise:

The teacher reads the selection at the normal rate of speed and ile

class listens.

The class writes as the teacher reads the selection again more slowly,

pausing after each phrase and giving the punctuation in Hebrew, e.g.:

2700 1701,

The teacher rereads the selection at normal speed, repeating the punc-

tuation.

The children listen again and try to fill in their omissions and correct

their errors.

Another type of writing exercise requires filling in the correct form in
2 structure drill. This involves recognition and copying the correct form, as
in a multiple choice question, or the actual writing of the form as in a
completion exercise.

(Multiple Choice)
(Completion)

(h37m M)
SN = — — T

JPIY — — — N1
L3y 92T TN

13,
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TEACHING GRAMMATICAL STRUCTURES

Every language has a grammar of its own and every method of teaching a
Janguage includes some system of teaching grammar. Where the objective
of - language teaching program is primarily a listening and speaking one,
grammar is approached in a special way. It is not taught by presenting a
set of rules to be memorized and 2pplied to specific written exercises. It is
taught by requiring the imitation and oral practice of authentic models of
sentences containing specific grammatical items. This is commonly referred
to as pattern practice. The aim of pattern practice is to make the correct
use of the grammatical item automatic. As patterns are practiced, the chil-
dren see the analogies. From the analogies, generalizations are made. The
generalizations, in turn, eventually enable the student to adapt a specific
pattern to other linguistic situations. In brief, knowledge of correct forms

of grammar is acquired through repeated use.

In an elementary foreign language program where each lesson is de-
veloped around a cenversational center of interest, it is important that none
of the fundamental grammatical items be neglected. It is hoped, therefore,
that the following outline of grammatical items to be covered in the first,
second, 2nd third years of instruction will prove helpful to the teacher.

First Year of Instruction

In the first year of instruction, the following grammatical items are to be
taught for listening comprehension and speaking only:

Articles: definite; absence of indefinite
" Nouns: gender; number

Adjectives: agreement; possessive bW b abw TR TOw 0T
Pronouns: subject
Verbs:

Present tense, masculine and feminine, singular:

KL IR B b W o <A P o) A
Polite imperative form; with the infinitive:
eee? WPI2

oy nby oipo  nav®
S amph ,nnb Y

14




Imperative forms:
=T AP Aap
wip P o)
1% 0% 72
WY 0D DT
- BN 230,10
M X X
mp Snp AP

Numerals:

Cardinal numbers 1-20, masculine and feminine
Teach the feminine numbers first;
in abstract counting, use feminine numbers.
Ordinal numbers 1-6, masculine
Telling Time: on tane hour
Teliing age: usc of N3 43
Possession as indicated by the use of the word w
Use of nxi i
Use of % TR % ©° to show possession, affirmaive and negative
Use of ...7 DX with definite object
Days of the week

Second Year of Instruction
For LisTENING COMPREHENSION AND SPEAKING

All the grammatical items in the first year of insiruction are reviewed. In ;
addition, the following items are included: :

Use of 2 as a preposition
Contraction of 2 and 7 (definite article)
Contraction of 9 and 5 (definite article) .
Position of adjectives ]
Numerals: Cardinal numbers 21-29, masculine and feminine i
20-100 by decades ,
Simple Arithmetical expressions: ... 11 YW1 DN@ 2703
Verbs:

Present tense, singular and plural, masculine and feminine of
7139 N0 ,an

bl

15




Polite imperative form with the infinitive:

prand nnsh KPP 07 and?
Imperative forms:
wp S2Kp Xop
3and 300 200
Ny Snny Jnd
w1 2T D36
Names of the letters of the Hebrew alphabet in sequence (for the second

half of the second year).
Since Hebrew has a ron-Roman alphabet, some systematic recognition and
writing practice are required. With the reading and writing skills not for-
mally introduced until the second year of instruction, it is impossible to
expect the youngsters to be able, at the end of that year, to write the correct
forms of all the structural items listed. The teacher will use her own judg-
ment as to kow quickly and to what extent the children will transfer their
audio-lingual learnings to the graphic skills. It is wise to proceed slowly at
first. Most teachers will find that by the end of the second year of instruc-
tion, the children will recognize the correct forms of the following gram-
matical strectures. This means that they will be able to answer multiple
choice questions based on these structures:

Articles: definite

Nouns: gender; number; plurals; duals

Verbs: 1st, 2nd and 3rd person singular of the present tense, masculine

and feminine

Adjectives: agreement

Third Year of Instruction

For LiSTENING COMPREHENSION AND SPEAKING

All the grammatical items listed for the 1st and 2nd year of instruction are
reviewed. In addition, the following items are added:
Adjectives: “Irregular” agreement: N> D3
Verbs:
Present tense: masculine and feminine, singular and plural of verbs
covered in the vocabulary
Imperative
Telling time: on the half hour
Numerical value of the letters in the Hebrew alphabet

b
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For WRITING
f the third year of instruction the children

It is expected that by the end o
will be able to do simple written exercises such as completion or multiple
choice based on the grammatical “tems listed for the first, second, and third

years of instruction.

TEACHING CULTURAL BACKGROUNDS
The following quotations highlight the relatio

culture as it is understood today:
A foreign language is the way that a native speaker of it fecls, thinks,
and acts as he talks””
“Culture, in the sense in which it is used by most linguists or cultural
anthropologists, is the entire complex pattern of behavior and material

achievements which are produced, learned, and shared by the members
of culture—perhaps its most central

of a community. Language is part
part because it is largely language that makes the leamning and sharing
of behavior possible. Being the central part of culture, it is probably
also the best key to that culture. Once more, since it operates within a2
culture it should be learned within contexts and situations which are
part of that culture. . . . Unless we understand the cultural situation in
which an utterance is made, we may miss its full implication or mean-
¢ study with culturc is notan ‘optior’ to be dis-

ing. The tic oi languag
cussed in terms of the preferences of the individual teacher, but actually

a practical necessity.”* “When individuals corrmunicate through lan-

guage, understanding tends to follovs in direct proportion to the simi-
larity of the conceptions they weave about the words being exchanged

between them.™

For the Hebrew teacher in the glementary school, teaching Hebrew
culture does not mean teaching a comprehensive course in Israels geos-
raphy, history, art, literature, science, etc. It does mean developing an under-
standing of the people of Israel through their language and their way of

nship between langvage and

living.
During the time allotted for foreign language study, the teacher is teach-
ing culture every time she talks Hebrew. Her gestures, her exclamations, her

intonation, her voice, her mannerisms are no longer American. For the

¢ Meaning of Language.” Looking

3. Anderson, Theodore. “New Concepts in itk
Department of Education, Sacra-

Ahead in Foreign Languages. California State
mento, 1961.

4. Politzer, 2p. cit.
5. Brooks, op. cit.
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foreign language teacher who is a native of the foreign country, this comes
naturally. For the others, authenticity can be assured by tae supplementary
use of well chosen records, tapes, filmstrips and films.

The pictures, posters and maps displayed in the room will add to the
foreign atmosphere. A special area, n»ay 5D should be set aside for the
display of Ysraeli coins, stamps, dolls, books, calendars, newspapers items, menus,
etc. The children sheuld be encouraged to add to the collection and the display
should be changed periodically to keep interest alive.

The peems and songs taught with each topic should be Hebrew poems
and songs, not translations from the English. This is important since the
songs and poems of a country are a basic part of its cultural heritage.

As the topics are developed, and after the children have learned to
talk in Hebrew about their immediate environment, the conversation can
be geared to a similar situation in the foreign country. The topics based on
the city, transportation, and the park, for example, can be developed first
with American scenes and then with Israeli scenes.

In the third year of instruction, where the center of interest is 2 trip
abroad, each lesson should make Israel a little more real, and the Isracli
people 2 litfle more understandable to the youngsiers.

Holidays, as they occur through the year, may be the motivation for
the learning of specific holiday greetings and vocabulary, as well as for a
comparison of the way of celebrating that holiday in the native country and
the foreign country.

Finally, books in English about Israel should be recommended to in-
terested students for supplementary reading, or suggested as possible book
reports in the language arts program.

If in teaching the foreign language, we have managed to break down
the children’s monocultural orientation, and to build up an acceptance and
understanding of a way of life that is different from *heir own, we are well
on our way to achieving one of the broader goals of foreign language study.

USING AUDIO-VISUAL AIDS

In developing tne four skills in the foreign language course, the teacher can
use effectively any number of visual and audiai aids to present, supplement
or reinforce some part of each lesson.

Real objects, models and pictures are used for the presentation of every
topic. Each new word in the foreign language is associated with an object,
model or picture, so ihat English will not have to be used as an intermediary,

To stimulate conversation based on the various topics, such as the
family, the home, clothing, transportation, the city. etc., large pictures of

18
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scenes based on the topics are most useful. Wherever possible Isracli pictures
<hould be used in addition to the American so that some aspect of the daily
life of the Israeli people is absorbed together with the language.

Every language room should also have a good map of the country, as
well as posters and photographs of places of interest. All of the material in
the g3y mp ie., coins, stamps, books, newspapers, magazines, calendars,
mmus,ctc.,meoonsideredvimalaidsandhr&ntbetmchingofﬂ»ecdmm
of the country.

For cultural information as well as visual stimuli for conversation, well
chosen slides, filmstrips and films can be used. The Bureau of Audio-Visual
Instruction cevaluates new materials, and every year prepares approved lists
of filmstrips, slides and discs. For the free loan of 16mm sound films and
tape recordings, teachers may refer to the bulletin, Instructional Films and
Tapes, issued by the Bureau of Audio-Visual Instruction, 131 Livingston

Street.

The record player and the tape recorder are invaluable aids to the
foreign language teacher, and should be so situated that they can be used
frequently with the least amount of inconvenience. It is by means of records
and tapes that the children Jearn to Jisten to and to understand the language
as it is spoken by different people. Tt is also by means of the record and the
tape that the authentic, native pronunciation is brought into the classroom.
Records are particularly useful in the teaching of songs, especially when

AvLLArL

teachers are not confident in their own musicai ability.

The tape recorder, which is the core of the language laboratory. is 2
most versatile piece of equipment. However, its effectiveness depends upon
the quality of the tapes used. The tape recorder can be used for pronuncia-
tion drills, structure drills, dictation excrcises, comprehension exercises and
for testing both pronunciation and listening comprehension. A good pro-
nunciation drill tape provides a model, a pause for repetition, and the cor-
rect model again. A good structure drill tape also has a pause for pupil
response, provides the correct answer and then has another pause for repeti-
tion of the correct answer.

For use of the tape recorder in testing pronunciation and listening
comprehension, see section on “Testing” in this bulletin.

Language teachers in the schools where language laboratories have
been installed are referred to the bulletin Using Laboratory Techniques in
Teaching Foreign Languages in New York City Schools®

6. Board of Education of the City of New York. Using Laboratory Techniques in

Teaching Foreign Languages in New York City Schools. Curriculum Research

Report. New York: The Board, 1961. 60 p.
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The Division of Elementary Schools is sclecting and distributing to
each language class suitable equipment, books, records and other materials
which help achicve the goals of the foreign language instructional program.

TESTING

In the clementary school phase of foreign language study, where objective
tests of language achicvement as valid measures of accepted criteria are not
always readily available, teacher judgments of pupil ability based on day-
to-day obscrvations of performance provide a major basis for evaluation.
Periodic administration of well-constructed achiecvement tests, whether
tcacher-made or in the form of uniform examinations, will serve to con-
tribute to both pupil motivation and adaptations of instructional approaches.

An ecffective test, whether standardized or teacher-constructed, must be
based firmly and representatively upon the objectives of the curriculum.
Since the New York City FLES program emphasizes the skills of under-
standing, speaking, reading and writing with primary emphasis on under-
standing and speaking, similar relative emphases should be allotted within
the tests which are constructed.

B T T T T T T LAY, | T

Recognition of such relative weightings was an cssential part of the
development of the New York City Foreign Language Achicvement Series
of tests in clementary French and Spanish. The objectives of the clementary
IIchrew curriculum are basically the same. Analysis of the curriculum in all
the clementary foreign language programs makes it essential that the testing
program provide evaluative measurements to tap the iollowing arcas:

ot

. listening

"]

. speaking (pronunciation, intonation, and rhythm)

R

ral reading

b

spontancous responses in the foreign language

reading comprzhension

(=2 IS

recognition of correct written structural patterns

In addition, to assist teachers in constructing their own objective tests
for classroom use, the following section presents appropriate objective test
items for cach of the language skills. It is realized that it is not always pos-
sible to test onc specific skill with one particular test item. Some test items
will, for example, test aural comprehension as well as oral ability, and read-
ing as well as writing. Whenever possible, an attempt should be made, either
in item construction or in scoring criteria, to keep the various major skills
scparated.
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Listening

RespoNSE 10 COMMANDS

From the very beginning of the course, the teacher can test a chiid’s under-
standing of what she is saying by noting his response to commands given
in the foreign language. At first, these commands are simple:

n%T AR nnd

They can become more difficult:
SNT3 NNK 12025 DX 2001 WA AX p M R 12

The commands in this type of test may be made by a voice on tape. How-
ever, whether on tape or live, this test would have to be administered on
an individual basis.

COMPREHENSION OF NaMes oF OBJECTS

For this type of test, the teacher may use a tape recorder and rexographed
sheets which contain several series of pictures. The voice on tape names an
object and the children mark the corresponding picture on their papers.

Co>PREHENSION OF ActioN WORDS AND PiIRASES

Here again the teacher may use the ape recerder and rexographed booklets
containing several series of pictures. The voice on tape makes a statement
and the children mark the picture that best represents what they hear. For
example, the children hear n3wW M. They see on their papers four pic-
tures. They must mark the one which illustrates the fact that it is a windy day.

COMPREIIENSION OF THOUGHTS AS EXPRESSED BY PATTERNS
PECULIAR TO THE FOREIGN LANGUAGE

For this question, too, a series of picturcs is nceded. The voice on tape
makes an incomplete statement. One of the pictures in the series correctly
completes the thought. The children mark the correct picture.

Voice on tape: - ..5X T 23K 22 DIRD qWH KD
Pictures: butcher, baker, doctor, dentist

The children mark the picture of the dentist.

True or False: X7 ,10

For this question, the children write 73 or X7 in responsc io statemcnts mace
by the voice on tape.
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This is really a listening comprehension test since the only writing required
is 1D K2

MourrirLE C110ICE
The voice on the tape asks a question and then gives four possible answers
preceded by the numbers 1, 2, 3, 4. The children put a mark on the number

that corresponds to the correct answer.

Voice: 2017 IRG AD 6D
onw wes 3 g ann W1
Ny AN 4 o3 2

On their papers the children see 1,2, 3,4 and should put a mark on the 2.
COMPLETION

An incomplete seatence is heard on the tape foliowed by four answers,
1,2, 3, 4. The children mrark the number which corresponds to the correct

answcer.
Voice:  ...DV OV
span & 3 a1 .l
JOK XK 4 2w oY 2

COMPREHENSION OF A PARAGRAPH OR A SHORT STORY

This is the most difficult of the listening comprehension test questions. The
voice on tape reads a paragraph, and then asks questions based on it. Each
question is asked twice. For each question four answers are given preceded
by the numbers 1,2,3,4 The children mark the number which corresponds

to the correct answer.

Spedking

Unless a language laboratory is available, the speaking tests must be ad-
ministered individually and away from the rest of the class. There are sev-
eral ways of administering the speaking test.

Without tape recorder —The teacher asks the questions. The child an-
swess. The teacher rates the responses im-

mediately using a numerical scale.

With one tape recorder —The teacher asks the questions. The child
records his responses on tape. The tapes are
rated after all the children have been tested.
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With two tape recorders—The two tape recorders are sct up so that the
pupil tested hears the taped voice through a
set of ear phones and records his answer on

another tape.

Testing the speaking skills means testing prenunciation and intonation,
ability to express thoughts (which implies comprehension of what has been
heard) and control of structural patterns.

MiMICRY

In this type of question, the child repeats exactly what the voice on tape
says. Each item in this question is chosen for a particular sound. One way
of rating this type of question is on a numerical scale with numbers from

1 to 3 (1 unsatisfactory, 2 satisfactory, 3 superior) .

CraL ReapiNg

Each child is asked to read a sclection made up of a recombination of
familiar material. To standardize the rating procedure, it is best to have the
oral reading recorded on tape. The rating is based on a numerical scale and
should take into consideration pronunciation of sounds, intonation, and

reading with comprehension.

SPONTANEOUS RESPONSE TO QUESTIONS

In this type of test the teacher or the voice on tape asks a question and the
woungster records his answer. This question tests comprehension of the
spoken language, the ability to frame a response spontaneously in the cor-
rect structural form, and to give that response frecly with the correct pro-

nunciation and intonation.

SPONTANEOUS RESPONSE TO A PICTURE

In this type of question the child is shown a picture and is asked to talk
about it. The answer must cover specific items such as: Who is in the pic-
ture? Where is he? What is he doing?

Reading

MurtipLe GHOICE
This test can be administered to a group. The children have in front of them
a reading selection made up of a recombination of the vocabulary and

structural patterns taught. They are asked to read the paragraph and an-
- ~ctions baced on it. Each question is followed by four anewers,

S
SWET uie Guisaling on 1t

one of which is correct.
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True FALSE

For this test, the same procedure is followed as for the multiple choice read-
ing comprehension test. However, after reading the selection, the children
are required to indicate whether the statements based on it are true or false.

READING AND STRUCTURE

This is a group test. The children are confronted with written sentences
each of which has a word or phrase missing. Several choices appear in
parentheses at the end of each sentence. The correct answer must be selected.
For this test the children must know how to read, and also have a recogni-
tional knowledge of the srammatical structure involved.

(hamd 2amd) pomannl — — — — — — T

Writing

DicTAaTION

Writing tests are administered to the entire group. In the dictation test, a
selection can be read by the teacher or by a voice on tape. The dictation is
usually read once while the children listen. It is read again as the children
write. A third reading permits them to look over their work and make

corrections.

WRITING AND STRUCTURE
In this test the children are asked to write the correct form based on a pat-
tern given as a model.

Bon T JINY DRP KBR
—_—— — — AT Ny — — I
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Suggested Topics: ;
First Year of Instruction f

. {The teacher is not expected to exhaust all of the suggested topics or vocabu-
lary items. The teacher should make a selection in accordance. with the
needs of the class and the time available).

PRI | T W RO

MY SCHOOL

(Greetings, Introductions, Days of the Week)

Introduction , ]

These are the first lessons in Hebrew. The teacher is the major resource in
the language learning process. It is her enthusiasm for the Hebrew language ;
and her understanding of the Isracli people which arcuse and sustain the
children’s interest. It is a good idea to begin by teaching the youngsters how
to greet each other in Hebrew. If at the end of the first Hebrew lesson, they
can say and understand a few simple sentences, their excitement and {feel- ;
ing of accomplishment will go a long way in helping them over the hurdles :
that lie ahead.

Suggested Procedure e

: 1. The teacher walks up to a child, shakes his hand and says, 501" DY5w~.
- She then pretends to be #0 and answers for him “mn mow”,

- This is repeated with several youngsters until it is obvious that most of the
children in the class can pronounce iM% D9¥ and understand that it is

a greeting. The teacher may then begin to vary the pattem by using

D12 92  and by requiring a choral answer fimn LY.

R
ho

The teacher continues by saying, #m» *2R.  (She ponts to herself.)
p>Pnon onR.  (She points to the children.) The meaning of these words
is conveyed by pointing and gestures. This leads to:
2 077nbNN DK 2777 2R
Dnbnn i S5 77

td

3. 'The dialogue is then developed as follows:

j Feminine Masculine
: M5 D23 %Y owi A S5 IR YT awn o AR
E 2950 oW M 295w Dwi v
r

i
!
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Hi

(She points to a girl and answers for (She points to a boy and answers for
her.) him.)

J1n v own JAIRT OW DOn
JIRY OPY W : 1ANT
JRT SIRD 21D :aAMD

. shw awia s an
ST LIRS 2D M

While teaching the pattem 1w awii the teacher has the opportunity
of pronouncing for each child the Hebrew equivalent of his name. From this
time on it is suggested that the Hebrew names be used during the Hebrew
lessons. If a child has a name for which there is no F.cbrew equivalent, he
may, if be wishes, select a Hebrew name to be used during the Hebrew Jessons.
Following is a list of some popular names for boys and girls. (Names are Listed
in Hcbrew alphabetical order.) Selection of names with the same initial sound
may facilitate the transition.

Bovs’ NaMEes

English Hebrew English Hebrew
John e Abraham (Allan) DinaxR
Jonathan sy (Avery)

Joseph aov Adam (Andrew) DN
Jacob (Jack) py (Earle)

Isaac prx? Aaron (Amold) TR
Lawrence 2y Eli (Eliot) HR IR
Michael 9%m  Amnon NI
Mz:k (Mathew) 297 Leo (Leonard) "R
Moses nwn Benjamin (Bennet:) %31
Nathan ins Benedict (Barnett) T3
Nathaniel WPIN3 (Barry) (Bertram)

Ezra XS Gabriel bRI23
Errfa.nuel (Manny) ‘mu'?’ Geoffrey (Jay) T
Philip oD David 1
Reuben (Robert) 127 Don (Donald .
Ronald (Ronnie) " on (Donald) 1
Raphael '785" Damel '78’3'7
Saul biRw William any
Solomon (Sanford) oY Herman (Harold) o n
Samuel HRyEWw Judah (Judd) anm
Simon nynY Joel R
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GirLs’ NAMES

English Hebrew English Hebrew
Hannah (Ann) nim Abigii (Abby) K
(Anita) Amy 2K
“{oby (Bonnic) A Elizabeth (Auilene) JATIR
Judith (Judy) T Ellen (Elaine) K
Josephine nzov Sandra AYT007K
Leah (Lee) K2 Esther (Estelle) 9noR
(Lillian) (Lynn) Bella 592
Mildred (Regina) pYs) JO)‘C- ( }ewel) H 2D
Miriam (Mary) o> Deborah (Debby) T
(Myra) (Doris) (Dorothy)

Natalie sty b Dinah (Diane) 1307
Alice oy Joy om
Peari 3D Eve (Evelyn) m
Rebecca 7P Helen (Vivian) !
Rachel (Rae) om (Vera (Veda)

Ruth m Hilda on

4. The teacher points out that after greeting one another, we usually ask
about our health:

Feminine Masculine
dY 5D oW an
Y A TRD 2 oW MY SRR 2W
JiTin 703 TN 702

5. At any time during this series of lessons, the teacher may introduce the
days of the week, one day ata time. On the comer of the board she may
write:

2IW DY Ovil
2wbw oY Dvi

When the children begin noticing the day of the week and asking ques-
tions, they are ready for:

2017 awa oy arx
LP5w) N DY Dra
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6. Asan outgrowth of the dialogue on health 2 1?2 7in the teacher may point
to the board where the names of absentees are recorded, and say:

ATI0T DO .01 JOY 2Th %D
5 AT X001 20092 0N I

After several days the children will be able to say:

S0 X077 .00 QoY
S0 X7 STI00 DD

7. Finally, a dialogue similar to the following may be developed:
279 o P2
STMD A 2
29%v oo p
.m0y Yo nwn -
2w own an
2% nmax Yw ovn
2907 000 5 ¢
STTIN STRD 21
225w 1

4N 702

2570 A9K
. SN0 30

20°TRYN0 AR
RoLh to bt o R
2017 $awa oY ArR
... ava
2901 n
,on on

2 R¥7 00 T
Rivd & 15

t5an
‘ 00T RN

P, § P Tu R

Explain that the words 2°7n%n ,0°7%® may include both boys and girls.
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Related Vocabuiary =nd Patterns of Speech

noxY o 5sinn o4
Y o 720 STn (1) VIR
WY DY bt e il o) 5
’%509 oY Nm TR,
span oY a9 an b3 v il p
ww o» sen on ny T
nay oy ”n mTabn TDon
N P oyt o
2 s R | 2
e naw mxana® ™MD 2

SINDT RN 25w owa 5o

SN A 27°w oy oo

20151 1202 O APK ... 0 QUR

..o D1 ... TP own

2900 ... PP DT

M0 K5 290V 5in

4707 RO 290D n

Suggested Activities

1.
2.
3.

4.

Pairs of children are called on to dramatize a dialogue.
A boy or girl is chosen to act as teacher and direct the conversation.

In “round-robin” fashion, a child asks a question and calls on a friend
to answer. He, in turn, asks a different question of a third child, etc.

Courtesy expressions in Hebrew are used by the teacher whenever the
opportunity arises. When a child hands her an object she says, 7.
Whenever a child says, 7N, the teacher answers, 92T X? 23 or
0PI,

Game

One child stands with his back to the class. Another child stands up and
says, MOV D@, The first child attempis to guess the identity of
the speaker by replying, ...7°% D@ As soon as he guesses correctly
he is given the answer, ...%¥ &&5 12 He returns to his seat and the
other child takes his place.

For variation, these may be substituted for DVow:
Jmw an ,mbw naw A av»h aw 9pa

29

- e Sain =




6. Poems

(2) n
ovn oipd D 2q0p I 18T AR
JIOKY DY DR Jemy Yp Dwa
230 DY D 2500 7T IBD 6d
20 DY DTMD .ens %D Bwa
jsopn oY 0y oY (07 .N)
pTw oe
aQ naw
Sz oY
(o™ )
7. Songs
\2) 4))

() Dby mbw uN27 (2 oman oY

ooe DYDY BRI ovy Dby .
8 .00y DY mxnne  aronad

7.0%w DYW

1€)

nmay nwK) oY

smaz Y ov

) 4TIy 0D oY
Smay

2 ATy 'y OY

Ay Cwena oY

STy ww oY
Ay

(3) Anup nw ov
9 .man

MY CLASSROOM
(Objects, Colors, Numbers, Weather, Time)

R G Liiat
o - e Wt K e o e

Introduction
The teacher uses the classroom
for this serizs of lessons.

e et e

and the objects in it as the major resource

e

; 7. Music in Judith Eiscnstein and Frieda Prensky, Songs of Childhood (p. 14).
8. Music and Dance in'Dvora Lapson, Folk Dances for Jewish Festivals (p. 6)-

9. On record, Shiray Gan, Minedco.
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After tie exchange of greetings and conversation based on the previously

learned topic, the teacher, using gestures, starts with 277 id and answers
herself, 9 21. She then points to the door, the window, the wall, etc. and
asks each time, 25 7. She shrugs her shoulders, pauses, but doesn’t

answer.

Suggested Procedure

1.

The children are now ready to learn the Hebrew equivalents for some
of the objects around them. To teach n9T the teacher will point to the
door and say, ?DRT fn D72 .hPT DXT 2OKT D The class in chorus
will repeat, N7 DKL Pupils will then be: called upon individually until the
questions and answers are generally understood and correctly pronounced.
The teacher will guard against going too quickly and introducing too many
nesv words or expressions during one lesson. She will also be careful to allow
at each stage enough time for repetition and review.

To teach new patterns with the learned vocabulary the teacher witl
continue with:
Feminine Masculine
B ranik r Xt v 11 B e kORI R
71 OR nobut R T Rovari: S R G b

YT DY PR DO 5D YT by yayR oo T
N by yagk anw oI AT N1 by ¥k DY IR T

This may be expanded to include:

Feminine Masculine
P oy

Smp MK op X
Rl e 174

LA 2K e b2 LI

When the children can actively use such words as
S°3 By 980 23T mY,
colors may be introduced. The teacher has with her sheets of colored paper,
pencils of different colers, flags of several countries, etc., and proceeds with:
29931 YA ad

L1 A 1Y) DR P
2957 yaA% N

01,9 135 nd vpa
31
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5.

23y S yax an
2% M Maya B

2930IBRT VAT F3AX AL
Sno 1ab 1R pInRa DA

The objects in the classroom may also be use@ to introduce numerals
from one to ten.

JA ,UYY .DNT DAR :DANnG DR W EK
JDaneE DR 15D DT

The children then count in Hebrew, the books, chairs, boys, girls, etc.

Once the children are familiar with the word V5 the subject of
weather may be introduced. This is done incidentally and the expres-
sions taught should depend upon the weather at that particular time.
On a beautiful day, for example, the Hebrew teacher may walk
into the room, look out of the window and enthusiastically exclaim,
1ovn o'y 5n. This leads to DA Dy 200 MIRG iz o, That is all
the “weather” taught on that occasion. Another time, the teacher
will start with, 1017 D'53 X9 and add appropriately, TW WY or
™ DA,

Similarly, how to tell time may be taught informally. When the chil-
dren know the numbers in Hebrew, they may as one of their games,
point to any number on the clock and call on their friends to say
the number in Hebrew. Somewhere in the room there should be a large
cardboard clock with movable hands. Then, at any appropriate time,
preferably on the hour, the teacher may look at her watch and say,
Swy siywn 2aswn nn. She then moves the hands of the artificial clock
to the actual time and repeats, qpy nywn 2EPYE HB WY AFVA.

This is repeated several times by the class, by smaller groups and by
individuals. No more ccmplicated expressions are taught at this time.

On another day, toward the end of the Hebrew lesson, the teacher

may suddenly look at her watch and say, mn WY DY 92D YU
mwy b nw aywa 2aywn. In this way, telling time has reaning and falls
right into the activities and experiences of the day instead of being an iso-
lated lessori.
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Kkelated Vocabulary and Patterns of Speech ]

nnR MK 5o 920 N7
‘nw v DY OuY oaT T
oY GoPY M3 n>1
¥2IR 52N YR nen
. won ,GUnN 2pMIBK P
DY GUY DX R
yaw Siyay 127 D3 3
. DY Ao 2ty NOD ;
SN 557N PAR Y o ;
Wy 5wy it mo :
5wy DNk DY TR nns p ! ;
Ty DONY AT DAY YLy onn ;
oMy e =30 5
nnen °%pn naan» ]
S1pnTM 3 3
5D 1y
20 vy ‘
7,..71 338 §id ...5y ya3X (0W) DV
- 257 D ... 9K (%) 10
2 I XD fd ...71 DR (>790) 190
27hyYn A ...y N (AnY) DY 3K
kali= B -2 ..JoR (o) T uR
732 053 XD ...7 DR (hODL) M0 BN
S B wyp Snp 0w
S AT 1Y v av
.(wbw .B°nw) PR AYTh (mp) bop MK

JI0F DY A3UE

Suggested Activities
1. A child is chosen to act as teacher and to conduct a conversation.

9 The children ask one another questions in “round-robin” fashion.

3. The dialugue of the previously jearned topic is expanded to include:
?...7 928 0 207 D and all the language patterns developed in

this topic.

4. The teacher may vary the dialogue by introducing such common ex-

g
!

i
|
|
|

|

pressions as:
o0 o ban
T80 ;WRM
mxnad ya 10N
i nw "mn
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3. One child may be called upon to name a color such as, ?17°. He, in tu,
calls on another child who points to the green wall and says, P11 ¥*pi.
This continues as other children name all the green objects for which He-
brew equivnlents have been learned. This activity is repeated with each color.

6. There should be a large Hebrew calendar somewhere in the classroom.
This will afiord an opportunity to briefly explain the difference between
the lunar (Hebrew) and the solar calendars and to introduce the names :
of the Hebrew months. On the cormer of the board, however, the ;
teacher may continue to write in Hebrew the date according to the
general (solar) calendar, as done previously.

7. Games

a. A child turns his back to the class. The class chooses an object. Tiic
child asks, ?v°%pn 7t DX5. When he gives the right answer, the
class says, ©°%pn 5t 15,  He is permitted three guesses.

b. A child turns his back to the class. The class hides an object. The
child tries to find the object. The class sings a Hebrew song. As the
child approaches the object, the class sings more loudly. If he walks
in the wrong direction, the class sings more softly. To vary the game, the
children, instead of singing, may say, Tt , TR XM D1 ;IX» DR ;0N
or JTRD IRD SIKD P ;KD P ;%p, depending on the child’s dis-
tance from the object.

c. One child taps a pencil and others are called on to tell in Hebrew
how many taps were heard.

d. This is a vocabulary game. One child starts by touching a chair
and saying, X0D /.  The second child touches the chair and a book
and says, 990 X©> 7). Each child, in turn, goes through the same
list of objects in the same order, adding cne more each time.

e. Children play this game in a circle. One child walks around the
outside of the circle holding a kerchief and reciting the verse. At
the word ®wXY he places the kerchief on a child’s head. Both run
around the circle in the same direction. Whoever gets back to the
vacated place first wins.

RDNY nnR ,DONY DNR
072 nnopn
25T DONY NnNK

DR %Y nnovnn
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8. Poems

a. This may be recited in two parts. One child asks the qucstiofl (the
first two lines). Another child recites the answer, pointing to the
parts of the room as he names them. .

A child’s name may be substituted for the word fiMn.

S Yma an A
29 M N
9% 10N TP P
» amw

b. Children in Israel chant this verse as they bounce a ball, turning
a foot over the ball at the last word of cach line.

om whw onw DNk
Jopua o3 TR UK
¥M 1YY DOY XA
a3m vhy 0N ANk

9. Songs

@) :
7251 "m0 §
JUP 93T RIT ;
a2 L oM f
10097 53 yyunm

2
apy® AR APy NNN
Joon %R 100 98
bebyn NpyDn HOxb3n NhYha
by ox .3
Dog g %

(This is sung to the tune of “F rére Jacques.”)
€)
pw DA
ym v
nan 9x
11 ..M

10. M. Gorali and D. Sambursky, K mpam 2w I (p. 114).
11. Music in Hannah Harris, et. al, Hebrew Kindergarten Manual (p. 37).
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MY FAMILY
(Members, Age, Pets)

Introduction

For this lesson, the teacher displays large clear pictures of a family. She
is prepared with toy animals or pictures of animals to represent pets. She is
ready to usc in her Hebrew conversation any of the pets the children have
been caring for in the classroom, iec., turtles, goldfish, etc.

Suggested Procedure

1. The attention of the class is directed to a large picture of a family—
including mother, father, sister, brother and baby, or to dolls, models
or puppets that clearly represent a family. The teacher begins with:

2answna a9

ristoliriahy MR
2°nMBYNI HOR DM

The children answer: .I9WNE 6

In a similar manner the Hebrew words for the other members of the
family are presented.

2. The family is given a Hebrew name, and the conversation proceeds
as follows:
22X DW an

D Awn aka ow
2 DX0 DW N

SN2 0 DXA W
2DMRA DW an

SN MNRG Dw
2NRG OW an

3 1T NN o
29107 DY 7 ;

SN2 ON%D PN DY

——

The teacher explains that we omit the word “is” in Hebrew. (It is
understood.)

3. Once the vocabulary is familiar to the children, they extend its use
by referring to their own families.
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2 (PY) T°0 aRT DY 5N

17 5w 2R ow
2 (fPW) Yo AN DY b

ST (1PD) Y aRG DR
2 (TPw) TOv DRI DY b

0" DY DR BY

2 (W) Pw DRI DY §b

0 m (PD) v oRa oY
7 (P5w) 1OV nRG DY b

ST 5D NN v
2(PY) 1YY N Dy O

29T (PY) Pw NNG oY
7 (15W) TPw MNNG DY °b

41°m 5P NN ow
2(75W) >0 MARA DY O

SN (YD) Y DINRD oo

Enough practice and repetition shonld be allowed so that the chil-
dren, withont resorting to grammatical analysis, automatically use

2w Y S O 1w o0

4. Descriptive words may now be introduced. Pointing again to the
picture of the father, the teacher says:

25173 2RT DRI
S1T3 ANT LD
21UP PN DRA

JUP P\enR D

This will lead to descriptions of the children’s families.

Introduce the use of XX X=X, explaining that these words are
used by a child when addressing (or referring to) his own father and
mother. '
2719° (TPY) oW DRI
41D% XD 1D
221 (150) TPw axA
S0 RIAX 12

5. By introducing the question, 272 w» ...7m> the teacher provides the
children with an opportunity to: '

a. Review numbers
; 2(7%) 72 W° DONX a8
! DNR O3 05 o
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b. Use the negative
2(71) 1> ©° NeIR MmS
VNR P PR

c. Practicc some of the forms of ...°2 ¥

292 ¥ OWIN fnd

.DMR awdw W

259 ©° DPAR nd
SNR DR 72 o

6. 2(Tow) Tow nndN1 DWIR fnd s a difficult question, but if the teach-
er can work it in at this point, it would add interest to the conversation
and provide a review for numbers.

2 (TPw) oW snowna DOWIR 5iNd
SOY Tnowna DOWIR oW v

"7. Now the children are ready to talk about “age.”

2708 fnD 12
3wn 13 X
208 5N Na
Jvn N2 N
2 (TOW) O nRG f0d 12
3aw 12 5w N
2 (TO0) Tow MART Hnd N2
JDY DN N2 OOY DINNG

8. Later, by use of pictures, stuffed animals, classroom pets or even a
" Tlive pet brought to school by one of the children, the names of the
common pets are taught.

207 0N
A%
259000 9K
innn n

| 9. Once the names of the pets are learned, they can be practiced with
: all the previously learned patterns.

RS

2377 31 (19 1> von

hisiit

=513 % LA

38
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2(P2) 1oz 237 333 b

21 %D axn
o (TOw) TP SinnG

JUp 52 hinnn 8%
2(1P2) Tow Hinnn DY A

IPPY YD innn v
2(15o) TP %00 Do b

Jqna3 5w 2% ow

10. When the children have attained sufficient mastery of the Hebrew
cquivalents of members of the family and pets, and are reasonably
fluent in using them with all the previously learned patterns, the teacher
introduces <> 5y ,qnX ,%39% ,°y .onn 2. Lnis is done by pouiiuig Once

again to the family picture:
2527 PR GOK
2O a3 T By 0anr IR
2590 S9N
0 2anb non

Jnbwa nnnh 2%
2 51N N
.Xoon by wnnn

Then, using objects in the room, or other pictures
2 N5 DK
Y37 9y o%n
21133 AR
JIDRI 9y

11. Finally, the children are expected to converse with one another using

the following dialogue:

2353 72 v APy @ ANT
oM P 2% S v L0 2P
25D own an o ANt
22737 Yo awa < 3pye
295w 25571 yax an o ANt
Ainw sdw a%on gy

7281 A% P v
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" % None
© et b Al et e . e .

Jup inn oY o2 DAk XD - oXi
2752 nna o aD apy
Jppb %W binnn o - N1

239pb yag nin :3p5
e 3% 1ppP : ant

Adaptations
233 (1) 17 0
27198
29010
23 i1
2(PR) Tow 2% DY &b
2 (TPP) o NDYE

2(PY) 552 oM
S0

Related Vocabulary and Patterns of Speech

I L, n1
9 LD anT
355 577 i
Tow 1w nT m
T 0D 25
P Jop Sinn
i Yi>) G FEah 0%
nm LB N
a AT AT
nnn ax
by ki1

t3 1)

MR

T 5y

2R 0D 33
... 13 R

2R find n2
... X

g onp P

Faly 3 b B AL B
e 1 e o4
NI TIN IR

W N A7 OO0

anawn

?2...0W0 #d
... o0 oon
N%i Ki

3

5 PR

120

PO 1/
?2...W DNii
?,..77 wn

ax
Xax
oR
XDX

ninx
120
ole)
X20
$120
Xnao
T2
§1121




2]

(7%) 77 ins AN 250K a0 12

(1%) 72 n:nu =N ...]2 uK
i DY 20N 5D N3
nny oY X PO ¢ Bk ¢

Suggested Activities

1. “Che children are asked to bring in pictures of their own familics and to
talk about them in class. :

2. For a quick review of vocabulary the teacher may ask the class to
draw pictures representing cach Hebrew word she pronounces:

2% ;a5 a7 ;0P 1 18P an

3. The action series may be exparded and used with the new vocabulary.
The child called ¢z responds to the command and cxplains in Hebrew

by
iy
JRUESRU U Y N Y

what he is doing.
op . A0Y AN
oy WK : Pddn
Jen R TP b
J19 OR T %IR TN
S0 DR P T
%1 DX PP 23R TN
£ 25 o0 X PR A
(131,250 LK) MDE 3D N :T2%n
A AR In A
Y30 DR TP 1N K 7R¢N
~Sbw X037 YR T2 AN
by RO YR T 3K : 00N
aw AN
a7 3K 7N

———a ek

: 4. Piops and ftoys such as toy fumiture and stuffed animals permit action
' responses in drilling the meaning and the s of prepositions.

Roon by 295 DR R 2 A0
KOO by abon nR oY UK : Y

Jnwn nen Snnn AR DO 4ART A0
Jrbwn hnn hnng DK oY 3R 1R

; 5. Games

Watch It Grow

The idea is to “plant” a word and let it grow into a sentence. One child
is called on to say cne word in Hebrew. Anuther child adds one, word.
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This continues until it erows into a sentence. The lonzer the sentence
=) (=)
grows, the more fun for the children.

by |
i a7
DM AT AT

How Long Gan This Go On?

One child is asked to say any sentence in Hebrew. The next child must
give another sentence starting with the last word or parase of the first
sentence. When a “dead end” is reached, the game starts again with a
new sentence.

W rvar

PR,

; - Following are two cxamples:

E () 1)
i %pn i o™ SY oon
Junen by vven SBYP 5T DM
; o by amanni J1°22 np AT
. JOp MYoa
6. Pocms
@ 1)
P P10 Y ax v
™D 55 Xun DR % o
MR PP %Y X oy oY
J5%7 757 IR N o omam
7. Songs

1. When a child in the class has a birthday, this song may be sung to
the well-known melody of “Happy Rirthday To You.”

(@) nnw nT,a o
' @ ahRiBII3
| (2 DR Mm> )

The birthday child responds:
@) ...(103) 12 A

2. 053 S 2 SIM N
12.77° B DR nhaw

12. Music and Dancc in Dvora Lapson, Folk Dances for Jewish Festivals (p. 34).
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Je g i 53 -'..?zn »
a%m on® mn 2wn ® ad b

AYm ond aun ,ovn x5 ab and
13 .25¢n ,5oRh 6352 137,35 A7 a2 W
OCCUPATIONS
Introduction

In preparation for this lesson the children are asked to bring in pictures
showing men and women working at the various professions and occupations.
If the children have been working with puppets, they can dress some of
them to look like doctors, nurses, bakers, policemen, etc. In addition some
members of the class may voluntecr to maxe models of a grocery store,

2 butcher shop, a bakery, etc.

Suggested Procedure

i. Tre pictures representing the various occupations may be displayed
around the room. The models and puppets are easily accessible from
a display table or a D133 #2°D.

9. The simplest way to teach the new vecabulary is by pointing to the
picture or model and by using the familiar pattemn:
RO 19K

RDIT 51211
200w XD DK

4w X0 a1
5. This can be varied with:
0N DR Y (X)) X9
R b

4. When the new vocabulazy becomes familiar, the teacker may proceed

witn:
M0 B
S0 1R s
RO OB
K01 YO0 TIT
TPT TNy M

T THY V0T 2%
13. M. Gorali and D. Sambursky, % myum e e (p. 116).
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This will review the vocabulary based on the family and reinforce the
usc of

S0 P e
5. Expressions used in going to the doctor, dentict, etc.

2(n3%%7 DR) T SN NS
NPT 9K (o) O OaR

Adaptations
L2325 RO KR (NOD7) o R
J3T TNy AR
SIDING OX
3P0 9K
R )
2991 X OIRd
9T DR 90w X
D% XO1Y ON
S
20091 X057 INS
.n%onn SR nobwr RO
Te dramatize is simple diaiogue, vse is made of the costumed

puppets and models of the various stores. If this isn't practical, two or
three children may sit up in front and pretend to be:

KO T TN D3 ¥ in individual offices. The teacher then walks
toward cach one, saying: (T V¥ 03w xoM) RS1 PR nobi K. ]
She then calls on children, who in response to 2 (Nd%W AX) 7915 ninx WH
answer (7 7Y DO RBM) RO BK (NdBW) T OaN.

Related Vocabulary and Patterns of Speech

azp PT I xD19
; ImD DI O3 Xo1
| T

-7 (1°7 TN 223D XD1M) KM NI
2997 GON IR
* no%i X INd
/ ... 2R (057 T R

‘ Supplementary
733 o DA
R »3 n»7 mng
- - @Pom) P 19K np1
F’ -

1230




Suggested Activities

1. One child is called on to name a profession or occupation. He then
calls on another <hild to make up a Hebrew sentence using that word:

TNy
T TNy Y A

2. Gamec
This is a form of charades. A child is called on to act out one of the
occupations or professions. The rest of the class guesses who he is
supposed to be.
3. Poem
125 132 %
,Jop VPP DX
AW DR PTIR AKX
2755 W 19 DR O
4. Songs
D
- b3y N2 oip
Ml 715237 XX

(2) aTay? XY o D9

2 PTIWP
14 X DN

2)
@ 253 953 99 on
= SYy 9%y on

SIIZY 107 YIOni
Jpona peb amay
S23 %3 9 o
15 . %53 °% on

€2

14 Music and Dance in Corinne Chochem and Muricl Roth, Palestine Dances

(p. 56).
15. Music in Hannah Harris, et. al., Hebrew Kindergarten Manual (p. 44).
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Suggested Topics:
Second Year of instruction

In the second year of foreign language instruction all the learnings developed
in the first year are maintained and extended. The teacher consciously in-
corporates previously learned vocabulary and language patterns in planning
the development of topics at higher levels.

The first part of the school year can be used profitably for review.
During the summer vacation, the children may have lost some of their
facility and confidence. The teacher takes the time to introduce them once
again to cach other, to their school. The children are encouraged to converse
about themselves, their immediate environment and their families. By skill-
ful questioning and handling of dialogues, all the conversational patterns
Jearned during the first year once again become automatic. :

It should be remembered, Lowever, that even though the following
topics have been planned for the second year of language instruction, it is
important for the teacher to continue from the point at which she left
off in the first year. The topics have been planned sequentially and the
material carefully graced. It should be understood that the teacher may
not cever all the items in their entirety.

MY HOME

(Rooms, Fumiture and Activities)

Introduction

This topic has almost infinite possibilities for developing dialogues based
on real situations which the children can understand and enjoy.

A doll house, toy furniture, toy telephones are practical props for this
series of lessons. Without them the teacher will have to resort to large, clear
pictures of a house, of the various rooms within a house, and of individual
pieces of furniture and equipment.

Suggested Procedure

1. In teaching the first section of the suggested vocabulary for this topic,
all the previously learned patterns are reviewed.
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2("11 ) M2 AKX
(7121 ,335) Nhain i

-~

a]

-4
-
-

(31 ,[UDTRG TH) Ra0LR O

22010 32X 6D

2T N
. 2123 Madn and

D22 misvn APOR
7500 (1P2) TP N2 DRA

41D JUP PR N0 LD

9 When the children are familiar with the vocabulary and are reason-
ably fluent in using the old patterns, they may be taught:

272022 M

JN2pm32 XBX
2 DM T2 D

JSNDWHT 772 KX
2 7AWR 92 OB

JEPH N2 Pann

3. To review and extend the action series, a child is called on to say and
do the following:
o0p) O
(7nP) TP "IN
.mbn Ox (09 1P
Jbn bR (ot oW AR
37 DR Cnp) np
ST DR (DNPYD) NP %AK
S IR SW nean R (07°X) 3

S IR SR onan DR (D7°3R) 3D AN

The more polite form of the imperative may also be used, c.g.:
opb nwpaa
Mo 5x nobh nwpaa
ST DR Dnp fwpaa
M PR SW nvan nx b awpaa

4. With the same vocabulary, and the same series of actiors, the chil-
dren are now ready to describe what their friends are doing and in this
way practice the third person singular of some commonly used verbs.
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1oy L MT A

.Dp 1N

21T LYY M DT
.op Xy DT
mbn 5 T 7T A
OO T AR 2 M
20 K3 M, DM TMD
Mo OR T R 00T
TN IR NP L, NT M
SPXT DR Y AR ;. NT
2T Y N LTY M
%0 DR Y R Do
A MR NMT an
JP2 XN AR ;. NT
TTIT ATy 0N DT A
J103 %1 KT 0T
TPw ROOT R 10 MT 0D
S5 RO UK THW A ¢ M
27T T O DT An
J5Y Rod7 SR T XM DT

When the teacher calls on a girl for this series, the rest of the class has

an opportunity to practice the feminine form of the verbs.

5. The teacher will now present the vocabulary based on the living room
and dril} it with all the previously learned patterns. When the vocabulary
is familiar, the following new patterns are taught:

29 NIR IR

XOST %y 2pv R
10y K ad

JINPT DR XMNp KX
291 N33 G9R

SI805 5¥ nawY X0
29Dy X% D

410N X5
THUn AN

410297 5y ave X
200y Rul Ao

DT PR PIRD X
0 Ay an

SI1N1092 N1aIn X7

(PP AN RO7)
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6. The children will enjoy dramatizing a telephone dialogue using 2

toy phones.
a0 0D
2921 o1 IY0 DN
4100 VD
TPERY D2 YRPR YR noYY [ 0K ORG U3 L% N
2wRY D" ZUMpn PR noYh %S 9 ORT LRBER PXD cAYD
.iobY sh A 1D (Ip0R)
JWPKY D12 DIRING? W 00N
JUKY DV AYD

Adaptations

2390 YRMPI YR NObY (%17 NX) A%17 ADR DRA
210XRY 0¥ 5w Nea7 YR R2% (X1 DK) A7 ANR OXA
23937 5w N2 YR Xa% (217 DR) #3197 ADR DRI

e 2 9% M0 DRA

™

T2 90

aMpa

7. To present the vocabulary based on the dining room, the teacher will
have available all that she would need to set a table. Once again the
new words are drilled with the familiar patterns.

2 bwn TR
anbwn nan

2DORT £id
01 DXT

21bwn 5y Mo and
Jnowa 5y nubm awbw

271970 YaAx an
.nab nonn

8. The teacher then proceeds to set the table and says:

N

Jwa DX (QSTY) TNY K

Jnbwn By nona DR DY) DY IR

opn 99 T Yy nnd3s (w) ow IR

JOB T2 1D (1Y) DY IR

JORpY 1832 A0 (Kw) DY AR

opn 9 T 5y 01 (W) DY K

Jowa by 9w bobs nvn D) (W) DW IR
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The children arc asked to pretend they are setting a table too, and
repeat cach action after the teacher.

9. One of the children is now called on to set the table ard the class
describes what she does.

JESWN DR NOMY X6
Jnbwn By non o XN
10. Later the child who is sctting the table may ask:
?(;TWB’) avIy AR an
First the class in chorus and then individual children answer:

n
n

%

Jnbwa DX (MY DX) TNy
Jnbwn 5y noun DR DY DX) DY

1
G

11. The following dialoguc may now be memorized.

1Inbwn BR IN2 7 OnID 196N : DNG
JIRD 2T IR LW :0NID
SXM F2y0 K Oy 2 N
JPT 10T ANan o2 I ; ONG
NOX CIND DD 2 TR

.ibnn nx °5 nn% awpaa ,onid
TRNYT AOTIA D ODNAN 2 ONnd

+

Adaptations

277337 DX DXA 2337 GDN 2NG
W5 DR Y nnd nwpaa

12. Yn the fourth section of the vocabulary, therc zre grouped together the
words rzlated to the rest of the house, e.g., the kitchen, bedroom and
bathroom. These were kept to a minimum becausc of the number of
new words already presented in this topic.

Related Vocabulary and Patterns of Speech

1
h>2n
T maun 971
a2 1IN mBwna M b5}
novIn o= i1 21N

b B PP
D80 30 2R
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S L S A A LA
ORI RSP 4 .

e v aam o
1

VA

[T

15Ty X nD
2509 X D

2 5700 ADK T
25700 DR ap

ee e D DA
J05pa 3T KA
Ji5Y03 mamw 100

(V)
o> Ina
e ¥y bist 750
FEEre) P RoD
hy YD 2990 N
D X5
NRTp 107 RN X
2T GIIRD W) PIRD X
Sn0Da (NEn NO5H) 138D NG
SPPHBDI Sidan X)) 2an XiG
75u5P PR N7 (317 DR) HX17 DK DXG
2 n5%% *% Np DX NXDX
{1mn XY) MOR MBd
(€))
ORI N
on 1°50 mhe
o>l som oD
non ) non
P by Lo nnex
Jown DR (DOMF) TNY BN -
™ TXa
SRew 732
naxn®
@
XA 0 LIwR N Nauna
nasm TN %N
TDINK )L "0
nrvpn 120 pytes)
(3). Supplementary
nEwR S0 1372 WP
5s5s
,n/
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Suggesied Activities

1. If a doll house and toy equipment are available, the tzacher may give
directions and have the children arrange the fumniture and equipment
accordingly. This can be varied by having a child give the directions.

A0 28Y ROXT DX (B°Y) D
Jdbon By mnnh Ik (C0w) oW

2. Pantomine. One child pretends to sewv or to read, etc. The teacher asks,
2090 7Ny 5id and the class or a child answers:

. 21, xmp) .mon xon

5. The teacher may prepare rexographed sheets containing an outline of
a house and pictures of other objects relating to tne home. She then
proceeds with:

33 5w 23T DX DT 133
410071 DR 203 1y3x

4. Using the doll house or pictures the teacher asks:
20T YA (WO DX) AR DK k.

Gne child answers: XTD (7X17) 7K1 R,
Another continues: 591 AiS01 RDD (1) i) 5K,
5. Games

a. One child sags: 7D™27 ¥ 22M X, Another asks:
21avma 7 oRa. If the answer is, MadR1A 7,59,
the questions are continued until the object is identified.

X5 — 20 i DN
SN 1Y — 27N57 T DRA

b. Y X 1. The tcacher makes 2 statement about anything in the house,
rooms, etc. and the children have to tell whether the statement is
X5 W .

¢. Children write their telephone numbers on a piece of paper and throw
them in a box. One child picks a number and teiephones, using the
toy telephones. The two children then proceed with their memorized
dialogues, or adaptations of them.
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A S . S ¥ 3o n

peun—

" .-
U

A b

{1
a0
)] exew [ Aov
e oe’
16 Hob BRI
(2)
255 sp % AKX PR DX
293K 5 ,SDY¥PY uK DX
17 {4) 2ONK K VIS x> b

MY TOYS
(Games, Parts of the Body, Clothing}

Infrcduction .
three sections. The first deals with toys and

This topic is divided into
games, the second with parts of the body and the third with clothing.
For the presentation of the new vocabulary, the teacher will have avail-

able the toys mentioned in the vocabulary (or pictures representing them)
as well as puppets and dressed dolls.

Suggested Procedure
l.ﬂxevombularylistcdundcr 134 5 islnmmmdandpmcﬁcedby
means of ail the previously Jearned questions or commands and

Yesponses.
(1P0) TP 721370 I sh (OR) MW

Shp nA3T 50
2992 NIdNI K

.oxan by 9w NAoW
IR 0 U DRI

Re0) A
2 (o) Tow NI yay ;B

VIR 90 790
19bw 7217 O &P

g1 shw naan oo

rinne Chochem and Murizl Roth, Palestine Dances

16. Music and Dance in Co

(p- 13).
17. Music in Harry Coopersmith, Songs of Zion (p. 119).
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29% T DN [iBd
DN a0

SNTO CN) X mba K (09) P
ST (D0XD) 13D O3 MPN R (oPn) 1 K

JiP27 ok 05 (25n) 10 LTopaa
L2927 Ak 75 (nan) T IR

2. When the new vocabulary can be used actively, new questions are
introduced.

2 NIYXA (T NN) SENY SOR 6D
L°513332 (hpnen) pnwn 1K

25am3 (Y DX) BT AR b
ban by (n2op) YOI K

20503 (ONY DX) Iy HOR GD
LAMER Y3 (Naom) 2010 AR

29702 (Y NR) ST ADK D
NI (Npnwn) pRTD NK

3. This leads to:

2MEDIN YY 21997 (NS DR) $TY ANK DNG

LMK by 21905 (13TY) ST LK
25301 by vioph (D3I DX) 3T DR DNA

San by yioph (3TY) YT AN
2N PRYY (T NX) ST DR ENG

M2 PAYY (FZT) T AR L0
295w 215 DX DAMIR X DNG

S5 [N DX DMK AN D
297792 piw® (N2MIX DR) 2K DR DRA

SN2 PRy (DAMN) AN AR LD

29350 Py 7iopY (N2AMK DX) 2MR DX NG
Sann 5y viopY (N2MIR) 2K IR D

230K Yy 2199 (D2MR NX) MR GNX DXA
OMIDIR Py 21975 (NAMIR) 25K NN L1
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4. The pattern *» 97 is taught and drilled with the new words.

25210 0 by

.0 S oo
203207 0 b

Ao v naovi

297N b B
et o d B Y ¥ 1

5. The following dizlogue may be presented for memorization:

TR TR F W R T RTRE
P -

(D3 330 W nY1A 7Y pOYT) ¢ DO

.oYn ., 0vw : DT

20 GO ...00TID YT DN

S50 9o STID

2950 DN ADR : DN

2937 DMOX DR dbwan X JApn2 X7 : OTM
2pmpY Y ADK B3 : DN

T PRYY TR MK ¢ DTID

amw: o

ST KX : DT

Adaptations

; 29M 5D
». .ob Xb

% 2 o T IO «
TN DK XM K0T LM T K07 i

2950 MNRA PR
LDOMNYT M XoT 9P N2 X0

2950 v DK
S3MT PRYn X NX X

2007051 DOpRYn fid
2991 Dophiwn O

2179 Mpnon ana

2122 mpnwn M

i

E 6. To present the vocabulary on M sphri the teacher will use a doll.
! When some of the words have been mastered, they may be used in
, this way:

i oo By o7

* DONR Y 0T (W) o K
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Soynd DT (YY) DR 3K

1oyns o i
1n? B J
Sop% T (MY) DY K
oYt oy T "

SOWMS Iy T (kYY) v IR
taon% I T 5 ]

S0Y NNnY T (OY) DY 2K
TR 7Y DT

JOK by o (ow) ow 3K
17197 DR WmnD

41051 DR (D) nd 1R
1DOIST DK 10
09T DR (NS3I0) N0 K ‘

7. Now that the children know the Hebrew equivalents for the parts
of the body, they are ready to talk about their morning activities.

19933 (Y DR) WY ANR an
Jaw aywa (o) By IR
D307 DK (N3mY) Pmn 1R
DY DX (3mY) PmY 3K
D005 DX (Pad) GpId 23K
{vabnn) w=bnn R
SPws DR (DpiD) PO K

8. With the new vocabulary the children can even discuss their pains
and aches in Hebrew. The teacher performs a little scene with one of
‘he puppets who js acting very distressed.

295 2K 70 M
25 Ak o caana

She then asks the class 2512 a1 nin and elicits A% 281D 11757,

Adaptations
T an

SY ARy wRI

MDY
A% axniy wrIa
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9. By this time, even taking attendance affords an opportunity for a
lively dialogue.
20151 01 D : M
M AWY: TP
221X 0N 31T D
Jgmmwan: ™
20 W I D
daxy Mt T
than : My

[Ty
<

To teach the vocabulary based on clothing, 013, the teacher holds
up a doll and says:
03 nwd an O™ A
A2 S e’ X0

To teach poxyn and 5y she points to a gil who happens
io be wearing a skirt and blouse. ¥or the boys’ clothing, she uses
the boys themselves as models. She also describes her own clothing,
thus intreducing:

Y7 AR D
9PN Y™ 37 DD Ly YD A

11. Special attention shou!d now be given to the position of adjectives in
Hebrew since this is one of the structural patterns which is different
from the English.

2013k DD MY M
LDNBR D035 MY 1AM

2023% nino v
41335 nano vl v

2795 Jany vAd °n
SiPM9 nany b ombd

2% abnw 70 ©° DX
S A v v 10

20N DYY¥3 0 ©° OXD
DMnw ovoyl % o e

12. To practice 3% for “putting on” clothes, the teacher pretends to dress
for leaving and says: .ow3 9’3» (nwa?) warb 23X, The children then
take turns dressing up and describing their actions in Hebrew. The expres-
sion (NbwId) VEND 23X, is taught in the same manner.

e i by 4 e
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Related Vocabulary and Patterns of Speeci

)
noyI3ysx
ban "o nan
[eres! oMok
oponn nam
?...3 oy AKX ND
oMIDIR B3 (DaoM) 201 K
A1 (npnop) pRwn K
(poomn) pPonp 2K
2...% (NIMK NX) 27K AOK ORT
.. b (mamx) aMR 2K
2731 DR by 21077 N2 snpy (DFT®) P ANK ORA
Ao Lo By 20vh Ml onwe (DFTY) M AR
A
mait N
’ Y D XY
T oY 0o
nwb DOBR nx
; Ya3R 3w oYy
| o oM onnb b
i 157500 O
E ound T
- JOORNY T s noant T
29p32 (FW1F) ALY IR TN
» 2mpa32 (WYY DR) ALY AR D
; f 2 7D
E 2(9%) 1> axd an
E .0Mon DR (N3mMM) P AN
.0wn DR (pan) fipan IR
Sywn DR (NPMO) P70 K
; 2Anb) 1 215 N
(P) 12 axd (1) WY
Sb AR (1) YR g
@
i , n°T11 '
o oM moos ¥210 onw
ovys byyn nano nzhm
' N Do0IoM nany DOREN
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2 (hwab) o> anx an

. npah) Ay AR
(nD)wabnn X
()bwonn UK
Swynil DR VD AKX
S 5w poaon
ST S adnw

2K S0 3an

(4) Supplementary

ows 230 L3 plelis) 112020
Don "nos e mn
o3 2 nnepn = b 1w’
o570 0% PIX ) vRoY
3mnn Fpalels]

Suggested Activities

1. The children may be encouraged to perform, with their puppets, previ-
ously learned dialogues, improvised dialogues or playlets which they
have made up themselves.

9 A child is called on to selet a toy from the teacher’s collection and talk
-about it to the class.
;DY K4 WT9RND YW G21an ov
S5 712137 DX NAINK IR

3. The attention of the class is directed oncz again to the pictures represent-
ing the members of the family. Individual children are called on to
describe what each member of the family is wearing.

4. The teacher describes a child and the class tries to guess who it is.

PSR mn W 1Y v qpp T X
JOYTIR 720931 7325 nand AYNEX D°TIoD v R
2RWT M

5. Cne child is called on to describe another member of the class and the
others try to guess who it is.
6. Games

a. MR nynw. This is the Hebrew variation of “Simon Says.”

2R 5y 007 MK YT
L% by o

59




b. The teacher starts with: .n3nd > 5w aTmMmA.
A child continues: D°0IIM NNND T° VW HTINL.

Each child adds an article of clothing to the previous list.

7. Poems

2 (D
N MY »in X2 & b Wl
AP 5D IO SN A0y 0y M
XM FwEn 2 75ynb o2
(oTM1 .X) 2005 on
MR P9
SN 23K
"IY Y
Ra)bit cak]
YR Pa

s
oK% .3 .m)

The children provide the sound cffects for Donnie’s celd:

3
(Ha-choo) JI0RT A7
(Ooh) a9 ax 9o
(Clear ihroat.) M2 0 2K
(Click tongue.) Jiwba 15 axn
(Sniff, sniff.) A% P dm
(Cough, cough.) Synwn M

8. Song

meo vhw dp yand
5P) ymob mrp wHw
mp whw b 11 XN
18 25w y2I7 o1 0 KO

18. On record, Purim Holiday Music Box, Ktav Publishing.
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CITTITINS R PC

FOODS AND MEALS ',f j

Introduction

The children are always delighted with the lessons on foods. A great many
wo=ds are listed in the vocabulary but the teacher is again reminced not to
attempt too mush during any one lesson. One way of organizing this topic
is to break it down into five parts and present separately and conszcutively
*essons on fruits, vegetables, breakfast, lunch and dinner. The teacher will
b prepared with as many of the following as possible:

A basket of artificial fruits
Pictures of foods

Felt cut-outs of foods
Real food

Table settings

In advance of these lessons, the children may be asked to start a scrap-
book with pages devoted to pictures of fruits and vegetables and to y.ctures
of foods usually included in breakfast, lunch and dinner menus.

Suggested Procedure

1. The children are asked to arrange on their desks their pictures of fruits.
The teacher begins by saying:
271313 > DY
She repeats the question several times until someone in the class under-

stands and answers:
7 v o

This leads to:
277333 DoRD AR DX DR
2733351 Yyax an

The Hebrew equivalents of orange, peach and pear can be presented

in the same manner.

9. The Hebrew names of the rest of the fruiis are taught by direct associa-
tion with the pictures or objects and are used with all the previously
learned patterns.

J27137 °% (20) 10

JAT13T 70 (Mann) 1N 23R
L9PMB DR (°9B0) 70D

L0081 DK (D) IR
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2() 1> ¥ DUnEh abd
DN uw 2
2502 (AN DR KD DR D
2100 7i2 L.mBn 202 (BRD) 6K IK
Jnbea by nova DK (DW) Y
Jrivwit 53 b DK (oY) B 2uK
3. The question, ?#37 ARK 52 helps reinforce the new vocabulary. ]
29075K K M2N (TN DY) 730 A0K AR
SOIDK (7X17) 7317 3K

4. To introduce the verb 99X the teacher pretends to eat a piece of fruit
and asks:

2 (DY) DOIR IR i
men Q)P K

This leads to:
2(NYR NK) PN SO 5D

JHOIBR (NP UK
AP) T2 v POIBK APK
B-3i-J2epts gt
.o°yY POIBKT
Jbwa podNs
21 PoIBKT
bwa X5 pOIENG

5. For the lessons on vegetables, the teacher starts by pretending to pre-
pare a salad. On the table there are cither real vegetables, artificial
ones or pictures. After having taught the word nip7. the teacher pro-
ceeds in this way:

50 (i3on) 1oh AN
avon Dava mpY %% () 10

As cach child gives her an appropriate vegetable, she continues:
(5o oty a3 non 533 M) 333 (nnp1v) m? AKX 27 AT
The naines of the vegetables arc then taught and practiced with these
questions and commands:

255 5
2,..51 fDKR
a5 oan %N
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22 nn® nopad

7...7 A D

7...(N2AMR NR) BNK 7DK DRI
2... 30K D

2 (7210 DR) 731 K D
25pa T DR

2050 5T DRI

AP ...nDD

6. Before starting the lessons on meals, the children are asked to bring in
pictures of what they usually have for breakfast, lunch and dinner. The

teacher looks at one child’s breakfast picturss and says:
2bm 532 ,OMEnTYen @ HYK DMID 0T IMIKY
™1 YOI D

All the breakfast foods are soon leamed in this way. Following are key
questicns and some answers which may be used to drill the vocabulary.

o o

E |- 29371 NRCIS (MDD NX) Y3 K [
4 Aabm 723 ,nenty : (NYMN) PO UK
5 24973232 (NYIIK NR) Y9I 5Nk D
.ot a3 ()R 23K P2

19932 (MY NR) MNP DK D
E aNpP (M) MY K
E ‘. 21499373 IMAY (190) TOU 3K DK D
|
E
3
E
:

e - =

PR oy nw oW Xiid
9923 (TPw) TPw IRA MY D

abna aop AN X
299371 PMIRY (Tov) Tov DRI NPOK 7o

.n amen 0ann® nbo X0
250 (MW NR) MY DR D3

abn (mw) My AR XS

7. The following dialogue may be memorized and dramatized.
ADBK 2D P 2 12T
2ay7 SIhK DX ]3I AW WP ¢ o} 14
SIRD 397 IR LNBX L1 73T
29935 PoK7 XY AR fin : DX

-

SRR ROETASTRATIRT T TURAARTAT T AR R TR A
o

L




WS

2% 011 #X0 BLNY NShTYD ST O ¢ DK
XDK ST NN 2 10

8. 1t may be pointed out at this time that the Isracli breakfast is different
from the American one. It frequently consists of juice, a soft white
cheese similar to our cottage cheese, a salad of cucumbers and tomatocs,
bread and zoffce.

3% 01 A2 .55En? LDNBNTY 9 NN Awpal 1w J

9. The names of the foods usuaily ecaten at lunch are introduced in the
same way.

o mEA N % e

20925 DMORY (DO D) YO AKX b
25mM A3F PTI0 MW (N)OTIR K

10. The following dialogue is suitable for memorization and dramatization.
Two children Lave just come into the house, hungry for luzch.
XBR D00 ¢ kb
A ADTIAT [OIM ER LSOX LODT 1)
SPITI01 PID D% Namil R TNOTT 5K S W AT : XX
ADK AN TR K5
(noTh %y YoNT DK 5oy XoX)
WK WNT Y am : S
20070 W Y LD ODK D ;XX
SiUp32 N1 .
SYnwa aay ;1210
.05% G : XK
ABK 52 TN DR RS

11. After the names of the dinner foods have been taught, the dialogues
can be adapted to include them.

12. As another exercise in comprehension, the teacher reads the followirg
paragraph to the class and has the children answer oraliy the qu=stions
based on it. %

2957 DMIR DR 50030 RLK RP25E T 5y nawr moonn 90 .ov ayon
DNy W ammK Am? %0 AnINTmIsn 92 W2 nvanyyn oo
JI MY ARDY 1KY WM AP Anw KM S N KaX TPW

S0 293 DR DN
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W TR R

B AL in i A L

PRSI

PP
S T

| B
B T

wmpon ad (1)

25MKT DX DD 0 (2)
oo o A (3)
Ip3enNG M ad @)
xax v an  (5)

INDK D fid  (6)

25 T oo e (7)

Related Vocabulary and Patterns of Speech

(1)
niagy
AR 03y Dping o
”p oo DX mban
5va I POIER 75N
12727 nNYY1UK
2 (nY9IX NX) P9I [OR 6D m» %o
(N)>2X 23R 2 (7T NX) A3 AR 6D
w5t o I o} (z331) 73X 23X
O XS DD fab)te)
()
nipgn?’
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Suggested Activities

1.

Four children are called on to sit around a table and pretend they are
ynother, father and two children ready for dinner. On the table there
are various foods and the children ask for what they want. The conver-
sation is an adaptation of the learned dialogues.

The artificial foods or pictures of foods are on the teacher’s desk. In
front of the room there is a table set with tablecloth, etc. The teacher
calls on various children to put certain foods on the tabie.

Jnown by ond o AT
Jqrbwn be Dmbn oY DY ANt
A child is called on to pick up a fruit or vegetable and talk about it.
L1 TR MBNA JmBh i
mann ox (PSR K

The children are asked to pick up one of the picture menus of either
breakfast, lunch or dinner and explain it in Hebrew.

25T 27y MK R
D0 oona bnY ,bbo AT (YOI K

The pictures of the foods and meals are scrambled upside down on the
table. A child is called on to choose a picture. He then names the food
or describes the action on the picture.
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6. The teacher or leader asks children to pick fruits from the basket. When
the basket is empty, the leader says:
Tmsn o0 n?

The chiid who has it, answers:

mon v Y
o3 mona Nk (DY) DY K

7. The table is set with empty dinner plates. The children are called upon
to choose various fcods from the pictures on the table and fill their
dinner plates, explaining in Hebrew just what they are doing.

8. Games

a. All the children stand. The teacher or leader holds up the picture
of a food and says: DR il

; If the statement is true, the children 1aise their hands. Xf it is falsc,

3 they don’t move. If a child raises his kand at the wrong time, he is

out of the game and sits down.

b. One child is chosen as leader. He has in front of him samples or

pictures of foods. The rest of the children raise their hands one at

a fime and reauest some food by saying, DR? (%) ¥ AR The

Jeader presents the proper food, saying, o (19 70 M. The con-

versation continues with 93T X% ¥y mn.  If the leader misses, the
child whose question caused him to miss, takes over as leader.

F 1 c. One child is chosen to hide some food in back of him. The rest of
the class tries to identify the food from the hints given.
i 2 937 %Y
P 937 % W
2N 1T P W
baxb 937 % ¥
(POIBR)

9. Poem

DL ot i T R A LR AL b

> nodbn — 733 nmy NEvn
| ST NoYom — B Y % om I
i 2 noen — 913 773 130870
' 21 Nodm — Yo 72 91 TOM
PT Noobn — T pywb NEDD
DYV TBEYD — TV TP WK 3P
(0%3D%p 5)

TARTR TR WA T SN AT a
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10. Songs
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GOING MARKETING

Introduction

In addition to the pictures of foods, the teacher will need American and
Tsracli coins and paper mo1ey. When the question arises, she is prepared to
explain as simply as possible the Isracli monetary system and compare it
with ours. She may also take this opportunity to explain the European kilo
and to describe typical Israeli rarket scenes.

Suggested Procedure

I. In the following dialogue a mother asks her daughter to go to the store
for her. She tells her what to buy, gives her a bill and warns her to be
carcful with the change.

2559w P DK NOOY N1 DR BT LINN : KBK

ABK ORXTIA NN
27272 DX v

32 w2y 2UmMBD 9% W D% 0N : RBK
2997 7Y s AMN

D097 wnn 53T 5o 39 s KoK
AP51 NR TaRY RS Y awpa2

19. Music in Hannah Harris, ct, al., Hebrew Kindergarten Manual (p. 39).

68

e




Adaptations

20307 9K ndYS (1Y DR) 7310 DR DG
20505 nan 5k nobS (10 DX) a3 DR DXA
2,007 YR nOOY (X1 NR) X1 K DRI
2501 DK NO5Y (X7 D) 5310 SR OXA
20085 NP2 DX NOYY (X1 NX) 531 ANK BN
.onb 5973 KX
AT STEDR 5992 K

Q25 WAD MIIP VO 903 %3

2. In the following dialogue the housewife, who is marketing, speaks to the
fruit merchant, ~xamines the fruit, compares prices, makes a selection
aad pays for the merchandise.

SR D M N9Ad

J02 00w aann

2017 MY OO 1P UNT: M M

LOROP0 O°33727 Q00K DPOIOR ¥ M3 LID: 3nna
20°%P070K1 DY D : Nk NI

J5%0 MK DY : UG

20003KT1 52 7 M

JN33 TNR TR NN

LDO0IK IR 191 DP0IOK Y9 2w 4% 10 21 P10 T 2 M DA
M| MY A NN

2;m5 55502 5o fr : M N

SR D2 AR AP 20

D70 Tan T3 M

TP 90 A oA S TN duna

3. Now is the time to teach how to count by tens to one hundred. When
this has been mastercd, the rest of the numerals can be tanght, from
1-100.

Related Vocabuiary and Patterns of Speech

f TR RN P
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'ywn (@°ND) DTN DERR (RY) AN 0wV

XD DY (Son) TyTm MWy

When counting, the feminine form of the number is usually used. How-
ever, where a number is used with a noun, it must agree in gender.

boris it 7{(;19™MX DR) T3 DR A2

W (T9MX) TIX K

.. TARD KD 2490 ANy AnNd
any 2hF T ind

DMIT oEn Wwra W
m® ovnn bram
D30 DU 9on-702
AR DOWRN 2y D

Suggested Activities

1. A store is sct up in front of the classroom. All the foods are displayed.
One child is chosen to be storekeeper. As each customer comes in, he
converses with the storckeeper, selects some foods, pays and ieaves.

9. The children order groceries by telephone.

3. ame
Cne child starts by saying, .onb maph pwn OX (o) T IR
Another child continues, SRBM Onb MIph P OR (Na%) AT IR

The aim is to repeat as long a list as possible.

4. Songs «,
» f

PV bR XY OHR

.naw o mph

S 1D A3 MR
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GOING TO A RESTAURANT

Introduction

For these ‘gisons, the teacher will need Hebrew menus, pictures of foods,
and a table and two chairs set up as though they were part of a restaurant.

Suggested Procedure

1. The stage is set for a scene in a restaurant. The teacher pretends to be a
waiter. A youngster volunteers to be the hungry client. The following
dialogue is developed.

LMD T IR O ¢ 93bnn
JI0P2T ,PM2 NAM N LTI M NIN
27 MR 9x0on !

SIZBK : N3 IR

TP IATIN IRD 2 ¢ OB i

21. M. Gorali and D. Sambursky, N mum bvw 1m0 (p. 107).
22. Music and Dance in Katya Delakova and Fred Berk, Dances of Palestine (p. 26).
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2. After having learned the simple dialogue, the childzen try the following
more difficult one.

LDMIBT DX OP nnY Awpaa o v MK
O3RN0 2 XN
27D dY0 IR PN X7 ANR ONG

Awpaa ,mIp ¥h0 oMb NI
279 IR OITIRK W ¢ 0NN

2738K IR D3y A MRORP
DR 2 MY DR
2bp "% WX 2 M03 ¢ XYM
Bp b2 5 MR
2 700K X X 2 39N
SIMIR MR oM A8 : MY IR
2 DIR N OTD 3 ANMK MY A% AR AP : I39MN
ATIB XYY IR oD IR
27y M ORI 39N
Swpaa awnn Nk Y 0 LJ5an ar o nd NI
JEaonn a7 RN

3. The teacher reads the following story to the class. She then asks ques-
tions based on the story and the children answer in complete Hebrew
sentences. This is an exercise in listening comprehension as well as in

speaking.
<DPWIR VI B MLp ATyona bar® notim b nnswn .29y¥3 NwRT oY

Jona Sxx mbw T Sy oA o AR5 DAm A0 1A M9 o Y IR
JMARA DR P P X .0POKRn 1290 B .pINRA DR Ran %500

20T YR MY PIR LABTR SMBM X P2 W I Ax7 M N

AN NS NIX INORY NP PN MY VI NPINYTYH X7 AN [ov
A9 oY Mawa i pam MY MR LGR an Az Y nan mnw Ao
F . NI Sawa pman Y A% IR $awa Iy DNy x5en X0an DNR Aind
ANIIL MK DTN Pawa nopax b

4 S0 ApAED % I MY I NAWRD DR X0In 8onI
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25MING DX Poin B (6)

P A an 7))

NG NG A (8)

TR PY DN A 9)
29350% 1% s s A (10)

4. When the teacher is confident that the children understand and pro-
nounce accurately most of the restaurant and feod vocabulary, she may
write on the board a typical Isracli menu. Only the familiar zocabulary
should be included. The teacher will pronounce each word on the menu,
have the children imitate and repeat and guard against having the
printed word affect adversely the quality of the pronunciation.

Related Vocabulary and Patterns of Speech

JNNX ian }123 v™Men
257 MY 935 mpT P
by 7% nawn nmo vdo
MmN ANTRY 10 mpy vho

o7

2MNWY (G317 HR) O30 A0K G2
Avpaa 1% Xan

SMING DR PRI NG

SnOFY FMIX

702 N7 N2ATNG

wpaa ,AyaIRd Inbw

I ApIyn

Suggested Activities

1. Have children make up their own Hebrew menus.
9. Distribute some menus and have children order a meal.

3. As two children act out a scene in pantomime, other children tell in
Hebrew what is happening.
JTTYONN YR DI WONA
J5w T 5y 2wy X
.9°9507 DR Xoan xOHn
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4. Songs
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i 23. Music in Harry Coopersmith, Songs We Sing (p. 113).
| 24. Music in M. Gorali and D. Sambuzsky, ‘X maum e 0 (p. 91).
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Suggested Topics:
Third Year of Instruction

In the third year of foreizs language instruction all the learnings developed
in the first and secoud¢ year arc maintained and extended. The teacher
consciously incorporates previously Jearned vocabulary and language pat-
tems in the development of topics at higher levels.

The first part of the schiool year can be used profitably for review. Dur-
ing the summer vacation, the children may have lost some of their facility
and confidence. The teacher takes the time to introduce them once again
to each other, to their room and to their school. The children are encouraged
to converse about themselves, their immediate environment and their fami-
lies. By skillful questioning and handling of dialogues, all the conversational
patterns learned during the first and second year once again become auto-
matic.

It should be remembered, however, that even though the following
topics have been planned for the third year of instruction, it is important
for the teacher to continue from the point at which she Jeft off in the second
year. The topics have been planned sequentially and the material carefully

graded.

STREETS AND BUILDINGS
Introduction

In preparation for this series of lessons the teacher selects a Jarge picture of
a scene in an American city and of a scene in an Israeli city.

Suggested Procedure

1. The teacher calls attention to the large picture of the city and starts by
saying:
MY VPO DY PNTTI Y A3

Then in response to
1prERa Py v Dw Ad
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the children name several citics. Similarly, in response 1~
e MY W oY A

onc or two Isracli cities are mentioned. The teacher then points to a
little girl in the picture, and clicits the following responscs:
205 DK P2 DO DD fiin 2 D
D3 W e TP
points to a boy standing next to the fitlle girl.
20090 P nNd G2X : AND
S5 DD T NG s g9

“The teacher then

“T'he teacher then points to a weman standing with the children.

2pn S DRI AN : AND

52 DD Y DA : T2

2rbp DR AU AKA DD 2K : A0
32 5T DRM NPT ANG DD : b

9 The following dialogue is now taught.
aan obw e
oy MW : MmN
2099 DK XD OV
Subipn DR o SR : n
Jupn 9 9o 2k D3 Ao
S DR MY PO DA
JDVIR IRG ZaN 123 o an
PpIy 1233 NKG P11 IR 0P

Adaptations

,n LA P2
Szon nea YR (b)) W 3K

.nvont UK

.10 5N

nnpasn e oK

Matbd, man ox

TR0 YK

asant variation:
Ly AR
a7Ien By (oh) 1o K
Ppa (NTMYy) TP AN
OTIR NRIY () AT 2K

3. The following monologue serves as a ple
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Related Vocabulary and Pafterns of Speech
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tuggested Activities

1. The class may be taken on a tour of the neighborhood. The children try
to name in Hebrew as many stores, buildings, etc.<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>