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; A number of ways that a reading consultant can assist teachers and students

] are enumerated in order to define the role of the reading consultant at the University
of Chicago Laboratory High School. Here the reading consultant prepares score
cards and charts for teacher and librarian reference in checking individual or group
abilities. works with librarians to ascertain reading levels ot books. seeks out
teachers® problems and prepares kits of materials designed to help solve them,
conducts inservice sessions and inferviews teachers to find ideas for 1o find ideas
for use in classrooms. publishes articles with teachers dealing with successful
classroom techniques. and offers a reading resource center to the entire school.
References are included. (MD) :
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THE ROLE OF THE FEADING CONSULTANT

This paper answers the following questions about the role of the
reading consultant in The University of Chicago Laboratory High School:

*$hat is your role in your school?"

. "How do you work with content area teachers?”

®As your program .-v<loped,in vhat different ways have you comev to
serve teachers?" ' ' i

*Do you reaily have a reading-oriented school?"

"What are your frustrations and failures?
‘ *"What are your hopes for the future?"
d - As I describe my work, I do not mean necessarily to suggest our ways
3 of working together or our materials for all other schools. In another

situation, other materials and procedures may be more effective. I

hope the results of our efforts will be suggestive for different situations.

The program described is developmental and corrective, not remedial: The

mity of Chicago Reading Clinic serves severely retarded readers.

i’
‘ #pat i your role in your schoal?V

I came to the Laboratory School eight years ago. The school had

decided to add a person-in reading. No one knew quite what I would do.

046

I was to work with a few students and try to draw teachers into a school-

wide effort.
On the train —— all the way acrosas five states -~ I made plans. There

Y

would be an "instant all-school drive" for better study — I had read about

RE002

those in yookl. There would be 'matant”dmnatratiom" on reading in the
content areas. Whole departments — the whole faculty — would attend.
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My plans lasted exactly‘one day —- when I had a conference with the
principal about my Job. I was there to help teachers "if and when they
asked® — not to "intrude" or "tell them what to do." Something is very
precious in the Laboratory School and jealously guarded. It is each
teacher!s classroom autonomy. Dr. Congreve said, "ghen teachers are
ready, they'll come to you. Th.ere are subtle wuys to make them want to."

I was to be consulted, then, if anyone wanted to.

With this ®lie-very-low" policy, did anything happen? Weeks passed.

I was in my office — not "rushing in" — "available on request" --
burning candles at alfars — praying to be consulted -- longing for home.
I looked at L.b School reading scores and wondered why I was there —
average Id%/a 128 -~ average student rezding at the 89th natiomal percen-
tile.

Then one day a teacher sent me Carole. "She studies night after
night till midnight. Please help her study faster." Carole brought along
her assignment -— a book on Stone Age weapons — so advanced— so technical
only a professional archeologist could read it. Girl 'no assignment were
hopelessly apart. Soon other troubled readers came -—- vwith id:.m 3mith's
Wealth of Natigns -—- with commentary intended for students at Yaie.

Some teachers — especially new teachers -- were thinkins, "This is
the Lab School. My students can all do college reading —~ vhen actually
there was a full seven-year range at each grade level. Perhaps, after all,
I had & reason for being — the "reading lonely hea;;" who were performing
at the bottom of this scale. '

Could there be a quiet “drive" to report this range, hoping that some
teachers would make adjustaents? We went into the *Reading Scare-Kit Busi-
ness.” Personalized score-kits were placed right in the hands of teachers —

if they requested one. In the kit was a card for each student — on it, al1

H
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test scores (from the guidance department's anmal spring testing) that

threw light on reading strengths and weaknesses. Our research director

made & ca{/;ersion scale to convert percentiles on the Cooperative
Reading Test into gr=-: levels., That Bob, a sophomore, scored around
the level of our average 6th-grader seemed far more eloquent to a class--
roam teacher than a percentile,

We tried to make the cards so handy, so convenient, that teachers
could not resist using them. A science teacher received slightly differ- ‘
ent test information from that of an English teacher, as did teachers of

. social studies and mathematics. The teachers of each subject told us

Just wvhat information they would like to have on their cards. On separate
cards, we "pulled out" for each teacher the names of his students who g
"may have special needs" in wocabulary, comprehensiom,and speed. Lest the
scores be misinterpreted, we delivered the packets in person and gave a
careful interpretation, Of course, there were appropriate cautions;
Teachers could regard the scores as "only a hint" of the lewvel at which
the student could handle most materials, A student should not be "typed"
as being locked forever on a certain level.

(If I have been saying "we" instead of "I" it is because I have been
fortunate encugh to have the assistance of an "intern reading consultant,"

part of the progream for the treining of reading consultants.st The University
of G:iclgc.’
How else to quietly "shout" the reading range? Posters with a stick

figure representing each student went along to meetings. Teachers of soph- ‘
onores, for exampls, saw their students spread out from Laboratory School
6th-grade level to above senior level,
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Was there still another way? Teachers the school over were given
nClass Reading Placement Sheets." These showed at a glance the spread
of reading scores within each class--from freshman through senior--and
the dfstribution of students scoring on each grade level. We hoped these
spread sheets would be a reminder, as teachers plamed readins lists, 1o
offer enough cho’ces and emough covies on the lower levels,

last fall we brought these "class placement sheets" even closer to
the iniividual teacher., We already had, on the 8lass Placement Sheet,
the spread of this year's entire Senior Class. We now superimposed the

Jevels of the individual teacher's seniors, Dave, a new social studies

teacher, savw tallies for the entire Senior Class in purple and those for
his own seniors superimposed in red. The names of those who had scored
lowest and also highest were written in,

You may be thinking, "Score-kits--posters--spread sheets~-you're
saying the same thing to teachers over and overt"

Dr. Congreve told me to. He said, "You're ljke Zest. It's a dainty
bar of soap that leaves a lady lingeringly fresh and fragrant--but only
for twenty-four hours, Then Zest wears off. And it's all to do over
again. Remindings must be applied frequently--just like Zestl"

Ve even took reading scores to U-High librarians., How could we give
them fingertip information? We made an "instant reading-level file" with
a card for each student. A librarian could turn to this while a child vas
waiting for a book and have, in an instant, a hint of his level, When
students came crowding fop books on Shakespeare'!s theater--some needing
seventh-grede materials, some capable of college reading-~librarians
could have their levels for instant use.

There was this plea over and over: "When poor readers are assigned
readings years beyond them, they simply can't read them, are overvhelmed,
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lose out on prectice, and fall even farther behind. If readings can

include some easier offerings, the poorest reader has some chance to

practice reading. The ideal is a sequence of increasingly diffieult

readings with the student held to all he can do. And our best should
be challenged--or we leave these gifted students standing atill_.

") L.

In all these varied ways-—-score-kits, posters, spread sheetsy~we
tried to translate i.npu'a‘mal black and white percentiles into the per-
sonal needs of students.

I had begun to see a reason for being when Carole brought her assign-
mmt on Stone Age weapons. But I was still a "lonely-heart" in my office~-
still preying to feel needed as I had back home,

& ®Yow did you come to work with content area teachers? {ﬁo you have

any way of inviting requests? Do you just wait for requests to came to
you? How did you get the program going? How do you keep it going?
First, ve offer ocur services to new teachers. We don't meet them
with reading at the airport--not quite. But they have hardly unpacked
their suitcases before we greet them with it at U-High., It was the prin-
- cipal's custom, on the very first day of school, to meet with the new

teachers, It was his suggestion one year that part of this meeting-time
be given to reading. We acquainted newcomers with our broad range in
reading achievement. We quoted statements of highly respected faculty
nemberst
The Chairman of Social Studiess "They scoot over new w:rda--try to
get them entirely from context or ask in class,

The Chairman of the Science Departments 'They make a whip-through
of demanding reading.”

The Chaimman of the Mathematics Departments "Do these bright kids
need to slow down for close, reflective reading? My gosh, yesi"

l RN
IC

1dod by ERIC.
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Wo offer a ltt of specific services. e alsc ofier them a
¥wealoome present,” their score-kit with a oard for each of their next
Monday's students. They receive a "take-home" folder with a letter
to new teachers, the Class Reading Placement Sheets, and printed adver-
tisements of our services.

Second, we advertise our services to all leachers. We go to meet-
ings, advertise in the teachers' bulletim, put flyers in mailboxes. At
the beginning, if some department did not seem aware of‘ us, we prepared
& special flyer for that department, a leaflet on "Services of the Read-
;I.ng Consultant for Social Studies,” etc. Doos. interest develop from all
this advertising? Sometimes—but not nearly often enough.

| So, third, we set out deliberately to draw out a teacher's deepest
ooncerns. This way proves the most effective. We prowl the halls and
offiess talking with teachers. We often lead off with this question,
"Shat bothers you most about the reading of your students?® Miss Haehn,
WUpewriting, answered: *They read directions in the typing textbook
superficially. It's the mmjor block to their progress in typing." we
asked, "May we look that book over? Maybe we can think of a way to
help." We returned soon and laid possibilities before the teacher: wDo
you think it might he\p if we did this——or this?®

Ouce in a while a friendship with a teacher “just happened." That
was “Serendipity Dayi" MNr, Muelder told me, walking up the stairs, how
be wmas already working with his mathematics classes on reading their

L 4

textbook. I asked, "May I visit some day?® Bob Erickson, art, invited
me to visit his art class book collection—begun long ago in 1943. It

was "Serendipity Day" when we visited Dorothy in home ecomomics and found
her carefully pre-teaching the meaning of the word ogllander surrounded
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with chopped onions, tomato sauce, and Pa mesan cheese walle Do
clagses were meking speghetti.

Fourth, we try to invite requests by meeting those we huve
promptly and well. I had audited H. Alan Robinson's courss on the work
of the consultant. He had stressed over and over, "A prompt response
says to a teacher that his request is valued." We found that instant
or one-day service with brief favors was often possible. A request
well-met might lead to another.

Someone may be thinking, ®First, you advertise—then you go from
teacher to teacher probing for their concerns. Aren't importent areas
still overlooked?*

I had been counseled, "Don't be intrusive.* But as time passed—-
and this is the fifth and last vay of inviting requests—-I found thut
I could go freely to many people with suggestionﬁ. To the English
Chairman: "May we try to draw all of your teachers into a school-wide
vocabulary effort?" To next year's Chairman of the Science Department:
"Would your teachers like a project on what to do when students 'just

can't get' their science reading?"
Q"‘.M your program developed, in what different ways have you come

to_serve teachera?"
We have mentioned the first of our ten services. We place stan-

dardized test results right in the hands of teachers—in convenient form.

. Second, a natural outgrowth, we nelp teachers search out materials for

students reading on a wide diversity of levels.

Often we do this with standard book lists. A U. S. histary teacher
asked, "How can I loaﬁ the range of books in print for high school use
in U. S. history?® An English teacher, "Can you find good quality novels

within the reach of my less able readers?® Both these teachers were
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their poorest cou.d handle Story of the Gods and Heroes.

Teachwrs considering the use of certain books begin to ask, "What
is the difticulty-level of this book? Is it appropriate for these
students?" We applied readubil:ty formulas for the limited help they
could give, “hen examined tre bcok aznd added our infoymal comments.

Third, w» help groups. of teachers work to upgradns reading. "Don't
rush in and tell our tesche:s whet to do,* our principal, Dr. Congreve,
had counseled t:e first day.

One day the chairman of the sophomore teachers asked, "How can
all my teachers :n all their diffe-~-nt classrooms help all our sophomores
become better reulers?” Using momeats at the mailtoxes, walking down
the hall, over coifee, under the drer at the beausy salon, I asked each
teacher: "What ars your concerns atout the reading of your sophomores?"

and "What are your own methods of meeting these needs?"

There was much sharing, adding 1y om ideas, and compiling. In meet-

ings, this was the approach: ®How cen you work toward better reading?

.

You are already doirg it. Here are your best idess--with added cnes of

mine." The reaction of some teachers was "But we can do morel® As ideas
multiplied, the sophomore teachers and I colauthored an article, "How
Teachers Can Help Toward Better Readingdf (2),”

The time spent in interviewing was my delight—and a luxury per-
littod by ny school. Porhnpo-—elnwhm—-tho teachers could have sub-
mitted their but ideas——very quickly-~in writing. ‘
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Soon the @hairmn of the Social Studies Department inquired, *How

esn we avoid overvhelming poor readers?® Agein I interviewed the
entire depsrtment, drew out their ideas, added my own, and offered the

suggestions back to the department as an "idea-exchange.® Another
magasine ‘article resulted, all the teachers contributing practical
solutions (‘ .
I have had three secret hopes in these articles:
1, that by appreciating what teachers were already doing, I

would enéourage them to continue.
2. that as the almost-finished article went the rounds of all

the teachers for their approval, each would learn the best
jdeas of all the others.

3. that after teachers had subscribed Yo an article, signed it
and published it, they would be lifelong crusaders--with
fervor to do even more with reading.

One day .dwring & lull--lulls were not frequent now--my intern queried
social studies teachers, "Can we possifaly help you next fall?® Teachers of
seniors snswered, "Yes! H;1p oﬁr students read the documents of 1607."

In May, these teachers and I planned gessions for the following October.

Fe developed transparencies, using the actual documents. ¥When october

came, the consultant viaited each senior class twice, with "how-to-do~it"

.t i

Fourth, we help individual teachers upgrade their students' reading.

{, sessions. The teachers planned reinforcement.

A young ¥nglish teacher with no training in remedial reading observed in ]
her seventh graders a need for word attack skills. One day she walked in,

uld.m, *Can anyons with my background 10:.2 to teach phcnics?® j
‘ b
N “How could we help her dlagnose neada,f“ teach wm to teach word attackssK: s 7

A
comld e help ber ”q
How ’ provide materials not too juvenile for Wgs seventh graders? e
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prepered a word-atteck kit. In it we placed tests o ainve  bhe needs
of a class, profiles ior reccrding the needs of Lic..: .. | .né -ruetice
materials for teaching many phonic and structural siiils—-jierc ane soi
g, dipthongs like oi, syllable ¢ivision. Practice exercises vere torn
from varicus workbooks, and codcd by grude%level in the upper corner.
We chose materials from grude 4 through grade 10! we rejected werkbook
pages that locked juvenile. 4s a timesaver, this kit is heuven—sent!
If a student or group is having trouble with the sounds of ¢, for examplc,
it is possible to find, within seconds, practice w.rk on Just-tre-rioht
level.

But how could a young inexperienced teacher quickly learn hov o

Ks
teach word attacki The box itself teuches the teacher. Sound teachers

manuals were placed in the box. Recorded in an upper corner of each
workbook page were iz initizls of the correcponding manual. A teacher
vithout the fairi..1 “Jez how to teach hard and zoft ¢ could reer from
the practice exercises to the corresponding manw.’ sné receive sound in-
struction.

When working with a gr.up with a comson need, t:is ycung teacher
referred to the kit, then dittoed her own practice materials. Then work—
ing with an individual, she placed the appropriate practice erercise in
& plastic envelope, and the stuaent wrote on the pinstic vith a chine
marker. Thus, the mat:rials were reusedble.

We had confereﬁces with the teacher--first cn the test rcsu’ts, then,
on the use of the kit.

Prepering such a kit ﬁay look formidauble. The hardest part--for me——
was deciding on the categories of sidlls. The lists of skills in standard

workbooks helped. While this box is elaborute, a simpler, very useful box

can be made in an evening.

e
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Reading teachcr: ©. -« Lome in Florida vhere I'u taught r'or & number
.1
of years, mace devices :.ke the wordgattackfén in‘servicc days. Someone
made a model «nd ordered all tne materials that woulc be needed. Those
who vere interested, rathered, wqued 31l duy, and by the end of the day
had such a treasure to tzke to school the next day .
| We hoped the kit viould be a sound investment of our *ime and ef fort—-

that it would add to a youn, teacher's sesources—-—and strengtiien her
present and her future students.

Dave, the fifst year social studies teacher, had requested his
"welcome present," his kit of readisg scores. JLhen he thought of some-
thing else. "My seniors arc starting a very difficult book on ihe history
of politieal parties. How can I help them read it?" Ve borrowed *he book,
studied the blocks that confronted his students, then returned with nossible
helps. Lest we overwnelm a first-year teacher, we placed the tips in sep-

arate folders, each with z manzgeable amount of reading lore—"How & Social

Studies Teacher Can Help Before His Students Start a Reading Aszignment,"
"What Students Can Do if They 'Just Can't Get It'"—and others. Te had a
conference on the folders, then left them with Dave to be consulted when~-
ever needed.

Fifth, we make classroom visits to work on reacing improvement along
with the classroom: teacher. These visiis arc alvays glunneé with the
teacher beforehand. There is almost alvays an exchinge of inowledge, the
consultant learning from the content arca expert, the clissroom ueacaer
acquiring insights about readlng. Such was the case vhen the chemistry
teacher suggested a visit.

A few weeks before, this teacher had asked, "Can you give Jon some

reading lessons by himself? He doesn*t get what he should from his chemistry

B s i i i i g e b

R




Elier .. il Qui:y - 1

textbook." I war in @ panic Over heipin, with chemistry. No one was
more surprised than I vhen Jon improved, moved up to 2 B, anc macie B's
ever after.

Then the teecher, pleased about Jon, asked, "What did you do? Let's
do it for all the students in September." Together we worked out 2 “how-
to-read-your-textbook" session, cdapting PURST to the chemistry textbook.
Our session in the fall was a team effort. The consultint susrested
general procedures for each step—-—-prgview , question, and so cne. Then the
chemistry teacher demonstrated hov to carry out thal step with: the chapter
assigned.

;_S’i_:—c‘t}} , we often cr.ute, with teachers, materiuls for giving instruc-~
tion—meterials tailorvc¢ to +he needs they observed in their students. Te
had zsked ifecachers, "what bothers you most about your students' reuding?”
Mr. Tirro had ansvered: ¥3omething's the matter with their rezding in
music harmony." ir. Ferguson: "They need desperately to improve tieir
reading of laboratory procedures." Mrs. Symkowicz: “They need to read a
recipe-—and the directions cn packuge mix(" From haraony of music to
packzge mix! How could a Feading person fecl any confidence--hove to pe
helpful?

1f from our varying ways of working together a pattern emerges, it is
something like this.

First, I explore the need with the teacher: vHow.do yuur students
& fall short in this kind of reading?® "What ideas do you already
nave for meeting these needs?" Then I inquire, nhat chapter--what part
of the textbook is appropriate for giving some instruction?" At that
point I retire into complete seclusion and study--everything I can find

in the reading literature. Then, in unhurried talks together, the teacher

* PQRST is a study procedure very mach like Francis Robinson's Survey Q3R.

The P refers to Preview, the § to Question, the } to Read, the § to State
and the T to Test. Detailed information mey be found us Referemnce (),

cited at the end of this paper, in the book by S‘f’o.'{" W .

o - - - o 4 Wt S MW o .- e - <
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and I plan the instruction tn¢ the materiuls. I try to free the teucher

LR Y

of the burden of the mecharical detuils, sumetimes of much of the rritin

L3

I am underfoot constantly, lering possibilities belors the teacher, asking,

"Do you think this would help?" 4And I um underfoot :izin--to ask a finul
blessing.

Let me give you an examoic. vno sreing, Tive eo7ets. *anchers and I
worked on materials to improve the rc.aing of in eomews tostba k. These
were to be used the fo-llox'l;ng fell. Wy intern wno I arun oud oo Saccher's
ingights: "lhy does geometry call for new re:din: appru:ches™® ®u,: (o
you help students master dii‘ficu'Lt technical terms?® oy 5. .uic they
approach the pages and pages of expository reacling?‘r ®iiow do you help tiem
read diagrams?® ®How do you encourage an appropriate speed?® ®lg: do ycu
heip them read theorems?*

The best ideas of the five geometry teachers, 1:?3':‘02"1 many adaed ideas oi
mine, were compiled into a comprzhensive section for students! rno‘ebcois.
The exchange of krowledge between exvperienced teachers una the consultant

ed and .
strengﬂlem/‘— eachw-seemed priceless.

Could this exchange occur with less competent teachers or with Fowy,
new teachers? It has usually been possible tc draw some contribution rrom
each teacher--to incorporate some contribﬁtion—-— so that the final :woduct
is at least partly his. And the one vho contributes léast ig exposed %o
21l the ideas that huve proved effective with s&ll the others.

| Ao Al ot
The seventh way ol servingwwass building procedures for nhelping »ith
Cmp——— A A &
reading skills right into courses of stuéy. Dr. Congreve, in the paper
vhich preceded mine, mentioned that scores in vocabulary were irailing—-

and that the English Department rose to that need and incormorated vocab-

ulary activities into the Eng.‘v.ish curriculum. Te have just revised these
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in a booklet, "A Program for Vocabulery Vevelorment® (1) In this bookiet
are the favorite vocabulary ideas of each of our Engiish teachers. Again,
I was the interviewer and compiler. ¥e tried not to place an added lcad

on a far-too-busy English teacher--rather to sugrest ways to develop vocub-

ulary in the day to day work of classes throwh th.- reguiar coursde materials.

Ye wanted—if we could--to counteract the r-~id turnover on our facuity——

the loss of strength as teachers leuve our schicol. Here—trezsured up--ares

the precious insights of teachers with years of Laboratory School experience--

to be passed on—throuzh this bookiet--to younz, incoming teachers.

Ve produced anc.;t‘: ¢ booklet for English teachers, ®A Program for.3peed
Adjustment” (§). e sus;ested ways to devilop speed odjustment in the
regular work of classes through the reguiar course mzterials.

Eighth, we off'er the school a reaaing resource center. We asscmbled
a collection of commercial materials quickly. Byt often thess wore not
exactly right. 5o cver the years we developed = collection of Yhome-rown®
products—materials cusiom-tailored to the needs of our sci:ool. fTeazckers
are encouraged to borrow freely.

Ve mude a few tapes of teachers working on resding within their cluss-
rooms. A young mathemeiics teacher, if he likes, can turn on : tieped
lesson of an experienced cclleague workin: with his class on reacing the
mathematics textbook. i

A few professional books znd useful research findings aro im the
center, and many more, just 2 step away in the university lior:ry.

The ninth service--tne reading consultunt is responsible i'or the
soundness of the school's program. 3Someone has suid, "Ulysses wao.s iucky -
he had sirens luring him from oniy one rock." In the i'ield of reauing

there are jagged rocks and sirens everyvwhere, and the consuitant must

T T o SRR
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.

gulde the school safely past thé sirens to a sound program. One of the
most enticing sirens is always speed-rezding. When U-High teachers were
polled informally concerning the- special needs of their students, their
most frequent answer was "Owr stucents need speed-adjustment. Especially
do our bright, perhaps over-confident studenls need to develop a close,
reflective aporoach to reading." Science teuchers observed that many re:sd
their science ®like a novel." University high is cdriving not for indis—
criminate speed, but for day-to-day instruction and reinforcement vithin
the classroom on how and vhen to skim, how and when to do rapid reading,
and especially how ana when to do slow, intensive reacing. Vhen special

treining to improve rate of resading is in order for individual students,

L ey g o

it is providea througs the Fezding Clinie. Some commercial enterprises -
will gladly tcke over = schoolls reacing program, making speed the "end-
all." The consuitent is avaiiable to suoport = schocl in resisting such

pressures.

Ve hav: mentioned that tre University of Vhicuzo Ee: uwing Clinic serves

the Laboratory School. There a clinician instructs our retirded réuders.
Yo - .
Our W‘Z‘ermg is liaison service. We arc the Pony “xpress between tlhie

Laboratory School and the Resding Ylinic. .¥We assist teachers in making
referrals. When they ask, "Which students should I refer?" we provide

specific guidelines. For some years we have written a letter about ezch

student enrolled in the ciinic to each of his content area teachers and to

librarians. Ve want to eniist his classroom teachers in the "Rescus Uper-

studed

avion," to give them some idea of the level at which the entdet is canaile

of reading, to alert them to his special needs, to encourzze them to

recognize und praise small successes.

#iren't you materisis-happy? You zenerate so many.®

Many of our projects were first efforts. A classroonm teacner with

a completely new reading project seemed to appreciate materials to lean on.
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Then, too, ve hoped the project vould continuc rear -t . diale Te orinted
materials in quantities-—-lcft SWLRTILIos In b o L0 b v vy, ‘e
hope these materials, on lend oo iae e T Ene 0 e e ‘

the teacher t contimge =n - ~o.- rer.
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“Yur teachers srove tenrting 1o otier sch.uois and ure lured awiay fros us.
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vhen school neils Tang extn izil, many of Lusi year!s ifeuchers &rs no
lon:,-er ool -t’,-, us: L,e‘r ‘.-,,;_v'-, L, i, £ .T" 1 A, ,,.t 3 A I - < 1y
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Scii00l and away Irom our studenis. ‘hen thmre's much L. n over &

- o .
Ly ke s

with ancther cron of teachers.

<—Fhet do you have ne

oriented school? a success stors?

p 7]

7  u {finished grodact? 2 model reagin -

~ {3

[ 2

All teachers ar- ~:ot invoived. Intevest is uneven ihroughout cur

school. If our wro:r:a .23 2 touch of unigueness, it'g rovin,; thet

teachars in every diseirliine csn be invelved 4urnc active.
They do not ask, "Isn't that the *nriish teacher's JODI"  or Mahy
aidn't students learn to rend cu o lover level?: Fach isg avare tnat in

L9

ris course the student may meet paiterns oi vriting never before encoun-

tered—the luboratory mznuzl, the typin: practice bock, harmony of music
k) ’ AR L GO ’ ny ’

& geomelry theorem, a sewing puttern--thet novhers in 11 pis yeurs at
school has the student had = chance t.; iearn to cope with thesc types of

reading.

C e e e R el
e e ot e WAL s M o i b
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e 8STo0m beichurs mued zoa, & 3nill or tro t o4 Lime, Yo lieir
competeneies in impreving rocins. Bost ol laese u-achers co nov con-

sider tl.emselves ex.erts in b :.chin; rewcin, in their content t-edis.

v 1

In high school recaing, viere aucn L. unchnrted, V.o oo grodu 1ly work-

uojscts. Our

17}

ing out #ays to teach some oif the rowlin shiils ol tinix
projects are various stagss, oo you wwiie exwotl In o se ool, oome in
the plenning stige, others proved und rofinec.

To sum it up, at this stuge « truly schooi-wide ro.ilng trolian &
University High isn't the dreem fuifilled zra ii isn't pon ~u.xote

"impossible dream™ either.

T

#inat zre your frastrotions and faiiures?®”

There zre "Succass Days" znd ziso "Failure Days." Jdhe visit 1o the

chenistry ciass, though sound ercugh in piznning, went .11 vrong. ine
Lab Scrool's top science siuceants hau their own effective methods-—some
vere Junior Finstzins and ccadn't cir: less adout o pointsrs. Ferhans
ve shou.a have selected t..ose who =it some need. 3Suiw-tises z tezcher
hends out owr materizls wituoul n word of ins*ructicn--counts on e

nateriels to do the tezeiaing. There's a chance thet some of the Brn Lish
teachiers vwho received the bookiets on vocubulary znd speed-adjustnent
nave yet to lookx inside them. Dr. Congreve wo.iid remind me of Zest--its
delicate fragrance fading. Ve must try anew anc inew and remind and re-
apply Zest every tventy-four nours.

I am encourageua by to;“qeﬂs ¢1ke those who nuve contributed to this
volume--vho hzve le.rnea witn me, twught me, inspired ame, =nd kept me
zoing on my "Failure Deys.”

&——"Ehal are JC for the future?"
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First, we'd like to create tests far more revezling than stan-
dardized tests. We're planning informal testing for next fall, using

. students! actual course materiais, starting in science. ¥e hope this

type of testing will *catch on" all through the school.

Second, we‘hope to build help vith reading skills right into the
courses of study in more and morz disciplines. ¥e have alreudy preopared
bookiets for Englisih teachers on voczbulary and speed adjustment. Missing
from the trilogy is one on compr-hension. We hope to have it ready next
fall. I am now working with science teachers on a booklet sbout’ hoi to
improve re:ding in the day-to-day work of science classes, hoping this
®ill bs worth including in the course of study. We hope also to develop
something that has never before existed-a music course of study with
rezding skills built in.

Teachers at University High School are traiidlazing in second:ry
school reading instruction. We've plunged into the woods-—-made marks
on trees——blazed a few paths—-been lost =t times——then sometinmes found
our vay again. A new England poet, referring to woods in quite a diifer-
ent context, wrote "the woods are lovely, dark and dee>". . .":nd miles
to go before I gleep." Ve'!ll continue working in our sciiool--in our woods--

with miles more to go in our progranm.

o sty e o e e — a ga
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prepered a vord-attack kit. In it we placed ilests ‘v «i-. re  bhe needs

of a class, profiles ior recording the neeus of i . . . no rectice
materials for teaching many phonic and structural s.1:ils--lorl ~no soit
&, dipthongs like oi, syllable ¢ivision. Practice exercises vere torn

-~

from varicus workbooks, anc coczd oy grude%level in the upper corner.
We chose materials from grude 4 ' rough grade 10; we rejected verkbook
pages that looked juvenile. 4s 2 timesaver, this kit is heuven-sent!
If a student or group is having trouble with the sounds of ¢
it is possible to find, within secords, oractice w rk on just—ii e-»
ievel,

But how could a young inexperienced teacher quickly learn hov %o

Ks
teach word attac}'i The box itself teuches the teacher. Sound teachers

manuals were placed in the bex. FRecorded in an upper corner of each

workbook page wers bz initiuls of the corre.ponding menual. A tezcher
vithout the fair~- .t .ec hov to teuch hard and zoft ¢ could reler from
the practice exercises to the corresponding manu

<. and recelve pound Ln-

—

struction.

¥hen working with a gr.up with o« common need, t-is youn,: teacher
reierred to the kxit, then dittoed her own practice materials. WFhen ViuIk—
ing with an individuzl, she placed the apsropriate practice exercise in
a plastic envelope, cnd the stucent wrots on the plustic vith 2 china
marker. Thus, the mat:rials were reusadle.

We had conferences with the teacher-—iirst cn the test resu ts. *
on the use of the kit.

Prepering such a kit may look formiduble. The hardest part--for me-—-
was deciding on the categories of sidlls. The lisis of skills in standard
workbooks helped. While this box is elabori:te, a simpler, very useful box

can be made in an evening.
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