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Playground 81 was a recreational program available to children in the Mission

Hill Extension Housing Development in Roxbury. Massachusetts. It was operated by 10

mothers, both black and white, indigenous to the project. It was supported by funds

| allotted by the Office of Economic Opportunity to the Research and Development

| Center at Harvard University for a two-year period from September, 1965 to June.
1967 for the purpose of developing innovative schools which would challenge

1 traditional education. Initially the Harvard team had planned to utilize teenagers who
had dropped out of high school to run the program. However. it turned out that

1 mothers took over the program. since the teenagers interest was short-lived. The

|

|
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Harvard Team wanted to leave decision making up to the community mothers in a
democratic fashion: however, this became inimical and detrimental to the program.
since chaos and lack of organization resulted. An evaluvation of the program showed
that participants and community people felt that there should be more organization
and structure and a clearer delineation of roles if it were to be effective. Playroom
81 did increase the achievement expectations of group members and help them
become more self-reliant. (Author/KJ) .
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CHAPTER I

Introduction

Playroom 81 is a recreational program available to children

in the Mission H1ll Extension Housing Development, Roxbury,
Massachusetts, It 1s cperated by ten mothers indigenous to

the project who are subsidized by the Commonwealth.Service Corps.

Playroom 81 was initiated in the fall of 1965 by [Irs.
Robert Belenky and Jonathan Clark working out of the Research
and Pevelopment Center, Graduate School of Education at Harvard
University. Funds from the Office of Economic Opporfunity were
allotted to the Shadow Faculty at the Research and Development
_Center and in turn to PEAR (Psycho-Educational Action Research)
over a two-year period (September 1965 - June 1967) for the
; ' purpose of developing "innovative and Utopian laboratory

schools" that would challenge traditional methods of education.

Playroom 81 began as an attempt to develop new guldance
models which could meet better the needs of econdmically dis-
advantaged urban areas., puring the two years of operation,
its pfogram has evolved out of the community's interest and

most intensely felt need for new services.
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CHAPTER II-

Y

Prospectus for Playroom'sl1

A, Overview

Over the two-year period of operation under the auspices
of the Research and Development Center, the overall goals and
rationale of Flayroom 81 remained constant while their imple-

mentation evolved with the development of the program,

Initially, Flayroom 81 wag intended to serve as a pilot
demonstration for a new urban guldance community model designed
to lmprove communications and relationships between public
school systems and economically disadvantaged communities which
had become alienated from one another. Drs. Belenky and élark
felt that the guidance counselor, traditionally confined to
worx within the public school system, could become more effec-
tive if his role included the development of social action
community programs utilizing interested teenagers. It was
anticipated that the community-school milieu might then becone
more positive, conditions for learning more favorable, énd the
incidence of teenage dropouts and poor acadenic performance

could be reduced.

The'major goal of -Playroom 81 remained that of providing

an opportunity for community members to learn skills that would
enable them to become more productive in a highly competitive

soclety. However, teenagers were replaced as the focal group

1Prospectus was'developed_by Robert Belenky, Ph.D.

g
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by community mothers, and Playroom 81 become a much needed

recreation program for neighborhood childreno

B. Phllosophic Values Underlying the Study

The following were presenced in a proposal to the Shadow

Faculty as the personal values of Dr. Robert Belenky, .initiator

’
Pl

of the Playroom 81 program:

1.

2,

Autonomy and Self-determination

It 1s good for individuaels within & given community

to function as much as possible according to their

own needs, goals, and convictions, assuming a respect
for the needs, goals, and convictions of others. While
collaboration end a degree of interdependence are
desirable, excessive dependence which canses one's own

resources to whither in disuee ‘are undesirable.

The Educator (including the Guidance Counselor) as
the Presenter of Options. |

Rather than teach a pattern of behavior--verbal or
otherwise, 1t 1is the proper function .7 the educator
to present realistic options that may be choeen among,
and to guide the decision-making process to insure
rationality in consonance with the needs, goals, and
convictions of the choice-maker. However, the educa-
tor may need to teach that choice is 1ndeed possible
and that it is.to be preferred over acceptance of
dogma--although the latiter too. represents a chosen

position.

3




-3+ & Fro-learring Climate

A social climate supportive of curiosity, éxploratlon,
goal setting and problem solving--in a word: learning

is good.

L, Iﬁterpersonal Support .
A social climate which fosters collaboration, respect

" for the individual and interpersonal facllitation is
desirable., It is infinitely better than a climate
which fosters hostllity, disréspect, and '"success"

assumed to be obtalnable only at the expense of others.

C. Rationale'

The rationale for Playroom 81 is composed of two basic

assumptions.

l, Alienation

| Ecopomically deprived communities and thein public
schools are alieﬁated from one another because the needs of the
people in these urban communities have not been met. The school
comes to be seen by the community as a hopeful but remofe and
possibly malignant institution whilé the local residents are
perceived by the school as threatening, welcome only when invited,
and then charactefistically when a crisis has occured. A
~ subcultural set_of antaegonism to formal learning develops=--

hence early dropouts, marginal literacy, and delingquent behavior.

The teacher, reacting to a frustrating situation; may

stereotype students and withdraw by isolating himself or dls-_

¢




playing agegression toward the students. The sdhsol—community
gap increases and ample justification 1s provided for the
prevalence of antischool attitudes. If the school is to be
effectivs in an area where the school and community sre'mutually
alienated, some form of coming tsgether must occur befsre~a
climate supportive of effective teaching and learning.can

"exist.:

2., The Guldance Counselor

Current models for guldance, where the guidance coun-
selor's role is confined to the school system, are not adequate
to achleve the goals that 1mprove'bommﬁn1ty—school relation—'
ships. The guidance counselor is hired to increase the |
probability of a given child learning and behaving appropriately
within the school-system. It has also been proposed that the
guldance counseior act as a'fa611£tator of decision meking.
Intelligent éhoiqes 1mp1y awareness of the options, goals,
strategics and risks involved in that choice and that one has-

the'power to act on the decision once it 1is made (Belenky, R.,

1966).

The guidance couhselor usually works through a medium
of verbal exchange although there is little evidence to sug-
gest that psychotherapy is successful (Eysenck, H., 1961).
Even in the best staffed school systems. there is insufficient

time for short-term therapeutic counseling or decision-making

‘<she1p.

3




A new model is required which can place the counselor

. in & position to reconcile school and community by changing

situations, behavior, and attitudes so that a good teachiné
and iearning climate can occur. He would be seen as an insti-
gator of pro-learning community ection rather then simply e
counselor or a teacher, & mén helping communitles oré;nize
para-school activities intended to increase commitment to
leaming (not necessarily school based) within local areas

and to provide a force with which to change exlsting educa-
tional institutions to become at once more‘relevant and

‘effective.

D, Objectives of Playroonm 81

Playrqom 81 as a demonstration project had five purpoéeso

1. To.test and develop the model for urban guldance.

2. Drawing upon social.scienée theory, to develop
techniques for facilitating individual and community
change. |

‘Je To develop an action laboratory for the study of
ihé effects of participation in a community activity
on self-concept and behavior, bcth cognitive and inter-

© personal,

L, To generate testéble hypotheses relevant to the
individual, thé schﬁol, and the community.

5. To provide a natural laboratory setting in which.
hypotheses relevant'to'the‘ind1V1du&1.£he school,

and the community may be tested.
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Frobable Effects of Fiayroom 51 Upon the Community

Fo

1.

‘24

that such a setting will have a far more poﬁerful

Increased community morale even of those who were

not direct participants. Feelings of optimism about
the probability of effort leading to success should
lead to considerable activity on behalf of the mothers

group. | e

Increased participation in the process of education
and hence provision of access to informetion and

skills previously difficult to obtain; an increase

- in the general level of learning.

Provision of a social vehicle for "re-entiy" of
previously réjected community members (e.g. delinguents
1solates, etc.). By providing new roles, roie cdntexts
and expectatigps as well as a supportive high morale
sétting. a wide variety of individuals could find that
they were not merely_"accepted" but have a valuable

contribution to make and thus are needed., It is felt

socializing effect than the traditional guidance

counselor, no matter how skilled.

Probable Value to_the University
1.

Provision of a setting for the generation and refining

of hypothesls pertinent to the development of com-

munity-based urban éducational programs.
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2. Establishment of an informal center for traihing of
graduate students in such areas as urban teaching,

guldance, and community work.

3+« Provision of an informal center fqr the collabora-
tion of academic disciplines on problems of,ihner

city education.

' G. _Probable Effects on the Local School System

As the community participates more and more in education
and hence becomes more confident and articulate, it is antici-
pated that 1ncreasing1y sophisticated and effective demands
for improvement will be madce upon the existing schools. At
the same time, a climate and setting will be provided so that
' new and better programs can be instituted more easily. This
would seem to be pafticularly true of’anciliary services such
as tutoring, "iqqigenous non-professional" ﬁouhseling and
after-school séhdy halls. Finally, a corps of trained local
people will graduaslly come into being, able to.help*the school
In such semi-professional roles as librarian. proctor. teacher
ald, and secretarizl aig, Eventually, some of these reople
Will become fully credentialed peachers. In summary, it is
- anticipated that the loecal schools will become better arti-
cuiated with the community at the same time that members of
the community work both within the school and outside of it

to 1mprove its functioning,
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H, Proposed FProgram inhdeavors

ls Training teenagers to work with other people.

The problem of the absent father is a very great one
in the Negro working class areas. We suspect that if a ‘help-
ing" ethos could be stimulated the long-term effects would be
very positive. Thus, we have considered developing gfoups of
young .children conducted by teenagers under supervision. These
groﬁps.would.be recreational but focus would be placed on the

evolving relationship between the people involved.

2. Parent groups.

During the day when the children are at school or in
the late evening, 1t.might be possible to meet'with.parents
in order to pursue such topics as "How to help your c¢hild
with his homework" or "Job opportunities’ or "How to improve

. schools" or '"What 1s the matter with schools?® °

3. Jobs for teenagers.

As a first step in doing something about Job.training
and placement, we would want to learn from the teenaéers-them-
selves about their'needé and interests, collect Jjob data.
develop end/or discover training resources, and talk about

effective interview and on=-the=-job behavior,

4, Raise aspiration levels.
Involve the community in the development of the

instrumentalities required to rgalize them. By expdsing our

tecenagers to many role models, occupational possibilities and
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making school more immediate and important through our discussion,
we would expect that a general moving away fron apathy would
develop. Instrumentalities would have to be created both to
change the individual and the people at the institutions which
Ampinge upon him. Thus, methods of personal and soclal chenge
will be considered in our discussions, and we will atfempt to
involﬁe as many people as possible--particularly teenagers in

the practice of both.

I, Evolution of Objectives for Playroom 81

As work began with the mothers, the ambition of bringing
about a generai change 1in relétione between the school and
the community through the evolution of a new role for the
guidance counselor was discarded. Attention was turned to

Playroom 81 as an emerging institution where members of the

. eommunity could learn of the various forms education could

take, put them-&nto practice in work and ploy programs with
the children. It was hoped that Playroom 81 might eventually
become & forum in which community people would discuss the
changes they would most like to see enacted in the schools
and the forms of community expression and orgenization they

would adopt to try to bring about these changes.

A set of specific objectives geared to the newly-established
organization as well as the individual aspirations and ablilities

‘of the mothers were outlined. These obJectives might be sum-

merized in the following way: (a) to establish Playroom 81

gs an institution with the organization end power necessary to




wake its own decisions and eétabllsh & reasonably high
standard of atténdence. commitment and work from its members;
(b) To provide the mothers with initial training in the care
and management of children, developing skills which could be
used in work with the children in the Playroom, or 1h.the‘care
of one's own children at home ; (c) To increase conts’et with
local institutions, both in the service of purposes a. and b,
Also, to explore ways in which Playroom 81 miéht work in con-
Junction with the local public schools, possibly by providing
services such as study halls or'placement at the Playroom and
observation of children who are expefigncing difficulty in the.
classroom and»(d) To provide serviées for the community by
holding classes for children, providing rarents who volunteer
to help with supervision and support from the mothers who

have been with the program for a year, and by being a center

of work and discussion in whicﬁ new ideas for communlty initia-

-tive and organization might germinate.,




CHAPTER III

Description of Playroom 81

A. Geographic Location of Plavroom 81

Playroom 81 occupied the basement area of 81 Preqtiss
Street, lMission Hill Extension Housing Pevelopment, ﬁoxbury.
Massachusetts. Although technically on Prentiss Street, the
Playroom partially borders Parker Street, the dividing line
between Mission Hill and Mission Hill Extension Housing Devel-

opment. (see map page

Both housing projects were ereéted énd are leased by the
Boston Redevelopment Authority to low-income families. Rents
are established proportiohal to an individual's income and most
families remain in the projects because the payment of higher

rents would create considerable economic hardship for them.

B. _Demographic Deseription of Mission H1ll and Mission Hill

Extension Communities*

-

The Mission Hill and MNission Hill Extensicn Housing level-
opments are located in the Parker Hill-Fenway GNRP area (see
map). These‘housing developments encompass two different
population¥groups in which there is little cohesiveness or

soclally acceptable interaction, accompanied by long-standins

*Information taken from APAC's (Area Planning Action Council)
Proposal for funding in 1966-1967.
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racial tension. Iission Hill is primariiy irish Catholic and

Mission H1ll Extension 1s presently primarily Negro.

l. lilssion Hill Housing Development

This development consists of one thousand twenty-
three (1,023) dwelling units. Approximately 30% of Ebe
resident families receive public asslstance. A number of
incomplete or broken homes with & female household head 1is
exceedingly higho' Ninety percent of the residents are white.
Gradual integration is taking place as reflected by the in-
crease in the percentage of non;white fomilies, from 5% in

1965 to 10% in 1967.

2. Mission Hill Extension Housing Development
| This development is composed of 588 dwelling units.
] The percentage of faﬁilies.receiving bublic assisténce is
'70%. The population 1is largely Negro, with & very small
percentage (approximately 3%)_of Puerto Rican and white

famiiies .

-

C. _Characteristics of Mission Hi1ll and iission Hill Exténsion

Communities

Mission Hill and Mission Hill Extenslon Housing Developments
afe essentially isolated cqmmunities although they are surrounded
by universities, medical complexes, and centers of culture such as
the Museum of Fine Arts. Institutions in the Parker Hill-

Fenway area are expanding and developing with several effects

upon the residence of these areas.’
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1. There is almost a total lack of land or space available
for development of residential or community facilities (eege

day care centers) on any long-range basis,

‘2. Distrust, suspicion and hostility had developed towards
“outsiders," '"agencies," and "University people" as gisruptors

of their way of life.

3. An attitude of cynicism is prevalent because of the
contrast between new government subsidized buildings-=-libraries,
gymnasiums, and dormitories and the adjacent bleak housing

complexes with few recreational facilities.

In the housing projects there is little genuine sense of
conmunity. One reason.is that the factor common to the resi-
dents is a low-income level. Certain groups tend to .-

-.female heads of households on Aid fpr DPependent Children, intact
‘fémiifeé with children but without adequate 1ncomé. and elderly

families or individuals on limited income.

-

Iacking a sense of community pride and recreational facili-

fiééwfor youth, the houéing projects contribute to vandalism,

- apathy, and despair in its 1nhab1taﬁts. Such is the climate

that dominates much Of the Mission Hill and Mission Hill
Extension Housing Projects} In this environment, the children
learn thelr values and aspirations and the patterns for achiev-

ing them.

R
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D. Program Facilitigs,in,ﬁ;§§1qn Hill Communities

Program facilit.ss within both housing developments are
limited, althougk tisy are moresadequate in the HMission Hill
Development than in the Extension. St. Alphonses Hall is
partially responsible for this since it contains a gymnasiunm,
auditoriuﬁ. six bowling alleys, pool and ping-pong tables, a
Juke box and many rooms. Three basement areas are also avall-
able in MHisslon Hill for program activities in contrast to one

in lission Hill Extension.

-APAC (Area Planning Action Council) programs._YMCA recruit-

- ment, St. Alphonses Hall, Boy and Girl Scout Troops comprise

most of the organized activities in the Developments. The pro-

grams of each group are briefly outlined below.

l. APAC Prqgrams

APAC was incorporated undei by-laws approved by _
ABCD in August 2966 (see appéndix forvdescr;ption of AFAC)
for the purpose of helping community members become economi-
cally and occupationally 1ﬂdependent as well as involving
more péssive and reluctant residents in the on-goihg'community
programs., It was probably the most active organiZation in the
Mission Hill area. The méjor program components for the period

June 1, 1966 through March 31, 1967 were as follows:

&, Youth Outreach

’ The goal of this component was to involve youths

in new and pre-existing basketball leagues, Boy Scout progranms,

g




- community.
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and other activities such as regular dances, - Two youth
activity centers were opened to provide teenagers with a

range of social, cultural, and educational activities for
hard-to-reach youths as an alternative to gangism, vandalism,

and drinking, a common pattern and major concern of the

be Summer Program of 1966

.In the summer of 1964, APAC ran a full summer
program for 380 children which included (a) eight weeks at
& day camp in Stowe, Massachusetts; (b) fifty-nine bus trips
to historical and culturai centers with stops for swimning
whenever possible; (c) remedial reading and an arts and

crafts program, staffed by volunteem and seminarians,

Ce Adult Education

Working in cooperation with Community Information
Center at St. John's Church, the APAC rublicized and referred
adults to: State Department of Adult Education High School

Liploma Courses; Northeastern University Program Instruction

courses for High School . Equivalency leading to matriculation.

and Northeastern Reading Clinic and Whittier Street Tutoring

Program.

d. Vocational Counseling
APAC recrulited, screened, interviewed, and placed

70 fourteen to fifteen year olds forlthe summer work experi-

énce program,
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e. Oufreach éhd Referrals for'Tutoriﬁg
Programs where referrals were made included
Whittier Street tutorial progfam (for in-home children and
adult supplement and enrichment tutoring), Northeastern
‘University Reédihg Clinic, YMCA territorial program for

" ’

remediatione.

Te Non-funded.Program Cdmponents

Volunteer workers have operated programs in two

non=ffunded areas.

1. Consumer Action Program

A consumer action group formed from APAC-
sponsored Consumer Edu;ation Cclasses has organized egg buy-
ing clubs through which approximately LOO families receive .
eggs weekly at a considerable saving. Automotive and furni-

- ture buying clubs were also begun,'bi-monthly trips were made

to urban shopping centers where food costs were lower.

-

2. Elderly Program

The elderly program was instituted through
the formation of an area counsél for the elderly, a technical
edvisory committee éf APAC which recelves and coordinates
1nformation of programs and acti#ities for the elderly in

the area.

2. YMCA Recrultment

Two detached workers in the area (Mission H1ll and

Mission Hill Extension) recruited about 50 boys to take part

4 S e Y S - - el WiuAub Al Y NI TR
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in YIMCA activities. Payment of 2 memhershipn fe
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extended over a period of ‘time.

]

3. St. Alphonses Hall

. Althoqgh the Hall can acconmodate 300 persons, 35-
50 children and teenagers regularly use these facilities.,
The majority of the chlldren are white although a restricted

number of Negroes are allowed,

b, Boy and Girl Scout Troops

Elight troops operate in the housing developﬁents.

of these, five are vhite;, two are Negro, and one is mixed.

&« A pre-school day care progranm fqr children of.

working motﬁers.

be Young Sophisticates

_ A group of Negro girls meet socially twice monthly
at 81 Prentiss Street.

E, Physical Facilities of Playroom 81

-

Playroom 81, located in the basement of 81 Prentiss Street,
Misslon Hill Extension Housing Development, consists of an
area approximately 35 by 120 feet pértitioned into three rooms«--
two 20 by 15 feet and a large, more-frequently usedarea 20 by |
50 feet, Within the 20 bj 15 room there is a small area parti-
tioned for office spéce. The largest room 1is used for a;l
meetings and most of the ﬁrogram activities for the children.,

Four room dividers create distinct areas for each age group

participating in a program activity. It is also furnished
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._Qf rapport between the lilssion Hill community and the Playroom
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with stove, relrigerator, bonference~€ab1e. children's tables
and chairs, toys, games, & reading cormer where books are

shelved for the children.

Initially drab and wninteresting, the mothers have been
responsible for éetting the floor tiled and walls pa;nted in

bright colors decorated with nursery rhyme figures.

Fo Férmal Program Structure

1, Proiggs;pnal Staff

In the first year of operation, Robeft Belénky. Ph.Dl.
held the roles of Director and Researcher of the Playroom 81
project. He began with one assistant, Jonathan Clark®, a
Harvard Graduate Student in Counseling psychology as‘educa-

tional and counseling supervisor. Several months later Jim

RBeed was hired to assist in program ﬁlannlng and establishment

81 project.

In the secbnd year of operation, Dr. Belenky's time
commnitment was reduced and Jonathan Clark's increased té the
point where he has in fact become Director of the program and
Dr. Belenky has assumed a role close to that of consultant,

Jim Reed left the prdjéct in June of 1966 to take another posi-
tion. A part-time Research and Evaluation Coordinator was hired

in July of 1966 and a Research Assistant in February 1967.

%#J, Clark has since received his Ed.D. in counseling psychology
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The indigenous stafrf of Playroom 81 includes ten
mothers living in the Mission Hill and Mission Hill Extension

Housing Levelopments who are paid by the Commonwealth Service

Corps at the fatg of $80 per month for 100 hours of service,

’
L

The number of mothers employed at one time has varied
from six to ten with an average number of eight. As of May"
1967, ten were employed, seven of whom were Negro and three
of whom were white. They ranged in age from 25 to 40 years
end had fror two to eight children. Three had completed
the tenth grade, one the eleventh, and six the twelth grade.
Balf of the mothers had intact households, that is, their
husbands were living‘w;th the family, six received 1ncome'
assistance while four did not. Meﬁbers of the indigenous
_ staff hadﬁlived‘in the project for as 11tt1é as one¢ year and
“as long as 13% years. The average }esidence time was eight

Jears,#

3s  Program Activities

)Playraom 81 had a two-part program divided into

-

morning and'afternoon activities.

The morning activity. 10:00 a.m. to 12:00 noon,
1ncluded classes for the mothers, weekly or bi-weekly busi-

ness meetings and guest speakers. During this same time a

#Detalled demographic information is presented in Table I.

-
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pley group for the mothers'! pre-school chilldiren was conducted

by two Wheelock College students.

Afternoon activities, 2:00 p.m. to 5:00 p.m. included
a 2:00 p.ms to 3:00 pem. planning hour for the after-school

recreational activities from 3:00 p.me to 4:30 p.m.

Y

a., Morning Activities
1. Indigenous staff program: The weekly schedule
of morning activities for the mothers of Playroom 81 was as

follows:

Monday .= closed in preference to Tuesday
' evening art class from February 1967
to May 1967. In June the lionday
morming program was continued.

Tuesday - 10:00 a.m. to 12:00 noon knitting
class

Wednesday - 10:00 a.ms to 12:00 noon sewlng
class

Thursday - 10:00 a.m. to 11:00 a2.m. psychology
- class g
11:00 a.me to 12:00 noon child
observation class '

Friday - 30:00 a.me to 11:00 a.m, guest
speaker '
11:00 2.ms to 12:00 noon business
meeting ‘ .

This schedule varied over the year and with the

passage of time became increasingly structured.

The Tuesday, Wednesday. and Thursday morning

. . . . .
classes were open to everyone in the two-project communitye

'Two.of_the mothers conducted the knitting and sewing classes
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and Dr, Belenky and Jonathen Clark taught the Child Psychology
and observation classes. The Tuesday evening class, run by a
1oca1 teacher and professional artist.’illustrated the tech-
nlques of weaving, batiking (en Indian process of designing
with plaques on various kinds of fabric) and the art'and

oo

procéss of making bead necklaces.

The mothers took turms each morning working with
the Wheelock students in caring for the pre-school age chil-

dreh. This was designed to allow other mothers more freedom

to particlpate in morning classes and meetings without inter-

ruption by their children.

. The mothers occassionally took field trips to

piaces of educational interest and participated in weekend

. or day outings designed simply for their and the children's
| enjoyment. | . | |
«+ - ..-2s¢ ‘Pre=school playgroup: The mothers' pre-school

children, supervised and taught each morning by two Wheelock
students'and one mother, finger-painted, played gameé.
worked puzzles, colored, etc. Althoﬁgh.llmited sbéce Pro- .
hibits a larger program, the mothers would like to include

more community children eventually.

b, Afternoon Rébreation Program

Approximately 30 children attended the afternoon

program and were divided into groups on the basis of age and

‘interest. Although the method of group selection varied, it

o
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was found that the most effective procedure ﬁas'to have the
children sign up for the group that interested them most.

The following activities were of fered:

l. Cooking class: Glirls were taught simple
housekeeping skills--planning, preparing, cooking, sérving

meals and cleaning up when they were finished.

2. Craft class: Basket making, gimp work,

plaster molds, sand casting, end other artistic endeavors.

3. Sewing class which‘included a course in
basic sewing skills, The girls were introduced to reading
patterns, cutting out and sewing garments. They made A-line

dresses and pant sults.,

4, Games class: Primarily for boys and included

pool, table hoqyeyy wood burning, etec.

5. A library corner was available to anyone who

wanted to use 1@. Educational films were also borrowed and

shown in the library.
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CHAPTER IV

Histo;z of Playroom 81

The program that has become known as Playroom 81 was
initiated by Robert Belenky and Jonathan Clark worklng out
of the Research and Levelopment Center at Harvard University
to develop "innovative" and “radical" educational.programs.
In the planning stages dropout and underachieving teenagers
were to be rehabilitated through involvement in care giving
activities. If, through these activities, they altered the .
community which had generated meny’of their problems, it was
assumed these problems would be attenuated. This was to be

social action therapy in contrast to traditional and fre-

quently 1neffect1ve verbal psychotherapy.

The idea of therapeutic ohange"thronéh involvement in
soclal action had partial roots in the 1965 summer Harvard-
Boston program.. This program had been designed to expand
teachers'.experiences by having them assume a variety of
roles--teacher.‘planner9 observer--in the classroon. Approx-
imately 300'ch11dren. 50-60 teachers, and 20 guidance counselors.
each with several teenage alds from the Youth Service Corps, |
were served. It was noted that some of the teenage aids,

left to their own reésources, worked well with children by

involving them in folk school activities. If these teenagers,

tentative dropouts themselves. worked effectively when allowed

such»responsibility. it was entirely possible that a more

P A
.
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permanent change of role from student to teacher might chal-
lenge them and increase thelr own sense of worth and produc-
tiveness. This pésitive note should then generalize to

motivate better ascademic pefformance and.achievement.

Thié emerging concept coupled with the opportunip& to
develop innovative programs provided by PEAR motlvated
R. Belenky and J. Clark to look fbr an area in the Boston
community that would be receptive to and benefit from such
a program. After researching potentlial locations, they chose
the Mission 5111 and Mission Hill Extension Housing Levelop-~
ments for two main reasons: 1) The neighborhoodvhad inadequate
recreational facilities and programs, coupled with racial.
tension, apathy, and despair. 2) It had numerous potential
resources, surrqunded by universities, hospitals, mental

- health and cultural facilities.

As the Harvard team thought more about their new venture,
only one thing was completely clear. They wanted t? work with
"an unlikely breed pf teenager, kidé who had obvious hangups...'
who were dropouts, had Eeen through the juvenile prison system
and mental hospitalé,.. who had not.had a decent home and
community life, who had been humiliated, beaten, and generally
mistreated.....Thelir goaluwas to train them to be different

(1T they wished) from whatever it was experience had taught

them they must be". (Belenky, R., 1966, pp. 6,7)
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* Little was known about the community; what 1t needed,

| wanted, liked or how it lived and thought and felt. (Being
well-educated middle-class participents in suburban and
university living, the Harvard team did not know intimately
what 1life in a lower socioeconomic ghetto was like., ?erhaps
their dreams were similer to those of ghetto inhabiténts, but
thelir obstacles. frustrations, and general expectations of
"1ife were not.) This fact was dominant in those first few
months filled with discussions; questions. uncertainty and
the hiring of Jim Reed, a Negro man with previous experience
in delinquent youth work, whom they hoped would bring a
greater awareness of project living which could contribute

to program planning and community rapport.

Armed only with ideas and good intentions; the Harvard
team began to actively explore~the Mission Hill neighborhood.
They rode bicycles._tossed basketballs, kicked footballs,
talked over clotﬁes lines and knocked on ‘doors to become
acquainted with the coﬁmunity and its expressed program needs.
While the&'were putting out feelers and formulating plans, two
things demanded immediate attention: a place to locate and

E o some formal éxpression of the community!'!s interests.

The first was initially taken care offwhen they were
given space in St. Alphonses Hall, a Catholic Church building
+ 1n Misslon Hili»Housing Development, that coﬁtained a gymmasium,
aﬁ auditorium, bowling alleys, pool tables, juke box and many

rocms. The hall was ldeal and the most readlly avallable space
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in the two housing developments. However. it soon becanme
apparent that the-NegroAcommunity was not accustomed to
crossing the racial dividing line into white territory and any
integrated program would not survive. Arrangements were then
made to secure_a.location site in the basenent headquarters

of the Mission Hill Civie Association at 81 Prentiss Street,
Althouéh drab, it was the only indcor recreation_space in the

'Negro project.

Hours of discussions continued about racial sensitivities,
male and female roles in & community of female-dominated house-
holds, occupational frustrations, etc., but little of practical

value emerged.

In November definitive steps were taken. The Harvard tean
breifly informed the group of their prospective program, and
-announced. a meeting for the fo]lowing day. Ten out of the 70
invited families appeared to hear them describe their interest
in developing an educational prOgram for children in which
Harverd staff and training opportunities were available to
cemmunity particlipants for one year until the progran could
continue independentiy. Residents were responsive and the
general censensus of the greatest community need‘was a pre-

- school program.

This decision did not fit with Harvard's interest in
rehabilitating delinquents, but they felt that the two might
be combined if the teenagers. asslisted by the mothers, could

run a recreational program. It was decided to try this plan

and two groups, instead of one, now demanded time and attention.

e et g gt e S ot ot ot e st e e
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}é While original plans had focused upon teenagers, mothers

; vwere encouraged to form and organize their own group. Emphasls
was put upon them actlng as innovators rather than relylng on
the Harvard team. Whatever program enmerged would be the result

of their own effor*s--it was the product of their handsg.

Four full-tine teenagers who had dropped out of school

and six part-time aids who were still attending school were

subsidized by the Youth Service Corps at the rate of %1.25

an hour. Five mothers volunteered end children began ooning 'én
down to the Playroom. The total program was unstructured, |
roles were undefined and it was not clear Whether the mothers
were helping the teenagers or vice versa. Both{groups required
Supervision and training in running & recreatlon program for

children, but neither group recelved uhat théy needed,

.Muoh of the Harvard team?s energy was spent in disagree-

ments among themselves about'the way things should be set up

with the result that program supervision and planning suffered.
Antagonisms were also bristling between the mothers: and the
teenagers,on two accounts: with familiarity the teenagers
beceme increasinglyhresentful of any work they were asked to
do by the mothers. At the same time, they were paid while

the mothers were not.

It was December and the program, barely'begun, was already

lagging. With Christmas approaching, the mothers decided to .

close the Playroom so they would have time to prepare for the
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holiday, and woerk to &armi moasy for Chnrisitwas. Althougnh the
Harverd team did not favor this cholce their hands were tled
because they themselves had given the mothers the right to

make thelr owm decisions.

This left the teenagers on thelr own, but fheir Qalk of
redecerating the Playroom indicated their continuinérihterest.
However, the enthusiasm quickly waned for duririg the Christmas
week they spent the days eitfing around reading and talking
while chiidrenﬁoutside asked if they could come in. They even
. expressed resentment that they should have to bother with the
children at all since this interferred with their reading and
record playing. The Harvard teanm could not decide whether
to give the teenagers time off, to pay them i1f they did not
" work, or exactly how they should occ. .y thelr time. Finally

~plans were made to take 2 trip to e lodge in New Hampshire

where they would -spend time planning for the next nonth.

After the first of the year, morale was lew and momentum
‘wes lost. A few mothers returned but resented the fact that
they had to do all the work. The teenagers were pot assuning
their share of responsibility and soon even these few mothers
dropped out. The ﬁeenagers theh‘rallled. determined to run
the program themselves., It lasted for about two weeks, but

because thelr efforts were motivated primarily by hostility

towar8s the mothers, this burst of enthusiasm was not sus-

tained,
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"Attendance was sporadic. It may have been too much to
expect the mothers to volunteer long periods of time each
day. Consequently, Commonwealth Service Corps was approached
and in January the promise of an $80 "volunteer“'stipend per
month for 100 hours of servlce‘was promised for ten mpthers.
It was also arranged that receipt of this amount wodid not
result in reduction of monthly payments for those receiving

financial assistance.

At this point introduction of a more structured program
was planned for the five mothers and five teenager aids
involved. Classes in psychology, education, were to be held
on Nonday, Tuesday, and Thursday mornings by the Harvard team.
Wednesdays were to be trip days for parents--excursions té
- schools and other available facilities for children in the
~area., MNovies from Boston Fublic Libraries were shovn on
Fridays, adult e@ucational films in the horning and children's

pictures in the afternoon.

This plan did not get off the ground because maﬁy of the
mothers did not_appear and the teenageré were left to do
whatever was done. They got little supervision either from
the mothers or tﬁe Harvard team.. An interview with one of
the teenagers suggested that even when they were functioning
programatically they were uncertain of what they should be
doing or whether it had any positive effect; One of the aids

said, "As far as the kids are concerned, I kind of entertain
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them in one way or another--I don't lnow, sometimes I wonder
what I am doing." Another'teenaée ald remarked, "--yesterday
was goods I was entertaining the boys and girls with my
guitar---something different instead of coloring all day lons‘
every day." In response to what he did with the chi{gren.
another aid answered, "Mostly I'll help them color--it keepé
then 6ccupied for the time being till we find something better

for them to do."

In addition to their concern about what they were doing
and how they should do it, friction erupted from time to
time among tﬁe aids themselves. S;me found it difficult to
participate in the functioning of thelr own sfoup. They
wanted . to be\alone. dislike the discussions or even teaching

situations as well as work with the children.

On Jenuary 18, 1966 funding from the Commonwealth Service
Corps finally came through and ten mothers were hired. The
ten mothers and ten teepage ailds were divided into five teams

of four, each with two mothers and two alds. Each day one

“team would spend the entire time with the pre-school children

of the mothers who worked on the program. This arrangement
sounded good but did not work particularly well because there
was growing friction between the mothers and the teenagers.

When the teenagers shirked their duties, the mothers noted it

" publicly; when the mothers were remiss, the teenagers would




«33-
make an indignant fuss. Also, the Harvard team spent more time
with the mothers than the adolescents and this left them jealous

and demoralized.

In the midst of personnel and housekeeping problems, the
program struggled on. As part of the eudcational trgining
provldéd for the mothers they visited mény educational facil-
itles in the area: private schools as Shady Hill and Hontessori;
universities as Northeastern, M.I.T., Harvard; mental health
clinics, educational services cooperated to Frank Reilsman's
Harlem program }n New York. Guest speakers camein from uni-
versities in the §urround1ng areca and mothers went to the
universities to talk about thelr program. They were excited

. and more knowledgeable about education and what was available

to them. lany begén to think about finishing high school and

- learning marketable skills,

o'.

- '

The program with the mothers was materiélizing at a slow
race. The teenage program never did. Before Commonwealth
Service Corps funding most of the attention had beeﬂ,fccused
on the teenagers as the crux of the program. After the fund-
ing it was turned toward the mothers with considerable resent-
ment fiom the teenagers., There'was discussion around giving
teenagers groups of children separately from the mothers or
having them work with the mothers'! pre-school children in the
mornihgs. However, these ideas never materialized because

the teenagers became uncontrollable and continued sources of

irritation.

¢
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The early monthé(of Piayroom 81 was a time of uncertainty,
groping, conruéion. ahd flaring resentments. One 6f thg Harvard
team reports, “Looking back on it all now, it seems that we did
nothing during the first ronths of the prosram but make fresh
starts...much of what we hoped to do never materialized.“

(Belenky's Journal, p. 267-268) p

-Iﬁ.February the mothers, spurred on by Jim Reed, began to
redecorate the basement which was. damp with dark green walls
end dirty, uncleanable, concrete floors. Harvard supplied the
paint money and the program shut down for sir weeks. Even

though momentﬁm was lost as far as the program went, the finish-

ed product was impressive. The Boston Housing Autherity put in

& linoleum tile floor and the area begen to look like a Play-

To0on.,

During this period fierce conflicts erupted within the
Harvard team itself. FPart of theAproblem was generafed by
lack of role clarifiéation. Initially, Bob Belenky was Director
and Researcher of the program. Jim Reed was hired ih the capa=-
city of Prdgram Director, although Bob held the powér since he
had the final say on decisions and funding. The situation wes
.complicated and in retrospect still unclear. Jim feels that
Bob undercut hlé position, put him 1n.the role of the person
who cracked the whip and made demands while Bob held the role
of pacifier and glver of good things (money.'tfips. lunches).
Bob, .on the other hand, feels JimAﬁas hypersensitive about his
subordinate position and being treated like an "Uncle Tom".

DPespite the perceptions or misperceptions that cqntributed to

:
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‘the difficulties between'themi there was 2 bagic difference in
.thelr approach that made effect}ve collabdration dnlikely.

Jim was direct, goading and insistent thét the mothers learn

to mobilize thelr resources and do things for themselves. Bob -
favored e democrgtié approach where options were present’and
the mothers made decisions as to what they wanted tq;&o. if
anything. So much time and energy went into this conflict be-.
tween ‘Jim and Bob that there was 1ittle consolidated direction

or support avallable to the mothers.

To salvage the situation, an attempt was made at role
redefinition. Jim was to be the Director of the project and
Bob the Researcher, spending less time at the Playroom and
more time writing about it. Perhaps things changed in name
only because when theré was disagree@ent on a tactical proce-
dure, Bob again made the final decision. This was 1llustrated

.—when Jim wanted to fire one of the tegnage alds.  There had
beeﬁ constant but conirollable friction between Jim and the
ald céntering around her defilances of requests he would make
of her. It reached the boilling point when she reneged on an
agreemént to answer the telephone one afternoon in February
while the Harvard team was at a meefing. Returning to a
locked door, Jim became infuriated and criticized the aid
severly on her conduct 1n.general, He delivered the ultimatum
that either he or she had to go. Bob and Jay took the posi-
tion that the aid should not go. Even though she had a nasty

tongue, she had worked hard, coﬁe a long way, and in a large

5
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measure . the argument had been provoked by Jim Reed. After a !
short cooling off period Jim, encouraged by Bob, made the

decision to return to the program,

It was decided that Jim would be Program Director in fact
and Bob would spend more time at the University writing 8 pro=-
posal to the Shadow Faculty for the following year and making
arrénéements for their ‘educational program. From tlat point
on, however, the relationship between Bob and Jim progressively
deteriorated. The friction became so blatant that Jim announced
‘at an open house before the community people, officials from
the Boston Housing Development and the universities that he
did not agree with Bobs In fact, he thoroughly disagreed_with
.him on almost every point. The mutual anger was becoming chronic
at this point and occasionally the}mothers were being drawn

. into the conflict,

So much of the Harvard team's €nergy was consumed in their
disagreements that there was little left over for consolidated
direction and support. In the face of this. the mothers pull-
ed together and away from the Harvard team by having evening
meetings of their Ol Lrs. Se, who had been elected President
of the- group in Januery was becoming more active and thc meet-
ings were held at her house. However, the day-to-day program
was still deteriorating in that there were fewer structured
activities for the children and more random running around during

the program hours,
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The mothers did be malle contacts with-coamunity
agencies and got a lawyer to 1ngorporate them aé non=-profit
organization. This was designed to encourage the possibility

of obtaining funds from the United Charities and private organ-
izations. Less and less the mothers wanted Harvard or a program

Director and wanted to run the program themselves., -

The Playroom continued through to the summer of 1966 in
roughly the same fashion; the Harvard team were disagreeing
among thémselves. the mothefs were groping for some specific
structure, and most of the teenagers were leaving. As one mother
phrased it, people were "stumbling tbgether”. Consequently, the
quality of the program was variable., At times there was little
organizatioﬁ or contfol over the children and they ran about
© randomly, yelling, fighting, and playipg. At other times, the

mothers, making more effort, contained them in groups where

they worked on different arts and crafts prgjects.

When the program was structured, it was a new and worth-
while experience for many of the children. Previously, they
had amused themselves in whatever way they cou}d in fhe cement
court yard or on the street. Now they had a~placé to go and
enjoyable things to do which kept them off the sﬁreet, end

a&llowed them to accomp11Qh something constructive. Unforty-

| nately, these benefits to the children were not always availabdble,

o . .
June 1966 came and with it money from Harvard for the

summer progranm, In additioh. five members of the National

- Teacher Corps were available to help in planning and executing
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activities for ﬁhe.children. dowever, there vas st1ll 1little .
structure or adequate p1ann1ng.1'Bu§ trips weré scheduled one
day a week, yhe children were taken to parks, swimming areas,
‘older ones played volleyball while the younga2r ones rode
bicycles and.pedal cars around the basketball court., _Several
timesvthe mothers took their own childrén on overnigﬁ% camping
trips_and for all there were arts and crafts activities, As
in fhe'past._the prograh was varliable. All mothers did not
always show up, or if they did, they were late;' Meetings
scheduled for 10:00 a.m. rarely began before.10:30.a.m. Fre-
quently coffee and chatting were more interesting than the
business of the day. HMorale and group cohesiveness were iow.

Irritations developed but was not exXpressed openly.

Irritation with one mother wes perticularly notable. Her
.attendance was 1fregu1ar, frequenti& tardy, she did not carry
her share of the programming, and waé over protecﬁive of her
son's impulsive behavior. Little was said to her and in general
all of the mothers, even the President and leader of the group
got caught in & bind. They were fearful of asserting théir
authority to insure more efficiency and felt they had to stay
on pleasant terms with each other because they were;friends

or least had to work togethgr.

There was much urging on the part of the Harvard team for
the mothers to do more planning and get themsélves better
organized. It didn't happen in spite of ail the hours of meet-
1ngé spent talking about it. Responsibility for the'failure

seems to be éhared by both sldes.
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. As late as August.i966, nine months arter tne program was

initiated, the Harvard team (exclusive of J. Reed, who had -

resisnéd to accept another position) were unable to clearly
define or commit themselves to specific goals. Was FPlayroom
81 to be merely a playroom, & community venture in integra-
tién, a unlversity or 1ndigénous training site, or an innovator
in altering policies and practices within the Boston School
system. Each possibllity was fraught with numerous questions

] ebout the scope of the program, the central emphasis, the

‘means of implementation, and what was reasonably expectable.

No decisions were finalized and the mothers were told they had

to decide what they wanted the prééram.to be, although initially

a pre-school program wWas felt to have need priority.

'% ' Much of the confusion could be traéed back to this basic

d indecision. Plans of action depeﬁd upon what is to be accom-
plished and'if one does not know, oné cannot take relevant
action. The sctivities designed for the mothers appeared
random and varied; visiting schools, and recreational facilities,
a Harlem‘poverty program, university speaking engagements, énd
numerous visitors. Overall, thése things'ccntributed more to
géneral cultural exposure than assistance in running a recrea-
tion program for children. At the same time, in this first
year there was little or no training in child management, pro-
gram planning or activities. A mere playroom seemed to be

too small a project to be worthy.

R ]
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S; . ‘Confusion about the role the Harvard team Should play in
1 Playroom 81 pérsisted. They had attempted to structure Play-
?‘ room 81 in such a way that the mothers had final responsibility
for decisions. The mothers, having lived sheltered'iives. not
in wealth but in poverty, did not have the experiencé;td en-
able them to make many of tﬁe decisions réquired of fhem. They
were accustomed to walting for things to happen rather than
making them happen ahd were not comfortable assérting themselves
in the educational, political and social wqud beyond the con-
fines of their neighborhood. They were housewlves with poten-
tiai but no previous formal trainigg in_running & program. New
and different skills were demanded and different pressures were

being exerted upon them.

This effort to encourage more independent functioning on
the part of the mothers placed-thehHarvard team in a difficult
bind. The overall responsibility for the success of the pro-

" gram rested with thém since the program was sponsored by the
Research and Developmeht Center at Harvard. When the mothers
were told.they nad the authority to make final decisions and
wavered in 1ndecision>and inefficiency. the Harvard team

: became frustrated, wanting a more effective program but having

E

demands for performance.

Another modus operandi which made consiétent programming
difficult was the frequent shifts of ideas on the part of the

- Harvard team. All ideas sounded exciting to the mothers who

- ' " . D
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wéfe wiiling to pursue themn. Howeyer,'before:thej céuld get
started on one thing, another emerged thaf had more urgency.
This was part of ‘the barage of activities and ideas that con-
fronted people 111-equ1pped to evaluate them or follow through
on them independently.

"4
o

Qn the other side, members did not carry through on assigned

'tasks, and the general ‘attitude was most casual. They failed

to appear without giving notice, arrived late without conesrn

.and often spent more time sitting and talking thar working.

People wére uréed to be prompt, get moving, on the ball,
etc., but there were no levers'for enforcement, and so. no one
changed. Active groﬁp members were reluctant to exert any
préssure upon irresponéible members because they were afrald
of creating herd feelings and then being wnable to work with
ene another. Nevertheless, lack of participation was resented,
eépecially when everyone was pald the same émount regardless
of what they did or when they arrived. This unspoken resehtu.

ment smoldered and helped to undermine the morale of the entire

group.

There were also some: realistic difficulties presented by

the physical-facilities of flayroom 81. .When not outside, all

| play groups'were conducted in one 1arge room. Children, sensi-

tive or hjpersensitive to stimulation, were easily distracted

thh_further contributed-to disorganizaition. Also, the tele-

| phone was 1nfanother room, and the group leader had tolleave

'-, frequently.to‘answef it, d;srdpting whatever discussion was in
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proscas, xaeerials presented another source of ‘irritation, . .
They were ordered in small émounts, and while there was a
small locked storage area, they often were not returned to the
*locked area, Supply shortages‘were frequent. There was a
strong tendency to do things on a day=-to-day, last-minute basls,
8o that too much energy was e?pended unnecessarily in meeting

deadlines.

- From the beginning, the morale level appeared to be cyclic.
Periods of high morale would gradually dissipate through in-
activity and a sense of futility that nothiné was being accom-
plished would pervade the group. Finally realizing things had
to change if the program was to contiue, they would reunite
and.reinvest fheir energy in the progrsam and add more structure.
The beginndng and end of the summer of 1966 were low morale

points.,

September was again a period of renewed beginning., ‘Arrange-
ments were made with Wheelock College to'have some of their
students use the Playroom as a pracitcuum site. Each morning
two students directed a play hour in conjunction with one of
the mothers of the pre-school chlildren in order to free the
other mothers for thelr own morming program. Weekly schedules
were reworked and posted for all to see.. Tables and cupboards
were rearranged to make more effective working areas., Dre,
Belenky and Clark set aside specific hours for classes in child
derelopment. In addition, they took turns running the afternoon

program once each week as a demonstration for the mothers. A
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shért'eﬁaluation period of what was effective and inettective
about the program followed to stimulate the mothers' critical
thinking.

'Several trips were taken in the second year. Illothers
were escorted to book stores to buy class books but hag fewer
luncheons and pleasure trips. However, all money exciusive of
the salaries, was supplied by L Harvard so they had to work for
nothing unless they wanted to. Survival of the progranm did
not actually depend upbn then, regardiess of what was said.
They seemed to reallze this because they proceeded at a casual
pace, as 1f nothing viould ever happen--someone would always

be there to do things for them--somehow.

Several mothers left the group around this time, one be-
cause of health, another to take a better paying positlion in
e day care program, and 2 third was asked to leave because she
created antagonism by not carrying her sha“e of responsibility.
For & number of months only six to eight mothers were working
end they experienced some difficulty running all the groups
they had planned. It was esbecially difficult when members

didn't show up and no one was assigned to thelr children.

Initially, any mother who showed interest was eccepted
but with experience they tended to become somewhaf more selec-
tivs,and at least interview with the possibility in mind that

| nbt every individual is suitable. This practice emerged with
a slowly growing sense of confidencé that they were capable

~ of ‘accomplishing more than they had.
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*In November 1966 room dividers bt x 12! were pu:chased.
This allowed separate areas for different activitlies and group
composition was restructured on the basls of age and 1nterest.’
in contrast to age alone. The varliety of activities‘offered
also increased: in contrast to arts and crafts--drawing. paint-
ing, paper econstruction, bead stringing, there was also cooking.
sewing, dancing, and games for boys. In cooking class the chil-
dren copied recipes from the blackboard one day and made the
recipe the next'day. In sewing class, they cut out thelr own
patterns.hlearned to stitech on electric machines and made A
line jumpers and pent suits. <The children were generally en-
thusiastic about these groups. Activities were geared primarily
for girls and the boys felt somewhat neglected. This weas -due
in part to the fact that the program was run by mothers, most
of whon were more comfortable with small children and girls,
but did not feel they understood boys well enough to work
effectively with themn.

An open house to have parents vislt the playroom and
acquaint'thémselves with the mothers was attempted. About 80
invitations were sent out but only seﬁeral parents responded.
Typically, it had been difficult to éet the community.involved
in programs fof its oun betterment. The mothers extended per-
sonal invitetions, invitations written individually or in &

community newspaper, but nothing seemed to make enough impact

" to mobilize community activities.




; . | - . ‘ | 45
The mothers also undertook extre program endeavors. With |
the Brothers! lb. a men's group‘begun by Jim Reed, they planned
a New Year's party. They hired & hall, a band and sold tickets,
The planning experience was profitable but financially they
were not successful. Nevertheless, there was enthuS%asm about
who was going, the latest fashions and dresses that were being
made énd boughf. A few months later the mothers combined thelr
efforts to give.needed financial assistance to the only teenager
who had remained out of the original'group. - A chicken dinner

netted $75.

With thexarrival of January and only six months of Harvard
subéidy remaining, more attention was turned to writing pro-
posals for continued fﬁnding of Flayroom 8l. 4 local woman
with considerable experience in progfamming'for pre-school

.-bhildren was hired to draft the proposal. About the same time,
the mothers were beginning to express feelings that they should
receive higher pay for the tilme they were putting‘into the
program. Also, 1f they were to look for work elsewﬁere. they
should have some way of'getting credit for whatvthe& had
learned at the Flayroomn. As matters stood, they had merely

E the status of,housewives‘and somé without the benefit of com-
pleting high school. They felt that what they had accomplished
was worth more recognition than they were reéeiving. It was

. even possible that they could fill a superviséry role for

" mothers wanting to learn how to run a recreation program in.

" & different location. With this, Drs. Belenky and Clark began

-
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exploring possibilities of having the mothers recelve credit

fc: thelr practical experience énd acquired knowledge of
psychology. No requirements could be waived for Harvard
Extension courses. .The most 1likely.prospect was Ndrtheastern
University. It was possible fbﬁ the mothers to rece}Ve course
credit, provided they passed the Un;versity exams. They could
take the course work at the Playroom but were subject to the

same knowledge requirements as others.

Although numerous weeks were spent talking about this
plén.it did not materialize. It seemed unrealistic that
women, whose hours outside the Plé&room were filled with
household duties and who were not academically oriented

would complete the hours of work requifed.

In the process of formulatingnfhe funding proposal, the
mothers were asked what they would reall& like to do. It was
the impression tﬁat this question was 1ntended to be answered
within the context of the Playroom, but it was answered 1in

terms of thelr overall preferences. Interestingly, only two

or three out of seven or eight sald they would prefer to work

" with children. Others mentioned positions as secretaries,

lab technicians and domestic science. Thls seemed further
reason why they would be unlikely to devote themselves to
the hours required to complete course work in child psychology

when this was not thelr major area of interest.

| In the Intere®es of encoura ging per formance and motiva-

tion, the mothers were led to believe they deserved higher
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pay; To an objective observer coming in from tﬁe outside and
Judging the Playroom 81 program by the standards of other child
care programs, this was not true. In the mornings there wére
times when only two or three mothers would appear.. Crifting
in at 10:15 or 10:30, the first half hour could easily bve
spent finding children, combing hair, chatting over ;foee.
Afternoon hours from 2:00 to 3:00 were to be spent planning
the afternoon program. Agein, members drifted in between 2:30
and 3:00. If the children arrived at 3;30 Peme, the mothers
might not even get up until the children stood before them
asking where they could hang their coats. Eﬁen with a lack

of variety in the program, the mothers frequently did not be-
gin setting up for aétivities untii after the children had
arrived., They.could lose as much as 10 to 15 minutes with
childrep standing around watching them. Program implementa-
tion was not always so casual’but such a'program would not
stand scrutiny 1f.1f were to constitute a comﬁunity service

for which staff members were to be paid $5,000 to $6,000.

In making proposal plans, the question of relocation
recurred again énd again. It was the dream of the President
of Playroom 81 to have a day care program which included baby
sitting services for pre-schcol childrent_ This would allow
mothers who are now confined to their apartments to take jobs

or become involved in activities outside the home. However,
'Department of‘Pﬁblic Safety regulations were not met by the
physical facilities of the Playroom; the ground level is too

low; and,exits'aré inadequate, Qnestions were raisedAas'to
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whether they should move to a location that had been offered

outside the Housing Levelopment Sr try to induce the housing
authorities to give them a remodeled first floor apartment.
The first offer did not hold over time and no action was taken
on the second possibility. As of June 196%, 1mmed1a§g'p1ans

were to remain in their present location.

Over the year, the mothers have found the psychology courses,
particularly the child observat;on session run by J. Clark te
be one of thé most helpful training experiences open to them.
Several children in the pre-school group were given a task while
the mothers observed their behavior and the interactions among

them. They recorded what they saw and then discussed the mean-

" Ings of and reasons for the behavior. These classes increased

tr< mothers! awareness of many things the children actually did

and the varied motivations that can lie behind one apparently

o °

simple act. In every day living it had the effect of making

the mothers question why their children did something before

thej assumed that the children had misbehaved. Consequently,
they talked with their children more and spanked them less
with apparent improvement in the willingness of some children

to obey them.

The course in child psyéhoiOgy taught by Dr. Belenky was

more Qbscure for the mothers because text books were on college

- level In difficulty and subjects were not directly relevant to

child menagement. A sample of the texts used were FPlay Therapy
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by Virginia Axline, and When We Deal With Children edited by

"Fritz Redl. Much of this writiﬁg was technical and required
a fairly broad background in psychology to understand the term-
inology and fit meanings  into context. Qng of Dr. Belenky's
intentions was tc decrease the mothers! negétive attigddes
about'aéademic learning by having them nmaster fairly complex
materlal. BHe stressed that they could understand the meaning

- 1f they focused updn fhe words they knew. Sitting around the
conference table, mothers took turns reading and interpreting
paragraphs from homework reading assignments. Gradually ob-
jections 1ncreased.because the& could ﬁot understand what they

5 were reading and saw no point in it, Instead of promoting con-

.fidence in their intellectual ability, the more frequent effect

was to further underéﬁt it. This idea was refiected by several

of the mothers in casual conversation,

-

Additionally, the mothers were confused by the numerous
Visitors to the Playroom. Dr. Belenky had numerous students
from his psychology courses at Boston qulege use the. Playroom
as a practicun setting. Some knocked'on doors to develop skills
in interviewing and researching gommﬁnity attitudes, others
tested, observed, or 1nterv1&wed Flayroom children, while.dthers
monitored his psycholbgy cdursea The mothers did not understand
fully why so mahy were driftihg in and qut and, since they all
’took n;tes. began to feel somewhat like "guiﬁea plgs." With

"people coming dovn and ldoking us over'!, they were resentful

'but‘did not express it openly. Regardless of how much they
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were éhcouraged to be expressive they had not yet developed

enough independence and trust to be eritical of professionals,

From February 1967 to Hay 1967, Playroom programming
took second place to proposal writing. MNothers were not
entirely satisfied with the proposal by Mrs. L., féeling
it was too limited 2and made them look like the "helpless
poor', . In the finlshed proposal thls section was used fo
present the immediate and short range needs of the program
while a more detalled form was prepared'to describe the

long range plans. (see Appendix.A)

Senator Edward Kennedy visited the Playroom unexpectedly
and the following‘day an article entitled “Playroom Deserves
Aig* aépeared in the Boston Globe (see Appendix B). Plans
were underway to visit individuals in the Office of Economic
Opportunity 1n.Washington C.Ce in searqh of financilal sup-
port for the following year, and Senator Kennedy's assis-
tance was enlisted. Seven mothers, J. Clark and Dr. Belenky
and Director of the Commonwezlth Service Corps for the area
went to Washington by bus in April 1967 and remained for
four days. Seeing new places, eating in different restau-
rants, visiting famous sites, and the numersus funny .. things
that always happen to a travelling group were enjoyable, but
funding for the program was refused repeatedly. They walked
froﬁ morning until night and returned hone émpty handed.
Monles previously available for poverty programs hed been

cut back and channc¢led into the VietnamiWar. High morale




prior to the trip slumped and the program suffered. No

immediate hope of funding was available and to add to the
dismay, heavy rains flooded the basement with several inches
of sewer water., It looked as if the Playroon miéht nlose
permanently. However, the President of PFlayroom 81.'pé11ev-
ing deeply in the progran, fallied with more determihation
in the face_of discouragenent. The housing authorlitles
cleared the area of water after several days. The Playroon

paid for fumigation and things got underway again,

. Senator Kennedy's office contacted ABCD and 1t was hoped
funds might be available. Again hope was extended and the
proposal submitted. They had onlj to wait.

Toward the end of February and eariy March the Presldent
and several members of the group, seeing the program falter,
reaiized that additional oﬁtside help was needed, A few
mothers resisted hiring a program director, fearling a take
over of authority. MNiss T., & womah wifh previous program-
ming gxperience was hired for two months since fundg were.
not available for a longer period. She assisted in organiz-
ing groups and activities for children and whlle she was
there the program was generally more actlve, Overall, the
mothers reacted favorably} Initially, phey resented hef
direct and forthright manner; as they got to know her, their

attitude softened but they still felt she did rather than

taught to do--they needed the latter.
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.In April there was another flare up. Dr. Belenky had re-
written the history of the first year of the programs operation
‘entitled,"Where is PEAR,% a report summarizing PEAR'g activities

for the 1965-66 academic year, and distributed approximately
25 coples to ihtérested persons. He did this without first
consulting the mothers and when they read 1it, reactions ranged from
eanger to disappointed disbelief that they had been betrayed.

. They felt the recording of specific jnstances and general
overtones of the article were condescending. A'referenoe to
a husband who had volunteered time on the program, preferring
welfare to work, mothers calling Jim Reed ‘Jim Baby' were
particularly irksome. To the moré'oasual reader, these things
would not.étand out,.but to the mothers, sensitivo to nuances
of prejudice and condescendence 1n whites trying to uplift

the unfortunate poor, it was aﬂviolation'of.their dignity

as human beings. They had trusted Dr. Belenky, thought him
to be thelr frieﬁd and once again they had been let down.
The'intensity of their reaction was increased by the fact

that Dr. Belenky had progressively made himself less avail;
able and Harvafd was really discontinuing funding as they

had said they would. The overall effect was to erect emotional
barfiers against Dr. Belenkyvin partioularvand to a lesser
extent against outsiders 1n general., They began to look

ruch more oritioally at the Harvardlteam and reinforce thelir

attitudes that they wanted to make ‘the program irdependently

~suooessful without the assistanoe or interferenoe of Harvard.




-53-

. Mrse. S. even called Harvard and voiced group dissatisfaction

with the way Dr. Belenky had handled the matter.

Jay Clark continued to try to smooth the rough spots and
weld greater group coheslon. A gripe session was introduced

and Miss D., 2 soclial worker, was made available for group

"dlscussion around personal or program problems that arose.

This resource was present before the incident with Dr. Belenky,

" not as a consequence of it. Mothers were beginning to directly

confront one another about shirking thelr dutles and leaving

work to others.

In May Mrse. S,, the President of Playroom 81, and Mrs. H.
attended an eight-week teacher aid'coﬁrse at Garland College.,
This was the first opportunity for formal training outside

the Playroom seminars that was presented to the mothers. They

" felt it was worthwhile and their attsndance presented only-bne

deterrent in relation to the Playrodﬁ:progfém{ ‘Meetings were

held each morning requiring two staff members to be absent

-every morning for eight weeks. Initially no one waé_named

to replace the preéident of the group but the morning meet-
Ings became so ineffective that another member waé appointed

to assume responsibility in her.absence. Attendance and
punctuality improved but morale and group cohesion was affected

by the continued absence of the president of the group.

[ ]
Beginning in June the lMonday morning meetings were rein-

stituted and lirs. S. actively began to realize that firmer

demands had to be made upon the mothers if the program was to
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be successful. 'InStead of askihg opinions as to whethér they
would like to resume Monday'morning meetings,.she simply sent
out 2 memo stating that all mothers were expected to be "there.
She, also, was beginning to assert more independence as a leader.
The Director of the Regiéhal Commonwgalﬁh Service Corps who
had agreed to continuing subsidlzation'of the mother's thé follow-
ing year made himself more avallable to them for consultation
aréﬁn& immediate planning f8r the dey-to-day program and speci-
fication of future objectives., He stressed tﬁat they had to
made their own decisions and put more efforf 1nto.doing what-
ever would emerge from the prograﬁ. In a real way it was to

become the wbrk of their hands--and thelr respensibllity.

‘As of June 1967 no_final declslions had been reached régard-
ing funding of the program for the following year. Proposals
had been sent to private foundations end ABCD still remained
the most hopeful project. In the évent that no support should
be -forthcoming the mothers had decided to continue indepen-
dently and r#lse money through projects they would initiate.
Drs. Belenky and Clark planned to meke consultgtionftimé |

available at the mothers request.
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CHAPTER V

Method of Evaluation 1‘

The Playroom 81 program was evaluated by observaf;oh of'
the progrem in progress and.interviews with involvedfpersons.
The reseafchers observed and noted morning and afternoon pro-
grams several times & week from August 1966 through lMay 1967.
Impressions of the program were secured th:ough interviewing
the indigenous and professional staff and other individuals

‘ engéged in the project in a less intense but meaningful way..

liore systematic measures of program evaluatlon vere not

attémpted.for several reasons: (1) The number involved was
so small (6-10) that meaningful statistical measures could

not be used for processing data obtained. (2) The variety of

students and visitors coming to the Plafroom and the frequent
spontaneity of déy-to-day prdgram planning prohibited con-
trolled evaluatioh. That is, the continual fluctuation in
variableé affecting the program made it impossible to attribute
changes to any specific set of ciréumstances. k3)iThe mothers,
primarily interested in the practical aspects of the program,
were reticent to discuss thelr 1mpressions of the program
either through questionnaires or interviews. They appeared
reluctant to answer questions about the program or why they

held the opinions they did.

R
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It was declided that a descriptive and process evaluation
of the program would be the most reslistic evaluative goal.
Setting up community programs in disadvantaged areas was a
new experlence for the Hurvard team and pinpointing relevant
variables affecting the program which might serve as a baéis

for later systematic research was given first priority.

A, Interview Cutlines

Interviews were formal and open ended. The general out-

H

line for different interviews is as follows:

1. Indigenous Staff

a. How were you introduced to Playroom 817

"be What effect has Flayroom 81 had upon your per-

sonal development in general and in specific upon your views

- regarding education, educational facilities. recreational

and other resouree” facillities, bringing up and managing chil-

dren, thelr values, interests, and life goals?

¢c. What 1is your impression of the way the mothers

function in the group?

d. What, if any..changes have you noted in the
children who come to the Playroom? |

e. What improvements are needed in the program and

how could they be made?

) 3 What.contribution does Flayroom 81 hake to the

Mission H1ll community?
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2, FProfessionsl Staff

"a., General lmpressions of the Playroom 81 program.

b. Impressions of interaction among Harvard team

members.

¢c. Ideal ways of setting up & program such as.

Playrobm §1.

d. Factors that contributed to difficulties encoun-

tered in the élayroom organization.

e. Contribution of Flayroom 81 to the community and

indigenous staff.

3. Children Attendine Playroom 81

a. How did you hear about Playroom 817

b. How often do you attend?

-

¢ Do you go to other clubs?
d. Héve~you made new friends there?
e. What do you like about and learn at Playroom 81°?

4, Persons From Other Crganizations: Commonwealth

P

Service Corps, Wheelock College, Northeastern UniVersity

(programs for adult women), APAC (Area Plamning Action Council).

[ ]
a. Impressions of Playroom 81.

be Ideal,Organizatioﬁ for prpgrams like Flayroom 81l.
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‘¢. What, if any, need does Playroom 81 meet in the

i community?
d. Impressions of the Harvard teanm.

g, Community Resildents

’
”

a., Have you heard or visited Flayroom 817
b. Impressions of the Playroom.

c. Do you have children between four and twelve

years and do they attend?

€. Are you interested in kmowing more about the

programn?

f fe Do you feei the community needs such & program?

g. Additional comments.

B. Impressions of Playroom 81

-

’ Content of the intervieus with Playroom_Bl participants

'f are summarized below. Anonymity of the speakers is main-

- tained because it encouraged frankef discussion of the inter-

| viewee's impressions of the progrém. Additionally, all persons
] .1nterv1éwed knew one another and labelling the sources of
opinions could contribute to unnecessary misunderstandihgs

and resentments sinée mosf interviewees weré closely involved
in the program and many comments were of a personal nature.

Anonynity was dropped in discussions of the Harvard team since
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each member assumed a different role and the team interaction
itself played a central paft in the development of the Play-

room 81 program.

l, Indigenous Staff Impressions of Flayroom 81

Indigenous group composition hés varled over’ihe year
and one-half that Playroom 81 has been in operation. Five of
thé oiiginal members afe still involved. As members resigned,
new ones have been added, gliving a total of five newer menbers
of approximately three to six months duration. Older members
were Interviewed in_the'fall of 1966 and again in the spring
of 1967. Newer mémbers have been interviewed only once, Inm-

pressions are summarized below.

8&. The Indigenous Staff's Introduction to Flayroonm 81

Host mothers stated they heard about Playroom 81
from thelr friends, the Mission Hill Civie Association, or the
Commonwealth Service Corps. - They became involved through look-
ing for nursery school and recreational faclilities for their
éwﬁ children or simply feeling their children could benefit
by being in the program. Some had plder children and were
interested in making a antribution outslde the home in their
free~tige. For others, it was primarily the need to interact
with people beyond the confining walls of their apartments
where they were tied down with small children.:

b.__Effect of Playroom 81 on the Indigenous Staff's

Personal lLevelopment

Overall, Playroom 81 has contributed to the




personal grovth o each of the motners, although the areas

end degree of development have varied.

1. General Effects of Personal Levelopment

All of the mothers felt they had gained more
confidence in theilr ability to do things: they express them-
selves more readily in a group then they had before‘;ominé‘
to the Playroom and several described thelr previous tendency
to sit silently in a meeting, fearful of expressing ideas
because they felt they could never be as good as the next
person's. They might be laughed at and people would certainly
think they were stupid. After a perlod of exposure and listen-
ing to others! ideas, they realized that the ideas expressed
were not too different from their ovn. Others just hed more
confidencé and it was up to them to speak up. Additionally,
in working with the children they had done ﬁany new things
that had never imagined themselves doing: running arts and

crafts groups, téaching rudimentary skills as cooking and sew-

ing, and talking to many visitors about the program, etc.

bthers mentioned that their experience at the
Playroom had heiped them become more organized in getting
things done.. There was less procrastination, and'more ability
to complete projects which they_had started. In the beginning
of their Playroom experieﬁce they would 5ecome discouraged at

the least difficulty encountered and give up whatever they

were attempting. Also, there was 2a tendency to promlse to
check on some detail and then forget about it or undertake so

many that they would become discouraged by all they had to do.-
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Numerous mothers mentioned with surprise that
all of thew, white or Negro, shared common prebiems. They were
not really different as they had thought. Some mothers had had
unpleasant experiences with persons of a different color or
stereotypes had grown up over the years and they did not like
their feelings of prejudice. They had hoped interaction with
people of a different race would soften this... and it did..
' They were all people with the same kind of hopes, fears, and

disappointments.

For several, 1it wes helpful to get out of the
house and have adults.to talk to and meaningful and interest-
ing things to do.. They were less tired and got almost as much
' housework done es they had before. The daily routine had con-

sisted of housework and watching TV. Since Playroom 81 there

. was more physical and intellectual activity and less fatigue.

or when they were tlred it was "in a better way “.

2., Effects on Indigenous Staff'!s Ideas Related

-

to E@ucation .

All mothers interviewed in the fall of 1966
were‘enthusiastic'about their_increased awareness of educa-
tional and recreational faciiities which had been provided
by the'tripse They expressed a desire to complete high school
and/or gain further training now that tﬂey knew opportunities‘
" were 'available. New mothers, interviewed for the first time
in the spring of 1967 also mentioned a broadened awareness of

people and events resulting from their experlences at the

P ‘ . )
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D ﬁowcver,~tim"and sonfrontation with the day-to-day
runniné of the program may havqllesséned‘this ehthusiasm.
Several mothers stated in a second interview that the tfips
contributed little to the qevélopment of better program'organi-
zation and even mentioned that the time could have been put to

better use through more trgining in activities skillks.

The desire to obtain further education in'the
fall of 1966 was translated into fact in the spring of 1967.
Two mothers pérticipated in an eight-week course for teacher
alds at Garland College from 9:00 a.m. to 12:00 noon each
morning and several others were eager to join if there had

been openings.

.To date the mothers have not taken any ‘other
formal steps to participate in university extension or adult

education courses although two mothers plan fall enrollment

‘in a university extension course. Another mother who had

stated initially that she did not 1ntend.to pursue her educa-
tion further, finding enough satisfaction 1ln her children's
accomplishments, recently mentioned that she wanted to further

her training in children's work.

Several mothérs openly or implicitly indiéated
that they were not Interested 1nAreturn1ng to formal classes
to further thelir education. One who does want to continue
expressed the fear that she‘would'not be as smért as the others.
She recalls that she had always been afraid 1ln séhool,.feeling
her ability to be inferior, and still felt that way; Neverthe¥
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lese. the sense of satisfaction she received from making a
worthwhile contribution at the Playroom and the awareness that
her llfe.oould be more rewarding if she pursued further train-
ing was beginning to ofiset her fear that she would not_be'eble

to compete successfully with others.

’
o

3. Effects on Ideas About Children

ey
T sy ey e - 1a

On®™s or two mothers felt there were no differences

in the way they handled children in general or their own in
particular, but by far the majority of mothers expressed con-
siderable change in. the way they thought about and managed
children now. luch of this change was related back to the
psychology and observation classes run by Dr. Belenky and. J.
Clark. They had become more observant of many 1little things
the children did from day to day, began to listen to what they
said more carefully, end wonder why they did and said things,
and realized there were many differences 1n children-~-they were
not always the same and should not be treated as sucn. Conse-
quently, mothers talk more, listen more; to thelr onildren and
scolo and spank them less. Several have even come to recognize
~ problems that needed special attention in their own children

end have taken steps toward securing help.

C. Indigenous Staff!s Impressions of Their Own Group Functioning

When questioned, most of‘the mothers felt they were getting
- along "0.XK." or fbetter"‘as 2 group, but were eomewhat'reluotent
to specifics. Some obvious sources of 1rr1tation wefe mothers
who #stay out for nothing". who simply fail to show up without

giving: notioe and leave thelr work to be oovered by others.'

9
%

g‘
|
£,
f

B e e M e




Aruitoxt provided by Eic:

o

=64
Chllhren are left running around without anything_to do,
getting into mischief and making things generally difficult
for everyone. Annoyances were not voiced openly and created
dissention among the mothers. By the Spring of 1967 there
were indications' these eggravations were being made known.'

sometimes to the point of vigorous verbal discussioﬁ%.

" Racial Prejudice was mentioned by & number of mothers.
Iwo acknowledged that their initial interest in the program
was partially motivated by a desire to get to lmow better
people of a different race. Taey felt gfeater éxXposure would
break down minor prejudices within themselves with which they
were dissatisfied. Several mothers reglstered surprise that
all of then had & lot in comrmon, regardless of different

raclal backgrounds; they shared the same kind of problens,

© worrles, daily routines., Previous to the Playroom eéxperience,

they had felt people of another color were different and now
they were finding many similérities among themselves. Only

one mother said she thought some racinl prejudice did exist,
and felt thet for the most part the group tried not to think

abouf color.

There was some feeling»among white mothers that the pro-
gram was primarily for Negioes and some feeling among Negroes
that white children had more facilities available to them
than llezro children (becaﬁse of greater recreational resources

in the llssion Hill project.
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ds _Indigenous Staffigﬁlmgresslons of Changes in the
Playroom_ Children | e

The mothers noted more apparent changes in the

pre-school children than in the childreﬁ attending the after-
school program. They recall that as a group the pre-school
chiidren tended to cling leQS‘to‘their mothers, play‘;ore
cooperatively with other children, énd~1n seneiai Were more

friendly and'open as a result of their Playroom experience.

i

The older children showed less dramatic but con-
sistent progress. They were more resﬁdnsive to the mothers'
requests, more respectful. mqfé*éontrollable. aﬁd less easily
upset. Initially, children came and left the Playroom as
.they pleased, were saucy and refused to comply w}éh the
motheré' requests, would begin fights in thelr various groups
-and run around'helter-skeltér. W1§h time, demands for behavior
became more'specikic and the children were asked to leave if
they could not control thelr own behavior. These measures
were effective for when they returned the next day they were

generélly more cooperative.

e. Indigenous Staff's Impressions of Needed Program

Improvement

All mothérs aéfeed~the program needed more organl-
zation. They felt they would be more conscientious in their
atten&;nce and in their general attitude toﬁérd the work of
the Playroon. Organizatibn'has,been somewhat betfer since

the groups were‘structﬁred in terms of age and interest rather
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than agc alens. However, better faclilitles, more equipment,
end a mor¢ systematic way of ordering supplies was heeded. |
Group leaders frequently ran out of materlials because they
were ordered in smali amounts and not returmed to the storage

areas.

[
o

Several mothers mentioned that they would like to
see the members better trained as teachers so they could offer

a wider cholce of activities to the children. Some of the pre- -

sent activities as art classes.and free play do not hold their

Iinterest. The addition of a program director, although tem-
porary. was helpful in getting activities underway but only
one mother stated specifically that a permanent director would
be an asset. llore frequently expressed was the fear that a

highly trained person glven aﬁthority over the program would

| eventually take it out of the hands of the mothers.

Cn€ mother also mentioned that the program should
start earlier in the day and should not be closed so often.

(The mothers had decided to close the Playroom on general

.and school holidays in order to be home with their children).

f. Indigenous Staff's Impressions Rezarding the

Contribution of Playroom 81 to the liission Hill Community

When first interviewed about the contribution of
the Playroom program to the community, the indigenous staff
indic;ted that they felt it provided a recreational area where
children could enjoy themselves. When they reviewed the effects

of the program in June 1967 they also felt it provided educa-

-
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tional opportunities for the children; they learned new things.
about cooking, sewing, arts and crafts, numbers and words

through games,

Traditionally, the community has been difficult
to involve in neighborhood programs. While community: lethargy
persisted, the mothers of the indigenous staff were‘%ecoming
involved with the local school system: several ﬁeetings had
been held befween the mothers and the school principal regard-
ing the 1ndigénous staff serving as teacher alds. No arrange-
ments had yet been finalized'but further meetings were scheduled

for the fall of 1967.‘

2. Professional Staff Impressions

a., General Imgressionsyof Playroom 81

The professional staff's overall impression of

- the program was similar to that of the mothers: more orgeni-

zation 1s needed. -Nevertheless, ovér the two-year period
the program had been in operation the level of organizafion
had 1n¢r¢ased; In the'beginning the indigenous staff consisted
of women who devoted their time to being housewives and were
completely inexperienced in running a childrén's recreational
prograﬁ. Gradually they had become'familiar with the proce-
dures necessary to carry on activities and on many afternoons

f - thé'program ran well.v'HOWever. there wa; still a casualness

& | . on the part of the indligenous staff that 1ntéffered.w1th .

f efficiency: some sat around and chatted instead o? attending

to duties, falled to appear or left on paid time to do something
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which was greater immedimcy for them. 4+“he professional staff

was uncertain whether theyr themselves or the mothers should

provide the initiative for greater organizational efficiency.

One of the most impressive and satisfying results for
the professional staff was the personal grewth of some of the
mothers., Although the variation was wide, overall t;ey were
more articulate, definitive. aware of themeelves, others, and
the world around them and had greater confidence in their
ability to be productive. This process is by no means conm-
plete but it has begun and for several wiil probably continue

even if the Flayroom 81 program should not ‘continue beyond

June 1967.

Regarding the actual running of the program, consistent

planning, good group. communications, and a chain of command

' Were high on the priority list of skills to be further developed.

_Program planning was inproved but still sporadic; for example,

the 2:00 pem. to 3:00 p.m. hour deslignated for planning was
sometimes utilized, but frequently the mothers spenttthe hour
chatting or arrived late. Group communications were becoming
more open, but some mothers were still not comfortable discus-
sing interpersonal or program difficulties in a group. Related
to the communicatiqns difficulty was impulsive declsion-making
with little discussion of the pros and cdns involved.

b. Impressions of Interactions Among Thelr Own Team

Members
- After a year of ‘'working" together and another year

of absence from one another, feelings remain intense between

-l
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R. Belenky and J. Reed. Even in retrospect, the relationship
in itself and its ramifications are complex. Because of the
subjectivity of reactions, no attempt has been made to analyze
the relationships. BRather, team members' impressioﬁs of one
another were summarized to give the reader the flavor of the

o

interaction.

Jim's impressions were as follows: he recalls that
in joining the Harvard team he was not certain what was expected
of him. He stood in awe of Hafvard. ti:e monolith of educationrnal
prestige, and ;n uncértainity of hls own strengths and ability
to 6ontr1bute; He soon recognized that bob 'knew how to play
the game® much better than he and resented Bob's going alohe
to collect petty cash from Harvard or to make arrangements on
some program activity. He wanted to learn “the gamg'!toq.

- Jim felt mothers ﬁended to‘turn to Bob when they needed money
or advice and tﬁié.undercut his position as. program director.
He recalls that Bob reasoned they came to him because he had
betfer‘credentials for the Jjob but Jim felt Bob set’bim up as
the "bad guy’" who demanded thét the mothers becomg more produc-
tive and efficient while he (Bob) was loved because he had
access to the money and consequently supplies or funding for
activities (trips or special p:ojectsj which the mothers might
wapt to Plan. Also, the mothers were 1m§ressed by the prestige
- of Boh's credentials and all too frequently accepﬁed what he

said without question.

Jim felt Bob was paternalistic and condescending.

Some of his involvement in the\program,was'part Qf'playing a

-
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"gaée"; he knew thaf it was 1onrtant ;o be a white han. but
& white man 1ntereéted in a black man is even more important.
Also, he quickly grew bored with the mother's meager efforts
to raise money through cake sales and rather than lef tﬁem
wrestle over the problem for a few days would “run o%er.to

Harvard and get $150.“ Good at ﬁsuperficial promotian", Bob

avolded coming to grips with problems. He did not like‘'con-
frontation with adversity“ but preferred to smooth over situa-

tions to make everyone feel better.

Bob's impressions were as follows: ' he recalls
that he was equally disenchanted with Jim. Several months
before Jim terminated)With the program, Bob felt tlat it was
inpossible for them to work together. -He characterizes tﬁe

E ~year as one of 'hell and confusion'. Although he thinks that
the conflict between them might ultimately be boiled down to

& black-white issue, the situation was also made difficult

because Jim had little confldence in hls ability to do things
and the more rope he was glven the'more he panlcked--he needed
help in dding things. Actually, Jim was hypersensitive about
being put in the position of an ﬁUncle Tom ", 'Fearful of being
used, he was constantly testing people and situations. *Con-
vinced there was a plot, he pushed so hard that after a while
there got to be a plot." For examplé, Bob and J. Clark's
Views were closer to one another's than they wefe to Jim's
.‘ andhe frequentlj construed this natural alliance as a contrived
one. Finding 1t necessary to camnstantly adjust fo one another
}théy became more preoccupied with this-prqceés than_with the

program -
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In retrospect, Sob feels that none of.tﬁe Harvard
team were particularly skillful in facilitating the develop-
ment of Playroom 81 members without either taking over or with-
drawing from the scene. They had a “cloudy vision" of how
people should behave but nothing going in terms of t@e opera=-
tions necessary. For example, they would say to thé.mothers.
“you've got to get shaped up--get here on time" but not what
ought to be done right now. He felt this technique was most
painfully clear with Jim keep telling thém..“you'ye got to

get organized" and after two hours therg was no more orgahi-

zation but there was a lot of guilt about not being organized.

Bob felt Jim wanted personal prominence from his
role in the program. <Jim also felt Bob was playing'“the
game" for his own aggrandizement) Jim was sensitive about
'»pis position and strongly objected to not having.a Harvard
1deﬁtification card even though it was Harvard's policy to
gilve cards to faculty but nof staff members; Jim fell into
the laSt.category. Refusal of the card seemed to‘represent
his iﬁferlor status and not give adequate acknowledgement

for whét he was and could Ado.

Bob further adds that Jim felt he was functioning
as Bob's assistant with né real authority when he was officlally
program director. Bob feeis that the mothe;s tended to turm
to him (Bob) with problemé and that Jim felt it was because |
they'would.always come to a white maﬁ. However, Bob did have
the credentialé.-it.was'an educational project, and.Jim some-

times became so "huffy he scared everybody off", Bob felt
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he could not work with him and, with admitted diéhonesty in
retrospect, gave Jim more authority rather than fire him. Bob
could not ask him to terminate because he felt the mothers
favored Jim. DBob reasoned that it was theilr project; they were
obviously ambivalent, and if Jim vas to be.fired, they should

also f;nd him intolerableo g

During the first year, Jay tried to act as a medlata

and peacemake in Jim end Bob's disagreements, more frequently
agreeing with Bob's position since they had similar thera-
puetic orienfations. Nevertheless, he tried to encourage bil-
lateral expression of facts and hosiility. Jim felt Jay was
afrald tb express.opinions independently of Bob and reiterated
his 1deas; Bob felt Jay had a tendéncy to get academic and windy
rather than down to the hard cold facts of the job that needed

~ to be done.

" From Jay's point of view, personality-wise Bob
and Jim "were designed to irritate each other". They competed
for‘tﬁe mothér's attention and became overly preoccupied with
their squabbles. Both had a tendency to renege on carrying
through commitments and respbnsibilities. Jim would initiate
projects with the mothers, talk about the projects, but not
wbrk closely enough with them on a personal basis to manage
. the details required to get the job done. Bob had some ten-
dency to do th;s but frequently hore through absenQé. parti-
cularly in the past year. In the Spring of 1966 Bob verbally

committed himself to one-half time at the Playroom. He soon

<
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" tion of trailning. Being a counseling psycho;ogist, he still

places emphasis_on training in 1ntérpersona1 relationships
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begen ¢S Interpret hall time as time to write and .showed up . i

less and less. His disappearances were well illustrated during
the Washington trip in April. Bob and Jay were to spend time
with the mothers visiting prospective funding sources. Jay
spent the time with the mothers'while ‘Bob- was off bpicketing
the White House”. Eob was not exactly a resource fdé consis-

tency; he was "so unbusiness like",

Ce Impressions of Ideal lWiays of Setting Up Programs

-

Such as Playroom 81

At the erd of almost two years, the Harvard team
did not have a precise formulation of how they would structure ]
2 new indigenous educational program. - Jay was more specific

than Bob and would gear the program more heavily in the direc-

s o

and would have 1;ke the emerging program to .evolve out of inter-
personal growth through training rather than structured specifics

that deal more exclusively with administration and details.

On the other hand, Bob vacillated and at times
states he would makeit even leés structured than Playroom 81
was initlally so that whatever emerged would come entirely 1

from the indigenous persons involved. Jim felt the mothers
should use group pressure tactics. If they did this, they

could be‘out of Playroom 81 now and 1ntd quafters that could
allow them a more comprehehéive program, Much of thelr training

should come through doing with support and supervision.. He

would llike to see less emphasis on talking about feelings and
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. more emp“331s en handling them by actlion and & structured
situation. Instead of sitting around discussing angry feelings,
talk about how to alleviate the situations that create thé

frpstration.

d. Factors Contributing to Difficulties Encountered

"

in Pla&room Orzanization

The difficulties appear intimately related to the
functioning of both the Harvard team and the mothers of Play-
room 81. They will be reviewed briefly.

The.Harvard team has always been uncertain of its
role in Playroom 31, and the.e¢ as never a clear contract
delineating the lines of responsibility and authority. Con-

. sequently, the emphasis and focus for program planniné varied
among individuals. Jim wanted to so something to uplift the
"Negro community and began to feel the'most important thing :
was to train ana'é;tivate Negro men. He has stated frequently
that i1t was important that all Negroes learn to stand on thelr
own two feet. Bob tried to push the idea of extending the
darvard-Boston program where teenagefs rﬁnaaplay schéol for
children} Jay'!s orientation was consistent;y moré!psycho-
therapeutic with emphasis on creating a setting where counseling
and training took place. Iast! but not least, the mothers sawu
the program for small children as primary anq the one for teen-

agers sancillary. For Bob; the order was reversed.
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cf Bob and Jim
which made'working together wel} nigh impossible.'their methods
) for aécomplis?.ng even the goals they shared were separatéd by
;? ~ emphasis. Jim felt strongly that more discipline of the ‘“shape
up or ship out" variety was needed while'Bob, in therapeutic
fashion, tended to tallk about the what and whys of what had
happened. This difference is 1llustrated in regard to the teen-
agers ‘whom Jim thought Bob psychologized and in response they
developed a "mirror" relationship when they told Bob what they
thought he wanted to hear., Jim wantéd more direct confronta-
tion in a program that would help them meet the real world where
they were failing. Bob would argue that if the initiative for

eaction would come from them it would be healthier, longer last-

ing, and an indication-of real ProOgress.

The Harvard team had been and were learning a great
-deal about community organization. One of the.shortcomings
- €Xpressed by eéch membef was.that.they'needed more skill in
facilitatihg movement in others without taking over or with-
drawing from the sitﬁatioh.‘ Jim felt that he bombarded'the
mothers with things crucial for them to learn, but which they
were. not ready to accept. Bok -and iay indicated they did not
feel comfortable handling authority and frequently tended to
see it as punitive, sometﬁing to avoid.i The pendulum would
then swing to the other extreme--lalsse-falre with no structure
"and no demands. When something needed to be done there would
'be "windy discussions of feelings" rather than specific out-
"1lining of tasks appropriate to the situaﬁion. jGreéter structure

had evolved but uncertainty persisted about it.
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On the other side of the coin, the'mdthers contri-

buted to the difficulty in the program because they were not

tfuned in to the day-to-day aspeots of the program., Frequently
the attitude was most casual and the degree of actual involve-‘

ment by some menbers in the prOgram was questionableg‘

€, Contributions to Playroom 81, to the Community angd

Indigenous Staigr

As of the spring of 1967 contributions of the
Playroom to the community were unclear because the community
had been involved only minimally in the activities of the pro-
gram, Several attempts had been made te have community members-
participate in programs. The indigenous staff had extended
personal and written invitations to residents to visit the

Playroom during an Open house (of approximately 70 persons

. invited. only several came) and attend meetings and classes

held for adults. The meager response was in keeping with the

way the community had responded traditionally to other programs.

Js_ Impressions of Playroom 31 from Organizational Programs

Related to the Program

8. General Impressions of Playroom 81
All’ persons interviewed felt Playroom 81 was a

much needed community endeavor but confirmed the lack of

organization and focus in the program; one interviewee stated

that "after 11 years there.should be some organization." The

‘same person questioned. until a few months ago, what the ‘Harvard

team were" doing and because disorganization persisted, concluded

*EKC
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that it might be a research project where they ecollected peerles
reactions, -
Another interviewee noted that the program lacked
"supervision, structure, and organization", Farticularly in

the first few months it was chaotic and children appeared to

be running around almlessly with no adult guidance. There was
no evidence -of any program structure other than that of allow-
ing the children to come into the Playroom. Within the last
several months more structure was evident (possible the pro-
posal uriting helped) but certainly not an expectable amount
after two years of effert. An interviewee specified that the
mothers were given too.much democratic process when they needed

more guldance. Absence of personnei policles for staff pro-

- blems was cited as an instance of the lack of guidance and the

difficulties it can produce. For example, an ineffective jani-

‘tor had to be fired there was a question of who should tell

him and how he should be told. The mothers finally worked out
someé guldelines for handling personnel problems but then there
was no one to carry them out. The president of the group ended

up executing their decision but it was felt unfair to expect

her to do it all alone.

In the beginning leadership impressed an interviewee
as altering between an approach.that was too directive and not
directlve enough. Another 'interviewee expressed the opinion
that R, Belenky and J. Reediwere unable to impart to the mothers
thelr skills in working.with children or a group. They usually

ended up "telling the mothers what to do".
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It was alsc suggested that the Harvard teaw in
setting up their original program for the rehabilitation of
teenagers did not take into account the needs expressed by the
mothers for their children, and in attempting to work out their
own plans were using the mothers.

’
o

One interviewee repqrted that there was some feel-
ing within the tommunity that the Harvard team s*=:pped on toes
in setting up the program. For example. the Mission Hill Civic
Assoclation ﬁad been trying to negotiate with the Housing
Authority to clean and fix up the‘basement. When Harvard entered
the picture they completed this project themselves and it was
felt they shpuld have worked with the Civic Association in

reaching the goal,

Regarding the cHildren{cbming to the program, one

_interviewee felt more children needed to be invoived in the

Playroom activities. Ten to forty children were accommodated
d21ly when the program was cépablé of serving fifty. It was
noted that many children hung around outside the Flayroom
instead of.going in. It ﬁas felt tﬁat this was due, in part,
to the disorganization of the program, but it had a circular
effect of further iﬁcreaéing the disorganization as well as

being a source of frustration to the mothers,

In 2 more positive vein, growth in the mothers
as a result of the Flayroom experience was cited by all inter-
viewées related to organizations connected with the programming .

activities, One felt the greatest acdomplishment of the Playroonm |
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was in letting mothers lnow that they were abie to run a
program. Cther interviewees notéd that they were more artl-
culate, some were developing skill in handling groups, and
another in '"following through" and bringing some closure into
discussions that had a tendency to become rambling. All were

o

more able to express some negatlve feelings about professionals.

b, Ideal Orwzanization for Frograms like Flayroom 81

Ideas set forth for ideal organizétion are not
detailed or comprehensive, but they point to shortcomings

perceived in the program.

One interviewes felt that in setting up an indige-
" nous program one should start with an ideal or gozl that is
specified and definite. Once the objectives are outlined,

people commifted to the goals snould be recruited. In Play-

- room 81 almost anyone that expresséd interest was hired--"Bob
and Jim just took ten people'. Some were not particularly

interested and this hurt the program.

All persons interviewed felt the program should
have included more training. One stated, “Frofessionals by
virtue of the knowlédge and skllls they possess over that of
the indigenous group have the responsiﬁility of sharing this
knowledge and teaching these skills". ﬁothers of Flayroom 81

should have been the doérs; instead the professionals spoke

and acted for them and they did not have the experience of

learning and succeedling.




«80-
In the beginning more people shoulﬁ have been

brought in who could teach concrete program skills; a structure
similar to that of the second year when an arts and crafts
teacher and program director were hired. Learning to con=-
struct a program was more 1mportant than learning child devel-
opment theory which was stressed in the psychology classes.
Also, more should have been done to develop the natural skills
of the mothers (they were not aware they had any). Instead,
all major‘pladning appeared to be done by professlonals. For
example, one mother displayed an organizational abilitytin
plahning end executing sevefal squessfui lunches and it was .
felt that such natural skills sﬁould have been developed more

highly than they have been.

c. Community Needs liet by Playroom 81

Impressions of communify needs met by Flayroom 81
.were not extensive. "It substitutes activity for inactivity"
and it meets the needs expressed by the nmothers, specifically
a‘program for younger children. Long range effects cannot

yet be assessed and community interviews (outlined in the

following section) indicate the Mission H1ll Extension community

in particuvlar recognize the needs for such programs but are not

motivated to becomz involved beyond sending their children..

d. Impressions of the Harvard Team
Since Harvard does not traditionally get involved
with programs like Playroom'Bl, one interviewee felt thev

“Harvard people" were well motivated.  However, they did not

really know the bommunity people; problems arose because 6f
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the way the program was implemented, morale was also lowered
by Jim and Bob's constant arguing in which they involved other

people and appeared unstable themselves.

The same 1nterv1ewee felt that Jim, providing a
needed masculine Negro figure to which fhe mothers aﬁa children
could.relaté, but he frequently could not fill the role adequately.
He hhémmered on the raéial issue"; was too authoritative with
the teenagers; putting thelr. jobs on the 11ne.so that there
were notouts; competed with Bob for the mothér's attention; was

conflicted about the difference in qualifications and while he

objected to Bob's finesse did not do all he could to learn from

hinm,

f Another interviewee felt that Bob was sometimes
. difficult to understand. He said a lot of vague things which

. ‘fnitially sounded good, but, after éome thought, one realized

; : they were actually meaningless. Wnile he says 1t's hils pro- 1
( ject, he doeén't donvey the feeling that he really belleves |
it; another person that Bob was put on & pedestal (being a i
white doctor‘from Harvard) gnd the mothen;feltlbetrayed when

' he circulated his PEAR document (a nistory of the first year

of the progrém) without first consuiting them about the account.
They detected undertones Af prejudice which greatly disappointed
them.‘ Another felt Bob's.discourse was pompous and overbeéfing | !
and that he was interested in the Playroom as a study rather

than a meaningful program for the mothers. This impression g




S -82-
was partially conveyed when he talked grandly of innovations
in educatidn resulting from enrolling mothers in university

courses for credit.

" Another 1nd1v1dﬁal noted that the Harvard group
seemed involved 1in so many things they did:not have‘ﬁufficient
time, energy, or patience to give to Flayroom 8l. Also, they
were paternalistic toward the mothers--like Santa Claus, taking
them around, §howing tﬁem off, and having them make speeches.
Harvard money was spent in "giving them meals and little
excursions by taxi" which could have been used better in
improving the program, Another 1ntérv1ewee felt they did not
¥now as much aboui programhing for_children aé might have been
useful. Thelr energy was focused more on helping the mothers

develop then the programming needs of the children.

L, Playroom 81 as_the Children See it

To proGlde the flavor of the 1nterviews with children

. a verbatim récord of an interview wuith a group of children

and a éummarizgtion of thelr impressions derived frém all the
discucsions is included below. These interviews were fre-
quently very informal and held during the'prbcess of the after- -
noon activities. | | |

'On an ordinary afternoon the 1nt§rviewer visited the
Flayroom and found it alive with children. She jJoined the
group®of Negro childrén. ages 8 to 11 years; sitting around

a table talking and drawing. The conversat1on was as follows:
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you some questions?" ‘

Children: (two boys of about 11 respond, they giggle, point
to each other and exlaim) "He like to talk, he'll
answer, " ' ' ‘

Interviewer: *“Why don't both of you talk, one at a,xlme."

Children: (a girl of about 11 and two smaller girls of per-
haps 8 and 9) '"Can we tell you too?"

Interviewer: . "You sure can., I want to know what all of your
think and feel. To begin, how did you all hear about
Playroom 812"

Children: (8 year old girl)."My mother works here so I come
every day." . '

(11 year o0ld boys and girls) “ikrs. C. told my mother
about ;p_and she said we should come 'cause we could
have fuh."

8 ’ -

Interviewer: "Dd'you have fuﬁ?"

Children: (younger girl) "Ya, we draw and stuff."
(a boy) "“Mostly I like the trips." |
(othef boy) "It's better on game day then wé kin
- - rlay ping pong and use the pool table.," |
(older girl) “At first 1 was gonna take cboking but
I like arts and crafts better."
intefviewer: Do most of you come everj‘day after school?"
Childeen: (older ones) 'Ya, 1f we don't have notin! else

to do.*

Interviewer: *“What did you used to do after school before

Playroom 812"
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Children: (all respond) (& boy) "Just hung around the project

or played in the street.”

(other boy) "I use ta go to boys club sometimes but

then I got tired, and that it's too far, but then 1
‘% may go back 'cause I like the swimmin'.“
; (older'glrl) "I use ta do my homework and ﬁﬁen look
at television or else go outside but somefimes I
couldn'§ find no one else¢ around so I.Jgst went back
in the house. This is better 'cause there's always

soneone around."

‘Interviewér: “Did most of you kndw each other when you cane
to Piayroom 81 or did you meet a lot of new kids?"
Children: (looking at each other, older boy answers) "Well,
I guess we mos%ly knew each other, but I met some
If white kids and we had fun," | |

- Interviever: "Did you know these white children from school?*

Children: (same older boy speaks) '"No, mosts the white kids
| who live around hefe go to Cathollic school.' We mostly

don't hang around together exbept we play with the
ones who come tb Playroom 81 but not Qutside.“

Interviewer: '"Do you ever talk éboﬁt Playroom 81 at school?"

Children: (older girl answers) “Not much, sometimes at
'recess we talk about it, like if we plan to go at
night. " | |

Interviewer: ‘Do you comé more in the aftefnoon or at night?"

Children: (the older ones) 'Well, its better at night 'cause

they have the record player and we play.gaﬁes but'ya

~can't take classes at nightime."
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Interviewer: “How would any of you defineAeducation?"
Children : (oldar boy) “What do define meéh?"‘

Interviewer: ‘. “at do you think education means, is it
something you are getting?"
Children: (no response) .
Interviewer: “Now come on kids, think. You hear,that word
often, "
Children: .(o}der girl) "Do it mean like you go to school?"
(boy) *"Like you hafta get a education to get a job?"
Interviewer: (encouragingly) "Yes, that's the ides, do you
consider Playroom 8l a part of your education?*
Children: (older girl) “Sometimes like when you have classes
sevwing and stuff and they teach ya something.*
(boy) "I mostly play at Playroonm 8;, it aintt like
schoél.“ ’  ‘
Interviewer: ‘"When you have had fun at Playroom 81 do you
feel hapbier about going to school?"
| Children: (boy) ‘"No, I'm not glad to go to school, but I'm
i glad when'I‘leave school and can come to Playroom 81.,"
Iﬁterviewer: “Do you know what an essay or composition 1s?"
Children: (older one) "Ya, Mrs; C told us fo<wr1te one about
Negro history." |
Interviewer: “Would each of you write an essay for me about
_Playroom 817"
Children: (older girl). "Will we get a prize? The one who

writes the best on Negro history gets 55,0

R
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Interv1ewé:: "l really wasn't planning to give a prize. I
would Jjust like to read what all of you write."
Children: (older girl) *“Okay." (takes paper and pencil and
goes to another room)
(boy) "I gotta go now but tomorrow, I'll write an

’

essay for you." (another boy seconds this) ”

Later the boys left together, and the younger girls
who were drawing wandered into the next room. Some pre-
schoolers came in noisely, pulling each other in a wagon.

The older girl returned with her essay, which read as follows:

“I am 11 yearé'old.' I like Playroom 81 because it
1s a place where we can have fun. We can learn
about cooking, sewing a@d arts and crafts., The
mothers at Playroom 81 teach the children. We
ééietimeg.play with white children. ' Iy mother

likes ﬁ;.to go to Flayroom 81 rathef than be outside
after I do my homework. Some of the'boys are bad in
Playroom 81 and then get sent outside., I sametimes
go to Hustler Lounge but only stay until 7. My
‘mother wants me to come home then. We meet a lot

of people at Playroom'si.u,

I made some positive comments about the girls
essayz thanked her for writing it and asked her if she and

some of her friends would talk to me again. The girl replied

vigorously in the affirmative.
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Children's respénses and repliés fo questions where
‘much the same as this quoted saﬁplihg. All have a positive
feeling about Flayroom 81, as evidenced‘in the;r eagerness
to talk about 1t and pride in telling about something that
belonged to them. The few so did engage in other group activ- |
ities such as scouts and boys clubs, did feel’that the Playroom
could -not offer them as wide a veriety of”"sports“ as they
‘wished to pﬁrgue. Nevertheless, they wanted to continue to

come to the Playroom.

e T e e T [ o e

Most of the children fe1t'that Ployroom 81 provided
them with a place to go after school which wés close to home

and approved by their parents. Here they could meet friends

in an informal setting and sometimes got to know new ones.

] f Here too, they saw their own mothers and thé mothers of others

._1n positlve new roles as instructors and friends.

ships with white children, eépecially when three children
joined them in aAsetting that was essentlally theirs (1;e.

the Negro children in the Extension section of the Project). ' | I

A somewhat smaller percentage of the childrén felt . ;
that ﬁléyroom 81 was COntfibuting to the}r education in help- o F
ing tﬁém to develop neﬁ skills and encoﬁraging them to express ;
$hemselves in groups.v However, most of them saw Flayroom 81

‘ 3
as "recreation' and school as "education'. _ ) {
r
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All of rhe children.felt that at Playroom 81 they
‘met many new and different people and were eéxposed to new
experiences as the "trips*" with "people from Harvard*, The
trips were valuable in that they provided recreation. helped
them feel more comfortable in unfamiliar settings{ and helped

them be more aware of a world outside the housing project,

A few of the more asfute teens were able to see
Playroom 81 as extending or supplementing regular shcool; and
offering the children & learning experience in a setting free !

of the negative feelings often associated with school,

5, Playroom 81 as Seen by Community Residents

Summaries of.interviews ha#e been organized according
to the neighborhood (Mission Hill or Mission Hill LYtension)
from which the interviewees come rather than by content be-

cause of consistent differences in responseS'of the two groups.

Thirty residents from Mission Hill and twenty from
Mission Hill Extension were interviewed at their doors. in
their homes, and on the street. . They Were randomly selected
throughout the housing developments with the emphasis on

inhabitants with children.

In canvassing. differences in responses could be
nofed between the predominantly white xission and the pre-
dominantly Negro Mission Hill Extension Pevelopments. .
Mission Hill residents did not invite the interviewer (a

Negro woman) into their hones but talked reluctantly at the

Aruitoxt provided by Eic:
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at -the door. Information was to the point--yes or no--with
no ad41tiona1 comments volunteered. In thepExtenslon. she
was invited into the homes, conversation was freer, and uore

information was offered; even coffee was served.

No one in the lMission Hill group pad ever visited the
Playroom. Of the 11 mothers with children in the Flayroom
age bracket, seven had heard of the Playroom but were vague
about its purpose and four might coﬁsider enrolling thelr
children. The main reason for expressed disinterest what that
their children were involved in other activities and hed enough
supervised recreation. Thqse who were hore receptive mentioﬂed
they would llke to have more freedom to get out of the house;

presently their childrén were not old enough to enroll.

.

 Six teenagers were intzrviewed and all but one had
heard of Flayroom 8l. A couple were not particularly interested
in ény details and the others would rather be involved in groups
where their friends participated; nearby Norfolk House and the
Mission Hill Lounge. Four out of five elderly people inter-

viewed had not heard of Flayroom 81.

In cbntrast to the general disinterest 1n'Pléyroom 81 in
the lission Hill area, all twelve mothers 1ntefv1ewed in iission
Hill Extension felt 1t was a much ﬁeeded‘recreation program;
they did not have access to any other programs. Most 6f the
mothers sent their children unless they were too young. How-
ever, the majority of them»complained that the program lacked

supervision; one mother had'stopped sending her ybunger phildren
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because they.used to get beaten up. This was the main short-

coning of the program, but recently it has improved. Several

liked last summer's program and only one sald her children
and teens had involvements in activities outside of the hous-

ing project.

[
Fa

The four teens interviewed knew of Playroom 81 and

althodgh they were too old for the program, they atten.ied the

Lounge for téenagers held in the same area. All were enthusi-

astic and felt it cut down on fights and getting into trouble
because they nov had someting to do; before there was nothing,

Several children were also interviewed and enthuslastic.

From the above summaries, the availability of facilities
appears to be a major influencing factor in the interest
shown in Playfoom 81. Mission Hill, better ‘equipped, turned

"to resources within thelr own section of the neighbornood,

some aspects of the program, were much more aware of the

Playroom and interested in its continuance. Raclal Ecncerns
were suggested by the reserved reception the 1nterv1éwer
recelved in lission Hill as compared with jlssion H11l Exten-
sion but these were closely interwoven with the slmple fact
of better facilities. Iiission H1ll residents probably saw
.no reason why they should leave something they considered

more adequate to venture across the street in foreign terri- %

tory. Discomfort with the unfamiliar characterises -Mission




4111 Exilension residents as weil, for few cross the racial
dividing line to enjoy better recreational facilities on the

other slde.

In summary, the overall impression of persons inter-
viewed was that the Playroom 81 needed to.have morelgtructure
and training built into the program. Additionally and con-
tributing to the lack of organizstion were shortcomings on
the part of.both professional and indigenous staff. The
Harvard team was frequently vague about implementation of
their expectations of the mothers, were prone to bombard them
with too many new 1ceas with the effect that few could ever
be pﬁt into practice, did too much for them rather than teach-
ing them to do for tﬁemselves and became inbroiled in dls-
agreements among themselves about policy and its implementation.
- The indigenous staff, on the other hend, frequeﬁtly appeared
poorly motivated-inh thelr programming efforﬁs and were casﬁal
about carrying out dutles or attending when.it was incon-

venient. Having had no similar work experiences, they were

ﬁnable to function with the degree of independence required
in the structure of the program. It was felt & program
director could be beneficial, but there was a fear on the
part of the mothers-iﬁat & m@;; highly trained person would

take over.

e
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CHAPTER VI

Strengths and Weaknesses of the Flayroom 81 Frogzram

In delineating the strengths and weaknesses of the program,
the main objectives will be outlined and their achlevement

discussed.

1. The broadest objective of the Playroon 81 program
was to dempnstrate the effectiveness of a broader role for
guldance couneelors in which they are involved in soclally
significant action. As a liaison person between a school
‘systen ineffectively reaching disadvantaged teenagers and ’
the alienated community out of which they came, the guldance
counselor could begin bridging the communication gap by
setting up edu@ationally_relevant programs within the

community.

Within the last sevefal years there has been an increasing
awareness fhat the school systems canot disregard a chlld's
culture (of subculture) if he is to be educated adequetely
to live in tbday's socilety. The influence of hls home 1life
and neighborhood values are carried into fhe classroom with

him. Conant (Slums and Suburbs, 1961), surveying urban

schools sees the guldance counselor as a key person in the

education of school dropouts and potential delinquents,

“Guidance officers, especially in the large cities, ought

Bt AR
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to be given the responsibility for following the.post-hlgh

_schéolvcareers of youth from the time they leave school until
they are Zl.years of age. This expansion of the school's
functions.will cost moﬁey and will mean additional staff--at
least a doubling of the guldance staff in most of the large
cities. But the expenée is necessary, for vocational -and

educational guidance must be a continuing process to assure

2 smooth transition from school to the world of work." (P. 41)

The importence of expanding the guldance counselor's role
toward greater community involvement 1s being recognlzed by
- educators but this goal was not realized with the Flayroom 8;
project. Lr. Belenky approached tﬂe Boéton Scnool committee
in the fall of 1965 offering to serve as a lialson between
the Playroom program and the schools attended by the Playroom
children. His offer was refused and negotiations were never
reopened. Reasons for the refusal are not clear except that

the committee did not feei they were interested at that time.

2. The second objective was té have the Playroom - serve
as a community based laboratory site for training in urbvan
teaching, guidance, and community work prOgréms and for the
genératibn of hypotheses felevant to the development of com-

munity urban educational programs.

A number of different training programs was conducted at
the Playroom, although not under the auspicious of Harvard.
Dr. Belenky's university students fulfilled part of thelr

course requirements at the Playroom by testing children or
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interviewing community r
lthe mbthers'program axd sﬁpervised the morning play hour for
the pre-school children as part of a teaching practicum ex-
perience. The supervisor of the Wheelock students found that

i those students who were more advanced in their training and
| had more self-confidence in their ability to deal witﬁ pre-
schoq} children.benefited more from the Playrcdm experience
than newer and less experienced students. This related pri-
ﬁérily to the .degree of structure and expertise a student :
could bring to the morning program. Those who preferred to “ .;
be creative In an unstructured situation were more satisfied

with thelr experience than those who wogld like specific
duties outlined.

Training was also given the iIndigenous non-professional
staff in the psychology classes conducted dﬁring the year.
- Those ‘who attended were unanimous in feeling the classes

. were beneficial in helping them menage children better.

- It might be said that the beginnings of training in urban | ?
teaching, guidance, and community work have been toiched upon. i
Glven better program organization and supervision, the Play-
room setting couldAbécome a slignificant resource in achieving
the above goals. Presently, its future as a training site is
uncertaln since it ié not clear'whether 6thef'un1#ersities

will replace Harvard's affiliation with the program.

3.. A third objective was tb'establish a corps of trained

local people‘able to help the school in such seml-professional

2 iR sl
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roles as librarian. proctor, teacher ald, and secretarial aid

with the prospect of having them become fully credentlaled

teachers.

The beginnings of this objective can be seen in sducational
opportunities of which some‘of the mothers have tsken.advantage
eand in which they plan to participate. For example:.the eight
week teacher ais course at Garland Coilege. Several others
are making plans to participate in university extenslon courses
pertaining to child management end development in the fall,
Several discussions have been and will be held with the local
school principal regarding the possibility of mothers serving
as school aids in the classroom. It 1s evident that thelr
interest had been stimulated and opportunities for developing
more marketable skiils wnich appeared seyond the realm of
possibility prior to coming to.the program are now seen to be
within their grasp. PFerhaps the most srucial change 1s.that
the hope that things could be better 1s now being translated
jnto action through their own initiative and hopefully will
continue in fheir own lives regardiess of the unsertainity

of the future course of Playroom 81,

L, ‘The'fourth objective was to raise aspiration levels.
of community people, specificslly teenagers, by exposing then

to role models, occupational possibilities, énd making school

more immediate and important through discussions. Part of

the instrumentality in effecting these objectives.would be

training teenagers to develop a recreational program for young

R
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chi ldren ag well as acqueint theam with occupational tralning

resources and effective interview and on-the-job behavior.

Of approximately 12 teenagers involved with Playroom 81,
two have maintained some sustained contact. One whoihad
dropped out of scheool has returned to a private school where

she will finish her high school education; enother is continu-

ing hls schooling through university courses geared to obtaining

& high school equivalency diploma. They both feel the Playroom
experience haé been helpful in motivating them to nursue these
gozls, buf i1t 1s not possible to isolate the effects of this
experience from others in their lives.. All other teenagers -
discontinued their involvement with the program with a time
period of several months to a year after it was initiated,
Difficulties in maintaining the program sprang ffom at least

three obvious sources:

&, Teenagers with the most acute problems in social
adjustment were requested from the Nelghborhood Youth Service
Corps. Coincident with this group compostion was a lack of
stéucture-and supervision In the teenage program. Professional
staff were involved in time consuning disagreements about |
planning and implementing the program;and the youngsters,left
too much on their own, quickly reverted to old patterns of
dealing with responsibility and grew to fesent any demands

placed upon them.

b. The emerging pre; and after-school program

initiated by the mothers came into conflict with thé recreation

X _ . R S A S b P B R iR P e 5 7 i b ST e 738 T R s e e e T
QSRR B s b e sk s A s S R R R P T O ROy v :




y s 32 P . A gap e T s T L e e ik ed et B % ve 4 e 4 ensd
e it s i 5 - dagiyasy A S S Sk e R L 2P (o R TS % e e ey e phaatl L ¢

| -97-
program the teenagers vere running for children: roles for
chlld care were not clearly defined, animosity developed between
the two groups and each became sensitive to the other'!s short-
conmings, thefe was inadequate supervision for mothers and teen-
agers, and the mothers soon began to draw more of the.professional

attention. d

c. Disagreements among Harvard team members took time
and energy which was needed for the development of the progran

and the supervision necessary for the indigenous staff.

Studies where success has been noted with delinquent
teenagers suggest a program of intensive care is necessary
where structure and support are provided both on a continuing
end crisls basis. lassimo and Shore (1965) report their success
was characterized by a multi-dimensiénal apprecach--‘intensive
psychotherapy for exploring personality conflicts, remedial
education as e means of suppprting the learning sector of ego
functioning, and employment, which was not only therapeutic in
itself but provided a focus in reality for the psycﬁotherapy
and re-educative endeavors." (p. 541) This approach; which has
been found successful, would suggest that teenagers who have
not leérned skills which will help them adapt successfully in
this cﬁlture need a structured, intensive program where they
can begin to learn more socially constructive ways of managing
their lives. Left toc much on thelr own, they revert to the

femiliar ways of dealing with life which initially brought then
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into social conflict. Opportunity in and of itself is not

enough. Specific guldelines are imperative.

5. The fifth objéctive was to have program members become

self-sufficient in running their own program, train them in the

managemeﬁt and care of children. n

o

As the Playroom 81 program has emerged, the children's

program has been the focal point of activity and interest.

Increasingly the indigenous staff has bécome more self-sufficlert:

in running the program. Increased structure has been Intro-

duced gradually and the program that exists today for the

children is far superlor to the one which existed even one year

ago. A definite plan for activities is mapped out each day and

is usually executed effectively. The mothers still tend to be

more casual than desirable about progfamming but they are con-

| tinuously 1nsﬁitut}ng‘changes which make for a smoother and

more efficlient operation. In addition, group functionling as

a whole 1s much improved over the previous year. The staff
carry through on tasks better, arehmore articulate énd specific
in confronting problems, have more insight into children and
menage thém more effectiﬁely, are more aware of occupational
and program resources open to them apd several have and will
take advantége of available training opportunities. It 1s
probable that several will seek other positions if the Playroon

is undble to continue because of 1nadeduate'funding.

6. To facilitate 2 service relationship between the Play-

room and the local schools where the Playrdbm might provide

£
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study hall facilities, observation of children experiencing

classroon difficulties, and additional classes for children.

To date, teachers from surrounding schools where Flayroom
81 children attend have contacted the Playroom 81 staff to
ask questions about their obsérvations on. problem c@}ldren
attending the Flayroom. Several meetings have been held between
Playroom staff ana thé princlipal of the local scheol to discuss
the possibility of mothers serving as teachers aids. No defi-
nlte plans have emerged.ﬁut talks are scheduled to continue in |
thé.fall. Iﬁ appears that the beginnings of a service relation-
ship between the Playroom and the -school is in process. How~
ever, extension of sgrvices provided at fhe FPlayroom, study
hall facilities and additional classes, would necessitate
expansion'of the present program to 1nclude‘more staff, hours,
and activities. Since greater.oréénizational efficlency is
needed in the present program, it would seem prucent to accom-
plish this beforé further responsibilities in longer range

expansion goals are assumed. o .

[

7« The seventh objective was to have the Playroom serve
as a center.for vork and discussion in which new idéas for

community initletive and organization might germinate.

Again, this 1s & long range objective which, hopefully,
wiil develop as the prcgram continués. During'the year the
mothers engaged in several community activitieé:' an after-
noon tea for a congressmah, a chicken dinner to provide needed

financial'assistance for a community resident, two afternoon
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teas lnviting interested persons to visit the Flayroom. The

| former two were quite well attended. but showing was poor at

the last two; in fact, out of 80 persons invited only two or
three showed up. Although not too successful, the members of
the Playroom have attempted to involve the community }n the
activities and through the fall discuséions with the local
school principal may move further into the conmunity to serve

in thé school as teacher aids{

-

liost of the 1n1t1at1§e for Qommunity involvement is pre-
sently one way: Playroom mothers are making efforts to move
toward tﬁe cdmmunity. but traditionally lethargic, the general
community 1is not reciprocating with any apparent active 1nterest
in the progran., Nevér;heless. thé Playroom group is one 6f the
most actlve in the neighborhood and . us beep identiried as a
source of commuﬁity activity. With the present resources
available to the community, the Plﬁyroom would be the logical

Place where community based ideas might germinate.

»

in summary, the Playroom 81 program has achieveé its goals
of increasing achlevement expectations of group members, and
helping them become_more self-reliant in order to independently
operate the Flayroom program. It must be said that these goals
have not been fully achieved, particularly with regard to
1ndependent program operation. There has been slow but con-
sistent improyement. but considerable refinémeﬁt of program
8kills 1s necessary before Playroom 81 could successfully compéte

with4an_efficient.-smoothly run children's.program.
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"The Playroom 81 setting has served as a site for modest
ventures in community-based teacher and guidance training, and
the establishment of a group of locally trained reople to work
with the school systems. However, the development ahd course,
of these activities is uncegtain. With Harvard's termiﬁation
of the two-year contract to subsidize development of';he pro-
gram, it is unclear whether or in what capacity Playroom 81
will maintain a university affiliation, and consequently con-
tinue to serve as a Student training site. Regarding the use
of trained local people in the school system, it is also un-
certain to what extent this objective will be realized; whether
talké with the school system about the use of mothers as

teacher aids will materialize beyoﬁd the discussion stage.:

The broadest objective, to e&lter the role of the guidance
counselor to involve him in socially significant community
action, does not appear to have been accémplished. After
Dr. Belenky's initial overtures to the Boston School Committee
where he offered to serve as a liaison between Playroom 81 and
the schoois attended by these children, contact was not resumed.
Therefore, his role in the program was not directly related to
the public schools, but was one of a psychologist developing

& community-based educational program,

The general strengths and weaknesses of the program can be

. assessed in terms of the extent to which its objectives have

been met. Host of them are in the beginning stages and more

‘time 1s necessary to evaluate whether these beginnings will

develop or diminish, This task lies in the future.

LRl
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CHAFTER VII

Overall Assessment of the Playroom 81 Program

Assessment of program success 1s important, but.aﬁ equally
sisnificant question must be posed regarding the development
of suéh 1nd;genous venﬁures; what 1s the most economical way,
in terms of time énd energy, to develop a self—sufficient. on=-
going, community program. Specifically in relation to the
Playroom 81 program, if one 1s presented with the goal of set-
ting up a child care program in a disadvantagecd neighborhood
which is run either by teenage high school dropouts or neigh-
borhood mothers without prior experience, what operafional
guldelines can be delineated for the economical development of

" an 1lndigenous, well-functioning program.,

Pearl and Riessman (1965) see trained non;professionals
as a major potential resource in bringing social services to
people within their own_community. wﬁile they focus upon the
non-professionals vorking out of established service'agencies
in collaboration iwith professionals, rather than running
thelr own sélf—sustaining programs, they outline several perti-
nent points fore prepariné the non-professional for community
service. Atfention is glven to 1ssues of trgining people from
a lower socloeconomic group with life styles differing from
the middle class professional who must be responsible initially
for their training, to some of the difficulties indigenous staff

",

:
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.encounter in moving into new end unfamilier reles and tralning

approacnes that can effectively‘meet the learning needs of the

indigenous non-professional.

A, Treining

One of the most important training focl is the provision

of continuous on-the=job training and early 1n1t1at13n to work..

For the most part, Pearl and Rléesman stress learning with-
in structured, weil-planned guldelines. Initially Playroom
81 differed from this approach in that the Harvard team
(Drs. Belenky and Clark) had adopted a highly democratic train-

ing approach where optlons were presented but all decisions

were left to the mothers. They thought that if people were
' glven the opportunity to make and implement cholces they would

spontaneously assume initiative previously lacking and move

' toward the preferred decision. Over time 1t became apparent

that the mothefﬁoé;d not always have the educational or social
exposure to understand andg think through alternative and
ramifications of problems at hand, or to make decislons and
initiate action. Both content and process are new ahd they
had not the benefit of experience or tralning 1n‘educational

and recreational programming for children.

In establishing é training‘pngram lack of experience
and initiative on the part of the mothers was complicated by
the H;rvard team's uncertainty. about their own goals for
Playroom 81. Was it me?élj a playroom, a community venture

in 1ntegfation. a university or indigenous training site for

sssss




- sounded exciting to them, but their variety frequently had the

the éoals for the project.
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_both students and community residents? When goals could not

be clearly speclified, appropriate and consistént action for
accompliéhing the goals could not be planned. »Consequently}
the mothers were presented with many ideas and possibilities
for program activities or directions and eipected to cull out

of the alternatives what they most wanted. DMost of'%he ideas
éffect of confusiné the mothers rather than helping them de-
fine objectives. |

Initially, the mothers' group.stated they felt a pre-school

progfam was tne most needed service in the community. A year

later this was again restated and more focus brought into the

program training. However, in the interum, much training

time was lost because of the lack of.defined clarity about

Further, within the democratic framework they had initiated,
Drs. Belenky and Clark found themselves in a bind. Responsible
to Harvard for the developmenf of an educational prééfam. they
had‘given the power of.decision making over to the ﬁothers
who were not prepared to assume such responsibllity. They
believed the community possessed the resources for its own
betterment and the most meaningful changes would eventuate
ir Negroes helped Negroes, rather than whites doing it for
them. To avold the lattef situation, where'the white profes-
sional took over, they adopted'an opposite .position where the
mothers should do everything for themselves. This'arrangement

posed several difficulties; Drs. Belenky and Clarks, responsible
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for the success of the program, had technically lgft themgelves
without authority in 1ts implementation and wﬁen the mothers
were indecisive and disorganized tended to make decisions for
theﬁ. This role duality further created confusion so that
neither professional nor non-professiongl staff were clear

about lines or role demarcation and extent of their authority.

'The.uncertaipty of both program objectives and implementa-~
tion on the part of the Barvard staff, did not allow them to
clearly outline training procedures for the indigenous staff.
Initially, formal training consisted primarily bf fleld trips
to educationél institutions, speakihg engagements to university‘
'students where the indigenous staff described their program
and recreational trips. for the children. There were group
discussions around definition of the long range and short term
goals-and more’efficient executiné,of day-to-day details.,

'_ﬁowévér, other than an arts and crafts class no étructured
training in child development, needs and interests of children
at different ages, child management, programming and activities
skills, 6r development of & relationship wifhmembers of the

professional community was inltiated.

The.overall approach during the fifst year of progzram
operatibh followed more closely along lines of cultural enrich-
ment than specific program tralning. lNore training was intro-
duced the second year in ferms of classes 1ﬂ child psychology
and a wider variety of arts and crafts skills suitable for the

children. At the same time,the mothers themselves‘;ntrodqced

Lo i : Rl

= e amde et




| «106-
wore siructure with innovations such as posting weekly activity

schedules, restructuring children'groupings élong lines of

interest as well as age, and a wider variety of available
activities. The professional staff stressed to the indigenous
staff the importance of doing, but in retrospect the question
was raised by one of the professional staff as to wHether they
knew how to teach people how to do things without taking over

themselves.-

-

Among all persons interviewed, there was unaminous agrez-
ment that a more specific training should have been introduced
with the beginning of the program., Overall, it was felt train-
'1ng should have been related more directly to the development |
of skills needed in running a ohildren's reoreational-eduoa-
tional program~ workshops, programming, child interest and
needs at different ages, resource sources, and administrative

skills.

Although ﬁnowledge of the most effective ways of training
low-income non-professional is in its infancy, there ere
indications that a pracfical, concrete, down-to-earfh style
i1s most successful. (Pearl and Riessman; 1965) The relation-
ship between an.idea and practical experience must constantly
be poinfed out with frequent checking to make sure ideas are
understood. The effects of a more concrete, illustrative type
of teaohing versus one that is more conceptnal and orliented v

toward verbal discussion could oe seen in the indigenous staff

response to the two psychology courses offered: ,one'fooused

o>




around observation and diseussion of the children'c behavicr - |
in various tesk situations while the other encouréged reading
and discussion of technical psychological materials which
ordinarily would be offered in a graduate level college courses
Many of thamotheps felt the observational psychoiogy course in g
child behavior was their most helpful training expeniénce. At |
the same time, most of them 2lso noted that the more conceptual
coﬁisé was difficult for them to understand and they did not
see that it had rélevance for the Playroom program. The
% fafionalization offered for its presentation’wés that the | .
» mothers'! confidence in théir ability to master formal educa-

tional material and consequently their éttitude toward learn-

ing would be enhanced when they found they could uﬂderstand

what the author was trying to say even though they did not know

the meaning of all of the words. However, they displayed

- resistance rather than interest in learning through this method

8

and some of their remarks suggested that this approach undercut

thelr self-confidence rather.than enhanced it.

Further, in the training of indigenous non-profgssibnals
en intimate knowledge € the lifg styles and attitudes of low
income groups 1s essential. The st&le of the middle class
professional, with different educational and cultural exposure

1s oriented toward a more conceptual, abstract approach with

high emphasils on verbalization. The lower income group, on
the other hand, are more down-to-éarth, oriented toward ection | i

rather than talk and need symbois.tied to direct experlences in ' B
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order for them to be meaningful. <Lhe basic difference must

be understood by the middle class tralner if he 1is to be

effective.

In general, the training that was given at Flayroom 81
was more orlented toward an activity than a lecture aﬁproach
but it was hgphazard without clarificd 6bject1ves. The Harvard
team gave the mothers much encouragement to be more efficient
in terms of telliﬁg the mothers what they should do and.how
the should become nore organized. Possibly one of the reasons
organization evolved so slowly was that the professional staff

were not themselves well organized elther in terms of the pro-

gram goals or the methods of implementation. Consequently,

they were unable to structure a highly relevant training pro-

grem for the indigenocus staff or serve-as the beét nodels of

-organization themselves.

-’

B. Team Approach

Another important point in the training of indigenous

personnel:lis the’development of an intensive team approach

eimed at buillding strong group 'solidar.ity' anong the non-
professional ﬁorkers, Group morgle amohg the mothers of
Playroom 81 was varied over the two years and gradually
became stronger as they ha&e been able to verbalize theilr
dissatisfactions and demand better performange within thelr

[ ] .
own ranks. However, the intense conflict among the profes-

sional staff during the first year, notably J. Reed and
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Lr. Belenky around program implementation, prohibited any
solid team épproach which could serve to weldlthe mothers
together as a purposeful group. In fact, so much professional
staff energy wés consumed with their own disagreements that thé.
mothers, the program planning and the supervision were neglected.
In the developﬁent of community programs,. this expefience
poiptg to the imperative of having people work together who
share similar goais and are able to implement them cooperatively
Initially thelprofeSSionals must serve as models after which
the trainee can pattern his working habits. ‘If they are fre-
quently unavailable or disorganizéd themselves, it beconmes
much harder for the indigenous group to successfully master
the skills they need to run an efficient prOgrém. The mutual
‘support and recriprocai learning arising out of a strong team
approach where everyone 1s united around a common goal 1s
difficult, if not impossible tocattain, if there is not a

uwnified team approach among the‘professional training staff.

-

- Cs Selectlion of Non-professionals

In‘an indigenous community program such as Playroom 81,
where one of the central goals is a self-reliant and finan-
éiall\ independent éperation, the non-professional staff
constitute the coré group -upon which its success depends.
Careful selection.of personnel is important 1if a well func-
tioning organization is to emerge: persons who are interested
ih apd able to contribute service tovtheir comnunity, who are
willing to learn and motivated to improve themselves and their

particular life circumstances. People who have been very 1ill
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should not be employed but people who hoave hagd certain kinds

of ciisis problems or smaller emotional difficulties might

well profit from being employed (Pearl and Riessman, 1965).

When the teenage rehabilitation progrem was in'its oon-
ceptual stages, plans Were made to take adolescents from the
Neighborhood Youth Service Corps who had the most serious
problems. .The rationale behind this decision saw these young-
sters as the most.disadvantaged and the most in need of an
opportunity to reassert themselves in soclety in & more pro-

ductive way than they had been previously possible. However,

. the fact that they had the most serlous problems implies that

they were tcenagers who had the most difficulty finding an
adequate structure in their environments within which they
could funotion productively, a low frustration tolerance,
limited selfeinitiative and:ability to oompiete tasks, generally
poor Inter-personal relationships and conflicts with authority.
These characteristics would necessitate a closely supervised
program and clearly structured framework within which they
could perform. Haring few internal controls they could depend
upon for behavioral productivity.ithey wonld be likely to
revert back to thelr previous unsatisfactory patterns of
dealing with their world when left on their own. This was,

in fact, the sequence of tneir involvement at Playroom 81.
Initially they involved themselves in activities with the
ohildren.. Supervised discussions were held but'there was

little programming for activities with a resultant sense of

futility as to how relevant and effeotive their efforts were.
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have the teenagers work with them eanimosities and resistances
to active program involvement increased. At the same time,
the professional staff were 1nvolved in inter-team. disagree-
ments which’ took time that hed been originally planned for
supervision of the teenagers. The mothers, more stable than
the adolescents, gradually assumed'the-running of the program
end the teenagers dropped out. Out}of.a‘dozen'youth, two
remained involved with the program., One for one year until
she went back to school and the other for'the'two year period
while he followed a course at Northeastern which could bring

him a high school diploma,

Within the mothers group resentments also arose around
members wﬁo Were,unwilling to assune their share of the res-
poﬁsibility for programming. Althougn non-professional staff

selection tightened up in the second year of oceration, during
the first year snyone who came could join the Playroom 81 staff.
Most of the members .were interested in establishing a pre-

school program but problems were created by some& persons who

had rather serious difficulty in their 1nterpersona1 relation-
ships and who finally left of their own accord Oor were asked

to leave by the other menbers.,

As outlined personnel policy where only people capable
of developing the required skills would be hired could have
avolded some of the problems and difficulties that arose.

fGQPIe unsuited for the program frequently eliminate themselves

aly
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eventually, but prior planning.about the‘charécteristics of
successful non-professionals could economizZe program develop-
ment both in terms of time and effort expended. This does
nof imply that individuals with personal problems or minor
life crisis situations should not be included, but the program
will have the potential of being more effective if ffs members
are able to preserve areas of functioning relevant to program

activities that are not dominated by personal difficulties.

D, TLelegation and Use of Authority

The delineation and delegation of authority is of central
importance 15 any well functioning program or orgenization.
Ambivalence regarding the use of euthority permeates the
development of the Flayroom 81 program and much has been referred'
to and discussed 1n.the preceeding pages. Relff and Riessman

. note that one of the 1ead1ng complaints profes31ona1s rake
about non-professionals is that they are reluctant to assunme
authority. On ths other hand, they meke reference to the
ambivélence of many middle class people who find it'difficult
to be author{tative without beling authoritarian and cannot
€aslly combine authority with warmth. The Harvard team found
themselves in this dilemma of being uncertain as to when it
was appropriate to asssrt.their authority and how it could be

done most effectively.

They found it difficilt to make demands without feeling
they were being punitive and tended to try to make suggestions,
and present alternatives to the mothers. The 1nd1genous staff,

more accustomed to the position of being recipients of authority,

ERIC
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ra?her than assuming 1it, frequently.did;not follow through on
suggestions; At these points the professional staff tended
to become authoritarian or withdraw in frustration and dis-
couragement wonderihg exactly what could be expected of the
mothers. In their own uncertainty they could not préyide
conslstent program guidelines through which the mothé}s could
orient themselves to a power structure and learn from it.
Rather, vascillation fron one position to enother left the
Indigenous staff to interact within a power structure that
could appea: arbitfary and somewhat similar to the social
bﬁreaucracy lower socioecononic groups have grown the suspect
end resent. If an indigenous non-;rofessibnal can feel that
the professional authority is genuinely concerned with them,
they can become more receptive to peopie in authority and with
: it the assumption of aufhority (Reiff and Riessman, 1965).
However. they lack practlce.in.the assumptlon of authority
end it is important to provide practice in a permissive set-
ting (as role playing) and to make sure they have detailed

knowledge about exactly what is expected of them.

From the vantage point of the researcher Observing the
-‘numerous factors that contributed to the.development of
Playroom 81, one of the most cruclal facts influencing the
lack of structure and clarity that permeated the rrogram,
more noticably in the earliest months of operation, .was the
- absence of any Speéific contractual agreement between_the

Harvard team and the indigenous staff. First, the Harvard
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team hed e general idea of an cducational rehablll&a%ive
- program they vanted to develop with drop out teenagers by
putting them in a more responsible care giving role, but
no definition of how this was to be accomplished. They
meved into the community, exploring through interviews its
felt needs and asking people what kind of service pnbéram
they ﬁost preferred. When the ooﬁmunit& objectives of a
pre=-school program did not coincide with the Harvérd tean
objectives, they tried to incorporate both into one program
without spelling out first in detail their modus operandl.
Resentments quickly developeq between the teenagers énd the
mothers who were both trylng to establish a children's
program: initially the teenagers were paid and the mothers
were not, attendaﬁce was sporadic, no specific program gulde-
lines were laid down for elther group; the professionals

 became engrossed in their own disagreements and adequate

supervision wag“ﬁbf prévided. As difficulties arose, various
arrangements were tried: having the teenagers help the mothers
supervise the children, giving then thelr own groups of
chlldren separate from those of the mothers, or pep £a1ks.
None were particularly successful and within six.months.

- most of the teenagers had dropped out of the program, leaving
it for the.mothers to run. |

Secondly, and possibly an out-growth of.the white pro-

fessiznal's sensifivity to robbing the diéédvantaged person .

of the satisfaction of succeeding through his own efforts,

offering the yet untrained indigenous staff the full power
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of declision making on all matters pertaining tc & program

for which they did not in fact have to assume resbonsibility
created confusion. They were responsible to no one for 1ts
success, financlal subsidizing did not lle in thelr hends,

and continuing fgnds were assured regardless of their.produc-
tivity. In the professional staff's efforts to promiée the
1at1tud; in opportunities for development, there were not
confractualqlevels by which any demands could be made upon

the 1ndigénous group. They were pald regardless of the
regularity of their attendance, their productivity while there,

and initlally eanyone who was Interested could become a staff
member. iore eccustomed to a passive life style where they
walted for things to‘happen the mothers learned slowly to .
mobilize themselves as-a functioning group. In the ﬁrocess
great frustration was created among the mothers themselves

- because they were not satisfled with the program and would
‘iépsé.into cyclic periods of apathy followed by renewed
effoyts; in the professional.staff because satisfactory galns
were not being made in spite of thelr encouragements and they
had technically gilven up the aufhority to make any coricrete
demands upon the mothers; and in visiting or consulting pro-
' fessionals who becamé discouraged by the disorganization and
tended to disinvolve themselves from their initial commitment

to assisting with the development of the program.

The lack of clearly specified goals and contractual
conmitments between parties had the effect of undermining the

morale of most of the people, professional and non-professional.
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1nvolﬁed in the Flayroom 81 program. One unfortunate effect
eventuated.from the dilemmas and uncertainties that con-
fronted the project members afound issues of role definitlon,
expectations, and points of leverage for helping people mobilize
themselves more product;vely. Harvard, having alread& accunu-
lated a reputation for being impractical and somewhat pater-
nelistic, was looked upon "by the community with skepticism
from the beginning. People walted to - see what would happen
" and when they observed continued disorganization began‘to feel
thelr negative impressions wer COnfifmed. Initially, the
mothers were enthuéiastic about tﬁ; Hafvard group because
the program allowed them opportunities for self-initiative
and development tﬁat they might not have had otherwise. iHov-
ever, when the profess;onal'staff put themselves in the posi-
tion of having to gain the mothers! perm}ssion for any action
they might take which directly felated to the program and did
not fqllow through on thelr agreement, the mothers becane
disallusioned and felt betrayed. The particular instance
where thié was most noticeable was in Dr. Belenky's distribu-
tion of his account of the history of the program without
first consuiting the mothers. It contained several passages
whidh they felt were of fensive. In the 1light of the agree-

ments that had been made, theilr disallusionments were justified.

However, the question must be raised as to whether this
is the best kind of arrangement for a professional group

to take with a non-professional indigenous group still in the
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process of being trailned to run a program. If a professional
grbup is willing to supply financial support and consultation
to help neighborhood people acquire skills that will benefit
both themselves and theilr communities, should they not main-
tain certain decision-making perogatives until the indigenous
group is adequately trained to constructively assumemthis
respohsibility. Given permission to veto profeésional staff!s
actions, the responsibility of the professional staff toward
the non-professionals is emphasized, without stressing the

importance of reciprocal responsiblility.

In the development of an indigenous progranm, it is as
erucial to train the non-professional in a way in which they
will feel comforteable with the professional community and gain

an awareness that both groups must share responsibility equally

. to best accomplish their goals of self-development and reliance.

-

The constant stream of visitors and students observing the
?layroom 81 program, most frequently at the request_of the
professional staff, further contributed to the '"we-Them"
feeling that can exist within disadvantéged ethnic groups
when they come in contact with the professional and acadenic
world. Wnile the mothers gave their permission, they felt
atvtlmes as if they were béiﬁg~observed in an analytical experi-
menital way, like "guinea pigs". Living the sheltered life of
a povérty community; the white professional écademic world was
"out there’". Iuring intervieus mothers remarked that their

visits to ~universities to‘attend meetihgs and address  -students
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beéan‘to'lessen the feeling of separate worlds, However, with
the numerous people observing the program, the very slow growth
in organization noted by people tangentlally related to the
Playroom, the mothers! own awareness that more effeqtive func-
tioning was possible and their yet uncertain confidence in
thenselves all contributed to & sensitlvity about tgé program
effedtiveness where they felt personal responsibilify for its

failure (when it existed). This served to increase, not abate

their feeling of alienation from the professional community.

Again, contribgting to the sense of alienatlion was the
previocusly mentioned lack of role*defiﬁition expectation. The
professional staff were unclear themselves about what performance
could reasonabvly Be expected from the indigenous staff. Con-
‘sequently; they were uncertain abéut how much and what specific
pressures ought to be exerted. The groqth of some organization
In the program was a slow, labored préceSS‘and frequently the
professional staff would view minor gainé as major ones.l The
motﬁers had never participated in an efficient, effective pro-
gram theméelves and had no criteria against which they could
measure their progress, Consequently, when they became'more
aware that'fhe consensus of opilnion among tangentially involved
professional staff outside the Playroom, they felt let doﬁn
and betrayed and previous suspicions of fhe professional

comnunity were renewed.

Hopefuily. much of this could have been avoided if role

expectations could have been clearly and concretely outlined
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‘with frequent feedback about organizational progress in the

| light of a specific criteron of a well functioning children's

recreation program.

L)

A mbre focused training effort would help alleviate a
number of the sources of confusion that has hampereéfthg devel-
opment of the program; actlvity would be more goal oriented, .
the indigenous staff would be provided structure within which
they could.grédually begin making decislons and accept greater
responsibility. If taské could be clearly outlined and mastered,
incremented successeé would contribute to cohesive group morale

and the development of a sense of functlioning adequacy which

many experiences prior to the Playroom did not offer them.
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CHAFTER VIII
Summary

Playroom 81 was a recreétional program available;to
children in the iilssion Hill Extension Housing Pevelopnment,
Roxbury, iiassachusetts. It was operated by ten mothers indig-

enous to the project who were subsidized by the Commonwealth

‘Service Corps.

The Flayroom 81 project was supported by funds from the
Office of Economic Opportunity which were a2llotted to the
Shadow Faculty at the Research and Development Center, Har&ard
University, and in turn to PEAR (Psycho-Educational Action
Research) over é two-yeér period ffom September 1965 to June
1967 for the purpose of developing "1nno§ative and utopian

laboratory schools" which woulid challenge traditional methods

of eaucation.

The fellowing objectives aere condeptualized for Playroom 81:

_.l) To demonstrate the effectiveness of a broader role
for guldance counselors 1n‘wh;éh they were involved in soclally
significant action. As a liaison person between a school

system which was ineffectively reaching dlsadvantagéd teenagers

“and the alienated community out of which they came,the guldance

counselor could begin bridging the communication gap by setting

up educationally relevant programs within the community.
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2) To serve as a community based laboratory site for
tralning in ﬁfban teaching, guidance, and community work pro- -
grams and for the generation of hypotheses relevant to the

development of community urban educational prograns.

3) To establish a corps of trained local people able
to help the school in such seml-professional roles as librarian,
proctor, teacher aid, and secretarial aid with the prospect of

having them become fully credentialed teachers.

L) To raise the aspirétion level of community people,
specifically téenagers, by exposing them to role models,'occu-
pational posibillties; and making school more immediate and
important througﬁ discussioné. Part’of the instrumentality
in effecting these objectlves w@uld be training teenagers to
develop & recreational program for young children as well as
' acquaint them with occupational training resources and effective

interview and éh-the-job behavior.

5) To have program members become self-sufficlent
in runnihg thelr own progranm, train theh in the menagement and

care of chilldren.

6) To facilitate a serﬁice relationship between the
Playroom and the local schools where the Playroom might pro-
vide study hall facilities, observation of childrenvexperienc-

ing classroom difficulties, and additional classes for children.




interviews was developed. Researchers observed and noted

‘vision’ in the program. The Harvard team went into the proaect

 productivity, but in addition became engrossed in iﬁter-team

.. .disagreements which consumed more energy than the supervision
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7) To nave ine Flayroom serve as a center for work
and discu5516n in which new ideas for comnunity initlative

apd organization might germinate.

To determine the extent to which these objectiveé were
realized a researcn methodology 1nvolv1ng'observation'and
morning and afternoon programs several times a week from
August 1966.t?rough May 1967?. Impressions of the program
were also secured through interviewing the indigenous and
proféssional staff and other individuals engaged in the pro-

Ject in a less intense but meaningful way.

Initially the Harvard Team had ﬁlanned to have teen-
agers who were dropouts fron hiéh school run a recreétional
program for children from a disadvantaged community under the
supervision of‘a gsychologist. ‘However, when the community
was consulted gﬂprogram evolved where mothers ran activities
for pre-school age children during the morning and efternoon
éctivities for school age children. .The Harvard teém tried
to combine both programs but within six months all but one
of the dozen teenagers originally involved had dropped out
and the mothers took over the pfogram._‘This change was most

obviously related to the initial lack of structure and super-

with % highly democratic approzch to_group functioning and

and planning. -
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Although.the Playroom 81 program tended to become more |
structured over time, organization was still casual after
*tWé years of operation. The overall impression of peerns
interviewed was that Playroom 81 needed to have more structure
‘and training built into the program. Addifibnally.’?hd con-
tributing tolthe lack‘of organization wére.shortcomings on
the part of.both professional and 1ndigenous»staff. The
‘Harvard team were frequently vague about implementation of
the.expectations of the mothers, were prone to bombard them
with too many new ideas with the effect that few could ever
be put into préctice,.did too much for them rather than
teaching thenm to éo for themselves end becane embroiled in
disagreements among themselfes abtout policy and its imple-
mentétion. The indigenous staff, on the other hand;frequently
. appeared poorly motivafed in thei£ prggramming efforts and
were casual abaut'carrying'out duties 6r attending when 1t.
f was inconvenient, Having had no simllar work experiences,
‘they were unable to function with the degree of independence
requiredgin the structure of the program. It was fé;t a
prograd'dlrector could be‘beneficial, but there was a fear
on the part of the mothers that a more highly trained person |

could take over.

‘-

In summary,‘the'Playrobm 81 program has acﬁiéved its

gaalg'Of lricreasing achievement expectationé of group mémbers,'

and of helping.them'to become self-reliant in order to inde-

h" ‘pendent1y oPerate the Piayroom prOgram. It must be said that

3
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these goals have not been fully achieved, particularl& with
regard to 1naependent prﬁgram operétion. Thefe had been slow
consistent improvement, but considerable refinement of program
skills is necessary before Playroom 81 could successfully |

compete with an efficlent, smoothly run children's program.

The Playroom 81 setting has served as a site for modest
veﬁtufes in community based teachers and guidance training,
and the establishment of a group of locally trained people
to work with the school systems. However, the development
end course of these activities is uncertain., With regard
to the use of trained local people in the school system, it
1s also uncertain to what extent this objective will be
realized: whether talke with the school system about the use
of mothers as teacher aids‘will_materialize.beyond the dis-

cussion stage.

The broadest objective, to alter the role of the guidance
counselor to involve him in socially significant community
acfion, does not appear to have been accomplished. Overall,
most of the objectives ﬁere in the beginning stages of reali-
zation at the time Harvard terminatéd financial support and
the degree to which they may be,implementéd can be determined

only in the future.

Aspects of the organizational structure of Pleyroom 81 and
the lack of clarity in role definitions and expectations which
contributed to the confusion that hampered much of -the program

development are discussed in Chapter VII.

. ey
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- GRANT REQUEST FOR CONTINUING DEMONSTRATION
COMMUNIYY PROGRANM FOR CHILDREN AND MOTHERS

"PLAYROOM 81"

Mission Hill Extension Housing Project
Parker Strcet, Boston llassachusetts

MARCH 1967
FIRST DRAFT
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+REQUEST FOR CONTINUED FUNDING OF PLAYROOM 81

9

History

Playroon 81 began in October, 1965, when a group of mothers from
the Mission Hill ccmmunity got together and decided that something had
to be dona to provide recreation and other services for the cpildren of
the immediate area. Mission Hill is a low income housing development in
the Roxbury section of Boston. Because of the placemenf policies of the
Boston Housing Authority the 1,023 families in the Mission Hill Project
are primarily vhite while the 588 families in the Mission Hill extension
across the street are pfimarily Negro. Fifty percent of the 8000 people
in the Mission Hill neighborhood, 3/4 of whom live in the housing develop-
ments, have incomes of $3000 or less. There are 2000 children under 18
in the area. ' |

- The mothers were concerned because there were no recreation facili-
ties in the extension project. They didn't want the younger children to
have to go the distances or cross the busy streets necessary to reach
facilities used by older children. ‘

There was nothing to start with. The mothers began meeting in a

basement of the;bauéing project building withk the permission and cooperation
of the Mission Hill Extension Civic Association. ‘They had been contacted

by a group from Harvard who were interested in doing action research in %
the commpnity.
The group of mothers met almost every morning to find ways of devel-

oping a program for the younger children. They were untrained and inex- | s
perienced and faced many problems. First it was difficult'to keep mothers |
1nvolved. The group applied to the Commonwealth Service Corps and became
full time Commonwealth Service Corpsmen receiving $80 per month to compen-
sate them for their volunteef services. Once the $80 was available the
group was able to keep mothers involved and depend on them.

o Next it was necessary to fix up the basement so that it would be an
attractive place for children to play. The Mission H11ll Extension Civic
. Association had been tryiné to get the basement fixed up for four years.
The Playroom 81 Mothers were finally successful because they volunteered

to do the work themselves and Harvard provided the paint. The mothers

-~
[,




i - v e T e s o
P N S S ae " oo — o % T ] g PP TS L s TRV e &
" R = S - " === . B A A L VT H 5 - tye w mtemees momceny

painied and decoraied ihe 'ﬁasexueui, draf ting auyoue who happened to drép-_-in
to help. Thé Housing Authority tiled the floors, put in a new sink and
agreed to pay the gas and light bills (toilets and a stove were already
- .on the premises). The mothers hired a man from the community to do main-
' tenance work in the playroom. |

Because the basement at first was just one large space, the mothers
had trouble controlling the children who would charge up and down. Gradu-
ally, first through appeals to nurseries and .schools in the’grea, and latér
with funds from Harvard, the mothers got desks, tables -and partitioms
and.were able tc make the space more functional; In cddition toys, books,
paper, crayong.‘tables, chairs, and art supplies were donated by various
groups. _

After much discussion and many false starts a two-part program evolved.
In the mornings fhe mothers take turns caring for their own pre-school
aged children, to free each other to participate in and conduct classes
deéigned to improve both the morning and afternoon programs. In the after-
noon they produce and instruct in the recreation program for schoo-age
children.

The Pre-school Playsroup

The mothers' fourteen pre-school‘éhildren take part in a play greup
each morning. They finger paint, play games, work puzzles, color, etc.
Two Wheelock C&ilege students come each morning tb work with the children -
so that the mothers can prepare for the afternoon program and participate
in classes. Each morning one mother is assigned responsibility for
supervising the Wheelock students and the playgroup. The mothers of
Playroom 81 hope eventually to expand the pre-school program to the whole
‘community. They have received requésts from 30 to 40 parents who would
like their children involved in a pre-school program. At present the limited

- facilities make expansion impossible but, when additional space can be

rented, this is the goal. Mothers have noticed that their children have
become less dependent through participation in the playschool.

ey s R i a7 o D

Classes .
On Tuesday, Wednesday and Thursday mornings the mothers have classes

ﬁ in knitting, sewing, child psychology, and child observation. These courses

1
A

FullToxt Provided by ERI

W
e
T

: Q ‘ . . ' ‘, ) 7 .
e ERIC s cmeee e e U
et n . . i e



- e - e
So o o

-3-

are open to everyone in the two-project community. ~Two- of the mothers

conduct the knitting and sewing classes. The child psychology and child

-obgervation courses are being taught by the Harvard researchers and involve

outside reading and written work. In addition a course in the techniques
of weaving, batiking (an Indian process of designing with wax on various
kinds of fabrics) and the art and process of making: bead necklaces is

. - being run by a local teacher and professional artist on Tuesaay evenings.

On Thursday mornings the mothers iavite different speakers to mcet with
tﬁem: Friday mornings are resergg? for business meetings. The Playroom
is closed on Monday mornings.

The mothers have also taken a number of field trips to see what is
being done in the field of education so they can improve the program at
Playroom 81.'_Among the places visited were Northeastern University (to
talk with the Director Qf Adult Education), Educational Services, Inc..
(€o see science programs being used in elementary schools), a Montessori
school in the neighborhood, the Eliot-Pearson School, an experimental

pre-school program run by Tufts University, and the Children\s Museum.

The Afternoon Recreation Program

Playroom 81's afternoon program gives children (ages 5 to 12) a place
where they can have fun and also learn something that will help them get
along better. It keeps the children off the streets by giving them some- .
place to go. This is particularly important in bad weather. The program
includes the following activities:

P

A. One mother has a cooking class for girls and boys. They
- are taught to plan, prepare, cook and serve simple meals
and clean up when they are finished, thus learning simple
housekeeping.

B. Another mother has a craft class that makes baskets and is
taught other crafts such as gimp work, plaster molds, sand
casting and other artistic endeavors.

C. A third mother has a nature and science group. They cbllect
flowers, leaves, seeds and have had live animals on loan from
the Children's Museum. They also take nature walks and have

visited the Science Museum.
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D. Two mothers are conducting a course in basic sewing for
a group of girls. Tﬁey learn fashions, how to follow a
pattern, how to alter their own clothes and have made
dresses and are now working on pants suits.

- E. Another mother conducts classes in woodburning and

£0 70T orpanizes games such as pool,' table Hockey; ettc.. for the

B .. boys while the girls have sewir | )

i 1‘ - F. A library corner is always available to anyone who wants

to use it. Educational films have been borrowed and showvn

. in the library also.

Effects of Program

The mothers have found the children much easier to control than they
were in the beginning. They find the children eager to talk to them and
show them things they have made.

If Pla, room 81 should have to close, the children of the Mission Hill
Housing Projects would return to playing the hallwéys and would have no
place which they could call their own. The Playroom has already done much
to lessen the boredom which comes to children when they have "nothing
to do" and which often leads to behavior which can be harmful to others
as well as themselves. The children of the neighborhood need a place
where they can work comfortably and constructively on things which interest
' them; they need to have adults who can work with them, teach them, help
them and appreciate what they do. Playroom 81 has provided this. If
Playroom 81 were to close, all this would be gone. If the program closed
it would also affect a group of parents who are ready and have proven
their ability to serve their community in a way that is needed and respected.
The morale of the mothers who have worked in the program is immeasurably
higher than it once was. They have learned what they can do and have
learned to be respected for it. If the program were to close this, too,

would be lost.

Summer Progiar

During the summer of 1966 the program continued as during the winter
but with the following additions:

60




) In collaboration with the local Area Planning Action Council
bus trips were taken frequently to places of historic and

cultural interest.
2) A day camp program was pro§ided by the Area Planning Action
_ .. Council in which Playroom 81 children and staff participated.
-+ 3).The National Teachei Corps used Playroom 81‘ag'a training

.o -

site and in so doing provided a certain amount of personnel

- _-.and monetary assistance. - -

. . /
What is Unique About Playroom 81

The characteristics of Playroom 81 that set it apart from other
urban child care and educational programs are:

A) Local mothers are directing and running the program them-

 selv's. Professionals participate as consultants but do not
direct the program. | ]

B) The program caters to a wide age range - pre-schoolers as
well as adolescents participate.

C) There is an informal famil&-like atmosphere. A program may
spontaneously develop in the afternoon with people of all
ages participating. '

D) The direction in.which the program will move is not cut and
dried, nor even exactly predictable. Rather than naking a
precise plan of what will eventually develop, the mothers
wish to leave room for the program to move in its own ways,
to take its own shape.

§ong Range Needs

Once the immediate problem of continuing the program as it now exists
is solved, the mothers of Playroom 81 plan to develop the activities of
the Playroom in the following areas: _

1. An enlarged pre-school program (may have to rent space some-
- where nearby)

2. Improved after-schooi program

3. Community education fqr all adults
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a. Adult Education Classes

b. Trips and enrichment activities

¢. Vocational training classes

d. Classes for publicity and social action groups, citizenship
-- -- - &.. Evaluation of program's effect
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Immediate Needs

- One of the reasons for the success of Playroom 81 up to this point

' has been our location within easy access of the community. Most of the

children and parrents who come to Playroom 81 can come to the basement
in a few minutes so that transportation is not a problem. #

Harvard which has provided fu...s for equipment, materials, and consul-
tants out of Office of Education research funds for the past two years |
will no longer be able to make this contribution after June because’ of
a shift in general policies. The Commonwealth Service Corps will continue
to provide $80 per month volunteer stipends but will not have funds to
pay for materialé. K

-Most of the mothers who are now with Playroom 81 have been with the
program since its beginning in October, 1965. Since January, 1966, they
have been receiving a "Full-time Volunteer Stipend" of $80 per month from
the Commonwealth Service Corps. The stipenidscoriginally were provided on
a temporary basis to pay for training pending full and adequate support
from other sources. If we are successful in finding generai support we
plan to ask the Massachusette-Service Corps to transfer the stipends
to pay new trainees coming into the program. We have been dedicated
and have worked hard. We have learned a lot, too, both from the experi-
ences in chlld care and community organization that we have had and through
ene formal courses in psychology, education and arts and crafts that have
been provided us. We are nbw'more skilled, just as enthusiastic, but
no better paid. | |

While working at Playroom 81 we spend most of our time away from

our homes, trying to make a place of comfort, pleasure and amusement for
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all the children of the community. ‘

It is a difficult job, but we are committed to 1t because we know
that it is a valuable service to the community. We are doing useful work
of increasingly high quality. People are ordinarily paid for such work;
we feel that we oughi to be paid also. '

" As paid workers we will be abie to’ better provide for our own
~families and will be free to give full time to work in the Playroom and
to create even better progfams for our commur Jty. We want to push ahead
with all our might. We are all living in a low income housing project.
Moét of the mothers are on Aid to Dependent Children or other forms of
welfare. We want most of a11 to have the dignity that comes with well—
earned independence.

The mothers have been pleasged with the support that has been offered
by the Commonwealth Service Corps, and encouraged by the reports that the
federal and stategciernments are willi'z to help them set up a program -
that can be run by local people. To be denied further assistance would
be to destroy the belief that the govermment _.eally is committed to helping
children find a supervised place to play and work, and the mothers to
develop their talents and receive the frainino which will lead to financial
independence, and the ability to help others get the same.

B . : L
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PERSONNEL

)

President of the Mothers *

The President igs the top administrator for the program. She 1s
responsible for active direction and supervision, and liaison function

. ?”between the playroom add other agencies or institutions in the community

xd\'a ‘|A,

R and the city. The President wili also devote a majority o£ ‘her time to

direct day-to-day supervision of the progran staff. She wil] have tho
-'responsibility of choosing and hiring consultants for the program.

<

Program Coordinator

Acting as an executive assistant to: the. Precident of the Mothers,
she 1s responsible for providing professional consultation on the operation
of the program, and training t°-- groop in.community organization and
leadership. She will help to provide the parents with the kinds of infor-
mation and skills necessary for taking constructive steps to alleviate
problges, such.as employment, housing, edocation, health}. city services,
neighborhood. She works at this with the aim that they should eventually
run the program themselves with- increasing independence.

Secretary

Program Instructors

The mothers - each responsible for a special area of the program.

Janitor -

Man from project - Does heavy cleaning, occaéional carpentry and
repair and maintenance work.
Trainees

" These would be new mothers in the community every year, and some

adolescents in the afternoons.
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Consultants

The Playroom 81 has already become well enough known so that we have
had working comnections with several colleges and agencies. GGarland
Junior College, Wheelock College, Harvard Graduate School of Education,
Judge Baker Guidance Clinic, Boston University, Northeastern vniversity.
as well as tie National Teacher Corps. There are many otherq;ﬁearby, vhich
we hope to get to know better, and many have offered to visit and send
people as consultants. |
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i A. Personnel
% | 1 Program Coordinator $8,320
T RO P redtdént oF Mb:heré%Yﬂi?fcﬁiff?3fsgéé&§?iﬁfﬁ?§%?$?#?2357353?“?€¥3533?.
, 1~ SASTRERIY TN Uty RO 0 e 120 e
b vl + 79, Progran’ Instructore @ - “f‘fff§§j~gﬁ;;k;‘
gj’“'*‘*f;”'**ﬂf““i?:; Janteor 172" ;1me sléo/mongh‘f‘i e
- ; ?‘2";&?& ‘E'ainees ¢ . Rt - '\3;3,;;1’;’2;“ A o
y"‘ . ‘;f"ﬁth ey Commdnwealth Service Corpsmen e $80/month N
5 . Total $6,730
7 Neighborhood Youth Corpsmen
B. Consultants | .
Bookkeeper : | - 500
Training Consultants @ $75/day maximum 7,500
(Pre-school, co., recreation skills, etc.) 8,000
C. T.: .vel
. Bus at $50/day for 40 days ' ' 2,000
‘ ' OQut-of-state Travel _ 550 _
% On-the-job. Travel for staff $50/monthontn . 3,150 3,150
; : D. Consumable Supplies
; Office Supplies @ $50/month " 600
f Pre-school supplies @ $65/month 780
% After school supplies @ $400/month - 4,800
E Training material 500
5 Snacks | ' 800
i | - 7,480

E. Equipment

o Sewing . 500
Playroom playground - 2,500
Typewriter - electric 350
. Carpentry equipment . 500

Tables - 35 - : 180
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’ﬁgirls and barbera was the teacher And we have dance with baby ellis musee'“

14—

LETTERS FROM CHILDREN

70 Annunciation Road
Mass.502121
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and we make mols and I make thing at camp Stow We ran around I and the
girls made some grecy stof we drow we tolled jokes and we hade fun and
a ellis played music. '

Cheryle Lynne Weekes

70 Annunciation Road
Roxbury Mass.
Septenmber &4, 1966

To Playroom 81

To Playroom 81, I had fun dowvn their. At Camp Stown I play, I went swimming
and I play tennis, 1 play baseball and exacises. I dance for the people.

I made a pot holders at camp Stown. I went on a boat ride. I went sight
seeing. I saw the Bunker Hill Mouniment. I saw plenty of things. I

had lots of fun during the Summer Program. I'm sorry it .had to end.

Yours truly,
Steven Teixeir:

70 Annunciation Road
Boston Mass. 02120
Sept. 4 1966

To Playroom 81

To Playroom 81 Y had fun and this is what I did during the summer. I
went to camp stow 4 times. I went with My sisters and Pearl and Reene.
I played the piano and went to arts and carf. I went to the boats and
rode in it. I play tennis with Pearl and Reene. We went to the Paul
Revere house. I went swiming. I went to the Bunker Hill moument I like
Mrs. Searcy she 1s nice.

Yours Turely

Eileen Johnson

70 Annunciation Road
Boston Mass. 02120
September 4, 1966
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To Playroom 81 -

To Playroom 81 I had a lot of fud"I wvent on a 1nt of trips I weat
on a trip to the Camp Stow. We went on a trip to the state house
we went to the MDC_POOL We had fun with 81. We went sight seeing. We
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j To Playroom 81 . .

i To Playroom 81 I have fun going on trips to camp Stow I made thing

1ike wallets and doll dress and coats and I play the piano. I play games.
y The best thing I like is going out in the boats. I went to the feild and
4 pick apples. I went for walk and I had fun down 81 to. I cook and we'
' had fun show. The teachers are fun to be with. I thing that Mrs. Searcy

have help to do a good job.

Love all way

Ruby Johnson
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Says Playroom Deserves Aid

By F. B. TAYLOR JR.,
Staff Reporter

Sen. Fdward M. Kennedy
esked questions and then sat
thoughtfully Monday while
eight mothers at the Mission
Hill extension housing proj-
ect explained their problems
in- running Playroom *“8l,”
the day care center they
started two years ago.

“Certainly you've captured
the whole concept people in
Washington are talking about
—self-help and initiation,” he
said.

“We want to find ways we
ean be of help because you
have been so creative.’

LAST STOP
. Playroom “81" — in the
basement of 81 Prentiss st.,
Roxbury — was the senator’'s
last stop in a day-long tour

of antipoverty projects 1in
Boston and Cambridge.
Kennedy's unannounced

visits were made to gather
information for Senate hear-

ings,. begianing Mar, 13, on

*

i

the conduct of the war-on
poverty. He is one of nine
members of the Subcommit-,
tee on Employment, Manpow-
er and Poverty headed by
Sen. Joseph S. Clark (D-Pa.).
Earlier in the day Ken-
nedy dropped in at-the Head
start pre-school center in the
East End House, 105 Spring
st, East Cambridge; the
Legal Service Center at 432
Broadway, and the Neighbor-
hood Action Center at 424
Broadway, both in South Bos-
ton; the National Teacher
Corps team at the Sarsh
Greenwood School in North
DPorchester and the Neighbor-
hood Youth Corps work crew
of teen-agers at Franklin
Park Zoo. :
Over a din created by chil-
dren pounding with wooden
biocks, the Massachuseits
Demoorat explained that Fed-
eral funds are rot now avail-
able for Playrcom *3l."
“The trouble is that things
get so departmentalized and
you've got a little ol every-

thing. We have to try to hel
you with these program
We've got to show how this

different—and I think it is

This June the 105 childre
at Playroom “81” will be «
their own. Harvard's” Schc
of Education has put $40.%
into the project, but its v
year grant is expiring,

Kennedy said after his vis*
that “a niche must be found”
in Federal antipoverty pio-
grams so that the playroor.
can get support from Wash-
ington.

He zlso hinted he woulsd
push for “year-round fundin
for Head Start and other pro-

grams.
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