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Presented is a brief survey of the Structural Approach as it has been
introduced in the teaching of English in the non-English-medium primary and
secondary schools in Malaysia and a discussion of some of the obvious problems in
the implementation of the program. The author assesses the standzrd of written work
produced by students on the various levels. with the aim of delermining sensible
standards of attainment. He concludes, as a result of this study, that the Structural

Approach is difficult to adopt on a country-wide basis. He recommends that (1)

research into teaching materials and schemes be centrally located and disseminated

to all SEAMEC (Southeas? Asian Ministers of Education Council) members; (2)

proficiency tests in English at the primary level be oral rather than written; (3) English

teachers, and students who will attend English-medium universities, should have an

intensive post-secondary school course of 6-9 months; and (4) the SEAMEC Centre

should encourage a two-way flow of ideas concerning local problems in English
teaching. Sample compositions by Malaysian students in English-medium primary and
secondary schools, and in Malay-medium and “newly conforming™ secondary schools,
which illustrate the relative levels of attainment in English, appear in the Appendix.
[Not available in hard copy due to marginal legibility of original document.)
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e Seone of this Paver  In this nancr T orepose to do a nunber
e 2@ Bhing s, LT shaldattemnt bo give & brisf girvev inte the intro. - :
. duction of the Structural Aonroach for teaching Enali~h in the non.
English metium Primery and Secondarvy Schools in ‘alav-ia, and
] discuss some of the obvious probleas that we have enconntered in

the Luplementation of the orogramme., lext I shall assess the
standard of written vork produced by studentz with reference to

uncorrccted versions of students'! written composition with the

solc «im of determining what are sensible standsrds of attainment

to expcet of a student, say, at the end of the Pri-ery school
course, at the znd of the secondary school course or on admission
to the University, .ind finally I hooe you will have the naticnce
to listcn to some of my supgestions and reccommendations for

applying new methods of ‘teaching on a country-wide besis.
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Lo 0‘51‘19 1on Teachers of English in Yhlaysie snd the sdininistrators

"S

onsiile for iuole aenting noliey in regard Lo lsnpuage tcaching in

(ﬂ

1001 have been aware of the higher incidence of nroblems in this
arca of the curriculum during the last ten vears thon in anvy o*her
preceding decade. ikny teachers contend that somé or all the nroble=s ’
of recent years are symptonatic of the unnrecendented exparsion in

the numbsr of azchools and the consequent increase iv enrolment of our

gchool o, ©y argue that as the sphere of English teaching is
cxtended ‘to nerc chhdren, standards must nscesserily declire, due

E[ , to a shortaze of trained and guitably qualified teachers, and to

inadeuate sunplies of tcaching materials to cater for the inéreaqed

school. population. They therefore hold the ooinion that solutions to

bresent Cay nroblems in language tcaching can bc solved by the nrovi.

sion of nqore teachers, more hooks and more eéxaninations. Some few
others houwever, view the situstion in a totally different light,
namely that ve are now at the éross-rosds of language teaching and

. that a serious evalnation of the entirc language teaching situation,
’ including the effscts of one lengnage upon the others is ne eded,

amd cleo...gat remedies should be found if the recurring nroblems
facing us today are to be solved c¢ffectively and decisively,

— o*
Areas of Znplish Teaching .. Znalish a 2. Medium of Instruction

= T — b

It can safely be gta*ed that th: sohere of Engligh

teaching in this country prior to 1957 was confined to The Englishe-

w1 zchools, which today account for aporoximately a third of the
school-going population at both the orimary and seccondary lcvels. .
In the English.medium schools children lcarn English from the start
of their school life (the agc of A+) both as a subject and as the
sole medium of instiuction for all *cther subjects of the curriculua.
Prior to 1957 the teaching of English in schools of other media
(narnely the lblay medinm primary schools, the Tamil-medium nrimary
schools and the Chinese medium primary end high schools) was incidental
and very mich dependant on variables such as proxinity to urban arces
and availability of teachers.

— bty b

To the child wko attends the English-medium school ;
Toglish 15 5 second language; his mother tonaue which in 705 ar 80 !
of cases is also the language of the home, is Malay, Chinese or Tamil.
Yot while b is in school he is taught English as if it were his first .
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i except for Miiay which is tought as a subject for anproxi'natelv
2 = 3 hours a week.




Lo vor e, cxeent for ths ipitial swages -here second lensuase teching
tzchriqu s are ussd to sseurc 'Clﬁenc3r ard accuracy sdthin g liaited

reneriolre of phruses und sentenées. fron the s¢ of apororimately 8+,
to ¢11 intents and nurnoscs he is teught Lngliszh throvgh first lanpuase

terehing methols, The content of his course too iz idertios)l with thet

for tiv: same ane-groap in mother-tonsne tesching ard consists o

£y
o @ -
(a) Jews develoned later to freemsynre saion

in written Bnglish dnd later still
to comositior,

PR L

(b) Reading with conrehension, which may take
the oral or the written fora,

(G) Conversation through nictures, developed into

selfeernression, and later into debating
and discussion.

(q) Lanouapg Learning, vocabulary and objective
tyne questions leading to a wore detailed

study of syntax, vocalmlary and nreeis
writing,

(e) Children's Literature beginning with English
mirsery rhynes and story-telling to a

study of set books including Shakespeare
in the secondary school.

Therefore, contradictory as it mey seem, the child in the English
school grovs up with an ability to commnicate better in English than
in his own mother tongue, It would s I think, be fair to say that at
the secondary level he thinks in Enplish, and English becomes his only
vehicle of comminication in all aress related to academic discinline
GeJe reading texts, writing letters and compositions, answering qucge
tions in examinctions and fop déily intercourse. with hig teachers,
fellou students and friends. He would of course contimie to usz the
mother tongue in the home, for comminication y:itﬁ his younger Wrothers
and sisters, parents and elders who do not speak Ennlish, Thus, he
would normelly alternate the us:z of English and his mothcr tongue for
the tuo situations in much the same way as a» educated villager would

switeh between say Standard English and his native dialect, rescrving




one for cducated circles snd the other for more faniliar wersons, The
saychologicil effects of ainh sltepnsiinn hetuean tw0 largnasee, its
cficet on the learning of Znglish and on the emotional and socisl
development of the human being ould no doubt mnke interzsting stuli:s,
1t has sometimes bzen remcrked in +this country that there aonezrs to be
50 littlc ercative literative, and esnecially nostry, uritten in the
Binglish languare by Melaysian vriters, Part of the causs for the
scarcity of creative writing in Enc1ish could 1lie in this altcrnate

usc of Inglish and the wothcr tongue, and to the fact that the individual
cxpresses his emotions in his wother tongue and does not have the words
in English to set then down on naper. Or, the fsult could very uell
lic in the 'formalised' courses we have constructed for teaching him
English in school, and eapecially the emmhasis on the written larsuape
via textabooks,

Arcas of Enalish teaching - Enslish as a fubicct

legislation, in the form of the Schools (Courcse of
Studies) Regulations 1955 has made it commulsory for every schoole
goiny child to learn English from *the age of 6+ to the end of the
secondary school, This rzgulation requires all ‘Blay=-medivm, Chincsew
nedinm and Tamil-medium school children to lesrn 2 —~ % hours of inglish
as a subjeet of the curriculum ver weeck, The sphere of English tcaching
in this country has consequently been enlarged to include three timcs
ns many children as are at nresent in the English-medium schools.
ot only is the change numerically significant ut it has also made
Us auare of a ncw area of English tecaching thet has been orcated and
that its speelel needs and problems have hitherto not been given
adequate attention, Little or no resecarch meterisl on the tesching of
English as a sccond languege to children whosc mother tongue 1s lialay,
for instance, is availsble; the material and techniques used sucocss-
fully in the past cannot alvays be adanted to the ncw situation, Ve
in thia country have thereforec been forced to do mch thinking and
searching into linguistic and pedagopical mazes to arrive at rcasonably
sutisfactory solutions. I might add, houever, that we are still in
the proccss of searching for better materislg, better tecaching
techniques and aids which w111 result in effective and sncedy learning

+*
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* For children who attend Chinesec-mcdium and Temilemedium Prisary
School s English is introduced 2 years later, shlay as a second
lahguage is taught from the apec of 6+,
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of sin-1igl, a5 +'43 arcz of n L sh teachivy egtars for a7ro i ~toly
1,081,445 = -ilq* 1 the Opj aepe nhyole 27d 210 i oatele 176,749

Mi~ile or more in seeorinry sehools g co

marcd *o th: figurca in
the more cetablithed area of Enplish tenehing (30’5, M9 in FPripary
sehool s wid F74,11% in Scondary schools) it i- decided to focug
: attention on the newer arer viz the £

caching of written .nslinh in
non.isn lieh diug school s thronzhont the length of thig DENer,
Reterrnecs, Mo aver, i1l be

iadS oeasionclly fo the En-1ishemediv.
; school g,
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The BEnslish Teaching Sitnation in Molsvsia

The English teaching situztion in this country is complex
enouzh to include represcntative samoles of the difilerent Enalish
teaching situatlons in South Dast sis, Tor instance our Enslish.

medinm Schools and the English streams in Singanore mske exelusive
use of Engli.?h as the medium of instruction for all subjcets of the
curriculum. We have the problem of transfer from one medium of
instruction to another at the ase of 12+, Students from s hlay.
nedinm, Chinese-medium or Tamil-medium school nzed to snend a year

in a Nemove class studying an intensive eourse in Enslish before they
can pursue their secondory education through inglish, And finz1ly,
All ltlay-medium schools both at the sccondary and the orimary levels
(az 111 as the Chinescemedinm and Tomilemediue primary schools) use
ths mother tongue for all ingstruction except for English, a situation
which is identicnl to that of Indoncsia, Thailand, Vietnam or Laos, l
ith perheps onc basic difference, that the teachers who teach Bnglish
in the 'blay-, Chinese., or Tamil-medium schools are reasonably facile
in the use of Lnglinh because almost all of them @@ nroducts of
Englishenedium secondary schools or universitics, Bt this initial

advanta;c that our teachers of todsy have over the tcacters of
Bngligh in other South Bast Asian countries might not remain a
permancnt feature of onr system, 'Vith the ycar-byayear incrcasc in

iblay~medium secondary schools it is inevitable that more recruits
into the Enplish tcaching profcssion in the future will thenselves b
products of the Malay=mediun sccondary schools. And unless we tal®:
inscdiate ateps to improve the quality of Iinglish teaching in the
‘blay=medium school or the National Schools a 7orc scrious proble:,

that of having to cope with teachers who themselves lack confidcnee
in using Enplish vith ense, 4a imminent,
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The Use of the Siructural Asnroach An

blaysia

The most reeent innovstian in language teaching methodology
in Melaysis is still,th=s 3tructursl Aooroach, Lest this cones fis a
slight disappointment to those +iho believe in the newer aporoaches, I
hasten to add that our omission is not due to the fact we hsve no faith
in the newer approsches, tut more bzcause there has not been enough tiae
to give the structural ‘pproach a fair trial and to assess its affective~
ness in the four years since we adooted this aoproach on a Jpation-uide
basis in 1935, A Structursl Syllebus, contsining essential structures
and vocatulery for the requirensnts of the non-English medinm school s
became the official syllabus for teaching English to anoroximately
1,051,445 children in these schools and an additional 705,449 children

in Tnglinh nedinm nrimary school s,

The structural syllatus of 1985 is the third attemnt in thig
country to use the strnetural svoroach for teaching English, The first
atte mot, made in 1954 with assistance from "UNESCO vas 3 structural
syllatus in Enplish for Malay-madium, Chinese-mediun and Temilemedinm
Primary Schools, It had a 1inited sphere of influence because there
were not many schools in this category that taught Enplish, and it wgs
short~lived, due chicfly I think to weak follow-up in its i¢vlementation,
In 1961 & second +structural syllabis was conoiled, based partly on the
old and with reference to Hornby and other sources, and :ith the needz of
the Remove Torm in mind. The Remove Form 1is a year's intensive cow ge
in Enzlish to anable children from non-Enz1ish medium nrimary schools
to effect a transfer to Bnglish as their medium of instruction at the
secondary level, from Form I of the Fnslishemediunm secondary school,

The Remove class is now a feature not only of Enplish-medium secondar+
schools ut also of the "kewly Conforming Secondarw Schools' whieh
usedChinecoe as thedr nain medium of instruetion prior to 1980, tt
have ainoce gwitched over to English instead, cumneroing with the
Reinove lor: upvarda,

AP G O ¢ 9ib W - o ap
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* B, Henry: A Suppestive English Syllabus for usc in Prim School s .
where the medium of inctruction 1s not Enslish (Khee M:ng '
Press, Yhlaya, 1954)

+ Ministry of Education: .in English Syllabus for the Remove Form.
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The progress made in tesching Enplish through the JStructural

Anproazch, in the Remove Form is encourasing, even though ro s+atistics
are available to assess the progress in accurate terwus, The wain
reagons for the encouraging results can be traced to the firmness with
which the Ministry of Education took steos to iwnlement *ths Stmetursl
Syllatus, There was in fact a threewpronged attack to ensure that
implement.tion was not haphazard., Administrative rulings ained at
achioving uniformity such as the sllocation of *ime to the teaching of
Bnglish (originally 18 hours a wueek, now reduced to 12 hours), the

propcr utilisation of teachers of English, size of classes and a folloi-

up courss in Bnglish for these punils cn pronotion to Form I the next
year, vwere spelt out clearly, lMaterials and methods vere disseminated
to gll thne schools, soon after the syllatug was officially relecased.
Cyclostyled copies of the syllabus were issued free to all schools with
Remove classes, Lecturers from the Teacher Colleges were initiated into
the new approach and shown how to tecach the new syllabus so that this
core of persons would re-train the teachers sctively encaged in teaching
the Ramove TForm. Since that tine refresher courses have been organi<ed
during school vacations with vwhatever funds are available for groups

of these teachers in addition to courses in such snecislised teaching
woven into the full-time courses at Teachers' Collepes, Freoguent
sunervigion at all stages vwas carried out by the Insnectorate division
of the Mnistry of Lduestion, hoth to advise a»d assess progress, l!ad
we the money and a core of full=time leoturers and a group of aspeclalists
in syllabus construction and prevaration of other naterials I think ve
would have achieved more success in converting all the teachers in o

shorter time. /s it was only a represcntative selazction of our teachers

werc able to attend courses,

One serious weakness that hampered progress in the early
stases vwas the absence of suitable texts and meterial for the teacher.
This made the teachers depnendgnt on the syllatus and often on a
mltiplicity of texts all of which had no connection vhatsoever to the
Struectural ipproach, A few seriecs of textbooks have now apneared, some

of mcdioera standard, others quite helnful even though there are weslk.

nesses in the grading ef voeshulary and structures, and in the last
couple of years a few excellent broks, The weakness lics in the timing
of the produetion of the materials, The delay in the an~earance of lwoks
on ths market preduced mich hardshipr te beth teachers and punils in the
aarly years,




The Wew Structural Syllabus

This syllsbis took many more vears in the making and
made allouances for portions of it to be taught in schools on a
trigl basis. s it wags realised that the task of re~training teachers
would be difficult since the numbers involved were large, a Teacher's
Handbook explaining many of the features of the syllabus, the ewshasis
on the sural-orsl approach and teaching noints was issued with the
syllabus. The actual murchsse of the syllabus and the implementstion
of the syllabus was left to the individual Heads of Schools. Some
few Heads of 3chools have still not purchased the Teacher's Handbook,
while the rest have given copies of both the Syllabus and the Hand-

book to each and every teacher of English.
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Problens Encountered in the Inmnlenentation

AN L8 Bk G agh wm—

of the Struetural Annroach

Iuring *he past fifteen years while the Structursl Annrosch
was being implewented in the teaching of fnolish we have encountered a

number of p oblems, some of an administrative nature, others urely

pedagoziccl,

There appears to be an utter lack of motivation among Mmoils
at both the primsry and the secondary levels for' learning English. The

further one gets from the touns the more serious this oroblenm anpears to

be. The extent to whichiﬂngliSh_}s used in these areas is nil. There sre
no books in English, no posters, no cinemas in some areas, no television
and above all, not a sinsle person in these remote villages speaks any
English, The problem is: Hoy to motivate the children into wanting to

learn finglish,

Ihe Syllabus

The 3tructural Approgeh imnlies that a selection of stricturcs
for cach of the courses offered is available. Each tine a syllabus for
English wac required, first in 1945, then in 1931 and recently in 1935
the sins of the course and its value to the learrer had to he considered
in delimiting the course, Certain princinles of selecting and grading
structures and vocabulary were other considerations in the making of the
course, Inch time the persons responsible for the planning of the
syllaus leaned heavily on the earlier structural syllahuses, and on
other sources such as Hornby. But other useful information such as g

gselection of structures, vocabulaery, etec. suitable and necessary for

teaching Znglish to a Malay student for instance has been difficult to
Obtain, Since the suceess or failure of +he Structural Approach denends

first and foremost on the orsanisatio n of teaching materials, the lack

of a ready source of guch information has been o handicap in the aomnlicae
tion of the Struetural ‘pproaech,

L.
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This is perhaps the awea of greatest ucakness in the teaching
situstion, 4 change in teaching methods or anprosch imnlizs that when
the chinge is introduced or im-ediatelv after that the necessary natovicls
(textbooks, teacher's guides, activity cavds, drills and tests) required
for use in school are available for nurchase. Books, esneciallv for the
Remove [orm, took a lony tiwe to annear. . Ir the meantime teachers e.d
school orincipals gathered as nany booke for beginners as were available
in the market (in some instance eleven series, each consisting of Dook I
to Book VI) and insisted *that the only way to master Dnelizh in the
Remove Form was to learn from sll the 50 — 60 book= on the list, “hen the
books finally appesred it was evident that one of the now fasionable
words and phrases i.e. "Structural”, "Situstional®, "™En-lish Course",

"for ¥alay Secondary Schools’, ‘Units" was somehou woven into the title,
Mt alas, many were merely extensions of the syllabus, Yhere two examples
of a structure or patternwvas given in the syllabus the book would give
ten or a dozen examples, Other examples, given as exercises, were set on
the molel of the examination, It was difficult to see how, in written
English, for instance, punils were taught sto progress from drills and
structures to simple, though controlled written exprecssion, Few of the
new books appcared with a Teacher's Guide or work sheets for students,
There has also been s shortage of reference books suitable in lansunage
and content for the necds of the majority of primary school teachers.
Incidentally, the books on Foreign and Secord-Lansuage teaching generally
aim at the IIRST stages of Lrnguape teaching i.e. Drills, Drills, more
Drilla and substitution tablcs., What should the teacher do +o develop
fluency in his pupils? What kind of schemes should he nlan for a term,
for a year, for an entire course? How does a teacher orogress from
severely controlled responses in writing to a gradual relaxation of
control. and more "free" evnression? I feel that writers of textbooks who
tend to gear their courses towards passing examinations can seriously
hamper the development of the student in acquiring mastery in a language.
This is especially true in situations where the teacher, die to oressure
of worlk, or a lack of confjdence, in his ~un abil}ty, or both, iswablec

to prepare 1eséoné,ﬁifﬁ4oniy afsyllabus as Q gukde; This tyve of teascher
works fsithfully through every page of the exercise, The teeching
material s are inadequate in another respect; there is usually a serizs of
students' books, without guides for the teacher, worksheets and activity
sheets for helping students in reading, comprehension, ohonics and apelling.
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The third oroblem ve encountered wes the retraining of
teachers, There is g wise old saving tha+ you cannot teach old dogs
to leurn new tricks, I disagrez with the sav1ng, houever wise it may be
for I emphasise thst it can be done, only it takes much effort, natierce

and diplomacy to teach new methods to teachers of Dnglish firvly imbedded
in old mcthods, I have found that a chanze of attitude and re-orientation
of mind i1s neccssary before the teachsr can lose his identitv in the necw

method. Even when he is partially converted shades of the old method
keep appearing so that he has been knoun to vacillate between the two,

Apart from the refussl of the individual to be converted
there is @ more serious problem conneeted with retraining programumes
for teachers, It is generally g shortapge of finances coupled with a
shortage of competent personnel who can be kept on the nrogranme for a
mumber of years, Of course, both thése can be overcome for instance, if
the limited finances were used to train s small core of persons almost to
perfection then use them to carry out research in nlanning lessons that
cauld be nrinted into booklets, broadcast, taped or televieed. Bat I am

sure -kElaysia is not alone in having a shortage of facilities fa such
full-time rcsearch into methodology and re-training of teachers.

Tests and Zxaninations

Last but not lesst emong the nroblems hindering the satis.
fadtery implementation of the structural annroach is the bogey of the
examingtions: - This fear doninates not so muich the student asg his parcnis
and tCuChcru’ including the school »rineipals. From the first day of
sehool certain children are taught te read and write, in prenaration for
the examination, As publie examinations de not normally include an orcl
test, many teochers, principals and parents think 1t is g waste of time
teaching spoken English, The parent being 1lliterate wents to see
tangible sizns of progress, ige, his child reading from page 6 of the
textbook today and from page 7 to-morrou, or that he has written helf
a dozen vords or sentences in his note-book It does net matter to the

parent whether the books are dull) or his ¢hild eannot utter a word of
English,




-gome of the best schools in Malajr‘s'ia. ‘The *four ca.tc:.gories of pupils

sucee gsful Imnlemesntation of a Teaching Method

- o

If a teachiny method or annromch is to be successful there
hzs to be unity of purpose, concerted action and co-operation from the
threc bodizs responsible for imnlementation namely: tho-e uho are resoonsible
for planning the course (and syllabus), those who prenare and supply the
teaching materials and the tesachers who teach using the new avproach uith
the syllabus and materials as guides, Thie is especizlly true of the

Structursl ‘poroasch., Do two can stsnd without sunnort from the third.

The Teaching of Yritten Enplish

From a str-ctural point of view, written Enrlish may be
defined zs the reproduction in writing of knoun stricturecs and voecsimlary,
In the early stapcs students are able to reproduce the aétual structurcs
and vocalulary taught in class, later they are able to substitute
the stiuctures and vocabulary in similsr siturtions, and finally they -
acquirc mufficientcontrod-of the second language to choose the anproprinte
structurcs and vocabulary to eyprcss their ideas and feelings., 4t no time
during the course should students of & second langnage be reguired to
express complex, abstract ideas in their writing, For the fr:ec exprcssion
of originel or complex ideas, for using lsnguage with precision and with
sengitivity, compositions should be set in the mother-tongue, Teachers
and eéxaminers who set the same aims for written English, irrespectivc of
whether the language they teach and test is the mother-tongue or a- forecipgn
languege are ant to cxpect unrealistic, higher standards of nerforwsnce in
written Znglish from second language students, higher than these students

arc rcally capable of,

Apnendix II is being submitted with this napcr to show the
relative level of attsinment in written Enplish reached by gool students in

, . . L .
whose compositions are shoun in the apnendix have been exnosed to Enslish

is slipghtly different ways e,g.

b
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1otsl Hours

Section  Form/Std, fpe of Btudent of Enalich Main medium of
Teaching instruction in Schonl
A Form III 14 875 Malay
Form V 18 1,183 "
Form VI Upper 18 1,246 "
B Form ¥III 15 2,040 English
Form *V 17 1,735 f
Form *VI Upner 19 2,204 "
c Std, IV 9 1,106 "
Sta, VI 11 1,585 "

The compositions I have oresented here are uncorrected versions of studentg!
classw-iiork, The comnositions in Section A were written by students of
Malay-medium secondary schools, vho learn Enclish as a second language, A
study of the work of the Form III and the Form V students shous that they
are not free from errors. Grs nmatical errors such ag the disagrecment

of verbs in the subordinate and main clauses, disagreement betwcen the
subject and verb in number, the use of a double vast tense, s switching
from ons tense to another within the sane paragraph and instances of \
negative transfer from the mother-tongue as e.g, = night bath, at 30
past 8 to-night. Sentecnees tend to e short, In fact, the comoositions
arc simply lists of structures around a time sequence or a tonie, They
are not linked together naturally, in fact hardly linked at all., BDut the

important point is that the structurcs and vocabulary have beecn reonroduced
with 90% or mare acecuracy. )

The composition by the Upper Form VI student in Scetion 4 is
an obviaus examnle of "freg" composition, freedom héving been permitted
before the lecarncr has attained fluency in individual structurcs and the
use of vocabulary in context. One is amazed at the number of structurce
and vocalulary he hag acquired in his schonl life., At first glance hc ig
able to impress the reader but the composition docs not stand closer
serutiny for he is unable to develop his ideas, which are simply eatslogued
onc after another, There is a lack of clarity and in many places the
composition is elmost unintelligible. This is an eéxamplé of an anbitions
effort at composition by a learner of second langua~e, who is not very
fluent in the use of English,

- * Their medium of instruction in the Primory School was Chinese, At the
age of 12+ thesc pupils studied a year 's intensive ceurse in Engligh,
They entered the English-medinm school at Form I at the age of 12+,
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- Seetion B contalns the work of students who viere first
' 1ntrodaccd to Enallﬁh at the age of 8+ vhile in the Chinescmnediun

primary school. The students vere then transferred (at 11+) to sscondary
schools where English is the medium of instruction. However, ke fore
they could be admitted to the first yzar of the Fnnlish-medium secondary
school they had to study & year of intcnsive Enplish in the Remove For .,
The influehee of the Remove and the use of Enplish ss the medium of
instruction is revesled in the lingnistic ebility of the students,

There are some graamatical errors tut sentence structure is more comnlex,
Sentencca arc longer and flow more haturally in the narasgranh, The

compositions show the development of the writers' ideas,

Sections C and D contain comoositions by students of Englishe
medium sehools who commenced learning English at 8+ and used it for

learning all other sibjects all the way up the Primary and the Sccondary
school. ‘e note for instance thzt although their ideas are gimple, the

repertoire of structures and vocabulary is limited, the students in
Standard IV (age 9+) express themselves naturelly and fluently in English,
They have something interesting to write about,

What 1s the moral of this incursion into students' written
work? Should we test all students alike - e.q. in comnosition, simnly
because they arc in Form III?. Does an increasec in the allocation of

tenching time necessarily produce fluency ih writing? Or is it more
effecetive to provide a year of intensive English later in the course, uwhen

the student is older and is motivated into mastering the new lasnguage?

Or is it rcally thec uge of English day after day (e.g. as a nedium of

instruction) that is more effective than three, four or even five hours
of English instruction per week?

Not only are these questiom pertinent tut they will remsin
enigmatic until more research into the different situation's is carried
out and conclusive evidence can be found. '

Conclusiong

From the study into the writtsn ability of children learning
English as a Second Language, and from the study of the problems that

have ariscn as é‘i'e.;sl.llt”of the implemeni':ation of the Structural Asnrooch
in Malaysian Schools it is po sible to conclude that the Structursl




dpnroach is a difficult anproach to adont on g country-wide basis,

4% all stag.s in itg iapl mentation certain etrcéntial requirements must
bec made ovailcoble Ce8e erncrt knowledge on the construetion of the
syllabug and textbooks, the teaching techniques demand great deal of
skill and hard work on the part of the tecacher ang supervisor, skills -
have to be closely integrated, and where reinforeenent of the teaching
is lacking in the environment then constant and vigilant revision should
be interlsecd into tha teaching, so thst every item taught is not only
drilled thoroughly in the classroon, but it is revised, the follawing dey,
and agcin in a weck's time, once again after a month's interval omd yct
once more before the emd of the term, Only in this way can language

habits be formed in areas where the learner 1s prevented from making

use of the language. ihen a new method or anproach is introduczd on g
nation widec besis the committments to the suthorities, in the initiel
stages, in terms of finance, cxpert staff to re=train teachers and
produce matcrial, ecte. is often forbidding if the country concerned weg
to mke a fresh start cach time. For this reason I think it is not
advisable to switeh from method to method, and imnlement it on a large
Scalc until and unless 1t is first inplemented in a selected area of the

country, and found to be succe gsful,

17 e




Recomnendations

The following general recommendations are made in this rcnort

on verious aspscts of gicond languas: *caching. It is recon-ended that:a

1, Prcparation of Materials and Training Schemes for Teachersg

It wauld be cconomical in +le lon= run if rceecarch into
preparation of suitable teaching materialn including tecaching aids
and gugaested programmes to be used in the training (or rc~training)
of tcachers of English could be carried out esntrally and dis.
ainated as thoy becane availablz to all member countries in South

Bagt lgia,

e Iosts and Examinations

it the primery level an oral test, rather than a written onc
would be more suitable to test profieiency in Tnglish as a “econd
Lanmuase, Such a chsnpe would also put an end to the nracticc of

starting reading and urlting too early in the course,

8. Prenaritory Courses

Teachers of English and students intending to go to English.
medium universitics wonld derive more benefit from an intensive post
secondary school 6-month or 9-month course, judging from our expericnce
in the Remove Form, Such o course hceds to be carefully nlanned
and the materials strueturcd, with a bias towards science, medicine
or technology wherever the need arises,

4, Exchange of Ideas

The SEAMEC Centre would be perforning a useful function if
it encouraged a twomvay flov of ideas and research exnertize among
member countries with g viey to solving LOCAL PROBIE“S. Thisg may
be done through paper eommnhication and or loan of personnel for
short periods,




[llocation of tipe to the Teaching of Tngligh

D ol

vide Schools (Gourses of Studlics) Repulations 1953

Crevload 87T
, 7 - . Chine se/Tamil
Ihe Primary School Enpli shemcdium Molay—medium = Jia 3ohools
Standard I 420 180 nil
Standard I 420 180 nil
Standard I1I 120 130 120
Standard IV 400 200 180
Standard V ZA0 200 200
Standard VI %60 200 200
The Remove Yorm* 720 mimtes per
week
The Secondary School
Form I 240 160
« Form II 240 180
Form III 240 160
Form IV 240 ’
Form V 240

Form VI Iover Gen,Paper & Eng, Lenguage 80

Form VI Upper - 40 = 80

Note: 411 times stated show the MINIMIM requirements ner week.

* Ihe Remove Form, This is an additionel year of schooling bridging the
. gap betwecn noneEnplfish medium Primary Schools and the first year of
i the Englishemedium Secondary School, The aim of the course 1s to
provide a year's intensive course in English before transfer to Form I
“ of the English-medium Secondary School where the medium of instruction
for ALL aubjccts is Enpligh,
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APPENDIX TII

Appendix II contains gpecimens of uncorrected versions of
compositions produced by good siudents in each of the following types
of schools:

Malay-medium seeondery schools

A

B "Newly conforming" secondary schools
@ Inglish-medium secondary schools

D

English-medium ZFrimary schools.

SECTION 4

The compositions contained in this section of Appendix II
were written by students of Secondary Schools whose sole medium of
instruotion, except for English, is Malay. The Form III pupils have
been through a courseg of epproximately 873 hours in their combined
Primary and Secondary school life. The Form V students would have had
a total of 1,186 hours of English and the Form VI students would have
hed approximately 1,346 hours of English prior fo their writing these
oompositions.

Muat I do Pvery Supday

Sunday is a holiday. I don't wake up early every Sunday
morning. I wake up at half-past seven. I do not help my mother
to prepare a meal for breakfast, becauso I wake up late. A4fter
teking my bath, my family and I eat our breakfast. Then I wash the
dishes and clean the house.

| My mother goss to the market. When she comes back I help
my mother to preparo a meal for our lunch. My mothor, my father, my
Rister and I take our lunch at about half-past one.

I iron my school uniform every Sunday evening. My sister
and I watch tolovision in the evening. I play badminton with my
fiiond every Sunday Bvening. Sometimes I go for a walk in the
evening,

I help my sister to do her homewerk. ‘dfter finishing my
homework, I have a night bath. Then I go to bed. I sleep at about nine
o'clock every Sunday.

Retelling of 4n Roisodo

, Ali was travelling abroad in his new red car. To do some
shopping ho had to park his oer noar a oircus. Returning from hia
shopping he found a big shock walting for him. His new oar had boon
demaged. From the boys Playing nearby he found out that an olephant
from the oirous had damagod his car. He soon vas gone to the cirous
owmar for an explanation. The owner was shock whon he heard the
story and ho apologized to Ali for the accident. He explained that
tho elephant had had a big round red ohair and unfortunately the




brute had thought Ali's car was his chair. The owner too wrote a letter
in which he explained »1J the heppening and that he would pay for all

the damages.

When ALi :eturn to his country the Custom's officers

would not believe ¢ his story. They said that Ali had sold his new
car and bought an old one. It was when A1i showed them the letter
thet they realised, Ali vas telling +he truih.

By Form V student (Maiaynmedium secondary school)

A_DTALOGUR

S aom—

Place:
Times
Mr. As
C. Officer:
Mr. As
C. Officer:

Mr.Band.;
Mo

Mr, A
Mr., B:

M. A:

Me Ry

Mr, C:

Mr. As
m‘. B¢

Mr, A

in ho airport.

Cnea neraing.

Officer, pass me my visa please.

Waich one sir, the one on my table?

No; +he one yowr are holding.

Oh, Ty 2orrys I seom %40 bo forgotten about it.,
Are you Mr, A?

Yea; {that's right, who are you anyway; I don't
think we met before!

I veu seaa oy tee D o bring you your ocars.
Which one do you want to drives the groen one
or tho rod one?

think L choose the red one,
That's {004 Siry Mr, C will drive it for you.

wnleh eng ig your luggoge; the ong near the
door way or this one sir?

This ie +he ona.

I?e D will moet you at Mount Pleasure Motel
Siry the one you stayod before.

. L %11l bo thore at 30 past 8 to-night,

By Form V Stucon. (My)ar mediur Sccondary mchool )

Wy

leaves thore.
of the garden.
the dog was belo

om the_victure given.

gardenor como to the public park to swoep all the

When he entered the garden he saw a dog on the lawn
Slowly he epproached to the dog and kicked it. Aotually
nging to a boy and 4 &irl. They wers strolling in the

park. Thoy did saw the gardener kioked their dog.
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The dog had run away and the gardener started to sweep
all the leaves. He gathercd them together in a spot and then put
them into a baskct. Now the lawn was very tidv. He carried away the
basket. Suddenly the wind blew. The stronger wind blew 21l the
leaves out ‘of the basket. They scattered all over the lawm. The
gardener become angry because he had to sweep againe. He stamped his
foot.

The boy and the girl laughed at him. They did that as
a revenge to what the gardener had done to their dog. And without
helping the gardener the children walked away e

By a Form V Student (Malay-medium upper iecondary residential
school). '

Science, Man and pPeans.

It happened twenty-four years ago-- - Two American bombers
approachcd the busy wartime metropolis of Hiroshima. A4 few minutes
later the first world's atomic bomb exploded - An explosion that
snuffed out countless lives in an instant and left Hiroshima blecding
and devastated. It's effects did not stop here. It pursued and causcd
a subsequent sufferings and miseries to Japanesc. It was really a
€rim experience for them.

Is science really responsible for this? Can Rutherford,
Binstein and Newton be blamed for this man-made incident? No!
Science is only a method. By itself it is harmless. Nor can we
blame Rutherford, Einstein and Nowton. They just put forth their
innocent theories which were of a great contribution to the field of
study and rescarch.

Through the misusc of science the conscquences are dire -
destruction of human race, annihilation of Cities and other atrocitios
beyond comparision. But will all these possible if the is no
political lunatics, no masters of war? Those who have paramount
dosires for conquest, those who like to ses othars suffer, those who
have not got a sensc of responsibility and even a little sensc of
hunanity are solely Tresponsible for the gausc. ‘

Science should never be used to annihilate towns, to
destroy human beings, their cultures and their c¢ivilisationse. Science
should never be a threat to human survival. It should be harnessged
for the benefit of mankind. It should be utilised for peapeful
burposes, to solve all disheartening problems facing man - under-

nourishment, mulnutration, poverty, an incurablc digcases end air
pollutiecn. ~

Today, glad to say that there is a hopeful indication of
this. Television is a part of scientific acgomplishments which
entertain men. Sophisticated satollites whigh goofr far above our
hoads, trangmitting information, have already gaved thousands of

liveg from the clutches of natural celamiticg such as typhoon and
hurricane, , _— ,

Radar enableg smoothér, faster and ecasier comnunicatjon,
Computer engures more specdy work. '

e gt
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In other ficlds also, science has been increcasing by leaps
and bounds. In medical field rarticularly; scientific achisvements
are incredibly startling. Open~heart surgery, heert—-transplanting
are nothing morec strange nowadays. It is g familiar sight in ell
outstanding hospitals through out the world. Even a newly-died man
can be revived for several minutcs by inserting an electrode into his
chest, so as to give him some electrical shock, enough to make his
heart pumping.

Cornea grafting which illuminates the world of the blind
is now made possible. Laser bean, X-ray are being extonsively used
to diagnose and cure some of dreadful descases like cancer and
leukemia. Mire effective drugs such as sulphonamides arc being used
to relieve pain as well as to cure deseases.

The science of Oceonagraphy, the study of wave movement
have so far proved greatly bencfitable. It enables man to detect
the swsll, to trace the path of ravaging hurricane from the distance
of several miles apart. It is really of a great help to any lincar
or ship while it is navigating.

It is an undenigble fact that science has a truly amazing
latent potentiality. Nuclear power for instance could turn the
fertlle Bikini Island into g barren, wninhabited land and contaminated
ite surrounding water. However, this energy; if utilised correctly
are greatly advantageous to the mankind.. It has now been used as a
fuel for submerine, enabling it to travel for two years without being
refuelled.

Recently, an eminent Australian scientist claimed that he
had succeeded in extracting protein from grass. If this were true
it would certzinly be another outstanding achievement in science.
7 An achievement that promises adequate food for thousands of half-
Starving men in India and Biafra - that promises a solution to the
world's undernourishment problem, the problem which has a degrading
effect on mental efficiency. '

, Those I have mentioned above are nothing but e drop of
Wwater in the ocean of scientific contribution to mankind.

It is sometimes pathetic to note that scientifio knowledge
is only within the grasp of certain men - and thig men apparently ‘
cannot escape from political interference. They usually have long-
life devotion for science. They are willing to work for the welfare
of human being but they are sometimeg interrupted.

However, in. the ﬁeantime lethal weabons continue to be
invented.: Discovery of deadly gases such as apstard gas, nerve gas
flourisghes unexpectedly. Thusg, many consider that science serves

another purpose = to initiéié’war and the scientists are conaidered
! tho key figures behind,this'offbﬁce. » ' . S

It is understandable that all normel men hate wir - the
wer that causes a subsequent miserable ccnditions. -Having sven what R
war had done to Japanese, Arabs, Viatnamese, men come to realise -
how of groat - Thprtenoe " the . poace is. P . R
Being a nation ravaged by war, the viatnanese know how @ , .
much they have to suffer. ‘They ars indeed constantly yearning for =
pease - the- time during which ‘they hope, the work of reconstructing
thoir towns can be carried out without being smashed again by bombds
and mortars. It is rather unfair to blame science for their miseries

T I
v , . -




£
4
ko
i
i
P
3!
i)
&
L
B
{
{
L
i
i
i
iy
1
£
P
&
i
-t
g
1
;
t(
3

|
|

ik

A R Rt

bocause science itself is under the control of man. Men have founded
sciences. They nurture it, fertilizeo it until it blossoms into a
full bloom. They are probably two types of flower - the one that
always sends out sweet aroma and blesses everyone; the other is so
unpleasent, sending out irritating smcll we all hate. So men should
be aware; not to apply the wrong fertiliser - later will cause a great
inconvenience to us. e should also realise that the work of
maintaining peace is a part of our responsibilities. It is a
responsibility of every individugl, ranging oo
from uneducated peasants to thc influential world's leaders. Those
leaders play a vital role in meintaining the world's security. They
have behind them, strong reinforcements, intcrcontinental missiles and
nuclear power. Kosygin, Nixon, Wilson and Mao Tse Tong should rcalises
it is upon theisr shoulders that the world's peace lies. Once they
abuse their powers, they misuse scientific advanccments, the entire
world has to suffer. If this were to happen it would be really an
unforgivable sin for them.

So let we wish, there would be no more misuse of scienoe
in future. Man, science and peace are inter-related. Science has
proved itself very helpful. It has also proved itself very destructive.
Man thercfore, should use science intelligently. It should be stecred
along the correct path. Designed for the benefit of mankind and the
world would be as peaceful as heaven.

By Upper Form VI student (Malay-medium upper secondary
residential school)

SECTION

y_3

The compositions in this section of Appendix II were
written by students of a "Newly-Conforming" Secondary S3chool whose sole
medium of instruction in the Primary school was Chinese with the
exception of some of English and Malay. They were then subject to a
Year's intensive course in English in the Kemove Form and have since
been in an English medium secondary school. The student in Form III
would have learnt Bnglish for a total of approximately 1,373 hours,
while the student in Form V would have had a total of not less than
15666 hours, and the VIth Form student approximately 1,986 hours.
However, the important point to note hore is that commencing with the
Remove Form these students have been in an English-medium school,
which uses English as its sole medium of instruction except for Malay
and Chinese languages which together would occupy only about 1/5 of
the time given to the entire curriculum.

An Unforgottable Qay In My Life.

The most unforgetable day in my life was on the 3lst
of Janyary 1968. It was a day whon I nearly lost my life. .

It was early in the morning, my parents and I set off o
trip to Japan. Soon afterwards, we were on our wey. The gontle
brecze greated us as the ship moved towards the open sca. 4ll of us
were in high spirits. We walked leisurely on the board enjoying the
view. The sea was calm and the sun shong brilliantly. The view was
really attractive. Although it was rather hot outgide, we enjoyed
ourselves very much.




after a few hours, the woather suddenly changed. The
whole sky was ©OVereda with huge clumps of black clouds. Soon, it
began to rain heavily. The thunder boomed and the lightning fleshed.
The wind blew strongly znd the sca was very rough. We quickly went
inside to take shelter. Our ship swayed here and there so it was
quite difficult for us to stand steadily. The situation was really
horrible. From out of no wherc; there came anothce ship moving
direetly towards us. We could not see that ship clearly because the
fog was too thick. I felt that if therc was really an accident, it
was the end of 'my life. Unexpectedly, we could not avoid it. Suddenly,
I heard a very loud noise "Bang'". We heard from the announcement from
the captain that all of us must not be afraid.

A1l the passengers in the ship were very worried and
frightened, Screaming and erying could be hecard from every corner of
the ship and the people were running here and there. The captain tried
to calm the passengers, but it was of no use. 4s I was running with uy
barents, I felt something very heavy falling on my head and I was
unconSCiOUSO es00000s0e .

Wher I came to myself again; I noticed that I was flying in

the helicopter with my parents sitting beside me. I felt that it wes
really a narrow escape.

By Form III Student (Newlyaconforming English mediunm SecOndary-school)

¥ho_contributes most to_the Welfare of your country, the teacher,

the doctor, or the politicign?

The teacher, doctor and pPolitician are all the pillars of
our country. They arc the people whom our country depends for
stability, peace and progressy, but to say who contributes most to the
welfare of our country is a difficult question. However, in view of the
long-term effects each has on tho destiny of our country, I would say
that the teacher contributes most. ‘

It is true thet the politicians are the leadors of our
country who exert & great influence on the common people. They ars
usually regarded as the people whose tact, innitiative, eloquence,
rosponsibility and perseverance form e torch to lead us from g Place
of total darkness to a place of brightness. However, ons should be
reminded that not all roliticians aro able men, and farthermore they
are always bound to be luted by personal benefits to practise corruption.
A ocorrupted politician thus acts as & figuro-hoad who nipple away the
wealth and riches of our country rather than promoting its welfare. In
short, a politician mey win the support of the people by his rhetoric,
and yet lead them to a disastrous end. L S

The Romen maxim that one should strive for a healthy mind
in a healthy body is sound, and the mark of the doctor is to seo that
all the citizens are strong and healthy. Certainly we would not cherish
& country which is infected with sickness, diseases and epidermics.

What we want is g strong and hoelthy nation, and not a nation of hook-

worms.- In this respect, the doctor is inevitable to our country. How=-
ever, it should bo pointod out that all the offorts of the doctor would
be futile if the patients do not cooperate with him. To make the
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common people, especially those from the rural arecas, give their

‘fullest cooperation, onc¢ should first make them aware of the

importance of heslth ang hygience. In other words, we have to educate

then first, and this is the work of a tcacher. Hence, the teacher in
imparting knowledge on the students in the renote aress holp to wipe out all

the superstitious rites and ritusls which have been associated with herd
medicine.

Bducation is not only limited to the medical field. 1In
fact, cducation is & necessity to a happy and successful life. The
extent to which a country progresses both economically end socially
depends greatly on how much its citizens are educatcd. & cowntry, like
Nigeria, wherc illiteracy is still widespread, is always backward and
undeveloped. Malaysia is in .no vays as advanced as Japan because a large
part of the population is still not educated or at least adequately
cducated. Our human resource is still meagre and ungkillful. Thus
the chief contribution of the teacher is to produce a new generation
scientists, technologists, doctors, business men, writers, architects,

engineers and politicians who in turn are the building bricks of our
society.

‘The teacher also Plays a vital role in the maintainance of
beace in our country. In school, the students are taught civics, moral
‘sciences and discipline. They are trained to become responsible and
civics-minded citizens who are ready to make any sacripice to see that

Recent events have also told us that most of theupheavals of the world |
today arce caused by young boisteroug students. Thus the teacher's role |
is to see that the students are not misdirected by any subversive

one. It is in thig respect that tho teacher contributes most to the

welfare of our country though his work is a humble ong compared with
that of a politician or doctor,

By Form V Student (Newly~conforming Engligh-modium uppor secondary school)

From time imagmorial, men hag been fascinated by the gilvery
light that comes from the moon and thg rogular wax and wane of that

Bver gince man
learned to reoognise the moony it hag becn correlatud with g sense of
softness, warmth and beauty. Thig feoling, from the fact that the moon
brings light, without thg acocompanied intonge heat a8 given by the sunm,

to the earth at a timo when light ig precious, 43 & rosult, man has
developed ‘a kind of love for the moon end a desirg o g0 there,

' . Now, it is elgost high time for ug to &lve & survey of the past
writings concerning the 'mysterious' moon, 4 famous Chinese legend tells
of a beautiful &irl who fled to the moon with her favourite rabbits after
eating a godly herb. The legend fupther indicates that the ghadows on tho

[ P8ycological point of view, geems to arige from the




~_ friend.

It is, indeed, a

spaceships and the radar, is

they would feel if they have
facts.

humen beings - a success that
mankind.
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moon are due to the palace within which live the lovely girl and her
rabit. Many legends of other countries tell much the same thing and

there are many famous poems-which reflect the same kind of feelings -
- dreaming of going to the moon or regarding the moon as their intimate

great pity that these beautiful dreaums

should be shattered to pieces by the advancement of science. 3cience
has revealed that the so-called lovely moon is none the other than a
desolate place, devoid of any life and even of the essential air and
water. The moon, as disclosed by the telescopes, the satellites, the

only a monotonous pPlace, containing

nothing-other than the barren rocks and the dust that covers the whole
-surface of the moon. There is no buildings, no beautiful girl, and
no god as.imagined by the ancient writers and poets. I wonder how

the chance to discover these shocking

Today, man has approached the possibility of landing on
the moon. Most of the mysteries of the moon has been revealed through
the various scientific methods. Oup views of the moon is no longer
filled with mystery, or any sensation as mentioned above, but with a
docision to master and to conquer it. The American (U.S.A.) government
has recently amnounced that her spacomen will make an attempt to land
on the moon in the summer of thig year.

be able to enjoy that exciting and splendid success ever achieved by

I hope at that time we will
will solve the long imaginations of

By Form VI Upper Student (Newly-conforming upper secondary Englishe-
Medium school)

from English medium schools.
i instruction they would normall
| the hours shown below in both

Intorest o8 in tho wor

one of the most megnificent of

SECTION C

The compositions in this section werse writton by students

Besides using English as a medium of
Y have studied English as ga subject for
the Primary and Secondary schools s=

Form III Student - Approximately 2,026 hours in an

Yyear course

| Forn V.. - Approximately 2,319 hours in a

10 year course

Form VI "« Aipproximately 2,640 hgﬁrs'in a

12 year course.

D

The alpine wildbrness:of M&ﬁqt,ubkinley Nixional Park is

tho 4merican scenery. The mooge, the

caribou with crooked antlers, &rizzly bears and mountain sheep make
their home here on the'elpiﬁe tundra pasture of moss .and troes.
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In contrast to the cool alpine mountains are the white-
washed buildings under the African sun. In the glaring sunlight,

they are havens to the desert traveller who can get dates and water
there.

The people of Africa are mainly Muslim thus it is a
common sight to see mosque at almost every main rodd. The black
stone or ka'aba of Mecca is considered as the holiest place of duslim
worship and every year people from all over the world go there,
Tourists and Pilgrims alike. The markets around are full of trinkets,
rich carpets and emboridered shawls for sale. A curious thing is
that whenever it rains heavily, the water flows down from the hills
into the city, filling the strecets with water. The %tribesmen on
their camels in the desert arc a lovely sight. The pyremids of
Cairo also attracts nany tourists.

To the North is the famous Mediterranean sea noted mainly for
its climate and fruit treces that flourish in the countries around. The
sea is often dotted with yachts bobbing up and down on the water, the
sunset, golden red and the people enjoying the beaches and warm sea.
Somewhere in the Mediterranean arc the islands of Sardinia, Corsica,
Sieily, Crete, Malta, Cypurs and the best ~ Capri.

Many parts of Capri have been rlanted with figs, grapes and
lemon trees. The North-western part of it Jjuts out into the
Mideterranean sea and it is there that the blue grotto is found. This
grotto consists of openings in the rocks below as well as above the sea.
The caverns here with stalactites are filled with a brilliant blue
light when the sun shines thus giving the grotto its name - blue.

Creece is famous for its ruins of ancient temples dedicated
to the (O>ds and Qoddesses of ancient @reece. The while collosal
pillars, standing tall amidst cobbled, grass-filled court yYards are
better seen in the moontight.

Another place with its vine clad lands, pale sunlit beaches,
is France. The cathedrals with tall spires are of gothic architecture
and some date back to the time of the Renaissance. Open air cafes are
common as it is a French habit toislp wineor coffee during the day.

Other interesting places are Bdinburgh of Scotland where
the strains of bagpipes can be heard across the glens, Oslo, the
beautiful capital of Norway; Copenhagen; the black forests of the
River Rhine and last but not least, the pearl of the Orient - Penang.

By a Form III Student (Ehglish-medium Secondary School)

me of t oblems nn with obb

in which Jou are particulgrly intgrgsjgg,

Stamp collecting is my hobby, but my style of collecting
stampe 1iffers from that of many people and holds more problems.
Unlike many people, I colleot By stamps in sets and it is only after
having a complete set that I mount them on black cartridge paper and

insert them into Plastioc bags. I then bind these bags together to
form little booklets.
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The main problem, of course, is getting the stamps. 4
complete set of a certain Stamp is hard to get if you Jjust sit and
wait for letters %0 aome. I visit stamp dealers to reach for stamps
I want, and I find that this hobby is becoming very expensive.

When I have obtained g complete set, I then have to care-
fully peel off the stamps from the ervelope.

) Now there are some people who, after putting a two dollar
S8tamp on the envelope, plaster the sides of the stamp down with gum.
In such casesy, I have to soak the stamp for a long time and very,
very gently try to get the gun off.

Ohce the stamps have been dried I have to cut rectangles,
five inches by three inches, on which to mount the stamps. I
naturally have to buy black cartridge paper and so more money is
spent. When the cartridge paper is ready, the stamps are then pasted
on by means of stamp hinges. These hinges are very sticky and must
be used up in a few days. Should they be left exposed too long, they
stick together and the only place for it then is the dustbin.

Once they have been stuck on, the next problem is to get
them nicely pressed. I once tried ironing them but this ended rather
tragically. So, for this purpose, the dictionary and the geography
book are just ideal. S0, I put the mounted stamps in an excercise
book and place the dictionary and gcography book on top. After about
two days, the staups come out beautifully pressed. Once this is done,
I slip the mounted stamps into a plastic bag measuring five and a
half inches by three and a half inches. Incidentally, these plastic
bags cost seventy cents for Tifty and so I have to fork out more
money.

When I have about ten sets, I then bind them together and
despite sore and sticky fingers, I find this hobby of mine very
rewarding even though it may have its problems.

By a Form V Student (&nglish-medium Upper Secondary School)

or ory = The Fingl Chapt

The dreadful sound thundered in their ears once more, and
they huddled closer together. Another anti-matter device rocked the
foundations of the bank vault in which they man and his girl had been .
taking refuge. ‘- The epicentre of thc last blast was at least 1000
miles away. Seaming heat waves of the infra~-red ray type roasted .
alive billions within g ten-thousand mile radius. The puny thermo-
nuclear and hydrogen boms of the 20th. Century 4.D. » had long been
past absolete. The intenae ultra-high frequency sonic. waves dig-
integrated everything below the hardness of rock within a hundred mile
radius, sonic waves generated shock waves from one end of the earth
to another. The bank vault trembled every time shock waves reached it.

, The man was a minor executive in the largest bank of the
UOSOSOR.’ situated deep undergrmmd in the’ chhatk‘ PeninSUIa.. The
bank vault, containing most of the gold bullion of the Russians was
very thiokly reinforced against possible attack and destruction by
the enemy bdlock. Barlier, the man, bored to tears by the monotonous
office work had sneaked into the vault with his secretary, also his girl-

friend. There, among the glistening gold bars worth over two trillion
roubles' they made love.
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The general manager, who was wuite aware of his sub-
ordinate's "extre~mural activities" decided to put a stop to the
nonsense once and for all; he sealed the vault - thus sealed, it
could not be opened again; the next morning, at precisely 8.00 a.m.,
it would automatically open again. He thought that meking the couple
spend the whole day and night without food or water would cure their
misconduct. A momentous decision! The two were fated to be the only
survivors of the terrible war that would devastate the earth.

It was morning, at eight, but never again would the birds
sing nor the cock crow. The vault doors created painfully open to
reveal the grisly fate of the human race - victims of self-annihilation.
There was no doubt about it; none could have survived ultra-high sonic
bombardment and the roasting infra-red rays (these long waves are
generally 'reflected' back to earth by the atmosphers) coupled with
the super-intense radiastion: bombardment by all the anti-particles of
the 'anti-matter devices' - anti-neutrinos, anti-mesons, anti-elections,
anti-protons - the whole lot of them. There was no time even t0 run
to the nearest shelters (each 1000 feet deep) when the death-dealing
devices swooped down without warning from their circular orbits round
the earth., The U.S.S.R. employing the "attack e is-the~best~-defence"
strotegy had reckoned on wiping out the "southen bloc" in one or two
'strikes! However, as soon a8 the first Russain device exploded, the
enemy activated automatic systems for retaliatory, saturated blasting
of the whole northern bloc.

One face of a dead human being was encountered by the two,
staring poignantly into the sky at the senseless wave of obliteration.
No other human beings were recognisable, having been charred to
cinders. :

"Connie, Connie" called the man softly, - fearfully, to
break the tertible, eerie silence the pall of death, "™we must be
very brave - we have to bPerpetuate the human race all over again",
He faltered as his own mentel strength ebbed away.

She did not answer. She was fighting frantically to avoid
passing over the brink of insanity. The insanity of Man stood naked,
hideously manifest in the annihilation of himself,

Then their minds wore thrust to face a wall ~ g wall of
death and desolotion = the wall prisoners face before being executed by
the firing squad; the insuperable obstacles to the task of their
survival, even more so of creating progeny swvamped them in dread
hopalessness.

feeling of hopelessness was shattered by the dull red corona of the
sun peeping from horizon to horizon - an immense ball of fire it soon
became and the two were mesmerised at the flaming wonder.

Deadly radiation, no longer impeded by the protective
atmosphere permeated their cells and mercifully, they died, their
minds blank, still locked in eech other's arms bgfore the oruel sun
oould incinerate them. The sra of Man had ended - ended mogt
ignominiously,

By a Form V Student (Bnglish-medium Upper Secondary school)
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Student unrest is 2 bad socisl symptom.

Ours in an ege of student unrest. Student unrest no longer
confines itself to such traditionally revolutionery cities as Paris =
it is worldwidei Obviously, student unrest is symptomatic our
sociological changes; most of which are undoubtedly for the worse.

Yhy do sc many students take t0 the stroets today? "To pro-
test ageinst the malzdminis:ration of the universities, and to press
for more fresdom,™ go they alleges But a closer scrutiny reveals that
most of their demands are highly unreasonable. One of their typical
demands is that the university authorities. should not interfere in
their personal lives., But it only stands to reason that complete
freedom granted o students to do whatever ‘they like without taking
into consideration ths effect on others is hazardous and violates the
very principle of democracy.

Admiti:dly, many students rebel against the authorities
owing to legitimate cuusez, emong them the inefficienocies £ the
ruling governments being the most prominent. However, the end does
not justify the meenc. ' Whedt rights have they, to resort to violence,
to assault the police? ‘

More sinister are those who have become resigned to the
surrounding social unjustices and seek to run away from reality by
taking L S D or becoming hippies.

The basic cause lies in the home. Home is still the world's
first authority, whether we like it or not. Just like a factory to its
products, so does a home to its children. Home is where¢ our important
youthhood is ~pevt. Wama £~ -tavs 4w sy rlace whiese a senae of
values oean be cultivatcd. Yet, sad enough, every third home in the
United States collepses through divorce have become inaccessible to a
child who has an cleooholic father znd & working mother. On addition,
there is the generation gap, which breaks down any communication.

Under such circumstences, it-is small wonder that so many children with
- great promises grow up to be Jjuvenile delinquents or defiant students.
Thus, our present social pa*tern brcéeds student unrest.

The educational institutions are also to be blamed. Each
year, the.universities turn out tremendous numbers of doctors, lawyers,
engineers, etc., and also hippies, student activists, drug addicts,
Sex perverts, etc. So.much emphasis is laid on materialism, science
.and technology that our own selves remain unexplored, and heppiness
still remains myth.

The socioty at large cannot escape the responsibility for
student unrests. The “do as I say, not what I do" attitude of the
‘adults cannot help but leave many juniors disillusioned, frustrated
‘and indignant. TViculd the governments concerned have taken concrete
steps to remedy the situstions in their ocountries if the students had
not resorted to violence, to protest?

' 48 has been elaborated earlier, student unrest itself
implies that the homes -and schools are not what they should be. However,
it should be borne in our minds that student unrest is a symptom of our
Present collapsing social structure. This symptom should serve to send
the authorities to remedy the social situation, for what follows the
symptom is unimaginable!

By an Upper VI Form Student (English-medium Upper Secondary School)

. .
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SECTION D

The compositions in this scction werc written by students
of English medium Primary schocls, who learn English as a subject from
the age of 6+ and use it as their sole medium of instruction for all
subjects of the curriculum except Malay. The Standerd IV pupil would
have learnt English as a subject for approximately 840 hours in the
first 3 years of school while the Standard VI pupil would have learnt
English as a subject for not less than 1,586 hours.

The game I like best is badminton. Although I am not a
very good badminton player I like the game very much. I like badminton
very much because it is a very good form of exercise for your arms,
bodies and legs. Quite often, I used to play badminton with my
neighbour friends. Sometimes, my father took me to the Sports club
to watch the inter=club badminton compotitions. I like to watoh the
action and the style of the pleyers during the game. In Malaysia,
badminton is the most popular game amongst the school children and
adults. 3Badminton is really a most interesting game for everyone. In
badminton, the game can be played either by two or four players. I
hope one day, I shall become a good badminton player so that I can
represent my school,

By Standard IV Student (English-medium Primary School)

Myself

My name is Zulfigar Bin Yasin, I am a Malay boy. My hair
is black, my eyes are brown and my face is square.. My oclass is
Standard IV Reds I am ten years old. My father's name is Yasin Bin
Saini. My father is about thirty-four years old. He is a teacher.
My mother is a teacher too. I have two sisters and one brother. My
parents love me very much., .I love them very much too., We all live
at No. 994 Jalan Sheik Madar, Penang. I am studying at Francis Light
School. My school is at Perak Road. It is quite a big school, Bvery
day I go to school by car. On Saturday and Sunday I go to my grand-
mother's house. Sometimes I play badminton with my friends in the
evening. Playing badminton and reading story books are my hobbies.

By Standard IV Student ( nglish-medium Primary Sc¢hool)

v o & Fun-F

One day, while my fenily and I were on a tour of Malaysia,
we stopped at Kuala Lumpur. Wo stayed at & hotel which was twelve
storys high. ' _

My evening was spent by sight-seeing with my brother.
There were quite a lot of things to see, especially the National
Monument, Dewan Negara, Dewan Ra'ayat and Istana 'Negara whioch, even
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from the outside looked very beautiful. My brother noticed a Poster

abour a Fun-Fair. After that we rushed to our hotel. !y parents .
were not there as they had left for Petaling Jays. I told my uncle ’
about the Fair and we decided to visit it the next evening.

That evening, my relatives and I went to the Fun-Fair and
I noticed that it was brightly lit. There were hoopla stalls, waxwork
shows, aquariums, food stalls and roundabouts. First we went to the
hoopla stalls. Only two of us were lucky. They were my sister and
me. My sister managed to r1ng a camera while I won a transistor
radio.

The waxwork show was our next stop. The admission was 50
cents for adults and 30 for children.

There were a lot of heroes, among them were Hang Tah, Tun
Perak, Sir Andrew Clarke, Sir Francis Light and Tunku Kudin,

We then visited the aguariums. We were amazed by the
varieties of fish there.

We were quite hungry by then, so we decided to have a
snack at the foof stalls.

My brothers #anted,to have a ride on the roundabout but
- our aunt told us that it was too late.

Thus, endpdaa very exciting day.

By a Standard VI Student (#nglish-medium Primary School)

My Fgvourite Unole

I should think I have more than half a dogen uncles, some
humorous, some sober, some fat, some thin, and so on. I have often
received little prescnts from them, a box of chocolates, sweets and
80 on. I am so happy as any other girl whenever I receive these
little things and they do win my hoart at times. I like all my
uncles, but my favourite one is a young fellow.

He is Boo Hok Hoe, a younger brother of my mother. 4s he
has been brought up and studies in Thailand, he is a Siamese oitizen.
His Siamese name is Phaitoon Lelarkunlaij.

Here's what he locks like. He stands about five feet six
inches, weights around nine stones, is good-looking, broad-shouldered
and a groat joker. He is simple and generous in nature, and to orown
it ally he is a very honest fellow and his favourite proverbs are
'Lonesty is the best poliocy' and 'Cowards die-many times before their
deatht, Although Unolo Phaitoon is studying Siamese, his English is
not bad. ' ' -

Now I shall explain why I favour him. You don't always
find someone who never fails cheering up pecple, do you? Well, my 3
Unole Phaitoon has that talent. 'Reason number two; he ig one of the

most gaod-natured ard humorous fellow I ever met. He knowg when to

laugh orack jokes, and be serious. He is ‘a very sensible and reliable

lad and I am very, very fond of him, although he's no gtar pupil. "

But he is a wonder at figures and orosgs-words,
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At present, my uncle is studying at the Wangde Colledge in
Songkla, Southern Thailand. When my brothers and I meet him during
the holidays, he often has lots of jokes and stories ready for us.
He had cheered me up lots of times; and I must say, at times when I am
feeling bad, they're so much better than my father's medicine.

On one occasion, he told us that some of his friends and
he tried cooking crabs themseclvesy; and the next morning, all went to
the sick bay for eating half-cooked crabs.

Well, I certainly am looking forward to meeting my cheery
uncle this holidays. I always look forward to seeing him. I'm sure

he will have lots to tell me again. He will always be my favourite
uncle, sure as pie!

By a Standard VI Student (English-medium Primary School)
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