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AFRICAN ADULT EDUCATION ASSOCIATION
M“

General Meeting: Thursday January 2nd, 1969 at 6.00 p.m.

AGENDA

Chairman's opening comments.

Minates of the general meeting held at Makerere University

College on Friday January 5th. 1968; and matters
arising,

Secretary's report.

Treasurer's report.

8) Report by Joint editor on the Association's Journal.

b) Newsletter.
Proposed amendments to constitutjon,

Cooperation with other bodies - E.C. A, ,

Association of African Universities, Canadian Adult
Education Associations.

Date, place and theme of next Conference,
Election of new committee, i.e.s~-

Chairman

Deputy Chairman
Conference Chairman
Secretary

Treasurer

3 to 6 Committee members

Any other business.

LALAGE BOWN
SECRETARY.
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APPENTIX TO AGENDA ;
A !
Membership of Association Committee for 1968. %
g
5
Chairman j
and Conference
Chairman: Ustaz Ahmad Abd Al-Halim, Sudan.
: Deputy Chairman ¢ Mr. Daudi Mwakawago, Tanzania.
%' Secretary: Prof. Lalage Bown, Zambia.
Ev Treasurer: Mr. William P. Capstick, Zambia.
s Deputy Treasurer:  Mr. E.M.d. Mulundika, Zambia.
E Joint Journal i )
) Editors: Mr. Norman Hart .
{ Dr. Colin McCaffrey ) Zambia.
: Members: Mrs. Thelma Awor; Uganda
4 Mr. M, Dori, Ethiopia. §
. Mr. Emmanuel Haizal, Chana.
; Mr. Joshphat Karuri, Kenya.
; Mr. Nicholas Kuhanga, M.P., Tanzania.
: Mr. Richard Mwakatobe, Tanzania.
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at_the University of “hartoum,
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“he /ssociation's name was change? at the 1967 ‘lenernl net-
:1e it to hecome .ifrica-wide, and the 1667 committas wis
?

RN

toas the first one with the tas!s of attempting to onerate on n

centinental hasis, “urinr the year therefore it was praoccuriz”

larsely with nro'slems of orranisation and vuhlicity; an? it is heonad
. K b ’ i
Lozt its activities have also laid some foundation for future devaeiopne
mant,
Creanisation
The Committee has met three times during the year at Mazzreres
in Lamhia and here in Yhartoum, for the first time it was rossitle

to held a committee meeting in hetween annual conferences, This

was owinrm to the menerosity of several emnloying institutions who

g2ve leave and naid fares for committee rembers, anl of the University
of Lamia which Dhore all exnenses within Zamia, Further, é sud~
committe? on fiscal relationships within the Association was sct up
s M

in znzania under the chairmanshin of I'r. Daudi Myakawa;o tle

i580ciations chairman and completed its work in time to rerort to the

In addition, the secretary was alle, in the course of travell-
iny on various duties, to visit several officers of the iissociztion
-or censultations; including visiting Xhartoum for a few hcurs at
tke end of August to discuss conference plans and hring an extensive

mailing list for circulation of the Newsletter.,

Cenerzal FPuhlicity

4 short press release on the Makerere conference was nrenarsl

in January and was sent, togaether with the conference resoluticns,
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journals and newsnaners throu~hout the world; an the

~ecretary wrote a snocial renort for the journal of YModern .. friecasn

« 7eneral information naper alout the +8s80ciation was nranore |
in “reach anZ the constitution and 1962 conference resoluticns WEre
nise translatad jnto ronch.

A

s memher of the .ssociation attended a meeting of the Lran
Literacy Crranisation of the League of irah States, an? wag alls to
infsrm them ahout the lssociation and the “hartoum conference,

I

Une Newsletter was issued, at the expense of the University

n2f TThartoum in Cctoher,

~evelonment of the issociation: Mational Associations,

several of the corresronding secretaries nominated at the

.

‘ak%erere gereral meeting were abhle to move towards the formation of

national ault education associations. MNational “odies have merun to ‘
oprerate in Tanwania and Zambia and preliminary national mea2tinss nave

~een hel” in Xenya and the 3udan, The hana discussions are un”:p

w2y 2nd it is hoped that the long~estahlished Tcorle's “ducationzal

isscciation may he ahle to affiliate, The constitution of the Tanzania

s£ggsociation is availahle on request to l%r. Mwakawago if othar countries

wish to use it as a model,

-evelonment of Lssociation: Strengthening of secretariat

throurh links with other institutions.

a. The committee has formed the oninion that the Associaticn
has rezched a stage at which it needs a rermanent hase. It was
sugzgested that Addis Ahahba would he an annropriate place and that
it would he valuable to seek the help of the United Mations ‘conomic
Commission for Africa, The secretary thercfore met <r. “lohert
“ar“iner, the Zxecutive 3ecretary of the Zconomic Commission for
Lfrica, and Qdiscussecd possibilities with him, He gave verhal

assurance of his full support for the issociation (and this has

xx]

confirmed by his message to this conference) and exnresse? rexdiness
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‘e n~revile some office Sspace in africa "all an¢ some aliinistrative
+Te N2 Tecretary was referred by him to the Jocial Tevelans
ectior ¢f the conomice Cormission for ifrica's D
-Biurces "evelopment; and she visited Addis Aba™a to wor'- nut

If this meoting annroves the idea of a hase in addis imta ant g

Sty

1in with the Zconomic Commission for africa, the Committae Will welno

ritten follow-un of thesc nerotiations, It may also "o

2 TOSS

1=
L@

[N

o ohtain helpn with interpretation at conferences frow Zerna~ie

Co~~igsion for africa,

e  The next nrohblem will heo the anpointment of a fuli-tir:

i tea &

cfficer/orsaniser for the Association, 're alan Thomas, the lmoe tive
~iractor of the Canadian Z:ult Zducation issociation, Toronnto,
fellowing his attendance at the Makerere conference and his vigcit

to five “frican countrics, ‘rew up a helpful naper on rossi™la lincs

of develonment for the Association, which hag been the asis of
lenthy “iscussion in the Committee, r. Thomas has su;r-osted
8 ] L

tri-nartite partnershin hetween the African 4ssociation and the tyeo

n isscciations over a nerio? of thrae years to estalilinh o

Suldal eyl 2
manaent ajministration; and a telerram has just heen raceive: from

im indicating that the Canadians are ready to go into such a nArtnore

stinp, The Committec has welcomed the prosnect, nrovided that tho
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mief full-time officer anrointed under the scheme is an Africang
“ut it will need the sanction of this meeting to go ahead with

nesotiating an agreement,
c. Tre Committee has helieved that links with other Lolies

wiose interests are related to any branch of adult education can enly

he fruitful, uring this conference, therefore, the supnort has “zcop

solicted of the Association of African Universities, "he Txecutive

Jice-resident of that Association has expressed his hope that co-~

cma2ration will he nossihble, An invitation has heen received to sen:




camrrcentatives to the Morth ‘merican Galaxy Conference on 47ult

soizntics o Yo bweld in 'ashington in “ecember, The Sovmittes pos
accunty’ th: invitation, su“ject to heine akle te find Tinzcnce. ~t

25 rominated Ustaz Ahpalt ARA al-*alim, the current chairmon, 25 one

reeresentative, and has left it to the incoming committee to nowinate

e Chairman of the Fakerere Conference ¥r. lonald Tlariic, has

sent arclosies that he i

@

unable to he nresent at this meeting; to rive
hig rerort on that conference. lembors of the lLissociation AT, BCWLvor,
forrally netified that, thanks to the Pilton Ohote Toundation, the

ccnforznce mroceedines have now heen printed under the title of

continuing Litoaracy and may he o™tained from the Toundation.

The Chairman of the current ihartoum conferance will he renorting

on it in future, hut certain noints shoull he mentioned,here, i
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that the seceting should make approvriate acknowled;ement:
1. The University of “hartoum has contributed £2.QCS (3usznese)
to the exrenses of this conference;
11. The "riedrich Zhert Toundation has undertaken to
underwrite the »nuhlication of proceedings;
111, The “ritish Council has made it possivle for ird,
S2ward Tutchinson to he present, the Tritish Ministry
cof Overseas Developnment have nail for nir. John Lowe and hnlf
the cxnenses of Frofqnasan Saviévié have heen horne Ly the Tuzgcslav
“overnment,
l1ve The Ariel Founcation has cnahled two-memhers of the
Comrittce to he present hy paying the fares of I'r, Immanuel
“aizel from 7est Africa and Mr, Taudi Mwallawamo from 3ast
Africa,
Yost particivants in the conference have had their fares naid
My their own emrloying institutions and ministries, and the 4Asscciation

will doubtless wish to recor? ratitutde for the surmort of ~ov:rnmants

22 S s



Viivirsitics and voluntary bodies in this fashion,

thfg_.ctivitias of the Committen,

Thae Zhwairman continued as a nomkor of the executiv: of 4t

Tm oy

<avezrnntisnal Concress of University idult <uecation, ans attuq -

its .

W

tin~ i Leeds in July, e also visited the Soviet Unien o

weloron whore he mentionaed the association,

8]

ecretary sroke on ..Pult fducation in Africa at tho il

neeting of the African Studies issociation of the U,:7,
L

-~

an? inclue:! mention of the /lssoci-~tion. She also, in the cours: of

atazr workt, visitod or(particinatad in ) the following =an? nres

inJormation on the Associatien:

Jniversity of sast Africa Jenate Adult “Sduecation Committon:
1

Irstitut Trancais A Afrisue Hoire, 2akar;

University of “hana Institute of iult Sucation;
Hniversity of Laros;

iresctor of the iepartment of Aidult Zducation X Iytpra-
Mural Stulies, Iniversity of INadan;

“ear of Zucation and Frofessor of Adult Slucation,

Jniversity of Ife

-e

ol
-

ommittee of “Xtra-Mural officers of the Universitiss

Souncil of /dult “ducnation, UK

e
(The latter are nublishing a journal which micht e of
interest to memhers).

-~
it

enaral Lcknowledrements,

In the present slender cendition of the issociation's finances,

%28t of the work un-ertaken by the committce has hoen carrie? out

withrut rawing on the Association funds, 411 the general Alministrative

exrenses of the Secretariat have hoen subsidised hy the Iniversity of

L Y

«a=tia's Jepartment of xtra-tural Stu

dies and the Adninistrative

LU S
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; exnrenses of preparing for theAconference have heen "orne by the

E University of “hartoum School of Extra-Mural S5tudies. Morecver

% “oth the Zecretary and Treasurer have travelled on Association

; : "vsiness at their own expense,

’
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£TICAN CULT IRUC, TN AS3SUCLATION: CUT IV ‘

COLT IO AR

'f I'inutes of the Meeting of January 1st, and nd, 1969, held
g &t _‘ront “etel, Thartoum,

o
- cmmmme-

i; ‘resant: Ustaz Ahmac ahd al-"alim = Chairman
» ¥ro Taudi Mwakawaro - Jenuty Chairman
l; !iss Lalape “own - Secretary
: I''re "illfam Capstick - Treasurer

Fr. Smmanuel Taizel

-

- re Colin MeCaffroy,

l. Yinutes of Aurust Meoeting

These minutes have already heen circulated, and
no amendmcnts have heen receive,

e Flans for MNext Conference

; a. Theme, It was pronosed that the theme of
i» JZult fucation and MNational “evelonment he recommended to the

ssneral meeting, This theme would include stuly of the rolec

of iult Zueation in achieving independence, the prollems
of corrlination at present, and adult educational nrlanning,

|
The conference should include a workshop on evalution, '

b. Place, The Jecrotary renorted that the
Chairman of the Makerere conference had never replied to the
Hizerian offer. T view of this and of the fact that there was
still only one person from ‘Jest ifrica at the conference, as
% well as in view of possible political complications, it was

decided not to take up the resolution of the previous conferenc:

- @

It was deci<led to recommend to the reneral meeting that Tthionia

be the first choice, and that Tanzania he adopted as
1 alternative choice,

c. Timing, It was agreed to recommend that in
future the Lssociation's conferences meet every second year,

80 that the intermédiate yYear be usad for nation (or repgional)
conferences, Nevertheless, the Association's present stare

of deavelopment did not make it appropriate to wait for two years
from now, It was therefore prorosed that the next conferance
should %e held not later than 15 months from the present one,

and preferably in January 1970 ’ : 3
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“e #iterla for Ceneral Feeting,

The following agenda was agreed:
a. Chairman's opening: remarks

b. Minutes and matters arising
c= Becretary' iaport

de Treasurer's T anort

¢. dJournal and Hevisletter

f. Constitutional amcndments

e Cooperation with other hodiecs
h, Moxt conference

i. Zlections

je “ny other "“usiness
It was decided that the treasurer shoulA introluce
item £,

e Treasurer's ,nort

This rerort was accepted for presentation to the
Zeneral Meetinf, The Treasurer poiqted out that it didn't relate
to conferences which were the pesponsihility of the chairman,
a2 reported that the chairman of the Khartoum conference was
denating the £1 conference registration fee per person to the
issociation and would also affer it any surplus on the Conference
acccunt; on the other hand,he wo 12 make ne claim on the issocinti-=
2 lcficit shouls ne incurred, The committce thanked t*2 choipman
war~ly anl it was airea? to inform the General Meeting, It wag
asrecd further that the Clar%e should he pressaes for his statament

cf account for the Tamrala comfercnez anst that he ho aghks +

o

transfer tec the issociationthe remnant of tha lar Tammarskicl aront,
"he treasurer reportod to the committee that the aviele

yn “2n: collere of urther “uca‘ion had heon "olding for tho igge

ociation the nrocands of the husalia conforonce on "ags Vedia, “ut

Al now aut orse? jtg releasa, The rrincipal of the collepe ha? ~iven

78 to the Tamhia Tational iAssociation and "5 to the African

s~nciatien, Tt was agreed that the treas rer shoul~ annly thomo’

tc his oxponses tua country to th: conferer-n gince e hal nain

Terstmally for the Jjourney,

"he tr asuror state? t-at he had been havin - a n oY op

1y

»

ilfienlties over evebanre control. e wag therafors anton

af

{.
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Se
This report was awevled and ther accert:? for mreosontnticn
to th: Usnoral Feceting,
out of it, there was a discussinn =n to 3
of cenfzratcc renarts,
o

e s

th}
¢,
(0]
ey
re

oXnert a 'viece on excharnre rroblems.

Se Lzcretary's Llerort

e 2itor's Terort -

The Yditor undertook to repart on the Journal t- tho

e

stnorsl moeting

7l

7y Menvias

o _uipm2sticens for “ommittee ‘lections-

It was arreed to nomirate the fcllowin+ as officars o

Chairman- lMr. R, Maukawayo

Meputy Thairman- ‘r. 5. Lnouai

Jecreotary - I'iss L. “own
Treasurer - i'r. 'illiam CTanstick

It was »nointe:! that ont that Ustaz Ahme! ahd al-Talin

woul:l hecome a memher of the new committee as of night,

8¢ Matters for the coming Zxecutive.

a. Conference plans - the prosramme for the next

conference should include space in the time-tahle

for meetinpgs of the Zxecutive.

be Cooption's -~ it would be useful to coont Mr,
ihdel ahid Yousif and the new executive, and consideration
should be given to a Migerian.

c. Executive meeting - it would be necessary to

make provision for a meeting of the Executive Committee during

the year,
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AFRICAN ADULT EDUCATION ASSOCIATION

SUMMARIES Ai.D HIGHLIGHTS OF PAPERS READ ON 2/1/1969

1/- Mr. Erik Bjerre: Danish Experience and Africa.

The Danish folk high-school carried with it a message of
enlightenment and the unfolding of personality for national and
international understanding. It had a spiritual wellspring which
was really "anti establishment" and led to the mass production
of pioneer. It was characterised by lack of professional training,
and a willingness to tackle major problems, not just to pass people

through an academic will,

Where Africa is concerned, the problem is one of trying to
import the Danish experience wholesale. It is the idea that is
important, and its manifestation in Afriea should depend on local
conditions. In Kenya, the multi-purpose centres with professional
training added thereto, are the attempts to translate the idea in

action.

It was pointed out that the levels of literacy in Denmark was

a significant factor in the movement.
2/L Mr. Kwesiga: The Nsamizi Training Centre and Makerere:

The initial research at the training centre was prompted by the
fact that a Diploma course in Adult Education was planned for
Makerere. There was the need to study the one centre now engaged
in training for cemmunity development. This would ensure that courses

planned at Makerere would be meaningful from the start,
Initial findings indicate the following:

a) The need for the study of the content of the syllabus
in relation to field work.
b) The need to relate the content to the category
of student, be they beginners or experienced hands.
c) The need to evaluate work done, and to provide
suitable books. '
3) Mr. Daka :_Night Schools in Zamdin.

The original purpose of the night school was to
improve the academic standard of those already in jobs in the urban

areas. The facility has been extended to the rural areas without,
however, any change in content. Apart from pedagogic problems, the




major concerns are now the zims of the course and whiit to do with the

graduztes of the school whose orientution does not mow seem correct.

a) Mr. Dusan - Yugoslavia.

Mr. Dusan's paper highlighted the fact that adult educ:tion
has became all acudemic sugject, and all professionals should receive
adequiate academic training. This is a2 treature of Yugoslav adult

education.

5) The British ixperience: Hunchester .nd Ldinburgh: Mr. Harris

and br. J. Lowe:

What was done in these two universities was to subject of the
two short papers. Training for adult education was accepted in
these two universities. This is provided by long-term or short—term
courses, from the seminar to the post-graduate degrees.

The question of fragmenting the study of adult education,
both in theory and nogisticully cume in for discussion from the floor.
It was felt that adult education should be regarded as a subject
dealing with adults, however necessary it was to specialise in

aspects of it. Its wholeness should be emphasiased.
6) Mr. Abdel Halim - The Sudanese experience:

Training in adult education is accorded priority, from the
lowest to the highest levels. Local and foreign centres we used, and
where top level people go overseas for studies, theme is an insistence
that disseration should be on Sudanese or other African practice.

The university of Khartoum ia planning a two=-yeor diploma course.

It was disclosed from the floor that the Shendi centre
admitted candidates with 8 years primary education plus 2 years
teacher training., Life at the centre is planned to simulate the
localities gruduates are going to serve. Thus there is an
insistence on messing by students, and the formation of cultural

and social clubs.

7) West German experience:

,,,,,
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AFRICAN ADULT EDUCATION ASSOCIATION

FOQURTH CONFLRENCE

"TRAINING FOR ADULT EDUCATICN IN AFRICA" |

Danish/Scandinsvian (Residential) Adult |
Education in Relation to Contemporary ?

Needs in Africa

By

Mr. Erik Bjerre :
Rural Developnent College,
Folk High School for Developing Countries,

: ‘Holte, Denmark, ‘1.
(On secondment to Institute of Adult

Studies,
University College, Nairobi. )
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UNIVERSITY OF (HARTOUM

; Khartoum 28th. December 1968 to
: 4th. January, 1969,
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DANISH/SCANDINAVIAN (RESIDENTIAL) ADULT _EDUCATION

IN RLATION TO CONTEMPORARY NEEDS IN AFRICA

By
Mr, Erik Bjerre
Institute of Adult Studies,

University College, Nairobi.

l. The Polk High School movement emerged as a dynamic force

in nation-building from the middle of the last

century, based on
the following two ideas,

A. BEducation for Democracy.

Democracy is only possible if people have an und

erstanding
of the 'common good!

and a willingness to collaborate.

B. Education for Life

Man is a divine experiment, and the students must learn
to face the reality of life, in its marvellous sublimity
and im its terrifying horror.
Enlightment ang
knowledge,

unfolding were regarded more important than

but at the same time refreshing of school-knowledge
Played an important role,

2¢  The movement is religious in origin,
(teach) with church (preach).

but doesn't confuse school

3. Plain living ang high thinking.

No gap between the standard of the Folk

High Schools and
of ordinary houses,

Made an essential contribution to development because

it was dealing with essential problems,

e The living word,

The inspired oral bPresentation can be understood by all
students irrespective of their different back=-ground.

5. __The personal me thod

A close relationship between students and staff facilitates
@ sense of security and self reliance which

is important in a
changing society,

oe/ee




6.  The essense of the residential course was a_spiritual

inspiration which was converted into practical enterprise.

Mass=production of ploneers,

1t made the farBerg proud of being farmers,

7. High Stgtuq.of the movement makes the job of Erincigal_g
lifelong career,

A residential centre can be a growth point for a district
and

provide added impetus and direction to the community.
It must have its own atmosphere,

and former students and
neighbour must regard it as their centre,
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TRLINING FOR ADULT SDUGATION -NSAMIZI TRAINING CENTRI

FOR_COIMUNITY UEVLOFMENT WORK.RS

Introduc t

ductions

Although this paper is on the training of Community Decvelop~
ment workers, I wish to point owt that I do not belong to the Ministry
of community development and cannot therefore pretend to know in detail
how the ministry is orgonised or how it works. I chose this topic,

for two main rcasons:

a) As an adult educator I am interested in all agencies that carry
on the training of adult educators.

b) My department, the centre for continuing educatinon, hopes to start
a diploma or certificate course in adult education in the near future.
Hence I thought it useful to consider the organisation and functions
of the Nsamizi Training Centre in order to find out what problems

they are facing and to see whether there will be any possibility of
collaborating with them when we inaugurate our own ‘course, I do also
hope that this paper will be of some use to all those engaged in

this kind of work.

Nsamizi is a government training centre dealing mainly
with the training of community development workers. Many of these
are employed by the government but there is also room for other
community development workers employed by private organisation and
other voluntary organisations. In actual fact, it is the only centre
in Uganda that wndertake this kind of work on any reasonable seale.

In Uganda the community development programme covers a variety
of activities; "these include mass literacy programmes, improvement of
rural communications, health, hygiene, education of woman in her
home in nutrition, child care, home management, fostering of indigen-
ous handicrafts and amall scale industries, residential and non-
residential training programmes for leaders and members." Whatever
the nature of these varied activities their objectives are in many
respects similar, i.e. to help people help themselves in their
struggle against "poverty, ignorance and diseases" and to help
them to become aware of their role and contribution to nation build-
ing.

Hence, community development is a very important factor in
the country's development - social, cultural, economic, political
etc; and hence the more important it is for those employed in this
kind of work not only to be aware of people's needs, available

resources and problems but also to know how they can help these

people te help themselves.




£8 outlined in the Nsamiszi "Handbook for Community
Development Lorkers", the major objectives of the Nsamizi training

ssheme are to give these trainees skills in:

a) approaching pcople and winning their confidence and
co-oper.tion, huving established trustful relationships with them.

b) Knowing the resources of the community as well as the
technical expertise available in government and non-government
sources., ‘

c) Communicating with the community, equipped with special
methods and techniques by which information can be transmitted,
understood and applied by them.

I have so far been talking in general terms. For the
rest of this essay I shall be more specific by briefly looking at

the following:

1) HHO ARG THiGS COMMUNITY LEVSLOPHUNT 'ORKURS SEINC TRALN:D
AT NOSAMIZLI? o

They can be roughly classified into two categories:

a) The ones nuwly recruited in the service. These cre
in the main the newly appointed field community development assistants,
some other few people from other government departments and a few
voluntary workers. They have had at least eight years of education
and are able to follow lessons in inglish, the official language of
instruction. As they are new in the service they have to be briefed
about their work for a period of six montha -five months theory
at Nsamizi, followed by one month of practical work.

b) The second group is composed almost exclusively of
these who have already beem in the field for quite a long time and
have already undertaken the six months course referred to above., 1In
fact this is a form of a refresher course designed to keep them
up-to—date and to acquiaat them with up—-to-date theories in the
principles and practice of community devclopment. Having themselves
been in the field for a long time they are also expected to con-
tribute 2 lot to the course.

I shall say more about this when I discuss problems of
evaluation. In the meantime I shall try to concentrate on the first
group by observing in greater detail the content and purpose of

their course.
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(ii) THS CONTSNT Of THE COURSE iOR

Rt i et iy

THE NiLY KGRUITED COMMUNITY

The activities of the community development worker in
Uganda touch every aspect of community life. Like all adult educators
he is a jack—-of-all-trades. This is easily reflected in the content
of his course. After looking at the Nsamizi syllabus, and (after) a
great deal of talk to the tutors and trainees themselves, it is
possible to list the contents of the course as follous (the order does

not imply the importince of the subjecta)
a) Principles of community development

In this course the meaning, aims, principles and
bractimal application of community development are examined at length.,
The course alaso serves as a general introduction to the beginners.

b) The role of the Lommunity development worker

This involves a discussion of the necessary qualities that
should be possessed by a community development worker e.g. ability

to coOperate ang get on with people.

c) The fields of community development
This is self-explanatory; it is a discussion of the scope

of oper.tion.

d) Running clubs and Jdraining club leaders

There has been a marked growth of clubs in Uganda of
late, and especially in rural areas, Hlembers come together for
various purpoges and it is the duty of the community development worker
to encourage such clubs and to give them advice and help. He will
help them to form constitutions and to elect officials, teach them how
to run meetings, and will try to €et them expert knowledge on health,
agriculture, nutrition etc; hence this forms an important course at
Nsamizi particularly as it is realised that clubs do pPlay and can play
a very important role in bringing about higher standards of living and

in developing a community spiri.s of Tesponsibility,

e) Methods and_ techniques of communication

Soa—

This involves teaching community development workers
theories ahd problems of communication, with particular emphasis on ‘
adults: how do adults learn, how can one communicate with them effec-—
tively, what are the basic conditions of a successful communication
brocess, what use can be made of visual aids, what are the advantages
and disadvantages of various teaching methods and techniques and how

various methods can be combined.
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f) Finding facts

A comaunity development worker works with the people.
He must therefore know a lot about them: their needs and available
Tesources, their attitudes to vurious things, customs etq, People
in rural areas must be understood if suspicion is to be remorved.
Hence at Nsamizi, community development workers are taught the im port-
ance and methods of cathering information and how this information
can be put to beneficial use. In addition to these course, experts
from various fieclds are invited to give lectures in specialised
subjects like child care, nutrition, agricultare and health, A
community development worker musgt be able to advise people and teach
club leaders how living standards can be raised by better food,

improved hygiene etc..

g) ILlliteracy, its problems and implicutions.

A number of people can neither write nor read. 1In this
course, community development workers are tzught methods and tech~
niques of eradicating illiteracy. Its problems and implications are
alse discussed.,

I should also mention that while they are undergoing this
truining they are given a lot of opportunities to listen to lectures
in what I might call civics or general knowledge: government and its

organisation, the constitution, the rights and duties of a citizen etc,

Practical work is stressed. The trainees are occasionally
asked to give tolks to their fellow students while the tutor is in the

room and the last month of the course is speat in the field.
TUTORS

As already remarked, Nsamizi Training Centre is a Govern~
ment institution belonging to the Ministry of Culture and Community

Levelopment. These tutors are therefore civil servants and like all

civil servants have to work within the framework of the Government
policy. They have got considerable experience in field work (having
been field workers themselves), and some of them have, in addition,
undertaken diploma courses in Social Work at wvarious colleges. Hence

they are qualified to do this kiad of work,
IPIBANCE

Nsamizi obtains its finance direct from the Government.
Government~employed community development workers and workers from
approved voluntary organisations do not pay fees nor any other money
during their traeining, Qhe rest are charged 5/= per day towaucds

course expenses.,
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CILITLLS

Only between 20 to 30 people are taken in a2t & time and

there is cnough room to accommodutc the.

-

SOHSLLSTON

What urc the major Problewd?

a) Lick of ewaluation Evcoluation is very necessary to

assess the effectivencss (or otherwise) of the course, For a long

time this was left in the honds of the Community Development Officer
in charge of the district -through pjig recport and the Ministry staff

meetings. I fcel, however, that the tutors themselves should do o

lot in the way of research ond vigsits to assess the effectiveness of

the course, They ure aware of this and have in fact sturted visits

to meet their former students and see how they ard getting on. But
lack of time (and possibly lack of finance) limit how much they can
do. The samc two reasons limit their efforts to do research, so
necessury particularly in a developing country, probably they should
try to involve the university in this kind of work. And here I agree
with A.S,ll. Hely when he says that "there is need for more research
into "adult cducation as a special field of knowledge. In both
professional tr:ining in adult educ:tion and in the research which

provides the basis of an academic discipline the university has a

big role to play" (quoted from 'New trends in Adult Education!),
As 2lieady noted above Makerere Centre for continuing education
hopes to start a certificate or diploma course in adult education
in the ncer future. I hope there will be more collaboration with

Nsamizi in the field of research and evaluation.

b) Lack of suitable books at all levels.

Shortage of books is not a new story. But Adult Educution

isself being a new and ambiguous subject obviously is faced with more
5 complicated problems. 4As Roy Professer has observed: "there is

not only a general lack of reading material, but where it does exist
it is often not of the right sort. Books rclevant to local adults

4 using local examples and suited to local needs are sparse since most
[ !

: books are not produced locally but imported from overseas", (quoted g ;
1 from Adult Equcntion for Developing Countries). Nsamizi is awore z ;
of this. So fur two manuals directly concerned with the training of
adult educators to work as community development workers have been

published with the help of Milton Obete Foundution, But this Qoes A
not solve the problem at the lower levels where many people do not |

s bt

D

understand English. Nsamizi people are awzre of this as well, and are

st

s o XS
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2t the moment trying to translote the two manuals into vernacular,

for the use of club leaders and those who do not understand English
very well.,

FUTURE PLANS

future plans are still being worked out. However, there is

a possibility that Nsamizi might, some time, start a two year intcr-
mediate diploma course in adult educution. This is a very welcome
suggestion and I hope other agencies involved in adult education will
cooperiate with Nsamizi to develop prefessionally trained African adult
eaucators. But at the moment I feel that this may not be possible

or casy unless adult cducation becomes centralised. One way of doing
this is to form a nutional adult educ.tion board as recommended by

the 1963 Uginda Yducation Commission Report, At thc moment there

is still a lot of fragmentation amd duplicution of services. This

leaves a lot of gaps and wastes the already meagre resources.

Jassy B. Kwesiga, (Centre for

#ducition; Makerere University College)
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THE WEED FOit TRALIIIG ADULI ELUCATORS FOR NIGHT LCHOOLS IN ZAMBIA
Paillis 5. Dice '

One of the best kncwn forms of adult cducation wew: 4. Zembia to-day is the
Night School system which started fourtecn ycars aszo &1. hes in that time enabled

many adults to improve their accdemic qualifications. . mc former gudents are

now holding senior posts in Goverment :md tne private ~2¢ior, whilst others have
proceeded to universities or olaner instotutions ot fuit ar ducation. What is

strikdng about this Night School work is that % hus L: 11 .dertaken by people
wvho have no special trainin: in the “ield of ¢dult cdi- ti. ..

In view of vhat the Night Schools heve wenieved d: i prrtetime and full-
time staff having no speeial training, it might be ask: . ¢ 4.or it is really
necessary to have specielly trained neople ivhein schosl-.se .ops erlployed as part-
time teachers or full-time organizers dc the job just v w .1 as anybody else.

To agk a question like this cne is to fzil to grep the »eal extent of our
problems in Night School work where obsecivitiouas reveal. thats

i) Therc is a very high drop-out rate (even thougly tudents pay
enroluent fecs which are ot refundable if ccur:=s are
discontimed).

ii) A very smell proportion of those who complete the e@ourse

obtain full certificates at the first attenpt in expernal
exaninetions.

1ii) The text-books used, particularly for primery courseg are
too childish for adults. :

iv) Teaching methods ere invariably "chalk end talk",

v) No evaluation method other thun written teste end
- examinations is used. :

These seem to be some of the weakiirases in our wo-l vhioch eould best be

- »

tackled by professionally quz” ' icd Looploe It Lo De.: suggested that some
contributory factors to drop-out and failurs in ~xterrl examinations could be
bad teaching by teachers who, thouzh trained to tcach «r.léren, do not know how
to handle adults and use methods appropriatz to ther; ikt of guitaeble seleetion
technique of students for different levels of ccuises;y vitten examinations which
scare some adults except at certain levels vhere passi:
favourable prospects.

ai. examination creates

<
o3

To overcome these problems it is essont: .1 that PerT-time and full-time

staff be trained in aduwit education work. 1 will now rc-1 individually with
these two groups of staff and how they could be trainec.

(a) Part-time Staff

In 1967, there were 1,718 part-time teachers e:gaged in Night School
work teaching classes rauging from the Beginners level tosG,C.E. '0! level.
From the Begimners to Grade VII level, almost all the teachers are trained
to teach childven,  Usually the same teacher teaching, say, Grade V, during
the day, will teach an adult class of the same level in the evening. He
will use the same books, the same methods and the some classroom. To him
there is no difference between teaching adults and children. The only
difference hc sees is that children learn during the day and adults learn
in the evening! Obviously many aduits are discouraged and discontime the
course when they are treated iike "grown-up childrer'.

At the Secondaty School. level, some of the teachiers are not trained and
may not be school teechers. Tuey may be graductes doing jobs not related to
teaching., These teachers need help from experis tu', wien this help is not

fortheoming, they resort to the onlv methods they c.ow, that is, the way they
themselves were t eught either at scionl or at universitrs  Such methods are

not suitable for zn adult strupggling to obtain nie ‘1 O>r Secondary Certificate,

A3
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(b) Full-time Staff

These are the Adult Education Officers end Organizers. All are trained
primary school tecachers. They are well experienced in teaching children,
but have no special training in adult education.

The Education Officers, more by accident than design, have undergone
training in administretion. From the angle of administration alone, therefore,
these peoprle are adequately qualified and do not need long courses in adult
education, What they do need is to zo on Study Tours and to attend Seminars to
broaden their outlook as well as to be brought up-to-date in adult cducation
trends.

The Adult Edueation Organizer is a very vital oificer. In renk he is
Junior to the Adult Educatior Officer, but he has the same teaching quali-
fications and experience. The Organizer is responsible for up to sixty classes
in his arca. He is responsible for startin: new centres, employing and paying
part-tine staff, supplying equipment, collecting fees and assembling statistics.
At times he may inspect classes but, because he has similar experience anad
qualifications as the teachers he tries to help, his contribution is underminead
by his lack of specialised knowledge as regards the adult learner and teaching
approaches suiteble for him,

The Ministry of Education, which is responsible for Iligh® School work, and the
Extre~Mural Department of the University & Zeambia are aware of these problems and
it is hoped that something will be done to train our staff, As there seems to be no
plan for organizing this training, I wish to put forward wha$ wight be the approach
to tackle the problem speedily.

The Role of the University

The University should not be directly concerned with the training of part-time
staff, rather it should:

i) Train full-time steff, i,e. Organizers.

11) Assist in producing e new curriculum and text-books suitable for adults,
iii) Experiment with various methods of teaciing certain subjects to adults.

Courses for full-time staff should introduce students to techniques and
problems of teaching at a distance; for example, multi-media approach using radio,
television and correspondence. These are very importent in Afrioca where distance
mekes it difficult for many to reach existing schools.

The production of a new curriculum and new text-books is the key factor in the
education of adults in Zambia to-day. It is a waste of resources to train staff if
they will go back to use the books that now exist and work to a curriculum that is
divorced from the practical needs of rural life. It is much more profitable to
teach people how they could improve themselves as farmers or fishermen in their

villages than to tell them about volcanoes in New Zealand and how coal is mined in
Britain. The University could train people who could gather material to write

good text-books.

The University could also experiment and give instruction in how to teach
specific subjects more effectively to adults; for example, the teaching of English
to adult begimners (English is the official language of Zambia), or functional
literacy.

The Role of Full-time Staff after Training

After training, the Organizers should not return to their old routine Jjobs
as glorified clerks or monitors only, ordering and distributing equipment to
schools. They should become responsible for training part~time primary school
teachers in their own areas. They could do this by organizing week-end courses
or conducting Study Circles with teachers when they visit schools. The Ministry

R4
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of Education or the University could perhaps prepare correspondence lecture notes
which could be the basis for these Study Circles. (The University of Zambia
already offers courses in Adult Education as an option for post graduate Teachers
Certificates.)

Some of the Organizers could be posted as Leeturers or Tutors at Teacher
Training Colleges to teach teechers on In-Servioe courses various aspects of
adult education practices and methods of teaching.

Before coneluding, I should like to make it clear that what I have saeid here
should not be taken as the official viewpoing of the Ministry of Edueation for
whon I work, but rather as my own views based on observaticns made during the
last seven years of my commection with adult c ducation worlk,

'] L4

December, 1968




Dept. of Adult Education. Universitx of Manchester

In a tenwminute presentation at very short notiee I ean attempt
no more than an outline impression of our work in " training " and
servicing of adult education werkers. If several of you here with first =
hand experience of our department are surprised at same of the details
I give of our post~graduate diploma, it may be due not to the inaceuracy
of my memory but to the fact that our courses change slightly even from
year to year to meet the charging impressins we have of the needs of our
participants and of the composition of our very varied group. A course
should never grow static.

First there are the activities outside our main work, ie, the two,
soon threé, diplomas. A monthly conference of area principals and
organizers from the five neighboring local outhority areas meets together
with organizers from the major voluntary providers and responsivl. -/
bodies. These individuals number from 30 to 40 eaech meeting and plan
their own full-day programme with departmental help. 4 monthly research
seminar is a smaller but also useful event T with a Qifferent
oelientele. A one~-year$ optional course in adult education(weekly for
an hour only) is offerred to graduates taking the eertificate in
education in another department. A year's ocourse ( two hours weekly
in thke evening ) is offered alternately in "British adult education "
and " Prineciples of learning and teaching in adult education,” this being
intended for those involved currently in adult educational work .
Individually , members of the staff are also asked to help with a wide
variety of training courses arranged by outside adult education bodies.

As regards our two diplomas, those (I) in adult education and
(2) in community development, I am concerned here mainly with the former
as my teaching is primarily with that side, However the members of the
Oommunity De&elopment diploma share a number of courses with the A.E.
members, and a major value of the diploma (9 months) courses is, we feel
the exchange of views and of experiences between all members.

We are responsible this year for a total of nearly 70 members
in the department, but this includes about ten M, Ed. students y four

short terms overseas visitors and twelve ( area principals and others)

taking the full course over three years partetime. Our groups come
from 22 countries, though all but 3I are from the U,.K,

Each diploma candidate is examined in three papers and write
a long dissertation (7,000 to 20,000 words ) on a research subject of
his own choice. The adult education papers are on 4dims and Organisation,
on Adult Learning and Methods of Teaching, and on either British

[ 4
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Adult sdueation or Adult Zducation Developing Countries. The study
courses are im part a reflection of the latter three courges above,

but also cover social fra.ievork, comparative adult education, and
auministration and organization theory, as well as a series of optional
offerings, community organization, organization and planning, evalution
and research, learning and teaching aids, lecturing and discussion, use

of radio in adult education, use of television, liberal education,
correspondonce educution. A4All take part in an individually designed
Programme of visits of observotion, and some who feel they would benefit
from practical attuchments are attached to colleges, adult centres,

area tutor-organizers and other institutions or workers. The courses
themselves uge a wide rariety of methouds including seminars, buzz-

groups, projects, discussions, case-studies and other classroom approaches.
Outside speakers are brought into several of the courses, while a series
of meetings, arranged largely by a "student" committce, include films

on adult education activitieé and talks from course members on their

own very wide range of experiences.

Finally, I must apologise for not outlining in equal detail
the courses in the community development diploma, but these are also
mentioned in our diploma pamphlets. The third post-graduate diploma,
that in Industrial Training, is intended for industrial and commercial
training officers, and is to start operations in 1969, All diplomas are

intended for graduates with some relevant experience, but other
qualificationg are acceptable if supported by longer experience of work
in a relevant field.

We J.A. Harris.
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Introdnction:

. W Tt . A M M—— . e 6. e et

One of the biggest problems which defy developing communi-
ties todiy, is the fight agaimst backwardness in its different forms;
social economical and culturzl, This holy war is no longer the concern
of governments only, but also the pcoplc themselves. The cooperation
of the pecople wit. the government is the foundation for community deve=-

lopment work.

Sociul and economic development is usually looked wpon as
being composed of two cvelments: the human element and the material
element. Ve can also look upon community development as being composed
of twe sides: the technical side and the social side. These two sides
are complementary to each other.

The objectives and methods of community develcpment can not
be imagined without considerution for both the human and material
clements; with both the technical as well as the social side. The resualt

of such an imagination throws light on:

l. Style of thinking and studies about community development.
2, Programming of comaunity development.
3. The selection of technicians and workers.
4. The truiming of wrokers at difierent levels.
The following is a short summary of the training process
of the community development officers (C.D.0) who work at the village

level,

e o

l. Appreciation of working with the villagers and tie belief
that they are able to learn and change.

2. Ability to lead others and to train local leaders.

3. Ability to understand the nature of rural problems.

4. Ability to carry out the necessury research to facilitute
the question of studying analysing and finding solutions for rural
problems.

5« Ability to plan, execute and evalute,

6. Ability to communicate with individuals and groups.

T. Ability to use audio visual aids.

8. Ability to solre some of the problems, which fuce the
villagers, or direct them to the responsbile bodies
who can help them.




The above being the main subjectives of the trainin; or C.D.0,

the course is run us follows:

l. Duration of the course is ten months,

2. Truinees ape selected from applicantg

who originally are
Primary 3chool magters wit

2 at leagt three years service,
3« The study coursge is designed =og follows:

a) Major studies:

sociology - Rupal Scoiology ~ Sociz) Psycholoygy - Group

dynamics - community development — Adult Bducution
social survey,

-

These studies help the trainee

in having a
deeper insight into,

and understanding of the community and
ways and means of helping it,

b) Minor Studies:

Basic knowledge and manipulative skill in -

Agriculture, Animal husbandary public health, Cooperativ-sg,

Cottage industries, home economics. These studies kelp the

C.D.0 to contribute to the developmen

t of the village either
personally or through specilize

d agencies.,

C) Zxtra Cerricular Lctivities: -
During the course the trainees run their own mess, organise

their club, a Cooperative society,a cultural society and an

entertainment society,

d) Field work:-—

That field work is ar improtant part of training for communtiy

development need not be emphasised. for the three months the

ed to villages in the rurul area, It is
hoped thut the trainess find the chance of g
and techniques which they have studied,

and techniqgues do not get the ch

trainecs are post

pPplying the methods
When certain methods

ance of being applied, the
practical experience of others is given to them in form of
case studieg,

e) zvaluition:-

At the end of the course ea@ trainee ig Tequired to write
a short essay on ech of the subjects he

has studied, He also
has teyéit

AR examization on some subjects. The regult of

the essay and the examination together with the observational

report given by teachers determine the final result,

350
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£) Hethod of Training:

The methods used for training in the centre, should

be the methods which we expect tle¢ trainee to use when he becomes

i
a C.D.0. He wio was not taught by methods of discussion and collective ’

thinking, may w0t believe in using them for teaching others. It is

not possible for one who has not experienced using Audio Visual §
i

4Alds when learning, to use them when tecaching. E
It is important to select the right method for the right !

situztion, so the methods used in the gentre are various.

g) szp:rimental Projects-

The trzining centre has an experimegntal project in
a number of villages around it. These villages are meant to serve
as luboratories. DIxperiments on community develepment are being made,

results observed and evaluated and training methods in the centre are

carried out accordingly.

dy
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ERIK BJERRE
INSTITUTE OF ADULT STUDIES
UNIVERSITY COLLEGE, NAIROBI.

CO-ORVINATION OF ADULT BDUGATION IN Kinys

1. The Board of Adult Eduuation Act was passed in 1966,

Para 2 states:-
Adult Education means the full-time or part-time
education or instruction of any kind provided for any
berson over the age of sixteen who is not in full-time
attendance at any primary, intermediate or secondary
school or at the Kenya School of Law or at any university

college (except to the extent that any department, institute

this educational use of libraries, Museums, exhibitions ang

other means of visual or auditory communication,

2. The Board shall advise the Minister on any matter relating
to adult education:
= formulation of courses and syllabuses,
; = ©o-ordination,

= identify and assure the neced for ney developments in adult
education,

=~ shmulate and ehcourage activities in adult education.
= make an annual report,

3. Membershin: 28 members:

1 Chairman
10 Government departments.
12 non-governmental institution ang organizations.
5 co=-opted members,

The Board may establigh
Provincial Committees,
Country Committees,
Municipal Communittees,

The functiong of the committees are similar to those of the .
national Board,




be The Bourd of adult Educ:tion has £0t the following panels

and committees as well as an Exccutive Committec:

(1) Pancl on Literucy and _Fundamental Adult Education.

(2) Panel on Forman and Vocational Adult Education.

(3) Pancl on Liberal and Cultural Adult Education,

(1) Training and Research Committee.
(2) Finance and Development Committee (only Government

departments arc rgpresented).

9« A major project is an attempt to e¢stablish Multi-Purpose

Training Centres under the name of District Develogment
Centrcse.

(a) The existing pattern includes.

- Farmers' Training Centres,

= District Training Centres, (Community Development),
= a host of othes activities concerned with local

government training, trade and commerce, co-operative
training, health education, etc.

= programme by a large number of voluntary bodies.

(b) The present unco-ordinated approach to rural education
leads to:

(1) Duplication of services in education,

(2) Minimal relotionship between rural education and
and extension services geared towards planning
priorities.

(3) Inadequate in-service teacher—staff training.

(4) Under-capitalisation of buildings, equipment and
teaching materials.,

(5) Lack of community identification and poor morale,

(¢) The main purpose of the District Development Centres

is to maximise the educational impact in the district

pfdcbipios et

= in order to raise the general level of economic

- activity. Education related to social and cultural
fields will go along with the main purpose, general
3 education geared to economic development,

«o/es
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(d) The District Development Centre will be organised

(f)

(e)

(h)

(i)

on the basic of wings with currieula and staffing
of each wing being the responsibility of the relevant

government departmen concerned.

There will be wings for Farmer training, Co-operative
training, Health educ=tion, commerci.l training,
Community developnent and loecal leadership training,

Local government training and possibly youth.

From the outset voluntary agencies will be encouraged

to utilise the Centre.

The speialist staff of the wings will be co-ordinated

by the Principal and Deputy Principal. The success of the
integrated centre will to a large extent depend oh these
two key-persons and the bursar who may be appointed by

the Director of Personnel on the recommendation of the
Board of .dult Educ.tion. This Board is responsible to

the Minister of Co~operative and Social Services.,

The estimates for the Centres will be allocated through
the Ministry of Agriculture.

The District Development Centre may be controlled and
advised policy-wise by the local Adult Education
Committee,

All staff of the District Development Centres must have
comprehensive basic training in the techniques and
objective of adult education and to ensure a good career
structure, all or any should be able to make their way
to the top position and be transferable,

The first pilot project has already been launched in
Embu District.

The final approval of the whole sck:me has not yet

been given,




TRAINING FOR ADULT EDUCATION IN KENYA

ERIK BJERRE

I. INTRODUCTION:

The current znd pcst developricnt of o growing caodre
of pcrsonncl cngoged in various forns of odult cducation has
1lcd to 0 nced for o planncd provision of in-scrvice treining
opportunitics in ordcr to inprove the techniceol abilitics of
staff ot 21l lcvels 2nd to providc opportunitics for rcfrcsher
and rctroining of stoff as the nccd eriscse The now ciiphasis
pPloccd on th: cduection of odults in ogriculturc, hcelth,
forricl cducotion, liberal cducotion end litcracy ¢s a
concorittent of rurcl developnent rcquirces o corrcsponding
cuiphosis on training of stoff if the objeetives of the Nationol
Devclopient Plan arc to be achicved ond the rcsolutiong of
thc Keriche Confcrcnce inplcuicnted,

2. PRESENT PROVISION:

Short eeurscs of a bosic noturc have been provided |
by thc Institutc of Adult Studics et the University Collcgc;
Nairebi, ond by the Ministry of Co-opcrotives and Social
Scrvices, All these courscs havce ranged fron doy sciiinars to
thrce weck courscs of study and have been of an inportont
gcnerecl noture,

CADRES OF PERSONNEL NEEDING TRAINING:

(a) PFull-tinc adult cducction ediinistrative ond
tceching stoff ot an introductery (paras 3) ang
advenced lcvel (para 4),

(b) Part-tinc stoff (usually tcoching) (peras 5)

3. IRAINING OF FULL-TIME STAFF (INTRODUCTORY)

There weuld appcar to be a nccd for an intensive
and couprchcnsive introductory treining progroruic which
should run for not l¢ss then thrce nonths for now full-tine
staff who hove alrcady had preceticol expericncc or staff who
hove alrcody becen working for soric tinc without .any farniel
training other than perhops o short basic coursc;
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PARTICIPANTS SHOULD INCLUDE:

Educction Officcrs (Adult Educotion) of the
Ministry of Coo; :rotives ond Sociol Scrvices.

Sclceted Comrunity Developrient Officers of the
Ministry ef Co-epcretives ond Scocil Scrvices.

Principals ond staff of Foricr Troining Ccntres
of thc Ministry of Agriculturc.

Scleeted other Extension Staff of the Ministry
of Agriculturc,

Principéls ond Stoff of Corumnity Developiient
Rurel Troining Ccntres.

Hcalth Education Stoff of the Ministry of Hcolth.

Sclceted Ce~opcerotive Officers of the Departiuent
vf Co-opcratives.,

Officers of other Govermwicnt Ministrics which night |
fren tinc to tiuc bec involved in cducot-
ional activitics c.g. Ministry of |
Cormicrec and Industry, Labour, Police,
Aruicd Forces, Prisons.

Officcrs fronm Locol Authoritiocs, Co-opcreotive N
Socictics, Politicol Partics, Church 4
Groups, and thc University staff, 4
- tradc unsions. b

COURSE CONTENT : |

The objectives of the Introductery Coursc would be
to introducc detoilcd study of subjccts rclated to adult -
cducotion with o hcovy cnphosis on practical problcms in f 1
tcoching, organizotion cnd odninistrotion both in the ficld o
ond in o rcsidenticl situotion. The coursc should be aveile -

ablc to staff who have olrcady been working and who have had - *ﬁ
at lcost sonc littlc cxpericnce of practicel problens of
£ provision. Coursc subjects should includo:

(I) Adult Educotion in Kcnya

(2) Adult Psychology S
0005000-
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(3) Tceching Methods (including tcoching practice
and production of :.otcricls).

(4) Orgonization cnd Adrinistrotion in Adult
Education

(5) Problcus of Dcvelepruent in Kenye

(6) Visits of obscrvstion cnd cxercisc with casc
studics.,

In ony casc, odvicc on coursc content should bc takcn
freri all Ministrics ond Institutions which night bc potenticl
studcent providcers. Indccd, the coursc might be Jointly run
by thc University ond thce Ministry of Co-opcrativcs ond Sociaol
Scrvicus in consultotion with o pancl of thc Board of Adult
Education cspceially cherged with overall training :.attcrs
(such 2 poncl would includc rceprescntatives fro:m the Ministry
of Agriculturc cnd othcr bodics).

4, TRAINING OF FULL~TIME STAFF: (Advonccd)

Apert fran the baosic troining coursc thcrc should be
opportunitics fer higher training in adult cducation which
night tokc the forn of o prc-graduate Diplona coursc and which
could be nountcd over an acadcnic ycer at thce Institutc of
Adult Studics, University Collcge, Noirebi., The proposal has
not yeot becn finolly passcd. This would supply thc nced for
a8 profcssionol quoslificotion for non-gradustc pcrsonncl aftcr
thcy have hod consideroble ficld cxpericnce. Studcnts
cntrencc rcquircrnients: Molder of o School Ccrtificate with a
minimus of 3 ycars' ficld cxpericnce or o quolificotion decncd
by thc Board of Adult Studics to be its cquiveolent., Ne
profcssionol courscs in this ficld at this lcvel cxist in
Kenya ond they ore badly ncceded for the developing carcer
structurc in Adult Educotion (end also Coimmnity Developricnt).,

A non-graduatc Diplona coursc in Corzunity Developrent nay be

rieunted at the sonc tinc,

......4....




- 4 -

COURSE CONTENT: DIPLOMA IN ADULT EDUCATION.

The ebjcetive of such o professionsl coursc would %
bc to cxposc pecrsenncl to n.w thinking ond original werk
of o brocd-bascd notur. in the whol: wide ficld of odult
cducation cnd to duv:lop 2n ir.oginotive ond inforncd
appr~och to the solution of practiceol problcris in this fi:ld.
It would olso, 1ost irportently, providc a :iicecns of nentel
rcfreshiient os diplono students corie into contact with o
wider vericty of new disciplinces reloted to their profcss—
ionel ficld of work.

For dcteils sco Appcendix Onc.

5. TRAINING OF PART-TILE STAFF:

Sincc a greot decl of edult cducotional work is
always likely to rcnain hcevily dcpendent on part-tine stoff
for tcaching ond lcss frcquently for orgonizotionol purposcs;
treining of such pert-tiuc staff has a grcat ioportancc,

Such port-tinc steff would include:
tecechers in litcrocy closscs
tcachers in cvening formol cducotional classcs
tcechers in liberel, oxtra rurcl clesscs

tcochers in fundericntal subjccts,

A grcot dcal of training 2lrcady is corricd on
anonget thesc groups which is orgonized frou: the Ministry of
Sociel Scrviccs and thoe University., But it night be worth
suggcsting thot "adult cducotion’ os a subjcct be includcd
cuiongst the subjcets to be aveilable in teacher training
collcges and other treining institutions and in the
courscs offcred at university level for graduatc tcachers.

Thought on this hes clrcady becen initisted but its
widcscele scriously applicetion could very quickly providc
2 cadre of prec-troincd pcoplc from nany wslks of lifc who
con cngage in pert-tine adult cducational activitics with
skill end confidcnce,
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THE ROLE OF PROFESSIONAL ADULT EDUCATION
TRAINING IN THE PROMOTION OF ADULT EDUCATION
m

IN_AFRICA

By
Lalage Bown

The last conference of this Association passed the following
resolution:=-

"This Conference wishes to emphasise in the strongest possible
terms the necessity for training of some kind for all engaged
in the field of Adult education, whether as full-time professionals
or as part—time volunteers. It wishesg o deprecate the widely
held view that experience in teaching children is sufficient
qualification for teaching adulta.

In particular, it wishes to stress that writers for new literales

need training, librarians need training to introduce readers to

suitable books, and teachers of illiterates and new literates also
need special training",

It is because of that resolution that we are all here. Adult
Education can no longer be regarded as an avocation for amateurs;
Just as African oountries are deeply concerned about proper training
of school teachers (and their concern was reinforced by the Addis
Ababa Bducation Ministers' Conference which set targets for teacher-

training), 80 concern must be generated for proper training of adult

teachers. We have met in this conviction, and my aim now is to draw

iogether, and relate specifically to this continent, some of the
points we have already raised. A few of the ideas I want to express
have been published in an article I wrote for the inaugural issue of
Convorgence, but I don't apologize for repeating them,

If we are to arrive at any rationale of professional training,
we have to answer certain fundamental questions, These are:

What do we mean by adult education in Africa, and what types
of adult educator are we attempting to train? What are the main

aims of professional adult eduuation}courses and what should be their
content? Who sheuld undertake adult education training and how can i <
the various agencies best work together? What is the relation

between training and research in adult education?
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First, what do we mean by adult educatien? Thisg question
was posed in Edward Hutchinson's opening paper, when he mentioned
both the British and American interpretation of the phrase, My
view is that in Africa we should not accept either interpretation
wholesale: The British one is too narrow and the American Oone
makes artificial compartmentalisation, In ga developing society
we are trying to change human behaviour and any conscious effort
to do thim may bve regarded as at least bartially educational. But
such effort cannot easily be divided into parts, as Prof.El Mahi hag
said. It cannot be divided, in traditional Western terminology,
for instance, into liberal and vocational, An aspiring politician
may find that a course in eonstitutional law is directly vocational,
whereas to others it may be a matter of civic interest or just of
intellectual curiousity. Literacy may help one man to read hig
Bible or Koran, another to improve hig farming, another to acquire
a different style of wife, Sopuly the broadest view and the avoidance
of rigid classification will do, Adult education includes any
teaching effort at affecting the behaviour or attitudes of mature
personsjy and in this country, the Gezira Scheme has demonstrated
the-effectiveness of taking this kind of comprehensive view. The
past socieities, adult education's main aim was to conserve an

existing order. The modern Africa its main aim ts to change it,

' From this it follows that the ranks of agqult educators include
both all persons engaged in teaching their fellows formally and
explicitly'ggg all whose activities imply an effort at affecting
behavious or attitudes, 4 night~-school teacher ig an adult
educator and so algo in part is a government administrator -~ So
also may be a broadcaster or a doctor or members of many other
professions (including that of politician = angd on this oontinent
being a politician isg a full=-time career). Very often such people
are more aware in Africa of their educational role than their
sounterparts elsewhere. You do not find in Burope or Asia a head
of state taking on the title of Teacher as President Julius Nyerere
of Tanzania has done. But there are many cases in which a person's
educational function is implicit rather than conscious, and he may
need to be brought to a realisation that one or another aspect
of his work ig educational,

Thus adult education training is required for at leasgt three
categories of person: the full time professional adult educators,
the part-time employees of a¥owedly adult educational agencies
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(evte the pari-time tutors employed by University Extra-Mural
departments) and persons in various other professions who have
either a conscious or unconscious adult educational role, Different
forms of training can be adopted for the different categories, but
there a2re one or two principles which can be applied to all forms

of training,

First, the word educator means a leacher, It does not mean
administrator nor does it mean a specialist in pedagogy; and
by using the word one is implying a particular view of the function
of people to be trained. I take what is, I know, the controversial
view that our main task is to train educators, i.e. tezchers of
adults. Many will have administrative work, but it makes as little
sense 1o have an administrator of adult education schemes without
knowledge or experience of adult teaching as it would to have al
heudmaster of a secondary school who didn't know how to teach
secondary school children or a director of medical services who

wasn't a doctor, or a manager of a mine who wasn't a mining engineer.

A second principle of training is that an adult teacher must be
thoroughly grounded in the subject he has to impart. He will be
dangerously inefficient if he is not geniinely knowledgeable about
and confident in the subject he is teaching. Method must not be
substituted for content. We are all too familiar with the so~called
health educator (or agricultural extension worker say) who can make
degant flannelgraphs or who believes in purple pPosters with yellow
lettering, but who hasn't much idea of what to put on his flannelgraph
or his poster.

An adult teacher must be knowledgeable and he must also carry
conviation. He needs to be fully aware of his role in society
and also have a sense of mission. Adult educ: tion schemes often
fail because of mechanical implementation and middle~level workers,
on whom such schemes largely depénd, are very often without -
understanding of the importance of their work in bringing about
political, social or economic change. It ig necessary for them

to have a clear get of aims and a commitment to innovation and
development.

The fourth general principle involves an appreciation of the
differences between adults and children, Adult educators need to

understand the pPsychology of adult learning.
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At this point we come to methodology and my fifth principle
relates to it. No sane man or woman is unteachable., If he or she
fails to le:rn, the teaching mecthod mus® have been faulty. All
adult educators must therefore have a proper Bumiiit¥y - apout their

work 2nd a aapacity for constant self-critical evaluation.

These five principles dictate the main elements of content
in an zdult education training course. Courses shouid be primarily
concerned with training for the actual teaching of adults in a
developing country . They should include a reinforcement of the skill
or knowledge which the would-be adult teacher is to transmit. They
should pay serious attention to an widerstanding of the teacher's own
culture society and of social and economic development and the
prevailing national ideology of mobilisation. They should give
adequate place to the psychology of adult lecrning and the principles
of adult teaching. Method study is essential, but should include

training in constant evaluation.

This common core of content seems relevant to all levels and
types of adult education worker., Additional materiai: is
appropriate to various levels and types. Senior full-time profession~
als need to have an introduction to comparative adult educations
since they may be involved in policy-making and ought to understand
the options open., By the same token, they would benefit by a knowledge

of the techniques of educational planning.

Middle—level professionals very often have linguistic problems.
They are in many cases in Africa taught in one language and expected
to adduce their knowledge in another; and this leads to misapprehension
and often to rigidity. Some simple linguistic material would enable
them to make the transition more easily from one language to another.
Middle-level workers espscially do also need to be given certain
basic administrative tools - filing, report-writing, keeping

accountse.

While we are discussing the content of training courses,
we need to comment on training method. It has already been
mentioned in this conference, that the trainer of adult educators
must be sure that he useds adult educationally aprrorriate methods
in his teaching. If not, his suggestions on appropriate methods
to be used by his trainees will appear savourless. Particularly,
trainees for adult education work benefit from practice sessions
and field works
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Trainin, courses may be planned along the lines suggesteds; but
it iz necessary to 'ind suitable students to tauke these coursecs.
Selection is of crucial importance when one considers full-time adult
education employment., 4An ideal acdult educutor would be ad:ptoble,
interested in his fcllow-human~beings, tolerant, intelligent and
rhysically hcalthy, Above all, he has to be committed to modernisation,
and to be temperamentally and by expcrience an innovator. Adwlt
cduc.tion in africa, we have said, is an instrument of chanze, but it
can only be employed as such an instrument by people who themselves
welcome change. 1In recruiting full-time workers, it is therefore
almost certainly better to select men and women who have worked in
modernising orgunisations, such as covperatives and trade unions, rather
than persons known to be active in more conservative bodies, such as
tribal associations. further, it is better to select men and women who
have not worked in too closelysuperviged situations. On these counts,
the common practice of recruiting primary school-teachers is undesirable.
Tcachers live in a tightly~knit world which has now developed its
own conservative atmosphere; in most African countries, the days
when a school was a novel agent of change are goney it is an
accepted institution. It may be objected that the schools provide a
ready reservoir of cducated citisens rexdy to help with development.

But they are of the type of citizen likely to perpetaate the status que.

Lspecially they are likely to perpetuate an educational Status quo.

En adult education body may not have complete frecdom of
selection of part-time staff. Sometimes the number of available
persons with the necessary educational background in a given town or
village may be severely restricted. But with them too, it is essential
that they display adaptability and be interested in change. Where
possible a trainirg courze should be made a pre~requisite of part-time
employment (and my experience has been that if an employing ageacy
insists on this point, wogld-be part-time staff sery soon come to take
the condition for granted).

With the third typc of person whom we are aiming to train (the
member of another profession who has a teachin;, role) the problem is
not immediately one of sifting out but of drawing in. Ve somchow
have to make them aware that they are engaged in part in adult
education. It is here that an adult education association can become
valuable. As public propaganda may make people aware of the scope
of adult education and it may draw. in as members persons who in a less
inclusive organisation (e.{;° a formal statutory board) may not feel
they have a place. But there is another poséibility too of encouraging

such persons as doctors and engineers to think of their educztional




role in o Leveloping sozicily. This is to include o smnll odult educ:tion

cowponent 1n thuir own tr:ining for their own prof cssion. It would be

cilessnt 1l Wl iastitutions of higher educetion coull insist om an

cwult caue.tion course for all uncer-groduates, and this hes alrecdy been
sucpestew here, This muy not be immcdictely pr:cticable, however,

vut ot least thoere should be gome opportunity for students of any subject
te stuny wuult cducttion il they wish. &1 tho University of Lambinz we
hive mude o omoacst sturt by provicing vocution courses in cult education
for uncer, redu tege The primery oim is to troin for full-or port=time
work in the Unaversity's xte ~ur:l vepartment, and the courscs were

st rted to help the Sej.rtuaent to combianise as soon as Lambinn reductes
arc produced by the University; but such 2 coursc ns it boecomes known

among, the student bouy may nlso attrict others. Luch yeer so fur the

number of applicants for this course has lncreased, anc wmong participants

we huve alre dy had stadents of englncering, law and administrotion.

Heving telkeu about a view of =dult cducation; the types of adult
cauc.tor i:nd the princijples and content of adult cducation te-ining, 1
would like to move on to some rather more technical questions. DBut
before thit, perhaps my main thesis bears stressing aguin: that ndult
cduc:tion in Airica has a mobilising and innoveotory purpose, and that
1t cun only fulfil this if adult educators ure by temperament and troin-
ing committed to social cconomic and political change = if you like,
to peaceful revolutiona.

The technicil questions rcelute to the organisation of adult educa-
tion tr.ining. One of our problems at prescent is tho.t there is a v.iriety
of agencics working in tr:iining in many African countries, and there is
usuzlly little coordination between their efforts. Tdcally one would
wish for a nitional troining plan such as has obtained in Czechoslovukia,
but pr.ctically one may at least hope for the azttzainment of some coopera=-
tion bitween veirious adult educ.tion bodies. A division of function
in triining will be partly by level of zdult educ:tion worker and partly
by specialised <dult educational function. Kor instance it is probably
neeeptable thiet top=lewel traininge should be carried out by universgities,
and it gencrally obt.ins that specialist tr.ining is provided within
org.nisation for the type of .lult educaztion work for which they have
m2jor responsibility, for instunce, comaunity development depiertments
have their oun tr.ining centres. The problem is to ensure the best
de; loymcnt of teaching resources to provide all potential dult educators
with the common grounding discusaoed earlicer. There must ot lcast be
oprortunitics for the various treining bodies to meet to,cther and be

aware of each cthers' rcsources. Such op.ortunities can be fostered by
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cccusienrl conlercnces to discus truining, by @ continuing casociition
such v the wrricen fuult nduccotion Zssociction and its notions) branches
Ml by statutory board, which could have a stenaing sube=codaittel on
Wodnua, . The simple shoeing of infeormation about proframnes of adult
Cwdlotion treining woult ulso oc vbencricitl,  The nced is 1o o-1.olish uan
ctmos here of as reness of intcerlocking tr.ining rolvus anu to initinte
the habit of cocperition. The universitices h.we = }:rt to pluy here, sinee
they wre in onoprood position to wiscsomincte inform.tion on soult culcation
troinin. znd to build up contacts with v. rious tr. inin;, agencics which
c.n be rollowed up by putting such a,encies in touch with c..ch other.
| Tolking of universities lends to the guestion of ~dult
ecucLtional rescearch and how it can be rolat:d to tr.ining; (since the
universitics have o duty to undertake rese.rch - theuch not n c¢xclusive
onc). The discussion on Jir. dulima's puper brought out the v lue of
using the results of wiult :ducaticn rescorch in troining courses.
findings about the rilative effectivencss of uifferent methods, :=bout
blocks to ~»dult lecrning, about provailing social ane educationnl ztti-
tuses, nbout the physicnl conditions ( housing, nutrition ctc..) in which
awult stuucents live, are 211 immediately relevant to triining for
Cflective auult eduec.tional work. The truiners themselves have a cuty
to kcep in touch with all such rese.rch, ani to retain sufficient
flexibility in their programmes to adjust them according to rese.rch
reasults,
Jesldes ncuult educ.tion rcsearch, effective training postulates
the support of efiective ~dministrators once treined .dult education
vorkers ure in the filed and of specialists in acdult cducation pedagoics.
I have not dcult here with the supply of such persons, and will lcave it
to the conrerence to discuss the topic, but I would like to reiterate my
plea thut all such persons should have a ¢grounding in the art of adult
tenching.  without that their contribution to devcelopment will be less
effcetive, may be nugatory, Jaministrators, ecducationists and resecrchers
arc not uostr.cted from the human situ:tion. As they (o about their
own work, in Africa they must be involved in occusiona whore tec.ching
is ecrllcd for; and they, justas other profes ionals need to be equipped
to scizc on these occasiong.
I huve spoken at lenith on what triining for wdult cduc..tionm
is :bout. ‘he title of this paper is 2lso related to what trained adult
cducators can hope to achieve. The kind of hopes one has have been
implicit throu; hout this paper, but in conclusion let me specify them.
'irst, no technician can successfully or eofficiently service even a
simple piece of muchinery without training. Aault education involwes
servicing the very complicuted machinery of human society: only ifi the
educ.tor is trained can he be cxpected to serve socicty efficiently.
“ithout truining he will be at best incompetant, at worst destructive.
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steondly, wdult educ.tion has o mission in - develojping country,
‘n. uult cdue .tors arc in onw Bonse mls.olonuries.  LSr.ining con infuse i
then ith the Recsgary sense of amission to promote wnc proya_ete Jdult
cauc tion. ¢ huve to et us midwives f{or the birth of a new africa ) we
nave to pet o riculture mofing, to construct new civic institutions, to
vnnble individuel humen beings to live rather than “ic, and to live
betior lives than in the pua3t.  Those go:ls can only be attaincd if we
heve o cudre of tr:ined anc dedicated wdult educution worksrs. If this
sounus o little exalted, I feel it is fitting to be cx.lted in the country
of thu Cesirs Zcheme, where wision zha dedication huve brought so much
import.nt .chicvement in trunsforming the socinl and vconomic lifc of
the peoplc,
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ke Diminar en Arcricultural Zducation in A€rica hol at

e

samew Toil University, Mireria in 1965 racecnised:
mrimary rurrase of educatien is proeparation fer 1i %
and that in most Cfrican Cruntries rural life and arriculturc rill
contint: for a vory lonss time to he the lot of the vast majority oFf
th: »~r-ulntion, lttention is drawn to the very nreat contriluticn
which could be made hy a more roalistic and enlirchtened cduc~tional
systom in croeating an awarcness of the imnortance of arricultura an” the
n22" Ior tettor and more preductive systems of fapmimpg and for tho
Jeniral “evela-moent of the rural econnmy, A7rican countries arc proe
Asminontly asricultural and if stagnation exists in a larre szetor of
thz ceon vy, such as arriculture, an! nrevents it from satisfyings an
incrz-ge” ‘emand for food stuffs, the halanez of waymemt will he unsct
eeaunu, marafoxial as it may anneary it will he necessary for an acrie
cultiral T-runtry te imvert fondstuffs,

<1 zssential condition for the suceess of any econo=ie
rlevilonent rrocess is the anrlication, if not as first nriority, at
lonst in close coprdination with ather forms of action, nf a nlan
which is canatle of achieving the fairly rapid develornmoent of acri-
culturs, o

= ricultural develonment and rural imnrovements are enhance”
t-reuth the srmlication of scientific nowlecdme amd techn-lory to
far-in~ =wethods, The advances in ajricultural technolosy have %kent
race vith scienc2 in other fields hut the aprlication of this
tnowle e to the rractices and techniques used by farmers has not
always Mcrt ur with this rropfress. The tar hetwezn availahle “nowledge
an2 actu=xl proctices is, sometimes, widesnread, To close this gan
is the chnallense facine cur .ifrican Grvernments todny.

I'any techniaques have “ean develoned in recent lecales in
the art of education which are desitned to take scientific arriculture
to f-rmers vnder con?itirns which enahle them to relate it to their
farming practices, This educationnl technicue of takinr nawledme
to farz -corl: has heen called asricultural extension or alvisory vor'z,
If the ~asricultural sector of our economy is to progrress accordin: to
a prodetersined programme, officient services in rescarch, =’ucntinn
ar. i suzteoneisn must net only he present hut must e Xent in “al=orncso,
Tor the oxtensicn service to he efficient it must he hase” on tho
fira founizticon of an adcouate general and acricultural eucaticn
tie rural population,  General ecucation is necessary since therc
the r.owing need fo integrate asriculture in the national economy
the rural life into the naticnal wolfare, The provision of a’lruate
facilitics for vocational teching as a means of know-why has to rrecode
extznsion worlk as a weans of know=how,

£ e
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T 4TSS O UL INING:

“he slevelepment of an adenuate extension service canable

of rcaching every farm family with some imnorved methods and rractices,
inv-1lves the proner sclecticn, training and assipnment of personnel,
The accemic rualifications of the ficld staff vary widely from ccuntry
tc country denending umon the availahility of trained nersonnel at the
tivie when extension service were organised and the Xind of training
facilitics already in existance. This may vary from a morlest intar-
ma:liate schocl level to a university gra:luate,

. Ferar'less of academic cualificaticns of the field staff,
each extensinon werker is exnected to he potentially effective in
influencin;; and “ilding upr indivicduals and communitiss, 'le has to
develop certain cualitices and competences uron sthich to draw while
nerforming his numercus futics., These include a clear understanlin:
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~T thz axtonsion service and how it enerates, skill in human ril--
tisns, un?erstanding of technical suhject-matter annroprito to Bhaler
=y 2hility to rlan, a™ility to arpanize neonle and things, shili
2t crreunication, ahility to provide learninit exnerionce and the

2 1lity to evaluate achievements and metheds of nroprammag,

ine of the Yiprost challengzes facingz extension in africn ic
thy “evelorment and maintanance of these competences in a monno=
“htt makos the rreatest impact.  5s such a major cencorn is to
2t orminc professicnal eomnetincieos most neede? in the staff ant 4o
¢ =it ~ur rescurces in such a way to acruire, develon an!? e ly
thegs camretincies.

“ur extonsicn training n licy, therefore sh ule “e tirccto?
towiarls Jevelaning unterstanding of jch operati~-ns, nolicies, |
ce urcs an:l 2ucation methols, ™ha mencral pnals of such nclijce
(1) t- ©ill in rans in nrevi ns training  (2) dev:lon mility t-
carry -ut extensicn nrogrammes efficiently and (3) te stimulat.
c.a2tinuce? prrowth of oxtension porsaennel.,

“rainint of the field staff at the nresent time constituto,

ur ncst rressing protlem,  The eaverinereasing demands ©or imneovee
meat in agriculture recuire a mere creative ampreach te the nre™lam
ol tradinine the field werkers,  Administrators should see theot the
fi2l7 wrrkers receive all of the training necessary te heoerme f70i-
cient and offective extensien workers, Oprertunitics shv-ulad o
rr.vided for apnraisnl an<? evaluation ~f the worker to mako sure
that he has a full un’erstandine of what is exnectod of hin, is
rerformingg his work satisfactorily and considers himsolf an imr rtont
memher 3T the extension toae,

The ohijectives nf trainine are ta help the werkor:

1) ot a correct c'ncent of the nature, rurroase an:' scone of
zitonsion,

o

2y zvelon an understandins of his function and his rele in ~=-—-t-

1n;, arricultural develonment,
3) Trtaian the “nowledoe and skills necessary te do his vork in an

27Ticiont an? cffective manner,

SEELT SR TTUINING NRTIOTEY:

s

1) InZucticn training,

Voo iweenme district extensinn officer the newly recruited mus
e o pra®uate of any of the colleges »f agriculture. Tho navly
rseruits are civen a 2 week induction trainin;s cn crganization,
finctinn an? ~hjectives of the extensinn service. Aftor orient-oti. -
thc naw workers, whenever rossible, serve as trainces unler tho
sunarvision of experienced extension warkers., This trainin- shoul?
inst ahout a year after which the worker is exrected to he well
srounict in understanding: his Joh,
2) INZSTIICT TULINING:

“xtension sheul?d constantly nrevide its rersonncl with jn-
service training to ohtain the best results in arricul tural
ment. Yhe pra-reguisites for inservice training shcul? at lenst
2 experience in extension which includes extension rhilcsaphy, its
zrircinrle and practices and a general orientation to extznsi~n as
an zucational institution.,

Inservice trainins; should %e :dvne at three ifferent levels,
2 = Frrvincial conferonces:

The aim of t%ase cnnferences is to brins a small rreun of
wurkers with sunervis~rs and specialists. "ere routine matters
and lifficulties are liscussed and also it is rossihle to uniertake
1 systomatic stuly of some teric of particular immortance to that
provinces  Juch conferences shoul! not take mere than 2-3 lays an<
can B2 hel? as frecuently as the needs warrant,

develop-




= ,snnual conforences:

crrual conferences should ke arranged for the entire zvt-ani-=
£ to Mkoop them abreast ~n new develonmoents in subjectmattor
g ‘s as well as new litorature in cvtension, 4 3-5 days eonforonen
Ty 7¢ll zive a larpe nart of the total tice to snecinlists to
instruct rarticirants in fun-amentnl subjects in addition to o
cultural ccon-mics, rural sociology, learninge nrocesses, tceaching
mrtho’s 2tc..
c= _ra'unte work:

“raswate work is increasingsly desireable in trainin; ~f extingcion
“Imriiers. | "honever nossible provincial extensicn workers shoul @ Mave
2 I stors lepree in 3xtensicn.  Gra‘uate vork for extonsion worturs
shul ' inclu'e trainins in extoension olueation 28 well s in th: c:cial
eciznecs, In rarticular, the woerker shoul? et training in oue-tionnl
nsyeh lesy, rural secieclory some training in acricultural ze-n-~ics
on’ snceinl eonsieration shoul ! he riven te extension metho.’s,

.
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‘ra uate vork is felt to he of consilerabdle value in extension sinee

the worliors lerive satisfaction and? professincrnal imnr vement fr-= it,
Zo far an attemrt has heen male to inlicate very hrca'ly asrocts

2f trairin; for the nrnofessional extensicn wrrkers, The nicturc

will %2 Tar from complete unless sur nrolicy for trainin~ neg not

inclule two other immortant catcoi~ries namely: leccal lealer an”

farwmers.,

111, Lcenl Lealers Training:

The ncel for local lea‘'ers training; stems from the fact that
extensinon at the rresent ‘ces not have a realily availa*le rrefessicnol
stafl to serve the nee's of the farmers and youth who nece?l these
services, Local lealers are important hecause they nrovile -uilance
an! assume resnonsihility of carring out extension work at the lecal
levzl., imonn extensicn volunteer leaers the nroject lexlzr is thwe
t:acher, e is resnonsile for all nroject material within %is
sujcetmatter field, 41 major resronsibility of the project leaor is
clige coonsration with the extension werker in the successful uce LJ
=xtTnT ant result lemonstration in any civen villate., 4 nr-joot
ghcul .’ ho most crncerne? to help the memhbers of his group to scle
the ~rorer rroject and encourarses them to carry it to a successfu
comnlction,

s majer resnongiility of the extensinn service is the trzining
181

2f its vcluntzer leacders. The quality of this training can casily

¢ measure hy the effectiveness with which leaders operate in their
chcaen fiel? of enfeavour., It is ahsnlutely essential to cive v-lu-t:or
12a’ers formal an? specific trnining hefore they assume thoir lca’era
sirin resncnsiilities, The content of trainin;® can he briefly in“icate!
in the fallowing:

[
|

Zow to organize a proun
2= “nvy to use offectively metho! an:! result
lemonstrations, etc.
3- Fow to keep.the nuhlic informel on the nroIress
an activities of extension,
4= Jow to use the Aifferent mcthods of teachinge
extcnsion orranizational nroce-'ure, suhject
matter rrinci-les etc..
This type of training can e “one in a number of ways.,
1) Instructicnal tcurs to “‘emonstration farms.
Tctential nroject leatars are taken to demenstration farms
search stations to sce the project of interest. 'orkeors an-
inlists exrlain all asnects of the rroject an? the lea?ors ara
ne' how to 2o the same. Frofessional workers shoul? keen the
aoers well informed on any new ‘evcelowents on the nreject,
Instructionnl workshons.,
'orzghops for the training cf prodedt leacers shrul® he %12

ra
-




S e,

© et o e ot e o

ok

2z Irervintly =s the need ariscs. iuch worksheps can he hel™ ir th:
tonelin o ffice for 2-3 Yays uration, The extemsion officer sh-ul"
2 th: eln of snecinlists to five training in the marticul~r fi.le

55070
.
ol 1nt2rosts,

oome methnds of training lay lea'e~s that have heen Toun? sucecocse

ful ineclu’e training; schocls or conferences varying in lenrth fpr--
"2 2y to one week, with the “ireect assistanec from specialists
~rofessicnal leaders ean often arrange for lay lea‘lers in greur cyopr's
t2 vigit ~ther groups tryinc to solve snrecific nrohlems,

lve Tarmers Training Frcgrammggl

The ultimate ohjective of extension is to nromote the evelee
nt ¢ the =»cople econcrically, soeially an” culturally "y =m2ang -f

veatizne  The hirhest aim of extension e ‘ueatjon §s therefora, to
ucate the pecrle along lines of areatest interest to them an= & nee

By

.
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{ne of the most w¥iclesnrean develoarments anparent tolay agneein

ially
in Tast an! Zentral fifriea is the extensive use of showt cumrse train

(e}

a

e bt

for formers., This traininss 3s ~iven through estahljshed resi’ential
farzmers trainin;; centres, In the 3usan, the jdea has hezn trio zt
‘nsuri Training Farm, Yei “istrict ana Showed remarkakble succes
aim of these trainin- centres is honed to huild up n ¢cadre of nrosre
farmers in each village vho will werk in eclcse assoejiation with the
extension staff. Such trainine centres may he wicdely alopted in the
i'rica ane erurses can he tesirnel for a fow weeks and eal with su™jeet
ratter of immediate interest te the farmers,

Use can te made of the extension unit facilities and the courses
Aara orerzted as an integral part of the extension service,

2fTor?t them An eucation which eontriutes to learning their cvm affies °

ng
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(An allress te the 4th, Conference. “'ritten by Ir. Tohert
“arliner, Secreotary of the Zconemic Commission for Africa:

~elivered oa his hehalf by "r, A, Jhawky):

It is a matter of nersocnal regret that, owing to my present
comritments with pronarations for the Minth Session an:! Tenth
Anvivorsary of ZCA early in the New Year, I have ant foun- it
convenient to rarticinate in your “elideratisns at the fourth
Conference of your Association,

I understahd, that Adurins this conference, your attenticn will

be focussed on the development of personnel needed to give weaning

-
1
<o

and Jliroction to the programme of acult education in Africa. I
can think of no better way, of making my contribution teo this
och:jective, than, hy emrhasizing the challenge, which the necessity
for rari? Jdevelomment of Africa's human resources, now nresants,

o alult educaters in this region,

The rreat importance, which the develonment cf Africa's vast
human resources has assumed, in nur naticnal develonment rlans,
justifies, the councentraticn of our energies on facing ur to the
rraoblems which inevitahly demand our urgent agttention,

The first of the rrohlems concerns cur formal education %xptems

in Africa, which have, sc far, faile? to produce the beneficial
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raoults cxpected, In the nature of things, any reform in [ fricsn
¢uecation shruld he rirected towarsds the imprcvement of soeinl
2n 2c¢onemic conditions. Net only bdecause education imrlies t-o
izparting of knewledge an! s¥ills which make nessible ineraascs
in -utput, hut more essentially hecause at this stasge in African
“evelorment, the primary centri>utiosn of education shoul? Bz ths
inculcaticn of particular attitudes in work an? living cconlitions
which lirectly raise praluctivity an? efficiency in labour uti-
lizaticn as well as facilitate the necessary instituticnal reforns,
This is ossentially one of the main ohjectives nf alult elucation.
Ziven mcdernization andirapid ?evelopment as our immelinte
ot:jectives in African education, it has been found that sur fermal
clucational systems igﬂﬁfrica have not only preve? wasteful, hut
have imparted or preserved certain types of attitudes and anilities,
which are nuite unsuitahle to our nresent development needs. 4is

o rasult, the educational system has consistently la; ;23 hchin.
the lemonds of the lomestic lahour market and, on leaving schoil,
the African discovers, much to the hitter frustraticn of himgelf
and “is parents, that very few oprortunities exist for him to
anply the scrt of knowledpge which has heen imparted to him,

In a resion where upwards of S0 ner cent of the ponulation, are
te be found in rural agricultural communities, and wherec pullic
investment in formal educatinn forms a suhstantial pronortisn of
the naticnal budgets, it is (in the words of Arthur Lewis) " a
matter of grave concern that the pro:sluct of education has thus
hecome an =2mharrassment to the Govornments,"

Another reason for drawing attention to the challenges of this
period in cur history is that we no longer helieve that we are
rroceeding in the risht direction towards the formulation of

annrerri (te strategies, in our national educaticnal clicies an-~
RN I £ ’
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reorammeg, for the ranid Zevelonment tn which all ur Lfric-n
Jovarnrants are committeds  Consi‘lering: the larse roserve -7 o

iahour force, unon which our governments Jeren? for the

ef

o

heir naticnal levelopment plans, are we to continue investin:
s ~uch »nf our lirniters national income nnly in the trainin;: -
the young, without repard-to the corresnon-'in: henefits of nuls
cluentirn 20 Shoeul! not our hest strategy he a determine. et rt
te cultivate, 21so, much of tﬁe lahsur force unon which -ur
countries imme'iately denan? for 2avelonment?

MThaoago

“hese challenrine nuestions must be of immediate relavancs to
your tasks as alult educators. In your “cliteraticns, you sh-ul”
strive to re:lliscever the real nurnosc of your nrofession, within
the context of our contemmorary Aifrican sitwation, and from this
rremise yocu will he hetter ahle to letermine, the nature of train-
in; neelted for astult cducation work in i frica.

Iz rezent years, intensive sturlies in the mechanica ¢f econcric

growth, even in the highly “eveloned countries of Testarn urcne

?

-

:ave revaaled, that cnly a small fraction of such growth can a2

Vs Ve

errlaine:l My the actual amount of investment made in nhysical camital.

“'hereas, it has been found that a considerably grester part cf

~

“evelopment can, in fact, he attri™uted to a very wide range cf

~thar factors which inclurde educaticn, traininr, health an?

My ratinal

attitules te life and work,
This realizaticn has had the effect of making eccnomic rlanners
shift the mosels of their rlans from over-concentration uron nhysical

or material investwent to what has come to he variously ncwm as

"Investment in Man'", or "Investment in “uman Capahility" or 'Irnvoest-

ment in Yuman lescurces'. And the tendency is that the wice variety
of crucial human factnrs which can assist economic growth have

ngsume! much greater sirmificance and immortance than they use? to,

uner the cld econenic theories.

So
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This new trend in develonment stratesy has vividly been
illuatrated hy ™r, Alhort Meister, in his recent hook, '"'hither is
Africa Drifting". "Economics does not start with poods", he says.
It stants with neonle, their edueation, their orpemization and
‘isciplines ‘/ithout these three, all resources remain latent, un-
tapped and potential, like the marvellous, unlimited rcescurces of
Irazil ahout which so many people have said '"Mrazil is the country
cf future and will always remain so'... there arc too many people
who think that the cases of nuverty must he visible factovs - n
lack of natural wealth or a lack of eapital or a lack of infra-
structure, | I would nut it to you that the eauses of noverty arc
certain in deficiencies in education, organization and discirline.."

"There has been plenty of opportunity to ohserve the truth
of this thesis, after the 3econd ‘Torld 'ar, .Every country, po matter
how devastated, which had reached a high level of educatjion, orpgani-
zation and discipline produced an 'economic miracle.' 1In fact,
these were miracles only for peonle whose attention is focussed on
the tip of the iceberg. The tip had heen damaged (Auring the "’'ar
Period)y but the hase which is education, organization and discipline,
was still there.' So the task for develonment plaﬁners is first of
all to understand that the prohlem of develorment is not rrimarily
an economic problem = but a human one,"

It would appear therefore that Africa's quick transition from
an unierceveloped and derendent economy to a developed self-sustained
economy hangs largely upon the development and effective utilizati-n
cf its human resources,

Like other under-leveloped regions of the worl:l, Africa is
undercevelcped hecause it has nct zultivated its human rescurces.

It has nct looked after theiy health, nor educated its pecople.
Above all, it has not discovered from its vast human resources,

these who can most significantly centribute to naticnal life.
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il 5o long as the human capital has not heen fully exploites?, sccial
factors will continuec to militate arainst its proper use,

Africa's total population has bheen projected to rise from 311
million in 1965 to 352 million by 1970, to 400 million by 1975 an: to
453 million by 1980, Nearly 50 per cent of this hure porulation will
be in the age group of 15 to 0, which is the econonically active
grcupe. A small proportion of those helow the legal working agze anAd
of those above GO years of age will make some limited contribution to
national develonment; while a fair proportion of those in the working
age=group, and a very high proportion of the adult females will not
be encaged in painful employment,

The rising numher of Africa's ponrulation will not by itself,

brin;; about the desired degree of economic and technological trans-

~ formation of the Continent. Such norulation explosion, without an

equally high rate of economic growth and increase in national income,
might easily aggravate the difficulties of development: poverty,

'hat is therefore urgently required is a rapidly rising pro-
portion of Africa’s economically active population which is developed
through education, training and jobh exnperience. This should he a
particular area of concern,for adult educacors in Africa, since
Africa's apparent advantage, in the size of its population, is dismally
deficient in quality for its development ohjectives.,

The bulk of our lahour force is at present made up of persons’
without formal education. In Tanzania for example, only C.1 per cent
of the total labour force around 1962 .had higher education, compared
with around 3.8 per cent in Japan and the USSR, and 11,9 per cent in
USA, 1/ Excerting the UAR, and the Republic of South Africa, a rela-

tively high proportion, ranging from about 30 per cent to over 8C rer

cent of the limited high-level manpower resources is of foreign Origin.2/

1/ Angus Maddison® The usc of Foreign Training and Skills in

Developing Zconomies, OECD (Mimeographed) ,

‘ : Paris 1964, pp 4-5, Tahle 1.
-2_/ Ibid’ p.po 19-20.
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Generally sreakingm, c'ucation shoul!! aim at hoth rationalizing
necrlel!'s attitules an? imrarting knowledgze an? apnronriatce skills to
them. It should he realized, however, that the prohlems of modern-
izaticn are ‘ifferent in Africa from what they were in the 'est; an:
we shoul? puard apainst any indiscriminate aprlication of liffercnt
e lucational practices and policies to our contemporary African
situation, It makes sense for us to support the view that where
attitules antaponistic to rapid development have taken firm rooct and
Leccme almost institutionalized, the changing of such attitudes must
be given priority in the educational process, in order to reclease
basic rational forces for development, Therefore, it appears reasonahle
to suggest that, in as much as African countries, at this stage in
their Jdevelopment, need to overcome vast handicaps an! systems which
are inimical to their develorment, they should not only concentrate on
reorienting attitudes hut also strive for a much speedier dissemination
of the type of knowledge and skills which are favourahle and conducive
to rapid develonment.

Frofessor Gunnar Myrdal, in his Asian Drama, has considered
that since the "initial conditions'" of the Asian countries "are far
less favourable in numerous respects'" than those of the ‘Jest, they
need not rely on "the slow rrocess of exposing successive generations
of school children to new ideas and attitutdes; but must make a
determined effort to educate adults. And since irrational attitudes,
as well as ignorance and lack of skills, among the adult population
tend to thwart efforts to teach the Young, adult education also has an
additional instrumental value, as a means of increasing the effect-
iveness of child education,"

In practice, however, in our African countries, the reverse
situation is what we find., 1In many public pronouncements by African
leaders,. and as evidenced in the national development plans, the need
for urgeat educational reforms has heen fervently propagated., DBut
what this has amounted to practice is a rapid extension of popular

education to a level at which the entire school ~ age population in
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Africa would enjoy the tenefits of elementary schocoling. There

has heen the tensency to plan in terms of quantitative targets, such
as the numher of purils to be enrolled in a certain category of the
educational ladder., Great imnortance has bcen attache! to rapid
incrense in primary school erlucation, while alult c¢ilucation - the
backbone of African develonment - has Y“een given a relatively low
rricrity, except in one or two countries.

Cne reason for the perpetuation of this state of affairs may
be that a national education programme, which is hased on purely
quantitative targets, is easier to plan, put iﬁto effect an? to
evaluate, ilso, the nlannérs“are eager to see a ranid rise in schocl e
enrolment, regardless of the risk of continued miseducation; and they
are willing to leave to the futurée the urgent improvement reguired,
not only in the quality and direction of education, but also in the
actual fulfilment of the plan targets in’production’ and economic
growth, o

Investment in adult education cah make an immediate impact on
African development, whereas an ‘indiscriminate expansion of primary
school  enroliient 'can’ have' theé 'effect: of hoth delaying the ‘Aevelop~
mental effort and ‘diverting urgent capital rescurces, 't -

' 7ith the' rise, in recent times, of Community Development

movements and programmes, the initial impetus which many African

countries were formerly putting into the promotion of alult functional

literacy, has Yeen submerged under the wefzht of multi-=functional

programmes, which cover d whole range of actfvitfés,*ffom health
and childeare to building construction. ' And, in' the ‘mcantime alult
education’ or functional literadcy has heéen completely neilécted and
is no Yonger ‘concerned with its original purpose. - As it is primarily
&n instrument wherehy immediate develorment goals ‘cati' be' attained,
adult education needs to be considered as a preconlition to any
sucess in Africdn development. Tts role in soéial education” and in
comuility ‘deveélophient 'heédds’ to be re-defined,
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Having sai?! this, I shoul! probaly Araw your attention to

a numher of specific, though interrelated, problems which must he
tackle? in order to make adult ccucation an effective instrument
of the African educational system an? of development.

Frequently, in our African countries, we find that a very
serious hinlrance to the adoption of more mocdern attitules towar-s
education and development is the paucity of communications me-ia.

Cften, such melia, where they exist, are directe almost exclusively

to influencing the min‘ls of the small minority who are already fuaction-
ally literate. It is primarily to this same minority sroup that

most efforts of povernment information me'ia - throush radio, television
and information sheets - are ‘irected. Circulation of newspanrers,
except in a few African countries, 'is almost exclusively devoted tc

the same minority group.

Sophisticated and most modern audic-visual média for teéaching
have "been introduced -in ‘all African countries. These have been proved
to be excellént 'aids in teaching adults:’ But we ‘firnd that "they ‘are
emnloyed more for éntertainmeént than for informafidn ‘or instruction,

The pcssibilities of ‘utilizing such u;_;d,e,rp

auvdio-visual dévises 'for
geﬁéfaflﬁgfiﬁféfésﬁ‘1d‘§hd'beipfbmdtfng°Vigorﬁds'éduft’édhéatidh need

to 'be fully "explowed, "' s e i T e e s e

ST Avgerious ladk of ﬁfihteﬁ*p&mnhlété;‘h%fmers:and'badkéy'cons;
titutes ‘anether ‘aresa ‘6f ‘deficiéncy ‘in the promotion of atult ‘eadesticn;
Usually, such printd? matéridl ‘as is dvailablé is also not very 're-

t

levant to the peculiar situations or livirg in Africa.

It is ‘nossihlé “that "the ‘éoncdentration of community develop-

ment programmes in'villages and rurdl aréas of Affica Has led ‘organizers
of adult edication into -thinking that the city or town populations in
Africa can A6 'without fhhé%i&h&f'lfférdcy.“"fhfs?is*wﬁoké}’hiﬁbé”fﬁe
oppoftuhiffyﬁ?difdéﬁ‘biiéiisfiﬁé'oﬁgéhfﬁéd“s&ciaiiihstiiﬁfiaﬁé ~ . trade
unions, political ‘groups, ‘seéfal and 'work cluhs and asssciatiows, church
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grouns an! vocational training estabhlishments - are usually mcst
zermanc to the acceptance of new ileas and modern practices.

The protlem of recruiting lealers for a'ult elucation can large-
ly be successfully tackle! if formal elucation is not divorce: from
atult elucation; if local teachers and senior school hoys and girls
are encourage! and prepared to serve as local leaders in the adult
education movement; an?, above all, if there is much more purposeful
intepration of the national school system an! the alult education move-
ment into one inter-dependent education Qyégrnmme.

Barlier on, in this statemeht, f/pointed out that the un'‘er-
developer! situation of Africa shoul? warrant economic planners to rlace
more emphasis on adult education; that it is much more relevant, as
an education strategy, to our situation acw than it nrobably will be
wvhen our countries have achieved a miniuwm degree of modernisation,

It should follow from this that, in the training of African adult
educators care must he 'taken not to impart hlindly methods and techniques
from more developed societies: '~

Perhaps' thére 1s an urgent need for research and expérimentation
in the adult ‘education:field, to assist educators and local leaders
to try néw apnroiches, 'howevér unéonventional they may appear to dut-
sideps & i . T

I shoull liké to leave these thoughts with you; ‘as 4 challenge
which ‘you may f&ke'uﬁ‘both“aﬁrihg”your“deliﬁérafions at this Conference
an?, later, ‘in all your'‘proféssional work. ' ‘And T should Iike to take
this opportunity to wish you a fruitful Conferénte and all the best
for the New Yeair, ' ‘

Thank ycu..
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Training of Personncl for Work-=-Oriented

Adult Literacy - a Studz Submitted

To the Fouth Conference of the African Adult Education Assoc.
’ By

Mohamed Aly Hafez ‘
The Arab Regional Literacy Organization

1.~ Objectives of this study.

The most important objectives of this study can be summarised in
the following items:-

- To state that every educational activity, at any stage, must
have and must achieve functional indices and aims,

= 70 peint oul ths Teatures and conditions that should be taken
care of in any literacy plan.

- To emphasize the importance of the teacher's role in dealing with
the plan, the programme and the curriculum.

= To nominate some of the suitable centres where the training for
Adult education may take place.

- To suggest a few points in preliminary and in-service courses for

the preparation of leaders for Adult Education and Adult Ljteracy.

II. BEvery Educational Activity has got its Functionss
It is a recognised fact that every educational activity has a

definite aim and a certain objective or objectives, which it tries to

aohieve. Likewise, every training course must render direct service to

the trainee and must refer to some emtent, to the needs of the communi ty
where it is applied.

The introduction and plan for any study course in education or
training should always embrace and state the functions which the course will

try to realise, whether they are moral functions, cultural, scientific,
technical or otherwise,

The new term or BXpression we use, nowadays, in the programme
of Adult Literacy, and to which we give great importance-namely,

"Functional Literacy" is not a new fezture or theory in the field of

education. Yet, we adopt it, to point out, the proper approach and

stress the true concept that must direct and govern any attempt in
setting up a programme for Adult Education and Adult Literacy,

The Adult education programme and its contents must always

emphasise their objectives and functions to both the individual trainee
and the community,

« /oo
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This functional aspect, in any course of study, should always
be the basic framsusrk in which, and towards which, move our
educational aspirations and operations and should be the main and
effective factor that can pPut us on the right track, we ought to

follow to eradicate illiter.cy.

Another important point we would like to Taise, concerning the
literacy programme, is that its function does not always confine itself
to the relation between the trainee and his work or his productivity,
but it goes beyond that and deals, furthermore, with hig interests
and obiigations towards his family, his family, his responsibilities
towards environment and also to his duties towards the up=1lift of

his community and even his role in the development of human Society,

Dealing with these functions, in setting up the literacy programmes
and taking them into consideration, would definitely ascertain
successful output to the educational and training operations, as well

as fruitful achievements to the learners themselves,

I1I. The Literacy Plan and its Functions:s.

Every plan for eradicating illiteracy, in any state or government,
shoulXd alwa&s try to achieve and be certain of compiling the following

factors:-

@+« The plan must have vivid aims and definite lines of proceduuse,
The curriculum and methods of teaching or instruction must have
functions to be achieved. The total educctional policy would then
render the knowledge and skills that the learner can make use of in
the common affairs of daily life.

b. The present ordinary efforts of eradicating illiteracy
must not what-so-ever confine themselves to teaching the basic skills
of reading, writing and arithmetics but in addition to those subjects
the plan must take care of general knowledge, civies, religion,
social and vocational guidance. The educational subject matter and
the technical teaching methods should be coloured to match the type
of the trainee, his work, and characteristics of the environment
and also the traditions of the people. They must create motivations
for learning, by €iving the trainee what he is anxious to know
and use in his ordinary life and at hisg work as well, The programme
mast try to encourage him to further his training and learning after
he completes the fundamental course. The programme helps him

to achieve practical advancement and growth in his abilities,

behavioivr and efficiency.
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emphasising the functional literacy programme, to achieve, in the

Ce In decaling with the literacy intensive and selective
projects, which will serve larger organized massgg‘of illiterates
engaged in the ficlds of production, the plan must give special
attention to the professional culture and a vocational training. Great
dare should also be taken to strengthen the link between the
educational programme and the learners' work and the demands of their
envuronmente This will enable them to acquire,quickly, the skills,
knowledge and experience which will help raiss their own social and
cultural standards, increase their abilities in production and equipp
them with éuch ways and means that encourage them to participate

more effectively in the development of their communi ty,

It is obvious that the literacy plan with such a programme
and fuctions can help all the citizens to improve their living cogditio -~
tions, tn organize more effeciently their family obligations life, to
be more able to adapt themselves to the life of the nation, and to

employ,economically, the natural resources of their country,

The human society wishes, by adopting these views and

shortest possible time and with the minimum amount of efforts and
expenses, real and concrete results which will reflect upon the

lives of the beneficiaries, their carreers and the role they play in

their family affairs and those of their community and its developmente

Because of these outstanding objectives and important

functions, we come to the conclusion that planning for literacy work

is a necessity, evoked by the complications of modern technology as well

as the seriousness of the increasing problem of illiteracy and its

implact on the national plans for social=economic development,

Planning, in its simplest form,means balancing the
available resources = human and material = with the expected achieve=

ments, and although it relies upon the planner's imagination and his

fee O




and his concepts yect it must harmonise *he visualised

8copc and picturc with the practical field of application
and the surroinding circumstances. The planner must build
up a link betwcen the expected targets and the available
Tresources, To safeguard against aerror and mis~apprehension
or deviation, thu planner of the literacy profj-ot should also
begin with expcrimentation on a small scale, coupled with
cvaluation before taking any steps for generalization on g

nation wide scale,

Therefore the planners for literacy should notec and

bear in mind the following points,

1- That the educational and training plan should have ?
definite objectives and functions in its programge,currionlum and
methods i.g,:=
ae To meet a felt need to the leaners,
be To realize the link between the whale programme
and the sociae~economic development,
ce To strengthen the relation between the individual
and his community, -
In other words the edusational plan should harmonize the

relation betwec.. “h- nige and expectations of the individual

trainee and the national targets of the state namely, the
continuous growth of efficiency and the steady increase in

production, ;

2= The planning committee should make a ligt of the places
where there are large organized masses of illitenates, c.g.s
Government offices,companies,industrial firms,semi~governmental ?
bodies, cooperative socicties,agricultural reform schemes etc =
and arrange them in oriorities according to the volumec and g ‘i
importance of cach area in the fields of producticn or public

services.s Through this procedure certain sectors will appear at g

/ ' 3
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the top of the lisi ond to them the primary cfforts should

be concentr-ted,

3 ~The Committee should agzin classify the illiterates in

those scoteors imte homo.genous groups according wu age,

sex and profession.

4= Comprchensive statistics should be conducted in the

ficld of man-power necded for carrying out the programme in the
difference sectors, and classify the qualifications required

znd stipulate the responsibilities,

5= The planners should clarify the ways and mecns of selecting
teachers and lecaders for the different sccoters, draw up a
scheme for training them, and determine the period, plafes and

requirements of their preparation,

6-= The planners should zlso define the .esponsibilties of the
teacher, instructor and supervisor and their role in the
project and any additional duties to be undcertakens The cmount
of freedc¢.. th: * ::her can cnjoy in choosing the certain methods
of tcaching and adopting certain procedures in dealing with the
curriculum should bec statede The plan should also define ways
and means of evaluating him and his work,

T- The plan should on the other hand, draw up a general

outline for the vocational standard it aims at, and show the
methods of improving that standard. It should strcss the
importance of organizing study courses and in-service training
to ensure ltzeaa-dorﬁlopmanx of the teachers and learners
according to the contemporaril technology and cultural
valucs.

8- The plan must priupare the class. s and equipment of lecarning
to all different sectors and homogecnous groups, appoint the
trained personnel on all levels, and provide the required

educational and recreational material etce
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Qe A fairly possible timc table ©5- >11the opcration should

be included in the plan.

10 A complcte ~nd integrated plan for the whole pPrcject

should then be drawn, including the programme with its functional
objectives; the curriculum wiilk its teaching materials, mctheds

of tcaching and training of personnel; the preparation of mass medir

and audio visual aids, and also the time and cost,

1l The 2nnual budget should be prepared according to the volume
of work and activities of c¢ach year, then acdequate funds should be

raised to cover all eXxpenses,

12— There should bec an annual report stating what has been

achieved, the results of the courses, thc stondard of the trainees,

the cost and expenses of ecach stage, the obstacles that have becn
encountered and any other information and suggestions that may throw

lights on the Plan ~nd ensurc better outcome for the following ycar,

Theee are some of the important land-marks in planning a
literacy projecte The whole plan should be carefully studied in
general, and in detail, and should be evaluated every now and then to

guaruntee its success.

IV. The Teacher's Role in the Literacy Programme

It is obvious that the zdult literacy tcacher as any other tcacher—

is considered to be_the core of the educational operation, and indeed
he is the main pillar on whish depends it success. The plan will never
realize its objectives or achieve any successful results unless all

the responsible figures working at it - on all levels, know thoroughly
and accurately its importance and targets, believe in its values

and fuctionsy and arc aware of its principals,outlines and details,

/
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It is clso o well known fact that the rol: 32
the teahier is not confinced only to transmitting knowledge,
skills and c¢xpericnces to the minds of his studcnts; but it
goes further beyond that, to the stage wherc he can help
them shape their own lives and appreciate tpa real values

of human culture. He has tocequip them with such aids that

would help them understand life and assist the. to adapt

themselves to its patterns, circumstances and changes. '

The teahcer is therefore a main source of
knowledge and experience. To prepare himszlf to such a
serious task, he must be well versed in the sthject he
teaches as well as those subjects reclated to it. Hc must

know the characteristics and needs of his students; and that

will enable him to harmonize those characteristics and needs
with the knowledge, skills and experiences that feed,create .

and develop them,

The teacher is also responsible for sctting the proper
and suitable atmosphere for setting the proper and suitable
atmospherc for every educational activity within the framework
of the curriculm, the maturity of the students, and the

conditions of thc environment. To achieve this and, he

must be able to adapt and manipulate his knewledge and his
methods, and to renew his aids and mcans of illustration in
such a way, that may arouse the interest of his students and

stir thiir enthusiasm to acquire more knowledge and skillse.

The teakher is again a leader and an example. By
his strong integrated personality, and his rcadiness th know
people, and underci-and them; by his good behaviour at all
times, by his willingness to discuss the problem of his : %

students; by his healthy appearance and love of cleanliness
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and cleanliness and disciplinc; by his 2bility to ccntrol
himsclf in ordinary and sudden circumstaonces, by 211 these
weapons he can be the good example and the symbol and 2®he

modern cultured sympathctic and dynaic citizen.

As & matter of fact most impcrtant part in the
rcsponsibilities of the tcacher lies,in fact, in playing his
proper rolc in community devclopment, and in building up the

good enlightecd citizenss

This dcmands from the teacher full awa.eness of the
implications of theemwironment. and its available resourcesj and
also full acquaintance with its problems. This kr~wsledge will
then help him to build up the link between his principles and
responsibilities on one hand and the functional methods of the

socio=economic education on the other, .

But knowing and studying the problems of the community
by the tcacher,zlone is not sufficient to enable him to guide
his students. He must also get them involved in discussing
those problems,encourage them to find the proper solutions, and
help them take active share in rendering serfices to their

community,

In the light of all those facts, we can state that
the literacy teacher in order to prepare himself to his duties
and his mission and to be ready to fulfil them in the best

possible ways,he must bear in mind the following points

a= To comprehend the objectives and functions - in
detail - ¢f ev ry part in the literacy programme ,over and

above ita characterictics and principles,

b~ To he well versed in all the implications of the

eofee




of thc educational coperation and in particular the subject matter
for the lea®ners, the proper technical teaching methods and the

correct use c¢f the aveilable audio-visual aids,

¢c) To understand the psychclogy of adults, their requirements,
interests, attitudes, behaviour and the correct ways of dealing
with those grown-ups, It is worthy of note that the teacher should
show his respect to them 2nd should be considerate to their

difficulties and circumstances.,

d) To be willing to widen his own knowledge and develop his
cxperience. The teacher will also have to try and inspire in his

students the will of self-development.

These are the main justifications that give the question of
training teachers and preparing leaders for adult education and

adult literacy, an cutstanding priority.

Ve Places of Training for the Punctional Literacy Programme

The following are a few suggestions concerning the places

where the literacy leader or teacher can be chossn and prepareds

l. It is very important that the state establishes provincial
local centres of training for the professional tezohers who are
already cngaged in schocls and who will be prepared to work - after
school hours - with adults especially the illiterates. We refer
espeoially to the elementary and primary school teachers who form
the big bulk of the teaching staff in any country, Most probably,

the previous training of those teachers was void of adult education.

(An example of the programme of such study course ia in
Appendix I),

2. Teachers' Training Colleges should furnish all their
students with a special study course in adult education and
functional literacy programmes. This study course should be
introduced as an integral part of the educational scheme of
those collegea and must be well looked after in theory and
practice,

The students, after finishing their training in those colleges,

will be able %o participate immediately in the literacy campaign
in their country,

eofee
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(Suggestions for the curriculum of the study course are¢ in
Appendix 1I),

3¢ Technical Institutes and Trade¢ Schools - incdustrial,
agricultural and commcrcizl - should organise a simplified course
in adult litcerzcy within the framework of the eduggtional schcme
or form o speci.l group of students who are intcrested in serving the
litericy campaign inside the factories, companies and warchouses
where they are going to work; this special study will be added to
their normal course and will help them in eradicating illiteracy

amongst their fellow-workcrs.

Such course will certainly deal with subjects of intcrecst tc the

workers, e.g. labour laws, safety in work, production and vocational
training cte. etc.

Tris is an exeptional procedure that the developing countries
should adopt for the time-being to help solving the problem of

illiteracy amongst workers in the fields of production,
(Suggestions for the programme are in Appendix III),

4+ The State should also ask the industrial, agricultural and
commercizl agencies to establish training centres for adult literacy.
These centres will carry out a programme of alphabetisation as well as

vocational guidance and vocational training,

The trainers in those centres would be chosen from amongst the
cultured workers and personnel who are working in the same factories,
warechouses etc. etc. and who are intercsted in eradibatingjlliteracy.

They will have to be provided with the teaching techniques and the
progrumme of study. f

This special group of temporary leaders will undoutedbly close

to the hearts and minds of their illiterute colleagues, I, this
capacity, they are able to understand their problems and the

circumstances of the work. With their wider praétical knoﬁledge
and experiences in the work, they will be more able than anybody

else in handling the adult worker.and this vocational culture,

(The suggested programme for the course is in Appendix iv),

Likewise, the governmental and semi-governmental bodies, :
trade unions, Co=operative societies, sports clubs and féderations, |
assvciations etc. ectc. can establish similar training units on the same ?

lines. Each agency will therefore be responsible for eradieating
illiteracy from its departments.
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VI - Places for breparing Planncrs, Inspectors, Supervisors =nd i

Trainers for Adult—Literacy,

This course is to prepare responsible officials for the

projects of eradicating illiteracy and adult education, at the
highest levels., The course will include: ways, means of planning,

programmes, training, examinations, statistics, classification,

administration, publication, audo-visual aids etc. etc. The

course will help those officiuls to plan, to supervise and to
evaluate the efforts exercised in carrying out the literacy rrojects
at the local level and the national level. The course will also

provide a curriculum for the truiner or instructor of the teachers,

It is worthy of note that thetUniversities, training colleges |
and high ingtitutes as well as experts in the country should take an i
active part in drawing up the programme of that course znd in putting
it into effect. They can also conduct research in the components of

the progromme and its evaluation,

The Btate may also be able to establish a unit or a nationesl
centre, at that high level, where the professors and experts are called
upon to contribute to fe course of studies. Their trainees will be
the supervisors, inspectors and such like responsible personnel who are

working in the literacy departments.

It will certainly be more economical and much easier to establish
a8 regional centre at that standard instead of a centre at such high

standards in each country.

The regional centre will be of greater value 2s it can have a

wider scope and bigger charneea in choosing the lecturers and experts;

ancd because it can provide the tirainees - in addition to the technical

training at its highest levels - with the opportunity to exchange

their experiences and discuss their common problems. The regional ’ !
centre is also apt to pe provided with all the required modern aids
and equipment; and it will have more facilities anc changes for

development than any local national centre.

We, therefore, Suggest the establishment of a regional centre,

for functional literacy and adult education, for the English speaking

African Countries; and another for the French speaking African

Countries - similar to the Community Development Centre of Sires-el- 1
Layyan, UcsA.R., which serves the Arab States and which will be %
transferred in the near future into a centre for training in the

H functional literacy programme,
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The experts in liter:.cy programines and adult educetion who
are working at Sirs-el-Layyan - have put, in collaboration with
UsNe.se5e Co Ouy the study scheme of such a regionul centre. The

scheme, which lasts about six months, includes the followings=-

A. Genercl studies - which comprise:
a. The fundamental concepts of development and its
problems.,
b. Functional liter:cy.
c. Technical services and the nrogramme of functional

literacy.

B. Special studies - which comprises
as Planning the functional literacy progeammesj its

organisation and administration.

b. The curricula, methods of teaching and zudio-visual
aids.

c. Research and evaluation.

Such a programme and its functional curricula will serve both
the industrial and agricultural plans of development as well as the
general and comprehensive campaign of eradicating illiteracy. It
can produce the efficient man - power for literacy work or projects
at the highest level. The trainees, after six months of study,
experimenteation, discussions, observation and visits, can then
tackle the problems of ;lanning, organisation and administration
in their respective countries. They will also be able to draw up
and carry out a programme for preparing the trainers who, in their
turn, will be responsible for preparing the teachers and leaders

for local areas,

Conclusion.

The suggestions, we present in this study, are just an
endeavour to highlight the importance of the functional literacy
programme, and the role of the teacher. It is a trial to show

how the preparation and training are conducted at various levels,

We hope that these suggestions would be worthy of discussion
and experimentation., They are, of course, subject to being changed
or amended according to local needs and circumstances and also

according to the available resources of every country.
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We sincerely hope that our African Universities and teachers!
Training Colleges will stretch a-helping hand in solving this
dangerous problem of illiteracy, ignorance and backwardness, We
do hope that they give thorough thinking to the concept of
functional literacy, conduct research in its wide and varied
aspects and .ctivities. lie even hope that they can - in the near

future, organise courses or post-graduate courses in Adult Education,
including literacy work.

Results of studies, on such high and scientific levels, will
certainly be of extreme value to planners when they try to design
programmes, curricula, teaching methods, audio-visual aids etc. etc.

Mass media is another big and modern field that has to be studied
by our scientists and experts,

Any study or research will, then, be conducted within the
framework of recent educational theories, and based on the

foundation of contemporary technology,

It will be a true reflecction to the needs of our African

Countries, our social attitudes, our traditions and our aspirations,

Our African Scientists and experts in all institutes and
centres can build up a New Africa by planning to combat illiteracy
Wwithin the shortest possible period and by research to erzdicate

ignorance = the main source of poverty and disease,

RS
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£ ¥rorosal of a curriculum for Training Professional Teachers
=5

~n Functional Literacy.
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'e mean by teachers in this context those :rork in rrivate or
sovernment nrimary schocls and who will heln in their srare-tinve in
literacy classes. In fact most of the literacy work is usually czrried
out “y th»is cate;ory.

Duration of the stuly course is about three weeks,
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APFENDIX 1III

A Frouosal of a curriculum for Students in Technical Institutes And

i Scnior Trade Schools .

Duration of this study course is about 64 lessons destributed on the
last two years ,

Contents Lectures Discussions

l- The wroblem of illiteracy and its

impact on the worker y family , agricul- 2 2
ture and production in general ,

2 = The new concept of literacy and its 2 2
contents

3= Lesisl ~tian necessary for the literacy

campaigl : its objectives y acts and the 2
role of the worker towards them ,

b~ The literacy study scheme : the 4
curriculum and its demands ,

5 - Dimensions of the functional

literacy prograrme ( agriculture yindust-
rial or comme-=* 1 ( according to the 16 2
type of school ., )

6- Vocational training : its importance '
concepts , and contents |, 16 2
( demonstration lessons ang parétical
teaching ) ,

7- Methods of teaching adults and

pictures and publications , )

demonstration lessons |, e 1
: 8- Difficulties of training and how to 2 1
: overcome them ,
; |
; 9~ Audio-visual aids ( films » Fosters , 4 1 %
g
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AFFENDIX III ( cont, )

The student should exercise practical teaching praetice in the
; literacy evening classes y 2 hours weekly for 2 months at least . In
g addition to that he takes

a class for one week continuously during the
academic year ( irn a company or factory )

Suvervision should be undertaken by qualified. teaching staff of the
school , from those who have been previously trained on functional
literacy .Practical work sheuld cover all activities related to literacy
work ,
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THE RECRUITIWHT AND TRAINING OF ADULT LDUCATION LEADERS
AND STAFF

BY
MR, EDWARD HUTCHINSON, SECRETARY, NATIONAL INSTITLTE

OF ADULT EDUCLTION, (ENGLAND & WALES )

The topic can only be usefully discussed in the light of:

(a) The meaning attached to the term 'Adult Bducation'

(b) The kind of agencies through which provision is made and
the extent of public support for the work.

First we must dirtinguieh bs*ween Loaarning and Education

We learn well or badly by continual response to every form of
external stimuli. It is an individual, involuntary and
inescapable process. By education I mean deliberately planned
opportunities to encourage organised learning. It is a social
and intentional process and adults ca.not usually be compelled

to engage in it.

When we speak of 'adult' education we may mean any opportunities
for organised learning that people can use after they have
finished the period of compulsory education offered to children

and young people in their particular society. We may, however,

use the words to describe those kinds of educ..tion that are only
suitable for mature people as helping them to understand the
problems of personal interests, responsibilities and social
relationships that grow out of the adult experience of working,

voting, fighting and marrying.

In the United Kingdom and the Scandinavian countries the words

have traditionally been used in the second sense (although

this is now changing).

Adult Education has been concerned with 'enlivening' and
'enlightening' or with 'liberating' the individual personality
rather than with transmitting particular skills and techniques
for vocational purposes. It has been the work of special
agencies, Folk High Schools, Workers' Educational Associations,
University Extra~Mural Departments, Popular Universities. It
belongs to the tradition of classical, hamanistic education.

It assumes 3 universal and compulsory minimum of childhood

education and parallel provision for vocational and technical

education,
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4e In contrast, in the UeSed., the vords Adult Education are generully

used as _equivalent to Cont:nuing Education i.e. they describe all

forms of post~school, college or university education that are not
an immediate continustion of compulsory schooling. It is assumed

that a large part of adult educution will be concerned with the

enlargement or renewal of working skills or w._th helping to solve
special community problems. This is expressed in the definition
and analysis of needs offercd for = seminar in the U.S.A. in 1966
iees
"Adult education is a process whereby persons who no longer
attend school on a regular and full-time basis undertake
activities with the c.nscious intention of bringing about
changes in information, knowledge, understanding, skills,
appreciation and attitudes; or for the purpose of identifying
and solving personal or community problems. Within this

definition, major areas of need can be identified e.g.

Remedial - literacy and basic education; prerequisites for
all other kinds of adult education.

Vocational, Technical and Professional - preparation of

adults for first or changed employment or

'updating' in relution to new developments in

organisation and techniques.

Health, Welfare and Family Living - general hygiene, domestic

skills, consumer guidance, family relations,

childcare, planned parenthood, etc,

Civic, Political and Community - government, voting and

political education, community development,
public and internationai affairs.

Self-fulfilment -~ all kinds of liberal aducation programmes

in music, arts, dance, theatre, literature, arts
and crafts, whether short or long—-terms which are

provided for their intrinéic satisfaction rather

than to achiewz the purposes represented by the

other four categories,

D¢ The Mmeaning given to the words 1s important because it will

affect the scale of provision made, the degree of priority attached

to it by public authorities and hence the numbers of people recruited
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for full or part-time work and the training deemed appropriate.

The 'narrow use' tradition of Europeun countries has been associated
with:

(2) 4ction by non-governmental (voluntiry) agencies

(b) Limited employment of full-time professional staffs

(c) Large employment of part—time teachers and organisers

d) Service by voluntary lay~-leaders

(
(e) Small scale units - institutions, neighbourhood groups etc.
(f) Lack of career lines likely to encourage people to seek formal

training.

6. But recent enquiries in six European countries show that changes

are occurring in attitudes to recruitment and training becauss

rapidity of technological change is making the older distinctions
between 'liberal', 'non-vocational' and 'vocational' education
difficult to maintain. Small=-scale voluntary action is inadequate
in the face of increased demand. Larger units of provisions
require more support from or direct action by public education
authorities and require larger numbers of full—time staff able to

administer larger and more complex organisations and programmes.

With more emphasis on acquiring skills, whether for use or pleasure,

2 and with wider experience of active teaching methods in schools,
adults are more critical of teaching standards and methods in

adult classes.

7. These and other factors are encouraging the establishment of

formal training courses of varying lengths in several coupses

of varying lengths in several countries. But some people fear

that emphasis on such training may be at the expense of concern
for social purpose which underlies the work of voluntary agencies

in adult education, i

8. If we compare this with the American situation the differences are

very great. Adult BEducation is assumed to ccver all forms of

University Extension; skill training, renewal and up~grading in
industry and commerce and government services the educational
programmes of trude unions, ¢’ - shes and manifold voluntary
agencies. It includes a coniinuing attack on illiteracy and b

Americanisation of immigrants.
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With wide provision of higher education and the acceptance of
community, responsibilities by universities, it is not
surprising that trzining programmes for adult education are
available in many universities and colleges and that in the
near future, possespion of special academic qualification will
be a necessary passport for full=-time employment in adult

education.,

9. I have counterposed the Buropean and American situztions because

they are still reservoire of experience to which people in many

other parts of the world turn for guidance in facing their own

Pressing problems. “hat can be drawn from that experience that

is most likely to be relevant to the recruitment and trazining
of staff in other situations and how can it be given practical

form?

10. The first thing is to acknowledge that any society which is desperately

short of trained man-power for all purposes will have to persuade

elites to perform meny functiongs. It will have to harness the

voluntary principle as was done in Denmark or Britain in the nine=-
teenth century and as has been done in the Soviet Union and Yugoslavia
in the twentieth. It is not only in the training of adult educators
as such, but also in the training of teachers, doctors, engineers
and public officials, that a break—through is possible. 1In European
countries in the nineteenth o:ntumy the effectiveness of a village
school master as also a teacher of adults, depended entirely on his
enthusiasm, intuition and initiative. We can now introduce in%o the
general training of teachers some walidated knowledge about the ways
in which adults learn and how they can learn more effectively. We
know that other things being equal the adult learner is likely %o
be a slower but not less effertiva learner. If we treat him as an
adult and not merely as an overgrown child, the greater strength of
his motivation may more than compensate for any limitations inherent
in maturity. Let us first teach the arrogant young that the old

dog can learn new tricks.

If we begin by as uming that education is indeed a life~long task

we shall see to it that the teachers of children are aware of such
facts and we shall extend this to all the others who have counselling
roles in society — community developers, doctors, health visitors

and the like.

oefes

87




11,

12,
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To get teachers in the schools to accept the necessity of
adult educztion is the cnly way to relieve them of the
impossible burden of trying to cram a life-time's 2sducation

into the narrow years of childhood,

Secondly, without refusing the aid of the new 'technologies' of

education, if and when they zve-accessible to us:- television,

projectors, language laboratories — let us look at the record and

remember the effectiveness of face-to-face and oral communication

for adult educators. The importance of what Grundvig, the

inspirer of Danish Folk High Schools, called the 'living word"®
is bornc out by contemporary research. The small group of active
participants was a potent form of adult education before 'Group

Dynamics' experiments gave it theoretical support.

For any of this to happen we must do something to train the

trainers.

It is here that American and European experience may be relevant.
In a study undertaken ¢ the Buropean Bureau of Adult Education for
the Council of EBurope we distinguished between the training needs
of full-time and part—-time staffs whether organisers or teachers
and, in each case between off-the-job and on-the-job training.
These distinctions will, I believe, correspond to the realities

of most countries.

There is a clear need in all countries for one or more centres of

extended study and trainirig, probably at graduate level. In the

U.S.A. with a vast number of institutions of high.r education,
graduates courses in adult education are available in many
universities; the best European examples are probably in Yugoslavia.
Countries with less highly developed sys*tems of higher education
or in which universities have a more specialised role may have to
look to other institutions - e.g. Sosial Academies in the
Netherlands, or may have to esta»lish special centres as with

the Unesco supported projects for Training Centres in the U.A.R.
and South America., In the United Kingdom, it is only within
recent years that four universities have accepted a limited
responsibility im this field, but there are four specially
created centres fof training mature people to work in the field
of vocational education. In France the Central Government has
recently intervened to establish a Diploma based on a two year

course for 'Conseillers d'Education Populaire'.
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14.

15.

16.

17.

The general structure of courses intended to equip people for

leadership in this field, is remarkably similar from country

1o Country.

They seek to incrcase awarencss of social history and contemporary
social situations and institutions; of physicul and psychological
developments in maturity affecting learning capacity; of methods,
techniques ahd devices specially appropriate to the teaching of
adults; of the available resources of organisations, settings

and equipment; of the frameworks of law, regulations, finance

and custom within which work must be undertzken. There seems

to be agrecment that students for such courses must themselves

be mature people,

This is essentially a training for 'generalists' most of whom

will be employed as administrators, organisers, advisers. They

will not gererally be employed in face to face teaching but
they need to be competent to do so, and they shouid preferably
be drawn from the ranks of those who have such experience.
This is the more important because a large part of their
leadership role will be the training, formally, and even more

importantly, informally of teachers and group lcaders.

Because for most people adult educ.tion must go on side by side

with making or earning a living there is bound to be a high

premium on the employment of part—time—often no more than

casual — teachers. It is not probable that they can be induced

or persuaded to engage in lengthy training. Recent British
experience however, supports that people doing such part-time
work welcome some guidance: it seems to stimulate rather than
impede recruitment; probably because it emphasises the
importance attached to the work. This often needs to be
supported by reasonable payment but payment without evidence
of official respect for the work will not by itself suffice

to attract people and get the best from them.

In practice this means a multiplication of short courses.

They mus® cover however briefly, some of the points suggested
in 14. above as necessary for professional workers. But there
must also be emphasis on lessor structure, syllabus preparation

and the right balance of group and individual instruction.

/.
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18.

19,

_7_

Practice sessions in the use of audio-visual aids will give
value to what may otherwise be wastseful prestige expenditure.
The use of the simplest traditional aid - a blackboard -
should be effectively demonstrated, and practised., Mutual
criticisms in practice sessions will go far to reveal the

the limitations of unsupported lecturing. Experience of
group discussion will illustrate its usefullness and its
pit-falls. For such short courses, a residential setting
has special values in encouraging concentration and group

identification.

Having taught in graduate training courses in Canada and in the

UsS.4As I am aware that there is no more exposed position for an

Adult educ.tor than to attempt to teach other people how to do

it. BEach training session must itself be a recognisable essay

in adult education. It is useless to lecture about discussiong

to talk about visual aidsy to theorise about student participation
in syllabus construction without practising the theory there

and then. Once the trainee has himself experienced the reality
and stimulus of involved participation he is unlikely to be
satisfied, as a tec.cher, if he does not evoke it from his own

students.,

Once for all training is obviously insufficient. Leaders and

staff members require the refreshment of periodical meetings for
mutual support and exchange of experience. They need a professione
al spirit most likely to be encouraged by membership of a
continuing organisation which exercises both a professional

and a protective function. Face to face encounters and

training needs to be supported by regular professional literature,
to remind people that their local situations are part of a larger
enterprise, informed by common principles, however widely

diverse the practices that exemplify them.
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I have been asked to talk about a very topical subject in the
world today , namely "Adult Literacy ". It is a subject which is being
discussed internationally as well as nationally because of its association
with the underdeveloped countries of the world , We are told that today
there are seven hundred million (700,000,000) illiterates in the world,
and that more than two thirds of these are to be foumd in the developing
countries , The U,N, General Assembly discussed it as a matter of great
importance in 1963 because it recognized that it was "...a problem that
concerns mankind as a whole y and which therefore must be solved on a

world~wide scale by a concerned effort of the international community ,"

Nationally , we have heard many speeches in our own countries about the
hindrance illiteracy brings to the country's development , and appeals to
try and eradicate it .

Thus realizing the importance of the subjecy « I feel it is not
rossible to treat it faitly well in one talk , the best I can do is to
highlight a few important points which may help you y distinguished
delegates in formulating your deliberations during the conference .

I have therefore decided to confine mysklf in the discussion , to plann-~

ing implementation , evaluation y method of approach and co-ordination

and co-operation in adult literacy programmes ,
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PLANNING

Let me start with a very important point but which is often over-

looked - planning . It is to be regretted that too often adultlliteracy
is taken as an end in itself not as part of the life-long -learning process
Campaigns have becn organized in our respective countries to teach people
to read ~nd write . Many classes have been conducted in classrooms y under
the trees , everywhere ; and some of us have witnessed certificates being
given to the graduates of these classes . The whole thing has been run on
piecemeal fushion , Very little effort has been made to plan carcfully coh-
erent programmes which would ensure the attainment of functional literacy .
We know how unsuccessful these attempts have been . It is necessary therec-
fore to consider adult literacy as part of the total adult education pto-
gramme-which includes agriculture y health , child-care etc, But even with
this recognition y literacy and adult education in general may still fail
for lack of funds and necescsary facilities

We have not provided enough funds to run the programmes , we have not
put any provisions in our programmes foT the training of organizers /

supervisors and teachers of the literacy classes s nor haVe we ever thought

carefully about the teaching materials to be used . Thus for the Programmes
to succeed literacy and adult education as a whole should be planned as an
integral part of bhe educational prcgramme in the country , and should fit
in the over-all development pPlan . This will ensure three things ;financial
resources , although voluntary organizations and private firms will still
be expected to contribute something ; continuity of the programmes and c¢o=-

ordina tion of efforts .

IMPLEMENTATION OF PROGRAMMES :

Under this headings I include organization anq administration of

programmes , various aspects of training , preparation of materials and

evaluation of the programmes ,
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ORGANIZATION AND ADMINISTRATILNG
I do not need to dwell on this point for we all know that usually

a ministry or government department is made responsible for adult educa-
tion including literacy. 1In Tanzania this responsibility is placed under
the Ministry of Regional Administration and Rural Development. The
responsible body should be concerned with such matters as — who will be
responsible for organizing literacy campaign in a certain arez, whether
there are enough people capable of carrying out the day-to-day administra-
tive work after literacy classes have started, are the teachers available
1o teach these classes, and have funds been allocated for the training of
the various categories of personnel, and so forth. In Kenya, adult
education has been tos..ed back and forth between the Ministry of Educaztion

and the Ministry of Community Development and Social Services. Whatever

the case, the important thing is that some ministry or government ... ... .t

department is made in charge of it, for without this it would be very
difficult to include it in the country's development plans. Still more
difficult would it be to effect co~ordination and co—-operation among

the various organizations (it is already a problem now).

TRAINING:

Here I shall discuss the importance of training for two groups
only, namely, local organizers and supervisors of adult literacy classes
and the actual classroom teacher.

Organizers/supervisors are the people concerned with determining
the needs for literacy campaigns in villages. They have to try and
motivate the villagers to want to come to adult classes, they have to
find out what facilities are available in the village, they recruit
teachers to teach these classes, and so on. Training is therefore very
necessary for them. They must know the rudiments of public relations
if they are to help people to determine their educational needs. They
need training in how to keep records of the programmes and carry out the
day~to—day administration. And finally they must know how to draw=-up
the programmes themselves. These things are very important if we are
to evaluate adult literacy programmes to assess their success (and
this we must do).

It means therefore that the calibre of organizers and supervisors
must be high. We should employ mature and well educated people to do
this work; we should discontinue the employment of young and immature
school leavers as is currently the practice. These will only help in
keeping the adulis away from the very programmes they are trying to

arranges,
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TEACHER:

What I have said about organizers and supervisors does also
apply in respect of teachers. Oftentimes it has been taken for
granted that any literate person can teach others to read and write.
As a result we have accepted everybody who has volunteered to teach
including the semi-literates. When the education of our children is
involved we are very concerned about proper selection and training
of the teachcrs. But we are the least concerned with what happens to
the adult lecrner. This attitude must change. Teachers should be
carefully selected and trained. They should be mature and of good
educational background. None should be less than standard seven,
if we are detsrmined to bring the illiterate adult to the level
of functional literacy. Their training should include such topics
as how adults learn, techniques of teaching adults and various other
methods of effective teaching, how to plan lessons and how to
evaluate individual learning etc. Moreover the teachers need to be
guided in the use of literacy primers in order to avoid the inevitable
danger of reciting the pages as it has hitherto been the case in many

of the classes.

In ordef that literacy becomes meaningful, our teachers ought
to know when and how to introduce other reading materials about health,
agriculture etc., in the course of conducting the programme, This will
help to inculcate reading habits in the adult learner, and create the
desire to go on with other fou.ms of adult education. And just as
teachers of our children need refresher courses, so do the teachers
of adults. Follow-up courses should be arranged from time to time
in order to bring together literacy teachers to discuss classroom
problems they have encountered during their teaching with the trainers,

and try to find solutions to them.

TEACHING MATSRIALS:

Recently it has been suggested by some amateur literacy experts
in Tanzania that illiteracy could be wiped out:in one month in the
whole country by using a collection of quotations from important
political speeches by leading African Personalities. Well, this
conception reveals many things, but the most important is the way
we underrate adult educations For our children we put very high

requirements for text books and reference books. They must
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carefully be prepared and tested before they can be used in schools
generally. Dut for the adult leurner we do not seem to cuare

what we use for them. He is at the mercy of the TEACHER, he can

be tossed about the way his teacher wants. The repercussions

are quite clear; the adult learner is confused and discouraged
from participeting in adult education activities including

literacy classes.

S0y we need to have good materials for adult literacy programmes,
carefully prepared and produced in large quantities so that they can
be obtained cheaply. There should also be a sturdy flow of such
material so that there is continuity in the programmes. There
should not be a break for lack of suitzble follow-up materials. This
is a battle the Ministry of Regional Administration and Rural
Development is now trying to tackle here in Tanzania. A4 workshop
has just ended its work on follow-up books for adult literacy. An
effort has been made to include topics which will be of interest
to the adult learner e.g. on agriculture, health, co-operative etc.

This is a move in the right direction.

EVALUATION:

As mentioned at the beginning of my talk, the illiteracy rate

is quoted at 700,000,000 in the world. This is a very frightening
figure. Still it may only be a conservative figure, for in many
instances no reliable statistics are available. In Tanzania for
example, illiteracy percentage seems to vary between 80% and 96%
You could quote anything in between and you would be correct.
Sometimes you hear about 2,000 classes having been conducted in
the country, and around 500,000 adult students have attended them.
Then you begin to wonder as to the size of class any one teacher
has had to handle. It seems to average at 200 students, and this
is hard to believe. Lack of proper record keeping makes it very

difficult forwthe programmes to be evaluated.

The granting of certificates alone is not enough to asses
the success or failure of an adult literacy programme. It is
important that we know the progress of the programmes, the drop-out
rates and reasons for it, those that carry on with other adult
education activities, whether or not the learners are actually
able to apply the newly acquired skills in the day-to—~day activities

etce In other words have the programmes been able to make the
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adult leurners functionzlly literzte? 1is the question we have
to answer. This agein calls for the neecd to employ better
qualified people as teachers and as organizers/supervisors of

the progrommes.

METi?uD OF 4PPROACH:

I now turn to a ruther controversial point. What is the best
method of approach to the problem of adult literccy? In my opinion
there is not onc satisfactory answer. Some people have advocated
the Cuba approachs Stop all educ. tional institutions fof one yeor,
and ask teuchers and studeants to go and teach adults to re.d and
write. UNuSCO, on the other hand, has recomaended the "Selective
and intensive approach”. It is suggested that efforts and financizal
resources should be concentrated in areas and oa age groups which
are already engaged in productive activities and where literacy

might help to step up production.

The UNESCO/Tanzania Work-Oriented Literacy Project in the
Lake Regions is based on this principle. The approach aims at
making literacy programmes prepare adults to work more efficiently,
to improve their living conditions and to play a more active role
in their communities. To me this sound realistic, practical
and sensible approach, and one to be recommended for application.
But the experiment is only one year old, and its success is yet
to be seen. There are bound to be some woubts, resistance and
even opposition to the whole concept, but I sincercly hope that the
experiment will succeed in order to make departure from the
traditional approach of teaching literacy for its own sake. However,
we, in Tanzania will not sit back and wait for the completion of
the experiment but we shall adapt any aspect of the project which
we think has proved successful for use in our national programmes,

while the experiment still goes on.

After discussing the important of planning, training of
various types, evaluation and method of approach, I should finally
like to draw your attention to the problem of co-ordination and
collaboration. Illiteracy is a complex problem, it cannot be
solved by one ministry alone. It required the concerted effort
of every ministry or government department, voluntary organizations,

privdte institutions and individuals in the country. To avoid
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duplication of efforts activities in adult liter

co=-ordin:

acy must be
ted right from the planning stage to the imple
of the programmes. It is for this re
or ¢

mentation

ason that we need one ministry
overnment department to take the overall responsibility,

If we
could succeed in effecting good-co~ordination we would have solved

a substantial part of the problem,
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AFRICAN ADULT EDUCATION ASSOCIATION

Statcment By Mr. Morris Mulima

Worker's Education Branch
International Labour Office

I have great plcasure and honour, as the ILO observer to
this confurence, to convey to you greetings and best wishes from
Mr, David-Morse, the Director General of the ILO, who has asked me
to let y.u know how glad ILO felt to have been invited to this

importunt conference.

The ILO, ccmposcd of 118 member States representing
different levels of economic development and many political shades,
believes that it is only through action by men of goodwill that
human dignity, welfare and security can be achieved. The ILO has
learned that economic growth.amd social progress go hand in hand,
and that one of the conditions for this growth and progress go hand
in hand, and that one of the conditions for this growth and progress
is the understanding Wy every citizen of the many complex human
problems, Unfortunately, understanding is not an in-born thing in
anyone. It has to be developed in order to give every citizen an
independent judgement, sense of appreciai¢iJi}p character and physical
well-being, so as to arouse in himself a general awareness of the
social, economic and political forces that play o role in his
existence and thus make him fit into and be useful to the growing

society in which he lives.

It is this belief that has led ILO for the last 50 years,
to spend much time and money on offering training in all sorts of
fields, throughout the world. In adcdition to laying down International
Standards in occupationé and employment, the ILO, through worker's
education and vocational t.oaining, seeks to make a worker have a
better, fuller,richer and me-ningful life; equip him to solve his
problems, and to expose him to the awareness of his rights and
responsibilities and make him a creative member of the human
race. In this respect the ILO carries out training in four main
fields which are of direct interest to many developing countries.
These are: worker's education, management training, vocational

training and economic educations
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le Worker's Education.

In order to assist a worker to attain the understanding I
ha,e mentioned befcre; the ILO carries out worker's education
programmes Cealing with such subjects as conditions 4f work and
employment, wages, social security, occupational safety and health
and labour management relations. The ILO Worker's Education Programme
in Africa involves training of trade union educators; educating
the rank-and-file trade union members, trainfng of trade union
leaders, such as shop stewards, branch officials and national leaders.

This training programme is carried out in three forms namelys:

@), Expert missions:

On the request of trade union organizations submitted
through the government, the ILO sends out an expert in
worker's education for a limited period to advise and
assist trade unions in the field of worker's education.
The ILO has sent such missions to countries like Ethiopia,
Ghana, Sierra Leone, Malawi, Kenya, Zambia, Tunisia,

Mauritania and Tanzania.

In addition to these national missions, ILO has now three
regional worker's educadion experts who are based at
Dakar, Yaounde and Tananarive., These regional experts
carry out training in worker's education and help the

unions to help themselves in this field.

b) Seminars:
Worker's education seminars are organized from time to
time at regional or inter-regional level by the ILO or

in collaboration with other agencies.

c) Fellowships:
ILO awards fellowships to worker's educationaists, to
complete training in social subjects and to perfect them
in organizing and leadership capabilities, to help those
leaders who have exhausted national training facilities
and who may already have acquired practical experienoce

in the field of worker's education in their home country.
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2) Management Training.

In the field of managcment training, the ILOy in

collaboration with the U.N.D.P./S.F. and other agencies, run training

programmes for management in metters like productivity, planning,
accounting, marketing, etc. This programme is carried out by
helping developing countries to set up national training centres
staffed with trained instructors who are usually given in-service
training Py the ILO experts before taking over the operation of
these centres. In Africa this kind of project includes the
National Institute of Productivity in Dar'Es-Salam, Tanzania,

tho Management Training and Advisory Center in Nairobi, Kenya,
the National Productivity Institute, Tunis, the Management
Development and Productivity Center, Khartoum, Sudan, and the
Management Training and Advisory Center, Kampala, Uganda. In
the projects for Tanzania and Kenya, a worker's education expert
is attached, in order to promote a better understanding among
workers and their organizations of the subjects covered by the

projects,

}l. Vocational Training.

Vocational Training plays an important role in fhe ILO!'s
activities. The ILO holds primary responsibility within the United
Nations family, for vocational training for employment in the
various sectors of the economy. In fulfilling this responsibility
it works in close co~ordination with U.N.E.S.C.0s. and F.21.0,
within the framework of mutual concern and with the United Nations.
In Africa it collaborates with B.C.A. and other regional bodies.
Its programmes in Africa include projects like the Technical
Service and Instructor Training Center for Adult Vocational
Training in Algiers, the National Industrial Vocational Training
Center, Nairobi, Kenya, the National Vocational Training Scheme,

Sudan, etc.

4) Economic Education,

In the last 3en years, many African States have become
independent. In wishing to reflect national independence in the
economic sector and also with thecdesire to correct the imbalance
in employment, immediately after attaining of political independ-
ence, the African States have been faced with the problem of

Africanization and for the expansion of their economies under

cesfes
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plans tor cconenice “evelopmeat, aimed at improving sucizl and living
ccnditions for their populztions and, in many cases, of welding

them into one nutional community,

In order to gain the suppory of dif.erent sectors in their
respective countries, most of the African States,have sought the
particip.tion of the musses, (like the self-help schemes in East
Africaz), and of institutions like the Trade Unions and educational
institutionss Being sware of the current need for economic education
in Africe, the ILO, has reccatly started offering its expert
assistance in this field. To give you some examples: in 1966, the
ILO organized a semin.r for Africa at Dzkar, Senegal, on the Trade
Union Participation in Economic Blanning. This was followed up
by another seminar held in Gencva in 1967 on Rights of Trade Union
Representztion at the Decision-making Level of the Undertakings.
Another important tripartite meeting just ended about two wecks
ago at Addis Ababa which was on "The Role of Workers! and Employers'

Organizations in Economic and Social Development in Africa.,

There is another important related economic education, which
the ILO is assisting in the training of leaders and this is the
co-operative field., Co-operatives have become one of the best means
of involving ordinary masses to participate in the economy of their
respective countries. The training of co=—operators is carried out
in the same way like the other ILO training programme I have mentioned .
It might be of interest to this conference to know that in collabora-
tion with the Danes, the ILO will be running a seminar in Africa
probably in East Africa, in the latter part of 1969, This seminar
will be on the "Trade Unions and Co~operatives", Thewe are Jjust
a few illustrations of the many training programmes for workers that
ILO is currently involved in Africa. (There are of course many others
like courses run by the two ILO Institutions, Int. Instotitue for
Labour Studies, Inst. Centre for Advanced Technical and Voc tional

training etc.)

General Observation on Training o Adults in Africa.

Not only is there need for training of adults in Africa,
but there is also an urgent and absolute necessity. I call it
a necessity because of the welle=known fact thaty in most African
States 75 to 80% of the adults never had an opportunity of even
receiving a simple primary education, leave alone being trained in

their respective fields. The worst part of it is that, the
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present children in schools in Africa are not likely to have an
impact on the developmcnt plens in Africa until another five to

ten years from now. It is therefore fitting for me to agree with
what has been said by scme people that "it is not the children of
today who hold the present destiny of Africa in their hands; it is
the adults"., It therefo.e goes without saying, that the training

of adults in Africa must be stepped up if Afric.iwishes to accomplish
her current cims and goals in the present divided world of haves
have-nots.

Mobilization of Resources.
_\

Adult Education in Africa until recently, has been laregely
neglecteds In the last fifteen years, there have been considerab.y
efforts made to itensify training of adults in Africa but without
much impacts There are of course many other reasons why there has
been less impact in this fielde But in my view, perhaps, some
of the most important reasons have been: lack of trained adult
education teachers or instructors; inadequate local facilities,
(especially in the rural areas); insufficient knowledge of the
African's immediate needs; lack of development planning, which
has only begin recantly; and in some respect adult education in
Africa has tended to follow foreign patterns without proper adaptation.

In certain countries training programmes have been organized
with very little regard or sometimes no consideration at all for
whom these courses are meant and what these courses aim to achieve.
I have at times been amazed to hear many adult education instructors
say that many African adults are "not interested in learning", "they
lost interest quickly in courses after they have enrolled", "want
easy things", etc. This is clearly a demonstration of ignorance of
African conditions. I think that many of these problems could be
solved by a body such as the African Adult Education Associationg
which would give guidance and independent advice to national

organizations engaged in the training of adults,

Methods and Techniques of Adult Training in Africa.

Because of the technological developments taking place in
many developed nations, Africa cannot remain wnaffeoted by worldwide
innovations in methods and techniques of education. These particularly
apply to the field of teaching adults, where there had been very
little experispce antil pecently. I cannos see how these are favolved
in the
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training of .dults in Africz, be it in functional literacy;
liberal education, worker's educstion or vocational training,
can remain unconcerned with new methods and techniques of adult

education.

In this field the ILO is engaged in developing techniques
and methods, not only of teaching workers' education instructors
and trade union leaders, but also how to tech the ordinary worker
who has never been to school before. This field involves three
aspects.

1) Training in the Use and Production of Audio=-visual Aids,

The ILO is endeavouring to train and encourage labour education
instructors in the use of audio=visual aids. Under this programme,
workers'! educutors are trained by ILO experts on the preparation
and various uses of audio-visual aids, such as flannel boards,
flip charts, film strips, tape recorders and film projection,

Special emphasis is placed on the development of local aids
suitable for local conditions and also che.per to produce.

2) Use of Radio and Television for Workers' Education.

In response to a number of inquiries made to the ILO for
advice &n the use of radio and television for workers' education
the ILO organized a workshop Bathering 22 participants from the
trade union educational bodies, radio and television broadcasting
organizations and a few other intercsted organizations aeat:iy -
activity with related matters in adult education through mass media.
This workshop, which was held at Geneve in November 1967, aimed at
providing a platform for fruitful dialogue between labour educators on
the one hand, and radio and television specialists on the other. Twe
conclusions of this workshopswill be followed up at regional or
nztional level with the view of finding ways on how the ILO could
colloborate with labour educators, broadcasters and others concerned
with the use of mass media for adult education; In Africa, where
television has not yet spre..d much, emphasis will be initialiy
Placed on mainly the use of radio and already some organizations
kave expressed great interest in ILO assisting them to develop
radio programmes for worker's education on matters like social

education.
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3) Programme Pleaning =nd Content.

The ILO is helping to develop special programmes to suit
local conditions and needs in the field of workers! education
in Africa. As I mentioned in the beginning, one of the difficulties
experienced in the past in developing programmes for adult education
in Africa has becn the danger of using not only out~dated methods,
but also absolute progrumme ccntent. I would like to stress the
need for adult educators knowing the level of their participants
before crganizing any course. This will help them in determining
the goal and the subjects to be stressed and the material and the
teachers to be selected. Care must be taken not to load the programme
too much with suhstance unrelated to the real needs of participants.
The duration and time of the courses must be carefully considered.

These are areas where some adult educators in Africa have not been
quite successful in the past. '

It might not be possible to run adult training courses in
Africa on the pattern used in highly developed countries like
U.S.A. or Britain. For example, on a visit to England, I once
attended some of the W.E.A. and London University extra-mural
evening classes, and it was interesting to see adults sitting
for one and a half hour listening to a lecture; while intelligently
taking down notes. I was even further surprised at the end of the
lecture, the participants had assimilated enough to ask questions
afterwards. Adult educators in Africa cannot expect the same
intellectual sophistication in rural center in Africa. Furthermore,
in the developed countries the emphasis is on different subjects
which are usually of current interest to the general public (e.g.
world monetary system, freedom of press, etc.) In Africa, adult
training has to be adopted to the national needs of the country
as well as the need of certain individuals and groups.(Problems of

unemployment mentioned by our collegue from Uganda) etc.
point
Ore other/I would like to add is, the problem of reaching

different people of all walks of life in Africa. Most of the
adult education programmes have tended mainly to attract

people in the middle leadership; trade union Jjunior officers,
civil servants, the clerks and lower level teachers. This has
been so perhaps, because most of these people are anxious to use
liberal adult educational studies in subjects like economics,
industrial relations, cooperatives, etc. to advance themselves

in their formal private studies, in order that eventually they
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would sit on some kind of examination which will e¢arn them a

recognized certiticate,

Although, personzlly, I tend to agree with the argument
advenced by certain people who are engaged in adult education in
Africz, "that emphasis shculd be on liberal adult educ:tion
rzther than formal education for adults in Africa", I would like
to say that, this should not be the only guiding principle. My
personal past experience in adult education in Keaya led me to
believe that one of the innovations that gives adults (especially
the older African generation) a sense of self-encouragement and
strive, is the looking forward of obtaining a certificate at the
end of his eourse. This; of course; although already being challenged
as a wrong sys... la some African States, it is still however a
fact that, employment and advancement opportunities in many African
countries; are still based on the number and kind of certificates
one has. 1In fact, in many cases eduwational qualifications have
prevailed over experience alone in employment. I would therefore
suggest to those who are involved in adult training that, this point

to be given consideration.

Furthermore, although there exist training programmes for
particular groups (such as workers' education, management development
and labour administration programmes), efforts are also needed to
permit joint training of persons directly concerned with industrial

relations in the light of development moblems.

The Institutions already established in Africa; like the
Universities, AAEA, and national social aolleges; I believe, can
play an important roLe in assisting by way of experimental courses
and studies in order to provide a lead on problems such as, duration
of adult courses, class of people and areus that emphasis should be
Placed and even most important the course content. Organizations
such as the trade unions; which have working class membership, need
gu1dance and assistznce in order to carry out effective educational
training programmes. The ILO stands ready to co-operate and assist,
where required, with any interested organization or institution engaged
in adult educution in Africa. I hope that your conference will
provide some of the answers on a number of problems which you are

all aware of in the field of adult training in Africa.
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SOCIAL WELFARE AND COMMUNITY DEVELOPMENT
IN AFRICA
BY
DR. A. SHAWKY
U.N. REGIONAL ADVISER ON SOCIAL WELFARE POLICY
AND TRAINING

l. Social Welfare in its traditional sense has its roots in the
African way of life and is still prevailing and carrying quite an
extended soci&l burden especially in traditional communities all over
the continent. Social welfare in its western sense, however, was
introduced in Africa along with the renetration of Europeans -
especially missionary groups. Since then, the social welfare pattern
in each African country started to take the same shape prevailing in
the European colonising country. As a result, tho 1ifference between
social welfare approaches among African countries did not reflect the
difference in local priority needs as'imuch as they reflected the
difference in colonizing powers in deliquency, remand homes and the
mass education in former British territories, and multi-purpose
social centres, youth work, social security in former French territories,
The tie between social welfare services and health services in former

French territories was always and still is, very strong.

2. With the independence movement in Africa, many countries established
separate ministries - or at least major departments - for social
welfare., Since then, social welfare work began to develop from a

side job carried by the rich leisure class and people with missionary
drives to a separate profession which needs full-time specially trained
workers. The continent started to develop from its traditional sense
with its concentration on material giving and social protection. From
the group to its needy members, to a newer senea emphasising human
adjustment and development through self-help, self-realization and

stimulating social change.

SOCIAL WELFARE SERVICES IN AFXICA
—tte S ORI VS AN AVRICA

3. Before getting more into the subject, it might be useful to
present a quick picture of what African Government have in mind when
they talk about social welfare. In a recent survey conducted bfzthe
Social Development Section of the Economic Commission for Africa,
African governmen® specified the different social welfare services in
their countries as followss~

Rural community development - agricultural extension,'

eee/ee
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co-operatives = urban community development - community centres -
social centres ~ neighbouriicod centres - low cost housing - slum
clearance - sociul action = demographic surveys = study of levels of
living - social research - labour welfare — youth employment - youth
recreation programmes - vocational education - social education -
health education - adult education - mass educztion - radio and
television educ.tional programmes ~ literacy programmes = family
welfare - family planning - child welfare -~ day care centres -

help to expectant mothers = advice bureau - women's activities -
school social work - social security - public assistance = social
insurance - school feeding = milk distribution = nutrition health
welfare - nospital welfare - care for thc poor— eaze fer $ha peedy -
care for the blind - care for the orphans - care for the bhysically
and mentally handicapped - care for prisoners = care for juvenile
delinguents - care for destitutes = care ror underprevileged women

and care for the old,

The same survey shows that there is more interest in some
services than others. The servics that were repeated more frequently
were:

Rural community development = youth activities =
conmmunity and socia; centres - women's activities -~ care
for the physically and mentally handicapped -~ juvenile

delinguency = child welfare and care for expectant mothers.

4. Such information, simple as it is, throws light on the concept

of social welfare as understood by African Governments:

= It is cleur that bo African Government considers traditional
social welfare services, prevailing in traditional rural communities
as part of the African'culture, as social welfare services to be cared
for and backed by the government. In fact most Africun professional
social workers either do not recognize these services at all or

consider them as third rate backward services.

- The grip of the European concept of social welfare services,
introduced during colonial days, is still very strong in the field,
making it difficult for new ideas, in methology or content, to

exprgss itself freely in the continent.

- The basic concept of social welfare services differs from
country to country. While some of them consider community

development as part of social services others do not, and while
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some consider related fields as agricultural extension,
co—operatives, nutrition, he.lth education and demographic surveys
as part of socizl welfare services = others do not.

- HMauy social welfare services lcaern to carry humanistic

objectives only. Few services carry some economic content.

This humanistic bias, is expressed in the wide range of services

for special groups like the blind, the aged, orphans physically and
mentally handicapped, prisoners, juvenile delinquents and destitutes.
— Many social welfare services carry direct educational goals. This
is expressed in services like agricultural extension, vocational
education, social educ..tion, health education, adult education,

mass education, radio and television educ:tional programmes and
literacy programmes. This is, of course, other than services that
carry someeducational content such as community development,
ce—~operatives, community centres, social centres, child welfare,
women'!s activities and labour welfare.

-~ The survey also reveals that there are few social welfare
gservices in the continent that may carry some economic content

such as community development vocational educc.tion, youth employment
programmes, labour welfare services, child welfare services, and

women's activities,

FACTORS INFLUENCING SOCIAL WELFARE SERVICES IN AFRICA

5« HRight now, several factors influence the total picture of welfare

services in Africa:

- Pressure of new urgent problems showing up with the quick
urbanization and emerging industrialization in the continent.

- Feeling of moral obligation and responsibility towards
extremely underdeveloped rural arcas,

= A general conviction among social and economic planners
that the basie African problem in economic and that social
welfare programmes should contribute te the acceleration

of economic development, to gain relative priority,

= An emerging feeling among many African social reformers,
that therc should be an African social welfare pattern
inspired from the African poast and African reality, which
differs from the western social welfare pattern prevailing.

- Scarcity of funds to finance social welfare services owing
to the general poverty prevailing in African countries
and the non-priority place social welfare has among other

services such as education, health and housinge
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= Scarcity of well truined personnel in the social welfare

field especially on the levels of policy makers, planners,

researchers and trainers,

- External aid given - whether bilateral or multi-lateral
emphasising spccific fields of action.

- Local loyalty built by time around the European introduced

social welfare secrvices.

Social Welfare Prierities

While African Governments are still struggling with all types
of social welfare services without almost any disorimination, the =
United Nations Social Commission tried to recach some indications for
priorities in the social field through a questionnaire study. The

result showed that there is greater need for emphasis on social

policy, research, social planning, social reform and institutional

change, and the development and mobilization of human resources,

including the role of youth and women in national development, and

the training of all levels of national cadres for social development.

Such a call for emphasis on formuliting social policies,
developing social plans, and conducting social res .rch as pre=

requisite to social action, is certainly a land mark in the

development of social welfare services in all developing countries, as
é it is a serious step towards introducing scientific and imperial
thinking in a field traditionally dominated by purely humanitarian
drives. Bringing out social refc®® and human resources as basio
fields of action has special significance as it challenges the
Buropean introduced concept of social welfare services traditionally
limited to dropouts and misfits. Giving special attention to
R women and youth = without excluding other groups = throws light
on two important sectors of human resources which could, through

help, contribute in a fuller way to over all development. Emphasising

training, highlights the importance of professionalism in a field
traditionally run by good hearted people with missionary drives.

In addition to the work done by the UN Social Commission,

the Economic Commission for Africa emphasised in several meetings
one basic criterion to decide on the importance of any social
welfare programme. The ECA continuously recommended that social

welfare programmes in Africa ge@red to accilirate economic

development shouid have a priority as it serves both the direct

humanitarian and the economic at the same time.
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In sever.l other UN documents more criteria, for
deciding on the priority of any social welfare programme in
developing countries, are mentioned. Preventive programmes,
programmes that reach more numbers of people, cheap programmes
and programmes that help children are examples of these critena.

This kind of thinking does not represent only the UN
understanding of the social welfare field, rather it reflects

the hopes of the new growing leudership in the social welfare

field in developing countries incleding African countries, S0,

it reflects, in reality, the future of tho social welfare concept

in the continent.

Fields of Social Welfare in Africa:

With this undesrstanding, we like to high light some of

the basic trends in some social welfare programmes in Africa.

; Communi ty Development:

Whether professional coamunity development workers would

like it or not, the community development method, was adopted in

African countries with few basic aims in mind:

= Activating self-help efforts and thas saving in labour cost
; needed for development.

- Finding a practical solution to the difficult juewtion of
qualified personnel needed by training multi-purpc.:c workers or
getting few trained personnel to serve a large numbtur of communities
through mobile units.

é = Accilirating agricultural development through agricultural ;
%‘ extension techniques. |
§ S0, the real aim was to cause quick and cheap development in

; rural areas'with an accent on economic development. It was looked
upon it as a magic short=cut method which can solve the acute long

standing rural problem. Other aime like human change through

citizenship participation, znd t:lanced development through over 4
: all planning and co-ordinated action, were certainly side issues

to decision makers in African countries, : b

Now, the first facination with the ide= have gone and many
governmenis started to wonder about the results, At the invitation
of African governments, the ECA, in co-operation with the FA0, ;
organized several evaluatior missions in Ghana, Mali, Niger, ' |

Upper Volta, Ethiopia and Cameroon. It was clear that rural
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citizens, through self-help, were able to undertake, such schemes
as construction of roads, wells, schools, clinics and alike., It
was difficult however to estimate »he actual gains from the long
term adult education programmes ca.ried as part of the community
development process. One of the conclusions of the Ghana study
was that although "self-help" projects in Ghana had made a direct
economic contribution, this had been relatively small and the
economic benefits had been mainly indirect. However, it was felt,
that thc establishment of an organization of community development
officers and assistaznts and the setting up of town and village
development committees had provided a significant new channel of

communication betwecen th: Government and the people.

In the region now, some countries, like the Ivory Coast,
are considering the introduction of community development programmes
in Ivorian rural areas, while some other countries, like Lthiopia,
started on extending their programme t. urban communities, In the
meantime, some countries, like Zambia, are re—examining the role
and function of the programme in the light of their previous
experiences, and other countries, like UAR, Malawi and Lesotho
have integrated community development under local councils organised

by the ministries of local government.

In short, it can be safely stated that community development -
in Africa, is in a period of redefining its role, function, scope,
methods and administration, with the hope pf making it more
effective — especially in tle economic sense = and integrating it

in governmental systems on permanent basis.

Women'!s Welfare

Te As mentioned earlier, there is quite an interest in women's
social welfare services in Africa, both in English and Frenoch
speaking countries. The latter,however, give more attention to
this type of social welfare programme through social centres
(Foyer social or Foyer féminin) and family allowances. In Social
centres several mother and child welfare activities, like cooking,
knitting, cutting, nursing, child care and maternity, are usually
housed under the same roof. Under social security schemes, laws
usually provide for several types of allowances for mothers like
the maternity and pre-natal allcwances,

This does not mean that English speaking countries neglect
this type of programmes. Ghana, for example, have quite an

organization for women home economics training programmes under

eofes
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voth the Ministrics of Labour and Socizl Welfure and of 4L¢riculture,

In Keny. and Ugnnd= mother=craft programues, educ . tional fucilities

for parunts onl councelling service are provided through thousands

of Lomen Clubs scottured 11l through rural arczs,

Harrizge counselling and guidance centres are also found in
fuw Afric n coﬁntricm like Higeria, UAR and Rhodesia. In Lagos,
Higeriz, a Family Welfare Centre under the Uepartment of Social
Welfare hus for many years buen concerncd with encouraging the
stability of family life and with helping individuzls and married
couples to maintain satisfactory marital relationships. In UAR,
21l Family Planning Centres, run by the dinistry of Social Affairs,
provide family counselling services with the help of traincd social
workers. In Rhodesia marriage counselling and family advice bureaux
are available in both governmental and voluntary agencies. This type

of service is not usually available in formerly French territories.

These services, however, in both types of countrics are far

from adequate and are basically concentrated in urban centres.

As to women's participation in community development, it is

8till of minor importunce in many African countries, although some
type of women programme is usually there. In Bast Africa, women
particip:ite as much as men, if not more, in community development
activitiess With the growing interest in training and employing
female community development workers, more women's participation

is expected. Almost all African c untries train women as community
development worker, though few in number. In Kenya and Uganda,

the number of female C.D. workers is more than male C.D. workers,

Youth Welfare.

Youth welf.re services seem to have a high priority in

Afric.n dcvelopment programmes. This may be through recreational

and sociacl clubs, work camps, vocutional training centres, or
citizenship education movements.... but still some type of youth
w( lfare progrumme is usually found in each African country. The
trend however is towards involving youth in national development
programmes rather than concentrating on recreational activities

only.

Such programmes are organized either under private or public
auspiccs. Many of these organized under the private auspices have
international affeliations like the YMCA, YWCA, Boy Scouts and

Girl Guides. In most African countries there is some kind of

e
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@ nztional co-ordinating body for youth services such as ministries
for youth and national youth eouncils.

The two serious youth problems facing Afric.n ceuntrics,
however, are:-

= {outh Employment:

The problem of. finding Jobs for youth - especially cducated
youth - is enormous. In an ECA publication, the following is
stated:

"For example in Ghana, beween 1957 and 1963, just over
100,000 extra employment places became avajlable, whereas in the
same period over 160,000 left elementary schools. The situation
in Nigeria was similar where, in the Western Region the output »f
successful school leavers rose from 54,000 in 1958 to 129,000 in
1960 while in the Bastern Region above 800,000 primary school-
leavers are expected to be looking for employment by 1968, ";/

All indications show that other African countries are in the
same situation. The problem is not only confined to the availability
of job opportunities. It is more of a problem because African
educational systems usually does not prepare young people for
specific jobs needed in the country,

- Youth migration from rural to urbar areass

The second big youth problem facing African countries is. the
continuous mass migration of youth - specially those who get some
educution = from rural to urban communities depriving rural areas
from their best elements and oreating tremendous social problems in
urban areas.

Such mass migration was a social Phenomenon in Europe during
the last cegtury. Although European urban areas were economically
ready to receive big numbers of youth who were attracted by economic
opportanities in the city, yet still the quick movement caused
enormous social problems in European cities at that time.

The African problem then is much more severe as African
cities are not ready to absorb economically the big numbers of
young villagers migrating to it every day. The result is what
we see all over African cities ¢... young men roaming about
accepting petit jobs like cleaning shoes, washing cars, selling
lotteries or carrying laggages ... if not pick pecketing, selling

narcotics or snaching women's bags.

1/ Family, Child and Youth Welfare Services in Africa, New York,1966.

I
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These two problems, serious as they are, did not receive

the amount of attention they deserve till now in Africun countries.

Child VWelfare

Child birth rates are still growing, and will te growing, for
some time to come. The urbanization rate is alse grovwing forcing
a pattern of family life which is not the best for healthy ohildhood
development, The picture of child welfare services in the continent,

however, is not encouraging.

Some of the child welfare services known in Africa are: help

to expectant mothers, day care centres and children homes .... The
concept of adoption and foster care is new to the continent. The
idea of family planning does not seem to meet acceptance in
Aftican countries, basically for economic reasons.

Help to cxpectant mothers can be of health nature and can
also bc of social naturc. Both types are usually organized
together specially in French spoaking countries (Foyer Social),
Phisicians and nurses take care of health aspects while social

workers take care of motherhood cducation and sometime provide
material help for necedy mothers.

Day=care programmes in Africa are sponsored by a variety
% of agencies and their administration come under various ministrics.
| Government sponsored or government-operated day care services
are available in the UAR, Tunisia, Ghana, Libya and Uganda:
Voluntary day care services are aigo available in the UAR, Ghana,
Sierra Leone, Togo and Zambia,

Children homes are available almost in all African countriecs
vnder different names. They are either run by Governments cx
under private auspices.

In general, all child welfare services are extremely
limited and tend to concentrate in urban communities. Many of

them do not touch on the basic needs such as nutrition,

recreation and parenthood educution which are basic for
children in developing countries. By the growth of the number
of women working out of the family domain, the need for day

oare centres is growing more and more.

May be the most promissing single service in this area
in the Maternity and Child Health Centres organized by the -
WHO and UNICEF. Their growing interest in the social aspects
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of thc¢ problem provide them with special standing in the field
of child welfare,

Social Welfare Training

The basic problem ficing all social welfare programmes in Africa

is the availability of trained personnel, Almost every African
country now has some type of a training centre to prepare social welfare g
pcrsonnel. The level however is usually unsatisfactory. The basic |
problems are usually the young age and low educational level
of students, the lack of adequately trained traincrs, and the lack of
suitable teaching matcrial,
In French speaking countries there are usually two levels of
training for social workers; social aids (usually two years training
after ten years of schoolimg) and social assistants (usually three
years training after twelve years of schooling). Several countries
however still accept students in schools of gocial work after eight
or nine ycars of schooling .. a matter which puts all the training
under a big question mark,
The situation in English speaking countries is not so different.
Few of them however have a better standing and were integrated in
Universities like those in Ghana, Zambia and the Makerere University
College of East Africa. Schools of Social Work in Etliopia,
Zambia and the UAR give a B.A. degree in social work. The University
of Ghana provides for a one year post graduate training in social

work, in addition to a certificate course,

" Almost all schools of social work in Africa train community
development workers. There are other centres, however, which tiain
community development workers only. Such centres are found in several
African countries like Ethiopia, Kenya, Uganda, Zambia, Congo (Kinshasa),
Nigeria, Ghana, Lesotho and others. The contribution of the Arab States
Community Development Training Centre, started and still backed by
UNESCO, can not be ignered in that field. 1/,

The two social welfare seminars and the study group organized by
the ECA, recommended the importance of establishing sub-regional
social welfare and community development training centres in East,
West, Central and North Africa. They also emphasized the need for
suitable social welf:re teaching materials specially prepared for
African students and for an Association for Social Work Education in
the Continent. The need for research in the field of training was also

pointed out,

l/ The Centre is now being developed into a functional literacy
training centre.

/g
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TRAINING IN AFRICA

BY
Dr. A.H, Shawky,

U.N. REGIONAL ADVISER ON SOCIAL WELFARE POLICY
AND TRAINING

1) Historically, social welfare activities were known since the
start of recorded history i.e. during the last stone age. Writings .
the walls of ancient Egyptian tombs indic.te that there were several
types of social welfare activities organized by the Kings and the
rich in general. Later great relipi-~g recommended and backed all
sorts of social welfare programmes. The misery which accompanied

the industrial revolution in Europe, also gave a further push to
several humanistic movements among which was the social welfare

movement., During all those stages, however, the accent was on
giving from the rich to the poor and from the apje to the unable.

2) During the last fifty years, social welfare started to develop
to become one of the recognized professions. It became one of the
professions that facilitate and induce human change instead of
limiting itself to helping the drop-outs only. In its modern

gsence, social welfare became the process of helging people and

their social environment to develop and adjust to_each other in

a changing society.

Characteristics of Social Welfare.

3) In this new senwe 8o0cial welfare,started to develop and aquire

some unique characterigtics that made it different from other
professionss~

a) Social Welfare is a dynamic method, able to function in
a variety of fields. Educators for example, function
basicully in a school setting, "Ihysiciann run thoir
programmes in a hospital setting. Religious leaders
carry out their activities in Mosques‘orcohurches. Social
workers do not have a basic field of éction. They work in
schools, hospitals, clubs, factories, community centres,
housing project, and many other fields. They help the
young, the old, males, females, normal and abnormal,

eefos
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They work with individuals, groups or communities
as the situation may require., This is true because

social welfare is essencially a method and not a field,

Social Welfare, as a method, has a dual functios.
On.one hand, it helps people to develop and adjust

to the socio-economic conditions in the community.

On the other hand, it helps socio-economic conditions

to develop and adjust to the needs of people.

Social welfare starts functioning when other traditional
community institutions (like family, economy, education,
health) fail to carry their responsibilities successfully.
For examplej when the family institution fails to

provide children with proper care for any reasons,

social welfare should help both the children and their
family, either by strengthening the family or through
providing a dubstitute institution that carrieq part

of the family responsibility like day care centres for

children of working mothers.

Social welfare method can bearemedial, preventive or
developmental. When the social workershelps the
delinquent child to become normal, he is doing remedial
work. When he helps a normal child to get in the

habit of playing in a play—ground under some sort

of supervision, instead of playing in the street, he

is doing preventive work. When he tries to help the
child to become a better citizen by helping him to
acquire more knowlege and¢ develop better skills and

healthier attitudes, he is doing developmental work.

Social welfare uses a variety of methods in its
operations. case work, group work.’ communi ty
developmeht and social action. "Case Work" concentrates
on remedial work with individuals, "Group Work"
concentrates on preventive and developmental work

with individuals in groups,"”Community Development "
concentrates on preventive and developmental work

with groups in communities, while "Social action"
concentrates on the efforts to be undertaken by the
larger community to change socio—economic conditions

to meet the needs of people.

«ifes
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The Story of Social Welfare and Community Development in Africa.

4. Basically, both concepts of social welfure and C.D. are not
new to Africa. Sometime ago, the extended family and the local
community assumed the responsibility for all services for their
members whether social or economic. People lived in closely
organized groups and accepted willingly communal obligations for
mutual support. People undertook to carry eut self-help projects
as a moral obligation and without expecting pay or return.
Individuals satisfied their urge for social, psychological and
economic security merely through being attached to one of those
groups,

As a result of colonization African societies came into direct
contact with the Europe.n scientific civilization. Many EBuropean
social welfare services were introduced, basically through missionaries

and wives of colonial civil servants.

African communities reacted differently to this social invasion,

In urban centres the following happened: -

a) Most educated Africans — who usually lived in towns
accepted and adopted western ways of life, They dressed
western, behaved western, and to a great extent, thought
western, To them, Europe was far more civilized and so
everything that came from Europe was civilized and ought

to be adopted. Social welfare was part of the parcel.

b) Women, from richer classes, joined hands with the wives
of colonial civil servants, and got 2ctive in social
welfare fieldss So, social welfare became the profession

of the leisure classe.

c) By time, many African Governments developed special
departments and ministries to care for social welfare
services. Trainees were sent overseas to study social
welfare methods. They ;ameback overwhelmed with the
experience, and started to work hard introducing more
of this western type of social welfare services in

African countries.




€. In rural and nomadic arecas the following happened:

Conclusion

a) Rural people, being free to a greut extent from western
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influence, could not appreciate those new services.
They felt, by their innate intelligence that those

services were foreign and did not belong to them.

Rural people, more over, seeing that their Governments
are ready to take over some of their traditional
Tesponsibilities, started to hesitate .... they said

"if the Covernment is ready to do it, why should we
bother then? The Covernment will certainly do the job
better, and more over, will pay us to do itee. it is then
logical to wait". So many communities waited, and in the
best of cases, some of them found it easier to put
bressure en the Government to start services in their

own communities first,

At this point, social reformers startecd to complain
about the apathy and negativness of the masses, a

thing which was, in reality, introduced along with the
introductien of European approaches to social problems.
People who were always ready to carry their share in the

collective burden, were then waiting for the Government
to do it,

So, to solve this'problem, the C.D. approach was
introduced, usually under the name of Mass education
in English speaking countries in Africa. It was
introduced with the hope of reviving and maintaining
the traditional attitudes towards self-help and

communal concern for local problems,

i Te In conclusion, the following could be stated:

a)

Secial welfare services which were originally
indiginous in Africa, became now alien,* 4s a
result they look to be subsidiary ... they neither
meet priority needs nor reach a sorach of those who

may need it,

eofeo
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2; Tails —s rom veceuse western social welfare is
2selert, b1t becauce western social welfare philosophy,

metnodoelog” and “ields were carried without any

discrimination to ifrican countries. Social welfare
survicen which were developed in western countries to
meal tie social problems accompanying industrialization
and urbanization were transplanted in countries which
are hardly urbanired or industrialized. The great
masses of African people are still living in nomadic
and rural communities. Social welfare is basically

a method that facilitates and promotes social change. ;

In western countries it meets the social consequences
of industrialization and urbanization, while in
developing countries it should help in paving the

way for more industrialization and urbanization.

The Problem

8. Our salk today is basically concerned with training and not

philosophy of social work, Why then do we have this long introduction
for? In fact, the problem raised is fundamental. The question we

may ask now is the following:~-

How can we train social workers and C.Des workers in a way that

Fageq s Nse of western methodology as _applied to and adopted to meet

the needs of developing countries in Africa?

Social Welfare and C,C. Training in Africa:

9. To meet the need for social welfare and C.D. workers African

countries started several levels of schools and training centres:

a) University level:
- Pogt-graduate level in U.A.R. and Chana.
- Degree level in U.A.R. Congo (Kinshasa), Ethiopia

and Zambia.

- Diploma level in Ghana, Uganda, Congo (Kinshasa),

Ivory Coast, Senegal, Sudan, Kenya and several others.

- Intermediate level ir "anzania, Lybia, Uganda, Tunisia,
Kenya and U.A.R.

=~ Sub-intermcdiate level in Ethiopia, Ghana, Nigeria,
Kenya, Ugandz, Zambia, Tanzania, Malawi. and several

otherg.
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= Local leaders level in Kenya, Uganda,

Ghana, Tanzania and several others,

10. Most of those schools and training centres were started during
the last 10 ycars. A4lso most of them depend almost completely on
expatriate trainers. The majority accept students after 10 - 12
years of schooling. Students are usually over 20 years old when
they get admitted. The duration of training in preservice
institutions differ between 2 to 4 years, while in the. in-service

training courses they are usually between two and eight weeks.

Social Welfare and C.D.

Training Problems

11, It is difficult in such a small paper to cover all social
welfare and C.D. training problems in Africa. All what could be

done is to highlight some of the basic and most clamouring problems.

a) Absence of social welfare policy and plans

This is one of the serious problems facing social welfare training
in most African ¢~ ntries.It is serious because social policies
and plans guide training programmes. The choice of trainers,

the selection of students, the content of the curriculum,
teaching and evaluation methods all together should reflect

a deep and thorough understanding of socizl welfare objectives,
scope and projects in actual practice and future expectation too.
If this is not clearly defined and agrced upon among responsible
personnel running social welfare programmes in any country and
if plans are changed by the change of personnel, it would be
difficult for social welfare educators to plan their programmes

on firm and steady grounds.

For this reason, it is recommended that all African ministries
of social welfare should start immediately on developing social
welfare policy staztements and plans, and that these policy
statements and plans should be included in curriculum of

schools of social work and community development training

centres to be discussed and comprehended by students.
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b) Lack of satisfactory int.ractions between training institutions and
community

The rule of a school or training centre cannot be
confined to training students inside. The school should open its
doors and windows and seek maximum twowway interactions between it-
sclf and thé community., If this isg important in other professions, it
should be more important in social work as it deals with less defined and
ever changing human problems, The school should try te affect practice

in the field as much as it should allow practice to affect the school,

One of the basic problems in schools of social work and
cammunity development training centres in Africa is that they - for some
reason or other—- allow a minimum of interactions, usually through field
work practice carried out by students, While this is an important

media for interactions if wisely us®d,schools and training centres
should not limit themselves to it.

4s a result of this lack of interactions most training
institutions in Afric. concentrate on the remedial and invidiaual approach

while actual practice c.lls for the preventive and gToup or community
approach,

-~

+" reach maximum interactions the following is
recominended:s

= The training institutions board, which usually represents
leading practitioners as well as teaching staff, should be ;

" allowed maximum involvement in training problems, It should
not be allowed to develop into a rubber=stamping body fqr
Plans and policies previously determined by the administra-
tion of the training institutions,

= Trainers slhould be chosen - whenever possible=from among

those who had field experience as well as academic training.

While tsaching they should be encouraged to keep active rela=
tionships with the field,

- Field eXperience gained by students,prior or during training
should be used constructively in slaims instruction to enrich
the training content and tie theory with practice,

A& |
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= Training institutions should have a plan to help
agency supervisers,goverament administrators and

future employcrs in the social welfare field to

catch up with new development in the field on one
hand and to contribute from their cEperience to

the training programme on the other hand,

Truiners from the school = or training centre=

should be invited to lecture in in=gservice traine

ing courses and practitioners should be invited to

lec .ure in preservice training institutions too.

= Mectings, with wide representation from social
workers,planners,economists,socialigists,social
reformers etce should be organised periodically by
the school or training cenire to discuss social

welfare policy questionse

These arc examples ofthe programme that could be carried
out by the training institutions to keep a healthy two=way intere
actions between itself and the community,

c) Iraining institutions do not assume their expected leadership

‘role

In many African countries social welfare training

institutions play some role in the forumation of Government policies
and the promotions of new ideas in the fielde More is needed to be
done howevers Trainin, institutions should be the source for

scientific knowledge and the spearhead for innovatione

Social work in Afric.n countries is still in its infancy

stage, and training institutions should consider it a busic res-—
ponsibility to supply the field with new facts and ideas derived

from research and recorded experiences Trainers should consider

it a primary task to lcad on basis social surveys and evaluation
f and to venture with students in new field of ation need by the

% communitye They should get active in the field of social work

| writing for professional and lay peoples They should be the

promoters for the use of the scientific mcthod in discovering

el i Ttk S e b e MR S i

and dealing with social problems. 1In short theyshould be the guiding
power that helps practitioners to slow down ond think of what they

are .doing This cannot be done unless they themsclves have something

new to offer.,

d) Lack of co-ordination among training institutions

1 It is a fact that most social welfare training institutions

ﬁ in Africa deal with one group only. Few of them deal with two groups
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The field necds a multiple and.onmpnehenaiveuprroach for tr.ining,

It necvds training of proressional, social 4ids, and volunteers,

It needs truining of senior ddnistrators, trainers, supervisers and field
workers., It needs orienting other professioas to social work
metnodology. s a‘result vovernments estublish more than one

truining institution usuzlly one for social welfarc training,

one for coununity developnent treining and one for in-service training.

This is other thun brovincizl troining centr.s.

In most cuses there is no co-ordin.ti:n betwecn
these truiaing institutions. iHach one funciions on its own. They

even competec somctimes, '

If this is true among, training centres in the social welfare
family, it is more true betuevn those institutions 0n one hand and
other trainin, institutions, at large, one the other hand., is a
result graductes working in the same village, whether they are social
workers, agricultural ¢.tension workars, health cducitors or adult
education te.chers, ¢ll canaot conceive what their colieajgLes are
doing or tryiang to do. So luck of co-ordination on the training

level results in luck of co-oraination on the practice level.

For this the following is reccommended :

= &Bach ccuntry should considcr the e¢stublishment of a
social welfare training board representing social
welfare and coumnunity development training institutions
and also training institutions for relatcd professions,
This board should be entrusted4with the responsibility
of co-ordinatiug work betwecn training institutions
and seeing that they cover all types and levels of
training n:eded by the country,

= Social welfare and community development training
institutions should make it part of their policy to
encouryge inter-disciplinury meetings among their

students and students from related nrnafessions,

e) Lack 7 sufficicnt, well trained ong exprienced staff

The stu.ffing problem of social welfare and community development
training institutiore ir Africa is acute. No one of those
institutions could be descrived as aduquately staffed. The main

problems are :

= In most g6asecs, stais does nat cover adequately the basic

professional subjects to pe taught in training institutions.

= In many cascs. staf. me.aburs do not have the reasonable
academic qualifications for teaching. (M. Sc. for University
level and B..i. for les: than that), /QX/
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In many cases,staff members do nct have the field
¢xperience nceded to makc the teaching realistic and

functional,

In most cases stuff never had training in the

mcthodology of teaching,

In several cases staff is mainly imported from othcr

countries,

In many cases training institutions depend on parte=time.
lecturers to the extent that the unity and sequence of

the course is lost,

In most cases countries depend,for training trainers
abroad, on one country only and thus limits training
and practice to the concept prevailing in that

particular country,

Thercfore,it is recommended that:

African countries do not start new social welfare or
community devclopment trgining ~entres until they are

sure about the staffing situations,

African countries running more than one school of
social work or more than one community development
training centre,should revise their bplans to assure
that at least one is adequately staffed even if one or

two centres have to be terminated for the time being,

African countries should make full use of the avuilable
scholarships and fellowships, multi=lateral or bilateral,
to train indigenous trainers abroads Depending on one
country for training trainers is not in the interest
of the training institutions. To introduce new points
of view,trainers have to be trained in as many
countries as possible .whercver adequate training is

available,

Social welfare and community development teaching
staff should be enouraged to be active in the field,
and do some social work writing based on this field

experience,

All social welfare and community development tecachinf staff

should have special training in teaching methodology,

f) Lack of sufficient and well selected students in training

institutions (see Table 1 and attachment I)

The moststriking problemy in student selection are the foliowing -
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= The limitcd number of students applying to cich treining
institution wllowing o limited ciaunce for choice. This ‘
certuinly rcilects on the numoer and st.ndards of students

selected,

= The limitcd numoer of students selected for enrolment in ¢:.ch
troining ianstitution with the result that 2ny ¢rowth in the
nunber of teaching stuff would look lixe misuse of lfunds,
The number of students per staff member looks to be aueguate
in most cusvs, (between 10 to 20 students per stuff member),
out this is ovuciusc ol the lipited number of stuucnts in ook
institution znd .ot veczusc -f' the adequote number of tesching i
st«ff,

= While the average age of students selected for the first
year of training is re.sonable in most cas.s ( more than

18 years), it looks to .e guite unsatisfactory in few cases

like in "Social Secondary Schools" in the bemocratic itepublic

of Coago.

= Having Africzn stendards in mind, the minimum schooling re~
quirements is quite adequatc in most cases (10 = 12 yeurs).
few schools, however, accept students with less than 10 years

of schiooling ¢

To overcome those problems, the folkWin, is recomaended s

= Governments should'take all measures to Propagate social

welfare and ‘community development"aswa“proression”%o attract

morc and better ap,plicants. This could ve done through

oxplaining - throu.h mass media - the useful role of the

social and coamnunity development workers and through offering

o Y i SR 4 e A e amomaaere

higher sul:ries than dveing offcered now.

g = While 10 yea.s of schooling seem to be ateguute for admittance
in pre-sesvice institution training for the time being, it is

recommended that there should pe a plan to ruise this to 12

; yeuxrs in the vory near future.

g) _Lack of adequate field~work pPlacements and supervision

© et

Field~work is the back~bone of social welfare and community
development training. Without adequate field-work instruction the
whole training becomes more mental exercise without actual value

to practice,

To design a successful field-work programme, training

institutions should be able to provide o00d placements, good superv-

isors, keep adequate time for it and mainiain a dynamic relationship

between field and class instruction. - /5/
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Training institutions in Africa usually fail to

provide these pre-=requisites for successful field work
practices Even the time kept for field instructions is
in several cases less than what is considered adequate

one third of the trazining period (See Table 2),

TABLE 2,
SCHOOLS OF SOCIAL WORK AND COMMUNITY D. VELOPMENT CiNTRES IN EAST
AFRICA.
(PERIOD K&PT FOR FIELD WORK.
COUNTRY NAME OF TRAINING CENTRE ¢ APPROXIMATE
: :PERIOD KEPT FOR
: PIELD WORK.

ETHIOPIA: School of Social Work,Haile Selassie 1
University, Addis Ababa

25%0of the time

Awassa Community Development and Demonse—

trations centre :25%0f the time
KENYA : Kenya School of Social Work $33%0f the time
¢ Wcren's Social Institute :47%of the time
MALGASY : Ecole de Cadres pour Travailleuses sociszles :55%0f the time
UGANDA s+ Social work and social administration Unit, £33%0f the time

Makerere University College
ZAMBIA : Oppenheimer Department of Social Service, :25%of the time

University of Zambia

¢ Kitwe Urban Community Development Training :33%0f the time
; BHANA : Social Work Unit,University of Ghana 125%0f the times
{ U.A.Re : High Institute of Social Work :25%0f the time
; $ Cairo School of Social Work 125%0f the time
E : Alexandria School of Social Work :25%0f the time,
§ SUDAN : C.DeTraining Centre in Shendi :29%0f the time,

Very.few training institutions in East and Central Africa
keep a special staff for field work supervisione Even those who do
usually put the responsibility on the least qualified and the least

experienced staff members,

[ D
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For this it is rccommended that =11 social welfare and
community dcvelopment training institutions should revise their
field work instiruction policies and practices and start immediately
on c¢stablishing a special ficld=work section, within the training .
ipetituticms,hcaded by one of the leading staff members,to organize

and supervise ficld work training for students.

h) Method of training does not help students to be creative

In class and field instructions,teaching and training methods
should be inducive to change. If this is true in other parts of the
world, it shduld bec morc true in Africa and in the social welfare in
particular wherc lots of creativity is still needed to think of ncw
idecas to solve local problems., Uestern solutions should not be seen
by any means, as the final answerse Local traditional solutions too
while useful in traditioncl communities cannot be considered full
answers in the new type of society emerging. Students have to be
pushed to individual and group thinking while discussing in class,
writing papers or practicing field work. They should be encouraged
to innovate and play with new ideas without hesitations In field=work
students should be encouraged to venture with new plans and try new

fields of action,

To do this it is recommended that all social welfare and
cormunity development training centres should put plans to encourage
innovation,creativity and independent thinking among students. One way
of doing this is through putting more emphasis on these aspects while

evaluating students!'! achievements,

i) Lack of adequate teaching material is becoming one of the
chroni® problems raised in almost every meeting dealing with'social
welfare or community development traininge. Thig shows that the

problems is importante. Both Seminars,in Lusaka and Alexandria,dealing
with social welfare training in Africa, discussed the problem at length.
The Economic Commission for Rfrica Consultant Team which visited several
African countries to assess schools of social work in l964,also brought
the problems and explained how acute it wase. Still very Jivtle was

done about ite Almost all schools and trainingcentres in Africa,with-

out reservations,depend almost completely on American and European text

books till now.
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Few training institutions,hcwever started developing some
local materiale  The Hzi. n Sclassie 1 School of Social tork, the
Social lLork and Social Administration Unit at the Makerere Univer-
sity and the Oppenheimer Department of Social Service at the Univcere=
51ty of Zambia,cach started on one socicl work booke All of themyhow=
ever started with case work rather than group work or community
developments The Nsamizi Training Centre has 2lready published
some simple matericl useful to community deveclopment workerso. The
Kenyz School of 3ocial tork started editing some casc studies which
might be useful for publication. The Social hork Unit in the Univer-
sity of Ghana published few, publicatidns, The Hich Institute of 3ocial
Work ip Cairo published scveral Social Work books in Arabic.

For this,it is recommended that some consolidated action should
be taken combining the efforts of more than one training institutions
togethers P.oobably Bast Africun training can take the
lead and co=operate to come over this basie problem with the help of

international organizations.

3) Lack of Adeguate use of the library

Connected with this last problem is the gquestion of the use of
the library. It is a fact that most librarics in social welfare and
community development institutions im Afrifa are poore The problem
however, is that even with the training institutions which own a rela-
tively good library,students do not show interest in using it for some
reasony They depend almost completely on lecturers or on one text book,

The basis reason for this attitude could be the followings

= Students,out of their precvious experience,are not

accustomed to use the library.

= The teaching staff too in many cases,did not develop the
habit of using the library for teaching purposes.

- Libraries,in those institutions,usually do not have a
trained librarian who cun help the students to aet interested

in bookse

= In some cases,students é% not feel easy with the foreign

language in whieh the books are written,

It is therefore recommended that:

- Bach training institutions should hire a librarian and
provide him with an opportunity for further training in his

profession,




= Training institutions should 866 that. the library is
well equipped with books from both developed and less
developed countries,

= The te.ching staff in each traisirs institutions should

meet periodically to discuss the best ways of making the

library inviting and wppropriate methods to attract
students to use it,

k) Lack of adequate attention to in-service trainigg

During the last few years,several ineservice training

cenires developed in African countries, The KYa in Kenya, the

Nsamizi in Uganda, the local Government Training Centre in
Tansania, the"Ecole -'e Formation de Cadres" in the
of Con,.0 a2nd . the C, D, Truining
many centres which concentrate

Democri.tic Republic

Centre in Ghana are Just examples of the
on in-service training in Africa,

The question,then does not deal with the availability of

in-services-training centres, It rather deals with the Effective,
ness of thos centres,

Naturally,we are not £oing to repeat the ten basis problcms

Just mentioned, lie will concezntrate on two main problems that are

particular to in=-serygice training institutions,

= In-service training centres do 4% reach all groups they
are_supposed to reach

In service training centres are supposed to train:
emplored but untrained personnel, trained employed
personnel, workers from other professions that need

orientation to social welfare methods and volunteer
workers,

The problem here is that in~-service training centres
do not cover all these groups usually, One of the
most important groups which are not covered is senior
administators,trainers and supervisorse This is due

to the lack of highly qualified personnel that can train
this level of officers,
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In-sciwice troinin: courscs . satisfy proviously trainced

workers
R ————— = -

Previously trained workers who g€c¢t in refresher or

supplementsry courscs oftcn complain from the repetition

of the same subject matter they are zlready faimiliar with,

from previous coursess ™his could be partly,
resentment to training. Tt could be olso due
that their experiences arc not coratwiyctively
training processe Still;howe.er, th% problem
in refresher and supplementary courses is one

problems to be considered,

It is thercfore recommcnded that:

due to their

to their feeling
used in the

of repstition.

of the scrious

= A special in-service training plan should be adapted

with the help of intern.tional organisation,to train

senior administrators,supervisions and trainers,

- In-service training centres should revise their scope of

work and methodology of training having in mind that the

expericnced and previously trained workers differ from

fresh students,

T R
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INTLR.ATIONAL CO=OPERATION

12) Intern.tiona} cooperation in this ficld can be discussed

as a subject by itseli, It is. howeve
some of the hiphlights here,

ry,possible to point out

The cole of intern.tional agencie

S cdn be summarised in
the following:

a) Provising international opportunities for exchange

of ideas and experiences amonyg, social work educators in
Afl‘i Cii ®

b) Providing opportunities for training outside own
country eitheir in Africa or in Europe and America,

c) Provide cxpert help to African countries in need
for this kind of help,

d) Carry out international research in the continent,

importunt for comparative purposess,

This kind of internctional cooperation is already
carried by United Nations agencies,individual countries

interested in helping African countries and non=Governmen-
tal organisation,

13) Puring the last nine years the LSCA Social Development Section

organised 19 international training programme, three of which dealt
with training as a subject,

33 different African countries parti=-

cipated in those programme. The ECA aléo published tens of studzcs
on social welfare and conmunity development problems either in

cyclostiled form or in book formsgall of which are available upon
request

14) Moreover,the ECA was able to extend technical
in the

assistance
field of training to meet African countries through
consultations and advisory vis ts,
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15) If we cxamine the situation now, we would find that
seven UN Social Welfare and Communi ty Development training experts
are functioning right now in Africa, Eleven more work as Geheral
Social 'iclfare advisers in the sume region, Tens of African socizl
workers are being, trained in Buropean and American countries with the
help of the United Nations, Severzl dSchools of Social Work are
getting financial help from the United Nations = specially from UNICEF,

/

16) International co=operation should not be limited to
programmes planned and financed by intcernationnl wgencies and more
developed countries, African countrivs themselves should take the
lead and start co=operative endeavours among themselves in the field

of social welfare and Community developrmant training,
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AFRIC..N ADULT EDUCATION ASSOCIATION

FOURTH CONFERENCE
'"TRAINING FOR _ALULT EDUCATION IN AFRICA"

Regort

Problems of Training for Adult Education in Africa

Group I

Chuirman: Prof. Lalage Bown

Rapporteur: Mr. Erik Bjerre

Members: Messrs. Bastawi Baghdadi
Mohamed Beshir
Gotz Eggers
Edward Hutchinson
Jamal Idris
S5id Ahmed Mahmoud
Salah Noah
William Shellukindo
Our conclusions are generalization at an All African level,
and more detailed deliberations are therefore necessary at a

nationzl level.,

l. Financing of Training.

a) Funds are disposed of by a »umber of Ministries
(Education, Adgrioulture, Social Services, Local Government, etc.)
The total amount isnot usuzlly known, and it would be a useful
task to ascertain the total amount provided by Governments for
adult education training. Such a survey should, if possible,

also include the contributions made by voluntary bodies.

b) It is recommended that a special item for training for
adult education should appear in the budgets of Central Governments
as well in the National Development Plans because developing human
recourses is an 6 essential component of the socio=-economic

development effort.,

¢) Training for adult education is not however, the
responsibility of Central Government aloney Consideration should
be given to obtaining systematic contributions from émployers.
As a means of financing the training the training of those who

will supervise and train Industrial workers,

eefes
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d) Each department will continue with its own special
training progrimmes, but there is urgent need for a common core
Oor common service iraining in countries where it is not alreudy

provided,

e) The different agencies concerned should contribute to

such a centrilized comaon training progromme,

It is important to review all the implications before deciding

which Ministry should direct the pooling of funds,

2 Organisation of Common Core Training.

a) Al cready stated in 1(d) e.ch specialised agency of
adult education should continue with own special training courses.,
It is strongly recommended thzt such training shcuid be initiated
and carried out through the Department or Institute of Adult
Education of a University since such an institutien is 2 neutral
body; the Deparuiment or Institute concerned should be regarded as
a national institution.which furthermore is supposed to carry
out research in adult education.

University adult educztion wings not already engaged in adult
education training will often be broadened in outlook by becoming

responsible for such training,

b) Universities engaged in adult training on an Ad Hoc
basis f:ce a problem of recognisition for their courses. Systematic
arrangements are also needed to secure release from the public or
from employment for participunts whether coming from the public or

the private sector to enable them to attend courses,

c) This leads to a proposal that training should be organised

in collaboration with a National Council of Adult Education or
with a statutory Government Board of Adult Education or some
similar body on which the University is represented in order

to secure that the courses are fully recognized from the Start.

d) The University Department or Institute concerned should
try to establish special relationships with outside bodies in
order to maximise cooperation especially in the utilisation of
training personell.

The relationship betwcen Institutes of Education and outside
training agencies which exist in some countries may be taken as a

guides

«ofes
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e) Common cire, training at a lower level thon undergraduste

or graduate courses may be arranged by the University or directly by :
i

the respective agencies concerned,

3. Treining Abroad.

a) An important aspect of the organization of training is the
co-ordinztion between local and overseas courses'arranged either
by n.tional or international organization. For some years to come
there will still be a need to use overseas ccurses for top-level
and higher interunediate trzining. In addition there is an ever
riding nc:d for some people in every country to acquire first -

hand knowledge of conditions and ideas abroad.

b)' Adults selected for training must not only be of a certain
educational standard, but must also be mature people with an

understanding of the wider implications of adult education,

Adult educators selected for overseas training should be sufficiently

experienced to be able to transform and adapt their foreign experience

to their home situation.

c) Nearly all existing arrangements for overseas training seem
to suffer from lack of communication between the parties concerned,
The recipient country'véry' of ten does not get enough information
about course content, level, etc. or the information does not reach

those who are immediately concerneds The donor country is often

misled as to the numbers and qualifications of participants for the
courses offered,

Duplication of contacts is strongly recommended, The officizl
channels should be supplemented by personal contacts, and the African
Adult Education Association should be officially a valuable source of

information about training possibilities within adult education..

University Departments or Institutes of Adult Education and

other recognised institutions May serve as an agencies for screening}
candidates. Since financial provision is usually made by Governments
or Inter-governmental organisations they should be encouraged to

seek the help of such departments or institutions in selecting

candidates,

d) It is essential to avoid conflicting attitudes among staff who

have received different k:inds of training.

e) Inter-Afriocan cooperntion should be strongly encouraged

since this will often provide more relevant training conditions,

o«/oo i




Such African exchanges will only be pcarible if the necessary funds

can be maxde available. ;

f) It is appreciated that U.N. and its speciclised agencies i
provide fellowships which among others may be used for studies in

African countries as well as eslewhere,.

g) It is essential that ovirseas truining doesn't complete

for students with Africon institutions.,

4. Selection of Adult Eduuation Staff.

a) The man or woman at local level is the key figure in adult

education progr.mmes. Special c.re should therefore be tuken to
select persons of appropriate character and outlook for lower level
jobs and it should be recognised that selection of field staff is

as important as selection of higher—level workers,

The looking for suitable field staff, selectors should seek
persons who be background and choracter are capable of enjoying

village living, and who have not become alienated from the rural

environment,

b) 4 consequence of the impurtance of selection for lower

level work is that the senior officials who may have to do this

selection should themselves be chosen for their cap:icity, among other
things, in judging suitable subordinates, Training of Senior adult

education staff shouid include guidance 2. in selection of and

relations with junior workers,

c) The valuable contributions to adult education by many primary

and secondary teachers are highly appreciated. Unfortunately however,
many teachers from these categories are without the necessary training
and/or attitude to fit them to teach adults.

d) A short introductory course should be obligatory for employment
in part-time work,

e) A ocareer structure is of paramount importance in attracting
full time staff., Unfortunately many teachers have not hitherto

regarded adult education asg a permanent employment but ag a spring-

4 board for more attractive Jobs. The present extent of Jjob-mobility

hinders further development of adult education in Africa,

f) For higher level jobs it is probably important to select i
§ potential staff when they are still young so that they may be §

given the opportunity to acquire a sense of mission,

E2e




_5..

g) improvements in the stutus of adult education and in
promotion possibilities are erucial for recruiting and

holding staff of the right calibre.

5. Content and level of training.

-

a) Huch training for adult education in the past has
been carried out haphazardly, It is essential that existing
prograzmmes be carefully examined and that research be undertaken
with a view to establishing new methods of training and the most

appropriate content,

b) The inzdequate educational systems of the »rast create
the dilemma that many senior officials mey have much less formal
education than their younger colleagues. Instructors in this

category may have to teach people with higher formal education than

they themselves possess,

Many teachers were educated in less relevant subject matter,

for example, British and not African history which they now teach.

It is important that such people have the chance to refresh
their subjects and this apart from the fact that any adult educator

accepting the concept of life-long educztion has a moral obligation
to continue his own studies.,

c) We must rccognise the wide range of educstional levels
of those for whom we are providing training. Equally there must be
options available within the general course in order to be able to

meet the wide range of specific needs within adult education.

Older teachers who join adult education may need special
reinforcement since experience can be negative and teachers may

become less creative and productive as the ye.rs go by.

d) Training is often carried out under elaborate conditions

in the most developed part of a country. It might well be advantage-

‘ous if training centres were to be situated in less developed but

more typical areas.

e) There is a great shortage of local practically oriented
training material., Itg production should be encouraged for use
of both national and Intra-African level.

£) There is no imaediate solution to the problem that
teachers are often taught in a language other than the one they

will use themselves as teachers. Some training in linguistics

eofes
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that will ezse this difficulty is urgently needed.

g) It should be noted that in addition to training of
full-apd.part-time teaching staff at all levels in adult education
there is a nced for training courses to be arranged for 7oluntury

leaders and helped in adult educations.

h) Trazining should not be regarded as a single-shot process,
but one in which constant reinforcement is necessary. Adult
education in the field may be helped by correspondence courses,

vacation courses and occasional study-visits.

6.  The future of advanced training for adult education.

a) To mect contemporary needs, a number of African countries
are now introducing advanced treining in adult education. The
levels of courses varies from country to country, but even where
a start is being made with a certific.te or non-graduate diploma

courses, graduate or post-graduate qualifications are envisaged
at a later stage,

When fully developed these advanced levels of training may
include an adult educotion component in first degrees as well as
M.A. and Ph.D. in adult education,

b) It should be recorded that increasing awareness in recent
years of the necessity for a fully recognised, professional

training for adult education 1s an important achievement,

c) In order to encourage deveiopment of lrogressive training
opportunities in African countries, overseas should increasingly
be regarded as a means of muiual reinforcement and not as a

substitute for training in the African situation,
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AFRICAN ADULT EDUCATIUN ASSOCIATION

FOURTH ANNUAL CONFERENCE

"TRAINING FOR ADULT EDUCAION IN AFRICA"
UNIVERSITY OF KHARTOUM

23th. December, 1968 - 4th. January,1969.

Discussion Group 2 Report: Methods and Techniques of Training _ i
for Adult Education. i

Group members: Daudi N, Mwakawago (Chairman) Tanzania
We Jack A. Harris England
Mirghani Babiker Sudan
Abdel Rahman El Sheikh Sudan.
Morris W. Mulima I.L.0. and Kenya.
Abdel Rahman M, Mahmoud Sudan
Abdalla Mirghani Sudan
William P, Capstick Zambia.
Omer Yahia Omer Arad Regional

Literacy Organization.
Ahmad Abdel Hameed Sudan.
; Ibrahim M. Shalaby Sudan.

Colin McCaffrey Zambia.

Two guiding points for our discussion were agreed early on:

first, any worthwhile consideration of methods and techniques could

not be severed completely from consideration of the content that they

were intended to convey; secondly, we should attempt to consider not

every method but a fairly representative selection suitable for various §
groups and subjects. |

A distinction between method and technique %hat would focilitate
our discussion was agreed, but it was recognized that equally good or
better definitions and distinctions might well be adopted to meet
é; other purposes. A method, it was agreed, should be considered to be
1 the structure form in which a particular class meeting or course is
cast; e.g. lecture, discussion, case study, role playing., A ;
technique should be the manner of applying a method and should include %
what Coolie Verner's more rigorous and complex conceptual scheme holds i
T? to be not teohniques but devices; e.g., use of blackboard illustrations %

3
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in the course of a lecture. A technique may provide the means of
rendering effective a metliod which might otherwise be ineffective.

The converse, of course, should also be borne in mind.

The early part of the discussion brought detailed descriptions
of Methods and techniques adopted, successfully or unsuccessfully,
in sample courses known by personal experience to members of the
group, in Sudan, England, Tanzania, and Zambia, and in the I.L.O.'s.
courses for laboui leaders. Mﬁch of this material overlaps with that
contained in papers and aiscussions of papers presented earlier in

this Conference and is not set down here at length.

Recomaendations which appeared to win support from all or most

participants are as follows:

l., Efforts shou.d be made to ensure as far as possible,
continuing evaluation of each on-going training course for teuchers
of adults, in order to facilitate flexibility of methods and techniques

to meet unforeseen or unforeseable needs and conditions.

Such evealuation should ordinarily rely only in small degree on
formal written questionnaires, and could probably gain most from free
contacts of students and teaohers, students and students teachers
and teachers.

2. Methods and techniques must be adapted in the light of
reliable evaluation not only of the teacher's success in achieveing
the aims of the course but of the utility of the course in the long-
term socio—economic context.

3~ Students should not merely be instructed to the extent of
knowing how to use teaching aids but should be given such practice,
supervision and practical guidance as to ensure, as nearly as
possible, that they became accustomed to actually using aids up

to but not beyond the limits of optimum effectiveness of each.

4. The personality, ability, and inclinations of individual
students should be considered in the guiding of each towards the
utilization of those methods and techniques with which he can
achieve best results.

5, As a general guide, simple teaching aids should be given priority
in training courses, since, in the view of our group, it is only in
exceptional well equipped teaching centres that sophisticated
electronic aids may normally be expected to achieve greater

effectiveness.

)




6. vhile the lecture method is not without utility, purticularly

for homog enwous ;'roups of hiyh acudemic level, it is frequently

wdviscble th ot transeripts should be awailoble to students,

C e e

-

Te "ii:thods should arise from the objectives of a particular

course as lrofeasor Tigani SaYS.

8. Visits or observ:..tions should be accompanied, in most cusges,

by spcecific instruction or discussion on the activities observed,
f 9« wolc playing may be applicable at all levels of training.
; 10, Casc studies at higher levels of training are more suitable for
E theoretical study,
11. Individuul or group project work by students and demonstrations

by stafl may be suitably =adapted to all levels of training.

12.  wviscussion and seminar work should be an important part of all
i forms of training in adult education.
y : .
ﬁ 13. Some use can be made of correspondence and/or mass media
P courses if they are linked to £roup aiscussion,

COLIN McCAFFRLY

'
Rapporteur
¢
XXXXXKXKXXK KX A KK
XXXXXXXX
XXXX
xx
X

JArulToxt Provided by ERIC




B T At

Chairman: 7. Tlaizel
Jacretary: Ywera, J

Yr. “rke
Abehe Cheda

Alexander

k2 rocle of ifrican Universitics in the Trainin.-

of slult Tducators,

1, "'hat YUniversities can o

(a) Fost praduate full or part time courses 1:a44ny

Lo certificates, "iprlomas or higher degrees in adult

2rucation,
Theoe should be specially desifgned for those who want to work
in the

o

S
[§

a‘lult cducation field or who arec already working in the

P
d

bt

o
1% .

h) Post-gracuate full or part-time courscs of

any Juration not leading to any awar-.

(¢) Training courses at various levels and of

varying length, Universities should not offer such training
coarreaes, however, if the conflict with existin: courses offore’
’ , % ]

"y ether arencics., Furthermore, courses should only he offeres’

at the lower levels on the understanding that other arencies

will he encouragel to take them and as soon as nossihle,

(1) Orientation of Country Leadors ~

2astricted as in (c) ahove.

?¢ ¥inds of peonle to he trained,

a) Administrators - those who determine rolicy
and empervise its exccution,

") Crranisers - These who 1o not in the main

make nclicy but are essentially ennaged in carrying out nre-d

letermine? nolicies,
¢) Teachers

N.%, It is realized that any one person may conhine

or at Jifferent times play any one of these threc roles.

d) Those who have a responsihility for adult-
e’ucatiscn incidental to other dutices. Cofle

trade union

officials, li’rarians, community health nurses,

/SO
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2) those who are concerne? with internaticnal »uvlt
ion. e.7. secrotaries of cluhs, an? societias, Yinistars of
o, counity centre officers.

el If a university shouldl for some roason e
12 tc carry out trainin-c iself it shoul! still ™o prenara .l 4n
help othor arcncies involved! in the training of a’'ult aducators

a) issistine in nlannin- courses
%) lelrine in decidinis their contont

c) ‘elrinr with evaluation and resenrch
@) Actinr as an examinine hody.

-y Neprm ey,
Qe < it il e
[ =L

¥

The Contznt of cach course will o"wiously “cnond
uron the acaiemic level, nractical exnerience and actual neels
of rorticipants, ut most courses will presumalh ly touch on one
or weor. of the following tonics in rreater or lessor depth:

i) fims
ii) Plannin;; and organisation
iii) Teachin: metho:ls
iv) Adult learnine
v) “elevant social, political an<?
2cononic factors in “evelonment,
vi) Tasic metho'ls of inquiry an- evaluaticn,
vii) Historical Jackeround
viii) Comparative stu'lies (c., adult cducatier,
ix) Study within this framework will he
reinforced hy visits of ohservation
an? practical work,
m

‘e essential thinr is that each course, from

thz cn: “Zay seminar to the two Year hirher derree course shoul?
Dz ecred to the professional neecds of the nmarticipants and not
devisz! in the lirht of ahstract theories,

‘e I-.’)lic i’xtiCﬂS.

a) Research and training should #o hanl} in han?,
It iz sus-~asted that, without prejudice to their existing functions,
nivoersity odult education “denartments should pive hirgh if not

“hest priority to the allocation of time and resources to much

arch and training, Mewly estalishe«! universities night well
ider concentrating on these tasks from the outset,

[

(o]
3
)

%) Tefore universities can usefully engare in
trainin they will have to satisfy:

i) Tequirements of prevailing rovernment policy,
in orler to cnsure that those who o™tain the qualifications they
offzr will olhtain annropriate recoynition a n d remuneration,




ii) Teouirements of university authcritjes

tiroush the nermal academic channeols,

"ence a irest deal of ox»loratory worlk: will he §

1]
o
b
g ]
;
L
*

¢) The followin;: factors will also have tg ‘o

e

o~

t27zn into account: -
i) The need for full-time oualificd staff in ¢
Jenartsiint who have studioed and un:’orstand theprinciﬁies, ains

¥

ani practice of alult education, elinnce on part-time service

frem othor “epartments will not suffice,
ii) The necessity of a sound financial Yasis for

ing not only the funiiny of full-time staff ~ut

aila™ility of money for %ooks and cquipment,

iii) In addition to the ahove the remuire? facilitjos
will inclun:

- 3uitahle classrooms

- 4 well stacked litrary

- 7isual iids
- Office facilities

- resi‘tential accommodation for stulents on fullati-o

S iv) Coor:lination of work heing unlertazen ith

! that cne by other agencies to avoid! dunlication. “revisicn shaulc
+

l'e mace for regular consultation with such arencies tut hureaucra

(8

Cc

Siructures without rersonal will to seck it will not receive

t
If2ctive coorcration,

)
Lo

i
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TRAINING FOR ADULT EDUCATION
RURAL DEVELOPIEIT COLLEGE, HOLTE, DENMARK.,

— . —-

Diploir C urs: in Rural Dovclopriont g

The course is intcrdisciplinory cnd tokcs rurcl dovclopriint

5 its ..0in thoic, A continuing footure is the coiperctive
study of rurcl dcv.loprint (Xpcricne: in the participants!
countrics. The ucin subjeets orc listcd below, In tutoric S,
discucsions ond lcecturcs, the intcrrclotionships betweon thesc
subjcets crc stresscd, Durotion of thc coursc: Eight tonths.

COMUNITY DEVELOPMENT

The cvelution of th: idca, Co:imnity dcvclopicnt as a
"Philosophy" o proccss, o tcehnique of dcvclopricnt, Counperetive
study of cor:iwnity developnent progroirics in Africa ond clsce-
where Reletionships betweon coiuunity dcvelopricnt and other
organizations. Ploenning of loccl progroiiicss Trecining for
corvunity dcvclopricnt. Public adiiinistretion aspcets.

Corsunity dcvelopnient ond netionol planning,

AGRICULTURE S

The study of cgriculturel dcvelopricnt - facters ond
rclotionship, Dcvelopiicnt of Danish agriculturc ond its prcscnt
position, Nutrition -~ beogic principlcs of hunien cnd cniral
nutrition and thc moin nutritional problciis of Africc., Tropical
agriculturc - soil conscrvetion, crop production ond cninol
husbendry., Agriculturcl Xtension - principlcs of 2griculturecl
ccononics ond plonning agricultural projccts,s Casc studics »f
agriculturcl dcvelopiiont projccts. Rcscarch ond dcronstration.

COOPERATIVES

Thce histery ond philosophy of th« coopcretive idca. The
dcevelopricnt of the coopcritive uovceicnt in Dennark, Consurncr
coopcration. Agriculturel coopcrotives including agriculturcal
crcdit, Coopurative by-low. Moncgenient ond cdninistrotion,
Education and coopcration,

ADULT EDUCATION AND COMMUNICATION,

Airs and objectives of adult cducction, The Danish Folk
High Schools - philosophy, iicthods, rolc in the dcvclopirnt of
Dcnitork., Comnparison of Folk High Schools ond Troining Ccntres
in developing countrics. Adult cducation in Africa, with
cuphosis on litcracy. Comparctive study of litcracy prograizics,
Mcthods ond orgonizotion of litcrocy prograiuics. Co:imunity
cducation and devceloprient=oricntcd brogrearxice of populor inss
cducaotion. Co:uiunicetion thecory ond thc rolc of audio-visual
oids, Audio-visuol ricthods and techniques,

000000200000 i 3
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ECONOMIC AND S0CIAL DEVELOPMENT

Forccg of socicl chonge - tochnological, cconoric,
idcnlogicel., Historicsl rovicw of dcveloprent - ogrorian,
urbon, industricl. Socio-ccono:iic bockground to Africen
dcveloprient, The duol cconony in Africe. The nioncy cconoiys
finencc, toxetion, priccs cnd trade. Problcus of socicl
chonge in rurcl Africe - the fermily, traditioncl groups,
culturcs cnd sub=culturcs. Mcnogceizcnt of sociol dcvclopirnt-
civil scrvicc and governicnt. Cosc studics of humnan problcus
in tcchnilogicol chaongces Mcthods of pre-plan survcey.

PLANNING

Conprchensive ond multi-dimcensionel planning. Illustratcd
by cocsc studics of (a) o scetor plan for ogricultural dcvelop-
nent (b) o scetor plan for iuprovencnt of living conditions in
a rurcl arco (¢) a rcgionsl dcvclopuent plan. Hunian problceils
of planning. Mcthods of involving pcoplce in planning,

PSYCHOIOGY

The c¢lcnents of gencral psychology with specicl cnphasis
on hunan dcvclopncnt, loodcrship and group dynaniics. Problcns
of hunan rclotionships (casc discussions cnd rolc playing).

ADDITIONAL SUBJECTS

Socicl wclfarce Rurcl youth. The rolc of intcernational

agencics in dcvelopricnt with special cimiphasis on the Econoric
Commission for Africa.

DANISH EXPERIENCE

The Danish cxpericncc of dcvclopricnt has providcd a '
constant sourcc of rc¢fercncc, both thcecorctical and practical,
Wcekly cducctional visits orc mede. All students spend onc
woek of ficld work steying with o Denish fanily. - & survey
of a2 Danlsh villagce is undertaken by all studcnts.

STUDY TOURS

In addition, study tours ioy bc arrsnged to Sweden,
Geneva and Itcly.

STUDENTS WORK

Thce studcnts prceporc individual ossignnents in all the
principel subjccts. Thcrc is also @ longcr assignncent
designed to intcgretc aspccts of devcloprient work. In
addition, casc studics of problcns of ficld work arc prcparcd

by studcnts, as wcll as prcscntations for class and group
discussions.




~ igsion renuirements,

<o L@l 25=35 years old.
e “znerzl ziucation: A minimum of 1C yoars,

d. Languare: A thoroush knowledre of the onglish lansuase which
is the medium of instruction,

“o  Traininys and experience: Farticinants are expecte~ to
have comnlated the local training courses in their oWwn
ficld an? to have had several years of field exneriaence,

]
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3 Qe

%)
‘o

e

at:riisciplinary nature of the course maker is useful for tre
rznt categories of neonle working in rural develonment, It
snecial value for those who may have resnonsi’le nositicns
eamyork and trainine at district or n»rovincial level,
The course will he esrecially useful for officers from the
ollowing araas: Adult Jducation, A’ricultural Txtension,
crrunity ~evelovment, Co-oneratives, and "ealth “ducation,

2
o
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L=»lication: Throurh Nanish “mhassies, 3 sechclarships por
ezr Jor aout 19 ffrican countries,

“es the ahove mentioned course the “ural Tevelonwent
-nllare is arransing a two months UN/=C4a Training course, so far
Toar 1290 an” 1069,
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SIFLOM: IF UL 3DCITICMN,

Course Structure

L 2 Lectures
S = Seminars

P= Practical reriods.

19.11,38

- ——— LA St e - <. e

L) Commulsory L N -
I. ZFrinecinles of Adult Sducation, 25 Lo
e Organization an? Practise of Adult Ecducation
an” Cemmunity Tevelo-ment. 28 218
Se Techitd ‘ues of Communication 25
Cne Gf‘theifnllowingrapeéliiizatinns.
Qe radio, TV. 20
s Corresnondence o5
c. audio-visual ai-s i
e Programred learnins 2C
“. Zlements of Social Structure, 1C
S. Comrarative Adult Zducation, 15 | 15
€. PFrincinles of Urkan and “ural Tevelorment 28 15
' 125 | 85| e
B, | ~Bption :1 (Cne suhject only)
1. Fubctional Literacy. 28
2. Frincinles of Communi ty Jevelopment, 25
3. Youth Studies. 25
4. Tomen's Education. 28
S. 4Agricultural Education and DExtension. 25
8. Health ZEducation. 28
o Socinl “elfare, Principles and Practice of 25
Total: 24C sessions. T
- 25 | oC] o5
T.] 1 3iﬂsﬂrtation,supervised by Personal Tutor,
2. 3 x 3 hours Examination Papers,




WITTINDT YT

S5yllatws - Comnulsory Sutjects,

“iploma in 4ult Zducation,

Princirles of i‘ult iucation.

—-— -

a. listory of 32ucatinnal Thoughts.

5 lectures

L. Concepts and Terminolory of Adult 5 "
Zducation,

c. 4fult Zfucation, Rconomic Flanning 5 "
an! Sevel - :rment.,

1. ILesearch, Co-srdnation ap: “lanning 5 "
in AWlt “ZAucation,

e. TJevelorment of Adult Zlucotion i 5 "

Zast 4frica,

Crzra2nization aned Fractice of Adult

~ducation and Communi§x>ﬂevelo“ment.

a. fIrincirles of Manarement,

he Case Studies of Aplication,
¢. Teachin; Metho's.

“e Cultural Activities, Games.
es Psychology of Adult Learning

Tecknicuas of Communication.

as Therories of Communication anc
group ‘‘ymamic,

Use of Media, Radio, TV,
Correspondence, Programming,

-
L J

Instructional Systems. Zvaluation.

C. Annlied Tchnigjues to Literac y,
Teaching, Apricultural Txtension
Jdealth Education anq Community
Develor-ment,

Ilements of Social Structure.

a. Corceprts in Sociological Analysis

b The Nature of Society.

C. Social Stratification and Groun
Attitudes.

25 lectures

lectures
"

N®|aaan

25 lectures

5 lectures

1C L]

1Ic

25 lectures

3 lectures
3 i

A "

- g
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|
* Course 5; Comparative 4i<ult Tducation,
. Sasic Commarative Criteria S lictures
i
h.  Unite? Tinrsdom, a " :
c. North America. 2 fi j
ds  Scandinvia, = i
: ¢. “‘est Africa (Tranch sreakin- 2 i
: f. 1Incin, 2 "
{ Z. International Treands, 2 i
15 l:zctures.
i Course 6; Princinles of Urhan and Rmral
: Develorment,
i a.  EZcinomic and Cultural 7 lectures
: Zackground to Develemment,
k. Torulation Frohlems, 3 i
¢c. Technolorical Jacksrcuni, 3 "
1 e  ZAucational Policy. 3 "
1 e. Dcvalorment Flanning, District, 2 i
? Frovincial an~ Hational Tlannin:,
28 l:zcturcs.
1 3
= ERIC Clearinghouse
TUORONPY IMPY Uo SEP1 01969 |
89610 Td3S ' on Adult Education :
{ e :
b
9snoy3uusa[) DIYA
|
s
Q A

;




