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Effective individualized instruction and Increased student partcipation In foreign
language communication skills could be achieved by a team-teaching approach. A
team, comprised of the regular foreign language teacher and a number of volunieer
advanced students, could (1) present hstening comprehension matenials, (2) evalvate
Bronuncnanon and intonation, and (3) aid In achvating extemporaneous speaking skills,

y Incorporating the team approach once, or preferably twice, a week into the lesson
plan, the foreign language teacher could develop a more varied and creative
presentation, more highly motivated students, and an improved teaching program
generally, (Author/AF)
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As foreign language teachers, we often
are unwilling to consider team teaching as
a satisfactory technique for providing
opportunities for more individualized in-
struction and student participation in_ the
target language. Perhaps we are making
fallacious assumptions about the nature of
the team teaching process, for, by way of
example, it is not necessary that the team
consist only of language teachers, nor is
it essential to have large-group instruction.

Some of the most effective team teaching
may be accor _ished by advanced forei
languege students who work under the
close supervision of the first- anc second-
year foreign language teacher. Qualified
volunteers enable the teacher to structure
foreign language learning activities into
situations utilizing the concept of small-
group instruction. There are numerous
ways in which foreign language teachers
can work cooperatively with advanced stu-
dents to individualize instruction and en-
courage participation on the part of all
class members.

Enactment of dialogs

We are aware of the amount of class
time necessary for students to enact dia-
logs. This activity is essential, since it
affords our students the experience of
assuming roles and interacting in con-
versational sequences. At the same time,
we have an opportunity to evaluate stu-
dent achievement with respect to pronun-
ciation, intonation, and the retention of
dialog materials. However, by preparing an
evaluation sheet and reviewing the items
of concern with other members of the
team, it would be possible for the teachers
to provide for more frequent dialog enact-
ment and evaluation. The foreign lan-
guage class would be divided into groups

* Articles for this section may be sent to Prof.
Richard Barrutia, Dept. of Foreign Languages
and Literatures, UCI, Irvine, Calif. 92664.

YDIVIDUALIZING INSTRUCTION THROUGH TEAM TEACHING
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Obio State University

according to the number of advanced for-
eign language students participating in
team teaching.

When divided into five groups of six
students each, a class of thirty students
can enact an average-length dialog in ten
to fifteen minutes. The major advantages
of small-group instruction are that we
minimize the amount of passive listening
time and allow for more individualized
attention to the particular problems of
each pupil.

Topics for extemporaneous conversation

One of the most difficult tasks for the
foreign language teacher is that of pro-
viding a variety of experiences in extem-

raneous speaking. Among many prob-
ems are those of selecting enough_differ-
ent topics, suggesting useful vocabulary,
and correcting morphology and syntax. In
most first- or second-year classes of twenty-
five to thirty students, extemporaneous
speaking is neglected because of the large
amount of time required, the lack of su&n-
cient topics and vocabulary, and the
tendency to stress other activities which
demand the simultaneous participation of
all’ students. Teachers who attempt to pro-
vide experiences in extemporaneous speak-
ing without help from other teachers or
advanced students usually complain that
they are not able to resolve individual
problems with pronunciation and syntax.
However, students usually acclaim this as
a meaningful and much-needed learning

rience.

By dividing the class into groups of five
or six students, two or three topics would
be sufficient for conversation. The title of
each topic would be placed on a filing
card which might also include six to eight
suggested vocabulary words and a few
pertinent questions or opinions relating to
the topic. Students are encouraged to dis-
cuss tll-x)e topic after each student presents
his views to the group.
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This procedure for exposing students to
extemporaneous speaking is quite flexible.
Team teaching members may ask questions
regarding the presentation of each topic or
the student may lead a discussion or ask
questions accordingly. The primary objec-
tive of this activity is to give each student
an opportunity to manipulate familiar
vocabulary within known grammatical
structures. Meaningful reinforcement is
necessitated by the variety of the topics
chosen by the teacher. Student presenta-
tions need not exceed one to two minutes,
depending upon the ability and level or
the participants.

Incorporating the visual adjunct

Small-group instruction is_also very
effective when visuals are used to present
a situation for dialog review or extem-
poraneous conversation. Visuals depictin%
dialog sequences may' be displayed for al
groups simultaneously or eac team-teach-
ing member may show a visual for descrip-
tion by a member of the group. Questions
may range in difficulty from ¢Qué es? or
¢Para qué sirve? to jDescriba la fotografial
or ;Qué diria el chico . . . ¢(Por qué?, etc.

Assigning a team teaching member to
each group results in more individualized
attention to audio-lingual skills and gives
the team member an opportunity to ask
follow-up qt%estions based on conversation
sequences. This approach emphasizes the
concept of group interaction to produce
effective communication—one of the pri-
mary goals of modern foreign language
teaching.

Listening comprehension

Most teachers admit that they would
like to present more activities emphasizing
listening comprehension; however, it is not
realistic to expect us to select or formulate
narratives and dialogs with enough ques-
tions on content to challenge every stu-
dent. This task is facilitated by the team
approach.

The teacher can present the story or a
team of advanced students can present
the dialog. Questions on story content—
preferably questions concentrating on the
use of a particular structural objective in

grammar—can be given b each team
member to his small group. The questions
would be prepared by the teacher and re-
viewed with the other members of the
team. (A total of ten questions would
offer every student a chance to make two
responses if there were five students per
group.)

It is essential that we supplement dialog
and pattern drills by exposing our students
to a variety of activities providing listening
comprehension. This exposure stresses the
practical application of listening and speak-
ing skills. Each student is required to
demonstrate his understanding of the mate-
rial presented by answering questions
about story content. In the latter case, he
is gaining vital experience in manipulatizg
the morphology and syntax of the target
language.

Evaluating pronunciatior and intonation

One of the most time-consuming and
difficult tasks is that of evaluating student
performance in the areas of pronunciation
and intonation. [ndividual students may
be tested in small groups when objectives
are clearly outlined and reviewed with
team members.

AuraL Cuges: Each team member is pro-
vided with a list of phrases which he reads.
Students are asked to repeat the utterance
and are evaluated according to the objec-
tive defined. The following list is an ex-
ample which might be used in a first-year
course. Blanks are checked, if the team
member feels that the student requires
more work on a given point.

Student’s Name

¢Tiene usted un perro? % grr) -
. int,
No, tengo tres gatos. 3. ()
4. Int.

¢Toman leche los gatos? 5.(0) —

6. Int.

iNo, sefior! Toman café. 7. Eﬁ) -
Pues, son animales curiosos. 8. (r)
Si, jes verdad! 9. (b)

may also be given to the student with the
objective of evaluating certain sounds. In
the following example, italicized words
and syllables would be circled if missed by
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the reader. The students’ copy would not
be marked.

1 2
En una clase elemental, la profesora explica a
3 4
los alumnos la importancia de la leche. Mientras

5 6

habla, nota que Ricardo y Carlos no estin escu-
7 8

chando. Por eso, le pregunta a Carlos si puede

nombrar seis cosas que contienen leche.

1. elemental
. profesora
()

aim
Ricardo

. No estan
poreso
pregunta
contienen
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Benefits of the Team-Teaching Approach

THe Teacuer: The team approach per-
mits the foreign language teacher to offer
a variety of classroom learning activities
leading to the increased manipulation and
acquisition of communication skills. Teach-
ers can be more successful in planning and
implementing innovative classroom tech-
niques when they receive assistance in pro-
viding individualized instruction and fre-
quent evaluation of audiolingual profi-
ciency.

Tue Stubents: We know that students
are less inhibited when called upon to
react in small-group situations. Active
participation is encouraged by frequent
exposure to the target language via gialog
enactment and adaptation, extemporaneous
speaking, and listening comprehension.
Greater emphasis is placed upon manipu-
lating audio-lingual skills in the most effec-
tive manner possible—through frequent
meaningful communication in the target
language.

Tue Team Memsers: Volunteer ad-
vanced foreign language students testify
that their experience as members of a
teaching team represents one of the most
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worthwhile and challenging activities of
their course of study. The released time
from study halls is not excessive and is
easily arranged in most cases. This ex-
posure has motivated many excellent stu--
dents to pursue careers in teaching mod-
ern foreign languages.

Tue Foreicn Lancuace ProcraM:
There is no doubt that an emphasis on in-
creasing individualized instruction and
student participation results in a more
challenging and rewarding foreign lan-
guage program. Students are placed in
closer contact with the foreign language,
and greater numbers elect to continue their
study of a modern foreign language.

A Note to the Profession

This article does not propose that we ask
advanced foreign language students to
volunteer their services during study halls
on a daily basis. This practice would cer-
tainly not be in keeping with the policies
of most school districts. The intent is to
provide for a variety of learning activities
which stress individualized instruction and
student participation in foreign language
communication skills. Such small-group
contact is achieved by the tzam-teaching
approach—a team consisting of the regular
first- or second-year foreign language
teacher and four or five volunteer ad-
vanced students. The team approach may
be used to model dialogs, present listening
comprehension materials, evaluate pro-
nunciation and intonation, and aid in
developing extemporaneous speaking skills.

It would b2 ideal if the team approach
could be incorporated once or preferably
twice into the weekly lesson plan. In most
cases, it would require approximately one
to two hours of volunteer student time
including planning and reviewing of lesson
content. The team might work together for
twenty minutes twice per week. The re-
sults will be a more varied audio-lingual
program, highly motivated students, more
creative foreign language teaching, and a
constant desire to improve the foreign lan-
guage instructional program.
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