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i This publication, giving the basic course of study and learning activities

in history and the social sciences for this grade, is a preliminary bulletin,

At the discretion of the assistant superintendent in charge of each school

district, it may be designated as the course of study for the district, begin-

ning in September, 1967. In districts continuing with the present course of

.. study, the assistant superintendent may select schools to use this bulletin on

. an experimental basis. In either case, schools in which this publication is

used are requested to send completed copies of the feedback sheets enclosed
herein to the district superintendent and to the Office of Curriculum. These
reports will guide the curriculum staff in the preparation of definitive courses
of study and learning materials,

This bulletin is one of a series designed to provide students at all Zrade levels
— from the prekindergarten through the twelfth year -~ with a revitslized
curriculum in history and the social sciences, Unlike earlier revisions in this
field, the new courses of study invelve much more than the updating and reshift-
ing of content. As is indicated in greater detail in the Introduction, the new
curriculum attempts to incorporate into an effective instructional program the
cumulative experience of leading historians, social scientists, and educators.

It thus represents a thoroughgoing effort at educatiorial reform and renewal.

The new curriculum, moreover, reflects the complexity and difficulty of the
problems confronting contemporary society. The momentous changes which are
taking place today make it essential that our pupils be trained todeal with new
facts and conditions. Students must learn to cope with rapid technological
change and increased urbanization. They must develop an awareness of ways of
living which may be different from their own. They must also be strengthened
with democratic values and the finest ideals of American life. 1In short, our
students must be provided with the knowledge, understanding, and tools needed
to meet the challenges of an uncharted future.

No less relevant to the implementation of the new course of study is the explosion
of knowledge which characterizes current scholarship in history and the socjal
sciences, These disciplines now offer rich resources of p:rtineat wisdom concern=-
ing man and his socliety. At the same time, they provide our students with methods
of problem-solving that will help them to ase key understandings in adapting to
modern cultural, social, and scientific developments, The ultimate goal of the
new program is to enable our students to think ecritically about the crucial problems
of our time -- to grow in insight, to weigh issues, and to evaluate alternative
modes of action. To achieve this goal, the curriculum emphasizes conceptual
learning, creative teaching, and the continuous reinforcement of basic skills and
understandings,

The new courses of study require a variety of pupil materials and an in-service
program of teacher retraining. In June 1966, all publishers and producers serving
our schools were invited to join with us in the preparation of new and stimulating
collections of learning materials. Several meetings have been held since that time.
to keep publishers informed of our progress. To aid in the training of teachers,
the Bureau of History and the Social Sciences has prepared a series of television
programs which was used in the Spring of 1967 in conjunction with an in-service
program of district workshops. During the same period, several citywide meetings

> were held to facilitate implementation, Similar activities are planned for the
future.

N Implementation of the new curriculum will vary from district to district, both in

Al the extent of application and in the depth towhich the suggestions are used,

. Individual schools and teachers will make adaptations in the materials to meet

had special needs. As in the past, teachers and supervisors will subject the new

“ materials to careful analysis and tryout before a final assessment is made. It is

hid hoped that this bulletin will challenge all teachers and students to engage in an

<> unending process of discovery and learning.in history and the social seiences,

Helene M, Lloyd
Acting Deputy Superintendent

September 15, 1967
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INTRODUCTION

Philosophy of the Program

The curriculum revision program in history and the social sciences
has been guided by several major considerations. These may be summarized
as follows:

1. It emphasizes the teaching of concepts rather than the accumulation
of data. The revision program has been predicated on the same theory of
learning that inspired recent changes in the teaching of science and mathematics.,
Impetus for the program results from the conviction - held by many scholars and
educators - that social studies is often inadequately taught., Much of the
traditional content is at variance with current scholarship in history and the
social sciences. Too often the subject is presented as a series of "facts"
bearing little apparent relationship to “he student's concerns and contributing
little or nothing to the maturation of his intellectual powers.

If it is to be truly meaningful, instruction in history and the social
sciences should focus on the development of critical thinking. The student
must learn to "think as & scholar® —- to search out and deal with authentic
source materials, to use techniques of inquiry and discovery, and finally,
to arrive at conclusions supported by evidence. He should not be asked to
accept the answers of others to questions he may not fully understand. The
hope is that the student will learn to question and probe —— to formulate
hypotheses and test conclusions in the light of carefully sifted evidence.

He will thus be able to perceive the shortcomings of his own generalizations

and to modify them accordingly. Rather than learning "facts" as ends in
themselves, he will learn what the facts are, how significant they might be,

and to what uses they can be put. This program does not suggsst that "discovery
’<arning" is necessarily the only route to better teaching. It does, however,
pose the question of whether conceptual learning and the use of inquiry
techniques offer a more satisfactory educational venture than the traditional
"telling" of content,

2. It seeks to provide all students with the values, skills, understandings
and knowledze needed to cope with the pressing social problems o7 our age.
We live in an ers of change and challenge, a time when new and cimplex forces
are reshaping our society. Our students must, of necessity, be receptive
to change. They must recognize the sources of change and be prepared to deal
effectively with issues raised by change. They must also strengthen their
commitment to democratic values., Our students should be helped to appreciate
not only the worth of the individual but also the importance of basic civil
rights, civil liberties, and civic responsihilities,

3. It attempts to incorporate into the curriculum basic concepts drawn
from the disciplines of history and the social sciences. The factual data to
be derived from the study of history and the social sciences have increased
enormously during the past few decades. There is now mch more to be learned
from each of the disciplines than any one person can possibly learn. Each
discipline, nevertheless, offers a set of basic concepts variously known as
"key ideas, "understandings, or generalizations. These concepts provide a
structure around which learning may be organized within each grade and from
the prekindergarten through grade twelve. Recent educational research indicates
that students can learn significant concepts at the earliest levels of instruction.
They may use these concepts, moreover, to organize and apply factual information.

A list of the concepts from history and the social sciences on which this
program is based may be found on pages vii through xii.

L. It attempts to develop skills and research techriques sequentially.,
The social science disciplines provide important tools for analysis and
encourage the use of objective, rational methods in the study of contemporary
problems. In the new program, the development of fundamental skills parallels
the development of concepts. When taught functionally and in a sequential
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mannsr, these skills enable students to relate information to key generaliza-
tions. A chart of the basic skills indicating suggested grade placements
may be found on pages xiii through xvi.

5. It attempts to provide learning activities that aim at conceptualiza-
tion through techniques of inquiry and discovery. Understandings are developed
as pupils find, analyze, and weigh available evidence - including their own
experiences - in the search for truth. In the early grades, the "discovery
method" relies largely upon activities in which the child is a participant
as well as upon vicarious experiences and illustrative materials such as
pictures, books, films, and other media. More challenging materials and
methods may be used in the middle and upper grades. Probing discussion
questions, careful analysis of primary source materials, case studies of
concrete social phenomena, the use of contrasting evidence to underscore man's
varied social responses —~- these and other strategies are used to obtain pupil
interest and to develop understandings. More than the usual emphasis is
placed upon inductive techniques of teaching, These techniques may be used
with equal advantage in the self-contained classroom, in team teaching, in
independently programed study, and with both large and small groups of pupils
of varying abilities.

No one method, however, is mandated for this program. Children learn
in many different ways. The learning process Justifies a variety of tech-
niques or strategies and a wide range of teaching meterials,

6., It emphasizes the use of multi-media resources father than the
traditional textbook. The new program requires the use of a variety of
materials, Traditional textbooks invite "coverage'; they are geared to
expository learning rather than inquiry and discovery. Far more useful are
pupil materials which lend themselves to the process of drawing inferences
and forming generalizations. These materials require students to find,
analyze, and weigh evidence, and to reach conclusions. They secure pupil
interest and may be used .o develop basic skills and understandings.

Especially useful jn the new program are the audiovisual materials of
instruction — motion pictures, filmstrips, maps, globes, transparencies,
8 mm, single-concept films, programed instruction, records, tapes, pictures
and other nonbock resocurces,

An effective program in history and the social sciznces depends to
& very large extent upon the use of mlti-media resources. Differences in
the vackgrounds, abilities, interests, and learning styles of students cannot
be served if only a single type of pupil material is presented.

The Basic Concepts from History and the Social Sciences.

As earlier indicated, (page v), the new program focuses on the develop-
ment of significant concepts drawn from the disciplines of histery and the
social sciences,

The concepts listed below represent a careful distillation of key under-
standings which historians and social scientists associate with their respective
disciplines, There is, of course, no universal agreement among scholars as
to what constitutes the fundamental :neralizations offered by their disciplines,
The list provided reflects the concepts generally expressed in the most recent
literature of the disciplines.,

Although some of the concepts may be grasped without difficulty by students,
the majority of the concepts require careful, systematic instruction over a long
period of time before they can be understood fully. These concepts are not facta
to be taught; they are goals to be reached. If students merely learn to repeat
the concepts without first laying the groundwork by the study of related content --
reading, observing, inquiring, forming and testing hypotheses, reaching intuitive
and tentative conclusions -- they will acquire only empty verbalisms, to be
repeated without comprehension and quickly forgotten. Topics should not,
therefore, be introduced by providing students with copies of the concepts.
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How should we plan for conceptualization? Each teacher must decide the
most effective way of introducing particular themes and related content and of
motivating students to approach them with enthusiasm and purpose, As class
work proceeds and as students use the materials provided, they should be
encouraged to go beyond the initial step of acquiring information. They
should be helped to arrive at broad interpretations; to venture intuitive
speculations about meanings, implications, consequences; to check hypotheses
against available facts; and to recognize the practical need at times for
reaching pragmatic decisions without having all the facts. By these -efforts,
the class will no doubt discover many understandings in addition to those
listed, If the concepts are essential to a comprehension of the discipline
involved, and if the related content is actually relevant, the concepts indicated
for each theme should, at some point during the study of that theme, be arrived

at by the class. Of course, the exact phrasing by students will be different
from the listing of basic concepts which follows:

History (H)
l. History is a continuous process leading to the present,

a. Every event, movement, and institution has roots in the past.

b. Customs, traditions, values, and beliefs are passed from
generation to generation.

¢. Man is a product of his past,

de An understanding of the past helps man to comprehend the present
and search into the future,

2. Historical events have multiple causes and effects.

a. The causes and consequences of historical events are often
numerous and complex.

b. Historical events may have consequences in times and places other
than their own.

ce Though history never repeats itself exactly, similar causes tend
to produce similar results,

d. Chance and accident influence history and impose limitations on
predictability.

3. The present influences our understanding of the past,

a. Knowledge of the past is based upon artifacts, remains, written
records, and oral traditions which have been selected, classified,
and interpreted.

b. The historian uses the information and interpretations of other
historians to construct his own explanation of the past.

c. Historians draw from every field of knowledge to improve their
understanding of the past.

d. Since historians tend to view the past in the light of their own
times and culture, the hisiorical record generally reflects the
times and culture of the historian. '

e. Each generation must seek to rediscover, verify, and explain the
past for itself,

L. Change is a constant in history.

a. Change is an inevitable ccndition of life.

be. Varying attitudes toward change produce conflict,

c. Among the processes that have bsen productive of change are the
movement of peoples; the transmission of the cultural heritage
to succeeding generations; the appearance and diffusion of new
ideas, attitudes, beliefs, and values; new inventions and dis-
coveries; alterations in the physical environment.

de The tempo of change has varied in different times and places;
in the recent past, change has taken place gt an accelerated
pace,

vii
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5 Change does not necessarily imply progress,

a. Progress involves change toward a desired goal,

b. The goals of society have varied in different times and places,

c. Progress occurs as men meet the problems resulting from change
with varying degrees of success.

d. Change at variance with desired goals has also taken place,

e, Civilizations develop as men successfully meet problems arising
from change; civilizations deecline and disintegrate as men
fail to adapt to new circumstances.,

Geography (G)

1. Most of man's activities take placz on the surface of the earth;
many of his activities take place below the surface of the earth; man is rapidly
moving toward activities in outer space.

a. Man's life is affected by relationships between the earth and the
universe,

b. Where man lives influences the way he lives,

c. As population density increases, the possibility of conflict and
the need for cooperation increase,

2. Earth changes man and man changes earth.

a. Natural occurrences over which man has no control either improve
or destroy life and property.

b. Man has always used the earth's resources for living.

Ce Man must reexamine his geographic environment in light of his
changing attitudes, objectives, and technical skills.

d. Physical and human changes in one part of the world affect peoples'
lives in other parts of the world,

3. Geographic factors have a significant role in the life of a nation,

a@. A nation's use of its geography depends upon its political and
economic objectives.

b. No nation is completely self-sufficient.

c. Conflicts between nations often arise because of geographic factors,

d. Intensive exploration of the earth and outer space is increasing
international cooperation in scientific ventures,

L. Maps and globes are visual representations of the earth or parts of
the earth,

a. Mapping and map analysis are basic tools of geography,

b. Scale establishes the relationship between what is seen on a mep
and the actual size and shape of the area,

C. Map symbols help us read and interpret maps,

de Aerial photography is now essential in mapping the physical

 features and cultural development of an area,

e. Distances are measured on the surface of the earth and above and

below sea level,

5. Regions are organized on the basis of how people use their geography.

8« A region is a seclion of the earth which has distinctive physical
or cultural characteristics.

b. Similar patterns of natural resources and man-made geographic
features help to identify cultural areas in various parts of
the world,

€. Relationships between cultural areas tend to expand with increased
technological development.

d. The location of key sites (e.g., cities, military bases, farming
regions) is based on their role in meeting the needs of the
region or even the world,
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Economics (E)

Human wants are always greater than the available resources.

a. Relative scarcity makes it necessary to allocate available pro-
ductive resources to best satisfy peoples! wants.

b, Wants are individual and collective,

c. Wants consist of materials, goods, and services,

d. The economic wants of society are never satisfied.

e. The conservation of natural resources is necessary for their
future availability,

In any society choice determines the goode and services produced,

a, Soclety must choose between competing desires in order to establish
priorities for what our scarce resources can produce,

b. Income withheld from consumption provides savings. Savings used
to produce more goods become investments,

c. The decision to produce capital goods rather than consumer goods
is made possible by savings and investments,

d, The more a country allocates for the formation of capital, the
more it is able to produce.

e. When resources are used to produce particular goods, the alternative
use to which those resources might have been put is the "oppor-
tunity cost,."

Increased productivity makes possible the greater satisfaction of man's

a. Producers use human, natural, and capital resources to make goods
and services,

b. Specialization leads to great interdependence in the economy.

c. Specialization and the division of labor make possible greater
efficiency in producing goods and services.

de. Increased interdependence brings about increased trade,

e. Real increases in production are largely the result of an increase
in the worker's ability to produce.

f. Capital is a key factor in producing more goods.,

Societies develop economic systems in order to allocate limited resources,

a. Decision-making on how to use limited resources is the basis of
every economic system; e,g., capitalism, socialism, commmnism,

b, Economic systems must provide answers to four questions:

1) What goods and services shall be produced?

2) How shall goods and services be produced?

3) How much shall be produced?

L) Who shall receive the goods and services produced?
c. Economic systems vary widely in their theory and practice.

Changes in a private enterprise economy result from decisions made by

consumers, producers and/or government,

a. In a private enterprise economy such as ours, changes in prices
largely determine the use that will be made of resources. Prices
are basically determined by the demand for and supply of goods
and services,

b. Consumers will generally choose to purchese with their limited
income those goods and services which give them the greatest
satisfaction.

c. In order to make a profit,businessmen tend to produce those products
which consumers desire most. Producers try to keep their costs
of production down and their profits up.

de Income mainly comes from individual contributions to the production
of goods or services.
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e. The level of total spending by consumers and the level of invest-
ments by businessmen play key roles in determining recessions
or prosperity.

f+ Government policies of taxing, spending, borrowing, and controlling
credit and money supply have powerful effects upon recessions or
prosperity.

8. The economy grows meinly as & result of decisions of consumers to
spend and to save and of producers to invest. Government policies
strongly affect this growth.

Political Science (P.S.)

1. Governments exist to meke rules for group living.

a, Man develops rules and laws to live together.

b. Governments are established to do for the individual wha% he cannot
do for himself,

¢. Governments make rules to promote the interests of society.

2, Man has developed various forms of government.

a. Governments differ in the way power is obtained and exercised.
b. The nature and structure of governments change.

3. Democracy is a form of government in which ultimate power resides in
the people.

a. Democracy has evolved from the struggles and experiences of the past.,

b. The authority of the democratic state is limited by constitutional
guarantees and traditions,

¢+ Democratic governments provide protection for the rights of indivi-
duals and minority groups.

d. In democracies, individuals and groups try to achieve their objectives
by means of the ballot, political parties, pressure groups, and
the mass media,

e, Democratic governments operate on the principle of majority rule.

f. Democratic governments have become increasingly concerned with the
problem of providing equal rights and opportunities for all.

8. Democratic governments make distinctions between free expression
of minority points of view (legal opposition) and subversion.

h. Democratic living entails duties and responsibilities as well as
rights and privileges,

i. Active participation by citizens in the process of government helps
insure the continuation of democracy.

J. Education is considered necessary for strengthening democracy.

L. Governments have grown more complex in response to changing needs and
conditions,

a&. Responsibility is allocated between national and local units of
government,

b, National and local units of government are interrelated and inter-
dependent.

c. As governments and their functions grow more complex, agencies are
created to provide additional services.

o« Nations have established international organizations to resolve
conflicting interests,

a. Nations establish diplomatic and trade relations with one another.

b. Nations tend to resist giving up sovereign power.

Cc. Nations organize with other nations to work together to achieve
common aims,



All men have inalienable rights, =--Civil Liberties (C.L.)

a, All men are born free and equal in dignity and rights.

b. All men have the right to freedom of conscience and religion.

ce All men have the right to freedom of thought, opinion, and expression,

d. All men have the right to life, liberty, and security of person.

e, Al] men are equal before the law withoat distinctions of any kind.

f. All men have the right to humane treatment and may not be subjected
to cruel, inhuman, or degrading punishment,

g+ All men are entitled to the protection of their property against
arbitrary arrest, detention, imprisonment, or exile through due
process of law,

h, All men are entitled to the protection of their property against
arbitrary acts of government,

i. All men have the right to assemble and associate peacefully.

Jo All men have the right to vote by secret ballot in periodic and
genuine elections.

k. All men have the right to an education that will insure maximum
development and fulfiliment,

l. All men have the right to work, to free choice of employment, to
Just and favorable working conditions, and to protection against
unemployment .

All men have the right to an adequate standard of living.

All men have the right to participate freely in cultural life.

All men have the right to a nationality, to freedom of movement,
and to residence within a country.

Anthropology-Sociology (A-S)
l, Human beings are much more alike than different.

a, All human beings belong to the same species of animal, Homo sapiens.

b, All human beings have certain basic needs.

c. There is no necessary irelationship between ethnic differences and
distinctive behavioral traits.

d. No significant differences exist in the innate intelligence and
capabilities of human beings from varying racial and ethnic
backgrounds.

@, Members of different racial groups show a considerable overlap in
abilities.

f. PRacism results from attributing hereditary superiorities or in-
feriorities to particular sthnic groups.

g+ Racism produces prejudice and discrimination,

2., Man's present material and cultural level is an outgrowth of the accum=
lated knowledge and experiences of the past,

a., Societies draw upon ideas from other cultures.

b. The pace of technological progress and cultural development has
been accelerating .at an increasing rate,

c. Technological backwardness is not characteristic of particular
ethnic groups.

3. The culture ir which a man lives influences his thoughts, values, and
actions.

a., Societies vary in culture.

b. No scientific basis has been uncovered for determining the superiority
of one culture over another,

ce The diversity of cultural patterns in the modern world makes
cultural coexistence essential,

4, The environment in which a person lives greatly affects his opportunities
for personal growth and development.

a., Historical circumstances, not heredity, determine a peoplet:
cultural achievements,
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b, Cultural contributions are not the monopoly of any ethnic group.
5. Man lives in groups.

a. Thefamily is the basic unit of human society,

b, Famlly organization has taken different forms in different
societies and at different historical periods,

¢. Man organizes many kinds of groups to meet his social needs.

d. Group living requires cooperation within and between groups.

6. Man develops social processes and institutions to insure group
survival, provide for order and stability, and adapt to the dynamics of change.

a. To achieve its goals, every society develops its own system of
values,

b. Men and civilizations have been motivated by moral and spiritual
values and beliefs.,

c¢. Children are taught the values, skills, knowledge, and other
requirements for the continuance of society by their parents,
peers, the school, and othur agencies,

The Development of Skills

Fundamental to conceptual learning in history and the social sciences
is the student's ability to utilize maps and globes, to locate and gather
information, to solve problems, and to participate effectively in group
activities. The development of such skills, as we have seen, is an important
objective of this program; instruction in this area, in fact, is designed to
parallel the grade-by-grade development of basic concepts,

To assist teachers in planning a sequential program of skill deve_opment,
specific learning activities are presented in this bulletin which provide
opportunities for the use of skills in a functional manner.

The chart that follows, which served as a guide for the skills program
in this bulletin, should prove useful to teachers in lesson planning. It
indicates major social studies skills and the suggested grade levels at which
they should be introduced, developed, and maintained. The grade placements
indicated are in consonance with recent findings regarding skills in the
teaching-learning process. These placements, however, should be modified to fit
the needs, abilities, and prior experiences of individual pupils and classes,
Teachers may find it necessary to reteach specific skills at various grade
levela.
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SKILLS IN THE HISTORY AND SOCIAL SCIENCES PROGRAM
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Scopz_and Sequence, Prekindergarten Through Grade Twelve

Unlike earlier revisions in this curriculum area, the new program in
history and the social sciences is predicated upon a carefully articulated
scope and sequence for all grades in our school system, A major objective in
the development of the program has been the elimination of cycles involving
the unnecessary repetition of content at each school level.,

The scope and sequence provides for an unusual degree of flexibility in
the selection of themes and pertinent case studies., In grade three, for
example, each of the first five themes may be developed in terms of comparative
case studies of cultures other than those indicated in parentheses, In grades
five and six, provisions are made for extending the courses of study in such
a way as to meet the special needs and interest of students within a district,
school, or class, In both grades, basic learnings from the initial themes
are applied on a selective basis to the study of additional themes. In the
second semester of grade twelve, the school may offer one or more of a variety
of courses.

Unless otherwise indicated, it is expected t hat all themes listed for a
particu lar grade be developed during the course of the yearts work, The
order in which themes are presented, however, may be altered to suit special
needs and circumstances.

PREKINDERGARTEN: ORIENTATION TO THE WORLD IN WHICH WE LIVE

A. Developing Individuality And Self-Respect

B. Relating To People

Ce Participating In Responsibilities And Anticipating Future Rewards

D. Observing How Weather Changes Affect What We Do

E. Realizing That Some People And Places Are Nearby And Some Are Far Away
F. Understanding That Some Days Are Special Days

KINDERGARTEN: THE CHILD IN HIS HOME AND SCHOOL ENVIRONMENT

A, We Live Together In The Classroom

B. We Live Together In The School And Its Environment

C. How The Family Meets Its Needs

D. Some Needs Are Met By People Far Away

E. We Adapt To Change

F. We Observe Special Days Together At Home And In School

GRADE 1: LIVING TOGETHER IN THE COMMUNITY

A, People Live In Groups

B. Many Workers Supply Many Services

C. Government Supplles Services To Meet People!s Needs
D Communities Are Interdependent

E. Changes Ociur In The Community

Fo. Commnities Observe Special Days

GRADE 2: HOW PEOPLE LIVE IN CITY COMMUNITIES AROQUND THE WORLD

A. How People lLive In And Around New York City

B. How People Iive In Other Cities In The United States

C. How People Live In Other Cities Of The World

D, Communication Brings People Of the World Closer Together
E. Transportation Brings People Closer Together

F. People Around The World Observe Special Days And Customs




GRADE 3: CULTURES AROUND THE WORLD

(Note: Comparative case studies of selected cultural groups
are used in Theme A - E.)

How People Live in the Tropical Rainforest
How People Live in the Desert

How People Live in Grasslands

How People Live in‘'Northern Forests

How People Live in Mountain Regions

How Man Shows His Inventiveness

How We Practice Good Citizenship

E,‘)"-'-:II:HUQUU>

GRADE 4: _AMFRICAN PEOPLE AND LEADERS: HOW THE UNITED STATES BEGAN AND GREW

(Biographical Studies of Leaders and Ethnic Contributions)

A, How People Discovered And Explored The Americas

B, How People Settled And Developed Colonies In North America

C. How People Established The United States of America

D. How People Developed Our Nation (to 1900)

E. How People Have Been Leading Us Into The Great Society (since 1900)

GRADE 5: OUR WORLD: GEOGRAPHIC AND ECONOMIC STUDIES
(Note: Grades 5 and 6 comprise a two-year sequence)

A, How The People Of The United States Use Their Geography

B. What The People Of Canada Are Doing With Their Geography

Ce How Latin Americans Use Modern Technology

D. How The People Of Europe Are Developing New Economic Relationships
In The Light Of Modern Gzography

(Select one of the following two themes)

E. How The People Of Asia Are Using Their Geography

F. How The People Of Africa Are Using Their Geography

GRADE 6: OUR WORLD: EARLY CIVIIIZATIONS

A. How We Learn About The Past

B. How Modern Man Developed

C. How Western Civilization Developed

(Select two of the following four themes)

D. How Civilization Developed In India

E. How Civilization Developed In Chins ,
F. How Civilization Developed In Pre~Columbian America
G, How Civilization Developed In Africa

GRADE 7: AMERICAN HISTORY

A. Why People Moved To The New World (1492-1775)

B. How Permanent Settlements Were Formed In The New World (1607-1775)

C. How The Thirteen Colonies Became One Nation (1660-1789)

D. How America Grew In A Changing Political Climate (1783-1890)

E, How American Democracy Changed In Response To The Needs Of The
Twentieth Century (1890 To The Present)

GRADE 8: URBAN GROWTH: CHALLENGES OF A CHANGING SCCIETY

A. Case Study Of The New York Metropolitan Area
B. Urbanization In New York State
C. Urbanization At Home And Abroad
D. Changing Role Of Federalism In Urban America

xviii



GRADE 9: WORLD STUDIES: EASTERN CIVILIZATION - REGIONAL STUDIES

(Note: Grades 9 and 10 comprise a two-year sequence in World Studies)

A, Japan

B. Communist China

C. Southeast Asia

D. The Subcontinent of India

E. The Middle East and Moslem Society

F, Sub-Saharan Africa

G. Union of Soviet Socialist Republics: Bridge Between East And West

GRADE 10: WORLD STUDIES: WESTERN CIVILIZATION ——HISTORY AND CULTURE

A. The Emergence Of Modern Europe (From The Renaissance To The Rise
Of National States)

B. The Industrial Revolution

C. The Growth Of Democracy

D. Nationalism

E. Rise And Decline Of Colonialism

F, Life, Art, Science And Thought In The Nineteenth Century

G. Problems Of War And Peace

H. Live, Art, Science And Thought In The Twentieth.Century

I, Current Problems

GRADE 11: AMERICAN STUDIES

A. The Development Of Self-Government In The United States

B. The American People: A Pluralistic Society

C. We Live Together: Social And Cultural Development Of The American Nation
De Our Nation As A World Power

GRADE 12: FIRST SEMESTER: ECONOMICS

A. An Introduction To Economics And Economic Problems

B, New Methods Of Froduction Have Led To Improved Living Standards
C. How The Market System Allocates And Distributes Resources

D. How Income Is Distributed In A Market Economy

E, How We Try to Maintain A Growing And Stable Economy

F. Comparative Economic Systems

G. Persistent Economic Problems

GRADE 12: SECOND SEMESTER: ONE OF THE FOLLOWING COURSES

Problems Of Democracy, Modern World Problems, Advanced Placement Courses,
Introduction To The Behavioral Sciences, Metropolitan Studies, Modern
Geography, African Studies, Asian Studies, Latin American Studies

How To Use This Bulletin

The materials for this grade are arranged in two sections, Section I
presents the course of study. It includes a brief introduction, a summary
of the c curse, the course objectives, a list of the major themes, suggested
time allocations, and an outline of content., Basic understandings and
related concepts from history and the socisl sciences are indicated for each
theme,

Section II contains suggested learning activities and resources, The
learning activities are organized around the same themes that appear in Section
I and reflect a variety of teaching techniques, Included are samples of
instructional materials and specific lesson suggestions., These highlight major
concepts and skills that pupils should derive from the learning experience,

Xim
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Also included in Section II are evaluative suggestions,

Recommendations for Teachers Implementing This Bulletin

1. Read both Sections I and II before planning,

2, Consult the lists of books and audiovisual materiales for useful
instructional resources.

3. Select and adapt learning activities in accordance with the interests,
backgrounds, and abilities of the pupils, (In general, more activities
have been provided than most teachers will be able to use within a
single year,)

4. Create learning activities for those aspects of a particular theme
for which additional activities are desired.

5« Use the evaluative sugges*:ions in Section II to test pupil achievement,

This is a citywide curriculum. Modifications must therefore be made to
meet the special needs of districts and schools under the direction of assistant
superintendents and principals, Further adaptations will of necessity be made
at the classroom level as the teacher plans the daily work for a particular group.
These adaptations should, of course, reflect the overall philosophy of the
program,

This is also an ongoing curriculum. The curriculum staff will use the
feedback sheets attached herein in shaping the definitive courses of study and
learning activities, Every effort will be made to develop additional instructional
aids as requested by teachers and supervisors.

No curriculum bulletin is ever final. The staff responsible for the
preparation of this material looks forward to your continued assistance in the
development of a program rooted in sound scholarship; dedicated to the needs
of all our children; and reflecting the best judgment and experiences of
New York City teachers, supervisors, commnity leaders, and other groups
concerned with educational progress,
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COURSE OF STUDY - GRADE 1

TITLE: LIVING AND WORKING TOGETHER

INTRODUCTION

The influence ~f enviromment on the social, intellectual,
and physical development of people continues throughout adult-
hood but is most marked in early childhood years. Often before
he enters school, the child reflects the insecurities and pre-
Judices of the adults around him, He brings to school a vague
avareuess of a world beyond the confines of his immediate com-
mnity. How he and his fanily are part of the greater community
and how he can relate successfully to the various patterns of
living wvhich surround him form the content of the program of
‘history and social .sciences in the first grade. Drawing upon
concepts in various social sciences, the program attempts to
clarify and make understandable the similarities in econocmic,
social, and political needs of diverse groups.

For children entering school for the first time, the
social studies content serves as an introduction to the many
groups which camprise the community. Since the first grade
curriculun is sequential to the program in prekindergarten and
kindergarten, it pursues the economic, political, and social
aspects of community life in greater depth and on a more
sophisticated level of understanding than was presented pre-

viously.

Time and Depth of Coverage

The first theme, People Live In Groups, is & review and reinforcement of

much of the material included in the kindergarten curriculum. The time spent
on this topic will depend upon the number of children who have attended kinder-
garten, the need for reinforcement, the experiental background of those children
who are entering school for the first time. Theme F, Communities Observe Special

8, continues throughout the school year and can be enriched by inclusion of
the days which are "special” to the groups comprising the school's population.
The teacher is influenced by the children's background as she plans for her par-
ticular class. There is emphasis in Theme B, Many Workers Supply Many Services,
on the economic aspects of our culture. Theme C, Govermment Supplies Services To
Meet People's Needs, is the child's formal introduction to what govermment is and
how he and his family participate in making government democratic.

From the learnings that occur in Grade 1, children may be expected to acquire
& readiness for the program in Grade 2, which deals with New York City and its
suburbs, and with other .urban communities in the United States and arcund the world.

Improving Skills

The content of the social studies program provides a functional setting for
the development of many work-study skills. The child's vocebulary is enriched
by the words directly related to facets of communit~ 1ife. His ability to express
himself orally is a factor linked to his willingnesi. to ask questions, to Join
in discussions, and to form simple generalizations.

Map and globe skills develop as the child understands the significance of
symbols.

The majority of young children are poor judges of length of time but can often
recall a sequence of events, especially within a school dey. The teacher builds
upon this knowledge of a sequence of activities to an understanding of yesterday,
today, tomorrow,and eventually past, present, and future.
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Using Learning Resources

Multi-media meterials are nucessary for learning a variety of skills and for
reaching each child through his many senses, Trips and first-hand experiences,
where the child is an active participant, provide meaningful learning situations,
Films, television, records, pictures, etc.,supply additional information needed
to reach understandings.

Many of the current books for young children are written with the expressed
purpose of developing an understanding of other peoples and of analyzing problems
of the modern urban commmniiy, Although these books are more in the nature of
social studies text books than of literature, they fill a present need and embrace
timely subjects, There ars many sets of pictures, colored, black and white,or
photographs that are now available commercially and can be used to advantage in
arousing interest and in stimulating discussion., However, standard mass-produced
materials should not be the only source upon which the teacher draws., Material
that the teacher makes cr collects locally to f£ill a need specific to his class
or to his teaching techaique is often equally or more beneficial.

Helping Children Thinlk

The school, as an agency of the community, supplements the home and other
agencies with which the child has contact. To a greater extent than the other
agencies it is plamied solely for the child. The equipment and materials assembled
are media to be used in developing the skills and understandings relative to the
social studies prozram,

The teacherts role in stimulating interest, arousing curiosity, and developing
habits of persev«rance, independence, and critical thinking is crucial, By adroit
questioning and Jiscussions she leads the children to evaluate the data they have
gathered on class trips or through first-hand experiences, Although she is a source
of information for the children, she directs them to other available sources which
they can use. She is ready with alternative suggestions and ideas about what to
do and encourages the child to work out his own alternative solutions to problemns
which arise,

Understandings and Concepnts

In the first grade, the teacher helps the child arrive at scme eccnomic,
social and pelitical understandings based cn evidence the child gathers from
real experiences in the classrocm, from trips, and frcm supplemeatary meteri-
als including a varlety of multimedia resources. With the teacher's guidance,
the chilc fiands, analyzes, and weighs evidence from the experiences and nate-
rials to arrive at simple generalizaticns, coaclusicns, and uanderstandines.

The learning activities are organized arcund key concepts derived frem
the sccial studies disciplines. It is not expnected that the child in first
grade is ablie to attain taese ccncents, Iie can develop understundinss
which will form a foundaticn for attainment of the ccnecept as he matures.

Evaluating Progress in Grade 1

What is the effect of a structured program of history and the social sciences
upon each child! In evaluating the worth of the program, it is difficult to deber—
mipe tiow much the social studies program, zs one part of a complex school experience,
has contributed to skills in locating and gathering information, to skills in social
living, to skills in problem solving, All of these skills have been part of other
areas of the curriculum as well, However, because the content of the social studies
program is so much a part of daily democratic living in classroom and commnity,
teacher observation can. determine whether the attitudes, values, and skills which
she: taught are being practiced.

Questions and games may be devised to determine the children's growth in wn-
derstandings and to judge the need for review and reinforcement, The list of
skills at the end of the course of study provides a measure against which to evalunate
progress,

Pencil and paper tests for the young child depend upon the acquisition of skills
not yet fully developed in the first grade and are of liitle value in judging growth
in the content of the social studies. Growth in building a social studies vocabulary,
interpreting map and globe symbols, learning the social science approach to daily
life is best evaluated through oral discussion, games, and teacher observation,
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SCOPE: LIVING TOGETHER IN THE COMMUNITY

A. People Live In Groups

B. Jany Workers Supply Many Services

C. Government Supplies Services To Meet People's Needs
D. Communities Are Interdependent

E. Changes Occur In the Community

F. Commnities Observe Special Days

OBJECTIVES

The objectives the teacher attempts to achieve in first grade parallel
the growth in the child's understandings and the development of skills. The
emphasis shifts from the child's immediate school and home environment to the
ways in which the larger community functions. The economic and political
aspects of commnity life are highlighted widliii: the bounds of the child's
comprehension.,

1. To develop the understanding that the family is the basic social and
economic unit of life in commmunities around the world, and that
families are much more alike than different.

2, To inspire interest, understanding and pride in home, school and commnity.,

3. To teach that work is important in the lives of all people, and that the
division of labor increases productivity.

4. To illustrate how people and commnities are interdependent for the ful-
fillment of their needs.

S. To develop a respect for the similarities and differences among individuals
and groups.

6. To help the child understand the role of the government in meeting people's
needs.

7. To increase awareness of the significance of changes in community life.

8. To familiarize children (according to their maturity, interests, and ability)
with the tools of the social scientists in their approach to problems.

9. To extend children's horizons by firsthand experiences and by the use of
many media.

10. To help the child appreciate and practice the ideals of freedom and civil

liberties as part of our American heritage.

CTRRENT AFFAIRS

Throughout the year, important events that are related to the course of study
should be interwoven with the learning and made part of the curriculum. Should
an event of unusual significance occur, such as an outbreak of war, a milestone
in space exploration, a peace settlement, or a breakthrough in science, provision
should be made for teaching about this event even though it is not specifically
stated in the course of study or learning activities.

PATRIOTISM

Respect for the symbols of our country is reinforced in each grade.

Learning experiences designed to foster devotion to the ideals of liberty,
freedom, &znd civil rights are integral to history and the social sciences.

Symbols of American freedom to be given emphasis are the Pledge of Allegiance,

the Star Spangled Banner, the story of the flag, and the celebrations of holidays,
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i | THRME A: PEOPIE LIVE IN GROUFS ]

Content QOutline

1. People live in families
Families usually consist of parents and children.

Families vary.
Sometimes the father is away; e.g., in the armed forces, working elsewhere.
Different family members may care for the children; e.g., mother,
grandmother, etc.
The number of children in families varies.
Tne age range of the children varies in different families; e.g.,
number of younger siblings, married sisters or brothers,

The number of adults is different; e.g., grandparents, aunts, uncles
included.

Families change.
Babies are borm.
Relatives come to live as part of the family.
Mothers, aunts, older siblings go to work.
Fathers, brothers, uncles go into armed forces.
Families are separated; e.g., children live with grandmother,

Members of the family depend on one another.
Some members stay at home and are responsible for the cooking, cleaning,
washing, care of young children and of the sick and aged.
Some members go to work to earn money for the family's needs.
Families enjoy many activities together; €.g+, in the home, visiting,
outings,
Families carry on customs and traditions from earlier times; e.g., types
of foods and family celebrations as practiced by generations of Italians,
Jews, Orientals, Puerto Ricans, etc.
Families Erepare children for adult life; adults and older siblings help
children learn at home.
Families around the world are alike and different; e.g., African, Asian,
European, Latin American.
Families live in homes.
Families carry on customs and traditions developed in earlier times;
e.g., types of foods and family celebrations as practiced by Germans,
Italians, Jews, Orientals, Puerto Ricans, etc.
Families prepare children for adult life.
Families make rules involving the safety and welfare of all members.
Families need goods and services that are adequate for a decent standard
of living.
Families change.

2. Children go to school to learn in groups and individually,

Children learn at school.
Principal, teachers and other adults help children learn in school.
Chiidren use what they learn in many ways.

Children long ago learned in different ways.
Some children were taught at home; e.g., American Indian.
Schools were smaller and farther away.
Children of varied ages shared the same teacher and classroom.
The materials were different; e.g., slates.

Children in other places learn in many ways; e.g., Puerto Rico, Mexico,
Uganda, France.

Some children learn at home.

Some children learn at school; e.g., Uganda, Pakistan.

3. Communities have similar facilities to meet the needs of the people
living in them.

Some facilities serve the families in the community; e.g., schools, fire
station, library, stores, dental and medical clinics.

Some facilities help people communicate with people in other communities;
e.g., post office, buses, trains, roads, telephones.

Some facilities exist only in a particular neighborhood to serve people
from many communities; e.g., museums, beaches, zoos, large parks.

Some facilities serve many communities but are controlled from a central
place; e.g., electricity, gas, telephones, water supply.
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- Page 5

Some facilities in communities far away are similar to those in our country;

e.8., schools in Africa, stores in Burma.

Understandings

Most people live in family groups,

Members of a family help one an-
other,

Pecple within the -community share
facilities

Groups change in many ways,

Children leara at hceme and in
school,

Cdncegts

The family is the basic unit of
human society.
(Anthropology ~ Sociology)

Group living requires ccoperaticn
within and between groups.
(Anthropology - Sociology)

Change is an inevitable condition
of life, (History)

Children are taught the values,
skills, knowledge, and other
requirements for the ccntinuance
of society by their parents,
peers, the school, and other
agencies, (Anthropology =~ Soci-
ology)
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Y THEME B: MANY WORKERS SUPFLY MANY NEEDS

J--- ---------------------------------

Content Outline

1. Families depend on the work of many people to supply their needs.

Some people provide products; e.g., clothing, automobiles, furniture, food.
Some people perform services; e.g., carpenter, teacher, store clerk, truck
driver.

2. Kinds of work available depends on many factors.

Climate affects work, e.g., cultivation of sugar cane in Puerto Rico,
Location affects work; e.g., farms in the councry and factories in the city.
Seasons affect work; e.g., snow remowal in winter.

Education affects work; e.g., go to medical school to become a doctor, go to
college to become a teacher.

Machinery affects work; e.g., learn how to use a typewriter, machines cause
unemployment and need for training for a different Jjobe.

When there are more people, then mpre materials and services are needed.

3. Dividing the work gets it done faster and better.
in New York
Different work needs different skills; e.g.,food processing in Puerto Rico, manufacturing
Some jobs need skills of many people working together; e.g., construction of
bridges and big buildings.
Every worker is important. The value and dignity of people does not depend
on the kind of work they do.

Understandings Concepts
People do different work to supply Wants consist of materials, goods, and
different needs. gervices. (Economics)
More food and materials are needed Human wants are always greater than available
to supply so many people. resources. (Economics)
Dividing the work gets it done Specialization and the division of labor make
faster and better. possible greater efficiency. (Economics)
The kind of work available depends Where man lives affects how he lives. (Geography)

on where you live and what you learn
to do.
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j_ THEME C: GOVERNMENT SUPPLIES SERVICES TO MEET PEOPLES NEEDS i

Content Outline

1. People need governments to supply services they cannot supply for themselves.

People e¢lect government officials.
People tell the men they elect what they want.
People can change the laws and the government officials; e.g., by

campaigning, by voting, by letting people know of changes needed through . - .

mass meetings, demonstrations, posters, delegations, speeches on radio
and TV, writirg opinions to newspapers, magazines, and government officials.

2. DPeople need services to keep them healthy and safe.

Government supplies health services; e.g., sanitation, hospitalsg, clinics,
food inspection, water supply, prevention of air and water polution,
sewers, etc,

Government protecis people's lives and properties; e.g., fire department,
police department, traffic rules, conservation.

Government provides opportunities for education; e.g., builds and main-
tains schocls for everyone, libraries, museums.

Government provides opportunities for recreation; e.g., builds and main-
tains parks, zcos, beaches, swimming pools, playgrounds, picnic areas;
offers lectures and concerts; builds roads for Pleasure driving.
Government provides financial assistance to people who can't work znd to
families who need help; e.g., welfare, public housing.

3. People pay money to the government to pay for all these servicac

This money it called taxes.

People pay taxcs fren the money they earn.
We pay taxes oi many of the things we bvy; e.g., ciuther~, candy.
Ihis raises the cost of the articles to us.
There are many other taxes; e.g., stamps, amusements, eic.

h. People have a responsibility to use these services wisely and with care.
Each child can help keep neighborhoods, parks, and beaches free of litter.

Each child can obey traffic laws.
Each child can use schools and other public buildings wisely.

Understandings Concepts

People need rules to live together. Man develops rules and laws to live
together. (Political Science)

We take care of what we use so Democratic living entails duties and

that it wil. last longer. responsibilities as well as rights
and privileges., (Political Science)

If people keep parks and beaches The conservation of natural resources

peautiful, more people can en- is necessary for their future avail-

joy them. ability. (Economics)

People cannot do everything for Governments are established to do for

themselves the individual what he cannot do for

himself. (Political Science)

People tell the government what In democracies, individuals and groups

they want. try to achieve their objectives by
means of the ballot, political parties,
Pressure groups, and the mass media.
(Political Science)

S
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Page 8
! THEME D: COMMUNITIES ARE INTERDEPENDENT } §
'L (A Case Study of Food) .j |

Content Outline

1. So many people live in New York City that there is no space to grow food,

'~ 2+ The food we eat is grown or produced in other places.

Fish is taken from bodies of water; e.g., seas, lakes and rivers.

Meat and poultry come§ from animals grown on ranches or farms; e.g., meat
from the Middle West,

Fruit and vegetables come from orchards and farms; €e8., Citrus fruit from

Florida, California, and Puerto Rico, vegetables from New Jersey and Long Island.
Weather, climate, and seasons affect what is grown,

Machinery and scientific knowledge help the farmer produce more food.

Food must be processed so that it does not spoil; e.g., frozen, canned,
refrigerated, dried, powdered, etc,

3. Many forms of transportation bring food to New York City.

We get food from far away by ship, airplane, train,and truck.

. We buy our food in stores.

There 2-e different kinds of food. stores; e.g., bakery, butcher shop, fish store,
vegetab.ie and fruit store, grocery store, supermarket.

Many people perform many services before we can buy a loaf of bread; €eLs,
farmer, miller, truck driver, baker, salesclerk.

5. Communities differ in the goods and services they provide.

The location of a community often affects the type of goods or services
it produces.

People who grow or make our food need us to supply their other wants.

Many city people work in factories to supply manufactured articles to
other communities.

Understandings Concepts

We all need food, clothing, and shelter, All homan beings have basic needs.
(Anthropology - Sociology)

We live and grow our food on the earth, Most of man's activities take place

on the surface of the earth. (Geography)
People want things and services, Wants consist of materials, goods,

and services, (Economics)
Location affects the kind of goods Where man lives influences the way he
and services people produce, Lives. (Geography)
The work’of each person is important Specialization leads to greater inter-
to other people, dependence. (Economics)
Each person learns to do something Specjalization and division of labor
well and quickly. makes possible greater efficiency in

producing goods and services, (Economics) -

1
.l

I
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THEME E: CHANGES OCCUR IN THE COMMUNITY !

Content Outline

1. How our community looked long ago.

Indians were the earliest families.

Page 9

. Dutch and English people were the early settlers who lived in our cormunity. Many

Negroes lived in New York City during the early settlement.
Later, families came to live here from different parts of the world.

2, How our community grew and changed.

Many families came to live in our community from other communities in our own
country and from other countries; e.g., Europeans, Orientals, Puerto Ricans,
Negroes from other states and the Carribean Islands.

There were changes in the kinds of homes, transportation, communication, and

Jobs in the community.

3. How our community is changing,

Homes, schools, and other buildings become old and need to be replaced,
Some families move into the community, others move out,
New buildings, highways, stores, and parks are built,

4, How our community may change as we grow up,

There may be new homes, schools and other buildings,

Building styles may be different; e.,g., different materials, heights,
There may be new ways of transportation and communication,

There may be new ways of buying the things we need,

New inventions and machines may cause other changes,

Extension of services will be needed; €.8., more water, electricity,

Understandings

People have lived in our cormunity for a
10ng time °

The people who Live in our community
come from other cormmunities and other
countries,

Our community changes as people move in
and out and new buildings are constructed,
Our community will continue to change.

People of different cultures cele-

brate various special days and have
different customs.

We learn to live together at homs,
in school and in the community.

Concepts

History is a continuous process leading
to the present, (History)

Among the processes that have been
productive of change are the movement
of peoples; the transmission of the
cultural heritage to succeeding gen-
erations; the appearance and diffusion
of new ideas, attitudes, beliefs, and
values; new inventions and discoveries;
alterations in the phsical environment.,
( History)

Change is an inevitable condition in
life. (History)

Societies vary in culture. (Anthropology-
Sociology)

Democratic livi. , entails dutie ; and re-
sponsibilities as well as rights and

Jbrivileges.(Political Science)
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Content Outline

l. We participate ir special days relating to family and community events.

Some special days relate to the seasons; e.g., first day of Spring, Arbor

Day. - - _—

Some special days relate to school events; e.g., science fairs, book fairs,

Open School Week, Teacher Recognition Day.

Some special days relate to the family; e.g., birthdays, anniversaries,

homecomings, Father's Day, Mother's Day.

Some special days relate to the community; e.g. Brotherhood Week, Negro History Week.

2. People in the United States celebrate special days commemorating events and
people in our country's past and present.

Some people were part of our country's past; e.g., Christopher Columbus,
Indians, first settlers, George Washington, Abraham Lincoln, George Washington
Carver.

Some people are important to our country at present; e.g., the President,
astronauts; etc.

Communities in our country have many special davs in common; e.g., Fourth

of July, Election Day, American Education Week, Veteran's Day, Thanksgiving.

3. We learn about spescial days and customs in the cultures of other people.

We learn about the special days celebrated by children in our class and
families in our community: e.g., Chinese New Year, Three King's Day,
Channukah, etc.

We learn about the customs of other countries.

4. We learn the symbols of our country and their meaning.

We learn what our flag stands for.

We learn how to salute, display, and care for our flag.
We sing patriotic songs.

We visit or learn about patriotic landmarks.

5. We practice democratic living in our class, school, and community.

We plan together in class, accept majority rule, have opportunities to lead
and follow.

We observe the rules needed in the school for the welfare and safety of all.
We respect the rights of others in the community and help to conserve the
community's resources.

Understandings Concepts
People celebrate and participate Customs, traditions values and beliefs are
in family and community events. passed from generation to generation. (History)
Children learn about people and An understanding of the past helps man to
events that are important in our comprehend the present and search into the
country's past and present. future. (History) -

Our flag and patriotic celebrations
are part of our American heritage.
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SOCIAL & UDIES SKILLS FOR GRADE 1

As the child progresses from kindergarten through first grade, he grows
in his ability to comprehend the spoken word, to identify the printed symbol,
and to express himself orally and in many media, The child's understanding
of his role in relation to home, school, and community continues to develop.

The teacher fosters skills in the social sciences in consonance with each
child's development, The activities, experiences, and habits of work which
are incorporated into the social studies program aim at the achievement of
definite growth in skills relevant to secial studies and social living.

SKILLS PROGRAM FOR GRADE ONE
(See "Skills in the History and Social Sciences Program" PPe Xxiiie xvi)

SKILLS TO BE INTRODUCED

Specific Map and Globe Skills
Learning Names of Cardinal Directions
Becoming Familiar with Map Symbols
Interpreting Map Symbols
Interpreting Maps

Skills in Locating and Gathering Information
Recording Main Ideas

Locating Books Related to Subject
Interviewing

Locating Magazines and Periodicals
Using Title Page

Using Table of Contents

Skills in Problem Solving and Critical Thinking

(A) Analyzing and Evaluating Information
Interpreting Titles

Re-reading for Clarification

Skills in Problem Solving and Critical Thinking
(B) Organizing Ideas
Placing Ideas in Order
Following Directions
Separating Relevant From Unrelated Ideas
Keeping to the Point
Selecting Appropriate Titles

Ski'ls in Interpersonal Relations and Group Participation
Handling Interruptions

Suggesiing Alternatives
Anticipating Consequences of Group Discussion or Action




SKILLS TO BE DEVELOPED SYSTEMATICALLY

Specific Map and Globe Skills
Recognizing Various Kinds of Maps and Globes
Orienting One's Direction
Learning to Make Map Plans
Devising Symbols for Maps and Globes

Time and Spatial Relationship Skills
Relating dates and Locations to Personal Experiences
Making Use of Calendar

Skills in Locating and Gathering Information
Recognizing Appropriate Pictures
Locating Appropriate Pictures
Telling Main Ideas
Asking Questions
Selecting Facts and Ideas
Using Newspapers and Current Magazines

Skills in Problem Solving and Critical Thinking
(A) Analyzing and Evaluating Information
Listening Intently
Identifying Difficulties and Problems

Skills in Problem Solving and Critical Thinking
(B) Organizing Ideas
Recounting Experiences

Skills in Problem Solving and Critical Thinking
(C) Reaching a Constructive Compromise
Seeing Rights as a Majority Rule Principle
Comparing Problems with Previous Experiences
Recognizing What Inferences May Be Made

Skills in Interpersonal Relations and Group Participation

Engaging in Fair Play

Taking Turns

Following Rules and Laws

Listening to Reason

Withholding Judgment Until Facts Are Known
Observing Actions of Others

Developing Courteous Behavior

Learning How to Disagree

Giving and Accepting Constructive Criticism
Finding Ways to Include Newcomers
Introducing People

Inviting People

Planning and Contributing Ideas

Dividing Responsibilities

Keeping to the Task

Showing Appreciation of Others Efforts
Making Choices and Decisions

Page 12
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SUGGESTED LEARNING ACTIVITIES

[XEEME A: PEOPLE LIVE IN GROUFS]

The learning activities are suggested, not prescribed. They are included
to guide the teacher in the selection of experiences and materials by means of
which the child may gather and analyze data. In addition to the suggested
activities, edch community has its own special sources of activities
The teacher uses these local resources to enrich the program and to unite school
and community in the learning process.

Individual and small group instruction, in addition to whole class
participation, provides opportunities for each child to explore and
gain understandings consonant with his abilities. ©Suggestions for independent
learning activities, as well as for whole group participetion, are included
as an integral part of the techniques of helping young children learn.

The content of the first theme is directed toward developing the child's
awareness of the many groups which comprise a community, of the diversities
and similarities among family groups and among communities. The child is helped
to see his role as a member of a family group, of a school group and of other
community groups. His attention is directed to the many community facilities
which he and his family share with other families in the community and with
other communities.

THE TEACHER THE CHILD

PEQOPLE LIVE IN FAMILIES

Provides pictures of family groups. Learns to look at picture to secure
Encourages children to identify the specific information.

various family meribers and their

roles in the family group.

Families and Friends,
Dansville, New York;

F.A. Owen Publishing

Company, 1967.

Who are the people in these Identifies family members orally.
families?

What are some of the things Notes how they are helping one
they are doing for one another.

another?

Supplies words, printed in manu-
script on oaktag cards; e.g.,
father, mother, grandfather,
grandmother, brother, sister.

Reads appropriate card aloud Connects printed symbol with .
as child identifies family picture.
member in pictures.
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THE TEACHER

Suggests that children draw a
member of their family.

Helps each child find the card
with the word matching his
picture.

Plays a gdame with the family
word cards. '

Chooses a child to pick a card
and hold it up for all to see.
Children who have drawn that
family member, stand and show
their pictures.

FAMILIES CHANGE

Selects story about an addition
to the family through birth of
a baby.

Marjorie Flack, The New Pet,

New York: Doubleday, 1943.

Who was the new pet?

How many people were in

the family before the

baby came?

How many people were in the
family after the baby came?
Was the family larger or
smaller after the baby came?
How do you think that the
coming of the baby changed
some ways of doing things
in the family?

How many children have ox
expect a new baby in their
families?

Why will you be happy to
have a new baby in your
family?

What changes will you make
in your nouse when the

new baby arrives?

Chooses a lullaby. Continues
discussion about the child's
new role when a baby comes.

Page 14

THE CHILD

Makes a decision as to which family
member to draw.

Develops awareness that there is

a difference in the meaning of the
cards.

Recognizes the card applicable to
his drawing.

Is pleased with the surprise.
Notes that the coming of the baby
changed the size of the family.

Realizes that other changes in
family life needed to be made; e.g. J
be quiet when the baby is asleep.

Expresses opinions of the baby as
a pet, of himself as big brother
(sister).

Perhaps he will share hiswroom




THE TEACHER

What are some of the ways you can
be a good big sister (brother) to
the baby?

Why would your mother and the
baby both like it if you could
sing a lullaby to the baby?

Sings to children.

Rock a bye baby in the tree top,

Wheg the wind blows, the cradle
will rock.

Whep the wind stops, the cradle
will fall,

Dowgiwill corie baby, cradle and
all,

Invitesa mother to bring an infant
into the classroom for a visit.
LeadSchildren in singing the lullaby
to the baby.

Discusses the way a new baby needs
help.

Can the baby talk, walk?

wWho will feed the baby?

Who will prepare the meals for
the rest of the family?

How can you help?

How does a father help?

TiE TEACHE

hsks children to bring phctographs
of themselves whea they were babies
and of themselves today.

:lounts pairs cf pictures on bulletin
beard at children's eye level so they
may cbserve them closely.
After a few days, removes pictures from
bulletin board and places all pictures

in a large bcx. Arranges fcr use as a
small grcup activity. Sugpests that two
or three children nmatch the bhaby photc-
graphs with the corresponding phetographs
¢f class memders.

Page 15

THE CHILD
Realizes that he has an important role as
big brother (sister).

Interested in learning something he can
put to use at home.

Is amused by humor of verses.

Understands that the song emphasize
the mother's concern for herpbaby. °

Enjoys participating with group in singing.

Enjoys using song for a functional purpose.

Realizes baby's helplessness.
Understands the mother's extra chores.

Suggests things he and father Zan do to
help.

TIE CiillLb

/.sks parent tc search for photographs.
Sees how he has changed since he was
a haby.

Compares changes in appearance
bhetween baby and child.

Rlealizes that everyone was once a
naby.

lealizes extent of change thrcugh
the difficulty in matching pictures.

Generalizes that changes occur as
necple pgrow ovlder.



THE TEACHER

FAMILIES ARE ALIKE, YET DIFFERENT

Places on display in library corner
books containing pictures of family
groups in cther countries.

Calls attention to the new books.
Plans routines with class for times
to look at books individually or
with another child; e.g., when other
werk is completed or in free period.

After a few days of exposure in
library corner, shows the same. pic-
tures of family groups to the class.

Families and Their Needs
Morristown, New Jersey;
Silver Burdett Company, 1966,
pp. 6, 10, 11, 12,

Can you find the mcther,
(father, sister, brother,
etc.) in each of these
families?

Which families are larger
(smaller) than your family?
Which family has members
similar to ycur family; e.g.,
grandparents, baby, etc.

Vfhy do people live together

in a family?

Who 1s taking care of the baby
in each of the families?

Kow do families shew they are
happy when some member who has
been away comes home?

What did you do when your
mother came home from the hos~-
pital with the new baby?

What did you do when ycur
father (brother, uncle, cousin)
came home from the army?

Vhat happened when you came
home from camp?

Prepares a game that indicates that
not all fathers do the same kind of
work,

Discusses occupations of fathers,
uncles, or brothers.,

THE CHILD

Is attracted by change of books on
library table,

Feels free to use books.

Is motivated to finish work with dis-
patch,

Enjcys sharing book and comments with
classmates,

Observes differences in clothing of
families in other countries,

Enjoys expressing to class comments
upon something with which he is
familiar.

Identifies family members despite
differences in clcthing worn in
other countries.

Becomes more adept in seeing details
of similarities and differences.
Makes ccmparison of own famiiy with
cther families,

Accepts differences in families.

Is aware that the family supplies
food, clcthing, shelter, care, and
affection,

Recalls incidents when family members
were welccmed hcme,

Remembers how family members were
missed at hcme during their absence.
Understands that affecticn is a
family bond.

Realizes that he, too, is a famnily
member whose return is a jeyous time
for his family.




THE TEACHER

Forms circle with children, asks
for a volunteer to go into center.
Sings with children.

To tune of Did You Ever See A
Lassie?

Did you ever see my father,
my father, my father,
Did you ever see my rather?

A carpenter is he.

Go this way and that way,
Go this way and that way,
Did you ever see my father?
A carpenter is he.

(Substitute uncle or brother for
father if desired,

Substitute mother, aunt, or
sister and appropriate activity
for variety.)

Supplies colored construction paper,
drawing parer, small pieces of
various fabrics, paste, scissors,
crayons,

Suggests that children make a
collage, on a sheet of construction
paper, depicting the members of
their families,

Calls upon a few children to tell
the members in their families,

Saves incomplete collages to be fine
ished at another time,

Prepares a composite chart of
children's work,

Helps children label each picture;
0.8.,5 Juanith's Family Williem's

Family,

Agks children to suggest title for
chart,

Lalals chart with title chosen by
majority vote; e.g., Families in
Our Neilghborhood,

Which is the largest family?
Which family has the most
children?

Which families have grandperents?

How do you become friendly with
the other families in our neigh~
borhood?

Why is it good for different
families to be friends?

About how many families live in
your house (or on your block)?
Are they all Just like your
Lamily?
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THE CHILD

Child in center names an occupation
and pantomimes his choice of activ-
ity for the group to imitate.

Becomes aware of differences in occu-
pation c¢f men in different families;
e.g., taxi driver, fireman, wailter,
barber, painter, etc.

Realises that each occupation is
important.

Understands that each person i»s
contributing a needed service.

Becomes aware cf differences in occu-
pation of women in different families;
e.g», hairdresser, waitress, sales
woman, cashier, etc,

Uses fabrics creatively, Leamms to
work alons, Follcws accepted class
routines and rules in taking and
returning materials,

Works quietly and shows consideration
for others,

Thinks of the members o £ his family
to be included on the collage,
Realizes his family may be different
from others,

Observes that teacher values quality
of work above speed,

Contributes to class project,

Labels picture with much or little
tesche help)according to his ability,

Suggests titles.

Listens to titles suggested by
other children.

Acoepts majority decision on choice
of title,

Reads title aloud,

Observes and compares families,
Notices that families vary in number of
children, ages of members, etc,

Suggests they greet each other, children
go to school together, etec,

Realizes it 1s pleasant to have friends,
that neighbors can be helpful,
Appreclates the large number of different
kinds of{uﬂ:lu who make up a commnity,
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THE TEACHER

JEMBERS OF TIEL FAMILY DEPEND O ONE ANOTHER

Arranges for a trip to a prekindergarten class
where young brothers or sisters attend,

Discusses with class number and location
of prekindergarten room. Prints number
of rccm on chalkboard,

Plans rcute with class,

Uses blocks as symbols for doors cf
various other rocms children will have
tc pass. Chcoses a child tc lead the
class in the route decided upon,

Upon return from the trip, asks:

What can we do for ourselves that these
children cannct do?

If the mother works, who takes care of
then?

Whc takes care of you, if your mother
works?

leads stery and shows pictures sinultaneously,
Peter suckley and ilortense Jones, William, Andy
and_usamon, .ew Ycrk: Holt, Rinehart and Winsten,
Inc,, 1%66, Unit 1,

Hew did the family ret hLelp when the mother
went to werk?
why was everyciae happy to have the family
cet bhigrer?
aow did William's mcther help the fomily?
ilcw did Williaw's grandmcther help the
family?
VWhat d¢ you think the family might do
with the money the mcther earns?
Could the mctiier save the money for when
William and ilaren go to ccllege?
hat else might the family need the mcaey
fer sconeday?
Ihelps chiliren discover that although each
family may he composed cf different members,
the members provide care and affecticnate
concern for one ancther.,

Provides rubber hand punpets renreseating
feamily members.,

soard cof Education of Jew Zork City,

"G-1" List,

Item No, 61-1872, & family members, White
61-1852, 5 family members, .iegrc
61-13¢2, Grandmcther, White
61-1€02, Graadmcther, ilegsro
61-19212, Graadfather, White
61-1922, Grandfather, .legro

Suggests family situations iaveolviag dif-
ferent family members; e.f.,

It is time tc come to schcol. Yho will
stay with the baby while big sister
(brcther) takes you to school?

You fell and bruised ycur knee, Who
will take care of it for you?

THE CHILD Page 18

Identifies own room number.
Observes difference in otker number,

Suggests direction in which to go.
Arranges blocks in accerdance with
directions discussed,

Watches tc see that route decided

upon is followed,

-lecognizes how fathers, grandmothers,
aunts, friends, clder siblings cften
substitute for the mcther,

iealizes family members iielp cne
anotiher and are loyal.
Understands that children need care,

Sees that fauily members help in
different ways.

May suggest buying auto, televisicn
set, ctc,

Listens tc chcices cf other children,
Beccries aware cf zlternative uses cof
extra income,

Injoys maaipulatiag pupnets,

Cverccmes shyness ia speakiang befere
a group,

seccmes aware that other family groups
may have different members than his
cwn,

May show that grandma or mother cr
father stays with the baby,

Uses appropriate puppets to show what
happens in his family.

Jiscevers that different situations
exist in different families.
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Discusses with class number and location Identifies own room number.
of prekindergarten room, Prints number Observes difference in other number.
of recem on chalkboard.
Plans rcute with class. Suggests direction in which to go.
Uses blocks as symbols for doors cf Arranges blocks in accordance with
various other rocms children will have directions discussed.
to pass. Chcoses a child tc lead the Watches tc see that route decided
class in the route decided upon, upon is followed.
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Upon return from the trip, asks:

What can we do for ourselves that these
children cannct do?

If the mother works, who takes care of slecognizes how fathers, grandmothers,
then? aunts, friends, older siblings cften
Whe takes cere of you, if your mother substitute for the mcther.

works?

deads stcry and shows pictures simultaneously,
Peter buckley and Hortense Jones, Willian, Andy
and .lamon, .iew Yerk: Holt, Rinehart and Winstcen,

b Inc,, 1466, Unit 1,
How did the family cet Lelp when the mother iealizes family membhers inelp cne
went to wcrk? anotiher and are loyal.
Wiy was everycne happy tc have the family Understands that children need care,
cet bigger?
uow did William’s mcther help the family? Sees that fauily members hely in
dlew did William's grandmoctier help the different ways,
family?
VWihat do you think the family might dc May suggest buying auto, television
with the money the mcther earns? set, etc,
Could the motlier save the money for when Listens tc cheoicez ¢f other children.
William and ilaren go to ccllege? Becomes aware cf zlternative uses of
WWhat else might the family need the mcaey extra incoeome.
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for scmeday?
iielps children discover that although each
family may be composed cf different members,
the members previde care and affecticnate
concern for one ancther,

Provides rubber hand puppets represeating Enjoys manipulatiap puppets.

family members,
Overcomes shyness in speaking before
a group.

Soard cof Zducation of lew York City,
"G-1" List,
Item No, 61-1872, 5 family members, White
61-1852, 5 family members, ilegrc
61-1892, Grandmcther, White
61-1¢02, Grandmcther, Jdegro
61-1912, Graadfather, White
61-1922, Grandfather, .Jegrc .
Jecomes aware that other family groups

Suggests family situations involving dif- may have different members than his
ferent family members; e.g., cwn.
May show that grandma or mother cr
It is time to come to school. %ho will father stays with the baby,
stay with the baby while big sister
(brcther) takes you to school? Uses appropriate puppets to show what
happens in his family.
You fell and bruised ycur knee. Who . =~
will take care cf it for you? Discovers that different situations

exist in different families.
jdother is geing tc work. Who will fix

lunch? Understands that family members are
not the same in every family.,
Encourages children to dramatize own b
, fanily situations. slealizes that all members care for

cne another,




THE TEaCHER

HILIREN LEARN AT HOME AWD IN
SCHOUL

Invites two or three mothers to visit
the class to tell some of the things
they teach their children at home;
e.2., good manners, cleanliness, help-
fulness. LEncourages chiidren to ask
mothers questions,

When visitors lave finished speaking,
asks children to tell things their
mothers taught them,

Chooses one of the items mentioned
in class; e«ge., going on errands or
preparation of food.

Would you like to show how well
you learned to market?

Would you like to show how well
you learned to fix a snack?

Plans simple smack menu with class;
€2+, chocolate milk, peanut butter
on cirackers,

Makes list on chalkboard of items
needed as children dictate them,

Where can we get these foods?

How much of each item shall we
buy?

How much does your mother buy for
the family?

How many people are in your family?
How many people are in the class?

Do we need more or less food?

How can we find out how much these
foods cost?

Provides rexographed shopping list for
each child,

Shopping Idst

et
-

chocolate syrup a

peanut butter =,

s

e

crackers ,—.

Suggests that he look at the prices of
these items when in store with mother
or when on errand for her,

THE, CHILD

May recognize the visitors as neighbors.
Discovers a connection between home and
school.

Is aware that the teacher respects the
mothers and what they teach,
Understands that what he le.rns at home
is important,

Listens to what other children tell,
Discovers many things he can learn

at home,

Mentions additional activities; e.g.,
errands he has done, food he has helped
to prepare.

Suggests class and teacher go to store
together.

Anticipates showing to teacher skills
he las learned at home,

Sugzgests foods he likes,

Observes teacher write word he dictates,
Reads campleted 1list aloud,

Suggests class use school milk and buy
the other items at a supermarket or
grocery store.

Estima tes quantities,

Uses knowledge gained from home,

Compares numbers of people in family
and in school group.

Estim tes amount needed with greatesr
accuracy than previously.

Is aware that prices of foods are
marked in store.

Reads shopping list aloud,

Uses illustrations as cues to symbols,
as needed.

Reads prices and labels in store,
Refers to shopping list,




FPlans with class to go on trip
to buy the food,

In which store shall we shop?
Where is the store located?
How shall we get there?

Provides flannel board and felt
cut-outs representing school, houses,
stores, traffic lights, street signs,

Puts flannel board flat on floor or
table as children work out the route,
Raises flanmnel board to upright position
when route is completed,

Introdces idea that such a plan is often
called a map,

Who has seen a member of his family
use a road map when taking a ride
to the country in the car?

Why do we use a map?

Upon arrival at store, regds signs
and labels aloud with children,
Reminds children to check shopping
list for items needed.

Designates children to push shopping
cart, pay cashier, watch prices as
rung up on cash register, check on
change received,

Is this the way your mother buys
and pays for the food for the
family?

What, if anything, does she do
dif ferently from the way we shop?

Upon return to school, suggests that
items be put away for use on the
following day, when more time is
available for a leisurely snacke

Next day plans for snack preparation
with class,

Why must we wash our hands before
we prepare the food?

aAssigns small groups to perform the
various activities involved,

Wwho will mix the chocolate milk?
Who will set the table?

who will arrange the crackers?
Who will speead the peanut butter?
Who will serve the snack?

All participate at clean-up time,

Suggests a store with which he is
familiar,

Gives name of street or identifies lo-
cation in some way,

Gives approximate route,

Enjoys handling colored felt pieces,
Discovers that they stick to the flannel
board,

JSets up route from school to store on
flannel board,

Understands that another name for the
plan is "map."

Recall s other maps he has seen.

Is aware that a map gives a picture of
the location of a place,
Sees that a map can help find one's way,

Finds section of store where items
wanted are displayed,
Checks items on his list.

Watches prices appear on cash register,
Takes salescheck back to school.

Uses information and learnings gained
from mother for benefit of class,

Discovers similarity between mother's
marketing experience and his own.

Realizes that time limits what can be
done in school in one day,

Develops control in planning for another
day,

Anticipates a pleasant school experience.

Understands the rule is based on need
for cleanliness,

Realizes that many people working to-
gether can complete a job,

Works cooperatively with other members of

"his small group,

Enjoys participating in a joint activity,

Accepts responsibility of clean-up after -
a good time.




THE TEACHER

CHILOREN COME 10 SCHOOL 710 LEARN

Arranges trip tc several higher grades

in school.

Discusses with children ways in whicih they
can find out what the children are learning,

ilow can we tell whether it is mathe-
matics or reading?

flow can we kncw what they did cn cther
days?

trepares a simplified chart of childrea's
suggesticns.

Includes stick figure illustrations as cues
tc insure that all children will understand
the chart. Reads chart aloud with class.
Asks individual children to read chart
aloud.

A Visit To Ancther Class
e =
Leok at the pictures.' ?EEE]‘. ¢S 20

Look at the books. l ""

Look at the writing. @

Look at the chalkbcard.

wlsten to the children,

listen to the teacher.

s

Upon return frem the trip, asks:
What were thie cther children doing?

Which of these activities dec we do
in our class?

Do ycu learn scme cf these subjects
at home?

Displays pictures ¢f schcol children in
cther places, (Figures 1, 2, and 3.)

Going To Schrel Around The Vorid
New York: UJESCC Publications.
(Includes 17 black and white photc-
graphs with suggesticns for discus-
sicn on reverse side.)

Which schecl is similar to our

school?

Which school has more (fewer) chil-

dren than cur school?

Why are some scheools conducted out-
ors?

Ter—r ey e Sl el RO L ST S T ImEasd WL

THE CHILD Page 2!

ubserves rcutines and rules
accepted on previcus trips.

Jeccnies avare of differences in
numvers and letters.
Is conscious ¢f need tc 1lcoi: at
many parts ¢f rocm.

)

Centributes his own idecas of
what to lccl: for,

Is pleased if his ideas are
praised cor included.

listens tc the suggestions cof
cther chiléren.

Judges worth cf their i eas.

Participates in reading chart,
Understands why he is gcing on
the trip.

Kncws what informaticn he seelis
and where toc lcok for it.
Enjoys a visit tc ancther part
cf the schocel.

vecemes aware c¢f what chil-
dren dc in other classes.

dctes that they were reading,
writing in nctebooks, doing
mathematics on chalkbgcard, having
a science lesson, etc.

Is aware of what he is learn-
ing.

qdctes that children have home-
werlk,

viscovers that schools differ
in size, kiud of building,
number cf pupils, and varieties
of learning materials.



|
A first grade-class in Puerto Rico |

] Figure 1.

Jack Manning, Young Puerto Rico, Dodd Mead and Co., 1962
Used with permission.




Figure 2 .

Page 23

JUST LIKE US! (Uganda)
What are some things you recognize it this classroom?
let's play a song on our rhythm band like one these

¢hildren would be playing., What song will it be?
What nursery rhyme could we choose?

1,

 Pat-areoke, pataLoke. Dakers mant “§4: IR RIS I g tina her curds and WhﬁY".‘f
Solwilmoster asfstasloanl &7 © “Taen Do p T Ny Egtog R SO e,
Pot it. ond prick it. R NI And saf down beside her.

‘ an;nmcarkit with T. i : ) % And

Putin the oven for Tommy and me.,

frightened
h:l.:gs Muffet away.

A}

B N - » e ®
. Fad e, b . "
Sy M s ¥

Eigd
L

sk wani o

By permission of United Nations
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A SCHOOL IN PAKISTAN
How do we know this is a school?
What are the children learning?

Why do the children sit on the floor?

Is there any way in which we can help
children of other lands to have better
school supplies and better schools?

Q Figure 3. By permission of United Nations.
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THE TEACHER

Which of these schools do you tnink
you wculd like to attend? Why?

What do ycu think that these children
are learning?

Why aren't they learning to speak
English as we do?

Displays globe.

Identifies globe as a picture of the
world.

Encourages child to examine the globe
closely.

Points to the United States.

Points to another country mentioned in
previous lesson with UNESCO pictures;
e.g., a country in Africa,

Identifies color which indicates bodies
cf water,

Encourages child tc identify other water
areas the same color,

Permits child to span distance between
the United States and Africa with his
hand.

Is Africa near us or far away?

Why does the distance seem sc small
on the globe?

Is Africa as near to us as Central
Park? (Use Coney Island or some
other area outside cf the community
but familiar to the children.)

IiCW_CHILLREN LEARUED LONG AGO.

Selects a record that shows hcw an American
Indian father prepares his child for adult life.
Listens to record with group.

Provides drum for use by children in answering
questions related to the record.

Little Indian Drum

Young Peoples Record Club

Catalog No. 619 .

List of Approved Instructional Recordings
and Tapes, N.Y.C.,, Board of Education
1263, List no. 3073.

tthat did Red i'ox learn from his father?

Why was it important for Red rcx to listen
to the drum?

ilow would your mcther cor fatner teach you
some safety rules?

Why do Red l'cx’s family and your family
teach ycu these rules?

Asks 1f class would like tc assist in
making a kina of beck that childrea used
in America lcng ago.
Prepares a facsimile of a horn book as
fellows:
Secures a thin piece of wood (or heavy
cardbcard) five inches lcng and twc

Page i5
THE CHILD

Sees values in other schools.

Gathers information from tae
pictures.

Realizes that there are other
languages used in other countries.

3eccmes aware of another means
of depicting locations.

Enjoys rotating glcbe.

Notices the colcrs on the globe.
Identifies the country.

Says the name aloud,

Recognizes same cclor on varicus
parts of the glcbe »

Understandé that it represents
hcdles of water.,

Participates in measuring dis-
tance on globe.

Becomes aware that Africa is
far away,

Begins to understand that the
globe is a representation of
the world that is very recduced
in size.

Listens intently to signais.,

lealizes that the drum can communicate
messages.,

Is eager tc imitate the drum signals,

Tells what ied [Ffox learned and
demonstrates on tie drum.

Understands that the drum signals let
his father kncw if Red Fox was safe,
Realizes that this is similar to
cbeying a safety rule today.
Generalizes that families want to
take care of themselves when they
grow up.

Shows willingness tc participate
in class preject,

Is interested in handliag the
materials.




What do you think that these children
are learning?

Why aren't they learning to speak
English as we do?

Displays globe.

Identifies globe as a picture of the
world.

Encourages child tc examine the globe
closely.

Points to the United States.

Points to another country mentioned in
previous lesson with UNESCO pictures;
e.g., a country in Africa.

Identifies color which indicates bodies
cf water.

Encourages child to identify other water
areas the same color.

Permits child to span distance between
the United States and Africa with his
hand.

Is Africa near us or far away?

Why does the distance seem sc small
on the globe?

Is Africa as near tc us as Central
Park? (Use Coney Island or some
other area outside of the community
but familiar to the children.)

LW CHILLREN LEARUED LONG AGO.

Selects a record that shows hcw an American
Indian father prepares his child for adult life.
Listens to record with group.

Provides drum for use by children in answering
questions related to the record.

Little Indian Drum

Ycung Pecples Record Club

Catalog No. 619

iist of Approved Instructicnal Recordings
and Tapes, N.Y.C., Board of Educaticn
1263, List wo. 3073.

What did Red fox learn from his father?

Why was it important for Red icx to listen
to the drum?

ilow would your mcther cr fatner teach you
some safety rules?

Why do Red IFex's family and your family
teach yocu these rules?

Asks if class would like tc assist in
making a kind of bcck that childrean used
in Anerica leng ago.
Prepares a facsimile cf a hoera bock as
fellows:
Secures a thin piece of wood (or heavy
cardboard) five inches lecng and twc
inchLes wide.
Places upon the wocd a sheet of paper,
a little smaller than the wccd.

Gathers information from the
pictures.

Realizes that there are other
languages used in other countries.

3eccmes aware of another means
of depicting locations.

Enjoys rotating glcbe.

Jotices the colers on the globe.
Identifies the country.

Says the name aloud.

Recognizes same cclor on varicus
parts of the globe .

Understaudé that it represents
hcdies of water,

Participates in measuring dis-
tance on glcbe.

Becomes aware that Africa is
far away.

Begins to understand that the
globe is a representation of
the world that is very recuced
in size.

Listens intently tc signauls.

Realizes that the drum can communicate
messages.,

Is eager tc imitate the drum signals.

Tells what :ed [fex learned and

demonstrates cn the drum,

Understands that the drum signals let
his father know if Red Fox was safe.

lealizes that this is similar to
cbeying a safety rule today.

Generalizes that families want to

take care of themselves when they

grow up.

Shows willingness tc participate
in class project.

Is interested in haadlinp the

materials,

Across the top prints the alphabet in Watches as teacher prints.
caplital and lcwer case letters. decconizes that it is the alpha-
Prints simple syliables belcw; e.g., pet.

ab, eb, ib, cb, etc,




THE TEACHER

Covers paper with thin sheet cf trans-
parent plastic (or Saran Virap) to re-
present hcra,

rastens all together arocund edges.
Staples tcngue depresscr to bottom
edge for a handle,
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(If desired, children may make indgividual
hernbooks., )

How many pages has this hornbook?

Whet did the children learn from
their hornbooks?
Let us read from the hornbook.
Did people have plastic, cardboard,
etc., long ago?
kxplains that in place of cardboard,
people used wood; in place of plastic,
they used a thin transparent piece of
cow's horn.,
Why did the children call this a
horn book?

Places horn book next to modern bocok.

In what ways are the bocks alike?
In what ways are they different?

Which do you prefer?
Why deo you prefer it?

Uses a kaitting needle, twig, or long
broomstraw to point tc letters cf alphabet
on horn bool,
Why did the teacher (school dame) use
a pcinter during the lesson?

Refers to lesson about Little Indian Drum.
Did Indian children use books long agc?

What did they learn?

How did they learn?

Prepares poem about Indian children.

Annette Wynne, "Indian Children', in
say Hill Arbuthnct, Children and goolks,
New York: Scott, Foresman and Co., 1C57,
p. 156.

Explains meaning of "native land."

Page 26

THE CHILD

Holds hcrnbeck by handle.
Is aware that children long agc
used a similar hock in this way.

Sees that there is only one
page.

Discovers that they learned
how to read.

Reads from hornbook.

Becomes aware that many mate-
rials we use today were not in
existence long ago.

Discovers that books have
changed in format.

Recalls that the transparent
cover is made from a cow's
horn.

Observes the print, paper, their
use by children, etc.

Observes the single page, back
of colcred illustrations, etec.
Makes choice.

Gives own reasons for decision.

Realizes that she was directing
the children's attention to a
letter or syllable.

Discovers that Iadians did not
have hooks.

Is aware tliey learned how to
hunt, send signals, etec.
Rkecalls that their parents
taught them.

Enjoys rhythmic cadence of
pcetry.

Learns that cur native land is
America.

Is aware that our community lcoks

different from the way it did

-

o



Stapies tcngue depresscr to bottom
edge for a handle.

(If desired, children may make individual
hernbooks., )

How many pages has this hornbook?

What did the children learn from
their hornbooks?
Let us read frcm the hornbook.
Did people have plastic, cardboard,
etc., long ago?
Explains that in place of cardboard,
people used wood; in place of plastic,
they used a thin transparent piece of
cow's horn.
Why did the children call this a
horn book?

Places horn book next to modern bool:.,

In what ways are the books alike?
In what ways are they different?

Which do you prefer?
Why do you prefer it?

Uses a knitting needle, twig, or long
broomstraw tc point tc letters cf alphabet
on horn book.
Why did the teacher (school dame) use
a pointer during the lesscn?

Refers to lesson abcut Little Indian Drum.
Lid Indian children use books loag agc?

¥¥hat did they learn?

How did they learn?

Prepares poem about Indian children,

Annette Wynne, "Indian Children', in

day Hill Arbutinct, Children and books,
New York: Scott, Foresman and Co., 157,
p. 156.

Explains meaning of "native land.”

Where in New York would we have to go
to see bears? Why are the bears in the zoo?

Where would we have to go to see tall
trees and woods?

o

Helds hcernbeck by handle,
Is aware that children long agc
used a similar hock ln this way.

Sees that there is only one
page.

Discovers that they learned
how to read.

Reads from hornbook,

Becomes aware that many mate-
rials we use today were not in
existence long ago.

Discovers that books have
changed in format,

Recalls that the transparent
cever is made from a cow's
horn.

CLserves the print, paper, their
use by children, etc.

Observes the single page, back
of colcred illustrations, etz.
Makes choice.

Gives own reasons for decision.

Realizes that she was directing
the children's attention to a
letter or syllable.

Discovers that Iadians did not
have hooks,

Is aware tlhey learned how to
hunt, send signals, etc.
tlecalls that their parents
taught them,

Enjoys rhythmic cadence of
pcetry.

Learns that ocur native land is
America.

Is aware that our comrmunity lcoks
different from the way it did
when Indians lived there.

Recalls that there are bears in
the zoo,.

Remembers places where he has
seen many trees; e.g., park,
country.




TiHE TEACHER

FINDING OUT ADBOUT OUR COMMUNITY

Chants verse emphasizing children's addresses.
“Mary lives on Mott Street, lMott Street,
Mary lives cn Mott Street all year long."

Asks children tc tell the name of the street
on which they live,
Lists streets cn chalkboard,

Hew many streets have we named?

What are socme of the streets you pass
on the way to schocl?

ticw can you find out their names?

Are there only places to live in cur
community or are there other buildings?

Where does ycur mcther market?
Where do you go to get a haircut?
Where dc you go to buy stamps?
Where do you go tc buy a tcothbrusi?

Prepares singing game about various stores
in neighberhood. Marc Richards, "Lets Go
To The Store," in Growing With Music,
Englewocd Cliffs, iew Jersey: Prentice-
Hall, Inc., 1¢66, p. €8.

Brings to children's attention that
people live, work, shop, go to schcol,
etc., in the community.

Introduces the new word “community,"

Plans walk with children to see their
community.

Prcvides a camera.

Directs children's observation to stores,
churches, parks, public buildings, etc.
Encourages children to indicate the build-
ings they wish phcotographed.

After phctographs have been developed,
plans a scrapbcok with the children,
Labels pages as indicated by children;
€eEey

Houses

Stores

Health Services

Places for Fun
Permits children to sort photcgraphs iutc
the various categories.
Reads headinzs alcud with children.

Places completed bcok cn library table.
Encourages children to read and discuss
book with one another.

Notes that a child in the class has mcved
tc another community.

TIE CHILD

Chants lustily with gremp.

Recalls street name.

Understands the symbols are the
nanes of streets.

Sees that there are many streets,
Contributes the name of a street.

Suggests he askshis pareats tc
read street signs to him.

Thinks cof cther buildings; e.g.,
garage, factory, etc.

Names the place that supplies
the service.

Participates actively by performe=
ing suggestions given by cther
cihildren and by suggesting places
himself.

Understands many of the activities
that constitute a community.

Becomes familiar with the word
“community."

Understands the purpose of the
trip.

Recognizes and names places he
censiders important; e.g., pcst
office, restaurant, new cocn-
struction site.

Learns to group tcgether places
that provide similar services.

Classifies pictures.

learns to recognize the hcadings.
Pastes pictures on appropriate
pages.

Bajocys recalling trin,

Jseccmes familicr with scme nHlaces
in the ccmmuaity which he had not
been aware of previcusly.

Is aware that when families nove,
the childrea may go to ancther
schucl,




The Teacher

How could we get in touch with Johnny?
tHow do your parents get in touch with

Page 28

The Child

Notes the many weys people can communicate
with each other even though they do

relatives and friends who live far away?,5t 1ive in the same comaunity .

What would be the best way for all of
us to let Johnny know we miss him?

Distributes paper, crayons, etc.
Helps child write message.

How shall we send the cards to Johnny?

What must we put on the envelope?

How do we know how many stamps tc put
on our large envelope?

Where do we buy stamps?

Where can we find out how many we need?
After we put the stamp on the envelope,
what will we do?

Arranges for trip to post office with
class.
How did the post office help communi-
cate with Johnny?
In what other ways can we keep in touch
with people who live in other communi-
ties?
How could Johnny come to visit us?

Kkeads story to class.

Ezra Jack Keats and Pat Cherr,

My Dog Is Lost, New York:

Thomas Y. Crowell Company, 1960

(A boy who speaks only Spanish seeks his
lost dog in various areas of New York
City.)

Suggests that each child make a
card and send to Johnny.

Creates own card with simple message.

Suggests placing cards in envelope

and mailing them to child's new address.
Learns that address, return address

and stamp are necessary for mailing

a letter.

Notes that stamps can be purchased

at the post office, letter weighed.
Discovers that letters can be mailel ut
the post office as well as at the
mailbox in the street.

Notes process in mailing letters.
Realizes the service performed by
the post office.

Suggests telephone, visits, etc.
Suggests bus and subway.

Spanish speaking child enjoys
interpreting the Spanish words for

the class.

Tells if any streets mentioned are
familiar.

Informs class of any other places he
has visited in New York City.

Have you heard of or visited the streetSpecalls street names.

in New York City where Juanito looked
for his dog?

Do you have friends or relatives who
live in other sections of the city?

Do you know on what streets they

live?

How long does it take you to travel

to visit them?

In what way is their community similar
to our community?

Mary, John and Harry have told us of
different parts of the city. Do you
think that there are many other commu-
nities that make up a city as big as
New York City?

Approximates length of time.

Compares some aspects of the two
communities.

Realizes that there are many other
communities in the city.



Page 29

ADDITIONAL ACTIVITIES

FAMILIES ARE ALIKE, YET DIFFERENT

Provide opportunities for children to understand how families in their culture
live and work together.

Plan a family trip with the children. Use stick puppets and allow children to
take turns acting as different family members.

Getting ready for the trip:
Father tells what he has to do to get ready.
Mother tells what she has to remember to take along,
Grandparents make plans. '
Each of the children tells.what will be needed on the trip.
En route: traveling by cai, subway, bus, train, or plane.

Arriving at the destination (a beach, picnic area, Washington, D.C., visit
to Grandmother's house, etc.):

Puppet figures are held against a picture that serves as backgiround.
What we did on our trip, as told by different family members.

On the way home: ,
Children make up an exciting adventure -- one child strayed away from
the family, was "lost" and then reunited; or, the car broke down; or
there was a snowstorm, etc.

Children draw pictures about the family trip and dictate a class story which
the teacher writes down for them.

Play a guessing game, "Fun at Home."

List on an experience chart words that tell some of the ways in which the
family has fun together. Children make pictures to match the words.
Children dramatize family fun in housekeeping corner.

Arrange a bulletin board display entitled, "Evorybody Helps.!

Use drawings or pictures taken from magazines and newspapers.
Add captions that show the rules of the family for helping one another:

Everybody Helps
Mother works hard to take care of the house.
Susan makes the beds.
John goes to the store.
I watch the baby.
Father goes to work to earn money.

Read a story of family celebrations in William, Andy and Ramon. Talk about

the members of the family and neighbors as seen in the photographs.

For example, find out what Ramon and his mother made when William's grandmother
came to visit? (Figure L)

Display picture books on the library table about families.

Allow time for browsing. Read aloud stories selected by children, such as:
Saturday Walk by Ethel Wright, One Morning in Maine by Robert McCloskey,
My Family by Miriam Schlein, Tough Enough Indians by Ruth Carroll (Modern
Cherokee family life), My Dog Rinty by Ellen Tarry.

Show a filmstrip of how some families live and work tdgether. (Cooperative
Living Series, L5160)

Prepare a mural of children's drawings to show families in many cultures.
"Many Kinds of Families,"

Children use thei. own family as a sample, or they make up others. There
are families with one, two, three, or many more children. There are
families with one parent; some with a grandparent, etc.

The completed chart may then become a representation of a community -- a
place where many families live together.
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Figure L.

From "&lliam, Andy and Ramon by Peter Buckley

and Hortense Jones. The tolt Urban Social Studies
Program, copyright 1966. Helt, Rinehart, Winston Jnc.
Used with permission,
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NAMES TELL A STORY

Keep a cumulative “ist of place names mentioned by the children. Teach them to
read some of the names--Melrose Houses, Chinatown, Lincoln Center, Flushing,
MCA, East Harlem Cormmunity Center, etc. Where did the names originate?

Collect pictures about the history of the local community and peopie or places in
the news for a class scrapbook.

Call attention to an event in the community to take place, a local anniversary,
the opening of a vest-pocket park, a new housing development or shopping center.

Make a picture chart of Communities in New York, starting with the local community.
Children recall the origin of their own community from a previous activity.

Children choose a community name and plan to find out more about its origin; e.g.,
The Bronx, Sheepshead Bay Houses,Frederick Douglass Houses.

Arrange the pictures and names on a wall chart, or make a picture dictionary
of Place Names.

Plan to take the children on a bus tour if possible to summarize what they bave
learned. Select two or three kinds of specialized communities and highlight one
place of interest in eachj e.g., :

A warehouse at a waterfront

A skyscraper office-building in a commercial district

A museum, college, or theater

A large apartment house (for children who live where most houses
are one-or-two family); small homes with gardens (for children
who live in a large apartment houses)

Children check off each place of interest on their tour map as they arrive at a
community. (Rexograph a simple tour map--Figure.5--for children to follow. )

Invite another class to see dioramas the children have made of the various
communities, such as Chinatown, Brocklyn Heights, Harlem, etc.

Review and reinforce what children have learned by showing a film, A City And

Tts People (Film Associates, Los Angeles, California.) Help children compare

The communities in the film with those in their own city.

Rexograph a recreational map of New York City (Figure 6) to use as a record
of places visited by the children both on school and family trips.




A BUS ROUTE AROUND MANHATTAN

Mark a circle around the places as we see them,

Which building is the newest?

42ND STREET

LOWER MANHATTAN
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1. United Nations
2. City Hall Park
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6. New York Public Library
Figure 5, Board of Education Publication
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RECREATIONAL MAP GF NEW YORK CITY

Mark a dot to show where you live,

Mark a place where you and your family have gone for fun.
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LIVING IN OUR COMMUNITY

Develop with the children how communities are similar. Use cards as a guide to
further study: HOUSES STORES SCHOOLS PLAY AREAS etc.

Prepare a series of overhead projection transparencies to be used as overlays in
building up the concept of a commmity. (Figure 7 and 8 for the local
community)

Start with a floor map on which children locate the streets, cross-
roads, school. Project the map on the screen and ask children to
trace the route from school to a nearby street, etc.

Add to the map additional data, such as where children live, the
location of stores, post office, playground, etc,

Project other transparencies as overlays and the cormunity map begins
to grow in complexity. (See sequence for developing overlays in
figures 7 and 8 )

Use 11lustrations in a social studies book that distinguish a picture of a
community)from a map or chart. (Use opaque projector or several copies of
the book,

Can you find the following place on both maps ¢

A bridge, a lake, a small house, an apartment house, a factory,
a school, etc,

Is this community like ours: How is it different? Could we
call this a city community? Why or why not?

(For example, George Garland et al., Your Town and Mine, Boston :Ginn & Co.,
pp. 126-7, or Edna Anderson, Communities and Their Needs, Morristown,
New Jersey: Silver Burdett Co,, 1966, pp. 18-10.

Use pictures such as "A City iS.ees.... (Urban Education Studies) and compare
with the local community.

Plan to bujld a model of a community.

Children may divide up the work by selecting one feature--houses,
stores, (See cards mentioned above.)

Use a large floor plan to direct the activities.

Refer to cardinal directions as the children plan--East (where the sun
comes up in the morning), West (where the sun goes down in the evening),
Nort? (on the right as you face west), Soutn (on the right when you face
east °

Use picture symbols to represent houses, stores, etc.
Read with the children the story of a class engaged in a similar project.

What ideas can we use from the story? (Five Friends at School by
Buckley and Jones, pp. 85-94.)

Make props to a&d to the floor plan or diorama that will become the model
community. Milk cartons of varying size and useful to show homes, stores,
apartment houses, public buildings, skyscrapers, etc.

Evaluate the "community" from time to time.

Do we show the homes? T¥here do families shop? Where are the
schools? How do people travel from place to place?

Do we have enough playgrounds? Could we add places where parents
and children play together?
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Plan a class discussion that would help further thz study of the community.
Criteria to be used in planning a discussion include?

a) Select a topic centered around a problem that is recognized
and accepted by the group.

b) Direct the discussion in a way to assure maximum participation
and genuine critical thinking.

Encourage each child to take part; curb the tendency of some
children to monopolize the discussion and draw out those who
are shy.

c) Call attention to arguments based on evidence as compared with
those based on hearsay.

d) Help children to express opinions freely and to listen te the
point of view of others.

e) Limit the time of discussion to the attention span of the group.
Allow time for a summary and for the group tc decide on next steps,

What Is a Good Community: A Class Discussion
Arrange the group for informal conversation in a semi-circle.

Introduce the problem: We have seen znd heard about how people live in a
community. We have tried to build & model of a community. Now let us
think about the kind of community we wish we could have. What is a gocud
community in which boys and girls would like to grow up?

Start with a leading question; e.g., Do you think we live in a "good"
community? Why do you think so?

Make a list of things children mention. Arrange the comments
in colums: What we like about our community. What we would
like to have. (Allow time for free expression of cpinion.)

Inject other questions from time to time to help keep the discussion
moving, encourage wider participation, or keep the comments to the point.

Who decides what a community should have? .,

How can the people who live in the community help to get a
better community? (This may lead to questions from the children
based on current community action programs.)

Summarize the discussion by asking children to recall what points were made.

What did we say about a "good" community?
Do we need further information: about how our community can be made
better? How can we find oul?

The class and teacher may decide to invite one or two community
leaders to help answer their questions.

The discussion may culminate in a series of children's drawings, a tape
recording of the discussion to be used with other classes or at a parents!
meeting, or a story dictated by the class for ‘the school newspaper.

Keep an up-to-date bulletin board of community events.

Plan a class scrapbook, "This is Parkchester" (or other community) in which
children show the services provided and the people who contribute.

Have an interview program, "What Do You Think?" in which children answer
questions such as: Do we have enough traffic lights (or crossing guards)
at busy corners? How can boys and girls help keep our community clean?



Take 35mm. color pictures during class walks in the community and build a file
of slides to be used at different times for different purposes, such as a
Ytelevision" show.

Scenes of important places in the community (landmarks, public
buildings, parks); different kinds of homes; stores, etc.

Scenes of people who live and work in the community.
Scenes of community changes -- new stores being built, old
stores being vacated, urban renewal projects, seasonal changes

in store windows, etc,

Help the children narrate on tape a story about some of the slides for
the show,

Invite another class, parents and school supervisors to aitend the television
performance,

Rexograph a letter of invitation dictated by the children.
Allow each child to sign his own letter to his parents.

Ask the visitors to take part in a talk about the community after the
“television! show. What changes will be taking place in the community?

s>erve refreshments of foods eaten by people of different ethnic and cultural
backgrounds in the community.,

Visit a school in another community. Compare or contrast the communities.

FAMILIES IN OTHER COMMUNITIES

Introduce this theme by recalling stories of families discussed earlier.

Display pictures of families in other cultures, to stimulate discussions
about family life (Figures 9 and 10 )

Show a filmstrip, Story of Shelter (L43690.15) to illustrate the many kinds
of homes used by people in other lands.

Make a picture chart of the shapes of some houses and indicate the
materials used -- twigs, mud, clay, brick, cement, wood, etc.

Talk over how houses would differ in different climates. Children
who have lived in another climate (Puerto Rico, Cuba, southern
Florida) tell about the homes there.

Try to assemble sample books in other languages -- with cooperation from
the public library, the school library, and parents.

Use selected frames from filmstrips in the series, Children Near and Far

(L4270,1-.18)

Dramatize with children some of the games, work activities, and methods
of travel among people in other cultures.

Discuss services in other communities and compare with services in the
children's community. Guide children's observations through the suggested
questions.,

Read aloud the story of a child or group of children of another land, using
one of the picture-book series available.

For example, Sia in Kilimanjaro by Anna Riwkin-Brick and Astrid Lindgren.

"Sia is a little girl who lives on Kilimanjaro.... Sia and her brother
Sariko live in a little hut like these, with a straw roof. Her mother
and father and younger brothers and sisters live there too. They belong
to the Chaggo people."

Sia is eight years old, old enough to help with family chores, such as
taking care of the baby. In the story, Sia and heér older brother manage
to follow their parents to a festival where they get a personal greeting
from the king.,

Lo
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A HAPPY STORY (Mexico)

Why does this boy look proud? What might his name be?
What tool does his father use when he does woodcarving?
When this boy grows up,
Do you remenber feeling

taught you something

what do you think he will be?

T T o ; a— - TaReSesTImemII e s s
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proud when your father or mother

special?

By permission of United Nations




SHOPPING AT THE STCRE, BURMA
How many differeat things can the family buy in this store?

Why would you call it a kind of "supermarket'?

Find out how the family would say,"Good morning,'" to the
storekeeper in their language. (See Hi,Neighbor Manuals.)

By permission of United Nations
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Use the pictures to guide children in retelling the story, or to raise
questions about life in Sia's community.

Keep the book on the library table, together with other picture books of
children around the world. Encourage children to compare scenes in the
books, note similarities and differences. Help them to draw inferences,

Display realia from the culture described in the story. Assemble dolls,
toys, clothing, household utensils with the help of parents and friends.

Invite a visitor from that nation or a person who has visited there to
tell about family life. Help the children prepare questions to ask the
visitor,

Teach a folksong in the language of the people, or a word of greeting.

Ask children to bring in additional books about families in other lands
when they visit the public library or the school library.

Plan a filmstrip showing. Use selected frames from a filmstrip, and for
each help the children to note: (See list of titles, page 43 )

What can we tell about the way the family lives?

What do they do in their everyday life that is different from our life?

What do they do on special days that is different?

How are the families like our own?
Place a symbol on a globe or map to show where each family group lives. Use a
globe or simplified map to teach relative distance or different ways of travel-
ing to get to each family,

Develop children's interest in the languages of man. Record a conversation
in English and in another language familiar to some children in the class.
Play the tape a few times so that children can imagine what is being said.
Do you recognize an intonation that would give a clue? A key word? Enlist
the cooperation of foreign-language-speaking pupils in the class or in other
grades.

Use large pictures, such as "Families Around the World" - Silver Burdett Co.,
to stimulate a discussion about similarities and differences in family life.

Plan an activity that will give the children in the class an opportunity to
identify with a family in another culture,

let's take a trip to visit one of the families read about. (Select one that
children find especially appealing from the books read and pictures seen.)

Get ready for the trip by developing some understanding of the
great distance to be traveled, the area to be crossed (ocean, mountains,
plain), and some alternate ways of traveling.

For example, if the trip would lead across the ocean:

Ask children to relate personal experiences on a boat or ship.
How big did the ocean look?

Have you ever looked down on a big body of water (an ocean, lake, or
the Sound) from an airplane? How big did the "ocean" look?

Use a large globe held in a pos:ition to show a large expanse of ocean
(colored blue) to develop some idea of the large area to be crossed.

Dramatize a plane trip across the ocean, from point of departure at
the airport to point of arrival; dramatize a trip by ocean liner.
Children may want to debate which method is preferable and why.
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On a globe or map, mark off the location of the place to be visited.

Iet individuval children trace the route from home to .

In which direction will we travel? How do you think we will go? Will

we cross an ocean? Teach map skills involving direction, location through
such books as, Which Way? How Far? Where? (Going Places by W.D. Pattison,
Rand McNally)

Explain to the children the alternatives for traveling -- we might go on a
ship, we might fly in an airplane; or, we might go by car, train, bus, or
airplane (depending upon the place to be visited).

Discuss with the children the advantages and disadvantages of various ways
of traveling.

Help the children think of what they need to know before leaving on their
imaginary trip.

How will we know what the climate or season is? How will we know what
to wear? What should we take with us?

Children venture a guess -- we can look at the pictures in the book
(or filmstrip) once more; we can ask someone who has been there; we
can call up somebody on the telephone, etc.

What will we do when we get there?

Dramatize some family customs learned from the stories and pictures.
Children learn some words in the language (refer to Hi Neighbor
teacher resource materials and recordings), sing a song, perform a
dance, play a game,

Serve a fcod that is eaten in the region and find out how the family
eats together (seated on the ground, at a table, or outdoors.)

Iet's play a game with , our host.

Select one game that the children would learn from their host.
Select one game that will teach hem.

Plan a Ycelebration,” Show pictures of families attending a celebratioen
in the region. Discuss what is happsning in the pictures. Help the
children decide what is happening in the pictures. Help the children
decide what roles they should play in their 'celebration,"

Iisten to a recording of a folksorg that might be part of a fiesta or
other local celebration.

How will we show our host family that we enjoyed our visit?

What would be a good present to give?

What will we say?

What did we learn from our visit?

Shall we invite to come and visit us?

z)
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THEME A: PEOPLE LIVE IN GROUPS

FOR PUPILS: SELECTED BIBLIOGRAPHY

The following listings are selective of recent books that have special value.
Space does not permit listing of all relevant titles. Complete references
can be found in the Approved Library Lists,.
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COPY-
AUTHOR TITLE PUBLISHER ~ RIGHT
Clark, Ann Nolan In My Mother?!s House Viking 1941
Flack, larjorie The New Pet Doubleday 1943
Grifaleoni, Ann City Rhythms Bobbs 1965
Keats, Ezra My Dog is ILost Crowell 1960
Monckton, Llla Tim Minds the Baby Warne 1960
Orgel, Doris Sarah's Room Harper 1963
Ormsby, Virginia It's Saturday Lippincott 1956
Schlein, Ifirdiam My Family Abelard 10€0
Zion, Gene Plant Sitter Harper 1959
Zolotow, Charlotte Do You Know VWhat I!'11 Do? Harper 1958

MATERTALS FOR THEME A
A~V FATERTALS

FILFSTRIPS

45160

COOPERATIVE LIVING SERIES (SZT OF 5)

45640,37 FAILIIES AROUND THE WORLD

45870 FANITIES AROUND T™E WORID

49550 IIVING TOGETHER (SET OF 6)

RECORDINGS

8711.75  DISNEYIAND SONGS FROM ALL AROUMD THEZ WORID
3073. LITTIZ INDIAN DRUM, YOUNG PEOPIZ!S RZCORD CLUB
FIAT PICTURLS

FAMIIITS AND F2TUNDS, DANSVILLE, NEW YORK: F.A,OJEN PUBLISHING COMPANY, 1967.

GOING TO SCHOOL AROUND THE WCRLD, NEJ YORIK:

FAMITIES AROUND THE WORID, NEW YCRK:

TEACHER REFERENCE:

ARBUTHNOT, IAY HILL

SELGER, RUNI CRAVIFORD

CHIIDREN AND BOOKS
GRGVING WITI[ :JUSIC

UNIESCO PUBLICATIONS
SILVER BURDETT COMPANY .

SCOTT-FORESIAN 1957

PRENTICE HALT 19365

AIERICAN FOLISONGS FOR CHILDREN DOUBLEDAY 1943



THEME B: MANY WORKERS SUPPLY MANY SERVICES

Theme B introduces the child to the economics of group living.
aware that everyone needs goods and services and,therefore,is a consumer.

also that not all consumers are producers.

wt

He becomes
He learns

Through the learning activities, the

child perceives economic factors as they relate to the people with whom he comes

in contact.

The teacher helps the child discover that the work each person does is important
because it gives the worker satisfaction and self-respect, serves as a link between
people, and contributes to the world's progress and well-being.

The topic familiarizes the child with the idea of division of lebor,with the

consequences of interdependence of people and specialization in work.

The child

learns the importance of adequate education and training not only for the efficient
performance of specielized work but also for the changes in skills needed to keep

pace with technological advances.
Note:

Tezchers will find Our Workir

World - Families at Work and Neighbors at Work
(Science Research Associates) replete with suggestions and activities, Lessons
may be based upon resource units, activity books, filmstrips and records.

Urban and Rural Education Studies offer study pictures of A Faaily i8...,

Werk Ts... (The John Day Company).

THE TEACHER

WORKERS MAKE THE GOODS WE USE

Helps children become aware that
the things they use were made by
workers. Gathers small assoriment
of toys; e.g., doll, puzzle, etc.
Holds up each object in turn as
children identify it and asks:

Where did we get our doll
(crayons, puzzle)?

Did the man in the store make
the doll or did he Jjust sell
it to us?

Who made the dress

(blouse, slacks, or etc.)
you are wearing?

Did the storekeeper nwke it
or just sell it?

Explains thot whoever makes the dress,
toy, etc.,is a producer of goods.
Tells thet what he made is called

a product.

Displays pictures of penple who
produce goods. (Figure 11,)

What goods are made by this
nerson?

What tools did she use at her
work?

Who will use the clothing she
made?

Helps child understand that the
person who uses the goods is a
consumer.

Reads a story to clarify roles of
producer and consumer.

"The Cap That Mother Made" in
Sidonie M. Gruenberg,
Favorite Stories Old and New

Garden City, llew York:
Doubledzy & Company, iInc., 1942,

THE CHILD

Is curious about the toys.

Watches to see how the teacher uses
then.

Identifies toy by name.

May say it came from the store.

Becomes aware that the doll was not
made in the store.

May say that mother made it or
that it was bought in a store.

Is aware that the storekeeper did
not make the dress.

Learns that a worker who makes some-
thing is called a Pproducer and that
the things he makes are called goods
or products.

Realizes that clothing is a form
of goods.
Identifies needle, scissors, etc.

Understands that he wears the clothing
made by workers.

Learns that consumer is a person like
himself who usec goods.



Garment Worker Figure 11,

By permission of ILGWU
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THE TEACHER

(An old Swedish Tale about a little
boy who refused to sell a cap his

mother had knitted for hinm,)

Who was the producer in the
story ?

What was the product (or
goods) she made?

Who was the consumer in the
story?

Why wouldn't Arders sell the
cap his mother made?

How can you tell that his mother

was pleased to find out that

Anders liked what she had made?

Do workers feel happy to know
that other people appreciate
their work?

Arranges geme to reinforce the meanings

of product, producer, consumer.,

Prepares flash cards on each

of which is pasted one picture

of a product; e.g., an auto,
a dress, a loaf of bread, a
table, a house, etc.
Distributes a card to each of
five or six children.

What is your product, John?

Who is the producer?

Show us what he does to make

the product.
Who would like to be a

consumer of John's product?

What will you do with the
product, Mary?

Proceed in similar manner until all

the products have been used,

SOME WORKERS PRODUCE SERVICES

Develops the understanding that
some workers produce services
instead of making products and
that these. workers too, are
producers.

Intreoduce pictures of workers
producing services, one picture
at a time.

Workers We Know
Dansville, New York:
Instructor Publications,
F.A. Owen Publishing Co.,1967.
(Set of six colored pictures of
workers who produce services,
Twelve word cards and a bulletin
board title card are included in
the set.)
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THE CHILD

Identifies the mother as a
producer.

Urderstands that the cap is the
product.

Identifies Anders as the consumer.

Realizes he liked to use it himself.

Recalls that the mother kissed Anders.

Becomes aware that there is satisfaction
to the producer and to the consumer in
a useful product.

Identifies product in sentence form.
"This product is a loaf of bread."
May be able to identify the baker as
the producer.

Imitates baker's actions in mixing,
baking, etc.

Gives product card to the volunteer
consumer.

Says that she will eat it, use it, etec,



THE TEACHER

Who is this person?

What service does he produce?
How is this service helpful to
other people?

What persons do you know who
produce similar services?

What versons do you know who
produce other services?

wWhat service is produced. by
an actor on television, in
films, or in the theatre?

Reads story about a worker who
produces o service,

Ruth Abel, The New Sitter,

New York: Oxford University
Press, 1950.

How can you tell if the sitter
is a producer?

Did your big brother or sister
ever earn money as & sitter?
What services did they perform?

Who was the consuer in the
story?

When will you be able to be
a baby-sitter?

Helps children distinguish between
goods and servioces,

Labels two boxes; e.g.,
Workers Produée Goods

Workers Produce services

Reads labels with class.
Supplies magazines from

which children may cut
appropriate pictures.

Gives help, if needed, in
classifying pictures correctly.
When sufiicient pictures have
been collected, prepares chart
with two columns, using labels
from the boxes.

Suggests that a few children
volunteer to paste the pictures
in the proper column,

Reads chart with children.

Labels the service or goods provided
under each picture.

Ercourages children to refer to chart
and to read it to one anotler.

Disnlays pictures of people
producing other services.
(Figure 12 .)
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THE CHILD

Identifies worker.

Tells what he thinks the worker does.
Recalls how he and his family have
used these services.

Relates services to jobs held by
people in his family.

Thinks of other services; e.g.,
beautitian, waitress, waiter, pretzel
vendor, baby sitter.

Realizes the actor provides recreation
and fun for other people.

Realizes that the sitter gives service
in caring for children.

Connects idea of producer with workers
in own family.

Recalls what siblings said they did;
e.g., give the baby a bottle.
Understands that the child was the
user of the services.,

Is pleased to know that he may become
a producer.

Sees differences in labels.
Understands differences in meaning.
Concentrates on finding pictures
of goods and of services.

Kecognizes and understands labels.

Joins small group in preparing chart
for class.

Reads labels aloud.
Suggests labels for teacher to print.

Uses chart in free periods.

Enjoys sharing the activity with another
child and in displaying his ability to
read.
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Figure 12,

HMeter Man Reading a Meter (Consolidated Edison)




!

THE TEACHER

What service is this person
performing?

What does he find out when he
reads the meter?

Sings song about a worker who
performs a service.

"Hi! Mister Electric Many
Adeline McCall, This is Music
Boston: Allyn and Bacon, Inc.,
1965, p. 13.

(Verses are included for the
postman, milkman, garbage
collector.)

Encourages children to make up
verses about other workers they
have mentioned who produce
services.,

Records rhymes in book for

library corner.

Suggests that children add

their illustrations.

Seleats a stere, bank, factory or
construction site in the beighbor-
hood as a basis for a study in

depth of the kinds of work people
do. Plans to select an example of a
producer of goods; e.g., a bakery
and an example of a producer of
services; e.g., a bank.

The Baker and His Workers

At snack time, discusses with chil-
dren the type of cookies they prefer.

Where can you buy cookies?

iAre the cookies yon buy always
made in the store in which you
buy them?

Where are cookies made?

What are home-made cookies?

Shall we mix our cookie dough
by hand or use an electric
mixer? (Depends upon whether a
mother will bring one to school
for the class to use.)

Which way is faster?

Does the cookie taste different-
ly if mixed by hand or machine?

Supplies simple cookie recipe on
chart.

deads aloud with class.

Explains fractional amounts of in-
gredients make a sufficient number
of cookies for class.

Would the baker, who makes
cookies for the neigliborhood,
need myre or less amounts of
flour; sugar, etc.?
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THE CHILD

May not have seen a man reading a meter.

Learns that he is finding out how much
gas (electricity) has been used,

Becomes more familiar with various
types of services,
Enjoys singing about the workers.

Creates{®ooperatively) simple rhymes
about workers and their services.

Rereads rhymes about workers.

Illustrates a worker performing a
service.

Expresses individual preferences.
Hears preferences of others.
Is aware that everyone's taste is not the same.

Mentions supermarket, grocery, bakery, etc.
Knows that some stores sell packaged cookies that
are made elsewhere.

May know of a bakery that bakes its own goods.
Learns that they are made at home.

Prefers to do the mixing himself rather than
watch an electric mixer.

Realizes the machine is faster.
Is reasssurred that the cookie tastes the same.

Reads ingredients aloud.
Becomes aware of basic ingredients needed by
baker.

fealizes the baker uses much larger quantities.
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.
é THE TEACHER THE CHILD
i Why would it be difficult for Becomes aware that it would be hard work to mix
| the baker to mix such a lot of and would take a long time.
dough by hand? ]
Rexographs a recipe for each child Shows recipe to mother. .
to take home. Secures her interest in the project.
COOKIE RECIPE
4
K
§ 1/2 cup of butter Names the ingredients.
' \ 1/2 cup of sugar Tells if any are uswd in his home.
1l egg Helps in measuring.
3/4 cup of flour Notes amounts used for class.

1/2 teaspoon of salt
(May substitute margarine for
butter. Makes 40 small wafers.)

Mix sugar and butter.

Add beaten egg.

Add flour sifted with salt.
Drop from a teaspoon onto a
greased cookie sheet like small
marbles, well apart.

Bake 10-15 minutes at 400°

On the day that the mixing and bak- Is interested in using the materials.
; ing takes place, assembles ingredients Understands that he is going to produce something.
' and equipment.

} j Ascertains that each worker Accepts rules about health and cleanliness.

| | washes hands before partici-

1 pating.

r Encourages children to comment Uses descriptive words; e.g., smooth, sticky,
on appearance, odor, etc. of sweet, etc.
batter.

( Gives each child a turn at mix- Participates as a worker.

{ ing the batter. Watches to see how other children work. Awaits

4 his turn.
Permits each child to measure Feels that he has a part in the finished product.
and place a teaspoonful of Works cooperatively with group.

batter on the cookie sheet.

Assigns small groups to speci- Willingly accepts responsibility.
fic clean-up jobs .

Serves cookies at snack time. Is pleased to eat what he participated in making.
Who are the producers? Is aware that the children are the producers.
Who are the consumers? Realizes that the class is consuming the cookies.
What are the goods? Understands that the qookie is the product.

Asks if children liked the cookies Reports to class if mother tried the recipe

well enough to try to make them at for the family.

home with mother.

Plans trip to a local bakery. Makss
arrangement with the baker in ad-
vance concernipg time most convenient.

: Discusses with children plans for

: visiting bakery. Is interested in seeing professional bakers at
| work.
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THE TEACHER

How will we travel?

What safety rules must we
observe?

What health rules must w:
observe at the bakery?

Pevelops with children the infor-
mation they are curious about.

Who works in the bakery?

What special jobs do they have!
What tools do they use?

What ingredients do they use?
How does the baker know how
much to bake?

Why do some bakers work at
night?

Why did the workers decide to
be bakers?

After the trip, discusses with

children the information they gained
and what, in addition, they needed to

discover.

Provides pictures to supply the
additional information sought by

children. (Figure 13.)

Can you show how the baker takes the
trays of dough and places them into

the oven?

What special smell does a bakery

have? Do you like the smell?

What does the baker need to know

to do a good job?

How is the bakery oven different

from the one in your home?

Here is the baker removing the
finished loaves of bread at the other
end of the traveling oven. (Figure 1l,)

How does the baker know when the

bread is done?

How does your mother know when
the bread is done?

How does a moving oven help to
produce more loaves of bread?

Suggests that children dictate a
letter of thanks to the baker.

Writes letter as dictated.

Accompanies class to nearby mail

box to mail letter.
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THE CHILD

Determines location and route.
Recalls safety rules.

Suggests not touching the baked goods, etc.

Contributes quest’.ns he wishes answered.

Discovers answers by observing and by asking
questions during trip.
Expresses opinions.

Asks other questions related %o what they
had seen,

Seeks answers in the pictures.
Realizes pictures provide another source of
information.

Imitates baker.

Recalls pleasant odor.
Appreciates skills needed.

Compares home and bakery facilities.

Draws on class and home experience.
Recalls mother's devices for testing cake or

bread.
Sees how machinery helps do the work.

Is aware that baker has been kind and patient.

Expresses thankse.

Has a feeling of accomplishment.
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Figure 14.



THE TEACHER

Summarizes the learnings, as
suggested by children, on a chart.

THE CHILD

Compares the materials and methods used in class
and at bakery.

Our Class

Mixes batter with a spoon.

Uses flour, sugar, eggs,
butter, salt.

Uses a small amount.

Eats the cookies.

The Bakery
Mixes batter in a machine.

Uses flour, sugar, eggs, butter, salt.

Uses a large amount.

Sells the cookies.

Places on library table picture
books about the bakery; e.g.,

Carla Greene, I Want to Be a Baker,
Chicago, Illinois: Children's Press
Inc., 1956 .

Jene Barr, Baker Bill, Chicago,
Illinois: Albert Whitman & Company,
1953.

Reads story about Swedish children
who bake a cake for their mother.

May Lindman, Flicka, Ricka,
Dicka Bake a Cake, Chicago, Illinois:
X n ompany, 1955.

Why did the children want to
bake a cake?

Now that you have baked in
school, would you and your big
sisters or brothers bake at
home?

Who were the producers in the
story?

Who were the consumers?

What did they produce?

Is curious to find out if he recognizes any of the
baking activities.

Relates pictures to own knowledge.
Accepts books as source of information.

Feels that he and the Swedish children have
something in common.

Appreciates the special reason.
May be willing to try if helped by siblings as
in story.

Identifies the children.

Identifies those who ate the cake.
Knows the cake was produced.




THE TEACHER

EDUCATION AFFECTS WORK

Helps children become aware thet certain
work requires special schooling.

Aliki Brandenberg,

A Weed Is A Flower:

The Life of George Washington Carver,
Englewood Cliffs, New Jersey:
Prentice-Hall, Inc., 1965.

(Although this book is a biography
written for older children, the
illustrations are of wvalue in pre-
senting the story to young children.
The teacher may use the text for her
own reference and then adapt the story
to the level of the children's under-
standing. )

What did George Washingion Carver
like best when he was a little boy?

What other great man was George
Washington Carver named for?

Wwhat did George Washington Carver
decide that he wanted to be?

What did he have to learn?

How did he help other people through
what he learned?

Could he have helped the farmers if
he had not studied?

What are some of the things George
Washington Carver discovered could
be made from peanuts?

How did George Washington Carver help
everyone in the world through what he
learned?

Dr. Carver was a scientist. He ex-
perimented and discovered meny things.

If you wanted to become a scientist
what would you have to do?

How would you begin while you are
small to find out about things?¥

Helps children relate scientific learnings

to themselves.

Prepares the science corner with sweet
potatoes, jars and water for planting
potatoes, peanuts, magnifying glass,
soil, flower pots, chopping bowl and
chopper.

Suggests that children plant sweet
potatoes in water and discover how
they grow.
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THE CHILD

Is attracted by the colorful
illustrations.

Learns that he liked plants and
flowers.

Connects name with George Washington,
our first president.

May say that he wanted to be a
plant doctor.

Realizes he must learn about soil,
climate, etc,

Tells how he helped the poor farmers.
Realizes that it was his knowledge
that was needed.

Recalls products; e.g., .peanut oil,

peanut butter.

Realizes that many people use today
what Dr. Carver taught.

Learns what a scientist is.

May say that he has to experiment
or study.

Realizes that he can ask questions,
use science corner for experiments,
etc.

Is attracted by the materials and
equipment. Connects his activities
with those of George Washington Carver.

Enjoys vsing materials. Watches for
changes. Observes details of growth.



THE TEACHER

Helps children plant unroasted shelled
peenuts in moist soil.

Provides roasted peanuts and chopping
equipment so children can make own
peanut butter,

Rubs shelled roasted peanut on piece
of paper and holds to light to show
the peenut oil.

Encourages children to engage in these
activities independently.

Discusses his observations and experiments
with each child.

Mekes clear to children that this is how
scientists often work.

Provides time for child to show and
explain his experiment to the class.

Invites to visit the class, persons from
the community whose work required special
training in college; e.g., pharmacist,
oculist, dentist, etc,.

Encourages children to prepare in advance
questions to ask the visitor.

Writes questions on chalkboard as
dictated by children.

What does an oculist (pharmecist, or
etc,) do?

Why did you become an oculist?

How long did you go to school?

What did you study in school?

How does your work help other people?
Do you like your work?

Rexographs questions and distributes to
children. Reads questions with class.
Suggests that children invite their
parents to come to hear the visitor.

Prepares invitation to parents with help
of class.

On day of visit, introduces visitor to
class by name; e.g., Dr. John Jones.
Gives visitor rexographed question
sheet to guide his answers.

Encourages parents and children to ask
other questions,

Leads the applause at end of visit.

Thenks the visitor or chooses a child
in advance to express the appreciation
of the class.
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THE CHILD

Gains habits of independence in
observation of details.

Is interested in reenacting some
of Dr. Carver's discoveries.

Begins to understand how to go
about finding out about things.

Is pleased with the confidence shown
in him,

Feels that what he is doiug is
important.

Grows to realize how scientists
work.

Shares results of his experiment,
Feels proud that he has discovered
something by himself.

Suggests local persons with whom he
may have had some contact.

Learns to plan in advance.

Dictates questions., May be able to
supply partial answers. Has
opportunity to think more deeply
about the work.

Is reminded of what the purpose of
the visit is. Understands the
questions. Is pleased to include
his family in a school activity.
Helps prepare the invitation.

Observes teacher's courtesy. Realizes
that the visitor is a special guest
and an important: person.

Is proud if he or parent can
contribute.

Understands that this is one way to oo
show that he enjoyed the visitor's talk.

Learns to express his thanks verbally.




IR Y E RN XK X

THE TEACHER

HOW MACHINES HELP US

To help children become acquainted

with some of the wide variety of machines
in use, announces a new display of
picture books about machinery in

library corner. Suggests children
examine themn.,

Russell Hoban, What Does It Do and
How Does It Work? New York:
Harper and Row, 1959.

Jerome Leavitt, True Book of Tools
For Building, Chicago, Illinois,
Children's Press, 1955.

Julius Schwartz, I Know A Magic
House, New York: McGraw Hill, 1956.

B.J.Syrocki, What Is A Machine?
Chicago, Illinois: DBenefic Press,

1960.

After children have had the
opportunity to look at the picture
books, asks children to identify
some of the machines by name and
to tell what work they perform.

Plans an action game to reinforce
knowledge of nanie and use of
machine. Suggests that one child
in center of circle show how he
would use a machine and that the
other children imitate his actions
and guess the name of the machine.

Provides crayons and paper so that
children may draw some of the machines
that have been mentioned; e.g.,
electric toaster, washing machine,
tractor, bulldozer, sewing machine,
etc.

Helps children label each illustration.
Collects illustrations to combine
into one book aboubt machines.

Alerts children to the machines
that they use in school by asking:
How can we fasten the pages
together so that we will have
a. book about machines?
Provides stapler or hole punch for
children's use.
What would we have used if
we did not have a stapler?
Why is the stapler better for
this job?

Locks at various books displayed.
Knows that the books are about
machines.,

Jdentifies the machines with which
he is familiar.

Tells their purpose.

Listens to the information given
by other children.

Participates in class game by
demonstrating vigorously.

Demonstrates his knowledge of a

machine and its use.

Learns from other children's performance,
about machines with which he is less
familiar.

Shows by drawings the machines of
which he is aware.

Writes with teacher's help or reads
what she writes,
Contributes to class project.

Suggests sewing, pasting, pinning,
stapling, %ieing, etc.

Uses or watches stapler being used.
Chooses one of the methods previously

suggested.
Realizes that it was faster and stronger.




THE TEACHER

Helps children become aware of other
machines in the school by arranging
a trip to the office to see the type-
writer, rexograph machine, adding
machine, mimeograph machine, etc.
Secures permission in advance so
that children may watch a worker
use the machine,

Who is using the machines?

How did tiiey learn to use

the machines?

Could you learn to use the

machine?

What will you have to know
before you can use a type-
writer?

THE CHILD

Watches worker use machine.
Notes sound of machine, speed,
moving parts, etc.

Sees that some children from upper
grades, teacher aides, and secretaries
use the machines,

Thinks that someone showed them
or they went to school to learn.

May say that he would like to use them
and is eager to learn.

Realizes that he will have to know
how to read the letters on the
keyboard and how to spell.




THE _TEACHER

SEASONS AND CLIMATE AFFECT WORK

Prepares game to help children become aware
that some chores may be performed only in
certain seasons,

Sxplains names of seaswuns,

Recites verses of game, Encourages chil-
dren to perform appropriate action to
words.,

York in Seasons

Shovel snow in winter
Paint the house in spring
Fspairs his teys in summer

These chores the seasons bring.

Take the bhaby out: im summer
Gather leaves in fall

Knit a scarf in winter
There's a time for all.

Suggests that children name and imitate
other seasonal jobs,

Provides materials so that children may
depict people doing winter jobs.

Mix soap flakes and water until it is &
thick paste,

Suggest that children spread it on
colored construction paper to repre-
sent snow, Ask children to use crayons
to draw men working in the snow.

Discusses kinds of fruit available in fruit
store at various times, where they come from,

who grows them,

When do we see peaches in the market?

Do peaches grow where it is warm or
cold?

From what. part of our country do they
come? Who has heard of Georgia peaches?
Why do we call them Georglia peaches?
Shows map of the United States. Reviews
directions with children; e.,g., North,
South, East, West.

Helps children locate Georgia and New
York on map, |

Which has the warmer (colder) weather,
Georgia or New York?

When do people pick peaches to send to
us?

Why can't they pick peaches at other
times?

What must the workers do when all the
peaches have been picked?

THE CHILD

Learns the four seasons.
Becomes aware of the character-
istics of the seasons,

Suits the actions to words.
Enjoys imitating the chores.

Realizes why certain things can
be done only at certain times,

Tells of other jobs he has seen
performed and the time of the
year; e.g., sanitation truck
flushes streets in summer.,

Enjoys mixing and sharing a new
media,

Uses imagination and draws on past
observations to depict people at
work in winter,

Recalls that it is during the
summer,

Deduces that they grow where it
is warm,

May infer that they come from
South where it is wars. Learns
that peaches grow in a place
called Georgia. Learns cardinal
directions,

Iearns directions on map.

Ohserves relative locations.

Realizes that Georgia and New York
ars two states.

Draws conclusion based on map
learnings,

Recalls that it is in summer.

Infers that peaches are not ripe.

Discovers that they must look
els¢ vyhere for work,
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THE_TEACHER

Teaches song to help children understand
the work of the pickers.

"My Apple Tree" in Music For Living Through
The Day, Morristown, New Jersey: Silver
Burdett Company, 1962,

If we wish to eat the apples curselves
how might we get them from the trees?

How would we get them if we wanted to
sell them?

Why would the pickers be more careful?

Organizes game to promote conscious recog-
nition that producers of some food are
dependent on seasonal work.

“"Fruit Sale}' adapted from Jessie H, Bancroift,
Games, New York: Macmillan Co., 1937,

Asks children to choose a season in which
the sale takes place.

What fruits do we see in the store at
that time?

Suggests that on way to school or when
shopping with mother look to see what
fruits are displayed.

Chooses a market man and a buyer.
other children are the fruit.

The
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THE CHILD

Thinks that he could shake tree or
wait until the apples fall,

Realizes he must use a ladder and
basket and pick carefully. .

Understands that the fruit must be
in good condition to sell.

Enjoys the stooping, feeling,
grasping, swinging activities in
the game.

Reinforces through dramatization
his learnings about fruits in
season,

Identifies a season by name; e.g.,
summer,

May say watermelon, peaches, etc. .

Connects school learnings with
daily living.

Enjoys the activity of stooping,
swinging, etc,

Participates in the dramatization.
Is aware of seasonal nature of
fruits,

Feels fruit.

Comments on kind and quality.

Buyer: "Have you any fruit to sell?"
Seller: '"More fresh fruit than you
can tell,”
Buyer: "Some are too hard to eat (soft,
sour, sweet, etc)!
Buyer: "Why don't you have cherries (or
a fruit out of season)?"
Seller: '"Pickers are not p:lck:lngcherrlea -= NOW.

This is not the time they grow."

Buyer selects one piece of fruit. Takes chosen
child by hand and swings it back and forth
three times. The fruit (child) is bought and
follows the buyer as he shops.

Identifies fruits by name.
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THE TEACHER

LOCATION AFFECTS WORK

499992900

Shows class large picture of dairy farm.
(Dairy Panorama, from the National Dairy
Council, 202 East 44 Street, New York, N.Y.,
10017.)

What do you think this picture is about?

What kind of farm raises cows?
If children do not know the term informs
them that it is a dairy farm,

What products does the farmer get from
the cows?

¥hat do cows eat?

¥Where do they have to go to be able to
eat all the grass they need?

Where do you think the dairy farm is
located?

Why don't we have dairy farms in New
York City?

Plays singing, question and answer game to
reinforce knowledge of what animals are to
be found on a farm and what the animals need
for food.

"Feeding Time)' in Music for Living
Through The Day, Morristown, New Jersey:
Silver Burdett Company, 1962, p. 55.

If people want to work on a farm where
would they go to live?

Why couldn’t someone live in the city
and go to a farm to work every day?

Shows class large picture of city scene.
(Urban Panorama from The National Dairy
Council, 202 East 44 Street, New York,

N.Y., 10017.)

What do you see in this picture?

What do you call a place that has many
tall buildings, streets and people?

What kind of work do people who live in
the city do?

Encourages children to relate the kind
of work members of their families do.
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THE CHILD

Observes the many activities shown
in the picture.

May think that it is about a farm.

Learns the term "dairy farm.”

Enumerates butter, milk, cream,
cheese.

Learns that they eat grass.

Discovers that they need large
grassy fields.

Infers that it is in the country.

Is aware that there is insufficient space
in city. Farms are locrted where there
is space for the cows to graze.

Becomes more familiar with some
aspects of farm life.

Understands that farm animals are
large and need open spaces.

Infers that they would have to live
in the country.

Realizes the distance would be too
great for daily travel.

Observes the many activities shown

in the picture.
Compares with activities s:aown in

Farm Panorama.

Enumerates buildings, streets, cars,
people, etc.

May answer that it is a city.
Itemizes such Jjobs as working in stores,

driving a bus, operating a machine in
a factory, working in an office, etc.
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THE TEACHER

Show pictures from Families and Their Needs,
Silver Burdett Company, 1966, pp. 57, 58, 87.

Do people who work in factories and stores
have much space to work in?

Why do so many people come to the city to
look for work?

Why do some people like to work in the
country?

Why do some people like to work in the
city?

Helps children think about the jobs avail-
able in different locations by suggesting
that they make dioramas about where they
would like to work and the kind of job they
would like to do there,

Asks children to bring in shoeboxes,
candy boxes, etc.

Supplies materials; e.g., clay for
trees and animals, small boxes for
houses, crayons, scissors, paper, paste,
small sticks, etc,

Invites another class to see completed dis-
play.

Encourages each child to explain his diorama
to visitors,
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THE CHILD
Observes pictures,

Comments that there are many people
crowded together,

Thinks that there are more jobs
there,

Realizes that some people love animals,
fresh air, outdoor jobs,

Thinks that they like to be with many
other people, like the amusements,
shops, etc,

Thinks about jobs available in city
and in country.

Decides which he likes best for him-
self,

Cooperates by supplying own box for
diorama,

Uses materials creatively and inde-
pendently, Shows knowledge of jobs
in country or city.

Explains why he depicted country or
city.

Tells why he likes the job he
depicted.



THE TEACHER

PIYIDING THE WORK

Plans a visit with class to a
construction site. If possible,
visits it from time to time to
watch progress.

What did some men have to

do before these workers

began to build?

What machinery did they use
to move the dirt?

What happens after theéy have
dug the space for the founda-
tion?

What machinery do they use
then?

What are some of the materials
that go into making a building?

What will the workers do after
they have completed this
building?

DevelopSthe sequence of operations

with the aid of a filmstrip.
Building a House

(Audio- Visual List No. 1669.03

Board of Education, City of New York)

How many men are working on
this building?

What are some of the work you
see them doing?

How did they learn to do their
jobs?

Reads story to reinforce idea of the
division of labor and different kinds

of machinery used.

Dorothy Walter Baruch,

"How the Road Was Built" in
Favorite Stories 0ld and New,
Garden City, New York: Doubleday
and Company, Inc., 1942, p. Lk,

What did the surveyors do?
What did the driver of the
gasoline shovel do?

What did the driver of the
dump truck do?

What did the grader do?

What did the steam roller do?

¥What did the cOncrete mixer do?

Who was happy to use the road?
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_THE CHILD

Is aware that they tore down the
old building or cleared the plot
of ground.

Learns names of construction
machinery; e.g., dredge, bulldozer.
Realizes that men must bring
building materials.

Learns names of other machinery;
e.g., cranes,
Observes the materials on the building
site; e.g., concrete, steel, wood,

etc.
Becomes alert to the need of the workers
to find another construction job.

Sees that there are many workers.

Observes that some are digging, some
are oa the truck, etc.

May say that some men taught the
others.

Learns specific terms for hitherto

vague generalizations.

Sees sequential steps in building a road.
Becomes aware of interdependence of
workers.

Learns need for this skill.
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THE TEACHER

To understand how building workers
are dependent on one another play
a game.

What Would Happen:

If the truck broke down and
could not carry away the dirt.
If the steel beams were not
delivered?

If it rained all week and filled
the excavation with water:
If the carpenter became ill?

Encourage children to use imagination
in posing similar problems for the
class to answer.

Reads poem to illustrate that only
the most simple building can be
done without help.

Three Little Pigs in Verse,
Illustrated by William P. duBois
New York: Viking Press, 1962.

Which house was the most
difficult to build?

What do we call a man who
builds with bricks?

Why were the little pigs
able to build their house
without help?

Why couldn't a man build
an apartment house by
himself?
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THE CHILD

Uses imagination and ingenuity in
trying to find solution.

Begins to realize how each task is
dependent on the completion of a
previous step-

Enjoys thinking about other events
which could cause delays for th=z
construction workers.

Identifies the materials of which
the houses were made.

Finds out that the brick house was
most difficult.
Learns the word, "bricklayer."

Realizes that the houses were small.

Understands that the material is too
heavy to handle alone.

Is aware that it would take too long.
Recalls that special skills are needed.
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ADDITIONAL ACTIVITIES

COMMUNITIES DIFFER IN GOODS AND SERVICES THEY PROVIDE

This theme may be introduced through a discussion about the meaning of work.
What dces work mean?
When your parents go to work each day, do you know what work they do?

What work do people in our school do? Do you see other people at work
in the community?

What happens to the things people make when they work?
Do people do useful work even if they don't make something?
CONSUMER OR PRODUCER?

Help children understand how producers of goods and services differ from
consumers,

Display a chart with pictures of things a family usually buys, Add other
pictures suggested by the children (bread, toys, shoes, etc,),

Ask children if they know where these things come from, Elicit that they are
products made by people who work, called producers of goods.

Develop the understanding in different ways:

As you look around the room, can you name objects that people

produced? Children use appropriate vocabulary in their discussion,
€.fs, I see blocks, Do yvou know how they were made? Another child
answers: Somebody worked to make them (or produce them), The

children continue by talking about objects in the room - crayons, chalk-
board, books, etc,

Use pictures of people at work.(Fipurell ),
What does this lady produce? What tools does she use in her work?

Collect other pictures for a class scrapbook of people at work,

Some children will invariably mention jobs that involve the production of services,

Show a picture of a worker performing a service (Figure 12),
Explain that people rerform useful jobs to produce services,
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Ask children to tell about other jobs in which people produce goods or services,

List these in two columns, let the children help to classify jobs mentioned:

Producers of Goods Producers of Services

Baker (illustrated) Typist (illustrated)

Dressmaker (illustrated) Teacher(illustrated)
Cook (illustrated) Dentist(illustrated)
etc. etco

Elieit from children what happens to the goods and services produced by workers,

Use the pictures collected for the scrapbook (above) and objects around the room,

Explain that the people who use the roods or services are consumers,
What are some goods we use as consumers? (chalk, paper, food, shoes, etc.)
What are some services we use as consumers? (librarian, dentist, teacher, etec,)

Read aloud the picture-book story, One Mitten Lewis by Helen Kay., Ask children
if they can recognize the consumer in the story? Who is the producer? Is Lewis
a good consumer? Why?

Guide children in producing something useful - a book cover, plastic pencil case,

jello, butter, etc,

Children carry out their job and tell that they are producing goods.
As they make use of the goods, they call themselves consumers of goods.,



What does this worker produce?

What tools does she use?

What do you think she does at her job?

Do you know someone who does the same kind of work?

Office Worker - N,Y.C. Board o Health

ERI

Aruitoxt provided by Eic:




#who is the producer in this picture?
How can you tell which one is the consumer?

Does this person prodwe goods or services”
What kind of machines doss a dentist use?

Child Visiting the Dentist figure 16,
By permission of American Dental Association

ERI!

Aruitoxt provided by Eic:

i
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Discuss with the children whether or not the work done by mothers at home can be
called goods or services (or both),

Children draw pictures of mother producing goods (sewing, baking), and
producing services (shopping, cleaning, or reading to the children, etc,)

They draw pictures of themselves as consumers of goods and of services,

Pictures are added to the scrapbook (above), and the book title is
added: Producers and Consumers,

Use pictures of producers and consumers in a social studies book, such as Families
at_Works Our Working World, p. 176.

Can you find the pictures of producers?
Can you find the consumers?
Show us how each person would perform his job.

Help children to understand that families long ago were producers as well as con-
sumers of many things they needed,

Read a story of Indian life, such as Good Hunting, Little Indian by
Pegegy Parish, Talk over with the children how the family got its food,
How is it different from the way our family gets its food?

Show a filmstrip, such as Colonial Children to find out how families
who lived a long time ago produced goods and services.,

If you were 1living in this family, what jobs would you have? Why did
the family make its own clothing? Its own candles, butier, etc,?
What services did the family produce? (Repeat the filmstrip to find
the answer,)

Show pictures of people at work in our time,
How are the jobs different in our time from the way they were in the old days? What

special jobs do workers have today? What happens if a specialist
does not do his job?

THEY ALL GO TO WORK

Arouse interest in finding out what work people in the community perform,

Read aloud the story, "The Cat Who Wondered" by Lucy Sprague Mitchell (In Animals,
Plants and Machines, D.C. Heath,) (Also reproduced in Families a. Work: Resource
Unit, p. 93, op cit.) It starts:

"Once there was a little cat who lived outside the city., Every morning
the little cat watched the men and women go away from their homes,
Where do they go?"

(The story tells that one person went to a job as a radio announcer,
another as bank teller, typist, shoe salesman, etc,)

Ask children to dramatize the jobs in the story.

They may change the story to "The Boy Who Wondered." How would it be
different from the cat's story?

First children may want to talk about how their parents travel to work.

They take a walk around the neighborhood to find out different ways of traveling.

They contribute drawings or cut out pictures for a wall chart.

Use the list of producers of goods and services previously developed,
Add other jobs children mention, classifying each as producer of goods or serviceg,
Which column has more kinds of Jjobs? Are there more people producing goods or services,

i
I

Select a store, factory, or construction site in the school neighborhood as & N

basis for a study in depth of jobs people perform, Two types are suggested here,

but the teacher should select jobs that are available and familiar to the children, hid



People Who Work in the Bakery (procucers of goods): A Study in Depth

Motivate interest by discussing how they helped their mothers bake cookies for
the Cake Sale, From experiences with baking in the home (or classroom), children
will be able to compare and contrast how baking is done commercially, Children
show interest in packaged cookies or those used at snack time, How are they
baked?

Develop a chart based on a classroom experience of the steps in baking the cookies:
ingredients, tools, procedures,

Give children an opportunity to prepare a cookie dough which may be baked by a
parent and brought to class for children to eat,

Prepare a recipe on a chart for making cookies,
Let children follow the steps as they use play dough in their dramatic play,

Encourage children to express what they smell, feel, taste as they prepare cookies
and eat them, e,g., smooth, sticky, soft, warm, sweet, etc,

Name the ingredients used in making the dough (flour, eges, sugar, water, butter
or other shortening), What do we use in making cookies? Later, when they visit
the bakery they will be able to recognize and name some of the things they observe,

What are some tools and ecuipment mothers use at home when they bake cookies?

Use pictures ( Figures 17, 18 and 19) to help children compare the efficiency
of a hand beater and an electric beater,

A Trip To A Bakery

Select a bakery that children may be able to visit, (A local bake shop or a large
commercial plant, such as Continental Bzking Co,, in The Bronx,)

Before the trip to the bakery:

Make aprropriate arrangements with the school supervisor and the bakery,
Get written permission from parents,

Trace on a commnity map the route to be followed and how they will go
(walk, ride on bus or subway), What safety rules must we observe?

How will we behave at the bakery? Why must we be sure not to touch any-
thing there (safety and health reasons)?

What do we want to find out? What questions shall we ask the baker?

Who works there?

What special jobs do they have?
What tools do they use?

What do they put into the dough?

How does the baker know how much bread or cake to bake?
Why do some bakers have to work at night?
Why did the workers decide to become bakers?

During the trip:

Children observe the rules previously discussed,

If practical, the teacher takes pictures of the visit as a record,

The teacher is alert to learning possibilities that may arise unexpectedly,
C:ildren look for answers to ouestions and take turns asking other questions,

After the trip:

Talk over what they liked about the trip, what they learned, and what they
still needed to find out,

Send a letter of thanks dictated by the children,
Summarize the learnings with a chart comparing how mothers bake at home

and how baking is done commercially, How is the baking process similar?
How is it different ?




LET'S FII'D OUT

Children discover that
neither a wooden spoon,

. Figure 17,
By permission of Scisnce
Research Associates

By permission of Science Research
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‘nor a hand-operated
machine, can produce

Associates Figure 18,
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as well ahd as fast as
an electric machine.

By permission of Science Research Associates Figure 19,
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Mother Bakery

Mixes dough with spoon or 1, Mixes dough in big machine,
beater (hand or electric),

Uses flour, butter, eggs, 2, Uses flour, butter, eggs,
sugar, sugar,

Rolls out dough with hard 3. Rolls out dough with hand
rolling pin, rolling pin.,

L. Uses cookie cutter, L, Uses machine cookie cutter,
5. Works alone 5. Several people help.

6. Stores cookies for family 6. Packages cookies to sell in store.
to eat, Collects money,

Help children to infer from the chart how baking at home and in the bakery may be
compared and contrasted,

If a trip to a large bakery is not practical, show them a motion picture, such as
Bakery Beat (Cahill), which helps to answer questions, such as: How are cookies
baked at a cookie factory? Why do bakers work at night? What machines do they
use?

Ask children if they would like to go into the bakery business? What will be
needed? (See sugpested development in Families at Work: Our Working World,
Resource Unit, Lesson 21.)

Review the kinds of machinesused in bakeries, such as the ones in Stories About
Sally, pp. 86=91 (165-021)

For children especially interested in the work of bakers, make books available,
such as I Want to Be a Baker by Carla Greene,

Explain that a long time ago people usually did their own baking of all bread,
cakes, and cookies,

How do families today get their bread, rolls, cakes, and cookies? Write an
experience chart, somewhat like the following:

We Eat Bread and Cake

Mother bakes bread and cake,
She buys bread and cake at a food store,
She buys bread and cake at the bakery,

Let!'s find out more about the bakery,

Help children locate bakeries on a map of the community.

Why do families buy in a bakery? How do the baked goods, sold in a bakery

differ from those in a grocery store?

Hov do bakeries differ from one another? Show samples (and let them taste

differences), of cakes or cookies sold in bake shops representing different
culture groups - French-style, Spanish-style, Jewish-style, Italian-style,

ete,

Parents may be able to help assemble the sample cakes and discuss with the

children how each is made,

People Who Build Houses

Help children follow the steps in constructing a building to see special jobs
and division of labor,

If possible, tane them to an actual construction site in the neighborhood,
visit it together from time to time to watch progress.

Develop the sequence of operation with the aid of a filmstrip, such as
Building a House (1669.C3). Children find answers to such questions as:




R - 1 ¢ ¢ < - 3 o " - sugar,

3. Rolls out dough with hand 3. Rolls out dough with hand
rolling pin, rolling pin,

L, Uses cookie cutter, L4, Uses machine cookie cutter,

5. Works alone 5. Several people help,

6. Stores cookies for family 6. Packages cookies to sell in store,
to eat, Collects money.

Help children to infer from the chart how baking at home and in the bakery may be
compared and contrasted,

If a trip to a large bakery is not practical, show them a motion picture, such as
Bakery Beat (Cahill), which helps to answer questions, such as: How are cookies
baked at a cookie factory? Why do bakers work at night? What machines do they
use?

Ask children if they would like to go into the bakery business? What will be
needed? (See sugpested development in Families at Work: Our Working World,
Resource Unit, Lesson 21,)

Review the kinds of machinesused in bakeries, such as the ones in Stories About
Sally, pp. 86=91 (165-021)

For children especially interested in the work of bakers, make books available,
such as I Want to Be a Baker by Carla Greene.

Explain that a long time ago people usually did their own baking of all bread,
cakes, and cookies,

How do families today get their bread, rolls, cakes, and cookies? Write an
experience chart, somewhat like the following:

We Eat Bread and Cake

Mother bakes bread and cake,
She buys bread and cake at a food store,
She buys bread and cake at the bakery,

Let's find out more about the bakery,

Help children locate bakeries on arap of the community,

Why do families buy in a bakery? How do the baked goods, sold in a bakery

differ from those in a grocery store?

Hov do bakeries differ from one arother? Show samples (and let them taste

differences), of cakes or cookies sold in bake shoprs representing different
culture groups - French-style, Spanish-style, Jewish-style, Italian-style,

ete,

Parents may be able to help assemble the sample cakes and discuss with the

children how each is made,

People Who Build Houses

Help children follow the steps in constructing a building to see special jobs
and division of labor,

If possible, take them to an actual congtruction site in the neighborhood,
visit it together from time to time to watch progress.,

Develop the sequence of operation with the aid of a filmstrip, such as
Building a House (1669.03). Children find answers to such questions as:

What do the men need to do first?

VWhat machines do they use?

What haprens next? And next?, etc,

What are some building workers called?

What do these workers do when the building is finished?

LE
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Build a house in the classroom with blocks, toy machines, signs. .As the
children build, they learn to use appropriate vocabu}ary - the driver of
a bulldozer, a dump truck; or, the carpenter, the bricklayer, etc.

Invite a building worker to class to answer some of the children's questions,

What. do you have to know to do your job?
How did you learn it?
Do you have a family at home?

! Play the recording, Building a City.
Encourage children to imitate the sounds of tools and machines and to dramatize
the action,

Sing a song about a building worker, e.g., The Carpenter (Figure 20).

Play a matching game of building workers and their tools or arrange pictures of
o specialized workers inthe order in vhich they help to build,

architect trowel
builder flashlight
electrician blueprint
bricklayer bricks

1 . plumber saw

‘ carpenter pipes

Use sketches of building workers in a social studies book to help with the game,

Learning About Our Neighbors (165-738,1) pp.164=5
Your Torn and Mine (165=022) pr., 122=5

To understand how building workers are dependent on one another, let the children
imagine, What Would Ha-pen If..e¢.?

It rained for a whole week while the house was being built,
The cement mixer broke down,

The truck did not bring the pipes.

The carpenter got sick and did not come to work.

The builder or owner did not have enough money,

When We Grow Up

H2lp children identify with workers and their special jobs,

' Use a tape recorder to interview all or some of the children, as for
* a redio interview:

Good morning, Margaret? What kind of job do you heve?
1 Why did you pick this kind of job? (Each child responds
spontaneously, )

Play back the recording so that the children can hear what they said,
They may want to draw pictures or bring in pictures of the jobs they
ment ioned,

q Follow up on some of the jobs children mentioned,

Why do you want to be a radio announcer?
What kind of training will you need?
1 How will you know vwhat training you need?

Let children pick a favorite kind of job, List ways of finding out and rexograph
the questions as a guide, (Refer to chart, How We Find Oui, page....)

What does a do?
What does he need to learn?
What tools does he use?
How is he trained to use machines?
Why does going to school help people get a good job?
Q : How can people get jobs when their o0ld ones are no longer available?
Eﬂ{ﬂi o (running an elevator)
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Children dramatize the action as they sing about
building workers,
The Carpenter
English Words by Delia Rios  Brazilian Folk Sang
When vou saw a piece of wood, you make two motions.
These two motions will help vou sing the song,
fo)
2—N — 1
— @
e
i. The car - pen - ter is saw - ing, So we will help him,
2. The car - pen - ter is sand ; ing, So we will help him,
: T s ] I
' — —— s
v
We'll help him saw the lum - ber, Saw all the lum - ber.
We'll help him sand the lum - ber, Sand all the lum - ber
F :__—
! T N I l f A
. o —— ) —-@-
< | =
He goes ris, We go ras, He goes ris, We g0 ras,
He goes zzish, We go  zzash, He goes zzish, We go zzash,
A
1 |
1 e
J .
Till the work is  fn - ished, We'll not

3. The carpenter is hammering,
So we will help him,
We'll help him drive the nails in,
Drive all the nails in.
He goes bing, we go hang,
He goes bing, we go bang,
Till the work is finished,
We'll not stop.

Figure

stop.

Here's a folk song with an appealing mel-
ody that lends itself to rhythms. Its
amusing words will fascinate youngsters
and they can easily be dramatized. For
classes studying carpentry or the build-
ing profession, the song is a natural.
From Making Music Your Own. Book 2,
© 1363 Siiver Burdett Company. Used
by permission of the publisher.

20,
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Plan a visit with the class to the school library to get information about jobs,
Inform the librarian in advance so that she may gather appropriate books,

Review rules of behavior in the library

How to find a seat,

How to meet the librarian,
How to handle books,
How to behave while children are reading,

Introduce the librarian who shows children where the books are kept, She may have
a few on a separate table for the class, such as the I Want to Be.... Series by
Carla Greene,

Children select books to read in the library and throse they will be allowed to
take home, (These can be used with the help of parents, brothers and sisters,
or friends,)

After the library visit, children fill in information they needed about their
Job., They dictate information for their booklet about the job and add this to
their own drawings, stories, or pictures,

Invite a worker to class to help answer additional questions -~ a school worker,
parent, etc, Children find out more about the job, the working conditions,
safety and health regulations, training, education, They learn vhat a union is
and how it helps people get better working conditions,

Teach or reinforce the way the class behaves when a visitor is present,
Plan together the questions they will ask,

Allow opportunity for spontaneous questions,

At the end of the visit, follow social amenities previously taught,
Later, send a cooperative letter of appreciation, enclosing original
material that may have been inspired by the visit.

Help children stretch their imagination to the future. What new jobs will there
be vhen we grow up? (astronaut, frogman, weather forecaster, computer operators,
ete,)

Show a picture of computer operators at work, (Figure 21)
Discuss picture with children, Have children bring in
pictures illustrating other jobs,

Discuss a familiar situation involving the help and cooperation of many people,

Class monitors
The people who work in the school lunchroom,

What are the special jobs of each?
What do they need to do? What do they need to remember?
What haprens if the person does not do his job?

Arrange a class activity, such as a class party, that would illustrate how division
of labor and specialization improve efficiency,

Plan with the children what they will do at the party; e.g.,
We will eat, We will dress up, We will play, sing, or
dance, .

Highlight the need for dividing up the jobs in planning for the

party and in carrying out the plans, Some children will help

to buy refreshments, others distribute refreshments; some will
help with the cleanup; and so on,

Each job is important to the success of the party, und each
child selects a special job that will help all the other children,

Display a series of large photographs, such as Work Is, . ., . (Urban Education
Series, John Day,)

Ask children to take turns describing the work people do in the
pictures, Add other pictures assembled by the children from
magazines and newspapers, or those drawn or painted by them,

Children tell why this worker's job is important tc¢ himself and
to others, They imagine the worker as a member of @ family, and
what he or she may 2~ to do during leisure time,
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WORKING AT A COMPUTER

The men work with a machine that stores up a great deal
of information. The information is stored on a kind of tape
recording which you can see in the background.

To get the information, a computer operator puts a tape on
the machine, another worker types out a question, and prestol
The answer comes through on the typewriter.

Do you know someone who works with a computer? Invite him or
her to tell the class about the information it stores.

Make up a problem you would like to have answered by a big
memory machine. For example, if the names and addresses of
all six-year old boys and girls in the community were stored
there, i* might help us to invite them to a park festiwval.

Figure 21, By permission of I.B.M.
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Money In Our Pockets

Discuss with the children why they think people get money for the work they do.

Children dramatize how people perform different jobs, (See Lesson 15, Families
at Work: Our Working World,)

Children take turns pantomiming the work they do - a pilot, bus driver,
nurse, typist, etc, Each worker then receives money, which the teacher
calls wages.,

After several (or all) children have had a chance to ear.a wages, they
are helped to arrive at the understanding that money is a form of
exchange for some services performed,

Develop understandin~s to show how money moves in a continuous flow from one person
(consumer) to another, (producer).

Arrange a corner of the classroom as a store,
The children decide what kind of business they would like to have - a
toy store, a restaurant, a shoe store, a grocery, etc,

What will we need for our store:

Children mention goods, equipment, helpers, They learn
that the business man must have money to buy these items
before he can start his business,

How will we do business?

Children take turns as customers and sales people, The
customer picks out what to buy and pays with play money.
(Where did the customer get the money?)

The storekeeper collects all the receipts, What will he
do with all the money?

Children dictate as the teacher makes a rebus list on &
chart:

1, He pays for rent, lights, telephone,

2, He buys more goods for the store,

3, He pays some money to the worker,

L, He keeps some money for his family needs,
5, He saves some money in the bank,

The money is then distributed among children who represent the people
to whom the money is paid,

Where does the money go next? Does it ever stop moving?
What would happen if a worker put his money in a box and
did not spend it?

Use actual experiences witl money to strengthen understandings.,

Collect pennies for cookies at snack time,
When the supply is low, the teacher and children count and remove the amount
of money needed to order more cookies,

Are we using the money that we collected?
What if there is not enough money?

What if there is more than enough?

How could we use extra earnings?

Suggest to children that they should imagine having one dollar of their own
to spend. What would you buy?

Help them find the cost of various items they mention = going to
the movies, buying a box of crayons, buying candy, a toy, etc,

When they mention something that costs more than a dollar, list
24 4, anathar aaluumm for later d3 ecrission.



T <  Children dramatize how people perform different jobs., (See Lesson 15, Families
at Work: Our Working World,)

Children take turns pantomiming the work they do - a pilot, bus driver,
nurse, typist, etc, Each worker then receives money, which the teacher
calls wages,

After several (or all) children have had a chance to earn wages, they
are helped to arrive at the understanding that money is a form of
exchange for some services performed,

Develop understandings to show how money moves in a continuous flcw from one person
(consumer) to another. (producer),

Arrange a corner of the classroom as a store,
The children decide what kind of business they would like to have - a
toy store, a restaurant, a shoe store, a grocery, etc,

What will we need for our store:
Children mention goods, equipment, helpers, They learn
that the business man must have money to buy these items
before he can start his business,

How will we do business?
Children tal2 turns as customers and sales people, The
customer picks out what to buy and pays with play money.,
(Where did the customer get the money?)

The storekeeper collects all the receipts, What will he
do with all the money?

Children dictate as the teacher makes a rebus list on a
chart:

1, He pays for rent, lights, telephone,

2, He buys more goods for the store,

3. He pays some money to the worker,

L. He keeps some money for his family needs,
5. He saves some money in the bank,

The money is then distributed among children who represent the people
to whom the money is paid,

Where does the money go next? Does it ever stop moving?
What would happen if a worker put his money in a box and
did not spend it?

Use actual experiences with money to strengthen understandings,

Collect pennies for cooklies at snack time,
When the supply is low, the teacher and children count and remove the amount
of money needed to order more cookies.

Are we using the money that we collected?
What if there is not enough money?

What if there is more than enough?

How could we use extra earnings?

Suggest to children that they should imagine having one dollar of their own
to spend, What would you buy?

Help them find the cost of various items they mention =- going to
the movies, buying a box of crayons, buying candy, a toy, etc,
When they mention something that costs more than a dollar, list
it in another column for later discussion,

Children find that they most make a choice between different items
in spending the money., So, too, do parents, At another time,
they talk over how people can get things that cost more than the
money they have, How can each person save money to be used in the

future?
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Plan a trip to the bank so that children can see how threir savings are
used, :

What shall we ask the manager? What do we want to see in the
bank?

How can money work to earn more money? (Prepare the children with
some of the activities recommended in the Activity Book, Lesson 20,
Families at Work: Our Working World,

After the trip, list some questions that children still want

arswered, Invite the bank manager to class to wateh a film, Money
in the Banke—~and Out (Churchill films),

Talk about the film together and find answers to questions,

Place on the library table books about money for children who are interested
in coins and saving,

The True Book of Money by Benjamin Elkin (63-23=004)
Money Round the World br Al Hine (63-23~006)

Read together stories about earnings, buying and spending, such as:

Ask Mr, Bear by Marjorie Flack (a gift for mother) 71-00-461
Taro and the Tofu by Masako Matsuno (too much change from the

storekeeper)71=41-=007
Mike Mulligan and His Steam Shovel by Virginia Burton (getting

paid for doing a job) 71-00-246
Annie's Spending Spree by Nancy Watson 91-02-431

Discuss with the class why it is important to take care of our possessions.

What happens if you lose your gloves?
What could your mother have used the money for instead of buying new
gloves?

Why should we take care of brushes, crayons, and other school
materials?

Make a roller movie showing how families spend and save money,
Help the children prepare to tell about the movie as it is showvm,

Have children take turns as narrator., The class may select the best narrator
to record the seript on tape,

Plan a "world's fair'" exhibit of foods, clothing, other items made in different
communities (including some produced in their own community), Invite the
cooperation of parents and other resource persons in assembling the materials,
classifying and arranging them., Invite other classes, community leaders, the
principal and other administrative or supervisory staff to visit the fair,
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THEME C: GOVERNMENT SUPPLIES SERVICES TO MEET PEOPLE'S NEEDS

NOTE TO THE TEACHER:

The suggested learning activities in Themes A and B are developed in
detail as examples of techniques which may be used to foster conceptual
thinking in the young child.

Themes C, D, E, and F present the suggested learning activities
without further elaboration of specific techniques, with which it is
assumed the teacher is familiar at this point. The choice of activities
and the inclusion or substitution of other activities are left to the
teacher's discretion.

To the child in the first grade, the term ''government' has little meaning.
Usually he defines government in terms of his limited contacts with persons
currently in high government positions, as when he sees the President or the
Mayor on television. However, although the young child has little understanding
of the various branches of government, he does have some contact with govern-
ment agencies which serve him and his family. His concept of what government
is and how it affects him can be extended.

A park, playground, post office and the school represent services with
which the children can identify. Theme C helps to clarify why government is
needed to supply these services; how people take part in government; how these
services are paid for; and how best they may be used.

FOR ALL THE PEOPLE
Plans trip in neighborhood at election time to see posters of persons campaigning
for government offices.

Who are these persons?

How can you find out?

What does the poster say?

Why is the poster theere?

What can we learn from the poster?

How do people choose who is to hold an office in government?

Ask children to bring in pictures of persons in government from newspapers
and magazines.

Help children arrange a bulletin board and label name and office under picture
of government official.

Arrange for children to listen to news broadcase on radio or television.
Suggest that they pay particular attention to the names of government officials
and for what reason they are in the news.

Alternative trip may be arranged to local office of state assemblyman or
he may be invited to school to greet the children and answer their questions.

Suggest that class hold an election to vote for class officers. Supply
pencils and papers for ballots.

How do we know who won?

PEOPLE PAY TAXES TO THE GOVERNMENT FOR SERVICES
Plans trip to neighborhood store to purchase turtle, or etc., for class.

If what we buy costs fifty cents, why must we give the sales person fifty-

three cents?

Who gets the three cents?

Inform class that money paid to the government is called a "tax."
Does everyone pay a tax when he makes a purchase?




What does the govermment do with all the money it collects from the people?
Develop the understanding that citizens pool their money (taxes) to buy goods
or services that benefit everyone (government services).

Let children choose a job, which makes him a wage earner. Give cach child a
card on which his job is written. (The cards may have been developed in a
previous theme.)

As the child receives the card, the teacher says: 'Martin, you are a wage
earner. You work in the supermarket.'" '"Alice, you are a wage earner, you
work in a dress factory." etc.

They dramatize the work they do. The teacher gives out play money as wages
that they earned. (Children may be given uneven amounts to illustrate that
some wage earners receive higher wages than thers.)

For more mature children, dramatize how taxes are collected by various govern-
ment agencies.

The teacher plays the part of President

"We need money from wage earners to pay the mailmen for their help, to build

a new post office, to keep the army in good order, or to take care of people
who cannot work. Wage earners need to help by paying taxes.'

Children give some of their wages to buy these services and the taxes are placed
in a room pool.

(At other times, the teacher plays the part of Governor....or Mayor....aid
wage earners give part of their money.)

Arrange the class as government workers who receive wages from the tax money--
policemen, teachers, sanitation workers, crossing guards, building inspectors,
etc.

Make a picture chart of government services that they use, somewhat as follows:

FOR ALL THE PEOPLE
Picture of Picture of Picture of
Mayor.... Governor.... President...
(Sketches of
pictures of
government
services (Highways) (Post Office)
~-Health Station)

Develop a cooperative reading chart based on what the children have learned.
Prepare rexograph copies for children to paste into their notebooks.
Families Pay Taxes

Families pay taxes when they buy things.

Families pay taxes when they buy cigarettes.

Families pay taxes when they use a car.

Families pay taxes on wages (income).
Children bring in pictures or sales checks, tax stamps, tax forms, etc., to
illustrate their own notebooks.
Play a game in which one child pantomines a government service and the group
guesses what it is.
Show a filmstrip from the series, OQur Community Workers (51450). How do the
workers help "all the people"? What other government services do you think are
needed in our community? How can people in the community get t-ese services?
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ead together the story, "Helen Helps Our Families" in Our torking World: Families
L Uorite pe 227-8, It is about a public health nurse, Let children tell some of
thelr experiences with a nurse.

GOVEZIRIENT PROVIDES EDUCATIONAL SERVICES
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Clarifyr or reinforce children's understanding of why schools are important,
Discuse with children:

Why do you come to school? Why is it a good idea for all children -~ rich and
poor -- to go to school?

Can you think of times when you wish that you could read or write better?

Where does the money come from to build a school?

If we were to build a school, what do we need to find out?
tlhere we will build the school in the community.
Uhat kind of school it 1:ill be--primary, intermediate, high school, or college,
“Tho does the work of building the school.

Draw a large outline of a school building on a wall chart.
Children recall some jobs of building workers from a previous theme, and they
aramatize--digging, putting vp girders, bricks, etc,

Children add to the drawing classrooms with desks, chairs,
chalkboards, cupboards, etc.

Who goes to the school.

Fill up the seats with pupils drawn to represent various
ethnic groups,

Who works at the school.

Add at appropriate places - teachers, health workers, lunchroom
workers, custodians, etc,

Invite the principal to follow the "construction" of the school at
different stages. Ask his advice as needed.

Invite other first-graders to see the school building and to make suggestions.
Would you like to go to this school?
What shall we add to the outside of the buildipg?
Why is a payground part of a school?
Dramatize how we would explain our school to a new child in class.
Discuss with the children why it is important to take care of school property,
such as books, supplies, equipment.
Children listen to a tape recording (WNYE Neighbors and Friends Series)
"This is Our School"--school building and people in it.
They talk over what they have learned.
What does it tell us that we did not know?
They listen to another tape in the series--policeman, postman, fireman,
health worker--and tell how each provides a service to "all the people."
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GOVERNMENT PROVIDES RECREATIONAL SERVICES

A Safe Place to Play
Present children with another familiar community service for study.
Show pictures in the series, Recreation is....(Urban Education, 290.594.41)
Ask children to tell why places to play are considered important in the
community. Why do government agencies need to pay for playgrounds? (A
service that individuals could not afford to buy for themselves.)
Talk about the play areas in the community. Where do you like to play
after school?
Plan a walk to the local public playground.
Children demonstrate how they use the different pieces of equipment.
They use appropriate vocabulary as they demonstrate:
I go up the stairs and down on the sliding pond.
I swing way up high on the swing.
I ride up and down with my friend on the seesaw.
I build a tunnel in the sandbox, etc.
Children tell how they are careful as they use the playground.
Why is it a good thing to play in a playground rather than on a street?
Do children ever get hurt there? Why?
What can we do so that other children won't get hurt?
What can we do so that we don't get hurt?
Children interview the park man to find out what his duties are.
They ask him to tell what children should do to keep the playground clean
and safe.
They look at the condition of the equipment--a broken swing, sand strewn
over the pavement, etc.
What happened? What do you think caused it? What can we do ti improve
the condition of the playground?
In the classroom, children plan a campaign to keep their playgrounds clean and safe.
They make posters or signs with help from the teacher.
They display the posters in selected areas, with permission from the principal.
They read together a story, "A New Place to Play,'" Hunnicut, et al, We
Live With Others, New York: Singer, 1963, pp. 35-44.
What did these children do to get a better place to play?
How could we get a new place to play in our community?
Children make up and dramatize a debate to decide if the community can
use a new playground or vest-pocket park.
They choose a side: a) I think we need a playground even if we have to
pay more taxes. b) I think it will cost too much money and I don't
want to pay taxes.
They invite parents, principal, another class to hear the debate.
PEOPLE SHOULD USE SERVICES WISELY
To help children put into practice ways of using government services wisely,
plans visit to neighborhood and playground.
Let us look at the equipment.
Which slides, swings, etc., are broken and cannot be used?
How do you think that they were broken?
Why would it be better if the equipment were in good condition?
What can we do to get the equipment repaired?
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Discusses with children what the letter should say. Writes as children dictate.
Reads letter to children.
How should it be signed to show it came from a group rather than from one
person?
Plans to walk to mail-box with children to mail letter.
When reply arrives reads to class.
Asks class what they wish to do if repairs are not made.
If repairs are made, asks class what they should do.
Reads story to show that clean water is a service we need and use.
Lucy Sprague Mitchell, '"How the Singing Water Got to the Tub', in Favorite
Stories 0ld and New. Garden City, New York: Doubleday & Company, Inc., 1942.
Where is there water near us?
Why is it better to have water piped into our homes than to scoop it up
from puddles, rivers, etc."
Where does the government keep the water that comes from the rivers,
etc. in the story we read?
Tells the word '"reservoir' if not offered by the children.
Why does the government ask us not to waste water?
Plans trip to reservoir so that class can see the vast storage of water.
Leads discussion and answers questions.
Ask children to imagine ''What Would Happen?'" in certain instances:
If the playground were closed down.
If someone took away all the books from the public library.
If the traffic lights went out of order.
Invite the crossing guard to come to class to discuss safety in the street.
Children may become interested in her work and ask questions:
Areyou a police lady? Why do you wear a uniform?
How long do you have to stay on the job each day?
How did you learn what to do?
Who pays you?
Refer once more to the community map. Show location of some government services.
Plan with the children ways of keeping the school building and playgrounds
safe, clean, and attrative.
Share learnings with other children in the school through a corridor display,
a presentation to the Civic Club or Student Council, or a drawing for the school
newspaper.
Keep abreast of news items dealing with taxes, public leaders, community changes
through the bulletin board or in daily conversations.
For a special occasion, such as Election Day, show a motion picture which all
first-graders might share: A Community Keeps House (Film Associates, Los Angeles,
California).
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lTHEME D: COMVUNITIES ARE INTERDEPENDENT

Food is a basic need of all families and is part of each child'!s daily experience,
The food industry was selected for this grade to develop concepts involving
division of labor, specialization, and interdependence. The study of food may

be aprroached through all three topics here developed, Teachers may, hovever,
select only one or two of them to promote the desired understandings. The
criteria are the experiential background, maturity, and attention span of the
particular group, as well as the materials available,

The learning activities which follow suggest ways in which history and social
science concepts can be developed through a study of food, For science and
health learnings relating to food the teacher will refer to courses of study in
those curriculum areas,

HCOW DOES NEW YORK CITY GET FOOD?

Call attention to the variety of foods through discussion with children,

What foods do we eat for breakfast, lunch, and dinner?
Where does Mother get the food she serves?
Could your family grow the foods they eat?

Kinds of Foods

List on chalkboard or chart (in words or pictures) foods children mention,
With the help of children, classify the foods as:

Foods from Animals

Meat
Fish
Eges
Chicken
Milk

Ask questions about the sources of some of the foods mentioned:

come from?

Do you know vhere bananas come from?
bananas, aprles, corn, etc?

Foods from Plants

Peas
Carrots
Pineapple
Cereal
Rice

Where do foods

Where does milk come from? Where does meat come from?

What kind of climate is necessary to grow

Discuss ways in which the class will find answers to their questions., The teacher
will select foods to be studied according to the interests and background of the
children and the resources available,

Prepare charts which will be a guide to further study.

We Want to Find

Out

Where does
Where does
Where does
Where does

our food come from?
our milk come from?
our meat come from?
corn come from?

How We Will Find Out

We will ask our parents and other people,
We will ask the storekeeper, '

le will look at pictures,

We will look at books,

We will look at filmstrips,
We will listen to records,
We will listen to stories,
We will take a trip.

Use large pictures of different kinds of farm animals and food, (See Figures 22,
23, 2l, and 25) Elicit from the children answers to questions, such as:

A Dairy Farm
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The food industry was selected for this grade to develop concepts involving
division of labor, specialization, and interdependence, The study of food may
be aprroached through all three topics here developed, Teachers may, hovever,
select only one or two of them to promote the desired understandings, The
criteria are the experiential background, maturity, and attention span of the
rarticular group, as well as the materials available,

The learning activities which follow suggest ways in which history and social
science concepts can be developed through a study of food, For science and
health learnings relating to food the teacher will refer to courses of study in
those curriculum areas,

HCW DOES NEW YORK CITY GET FOOD?

Call attention to the variety of foods through discussion with children,
What foods do we eat for breakfast, lunch, and dinner?
Where does Mother get the food she serves?
Could your family grow the foods they eat?

Kinds of Foods

List on chalkboard or chart (in words or pictures) foods children mention,
With the help of children, classify the foods as:

Foods from Animals Foods from Plants
Meat Peas

Fish Carrot s

Egegs Pineapple

Chicken Cereal

Milk Rice

Ask questions about the sources of some of the foods mentioned: Where do foods
come from? Where does milk come from? Where does meat come from?

Do you know vhere bananas come from? What kind of climate is necessary to grow
bananas, aprles, corn, etc?

Discuss ways in which the class will find answers to their questions, The teacher
will select foods to be studied according to the interests and background of the
children and the resources available,

Prepare charts which will be a guide to further study,

We Want to Find Out

Where does our food come from?
Where does our milk come from?
Where does our meat come from?
Where does corn come from?

How We Will Find Out

We will ask our parents and other people, We will look at filmstrips,

We will ask the storekeeper, We will listen to records,
We will look at pictures, We will listen to stories,
We will look at books, We will take a trip.

Use large pictures of different kinds of farm animals and food, (See Figures 22,
23, 2ly and 25% Elicit from the children answers to questions, such as:

A Dairy Farm

Where does milk come from?

v'rat kind of animals do you see on this farm?

What do cows eat?

What kind of buildings are on a dairy farm?

What machines does the farmer use?

How do you trink the farmer takes care of the cows in cold weather?
Are there dairy farms near our community?
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ANIDALS W& USE AS FOOD

VWhat kind of food do we get from animals such as these?
Can you find out what food the animals eat?
What other animal foods do we eat?

Figure 22,
PLAITS W2 UsE W FOGD

How many veretables can you racognize?

In how many different ways do we ecal plants?
1s it true that when we eat animal food we are
also eating plant food?

Figure 23,
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A DAIRY FARM

Why is this called a dairy farm?
vhy are the cows standing outside the barn?
what are the farm buildings in the background used for?

Figure 2,

A PINBAPPLE FARM

Can you tell how the pineapples grow on ile plants?

Why do you think the rows are so even?

Find Hawaii or a globe and trace the route of a ship carrying
pineapples,
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Plants Ve Use As Food

Where does corn grow?

Does corn gro¥w in cold weather?

Does corn grow without water?

Does corn grow without sun?

How do machines help the corn farmers?

(Understandings about other kinds of farms can be developed in the same way.,)

Review the kinds of farms by showing the film, Machines That Help the Farmer
(Film Associates of Californin, Los Angeles). Can you name some of the machines?

Use filmstrips (on successive days), such as those in the series, "Farm Fathers"
(4L6050), "Life on a Large Ranch" (46040,11), "Life on a Small Farm" (46040,12),
*To a Ferm" (48970.12),

Show selected portions of each filmstrip to find answers to such questions as:

Where does meat come from?
How do cowboys work on a ranch? What is a ranch? What machines do farmers
use?

Guide children in constructing a farm with blocks or drawing one on a floor
diagram, They use symbols or toys to show buildings, farmers, machines, animals,
ete, They dramatize the work farmers do.

Visit the school library to find picture books about farms, The children may
read for themselves; the librarian may select one story to read aloud,

Plan cooking experience with children, Obtain apples, sugar, knife, stove, and
pot, Discuss the routines to be followed when cooking such as washing hands,
washing fruit, being careful of hot stove, etc,

Write recipe on a chart which children will follow and eheck off,

How to Make Applesauce

Wash 6 apples.

Cut into gquarters.,

Put in saucepan,

Cover with water,

Cook until very soft.

Add sugar to taste,

Strain through large sieve,

When aprlesauce is cool, serve in baking cups with plastic spoons. Encourage
children to comment on taste, texture, cnlor, ete, and compare to raw aprle, Help
children to understand that cooking lends variety and is also a way of preserving
fruit.,

Rexograph recipe for children to take home for use with family,

Discuss with the children how they think we depend on the help and cooperation of
many people to get our food,

Children prepare booklets in which they show:
Vhy farmers are important to city people,
vhy workers in food fac.ories are important,
How workers in food stores help us,
They draw picturec or use pictures cul from magazines and newspapers,
Play a matching game to match the kind of farm to the food:
dairy aprles

poultry meat
ranch spinach



Joes corn grow without sun:
How do machines help the corn farmers?

(Understandings about other kinds of farms can be developed in the same way.)

Review the kinds of farms by showing the film, Machines That Help the Farmer
(Film Associates of Californi», Los Angeles). Can you name some of the machines?

Use filmstrips (on successive days), such as those in the series, "Farm Fathers"
(46050), "Life on a Large Ranch" (L4040,11), "Life on a Small Farm" (46040,12),
*To a Farm" (48970,12),

Show selected portions of each filmstrip te find answers to such questions as:

Where does meat come from?
How do cowboys work on a ranch? What is a ranch? What machines do farmers
use?

Guide children in constructing a farm with blocks or drawing one on a floor
diagram, They use symbols or toys to show buildings, farmers, machines, animals,
etc, They dramatize the work farmers do.

Visit the school library to find picture books about farms, The children may
read for themselvesy the librarian may select one story to read aloud.

Plan cooking experience with children, Obtain apples, sugar, knife, stove, and
pot, Discuss the routines to be followed when cooking such as washing hands,
washing fruit, being careful of hot stove, etc,

Write recipe on a chart which children will follow and eheck off,

How to Make Applesauce

Wash 6 apples,

Cut into quarters,

Put in saucepan.

Cover with water,

Cook until very soft.

Add sugar to taste,

Strain through large sieve,

When aprlesauce is cool, serve in baking cups with plastic spoons., Encourage
children to comment on taste, texture, color, ete, and compare to raw aprle, Help
children to understand that cooking lends variety and is also a way of preserving
fruit,

Rexograph recipe for children to take home for use with family,

Discuss vith the children how they thin% we depend on the help and cooperation of
many people to get our food,

Children prepare booklets in which they show:
Yhy farmers are important to city people,
Why workers in food fac'ories are important,
How workers in food stores help us,

They draw pictures or use pictures cut from magazines and newspapers,

Play a matching game to match the kind of farm to the food:

dairy aprles
poultry meat
ranch spinach
vheat flour
fruit tomatoes
vegetable egps
turkeys

Tell for one week the names of foods eaten in the lunchroom, Make a list of the
foods on a chart and help children discover the variety in their menu,
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From Farm to Store

Plan an imaginary meal and trace on an outline map of the United States where the
foods may come from. Children refer to West, South, North or East as they follow
the foods to the source.

Children look at pictures of children shopring in Supermarket by Baugh and
Pulsifer, (Chandler). They compare with their own picture of the trip to
the supermarket,

They dramatize shopring at a supermarket in their own "store" and invite
another class to share the experience.

Play a cumulative game of foods, e.g., (a la "This is the House that Jack Built"),

I am an orange. Who piants my seeds? (Child calls on another child).
I am an orange grower, I plant the seeds., Who sprays the bushes?

I spray the bushes., Vho picks the oranges?

I pick the oranges, Who packs them in crates?

I pack them in crates, Who drives the truck to market? ete, etc,

Call attention to the many ways in which foods are sold.

Show different kinds of packaged food.

Use ac*mal foods, samples, labels, wrappers, or pictures.

Include examples of bread products, canned foods, frozen foods, dried,
and powdered foods.

Ask children to tell in how many ways their mothers buy some foods at
the storej e.g. peas, milk products.

Discuss with the children:

Why are foods canned? Why are foods frozen? How are some foods stored
from farm to market?

Help children to become aware of the many steps involved in the processing of milk.
Show a filmstripj e.g., "Milk from Cow to You" (62350.11).

How does the milk get from the farm to the store?
What machines are used in the dairy?

How is the milk kept clean?

Why do dairy workers rush to get the milk processed?

At a second showing of the filmstrip, let the children pantomime the steps.

Who will work at the pasteurizing machine?
Who will work at the bottling machine?
Who will work at loading the trucks?

Wi will drive the trucks?

Who will be the milkman?

Display some picture books about milk processing for children to browse through.

Take the children to the lunchroom when the milk supply is being delivered. Introduce
the milkman and ask him to tell where the dairy is located in the community.

Arrange a display of dairy products using containers from milk, cheese, butter,
which children bring from home.

Read stories relating to the dairy farm and dairy products:
Wesley Dennis, Flip and the Cows, N.Y.: Viking Press, 1942,
Virginia Kahl, Away Went Wolfgang, N.Y.: Scribner, 1954.
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Plan a demonstration of “he processing of canned fooc’s, as might be done in Hawaii
or Puerto Rico., One su:h food may be the pineaprle,

Arrange a display of fresh and canned pineaprle., Ask children to
read the labels or to guess from the pictures what the contents of
the cans may be: sliced, chunks, crushed, or pineapple Jjuice,

Start with the fresh pineapple., Help children recall where the
pineaprle may have come froem, using a picture of a pineapple field
and the location of Hawaii or Puerto Rico on the map.

Peel the sking cut the fruit into slices and some of it into chunks,
Ask the children to compsre these with the pictures on the cans and
use the aprropriate word as they taste the pineaprle, "I like fresh
pineaprle slices," Or "i like fresh pinearple chunks,'

As the teacher slices the fruit, let the children discover where
pineaprle juice comes from,

Prepare the fruit for cooking.,

Write a recipe on a chart which the children will follow and check off.

How to Co0k Pineapple

1. Peel the fruit and slice it,

2, Boil 1 cup of water and 1/2 cup of
sugar for five minutes,

3. Add the fruit for 2 minutes,

L4, Place in can or jar,

L

Ask each child to taste a piece and say, "T like cooked pineaprle sliceﬁ"
or "I like cooked pineaprle chunks,"

Why is it a good idea to cook pineapple? Help children to understand
that cooking lends variety and is also a way of preserving the fruit,

Describe and demonstrate how cooked pineapple may be preserved in cans or Jjars,

Place the cooked fruit in a can or jar, add the cover, imitate the
operations of steaming under pressure., Add the label and the can
i8 ready for shipring,

Review the steps in canning as children watch the filmstrip, "Preserved Foods,"

(46200,19). Compare the canning process with quick-freezing, also shovn on the
filmstrip.

Suggest that children make their own pictures showing how a kind of fruit or

veggtable is grown and then canned or frozen. The pictures can be made into a
movie,
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Shopping for Food

Food is & need common to people everywhere, Review this concept with the children
by showing pictures of people in our country and in other lands buying food.

Food and Nutrition, (A1532, packet of 12 pictures)
D.C, Cook Publishing Co., Elgin, Illinois,

Develop the idea that families have differences in the foods they select to buy
and cook,

Read aloud the story, "Kenny Learns About Food and Mothers" (pp.18-23),
Kenny and Jane Make Friends by Elizabeth Vreeken.,

What would Keniny's mother buy at the store to prepare lunch?
What would Manuel's mother buy?

Where do mothers in Jur community buy their food?
Help children make a survey of different kinds of food stores in the community.
Taeke a "looking walk" around the neig borhood to find food stores,
Ask parents where they buy food,
Mark the location of food stores on a map of tte community,

Arrange picpures drawn by the children on a bulletin board or easel,.

Each store window would be marked (with help from the teacher) Bakery,Fish,
Meat.s, Supermarket,

Discuss: Why do we need many kinds of food stores in the community?
Plan a trip to the supermarket,

Befere the triyp:

Discuss the trip with the supervisor, secure his approval and obtain written
permission firom each parent,

Make necessary arrangements with the supermarket personnel,

Invite parents (one or two) to accompany the class, Acquaint them with the
purproses of the trip and ask them to play to buy a fev items for the family,

Arouse interest of children through planning purchases for a class party,

Peview with the children trip behavior and routines; e,g., staying close to
buddies, watching the teacher or mothers, speaking in a soft veice, following

nzfety rules, Record on a chart and on rexographed sheets how the class behaves
on a trip,

The teacher may borrow school camera to record the highlights of the trip.
The photographs may be used in a variety of ways to help children recall
what they saw and to draw inferences from the information they gathered.

Develop a planning chart with the children.

AT THE SUPERMARKET

We will find out how the supermarket is
different from other food stores.

We will see how many kinds of food they
sell,

We will meet the manager and ask him questions:

Why do they have self-service?
What jobs do people have in the supermarket?

X R
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Page 95

The children greet the manager, practice good audience behavior as he takes

them on a tour of th: store.

Individual children ask questions that had been previously planned.
Other children ask spontaneous questions.

The teacher helps children relate what they see to what they have
previously learned. She listens to children's remarks to note
special interests and any misconceptions.

She helps children to relate their observations to the purposes for
coming,

The children observe as the class mothers make their purchases., They
notice other persons at the checkout counter and tell if they are also

buying food for their families.

If planned, members of the class participate in selecting and paying

for items for a cle.ss party. The other children name the coins that
are given as change.

After the trip:

Enicourage children to recall what they saw and learned.

Did we find out what we wanted to know?

Did we learn how a supermarket is different from other kinds of
food stores?

Why do you think a supermarket has self-service?
How many kinds of jobs did we see?

Develop an experience chart of the trip highlights.

Write a thank you letter to the manager.

Help the children draw a layout of the supermarket,

Where will you find the meat section?

Steer your shopping cart from the right side of the store
to the different sections. What are some items you would
pick?

Why are there two carned food sections?

Why are there two checkout counters?

Diagram of the Supermarket

The Supermarket

1. Meats Y. Dairy products 7.
2. Fruits and vegetables 5. Bread and cake
3. Frozen foods 6. Canned foods

Checkout

P
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THEME D: COMMUNITIES ARE INTERDEPENDENT

FOR PUPILS: SEL

ECTED BIBLIOGRAPHY

AUTHOR

Butler, Roger

TITLE

PUBLISHER

Let's Go To An Automobile Factory

Buchheimer, Nacmi Let's Go To A Candy Factory

Dennis, Wesley

Flip and the Cows

Goodspeed, J. M. Let's Go to a Supermarket

Green, M. M.
Green, M. M.

Hoke, Helen
Ipcar, Dahlov
Jones, Join
Kahl, Virginia
Martin, Patrici
Schloat, G. W.
Shannon, Perry

A-V MATERIALS

16mm. SOUND MOT

About Apples from Orchard to Market
Everybody has a House and
Everyone Eats
Factory Kitty
Ten Big Farms
Let's Eat Out
Away Went Wolfgang
a Little Brown Hen
Milk For You
About Food and Where It Comes From

ION PICTURE FILMS

205.621

153.01
229.01
449.95
FILMSTRIPS
45230.11
45640.11
46040.11
46050
527751.4
55635.1
61110
44500
45000

EVERYONE HELPS IN A COMMUNITY
MACHINES THAT HELP THE FARMER
EGGS TO MARKET

FARMER DON AND THE CITY

THE DAIRY FARM (2nd Ed.)

PRIMARY CIVILIZATION SERIES: FOQD
PEGGY AT THE FARM

VEGETABLES FOR THE CITY

SUPPLYING FOOD FOR OUR CITIES

LIFE ON A LARGE RANCH

FARM FAHTERS {Set of 5)

THE FARM

NEIGHBORHOOD FISH STORE, THE

VISIT TO A SHOPPING CENTER

CITY COMMUNITY, THE (set of 12)
COMMUNITY WHERE YOU LIVE (set of 10)

Putnan
Putnam
Viking
Putnam
Melmont

Scott
Watts
Knopf
Melmont
Scribner
Crowell
Scribner
Melmont
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COPYRIGHT

1961
1958
1542
1958
1960

1961
1949
1958
1965
1954
1960
1951
1961
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46040  FARM AND CITY SERIES (SEt of "4)
48970.1 LET'S GO AND LEARN --TO A CITY
4938-  LITTLE TOWN, U.S.A.(Set of 5)
59450.18 PEOPLE OF OTHER NEIGHBORHOCDS
62350.11 MILK FROM COW TQ YOU

RECORDINGS

2716 Adventures of Marty
7037.12 Food Helpers
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SUGGESTED LEARNING ACTIVITIES

THEME E: CHANGES OCCUR IN THE COMMUNITY

First grade children are often very perceptive of change--changes in the
family, in the classroom, in clothing worn by the teacher or classmates, in
school, personnel, in weather or season. The program in history and the social
sciences helps them to see social, political, and cultural change as a pattern
of histoxry.

Children become aware of change as a factor in the lives of people and in
the development of communities. They begin to acquire a sense of change in
relation to their own growth and that of younger or older individuals. They
learn that there was a "long ago," “olden days", or "westerdays." They also begin
to anticipate changes that may happen in the future as they speak of "tomorrow,"
or "when it is my birthday," or "when I grow up."

In this theme, children have opportunities to plan and execute change as
when they rearrange centers of interest or change the routines of the day.
They learn how the community has changed, they see examples of urban change, they
stretch their imagination to guess the changes that may take place in the community
by the time they are grown.

Yesterday and Today

Help children to develop an understanding of time changes.
Start a folder of things we want to remember after we leave Grade 1.

Children bring in news items.

They draw pictures of an event they want to remember; e.g., the magician who
came to school, the pet rabbit, etc.

As items are contributed, the children evaluate the event to decide if it is an
important event and one they will want to remember.

At intervals, children look over the class "history" folder and recall some
of the events. They are helped to understand that the more recent events
are at the beginning of the folder, and what is near the bottom happened
"long ago" or a few weeks ago, etc.

On the occasion of a child's birthday, he may want to start his own scrapbook
of things to remember, "I Am Six."

What do I want to remember?

What I look like (a snapshot), what my school friends look like, what my
family looks like, etc.

Things I am learning to do (roller skate, tie a bow, write my name, etc.)

Pictures I have made or a letter I wrote.

How I am growing (chart of height and weight growth),

What 1s happening?

Start a time line. Use a calendar for past, present jand future activities.

Mark off the "count down" days until we go to the zoo, etc.
Mark off each day, indicating weather.

At the end of the month, place the month's calendar page on the line for the year.
Help children to develop a sense of sequence of growth by arranging pictures:

in fancy to old age.

child's own pictures since he was born,

parent's record of growth since he or she was born,
sisters or brothers growing up,

Invite a visitor to tell children about life in First Grade when he was young.
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Why Things Change

Guide children to observe change in various forms.
Discuss with them:

Changes in our size and appearance,

We grow and our clothes get small, we get bigger appetites , we eat
different foods.

How do we know when change takes place? (Note growth chart, clothing feels
tight, etc.) Children bring in a sweater or hat that is outgrcwn.

- Families change .

The size of the family changes. How?

Furniture is changed. Why?
New appliances are added--toaster, washing machine, television set,

- bicycle, new car, etc.
- The family moves to a new location. Why?

Communities change.

Houses and streets need to be repaired as they get old.

Families move away 1o a newer or more attractive community.

Community improvements take place--new traffic lights, new kinds of
street lights, mail boxes, public buildings, parks, etc.

New families move inj new places to work, shop, have fun, go to school.

Does change ever stop?
What makes things change? Is change always good?

o Plan an activity with the children that will involve planning for change.

o Re-arrange the centers of interest.

- The book corner is too close to a noisy activity.

. It is too crowded and needs more space.

The easel is too far from the cleanup area.

The display on the science table is too old; new things to touch and

feel and try out are needed!
How can we improve our bulletin board for this week?
Children rearrange seats to make new friends.

o Children and teacher decide to change the schedule because of weather
7 conditions, the arrival of a visitor, or a special event in the school.

7 Encourage children to tell about changes that they observe in the
community oxr school. Is change always for the better?

Ask children with help of parents to tell about a building in the community
that is very, very old. Assemble information for a looking walk, and mark

- some landmark sites on the community map.

ve Select drawings showing change to submit to the school newspaper or for
. display in the corridor.

N3

3 Yesterday, Today and Tomorrow

» Help children imagine the community at the time of settlement or before.

> Take the class to an open area (a parkj, beachffont, wooded section.
Tell them the story of an Indian child, such as Little Elk, whose family
3 might live here. What kind of house would they build? Where would they

<
go to get food? Place on library table books about Indians. Discuss with class.
> Jessie McGaw, Little Elk Hunts Buffalo, New York: Nelson, 1961.
l Terry Shannon, Runnlng Fow, The Hagle Hunter, Racine, Wis.: Whitman, 1957,
Flora Hood, Something For The Medicine Man, Chicago, I1ll.: Melmont, 1962.
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Arrange a display of pictures about New York at the time of settlement , such as
those distributed through the Museum of the City of New York, or dioramas

and realia from the American Museum of Natural History,or the Brooklyn Children's
Museum.

Use scick puppets to dramatize how life has changed since colonial times.
Pretend the puppets are colonial children coming to visit now.

Read to the children: Mabel Harmer, The True Book of Pioneers, Chicago, Ill.:
Children's Press, 1957. Elicit from the children what differences they see
between activities of long ago and today.

Carry out an activity of colonial times--meking butter, dipping candles,
weaving.

Find out how the local community has changed. (Local newspapers may have pictures
and historical data on file.)

Plan a visit to a landmark--a monument or home--and explain why it is being
preserved,

Make a list of street names or names of settlement houses, etc. that relate
to a historical person or event--Washington Heights, Van Cortlandt Park, The
Bronx, Bowne House, etc. Help children to understand the reason for the name.

Invite an 0ld timeresident to tell how the community looked when he or she
was a child.

Show children how change takes place in the community in our time.
Take advantage of a local construction or redevelopment project.
Why is the community being changed} Who decided what to do?
Take a trip to such a project.
Display news items about the local project--the groundbreaking ceremony, the
opening ceremony attended by the Mayor or other officials.

Talk over with the children how the project will change the community--
& new expressway, a housing development, or a shopping center.

Read about community change in other communities.

See Greenfield, USA ( pp. 118-19); You and the Neighborhood, (pp. 17-22)

Stretch the imagination to discover what the community may look like in the future.

Vhat would you like to see in the community when you grow up3
Draw pictures of our community in the future (marinas for docking boats or
heliport on the roof; gardens in the streets and restricted areas for cars, etc.)

Show picture of family moving. (Figure 26, )

What change is taking place in the life of this family?
What change is taking place in the community?
What does the little boy take with him to his new home?

Children present a flannelboard story to show ongoing changes in a community.
Virginia Burton, The Little House,
Boston : Houghton Mifflin Co., 1942.

Seasonal changes

Local improvements--a road

Community changes--houses, elevated trains, skyscrapers, subways, etc.

The little house is moved back to the country.
Children add an original ending to the story of the house. What happens to it
after it is returned to the couatry.

Children build a city using boxes painted to represent stores, houses, factories,
schools, etc,
Arrange streets gut from colored paper.

[]iﬁ:*Examine completed project and discuss with class.

IToxt Provided by ERI
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“ MCVING TNTO A4 5 50 HOLSE i
What change is taking place in the life of this family?
What change is taking place in the community? :
What does the little boy take with him to his new home?
:
:
N CRCTR .
;
|
By permission of New York City Housing Figure 26. |



Page 102

A shopping center is built at the end of a highway <hat will happen to

the traffic on the highway; what will happen to the stores in the center
of the community?

A large housing project is built in the community. whet will the incoming

families need? How will it change the stores, the schools, the recreation
areas, etc.?

Plan a trip with the children to the Museum of Lhe City of New York or
suggest such a trip to parents. (First Grade teachers may be able to
arrange a visit on a Tuesday or Friday.)

HOW QUR COMMUNITY MAY CHANGE AS WE GROW UP

Provide pictures of new type of architecture. (Photographs of buildings being
constructed in New York City muy serve as example.)

Children search in newspapers and magazines for pictures of new buildings,

new forms of transportation, new types of furniture, new fabrics, new type
telep.aone, etc.

Make scrapbooks using labels; e.g., TOMORROW; or COMING SOON, or NEW LIVING, etc.

Help children understand that the population will be larger and will need more
services.

Read story. Wanda Gag, Millions of Cats, New York: Coward McCann, 1928,

Why couldn't the man and woman keep all the cats even though they
loved cats?

Where could they get all the food and milk to feed so many cats?

When millions of people live in a city, how can they get sufficient
food and water?

Relate future needs to technological developments in securing necessary water
and food. Read to children and discuss:

Herman and Nina Schneider, Iet's Iook Under the City, New York: Wm. R. Scott,195l.,

Mary Elting, Water Come-Water Go, Irvington-on-Hudson, New York: Harvey House,196l.
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THEME E: CHANGES

OCCUR IN THE COMMUNITY

FOR PUPILS: SELECTED BIBLIOGRAPHY

AUTHOR

Burton, Virginia
Clerk, Ann Nolan
Gag, Wanda

Hood, Flora
Krauss, Ruth
Marine, Dorothy
McGaw, Jessie
Shannon, Terry
Skaar, Grace

A-V MATERIALS

TITLE

Little House

Little Indian Pottery Maker
Millions of Cats

Something for the Medicine Man
Big World and the Little Mouse
Moving Day

Little Elk Hunts Buffalo
Running Fox, The Eagle Hunter
Little Red louse

16 mm, SOUND MOTION PICUTRE FILMS

125.40 CITIES, HOW THEY GROW (2nd Ed.)

500.9 STORY OF

FILMSTRIPS

A CITY--NEW YORK

485 AMERIGAN PIONEER (Set of 6)
44530.17 WHY AND HOW CITIES GROW

44818. 18
47820
59950

RECORDINGS
8500
0111

LIVING IN THE CITY
INDIANS OF THE EAGTERN WOODLANDS
NEW YORK CITY {1653-1953)

AMERICAN INDIAN MUSIC OF THE SOUTIIWEST

LONESOME HOUSE

T——TT T
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PUBLISHER COPYRIGHT
Houghton 1942
Hale 1955
Coward 1929
Melmont 1962
Harper 1949
Dial 1963
Nelson 1961
Whitman 1957
Scott 1955
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SUGGESTED LEARNING ACTIVITIES

THEME F.COMMUNITIES OBSERVE SPECIAL DAYS

The theme grows out of special~day observances = patriotic, family, school,
class, or even individual, It builds confidence as each individual feels himself
part of a culture-group, Newcomers to the class become part of the group too, when
they learn local customs and folkways, They, in turn, ccontribute to the rest of the

class by teaching some of their folkways—legends, heroes, ways of celebrating special

days, phrases in their language, songs, dances, games,

The theme is also related to the children’s daily experiences and their inter-
personal relations, The ways of democratic living become part of the pattern of

everyday life and children grow in understanding why and how the people in our country

practice democratic methods,

This theme is ongoing throughout the year and may be related to other themes in
the program or planned as independent learning activities,

SPECIAL DAYS

Plan activities which focus upon special days relating to individual children in the
class,

Have children mark their birthdays on the calendar as they occur for the week
or month,

Plan and have monthly birthday parties for all children celebrating birthdays
during a particular month,

Build a background for understending similarities and differencee in the way families
celebrate special days such as: birthdays, holidays, a new baby in the family, a
wedding party, etc,

Help children understand what makes a day special to particular people, to the
community, to ths nation, Discuss with children, "A Special Day in My Family,"
Children draw pictures of a family celebration, Captions under each picture tell
the occasion being celebrated, Children arrange bulletin board displaying cap-
tioned pictures and read them aloud, Bring to children's attention the special
days relating to the seasons; e,ge the first day of spring, Plan a neighborhcod
walk to search for signs of spring. Repeat the walk a few weeks later to notice
changes as season progresses, Celebrate the first day of spring by planting some
fast growing seeds in class; e4ge, dried lima beans, Note that this is one of many
ways to commemorate the advent of spring,

In what other ways can we celebrate the coming of spring?

Introduce rhythmic activity as a way to celebrate the coming of spring,
"Hey} Hey}"

(Adapt words to season using spring activites; e.gs, plant seeds, roller skate, etc,)

Read and discuss a book about many special days,

John Purcell, True Book of Holidays and Special Days, Chicago: Children!s Press,
1955,

OUR CQUNTRY

Children learn the story of our country through celebrating special days which relate
to our American Heritage; e.ge., Thanksgiving, Read story of the first Thanksgiving.
Alice Dalgliesh, Thanksgivi Story, New York: Scribmer, 1954,

What was the name o% %Ee new gaby born at sea on the way tec America?

What did the Pilgrims eat during the first winter?

In what kind of houses do they live?

Show pictures of Indians, Puritans,

What did the Indians teach the new settlers in America?

Why did the Puritans prepare a feast? What is a feast?

Why did the Puritans invite the Indians?

What did they eat at the First Thanksgiving?
Whom did the Puritans thank?

-




Prepare a poem to be used as a choral chant by class at a Thamksgiving celebration,
Ralph Waldo Emerson, "Thanssgiving,"
The Sound of Poetry, Boston: Allyn and Bacon, Inc, 1964, pe373,
Display and discuss pictures of American holidays
"Holidays and Special Occasions"
(Twelve large colored pictures in each packet abcut one holiday,)
Silver Burdett Primary Social Studies Picture Packets, Morristown, New Jersey:
Silver Burdett, 1966,
Columbus Day
Thanksgiving Day
Christmas Around the World
United Nations Day and Brotherhood Wesk
Lincoln!s Birthday
Washington's Birthday
Flag Day and Independence Day,
To familiarize children with meaning, care, and history of the American flag:
Demonstrate correct way to display flag,
Show how to take flag down at end of day,
Help children learn to fold and put a flag away properly,
Walk to front of school with class to see how the flag is displayed on
a public building,
Discuss with children meaning of new words; e.g., kalf-mast, Star-Spangled Banner .
Tell the story of Betsy Ross and the first flag,
Compare a picture of the first flag with our flag,
How many stars are there?
What do they represent?
What do the stripes mean?
What does our flag stand for?

4 - @ P O W v w e
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Organize opening exercises including salute to the flag, Pledge of Allegiance, and
singing of first and fourth stanzas of America, Explain meaning of "pledge,"
"allegiance,'" etc, Show and discuss pictures of flags and of children saluting
the flag,
Families and Their Needs, Morristown, New Jersey: Silver Burdett Company,
1966, pp. 110=-111

CUSTOMS AND FIAGS OF OTHER NATIONS.

Display the flags of other nations at appropriate times; e.ge, flag of child
coming from another country; that of a visitor to the school; that of a couvntry
in the news; of a country visited by the teacher or principal; etce Show the
range of flags on exhibit at the United Nations (kit from UN),

Play a recording of a patriotic song from another country in the native language,

Teach children a word of greeting in that language, Sing song of greeting in

other languages,
"How Would You Say Hello?"
The Magiic of Music, Boston: Ginn and Co,, 1965, p. 7,

Arrange activities involving the special days that represent local customs; e.ga,
Plan a trip to see the parade in the Chinese section of Manhattan during
the Chinese New Year celebration,

Observe Puerto Rico Day by singing Spanish songs and by having Spanish food

at a class party,

"El Coqui." Sing a Song with Charity Bailey, New York: Plymouth Music Company,
Inc,, 1955,

Read stories about a special day in the life of a child in another culture, After
reading and discussing the stories, permit the childrer. to choose the story they wish

to dramatize.




Jranctte Brown, Keiko!s Birthday, New York: Friendship Press, 1956,

Thomas Handforth, Mei Lei, New York: Doubleday, 1938,
Sue Felt, Rosa—Too-thtle, New York: Doubleday, 1950,
Ezra J, Keats and Pat Cherr, My Dog Is Lost, New York: Crowell, 1959,

DEMOCRACY IN ACTION

Provide opportunities for children to engage in planning and carrying out
class activities,
Use a "Helpers! Chart" to remind children of their responsibilities,
Discuss plans for parties, trips, etc, with group,
Encourage children to participate in civic activities,
They participate in a schoolwide campaign to keep the playground clean,
They bring to school outgrown toys, books or other articles for Junior
Red Cross, etc,
They raise funds for UNICEF at Halloween time,

They plan and carry on a campaign for a new playground in the community,
They take part in a water conservation program,

Plan a party with parents to which parents bring one food from the country of
their origin to this "International Party", Request parents to dress in
native dress, if possible, and to entertain with songs and dances,

Read with the children the picture story of Five Friends at School by
Peter Bucklsy and Hortense Jones. Holt, 1966,

Sample dialogue from story: T

"We 're putting up pictures of the things we saw in the )
stores the other day," Andy said.

"What are you doing?"
"Ramon and T are choosing pictures for our scrapbook," William answered.

"We don't need this picture, Andy, do you want it?" asked Ramon.

Suggested questions:
Can you tell what the children are doing?
What are Ramon and William doing?
What is Andy doing?
Do the children work well togetner?
How do they share with one another?

Follow the becys and girls in the story to the completion of their project.
Engage children in a discussion dealing with their own interpersonal problems.

Should Tommy share the block corner with Alan?
Should Alan expect him to share it?

What would be the fair way to behave? Which children think Tommy should share

his book? Which children think Alan should be allowed to look at the book?

(Take)a vote, count the vote, announce which point of view won the majority
vote

Help children recognize the fairmess of abiding by majority rule.
Plan together how to greet and help a new child to class.
Arrange for the election of a class president.

Children talk over why they will vote for one or the other of the candidates. -

They learn to take a stand and make a decision. They learn, too, that the
decision of the majority is accepted by all.
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Explain the meaning of voting for government officials at Election Time
in the community.
Display pictures of the candidates on a bulletin board.
Add newspaper stories about each of the candidates.
Listen to candidates on radio or TV.

Take a poll of the children to find out how they would vote.
Compare the results with those on Election Day.

Suggest that they go to the polling place with parent to see the pro-
cedure and machines used.



THEME F: COMIUNITIES OBSERVE SPECIAL DAYS

FOR PUPIIS: SELECTED BIBLIOGRAPHY

AUTHOR TITLE PUBLISHER
Brown, Jeanette Keiko's Birthday Friendship
Brown, iargaret N. The Little Fir Tree Crowell
Dalgliesh, Alice Thanlksgiving Story Scribner
Felt, Sue Rosa-Too-Little Doubleday

Handforth, Thoias lei Tei Doubleday

Keats I, and Cherr P, My Dog is Lost Crowell
loore, Clement C The Night Before Christmas Garden City Books

Purcell, John True Book of Holidays and Children's Press
Special Days

Zoloteir, Charlotte The Bunny Who Found Laster Parnassus

TEACHER REFIRENCE

Bailey, Charity Sing a Song With Charlty Bailey Plymouth
The Sound of Poetxy Allyn and Bacon

The Magic of Iusic Ginn

Withers, Carl A Rocket in Iy Pocketb Holt Rhinehart

A-V TATERTATS

16run, SOUMD 1IOTION PICTURE FILIS

438.93 Our Country's Flag

FIL:BTRIPS

45640,38 Your American Citizenship
46500 Freedom's Flag

47330.1 Colwribus Day

47330,12 Thanksgiving

47340.11 Independence Day
47340,12 Lincoln's Birthday
47731.12 Viashington!s Birthday




DISC RECORDINGS

Iten Iabel

5583 YPRC

5759 Argosy

5820 CRG

Title
Christopher Colurmbus
Little Songs on Big Subjects

Silly Will (Interdependence)
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Vendor
Materials for ILearning
Argosy Music Corp.

IMaterials for Iearning
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SPECTAL ACKNOWLEDGMENTS TOR GRADE 1

During the 1966-67 school year, the materials for this grade
were evaluated by Alice Harwood, Assistant Director, Bureau of
Early Childhood

Rebecca Winton, Director, Bureau of Early Childhood

Martin Glassner, Principal P.S. 42 Man.

Revisions in the course of study (and learning activities) were
prepared by,

Ruth Baylor, Supervisor, Bureau of Early Childhood

Florence Jackson, Acting Assistant Director, Bureau of History
and Social Sciences.,

Additional editorial services were provided by
Murray Sussman, Principal, P-179-Q,

Florence Jackson served as editor and supervised the preparation
of the final draft of the manuscript,
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FEEDBACK REFORT = COURSE OF STUDY -. PRELIMINARY FORM.A

T0: Teachers and Supervisors in Pilot Schools and Other Personnel Concerned with
Evaluation of Curriculum Materials

DIRECT IONS

Some evaluators may wish to write anecdotal records and personal annotations
directly on the Preliminary materials, You may submit these with this re-
port and a new copy of the materials will be returned to you,

#If any of your answers to questions 1-5 are No, please indicate specific rea=
sons, suggestions or recommendations for remedying condition,

1, Uere the themes satisfactory? Yes No *
2. Did the content cutline provide minimal knowledge
and information? Yes No %*
3. Could you develop concepts suggested for each theme? Yes__No__ _*
4, Did the concepts from the disciplines spiral from the
previous grade? , Yes No *
5. ‘ere the outcomes realizable for most of the class? Yes No *
a. Understandings? Yes No *
b. Attitudes and appreciations? Yes No %
¢. Skills? Yes No *

6. Please indicate spscific additional comments, suggestions and recomendations
with reference to overail course of study end individual themes and subsections,

(You may use other side and additional sheets)

COURSE OF STUDY = GRADE

Prepared by

(name) ({8chool) (position or license)

Pilot teacher

Supervisor

Other

Return to: Dr. Leonard W. Ingraham, Acting Director,
History and Social Sciences
110 Livingston Street
Brooklyn, New York 11201

Feedback Report Due April 11, 1968
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FEEDBACK REPORT - LEARNING ACTIVITIES «~ PRELIMINARY FORM B

Tot

(Pago 1)
Toachers and Supervisors in Pilot Schools and Other Personnel

Concerned with Evaluation of Curriculum

DIRECTIONS

1.
2.

3.

4.

Se

6.

Some evaluators may wish to keep an nnecdotal record end personal snnotations
on tho Preliminary Materials. You may sutmit these with this report together
with Learning Activities you developed. A new copy will be returned to you.

15 any of your enswers to questions l-7 are No, will you please indicate spe-
cific reasons, sugpestions or recommendations for remedying the condition.

Were the Emphases for each theme clear? Yes No *
Were students able to derive concept(s) from the

activities? Yes No %*
ggggiIgguig end Discovery techniques used where Zos Yo .
Were the suggested activities and ap,.roeches

concrete ensugh? Yes No *
Was there an adequate number of:

Lesson plans? Yeos No 3
Studies in depth? Yes No -
Proolems? Yes No *
Questions? Yes No #*
Exarcisea on methodology of e discipline? Yes No *
Exercises on Skills Yes No #
Provisions for individual differences Yes No 3

Exercises on formulation of hypotheses, the
making of inferences, etc. Yes No *

Were the evaluative suggestions satisfactory for

Knowledge and skills (cognitive)? Yes No %

Attitudes, appreciations snd values (affective)? Yes No #
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7. VWore learning materials end resources for
students satisfactory? Yes No &
a. Teacher raeferences? Yes No %*
b. Pupil references? Yes No *
c. Paperbacks? Yes No %
d. Programed instructionsl materials? Yes No *
e« Filmstrips? Yes No 4
f. Gomes or manipulative devices? Yes No ¥
g Transparencies (commercielly produced)? Yes No
h. Transporencies (school produced)? Yes No 3
i. 16mm motion pioctures Yos No 1¢
je 6mm single-concept films? Yes No 3
ke Recorda? : Yes No %*
1. Other? Yes No *

8. Please indicate speciric sdditional comments, suggestions and recommendations
and evaluatjion with reference to Learning Activities.

(Refer to theme, item and section)
9. What elternative approaches have you tried and/or what recommendations do you

have with regard to specific themes, items or sections?

10. Please indicat:e which learning ectivities may have been omitted or need ful-
ler treatment. (Refer to themuv, item or section)

(You may use edditional sheets)

LEARNING ACTIVITIES - GRADD

Prepared by
(name) (aschool) {position or licensa)
Pilot teacher -
Supervisor o
Other

Dr. Leonard W, Intraham, Acting Director,
History and Social Sciences

110 Livingston Streetb

Brooklyn, New York 11201

Feedback Report Due April 11, 1968

Return tol



