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CHAPTER I

n
n INTRODUCTION

Education must be continuous throughout life. Scientific

e

and technological progress demand constant updating of skills.

C e -y

e r o

Schools, homes, churches, and businesses remain in constant flux.

Mg doanig

An individual is never completely prepared for all problems of

SRl

| living in today's world. Because of this continual change, adult

and continuing education programs are necessary or obsolescence

X8 RS

&
——

takes over for those unwilling to further their learning.
Schools have not adeguately developed among young people the

concept that we are living in a fast-moving and changing world.

ey
\
p

aspoe e,

3 Individuals eithef remain alert to new ideas and changes in living
? or they soon become laggardé in life., The time lapse beiween new
jdeas and their inclusion in the educational system must 5e
; shortened, lest students in tﬁé years ahead be shortchanged as
4 : ' they have in the past.

Little doubt remains that public education has not effectively
' pfepared its students for lifelong learning. Dropout rates are

very high, and more student unrest exists than has been known

FLR S

+o date. One reliable study found that an additional 7.5 miilion

FRE

dropouts will join the ranks of unskilled laborers by 1970. These

millions have been cheated out of much that is considered a reason=-

able American standard of living, simply because they have not

prepared themselves to deal with complex problems in a changing

world.
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To further complicate the problem, the life-span of the
average American is steadily increasing. This means the additional

number of productive years could run into millions. Yet these will
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| be lost unless some methods are effectively initiated to train this

vast human potential for living in the twenty-first century.

To say the efforts of society have not been effective for huge

numbers of Americans is to admit failure, but nothing consiructive

3
P

is accomplished by dwelling on past mistakes. Our vision must be
: toward the future, and how best to prepare those multitudes in
school now and the coming years. Re-evgluation of priorities ia
public elementary education 1is essential, for educators have too
long concentrated on areas that were of concern to our ancestors.
The three R's aré still important, and they must be mastered, but
] ' the more basic concept to be instilled in all humans must be a

realization that learuning, of one sort or another, is a basic

AR : LRSIt

lifelong goal and process. To pass from the formative years of
childhood into adulthood without a realization that life, society,
| homes, schoois, leisure time, and occupations ére constantly

; | changing is to enter adiilthood with a crippling handicap, that

; -of not knowing until too late that the world is changing rapidly
while the "individual" is becoming obsolete.'

The futurve of society is not now shaped, nor will it be, by
single groups or forces. The days of.a rural-agrarian society and
economy no longer exist. The destiny of society will be shaped by
many forces--social as well as economic, ideological as well as

technological. These forces are all subject to human intervention,

YRR L I O T TEN N oy MR RHOCEE AL )




and as such must be directed by adults who live and believe that

adult learning is not optional to our democratic society.

The adults who are today charged with a great responsibility

for future learning are +he professional educators. They simply

cannot view the future in terms of an outmoded present and past

when working with school-age young people. Their outlook as

orofessional persons and their attitudes must encompass education

as a desirable lifetime process. They must realize that education

chools can no longer serve the lifetime needs of

in the public s

society. We mst comnit more of our educational effort to the

education of adults. This requires a clientele receptive to

contimuing education and who will wholeheartedly support its

program. As the professional educator becomes aware of continmu-

ing education, and instills this in his students, this clientele

will become available.

The attitudes that exist among professional elementary school

educators toward continuing education are uncertain. Observation

leads one to believe +hat a number of +eachers and administrators

are well aware of the need for continuing education as evidenced

Others apparently make

- by their perscnal and professional lives.

jit+tle or no attempt to Further their education unless required 0

do so by school boards or state laws. The necessity for determining

what now exists in teacher attitudes is apparent before changes can

be made or reccmmended. It 1s essential that elementary personnel

be made cognizant of the need to nurture continuing a2¢ucation con-

cepts in the youngest children. These are truly the formative-

years for educational ideas as well as the three R's.
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The degree to which tegcher attitudes are instilled in chil-

aren by example and sincere teaching efforts has not been estab-

1ished. This writer feels that elementary personnel attitudes, .

examples, and teaciing efforts are more significunt in attitude

Q.

evelopment than has been realized. Anyona vho deubts that teachers

really exert both positive and/or negative infiuences on the clasc-

room attitudes of children has not carefully observed the develop=-

s ¢ W Yer) W At AN RIS A AT NSRS W g AL
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ment of children's attitudes.

? meacher attitudes strongly affect classroom atmosphere and

the performance of children in ‘those classrooms., For years psy-

e MERC A N @RS 2y WY

chologists, administrators and parents have told of the difference

3,
L% 0\

one teacher has had over another on children., A conducive atmos-
)L phere which instills a desire to continue learning is upneld as
the ideal classroom, . The teacher that can help children relate

] to 1ife, their peers, and to want to continue learaning is citead

as the "outstanding teacher” and often given meritorious ratings.

S Ty e T

' and pay increments, Positive teacher attitudes appear to be a

key element in creating the most conducive learning situations

ORI St

for chiidren. "

Adult attitudes can be changed in various ways. No doubt

remains that certain methods have been more esfective than others

SRR

in bringing about attitudinal change in adults. No one has, how-

RISt

ever, established the feasibility of changing elementary personnel

t+itudes toward tha concept of continuing education. It is not

3]

known if these attitudes can be changed, and if so which method is

sugerior to another. The degree to wnich a change in adult teacher

T b v Oy ARSI MBS LA s gm o L s UAERSES £ LR D IR




attitudes affects classroom attitudes and ultimately individual

' pupil attitudes is not clear. This vital area lacks significant

research from which to make clear predictions or generalizations.

American education in the past has seemed clumsily big, slow,

YDA L v e

and defensive. What is really needed for the present and future is

a new type of education that will be vitally in tune with the twenty-

first century when it arrives. The educational system must be

to survive.

S
s WA MY AN VP A

alert and adaptive to a changing world if aemocracy is

PRTL Y

Adults, no doubt, will continue to prepare and reprepare in
3
related trades and skills in order to remain employed during their

employable years. These areas, when added to the constantly

3 changing everyday activities of living such as child raising, food

preparation, and leisure time activities make it essential that

continuing education become an integral part of our schools and
socciety.

Young people must realize that education is iifelong, continu-
ous and rewarding. The homes and schcols of this nation rust

g | certainly share in the formation of these concepts. This research

was directed toward théipart elementary public school teachers and

" administrators may play in the formation of such vital learning.

It isolated elementary personnel attitudes toward contimuing educa-

+ion and experimented with changing these attitudes.

A

NRARIANS 0 3 hra L ke

PURPOSE OF THE STUDY

The purpose of this study was to determine the attitudes .

which elementary public school teachers and adninistrators held

toward education as a continuing and lifelong process. It was to

¥
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geterwmine if adult attitudes can be jsolated, tested, and changed

ng methods were used in dis-

It

to encompass new concepts. Two varyi

semination of materials given to the two experimental groups.

was to establish the extent of participation by elementary person-

nel, as well as ©0 isolate their attitudes toward the appropriate-

cational teaching level.

ness of the tested concepts &t their edu

evious attempt was found to

In searching the literature no pr

establish and isolate the attitudes which exist among elementary
perscnnel toward continuing education, It 1is uncertain if elemen-

+eachers feel an cbligation tO begin teaching +he concept of

tary
students, or if administrators

have

continuing education to their

feelings about initiating these concepts.

More specifically, +he investigator sought to answer the
following guestions:
or have they

rsonnel now participating,
ms in the past

1. Are elementary pe
atinuing education progra

participated in co
three years?
el feel elementary students can

2 Do elementary personn
ts of continuing education?

assimilate the concep

3. Can teacher attitudes toward adult and continui
be determined and isolated? :

ng educaticn

o differing approaches compare in changing

4, How will tw
1 attitudes?

elementary personne

IMPORTANCE 0F THE SToDY

Al

tducational leaders in America have stated emphatically that
a great need exislts Tor understanding the concept of continuing
part of young people in the process

education, particularly on the
Verner (i6:14) stated that

of completing their formal schooling.

omd v e s T
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+he opportunity for continuing education is not being utilized:

fwo major goals of adult education are nol now being realized;
only a minority of the population continue their education into
agult life through organized programs; and the ideal of lifelong
learning is achieved only for & few.

The concept of continuing education, for the most part, has

not been instilled in cur teachers before they leave the teacher

education program. Teachers must be made aware that changes in

-

education are imperative for our times. Hansen (20:76) made a
strong case for educational competence:

Educational change . . . and the organizing, planning and
decision making that goes into change . . . is no longer just
a pleasant and discreticnary luxury, or something we undertake
if we are not pusy doing something else. OQur changing culture
has placed inescapable demsnds upon our educational system . . »
demands That must be met by planned change. An educational
system which lags behind +he culture is intolerable in a time
of rapid social change. Our society cannot afford schools
which fail in any preventable measure to provide appropriate
learaing experiences for all of our citizens of every age and
social background, tc offer diversified programs to meet indi-
vidual needs and develop individual potentialities, and to
furnish the common experience-background which gives unity and

direction to our society.

Many of the préfessions have long realized that contimu-

ing education is an essential phase of life's work. The profes-

sional educator must face the challenge other professions have

provided by instilling continuing education concepts into the
. pubiic schools at all jevels. Public education can and must pre-

pare its people for lifelong learning before they leave the

schools. Teachers, as educational leaders, must be personally

involved in educatson as a lifetime goal as well as an occupation.
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The studay established the degree of continuing education

participation by elementary personnel, It also isnlated some of

the attitudes that existed among elementary personnel, and attempted

o change them where desirable. It was not able to predict defi-

nite behavioral changes as a result of attitude change, but some

11 undcubtedly result. The study could not define or isolate

'4
w-

e sititudinal changes that occurred in elementary students

‘-10
(-'l

AT 171
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u £ a change in teacher attitudes, but the resuiting interest
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.ea should stimulate in-depth studies which will isolate
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these heretofore untouched areas of human behavior,

FRCCEDURE

An adult atiitude scale was developed. This instrument was

rested with sixty elementary teacners. Aporopriate revisions

;ere made, Ccp*eq of the scale were then administered to two

~acuate clusses and a group of returning student teaohera. The

resulis were examined and deletions made, Experts in statisticai

methods and test construction were consulted and approprlafe

revisions were finalized.

The scale was administered to all full-time puablic elementary

scnool teachers andé adm 1n1atratora in Albany and Laramie counties

of Wyeming as listed in the 1967-68 State Department re;ords.

The data concerning attitudes, degree of involvement in con-

tinuing education programs, and who should be responsibie for

continuing education were swmmarized, compared and analyzed. Those

“scoring low on the attitude scale and those scoring high were

Py )0 . AL A el s A7 2l 2
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divided into an experimental group from cach county. Each group

received ideas and reasons relative to the support of continuing .
education programs. The method of presentation was different
although the same basie noints of concern were stressed. Alhany
County personnel in addition to the printed materials, were pre-
sented a film, lecture, and then asked to discuss the strengths
and weaknesses.of continuing education as they interpreted it.
The Laramie County personnel received only printed materials.
They received no opportunity to discuss the matgrialé, to ask
questions; or gain feedback and reinforcement for their feelings
and opinions. Retests of the attitude scale were then given to
determine if a significant change in attitudes had occurred in

any group. The "I" test was used to determine the degree of

change. A significant difference between the two approaches used

was also established.

LIMITATIONS OF THE STUbY
This study was limited to public school elementary teachers
and administrators in Laramie and Albany counties of Wyoming. The
results of this study wére designed to dictate a necessary curricu-~
lum for inclusion in elementary teacher training programs. While |

this may be- desirable, and even a necessary research project, the

writer considered this study's results a necessary prereguisite to

the Tormation of such & curriculum,
The writer was aware that:

1. Attitudes do not necessarily reflect behavior,

(SRR 4 (TRt P deae R (ot @ Lt ins LRSS S
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Attitudinal change does not necessarily imply behavioral
change. :

, : :
% 3. Behavioral change, as a result of attitude change, may
% occur graduaily over an extended period of time and may
not be indicated by an immediate retest of attitudes
following an experiment such as this,

4, It is difficult to know the full extent of behavioral
change resulting from this experiment.

P S A, e Aty

5. ‘The attitude scale was not scientifically tested for valid-
ity or reliability.

6. In that the attitude scale tested only written responses,
it may in effect be testing symptoms rather than attitude

changes. ‘

DEFINITION OF TERMS

1 Adult and/or Contimuing Education. This includes all educa-

tional activities which adults pursue that are part time. Three
: ' elements form this common basis; first, purposeful and orderly
3 ' education, not just accidental education; second, veluntary, one

participates on his own initiative and with his own motivation;

T A
Lo ek AN

and third, it is supplementary'to the main responsibility of life.

R

ekl S8y

X

Elementary Personnel; This includes all elementary public

\ap b

school teachers and administrators in Laramie and Albany counties

of Wyoming as shown in the 1967-68 State Depariment records.,

Ao e A R

4 . Attitude. A set, a readiness, a predisposition to behave
‘ in certain ways toward things in the environment. These things
are usually significant social objects like groups of people,

behaviors, and institutions.
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Attitude-Scale. A specific measuring instrument created for

: this project which isolated readiness or a predisposition for the .

S concepts of continuing education.

e

Vocational Education Concepts. Ideas and information about

the world of work presented in simplified form for elementary

U5, o # a2 s

A\

students.
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CHAPTER II

REVIEYW CF SOME PERTINENT LITERATURE

The role of the.public schools in providing continuing edu-

cation for adults while instilling a love for learning in children

which will continue throughout a lifetime is esséntial. Samel

Brownell, former United States Comnissioner of Education suggested

at a recent Denver conventiocn +hat evaluation of a school's effec-

tiveness must include new concepts. dis overwhelming concern was

that schools encourage opportunities which promote learning by

individuals, and cncourage a deéire to continue learning throughout
life. | |
_ ECUCATION FOR ALL
The education of all persons to their full capacities through-
out life:has traditionally been a community responsibility, but is
rapidly becoming a national objective. The professors (26:5)

first stated what is now realized by many as mandatory:

There must be a national perception, especially on the part

of those who control educational policy, of the essential role
of continuing education in preventing human obsolescence and

in preserving and further eveloping the American society. The
educaticn of children and yocuth must be reoriented to a concept
of learning as a lifelong process. Teachers in schools and
colleges must learn to teach youth so that they.leave formal
schooling (a) with an insatiable :curiosity, (b) with a mastery
of the tools of learning, and (c) with a commitment to contin-
ue learning through the rest of their life span.

The feeling that education is enjovable and rewarding was not

held by all. The N.O.R.C. study (27:263) found:
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Evidence . . . strongly supports the proposition that the
lower classes do not view education in terms of self-realiza-
tion and do not think of learning as an experience which is
rewarding in its own right. The value of education, rather,
is perceived strictly in terms of tangible gains, and learning
pursuits are not associated with pleasurable life experiences.
Thesc underlying dispositions toward education are guite con-
sistent with the vocational concentration of lower-class educa-

tional behavior,

b

These findings support the feelings of leading adult educators

(26:13) who state:

The potential participation in organized programs of adult
eGucation is many times the present enrollient. Tapping this
potential reguires an imaginative and creative approach to the

organization and administration of a program for adults. As
resently constituted, organized adult education reguires con-
siderable experience with formal learning situations and, as a
result, it cannot accommodate those with less experience. This
holds implications for patterns of organization and methodology
if adult education seeks to serve those with little previous
Fformal schoolinz. The present patterns of adult education suit

Lest those whe need it least.

One of the wmost significant areas requiring the attention of

sdult educators has been cited. The persons who leave or drop

formal education expériences with thg least skills are those who |
have failed to respond to continuing education programs after
they leave. N.O.R.C. {27:262) pointed out, "The idea that educa-
fion is something which one might pursue throughout one's life is
probably held less widely by the lower than the middle class.”
These n~nncepts must be changed to include continuing education
for'all perscns, and the change must begin early in life.

In a chapter titled "The Perception of Education Across the
Social Continuum" the N.0.R.C. study {27) illustrated what many

adult educators have suspected about the perception of continuing
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education by various social classes:

1. The lower classes place less cmphasis on the importance
of high educaticnal attainment, and aspire less often to
a college education, -

2. The average deprived person is interested in education in
terms of how useful and practical it can be to him. There
is practically no interest in knowledge for its own sake;
guite the contrary, a pragmatic anti-intellectualism
prevails.,

3. Although education is widely recognized as an appropriate
channel for social mobility, the average lower-class person,
is less ready than the average middle-class person to
engage in continuing education even if tangible eccnomic
rewards are at stake.

4. The average lower-class person does not perceive edvcation
in terms of personal growth or self-realization, anc this
may explain why the lower classes are much less ready to
turn to adult education for recreational purposes than
they are for purposes of vocational advancement.

Feelings  of Society

A large segment of American society's feelings toward educa-

tion, as found in the N.O.R.C. study, (27:21-22) must be aitered

if adult education is to fulfill its imperatives.

By far the most persistent finding in our investigaticn was
that formal educational attainment plays a highly crucial role
n determining whether or not one enters the rsnks of adult
students. Better educated adults were found not only to he
more active in learning pursuits, but also to be more interested
in learning per se, more ready to turn to formal Instruction to
satisfy interests, and much more knowledgeable about the exist-
ence of resources fcr continuing education . . . . Adult edu-
cation today does not cater primarily to those who are trying
to complete an unfinished formal education; only a small frac-
tion of those who take courses do so to receive formal credit
for their studies.  In this sense, the field cannot be said
to play a primarily remedial or rehabilitative role on the
Americen educational scene today. Most people who turn to
adult education have at least average, and in many cases above=
average educational credentials. Because it is much more than
remedial education, adult learning in America today can be
better characterized as 'continuing education'--continuing in

.
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the sense of applying systematic learning processes to the
particular demands and interests of aduli life rather than
in the sense of extending a formal education.

Continuing education is quite clearly a middle-and upper-
middle-class phenomenon in our society. There are very few
continuing learners in our lower classes. Part of this ten-
dency can be explained by the fact that learning and education
are perceived and evaluated in radically different ways by
persons on different rungs of the social ladder. Lower-class
adults not only value high educational attsinment less, but
they assess the worth of education strictly in terms of the
tangible advantages which can be gained from having it. They
see little value in obtaining knowledge for its own sake. Our.
findings of the existence of distinct middle-class and lower-
class orientations to education are hardly revolutionary, of
course, but they have extremely important implications for
adult education today. One consequence of the fact that the
1ower-class adult does not conceive of education in terms of
personal growth or self-realization, for example, is that he
is much less ready to turn to continuing education for recre-
ational learning than for vocational learning. Lower-class
adults realize fully that education can lead to emp loyment
opportunities and job csecurity but education is in no sense
? defined as pleasurable. Indeed, for the typical lower-class
adult, the concepts of 'learning’ &and *spare-time enjoyment’
5 - convey quite opposite meanings.

iy R O " T

Yet at-the same time, there is a reascnably strong case for
the contention that the lower classes in our society could
benefit the most from instruction for use of leisure. What
little objective evidence there is indicates thet lower-class
2dults now have as much spare time as perscans in higher social
positions, but in our study we found that they also have greater
difficulty in finding things to do with it and are considerably
less enthusiastic about the prospects of having more. The
paradox is that the segment of the population which may realize
the greatest increment of free time in an age of sutomation is,
on the one hand, the. least well-prepared to handle it, and on
the other, the least likely to turn to continuing education to
develop and expand its spare-time interests. And it is this,
perhaps, that constitutes the most critical challenge to the .
adult educators of the future. :

here Interests Begin

Where do the interests for continuing education throughout

life begin? French and Associates (13:85) felt that by the time
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a student reaches high school he should rccognize the importance

of continuing to learn. He cited as illustrative behaviors:

(a) Sees learning as a continuous process throughout life.

(b) Views knowledge as exciting and worthy of further educa-
tional pursuit.

(¢) Enjoys the process of learning and the development of
skills, not just the finished product.

(d) Recognizes that learning occurs most effectively in terms
of the individual's own effort; therefore, plans for his

own growth., -

er type of post-high school
t+e more fully in
g his knowledge

(e) Looks forward to college or oth
education as a time when he can participa

the culture, thus broadening and deepenin
and insight.

(f) Respects scholarship for what it can do to enrich life.

It is apparent that these attitudes must be strongly entrenched

before high school age. The home and early school experiences

must foster these concepts in all children, rather than in a

select few. N.O.R.C. (27:174) suggested:

and the respondent’s education have inde-

positions, but the impact of
tely twice as powerful as that

parents.

both the parents’
pendent effects on learning dis
cre's own education is approxima
which stems from having well-educated

Another study by the Adult Education Association (25:13) ex-

plained the role of the home and school in concept development

early in life:

recognize, has been conditioned
ning patterns of the adult--the
earn--reflects the ways in which
Evidence from child-guidance

The adult personality, we all
by early experiences. The lear
ways by which he knows how to 1

he learned as a child . . . .

clinics, counseling centers, social work agencies, and psychia-
tric practice, supports the view that the most important influ-
enices on the child's personality stem from his relations to
parents . . . next in importance as an influence on +he child's

personality are probably his early school experiences. The
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pubiic school represents the major deliberate effort of society
to influence and develop the rising generations of adults.

These illustrate the significance of early educational experiences
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and attitudes toward school as a determing factor for those we can
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* expect to find in continuing education programs.

While all learning must not necessarily be formal, the con-
: cept that learning is essential to living is most important for
3 all persons. Older age groups feel differently about continuing
education than do younger citizens. N.O.R.C. (27:167) found:
= Learning interests decrease rapidly with increasing age and
rise just as sharply in the higher educational brackets. In
relation to age, it can also be noted that interest not only

falls off continuously in each succeeding decade, but that the
rate of the decrease appears to be an accelerating one.

piotte

o

’ These findings point up another significant fact; those who are

most in need of outlets for leisure time activities are not always

. receptive to the opportunities available.

Attitudes snd Children

% , Of all the factors involved in developing a classroom atmos-

3 phere conducive to continuing education concepts the teacher likely

E exerts the greatest influence. Unless one can identify precisely

the various types of environments which teachers encourage, and
can discover what relationships exist between these environmental
:% patterns and class participation in a love for learning, it seems
futile to talk about improving teaching for changing attitudes.
The elementary school perhaps provides the best opportunity

for educators to begin the concepts of continuing education esrly
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? in life. The influence of elementary personnel is tremendous,
perhaps more so than we have realized. Smith (#2:143) suggested

the impact elementary personael can make on their students:

T R Lo

The teacher has a great deal of prestige in the eyes of the
child, particularly during the elementary-school years. Your
; attitudes toward family life, religion, government, race, fair
; play, honesty, hard work, and emctional control serve as models
1 for the child’s own attitudes, whether you want them to or not.
: ’ If you make the best use of your prestige, your influence will
3 : be healthful and far-reaching. Your impact will be particularly
: strong on the child who, because he has failed to find security
at home or in his peer group, must seek it elsewhere. Since
4 one way for an insecure child to win security is by revising
4 and redirecting his attitudes, your work with him will give
you one of your greatest chances to make a valuable contribution.

‘This pot=ntial for development ol attitudes in elementary

students regquires a high degree of skill on the part of the teacner.

R ]

} She nust determine thé attitudes that'exist as well as the most
7 effective way to instill new attitudes-or reinforce those which
5 exist. A number of studies (1, 4, 9, 22, 31, 32) have found that
attitudés and ideals in children depend somewhat on age, amount

of education, socio-economic status and occupation of parents and

4 also on sex to a lesser degree. These must be considered by ele-

i mentary pevsomnel, but the more important factor is to assess the

intensity of attitudes. (36:126)

Although the direction of attitudes is reasonably easy to
their intensity is much more difficult to appraise.

measure,
1sity is far more

‘ _ And from an educational staudpoint, inter
important than direction.

NGERCITR
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of .80 to .57) between the attitudes of parents and their school age

&3 Aot Ty Ria

1tman and Rewners (U8) found a very high relationship {correlation

children. It was found that attitudes can be significantly changed
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:f instruction is aimed directly at creating a change with high
school students as found by Remmers. (1) The attitudes of young
chiildran and adolescence can be changed in varying ways:
e can see as we study the psychological basis oi attitudes
that they are energized in large part by the individval’s needs
for security and the esteem of others. In early childhood, his

at+itudes conform to those of his parents; in adolescence, he
seeks security and esteem in conformity to his peer group.

(36:140)
Elementary personnel have two primary tasks as they attempt
to work with attitudes: (42:147)
We have, then, as teachers two primary tasks as we attempt
to improve attitudes and standards . . . first, we help the
child to broaden his understanding of his beliefs and ideals

. . . secondly, we encourage the child to adopt behavior that
is consistent with his beliefs and ideals . . . .

The leader, in other words, is apt to set the tone. ttitudes
are caught, not taught. This applies in organizations and class-
rooms as well as it does in the family. (25:34)

The motives and attitudes of the individual teacher were

of significance in this study. Prominent adult educators in the
United States and Canada point out that the concept of education

as a continuous learning process throughout.life must be instilled

with the earliest learning experiences of children in the elemen-~

tary school. For this reason, the attitude of the elementary

teacher toward continuing education becomes highly significant.
he Commission of the Professors of Adult Education (10:5) stated:

Now & new nole is appearing in American educational thought:
sdults must continue to learn; learning, like breathing, is a
reguirement of living. The assumption that learning is a life~-
long process is based on & new fact of life: the accelerating
pace of sccial change. For the first time in the history of
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civilization, the time span of drastic cultural change has
been telescoped into less than the lifetime of the individual.
The current generation of mature adults now represents the
first generation faced with managing a culture different in
kind than the one originally transmitted to them. The conse-
quence of this new fact of life is such that the well-educated
youth of today is an obsolete man tomorrow.

ADULT EDUCATION AT PRESENT

As the economy and society of this country have become more
complex, the demand for expert and flawless knowledge and skills
has been prodigious. Competition has forced our system to employ
more and more only those who are immediately efficient; Thus has
come specialization, and the great educational need for it.

Like the economy; education has been unable to find a common
denominator, a single fixed curriculum, through which, on the one
hand, it can touch and challenge all capacities, or, on the other
hand, provide a sound education for satisfying all society's needs..
american culture is changing so rspidly that it is no longer pos-
sible to educate in one short span of early life for a lifetime
of effective living; Progress has gone so far so fast that it is
not possible to effectively teach all people any one thing, nor
any one person all.thingé. It is possible to teach msny people
many things if they will continue their education over a suffi-
ciently long period of time, and at times at which they are
strongly motivated.

The Commission (10:8) further emphasized the problem of

adult education when it stated:

To its great disadvantage, the curriculum of adult educaticn
has no plan. It is largely &n a la carte meniu comprised of
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miscellanecus items. It is not organized in a way that pro-
vides continuity and integration of learning. It is need-
meeting but not goal-fulfilling. Finally, it is not connected
with yvouth education by any concept of continuing development

throughout the life span.

It secemed essential to determine the attitude of elementary

personnel toward. continuing education before one could successfully

attempt to build upon it, or alter it. There seemed to be no doubt

of the desirability for establishing a climate of continuous learn=-
ing beginning in the eleméntary schecols. In an attempt to deter-
mine if public schools and public school teachers were actually
participating to an extent that would be feasible, certain queétions

arose: Should public schools have extensive programs of continuing

education? Whom should they serve? Are teachers continuing

learners?
Hartke (21:117) found:
Out of 15,200 school systems studied by the United States
Office of Ecducaticn, only 160 offered any instruction in adult
basic education. For the older worker, deprived of the oppor-
tunity for education in his youth, the nation, as a whole,
simply has no educational assistance.

Recently, the number of public schools participating in the

- adult education program has risen guite rapidly. In a 1964 sur-

vey, the National Education Association found that there were an
estimated 12,432 public school systems which had 300 cor more stu-

dents. Of these schools about 5u4.2 per cent had an adult educa-

+ion program. No breakdown was given as to the number of schools
providing basic adult education,

The public schools appear to have a clientele that is some=-

what different in its makeup than either the university extension

a
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programs or the community of junior colleges., EBruner (5:53)

along with several others, found that:

Public schools serve a significantly larger per cent of
+hose with less than a high school education than do other
urban programs., Doubtless one reason for this is the consid-
erable number of vounger persons who left school before
finishing, but who now find high school graduation a prereg-
uisite for many types of jobs and hence return to finish. An
examination of the records of & number of school programs
suggests that persons with high school graduation or more,
enrollied in public school adult education classes are primarily
interested.in hobbies, cultural subjects and civic and public
affairs forums. As would be expected those using university
extension services have an above average amount of education,
Only five per cent had not completed high school. Almost
ruo-fifths were candidates for the bachelor's degree. Junior
college adult education appears to attract persons of educa- '
rional and economic status midway between those reached by

public schools and university extension.

While some schools have an active adult education program,
it is apparent that the number of illiterates, as well as other

adult learners, demand a much greater use of public elementary

facilities and persomnel. Cass (7:8) pointed out:

There are approximately 10,000,000 adult citizens over

-five years of age in the United States today who are

functionally illiterate. Nearly 60,000 new functional iliit-
erates reach the age of fourteen each year. The number of
adult functional illiterates was reduced only about cne million
during the past decade in spite of adult education activities.
The present high rate of adult illiteracy in one thousand
persons there will be found nineteen illiterates, thirty-seven
others who have not completed the fifth grade (functional
illiterates) and about twenty aliens, Many communities have

more illiterates than college graduates.

twenty

Challensge to Adult Education

United States Senator Vance Hartke (21:118) pointed out the

great challenge for adult education in saying:

must. Before the necessary upgraiding

Adult education is
can be effected there must be aa

5 a
of the technical skills
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upgrading of basic educational skills for many. The United
- S States Office of Education now estimates that we have more
3 than twenty-two million adult functional illiterates in this
country, men and women without the equivalent of an eighth

grade education.

e 4 oy o
3 St it
L R

Sixty-two per cent of the jobless fathers of children receiv-
ing Aid to Dependent Children have less than an elementary
school education. |

e
I T

, As the Senate report points out, and this should be empha-
= sized, 'A public education system to which older workers can
return to upgrade their skills does not yet exist in the

5 United States.®
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Senator Hartke (21:119) further cited the great need for educa-

28X

tion to begin perpetuating itself when he suggested, "The role of

the elementary school and elementary educators seems paramount in

inducing a2 change toward a concept among all students of contin-

uous learning.”

Teaching, as well as society, is undergoing rapid changes

v covd

as new knowledge coniinues to mushroom. Many school systems and

more states reguire teachers to continue their education in the

years they are active teachers. This great need for continuous

learning on the part of professional educators hardly needs

elaboration, but one mari who has made a strong plea for continu-

ing education of teachers is Kidd: (29:303)

: A teacher must be a learner himself. If he has lost his

3 capacity -for learning he is not good enough to bLe in the company
of those who have preserved theirs. Dr. D.M. Coaly once put it
3 more bluntly. 'The inan who has ceased to learn ought not to be
\ ' allowed to wander around loose in these dangerous days.'

Why Adults Participate

Verner (46:12) found there were several specific things

which determine the amount of further education adults strive for.

-
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He sucgzested the following:

The most significant determirant of participation seems to
»e the amount of earlier formal school experience. Ecducation
breeds the desire for more education, therefore, those with
more education, rather than less, seek further education in

adult life. -

Participation in organized adult education programs decreases
with age. Most of the programs attract the younger age groups
while Cooperative Extension and the packaged progrems draw more
from the middileaged. None of the existing programs is particu-
larly sttractive to the youngest chilid or the eldest.

Participants in existing programs of adult education are
drawn in disproportionate numbers from limited segments of the
pooulation. At present, a distinct minority of the adult popu-
lation is involved and, as a result, adult education is widen-
inz the gap between the educated and the educationally under-
privileged by encouraging the former to continue learning and
thus keep in step with changing conditions, while the latter
group is left in a growing state of maladjustment.

The educational needs of large segments of the adult popula-
tion are not now being served by existing procgrams. Thus, we
find that those with less than eighth grade education; those
over fifty-five years of age; those from lower socio-economie
levels; and those from certain ethnic and cultural groups are
not involved in adult education. It is obvious from the data
that present patterns of organization and education opportuni-

ties are adopted to those who participate rather than for
those who don't.
The number of authors who ciuaireasoné why we must develop

the concept of continuous education and provide imaginative new
programs of.adult education is nearly endless. Yet, in many areas
it is not recognized as one of our major concerns in modern educéa-
tion. With the United States populatioﬁ reaching an estimated 228
million by 1975, it becomes readily apparent that overcrowding,
congestion, and closer and more frequent interpersonal contacts
in both the home and the community will be a result. This reguires

learning how to live together more effectively. Wilbur Hallerbeck
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(19:4) illustrated the point:

A democratic sceiety depends vpon adult education operating
in its communities to help people understand democracy, to

learn how to make it come to pass, and to become able to fully

appreciate its benefits.

An author who perhaps summafized the past role of the public

schools and gave an indication of the possible future direction

is Robert A. Luke {8:10) of the National Association of Public

School Adult Ecducators.

One hundred years ago, when the public school adult-education
movement was getting underway, the adult-education role of the
public schools was primarily thought of as offering opportuni-
ties for immigrants from abroad to learn English; or to enable
boys and girls, who had to leave school to go to work, to com-
plete their formsl education in 'night school.' These concepts
of the role of the public school in adult education are still

valid, and programs in these areas still represent an important

part of

the public school's adult education program

In time, however,
ulum expanded to make avail-

was broadened and the adult curric

able opportunities for employed adults to s
to increase their skills in the occupation where they were

presently employed.

development in adult education was the recog-

Along with this
ant vocation, and the public

nition of homemaking as an import
schools began offering educational services designed to help

wothers and fathers create a better and more comfortable home
for themselves and their children. The pursuit of vocational
interests slso became an estsblished part of the adult curricu-
lum of the public schools. These programs, too, continue to
be an important part of the curriculum of today's public school

adult education programs,

Through all of this time, the adult education facilities of
the public schools also have carried the principle burden of
helping overcome the eGucational deficits arising from the
isck of educational opportunities To many children and young
people. Throughout their history the public schools have
helped many adults acquire the educational opportunity denied

them in their youth.
1e public schools are beginning to address

Today, however, ti
their curriculum for adults

the public sghool’5~educational responsibility to adults.

tudy a new trade, or -

into still another significant area,
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This is the addition to the curriculum of the systematic and
sclf-conscious provision of opportunities for all adults in

the commmunity--including those who already possess a full
measure of Tormal education--io have the opportunities to grow
in wisdom and to acqguire the skills necessary for meking decis-
ions as citizens of a democracy. While this has always been

an assumed outcome of all adult education, enrichment of the
curriculuin specifically designed to foster and develop citizen-
ship represented a relatively new emphasis.

CONTINUING EDUCATION IN ELEMENTARY SCHOOLS
‘These authors have illustrated the vital role that adult edu-
cation must play in the future. Somewhat less clear is the way in
which the public school teachers may introduce continuing education'
concepts to their students. No doubt remains that these concepts
must be introduced early in a child's life in order to be most

effective. Lorge {(35:5) said:

By age 10, children have created for themselves a negative
pictura of aging; graduate students not only have such a view,
but even a course on the psychology of aglng does little to
reduce the negat ive picture.

In attempting to establish the degree to which elementary person-
nel actually believe in continuing educaticn, and carry this
belief into their classrooms, some uncertainty is experienced. We

know society will demand changes'iﬁ the lifetime occupational

goals of students and adults., With this knowledge arises the

problem of determining the attitudes of teachers, and then to

establish the degree to which they may be changed.

Teacher Training

Teachers, as adult learners, are subject to the same emotional

and personal insecurities exhibited by most adult lesrnmers, Lewin
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and Grabble (34:53) found, "People do not chenge their behavior

uniess the present situation fails to satisTy their needs. And

peing vnder tension, they are ripe for change.™

Several authors (14, 25, 43) discussed the problems which must

e faced in working with elementary personnel on attitude change.

Glaser (1u4:529) felt:

training research is designed to find teacher behaviors
that will increase the effectiveness with which stuéent bechavior
undergoes modification . . . . One way is by the selection of
new teachers who manifest the desired behavior . . . another 1is
to attempt to modify the behavior directly. The latter is the
usual procedure attempted but one suspects that the results
+end to be quite unsatisfactory. Behavior is not generally
that easily modified. Teachers do not change their ways of
behaving simply by being told that learning would proceed with
greater efficiency if they sehaved differently . . . . Educa-
tional research based on the eassumption that teachers will
change their behavior if they are told how to make their teach-
Fficient is very naively undertaken. Rather cne must

ing more erix
assume that teacher behavior is likely to be the component in

the system least amenable to direct change . . . part of the
difficulty of modifying teacher behavior stems from the fact
that a particular teacher is likely to show a marked tendency

+o emit certain kinds of verbzl behaviors rather than others

and changing the behavior of the teacher involves changing
verbal habits which are likely to be well established and

powerfully reinforced.

Much of

The Adult Education Association oi the United States (25:23)

summarized the many facets of adult behavior to be considered in

working with any adult, jncluding elementary personnel:

Those who teach adults tend to corroborate findings of studies
which adults are exX-

+hat there are many kinds of learning to
posed and that the difficulties in teaching adults are of 2
different kind from those encountered among undergraduates and
children. 7The obstacles to teaching are often intensified by
+he failure of tcachers to adapt technigues to the adult person-
ality. On the other hand, the adult's culturally imposed fears
=hout his own abilities are sometimes too great to be overcome
with anything less than the most expert understaending by the
teacher. This places a heavy burden upon the adult educator
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who must not only prove *o himself that he is confident of the
adult's abilities, but must also transmit that confidence to
the adult student.

If we can change attitudes to encompass continuing education
conéepts, is there one method preferable over another with elemen-
tary personnel? Welch and Vernmer (47:231) suggested that the problem
of effectiveness in the approach used in disseminating information

needs much researchs:

The continuous study of the relative effectiveness of a
variety of processes in varying situations with differing
groups of adults is one of the most pressing needs of adult
ecucation. At the moment there is little if any valid scien-
+ific basis upon which the practicing adult educator can make
wise choices among the variety of processes available. Some
progress in this area is being made, but many of the studies
fail to draw precise distinctions among the processes studied
or to measure effectiveness in a definite way.

Their study went on to show that changes in behavior were
brought about best by adult education group methods. These group
processes were under the continuous direction of an educational
agent, whereas the communication method of sending out materials

placed the learaing prccess solely in the hands of the learner.

They concluded: (47:235)

This study examines the relative effectiveness of two discrete
processes for the diffusion of knowledge by using changes in
behavior expressed through the adoption of recommended practices
as an indication or measuring of the degree of learaing achieved.
I+ found that the adult educational group method was signifi-
cantly better than the communication method in changing behavior
and that boih were significantly better than indirect influences
with the particular group studied. Supplementing the educa-
tional method by using the communication method did not result
in a statistically sicnificant increase in adoption over the
educational method alone.
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A study, "Bchavior Change Following a Persuvasive Communica-
tion," carried out by Anthony G. Greenwald (16:391) has shed
dditional light on the problem, Four studies were conducted of

which three showed a definite behavior change following a persua-~

sive communication. The fourth showed a pattern of belief change

with no behavior change occurring only in subjects who, before the
coanmnication, cormitted themselves to a position opposing it.

A great number of studies have been done in attempts to

change attitudes in varying degrees. Some of the earliest work

of significance was that of Lewin (33). He attempted to measure
the practical outcomes of learning, involving first a change of

cpinion and then a change in actions. Beals and Bohlen (2) con-

ducted thirty-five studies over a period of twenty years which
showed that individuals vary greatly in the readiness with which
they will accept new ideas and practices. About 5 per cent of

a given population came to a decision quickly, while the more
alert members of the general population follow after a measurable

time lag. ~Finally, a small number never shift their position or

zdopt the idea or practice.
The credibility of the communicator appears to have an influ-

ence on learning or the acceptance of the message. Hovland and

Weiss (2u) found the same content was accepted equally well from
three levels of credibility, but-that opinions were influenced in
the direction advanced when they came from a high credibility
Greenberg

soupce. This effect, however, diminished with time.

(15:1u8) suggested that:
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At best, it has been demonstrated that attitudes and infor-
mation lcvels are not suificiently correlated to znable predic-
tions of one from the others. Evidence to this pecint is largely
from surveys where no specific attempt was made to inmpart new
information or to persuade, let alone to do both concurrently.

The problems inherent in working with attitudes were well
detailed in the literature. 3Bruner (5:54) stated:

It has been indicated that adult educators tend toward over-
ceneralized usage of the term ' attitudes.® The root of the
problem seems to be that adult education attitude research does
not go farther than ascertaining their positive or negative
dimensions; there are other dimensions which, if known, might
serve to highlight the wide variations of attitudes among a
population, and might help to explain variaticns in the effects
of educational programs among a group which is generally favor-
ably inclined to the program. '

Bruner indicated further that attitude research differs from
interest research largely in terms of making a distinction hetween
a cognitive or intellectually perceptive view of an object and the’
persoin's affective view of it:
This distinction is of utmost importance because it puts
into researchable terms the basic guestions adult educators
must ask in evaluating their efforts--what is the relation
of one's knowledge about the world around him to his feelings
about it, his policy orientation toward it, and ultimately his
actions? Does an increase in his knowledge bring about 3
change in his affective reactions?
In a 1947 study concerning adult attitudes toward Russia,
H. Brewster-Smith (41) pointed cut that attitudes may have various
reasons for existence. The frustration for adult educators was
t+hat those who held the most stereotyped and least-informed views

about Russia also showed a lack of concern. This tendency for

persons to remain relatively stable in their feelings unless they
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% : find through experience they are thwarted in satisfying a basic

—

huwan need is strongly stated by Eéwards (11:355). lle saids

A person’s attitudes are developed only insofar as they help
him to satisfy his neceds and provide meaning to his environ-
ment . . . in other words attitudes arise from both personal
needs snd cultural stimulation.

1,
LR L O P T S S UuP P

Attitudes simplify the psychological life of the individual. They

reference which he can and

g4 ‘) RS T WS 2 S v

supply him with ready-made frames of

)

"other” objects, events and

5 does use often unknowingly, to judge

; behaviors. Xerlinger (28:5) pcinted out:

-itudes, then, perform very important and necessary func-

they give psychological continuity to the individuals :
and psychclogical life, 'and they furnish him with the ﬁ
wherewithal for making responses to complex stimuli. '

3
L

r.a.

ck

ion

0o

et a0

[4

3.
read

)]
O

crLh
R

< oo

Attitudes are perhaps major determinants of many perceptions,
- but particularly of perceptions »f complex objects subject to
‘-)[ ambicucus interpretation . . . the clearer the objects of per-
- ception, the less will attitudes affect such judgments. Atti-
E +udes should affect the educator's judgments more than the

7 shysician's judgmenis, since the criteria of a good physician
are more concrete and specific than the eriteria of a good

2 teacher.

W 5 0 S NP

. ) Newcomb, (37) in discussing how attitudes endure, believes
3 that when a person perceives an influence as a force opposea to

his ego-involvement, he is iikely to counter with other forces

AR, B

toward defense of his own self. Almost. instantaneously, the indi-

vidual tends to intensifv his own attitude in spite of influences
that seek to change it. Arguments seem to be ineffective as they

actually arouse a person’s defense motives. In other words,

people are apt to maintain their attitudes for one or two reasons:

either they have met no new influences because they have seleccted

the nature of their perceptions, or they are able to counter
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ressures which are opposed to their views with various face-~

saving defenses, usunaily buased on the social support of some group.

Attitude Change

Despite the inherent tendency of attitudes to preserve them-

selves, they can be modified. Houle, (23) in his account of the

Armed Services' educational program, presented research evidence

which showed that adult attitudes can be changed. Others, such as

Tuckman and Lorge (44%) and Edwards (11} pointed out that the nature

and degree of ego-involvement in the material is significant. They

suggested that the most favorable time for modifying attitudes

was during periods of emotional tension or strife. Hall (18:129)

said, "A considerable degree of emotional stir-up may be necessary

to unfreeze the present and refreeze at the new level . . . change

has a better chance of succeeding if ‘the step-up is great rather

than small." He described the three levels which accomplish this

change as: (1) unfreeze the present level, (2) move up to the

nrew level, and (3) freeze at the new level. Eichholz (12) suggested

many other factors which often play a less important part than

micht be suspected. His study dealt with why teachers reject new
[=)

approaches., It was found that such factors as the number of years
of teaching experience or the grade taught made no_appreciable
difference. The important factors seemed to be based on the sub-
ject's inner state of being »ather than on any one method, tech-
nicue cr device.

The most successful zpproach to use in changing attitudes

has been discussed in length both inside and outside of adult

AcE RS audl> Poas e have b B AALICAS SO )L e L ¢ S MO DI ALEIT LA S F L Oar S,

SR O R

Sy SIS A AR R

RHITRR AP A R



o)

Mot SN S

LT PN A

e

O vy

SEIIC AL AR L

5 TR BTt PR LR O RRS

AEEEN NG

e o

W A S S A

senting one side was more ef

33

education circles. Birnbaum, {(3) in his article, "Mind and Emotion

ijn Adult Education" debated whether "emotional™ or "rational”
appeals were more effective in changing attitudes. Remmers (39)
found that factual approaches designed to change attitudes were
only successful when the facts were presented in a one-sided

approach and there was a definite attempt to produce emotional

entanglements related to the facts. Other research has shown that

among people initially favorable to the suggested attitude, pre-

fective; among those initially opposed

the presentation of both sides with positive conclusions was more

effective. An important factor in this research showed that the

better-educated changed their opinions more when only one side

was given.

Although attitudes are often suggested by various "models"

of one sort or another, the proposed attitude pattern must fit

into the personality of the individual adopting the attitude.

The attitudes suggested usually will not persist unless confirmed

by experience. One type of experience which has a positive effect

on attitudes is developed in & group context. Guilford (17:254)

has written: )

Since attitudes are developed in a social context, it is much
dividuals formed into

easier to change the attitudes of in '
groups of their choosing, than it is to change the attitudes
of people without group affiliation. ;

The selected material presented here represents part of the

1literature on attitudes, attitudinal change, and the most con-
The evidence indicated that
LIBRARY
0OF THE
UNIVERSITY OF V/WYOMING
' LARAMIE

ducive methods to elicit change.
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desirable changes in adult behavior nust result from personal

meaning to the aduli learner. Perhaps the best summary is put
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forth by Verner (U45:25):

Tt A §d e,
" 3

‘ Desirable changes . . . are accomplished when the processes
employed for crganized systematic learning are effective in
transmitting the necessary knowledge in a manner appropriate
to the organizational and cultural patterns of the adult
participants through procedures appropriate to the content,
the learning situation, and the individual participant.
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When the methods employed to introduce proposed changes
accomplish learning systematically and when a variety of
technigues are utilized to facilitate the acguisiticn of knowl-
edge from which systematic learning results, then the altera-
tions in behavior that cccur will have a greater degree of
permanency. 4
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CHAPTER III

INSTRUMENTATION AND ANALYSIS

The purposes of this chapter were threefold: to explain the
procedure used in gathering the initial data on attitudes; to
summarize highlights from the initial data; and to analyze indi-

vidual and group characteristies relative to specific data areas.

Initial Procedure

A total of U455 elementary personnel in Laramie and Albany

counties were listed as full-time elementary teachers or adminis-

trators in the 1967-68 Wyoming State Department of Education records.

Frem these records the following informafion was gathered; the
age of the subjects, the numbef of years of teaching experience or
administration, the number of hours held beyond the bachelor's
degree, and the institution of higher education from which each
graduated.

Each of these persons was mailed an adult-attitude scale whicn
had been specifically devised for this project. This scale was
designed to measure elementary personnel’éttitudeé toward specific
areas of concern about adult and contimuing education, the leérnf
ing process, motivation and readiness, awareness cf changes in-
society and the need for support of continuing educstion to stay
abreast of these changes., WNo other suitable scale could be locatad,

and those scales which did exist were designed primarily for fields

such as guidance and counseling and perscnnel administration.
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while certain items from existing scales may have heen usable,

o B

it seemed desirable to develop a scale designed specifically to

re the attitudes of elementary school pcrsonnel toward con-

measu
tinuing education concepts in this project.

The initial design was develcped by the writer and experts in

P S R L

adult education at the University of Wyoming. This scale was then

asdministered to sixty elementary teachers in the Midwest. The g

results of this sampling pointed out the strengths of the scale,

2N
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as well as the need for revision of numerous items. Appropriate

revisions were made after consulting with adult education leaders

in Wyoming and Colorado in attitude-scale constructiorm, statistical

¥
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3 ! procedures, and item construction. It was then administered to

: forty returning Wyoming student teachers snd a class of thirty

graduate students for criticism of construction, design and appro-

1 priateness. Revisions were again made after consulting the chair-

man of the statistics department concerning any further statistical

: . procedures which might add stature 1o the scale or to its adminis-

4 tration. The scale was then used with a class of adult education

' graduate students who were requested to critically examine all

phases of the instrument with particular attention to clarity,

; purpose, basic premises and design. After these suggestions had

4 3

been discussed by exparts in adult education, vocational education,
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statistical methods, item construction, and administration, twenty-
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six specific items were selected for inclusion in the final attitude

L

2

scale. This selection was based on three previous administrations,
é“*) revisions, and the advice of numerous authorities in the fieid.
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The directions for answering the scale, feund in Appendix A,

: page 78, as well as the scven-item scale used, were developed

guide,

Q

; using Osgood's (38) book as

Over 75 per cent of the attitude scales were returned, and a

ALSAIA L7 AR AN LM 2

3w aln

final sample of 298 persons was selected. All of the information

presented in this chapter was based on the answers provided by
the 298 respondents. In some cases several individuals chose not

This fact accounts for the varying number

1 to answer every item.

of total responses reflected in the tables.

AT

o

L Ten days after the initial attitude-scale had been received

AR ava i

; by the respondents, a follow-up letter was sent reguesting the

| immediate return of the scale. ¥When this did not bring the desired

results, each individual received & personsl telephone csll from

4 the writer requesting his cooperation. Many persomns offered

3 ! .

; spologies for the delay, and volunteered to forward the scale im-
- mediafely. Others stated a dislike for the time required to com-
plete the scale, and asked to be excused because of their profes-

3 sional work load. Scme stated they simply were not interested in

participating. The final tabulation was slightly better than 77

é per cent from Albany County and 63 per cent from Laramie County.
: In the initial four items on page one of the. scale dealing

P with personal involvement in centinuing education programs, the

respondents were asked to indicate their feelines about where the
(o]

responsibility rested for continuing education programs. They

were asked to responé to three ‘chings;_had they completed a con-

tinuing education course in the past three years; were the courses
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completed taken for credit, non-credit or combinations; and, was

s

the main reason for participatien in continuing ceducation to

Sy

advance on the salary schedule, complete a degree, satisfy a

"
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personal mneed, strengthen their profession in teaching, or satisfy

a professional requirement,
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4 The fourth section of page one asked for opinions of where

+he responsibility rested for providing programs of continuing

AWt A3

education: public schools, junior or community colleges, colleges

znd universities, business and industry, or other areas.

The final part of the instrument, the attitude scale, was

”
A
AV A TP b s S - 8 By

composed of 26 items. One total score representing the sum of all

26 items was established for each respondent. In addition, four

[~
Y PRy Y

major sub-groups were established to aid in a Turther breakdown

of each respondent's answers.
Suh-group one included items dealing with concepts of adult
and continuing education. The items included in this sub-group

were numbers 1, 5, 1G, 11, 14, 21 and 24. Sub-group two included

SN R DR TR

items concerned with the learning processes of children and adults.

4 - L - - )
; The items included in sub-~-group two were rnumbers 4, 6, 9, 13, 15,

s

e T

15 and 23. Sub-group three included the respondents attitude

¥valy

3 toward how best to motivate and prepare children for the concepts

-

of continuing and vocational education. The items included in

sub-group three were mumbers 2, 3, 7, 12, 16, 17 and 20, Sub:

group four included items sbout the changes which were occurring
in society and the need for support of continuing education programs
to deal with these changes. Items included in sub-group four were

j numbers 8, 18, 22, 25 and 26,




e

s B Dyt SR A AR o

39

Highlic¢hts from Initial Dzata

The typical respondent was 43 years old, had 13 years of
experience, and had completed 17.5 hours beyond the bachelor's

degree. These persons had completed continuing education courses

in the past three years.

While any individual could score as low as one or as high as

nine points ou any item, the average respondent scored 6.54 points

on each item in the scale. Since nine indicates a strongly posi-

tive attitude toward The concepts tested in the scale and one a

strongly negative attitude, the 6.54 average response by ail per-

sons on all items indicated the average elementary person felt

rather positively about the concepts tezted in this scale.

Two hundred and forty-two persons (81 per cent) completed
continuing education courses in the previous three years, 1965 to
1967. These persons scored an average of 171.5 total points on
the scale, where 234 maximum points were possible. Fifty-six

ersons (19 per cent) had nct com leted any courses, and their
P ?

average of total points on the scale was 163.6. This difference

of eight points was shown to be significant at the .05 level.

The respondents participated in continuing education courses

mainly for credit. Of the total, 188 (78 per cent} indicated

credit courses haéd been their choice; 40 persons (156 per cent)
said they had tsken courses for & combination of reasons, bot

oredit and non-credit; and 14 (6 per cent) indicated they had

taken only a non-credit course in the past three years.

o Lieares o ta s

6 ru Byt AT Ak b 105 S by

Fatoy s
ano ot

U Bibapanatieg

g,

SR U Rz

i,

G Rt At Lo

o At i e,
TR N AT T

o 2 .




Ty

xifay

YEe b o ans s

e

gLy

g r LA

NS PSR TR,

AT RS

RXe

RS ORY RO

e Sy

TRV AR T ETESREY

T OO T FUR O

40
Twice as many teachers took continuing education courses to
satisfy a professional rcquirement as they did for any other rea-
sons. Ninety-four respendents (40 per cent) indicated they had
tsken courses to keep a professional certificate in force or for
other professional reasons. Half as many, 47 {20 per cent) said
they had taken courses to strengthen their teaching. Forty-four
(18 per cent) had participated to complete a degree, while U3 (17
per cent) wanted to satisfy a personal need. Fourteen respondents
(6 per cent) said they were interested in continuing education

courses oinly to advance on the salary schedule.

Responsibility for Continuing Education. A majority of the

respondents, 161 (67 per cent) felt that the responsibility for
continuing education programs should rest with colleges and uni-
versities. Only 54 respondents (22 per cent) said the public
schools should play a role in this endeavor. Twelve (5 per cent)
said the junior or community colleges should play some role in
these programs, 7 (3 per cent) said it should be business and
industry, and 8 people (3 per cent) stated that other agencies

such as churches, commnity organizations, and YMCA's/YWCA's should

be responsible.

It was interesting to note that total scores for Wyoming versus
non-Wyoming graduates were almost exactly the same. The total
average score for the 174 Wyoming graduates was 159.983 while tha

i

124 non-Wyoming graduates scored 169.992. No significant differ-

ence existed in the feeling shown by these two groups of teachers.
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Sub-Group Scores. I compering the four areas representead

“y sub-groups, sub-group one dealiug with concepts of adult and
¢oatinuing ecucaticn had the lowest average scores by all respon-
dents. An average score of 5.8 indicated many respondents were
rather uncertain about the value of the concepts as represented
in this scale.

Sub-group four, concerning changes in society and support of
continuing education was only slightly higher with an average
score of 6.5 by all respondents in this area.

Sub-group three, concerning readiness and motivation for
vocational and continuing education concepts was somewhat higher
with an average score of 6.8 by all respondents.

Sub-group two, dealing with the learning processes received
+he highest average scores (G.S) by all respondents. While this
score represents a positive stand by.the respondents, it clearliy
indicated a great deal of work is yet to be done with elementary

personnel attitudes before they begin to approach a highly positive

position as measured by this iastrument.

Acoe  FExperience and Hours

Three basic categories were established on which to base

-

comparisons. These were age, experience and hours completed

-

beyond the bachelor's degree. A further breakdown of each cate-

gory is illustrated in Table I.

The greatest number of teachers (117) were over 51 years of

with the remainder (18C) closely divided between the age

a

oQ
b

-
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TABLE I

AGE, EXPERIENCE AND GRADUATE HOURS COMPLETED

Category Number of Respondents Per Cent

Age in Years

20 to 35 gy 31.6
36 to 50 » 86 28.9

51 & over 137 39.5

Years of Teaching Experience

0 to 10 148 49.7
11 to 20 82 28.6
21 to 30 - 36 12.1

31 & over 32 9.6

Graduate Hours Beyond the Bachelor's Degree
¥

0 to 15 - 173 58. 1
16 to 30 64 - 21.5
31 to 45 33 : 11.1

U6 & over 28 9.3

42




2
w0

AN B

02

R A

R e Lt o LR T Y WINSP Ry S R

Pwivt W TRAY Yatwm 2 B AN -

groups 20 to 35 {94) and 36 to 50 (86). Nearly one-half of the
eiementary pevscanel nad ten years or less of teaching experience,
36 per cent had 11 to 20 years and only 20 per cent had 21 or more
years teaching experience. Well over one-half of all teachers had
15 hours or less beyond the bachelor's degree. Approximately 20
per cent (61 persons) had 31 or more hours, which would be a
master's degree if 30 hours were considered a minimum.

Tebie II illustrates the difference which existed in total
scores for the various age categories. Respondents who were 35
years of age or less totaled 23.4 per cent and had total scores
abcve 186 points. Persons 36 to 50 or 20.9 per cent scored at
the same level, and 13.7 per cent of the older teachers (51 and
over) reached this level in total score.

The more experience a teacher had, the less likely the person
was to value the concepts tested by this scale. The youngest
teachers with teaching experience of 20 years or less consistently
scored higher in the two highest categories than did their older

Y

counterparts with 21 years or more experiénce in the classroom,
as shown in Table III.

Although 46 hours beyond the bachelor's degree was the cate-
gory with the fewest nunbers in it, these responaentg’scored
higher than did those with less education. Table IV shows the
manner in which additional graduate hours affect total scores.
Persons with 31 hours or more consistently recorded the highest
total scores. -Judging from these responses, graduate hours do

affect total scores as measured by this attitude scale.
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TABLE IX

RANGE OF TOTAL SCORES AND PERCENTAGE ACCORDING TQ AGE

Category Range of Total Scores - Number of Persons and Per Cent

ro 3 166 -~ 125 126 - 145 146 - 165 166 - 185 186 - 205 206 - 225
Age in Years No. % No. % No. % No. % No. % No. %
20 to 35 3 3.2 2 2.1 | 28 29.8 | 39 uLs | 21 22.3 1 1.1
36 to 50 1 1.2 9 10.5 24  27.9 34 20,5 16 18.6 2 2.3
51 and over 45 3.4 | 10 85 | 30 256 | 57 u48.7 | 16 13.7 0
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TABLE I11I

RANGE OF TOTAL SCORES AND PERCENTAGE ACCORDING TO EXPERIENCE

3 Category Range of Total Scores - Number of Persons and Per Cent

ears of Teaching | 106 - 125 126 - 1u5 146 - 165 166 - 185 | 186 - 205 206 - 225

E' Experience No. % No. % . No. % No. % No. % No. %
0 to 10 L 2.7 6 l&.i— ‘ 43  29.1 63 42.6 29 19.6 3 2.0

. 11 to 20 1 1.2 S 11,0 17 20.7 37 45,1 18 22.0 0

21 to 30 1 2.8 | & 111 | 11 306 | 17 4.2 | 3 83| o0

'{ 31 & over 2 6.3 | 2 6.3 11 3u.y 13  40.6 4  12.5 0
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TABLE IV
] RANGE OF TOTAL SCORLS AND PERCLNTAGE ACCORDING TO GRADUATE HOURS COMPLETED
'h Category Range of Total Scores - Number of Persons—;md Fer Cent
1ggggg:§3 gg?gid the | 206 = 125 | 126 - 1u5 | 106 - i85 166 - 185 | 186 - 205 | 206 -
Bachelor’s Degree No. % No. % No. Yl No. % No. % No.
; 0 to 15 5 2.9 9 5.2 | 51 29,5 | 75 u3.y | 32 18.5 1
? 16 to 30 2 3.1 9 1u.) | 16 25.0 | 28 43.8 9 1y,1 C
i 31 to U5 1 3.0 2 6.1 7 21,2 15 45,7 7 21.2 1
L 46 & over 0 1 3.6 8 28.6 | 12 u2.9 6 21.u 1
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Table V is somewhat different than the remaining tahles due
to a different range of responses for this sub-group dealing with

changes in society and our need for support of continuing educa-

tion progcrams to keep up with these changes. Respondents 51 years

of age and over felt less inclined to support continuing education
and vere generally less aware of changes in society than those

persons who were younger. The two younger age groups are almost

equally divided in their responses for the two highest response

categories,

The amount of experience a respondent had in the public
schools was negatively related to the highest scores for sub-

group four. The two groups having 20 years or less experience

ccored from 3.9 to 20.7 per cent above their older counterparts

in the two top range of scores. The two groups with the least

teaching experience had 37.7 ber cent of their responses in the
two highest score areas while the most experienced groups head
25.4 per cent.

The number of hours held beyond the bachelor's degree also
related to high sccres.,” Persons with 31 hours or beyond had #48.9
per cent of their answers in the two highest score areas, while
those with 30 or less hours had only 29.7 per cent in the two top

score ranges. These comparisons can be found in Table V.

Table VI illustrates the effect age has on sub-groups one,

two and three. All age levels scored lower on sub-group one,

aduit and continuing education, than on either of the other two

areas. The concepts of adult and continuing education appear to
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be lacking in all age groups to a greater degree than do the con-

cepts‘of sub-giroups two and three, Arca three, attitudes about

motivation and readiuness, had the largest percentage of respon-

dents in th: top reage of scores, Less difference in percentage

[ SR ]

AR AN LY Sy O T O TOR A

soamw

can be noted between sub-groups two and three than between sub-groun

: ocne and either of the other twe sub-groups.
The number of vears of experience showed less effect on sub-

group one than it did on two and three. Adult and continuing

Pl ol o R N

education concepts were least affected by experience, but experi-

FUNIOPS T D)

ence Gid play a more significant part in the responses to the

ek

L]

learning process and motivetion and readiness for continuing and

vocational educaticn concepts. Teachers felt more strongly that

they understood the learning process and were ready to consider

vocational and continuing educatium concepts in their elementary -

schools than they did about adult and continuing education concepts

-

as shown in Table VII.
The number of hours held by elementary personnel beyond the

bachelor's degree had less effect on their attitude toward sub-

(yrd PURAIGTENE L 12 8oL A

group one than it did +oward either of the other areas. Those

persons with 46 hours and over appeared to favor most strongly

the areas of learning and also readiness for continuing and

vocational education ccncepts in the elementary schools. They
were less familiar with the concepts tested in sub-group one--

adult ané continuing cducation. Table VIII shows the diffexrence

evident between sub-group one and sub-groups two and three for

the various graduate hours completed by respondents.

R B L 1y - 3 - N ., N - . 3 NEY .5 PO . T A - "
Q ATV vt e WY - o X RIS T A « A W S
st ®un WY A DHALIM R P it Mt T RAG S PG TR Bt Ak B A PR DCIFTL SR R AT RCCPaR Y Wheit Lo i A ¥ Jedady A
S A Sl FERE warm Vel S, ¥ Al v *




N

Y7 URAPTTYD JO SSJUTPERAIX PuR UOTAEATION lnoqe SIPNlT3}e sapnrour aampy duoal-qng
oY3 Suadduod oml dnoald-qng

*s3dadound voTIednpd BUTKUTIUOD Pue TRUOTLIRZIO0A J0F

‘uoriedonpa 3UTnUIIWOD pue jrnpe Jjo

*ss8ssa00.ad BuTuxeat

35danuod yirm sTeap auo dnoal-qng g4

€°9 [ 9°ST S 8°8T 9 9°0h €1 §°2Tl h £°9 (4 0 £
0 0°se 8 S*LE 3T 6°T1e ¢ S°¢T +h 0 1°e 1 4
0 h*6 € E'TE 0T 6°1e £ €°TE OT T°e T 1€ T .:ﬁ I3A0 R TE¢
9°§ 4 g'ee 8 T°9¢ €T ¢'eg 8 6'€EL & 0 0 €
0 T°IT +h ¢ Lh (T €'€E 2T 9°§ 4 8'¢ T ] 4
0 9°g é €E°€E 2T 22z 8 2'2e w. 6°€Tl S g8'e T T 0g 03 T2
h'e 4 U°LT 40T T°6h (L€ S°6T 9T "2l 0T L°€ € 0 €
2'T T €°8T ST 0°0S Th h*he 02 6°h h- ¢'T T 0 4
0 T°9 S L'02 (T 0°6% 2¢€ L°02 (T 0'TTt 6 h*e 4 T 0¢ 03 1T
h*T 4 0°¢42 Oh 6°6€ 6S 0°€2 he W4 TT | h'T 4 0 £
. 0°2 € 9°6T 62 6°Sh 89 | T°62 ¢h h*€ S 0 0 4
0 h°€g S 9°12 € | h*2€ 8h L°62 hh 8°0T 9T 02 € T 0T 03 0
B % ON | % "ON | % "ON | % "ON | % ‘ON | % "ON, % *ON SQuUsTIadxg But
2§ - S5 hG = Lh 9h - 6¢€ BE = TE€ Jc - €¢ ¢d = ST daoad | -ydea], Yo siesx
M) adJ puR SUOSABY JO aBQUNYN ~ S3I0DG Jo a3uey ans Lxo8a3e)
TONAIYEAXT OF DNLAUOIDY »dUUHL NV OML *3INO SANOUD-€NS IO SNOSIUYAWOD
LIA 378VY
" S f.;v,

et By c.,grﬂE



ST e R N M T S A TS O NI LT RO ATA M A AN oL £ MOGANANL PR P

R R o e S A s R S e s AN S o Gt

(39 ]
" .mymom:oo UOoTIeonpa SULnuUElucd pue TeuoTIEDO0A J0JF
UDAPTEYD JO SSIUTPEAX PUR UOTIVATIOW Jroqe sSapnyrije sapnour aaayy dnoaB-qng *sassadoad [uruaead|
3Y3} SUIA~UOD oM} GnoaBd-qng “UOTIRONPd BUTNUTIUVOD pue Jynpe Fo s3daduod yatm sTeap auo dnoal8-qng i

. 1L 2 L°SE 01 h'Te 9 g°82 8 L A 0 0 €
9'e T T°2€ 6 €'6E TT 0°6e (L 0 0 . 0 4

0 9'¢ T 6°LT S 0°0S HhHT €EhT +h 9°€ T L°0T €, T 1940 R 9h ”

0°'E T ¢'8T 9 €'€E TI h*ge 2T [ T1°'9 2 , 0'E T 0 € H

0’ T ¢'te (L SIS (LT 28T 9 9 2 0 C 4 @

0 6 € €°Le 6 h*9e 2T | 2°ST S T°2T *h 0 T gh 01 T¢ %

T°€ 2 | T°WT 6 | h'hE 22 | T°82 8T | 9°ST OT | £'h ¢ 0 | € C
9'T T 9°'ST 0T S°LE he 6°GE €2 | £€°9 h 9°T T 9't T 2

0 h*6 9 | €1e o0z | 6712 T €°'TE 02 L'h € 9°T T T 0€ 01 9T [

L°T € €'he <ch 6°€h 9L | T°6T €€ | €°6 9T L°T € 0 € |

9° T €°LT O0¢€ L°6h 98 9°32 94 ¢'S 6 9° T 0 4 %

0 6°2 S h*1e L€ 8°TE SS 6°82 09 E'ET €2 LT € T ST 03 0 w

a3aBoy w.poemﬁomm w

% "ON | % "ON | % "ON | % "ON | % "ON | 9% "ON | % "ON puofag paureiqQ 3

€9 29 - S§ hS -~ Lh 9h - 6€ 8€ - TE€ 0€ - €2 22 - §T |dnoad  sanoy azenpeag

U3l xad pue suosaad Jo JdqunN - Saxods Jo aluey ans Aao3d3e) ]

ALITINOD SUYNOH JLVAAUD OL 9ONIAU0IIY %mmx:a ANV OML ‘4NO SJN0Y¥9-4nS JI0 SNOSIUVINOD M

ITIA T4V | m

. o TR W M N o WG LMD P Ao R O, D RAAR R AT
’

TASTOOV O AL 2 ARMTRRCNAL QR Ty v pr

v ARSI UM oy Ry

Ly Sl i - I D AL A a6 s s Lo ass 4

WIS 0 RN NS L SR g n 2 aates p AL



X
.
1
]
"
;
3
=
o
3
A
2
?
r'
3
4
:
3
]
A

YA ke B w4

AN v A

e

R AT AL 32 tp N S e 2 Xt ik

CHAPTER IV

PROCEDURE AND RESULTS OF THE EXPERIMENTAL DESIGN

This chapter was designed to describe the procedure used to
select participants for inclusion in the experimental follow-up
study of attitudinal change; the two differing approaches used in
attempting to change adult attitudes; and the results of the

experiments in changing adult attitudes. B

Selection of Experiment Participants

The preceding chapter explained the procedure followed in

nitial stages of the experimental design; that of working

o

the

with 298 public school elementary personnel to establish the
attitudes which existed toward the concepts tested in this adult
attitude scale. After these returns were tabulated, mean scores
and standard deviations were determined through statistical analy-
sis Ey coﬁputer. This procedure established a complete range of

scores for all respondents, which were then further broken down

7/

-~

into responses from persons in Laramie and Albany counties.
To select respondents which might receive the ﬁost'benefit
from the experimental study, it was decided to include those who
scored outside the limits of one standard deviation (19.0) below
the mean score (169.9). Through this procgduré it was determir.ed
that eight persons in Albany County and 42 in Laramie County had

scores at the extreme lower limits of the attitude scale.
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Further consideration was then given to the benefits which
would result from also working with the top scoring group of
respondents whose scores were one standard deviation (19.0) above
the mean {(169.9). By including these persomns, several additional
comparisons were feasible concerning low-and high-scoring responses;
can adult attitudes be changed significantly with jow-scoring and/or
with high-scoring respondents? Was there a significant difference
hetween the growth shown by low respondents and that shown by high
respbndents? Was there a significant difference between the experi-
mental approaches used with the low groups, or with the high-scoring
groups? Did either experimental method appear to be significantly
superior to the other in the overall growth shown by total groups
from either counfy? .

After cousultation with authprities in adult education and
statistics, it was determineq that the inclusion of both groups
would bring the greatest degree of flexibility and significance
to the study. ~For this reason both groups were included.

With the addition cf the top respondehts, 15 persons were
added in Albany County méking a total of 23 to be included in the
experiment. Thirty-three additional Laramie County persornel were

jdentified making a total of 75 to be contacted for the experiment.

The Albany County persons were called by telephone asking

them to participate in the follow-up study. It was explained that

they would Le requested to attend two after-school sessions of
approximately one and one-half hours each to view the film, "To

Touch A Child," hear a lecture by an authority in the field of
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adult ecucation, and hold discussions in a small group situation.

cut of this groun of 23 persons, i3 (79 per cent) indicated they

would participazte. Fram this group 12 (67 per cent) actually came

+o the sessions and conpleted the experiment. These twelve included

five persons in the lower-scoring range, and seven in the high range.

Laramie County personnel were asked to participate in the

follow-up study with a personai letter aﬂd post card (Appendix B,

page 85) which they were asked to return indicating their willing-

«Q
ness or unwillingness to participate in this project. Out of 75
persons asked, 53 (70 per cent) indicated they were willing to do

so. Twenty-nirie (54 per cent) actually did follow the directions

and completed the experiment + satisfactorily so that the comparisons

could be made. The 29 included 18 in the lower-scoring range and

eleven in the high.

- Design of the Experiment

Two sessions were conducted by the writer with the twelve

Albany County elementary personnel. Both sessions were held at

Thayer School in Laramie, Wyeming, with the consent of the school’s

prlnc*pal and the Laramie, Wyoming superintendent of schools.

Session one included a combination lecture and small group
discussion cenducted by Dr. Glenn S. Jensen, Chairman, Department

of Adult Education and Instructicnal Services for the College of

Education at the University-of Wyoming. Dr. Jensen's lecture,

and the group discussion, centered on the same basic materials

which were mailed te the Laramie County personnel (Appendix B,

age 85) for study. During this informal session, participants
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were encouraged to ask questions and clarify any areas that were
unclear in their thinking concerning the lecture, the attitude

scale, or any concepts related to it. This they apparently did,

judging from the outward enthusiasm shown.

Session two was conducted by the writer, using small group

discussion after the group had viewed the film "To Touch A Child."

Judging again from outward appearances, the group members were

deeply concerned about the questions raised in the film, as well

as by other members of the group. This session dealt with the

further cecncerns which they expressed and which were outlined in

These

the written materials they received in the first sessiom.

terials were exactly the same as those sent to all
Laramie County participants. This group disbanded after completing
the adult attitude scale and returning it to the writer.

The Laramie County personnel that participated in the follow-

da

up experiment were not involved in any structured small group dis-

cussions, nor did they see the film "To Touch A Child"™ used in the

Albany County experiment. Every attempt was made to provide the

same basic materials to both Laramie and Albany county groups,

and the time spent in the experiment was approximated as closely

&s possible. Materials were gathered by the writer from authors

and authorities in the field dealing with the four basic areas

of interest tested in sub-groups one through four on the attitude

scale. Also sent to the Laramie County participants was a written

copy of the film, “To Touch A Child." These materials were print-

ed and sent at approximately ten-day intervals. Included with the

CUNIE L b e e A B M LT A
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final send-out of materials was another copy of the attitude scale

to be returned for scoring and inclusion in the results of the

experiment,

Results of the Experiment

Upon the return of all adult attitude scales, the writer
again consulted with members of the department of statistics in
the College of Commerce and Industry to determine the appropriate
statistical methods to be followed in analyzing the experimental
data. Two basic comparisons were decided upon, one using the
"Jouble-tailed T test™ and the other the "T test.”

The computer cards used im the initial run of data on all
298 respondents were sorted to locate the respondents participating
in the follow-up studies in both counties. Second cards were then
punched for each participant listing final responses to the adult

attitude scale. Responses were then computed from both card one,

representing the initial data, and card two, representing the
changes which occurred during the experiment. The same computer
program was used for these responses as had been run on the initial

298 respondents. Valid and reliable comparisons were in this way

expected.

To these comparisons, the previously mentioned tests were

applied. The statistical ccmparisons made were based on the

following formulas: (the alpha level was used for all comparisons)

To compare sub-groups cor total scores using the results of
two analysis on each individual, a. 'paired-T test" was adminis-

tered. The formila used was:

T T
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. d
tn_1 = =G
n-. Sedn
When d = mean of the differences
When n = number of observations

To compare changes between groups, a "T test™ was administered.
The formula used was:

_L-Lo
thp = | £ (0_2_1)
MSw | 5=1 \N3

Where L = T = CyXe; + CoXep + oo + CpXeop

Cj's are constants

MS,, = Mean Squares Within from Analysis of Variance

To determine the degree of significance, the .05 level of cone-

fidence was established as satisfactory by the writer in consuita-

tion with statisticians. This level of significance was used

throughout the project, and was assumed in the following statements.

Changes Within Sub-Groups

All groups averaged higher scores on the‘sub—group totals

and the total score aéitested by the attitude scale after complet-

ing the experimental study. Table IX illustrates the changes made

by each experimental group for the sub;groups tested by the attitude
scale as well as the total change in score. '

Each group improved in its awareness of the concepts tested

to a significant degree on total scores. Both methods for the

dissemination of materials were significantly effective in working

with low and high groups when total scores were considered. Both
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re also effective when working with the Jowest-scoring

methods we

the small group instruc-

LT 1L

groups of respondents witl: two exceptions:
t+ion method was not effective in changing attitudes toward adult

and continuing education (sub-group 1) with the Albany County par-

ant degree; and the materials sent out with

R AT AL VP 50 ¢

ticipants to a signific
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nc personal contact were not effective enough to significantly

change attitudes with the Laramie County personnel in the area of
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.
g
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i

motivation and readiness (sub-group 3). The other total of six

sub-groups were changed significantly using both experimental-

methods.

:
‘ A very different situation tended to exist in the findings for

; the high group of participants in the experimental study. While

w o TATNTRHORREE YR Teeme iy iy
‘v"-v.v-r.wv

i groups using both syperimental methods, no significant changes

were made in any sub-groups using either method. Changes did occur

TR TE Tl

which resulted in higher numerical scores for all sub-groups of the
high respondents, but they were at a non-significant level. .From

this experiment, and the conclusions which can be drawn from it,

the lower-scoring respindents gained the greatest amount in the

sub-groups using both experimental methods. While all the groups

neither method proved to be .
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ained significantly in totsl scores
2

sionificantly effective in chan ine sub-group scores for the high-
e o S
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scoring respondents.
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Chznges Retween Sui-Groups
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i ) While positive changes did occur in the total number of points A

T

scored in all sub-groups and in all total scores, no significant
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differences were evident bLeiween any of the sub-group or total

sceres when comparing respondents with low scores in Laramie and

Albany counties or vhen comparing those with high scores in Laramie

and Albany counties. The differences in the experimental approach
used affected total scores. The low-scoring group in Laramie County

exceeded the total average scores of the low-scoring group in Albany

County by two points., This was not a significant difference. The

high Albany County participants, however, exceeded the high Laramie

County persons in total average scores by three points. This too

T TR RS PIEERORT BT TS AN e A AN T R TN N e g
- s Lol Gl LSt R T T S IR S L S T
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was not a difference of significance.

T

One additionsl comparison was made using these data. That was

T RRART T AR o BT TR AR T AT RPN RS TR YR T
-yt

a comparison of the total low scores for both counties compared to

?) ‘ the total high scores to find if a significant degree of difference

; had occurred. A "T test" indicated that the differences found

: between these groups was not significant at the .05 level.

While no tests were administered to determine the additional

total number of points which might have been accurulated by "prac-

b

tice" or from the "Hawthorne Effect” by simply retaking the same

SO W L

test, the assumptichWSs made that the degrea of change would have

been minor and insignificant. .

{04 500 At SRS

Changes Between Experimental Methods

Perhaps the most important consideration to be gained from

this experiment concerned the method which was most effective in
’ bringing about total change in responses, considering all sub-

) | groups as well as total scores. To obtain this comparison, the
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total change showed by all Laramie County personnel in all sub-
groups as well as in total écores was compared to that same change
shown by all Albany County personnel through an analysis of

variance to which a “T test™ was applied.

The results of this analysis indicated that both experimental

approaches used were significantly effective in bringing about

N twwb A% beaa -

desired changes in adult attitudes. While it was not possible to
know the amount of time spent by Laranie County participants in
reading, studying and assimilating the materials sent <o them by

mail, it was assumed that a total time of three hours was &

reasonable expectation. For this reason the Albany County groups

TR TR NRATTT O T TR R T R AR LT R TT R g SR Y BN TR N G A e

BF O I NI e N A TSI = PO L%

f werae also limited to approximately three hours of lecture and
) discussion. The vresults of the experimental comparison indicated

that although individual changes were significant, they were not

equal. The changes which occurred through the small group discus=-
sion method used in Albany County were enough greater that they

were considered significant at the .05 level. The change in total

M PR IO FAITII N YRS IV OV 2 O 4 N

scores would not have-occurred by chance when compared to the

L

Laramie County experimental prccedure.
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CHAPTER V

SUMMARY, CONCLUSIONS, AMD RECOMMENDATIONS
SUMMARY

~he Problem

The major purposes of the present project were two-fold. They

were (1) to determine the attitudes which elementary public school

v AP ARE (Woaawha G e b

teachers and administrators held toward education as a continuing

L v

and lifelong process, and (2) to determine if adult attitudes could

. o
)

be isolated, tested, and changed to encompass new concepts using

two differing experimental approaches,

L oimae g

Importance of the Prchlem

AP LA

Educational leaders have stated repeatedly the need for under-
standing the concepts of continuing education by young people.

Public education must prepare its people for lifelong learning

RSN S W Ja T KR 7 R0 mwo’ S L AT TR AT TSI + DI a0 Wbk - % 8% sauma e r M S

before. they leave the schools. Teachers must be made aware that

ST TR RS TR N AT SIS DT IR AT AT RN

_changes in education qre‘imperative for our times. They, as educa-
tional leaders, must be personally involved in education as a life-

time goal as well as an occupation. No attempt had been made to

TRRNER AR ILANT N R R gy 2T TR T

isolate attitudes of elementary personnel, and it was not known if

teachers felt any cbligation to begin instilling continuing educa-

W NRERANA R

tion concepts in elementary school students. It had not been

determined if elementary personnel were participating in continuing

education programs.,
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< Procedure .

-

Through the cocperation of the Wyoming State Department of

Lot

Education, 455 full-time clementary school personnel were identi-

TF ALY e

fied in Albany and Laramie counties. Copies of an adult attitude

AV A e By VI o K B et

scale, which had previously heen developed and tested were sent

LN RS

to all U455 personnel requesting their participation in this study.

*

Of the US55 attitude scales mailed, 3Ull were returned anéd 298 were
found usable. The responses from this sample provided the initial
data used in the study. From these participants, 88 were asked to
take part in the experimental study, of which U4l persons completed
the expgriment so that comparisons could be made.

211 of the experimental informaticn was coded and punched on
International Business Machine cards, as was the initial data for
298 participants, To insure accuracy'the tabulations of the totals,
means, variances and standard Qeyiations were determined by the

Philco 2000 computer. The data were then submitted to one of two

X
THARNTRNMAE Y ST ] Y s g e T T N PR a0l WP 1 (W ABE A R 4o WY B Mt ey bty A S Sy hon S o

appropriate tests, the "double-tailed T*" or the T test.” This

was done to determine the degree of change and its significance,

if any.

Summarv of Findings

Although a great deal of data were tabulated and processed,

only the more pertinent information wasconsolidated in this summary.

Responses from Initial Data. Two hundred and forty-two res-

pondents (81 per cent) had completed continuing education courses

between 1955 and 1957. Their total scores on the attitude scale

-
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averaged 171 comparcd to an averag2 score of 163 for 50 respondents

(16 per cent) who had nct completed a course. This was a signifi-

cant difference at the .05 level. Most of the respondents, 188

(78 per cent), took continuing education courses for credit; 40

persons (16 per cent) had tdken them for a combination of reasons,

R LN

both credit and non-credit; and 14 (6 per cent) had taken only non-

oredit courses. Ninety-four respondents (40 per cent) took con-

g
5

tinuing education courses to satisfy a professional requirement,

N e Ay

47 (20 per cent) wanted To strengthen their teaching, 4 (18 per

cent) to complete a degree, 43 (17 per cent) to satisfy a personal

need, and 14 respondents (6 per cent) took courses to advance on

the salary schedule,

Most respondents, 161 (67 per cent) felt the responsibility

SR PRI eV UL 4 Py s SARITITNARTN AT, L BRI AP R s i T 0 PO L IO N fr 9 *om
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for continuing education programs should rest with colleges and

R e

o
2 T

% universities. Only 54 (22 per cent) favored the public schools,

A A A

2 (5 per cent) said junior or community colleges, 7 (3 per cent)

| aad

? said pusiness and industry,-and & respondents (3 per cent) indicated

0% WAL!

other agencies should be involved.

No significant difference in total scores appeared between
Wyoming and non-Wyoming graduates on this attitude scale.

The highest avérage sub-group sccres appeared in sub-group

two pertaining to the learning processes. The next lower areas in

descending order were sub-groups three dealing with readiness and

motivation to accept continuing and vocational concepts, group

AR Mes I A

four concerning changes in scciety and the support of continuing
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education, and the lowest were in group one concerning adult and
continuing education concepts.

Three categories were established on which to base further
comparisons. These were age, experience and hours completed beyond
+he bachelor's degree. The younger age groups (under 50 years)

i recorded the hichest total scores, as did those with less than 20

years of teaching experience. The hichest scores were also ob-

; tained by persons with the greatest number of hours beyond the

-

E bachelor's degree.

é : Change in Experimental Groups. Forty-one participants from
2 [

g % Albany (12) and Laramie (29) ccunties completed the experiment in
é~ § changing adult attitudes. in Albany County the grcup met in two
£~) ? sessions with a film, iecture and small group discussions. In

R Ty W

Laramie County the participants received the same materials pre-

sented in Albany County, but in written form only. No discussions

i bbbl f Seb LA bt bl S T

were held, and the film material distributed was in written form
rather than through actual viewing. Every attempt was made to

present the same materials to both groups and to make equal the

time spent in actual. study and assimilation of the materials.
Upon completion of the final adult attitude écale, statistical

comparisons were obtained by using the "T and double-tailed T

tests." The .05 level of confidence was established as significant

for this experiment.

Each experimental group averaged higher scores on all sub-

group totals as well as the total score when tested by the attitude
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scale after completing the experimental study. Each group improved
in their awareness of the concepts tested to a significant degree
on total scores.

Six of the sub-groups areas showed significant changes in
scores for the two low-scoring groups of respondents. The Albany
County group showed no significant change in sub-group one while
the Laramie County personnel did not change significantly in sub-
group three, The high groups made growth in total points scored
in all sub-groups, but the changes were not judged significant.
Only the changes in total scores for these persons were at a sig-

nificant level.

Both methods of disseminating information about the concepts
tested on the attitude scale were significantly effective in
changing total scores of both low and high groups. Neither methoq
was judged more effective than the other when comparing changes
made between low groups or between high groups. When, however,
the total changes made by all Albany County experiment participants
were compared with changes made in. Laramié County, there was a

significant difference. - The Albany County method of small group

' discussion producad a significantly greater change in total scores

than did the Laramie County method of mailed information.

CONCLUSIONS
As a result of the duta obtained and the information analyzed,
the following conclusions appear justified:
1. The adult attitude scale developed for this project

appeared to satisfactorily measure elementary school
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personnel atiitudes toward the continuing education con-

-~

cepts in the scale.
{ 2. Attitudes of elementary personnel can be determined and _.}
isolated concerning specific concepts.
3. Group discussion, lecture and audio-visual aids as a com=-
bined@ technique provided the greatest significant change
in elementafy personnel attitudes,

4. The dissemination of written materials did bring about a

R G SR T T S VP

significant change in attitudes, but to a lesser degree

Y

of significance than the group methods.

R,

: :
! 5. Attitudes of both low- and high-scoring participants were
¥
; significantly changed on total points scored.

() 6. Significant changes were brought about in most sub-group

areas for low-scoring personnel by both experimental

methods. No changes of significance were recorded in sub=-

T

groups for high-scoring personnel by either experimental

BRI LR A a1, Sl st iy

method.
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7. Those who had been continuing educatien participants

recorded significantly higher scores than those who had

not participated. .

IR g e IR e
B

8. Most continuing education participants were involved in
work to satisfy a professional reguirement. -

9. Elementary personnel generally appeared willing to intro-

duce the concepts concerning vocational and contimuing

education tc their students.
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10, Project participants sppearad to be least familiar with
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~ e

the concepts concerning adult and continuing education,

o~

‘and those dealing with changes occurring in society and

the need to support continuing education as tested by the

e A eIy e e ww g e e

attitude scale,
11. Younger teachers with a lesser number of years in the

: .lassroom appeared to be most familiar with the concepts

' in this attitude scale. A greater number of graduate hours

PR R I

above the bachelor's degree generally indicated higher

attitude scale scores. : -
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RECOMMENDATIONS

On the basis of the findings reported in this project and the

T AT e mVPAID AT WA N S B €

conclusions reached, the following recommendations appear justified:

( ) i . :
1. Elementary school personnel need to be made aware of the

AN T TR T Sl Tl W TS N IRARTTR T Sy

vital and unigue role elementary schools can play in devel-

5T N R RS TR GEINR

oping the concepts of continuing education with young

'people.'

CERTS T T AR, T O

The pubiic schools must become more deeply canmitted to

N
o

? ! the cause of continuing education for both its young stu-

f ' dents ané the adults in the communities served.

5 - 3. Specific in-service programs should be established to

R e A

‘ acquaint &ll school personnel with the role they can play

' ' in creating a school atmosphere where a "love to learn”

i prevails anad carries throughout the student's lifetime,

4. The University cf Wyoming and other colleges and univer-

- ) sities should introduce specific study areas dealing with-
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continuing education on the undergraduate level. All stu-

dents must leave.with an awareness of our changing society

and the significance of continuing education programs ito

prepare all citizens for these changes.

Studies shcould be conducted to determine what effect

changes in teacher attitudes have in the learnihg situa-

tions and ultimately the attitudes of children in that
classroom,

Studies should be encouraged to determine the effect a

change in teacher attitude has on behavioral-change;

Research should be undertaken to determine effective

methods now in use in elementary classrcoms which intro-

duce continuing education concepts to elementary children.

Further studies must be carried out in attitudes and atti-

t+ude change of both students and teachers. Some areas to

be considered should include:

a. -using other methodé than those used here to bring
about attitude change such ag v, vidéo-tape recorders

" and the efféct of other audio-visual devices.

b. equéting as closely as possible the size of groups as
well as groué structure with a larger number of par-
ticipants.

c; including experiments with all levels of fespondents,

not limjted to higﬁ- or low-scofing participants.

d. experiments with longer or shorter sessions, more

sessions with various techniques and devices used to

T AT TR A e TR TR AT W R R e A0 AR

%

>
k3
%
4
<
h

oy b 1 T nn

BN Gy
» Pk

AL T oMt JE S s

F:
3
4
k!
e
2
<)
:
=

Tt LT - LT
. g LIRS Sr i i ere il ey argoin) YR
> T N T A T I P I T Y W YN I e W W T2
H ph bt T D T T T v oy it X Gy T T T T T )

$:
K

v

e

o
2




AXT I T T

LD b

T

NEIG S W7 T

go

R N .

10.

SRR S gy e Ay e g T

i Rk xe

B sty Py

S WA AN e ey

P I A

11,

DMLY of

W AN Mk e e

= 12.

13.

P8y o

SRS
TR
P

14,

T ERAR TR T T VR R ARIVRRARCT TSN TR S et T TR TR N R T e

72

bring sbout attitude change.
A follow-up study should be conducted to determine the
permanence of attitude change in the experimental partici-
pants or in any other short-term studies of this nature.
A state-wide program nust be undertaken by the State Depart-
ment of Education 2nd the University of VWyoming to bring
about greater understanding and support for continuing edu-
cation prégrams, and how these concepts would be most
effectively introduced in the formative school years.
The apportiomment of state support for general adult and
continuing education should be made on the same basis as

that used for apportioning other state support for educa-

tiori.

The discussion technique should be more extensively used
in working with adulté, whether elementary personnel or
other appropriste persons,

Concepts’ concermning continuing education can be developed
by either method testad, but the iecture-discussion method
is preferabie in all cases.

One basic objective for elementary instfugtion must be the-

development of a "love to learn” which will carry throughout

the lifetime of all students. X
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TIEZ JNIVIERSITY OF WYOXMING

COLLZGZ OF EDUCAYION
LARAIELE, WYONING 82070

'
|
{
!
:
i
z

4t Elementary Teacher or Adminigtrator:

A department within the College of Education at the University of Wyoming 1is
2loping an adult attitude scale with the cooperation of the State Department of
cation. Your cooperation in completing the enclosed attitude scale and returning
. ROMPTLY will be appreciated. Please return this NO LATER than February 16, 1968.

(
{’#
Thank you,
jﬁZ@ ?—“t«%
ARTEUR W. BURRICHTER
Graduate Assistant
Room 306, College of Education
Univexrsity of Wyoming

Laramie, Wyoming 82070

- .

ob - e s

PLEASE READ THE FOLLGWING INSTRUCTIONS CAREFULLY BEFORE BEGINNING:

.

Fsinstrument is in two parts. The first part asks for your involvement at the present
'-e in educational programs.

EII is the attitude scale. The series of statements have been drawn from several

Turces. In marking this scale, please make your Judgments on the basis of what thege
fugsrwan to you. Sometimes you may fecel as though you've had the same item before
'ﬂw scale. Tnis will not be the case, so do not look back and forth through the iteme.
*mm try to remember how you checked similar items earlier in the test. MAKE BACH ITEM
{3EPARATE AND INDEPENDENT JUDGHERT. Work at a fairly high speed through this scale. Do
w worry or puzzle over individual items. It is your_fzrst impressions, the izmediate
walings" about the items, that we want. On the other hand, please do not be careless,

wilse we want vour true impressions.

4

we 15 how you are to uece these scales:

-

\w' Mﬁe.“wﬂouu

;wu feel that the concept as stated is" very strongly true, or untrue, you should

ice your CHECn‘mark a5 follows:

et

: X S H : :

Strongly agree o Undecided Strongly disagree
OR
: : : : : : s X :
Undecided : Strongly disagree

¢ Strongly agree

“jou feel the concept as stated is not strong enough to "strongly agree' or "strongly
sigree’ with, you may check any of tPe other boxes which more nearly represents your
/hngs. If you ere not sure about the statement as it stands, you may put an X 1a

undecided" box.

DO NOT PUT YOUR NAME ON THESE MATERTIALS

PLEASES TURN TO PART I

.
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PART 1T
PLEASE NOTE THE FOLLOWING DEFINITION. 80

«=IXUING EDUCATION includes all cducational activities (credit or non-credit) which
ﬁjﬁr}arsue that are part time. Three clements form this common basis: firs:t, purposeful
.Jokdc;ly education, not just accidental education; second, voluntary, one participates

.1 his own initiative and with his own motivation; and third, it is supplementary to the

-4in responsibilities of life.

PLEASE PUT AN ( X ) IN THE MOST APPROPRIATE BLANK

have completed a continuing education course.
have not

In the past 3 years (1965-67) I

[y

O N N Y L R

» The continuing education courses I have completed during the past 3 years were for:

e e e

(1) credit, (2)- non-credit, (3) combinations.
] ' -

s

{3, My main reason for participation in continuing education courses was:

To advance on the salary schedule d. To strengthen my teaching

3

i d.

¥

3 .

i b. To complete a degree e. To satisfy a professional

: requirement, i.e. a minimum
boc. To satisfy a personal need number of hours to keep a

: ' professional certificate in

force.

¥ Awad

', in my opinion, the responsibility for providing a prograa of continuing education

‘e

should rest mainly with:

a. _____ Public schools d. Business ‘and industry

Other (please specify)

5. Junior or Community colleges e.

c. Colleges cr Universities

PART 1T

D s LSS

wor each of the following statements please indicate with an ( X ) on the rating scale
ithe position which most nearly ref flects your opinion or position regarding the qt¢temem:.

|, It is nearly impossible to change adult attitudes after 45-50 ynars of age.

Strongly disagree

Undecided

Strongly agree

ARV AN IR PAY T DA MR Pk

), Elementary students {grades 1-6) are a little too young to become very concerned
{ about lifzlong education.

Strongly disagree

S,

Undecided

Strongly agree

. Lifelong learning of one sort or another is essential or obsolescence takes over.

—a

Strongly disagree

Undecided

Strongly agree
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passing a test over material studied or reciting it back is cvidence that learning

has occurred.
i

I

¢ - strongly agree

i

Strongly disagree

Undecided

;, With advancing age it becomes increasingly difficult to learn new and unfamiliar
materials or concepts.

- o w
-~

Strongly disagree

(X3

Undecided

strongly agree

"Hard work" by an individual usually means he is learning well.

.
4
ZS * .
°

Strongly agree

Ly v
e~
-

Strongly disagree

Undecided

Flementary school children (grades 1-6) should be taught certain concepts about the

world of work.

SR}

"Strongly disagree

Undecided

3 Strongly agree

;- A few jobs require comstant updating of skills while the majority of the populatiod
4 is "up to date" with a high school or college education.

Strongly ‘disagree

Undecided

.18 ° ° Y
L] . o

f:. ! strongly agree

£9, A child's learning is probably more meaningiul to him than is learning to an adult.

Strongly disagree

. L3 L

b §{  Strongly agree Undecided

. Ip, civen adequate motivation adults can master complex tasks as well as younger learners.

Strongly disagree

Undecided

Strongly agree

;- i, An adult's ability to develop skills and understand concepts is generally less than
4 children. - '
: : :

Strongly disagree

4 Strongly agree Undecided

2. Units or materials about lifetime occupations are very appropriately introduced in
the elementary school. (grades 1-6) '

Strongly disagree

Undecided

Strongly agree '

13, Learning has best occurred when an individual can use it in unfamiliar or problem

situations.

Strongly disagree

Undecided

Strongly agree

e
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Adults can learn as easily as the "younger set" even though the rate may be different.

Strongly disagree

Undecided

strongly agree

5. Learning can occasionally be "fun" but is usually pretty serious business.

Strongly disagree

Undecided

Strongly agree

;, Strange as it seems, the higher the educational level one attains, the less apt he is
to participate in continuing education. '

Strongly agree

Undecided

Strongly agree

for pre-adult education.

Undecided

Strongly disagree

4, The idea that education is a lifelong process is too complex for elementary (grades
1-6) students.

_Strongly disagree

§, Adult education should receive general public support from tax monies just as we tax -

Strongly agree

Uadecided

New insights are an effective reward for continuing learning.’

Strongly disagree

Strongly agree

Undecided

Strongly disagree

Academic areas in the elementary school (grades 1-6) are the single most important
-phase of the total program of elementary education.

Strongly agree

Undecided

Strongly disagree

.
—

]
0

When confronted with unfamiliar problems adults are likely to give answers quite as
self-contradictory, inconsistent, and naive as children do.

x*

Strengly agree

Undecided

Strongly disagree

2. The churches, businesses, homes and schools of America are remaining havens of
stability today.

Strongly agree

3. An individual
knowledge and

Undecided

Strongly disagree

in today's world can usually acquire in his youth the bulk of the
skill necessary to live adequately for the rest of his life.

Strongly agree

Undecided

Stroﬁgly disagree

AL nnd a dioadst b &
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The principle that adult learning should be optional is basic to our democratic
:.OCiecy o
strongly agree - Undecided Strongly disagree

Such every day activities as child raising, food preparation and leisure time
activities do not change much during a perscn's lifetime.

Strongly disagree

f strongly agree Undecided

., Adult education programs should be financially supported in a manner similar to
i elementary and secondary education.
{

Strongly disagree

Undecided

g strongly agree

THANK YOU FOR YOUR HELP.
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PLEASE RETURN THIS SCALE IMMEDIATELY IN THE ENVELOPE PROVIDED
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TER UNIVERSITY OF WYOIING
COLLEGE OF EQUCATION
LARALIE, WYOMING 82070

Dear Elementary Teacher or Administrator:

Approximately ten days ago you received an adult attitude scale
sent out through the College of Education at the University of Wyoming.

It is important that-all teacher attitudes are represented for inclusion

in oux project,

Please £ill yours out promptly and return it in the self-addressed

envelope provided with the scale. If yours has been returned, please

accept our thanks for.your cooperation in this project.

Sincerely,

ARTHUR W, BURRICHTER
Graduate Assistant
Room 306, College of Educatioa

_ University of Wyoming
o Laremie, Wycming 82070

.
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THE UNIVERSITY OF WYOMING
COLLEGE OF EDUCATION
LARAMIE, WYOMING 82070

Working with elementary studeats as a teacher is a challenging and

uncertainty we cften face when we ask ourselves, "How can I best change

attitudes in my classcocm?”

Whiie you ponder this question daily in the classroom as a teacher,

others of us are asking the same kinds oZ

teachers.

isolated?" ‘“Are attitudes rather permanent, or do they change with

additional informatioa?"

The Department of Adult Education at the University of Wyoming 1s
conducting a study on attitudes and attitudinal change. As a profes-
sional elementary teacher in Laramie Couaty, you have been selected to
participate in this project.

articles you receive by mail, and as

and then check an attitudexscale included with the final article.
As a professional elemerntary teacher interested in the advancement
of elementary education, we sincerely sclicit your cooperationm.

return the enclosed card telling us you will cooperate in this project.

exciting experience. As a recent elementf:ary teacher, 1 am aware of the

"czn an individual's attitudes

We think you will enjoy the four short

Thank you very much.

86
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£ questions about ourselves as

toward certain concepts be

k only that you read these articles

Please

Tl j7 ~ 7
’,(/2'(/./ ’9*7/'// /%WU/
8
ARTHUR BURRICHTER
Graduate Assistant, College of Education
University of Wyoming
Laramie, Wyoming
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: _ Mrs Bufrichter:
: : 4s & profeasional educator, I am willing to cooperate
% in this study,
: : : . .. Yes
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A NEW IMPERATIVE FOR OUR TIMES *

y for educating adults to insure the security,

Recognition of the essentialit
productivity, and adaptability of a society facing changing conditions is as

old as recorded history.

In ancient times organized education was for adults, not youth. Most of

istory such as Confucius, and the Hebrew prophets,

the great teachers in h
iristotle, Plato, and Jesus devoted their energies not to the development of
The great social movements

the immature, but rather to the mature ming.
that produced Western Civilization, the Judeo-Christian religioms, the Renais-
the Reformation, the democratic revolutions, the Industrial Revolution;

sance,
ility of the adult mind to learm and change.

all were founded on the ab

rprise, however, has evolved the principle

The American educational entex
that adult learning is optional. Our traditional . educational policy has beem
based on the assumption that an individual can acquire in his youth the bulk

of the knowledge and skill required for him to live adequately the rest of

his 1ife. Accordingly, the educational effort of American society was concemns

trated, until guite receatly, almost exclusively on youth. Beyond that,
learning was left largely to the diffusion of knowledge through more informal
means: books, communications mass media, and voluntary study groups. The
few programs organized for the education of adults were concerned chiefly

with remedying deficiencies in the education of youth, particularly in the
vocational skills, and the use of leisure time.

Now a new note 1s appearing in American educational thought: adults must
continue to learn; learning, like breathing, is a requirement of living. The
assumption that learning is a l1ifelong process is based on a new fact of life:
the accelerating pace of social change. For the first time in the history of
civilization, the time span of drastic cultural change has been telescoped
into less than the lifetime of the individual. The current generation of
mature adults now represents the first generation faced with managing a culture
§ifferent in kind than the one originally transmitted to them. The consequence
of this new fact of life is such that the well-educated youth of today is anm

obsolete man tomorrow.

regard to knowledge. The set of facts the

Obsolescence occurs visibly in
the human personality, the arts,

present adult generation learned about nature,
and the ordering of human affairs has today been supplanted by a more complete
More knowledge has been discovered during the lifetime of

the time of its birth. Further-

Learned truths (such as, that

of advanced learning (matter is

and extensive set.
the present &dult population than existed at

more, knowledge becomes obsolete in essence.
matter is mass) become untruths in the light

now defined as mass-energy).

Technological

obsolescence is even more apparent.
work, and often,

In regard to skills,
ly to adapt to new methods of

changes require adults continuous
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er everyday skills as those involved in child

! even tO new vocations. Such oth
comnunication, health maintenance,

raising, food preparation, transportation,
and leisure time activity are constantly being modified.

We are in danger of becoming obsolete in other ways which are less visible,
but even more tragic. The increasing necessity for a mobile population coin-
cident with concentrated living in cities requires adults to learn new patterns,
values, senses of belonging, and new ways of achieving personal identity
repeatedly within a single lifetime. Such craditional havens of stability as
churches, homes, schools, governments, businesses, and voluntary organizations
are in constant flux, striving continually toward greater productivity and

compatibility withn modern living conditions.

—

——————

The consequence. of this sudden turn in the tide of civilization is clear:

a society that makes its cducational investment almost entirely in children

and youth is on the way to becoming obsolete and is reducing its chances for
curvival. Therefore, there is mnew emphasis on the education of adults in
America. This is why adult education is shifting rapidly from a marginal to a
central concern for many educatiomnal statesmen; why legislators and educational

policy-makers recognize that society now has as great a stake in the continued
t ever had in the educaticn of children. It is the

£ adult education is searching its soul to ask, "Are

B

BT

learning of adults as i
reason the profession o
we ready?"

 aee w whw i s

e

temno, for over a third of a century, the

In quiet ways but with rising
for a task, the immensity of which

field of adult education has been preparing
~} is yet only dimly seen. A 1957 census survey reported that about nine million
adults were venefiting from formal instruction; other estimates indicate that
at least another forty million were engaged in informal learning activities.

A B ML L AL | 1
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Unfortunately most of these adult learners participated only in spasmodic

i courses, rather than in a continuous plan of 1ifelong learning, and many
millions more experienced no organized learning at all. The constituency of

3 aduit education has just begun tO be developed; it will be full grown when

American expects an adult to spend part of his time in organized learning as

it now expects youth to attend school.

s THRTTTRTAI AR A A, TRy WY

B ]

ofession, being 34 years old as ccmpared

with the 84-year-old library profession, the 87-year-old social work profes-
sion, ‘ané the 103-year-old public school teaching profession. It has grown
more rapidly in its first thirty-three years than did most other proiessions,

vut it is still only partly ready for the overwhelming responsibilities now
confronting it. It is still geared largely to the conce

ption of adult educa-
ticn as an optional activity in society.

Adult education is young as & pr

T
- P L

its new mission as "an imperative of our

1f adult education is to fulfill
‘ ’ times" the following conditions must be met:
‘ 1. There must be a national percepticn, especially on the part of those
who control educational peclicy, of the essential role of continuing
education in preventing human obsolescence and in preserving and

further developing the American society.

~—
ot

uth must be reoriented to a conception

2. The education of children and yo
Teachers in schools and colleges

of iearning as a lifclong process.
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must leara to teach youth so that they leave formal schooling (a) with
an insatiable curiosity, (b) with a mastery of the tools of learning,
and (c) with a commitment to continue learning through the rest of their

life span.

3. The agencies of adult education must clarify their respective tasks of
establishing between themselves orderly working arrangements and inter-
related planning and to insure that the resources of adult education are
used effectively in meeting the adult educational needs of individuals,

-institutions, and communities.

4. A coherent curriculum of adult education must be developed that provides
for the sequential development of the knowledge, understanding, skilis,
attitudes, and values required to maintain one's effectiveness in a

changing social order.

5 The corps of leaders and teachers of adults must be enlarged and provided
with the knowledge and skills required for them to help adults learn

efficiently. ;
6. A special responsibility is placed on the universities of the country

to expand the resources available for research and advanced professional

training in adult education.

7. Community agencies of adult education, especially schools and colleges,
must upgrade the standards of professional competence required of those
guiding adult learning, and employ personnel with these competencies.

8. There must be a national commitment to provide the resources and moral
support necessary for the development of lifelong learning as an integral

element of the American way of life.

* Adult Education, Jensen, Liveright, Hallenbeck
I I AR A 2 A A A B A T

THE CHALLENGE OF ADULT EDUCATION IN THE NEW SOCIETY %

Nearly five years ago, a bullet snuffed out the life of the President of

John F. Kennedy has been on his way to deliver a speech.

the United States.
He had wanted to tell

In it, he had plamned to say scmething which is basic.
his Dallas audience, and all of us:

"In a world of complex and continuing problems, in a world full of
frustrations and irritations, America's leadership wmust be guided by the
lights of learning and reason--or else those who confuse rhetoric with
reality and the plausible with the possible will gain the popular ascendancy

1]

In that speech he never gave, he labelled as "plain nonsense” the talk of

those who offer "seemingly swift and simple solutioms to every world problem."

They would supplant "leadership and learning with ignorance and misinformation,"

eIt Bal s . .
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the life of John Kennedy has meant anything for America, it nas meant

i

that he helped all of us to know that indeed there are no easy answers; that

it is incumbent on all of us to gain 2 fuller appreciation of the challenges
all of us.

we face; that the burdens of our society are the concern of

—

President Kennedy reminded us that "the great enemy
contrived, and dishonest--

We enjoy the

In an earlier speech,
of the truth is very often not the lie--deliberate,

but the myth--persistent, persuasive, and unrealistic . . . .
comfort of opinion with the discomfrot of thought."

It is this "discomfort of thought' that constitutes the basic challenge
of adult education today. We cannot much longer endure the persistence of
myths and cliches and prejudices that surround the major issues of our times.

d destroy some of these myths--including the one that

John F. Kennedy helpe
ia his person and his

a Catholic could never be a President of all the people.
actions, he made the term "politics' seem right again.

The nation is fortunate indeed that both John Kennedy and his successor

have been, in effect, great adult educators. They have helped Americans to
understand better the nature of today's challenges. They have used the great
moral influence of the highest office of the land to prick the conscience of
America and to seek their personal involvement in meeting such challenges.

tween enlightenment and jindoctrination.

There is, or course, a fine line be
g public

e must be wary of vesting in govermment unbridled powers of moldim
opinion.

nut the New Society--the Great Society, if you please--does require greater

citizen understanding and greater citizen participation.

te House has made civil rights a great

It is good for America that the Whi
e for Congressional enactment.

moral personal issue, as well as an issu

it is good for America that they now understand there is indeed an 'other

America'--the America of 30 million in poverty.

These two related issues--civil rights and the war on poverty--constitute
the true challenges of our times: bringing a fifth of our people fully into

the mainstream of American society.

In meeting this twin challenge, adult education must play an increasingly

effective role at three levels of participation:

1. It must help reach those who have been the victims of poverty and
discrimination with more imaginative and more effective programs of

basic education, training and self-advancement.

2. It must help train the new leadership, especially lay leadership,
required for the effective implementation of new programs in the fields

of poverty, human rights, and related fields.

3. 1t must more effectively reach all‘Americans--white and colored, poor
and non-poor--with programs that will help them understand the changes

that must come, the roles they must play, the contributions they must

make.
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through each of these levels--involvement of people

osenon thread goes
Adult education will and should continue

c
nd groups not previsouly reached.

>3 2

reaching the established and the comfortable. 1Interior decorating and modern
dancing are parts of the Great Society, too. But, first and foremost; adult

education can help usher in the new society by reaching a new clientele, the

clientele of the poor and the forgotten.

it will take new ways to reach the clientele. It will take new ways to
teach this clientele. This is your challenge.

% Hyman Bookbinder in Adult Leadership
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ADULT EDUCATION, ANYONE? *
by
Brant Shoemaker

Professor of English, the Ogontz Campus
Penn State University, Abington, Pennsylvania

The other day I was visiting the home studio of an artist friend
when one of her five children bounced in, chattering our heated discus-
sion on the merits of Renoir. Another heated discussion immediately
took its place--this time between mother and daughter: to practice or
not to practice the piano this afternoon. This discussion ended as you
would expect. "One hour of practice for you, and afterwards you will

be allowed to go tc Mary's house to play.”

I doubt if one person in ten would have the child run off without
her non-credit lesson. Yet when it comes to adult education, we often
k people are "silly"™ or "putting on airs" just because they smear
h of paint on a cenvas. And, especially among my colleagues in the
emic world, the whole adult education effort is all too often dis-

S AN Vo 4 S 5 ds | gy

ademic people--the very persons most often called upon to teach
ducation courses--hold this attitude because they are accustomed
t control over the student's efforts and his objective--the ali

c
tant college degree.

Ac
e

But if Mrs. Able cannot make it for her Tuesday night class (it's
eight year old Jimmy‘*s birthday), she smilingly reports this to the
instructor without the slightest twinge of conscience. Why? Because her
objective iz different from that of the degree seeker.

It is high time we asked this question reasonably

In an era when credits, degrees and graduate work are
what can we think

Anao why not?

and not archly.
central toc a life that burrows in, that specializes,

of these "silly" people who are burrowing out?

Mrs. Able is not pursuing her studies for credits; she is not
studying to gein a vocstionally oriented degree but to broaden her life.
On occasion, therefore, some other part of her life may be more impor-
tant -than her Tuesday class. She needs what the instructor offers, but
it is not her only need or responsibility. In a word, she puts her
studies in their place--and a very high place. But in all reason, it

cannot be the only place.
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%é Personally, I think the world of the adult education students who
:? are burrowing out! About ten years ago I had the honor of teaching
literature to a “'voung" lady of seventy-four. She came to her evening
class as if to a concert or stage play; she dressed accordingly, took
her seat (first row, center aisle) and awaited curtain-time. This lady,
mcther of several children, grandmother of many more, came not to stack
t1  up credits but to enrich her life. Another mother, a regular viewer of
4 3 recent television series, wrote that the poetry program "lifted her
mind from the dishpan to the skies.”

1 Have we not lost much of the joy and wonder of life as we have
become dinloma-conscious? We have contracted the term education into
the cramped position of meaning specialization. And shouldn't it mean
generalization? or expansion? and, above all, enrichment?

ZA Ny

! Perhaps so many of us have grubbed and plodded along the road to
with the only signposts reading dismally: "eighty-four credits
"Turn right at M.A. for Ph.D.," that we are jealous of those

d more of life through an

AP AR

degrees,

to B.A.,"
with an innocent love to experience more an

appreciation of the arts.

AKTERTR 1Y Nt T

It is foolish to suppose that at seventy-four that dear lady
would hecome a great critic or writer, but she had learned better how
to appreciate writings that formerly had been unnoticed by, or heyond,
ner. And the mother chained to her dishpan, would she astound us with
‘ Flights of poetry? Maybe not--kut surprisingly often she will! We
3 cannot all be Artur Rubinsteins, but, by learning to play a little, we
cazn hetter appreciate his great playing. Such studies give us new
directions, new insights, new hopes.

¥, 5
RAECE RN 3
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d with the five children "discoveread"

3 Incidentally, my artist frien

] her art talent only after the children had come along. She felt "en-
i gulfed,™ started art classes and is now giving showings of her superb
£ 1 paintings.
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A LIFETIME CONCERN =%
by

Grant Venn

B e I e T o PP

Work can nc longer be considered as merely the contribution of
labor to the development of production; it must be thought of also as
the psychological basis for the individual's place in society. The
man who is unemployable has little opportunity to respect himself or
the contributions he can make. HHe becomes a drag on society, economic-
ally, politically, and psychologically.

N A i ¥ TR W

Occupational education must therefore become a fundamental part of
the total educational program for every individual.

Our compliex and changing society depends on the full development
of every individual. Every time an individual falls short of his poten-
tial, the community loses, the state loses, and the nation is poorer
for 1t.

Revising Our Concents. Here in America we look to ocur schools to
~ive the individual the oppcrtunity to develop to his fullest. Once we
thousht we could accomplish this by having the student spend a certain
number of years in school; now we know this is no longer adequate. We
thought that graduation meant the completion of education; now we know

it is only the commencement of learning for nearly everyone.
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At one time we were not overly concerned about the fact that 30 per
cent of our young people were not graduating from high school; we thought
a student could drop out, get a job and live a satisfactory life; today
we recognize our dropout rate as a disaster,

SR NeBlaade, ATARy 4

Once we thought that full employment would result from a growing
economy, that our manpower needs could be met by unplanned development;
now we know that education is a bridge between man and work, that our

ccupational educetion effort must be doubled and redoubled to provide

needed manpower,

R e

Ve know that if our educational system is to continue to be the
chief source of preparing vouth for the world of work, it must assume
the responsibility for helping youth make the transition from school to
work. Our schocls and colleges must make learning how to work an integral
part of their programs by giving students work experience.

N |
T

Crucial Yeers. Work experience is especially essential for the non-
college hound student who will enter the work force when he is graduated
from high school; but essential also is an exploratory occupational
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education program for students at the elementary and junior high school
level. It is at this level -- in the seventh, eighth, and ninth grades
-- that approximately 30 per cent of our school dropouts occur. Thirty
per cent of our students are thus cut off from the mainstream of educa-
tion, they are denied the hackground that makes it possible for them to
continue, and they miss the opportunity to become involved in vocational
programs in high school. Their interests are never aroused or stimu-
lated and, as a result, their opportunities for the future are severely
restricted. These are the individuals who eventually become problems of
society, the unemployed, the welfar: cases and the criminals, or at
best, end up in the so-called remedial programs operated by federal
agencies outside the educational system.

Our failure to provide exploratory occupational education at the
elementary and junior high school level could in the long run result in
three educational systems instead of our present two -~ private and public
schools. Eventually our educational structure might be made up of (1)
private schools to which the wealthy could send their children; (2)
special schools for youngsters segregated because of family income or
educational failure; and (3) a public school system serving for many
students only as a selector and judge, eliminating them from the main-
stream of education.

If this trend were to become entrenched, we could find ourselves
in a sociclogical and politicel situation where the great strength of
the country, which developed in its middle class, would disappear.

Education in & Broad Sense. Since the strength of our society
depends on the full development of every individual, we must gear our
eGucationsl system to the concept of continuing education in its broadest
sense. This problem was posed in an excellent framework by Secretary
John Gardner when he wrote:

"The successful transition of young people from school to job will
become easier to accomplish as the artificial wall between the schools
and the outer world breaks down. Fortunately the wall has been
crumbling for some time, and is certain to disintegrate further. The
vast development of industrial, military, and other education programs
outside the formal system is striking evidence of that fact . . . .
Also disintegrating is the notion that education is something that
goes forward with no interuption until it is capped by some sort of
graduation ceremony, whereupon it ends forever. We are coming to
recognize that education must be lifelong, that it may be interrupted
at many points, angd that it may take place in many settings.”

Outdated. But our educational system in its present form is not
well ceared to this broader concept of continued learning. It emphasizes
full-time education, given over a fixed period of time, offering a pre-
scribed program of courses, and ending at a set termination date. It is
based con the outdated concept that most people can be educated during

the period of youth.

By contrast, a gcod vocstional or technical program will have as
many {or more) students engaged in extension work as in preparatory work.
This goal has already heen achieved in many of the existing programs.
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As more and morc cccupational education finds its way into higher
education, will our colleges and universities respond to the nced for a
vizorous extension program with the flexibility to meet the needs of the
people it must serve? New concepts, attitudes, and patterns of operation

will he necessary.

There are a number of things that could be done to reach these ends.

One of the first changes we need is a new concept of just what com-
3 prehensive educatiorn is. We talk about comprehensive high schools and
2 comprehensive oducation in this country, but I do not think we have a
sinzle comprehensive school in the nation. If comprehensive indicates
3 programs to take care of the needs of all the individuals, then I can't
: quite see how we can continue to say to the youngster, *If you are not
3 lesrning, you shouldn't go to school.” We are still pushing out of our
E schocls over one-third of the young men and women cf high-school age in
+his country. Comprehensive education is going to have to provide new
new courses, new flexibility, so that every youngster has a

programs,
And this is something new.

chance to learn.

' aeed to have also a new concept of occupational education.

I think we
rature of work has changed so much that we can no longer think of
teaching of a

aticnal, or technical, or occupational education as the
s£ hasic skills which prepares the individual who has learned them
ermanent place in the work-world. This is simply not going to

e . because the average person is likely to change jobs four or five

ing his work-life.
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we must attack is how we can provide training
for every single youngsier who attends our educational institutions.
Every single one! The gifted child is quite well cared for, because we
know how 1o get him into college if he 1is gifted. Not only do we give
him the professional-vocational skills that he needs, but we put him in
c we follow-up, and we move him into a new job if it is necessary.
‘ wo do this for the 20 per cent that graduate from college. We do not cs
it for those who drop out of college, nor for any of those in high school
except ihe college bound. And we generally make no attempts to offer

such service.

Anotlhier problem that
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; Another major objective in facing up +o the problem of education is
1 accepting learning as t+he major purpose of education, regardless of where
it takes place. For years we have had the idea that to learn, one must
sit in a seat, one's cuwn seat, for one hour or 55 minutes, for six
periods a day, and if a student is not in this position, we have prac-

3 | tically said, "You can't learn.”
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A ' I think we must recognize that regardless of the subject matter we
teach in school, we must remind all persons who graduate from school,
. hether it be Harvard Graduate School or any other school, that change
is rapidly taking place and that each student must ccpe with this change
' and preparc to change with 1it. Why can't we devise some way to measure
- the learning that can taxe place on the farm, in the Iactory, in the
) store, or any place so that the individual can come back into the educa-
+ipnal mainstream and continue to learn? Tundamentally, what we say is
+hat we respect learning, but we respect it only when it takes place in
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certain areas and under certain conditions. Until we change this, I
don't think we arc going to accomplish our job.

The Estahlishment of Exploratory Occupational Education Prourams
snd Concepnts at the Elementary Level. These programs could be developed
as part of the subjects which all children take while they are in ele-
mentary and junior high school. The idea would be to provide youngsters
with all kinds of information on possibilities for future education and
to broaden their occupational horizons and concepts about work. At this
ace, students could be introduced to the many varieties of jobs that are
svailable and what future they hold. Tnere would be no attempt to force
2 vocational choice; the aim would be to provide for all children a
bridge from elementary and junior high school to high school vocational
programs, pre-technical programs, college preparatory programs, or
cencral programs.

A nation-wide work-study program that would give many young people

in school an opportunity for work experience. Few youngsters, it
rs, have the chance to get work experience in today's world. AT
ame time it is obvious that -uch work neceds to be done. Students
1d begin in much the same kind of programs as those offered in the
Neighborhood Youth Coxrps -- with the exception that related studies
would be tied to the work experience. The work experience would become
3 regular part of the school program.

Schools should recognize the value of developing good work attitudes
and habits that will stand their students in good stead in the future,
f)‘ and should give credit for work experience. It should become a part of
- the hich school record, recognized in the same manner that work experi-
once at the college level is recognized by business and industry.

j If we accept the concept that flexibility and continued learning

: are going to be needed by every citizen in the future, then it is

: essential that we not only get our young people into our public educa-
tional system but lkeep them there. Only in this way can they become
of fective and remain effective throughout their adult lives.
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TO TOUCH A CHILD

The Mott Foundation

this dramatic film illustrates the needless waste we permit in
schools across the country each day and during vacation when the "lights
go out.” Nearly 10G,00C huildings become islands within a community
where no one is able to go for further education, recreation, oOr leisure
time activity. Billions of dollars worth of public buildings remain
empty and unused.

The story of one school--Cook School--shows what can be done when
a comsunity sets about to end this needless waste. Up until the time
of this film, the needs of adults and the home problems that existed
were of no ccncern to the commmunity.

Some members of the school realized that when children come to
schocl their backgrounds came with them, whether they were good or bad.
Vividly illustrated is the chiid whose father is out of work and its
effect on her. The boy whose father is gone a great deal, and his need
for a masculine immage is shown, as are other typical cases found in

each school.

However, this school remained empty all summer, ignoring the needs
of everyone--including the old and lonely, people in need of retraining
programs, children, etc. The taxpayers found the schools to be a
"yurden” for the children of strangers, and expressed their feelings at
the poles when it was time for a bond issue. Every bond issue was
turned down, and no new huildings or additions had been approved for
years. Children also found the schools a cold.and undesirable place, -
and damage to the buildings and school property was consistently heavy.

One summer a little boy was playing near the school in the street,
when he met the physical education director. This man told him to go
ahead and play on the school grounds, and that if anyone asked him about
it +o tell them that his parents were paying for the schools. Some
adults bhegan to see the potential, and set about to make the schools

true community centers.

As the physical education director explained it, why should you
settle for nine months of school for $50.00 worth of taxes and a total
of 1365 hours when you could add less than $3.00 to your tax bill and
get 12 menths of day and nicht use and get 2535 additional hours a year.
The idea was planteé, and all that was necded was some financial support
to get it started. This came from an industrialist who wanted to begin
& boy's club in an empty building. He offered $6,000.00 to the boar
cf education to start the program in five schools. The board accepted
and Jet thc people decide what they wanted.
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The people reached out for what they wanted, such as recreation,

cif-improvement, and companionship. O0f course, opposition arose from
some areas--some said the school rust have ns+andards,” but the paper
supported the idca and a hugh turn out responded the first year. Five
schools werc unable to handle the program, and the following year it
was expanded tc 15 schools. Eventually all schools became comnunity
centers, and people realized that the mosi expensive area (gymnasiums)
when empty was one of the most useful as a community center.

"

many reasons--some To learn bsking, or sewing, Or
ls, or play cards, Or lose weight, etc. Many of

¢ staved on to earn a high school d¢iploma. Classes

n English, foreigr languages, etc., which were provided.

People came fo
vpdate their Jo
those same peop
were requested
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™e community soon discovered that all their best efforts were in
vzin if the health of the community in general (children in particular)
was not uood. They endertook to diagnos and treat the illfeed, the
physically handicapped, and to help illiterate parents. The community
vad & base for attacking these problems through its community schools.
Self-help was encouraged, and in the first year over 60,000 correctable
defects were discovered. The number of "health-guarded” children in-
creased ten-Fold in the first three years of the program. The people of
the community helped with these health programs, and classes Were conduct-
ed for expectant mothers, nutrition, home management, etc.

The community agencies and schools now began to work together in
ics ccoperation. Scouting progrems, Big Brother, Big Sister, uSC of
ark facilities, and other areas became a basis for close cooperation.
“e churches, YMCA, social and civic clubs all made use of the schools.
a e a closely working group
e

(R
n
[11])
v g

rents, teachers, and community agencies becam
r the first time.

The changes resulting from this ccoperation showed up at the poles.
A bond issue now passed by a i to 1 vote, and the first new school was
built in 20 years. It featured a hard surfaced-lighted playground for
use day or night, a library for the community it served, and it catered
+o concerts, public forums, cultural activities, etc. Roller skating

czrried on in the gym, and older adults were encouraged to COME for

wald
cocial aectivities.

O0lder schools now added community centers, and a community schocl
dircctor was hired to work with principals and community forces toO shape
progzrams for all. Ixamples of programs which were soon underway were
meq=_lots” for use in the summer, pee-wee haseball, teen clubs, voca-
+ional training for adults, continuing education courses, and a wide
program for senior citizens which provided social outlets and activities.
These community centers were moaturals™ for older adults because of

tne easy walking distance to their homes.

Cook School took the initiative for the
der 200,000 people had 83,000 people 1in
The adult evening enrollment
he cities largest high school.

In Flint, Michigan where
first program, the city of un
3600 after school and evening progrems.
i

Jarger than the daytime enrollment in t
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As a result of these programs, the drop-out rate has dropped to
where 80 per cent now stay in school, where credit and non-credit
courses are offered in sbundance. This comnunity built and opened a
acw college (Flint Community College) of more than $25,000,000 paid for
on the day it opened by voluntary contributions from the community.

Somethinge happened in Flint, Michigan which welded people into a
comm:nityv. This same thing is now happening other places, after sceing
the initizl prograom supported by Charles Stuart Mott--the industrial
leader who started it sll.

This touching film illustrates the concept that through open school

doors you can touch the community. The community touches the homes,

and homes touch the hearts of children.
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ADULTS CAN LEARN #

by J.R. Kidd and J.R. Gibb’

Homo sapiens is a strange being. Most of us, on the one hand,

ay thet the thing which most distinguishes man from other animals is
hat he is able to learn, to profit from experience, to adapt, to inno-
vate in a m nner markedly different from other living inhabitants of
our worid. A chief sttribute of the human being is learning. At the
same time, when we speak of learning we Go so as if it transpired only
in 3 icw brief vears of life, something associated with childhood, that
can be likened to childhood diseases, like measles.

[
<
4.
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Adults can leara'! They continue to learn throughout life, right
unti] the time when life itself is passing. Adults are, or can he,
offective learners. Of course there are great differences between
individuals; and the success of any learner, youth or adult, is bounded
by his innate capacities. But few, if any, adults have ever zpproached
their potential achievement in learning. We need 1o remember that the
sroutest shackles binding an adult learner have little or rnothing to
do with age; they are self-imposed. ’

Adult learning has always gone on. But oniy in relatively recert
. +imes has effort been dirccted tc systomatized means ior adult learning,
or has there been anrv attention to the way adults learn. The seli-
lezrner, the man or woman who would continue to study and grow on his
owni, has always been known in history and literature. However, most
orgsnized efforts in adult education, in by far the majority of cases,
were directed to remedial tasks, that is, helping an acult te gain the
%ind of cducation that he ought to have been able to have as 3 child.

But today learning for adulis goes far beyond the remedial: it
joals with all the iatellectual and spiritual needs that a man or woman
nossesses at any time of life. Education conceived as providing the
adult with something he missed as a child might be nlanned as an
sdapration of materiasls and methods designed for children, although
this approach was rarely successful. Dut an cducation planned for ftree
men and women, and for all their pursuits and intercsts, can never be .
designed on some childish model, or on any model. other than what 1is

Y

suited to the learncr himself.

Someone has said that the most important development of the
ninetcenth century, hecause of its influence on overything else, was
rhe ostablishment of free and universal schooling for children. of
T course the idea was never fully achieved anywhere and at bost was
ﬁ( ) limited in application to a few countries in the "Western world." A
- narallel phenomenon in the twentieth century is the recognition that
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211 1ife is for learning. and the egrsdual organization of this idea,
not dust in a Yow countries, but .in every part eof the world. In sone
covatries of the worid, in the facve of sturk problems of ignorance,

disessce, and malnutrition, education hes [icst been provided for parents,
nly later Tor children. In mony countries--both those that are devel-
oped and those that are not--sdult educetion is not considered a Juxury
or amenity, it is a social necessity. Indced, one of the new problems
respecting adult education is to balance the motives and goals of the
ividual who is learning with the demends and needs of society.

+ oducation, then, has become an extensive activity, and it
t we are just at the beginning. A great many people are

t1l +time in work direectly related to the learning of adults--
wmple, teachers in nightschools, librarians, menagers, foremen,
counselors, agricultural extension egents, trade union educa-
fFicers, program dircctors in social agencies. These practi-

s have been trained usually in some field other than that of
education. We do not mean to argue that adults are of a different
of species than are children, but simply to emphasize the obviocus,
learning theory and practice should be concerned with the person
ig--not as he was, or may become. We need to give attention both
guantivative and gqualitative differences between children and

as well as stress underlying continuities.
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Learning must be probiem centered. For the most significant kinds
of learnings that adults do, the problem must be a problem for the
iearner, not z problem of the teacher. When the learner sces a real

(5

problem he is motivated to seelk some kind of solution.

H
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Learning must he motivated. The problem serves to provide energy,

H

direction, and sustaining force to the activities of the learner. i

Learning must be experience-centered. All sensory input to the %

; organism is, of course, "experience.” The problem for the teacher 4

3 who 7s to develop a climate for learning is to help provide the optimal 1

: kinds of experiences that will relate to the problems of the learner. 7

% The learner must get data upon his problem. A joint responsibility of 3

g +he tescher and the learner is to create a climate which allows the f

: learner to accept the experience as learningful. 4

1 Exnerience must be meaningrul to the learner. The experience

] That bears upon the problem must be suited to some degree 10 the learner's

innate capacity to perceive, his age, his interests, his readiness, and
his capacity to understand.

TR LT

j The learner must be free to look at the experience. Learning is a
1 experience. Learncrs learn from others in social situations.

: socia

1 The iearncr who is emotionally and psychologically free to look at

¢ experience is ready to start on the process of acquiring the necessary
, behavier with which to learn snd to grow,

. The goals nust be set and the search organized by the learner.
Several experimentis indicate that the ective learrner is a more efiective
learning orasaniem than the pagsive learner. In order that problems be
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oroi:lems to ihe lcarner, it is significant that the goals of the broad
learninyg guost be set by the leacner. The lecrner must be free to make .

ht orrors, to explore alternative soclutions TO problems, and to participate

3 in decisions about the organization of his learning eunvironment.

3 For maximun 1earning the learner must interact with other learners

3 :n such a way as to °xpose his attitudes and gaps in xnowledge and skills

3 ro himself and to other

: | The learner must have foedback about DIOUCLESS +oward goals. Students

: of learning have long emphasizec the importance of knowledge of results

E in acquiring skilis. rvaluation of progress toward goals, particularly

- when.goals have been set by the learner, is highly important.

|

- % How Adults Learn and Handboock of Adult Education in +he United States
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One of the wost rewarding storiec: we have heard about adult cducaiion cine
out of the quiet confession of a mether and father. Thelir tcenage son was at
that sensitive age when he was desperately trying to find some meaning for his
14€¢ and apparcntiy couldn't, Since there was ne communication between them
because Lhe = did not understand the boy and he did not understand them, he had
turned to other people for help; unfortunately, the weeng sort of pecople.

These parents were good peeple but their interests were limited. After the
day's werk they usually turned to these leiswie activities that came the casiest.,
[{ did not occur Lo them that leisure could be used for growth and stimulation,
they were intclligent enough, however, to suspect that something was not right.

By chance, they read in their newspaper about the growing interest in adult educa-
ticn in the United States. A few days larer the mother picked up a prespectus

of University FExtension courses describing the variety offered, the simplicity

of enrollment, and the small investment involved in dnllars and cents.,

As this couple explained it, they were actually bored with the easy and
meaningless entertainments they hiad been using to fill their leisurc hours.
Simply because their activicies had been labeled "entertainment," they had assumed .
they were being entertained. Fortunately, the prospectus on extension courses
began teo open theiv eyes to a whole new world.

"So." as they related it, “we decided to give adult cducation a try. After
ost so little and demandcd no commitment cf us beyond what we ourselves
g to inake. It was all up to us; no one was going to stand over us or
The responsibility was our own and we could take it or leave it, and
would be little lost in case we should decide tc leave it."

'They chose not to leave it, but to take it, and discovered a surprising world
of "nlezzure” in learning which they had not known existed. It was the supreme
4 S
lsasure that comes as a result of making an intelligent effort, of marching for-

ward irstead of leaning back, of giving something instead of always receiving.

s M g B ua Ay e
QLB R A e

They had reason to be delighted, but the ultimate reward thet gave them the
greatest satisfaction--a reward on which they had not even counted--was the effecct
their new program of learning had upon their son. These parents discovered that
by broadening the horizous of their rative intelligence through a program of
channelied, productive study, they gradually gained a better understanding of the
boy s problems. They began to realize the extent to which their son, growing up
a world of new complexities and values, had been looking to his parents for gui-
dance and help in his growing confusion. But their own boredom, their own sense .
of £

t

{2500 NG ST e

tility had made the boy lcok upon them with distrust, perhaps even shaine. He
1 to be proud of his parents; he wanted to i1espect them. instead, he only

succceded in charing their boredome.

ith the change in his mother and father, the boy discovered ha too was chang-
ing. TInstead of maintaining an air of sullen sccrecy, he found that he and his
parents were recovering the ability to communicate; and, with communication
testored--oven in fts initially limited form--nutual underst And1n~ and respect were
reborn.  The realization dawned upon the parents that their son's problems were
reai (and manageable) and could nov longer be simply deplored or shrugged off. 1In
their acceptance of this fact--and this scemed to count the most--their son began
to recegnizne woth their goodwill and their authevity. Through thejr own efforts
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f-disciplinc in their desire to learn and to enjoy the worthwhile, their

ct
discovered the meaning and purpose of discipline fer himself.

3 : vhat happencd to this one family is in no way 2 miracle. It was simply the
2 process of individual prowth and maturity in actien. Adult education, &s people
3 Carce becoming mers aware, is not merely a wmeans of achicving sclf-respect, but

aizo a means of preparing oneself f{ov the respect of thosc who necd and long for

understanding and guidance.
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THE NEED FOR ADULT EDUCATION--SGME MAJOR THEMES *
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what is the "case for adult education’?
2 free society? Why is adult education a new 1 perative for our fimes? These
are questions that American adult educators and others have been attempting to
nswer since the 1920's. There have been articles in the journals, sections
s that have concerned themselves, either divectly

btooks, and other publication:

indirectly with this topic. Most recently, The Commission of the Professors
of Adult Education has authored a report, "Adult Education: A New Imperative
for Our Times," as their contributions teo providing a rationalc for adult

education.

"2  Why do we need adult education in
im
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Let us consider and explore briefly sowme of the major themes that seem
orlie "the rationale for adult education im a.free society." The follow-
s

cation is presented as one of a number of ways to.categorize these

P
th
i

1.  The nature of our free society.

2. The nature of the world we live in. ;
3. The nature of the educational process.
4
5

2 g
PTG SRR

. The nature of the Good Life.
. The nature of adult nceds and respomsibilities.

Narure of Free Society

Pcrhaps that geuneral theme which has been most widely used to suppori
, the case for adult cducation relates to "the nature of sur free society."”
- The assumption vnderlying this theme is that a democratic socicty makes special
! demands on the individual., These demards are of three types (and cach of these
! types has important implications for adult cducation). They are: (1) the
domand for cducated adults--adults who can exercise their responsihilities of
citizenship in an enlightened and resronsible manner; (2) the demand for adults
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~democracy.

) 1C7
«ho have an understanding and appreciation of freedom; and (3) the denand for
adults who can cxetcise effective leadership. '

Until the 1920's most cducators assumed that the formal education nffered
at the elementary and sccondary level was adequate Co prepare the isdividual
for responsible citizenship in a frce society. liowever, in the 1920's a numher
of respected members of the intellcectual-academnic community began to question
this assumption. Sioce that time, this assumpticn has becen increasingly
qurstioned, especially by adult edurators. They note that jorty ycars of
Guiversal cducation at the elementary and sccondary level has not given us an
enlightened and responsible electorate. This, they feel, indicates that
“"oducating for citizenship" is a continuing process and hence a major responsi-

bility of adult cducation.

Two of the assumptions that underlic the democratic idenlogy are: (1)
helief in the dignity and worth of the individual and (2) belicf in the ration-
ality of the individual; howcver, beth of these assumptions must be qualified
with the word poteatial. An iundividual must eara or win his dignity and worth
and realize his rationality through disciplined and enlightencd living. But a
free socicty can only continue to exist as its members reflect the attributes
of "dignity and worth" and "rationality." Thus, the implication of living in
a free society is that an adult wust go on learning--must accept education as
a way ¢f life--so he can becowme what he notentially is.

Freedom is related to the foregoing but focuses on a specific aspect of
The concept of freedom is the sine qua non of democracy. Unlass
individuals understand and appreciate the meaning and nature of frcedcm, our
society is dJdoomed. However, we are continually being made awarc that tne
ens do not either understand the meaning of freedom
relationship between freecdom and

free
-cat majerity of our citiz
ppreciate the inexorable nature of the
cracy. For example, Profeassors Silver and Hagstrcm, in a recent issue of
e British Journal of Sociology, ask this question: "Can individual freedom
urvive in a country where mest people do not support it?" More exactly, do

ko
legal guarantees of such freedom remain effective when only a minority voices

approval of them,
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This poses two challenges for adult education. First, chere is the probiem
.0f educating adults to understand and appreciate. the nature and meaning of free-
dom in the context of a free society. Too often "practical considerations"
("protecting' society {rom Communists or adults from salacious materials) win
out over the abstract principle of freedem, and the right of free speech is
abridged or strict censorship laws are passed. Thus our basic frecdoms ar
zlowlv eroded away. The essence of responsibility in a frece socicty is to
understand and appreciate those abstract principles which underiie the demo-
cratic way of life. But this requires intelligence, rationality, sophistication
and cnlightenment-~-it requires accepting cducation as a way of life.

The secend challenge is related to the first. The adult mus*t aot oniy
anderstand the ultimate principles which underlie democracy, he must be a
responsible woral and intellectual agent. He must be able to provide moral
guidance for his children so the state will not have to impose strict censorship
llc must be sophisticated cnough not to fall prey te Communist propa-

The antidote to increased gevernment control js the ¢nlightened and

laws.
sanda.
reasponsible citizen.
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fducation for effective leadership is concerned with those who have Jeader-
ship responsibilities in our free socicty. As lerbert J. MHuller has pointed out:

The rroblem today is not werely a matter of improving the minds and tastes
of cuommon wen. 1t is also a gunestion of whether the elite can provide better
political, xntcllecLual, and spiritual leadership than it has in all previous
societies. For if the creative aciiievements of civiiization have been due
nrimarily to the elite, so too bave the failures of civilization.

Today as never before, cur free socicty nceds an enlightened, responsible
and creative leadership. We neced leaders who will give our democracy direction
and a scnse of mission. And we need leaders throughout our society at all
levels. liowever, responsiblie, enlightened and creative leadership depends upon
individuals who are educated--and who have accepted education as a way of life.

The World We ILive In

A sccond general theme which underlies the rationale for adult cducation
relates to the nature of the world we live in. The world of the 1%60's has
three dramatic chavacteristics, ecach of which has important 1mnlxcat10ns for
adult education. It is: (1) a rapidly changing world; (2) a revolutionary

world; and (3) a world in crisis.

¢ the first time in the history of civilization, the time span of drastic
cultural change has been telescoped into less than the life-time of the indi-

1 . . . the consequence of this rew fact of life is such that the well-
ted youth of today is an obsolete man tcmorrow.”

There are a number of consequences that result from living in a rapidly
changing world. For example: (1) knowledge becomes obsolete; (2) the adult

must °GJuc“ to a new mode of living; (3) tensions arise from cultural lag; and
(4} the insccurity and anxiety of a society and culture in transition increase.

These consequences and many more make it increasingly imperative that the
adult accept education as a way of iife, so he can understand his changing

enviromment and make a successful adaption to it.

" Tha sccond characteristic of the world we live in--a revolutionary world--
is closely related to the one above. However, the emphasis here is on the
cconoric, political, tochnologlcal ané scientific revolutions that have char-
acterized the twentieth century. We are truly living in a rcvolutionary age
The most important fact about these revolutions it that it has put unparﬂllclcd
power into the hands of the many and the few. In general, though, the net
cifoct of these rovolutions secms to have been to provide am increasing oppor-
tunity for the masses of men to exert some control over their destiny. Whether
they will seize this oppertunity depends primarily upon whether another revoiu-
tion takes place--the revolution ia education.

LR R

the means of communicating this knowledge) upon which to bulld a better society
and a more mcaningful life; and yet the average adult has net availed himsel{

of this knowledge.

Tt is & depressing but obvious facL that the knowledge exists (as well as

It is alsn a depressing fact that the power which has been unleashed by

these revolutions, if not handled fn a vespensible and enlightencd way, could

well mean the end of world civilization as we know it.
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revolutionary woxid--

severtheless, adults can be cducated to live in a
in a respon<itle and

Ll‘.t‘)’ can be cducated to m:\kc use of theiv aow- {:_)und p()\.}r_‘r

dinciplined manner.

)

A World in Cri

is

This is a world in crisis. The crises confronting man in the 1960's

(1) the threcat of the hombg (2) the challenoe of Communism; (3)

threat of a decadent matcerial-

(6) the rise of militant naticnali-
to challeuge the creative resources
in ordinary times. As C.P. Snow

include:
(he threat of a population explesiun; (&) the
(5) the tide of riring cxpectations; and
i<, aAny onc of these criscs would be enounh
of man in ordinary times. But we do not live
soints out: '"The danger is, we have been brought up to think as though we had
all the time in the world. We have very little time. So iittle that I -are
The time has finally arrived when cach aduit must appreciate
"Civilization is in a

inm;

not guess at it."
the truc significance of H.G. Wells' statement that:
race between cducation and catastrophe.”

radults must continue to learn; learning, like breathing, is a requirement
I do not mean to jmply that cducation will save civilization; only

of living."
Accepting cducation as a

that without it we are facing certain catastrophe.
way of life is the last best hope of mankind.

The Educational Process

as viewed by the adult cducator, is

The nature of the educational process,
he rationale for

which supports the other themes that underlie t

tize "capstone“
In the most eneral terms a functional ap roach toward
& ’ P

adult c¢ducation.
education is adopted.

The functional approach has a radically different perspective on the

educational process. The chief characteristics seem to be:

1 Education is viewed in behavioral terms--in terms of the significant

L.
differences that come about in the bchavior of the learner. he criteria
of whether education has taken place is whether there have becn signifi-

cant behavioral changes in the learner.

2. . Education is viewed as a continuing process. As J.X. Hart has put it:
"Education goes on whether school keeps or not." And there is a strong
possibility that the most significant learaing (in behavioral terms)

takes place in the home and the neighborhood.

scen as only one phase of the overall

3. he education of the immature is
of life-long learniny is emphasized.

cducational process. The principle

: Education is scen as a conscquence of the meaningful expericnces we
participate in. In W.H. Kilpatrick's descriptive phrasc: "o learn wnat
we live, we learn each response as we accept it for any living purpose,

and we learn it in the degree that we live ic."

5. The learner is viewed as playing an active role in the learning process.
The most important type of ecducation i3 el f-cducation.

6. Any improverents in cducation will depend primarily on the attitudes
that people adopt teassyd rducation,  In the last analysis, it is tive
personal commitment that cach individual makes to accepl cducation as

a way of life that is all important. .
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'our apecific themes scem Lo supjert the case for adult cducation. They
are: (1Y the functional nature of cducation; (2) the continuing nature of
cducation; (3) the cxperiential nature of education; and (4) the relationsiip
between maturity and educatien,

There are four aspects of the {uncticinal concept of cducation which
seem Lo have important implications for adult education. Tiese are: (1) the
ideca that "edacation goes on whether school keeps or noc'; (2) the central
role of the learner in the educational process; (3) the vicw of cducation as
a continuing process; and (4) the czpericntial nature of the c¢ducational process.

What are the implications for adult cducation of the fact that "educa-
tion gocz on whether school keeps or not"? There is one extremely important
implication. That is the major role that parcents play in the cducation of
their children. On this point, Max Lerner has said: ’

At the risk of shocking somc peceple, I would iike to say that a home
without books and idecas can be almost as bad for a child as a broken heme,
an alcoholic home, or a criminal home, because it leaves a vacuum into

which rush cerruptiang values.

However, parcnts themselves must be educated and accept education as a way of
life, if they are te provide a howmc cnvironment in which their children will
be stimulated to accept education as a way of life.

The functional view of educatiorn also placez the primary responsibility
on the individual to acquire an education. The indivicdual must play an active
role i the educational process. This means that an adult must make a personal
commitment to cducation--accept educaticn a2s a way of life, if he is to become
cducated. There is no royal road to learning; only a sustained, systematic
and disciplined effort by the individual will achieve significant results.

Robert Kedfield has said: "An educated person is one who is continually
at work on his own enlargsment.”" There are a number of reasouns why learning is
a life-time process--why we must be "continually at work on our own erlargement.,
Fivst, there is so much important knowledge to be learned--it will take a life--
time to acquire. Second, as has been pointed out earlier, knowledge bccomes
obsolete in this changing world., Third, we musi be continually adapting to
new conditions which require new skills and knowledge. Fourth, learning takes
icance in terms of a unique experiential context. This means we cannot
ain things uatil we have been subjected to a unigue sect of experiences.
h, in order to achicve growth--tw 1ea114e our latent potentialities--

1
be continually involved in cur intellectual dcvclopwent.

cr oo

The important implication of this point for adult education is that some
of the most significant learning experiecnces will take place during the adult
period. Therefore adults need the cpportunity to acquire this learning in a
systematic and organized manner, i.e. within the framework of programs of adult

cducation,

A basic postulate of the functional orientation toward education is that
Jearning takes piace as the result of meiningful experiences., The individual
toearns as ke is confronted wizh a proklematic situation in an experiential
that haz meaning to him.  From this peiat of view, the formal class-

selting
antiscptic as far as meaningful learning expericonces are concerned
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(Aithough a good deal of wemorizat:ion may pe en).  Thus, the adult who has 1
more experiences, diifcerent kinds of experiences and exzpericnces that are
~rganized differently (rom those of fhe fwtmature, offcrs a great potential in
teries of learning. HBowever, it js still necessary to make these experiences
meaningful through a systematic and cumprehensive pregram of adult education.

The Good Life

Philosophcrs, as well as others, disagree on what censtitutes the Good
Life in specific terms,  However, tlere scems Lo be fairly gencral agreement
on some of the factors involved in achieving the Good Life. Tnese factors are
of threce types: (1) The psychological factors involved in achieving emotional
naturity; (2) The intellectual-rational factocs; and (3) Tne creative factors.
The overall councept is that of achiceving growth--emoticonal, intellectual and
acsthetic. The individual is "at work «op his own enlargeriment”--secking to
relecase his creacive cacrgics and vealize his latent potentialities. The
implications for adult education are tarcefold: (1) education for cmotional
maturity; (2) rducation {or intellectual growth; and (3) education for
aestihetic growtn.

A nuimber of psychologists and psychiatrists have noted that within cach
individual " . . . the ultimate driving force is the person's unrelenting
will to come Lo grips with himself, a wish te grow and leave nothing untouched
that prevents growth'"--in a word, (o achiceve maturity. These zame psychologists
and psychiatrists have pointed cnt ihat achieving waturity is an cducational
process. It involves systematic and disciplined learning on the part of the
individual--learning about himself, lecarning about others and learning about
the world he lives in.

Education for intellectual growth can take a number of directions. DRewey
and his followvers would emphasize the problem-saving aspects of intellectual
growth--making the adult a morc sophisticated and enlightened pxoblem-solver.
On the other hand, Ralph Barton Perry, and those who are more in the academic-
intellectual tradition, would focus on the liberating nature of intellectual
growth. DPerry puts it this way: "Education is liberal imsofar as it invites
ané gualifies men to chcosc deeply and fundamentally, to choose ends as well
2s means, to choose remote as well as immediate ends, to choose from many
rather than from few possibilities." Clearly, what both Dewey and Perry have
in mind is that man "use his mind to the utmost, no holds barred.” However,
this will not be possible unless the adult accepts cducation as a way of life--
unless he undertakes a systematic, sustained and disciplined program of life-

long lcarning.
8

-

In this age of science, technology, the organization wman, mass anonymity
and increcasing leisure, the aesthetic dimension of the Goeod Life is taking
on an cver-increasing importaace. The creative arts--painting, music,
literature, ctc.--arec scen as avenues through which the individual can achieve
a more mcaningful existence. Aad yet the great mass of American adults remain
content to concentrate on the vast cultural wasteland of television, the movies,

and other {orms of povular entertainment. The average adult
is one of the

cducation.

"tickey Spillane”
needs guidance and direction in achieving aesthetic growth. This
important challenges and opportunities that confronts American acult

Adult Responsibilities

Adults are confroanted with a serics oi unique responsibilities. These
responsibilitics include that of: (1) worker, (2) mavviage partner, (3) parent,

e
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(%) consumer, (5) citizea and (¢) wecwber of the conmunity. There are alse a
whole vange of needs that aduits strive to falfiil. These needs sre rciated
to Lhe respensibilities ncted above.  They alse invelve the need to arhiceve

s~atarity and @ meaningful type of existence. The implications for

cmotional
The 1 latienship between continuing cducation and

adult cducation ave obvious.
the fulfilling of vur cilizenship respensibilities has been discussed. The
same tyre of relationship applics to the other adult responsibilities.

Vocational Competence

Gn-the- job ox in-scrvice training and the comcept of Jearning by doing has
alwavs been of great importance. This is the area in which adult education
has had its greatest success. It has been cstimated that the [{actories and
che business oifices are the great centers of adult education in this country.
The "hard-headed" businessman has long recognized that an individual cannot
learn a job until he actually performs it. He has further recognized that the
worker musc be learning continually on-the-job; kecping up to date on the latest
advances and constantly improving bis job performance. The concept of continu-
ing cducation has proved itsel{ in industry and business on a purcly economic .
basis (in terms of dollars and cents). It rcmains to be proved in those areas
when social and human cousideratrions are all-important.

Morital Competence

The spiralling diverce rate should be a dramatic enough indication of the
ne- 1 for continuing education ia rhis area. However, cven more tragic, pcrhaps,
are the great number of marriages that stay together but are not in any &ense

creative. There are & number of ways in which adult cducation can make for

ralationships.

For example, sex cducation and a

better
for a

a
£ inter-personal relationships can provide a sound basis

Engaging in lifelong learning together should provide the
whiich a marriage can grow and become more meaningtul.
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Juvenile delinguency is usually pointed to as the great indicator that
11 is not well in many American homes. The difficulty is more subtle than
n. It is my ccntention that the great majority of parents arec not providing
ne of environment in which their children can grow intellectually,
thetically or emotionally. Too many parents are operating under the delusion
¢ their children will be “educated" in the classroom. The truth is that
:1dren are educzted in the home--they are educated by the attitudes and values
the parents. ‘Thus, if parecnts are to accept their ultimate responsibility
primary teachers of their children, they must be educated and accept
They must not oanly understand child and adolescent
nsychology; they wmust also know enough about literature, history, politics, ctc.,
to give their children an vnderstanding of our heritage and a Jove of learning.
Once parents recogrize the fundamental truth that the most significant lcarning
of the immzturc takes place in the home, then they will begin to accept education
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ducation as a way of life.
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4 reonemic Competence

One of the distinctive featurce of ovr scciety is that we have a laissez-

faire type cconemy. This mcars that the consvemer has the ultimate decision-
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: waking vesponsibility ie determining what is produced, at what cost ond in
3 winal quantities. ‘the consumer "voltes™ in the market placa, using money, for
P various cempeditics and various producers.  Unless he "votes' in an intelligent
e ) wiv he will not gain the full benefit of our capitalistic system. Thus he

3 aced. to have some understanding of: (1) the basic economic concepts and
(supply and demand snaiysis, marpinal utility, etc.); and (2)
s he wishes to purchase (as provided in

g .

principles
up-to-Jate information on the product
Reports magazine and other publications).

g Cons:imcer

: The Need for Action

3 These themes underlie anag underline the need for adulc education in a

; free society.

3

: Tt would seem that adult educators have an impressive case tc make for

E: adnlt cducation. And yet the facts belie this impression. Adult education is

] struggling for survival in a sometimes hostile, but mere often apathetic

z social environment.

k2 What can he done? There are a number of things that must be done--and

3 soon. First, adult educators must articuiate the rationale and purpose of

p acult education in & free society more systematically, merc explicitly and in

] more depth than has been done in the past. Second, adult educators should

3 rally to their support the enlightencd and responsible members of thr academic-

i intellectual comnunity. Third, an intensive public relatiocas progrim should be

9 undertaken to educate: (1) the members of the adult cducation profes=ion;

4 (2) community and business lecaders; (3) legislators and public officials; and

¢/_: {4) the general pudlic to the crucial roie that adult education has to play

B4 in our democratic society. And fourth, foundation and public financial support

E . ahould be found that will make possible: (1) the deveiopment of adult education
mainten-

(2) the conducting of research in adult educatiou; (3) the

[PYOgrams;
cgue on the nature, purpose and rationale

: 2 a continuing philosophical dial

: ance of
] of adult education; and (4) the encouragement of outstanding individuals into
the field of adult education.
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] Plecse accent our sincere ihanks for your loyal
3 cooperation and support in this study. The enclosed

; materials arc the last that will be sent.

e Please read the materials you have received

4 carefully. After you have finished, fill out the E
-
2 onclosed attitude scale and return it immediately in :
: ) *
;("} the envelope provided. i
E 1anx you - 3
i / » 7 [ 7_

3 T

] ‘Z\Li.l .LD"I ‘/‘/(‘é \,‘?/

; .

E Arthur Burrichter

7 Craduate Student

4 Room 306, College of Education

% . * - .

4 University of Wyoming

3 Laramie, Wyoming 82070
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:ar esch of the following statements plecse indicate with an ( X ) on the rating scale
he position which most nearly reflects your opinion or position regarding the statement.

1 it is nearly impossible to change adult attitudes after 45-50 years of age.

Strongly disagree

Undecided

*s
.

Scrongly agree
2. CTlementary students (grades 1-6) are a little too young to become very concerned
t lifelong education.

Undecided Strongly disagree

Strongly agree

3. Lifelong learning of one soxt or another 1is essential or obsolescence takes over.

. .
. >

Undecided Strongly disagree

Strongly agree

A Passing a test over material studied or reciting it back is evidence that learning

e

has occurred.

Ocdecided Strengly disagree

Strongly agree

.

LX)
LX)

A e w

;. With advancing age it becomeas increasingly difficult to learn new and unfamiliar

materials or concepts.

-
.

Scrongly agree Indecided Strongly disagree
6. "Hard work" by an individual usually means he 1s learning well.

Strongly disagree

Indecided

7. Elementary school children (grades 1-5) should be taught certain concepts about the
world of work.

Strongly disagree

Strongly agree

Undecided
3. A few jobs reguire constant updating of skills while the majority of the population
is "up to date" with a high school or college education.

Undecided

Strongly agree

Strongiy disagree
). A child's learning is probably more meaningful to him than is learning to an adult.

Strongly disagree

2
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3. Given adeguate motivation adults can naster complex tasks as well as younger learners.

rning has best occurred when an indivvidual can use it in unfamiliar or problem

& . . - . . . . .
§ Strongly apree Undzcided Strongly disagree
53
= Il. An adelt's abiiity to develep skills and understand concepts is generally less -than
S children.
9
E: Strongly agree Undecided Strongly disagree
g .2. Units or materials about lifetime occupations are very appropriately introduced in
3 the elementary school. (grades 1-6)
3 T P : S : : : R .
3 Strongly agree Undecided Strongly disagree £
.~ xt

. . .

.o
(X}

2§ Strongly agree Undecided Strongly disagree

”

v

£ .4, Adults can learn as easily as the "younger set' even though the rate may be different.

.
- .

*q
..

3 Strongiy agree Undecided Strongly disagree

.
.

[ X3
LX)

e ATt AT s N T O A R A TR e

5. Learaing can occasionaily be "fun' but is usually pretty serious business.

W'

T e -

g Strongly agree Undecided Strongly disagree

%

16, Strange as it seems, the higher the educational level one attains, the less apt he is

] to participate in continuing education.

§ : : : : . : : : : : .

. Strongly agree Undecided : Sctrongly disagree

3 .

i - -~

- 17. The idea that education is a lifelong process is too complex for elementary (grades

3 1-6) students.

]
. Strongly agree Undecided Strongly disagree 2
3 :
3 ) H .
E° 13,  Adult cducation should rcceive general public support from tax monies just as we tax ;
4 for pre-adult educacien. ;
.
3 Strengly agree Undecided Strongly disagree E
E 19, New insights are an effective reward for continuing learning.

:

i r} . . . . 3 . . .

\ s . . . - . . . . .

- Strcngly agree Undecided Strongly disagree

T TN T TR S T AT VY T
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*J. Academic areas in the elementary school (grades 1-6) are the single most important
pnase of the total program of elementary education.

Undecided Strongly disagree

Strongly agree

Khen confronted with unfamiliar problems adults are likely to give answers quite as
sclf-contradictory, inconsistent, and naive as children do.

-

Strongly agree Undecided Strongly disagree
2. The churches, businesses, homes and schools of America are remaining havens of
stability today.
33,  An individual in today's world can usually acquire in his youth the bulk of the

kxnowledge and skill necessary to live adequately for the rest of his life.

Strongly disagree

Undecided

Strongly agree
4. The principle that adult learning should be optional is basic to our democratic
society.

Undecided

Strongly disagree

25. Such every day activities as child raising, food preparation and leisure time
activities do not change much during a person's lifetime.

Strongly disagree

Undecided

Strongly agree

26. Adult education programs should be financially supported in a manner similar to

elementary and secondary education.

Strongly disagree

.

~ Undecided

Strongly agree

THANK YOU FOR YOUR HELP.

PLEASE RETURN THIS SCALE IMMEDIATELY IN THE ENVELOPE PROVIDED
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