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Chapter |
‘ Framework of the Study

1. History of the Study

. In 1958! the senior author initiated the first stage of this longitudinal
study with a carefully—sglecfed sample of 111 junior high school students.
Personal interviews were conducted with the 57 hoys and 54 qirls using an inter-
view schedule designed to stimulate the youngster to demonstrate his ability

to analyze and synthesize facts about himself and the world of work in making
decisions for the future. Basically, the complex and multi-dimensional inter-
view schedule was concerned with aspects of the quality of planning done by h
youth. |+ was hypothesized that the scales based on the interview protocol |
would provide a basis for predictions of emerging career groupings and thus

E enrich the knowledge and theory of career development. Because so much rich and

potentially valuable material was obtained in these interviews and from the

schoo! records, the senicr author applied for funds fo continue study of the
careers of these youngsters until they would be in rather stable stages of
their career development. Thus far, under funding from the U. S. Office of

Education (Projects MNo. 5-0088 and No. 6-2151) the subjects have been inter-

e

viewed every two years from grade eight to four years out of high school, ox-

RTINS e S e

cepting only three subjects not reached in the period covered by This repori.

e

The results of the first phase of this project, which includes grade cight to

; two years out of high schtool, are reported in detail in Career Devclopment,

Rt sy g TS Fa FERORC R

T

1This was the first of two interviews which attempted fto evaluate the short-term
effect of a group guidance unit, You: Today and Tomorrow, written by Mariin Kat
. (1958) for the Guidance Inquiry of Educational Testing Service. This study was
3 supported in part by the Rockefeller Brothers Fund and in part by Educational

’ Testing Service, Princeton, New Jersey. Only the pre-YT&T interviews have been
B - - used in the Career Develooment Study.
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Cooperative Research Project No. 5-0099, 1966 and Emerging Careers, Gribbons and

Lohnes, 1968, Teachers College, Columbia University.

The general design cf the study calls for data collection during one year
and analysis the following year. The details of the data collection were re-
ported in the October 1967 Inferim Report, but will be repeated here for the

reader unfamiliar with the work.

2. Objectives

The longitudinal study of the careers of 110 men and women (one man of fthe
original sample is deceased) has the following specific objective:

1. Test the theory of occupational choice which proposes a process running
through a sequence of developmental stages.

2. Determine whether there are siagnificant sex differences in career sequences. ;°

3. Describe in detail 110 real careers over eleven years of development, and
seek unifying mathematical and psychological models for them.

4. Determine the extent to which career decisions are based upon selecting
self-concept and other factors, answering such questions as:

What is the role of intelligence in choosing, entering, and remaining in an
occupation?

What is the role of values in making choices?

What is the impact of value shiffs as they occur with maturation?

What effects do familial and societal pressures have in shaping occupational
aspiration?

5. Accomplish a successful multidimensional scaling of early vocational maturing
from an interview protocols, naming the resulting scales, as a set, Readiness
for Vocational Planning (RVP).

6. Explore the statistical dependence of numerous criteria of career development

on +he RVP scales, with the criteria being collected in follow-up interviews
every two years for a total of eleven years.

3. Procedures

(a) General Design

|+ was recognized from the outset that the use of a personal interview and

a longitudinal design would limit the number of subjects we could include in

e
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the study, but it is our judgment that the follow-up personal interview produced
data of a quality and completeness that could not be matched usina any other
research design. The rapport generated by the interview not only preserved
contact with all subjects from arade eiaht to two years out of high schoel and
a loss of only three subjects in the four years out of high school collection,
but it seems to have enccuraqed a sincerity of responseswhich questionnaires
do not seem to evoke. Therefore, we continued with this design as the best
available method for reacﬁinq the objectives delineated in the previous section.
In addition to the personal interviews, however, in four years out of high school
all subjects completed a number of questionnaires and inventories to supply
information not obtained in the interviews.

(b) Population and sample

Although it was not possible fo achieve a random sample of communifies for
this investigation, comparisons of characteristics of the five Massachusetts
communities in the sample--Beverly, Newfon, Revere, Somerville, and Stoneham--
with other urban communities in the U. S. indicated that, in most respects ex-
amined (e.g., Trends in Population, Distribution of Population by Age, Educational

Leve| of Persons Twenty-Five Years and Over, Civilian Labor Force, Emp loyed

Personal Classified into Occupational Groups, and Income in 1949) the sample cities

as a whole do not differ greatly from national trends. (U. S. Bureau of Census,

’ 1953)

The 57 boys and 54 girls included in the study were selected from nine

\\

classrooms in the five cities by means of a random numbers fable. The mean |. Q.
of the group as measured by the Otis Test, Beta Form, was 107 with a range from
88 to 131. The ages, in the eighth grade, ranged from 144 months to 190 months
with an average age of 160 months. Socioeconomic status, rated by Hamburger's

k) revision of Warner's scale (1957) indicated that all major occupational groups

were included among the parents of students In the samp la, and there was a
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tendency for the occupations to fall at the middle of the scale.

|+ was recognized that the inclusion of both sexes in a sample of this size
involved some risks, buT careful consideration indicated it was both feasible and
necessary. Up to that time, little or no attention had been given 1o the career
deve lopment of girls. Do they also qgo through developmental stages? | f they
do, are they similar +o the stages delineated for boys? |f They differ, how
effective is their counse | 1ing when boys and girls are not trealed differently?

(¢) Data and Instrumentation

The main technique for gathering data has been standardized personal inter-
views with each subject. The interview schedule, which was modified as changes
became necessary, was devised in a pilot study before use with this group. (A

comp lete set of interviews and scoring manuals used from grade eight to high

schoo! plus two years can be found in Career Development, Project No. 5-0088,
1966.) Most of the questions were designed to stimulate +he pupil to reveal

his thinking process in raking choices and fo demonstrate his ability to analyze
and synthesize informaticn about himself and the educational and vocational
worlds.

Much antecedent data was gathered from schoo! records for each sub ject and
will continue to be studied fo determine whether they are predictive of occupa-
+ional choices. In addition fo schoo! data, we now have other variables fTo con-
sider, e.q., enfry job, choice of college and fieid of concentration, and
persistence in col lege or in an occupation.

A review of insTrumen+é used by other researchers, parficu!arly those of
Super's Career Pat+tern Study and Project Talent, resulted in the selection of
a number of aquestionnaires and scales which were administered to each subject
when applicable. In choosing fhe particular instruments to be used, iT was
necessary to consider +he amount of fime we could reasonab ly expect from our

sub jects without losing rapport or t+heir interest, as well as the amount of
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A short description of

useful information as a sample of this size could suppnly.

+he HS+4 instruments follows. (See Appendix A for complete instruments.)

Personal Interviews
Seventy—-eight questions designed to obtain in some denpth the subjects'

attitudes toward work, education, homemaking, satisfaction with work and life

in general. Subject is given opportunity fo demonstrate his thinking pnrocesses

in making vocational and educational decisions. For fhe mos*t part these responses
will be used as criterion data and correlated with data obtained from earlier

nersonal interviews.

N = 105
Time required: 1 fo 2 hours

Interest Inventory - Project Talent
Designed to measure The relative interests in occupations which ranae from -

bookkeeping to U. S. Senator. Sub ject indicates his dearee of interest in ench
of 122 occupations. These findings will be related to earlier staled interests
of subjects and to eighth and tenth grade Readiness for Vocational Mlanning (RVIP)

5COres.
Moo= 106

Time reauired: Approx. 10-15 minutes

T TP o

Activities lnventory - Froject Talent Personal ity Test

Answers will help To "add to knowledae of how personality differences account
for +he differences in accomolishment of equally talented normal neonle.”
N = 106 '

Time required: Approx. 10-15 minutes

Nccupational Aspirations Scale and Work Beliefs Inventory, Haller and Miller, o

"lichioan State Universifty
Designed to determine both

rexlistic and idealistic expressions of level of
occupations asniraftions as well as attitudes and beliefs toward work. Subject's
level of occupational asnirations can be compared with fthat of his fellows and

correlated with RVP scores and 1. 0. and Sociorconomic status.
N = 106
Time reaquired: Apnrox. 20 minutes

Job “aster Form, Carser Pattern Study 4
Subject details job experience, rates satisfaction in many facets of job,

and general feelings of success with present job. Data will be correlated with
data collected in earlier inferviews.

N = 91
Time required: Apnrox. 20 minufes

Military Form, Career Pattern Study
Sub ject details past and present mi | itary status, training experiences, and

his evaluation of success and satisfaction with military experiences. Responses
will be correlated with earlier responses, especially eighth and tenth grade RVP

scores.

N =19
Time required: Approx. 20 minutes

Training and Education Form, Career Pattern Study
success and satisfaclion in

Data will be corrclated with

Details past and present educational status,
varicus aspects of traininag/education pronrams.
data collected in earlier inferviews.




N = 60
Time required: Approx. 20 minutes

(d) Data Collection - HS+4

Our ini+tal contacts were telephone calls to the sub jects' homes or other
places they had suggested in previous meetings to ascertain that our addresses
and names, in fthe cases of married women, were correct. In only one case did a
parent refuse to give her son's military address or fo forward our letter to
him. The next step was to mail to each subject an individually-typed letter
requestina a meeting, Aan appointment form fo be filled out, and a self-addressed,
stamped envelope. Of the 110 livina subjects, 70 responded to the first request,
31 required a follow-up reaistered letter and/or a felephone call, and several
letters or telephone calls were required by five subjects. These efforts resulted
in the completion of 92 personal intferviews and 14 mailed guestionnaires.

In order to hold the interviewer variable at a minimum, two interviewers
conducted the personal interviews; 64 were interviewed at Reais College, 25
were interviewed at %he sub ject's homes in the Metropolitan Boston area, and 5
subjects were inferviewed within a 250 mile radius of the Boston area.

To summarize, then, we have now collected an enormous amount of data on
106 subjects from the time Théy were in grade eight unfil four years out of high
school, taking fthem through the tentative and into the beginning of the trial

substages of the exploratory stage of their career development. Major examinations

and discussions of these data follow in the next section of this report.




Chapter Il

Status of Subjects at Hiah School Plus Four Years

Table 1 displays for each sub ject his actual high school plus four vears
(HS+4) educational and occupational status, and his occupafional and educational
asnirations. (Similar listings for Grade 8 to HS+2 are contained in Career

Deve lopment, Gribbons and Lohnes, 1966.) For most of the sub jects, present oc-

cupational status can be classified within a few general cateqorics; 25 students,
16 military personnel, 27 clerk-secretaries, and 14 housewives. Thus 82 of 109!
sub jects are found within four occupational cateqories. As would be expected,
particularly with so many students and military personnel, a much wider range of
occupations is noted when one considers aspirations. Twenty men aspire to oc-
cupations in the business-managerial area, 11 aspire to professional ly-oriented
occupations, nine contemp late jobs in +he technical-skilled cateqories, four
aspire to protective occupations, and the remaining 11 cover a wide variety
of non-profaessional occupations. As will be noted in Table 1, most of the
women aspire to careers ds housewives. Of the 34 aspiring housewives, however,
22 also contemplate occurcations outside the home cn a part-time basis or when
+he children are in school. Eight women aspire to professionally—orienfed occu-
pations, five look torward fo occupations in the secretarial-clerical category,
and the remaining five women aspire to a variety of non-professional occupations.
An examination of the actual education attained at HS5+4 indicates that 73
sub jects are or have been involved in some post-high schoo! education or training.
0f this number 36 have comp leted one year, 11 subjects fwo years, 11 three years,
and 15 were completing their fourth year of college. Thirty others qgraduated

from high school and four have completed from eight to eleven years of schooling.

IATthoudh only 106 cubjects were intarviewad, current status informalion was
available for 109 cubjocts. '
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Table 1

Hiah Scheol 4 4 Years Actual Occupntions and
Oceupational and Cducational Aspiralions

Malag

Cnde E¥ Actual Occupation Occup. Aspirations [[duc. Aspirations
noY 1 Military Police Detective Police Academy
nnz2 0 Mi | itary Business Field Colleae
003 4 Student Bus. Manaacment Grad. School
004 3 Student Law Law School
005 2 Salesman Gemologist Colleqe
006 1 Salesman Salesman MHone
N07 4 Student Corp. President Law School
nos 4 5 tudent Dankina Grad. School
015 1 Military Criminoloaist Grad. School
% 016 1 Computer Onerator Computer Proqrammer  Colleac
017 N Clerk Nwn Garaqe Hone:
018 5 S tudent Pasycholoaist Grad. School
012 1 5tudent Own Business l.aw School
n20 0 Military Printer Technical Courses
nz21 N 3ank Tel ler Fire Dept. None
028 0 Clerk (Pkg. Sorter) Parsonnel Work Culleqe
N29 4 Student Teacher Law School
i 030 1 Military None Col lege
031 2 Clerk (Pkaq. Sorter) Teacher Col lege
032 4 Student Dentist Grad. School
033 4 Stucsent Exec. Manaaement Grad. School
040 1 Military Bus. Administration College
041 3 Student Teacher (Phys. Ed.)  Grad. School
042 1 Military Fiight Management Airlines School
043 2 Student Marketing College
050 1 Military Electronic Enaineer College
051 O Shipner Shipper Mone
052 1 Craftsman Draftsman 2 Yr. Colleage
053 1 Bank Clerk Accountant Crses. in Accntnq.
054 1 Military Proarammer B Courses
055 2 Student Journal ism Colleqe
056 1 RBank Teller Bank Vice President  None
N57 2 Military Movie Photoarapher Colleae
N6E4 0 Musician Tradesman Hono
nns 1 Machine Onaralor Gompuler Dapt. Super. Vocalional Courses
66 Military Machinist Vocalional Courses
067 4 Student Teacher Grad. School
068 1 Salesman Buyer None
069 O Salesman Pub. Co. Exec. Misc. Courses
076 O Research Technician Bank President Misc. Courses
¥E = Actual educaticnal level
0 - HS or less
3 ¥ 1 - 1 yr. post h.s.
-~ 2 - 2 yrs. rost h.s.
3 - 3 yrs. post h.s.
4 - 4 vrs. post h.s.




009
010
0
012
013
014
022
023
024
025
026
034
035
036
037
038
039
044

045
046
047
048
049
058
059
060
061
062

1
0
1
1
0
0
1
3
0
3
2
4
4
1
4
1
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Table 1
(Continued)

Males

Actual Occupation

Insur. Accounting Clerk
Military

Military

Production Onerator
Factory Yorker

Owner, Fuel 0Oil Business
Military

Student

Gas Station Attendent
Salesman

Student

Student

5tudent

Military

Student

Military

Females

Student

Student

Office “lerk
Studen*

Housew fe

Jr. Fccountant
Clerk

Housewi fe
Teletype Operator
Secretary

Sr. Clerk/Steno.
Hsewfe./Nurse
Housewi fe
Secretary

5 tudent

S tudent

Ofudent

Bank Tel ler

Dental Hygienist
Housewi fe

Housewi fe

Housewi fe
Clerk=Typist
Housewi fe
Clerk/Housewi fe
Laboratory Technician
Unemp loyed

Singer

Occup. Aspirations

tEduc. Aspirations

Accountant

Science Field
Electronic Technician
Crane Operator

Auto Repair Business
Bus. Manaaement

Bus. Manaaement/Law
Fire Dept. Captain
Electronic Lnaineer
Electronic Technician
Electronic Engineer
Business [xecutive
Personne! Management
Pharmacology
Clectronic Technician

Hsewfe./Business
Hsewfe./Teacher
Social Worker
Hsewfe./Counselor
Housewi fe

Social Worker
Clerk

Housewi fe

Jr. Secretary
Hsewfe./Secretary
Housewi fe

Hurse Supervisor
Heowfe./Clerk
Housewi fe

Foreiagn Serviee

Secrotary
Teacher
Hsewfe./Asst. Magr.
Bank
Hsewfe./Dent. Hyg.
Housewi fe
Housewi fe
Hsewfe./Exec. Sec.
Sec. /Hsewfe.
Hsewfe./Med. Sec.
Housewi fe
Funeral Director

Hsewfe./Sales

Colleae

Colleqe

Vocational Courses
None

Vocational Courses
Colleqe

Grad. School

Misc. Courses

Cnlleae

2 Year Colleqe

Grad. School

Colleae + Trn'a. Proaram
Unspecified Schoolinn
Grad. School

Nonc

Grad. School
College

Col lege

Col lege

None
Grad.
None
None
Misc.
Misc.
Nono
Misc. Craea.
Mac. Crsos,
Mona
Grad.
MiscC.
Grad.

School

tHlobby Crses.
Crses.

School
Croees,
School

None

Col lege

Misc. Crses.

Col lege

None

Misc. Crses.
Vocational Crses.
None

Embalmina School

Vocational Crses.
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Table 1
(Continued)

Females

Code £ Actual Occupation Occup. Aspirations Cluc. Aspirations

063 1 Dental Assistant Hsewfe./D.A. Misc. Crses.

n70 O Clerk Accountant Accountina Crses.

071 0 Clerk/Housewi fe Housewi fe None

N72 0 Clerk/Housewi fe Hairdresser/Hsewfe. Vocational Crses.

073 O Clerk/Housewi fe Computer Programmer/

Housewi fe Vocational Crses.

074 O Housewi fe Hsewfe./Office Wrk. Hiagh School Crses.

075 O Housewi fe Hsewfe./LPN¥* LPN Trn'a.

082 O Housewi fe/Nurse's Aide Hsewfe./LPN LPN Trn'a. |
083 O Production Onerator Housewi fe None

084 1 Secretary/Housewi fe Housewi fe Misc. Courses

085 1 Legal Secretary Hsewfe./Sec. None

086 1 Housewi fe Hsewfe./LPN LPN Trn'q.

087 O Housewi fe Housewi fe Mone |
088 1 Clerk Clerk None 3
089 3 Nurse Nurse/Hsewfe. None

091 0 Clerk/Housewife Heewfe./Sec. None

094 O Secretary Housewi fe Misc. Courses

097 3 Nurse Hsewfe, /Nurse Col lege

098 4 Student Teacher Grad. School

101 O Clerk/Housewife Hsewfe./Tai lor Vocational Crses.

103 1 Nurse's Aide/t'ousewife Hsewfe./Nurse Nursing School

105 0 Clerk/Housewi fe Receptionist/Hsewfe. None

107 2 Clerk Housewi fe None

109 1 Ballet Dancer Dancer Dance Lessons

1M1 0 Housewife/Vlaitress Hsewfe./lLea. Sec. Misc. Courses
¥Licensed Practical Nurse
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Table 1 also lists the educational aspirations of the aroup and indicales
a larger number of males than females continuing to asnire 1o hiaher education.
|+ must be noted, however, That +his table does not reflect the three women who
have already completed fwo or three year training proqrams and have, therefore,
achieved their goals.

Table 2 comnares actual HS+4 status and asnirations for Roe Level and Groun.
wihen the men's actual positions are compared with their verbalized occupational
sreferences, it is annarent that +here is an upward trend in froun 3 and a

downward trend in Group 4. ‘hen Levels are examined, an upward surge is noted

in Level 2 and a decrease is noted in Level 4. All Groups (except O, 1he student

category) are represenfed ‘n the asniration column, indicatina a much wider spread

+han is evident in the actual column.

When the women's actual posiftions are compared with their aspirations, how-
ever, there is noted a decrease in Group 3 and an increase in Group 0; and an
increase in Level 4 and a decrease in Level 5.

Actua! HS+4 occupations and occupational aspirations were rated according
+o Hamburger's Revision cf Wwarner's Scale. An examination of Table 3 shows that,
with the exception of Level 7, fhere is a good distribution of sub jects across
socioeconomic levels. The preponderance of males at Level 1 can be accounted for
by the male students who are presently enrolled in college. The high percentaqge
of women at Level 9 is due fo housewives (an arbilrary classification because
Hamburger does not include housewives) and clearical oucupq\ionu. Lovels 2 and 5
show marked increases from actual occupation to aspirations, indicating a desire
+o move upward in the level of occupation.

Another way of examining mobility is fo compare the sub ject's occupational
preference af HS+4 with his father's occupation, both of which have been rated

on the Hamburger scale. Without regard to sign, the subject's score was sub-

+racted from the father's score, resulting in a discrepancy score. Table 4

B R e R S WA SRR fx Faner BEITIK ',“
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Table ?

Poe Level and Group for Hi

qh School + 4 Years

Nccupations:

Roe Men Women
Group Actual Asp. Actual Asp.
0 1 15 34
1 5 0 1
2 5 0 3
5 16 25 22 7
4 20 1 1 1
5 0 1 0 0
5] 1 4 6 5
7 0 6 0 7
8 1 1 2 1
9 w8 o 1 9
5 55 53 52

Roe Occupational Groups

Unemp loyed, No aspiration, Hsewf.
Physical

Social and Personal Service
Business

| ndustry and Government
Mathematics and Physical Sciences
Biological and Medicinal Sciences
Education and Humanities

Arts
5tudent

Actual and Aspirations

Roe Men Women
Level Actual Asp. Actual Asp.
0 0 0 0
1 0 4 0
2 19 kYA ) 8
5 7 0 5 3
4 17 6 21 38
5 10 K 15 3
6 3 0 7 0
7 0 1 0
56 55 53 52

Ros Occupational Levels

1

2
3
4
5
6
7

High Professional and Manacerial
Professional and Managerial
Semi-Professional and Low

Skilled Support and Maintenance

Semi-skilled Support and Maintenance

Unskilled Support and Maintenance

Unemp loyed, No Aspiration

Manacerial




Table 3

HS + 4 Socioeconomic stafus: Actual and aspiration *

Actual Occupation Occupational Aspiration

GES MALE FEMALE TOTAL SES MALE FEMALE TOTAL
1 14 4 18 1 13 0 13
2 3 3 6 2 12 9 21
3 2 5 7 3 5 11 16
4 13 11 24 4 7 9 16
5 2 28 30 5 1 25 74
6 6 1 7 6 2 0 7
7 0 1 1

* Military men have been omitted from this analysis.
Students actual occupation rated on educational aspirations - o.e. if stated

graduate school rated 1.

Women - if full time hcusewife rated 5 - if worked the occupation was rated.
Aspirations for women - if aspired fo occupation in future the occupation was
rated - otherwise rated as housew i fe.




-14-

Table 4

Socioeconomic mobility

Discrepancy *  Freguency

0 22
1 42
2 22
3 14
4 4
> 2

* Discrepancy score is the difference between the Hamburger scale rating of lhe
subject's HS + 4 occupational preference and the father's occupation.

A TR I R N R
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nd in the 0 and 1 categories, indica-

indicates that 64 of the 106 subjects are fou

+ing no or slight discrepancy. The remaining 42 subjects had discrepancy scores of

two or more SES levels. Although not shown in +he table, it is inferesting to note

+hat when signs were considered only 24 aspired fo occupations lower ‘than their

—sales or housewife.

fathers! and 15 of These were girls who aspired to clerical

The tendency of The group as a whole is toward upward mobility.

The sample has been geographical ly stable with 83 of the subjects continuing
+o reside in their original towns, 16 have moved elsewhere in Massachusetls, and 10

have moved out-of-state.

Thirty nine subjects have married, 16 males and 23 temales; and there have been

Eleven of the subjects were engaged

tour divorces, one male anc three females.

+o be maried in The near future.

The actual status of the group four years out of high schoo! indicates that the

group is confined to rather narrow occupational categories, but in terms of aspira-
+ion the group spreads out to cover most of the major occupational categories. Also

apparent in terms of Roe Level and SES status is the desire to strive for upward

mobility.
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Chapter |11
Correlates of Educational Aspirations

In +this chapter we will deal with some of the forces which affect the young

person as he meets and deals with vocational decisions in t+he career development

process. Curriculum, intel | igence, socioeconomic class, place of residence, and

military service will be examined to determine their relationships fo educational

aspirations elicited from our subjects at each of the five interviews over the ‘
1
1
|

nine-year period.

1. FEducational Aspirations

I+ is clear from_TabIe 1 +hat there is a definite downward trend for the total

group over the nine years, with a sharper decrease noted for the girls (50%) than

for the boys (26%). It is also clear that the percentage of boys aspiring to

col lege far outnumbers the percentage of girls aspiring to college.

The increase noted in the 1 - 2 year category is inflated by the many subjects

who said they inftended to take a course or two but had no parTiculaf educational

goal in mind.

2. Curriculum Election

An examination of Tabie 2 indicates that 14 of the 15 subjects presently en-

rolled in the fourth year of college were enrol led in the college preparatory curri-

culum in the 12th grade, and 13 of the 15 stated preferences for that curriculum at

the eighth grade. Of the eight other students who are in varying stages of com-

pleting four year programs, four consistently chose college preparatory and the re-

maining four alternated between col lege preparatory and the other curricula. In

of the 22 students presently included in the two-three year category, 18

¢

addition,

chose college preparatory in grade eight, and 19 were actual ly enrolled in That
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Tabie 1

Asniraticrs - 8+, 10th,

12+h Grade HS+2 and =S+4

H.S. + 4

¥Includes 1-2 years

: Eighth Grade Tenth Grade Twel fth Grade H. + 2
Aspiration M F Total M F Total M F Total M F Total M F Total
College 42 22 64 34 18 52 31 15 46 33 17 50 31 11 42
3 years 1 6 7 5 6 11 1 4 5 5 1 6 0 1 1
2 years 6 12 18 10 22 32 12 15 27 10 15 25 15% 23% 38
High School 8 14 22 8 8 16 13 20 33 g 21 30 9 17 26
or less
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Curriculum

College
Business
i.A. & General

Don't Know

Droo OQOut

Table 2

8+th and 12th mﬂmam_OCﬁﬂMOC_cB vs. Actua! education at H.S. + 4

(8th grade curriculum outside brackets - 12th crade curriculum within bracket)
H.S. + 4 Actual Education
4th vear of college 3 years 2 years 1 year Yizh School
M F M F M F M F G F

2 (9) 4 (5) 4 (4) 5 (5) 6 (6) 3 (4) 15 (@) 7 (7) 3(5) 12 (1)

0 (0) 0 (0) 0o (0) 1 (1) 0 (0 O (1) 2 (4) 8 (5) 7 (2> 7 (21

0 (1 0 (0) 0 (1) 0 (0) 0 (0) 0 (0) 0 (4) 0 (1 o (2) 1T (1)

1 (0) 1 (0) 1 (0) 0 (O 0 (0) 2 (0) 1 (0) 0O (0) 2 ()Y 0 (0)
1 (3 0 (2)

Total

M

_H

37 (33) 31 (22)

9 (6)

0 (8)

5 (0)

1 (3)

16 (28)
1(2)
3 (0)

0 (2)

N

Yo

IC

Aruitoxt provided by Eic:

O

e



curriculum in grade 12. To some extent then, these data support Ginzberg's *theory

+hat occupational choice is an irreversible process, i.€e., only one of our sub jects
was able To overcome the handicap of being in the "wrong" curriculum at grade 12.
However, the reverse does not obtain in that many college preparatory sub jects did
not enter college and this choice of curriculum did not prevent them from entering
other fields which require less +han a four-year program. We feel that the educa-
tional system which forces a youngster fo commit himself to a curriculum choice at
grade eight or nine has the responsibility of insuring that the youngster is ready
and able to make this decision, and that insofar as possible, it will encourage him
+o choose that curriculum which will give him the greatest freedom of choice in the
future. (Perhaps This means that almost all students should take a college prepara-

tory curriculum.)

3. Intelligence

When the relationship between intelligence and level of educational aspira-
+ions (Table 3) is studied over the nine-year period, it is interesting to note that
both sexes in the 121 plus 1Q col lege aspirers demonstrate extremely high consistency.
The shift to "No Plans' is accounted for by three girls who are married, one girl
who completed a three-year nhursing course, and one man in Thevmilifary who antici-
pates taking a "few courses".

The 111-120 10 group demonstrates a marked lowering (16 to 8) of aspirations
from grade eight to high school plus four years, (HS+4) but a strong consistency
between grade fwelve aspirations and HS+4. The 101-105 1Q group and the 106-110
IQ group are much more consistent than the below 100 1Q group, which showed a
rather dramatic drop from 13 subjects aspiring +o college at grade eight to two

aspiring to college at HS+4. This lowering of educational aspirations would seem

+o be a move in the direction of more realistic aspirations, but the loss of 17
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Table 3

Fducational Aspirations and |9 Group Freauencies

11 Panae td. lans Fishth Grade Tenth Grade Twelfth Grade M.G. + 2 [L.G. + 4
M F M F M F M F M 3
100 and Colleae 7 6 7 3 7 1 4 2 1 1
e iow
2-% Years 3 2 3 3] 1 5 6 4
No Plans 4 3 4 2 & 5 4 4 10 10
101-195 Collear ? 7 ? 5 ? 8 3 8 ?
2-3 Years 5 4 6 3 3 2 0 1
No Plans 3 1 2 1 4 2 5 A 7
106-110 Collene 10 7 6 1 6 1 7 1 8 1
2-3 Years 1 4 10 3 4 0 0
No Plans 1 3 2 1 8 1 7 10
111-120 College 9 7 7 5 3 5 6 2
2-3 Years 7 4 0
No Plans 0 4 1 2 1 2 3 9
121 Pilus College 8 5 7 7 7 7 7 6 8 5
2-3 Years 0 3 2 1 1 1 0 1 0 0
No Plans 1 0 1 1 1 7




subjects with college aspirations in the 111-120 and the 121 plus 1Q groups would

secem To be aloss to the body of college-trained manpower. |+ seems obvious Then
+hat intelligence has a relationship to consisfency, but it cannot account for the

educational aspirafions of many of our subjects.

4. Socioeconomic Level

when socioeconomic level was rated by Hamburger's Revision of Warner's Scale,
all major occupational groups were found to be included among +he parents of fhe
students--from Level 1 (hich level) to Leve! 6 (lowest level)--and there was a
tendency for the occupations to fall at the middle of the scale. ['xaminalion of
Table 4 reveals a posiftive relationship between high level socioeconomic class and
col lege aspirations=-15 of 18 members of Level 1 consistently aspired fo col lege--
and a tendency for boys +o have higher aspirations t+han do the girls. The remain-
ing levels all showed a decrease in fhe level of educational aspirafions. Level
4 has the most marked drop with eight of 16 boys and two of five girls lowering
t+heir aspiratfions.

An examination of intel |l igence test score results and SES level (Table 5)
indicates that, with the exception of Level 6, the average 1Q of the college as-
pirers is consistently higher Thén that of the non-aspirers. This would support

the position that intelligence is an important factor in determining fhosc who will

aspire to col lege. However, when SES Levels  and 6 are examined, il is found that

t+he 11 subjects in these +wo classes have an average 1Q of 110 (range 91-123),
indicating that atf least half of this group might be expected fo have a chance of
success in college and all have lowered their aspirations dramatical ly from grade
eight fo HS+4. In addition fo this group, we find that 10 of the 17 subjects in
t+he 111 plus 1Q group who also lowered fheir aspirations are from Levels 4, 5, and

6; five are from Level 3, and there is one each from Level 1 and 2. How does this
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Table 4

Socioeconomic status and educational aspirations af HS +4

(8+h qrade curriculum outside brackets - 12th grade curriculum within brackets)

SES
Curriculum

College 2-3 years 1 year H.S. or less

M F M F M F M F
1 g (9) 3 (2) 0 (0)y 1 (0) 0 (0) 0 (0) 0 (0) 1 (2)
2 4 (3) 2 (1) 1 (0) 2 (0) 0 (2) 0 (3) 0 (0) 0 (0)
3 3 (3) 6 (3) 1 (0) 3 (0) 0 (1) 0 (2) 0 (0) 1 (4)
4 16 (8) 5 (3) 2 (2) 4 (1) 0 (6) 0O (1) 2 (2) 2 (4)
5 6 (5) 3 (0) 2 (0) 4 (0) 0 (1) 0 (6) 2 (%)
6 4 (2) 3 (1) 1 (0) 4 (0) 0 (1Y 0 (6) 3 (3)
7 0 (0) 1 (0) 0 (1) 0 (0) 1 (0)
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Table 5

SES - 1.0. and H.S. + 4 Educational Aspirations
(8th grade aspirations outfside brackets - 12th grade within brackets)

Educational Aspirations

Aspire To college Non college aspirers
M W Ave. M W Ave. |.Q.
1.Q.
1 9(9) 3 (2) 114 0 2 91
2 4(3) 2 (1) 112 1 0 103
3 3(3) 6 (3) 117 0 3 112
4 16(8) 5 (3) 109 7 1 29
5 6(4) 3 (0) 11 2 3 108
6 4(2) 3 (0) 102 2 4 111

A
L e o v R
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group of non-col lege aspirers compare with the 111 plus college aspirers?

Fifteen of the 21 college aspirers are in Levels 1, 2, or 3; four are in Level 4;
and two are in Level 2. These data suggest that socioeconomic level does indeed
influence whether a younq person will persist in his aspirations for higher educa-
+ion, and we feel t+hat it is not unreasonable to question whether more effective
counseling cculd be instrumental in helping youngsters in the lower socioeconomic
groups to realize +heir ambitions by giving them the extra incentive and information
(e.g., work programs, scholarships, loans, etc.,) they may not be receiving in

+heir homes.

5. Place of Residence

Hamburger's classifications were used again +o investigate the question of
whether place of residence has any effect on aspiring and fulfilling aspirations
to higher levels of education.

Examination of Table & reveals that cities A and B fall into the lower half
of the SES (using 3.5 as the dividing point), C and E fall into the upper'half,
and D has one school in the lower hal f and one school in the upper hal{ of the
scale. |t is quile apparent ‘that the number of colleqge aspirers at qrades ciqghl
and fwelve is much greater in the upper SES towns; and an even wider disparity is
noted when one examines the actual educational level attained in HS+4. It is, of
course, impossible to attribute these results fo any one particular environmental
force, but it does seem obvious that SES status of both the family and the place
of residence play no small part in determining the aspirations of the products of
these families and fowns.

(e) Military Service

Nineteen of our male sub jects (no information on one serviceman) have served

or are serving in the armed forces. Some interesting Trends are noted when we
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Table 6 m
i
gth & 12+h grade cducational Aspirations and Actua! aducation by Towns :
tducaticnal Aspirations®. Actual Educaticn
TJown N Ave. College 2-3 Years 1 vyear H.S. Collece 2-3 years 1 vear H.S.
SES v F M F M F A b MoF M F MoFoooMF
W A 13 5.1 2 (3) 0 (0) c (1) 0 (0 3 (1) 2 (3) 2 (2) 4 (3 9 0 1 0 2 0 4 6
w
m 3-1 12 4.6 5 (3) 5 (0) 0 (0) 1 (O 0 (2) 0 (2) 1 (1) 2 (&) 1 0 0 0 3 0 2 8
B-2 12 5.5 5 (1) 2 qe)) 1 (0) 0 (0) 0 (3 4 () 0(2 9 (1) 0 O 2 0 4 4 0 Z
C 14 2.7 71 (6) 6 (5) o (0) 0 (0) 0 (0) 0 (M 1 (2 ©¢ (1) 3 3 2 3 1 0 2 O
C-1 12 4.1 2 (2) 2 (0) 0 () 0 (1) 2 (3) 2 (2> 2 2 (3) 0 O 0 0 3 3 3 53
D-2 23 3,5 9 (9) 4 (2) 0 (0) 3 (1) 1 (0) 2 () 1 (2 3 (4) 3 1 3 3 3z 3 2 2
= 24 3.2 11.(1) 5 (6) 0 (0) 2 (1 0 (5 2 (2) 1 (0) 3 (3 3 1 3 5 4 5 2 1 M
* % Grade 8 = Outside Brackets ’ H
Grade 12 = Inside Brackets ;

<
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compare their educational aspirations af grade twelve with those at HS+4. Nine

of the men raised their aspirations during this period (six To college), three
lowered their sights--seemingly realistical ly because of 1Q's of 98, 97, and 111--,
and six remained unchanged. 0f the six who remained constant, four were college
bound. These raised aspirations seem especially remarkable because we would con=
sider grade twelve 1o be a clear cut-off point for decisions about college atfen-
dance. That is, if one hasn'+t made definite plans by that time, it would seem un-
likely that college could be considered a realistic possibility. However, it scems
+hat the time served in the military service provides some kind of buffer zone in
which one can reanalyze one's plans before absolute committment of self to a job.
In addition fo this, of course, is the very important financial aid to education
offered to veterans of the armed forces. |t will be interesting to follow up youngd
veterans and later compare their progress with other young men who did not have

+he experience of mititary life and veferan benefits.

6. Summary

Our comparisons in t+his chapter of educational aspirations and the several /
variables have raised some interesting and, at times, disturbing ftrends. Our
sample is limited in size and we do not intend to urge generalizations in any de-
finitive form. We hope rather that we haved suggested problems which can be further
investigated with larger and more representative samples. For example, our data
suggest that intelligence, social class, place of residence, and military service
have joint effects on educational aspirations and attainment. |t was disturbing
+o find how often our brighter students from less affluent families or towns failed

t+o follow Through on Their educational aspirations of early years, buf encouraging

+o note that military service may lead to aspirations for higher attainment with

some of our young men.

R e e e R A e TS
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Chapter N

Vocational Maturity at Grade Twelve1

Although most analyses contained in this report are based.on our high school
olus four years data, we include a study just completed of fhe vocational maturity
of our subjects at grade twelve, using a set of behavior characteristics nof pre-
viously treated in depth in our research. This exploratory stage in career develop-
ment is extremely important because i+ is at this point, career psychologists theorize,
+hat the individual fis crystalizing his vocational preferences and is about to commit
himsel f to specific educational-occupational decisions which will vitally affect
his futfure.

Vocational behavior characteristics of the exploratory stage can be categor-
ized as search, experimenTaTion, investigation, and +rial. Their locus has been

t+termed "'self In situation'" (Tiedeman, 1963) and their essential purpose is to test
+he validity of some hypothesis or expectation about +he self or the environment.
Such behaviors include: searching for an appropriate outlet for one's interests
and values; experimenting with adult vocational roles; seeking opporfunitlies to de-
monstrate abilities, trying out new activities, orienting onesel f 1o new situalions
and striving for independence. (Super, et al., 1963%.) When these aclivities are

undertaken wi th the hope of eliciting information about onesel f or onc's cnvironmeni

they become a means to increased self knowledge and increased abilify To relatc

+his knowledge to future ob jectives.

Vocational maturity of t+he exploring adolescent should also be evidenced in
his basic attitudes and perceptions. satisfaction with a choice, confidence in
plans, and enthusiasm over future prospects together with a congenial vocational
self concept are signs +hat the individual is dealing with his vocational tasks

successfully.

1 Miss Catherine Lee of Regis College is co-author of this chapter.

SN
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A favorable outcome of the process of explorations and hypothesis-festing
should result in a realistic, integrated self concept and clear formulation of
objectives. The individua! should be able fo relate his special abilities, infer-
ests and values to an occupational goal, clearly understanding why these personal
attributes are at the bases of sound decisions. Formulation and implementation of
specific plans for attaining this objective can then be carried out successfully.

In order to understand emergence of the vocational! self concept and assess
career development, it is necessary to arrive at an operational definition for
vocational maturity. This can be accomplished by a multi-variable approach similar
+o that described by Super (1963). Vocational maturity is conceived in terms of
coping behaviors and attitudes which are instrumental in the formation of an inte-
grated vocational identity and appropriate career objectives. These have been
+ermed the dimensions of vocational maturity. For the purposes of this study, five
dimension variables were selected because +heir contribution was felt fo be essen-
+ial to career development during the exploration years. They reflect the impor-
+ance of an integrated value system, a sense of agency, and a feeling of high morale
and self esteem as attitudes and beliefs which are central to a vocational sclf con- .
cept. The significance of role playing experiences and an understanding of the im-
portance of informative advice were also explored as part of The process of career

development.

1. Values

A+ +he basis of every career decision, there is a hierarchy of personal values
which organize judgements, attitudes and perceptions within the individual's self
concept, and muster +hem for decision making. Values may be considered culturally

influenced expressions of needs and +he motivated reasons for which inferests and

goals are sought.




Family

individual's value system is frequently the home.

The source of an

expectations, attitudes and roles, as well as socioeconomic status influence the

child's ideals and aspirations. Peer groups, especially during adolescence, are a

major force in determining valued goals. However, since values are intimately

related to inner psychological and physiological drives, their primary deferminant

is the person himself. Ginzberg (1951) has classified values as They relate To

occupational preferences into three ftypes: 1) related to the work activity itself;

2) related to the returns of work, as exemplified by pay and the way of life a job

permits; or 2) related to the concomitants of work, what is associated with the

job such as coworkers and supervisors. The individual must be able to relafe his

"work' values to an appropriate career goal. Capacities and interests must also

be considered, but it is the value scheme which mediates an effective choice.

In crystallizing and implementing a career, the individual must relate his

value hierarchy to the realities of environmental limitations. This process re-

quired compromise between competing values and between values and opportunities.

The value system is temporarily thrown out of balance and change is necessitated.

This alteration of values o eliminate contradictions between hopes and expeciations

is a necessary part of maturation and must occur before an individual can chose

effectively.

Vocational maturity is evidenced in realistic appraisal of the personal value

scheme in relation fo future objectives. This study has sought to probe the stu-

dent's awareness of values and t+heir importance in career decision making. Infor-

mation about valued activities and ideals must be understood as factors in occupa=

+ional choice. |f the individual knows what satisfaction he wants out of |{ fe and

work, he is better able to set his course for a goal which will satisfy these values.

Katz (1963) defines the value system as "+he synthesizing element that orders,

interactions, that fies together an individual's percep-

arranges and uni fies such

+ions of cultural promplings, motivating necds, mediating symbol e, di {ferenlialing
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and sense of resolution that relates perceptions to self-con-

characteristics,

cepts and that accounts most directly for a parfticular decision or for a mode of

choosing". (P. 16) It would seem that effective occupational choice is impossible

without the support of values.

2. Sense of Agency

anding the factors on which decision making should be

In addition fo unders¥

nat he can choose. This

based, the individual must possess a functioning belief ti

"awareness that he is an active agent in determining the course of his own career"

is termed sense of agency. (Tiedeman, 1967.) Sense of agency can be an attitude

| f esteem; the person must be con-

and an action. 1T is revealed first of all in se

fident of his abilities and be able to realistically set his goals and limits. This

confidence in self is basic to operating as an agent; '"the individual must above

all like himself..or his potential for manifesting agency behaviorvwill remain

| atent" (Pincus, 1967, p. 3). Self direction and personal independence are also ¥

| reliance, active involvement

part of agency. The individual should display se

in directing his career, and satisfaction in making his own judgements. Finally,
+he self-directedindividual is "committed"; he accepts responsibility for making i

a decision and seeing his plans through.

Agency is displayed by the individual who is .satisfied with t+he choices he

has made in the past and who is busy formulating specific pléns t+o reach his

occupational goal. He accepts "his assetfs and his liabiljties in a realistic way,

y that does not hinder his performance" and realizes "his worth as an individual

a wa
i+". (Pincus, 1967, p. 4.) The student's readiness

and is ready to capitalize on

and ability to engage in career choice and to evaluate, modify and achieve goals

based on this choice is 2 basic criteria of career development.
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3. Role Playing

"The complex self concept is organized within the framework of a role"
(Super 1963, p. 18). One of +he major vocational tasks of the adolescent is 1o
explore the roles he may be expected to play and the opportunities fo play roles
which suit his personality, interests, and abilities. Role playing is carried on
with the purpose of gaining information about the validity of some self concepT;
it is what Jordan calls hypothesis-testing.

Role playing begins with identification. The child who identifies with some
significant adult strives in various ways To be like him. Eventually such identi-
fication becomes differentiated into occupational roles which can be tried out in
fantasy and play. During adolescence, role playing comes to have more significance.
The student who aspires to be a research scientist takes part in science fairs and
laboratory classes with This role in mind. Whether these roles are played in
imagination, discussion, or are actually participated in; fhey give some oppoffuhiTV
to try the role for size.

Role playing becomes reality testing when it is pursued in the "hope of
eliciting information about onesel f or one's environment, or of verifying or |
arriving at a basis for a decision". (Super, et al., 1963, p. 57-58). It is a
+rial in which the individual tests his performance in a role and discovers how well
i+ agrees with his values and aptitudes. This also leads to greater understanding
of the opportunities and expectation of various occupational roles and familiarizes
t+he individual with alternatives that are open to him.

Students evidence occupational role playing by participating in school classes,
clubs, part-time jobé, in thoughtful discussion about careers and even in daydream-
ing. The ability to relate experiences in roles to one's abilities, values and

goals is an indication of vocational maturity.




4, Morale

Compromise between preferences and expectations is an essential part of the
process of occupational choice. | ¥ the individual is able To realistically anpraise
his interests, abilities, values, strengths and weaknesses; and is able to relate
+his knowledge of self to suture objectives, the confrontation between self concept
and real ity should be facilitated and prove satisfying. However, the individual
#ho has not learned to deat with the develcpmental tasks of his career and has noi
achieved an inteqrated realistic self concept will be unprepared to face limitations
imposed by environment. Poor planning, over-or-underestimation of abilities, and
lack of information about opportunities leaves the individual with the single alter-
native of drifting intfo a potentially unsuccessful career. The result of all this
will, of course, be disappointment, frustration, and depressicis which will soorn
be reflected in all other aspects of the person's life. While low morale might
be the result of overwhelming circumstances, +his is the exception fo the rule.
Morale, thus, is an indicator of the past success, the present progress, and fhe
future prospects of an individual's career.

Vocational maladjustment, | ike other emotional disturbances, is a symptom of
inability to cope with the problems of reality. Feelings of inevitability, uncer-
tainty, and lack of enthusiasm are certainly noil to be considered lypical vocational
attitudes in people who are about fo face the challenges of the working world. The
vocational ly mature person is lhe one who expresses sutisfaction with his career

and with his toftal picture of himself.

5. Key Person

"Central in decisions about occupations, jobs, or courses of study are facts

abou* cone's self and ahout work." (Tiedeman, 1967, ©. 2) The individual is ex-

pected to use These facts to generate relevant information about those goals and
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a]TernaTives which are most compatible with the self concept. "The quality of
decisions is ordinarily directly related to the qualitfy and comprehensiveness of
the information possessed by the decision maker. Even the most purposeful person
is limited in a decision by the lack of complete information." (Tiedeman, 1907,
p. 11)

The aware student realizes that, although the execution of a vocational de-
cision is his responsibility, informed and experienced adults can help him to

realize his full potentiality. Guidance counse'ors in the school are not only

able to provide facts relevant to courses, training, and occupations; bui they

are also able to aid the student in translating these data into relevant informa-

+ion. In addition, people working in preferred occupations, students in a rele-
vant training program, and other informed adults can provide valuable insights.

The student who does not take advantage of the aid these people can offer and
who has not yet learned the role of information in vocational decisions has no
means of coping with his developmental tasks. Accurate and comprehensive informa-
+ion about alternatives and consequences obtained from reliable sources and informed

adults is a key to career success.

6. Vocational Maturity Scoring Criferia

One hundred six 12th grade protocols (four inferviews were eliminated for

various reasons) were read in their entirety and questions were selected which were

fel+ to measure each of the five 12th grade vocational maturity scales (WM12):
1. Values
Questions 5, 7, 19, 22, 28, 30, 32, 33

2. Sense of Agency

Questions 4, 13, 22, 26, 39




3. Role Playing

Questions 6, 8, 29, 31, 34, 35, 45
4, Morale

Questions 43, 44, 46, 52
5. Key Person

Questions 3, 12, 16, 17, 20, 25

The 12+h grade interview schedule is reproduced af Appendix [3.

Eight interviews, selected at random, were used in preparing the scoring

manual reproduced as Appendix C, to assess VM12. Responses from these protocols

were studied, criteria for assigning scores were defined, and representative ver-
batim answers were selected to illustrate the quality of information expected for |
each scale. The main criteria for scaling were quality of response, accuracy of
information, and awareness of an indicated dimension of vocational maturity. Emphasis
was not on the occupation chosen, but on the reasons for the choice and the student's
ability fo relate his self appraisal to an appropriate goal. Responses which were

indicative of average vocational maturity were scored 1 and expected fo reveal

understanding of the process of vocational decision making and integration of vo-
cational information and choice. A score of 2 was given for responses which in-
dicated superior maturity, highly adequate vocational coping behavior, and a well-
developed decision process. Below average responses received a score of 0 and re-

vealed little understanding of fthe importance of veccational choice or the factors

on which it is based.

Questions 1, 2, 9, 10, 11, 14, 18, 24, 36, 37, and 38 supplied background ma-
terial. They supplied general information concerning each student's high school

curriculum, special tfest scores, educational plans, occupational goals, activities,

and scholastic ability.
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The scorer had a good understanding of the process of career development
and was thoroughly familiar with the interview and the scoring manual. Only one

VM12 dimension was scored at a +ime for each student protocol.

Reliability of Scales:

A formal reliability study was not undertaken because the general izations be-
hind the scales are very tentative and would not seem to justify the time and ex-
pense such a study would require. In an informal check of intra-judge reliability,
however, the scorer rerated all interviews one week after the original scoring on
+wo variables,--Values and Sense of Agency,--which had often presented scoring pro-
blems. About 90% of the scores agreed across trials and those which did not differ

by only one point.

Results:

The mean scores (Table 1) for the 106 subjects indicate that +he males earn
slightly higher scores +han do the females--6.5 vs. 5.9. Twenty two males but only
11 females score in the 8 to 10 point range also indicating a slight edge on the
part of the males to score higher on this 121h grade measure of vocalional maturily.

When the individual scale scores are examined (Table 2) it is quite clear that
most of the scores, for both sexes, fall into the 1 to 2 point range, with Morale '
coming closest to a normal distribution of scores. |1 is also apparent that, with
the exception of Sense of Agency, the males average scores are slightly higher on
t+he individual 12th grade vocational maturity scales.

Although examination of Table 3 might suggest some slight relationship be-

tween 1Q and VM scores, the evidence is far from clear. For example, 17 of 42

111 plus 1Q students score in the high 12 VM range, but 13 of the same group fall




Score

0-5

8 - 10

Mean
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Table 1

Distribution of Total VM1Z Scores

N Males

N 54
3 16
57 16
33 22
6.2 6.5
2.38 2.02

Females
N 527

70

21

11

.9

(@




Table 2 4

Distribution of Scores for 5 VM12 Scales

VM Score Values Sense of Agency Role Playing Morale Key Person
Male Female Male Female Male Female Male Female Male Female
0 3 6 7 5 4 7 9 7 8 7
1 31 27 25 26 26 23 29 38 17 22
2 20 19 22 21 24 22 16 7 29 23
Male N-54

Female N-52
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Table 3

Distribution of VM12 According to Educational,
Occupational, and Socioeconomic Class Variables

VM12 Scores

Variable N

0 -5 6 - 7 8 - 10
Intelligence
111 plus 42 13 11 17
100-110 45 14 21 10
99 below 20 9 5 §

SocioeconomicC

Class Level
1 -2 24 5 10 9
3 -5 60 21 19 20
6 - 7 22 10 8 4
Curriculum
Col lege Prep. 55 14 20 21
Business 54 15 17 7
IA - General 17 7 e 5
Educ. Aspir.
Col leqe 45 10 16 19
Post High School 32 13 11 8
High School 29 13 10 ¢

RPoe Levels
2 -3 64 12 26 26
11 7

4 -7
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at the lowest end of the scale. The overall results do not appear to indicate a
strong relationship between VM and 1Q.

There does appear 1o be a relationship between SES (rating of father's occupa-
+ion according fo Hamburger scale) and VWM12. Almost twice as many (12-5) sub jects
at high SES levels earned high W scores, the reverse tendency is noted for low SES
levels, and the middle SES subjects are spread quite evenly throughout the range of
the ten point scale.

Twel fth grade curriculum enrol Iment seems to be related fo VM scores; more

col lege preparatory students earn high VM scores while Business and 1A-General

students generally earn lower scores.

Examination of the 12th grade educational aspiration data indicates that far
more col lege aspiring subjects score in the high range (19) than in the low range
(10), and subjects with no educational aspirations beyond The 12th grade show a com-
plete reversal of this pattern (6 high vs. 15 low).

Roe's levels of occupational aspirations were combined info two groups and
it is quite clear that sub jects who showed @ preference for higher level occupations

also score higher on the 12th grade measure of vocational maturity.

Discussion:

The instrument designed fo measure 12th grade vocational maturity has demon-
s+rated some interesting trends. Males, subjects in higher SES levels, college
curriculum students, those aspiring to education beyond high school, and those
aspiring to higher levels of occupations all score higher on this measure of voca-

+ional maturity. There does not appear +o be a strong relationship between 1Q and

vocational maturity.

Because these results are based on an instrument whose reliability has not

been established they must be considered as very tentative.




The authors feel, however, that they do suggest +hat 12th graders, on the

average, are coping adequately with +heir vocational tasks, have come to under-

stand the important tactors in their decision making, and real ize, at least
tacitly, the need to integrate the self concept into the process of career choice.
| £ one's sel f-concept conveys a picture of satisfaction and success in an occupa-
+ional role, the individual is likely to inifiate activities which will advancé
his goal and bring its implementation closer. The relationships which have been
noted between vocational maturity and curriculum, social stafus, and vocational
aspirations can be understood as part of this relationship. Seeing oneself as
the product of an economical ly and socially successful home, as an educated and
respected member of the professions is certainly more likely to stimulate career
implementation than +he expectations of a laborer's son who envisions his future
as an inevitable repefitior of his father's unhappy drudgery. This situation
has important implications for counseling. Positive at+itudes, self-understanding
and a well-developed vocational repetoire are the meaﬁs to vocational success;
without them, all The ability and opporfunity in the world are lost.

Seventeen is a fascinating age from which fo view an emerging career for
i+ is the time when the individual begins to_sight his approaching goal and can

feel his power over The future course of his career. He waits on the brink of so

many important insights into his own sel f concept and into the process of implemen-

+ing a vocational choice. In Super's (1963) words, this is the time when '"young
people explore the world in which fhey | ive, the subculture of which they are about
+o become a part, the roles they may be expected to play, and the opportunities

to play roles which suit their personalities, interests, and aptitudes. It is at
+he same time a period in which the adolescent through experience and sel f-examin-
:  ation clarifies his self concept and begins to put it into words, finds out what

hiid outlets exist in society for one who seeks to play a given role, and modifies his
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Adolescent exploration is, in this

self concept to bring it in line with reality.
view, a process of attempting fo develop and implement a real istic self-concept".

p. 51
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Chapter V

Relating Vocational Maturlty 1in Early Adolescence

to Nine-=Year Career Patterns Criteria

warren D. Gribbons
Paul R. Lohnes
1968

In theilr 1957 framework for research on career development

gsoclates elucidated a construc
struct has dominated the psychology

t they called

vocational maturity. This con

since the publicatlion

of career development 1in the ten years

of that crucial theoretical framework. The key word 1in Super's

original expositlon of the construct 1s "evaluation.” The

n adolescence require

trait indicators of vocational maturity 1

loglst for the extent to which, in his

evaluation by the psycho

nt of the goal of integratlve

judgment, they presage achievene

ustment in adulthood. There 4s a "criterlon of

vocational ad}
taining satisfaction of gocialized

long-term efficlency in at
» (Super, et al., 1957, p. 70) which is the standard for

t behaviors for degree of vocatlo
f Super’'s Career Pattern Study has

goals
nal maturity.

rating adolescen

A recent extenslve review O

characterized that longitudinal regearch program as follows:

Perhaps most important 1s the exposiltion of a
dependent, or criterion, set of variables as the
class of dimensions of integratlve voocational

ad justment. The basic research paradligm which
emerges 1s to scale the independent variables
as dimensions of vocational maturlity by relat-
ing them to the dimensions of the criterion.
(cooley and Lohnes, 1968, Pp.

cational maturity tralits

in ‘'short, the main justification of vo
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is to be their power as predlictors of gubsequent career adjust-
ments. Published 1ongltud1na1 regearch results have demonstrated
weak but positive predictive powers for UM scales Ain the Career
Fattern Study data (Super, et al., 1968) and in the data of the
parallel Career Development study (Gribbons and Lohnes, 1968).
This report extends the results of the latter study to data
collected four years after the 111 male and female sub jects
graduated from high school, OT nine years after the initial
jnterviews 1n the eighth grade.

The 1nitial eighth grade jata of the Career Development
study were collected by interviewing in 1958. The nine-year follow-
up data were collected DY interviewlng and jpventorylng in 1967.
All analyses referred to here as previously reported can be
found in Emerging careers (Gribbons ond Lohnes, 1968). In the
elghth grade data, vocational maturlity was treated as‘a syndrome

of elght moderately correlated tralts, called as & set Readliness

for Vocational Planning (RVP). The elight 1958 RVP scale SCOTES

of the subjects are related to several career patterns criteria
in thils report, However, g continuing research problem for the
cDS has been the artificlai over- determination of the subjects
by the predictors, especially since this has prevented the
teaming of other interesting predictor variables, such as
jntelligence, with the vocational maturity scales. There simply
aren't enough degrees of freedon made available by 111 subjects
to convincingly relate elght-plus predictor scales to criteria,
particularly if the criterion variable 1s a taxonomy 1in several
categories. Classification criteria have had to be forced into

dichotomles, frequently with real loss of meaning. Therefore,

a major objective of this report 1s to explore the posslbillty
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of recovering degrees of freedom by substituting a univarliate
treatment of vocational maturity for the RVP syndrome. The new

univariate scaling 1s called Readliness for Career Flanning (RCF).

The 22 items selected by factor analysls procedures from the
origzinal 45 items of the elghth-grade interview and scored for
HCP are listed in Table 1. It is hoped that the retreat to a
single scale for a subset of the 1958 VF 1lndicators will be
justified by the opportunitles 1t creates to team a V¥ reasure
with other predictors and to erploy more detalled taxonomic
criterila,

The additional predictors from early adolescence to be in-
corporated with RCP are sex, soclo-economlic status, and intelllgence.
Table 2 contains the intercorrelations among these variables, and
their means and standard deviatlons, for the eilghth-grade data.
The strongest relatlonship among the four varlables 1s a moderate
tendency for intelligence to increase with increasing soclo-
economic status of family. RCP is not significantly correlated
with sex or soclo-economic status, and i1ts correlation with
intelligence 1s modest. This .31 correlation can be compared
with the previously reported multiple correlation of the elght
RVP scales with intelligence of .57, which suggests that the
RCP scale 1s perhaps freer of oontamination with intelligence
that are the RVP scales as a set. Anyway, these four relatively
independent predictors seem to represent a sultably parsimonious
yet potentially powerful antecedent measurement space for a
longitudinal study with the modest samrple size of the CDS.

The criterion scaling problemr has been a bugaboo which the

CPS and the CDS have attempted to reduce through a serles of

approximations of assorted worthiness. It i1s one thlng to speak




ottt et et e

iy [

mgble 1l: Eilghth-grade interview items scored for Readlness for
career Flanning (RCP)

o

Wwhat curricula are there that you can take 1n the 9th grade?
why did you decide to take currlculum?

Why did you declide not to choose one of the other curricula?

1.
2.
3.
L4, Why did you declde not to choose a second of the other curricula?
5. Is there any advantage to taking the college curriculum?

6. Are there advantages in taking the other curricula?

7

What facts should you xnow about yourself before you choose a
curriculum?

8, How can you predict your chances of success 1n different
courses for next year?

9. Is there any advantage to taking algebra?

10. Why would you like to become a (first cholce)?

11. What facts should you know about yourself betore choosing an
occupation?

12. How much educatlion is required to be a (first cholce)?

13. What does a (first choice) do at work?

14, What connectlons do you see between the subjects you'll be
taking next year and the work you want to do later on?

15, Which abilitiles do you have that will help you to be successful
in your program for next year?

16. Which ability do you lack that you feel would help you to be
successful in your high school program?

17. Which abilities do you have that will help you ln the work
you are planning?

18, Which ability do you lack that you feel would help you to be
successful as a (first choice)?

19. What particular snterests and activitles would your occupatlon
satisfy?

20. As you know, things that are important to us are called wvalues,
Tell me some of your values,

ﬁj 51. What values of yours would working as & (first choice) satisfy?

22, Suppose your parents didn't agree with your plans. What would
you do?
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Table 2 1 Intercorrelations, means, and gstandard deviatlons
for four eilghth-grade (1958) variables (N = 110)

Varlable SES IQ RCP Mean S.D.
sex (male=1l1 .01 .03 -.18 1.5 .6
ferale=2)
Soclo-economic -.35 -. 14 4,0 1.6
Status ( 1=hl1 7:10)
Otis Beta Form 31 107.9 9.5
Intelllgence i
Readiness for Career 32 .4 10.8 ‘

Planning
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philosophically of the goal of integratlive yvocational ad justment.
1t is another thing to choose operational jndicators of prosress
toward this panacea. similarly, it 1g easler to talk about career
patterns than to decide how to quantify them for research manipula-
+rions. In order to evaluate a trend 1n & subject's vocational
adjustment jt is necessary to look simultaneously at data from at
ljeast two points in his 1life history, SO that what 1S evaluated

1s a transition from time 1 to time 2. super (1963) has defined

o set of flve coping behaviors that seel to represent the best

avallable rubric for evaluating transitions in career development
data. These coping behavior categories are 1) floundering, 2) trial,
3) stagnatlion, L) jnstrumentation, and 5) establishment. Since
the CDS sub jects have been jnterviewed flve times at two-year
intervals, 1t has been possible to score four transitions for
coping behaviors, using the categorles as an exclusive and ex-
naustive tazxonomy. Unfortunately, five unequally populated cells
js about two oOr three two many for multivariate statistical
analysis of data on 11l subjects. It was necessary to pool the
coping behaviors of floundering and stagnatlion into one category,
which might then be called nunsatisfactory ad justment transitions,”
and to pool the other three coping behaviors into what might be
called ngatisfactory transitions,” particularly to permit multi-~
variate analysis of varlance (MANOVA) in the measurement space of
the elght BVP varlables. The present strategy je to report parallel
studies of criteria in the two spaces of 1) the eight RVP scales,
and 2) the four predictors of Table 2, 1in order to compare results.
Wwhen the 1958/61 transitions were judged, 70 subjects were
rated as "unsatlsfactory" and only 40 were reted as vsatisfactory.”

These are fairly global clinical ratings that take into account
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both the occupational and educational asplrations in both years
and the actual educational oOr occupational placements. That there
is some lawfulness apparent in the ratings oOver four transitions
is evidenced DY previously reported £1tting of Markov chaln theory
to the data. Looking at the separation of the two groups of 1958/61
ratings 1in the space of the eight 1958 RVP scales, as shown in
Table 3, 1t appears that the RVP syndrome does not significantly
separate the groups. Only Evidence for Self Ratings displays a
marked contrast between the groups, and that in a contra-theory
direction. Turning to Table &4, it can be seen that there 1s also

a fallure of separation of the criterion groups in the space of
the four predictors. The vgatisfactory" group nas better RCP,
jntellligence, and socilo-economlic status (and more females), but

the trend 18 not significant.
In the 1ight of this fallure of short-range predictive

validity for the two predictor sets, 1t 1s not surprising that

the transitional coping behavior groups for the most remote tran-
sition, 1965/67, are not significantly separated in elther of the
measurement spaces. Table 5 Shows that of the eight RVP scales
Evidence for gelf Ratings provides the only significant contrast
between the groups. The wgatisfactory” group ijs about one half a
standard deviation higher on thlis variable than is the vunsatisfact-
ory" group. Evidence for gelf Ratings js based on judgments of

the quality of the evidence cited by the sub ject in defense of his
appraisal of hls own abilities. It should be noted that the inter-
view protocol jtems that combine to form this scale in the RVP
gystem are not ltems that enter jnto scoring RCP. Table 6 reveals
that for the 1965/67 transition the ngatisfactory? group agaln

has better RCP, intelllgence, and socio~-economic status, but again
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Table 3 1+ FAROVA studys criterion 15 195R/61 transitional coplng
benavior ratingsi Froup 1 (N = 70) floundering oOT
stagnationi efroup 2 (N = 40) trial, instrumentation,

or establishmenti predictors are 1958 elght RVP scores

1

Grp 1 Grp 2 Grp 1 Grp 2 FlOP
pyp Varliables Nenns ¥Veans S.D.8 5.D.s ’
Factors in 15.4 15.6 6.5 5.9 .0
Curriculum Cholce
Factors in 1.3 15.2 .7 4.5 .9
Occupational Cholce
Verbalized Strengths 6.1 6.9 3.0 3.7 1.5
and ¥eaxknesses
Accuracy of Self 7.1 7.0 1.5 1.3 3
Appralsal
Fvidence for 1.6 1.2 1.2 1.2 b, 2
Self Ratings
Interests L ,2 3.9 2.1 2.4 .8
Values 3.1 3.2 2.6 2.0 .0
Independence b, b4 4.3 1.9 1.8 .1
of Cholce

: 36
For equallity of dispersions, MANOVA Foo = 1.2

For equallty of centroids, NANOVA F?Ol = 1.2
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criterion 1s 1998/AH1 transitional coping
group 1 (I = 70) floundering oOT
2 (N = bk0) trial, instrumentation,

Table L4 MANOVA atudy:
benavior ratings)
stagnatloni eroup

or establishment; predictors are 1958 sex, SES, 1Q, R1CF
Predictors from Grp 1 Grp 2 Grp 1 Grp 2 Fl a
gighth-grade (1958)  Feano Means 3.D.s S.D.s 10°
sex (rale =, 13 1.5 1.6 .6 .5 1.7
female = 2)
Soclo-economic 4.0 3.9 1.6 1.7 .0
Status (1=h1;7=lo)
Otls Beta Form 107.7 108.4 9.1 10.2 .1
Intelllgence
Readiness for Career 31.7 33.7 10.7 11.0 .9

Planning

10
For equality of dispersions, MANOVA Foo = 1.0

For equality of centroids, MANOVA Fi05 = .8
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criterion 1s 1965/67 transitional coping

1+ MANOVA astudys
group 1 (N = 51) floundering or

Table 5
behavior ratingsi

stagnation; group 2 (n = 58) trial, jnstrumentation,
or establishmenti predlctors are 1958 elght RVP scores
1
Grp 1 Grp 2 Grp 1 GTrp 2 FlO?
RVP Varlables Means Means 5.D.8 S.D.s
Factors 1in 14.8 15.8 6.3 6.2 R
curriculum Cholce
Factors 1in 4.4 14.6 W,7 4,8 .0
Occupational Choice
Verballzed Strengths 6.2 6.6 3.5 3.1 U
and Weaknesses
Accuracy of 6.9 7.1 1.4 1.4 .8
Self Appraisal
Evidence for 1.1 1.7 1.2 1.2 7.4
Self Ratlings
Interests 4,0 Lh,1 2.5 1.9 .0
Values 3.0 3.2 2.5 2.7 .3
Independence L, 2 Lh,5 1.9 1.8 .8
of Choloe
b4 36
For equallty of disperslons, MANOVA Foo =

For equallt

8
y of centrolids, MANOVA FlOO

= 1.0
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Table 6 1 NANOVA studys; criterlon 15 1965/67 transitional coping

behavior ratings; group 1 (N = 51) floundering or
stagnationj group 2 (N = 58) trial, instrumentation,

or establishment; predictors are 1958 sex, SES, 1Q, RCP

1
predictors from Grp L Grp 2 Grp 1 Grp 2 PlO'
Eighth-grade (1958) Means Means s.D.s s.D.s /
Sex (male = 13 1.5 1.5 .6 .5 .0

fenale = 2)
Soclo-economic Status h,2 3.8 1.6 1.7 1.8
(1 = Highy 7 = Low)
Otls Beta Form 107.1 108.5 9.1 9.9 .6
Intelligence
Readiness for Career 31.3 33.2 10.8 10.7 .9
|

Planning |

For equallity of dispersions, MANOVA Fig = .5

For equality of centroids, MANOVA Fgou = .b
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to insignificant extents. It 1s jnteresting that 1in the latest

ratings a majority of 58 subjects have been Jjudged vsatisfactory”

and a minority of 51 have been judged vunsatisfactory.” Perhaps

thlis shift in the populatlons of the two categories from the

1958/61 transition in early adolescense to the 1965/67 transition

in early adulthood represents a real gain in the percentage of

sub jects who are making reasonable progress toward thelr goals,

and not Just a softening of the standards of judegment. We hope SO.

The fact that the subjects responded to a nurber of inventor- |

jes in the 1967 data collection provides an opportunity to view

the predictability of the latest coping behavior ratings from |

the measurement base of 11 jnventory scales in a concurrent i

The first inventory scale, Occupational Aspirations,

validity study.
js adapted from Haller and Miller®s ( ) instrument of the

same name, High scores jndicate personal preferences for high

status occupations. The Work Bellefs scale

High scores indicate bellefs gbout such matters as mobility,

scheduling, and promptness which are judged to be conducive to

success in the world of work, The four interest scales, Business,

Ooutdoors and sShop, cultural, and Science, are adaptations of the

Project TALENT interest jnventory, and the remaining five scales,

conformity, Impulsionm, Sociability, Leadership, and Introspection,

are adaptatlons of the Project TALENT temperament survey. The

nine scales pased on Project TALENT items follow quite closely

the outcomes of Lohnes' (1966) factor analysis of the motlves

ey domain in the Project TALENT battery. However, all these litem

pools were created for and tested on high school age youth, and

there use with young adults four years out of high school 1s
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experimental, to say the least.

Table 7 contains the concurrent validity study results.
Only one of the inventory scales separates the groups by an
amount approaching one half of a standard deviation, and that
js Conformity, on which the group rated "unsatisfactory" scores
higher. In the Lphnes theory the Conformity variable represents
an unintelligent global response set much like Edwards’® soclal
desirability factor, making this a convincing contrast between
these two groups of young adults. Table 7 also shows the "un-
satisfactory" group to be at a disadvantage with respect to

Occupational Aspirations, Business Interest, Cultural Interest, and

Science Interest. It 1s not surprising that they should be higher

on Outdoors and Shop Interests or on Sociability, but their slight
edge on Work Beliefs and larger edge On Introspection are contra-
theory. In general, the concurrent validity of this ll-scale
inventory battery appears to be real but weak.

The 11 inventory scales are part of a set of 22 varlables
we have scaled from the 1967 protocols, The other variables
1nclude s masculinity-femininity scale based on the Project TALENT

interest items, four scales based on the positions of the 1967

occupational aspiratlion and the 1967 occupational placement in

the Anne Roe occupational group and occupational level structures,
and six additional clinical~type ratlings of aspects of the proto-
cols., These "22 correlates" can be thought of as a set of criter-
jon scales to which to relate the 1958 predictor sets byrcorrelat-
jon procedures, Tables 8, 9, and 10 provide detalls on a rank 7

canonical correlation model relating the 1958 eight RVP scales to

% ¥

thece 22 correlates from 1967. Once agaln, there 1s no strong,

robust finding. Even this high-rank model accounts for little




Table 7 1 MANOVA study:
behavior ratlngsi
stagnation; group 2
establishment; predic

1967 Self-report
Inventory Scales

Occupational
Aspiratlions
work Bellefs
Business Interest
Outdoors - shop
Interest
cultural Interest
Science Interest
Conformity
Impulsion
Sociability

Leadershlp

Introspection

For equality of dispersions, MANOVA Foo =

=14=-

Grp 1 Grp 2
Means Means
40,8 42,0
32.5 32.1
81.2 89.5
83.0 79.4
88.4 92,2
43.3 k5.5
46,5 1.7
2.8 2.7
8.2 7.5
1.6 1.5
8.0 7.0

Grp 1 Grp 2
S.D.s S.D.s
9.3 11.2
3.8 3.6
30.7 33.1
41,9 38.4
27.7 25,2
20.3 21.5
10.5 12.2
1.9 1.9
2.7 2.8
1.4 1.6
2.7 2.9
66

For equality of centroids, MANOVA F;t =

1.1

1.2

criterion is 1965/67 transitional coping
group 1 (N = 48) floundering oOr

(N = 58) trial, instrumentation, or
tors are 11 1967 inventory correlates

1

F‘101+

L

3

1.8

2.9




Teble 8 i Canonlcal correlation of 1958 cight RVP scales with

1967 twenty-two correlates (N = 105)) rank 7 model
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1958 Eight RVP

1967 Twenty-two

o o A St st e e

Tercent

3.9
1.2
1.5
1.5
.6
7
7

Factor Canonlcal Percent Tercent Percent
Set R vVariance Redundancy Varlance Redundancy
1 .67 15.3 6.9 8.6
2 .53 14,1 4,0 L. b
3 .51 13.0 3.4 5.7
b L6 11.8 2.4 7.1
5 Sk 9.9 2.0 2.9
6 .38 17.0 2,4 k,9
7 . 37 9.6 1.3 4.8
Totals for rank 7 model:
variance extracted from 1958 8-3VE = 90.7 %
Redundancy of 1958 8-RVP = 22.4 %
Vvariance extracted from 1967 22-scaless 38.4 %

Redundancy of

1967 22-scaless. 10.1 %
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Table G Canonical correlatlion factors of 1958 elght RVP scales
(entrles are factor-scale correlatlons, with coefflclents
smaller than .25 edlited out for clarity)

Canonical Factors
RVID Varinhles 1l 2 3 Ly 5 6 7

——‘W.-——nw-_-w-_——-

Factors 1n 67 .57 .29 -.33
curriculum Cholce

Tactors in Rl .59
Occupational Cholce

Verballized Strength .55 .53 il
and Weaknesses

Accuracy of Self .70 <34 - 42 -,27
Appraisal

Evidence for Ll .52 -.67
Self BRatlngs

interests « 37 A2 .60 .27

Values 27 <59 -.29 «33 «57

Independence 029 .87
of Cholce




Table 101 canonical correlatlon‘fnctors of 1967 twenty-two correlates
(entries are factor-scale corrclntions, with coefficients
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smaller than .25 edited out for clarity)

gyenty-two Scales

Occupational AsSPp.
Work Beliefs
Business Interest
outdoors=-shop Int.
Cultural Interest
Sclence Interest
vasculinity-fem.
conformity
Impulsion
Soclabillty
Leadershlp
Introspection
Actual Roe Group
Roe Group Asplr.
Actual Roe Level
Roe Level Asplr.
Reallsm
Cormltment
Parental Rel.
Plans Certalnty
Adjustment

DCP Reting

Canonical Factors
[«

1 o2 2 == = -3
.52
.25 .36
27 -, 26 .63 29
140 L5
.39
41 _.26
_26 b3 .39
- 37 - 43 25
~.25
.37 .50
35 .29
Al .29
.35
-.38 .33 -.30
-6
.32
.59
62
35 =0 .29
-.29 L5 .36
-.30

U7

L2

.26

.26

i
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of the variance in the 22 correlates(38%) and dlsplays little
ostensible redundancy of the 1958 battery, glven the total varilance
of the 1967 battery (22%), and even less redundancy of the 1967
battery, glven the total variance of the 1958 battery (10%).

Neither of the canonical factor patterns displays any approach

to simple structure.

The canonical correlation relations of the 1967 twenty-two
correlates with the four 1958 predictors are presented in Tables
11 and 12. These relatlions are stronger than those with the elght
1958 RVP scales, but this is beczuse there 1s a definite sex effect
for a number of the twenty-two correlates and sex 1s one of the
four predictors. The first canonical factor for each sex displays
this sex linkage. The magnitudes of the second and third canonical
correlation coefficlents in this study ( .64 and .52 ) are very
close to those of the first and second in the precedlng study
( .67 and .53 ). For both the second and third canonical relatlons,

socio-economic status loads higher on the prediction function than

elther intelligence or RCP.
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' Table 11 Canonical correlation of 1958 four predictors with
1967 twenty-two correlates ( n = 105 )3 raak 3 model,
with cenonical factors of 1958 data

_ 1958 Four X 1967 Twenty=-two X
Factor canonical Percent Percent Percent Percent
Set R Varlance Redundancy variance Redundancy
1 . 8 R 28.0 20.0 9.6 6.8
2 .6l 33.7 13.6 14,4 5.8
3 .52 19.7 5.3 2.7 .1

Totals for rank 3 model:
veriance extracted from 1958 four predictors = g81.4 %
Redundancy of 1958 four predictors = 38,9 %
variance extracted from 1967 22-scales = 26,7 %

Redundancy of 1967 22-scales = 12.7 %

Canonical Factors

. 1958_Variables 1 2 3
sex .97 =33 -.11
Soclo-economic Status .22 .70 62
Otis Intelligence. -.07 =.32 -.56
Readiness for Career .08 . 56 - .54

Planning

1 ¥
=y

9 )
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Table 124 Canonlcal correlation ractors of 1967 twenty-two
correlates (entrles are factor-scale correlations, with
coefficlents less than .25 edlted out for clarity)

Canonical Factors

Twenty-two Scales > _2 3

Occupational Aspirations .36 - 47
work Bellefs
Business Interest .38 «33
Outdoors-shop Interest 27 .51
Cultural Interest
gclence Interest .38
Masculinlty-femininity L2
Conformity 31
Impulsion .26
Soclabillity
Leadershlp | L3
Introspection <35
Actual Roe Group L2 -.38
Roe Group Asplration .6l
Actual Roe Level -3 62
Roe Lével Aspliration -.66 .29

E Reallism -.65 25
Commi tment -.69
Parental Relationshlp - 12
plans Certainty - 42 -, 39
Ad justment . -,28

DCF Rating N5k
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The transitional coping behavilors data had one strike
against them to start with, due to theilr baslc subjectivity
as evaluatlons placed On protocols of subjects by the researcher.
The results Just reported add the second strike of weak predict-
ability from the antecedent variables of interest in this inquiry.
Nevertheless, We will keep these data in the game for the two
reasons that they represent the best approximation to scaling
Super's very convincing construct of coping behaviors we can
muster, and that they do succeed in displayling an jrnate orderli-
ness i1n our Markov chain analyses of them. 1t may be that we
will yet discover more meaningful rélations of these data with

other variables in the 1ife histories of our sub jects as we know

them, Meanwhlle we have to look for other career ad justment scales

against which to try to demonstrate more convincingly the predict-

[ 4

jve potency of our vocational maturity measures.

The GDS has in the past relled heavily on Anne Boe's‘cohstructs

of occupational levels and occupational groups as criterion scales,

placing the occupational aspirations of the subjects at the differ-

ent developmental stages in these two taxonomic variables. The
eighth grade RVP syndrome has been shown to be a valid predictor
of Roe level of occupational aspiration at every one of the four

developmental stages previously reported on, and of Roe group of

occupational asplration at the most remote stage previously reported

one. That 1s, elghth-grade RVP ylelded significant prediction of

Roe group of aspiration two years out of high school, Successful

Markov chaln fittings have also been previously reported for these

two Roe criterlion variables., One of the problems with the Roe
varlables 1s that they are anything but independent, and are in

theory the two axes of a lattice system containing 48 cells, No

research program to date has been able to employ the lattice system

R YL A
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successfully as a criterion varlable. It has too many cells to
serve as a factorial anaiysis of variance design, especially
since the correlation of the factors of the design leads inevitably
to practically empty cells 1ln some reglons., It can't be worked
as a two-element vectar varliable because the scale positlons on
the group axis are strictly nominal. The problems with the Roe
lattice are compounded when one tries to use 1t repeatedly 1n
longitudinal studles such as the CPS or the CDS where a rather
small sample oOf sub jects 1s observed many times, because the
resulting three-dimensional lattice really has & plethora of cells,.
Roe's group and level constructs are essential aspects of the
theory of career development, but some refinements of scallng
beyond the Roe lattice appear to be research necessltiles,

" Recently, Cooley and Lohnes (1968) have capltalized on
the extenslive longitudinal data files of Project TALENT to refine
a sequential structure of occupational taxonomy variables, inspired
jointly by Roe's constructs and the construct of developmental
stages as proposed by Ginzberg et al. (1951) and improved by
Super et al. (1957). One of the major virtues of the Career Tree
Structure arranged by Ccooley and Lohnes 1s that 1its categories
for occupational asplrations at each age level have been selected
to be highly disceriminable 1n sultable personallty measurement
gpaces, as indicated by extensive computing on the Project TALENT
data. Another attractive feature of the model 1s that the level
of complexity of the taxonomic variable increases OvVer time as
a function of increasing vocational maturlity, yet each new level
of complexity 1s achieved by application of a simple dichotomous
choice rule, Figure 1, reproduced from Cooley and Lohnes (1968, p.

represents the tree structure model.

Insert Figure 1: pProject TALENT Career Development
Tree, here. It will be page 23.
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The earliest dichotomizatlion or branching in the tree is

- premised on Anne Roe's people-thing continuur (Roe and Silegelman,
;’ 1964). In Figure 1 the pumbers in boldface under each branch node
a report the par%'of a nominal 1000 males that the Project TALENT

' estimates, based on tens of thousands of males 1ln a national

probabllity sample, place at that node. Thus it is estimated that
of 1000 boys entering Jjunior high school about 560 would be classed
as primarily "thing" oriented and about 440 as primarily "people”
oriented. The next dichotomizatlon 1s based on whether or not the
subject is planning to attend a four-year college, and SO on.
Eventually the twelve hranch tips of the tree provide a twelve-
category taxonomy of occupations or occupational aspirations for
young adults, which 1s as complex as the view of the world of work

Q promoted by thils model ever gets. Even so, 1t is apparent that

studles with the modest sample sizes of the CPS and CDS will not
* be able to use all of the detall of the twelve-category varilable
for many purposes. Figure 2 distributes the 111 subjects of the
CDS through the branchings of the tree structure model. Note that
substantially less than half of the subjects persist in aspiring
to graduate from college, and the two highest level of aspiration
cells at the branch tlps are empty of subjects in thils sample.
The one subject who would clearly have persevered to cell three,
] Ph.D. in physical sclence or engineering, was a yocung man who was
killed in an automobile accident.
A companion paper to thls one discusses the transitions of
the CDS subjects in the tree model at greater length. The purpose
here 1s to report predictlve validity studies for the elghth grade

measurement sets which employ criterlon variables based on the tree.

Insert Figure 2: Career Development Study
Tree, here. It will be page 25,
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Figure 2: Career Development Study Tree
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Table 131 MANOVA studys oriterion is 1958 career tree variable;
predictors are 1958 elght RVP qcores (N = 110)

Orientation Groups Pooled-
Scl-tech People Lroups 1
(N = 49) (N= 61) est. F108
1958 RVP Variables Means Neans S.D.8
Factors in Curriculum 16.5 14,7 6.2 2.3
Choice
Factors in Occupatlon- 14,2 14,9 L,6 .6
al Cholce
Verbalized Strengths 6.3 6.6 3.3 )
and Wegaknesses
Accuracy of Self 7.0 7.1 1.4 A
Appralsal
Evidence for Self 1.5 1.4 1.2 : 3
Ratings
Interests b2 4,1 2.2 .1
Values 3.0 3.2 2.6 .1
Independence of h.5 .3 1.9 .2
Cholce
36

For equallty of dispersions, MANOVA Foo = 1.3

For equality of centroids, MANOVA F?Ol = .9
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Table 14 + MANOVA studyi criterion is 1958 career tree variable;
predictors are 1958 sex, SES, IQ, and RCP (N = 110)

Orientatlion Groups Pooled-
Bel-tech People groups
Predictors from (N = 49) (Nm 61) est.
Eighth-grade (1958) Means Means S.D.S
Sex (male - 13 1.2 1.7 5
female = 2)
Socio-economic 3tatus 3.6 4.3 1.6
(1 = highy 7 = low)
Otis Beta Form 107.8 108.0 9.6
Intelllgence
Readiness for Career 33,4 3.7 10.8
Planning

For equality of disperslions, MANOVA Fig = 1l.1

For equality of centroids, MANOVA F§05

9.4
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Table 15: FANOVA studys criterion i1s 1961 career trce varlable;
predictors are 1958 eilght RVI' scores (N = 110)

Orientation Groups
College Non-coll Non-coll College Fooled~-

Scilence Technol, Bgslness Bgs-cult groups 3
_RVP_ (N = 22) (N =22) (8=34) (N= 32) est. F
Means'. Means Means Neans S.D.s _}2§
I 16.7 15.4 12.6 17.8 6.0 b,5
II 13.9 13.9 14,2 16.1 L.,6 1.6
III 7.2 6.1 5.2 7.4 3.2 3.1
IV 7.4 6.6 7.1 7.1 1.4 1.2
\Y 1.9 1.3 1.2 1.6 1.2 1.8
VI 5.1 3.3 3.6 4,5 2.1 3.6
V1I 3.0 3.1 2.3 L,o 2,5 2.6
VIII b,3 b,3 3.9 4.9 1.8 1.4
|
| 108

For equality of dispersions, MANOVA F 00 = 1.2

For equality of centrolds, MANOVA Fgg7 = 1,6

|
|
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Table 16! MANOVA study: criterion 1s 1961 career tree varilable}
predictors are 1958 sex, SES, 1Q, and RCP (N = 110)
Orientatlon Groups
College Non-coll Non-coll College PoOled -
Sclence Technol. Buslness Bus-cult groups 3
Four (N = 22) (N = 22) (N = 3)4') (N = 32) est. F106
Scales Means Means Means Veans S.D.s
Sex 1.2 1.3 1.9 1.5 5 8.7
SES 3.5 l"ol u’o6 30"" 106 3-9
IQ 110.0 104,6 106,6 110.3 9. 2.2
RCP 33.9 31.6 27.0 27,8 10,1 6.5

For equality of dispersions,

30
MANOVA F o = 1.8

For equality of centroids, MANOVA F%?z = UL.,6
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of the modest predictive validity of intelligence with the

strong valldlity of RCP 1s noteworthy.

The next six tables report predictive validity studles for
the 1963, 1965, and 1967 career tree variables, Several trends
are apparent. The predictive validity of the 1958 eight RVI
scales 1lncreases steadily over time! This can be seen by compar-
ing the centrolds LANOVA F-ratios for 1961 = 1.6 (Table 15),
1963 = 1.7 (Table 17), 1965 = 2.0 (Table 19), and 1967 = 2.3
(Table 21). There is an irregular trend for the predictive
validity of the 1958 four predictors to increase over time.

The centroids F-ratlos are 1961 = 4.6 (Table 16), 1963 = 4.k
(Table 18), 1965 = 6.6 (Table 20), and 1967 = 6.3 (Table 22).
A1l four predictors are potent at every follow-up year, but

sex and RCP are the stronger predictors in 1961 and 1963,
whereas soclo-economic status moves to first place in 1965,

and both SES and intelligence are stronger than sexX and RCP 1in
1967. We are, of course, especially pleased with the robust

univariate F-ratios for RCP for all four follow-up years.

These are:

Career Tree RCP
Year F-ratlo
1961 6.5
1963 6.1
1965 7.6

1967 bh,6

e e s
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rion 1is 1963 career tree variables

Table 17 + MANOVA studys crite
ht RVP scores (N = 110)

predictors are 1958 elg

Orlentatlion Groups

College Non-coll Non-coll College Pooled-
Science Technol. Business Bus-cult groups 3
RVP (N = 15) (N = 21) (N = 44) (N = 30) est. Fyo06
Means Means _Means Means S.D.s
I 17.2 14.8 13.2 17.9 6.0 4,0
II 13.9 13.6 13.9 1601“" L"o? 2.’4
I1I 6.9 6.1 5.3 8.0 3.1 b,7
IV 73 6.6 7.1 7.1 1.4 .8
\'s 2.2 1.1 1.2 1.8 1.2 4.9
V1 b1 3.5 3.8 5.1 2,2 3.0
VII 207 2'7 206 L”OB 205 303
VIII u’nz u’.O ,‘3'03 u'08 109 09
108
; For equality of disperslons, MANOVA Fgoe = .9
24
For equallity of centroids, MANOVA Fpgn = 1.7
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criterion 1g 1963 career tree variablei
e 1958 sex, SES, 1Q. and RCP (N = 110)

Table 18 i MANOVA studyi

predictors ar

_ Orientation Groups o
College Non-coll Non-coll College Pooled-
Sclenoce Technol. Business Bus-cult groups 3
Four (N = 15) (N = 21) (N = b ) (N = 30) est. F106
Scales Means$ Means Meansg Means S.D.8
Sex 1.1 1.4 1.8 1.4 .5 6.4
SES 305 u.l ""05 303 1.6 3.8
IQ 112.5 103.5 106.3 111.0 9.1 b,6
RCP 33.5 29.9 29.0 38.7 10.1 6.1
For equality of dispersions, MANOVA F2g = 1.5
12
For equality of centrolids, MANOVA Fonp = L
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g~ Table 191 MANOVA studysjcriterlion 1s 1965 career tree varlablej
WV predictors are 1958 eight RVP sScores (N = 110)

Orientation Groups
College Non-coll Non-col College Pooled-

Science Technol. Busgsiness Bus-ocult groups 3
RVP (N = 15) (N = 15) (N = 47) (N = 33) est., 106
Means Means Means Meansg S.D.s
I © 19.0 12,1 13.5 17. 5.7 7.6
I1 14,6 12. 4 14,2 15.9 bh,7 . 2,0
I:[I 7.3 5.6 507 705 302 208
IV 7.9 6.2 7.0 7.0 1.4 b1
\' 1.9 1.2 1.2 1.8 1.2 3.1
VI L, b b,0 3.5 4,8 2,2 2.U
Vil 3.8 1.7 2.7 L,o 2.5 b.1
VIII 4,7 4] Iy 4 .3 1.9 3
108
For equality of dlspersions, MANOVA F g = 1.3
' , 24
For equality of centrolds, MANOVA F287 = 2,0




Table 20: MANOVA studys criterion is 1

-3 G

965 career tree variablej

predictors are 1958 sex, SES, IQ, and RCP (N = 110)

Orlentaticn Groups

College  Non-coll  Non-coll College
Science Technol, Business Bus-cult

Jour (N =150 (W15 (=7 Qo
Sex 1.3 1,1 1.8 1.4
SES 3.3 b,s h,7 3.0
IQ 111.6 103.1 105.8 111.5
RCP 37.0 26,7 29,1 37.7

30

For equality of dispersions, MANOVA Foo

For equallty of centrolds, MANOVA F%iz

Pooled-

groups
est,
S.D.s

5

1.5

9.0

9.9

)
F106

8.3
10.5
4.9

7.6
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Table 21: MANOVA study; criterion 1s 1967 career tree varlablej
predictors are 1958 elght RVFP scores (N = 109)

Orientation Groups _
Collexe Non=-coll Non~coll College Pooled~ !;
In

Soclence Technol, Business Bus-oult groups 3 |
RVP (N = 20) (N = 19) (N = 49) (N = 31) est, Flos ;1
~Means Means Means Means S.D.s |
I 17.4 13.2. 13.7 18.5 5.9 5.5
11 12.7 12.9 14.3 16.3 4,6 2,8
III 5.8 6.0 5.7 7.9 3.2 3.4
1v 8.0 6.5 7.0 7.0 1.4 2,5 !
\'4 2,0 1,1 1.1 2,0 1.? S. b
, .
VI 3.1 3.6 3.9 5.0 2.1 3.1 }E{
VII 3.0 2.7 2.6 4.2 2.5 3.1 |
VIII h,s 4,8 4,3 4,1 1.9 o7
, o 108
For equalllLy of dlsperslons, MANOVA F 4 = 1,2
' 24
For equality of centrolds, MANOVA F284 = 2,3




Table 221 MANOVA studys oriterion 18

predictors are 1958 sex,

Orientation Groups

1967 car

College Non-coll  Non-coll College
Four Science Technol. Business Bus-~cult
Scales (N = 10) (N = 19) (N = k9) (N = 31)
Means Means Mesns Means
Sex 1.3 1.3 1.8 1.4
SES 3.7 b, b b, 6 2.8
IQ 113.1 101.1 106.3 112.8
RCP 32,8 30,2 29,4 37.9

For equality of dlspersions, MANOVA Foo

30

For equality of centrolds, MANOVA F%éo

=

Pooled-

groups
est.
S.D.3

Y
1.5
8.6

10,2

1.2

6.3

eer tree varlables
1Q, and RCP (N = 109)

9.2

b,6
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In the career tree data for nine years, almast nne-half of
the subjects display patterns of transitions in thelr aspilrations
that can be classifled as "path-following." Kach of the path-
followers traces one of the twelve branches provided 1n the career
tree, The majority of the sub jects can be classified as "path-
jumping," since at least once they make a transition 1in aspiration
that removes them from one of the twelve branches and transports
ther to some other branch. (To more nearly balance the populatlons
in the two groups, the guthors have classifled as path-followers
eight subjects who followed non-college branches strictly over
the four transitions observed but who, in the most recent 1965/67
transition Jumped from elther no post high school training to
some post high school training or the other way. This 1s viewed
as a modestly meaningful Jump in comparison to the other avallable
jumps.) For people who are path=followers, expressed aspiration
at any tlme 1is of course the best prediction of what the asplratlion
wlll be at a later time. For path-jumpers, Cooley and Lohnes argue
that a probability law governing thelr migrations can be phrased:

our research and that of others shows that migration
from one stable career path to another (or path-
jumping) tends to_take the individual to a path
for which he is closer to the centroid. That 1is,

changing plans soO that his career pattern 1s
classified as unstable usually decreases the
generalized distance of the individual from hls
group's centrold in a sultable personallty
measurement space. This change law 1s perhaps the
most significant finding of psychometrlc research

on career variables. (Cooley and ILohnes, 1968, p. )

An interesting issue 1ls the possible predictability of who
will be a path-jumper and who will be a path-follower, Sex 1s a
predictor, since more females are path-followers than are males.
Table 23 indicates that elghth grade RVP measures are a basis for

predicting this dichotomy, with Jjumpers scoring higher than

followers on the two best predictors, which are Factors in Curriculu




Table 23 1 MANOVA studys

behaviorss pre

1958 RVP_ Variables

I Factors in Curricu-
lum Cholce

IT Factors in Occupat-
jonal Cholce

III Verbalized Strength
and Weaknesses

IV Accuracy of Self
Appralsal

Vv Evidence for Self
Ratings

VI Interests

VII Values

vIII Independence of
Choloce

For equality of dispersions, MANOVA F_, = 1.0

criterion 1is 19
dictors are 19

58-67 career tree structure
58 eight RVP scores (N = 110)

Orientation Groups

Path-
Followers

(N = 51)

Means

13.9

15.0

6.7

6.8

1.6

4,3

3.0

h,2

Path- Pooled~
pmvers Erowe
Means S.D.8 ~108
16.6 6.1 5.1
4.1 .7 1.1
6.2 3.3 .6
7.2 1.4 2.0
1.k 1.2 o7
3.9 2.2 .9
3.2 2.6 1
k,5 1.9 .9
36

For equality of centroids, MANOVA FEOI n 2,3




0=
Choice and Accuracy of Self Appralsal., Table 24 displays the

sex contrast and indicates that RCP is a significant predictor

of this criterion behavior, with the path-jumpers scoring higher

on this vocational maturlty scale than do the path-followers.

There would seem to be an jmportant implicatlon for career
development theory in this finding that people whose occupational
aspilrations over the span from early adolescence to early adult-
hood follow a simple tree structure model tend to be rated as

less vocatlonally mature in early adolescence than those whose
patterns violate the simple structural model, The data of Table
25 reinforce thils implication by showlng that on inventory scales
in early adulthood (1967) the path-jumpers have hlgher occupational
aspiration, stronger cultural interests, more introspection, and
less conformity than the path-followers. Note in Table 24 that

the jumpers are not more intelligent and enjoy only a slight
advantage in soclo-economlc status of family, yet the suggestion

js that in some ways the Jjumpers who break the rules of the tree

structure are stronger people,
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Table 24: MANOVA study: criterion 1s 1958-67 career tree structure
sEs, IQ, and RCP

behaviors; predictors are 1958 sex,

(N = 110)
Orientatlion Groups
Path- Path- Pooled-
Followers Jumpers groups 1
Predictors from (N = 51) (N = 59) est. F q
Eighth-grade (1958) Means Means S.D.s 10
sex (male = 13 1.6 1.4 .6 h.5
female = 2)
soclo-economic Status h,2 3.8 1.6 1.5
(1 = high; 7 = 1low)
Otis Beta Form 108.3 107.6 9,6 1
Intelligence '
Readiness for Career 30.7 4.0 10.7 2.6
Planning
For equallty of dispersions, MANOVA Fig = 1.9

For equality of centroids, NANOVA Fios = 2.1
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Table25 1 MANOVA studys; criterion 18 1958-67 career tree structure
behavliorsi predictors are eleven 1967 inventory gsocales

(N = 106)
Orientation Grou s
Path- Path- Pooled~-

Followers Jumpers groups 1
1967 Self-report (N = 48) (N = 58) est. FIob ;
Inventory Scales Means Means 3.D.8 g
Occupational 38,4 Ll , 0 10.0 8.5

Aspirations
Work Beliefs ' 2.k 32.3 3.7 .0
Business Interests 82.3 88.6 32.1 1.0
natdoors-shop 78.6 83.1 40,0 3
Interests
Science Interests 90.2 90,7 26 4 .0
cultural Interests 39,0 49,9 20.3 6.5
Impulsion 2.6 2.9 1.9 1.0
Soclability 7.6 8,1 2.8 .8
Leadershlp 1.4 1.6 1.5 .2
Introspection 6.8 8.0 2.8 5.
Conformlty k5.7 b2.3 11.6 2.3
66
For equallity of disperslions, MANOVA F°° = 1l.1

For equaiity of centrolds, MANOVA Féﬁ - 2,0

TR KR R TR
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Summary and Concluslions

Published predictive validities of vocatlional maturity
acales collected in early adolescence can be characterlzed as
weak but positive. To some extent the research problem has been
to find more appropriate follow=-up criteria for vocational maturity
scales. Thls paper has reported predictive validity studies for
two sets of variables collected on 110 sub jects when they were 1in
the elghth grade. The first set 1s elght Readiness for Vocatlional
Planning (RVP) scales. The second set 1s seX, soclo-economic status,
Otis intelligence, and Readiness for Career Planning (RCP), which
is a unlitary vocational maturity scale from a subset of the RVP
jtems. Both RVP and RCP are relatively free of correlation with
sex, soclo~-economic status, and intelllgence.

A serles of studies Ainvolving transitional coping behaviors
as the criterla once again showed only disappointing degrees of
predictlve validity for RVP and RCP. Canonical relations of both
sets of predlctors with a set of twentytwo 1967 correlates were
relatively weak, except for sex linkages.

The breakthrough occurred when a set of criterla were scaled
from a career tree structure model for transitions in educational
and occupational asplrations over time. RVP and RCP were both
robustly related to the career tree variables at all points 1in
time, with a regular trend for RVP validity to increase over time.
Ccomparatlive validities of sexXx, soclo-economic status, and intellig-
ence were reported.

Path-following versus path- jumping in the career tree is
moderately predictable, and there are indications that the path-

jumpers as a group are the stronger people.
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12TH GRADE INTERVIEW SCHEDULE

What currictilum are you taking now?

In the eighth grade you told us you thought you would take the
—————n e curriculum. Why did (or didn't ) you change?

Who was especially influential in helping you make this decision?
If you were given another chance, would you make the same choice?

Now I'd like you to tell me something about these past two years
in school, What have you done that you liked?

What do you feel you've done eépecially well?
What things have you disliked or regretted?:

What would you consider your most important experiences in the
past two years in school?

What tests have you taken in school during the past two years?
Primers Like I Qe College Boards or Interests testsi.

Have the results of these tests heen given to you?
Would you tell me how you did on each of the tests you mentioned?
Has anyone at school explained what these scores mean?

Have these results helped you make your decisions about the
future? Would you tell me how?

Do you plan to go any further in educétionz SChOOL:mmmmmwmm——=y
Have you already applied? Have you peen accepted? Type of
SChOOl ! memm==m==e Majori-=—m=m=====s Number of yearsi--=—=——==-= .

How are you plannine to finance this schooling? (Parents,
working, scholarship) |

Whom did you talk with before making your plans? (Parents,
guidance counselor, friends)

Are you planning to enter an occupation (or go to a school) your
best friend is going to 2

Now I'd like to have you tell me a little about your occupational
plans for the future., What occupation are you planning to enter?
First choiceeemem=m==-- . what is your second choice?

P s - T ee e O T P
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Why have you choSene-=—=====w- as first choice?

To whom have you talked about this occupation?

How do you plan to reach your occupational goal? How will you
prepare for it? How will you enter it?

What is the most important factor to consider in making an occu-
pational choice?

Why do you consider this factor important?
In the Bth grade you were considerine the possibility of becoming
Q =m—e—————— and in the 10th grade 8 =s=—w==e—==w=- o Will you tell

me what made you change your mind (or kept same plans)?

What do your parents think of.your educational and/or vocational
plans? '

Do you feel that the occupation‘you enter is a matter of chance
or choice? Explain: Could you tell me why you don't (or do)
think it is a matter of chance? '

Would you tell me something about your jinterests? (Primers:
hobbies, activities) '

Which of these activities have you enjoyed?
Which of these activities do you feel you have done well in?

Have you participated in any activities that you've disliked or
regretted?

Has your experience with any of these activities heipéd you in
deciding on your future occupation?

What would you like to get out of 1life? What do you think would
make you happy and satisfied?

What would you like to get out of work?

Would you tell me something about your strong points? The things
you do well in, :

Would you tell me something about your weak points? The things
you wish you could do better.

If we divide the class in four quarters, in which quarter would
you place yourself for scholastic ability, that is over-all
school ability?

For verbal ability, the kind of ability you need to do well in
Enplish or History?
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For mathematical ability or the anility needed to do well in
math and science?

Yow certain are you abont your educational and vocational plans
we have been discussine? Would you tell me why you feel certain

(or uncertain) about your plans?

If you cammot PO t0 ~mm=—mm==- College (or occupation mentioned)
what o you think you will do?

Do you have any plans for military service?

Do you have any plans for marriape? Are you goings steady? Do
you think your plans for marriape will make any difference in
your future occupational poal?

Can you tell me something about how you feel about going t0
work? Probes: Are you looking forward to it?

When you think about work is there anything that you feel would
be disagreeable about it?

What jobs have you had during the past two years? Which did you
enjoy? Which did you dislike?

What occupation would you 1ike to be in five years from now?
What occupation do you expect to be in five years from now?

If nqﬁ the same, is there anything you could do to make them the
Same s

Would you say in seneral that these last two years have been
pood of bad years for you? Why?

What have been two or three of the best things about them?
What have been two or three of the most difficult things?

what advice would you pive to a boy or sirl just about to enter
high school that you wish someone had siven you?

Ask how feels about being in Career Development Study.

Tell about plans to talk to them in two years.

Address where can be reached.
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A 2

SCORING MANUAL FOR MEASURES OF VOCATIONAL MATURITY
FROM TWELFTH GRADE PROTOCOLS

The purposs of this interview is to evaluate the student's vocational

maturity as indicated by:

1.) his self-appraisal in terms of values and interests and the extent

to which they have shaped his vocational decisions.

2.) evidence that he sees himself as an apent in determining the course

of his career, i.e. the deprree to Wwaich he is penuinely concerned

with choice, has become actively involved in his vocational plans

and is penerally satisfied with their current progress.

3,) the extent to which he has participated in activities that provide
opportunities for implementing the self-concept and for self=-
assessment in roles similar to those in the career to which he aspires.

L4.) nis appraisal of suwess inmeefing the problem of occupational
educational and personal decision-making over the past two years,

and the attitude with which he views the future.

5.) evidence that his decisions have been bssed on information from

valid sources and informed persons.

l
{ Scoring Proceedure
‘ 1.) Study the interview schedule to become thoroughly familiar with

each guestion.
2.) Read the peneral rules for scoring.

3.) Read the specific rules under each dimension and the examples
accompanying the questions.
%_D i.) Read the responses to questioné 1, 2, 9, 10, 11, 1k, 18, 24, 27/,

36, 37, 38, from each interview to obtain backpround information.
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on the abilities, educational programs and occupational plans

of each student.

5.) Read all responses to questions for a sinple dimension and rive a

ginple rating in terms of overall quality of response (1,8. fom

& 'Cestaltlof performance).

Rate each of the dimensions of vocational maturity in the same mannere

6.,) Total the ratings for each dimension to obtain an overall V.M. score.

General Rules.

Scores from O to 2 will be assigned on the basis of quality of responses,

accuracy of information and emphasis on the indicated dimension.

o. A score of 2 will be riven for responses of hiph quality which

indicate that values, sense of agency, occupational role=-playing,

high morale or use of informed resourse persons has played an

important part in the vocational decisions and plans of the individual.

Strong emphasis on any of these dimensions will be evidence of above

average vocational maturity in that area and will always score 2.

i~ A score of 1 will be given for responses which show -stme understanding

and awareness of the dimension under consideration and reveal,at

least, loose intepration into the jndividual's decision processesS.

This score indicates average vocational maturity for a twelfth

grade student.

Oy A score of O will be given for responses which indicate vague under-

standing or no awareness of the impdrtance of the dimension under

consideration in decision-making. This score jndicates immaturity

in vorational development and choice,
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Spacific Rules for Srnorine the Dimensions of Vocational Maturity

Values.

Questionss 5, Ty 19 22, 23, 28, 30, 32, 33.
(Particular attention should be pald to questions 5, 22y 23, 32,33

for they usually contain most of the gcorable materials.)

The scorer should ~ongider the extent to whirh values have peen incorporated

into the decision making process and their number, meaninpgfulness and contribution

to long range prowthe

2- The student mentions at least three different values, all consistent
with his goal and with each other. There is an emphasis on values

which are rich in meaning and substantiale

1~ Mentions three different values which are consistent but narrow in

meaning OR mentions two values which are rich in meaning and are

alaborated oOne.

0~ Mentions only weak, or narrow values with little consistency; can

think of few reasons pehind choicee

The following section contains examples of responses which reveal the

contribution of value~orientation to vocational maturitye. (In most cases

thege were quoted directly from students interviewed in the career Development

Study.) While the nGegtalt" method does not involve the scorine of individual

questions, the

most typical for a student given a rating of 0, 1 OT 24

ge examples have been rated in order to suggest the type of response
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Se) Now I'd like you to tell me something about these past two years in
school. what have you done that you've liked?

ued activities which are consistent, with

2 .. Mentions at least two val
firnately advanced occupational planse.

plans OF one which has de

WLatin and French clubs, future teachers club." (teacher)

"Yearbook advertising manager. = it was good experiences"
(business administration)

"Some courses - chemistry, biology and most of the math
courses were interesting and worth taking." (scientist)

1 - Mentions one consistent value with no alaboratione

nSeience." (electrician)
"I really like shorthand." (secretary)

0 - Values or valued activities have no relation to goal, are
undifferentialed or non=existent.

"Enjoyed basketball pames, dancing, skating, swimming."

1T 13ked everything."

7e) What thines have you disliked or repret.ted?

o _ Mentions something which has interferred with progress of

occupational plans.

wI repret the way I set up my schedule - made it harder
for me. (Glves concrete sugpestions for improvement.,

reasons surrounding failure )."

"Regret working after schoole. I would have liked to have
put more time into my studies."

1 - mentions no regrets or one which is unrelated to planse.

"Typing, not very important."” (teacher)

"Sorry, I took French; it might have helped, but I didn't
do well,"

0 - Regret involves somethirg essential to the success of plans.

"Itm not very good at shorthand.” (stenographer)

don't enjoy it at all, seems to be

wHigh school itself,
too fixed."
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ag first choice?

19.) Why have you chosen

2 o Mentions two or more reason Or one substantial reason with

elaboration.

®T 1ike to work with my handsj there's pood money in ite"

1T 1ike it so far working on machines." (shoe-machine operator)

"I had law in school, I found it interestinp and it comes
easy to me."(legal secretary)

nT think I'll like it; T 1ike working with kids and there's
a need for teachers now,."

1 - One reasonj simple enumeration of reasons which tend to have
weak, narrow hases.
®Tt's rather interesting and yov can learn to handle each
person you meet," (stenoprapher)

"Hipgh school teaching is interesting."

0 - Little basis for choice indicated.

nT watched a couple of guys working at it."
nJust like it."

22,) What is the most important factor to consider in making an

occupational choice?

2 . Several factors mentioned or elaboration on one which is

suffjcently important and value-oriented.

go through with it,

"Whether you have the ability to
g - if you don't

whether you really find it interestin
you won't put your whole heart in it."

for the different phases of the
h money to go on to further
11} be making."

"How well you're fitted
work, if you have enoug
education, how much money you

1 -~ ¥entions one factor but no direct indication of value-

orientation.

"what you enjoy doing."

"That you like it and can get jnterested in it."

decision factors.

0 - No understanding of




23.) Why do you coneider this fact important?

5 . Indicates an understanding of how the factor(s) mentioned in #22.
is related to long-range prowthe

"If you don't have the ability or interest, it might be bad
for the students; you wouldn't make a Very good teacher."

"You must have confidence in yourself to achleve your goal,
otherwise you won't pet very far"

1 « Indicates that factor is operating in an important way but has
no precise knowledpe of its role.

"If you enjoy your work, you're more likely to succeed and
make zood advancesa"

"If you don't like it you won't be looking forward to it."

0 - Mo real understanding of any factor.

nIt's my life and I want to make sure what I do is what
I want,™

"Helps you decide what you want to do.'
78.) Which of these activities have you enjoyed?
9 - Interests are directly related %o occupational goalse.
"Being advertising manager of the yearbooks"
1 - Interests showsome relation to long range growthe

"The clubs, I like dealing with people."(teacher)

0 ~ Interests show no relation to plans.

"Being with my friends."
"The summer and swimming."

30.) Have you participated in any activities that you've disliked or
regratted?

2 ~ Regrets activities which have proved an obstacle to the goal
and gives reasonse.

t} 1 - Peprets activities not related to goal or mentions none.

0 - Reprets activities which might have advanced planse
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What would you like to eed ont of 1life? What do you think would make

32.)
you happy and gatisfied?

7 - Mentions three or more different values ( much emphasis on consigtency
and richmess of meaning if fewer than three )e

"Doing my work well, having enough money, being healthy."

nT14 1like to work awhile, have a good bank account, travel - S€e€

the world and then et married.”

1 - Mentions oné Or two substantial values.

wStart teaching, ret married."”
"Steady job."

0 - Factors mentioned are not directly value-centered.

t's my main ambition."

"What I want - tha
do what I really like."

%get through school,

33.) what would you like to get out of work?

%7 < Mentions two or more different values.

ngatigfaction of knowing that I'm doing my job well and am able

to help somebody."
wSatisfaction that T'm able to help kids and teach them something

they didn't know."

1 - Mentions one€é value.

MAs long as its a good paying job, IM.1ike it and be satisfied.”

0 - No values.

"T don't know."
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Sense of Agency

Questionst b, 13, 21, 26, 39.

9 . Individual reveals activity which is goal-directed, constructive

and self initiateds reveals confidence and satisfaction with plans.

1 - Reveals some concern, acceptance of responsibility but no specific,

active step, or reveals some self-initiated activity but lacks

confidence and satisfaction with plans.

0 - Little concern with cholice or no acceptance of responsibilitys

no confidence or satisfaction expressed.

o) If you were given another chance, would you still make the same choice
(of curriculum)?

9 - Indicates satisfaction with choice made and gives reason for its
importance in his plans.

"Yes - it (business course) is challenging and interesting
and it pives you a chance to thinke"

"Yes, I would like to go to college."

1 - Indicates satisfaction but does not elaborate OR indicates some
digsatisfaction but still accepts responsibility for choice."

"Yeg."

"No, I'd take drafting. Business was my second choice but
I enjoy it."

Q - Dissatisfied with choice, no jndication of responsibilitye.

wyes,but I didn't like the subjects. My whole course was
planned wrong." :

’ "No -~ it didn't work out the way I wanted it to."
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13.) Have these results helped you make your decisions about the future? How?
If no tests taken - disregard this question,

2 . Indicates realization of the jnformation value of scores and shows
ability to turn facts into information.

»T was all set to be a stenographer anyway, but the scores
gave me more confidence."

"Ygs, they showed me where my strong points are."
T - Indication of some realization of information value of scores.

"My scores must have been goody I rot accepted to the school,"
0 - No realizatién of importance of tests.

"Not really, no matter what I got, I'd prdbably do the same
thing."

"No."

21.) How do you plan to reach your occupational goal? How will you prepare
for it? How will you enter it?

2 « Well structured and co-ordinated plans - indication of self-directione.

nT11] prepare through school (U, Mass.), then apply at schools
for a teaching position with a recommendation from U, Mass.,

"] already have a job promised in an insurance company as soon
as I praduate,"

1l - Plans are still somewhat vague, but indication of concern and some
activity.

"Through schooling.™
"Co-op School, they help to place youa"
0 - Tittle concern indicated, no activity.
™aybe its just a dream (plan to be meteorologist.")

T don't really know how to po about enterlng it, anyway I
imagine my Father will get me a p031t10n.

» 26,) Do you feel that the occupation you enter is a matter of chance or
ED | choice? Explain: Could you tell me why you don't (or do) think it
is a matter of chance?

2 « Indicates awareness of own role in determining the course of a
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future career, and indicates that past decisions influence this.

wI'm the one that makes the choice; it wasn't just chancee.
T want to be a teacher and that's whatI've been working for."

"Choice = I'm the one that decides,."

1 - Indicates awareness that the course of his career should be self=-
determined, but makes no reference to self as agent.

*Choice - what you like depends on it."

"Should be choice, if it's just chance, you won't like it very
much."

0 - No awareness of the role of the individual in determining his
careers,

"I don't know,"

"] ecan't reach my real choice = I'11 probably end up in a
job by chance, or my father will ret me one somewhereo"

How certain are you about your educational and vocational plans we have
been discussing? Would you tell me why you feel certain (or uncertain)
about your plans?

2 - Expresses confidence in sucess of plans and can substantiate this.

"Iy really sure, I've piven it lots of thought, It seems
interesting, and I have a job promised me."

"I 'm sure; it's what I've always worked for and I've been
accepted to college."

1 -~ Has definite pléns but has no positive assurance of success
OR expresses coniidence but does not back it up.

"Iy pretty certain now that I'm a senior - I've decided what
I'm going to do."

wEverything will be O0.K, if I get accepted at Chandler,"
0 - Plans uncertain and‘indefinite.
»I'm not certain at all."

"I can do one thing or the other, but I don't know,"

"Itm just not sure what I'm fit for."
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Role - Playing

Questions 6, 8, 29, 31, 3k, 35, U5

The g20rer should consider the extent to which the student has sought. out.

¢ himself. The role may be actual (e.r.

ys to implement a concept o
the future scientist enjoys physics

available wa

a job, a school activity), inferred (e.r.

and chemistry class)e

ine, at least one of which
he subject feels comfortabl

©

2 . Mentions several attempts at role play
ig consistent with abilities and poals; %

in the role.

1 - Mentions geveral roles which are consistent wit
related to occupational plans.

h ability but are not

-playing is inconsistent with ability and/or occupational roal

0 = Role
-playing is evidenced.

or no role

bo) What do you feel you've done especialy well?

9 « Satisfaction expressed in connection with performance in a role
which is related to the occupational roale

nTtye learned machines at bowlinp alley and I like the worke

(shoe machine operator)

math and science the thinps that I like,

"] do a lot better in
(science teacher)

than in lanpuages."

WI'm good in typewriting." (stenoprapher)

ction with performance in a role which seems to have no

1 - Satisfa
p %o occupational roale

direct relationshi

"I do very well in English literature." (secretary)

any role.

0 - Yo role playins, or MO gatisfaction expressed regarding

nT don't know."




29,)

31.)

What would you corsider your most important experiences in the past
two years in school?

2 = The experience cited has contributed substantially to the
implementation of the chosen career

"I learned a lot from the yearboock work as advertising manager."
( business administration)

1l - Experience cited seems to have no relationship to the occupational
goal,

"When I pot a B in history. 1I'll never forpet the day I brought
that home; I used to get bad marks,"

0 -« Subject is unable to c¢ite any important experiences''nothing" or
no response,

Which of thess activities do you feel you've done well in?

2 = Satisfaction expressed in connection with activities which relate
directly to aspirations,

"I'm pood in weather forcasting." (meteorolopist)

"Yearbook advertising - I handled the customers well and my
advisor seemed pleased." (business administration)

1l - Activities seem unrelated to occupational goals, but reflect
individuals abilities in other sreas.

"Swimming and water skiinpg."
"Latin club." (science teacher)
O - Lissatisfaction with all roles attempted.

"None, I haven't surpassed in anything."

Would you tell me somethings about your strong points? The things you
do well in.

2 - Points mentioned relate strongly to success in the chosen field.
"™ath and bookkeeping. I enjoy thesd business)

"I'm hest in science and possinly math. (science teacher)

1 = Points mentionard relata only slifhtly to success in the chosen
field.




-72-

wI'm very good in history." (electromics)

have a good job as a

wT'm doinp very well in English and I
n (gtenoprapher)

waitress. - I get to know everybody.

ntioned have no relation to success in the chosen field

0 - Points me
} OR can mention none.

(and may be detrimental

35 Would you tell me somethins about your weak points? The things you

wish you could 4o better.

1 - Weak points do not detract substantially from attainment of the

occupational ~oal.
wT wish I was better in math.” (secretary)

"Tanpuapes- they're interesting though." (science teacher)

0 - Weak points seem to be a detrirent to attainment ol the occupational

roale

"Typing, you can't erase in school." (stenophapher)

nGeneral way of talking to people, wish I could express

myself better." (teacher)
math." (electronics)

45) What jobs have you had in the past two years? Which did yov enjoy?

Which did you dislike?

s which pave opportunities for role playing

2 =~ Employment in position
expresses satisfaction with

consistent with goals and abilities;
those rolese.

"Baby sitting - I love doins things with kids." (teacher)

r related to

1 - Employment rave 1ittle opportunity for role playin
ional rele-

chosen ocrupztion OR employmrrt rolated 1o occupat
playine resulted in dissatisfaction

"Took telephone orders in a meat store, didn't really enjoy

dealire with customers.” (husiness)

- .
LR Waitr i - it wes fun, didn'% sadm 1ike real work.” (stonographer)

0 - Mo role playing.

"T1ye never had a jobe"




Morale

Questionss L3, Lli, 46, L7, LB, L9, 50, 51, 52.

The scorer should consider the student's global feeling about the past two
years and the attitude with which he faces the future - especially as repards

wis occupational goalse

5 . The student indicates strong positive feelings reparding the last
two years and jindicates progress towards fulfillment of occupational
or educational goal; eagerness for poal now in siphte

1 - Indicates positive feelings regarding gsocial and personal life

with 1little or no mention of progress toward goal.

0 - Clobal feeling toward jmmediate past and forsceable future tends

to lack enthusiasm, confidence or to be nepative.

h3.) Can you tell me something about how you feel about poing to work?

2 . Strong positive feelinps - can already envision the rewarding
aspects of the chosen occupation.

"Jery much so, It will be irteresting and challenging. -
millions of people roine in and out., It's time for a
change of pace,"

"Ity all for it =- it's a chance to use what I've learned and
help people."

1 - Indicates positive feelings; no elaboration.

nYes I'd like to go after twelve years of school it's time
for a changes" -

"Yes I want to go to work, I'm looking forward to it."
0 - Indicates neutral, ninevitablae" feelings OR negative feelingse.
nThere's really nothing else to do after school."

"I don't mind; it sort of depends on the kind of work I do.™
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blie) When you think abouf, work is there anythins you feel would be
disapreeable about it?

o . Mentions no drawbacks connected Wwith feelings toward work or
mentions some drawbacks, yet seems ready o face them with pood
spirits, willinp to work to overcome; plus indication that some
thought has been put into this assessment.

"No, except possibly the restrictions - but as long as its
interestine I'11 like it."

"No, I haven't been able to think of any thing really bad
about it."

"There may be many discouragements in psychology because
people's problems may be difficult, shocking - but it's

still what I want.,"

1 - Mentions no difficulties connected with feelings toward work,
but no indication of any intensive jnvestipation into this.

"No, I can't think of anything off hand."
"No, but I'll let you know later on - when I'm working?"
"No, evervbody has to do it."
0 - Indicates dislike for some major aspect of work in chosen occupation.

"Workine with the public - everybody has off days and some
are hard to please." (business-sales)

Lhe) What occupation would you like to be in five years from now?

? = Occupation is consistent with abilities and with the education
program followed.

"Teacher." (college preparatory)
WEletronicss™ ( in trade school)

1 - Occupation is consistent with dbilities but does not seem to
be related to the educational program.

mMeteprologist." (business course)

"Professional bowler." (machine shop)
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0 - Occupation is consistent with neither abilities nor the educational

program.

e.p. Lawyer (in trade course)

h7e) Wwhat occupation do you expect to be in five years from now?

2 - Cccupation is the same as in question L6.

1 - Occupation 1is different than question L6, but 1is consistent
with abilities and education.

ither question L6, education or

0 - Cccupation is consistent with ne
pational role with any certaintye.

ability.OR does not foresee occu

"Business, but, I'm not sure, it could be meteorology Im

not sure.,™

48.) If not the same, is there anythins you could do to make them the
game?

2 - Has envisioned a possible solution to the dilemma.
wAfter I work a while I'll have enough money to ro to collere."

t+ has not worked one out,e OR can see

1 - Feels a solution is possible bu
th occupation cited in question U7,

no solution,but is satisfied wi

"T bowl a lot and don't seem tO pet any better, bub I like
working with machines."

0 - Can see no solution whatsoever,

"NO."

"Nothing I can think ofe"

19.) Would you say in reneral that these last two years have been grood
or bad years for you? why?

5 . lobal feelin~ surrests satisfaction and proyress,especial]y in
rapard to occupational plans.

"Jery pood. I'm more sure of where I'm poing, of what T'm
doinpe . enjoyed school these past years."

1 - Glowal feelins suprest gatisfaction with social 1life without
mention of progress toward the poal, OR dissatisfaction initially,

perinning to be replaced by gatisfaction and progressS.

"T had a preat time in school, especially the social part."
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"These were pood years, - besides my marks, I really can't
complain about anything,."

mhe first year was bad, I just barely passed and had
difficulties with the teacher - but this year everything
geems better. I'm enjoying the work and like my teachers,"

0 - Clobal feeling is unenthusiagtic or negative.

WFair - I didn't do very well in my work or in tests."

mAllright - I manased to get thru my classes and studies without

flunking."

50.) What have been two or three of the best thinp about them?

2 . At least one of the things mentioned relates to the occupational

poals.

wSeience classese I enjoyed some of my teachers," (electronics)

®School activitiese. Interesting classes like chemistry, bioloey
and history. (science teacher)

1 - Names at least two cood thinps about past two years.

"I enjoyed the activities I participated in and just being with

the kids most of the time,"

mmeetine new friends, going places, doing different things."

0 - No positive responsee.

"Don't know." .

"Nothing."

“hat have been two or three of the most difficult things?

2 « "Difficult things" will prove to be of 1ittle or no detriment
to the occupational goal.

"History class was pretty hard." (electronics)

1 - "Difficult things" were related to the occupational goals, but
came as part of decision process and have been resolved. OR
are related to school and social life in peneral.

" akine decisions about collere, where to apply, what courses

+o take."
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"Jecision on whether to go to college or not "

"Trying to fipure out problems - in school and with my family."

0 - "Difficult things" related to skills needed in occupation. OR
no indication tnat importance of such things in realized.

"Nothing."

"Shorthand." (secretary)

52 ) what advice would you pive a boy or pirl just about to enter hirh
school that you wish someone had given you?

2 . Advice shows assessment of personal shortcomings and proposal

of valid solutions.

"They should seriously start thinking about what they want
to do after high school and set their mind to it, if they

really want to pet ahead."”

"I had it piven to me - try and do your best so you can get
out earlier; I repret that I didn't try before."

"Do your best, dont wait until the last year to find out where you're

poing, learn as much as you can,™

1 - Advice is valid but shows no relation to own situation or to
occupational decisions."

"Try to get to collegej you're better off in 1life that way."
nThe collepe kids get all the breaks in school."(secretary)

"Get in as many activities as you can; that way you have more
fun. Try to ret alonpg with the teachers and students."

0 - Nan give nn valid advice, or indicates the advice is useless.

"Work hard, bhut T don't think you can tell them - they have
their own ideas,'"

"Have a good time,"




Xey Person

Questions: 3, 12, 16, 17, 20,25,
The scorer should consider the use of informed adults as key person in faciltating
the decision process. The use of uninformed persons (parents, friends, etc.) in
addition to a counselor or teacher should not detract from the total score unless
their influence is overwhelming. Reliance on oneself indicates acceptance of

responsibility as long as reliable sources are consulted in major decisions.

? = Individual sought as reference is a counselor a person in the occupation
aspired to, or a teacher in a field related to that occupation.

1 = Individual sought for advice is an adult whose knowledpe of the
occupation is limited, but who is familiar with the interests and
abilities of the student.

0 - No reliable source is used e.g. reliance on self or on friend,

Te) Who was especially influential in helping you make this decision?
2 = Reliance on a counselor or, an informed adult.
"Guidance counselor, parents, but the decision was my own,"

"Myself mainly, but I talked with the puidance counselors in
junior and senior high school."

"Home room teacher, guidance counselor, parents, other kids
who have gone there (college)."

1 - Reliance on an uninformed adulte
"™other and father."
O - No key person involved.
"I just charged in."

"I can't really say.™

"T didg it myself, I krew I had to pick something else."
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"Have to do it myself - it's really my own decicion,"

12.) Has anyone in school explained what these scores mean?

2 . Has sought out explanation from an informed adult and understands
the importance of the scores.

nCuidance counselors Showed where you stood with students through-
out the country and how much chance you had of getting ahead.™

"The guidance counselor, they're (college boards) important to
tell your peneral knowledge, and they are important for collere
entrance."

1 - Scores have been explained - indicates and informed source or Some
understanding of score.

"Guidance counselor;"
"They were explained on a percentile basis."
0 - No explanation sought OR no understanding indicated.
"No."
v "They were explained but it didn't mean anything."

"They actually told me mothinge"

16.) Whom did you talk with before making your plan?
2 = Informed adult.
1 -« Uninformed aduvlt.

0 - Self or friend.

17.) Are you planning to enter an occupation (or to to a school) your best
friend is goine to?

9 - Indicates no tendency to pattern after vocational plans of friendse.

"NO‘ -

"Td f']O'WQ".
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1 - Indicates similar plans as frinds but qualifies this as a
coincidence, having no real relation to decision.

"Yes, but it was my oOwn decicion - it's what I'm really
interested in."

0 - Indicates a tendency to imitate close associates.

To whom have you talked about this occupation.
2 . Informed adult.
1 « Uninformed adult.

0 = Self or friend.

What do your parents think of your educational and / or vocational
plans?

2 . Knows parents feelings and has sorehow reconciled them with his
own planse.

®They'd rather I went to college, but I think T'd be better off
workinge"

"They think 1it's a pood idea, whatever 1 want moste"

] - ¥nows parents feelings put has not attempted to relate them to
decision.

rThey like ithe"
"They think it's far out, don't think I can do it."

0 « No knowledge of parental attitudee.

"T don't know. They don't say much about ite."
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CAREER DCVELORMENT STUDY

1.
2.

Te

Training and Education Form

Your Name

Yame of school or training program

-

s this school or organization a (please check one)

graduate or professional school?

|

4 year college?

2 year college?

business, trade or technical school?

|

#1i*ary training program?

on-the-job or apprenticeship training?

|

correspondence courset™

|

_other (specify)

Major field or specialty

- rAREy we——

Locatlan: _
(street) (city) (state)

Dates attended from: to:
(month) (year) (month) (year)

Were you assigned {through no choice of your own) this tralning
as part of an apprent iceship or on-the-job training?

Yes Yo

TR ! L

Why assignedt

By whon?

Since you selected your school and/or major, which did you select
first?

the school (training program) you wanted?

your major (specialty?)

both of the above at the same tinet




8.

9

10.

11,

12.

13.

24
Training and Zducation Form

How did you f£ind out about this particular school or training program?

Oy

"l

1hom or what did you consult for informetion or advice when
choosing it?

1hat did you knouw about the institution itself (school or t raining
progran) that made you uant to go there?

1hat evidence did you have that you had the necessary aility for
this school or training program?

£ AN D SIS

vhy did you take this training?

that experiences helped you cuocose your major(s) or specialty (ies)
In answering, please consider counseling or advice, previous
training and jobs, etce - v 0 o ¢




3.

Training and Educatian Form

14, Was this a school or college in which you could change your
major or speciality if you wanted to?

Mo

Yes. If Yes, did you change ysur major or specialty?

Mo

Yes. If Yes, list the majors you had in this
school in order, beginning with the first:

15, Did you take any non-major courses at this institution?

Mo

Yes. If Yes, how did they compare with your major courses?
Check one description in each of the twe columns below:

More valuable than major courses 1~09 enjoyable

Just as valuable _oust dag anjoy=-
able
L

ess valuable Less enjoyable

14, Did you originally take this training in order the prepare yourself
for a particular job or field?

No

____Yes. If Yes, what job or field?

If you changed your mnind about the job or field, why?




ly,
graining and Education Form

17. a. Did this training help you to decide what job or field you
would like to go into?

o

1

Yes. If Yes, vhat job or field?

What aspects of the training helped you decide?

b. Did this training help you decide what job or field you did
YOT want to go into?

No

]

yes. If Yes, what job or field?

What aspects of the training helped you decide?

- o L P d

18. Have you completed this training?

Yes. If Yes, name the degree, diploma, or certificate ycu
received:

Yo. If Mo, give reasons for leaving the school or not completing
training:

Do you intend to complete it? No Yes

##

When?




S
Training and Education Form

19. How did you finance this training?

20. a. If this training actually led to a job, state here what it was:

b. If this training did not lead to a job, please give brief
explanation:




6.

. Training and Education Form

21. DIRECTIONS: Below are several short statements about training.
Each statement is followed by places for two ways of showing your
reactions to it: A - a place to describe HG! VELL you did it
B - a place to describe HOW SATISFIED YOU VERE WITH
YOUR O4I' FERFORIANCE. -

In Columns A and B there are five possible ways of answering. 1In
Column A& from 1, "Poorly," to 5, "Very Well;" In Colum B from 1,
"Yery Dissatisfied," to 5, "Very Satisfied."

Flease circle for each statement in each column the number that best
describes your performance., (For example, you might circle 2 in

Column A if you felt that you did't do very well, but you might circle
4 in Column B if you felt satisfied about your performance because the
work was difficult and you handled it as well as you could.)

If you feel +that you would like to comment further on the ratings you glive
any of the items below, check the item for your interviewer's attention.

A. HOW WELL DID YOU DO THIS? B. HOW SATISFIED ARE YOU WITH YOUR FERFORMANCET
1. PFPoorly 1. Very dissatisfied with how I did
2. Not Well 2, Fairly dissatisfied
3. Average 3, Neither satisfied nor dissatisfied
. L, TFairly Well I, Fairly satisfied
(L 5. Very Well 5. Very satisfied
A B
HOW WELL HOW SATISFIED
Poorly Very Well V.Dissat, V.Sati

a. CARRYING THE LOAD OF WORK YOUR
TRAINING FROGRAD: REQUIRED 1 2 3 4 5 1 2 3 & 5
(For example, the amount of work you
had to turn out, the hours you
had to put in, and the speed at
which you had to work.)

b. ITRFCRIING THE REQUIRED TRAINING
TASKS (For example, laboratory or 1 2 2 2 5 1 2 3 & 5
shop assignments, library research,
the operation of machines, etc.)

c. GCETTING ALONG WITH THE FEQFLE WHO
TAUGHT OR SUFERVISED YOU 1 2 3 & 5 1 2 3 4 5
(For example, getting along with
inst ructors, advisors, deans,
supervisors, etc.)

STUDENTS OR TRAINEES 1 2 3 & 5 1 2 3 & 5

}
|
|
l
E
L d. GETTING ALONG WITH YOUR FELLOW
i
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Training and Education Form

23, a. How would you rzte the quality of this training program, taken as

3 whole? |
Excellent Poor
Good Very Poor
Average

b. How would most of youf fellow students rate it?

Excellent Foor
Good Very Poor
Average

24, Did this training program turn out to be what you expected it to be?

Yes

Vo, If No, why not?

2t, T.luing your experiences in this training as a whole, do you feel that
vou really belonged in this program?

I felt that I really belonged there.
I got along all right, but sometimes it was a strain,
I often felt that I really shouldn!'t have been there.

Comments:

26, How did this training or education contribute to your personal growth
and career?




CAREER DEVELOFIENT STUDY JCB FORM

Your I\T'ame
Name of Job
Dates held: From To
(Tonth) (Year) (fomh) (Year)
Type of Business Name of Firm

Description of Job

Main Duties

1. At the time you had this job, if you could have had your choice
of full-time jobs, which would you have chosen? (Check ones)

_____This Job.

____A different job, but in the same field of work.

A différent job, and in a different field of worke
2, This Jjob

could be done by someone just starting ot in this line of
worke

- requires more skill, training, experience or tima on tue
job than someone just starting out in this line of work
would ordinarily be expected to have.
3, Comparing this job to the one you had immediately before, was it
T had no Jjob before this one

a step-ups why?

on the same level

a step down; why?

other (Flease explain)

B e L e T
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£

When you first took this job, did you feel at the time that it
was: (Flease read all descriptions carefully and check only
those that apply.)

de

b.

o

Cormments:

A way to earn money for a special purpose, such as
tuit lon.

Something to do as a stop-gap, such as between school
and military service.

A way to broaden yourself as in travel.

A way to earn a living until something better came
along (just another job.)

Just a wav to make good money.

A way of getting a feel for different kinds of work
settings, such as working outdoors, or in an office.

A way fo see if you would really like the kind of
job you thought you'd like.

A way of finding out if you were good enough at a kind
of work you wanted to do.

A steady job th:. ou probably would want ts stay with .

A way of gettir~ striled in the field you wanted to
work in. (Plewse name field)

A way of getting ahead in the field you have already
gotten started in. (Please name field)

Cther

NOW WRITE IN THE LETTER OF THE ONME ABOVE THAT BEST DESCRIBES
WHAT YOU FELT THE JOB WAS WHEN YOU TOOK IT: .

Did you later feel that this job was:

cther

(check only one)

Just what you thought it was going to be (in other words,
The one you checked above in Question 5.)

Mot what you thought it would be, but one of the other
descriptions in Question 5. Letter that now seems to
fit is .




5

Job Forn

7. DIRECTIONS: Below are several short statements about jobs. Each

A.

e

b.

Ce.

statemert is followed by places for tuo ways of showing your
reactions to it: A - a place to describe HeY YRLL you do it

. [ . Ui- .
B ~ a place to describe HOW SATISFIED YOU ARE WITH
YOUR OWN FERFORIANCE.

Tn Column A and B there are five possible ways of answering. In
column A from 1, "Foorly" to 5, "Very Well!; In colunn B from 1,
Wery Dissatisfied" to 5, "Very Satisfied. "

Flease circle for each statement in each column the number that best
describes your job performance. (For example, you might circle 2

in column A if you felt that you didn't do very well, but you might
circle 4 in colunm B if you felt satisfied about your performance
because the work was difficult and you handled it as well as you could.)

HOW WELL DID YOU DO THIS? B. HOWY SATISFIED ARE YOU WITH YOUR FERFORMANCE?
1. Foorly - 1. Very dissatisfied with how I did

2. Not well 2. Fairly dissatisfied

3. Average 3, Neither satisfied nor dissatisfied

4, Fairly well 4, Fairly satisfied

5. Very well 5. Very satisfied

A B
HOW SAL L5TFD
HOW WELL WITY
FERF .~2MALCS

Very Very Very
Foorly Well Dissat. Satis.

IRRFORITNG THE DUTIES 1 23 4 5 1 2 3 & 5

OF YOUR JOB (for ex-

ample, you may have to
operate machines, figure
up accounts, design plans
or procedures, or handle
customers skillfully.)

CARRYTNG THE LOAD CF WoRk 1 2 3 & 5 1 2 3 & 5
YOUR JOB REQUIRES (for ~ -
example, the amount of work

you have to turn out, the

speed at which you have to

work, the number 6f hours

you have to work, and the

things you have to lift

or move.)

ADAPTING TO PHYSICAL COi=. 1 2 3 & 5 1 2 3 4 5
DITIONS ON THE JOB (get-

Ting work done in spite

of interruptions or éis =

tractions, such as noise,

heat, or crowded cordi-

tions, etc.)




|

Y

7o

(continued)

d. GETTING ALONG WITH

€

fe

Ee

PROFLE IN CHARGE

(for example, taking

and carrying out orders
from department heads,
supervisors, inspectors,
foremen, etc; making a
hit with the boss.)

GETTING ALONG WITH YOUR
FELLOW WORKERS

GETTING ALONG UITH THE
COLPANY'S AY OF DCING
THINGS

GETTING PROLOTIONS AND
SALARY ITCREASES

A
HCW WELL

3 4

6.

Job Form

B
HOW SATISFIED
1 2 3 4
1 2 3 &
1 2 3 &
1 2 3 &




‘lere you generally satisfied with this job?

Yes. Uhy? :

Yo, Why not? (check as many_as_ you need to_describe why you.

were not generally satisfied with this job and put two
checks by your main reason for dissatisfaction.)

1y interests changed.

— I could not find an outlet foy my interests.
1y abilities were not good enough for this job.
—There was no credit for doing a good job.
—ky work load was too great,

Iy family thought I could do better,

Poor working conai*isns (for example, dirty, asisy,
too hot, too cold, ar? so forih)

No opportunity fo-~ advanczment.

ot enough benefits,

I was treated unfairly.

—_1I had no job security.

—__liy abilities were better than these required for this job.
. Pay vas too low,

—_The other vorkers were hard to get along with.
sr°There"was too much.sipervisioch,: not-enough freedon

I didn't feel I was doing something really worthwhile.

Cther (Explain)




8.

Job Form

9. Do you now feel for any reason that you stayed with this job
any longer than you should have? ____Yes Mo

Please explain:

10, Do you now have this job?

Yes,

I was offered a better job in another company.

|

|
Vo. If no, why did you leave it? 1

— 1 did not have enough training for it so I quit.
—_The Job ceased to exist (plant closed, 1lay off.) |
— I left to go to school,

I left to go into the service.
Yy family wanted ..» to leavs.

I was dissatisfie? .3t 4t so I quit,

I became sick.

I was pronmoted,

T was fired because (please explain)

o

cther (please explain)




11. How did you find this job?

12, Beginning Salary
Present or Final Salary




2e

.3.

e

6.
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1.

CAREER DEVELOPMENT STUDY

Extra Job Form

Your Name
Name of Job .
Dates held: From ' To
(month) (year) (month) (year)
How 41d you find this job?__

Describe your main duties on this Jodb:

Why did you take this job?

Why 2314 you leave 1t7%

Did you like 1t? yeos no

How much did you make each week?

Starting Final




1.
24

-

-

CAREER DEVELOE:ENT STUDY .
Military Form

Your Name
Branch of service
Dates of active duty From: To:
(Month) (Year) (Jonth) (Year)
Dates of inactive duty From: To:
Reserves or lational Guard (Month) (Year) (ionth) (Year)

Did you, or do you plan to, sign up for a second tour of active duty
after your initial tour of duty?

o Yes

EEgE——

If so, why?

Beginning grade or rank

Hé-,aesh grade or rank attained

¥iral or present grade or rank on active duty

Did you at any time, before, during, or since your military service
decide to make it your career?

Mo

Yes. If so, do you now intend to make the military service your
career?

Yes

¥o. If not, why have you changed your mind?
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Military Form

o 10. What correspondence courses did you take while in the military
service? (inactive or active duty):
1,
2.
3.

11. If you now intend to make the military service your career (full-time
active duty,) which of the schools mentioned in Question 9 have been
most important for your military career?

12, If you do NCT intend to make the military service your career, are any
of the schools mentioned in Question 9 important to your civilian career?

Name of School _ Way it is important for yc~u; career
J

Aruitoxt provided by Eic:

ERIC




5.

Military Form

13, In general, how do you feel about your whole tour of duty?
more satisfying than dissatisfying

as satisfying as dissatisfying

more dissatisfying than satisfying
Why?

14, As far as your civilian career is concerned, do you feel that the
time you spent in the service (check only one)

was more of a help than a delay

helped about as much as it delayed

was more of a delay than a help

Whyt




Name:

INTEREST INVENTORY

In answering these items about occupations and activities, assume that
you would heve any necessary training or education that would be required.
Disregard salary, social standing, permanence, etc., and answer in terms of
how much you would like to do the work or the activity. We are not asking

about your plans, but only about kinds of things you think you would enjoy

doing. Work quickly and give your first impressions. Please answer all items.
Write before eacnh item the letter of the choice that best describes your feeling.
A. I would like this very much
B. I would like this fairly well 4
C. Indifferent or don't know much about it
D. I would dislike this a little
E. I would dislike this very much
____ 1. Bookkeeper ____ 26, Office clerk |
____ 2. Bank teller ___ 27. Plumber
3. Surgeon ____28. Electrician
4. Chemist —__ 29. Fireman
____ 5. Civil engineer ____ 30. Dish washer
____ 6. Dentist ____31. Maid
____ 7. Toolmaker ____32. Personnel administrator
____ 8. Auto mechanic ____ 33. Lawyer
____ 9. Butcher ____ 34. Reporter
____10. Tailor or dressmaker ____35. Sculptor
____11. Dietician ____ 36. Forester
____12. Cab driver ____ 37. Elementary school teacher
___ 13, Longshoreman ____ 38. Nurse
14, Foreman ____ 39, Chemical engineer
____ 15, College president 40. Doctor
____16. Insurance agent ____41. Aeronautical engineer
____17. Stock salesman 42, Secretary
____18. Foreign correspondent ___ 43, Technician
____19. Editor ___ 44, Electronics technician
20, Musician ____ 45. Bricklayer
____21. Rancher ___ 46. Riveteer
0 ____22. Social worker ___ 47. House painter
23, Statistician ____ 48. Building superintendent
____ 24, Astronomer ___ 49. President of a large company
25. Research scientist 50, Author of a novel

ERIRETESR IV S gpnor >




NEEEEEER

51.
52.
53.
54,
55.
56,
57.
58.
59.
60.
61.
52,
63.
64.
65.
66.
67.
68.
69.
70.
71.
72.
73.
74.
75.
76.
117.
78.
79.
80.
81.
82.
83.
84.
85.
86.
87.

I would like this very much

I would like this fairly well
Indifferent or don't know much about it
T would dislike this a little

College professor

Poet

Artist

Designer

Farmer

High school teacher

Religious worker

School principal

Member of President's cabinet
Judge

U. S. Senator
Politician

U. S. Congressman

Mayor

President of the United States
Vice President of the U. S.
State Governor

Public administrator

Ta%e care of members of family

Make out income tax returns

Biology

Physics

Study muscles and nerves
Calculus

Keep records for a store
Invent new tools |
Fix furniture

Work on an auto assembly line
Wash and iron clothes

Plan work for other people
Own your own business
Reading

Fishing

Basketball

Tennis

Raise sheep or cattle for market

E. I would dislike this very much
Librarian ____ 88.
Professional athlete ____ 89,
Clergyman ____90.
Certified Public Accountant __ 91.
Biologist 92,
Electrical engineer 93,
Mining engineer ____ 94,
Typist ____95.
Laboratory technician ___ 96,
Repariman ____97.
Beautician ____98.
Railroad brakeman 99,
Shoemaker ____1o0.
Factory worker ___ 101,
Deliveryman 1oz,
Truck driver ____1lo3.
Building contractor 104,
Real estate agent ____105.
Interpreter ___10e.
Writer 107,
Musical composer ____los.
Architect ____109.
Decorator ____110.
Sports umpire or referee ___111.
Guidance counselor 112,
Accountant or auditor ____113.
Mechanical engineer 114,
Mathematician 115,
Switchboard operator ____11e.
Machinist 117,
Welder 118,
Paper hanger ___119.
Carpenter ____120.
Type setter 121,
Office manager 122,
Banker | 123,
Salesman 124,

Help your parents




e e e S e T

A. I would like this very much

B. I would like this fairly well

C. Indifferent or don't know much about it
D. I would dislike this a little

E. I would dislike this very much

125, Work arithmetic problems ____156. Algebra

126. Prepare cost estimates 157. Learn about diseases
127. Typewriting 158. Sell merchandise to stores
128, Make a radio set

129, Fix a clock

159, Literature
160. Write themes
130, Operate a power machine 161. Symphony concerts

131, Fire a person 162, Hunting

132. Manage a large store 163. Swimming
164. Feed hogs and cattle
165. Shop work

166. Do odd jobs with small tools

133. Write letters

134. Practice music all day
135, Art galleries

136. Football

137. Track

138, Operate farm machinery

167. Direct people

168. Arrange a strike settlement

EEEERERRRRRR

169. Poetry

139, Operate a calculating machine ___ 170. Play an instrument

140. Physiology 171, Visit museums

141. Chemistry 172, Baseball

142. Play chess ____173. Gardening

143, Solve puzzles ____174. Campaign for political office

144. Do clerical work

145, Repailr an auto

146. Operate a crane OrY derrick
.147. Work in a steel mill
148, Hire a person

149. Supervise factory workers

EEREERRRRRER

150, Sell furniture
151. Trap wild animals
152, Foreign language
153. Teach children
154, Help the poor

RN

Keep accounts




Name:

This set of questions concerns your interest in dif
There are eight questions. Each one asks you to choose o

Read each question carefully. They are all different. Please answer all questioms.

1. Of the jobs listed in this question, which is the BEST O

SURE YOU COULD GET (assuming your schooling is over)?
Night watchman

———
———————
cna—
———

2. Of the jobs listed in
free to CHOOSE ANY of

3. Of the jobs listed in this questionm, which is the BEST ONE
SURE YOU COULD GET (assuming your schooling is over)?

e
———
———
————

4., Of the jobs listed in
free to CHOOSE ANY of

—————
e ——

OCCUPATIONAL ASPIRATIONS

Lawyer

Welfare worker

Congressman

Army Corporal

Supreme Court Justice

this question, which ONE would you choose if you were

them you wished?

Corporation board

Undertaker

Banker

Machine operator

Physician

Nuclear physicist
Reporter

County judge
Barber

State Governor

this question, which ONE woul

them you wished? Check on

Psychologist

——

Store manager

State government official
Store clerk

aas———

Federal cabinet member

Policeman

Check one job.

ferent kinds of jobs.

ne job out of ten listed.
NE you are REALLY
Check one job.

Sociologist

County agricultural agent

Filling station attendant

Clothes presser
Accountant
Railroad conductor
Railroad engineer

Night club singer

you are REALLY

Check one job.
Store clerk
Biologist

Mail carrier

Labor union official

Farm hand

d you choose if you were
e job.
Janitor
Symphony musician
Carpenter
Radio announcer

Coal miner




which is the BEST ONE you are REALLY

5. Of the jobs listed in this question,
Check one job.

SURE YOU COULD HAVE by the time you are 30 YEARS OLD?
Share cropper (tenant farmer)

Diplomat

. Civil engineer .
___ Bookkeeper ___ Author of novels
____ Minister, Priest, or Rabbi - Plumber

____ Bus driver ____ Newspaper columnist
- ___ Taxi driver

6. Of the jobs listed in this question, which ONE would you choose to have when ,
|

you are 30 YEARS OLD, if you were FREE TO HAVE ANY of them you wished?
Airline pilot Garbage collector

———

Army Captain

Garage mechanic

Insurance agent

————

Milk route man Owner-operator of a shop

e—

Architect

Railroad section hand

Mayor of a city

—

which is the BEST ONE you are REALLY

7. Of the jobs listed in this question,
Check one job.

SURE YOU COULD HAVE by the time you are 30 YEARS OLD?

Artist Street cleaner

a—

Traveling salesman Building contractor

——

Chemist Labor union official

w——

Truck driver Electrician

e—

Restaurant waiter

HERE

College professor

m——

8. Of the jobs listed in this question, which ONE would you choose to have when

you are 30 YEARS OLD, if you were FREE TO HAVE ANY of them you wished?

Factory owner Shoeshiner

Teacher

Playground director
Lunchstand owner-operator

Dentist

Lumberjack Machinist

Dock worker

NERE

Scientist

——————
——
—

————

——




Name:

WORK BELIEFS

This check-list is made up of statements people often say they believe.
You will find that you agree with some of them and disagree with others. Write
an "A" before the statements you tend to agree with, and a "p" before the

statements you tend to disagree with. Please answer all items.

. The only purpose of working is to make money.

——

. I don't like people who are always right on time for every appointment.

enemea—

. T like to try new things.

mm——
ma—

1

2

3, I would be unhappy l1iving away from my relatives.
4

5

. T believe that a person can get anything he wants if he's willing to
work for it.

6. I would rather work than go to school.

7. I believe that a man needs to work in order to feel that he has a
real place in the world.

8, I feel sorry for people who have to do the same thing every day at the
same time.

9. I hope to move to another state within the next few years.

10. On the whole, the old ways of doing things are the best.

11. Man should not work too hard, for his fortune is in the hands of God.
12. Money is made to spend, not to save.

13. I feel sorry for people whose jobs require that they take orders from
others.

14. I don't like to have to make appointments.

15. People who can't leave their hometowns are hard for me to understand.
16. Life would be boring without new experiences.

17. A man shouldn't work too hard because it won't do him any good unless
luck is with him.

=
oo

I think there's something wrong with people who go to school for years
when they could be out earning a living.

-
O

Every man should have a job that gives him a steady income.

N
o

I believe that promptness is a virtue.

21. A man's first loyalty should be to his home community.

22. 1 like people who are willing to change.

23, With a little Juck I believe I can do almcst anything I really want to d
24, One gains more in the long run if he studies than if he gets a job.

25. The happiest men are those who work only when they need money.

26. I usually schedule my activities.

o

27. When a boy becomes a mam, he should leave home.

EEEERERRR

28. On the whole, most changes make things worse.




29.
30.
31.

32,

33.
34.
35.
36.
37.
38.
39.
40.
41.
42.

43.
bb.

A: Agree D: Disagree

A person shouldn't hope for much in this life.
The more school a person gets the better off he is.

Doing a good job day in and day out is one of the most satisfying
experiences a man can have.

I'd rather let things happen in their own way than have them scheduled
by a clock.

I like to see new things and meet new people.

The happiest people are those who do things the way their parents did.
If a man can't better himself it's his own fault.

Generally speaking, things one works hard for are the best.

A regular job is good for one.

It makes me feel bad to be late for an appointment.

New things are usually better than old things.
Practically everything I try to do turns out well for me.
When I get a little extra money I usually spend it.

I feel sorry for rich people who never learn how good it is to have
a steady job.

I expect people who have appointments with me to be right on time.

I usually fail when I try something important.
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ACTIVITIES INVENTORY

This inventory contains questions about the things you usually do
and the way you do them. Your careful answers will be helpful in our
effort to understand your career development. Please try to answer every
question. For each statement write in the space to the left the letter
of the one of the five choices which best describes how the statement

applies to you. Here are the five choices with their code letters:

Regarding the things I do and the way I do them,
this statement describes me

A. extremely well.
B. quite well.

C. fairly well.
'D. slightly.

E. not very well.

am the leader in my group.

am confident.

am never sloppy in my personal appearance.

make good use of all my time.

talk a lot.

am a strong believer in customs and traditions.

0o ~N oo B P

like to spend a good deal of time by myself.

O

I
I
I
I
I never seem to get things done on time.
I
I
I
I work fast and get a lot done.

I

10. am influential.

11. When I say I'll do something I get it dome.

12. I can work or play outdoors for hours without getting tired.
13. I'd rather be with a group of friends than home by myself.
14, I like to tease people.

15.
16.

I enjoy beautiful thing:.
I

17. I believe that most things work out for the best in the end.
I
I

work better with ideas than things.

18.
19,
20. I have a definite place for all of my things.

get along well with people.

often lose my temper.

21. I'd enjoy speaking to a club group on a subject I know well.
22. I feel that good manners are very necessary for everyone.
23. I like to do things on the spur of the moment.

24, It bothers me to leave a task half done.

T R R T T P AR




25.
26.
27.
28,
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
41,
42,
43.
44,
45,
46.
47.
48,
49.
50.
51.

52,

53.
54.
55.
56.
57.
58.
59.

Regarding the things I do and the way I do them,
this statement describes me
A. extremely well.
B. quite well.
C. fairly well.
D. slightly.
E. not very well.
I do what the group decides to do even if I don't particularly like it.
I have held a lot of elected offices.
Being around strangers makes me ill at ease.
Before I start a task, I spend some time getting it organized.
I can turn out a lot more work than average.
I am hard-working.
People consider me the quiet type.
People consider me an individualist.
People seem to think I make new friends more quickly than most do.
People consider me an efficient worker.
My friends say I'm "bossy."
do my job, even when I don't like it.
am a fast walker.

couldn't get along without having people around me most of the time.

never hurt another person's feelings if I can avoid it.

H H H H H

think culture is more important than wealth.
Philosophy interests me.

I can't find much to be cheerful about these days.

I get along very well with my teachers or supervisors.

I can usually keep my wits about me even in difficult situations.

It bothers me to be with someone who dresses carelessly.

I'm troubled by people making fun of me.

I know what is socially proper.

I usually act on the first plan that comes to mind.

I find it hard to keep working toward long-range goals.

I'd give up my place on a team if that would insure that the team wins
People naturally follow my lead.

People seem to think my feelings are hurt too easily.

I like to do things systematically.

I am productive.

As soon as I finish one project, I always have another to begin.
I am talkative.

People say I tend to do things in the traditional way.

I am usually at ease.

I seem to know how other people will feel about things.




60.
61.
62.
63.
64.
65.
66.
67.
68.
69.
70.
71.
72.
73.
74.
75.
76.
77.
78.
79.
80.
81.
82.
83.
84.
85.
86.
87.
88.
89.
90.
91.
92.
93.

94.

Regarding the things I do and the way I do them,
this statement describes me

A. extremely well.

B. quite well.

C. fairly well.

D. slightly.

E. not very well.

I am a forceful person.

I never volunteer for a tough job.

I am full of pep and energy.

I enjoy getting to know people.

I sympathize with my friends when they have problems.

I enjoy cultural things.

I'd rather build things than develop theories.

I am an optimist about most things.

I like to help people get things done.

People seem to thing I get angry easily.

My work suffers from lack of neatness.

People think I am easily discouraged when criticized.

I know the right thing to wear for social occasions.

I feel that I am impulsive.

I think that if something is worth starting it's worth finishing.
I enjoy helping my group get ahead.

I do things the best I know how, even if no one is checking up on
People seem to think I lead a vigorous life.

I like to be with people most of the time.

People consider me a sympathetic listener.

I am a cultured persomn.

I spend a lot of time thinking.

Most of the time I'm in a light-hearted mood.

I go out of my way to help my friends.

People seem to think I have good self-control.

People consider me very careful about my personal appearance.
I am often self-conscious.

People seem to think that I have good taste.

People seem to think I sometimes make decisions too quickly.
I lose interest in most projects before I get them done.

If I don't agree with the group's decision, I go my own way.
People seem to think they can count on me.

I am active.

I go out of my way to be with friends.

People consider me very tactful in dealing with other people.
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Regarding the things I do and the way I do them,
this statement describes me

A. extremely well.

B. quite well.

C. fairly well.

D. slightly.

E. not very well.

1o
o

I am a forceful person.

61. I never volunteer for a tough job.

62. I am full of pep and energy.

63. I enjoy getting to know people.

64. I sympathize with my friends when they have problems.
65. I enjoy cultural things.

66. I'd rather build things than develop theories.

67. I am an optimist about most things.

68. I like to help people get things done. |
69. People seem to thing I get angry easily. i
70. My work suffers from lack of neatness.

71. People think I am easily discouraged when criticized.
72. I know the right thing to wear for social occasions.
73. I feel that I am impulsive.

74. I think that if something is worth starting it's worth finishing.
75. I enjoy helping my group get ahead.
76. I do things the best I know how, even if no one is checking up on
77. People seem to think I lead a vigorous life.
78. I like to be with people most of the time.

79. People consider me a sympathetic listener.

80. I am a cultured person.

8L, I spend a lot of time thinking.

82. Most of the time I'm in a light-hearted mood.
83. I go out of my way to help my friends.

84. People seem to think I have good self-control.

85. People consider me very careful about my personal appearance.
86. I am often self-conscious.

87. People seem to think that I have good taste.

88. People seem to think I sometimes make decisions too quickly.
89. I lose interest in most projects before I get them donme.

90. If I don't agree with the group's decision, I go my own way.

91. People seem to think they can count on me.

EEEREERERERE RN RN En

92. I am active.

93. I go out of my way to be with friends.

94, People consider me very tactful in dealing with other people.




95.

96.

97.

98.

99.
100.
101.
102.
103.
104.
105.
106.
107.
108.
109.
110.
111.
112.
113.
114.
115.
116.
117.
118.
119.
120.
121.
122.
123.
124.
125.
126.
127.
128.
129.

Regarding the things I do and the way I do them,
this statement describes me
A. extremely well.
B, quite well.
C. fairly well.
D. slightly.
E. not very well.
I take part in the cultural activities in my community.
I'd rather read a book than go to a party.
I tend to look on the bright side of things.
People seem to think I work well with others.
people consider me level-headed.
I am tidy.
People consider me shy.
People consider me courteous and polite.
I am impulsive.
People consider me persisteut.
I take great pride in the accomplishments of my group.
I am dependable.

I am vigoxuus.

I prefer rcading a good book to going out with friends.
I am sympa.hetic.
I tend to have good taste.

People ¢ .y that I tend to be a "thinker" rather than a "doer."

People consider me good-natured.
I am cooperative.

I am even-tempered.

am neat.

am sensitive.

am refined.

H H H H

don't believe in rushing into things.
People have criticized me for leaving things undone.
I am a team-player.

I am conscientious.

I am energetic.

People consider me sociable.

I am considerate. |

I get enthusiastic over the things I do.
I tend to be theoretical.

I am happy.

People consider me helpful.

I am calm.




130.
131.
132.
133.
134.
135.
136.
137.
138.
139.
140.
141.
142.
143.
144.
145.
146.
147.
148.
149.
150.

Regarding the things I do and the way I do them,
this statement describes me

A. extremely well.

B. quite well.

C. fairly well.

D. slightly.

E. not very well.

am orderly.

am often worried.
am sometimes crude.
cautious.

am persistent.

am quiet.

H H H H H H H
8

am reliable.
I like to make decisions.
I am friendly.
People consider me understanding.
I get eager and enthusiastic about each new project I start.
I am imaginative.
I am cheerful.
I am stable.
I am usually self-controlled.
I tend to be untidy.
People seem to think I usually do a good job on whatever I'm doing.
When I have a problem, I make up my mind and don't worry about it.

It takes me quite a while to come to a decision.

People consider me determined.

Most of my opinions and beliefs are in line with those of everyone els




