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GROUP VERSUS INDIVIDUAL COUNSELING-A JUNIOR COLLEGE STUDY

Background and History
American River Junior College opened its doors in September, 1955,

with a stated philosophy that every student possesses worth and with a
well organized and staffed guidance corps employed tg help each
student better understand and develop that worth. Each student who
enrolled.was required to enter a psychology class - Psych 1A for
transfer students or Psych 50 for vocational-technical students.‘

The instructor of this course became the student's counselor for the.
period of his enrollment at the college. There have been many
prqfessional discussions over the years about the double roll of

the instructor--counselor versus the single roll of the full time
counselor. Although this is not the subject of this study, it should
be pointed out that both students and counselors expressed satisfaction
with this type of organization in en intensive "self study of student
personnel procedure" conducted in 1964-65. During the first semester
students feel free to ask many questions before and after class

when the counselor-instructor is availsble to them without e formal
appointment. When it is necessary to arrange an office appointment,
both counselor and counselee meet with knowledge about each other
which would normally take three or more office calls to achieve.

The original counseling load ran ebout 90 students per counselor,
but after 10 years and a rqpid enrollment growth, the aversge load per
counselor hagd risen to 180 students per counselor. Although this was
still a much better ratio than would have been possible with full time

counselors, many of the counselors felt that changes could be made to

improve the time each counselor had to spend with each student during the
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acadenic semester.

The constant enrollment growth during the first ten years had necessi-
tated many changes in the summer pre-registration counseling.

During the first four years of the college each student was scheduled
with a counselor for a half hour appointment during which time the first
semester class 1list was to be selected in light of the student's goals,
demonstrated ability as indlcated by high school transcripts, and
placement test scores. The counselors found that far tco much of their
time was spent in answering general questicns such as "vhere is the
bookstore?” and "how much does the student body card cost?" and
"do I have to take physical education?" The first major change occurred
orior to the fall semester of 1961 when students were schaduled to come
in groups of 10 to meet with a counselor who would give them a general
overview of the college and provide answers to the type of questions
noted above before they were asked. After general discussion, each
student completed & tentative class schedule, and then discussed his
goals and class selection with the counselor individually.

By the summer of 1964, the number of students had grown to the
place where it was necessary to have at least five counselors meeting
with groups of 10 students ecach half day--all reporting the same kind of
information. A natural develorment ceemed to be to schedule 50 students
for the orientation session with a counselor who enjoyed working with

groups. As this Lour closed, the students were divided into "goal"
groups--university, state college, vocational-technical, and general
education and went to smaller rooms with other counselors. The cecond
counselor usually spent ancther half hour givring specific information

related to the "goal area" before the student was asked to work out a

proposed class schedule.
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Each student's schedule was carefully checked by the counselor
in light of the student's goals, ability level, prerequisites, etc.
before it was approved. Thus, with this type of plan each student had the
benefit of at least two hours of counselor time with the student receiving
both group and individual attention,

Not all counselors were comfortable working in this manner, nor were
all students saticfied with the group approach. Yet increasing enroll-
ments s-emed to indicate that more, rather than less, group worl: was
needed.

At the seme time the svumer orientaidon was ctanging fxcm
individiial tc group vractices, some experinentaticn was going on during
the regular school y=ar with multiple counceling groups. Theee groups
had been lindted dne to counselor time, but ithe students ~nd counselors
involved were expressing a good deal of satisfaction with the kind of
growth in personal insight which was occurring.

Counseling at American River seemed to bz moving towsrd grouns.

Groups neemed more cfficient in the summer progrem and during the regu-
lar yeav thoy addcd rhe dimension of pzer irvolver-nt which was never
presert in the individual counseling session. This dimension of peer
{svolvement seemed to be producing rather rapid and dramatic changes
for scme students.

We had no cbjective evidence, however, that group procedures really
were as effective &s individual omes in imparting iauformation, nor were
we certain that all students could benefit from peer involvemert in
counscling. It wes felt that recommendatiors for future changes must
be basad upon knowledge gained through controiled experimentation.

NDEA Title V funds became available at this time and the counseling
staff decided to prepare an application for financial assistance in order

to conduct such an experiment.




Statement of Problem

The tremendous increase in junior college enrollment and the
shortage of funds to employ qualified guidance personnel have forced
maeny colleges into en increased use of group processes in counseling.

As these same pressures began to be felt at Americen River in the spring
of 1965, the staff decided to launch a two year study to detefmine if
the addition or substitution of group processes would be more or less
effective than individual counseling.

Procedure

Each sumer for a period of eight or nine weeks, all students new
to American River are asked to make an appointment to see a counselor

in order to set up their fall class schedules and to enswer questions

vhich they may have ebout procedures or regulations. Appointments are

mede on a random basis. As soon as the high schools send the final
transcripts and the student has filed an application, a physical exam-
ination report, and an entrance test score, his records are sent to

the evaluations office. After the records are evaluated they are

sent to the Counseling Office and an appointment card is neiled

asking the student to report for counseling.

As it has been our experience that the very eager students come in
the first week and the rather reluctant students the last week or two,
it was decided that we would select the students scheduled in the third
and fourth weeks of the summer for our experimental groups. In 1965
sbout 360 students were being scheduled each week, or sbout 10% of the
students new to the school.

The project was designed in such a way that the 360 students who ceme
in during the third week of the summer of 1965 were processed and handled
until withdrawal or graduation by jndividual counseling only. This meant

that they were given one~half hour appointments with a counselor for
-lje.




pre-registration scheduling and that all other counseling contacts with
the counselor-instructor during the year would be on an individuel basis.
The usual week of orientation was to be eliminated from the beginning
psychology classes taught by the individual project counselors. Also,
the individual project counselors agreed thet they would make no
recommendations to these students to participate in any of the groups
established for improvement in study skills, for vocational selection, or
for working toward solutions to personal problems. Whenever one of their
students needed assistance with these types of problems, or with any
other type of problem, they would be given whatever individual assistance
time permitted. Of course the scheduling for classes each semester was
to be handled on an individual basis.

The 360 students who came in during the fourth week of the summer
were processed and handled until withdrawal or graduation by group
methods only. (It was agreed that if one of these students insisted
upon seeing a counselor on an jndividual basis that such a request would
not be ignored, but that Just as soon as possible he would be urged to
join a multiple counseling group.) Each student with an eppointment
for the fourth week waes scheduled for a three hour orientation and
class scheduling session. During the first hour they met in groups of
fifty students to be given as much general information about American
River College as possible by one of the counselors. In the second hour
they were divided into groups of about 12 students each depending upon
their future "goals" - university transfer, state college transfer, or
two year vocational technical students. The pounselors working with the
smeller groups discussed the requirements for graduation, the ARC equive~
lent courses, the interpretation of test scores and the student's ability
to meet the specific qualifications for entrance into certain subject
matter areas. The groups of 12 students were then split into smaller
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groups of three or four to work together to develop a class schedule
which they would follow for their first semester. Quite often the
smaller groups were divided according to the level of English (1A, X
or 50) vhich they were qualified to enter.

The experimental group counselors agreed that they would devote
the first week of the required psychology class to an intensive
orientation to the college. They would meke a point of urging their
students to participate in the study skills course, the vocational
selection course, and in multiple counseling groups whenever applicable.

It was also planned that during the beginning psychology class each

"group" student would have the experience of participating in at least
three smaller group sessions with classmates outside of clasé.

As the students in both experimental groups completed their
summer counseling and before they turned in their class schedules they
were given Forms I and II to complete. (See appendix for forms.)

The counseling clerk marked each student's folder and all forms
completed by him with Red if he were part of the "individually counseled”
students or with Blue if he were part of the “group counseled" students.
Each student was also given a list of the psychology classes taught
by the experimental coimselors from which he was to select his psychology
claess when he reported to the gymnesium for registration in September.
The counseling project clerk was at the psychology desk during regis-
tration to watch that only "project" students were given cards for
admittance to "project" classes.

This entire procedure was rather awkward but worked quite well until
the last two hours -of registration when it became epparent that an
unexpected heavy enrollment would make it necessary to overload each

psychology class with an additional ten to fifteen students. As is

so often true in educational research, it beceame necessary to compromise

-f=
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what had been planned to what was best for the total student population

at the college. The individual project classes started in September

with 287 students who had been planned in the third week of July and

with 144 who had campleted their admission processing after September lst.
The group project classes started with 269 students who had been planned
in the fourth week of July and with 16k who had completed their admission -
after September lst.

Our groups were no longer "pure", but as we knew which students hed
been early or late, we decided to continue as planned but to keep the
two types of students separsted as we made our statistical analysis. In
effect this meant that we not only had Psych 1A, 50, and A type students
counseled by individual and group methods, but we also had early and late
admissions in the Psych 1A and Psych 50 classes. All Psych A students
placed in the experimental Psych 50 classes were late. If they had not
been they would have been scheduled in the regular Psychology A classes
and would not have been part of the experiment.

It should be understood that students were placed in the psychology
classes according to the score earned on the verbal section of the
SCAT test. To enter Psych 1A, the score must be at the 35th or higher
percentile. To enter Psych 50 the score falls below the 35th pefcent:l.le.
To enter Psych A the score must be below the 20th percentile with the
student having earned less than a 2.0 GPA the last two years in high
school.

During the first day of classes in September all students who had
been scheduled during the third end fourth weeks in July, were easked

to complete the Form III questionnaire. regarding their attitude about

their summer preregistration experience.




Their names were not asked but the sheets were marked with red and
blue, to separate the individual and group students for tallying purposes.
A copy of the Form III questionnaire is included in the appendix and a
summary of the information is to be found on page 30 of this report.

All of the students enrolled in the project classes were glven a
series of tests during their first semester. The results of these tests
were used by the project counselors to assist their students to a better
understanding of self and may account for some of the differences later
shown between the project and control students.

The following tests were administered to all project students during
the first semester:

California Psychological Inventory

Mooney Problem Checklist

SRA - Verbal Form

Cooperative General Culture Test, Form A

Gordon's Survey of Interpersonal Values

Allport-Vernon Lindzey Study of Values

Kuder - both Vocational and Personal

Due to a lack of time and staff assistance the test scores have not
been incorporated into the analysis of the differences between the
students in the two project groups.

During the first year several meetings were held with all the project
counselors to establish procedures, work out standards for completing the
terminal questionnaire (see Appendix # A-4), etc. The individual and
group counselors also met to work out common problems in as uniform a
manner as possible.

No additional funds had been requested for the school year 1965-66
as 1t was felt that the data needed could be collected during the year
and saved for analysis at a later time. However, a good deal of time
was spent by the project director and the regular counseling clerical

staff in checking forms, administering and scoring tests, locating

students, and storing materials in preparation for the tabulation and

statistical analysis to be done.




An additional NDEA grant was requested and approved for the 1966-67
school year (see Appendix # D-2) which made it possible to employ a part-
time project secretary and work on the organization of the data was
undertaken.

The f£irst check on continuing enrollment of project students showed
that of the 864 students who enrolled in the project classes in September
we had 473 left one year later. From the individual project classes we
had lost 183 students and from the group project classes, 208 students.
This loss of 391 students represented 46% of the total project students.
When compared to the 29% of all freshmen students who had returned, the
54% of the project students still enrolled seemed quite high and we began to
question the Hawthorne effect which might be operating with both groups
of project students. It was decided that we should pick up a group of
control students while the material was still accessible. If time and
money became available we could then compare the pfoject stucents with
the control students as well as the control students with both segments of
the project - individual and group counseled students.

The following steps were undertaken during the year:

a. The original lists of students were alphabetized and checked against
currently enrolled students.

b. A list of random book numbers was prepared for a matching control
group and a list of new students who also enrolled in regular
psychology classes in September, 1965, was developed. The list was
stratified to the extent that the same proportion of students on
the control list fell into Psychology 1A and 50 classes as had been
true on the original project list.

c¢. A workshop of all project counselors was called on October 29, 1966,

in order to:
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d.

f.

h.

1. review the criteria to be used. The items of persistence,
academic achievement, goal motivation, attitude change toward
counseling and counselor evaluation were agreed upon.

2, develop procedural steps for reaching the 391 students
who had not returned, many of whom had left without completing
a terminal questionnaire.

3. discuss and develop the counselor evaluation sheet to be
used later in the year.

A form was developed to be used to record the pertinent data

(64 1tems) for each of the students to be studied - project and

control. (See Appendix C-1.)

The general design and statistical analysis of covariance was

discurised with several experts including: Mr. Tashnovian,

California State Department of Education, Office of Research,

and Dr. Frank Pearce, Research Director at College of San Mateo.

Mrs. Margaret Lial, a member of the mathematics faculty at the

college, was employed as the statistical consultant for the project.

Mrs. Virginia Smith was employed as the data processing consultant

and programmer for the project.

Contacted each student, both project and control who was enrolled

during the spring of 1967 (fourth semester) and asked him to complete

form #7. (See Appendix A-7.) 'The percent of return for this group
was 90%. Contacted each student, both project and control, who

had withdrawn prior to the spring of 1967 and asked him to return

form #6. (See Appendix A-6.) The percent of return for this group
was 43%. The total percent of return for the project group was

64%, for the control group, 62%.

10
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k.

Called a second workshop of counselors during May, 1967, to bring
them up to date on the progress being made on the data collection
and to develop a common criteria for the”completion of the counselor
evaluation forms.

During June the project director, statistician and data processing
consultant met several times to develop the coding for each of the
five criteria to be used. Refer to pages 19-28.

All of the data for the project students was completed by July 1,
1967, with the exception of noting the students who returned for

a fifth semester of enrollment, and the cards were key punched
during August.

An additional small grant for the 1967-68 school year (see Appendix

D-3) made it possible to complete the data for the fifth semester project

enrollees. This included:

1) contact the rest of the control students
2) finish the data collection on these additional students
3) key punch this information

When all of the data had been collected in early December, the

program which had been prepared for the IBM 1620 was run for the first

time only to discover that it would have to be transferred to the IBM 360

in order to utilize equipment with a larger storage unit.

The program was finally completed in early February, 1968. The

last workshop of the project counselors was called on February 22, 1968,

to review the statistical analysis with them and to get their reactions

to the tentative report which had been prepared by the director and

the two consultants. See page 64 for final conclusions.

11
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When the first application was submitted in 4April, 1965, there were
twenty-two counselors on the college staff. Thirteen held pupil personnel

credentials, two had completed the new designated services credential,

and the seven who held a provisional credential were in the final stages

of completion. By April, 1967, when the last application was filed, ten
counselors had been added to the staff and all thirty-one held cleared
credentials; 4 were the new Designated Services Credential and 27 were the
General Pupil Personnel Services Credentials.

The project director asked for the interested staff members, who
felt they would have time, to volunteer for the project. Eleven offered
their services for the following year, but the working team that spring |
consisted of seven members and the director who worked many hours during
May and June of 1965. These counselors split into three teams, one to
prepare forms, one to prepare audio-visual materials for the group
orientation session, and the third to do library research. We were
fortunate that we had members on this team who had access to the
libraries at U.C. Berkeley, Sacramento State, The University of the
Pacific and the California State Library.

When the actual individual project counseling began the week of
July 16, 1965, seven of the eleven counselors wio planned to participate
in the fall were available for summer coumseling. The following week
when the group project counseling began, five of the same group continued
with an additional two very experienced counselors from the regular
staff. As has been explained earlier, the students are not formally
assigned a counselor until after they have enrolled in a psychology class.
It is very rare that the summer orientation counselor becomes the student's
permanent counselor. Of the five counselors who worked both weeks,
two became permanent group counselors, two individual counselors, and

12




one was promoted and had to be replaced by an addition to the staff
in September. Two others who worked the first week in individual
counseling were assigned to the individual team in the fall. It was
unfortunate that three of the group team members were attending school
during that summer and were unable to join the project until September.
The reactions of the five who were involved in both special
project weeks were quite interesting and varied. "No time to tell
them what they need to know" to "The students are much more aware of
the help you give them and are much more appreciative" were reactions
from the counselors working during the "individual week". While the
"group week” counselor comments were "I didn't learn the neme of a
single student" to "the questions one group member asks seem to
to answer problems many others in the group have". Several lively
discussions among the counselors developed at the end of the two
weeks related to the true function of the Junior College Counselor.
Was it to answer a student's questions or help him meke a decision =~
vhich leads directly to the student's expression of appreciation and thus
to the counselor's personal satisfaction; or was it to help the student
learn to use the resources available to him in order to be able to
answer his own questions and formulate his own decisions.
In September, the two teams of counselors had these strengths and
weaknesses -

Individual team - 6 members, 3 men and 3 women. Experience ranged

from 9 years at American River College to O years. One of the least
experienced counselors anticipated a move to the East the following year
but was very anxious to participate, so was assigned only one cless
group. The replacement for the counselor who was promoted during the

summer came to us a&s an experienced counselor from the high school level.

13
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A year later, or half way through the project, another male promotion
made it necessary to reassign about 50 students from two class groups
to one of the other men doing individual counseling. The 25 students
still remaining in the 1A class group of the counselor who moved East were
assigned to a very experienced counselor, one interested in research,
who had trénsferred to us from another locel junior college. Thus, 75
students in the individual population did not have the same counselor
for both years at American River.

One of the individual team members holds a Ph.D. in Psychology from
Ohio State University.

Group team - 5 members, 2 men and 3 women. Experience ranged from 7

yéars at American River College to 1 year as a counselor intern at American
River. All five were able to complete the two year program with students
originally assigned to them. One member of this team also holds an Ed. D.
from Indiana University and is a Certified Psychologist.

Each team met several times during the first few weeks in the fall
of '65 and less frequently thereafter to work out common procedures.
On October 29, 1966, and again in May, 1967, day long workshops were
held to develop the questionnaire to be used when students withdrew
and to develop standards by which the counselors might evaluate the
progress made by the project and control students in developing the
ability to make, and accept, responsibility for decisions.

The final reaction of the coumselors to the project are summarized

on page 33 of this report.

14




Type of problems encountered in this type of longitudinal study

1.

2.

Staff changes

a. One counselor left when husband was transferred. Counselees
assigned to an experienced counselor but one new to college.

b. One counselor was promoted to an administrative position.
Counselees assigned to one of the other project counselors -
giving him an unusually heavy assignment.

c. Both the statistician on the staff and the data processing
consultant, who had planned to assist in the project, left
the college at the beginning of the year, 1966, for new
assignments.

d. The Director was given a different assignment which meant that
daily contact with counselor participants was no longer possible
as it had been during the first year and a half of the study.

e. Former (1/2) Test Secretary used full time for the new federal-
work study program during 1965-1966 which meant that some of
the test results were late in getting back to the project
counselors during the first semester as planned - and therefore,
not as useful as had been hoped when the original planning was
done.

Data collection
The original planning called for the collection of more data than

could be stored and analyzed within the capabilities of our data

processing equipment. (IBM 1620 with 20 K). Although, we later had
access to an IBM 360 with 36 K, the size of our total group continued
to limit the factors which could be included in an analysis of

covariance study.

15
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gggerimental Design & Statistical Analysis
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The object of the project was to determine if the addition or sub-
stitution of group counseling processes at the junior ccllege level is
more or less effective than individual counseling.

The experiment was designed so that six major groups or 13 sub groups
of randomly selected students were to be exposed t> ome of three methods
of counseling for a period of two years (or until they withdrew from
college). The three methods of counseling used were individual, group or
combination of individual and group as used with the control students. At
the conclusion of this period of time each group was to be rated on five
criteria, and comparisons between the groups were to be made by the use
of the analysis of covariance.

Experimental Design

Groups Treatment Observations
Major Sub
1 1 Inl-1A-E Ind. Counseling P AA GM AC CE
2 In2-1A-1 Ind. Counseling for each sub group
11 3 Gl-1A-E Group Counseling
4 G2 -1A-1L Group Counseling
I11 5 In3 -50~-E Ind. Counseling P AA GM AC CE
6 In4 - 50 -1L Ind. Counseling for each sub group
v 7 G3 -50-E Group Counseling
8 G4 -50-1L Group Counseling
9 Sub group 6
plus Psych A Ind. Counseling P AA GM AC CE
10 Sub group 8
plus Psych A Group Counseling P AA GM AC CE
\ 11 C1 - 1A Reg. Counseling P AA GM CE
for each sub group
Vi 12 C2 - 50 Reg. Counseling

13 Sub group 12 Reg. Counseling
plus Psych A

——




Eggerimental Design Legend

G - Students counseled by group
method

1 - Students counseled by
individual method

C - Students used for control
1A -~ Students eligible for
Psychn. 1A or transfer

programs

50 - Students eligible for
Psych. 50 or programs
not intended for transfer

Early - Students preregistered
in July

Late -- Students preregistered

in September

to internal validity:

no problem.

Maturation - All beginning stucent
of maturation in simi

Criteria Symbols

P = Persistence

AA = Academic Achievement
GM = Goal Motivation

AC = Attitude change on part
of student

CE = Counselor evaluation of
student's growth in
self understanding

The general design was checked againat the following possible threats

History - Same period of time - no problem

s - g0 can assume same level
lar groups when randomly selected,
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Testing - No formalized tests to be compared as part of final
results.

Instrumentation - Students in project groups were aware that they
were "special.” This effect would be nullified when

comparing group counseled with jndividually counseled
students - but would be one of the factors noted vhen
compering experimental with control groups.

Statistical Regression - This is not a problem as no comparison
is to be made between earlier and later statisticel

information.

Selection - Students were assigned to major groups by random
methods.

Experimental Mortality - One of the criteria to be studied is
persistence. Therefore, "drop outs" are a part of the
study. The original numbers in each group were felt
to be sufficiently lerge that the finel results would
not be affected significantly by experimental mortality.

Inner-action affects of selection with other variables - None
anticipated with groups chosen by random method.

Statistical Analysis of the Data

Sl A bbbk oo oo sl M G il e o

The primary means of analysis was through use of the enalysis of
covariance. This procedure was used to jsolate each factor or criteria,
from the effect of the other fuur factors. The analysis of covariance
procedure is used to determine whether emong the set of groups there
are means which differ significantly. The test takes into consideration
all the sample mesns together rather than two by two. Analysis of covar-
iance involves estimating the standerd deviation of the population by
two methods, one using each variate and one using the group means &s
the variste, and then comparing these estimates. With the null hypothesis
that all groups are taken from the same population, the standard deviation
should be the same in each estimate. The ratio of the two estimates
should be close to 1.0. If the means actually differ significantly,
the estimate which involves use of the means as variates will be greater
than the estimste using all the variates. In this case, the ratio will
be greater than 1.0. A one-tailed F-test was used to determine signifi-

cent difference since only F-ratios greater than 1.0 were of interest.
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The results were significant for all combinations of factors and
groups at the ome percent level. The T Test was then used to identify
those pairs of means, adjusted by the covariance analysis, which dif-
fered significantly. A two-tailed T Test at the 10% level, 5% at each
tail, was used. (Refer to: F Test - Table D reprinted by permission from

G.W. Snedecor - Statistical Methods, Fifth Edition, pages 246 to 249,

lowa State College Press, Ames, Iowa,1956. T Test - Table B abridged
from Table 3 of R.A. Fisher and F. Yates, Statistical Tables for
Biological, Agricultural and Mzdical Research, published by Oliver and
Boyd, Ltd., Edinburgh, by permission of the authors and publishers.)

In addition to the covariance analysis, means and standard
deviations were computed for each of the groups for each factor studied.
Correlations of the five factors by pairs were computed using both
estimates of variance for the total group for each factor. The only
significant correlation was between persistence and academic achievement.

Data Collection & Coding

After the criteria to be studied had been agreed upon, it was
necessary to develop a record form from which the data could be key
punched and a method of assigning values to each factor.

The following pages show (1) a description of the items which
were recorded, the card columns needed, and where the information for
each student could be located. (2) The method of coding for each
criteria factor. See Appendix C-1 for a sample sheet of recorded

information.
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11.
12.
13.
1k,
15.

16.
17.
18.
19.

20.

21.
22.
23.
2k,
25.
26.
27.

28.
29.

30.
31.

I'’EMS NEEDED FOR NDEA COUNSELING PROJECT

Description

Consecutive Number

Number Semesters Enrolled

Cum. Units Caompleted
(w/deciral)

First w/d semester code

First w/d reason

Second w/d semester code

Second w/d reason

First left at end of term

First reason for leaving

Second left at end of term
Second reason for leaving

Card Columns
Needed.

Where Information Found

First re-entry semester code
Second re-entry semester code

Standing each semester
Cum. Units Attempted
(w/decimal)

Cum. grade points earned (")

SCAT Verbal scores
SCAT Quantative scores
Stated major at entry

Major realistic or

unrealistic
Change in attitude
Group Code

Beginning Counselor Code
New Counselor Code

Sex

Birthdate

Cum. GPA

Stated major at end
Realistic or unrealistic

Current Status
Counselor Eveluation
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Computer Assigned
Permanent Record

Permanent Record

Permanent Record

Student Folder

Permanent Record

Student Folder

Permenent Record

Terminal Form or Questionnaire
Permanent Record

Terminal Form or Questionnaire
Permanent Record

Permanent Record

Permanent Record

Permanent Record

Permanent Record

Application or Student Folder

Application or Student Folder

Fall, 1965, Majors listing
or student's first appli-
cation in folder

Research Analyst Determination

Counselor Determination

Entry Form

Fall, 1965, Counselor List

Spring, 1967, Counselor List

Application

Entry Form

Computed and stored in
Computer

Questionnaire or permanent
record

Research Analyst Determination

Questionnaire
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NDEA COUNSELING PROJECT
CARD FORMAT
Card Columns Description

1-14 Consecutive Number Computer Assigned
5 -6 Group Code KP
T-11 Birthdate KP
12 Number Semesters Enrolled KP
13 - 15 Total Units Attempted KP
16 - 18 Total Units Completed KP
19 - 22 Total GP Earned KP
23 First Withdrawal Sem. Code Xp
2h Second Withdrawal Sem. Code KP
25 First Left End of Term Code Kp
26 Second Left End of Term Code KP
27 First Re-entry Semester Code KP
28 Second Re-entry Semester Code KP
29 - 33 Standing Code Each Semester KP
34 - 35 SCAT Verbal Score KP
36 - 37 SCAT Quant. Score KP ’
38 Sex KP
39 - 40 Beginning Counselor Code KP
bl - b2 End Counselor Code ~ KP
43 - 46 First Withdrawal Reason Code KP
L7 - 50 Second Withdrawel Reason Code KP
51 - Sk First Left Reason Code KP
55 - 58 Second Left Reason Code KP
59 - 60 Stated Major at Entry KP
61 Realistic - Unrealistic KP
62 - 63 Major at Leaving KP s
6hL Realistic or Unresalistic KP
65 Current Status KP
66 Counseling Attitude Change KP
67 Counselor Evaluation KP
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l1-14
5-6
7

8 -1
12

13 -15

16 - 18
19 - 22
23
2l
25
26
27
28
29 - 33
3L~ 35
36 - 37
38
39 - 40
bl - 42
43 - 46

E
;
]
ﬂ
:
,

L ERIC

47 - 50
51 - 54
55 - 58
59 - 60
61

62
63 - 64

Card Columns

KDEA COUNSELING FROJECT

Key Punch Instructions

Skip
Punch as Coded
Jan - Sept. 1 - 93 Oct, 0; Nov., =3 Dec. +
aunch as C?ded
]

" " (Including decimal digit, i.e., 13-punch 130;
7 1/2-punch 075)
Same as Above
Same as Above
Punch as C?ded -Skip }f Blank
[} ]

Punch as Coded
" "

" "
" L1}
" LLJ

Punch: Code 1, Col. 43; Code 2, Col. 4k; Code 3, Col. U453
Code 4, Col. 46 (Punch all "reason" codes listed)

Punch Code 1, Col. 47; Code 2, Col. 48; Code 3, Col. L9;
Code 4, Col. 50

Punch Code 1, Col. 51; Code 2, Col. 52; Code 3, Col. 53;
Code 4, Col. 54 :

Punch Code 1, Col. 55; Code 2, Col. 56; Code 3, Col. 5T;
Code 4, Col. 58

ﬁunch as nged
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FACTOR 1 = PERSISTENCE
(Card Columns - 12, 13-15, 16-18)

I. Persistence = Pl
This represents the attendance pattern and the score for
persistence was obtained as follows:

Pl = twice the number of semesters enrolled minus 1 (if with-
drawn before the end of semester) plus 1 (if returned for Sth
semester) plus a rating value - assigned as described below:

Rating Value

A. If the student left at end of semester or withdrew during a
semester, the reting value was determined by the reason for
leaving as follows:

Reasons for leaving Values Assigned
Code
a. 2h = married a = 0 value
2 = dissatisfied with The 0 rating was given for
student activities those reasons to be merely
9 = courses not available excuses and which were such
l = dissatisfied with self that a student could have
3 = dissatisfied with made some effort or arrange-
counseling ment to overcome.
4 = dissatisfied with
instruction
b. 5 = transpo-tation problems: b = 1 value
25 = lack of finances The 1 rating was given for
27 = other those reasons which were
"unknown factors" to the
evaluator.
c. 6 = accepted full-time ¢c = 2 value
enrployment The 2 rating was given for
T = changed vocational goals those reasons which indicated
8 = military service-vol- a decision on the part of the
unteered student to change original
26 = poor scholastic standing goals and therefore his course
‘ of action.
? d. 21 = moved from district d = 3 value
22 = military service~-drafted The 3 rating was given for
23 = health problems-verified those reasons which were felt

; to be beyond the control of
‘ the student.

e. 10 = transferred to another e = 4 value
school The 4 rating was given for
11 = developed Job skills those reasons vhich indicated
sought either continuation or com-
12 = earned certificate pletion of the stated goal.
13 = AA degree
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FACTOR 1 = PERSISTENCE (Continued)

B. If the student completed either 4 or 5 semesters, the rating
was determined by the current status as follows:

Current status

a. 10 = transferred to a = b value
another school
20 = completed educational
objective
21 = moved away from
district
22 = military service

I1. Persistence = P2
This represents the number of units completed. This score was

obtained as follows:
P2 = cumulated units attempted minus the cumulative units

completed.

III. P score = 30 (Pl) + P2
In order to obtain a positive P score in every case, the multiplier

of 30 was used. Maximum score = 390. Minimum score = 30.
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III.

I.

II.

FACTOR 2 - ACADEMIC ACHIEVEMENT

(Card Colurns - 19-22, 29-33)
Academic Achievement = GPA as indicated in data

Academic Standing Score = AS
A. This represents the academic standing and wes obtained as follows:

AS = lst semester rating plus 2nd semester rating plus 3:rd semester
rating plus Lth semester rating (ratings determined as indicated
below) plus bonus of 1 if standing was 1, 2, or 3 in the first

semester becoming 0 in the second semester.

B. Semester Standing Rating
1 0 2
l, 2, or 3 1l
2 0, 7 2
1l
5 0
3 0, T 2
6 1
4, 5 0
h 0’7 2
6 1l
4, 5 0

The 2 rating was given to indicate that the student began the semester
in good standing (0) or was on continued probation (7) - (satisfactory
work in less than 12 units.)

The 1 rating was given to indicate that the student began the semester
on provation (1, 2, 3, 6) so that there was doubt as to his ability to
perform satisfactorily.

The 0 rating was given to indicate that the student had been disqualified

and readmitted. He had previously failed to perform satisfactorily.

A score = GPA + AS
Maximum score = 12. Minimum score = 1.0.
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FACTOR 3 = GOAL MOTIVATION

(Card Columns - 59-61, 62-6L4, 65)

I. Goal Motivation =~
Gl represents the realism of the goal as represented by the
major declared at admission when compared to entrance test
scores at admission -

Rating
Major within ability levels L
Major possible with effort 3
Major completion doubtful 2
Major unrealistic 1l
Mg jor undeclared 0

II. Goal Motivation -
G2 represents the realism of the goal as represented by the
major at time of completion or withdrawal.
Same rating as for Gl

IITI. Gosal Motivation -
G3 represents the degree and type of change in goal vhen
Gl is compared to G2

Change from - to Rating

1 - 4 9 The 9 rating

2 - 4 9 indicates a major

1 - 3 9 gain in realistic
goal.

2 - 3 8 The 6 rating

O - b 8 indicates a

0 - 3 8 gain in realistic
goal.

3 - 4 T The T rating

o - 2 T indicates a small

1 - 2 T gain in realistic

goal.

The 6 rating
indicates a real-
istic goal with no
change noted.

|
COWw¥FE
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The 4 rating
indicates an
unrealistic goal
or no goal at all.
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FACTOR 3 = GOAL MOTIVATION (Continued)

Change from - to Rating

L - 3 3 The 3 rating indicates

3 - 2 3 a small loss in realism
of goal.

2 - 1 2 The 2 rating indicates

Y} - 2 2 a lerger loss in reelism

3 - 1 2 of goal.

Ly - 1 1 The 1 rating indicates a

0O - 1 1l change from no stated

goal - or a realistic
goel - to an unrealistic
one.

IV. Goal Motivation -
Gl represents the degree of accomplishment of the goal and was
obtained from the student's current status as.follows:

Current Status Rating

Code Explanation 3 The 3 rating was given to

1l Transf - State College indicate that the goal as

2 Transf - University stated was accomplished - or
3 Trensf - J. C. in process of accomplishment
Y Transf - Private or

other training
5 Working in field
10 AA degree

20 Currently enrolled -
day

21 Currently enrolled -
eve

22 Currently enrolled -
Placer

8 Mission for church 2 The 2 rating was given

12 Temporary illness to indicate an unplanned

17 Military service~- interruption rather than a
drafted change in goal.

6 Working out of field 1 The 1 rating was given to

9 Homemaker indicate a voluntary decision

27 Military service - on part of student to alter
volunteered goal.

11 Other 0 The 0 rating indiceted no

information given.
V. Goal Motivation Score =
G1+G2+G3+GlL
Maximum score = 20. Minimum score = 1.
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FACTOR 4 = ATTITUDE CHANGE TOWARD COUNSELING

(Card Columns = 66)

I. Attitude change - ATC represents the change in attitude toward
counseling from high school to college measured subjectively from
statements made by project students on a questionnaire given during
the first summer as compared to the same questions given at end of
enrollment at ARC. See sample questionnaire attached. This infor-
mation is not available on the control group.

Coding: Rating

Negaetive high school to positive AR
Positive high school to positive AR
Negative high school to negative AR
Positive high school to negative AR
No Information

OrRPMNDWF

II. ATC score = Rating Given
Maximum = b Minimum = 1
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FACTOR 5 = COUNSELOR EVALUATION

(Card Columns - 67)

I. Counselor Evaluation = CE represents the subjective evaluation by
the student's ARC counselor at the end of the two-year study.

Coding Rating
Was quite immature in ability p

to meke meaningful personal decisions
when he entered ARC, but has grown

in his ebility to make, and take
responsibility for personal decisions.

Was able to meke meaningful personal L
decisions when he entered ARC, but no
longer needs reassurance about them.

Was very mature in ability to make 3
meaningful personel decisions vwhen

he entered ARC and has continued to

grow in this regard as his knowledge

end experience have grown.

Was able to make meaningful personal 2
decisions when he entered ARC, but needed

reassurance that his choices were acceptable -

and still does.

Was very mature in ability to meke 2
meaningful personal decisions when he

entered ARC, but has made no noticeable

growth in this aree since matriculation.

Was quite mature in ability to make 1l
meaningful personal decisions when he

entered ARC and continues to be

immature in this regard.

Counselor did not know student 0
well enough to evaluate on above.

II. CE score = rating given
Maximum = b Minimum = 1
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RESULTS

A. Student Reaction to Summer Counseling Experience

On the first day of class in September, the project students in
attendance were asked to complete a short check sheet (12 main questions)
relating to the way they felt about the counseling experience they had
hed in mid July. The check sheets were turned in unsigned, but color
coded so that the responses of the students who had had group or indivi-
dual counseling might be separated.

Of the original T20 students scheduled in July, 682 had completed the
summer counseling. Of this number TO did not complete registration (35
group and 35 individual), en additional 6 went into honors classes, were
unsble to schedule a "project" psychology class, or were not present the
first day of class.

The responses tabulated included 269 from group counseled students
and 287 from individually counseled students. The results reported in

percentages follow:

Part 1 ° Yes ' ° No ' ﬂzswer
1. Use AR catalog 89.4 73.5 10.6 26.5
2. Use schedule 86.0 69.4 14.0 30.6
3. Imp. of prerequisites T4.3 68.0 25.7 32.0
4. Graduation requirements 55.7 48.1 Wh.3 51.9
5. Mej. req. transfer 56.7 56.5 43.3 43.5
6. Diff-req. and elective 70.4 75.9 29.6 2Lh.1
7. Locate classroom 86.L Th.9 13.6  25.1
Part 11
8. In appropriate course 87.0 86.4 13.0 11.0 2.6
9. OCreater difficulty 68.9 65.9 31.1 31.1 3.0

than high school
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Part I1Il Group Individual No Answer

10. Sources most helpful in planning

program
AR catalog 44,0
i year catalog 2.8
Friend 15.75
Orientation lecture L2
Discussion with AR counselor 27.3
Discussion with h/s counselor 2.8

F Other 3.15

Part IV

11. Seek help if problem arises

Counselor 92.5

Priest or minister 0.0

Depend on problem .Th

Friend or former AR student 3.7

Parents 1.94

Don't know 1.12
Part V

12. Rate the pre-registration counselor (check two)

Friendly 32.3
Unfriendly 1.16
Interested 13.7
Indifferent 7.7
Busy 13.3
Helpful 19.9
Knowledgesable 9.2
Lacked informetion 2.Th
No tally 0.0
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33.08

2.23
12.6

1.85

43.59

2.58 .37
3.70

81.6

.Th
3.6
2.7

11.0

32.L

1k.9
5.4
9.5

20.4
6.29

2.k

7.98




Part I. As might have been expected more of the students who
had gone through the group process felt that they had a better under-
standing of the college tools, catalog and schedule, understood the
importance of prerequisites and ARC graduation requirements, and hed
a better understanding of the campus itself. No difference was shown in
their understanding of the major requirements for the transfer school
they planned to attend, while the students counseled individually
seemed to have a slightly better grasp of the difference between a
"required" and an "elective" course.

Part II. The similarity of responsesin Part II would seem to indi-
cate that both groups felt equally pleased with their class schedules and
were equally concerned about the difference in difficulty between high
school and college courses. In other words, the students in both groups
were from the same student population and the differences in their re-
sponses reflected a real difference in their attitude toward counseling -
not a difference in the kind of students responding in each group.

Part III. The "group" students relied more heavily on the American
River catalog and other sources while the "individual" students found the
counselor the most helpful agent in planning the class program. Agein the
question arises, is the function of counseling to help the student learn
to help himself - <r to rely upon others to help him.

Part IV. Although the "group” students indicate that they had hed
less help from the counselors in the schedule planning session than the
"individual” students, a larger percentage of them indicated they would
seek help frcm a counselor if a problem arose. The group experience in
the summer then did not discourage the use of future counselor help when
needed.

Part V. Student reaction to counselors varied little from group

to individuel counseling. The group students felt their counselors were
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B.

a bit more knowledgeable while many more individual students, on this

item as on other questions, expressed no opinion.

In conclusion, if one were to depend solely upon the reaction of the

students, the group program for pre-registration counseling is a more
effective means of imparting information than is individual counseling.
And more importent, the use of groups in this way does not give the
student the feeling that the counselor should not be sought out for help
if and when the need arises.

Counselor Reaction

On June 7, 1967, the project counselors were asked to react to a
few questions end invited to comment in general about their reaction
to the two-year experience which they were completing.

In answer to the question "were you sble to maintain the group
or individual counseling procedure for the students who started on
the project in the fall of 1965?" all five of the individual counselors
replied in the affirmative. Three of the group counselors answered
yes, but two felt they had had some difficulty, especially toward the
end of the second year. The two major problems listed were a lack of
time in which to schedule groups and the fact that when "group" students
made individual appointments it wasn't always possible to see them
except as individuals. A few students refused to Join counselor groups
after the first semester except for scheduling purposes.

When asked "what were some of the major difficulties or frustra-
tions encountered during the last two years with your project group?"
the group counselor responses included--difficult to encourage individual
problem solving in a group situation and harder to use test profiles in
group situation than when working with en individual student. The
individual counselors felt they have been quite restricted, especially

during the first semester, when they had the students in class and could
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not follow the usual group procedures or recommend group programs which
they have become accustomed to using.

The question "do you feel that the counseling method you were using
aided or hindered your relationships with your project students ~ as
compared to the combined methods used with your other counselors?"
evoked a "No" answer from two indtvidual counselors while the other
three felt that the relationship could have been better if some group
work had been possible. Three of the group counselors, on the other
hand, said they felt the group techniques had enhanced the relationship,
while two felt they could have strengthened the relationship through
individual counseling.

The final question: "Following this experience, would you

recommend that we:

Answers from

G.C. I. C.
Work toward more group work 3 2
Work toward more individual work 1 0
Continue as at present 1 3

(combined methods)

Comments from group counselors included:

"Doing mostly individual counseling before the project, I can
see some real advantages in both methods and will use both in the
future."

"Although, I do mot think straight group counseling would work
well for me, it has a great many advantages - counselees move faster
into assistance from each other."

Comments from individual counselors included:

"May experiment with a few group schedule planning sessions in

the future."
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"I velieve that having group type participation in class

(psychology) encourages more self-referrals and esteblishes better
initial rapport between student and counselor. It seemed to me
thet fewer of the counselees in the experimental grovp voiuntarily
sought counseling then was true of my other counselees who had some
group activity in class.”

"Neither individual counseling nor group counseling by itself
meets the needs of the student. Counseling at times can be done more
effectively in groups and will promote social and personal interaction

vhich individual counseling might not attain."”
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C. Analysis of Covariance Tables

In order to determine what significence, if any, existed
between the students counseled by group procedures and those counseled
by individual procedures, the date processing program was written
so that each of the thirteen groups could be compared individually
with each other with each of the five factors isolated.

The 21 tsbles on peges 37 to 57 show these comparisons.
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Covariance Table #1

Psych 1A (1) Early Individual Counseling compared with Psych 1A (3)
Early Group Counseling:
i
' gig. Not Sig. {
Difference Difference
Required for Actual Required for Actual
Factors Significance Difference Significance Difference
l - 2 11.53 7087
1 - 3 16036 2.86
i - b 16.07 14,07
2 -1 0.34 -0.21
2 - 3 0.47 -0.18
2 - b 0.’47 0.17
3 - 1 0.50 0.25 »
3 - U  0.52° 0.hk
3 - 5 0052 0.27
b - 1 0.19 -0.32
h - 2 0019 '°°28
h - 3 0019 "0032
h - S 0019 "0032
5 - 1 0028 0023
5 - 2 0028 0027
5 - 3 0.29 0.2k4
5 - h 0029 0031
Factor Legend Surmery of A Coveriance
l= Persistence When ettitude change is adjusted
2= Academic Achievement for all other factors, the students
3= Goal Motivation counseled by the group method show
h = Attitude Change a greater positive change of at-
5= Counselor Evaluation titude than did those counseled by
the individual method.
Counselor evaluation for the
{individually counseled student is
significantly higher when adjusted
for attitude change.
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Covariance Table #2
Psych 1A (2) Late-Individual Counseling compared with Psych 1A (4)
Late Group Counseling:
Sig. Not Sig.
Difference Difference
Required for Actual Required for Actual
Factors Significance Difference Significance Difference
1 -2 15.55 13.03 ;
1 - 3 22,07 17.99 |
1 - h 21068 23078
1l - 5 22.1h 2T7.55 |
2 - 1 0.46 -0.22
2 - 4 0.64 0.35%
2 - 5 0.65 C.hT
3 - 1 0068 -0.29
3 - UL 0.69 -0.02
3 - 5 0.71 -0.06
’4 - 1 0025 "'0031
L - 2 0.25 -0.26
: Yy - 3 0.26 -0.23
h - 5 0.27 -0019
5 - l 0038 -0.7'4
5 -« 2 0.38 -0.68
5 - 3 0039 -0065
5 - h 0039 -0061
Summary of A Covariance
Factor Legend When persistence 1s adjusted for
attitude change end counselor evel-
1 = Persistence uation, the individually counseled
2 = Academic Achievement students show a greater persistence
3 = Goal Motivation than do the group counseled students.
4 = Attitude Change Group counseled students shovw a
5 = Counselor Evaluation significently greater positive at-
, titude change when adjusted for per-
; sistence and academic achievement.
They also show & significently higher
counselor evaluation when edjusted
28 for all other factors.




Covariance Table #3

Psych 50 (5) Barly Individual Counseling compared with Psych 50'(7)
Early CGroup Counseling:

Sig. Not Sig.
Difference Difference
Required for Actual Required for Actual

Factors Significence Difference Significance Difference

andibgs

1-2 17.29 L.h2
1-3 2L.55 12.94
1 -4 24.11 12.73
1-5 2k .62 -2.19
2-1 0.51 0.18
2 -3 0.71 0.37
2 - bk 0.7l 0.39
2-5 0.72 -0.05
3=-1 0.75 «~ 0451
3-2 0.Th 0.47
3«U 0.77 0.57
3-5 0.79 0.53
h - 1 0.28 : 0.15
h -2 0.28 0.15
4 ~ 3 0.29 0.18
b -5  0.29 0.12
5 -1 0.42 ].22
5 - 2 0.42 1.22
5-3 0.Lk 1.29
5 - 4 0.hk 1.27
Factor Legend ) Sumary of A Covariance
1 = Persistence The individually counseled students
2 = Academic Achievement show a significantly higher counselor
i : g::itﬁgziz:::;: :::ig::fon when edjusted for all other
5 = Counselor Evaluation 39
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Covariance Table #b4

" Psych 50 (6) Late Individual Counseling compared with Psych 50 (8)
Late Group Counseling.

Sig. Not Sig.

Difference Difference

Required for Actual Required for Actual
Factors Significance Difference Significance Difference
1-4 37.16 12.92
1-5 37-95 -6.49
2 - 1 0078 0035
2 - L 1.09 0.71
2 - 5 1011 0013
3 - l 1016 -0003
3-2 1.1k -0.16
3«4 1.19 0.16
h - 1 00"’3 -003h
h - 2 0.43 -0.38 .
h - 5 0.‘46 -0037
s - l 0065 0057
5 -2 0.65 0.52
5« 3 0.68 0.59
5 - ) 0.67 0.65

Factor Legend Summary of A Covariance

1l = Persistence
2 = Academic Achievement There are no significant differences
3 = Goal Motivation in these two groups when enalyzed on
4L = Attitude Change all factors.
5 = Counselor Evaluation
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Coveriance Table #5
INDIVIDUAL
Psych 1A (1) Early compared with Psych 50 (5) Early
Sig. Not Sig.
Difference Difference
Required for Actual Required for Actual
Factors Significance Difference Significance Difference
l1-3 20.5k4 -21.42
1 - h 20017 170’41
2-1 0.43 0.7k |
2 - 3 0059 "'0012
2 - h 0059 1018
2-5 0.60 1.36
3-1 0.63 3.16
3-5 0.67 3.3
h - 3 0.25 -0.49
| 5 « 2 0.35 -0.99
5=-3 0.37 -0.95
- l.' 00 "'00
> 3T ™ Summary of A Covariance
Factor Legend
The Psych 50 students show a sigaif-
1 = Persistence icantly greater attitude change eand
2 = Academic Achievement counselor evaluation than the Psych 1A
3 = Goal Motivation students. They also show & signifi-
4L = Attitude Change cantly higher persistence score when
5 = Counselor Eveluation adjusted for good motivation than do
the Psych 1A students.
The Psych 1A students show a higher
goal motivation and academic achieve-
L1 ment score than do the Psych 50 students.

L LRIC

Aruitoxt provided by Eic:
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Covariance Teble #6

Factor Legend

Persistence

Academic Achievement
Goal Motivation
Attitude Change
Counselor Evaluation

Vi &EWh-
unuun

INDIVIDUAL
Psych 1A (2) Late compared with Psych 50 (6) Late
sig. Not. Sig.
Difference Difference
Required for Actual Required for Actual
Fectors  Significance Difference Significance Difference
1202 21,12 19.75
l1-3 29.98 9.71
1-14 29.hk 21.66
l-5 30.07 45.01
2 -1 0.62 -0.25
2-3 0.87 -0.29
2 -5 0.86 0.16
2 -5 0.88 0.86
3-1 0.92 1.8k
3-2 0.90 1.96
3-4 0.95 1.97
3-5 0.96 2.21
h -1 0.34 0.16
h -2 0.3k 0.22
L -3 0.36 0.13
L -5 0.36 0.35
5-1 0.52 1.06
5 =2 0.51 -0.99
5«3 0.5k -0.99
5« b 0.53 -0.97 Summary of A Covariance

The Psych 1A students have sig-
nificantly higher goal motivation and
persistence scores when adjusted for
counselor evaluation.

The Psych 50 students have a higher
counselor evealuation when adjusted for
academic achievement, goal motivation
and attitude change.
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Covariance Table #7

INDIVIDUAL

Psych 1A (1) Early compared with Psych 1A (2) Late

Factor Significance Difference

Sig.

Difference

Required for Actual

Not. Sig.

Difference
Required for Actual
Significance Difference

1-2

l1-3

1- b 19.65
1-°5 20.06
2 -1 9.4
2-3 0.58
2 - b 0.58
2 -5 0.59
3-1 0.61
3-2 0.60
3-4 0.63
3-5 0.6l
b -1 0.23
b - 2 0.23
b -3 0.2k
b -5 0.24
5 -1 0.3k
5 - 2 0.3k
5~3 0.36
5 - b 0.36

22.17

20.65

C.61
0.76
0.99
0.9%
1.55
1.37
1.65
1.76
0.29
0.25
0.31
C.37
0.70
0.6k

0081

0.79

Wt &Ww -

Factor Legend

Persistence
Academic Achievement
Goal Motivation
Attitude Chenge
Counselor Evaluation

bys

14.09 0.51

20.00 17.26

Sumary of A Covariance

The Psych 1A early students show
a significantly higher score on all
factors except for persistence when
adjusted for academic achievement
and goel motivation. Even on these
jtems the scores favor the early
student but are not high enough to
be significant.




Covarisnce Teble #8
INDIVIDUAL

Psych 50 (5) Early compared with Psych 50 Control (12)

sig. Not. Sig.
Difference Difference
Required for Actual Required for Actual
Factors Significance Difference Significence Difference
g 1-2 14.25 33.L45
1-3 20.23 32.47
é 1-5 20.29 éh.05
é 2-1 0.k2 -0.49
2-3 0.58 0.0k
i 2-5 0.59 -0.16
3-1 0.62 1.06
3-2 0.61 1.29
3-5 0.65 1.32
5=1 0.3k4 1.1k
5 -2 0.35 1i.28
5 -3 0.36 1.31

Factor Legend

Persistence

Academic Achievenent
Goal Motivation
Attitude Change
Counselor Evaluation

A B VNI I o
itannn

Summary of A Covariance

The Psych 50 students who were early and
counseled individually shcw higher scores
in persistence, goal motivation, and in
counselor evaluation than d4id the control
students. The control group showed a
slightly higher achievement score when
adjusted for persistence.

Lh
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Covariance Table #9

INDIVIDUAL

Psych 50 (6) Late compared with Psych 50 Control (12)

Sig. Not Sig.
Difference Difference
Required for Actual Required for Actual

Factors Significance Difference Significance Difference
l-2 19.22 -0.96
l-3 27.28 -15.93
l1-5 2T.37 -18.24
2 -1 0.56 - 0.12
2 - 3 0079 "'0.55
2 - 5 0.& "'0.59
3 - 2 0.82 0.86
3 - S 0087 0.68
5 - l 0.“7 0062
5 -3 0.%9 | 0.55

Factor Legend Summary of A Covariance
1 = Persistence The only significant difference between
2 = Academic Achievement these two groups was in the area of
3 = (oal Motivation counselor evaiuation when adjusted for
4L = Attitude Change persistence.
5 = Counselor Evaluation




Covariance Table #10
GROUP_

Psych 50 (7) Early compared with Psych 50 Control (12)

Sig. Not. Sig.

Difference Difference

Required for Actuel Required for Actual
Factor Sicnificance Difference Significance Difference
l-2 1k.56 29.03
l-3 20.66 19.53
1-5 20.73 26.24
2-3 0.59 -0.3k
2-5 0.61 -0.10
3=-2 0.62 0.82
3«5 0.66 0.79
5«3 0.37 0.02

Factor Legend Summary of A Covariance
1l = Persistence The Psych 50 students, early and group
2 = Academic Achievement counseled, showed a significantly higher
3 = Goal Motivation persistence then the control group when
4 = Attitude Change adjusted for echievement and in goal
5 = Counselor Evaluation motivation wien adjusted for achievement
and counselor evaluation. The control

group shows a slightly higher achievement
score when adjusted for persistence.

L6




Covariance Table #11
GROUP
Psych 50 (8) Late compared with Psych 50 Control (12)
Sig. Not Sig.
Difference Difference
Required for Actual Required for Actual
Factors Significance [Difference Significance Difference

l-2 21.38 6.43
l1-3 30.35 -19.21
l-5 30. b4 -11.75
2 -1 0.63 -0. 47
2 -3 0.88 -0.98
2 -5 0.89 -0.72
3-1 0.93 0.87
3=-2 0.92 1.02
3-5 0.97 0.76
5=1 0.52 0.05
5 -2 0.52 0.11
5-3 0.54 -0.0k

Factor Legend

Persistence

Academic Achievement
Goal Motivation
Attitude Change
Counselor Evaluation

VI W
e aounn

Summary of A Covariance

The Psych 50 students who were late and
counseled in a group showed no significant
difference from the control group except
in goal motivation when adjusted for
persistence.

L7
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Covariance Table #12

GROUP
Psych 1A (3) Early conpared with Psych 1A (4) Late
Sig. Not. Sig.
Difference Difference
Required for Actual Required for Actual
Factors Significance Difference Significance Difference
1 -2 13.27 5.68
l1-3 18.83 32.39
1-U4 18.49 21.36
1-5 18.89 46.71
2-1 0.39 0.61
‘ 2 -3 0.5k 1.1k
é 2 -4 0.54 1.17
E 2 -5 0.55 1.63
[ 3-1 0.58 1.02
é 3=-2 0.57 0.86
3-1 0.59 1.19
3-5 0.60 1.4%
% h -1 0.21 0.31
§ Y - 2 0.21 0.27
g 4 - 3 0.22 0.39
h -5 0.23 0.49
5-1 0.32 -0.26
% 5 -2 0.32 -0.31
5 - 3 0.3k ~0.09
5 =14 0.34 -0.12
| Factor Legend Summary of A Covariance
' 1 = Persistence In all but the areas of counselor
2 = Academic Achievement evaluatiocn and persistence when adjusted
3 = Gosl Motivation for achievement, the Psych 1A early group
: 4L = Attitude Change shows significantly higher scores.
5 = Counselor Evaluation L8
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Covariance Table #13
GROUP

Psych 1A (4) Late compared with Psych 50 (8) Late

Sig. Not, Sig.
Difference Difference
Reguired for Actual Required for Actual
Factors Significance Difference Significance Difference
l-=2 22.50 -0.67
l - 3 3109’"’ -h099
1 =14 31.37 10.80
1-5 32.04 10.97
2 - l 0066 0032 ‘
2-3 0.92 -0.06
- RN 0.92 0.51
2 -5 0.94 0.51
3-1 0.98 2.09
3-14 1.01 2.1k
3-5 1.02 2.19
h - 1 0.36 0.12
b - 2 0.36 0.09
4 -3 0.38 0.03
L -5 0.39 0.16
5 =2 0.55 0.21
5«3 0.57 0.2k
5 <4 C.57 0.29
: Surmary of A Covariance
Factor Legend t When these two groups were compared, the
- goal motivation of the Psych 1A students
1 = Persistence is the only factor of which a significantl:
2 = Academic Achievement higher score is present
3 = Goal Motivation P ’
4 = Attitude Change
S = Counselor Evaluation
49
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Covariance Table #1k
GROUP
Psych 1A (3) Early compared with Psych 50 (7) Early
8ig. Not. Sig. |
Difference Difference ]
Required for Actual Required for Actual

Factors Significance Difference Significence Difference

l - 2 1"‘092 —17059

l1-3 21.18 -11.34

l1-14 20.79 15.67

l1-5 21.2h4 19.69

2 -3 0.61 0.4k

2 - h 0061 loho

2 -5 0.62 1.52

3 - 1 0065 301‘2

3 - 2 006h 3005

3 - 5 0068 3061

h = 1 0.24 0.17

h - 2 0.2k 0.0k

h - 3 0.25 0.00

h - 5 0.26 0.2k

5 =2 c.36 -0.05

; 5 -3 0.38 -0.09
5 - U 0.38 0.18
Factor Legend Summary of A Covariance
] 1 = Persistence The comparison of these two groups shcws.
? 5 = pcademic Achievement that the Psych 1A students have signifi-

3 = Goal Motivation cantly higher scores in both achievement an:

4 = Attitude Change goel motivation.

5 = Counselor Evaluation The Psych 50 students have a significantl,
higher persistence score when adjusted for
achievement.

50




il Skl e Ll SERECha i aaliel A e G A TR T AR T TR T Tl e T IR

Covariance Table /15
GROUP
Psych 1A (3) Early compared with Psych 1A Control (11)
Sig. No. Sig.
Difference Difference
Required for Actual Required for Actual
Factors Significence Difference Significance Difference
l - 3 13077 8089
2 -3 0.39 0.08
3-1 0.L42 0.51
5«1 0.2h 0.26
5 - 2 0.24 0.29
5~-3 - 0.25 0.31
Factor Legend Sumrary of A Covariance
1 = Persistence Both goal motivation and counselor
2 = Academic Achievement evaulation were significantly higher for
3 = Goal Motivation the carly Pevch 1A students counseled
4 = Attitude Change in groups as compared to the control
5 = Counselor Evaluation Psych 1A students.
)
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Coveriance Table #16
GROUP

Psych 1A (4) Late compared with Psych 1A Control (11)

Sig. Not Sig.
Difference Difference
Required for Actual Required for Actual

Factors Sisnificance Difference Significance Difference

1-2 11.52 1.96

1-3 16.35 -23.51

1-5 16.40 -37.22 ;
2 -1 0.3h4 -0.64

2 - 3 0.47 -1.05

2 -5 0.48 -1.49

3-1 0.50 -0.51 a
3-2 0.49 -0.31

3-5 0.52 -0.81

5 -1 0.28 0.53

5 = 2 0.28 0.59

5-3 0.29 0.40

Summary of A Covariance

4 Factor Legend

Counselor eveluation is significently
higher for the group counseled late
Psych 1A students, but in the arcas of
Goal Motivation persistence, goal motivation, and acadenmic

Attitude Change achievement the control students rated
Counselor Evaluation higher

Persistence
Academic¢ Achievement

WVt EWwWN -
naueunon
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Full Tt Provided by ERIC.

ERIC

Covariance Table #17

INDIVIDUAL

Psych 1A (2) Late compared with Psych 1A Control (11)

Sig.
Difference

Required for Actual
Factors Significance Difference Significance Difference

1-2 12,64
1-3
1-5
2-1 0.37
2 -3 0.52
2 -5 0.53
3-1 0.55
3-2
3-5 0.58
5 - 1
5 -2
5 - 3

14.99

-Oo 85
-0.%
-1003

-0079l

-0.8

Factor Legend

Persistence

Academic Achievement
Goal Motivation
Attitude Change
Counselor Evaluation

WV Wb
"R R

53

Not Sig.

Difference
Required for Actual

17095 '5092
17099 '9067
Oosl‘ -0050
0031 -0021
0.31 -0.08
0.32 -0025

Sumary of A Covariance

Except in the area of persistence when
adjusted for achievement, the control
students rated higher on both achievement
and goal motivation then did the group
counseled Psych 1A students.
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Covariance Table #18

INDIVIDUAL

Psych 1A (1) Early compared with Psych 1A Control (11)

Sig. Not Sig.
Difference Difference
Required for Actual Required for Actual
Factors Significance Difference Significance Difference
1-3 13.43 11.75
2-3 0.39 -0.10
2 -5 0.k0 -0.09
3-1 0.41 0.76
3~-5 0.43 0.88
5 -2 0.23 0.56
Factor Legend Sumnary of A Covariance
1 = Persistence Although there was no significent 4if-
2 = Academic Achievement ference in the actual achievement of these
3 = Goal Motivation two groups, the Psych 1A students who were
4 = Attitude Change early and counseled individually were sig-
5 = Counselor Evaluation nificantly higher in counselor evaluation,

in goal motivation, and in persistence when

adjusted for achievement.
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Psych A (9) Individual Late Counseling compared with Psych A (10)

Covariance Table #19

Group Late Counseling:

Sig.

Difference

PSYCH A

Required for Actual

Factors

1-2

1-3

1-1U

l1-5

2 -1

2 -3

2 -4

2 ~-5

3-1

3-2

3-14

3-5

b -1 0.82
b -2 0.82
L -3 0.86
4b-5 0.87
5-1 1.2
5=-2 1.24
5-3 1.29
5 - b 1.29

Significance Difference

-0.96
-1.01
-1.09
-1.1h
1.6L%
1.58
1.54
1.76

ViEWNh -

Factor Legend

Persistence

Academic Achievement
Goel Motivation
Attitude Change
Counselor Evaluation

55

The attitude change is significantly
higher for those counseled by the group
method, when adjusted for all other

factors.

The counselor evaluation is significantly
higher for those counseled by the indivi-
dual method, when adjusted for ail other

factors.

50.78
72.08
T0.T9
T72.30
1.49
2.08
2,08
2.12
2.21
2.18
2.28

2.31

Summary of A Covariance

Not Sig.
Difference

Required for

Actual
Difference

-12.79
-23.75
16.6L
-39.36
0.27
-0.38
0.87
-0.81
1.22
1.10
1.59
0.91




Covariance Table #20
PSYCH A STUDENTS

Psych A (9) Individual compared with Psych A Control (13)

Sig. Not Sig.

Difference Difference

Required for Actual Required for Actual
Factors Significance Difference Significance Difference
l1-2 4k.97 T.37
1-3 63.83 2.11
1-5 64.02 ~12.79
2-1 1.32 -0.02
2-3 1.8k -0.14
2-5 1.88 -0.53
3-1 1.96 1.25
3-2 1.93 1.27
3-5 2.0k 1.18
5=~-1 1.09 1.63
5 -2 1.09 1.65
5~ 3 1.1k 1.65

Factor lLegend

Persistence-. o
Academic Achievément
Goal Motivation
Attitude Change
Counselor Evaluation

W W
wunuwnan

Summary of A Covariance

The most significant difference between
these groups was the consistently higher
rating by the counselors of the Psych 1A
individually counseled students. It is
to be noted that these students were part
of the Psych 50 students and not identified
as Psych A students while in the project.
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Coveriance Table #21

PSYCH A STUDENTS

Psych A (10) Group compared with Psych A Control (13)

1 -

1 -

Sig.
Difference

Required for Actual
Factors Significance Difference

2

P I~ RN I . B Y B 7S B S L 7

W

Factor Legend

FEWw e
nnunau

Persistence

Academic Achievement
Goal Motivation
Attitude Change
Counsel»r Eveluation

Not Sig.
Difference
Required for Actual
Significance Difference
37.53 20.16
53.27 25.86
53.43 26.57
1.10 -0.29
1.54 -0.2h4
1.57 0.27
1.65 0.03
1.61 0.17
1.71 0.27
0.92 -0.02
0.91 0.07
0.95 0.11

Summary of A Covariance

There were no significant differences

apparent in these two groups.
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Summary Tables
A summary table has been prepared for each of the five factors

used as criterie for comparisonm - persistence, academic achievement;
goal motivation, attitude change (student's attitude about counseling),
and counselor evaluation. For each factor the M, Zor fa.ctore, and

the {_ has been computed for each group and subgroup studied.
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Summsry Table #1

PERSISTENCE FACTOR

Grovp __ Type of Counseling .X Score M T or PP &
Total POp., === 1617 327,582 202 83,908,064 105.36%
Psychology:
#
1 1A Berly  Ipdy. 199 45,975 231 12,517,774 97.93
2 1A Late Tndv. 95 18,611 195 4,570,833 101.00
1A Total  Inav., 29h  ©6b,586 219 17,008,607 101.00
l?: 1A Early Group 186 41,911 225 1},212,i72 98.54
14 Late Group 119 21,328 179 4,998,479 100.00
1A Total Group 305 63,239 207 16,210,751 101.48
ITT 5 50 Early Indv. 88 19,487 221 5,145.207 98.69
6 50 Late Indv. 41 6,809 166 1,511,293 97.67
(50 & A Lete Indvy (ko) g_,%gp (163) (1,734,832) (94.97)
50 Total Incv. 137 27,48 200 6,880,039 101..k49
v 7 50 Early Group 83 16,761 201 4,233,326 103.L4
& (50 Late Group) (32) '5,21t) (122 ) (1,133,1(8)2) ](.01.20)
50 % A Late Group 45 (1,31 162.5 1,580,787) (94.45
50 Total Group 128 24,075 188 "'5-:'811»,113 101.00
9 A Late Indv. 8 1,188 148 223,539 83.07
10 A Late roup 13 2,103 162 Lok ,685 89.66
v 11 1A Control 503 105,751 210 28,166,480 109.09
VI 12 50 Control 220 38,45k 17k 8,946,129  102.00
(50 & A Control)(250)  (42,hh9)  (160.8) (9,750,734}  (83.55)
13 A Control 30 3,995 133 80k,605 97.21
*This figure is high due to the formuls used for coding which was
arranged so that no score would be less than zero.
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Sunmary Table #2

ACADEMIC ACHIEVEMENT FACTOR

Group Type of Counseling N Score M 1{9;7AA2 4
Total Pop, ====ew=- 1617 10.722 6.63 86,515 3.0
Psychology:
Group_#
1 1A Early Indv. 199 1,470 2.38 1%,666
2 1A Late Indv. 95 571 .01 3393
1A Totel  Indv. 29k 2,041 6.90 17,059
3 1A Barly Group 186 1,396 T.L7 12,030
4 1A Late Group 119 698 5.86 5,326
1A Total Group 305 2,088 6.8k 17,35
S 50 Early Indv. 88 567 6.4k 4,303
6 Sg? Late Indv.) (tl) (220) (5.62) (1,282)
0 & A Late Indv. 9 268 5.h 1,873
50 Total Indv. 137 835 6.09 6,176
7 50 Early Group 83 485 5.8k 3,541
8 (50 Late Group (32) (166) (5.12)_ (1,118)
50 & & Late Group) 15) 228 5.0 1,520
50 Total Group 128 713 5.57 5,061
9 A Late Indv. 8 38 k. T5 191
10 A Late Group 13 62 L.T76 402
11 1A Control 503 3,610 T.17 30,626
1 50 Control 220 1,302 5.91 9,hl6
(50 & A Control){250) (1,435)  (5.74)  (10,2L7)
i3 A Control 30 133 L.43 831




Summary Table #3

GOAL MOTIVATION FACTOR

Group Type of Counseling N Score M
Total POp ¢  Wwemthanmmamus 1617 20 ,168 12 ° h?
Psychology:
Group #
Major ;14 Berly Inav. 199 2,873 .43 42,989 2.80
i 2 1A Late Indv. _95 1,104 12.56 16,090 3,42 4
1A Total Indv. 29 5,067  13.80 59,019 3.2 |
II 3 1A Early Group 186 2,630 1k.1k 38,766 2.92
N 1A Late Group 119 1,512 12.70 20,75h 3.63
1A Total Group 305 5,152 13.58 59,520 3.29
6 50 Late Indv. k1 429 10.46 h,017 3.29
(50 & A Late Indiv.) (L9) (505)  (10.26)  (5,635) (3.15)
50 Totel Indiv. 137 1,488 10.86 17,710 3.38
] v T 50 Early Group 83 872 1C.50 9,728 2.65
8 50 Late Group 32 335 10.k6 3,667 3. 44
| (50 & A Late Group) {i5) {Lh1) (9.8) (L,785) (3.24)
50 Total Group 128 1,313 10.25 14,513 2.90
9 & Late Indv. 8 T4 9.25 718 2.03
10 A Late Group 13 106 3.15 918 2.1k
\' 11 1A Control 503 6,786 13.49 97,078 3.32
V1 12 50 Control 220 2,136 9.70 22,6u4Y 2.98
(50 & A Control)(250) (9.48)  {24,606) (2.93)
13 A Control 30 236 T.86 1,962 1.94
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Summery Teble #L

ATTITUDE CHANGE - FACTOR

Group Type of Counseling N Score M
Totel POp.,  ======= 864 1,296 1.50
Psychology:
Group #
Hador 1 1A Early Indv. 199 307 1.54
2 1iLate  Indv. 95 105 1.10
1A Total  Indv., 29k 112 1.L0
1T 3 1A Early Group 186 342 1.83 1,11k 1.63
4 1A Late Group 119 160 1.3k 510 1.58
1A Total Group 305 502 1.63 1,325 1.6k
111 5 50 Early Indv. 88 159 1.80 933 1.69
6 (50 Late Indv.) (hl) (3h .82 11k l.t?)
50 & A Late Indv. ko 37) (.75) 123 (1.1
50 Total  Inav. 137 196 1.13 656 1.66
v 7 50 Early  Group 83 131 1.57 435 1.67
8 50 Late Group 32 37 1.15 127 1.66
. (50 & A Late Group) (b45)  (55) (1.22) (183) (1.62)
F 50 Total Group 128 18 1.45 618 1.66
; 9 A Late Indv. 8 3 « 37 9 ).00
10 A Late Group 13 18 1.38 56 1.5k

No Control
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COUNSELOR EVALUATION - FACTOR

Sumeary Table #5

Group Type of Counseling N Score M ZE;of CE? 5r’~
Total Pop, ===—=m== 1617 L ,617 2.85 18,3L47 1.82
Psychology:
Group #
1 1A Early Indv. 199 637 3.20 2,599
2 1A Late  Indv. _2% 221 2,32 813
JA Total Indév. 29 3858 2.92 3,412
. 3 1A Barly  Group 186 548 2.9h4 2,116
L 14 Late Group 119 355 2.98 1,379
1A Total Group 305 903 2.96 3,495
5 50 Early Indv. 88 355 4.03 1,635
6 50 Late Indv. L1 133 3.2k 581
(50 & A Late Indv.) (49) (169) (3.45) (757)
50 Total Indv. 137 525 3.02 2,392
T 50 Early Group 83 226 2.72 834
8 50 Late Group 32 85 2.65 341
(50 & A Lete Group) (45) (123) (2.72) (495)
50 Total Group 128 349 2.73 1,329
6 A Late Indv. 3 36 }.50 176
i0 A Late Group 13 38 2.92 154
11 1A Control S03 1,312 2.60 5,100
12 50 Control 220 587 2.66 2,275
(50 & A Control)(250) (671) (2.68) (2,619)
13 A Control 30 8L 2.80 34l




GENERAL CONCLUSIONS

Based Upon Analysis of Covariance

The Psyck 1A students who entered the project during the summer

of 1965 (early) and were counseled by individual techniques until they
left American River were rated higher by the counselors in their growth
towerd maturity than were those counseled by group techniques. bid

the counselors feel they knew these students better, therefore could
rate them more highly?

The students counseled by group methods showed a greater positive
change of attitude about counseling than did those counseled by indi-
vidual methods.

As there was no difference between these two groups on persistence,
academic achievement, end goal motivation the only conclusion which
can be drawm is that for Psychology 1A students it mekes no difference
whether they are counseled individually or in groups.

However, it is to be noted that differences do become apperent when
either of the project groups is compared with the control students.

Both of the project groups - individual and group counseled - show a
higher rating in goal motivation and counselor evaluation than did the
control students. Those students counseled individually also showed a
higher persistence score when adjusted for achievenment. It would seem
then that when special attention is peid to counseling, no matter what
methods are chosen, that Psych 1A students can benefit.

The Psych 50 students who entered the project during the summer of
1965 (early) and were counseled by individual methods were slso rated
higher by the counselors in their growth toward maturity. There were
no other differences noted between the group and individually counseled

students.
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However, when the Psych 50 students who were counseled individuvally
were compared to the Psych 50 control students, they showed higher scores
in persistence, goal motivation, end counselor evaluation of growth
toward maturity. Those counseled by group methods also showed similarly
high scores in persistence end goal motivation. The control students,
when compared to both project groups, hed slightly higher achievement
scores.

Again the special attention through counseling given to both
Psych 50 project groups, irrespective of method, brought about increased
goal motivation, growth toward meturity end in persistence.

Based Uvon Means and Standard Levistions

Both Psych 1A and Psych 50 students counseled by individusal
techniques show higher means and smaller standard deviations on
persistence than do the students counseled by group methods, but both
project groups show higher means and smaller standard deviation scores
than do the control groups.

On academic achievement the group counseled Psych 1A students
show & higher mean end smaller standard deviation score than do those
counseled by individual methods while the opposite is true for the
Psych 50 students. Both Psych 1A project groups achieved better
academicelly than the control group. This was not true however of the
Psych 50 students where the group counseled project students did not
reach the achievement level of the control students. This strongly
suggests that students of lower ability or less adeauate backgrounds

upon admission to college need more individual assistance if they are to

meet the academic stendards of the college.




Goal Motivation

As was true for persistance, the Psych 1A and Psych 50 project
groups had higher means than did the control students of like ability -
with the exception of the standerd deviation for the individually coun-
seled Psych 50 students, the standard deviations were also smaller when
compared to the control.

Attitude Change

There wes no information available on the control studeuts on this
item so the comparisons are between the project groups only. The Psych
1A group counseled shows a greater change in favorable attitude toward
counseling “han did the students counseied individually. However, Just
the opposite was true for the Psych 50 students. This again suggests
that the general ability level of the student may indicate the type of
counseling to be used.

Counselor Fvaluation

The evaluetions of the counselors concerning the growth in maturity
of the students was much higher in each case for the students counseled
individuslly - yet it is to be noted that they also gave slightly higher
ratings to the group counseled students than to the control students.

The higher the mean in each case, the smaller the stendard deviation
indicating a consistency on the part of the counselors. It is slso to
be noted that the changes were in direct relationship to the ability
jevels of the students when they entered. The students with less cbility
at sdmission received the highest ratings in growth toward maturity &as

seen by the counselors.
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Specific Recommendations

1.

3.

Every effort be made to continue to provide as much counseling time
as possible for all studeats. When more counseling time is provided,
irrespective of methods, geins are found in persistence, academic
ach;i.eveznent, goal motivation, attitude regarding counseling, and

growth toward maturity as evaluated by the counselors.

More staff time be devoted to training and planning for the develop-
ment of additional group counseling procedures for the Psych 1A

students.

Assignment of fewer counselees to the Psych 50 and Psych A counselors
so that more individual work becomes possible for the students who

truly need this type of assistance.

Careful study by a total college committee of the infermation which
accidentally came to light regarding the total performance of taose
students who are admitted to the college at the end of the admis-
sion period. (Called Late Students throughout this report.). It
is suggested that if these late applicants are to be accepted that

both curriculum and counseling changes must be made.
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A.

B.

D.

APPENDIXES

Forms used in Project

1.

2.

6.

7.

Given to all students who entered ARC during the two "project"
weeks in July, 1965.

Given to all studenis enrolled in the project psychology clagses.
This included the students who registered in July and in early
September.

Given to all students who preregistered in July and entered
classes in September. Refer to page 30 for summary of material.

Given to all project students who withdrew during the first
year - 1f they cleared their withdrawal through the Counseling
Center.

Rating sheet used by counselors to develop material foz Factor V
in etudy.

Questionnaire sent to all project and control students who
withdrew prior to the end of the study.

Questionnaire and conference request forn used with all project
and contrei students still registered during the Spring semester,
1967.

Letters and Conference Request form used with questionnaire

1.
2.
3.

4.

Sent to students who "disappeared" during a semester.
Sent to students who left at the conclusion of a semester.

Sent to students who withdrew through the proper channels
during a semester.

Sent to all project and control still enrolled Spring semester,
1967.

Data Processing Forms and Coding

1. Basic Data Sheet,

2. Sample of Data Processing Card.

3. Major Curriculum Fields used in Factor III - Coal Motivation.
4. Coding for change of Major used in Factor I1II.

Anplications

1. NDEA - Title V - April, 1965.

2.

3.

NDEA - Title V - February, 1966.

NDEA - Title V - February, 1967.
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American River Junior Collzage
Counseling Report 7/65

NAME

Date

pate of Birth

(last)
Sex: (circle one) M F

(first)

1. Name of high school attended

Marital Statue:

(riddle)

(month)  (day)

single married divorced widowed

(circle one)

2. Did you graduate from high school? (circle one)

3. What academic major do you intend to complege?

4. Vocational Information:

a. For what job or vocation are you preparing?

b. What jobs have you held in the past?

yes 1no

Ce. Do you intend to work while attending ARJC? (circle one) yes no

d. If your last answer was yes, at what job will you be working?

5. Parent's Education and Occupation:

(vear)

a. Circle the highest school grade completed by your father:

78 9 10 11 12 13 14 15 16 Highest degree held:

b. Circle the highest school grade completed by your mother:

789 10 11 12 13 14 15 16 Highest degree held:

c. State your father's occupation

DC NOT WRITE BELOW THLIS LINE

123456
Group

123456789
Major

12345
Matriculation Record

1234567829
Eluve Slip Record

12345
Disq. Petitions

1234567389

~ Stated Vocational Goal

123456789
Vocational Experience
(prior)

1234567389
Vocationali Experience
(concurrent)

123456789
Father's Occupation

Code #

1234561789
Subsequeat Majors

123456789
Cuuulative Status

12345
Health Grou)

123456789
{# Yealth Contacts

1234567829

Adjusted Vocational Goal

123456789
Date of Birth

S M D W
Marital Status

MFE
Sex

1234567829
High School

12345678¢
Father's Education

123456789
Mother's Education

1234561789
Extra Curricular

12345671829
Termination

TESTS: SCAT V

Q

Eng. Coop

Grad.




American River Junior College

7/65
NAME Date
{first) (last) (middle)
Sex: (circle one) M F Age Date of Birth
(month) (day) (year)
l. Do you know what your college major will be?

3.

l, ___ _yes
2. no

a. if yes, state major_
b. Why did you choese this major?

Have you attended college previously?

1. yes
2, no

o

a. 1f yes, state college attended

b. 1if yes, why did you leave?
a. ____ disqualified
b. ___ lack of finances
Co pai'ehts moved
d. ___ found employment
e. ____lack of interest
f. ____no transportation

g illness

h. marriage

i. change of personal/vocational goals
Jo mi'litary service

k. other

Type of transportation utilized at present time:
l. _____own car
2. parents
3. ____frieads

4. car pool
5. public

6. other




i,

4. Tor which of the following reasous did you decide to attend college?

1.

2.

interest in professional work
(teacher, doctor, eungineer, etc.)

interest in technical, vocational or
buciness programs. (draftsman, mechanic,
secretary, etc.)

unable to find employment

~ parents insistence

can't be successful without a college education

other

5. For which of the following reasons did you decide to attend ARJC? Check in
order of importance (1,2,3) as many as 3 items.

1,
2.
3.
4.
5.
6.
7.
8.
9.
10.

______parents live in AR district
reputation for good instruction
reputation for school spirit

e ODPOTtuRity for student activities & leadership

_____reputation for good counseling
not qualified for a 4 year school

financial reasons (nmot expensive)

course of study I want is offered.

uncertain about college major (shopping around)

other

6. 1If you had your choice would you have attended a college other than ARJC?

1.
2.

if yes, state name of college

es

L

no

7. Who has influenced your decision to attend college?
1.

_____myself
parents
teachers
counselors
adult friends

student friends

relatives

advertisements (TV, etc)

employer
other




_3- A2

Do you feel your high school has prepared you for college?
1. yes

2. no

if no, check the most appropriate items in order of importance (1,2,3).
a. poor imstruction

b. _inadequate selection of courses in
high school

c. poor counseling

d. ____ inadequate student activities

e. _____students not serious about school work
f. _____ other

Has your high school counselor given you the help you needed?

1. yes
2 o

e @

=

if yes, check the most appropriate items in order of importance (1,2,3)
a. personal problems
b. choosing a college

C. choosing a major

d. choosing 2 vocation

e. finding employment

f. scholastic problems

g. understanding myself

h. helped me stay in school
i. in making friends

3. other

if no, check the most apprcpriate items in order of importance(l,2,3)
a. I did not seek assistance
b. personality conflict

C. counselor too busy

d. counselor lacked information

e. counselor did not understand me

£. counselor did not urderstand my problem
g had no time to see ccunselor

h. counseior was a man

i. coungelor was a woman

Je counselor was too old

k. counselor was too young

1. counselor alvays told me what to do

(continued page 4)




A2

n. counselor never told me what to do

n. other

10. Whom did you rely upon most of the time for assistance during high school?
1. myself

2. parents

3. ____ principal

4. ___ dean of men/women
5. _____counselor

6. ______teacher

7. ______relative

8. ___ adult friend

9., ____ student friend
10. _____employer

1i. ___ _no one

12. other

11. Do you feel that school counselors gemerally can be of assistance?

1. yes
2. no

if yes, check the most appropriate items in order of lmportance (1,2,3)
for which you would seek assistance if a problem should come up.

a. personal problem

: b. help in course selection

¢. ___ help in selection of major
d. ___ help with study techniques
e. ____ help in selecting 4 year college or univ.
f. ____ educational problem

g. _____vocational problem

hi ____ financial problem

i. problem with parents

Jo problem with teacher

k. problem with employer

1. ____ sex problem

m. __ __religious problen

n. ____ racial problem

o. ___ _housing problem

P _____;ransportation problem

q. physical health problenm

(continued on page 5)




12.

13.

14.

15.

5=

r. ____ mental health problem

€. other

A2

Do you have a problem now for which you would like assistance?

1.
2.

yes
No

if yes, check the items for which assistance is needed:

Do you usually ieel that
1,
2.

Do vou usually feel that
1.
2,

Do you feel you will get
i.
2.

a. _____ physical health protlem

b. ____ mental health problem

c. ____ husband/wife problem

d. ____ boyfriend/girlfriend problem
e. ____ parent/guardian problem

£, _____ educational problem

g. _____vocational problem

h. _____sex problem

L. personal problem

3. _____ religious problem

k. ____racial problem

Le financial problem

™. housing preblem

n. transportation problem
o. other

older adults do not understand you?

——oyes
no

students your age 8o not understand you?

yes
no

a good education at ARJC?

yes
o

(continued on page 6)




16.

17.

if yes, check the most

a.
b.
c.
d.
e.
f.
2.
h.

-6~

A2

appropriate items in order of importance {1,2,3)

____high quality instruction

_____pood library facilities
numerous student activities

______pood classroom facilities

_____pood counseling facilities

____free time to study

_____no pressure from home

____less daily pressure from teachers
less outward pressure for attendance
wide choice of courses

_____wide choice of majors

_____high personai motivation

— other,

Do you have a definite vocational goal?

yes

1,
2.
if yes, state goal

no

What course that you have taken, do you feel has been of greatest interest

aud value?
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American River Junior College
NDEA Counseling Project $/65

COUWSELING PROJECT NUESTIONNAIRE

I. Did you feel that when you planned your program during the surmer you were

helped to understand
YES

How to use the ARJC Catalog

How to use the Schedule of Classes

The importance of prerequisites in plznning a schedule
Graduation requirements for ARJC

Major requirements for the transfer school which you
have selected

The difference between a required course and an elective
course

How to locate your class rooms — —
"II. Do you feel that the psychoclogy, English, and mathematics courses in which

you were placed are appropriate to your current level of
achievement?

Are you concerned about the greatexr difficulty of college
courses? .
III. What sources of information did vou find most helpful in planning your class
program:
CHECK ONE

ARJC Catalog
4 year college catalog

friend

orientaticn lecture

{ discussion with ARJC counselor

discussion with high school counselor

other

IV, Rate the ARJC counselor who signed vour green preregistration schedule:
CHECK TWO

Friendly
Unfriendly

Interasted

Indifferent

k' Busy
Helpful

Knowledgeable

Lacked information

V.  To whom will vou go for help if a preblem arises while you are a student
at ARJC?




American River Junior College 9/65
NDEA Terminal Questlonnaire

NAME__ DATE
(first) (last) (middle)
Sex: (cirele one) M F Age Date of Rirth

(mo., day, yr.)
1. Were you generally pleased with ARJC?

1. yes

2e no

If yes, check the appropriate items:
a. ____pre-registration counseling
b, ___ registration
¢, ____course instruction
d, :__ post-registration counseling
e, ____instructors
f. ____counselors
ge ___ students

h. facilities (student-center, iibrary,
classrooms, ete.)

i. student activities

Je other

If no, check the appropriate items that were of major concern
to you:
—___pre=-registration counseling
___registration
course instruction
____post-registration counseling
. instructors

cocunselors

students
(continued page 2)




2

h. facilities (student-center, library,
classrooms, etc.)
i. ¢° . stadent_aetivities

j ° other

2. Check the appropriate item (s) for reason (s) for withdrawal from
ARJC.
a. ___ graduation
b, ____moving away from district
ce ____military service
d. ____lack of finances
e. ____ transportation problems
f. ___disqualification
g. ___ change in vocational goals
h. ___ accepted full-time employment
i, ____courses not available
jo ___ transfer to another school
k. ___ poor instruction
1. ____poor counseling
me ____poor student activities

n., ___ other

3, Are you planning to transfer to ancther college or university?

1. yes

2e no

If yes, name college

L. Have you decided on a college major?

1. yes

2. no

If yes, state major




3=

5, Do you plan to teach school?

l. ___Yyes

2 no

If yes, what grade level?

6., Are you withdraﬁing from ARJC to work?

24 no

If yes, do you have a job?

1. yes

2. no

If yes, what kind of work?

7. Do you feel that your course work at ARJC has helped you toward

your educationsl objectives?

1. ves

2, no

8, Do you feel that your counselor has been helpful?

1. yes

2 no

If yes, check the appropriate items in which your counselor

was most helpful.
a. preplanning courses
b. help with educational problems

e¢. ___ help with vocational problems

d. ___help with finaneial problenms

e. ____help with withdrawal

f. ___help with instructors

g, ____help with marriage problems

h., ___ krelp with problems concerning boy/girl
friend {6ontinued page 4)




10,

il.

e

i. ° .7 help with family problems
je ___help with study methods

Ke other

If nc, check the appropriate items.

a. ____lacked information

b. _____lacked time

c. ____was unfriendly

d. ____was too permissive

e. ____was too authoritarian
f. ____was inconsistent

g. ____was insincere

h., ___ was not trustworthy

i. other

Did you ever seek help or advice from your counselor while at AR?

1.

24
las your counselor
needed it?

1.

2

How many units have you completed while at ARJC?

1.
2.
3.
b

5.
6.

yes
no

e Y

availeble for giving help or edvice when you

yes

no

none
"1-6
712
__13-20

2130
31-40

(continued page 5)
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7 ® 1«51-50
8 ] 51"60

9. ___ over 60
12. Were you involved in any student activities while at ARJC?

1. yes

2. Nno

If yes, please list the activities

13, Uere you involved in the work-study program while at ARJC?

1. yes

2. no

14. Were you employed off campus while attending ARJC?

1. yes

-2, no

If yes, how many hours per week did you work?

1. ____1-10
2. ___11-20
3. ___ 2130
be ____31-40

5. over 40

What kind of work did you do?

jfho was your employer?




-6

15, Was your employer sympathetic with your desire to attend college?

1. ___Yyes

2, no

16. Were your parents (husband/wife) sympathetic with your desire to
attend college?

1. ves

onsumnsnaehl

2. no




AMERICAN RIVER COLLEGE Group

Form-V NDEA Counseling Project Individual
orm Counselor Evaluation Sheet
Date

Name of Student

— 5till Enrolled

W/D Date

At the time of my last contact the above named student in my opinion:
Check mbst appropriéte statement

Was quite immature in ability to make meaningful
personal decisions vhen he entered AR and
continues to be immature in this regard,

Was quite immature in ability to make meaningful
personal decisions when he entered AR, but has
grown in his ability to make, and take
responsibility for personal decisions.

Was able to make meaningful personal decisions
when he entered ARy but needed reassurance
that his choices werc acceptable and still does,

Was able to make meaningful personal decisions
when he entered AR, but no longer needs
reassurance about then,

Was very mature in ability to make meaningful
personal decisions wvhen he entered AR, but
has made no noticeavle growth in this

area since matriculation,

Wlas very mature in akility to make meaningful
personal decisions wvhen he entered AR, hnd
has econtinued to grcw in this regard as his
knowledge and experience have grown,

Do not know student well enough to evaluate on above,

Counselor

Date




AMER|CARN RIVER COLLEGE

NAME

Sex (CIRCLE ONE) M F  AcE

.1‘
2¢

3.

4.

FORMERLY ENROLLED STUDENTS

WHEN 21D YOU LAST ATTEND ARC?

(DaTE)

CID YOU WITHORAW DURING A SEMESTER?

D1 YOU LEAVE AT END OF SEMESTER?

DATE

TATE OF BIRTH

(MoNTH, DAY, YEAR)

WILL YOU PLEASE CHECK BELOW THE REASON(S) FOR LEAVING =

‘ l [ ‘
= [ — x (2] - m o [} o >
L] L L] L ® e [ ] L ] [ ] [ 4 ]

o o = = ~
L] [ ] [ ] ] ]

XD
[ ]

LD L

o]
[ ]

MOVE3 AWAY FROM DISTRICT
MILITARY SERVICE = 3RABTED
MILITARY SERVICE e VOLUNTEERED

TRANSFERRED TO ANOTHER scnooL (_

HEALTH

MARRIED

AGCEPTED- FULL TIME EMPLOYMENT
LACK OF FINANCES
TRANSPORTATION PROBLEMS

POOR SCHOLASTIC STANDING

COMPLETED EDUCATJONAL OBJECTIVE

NAME OF SCHOOL

1e DEVELOP SKILLS FOR JOB 2o EARNED CERTIFICATE 3¢ AsAe DEGREE

CHANGED VOCATIONAL GOALS
CoURSE(S) NOT AVAILABLE
DISSATISFIED WITH INSTRUCTION

DiSSATISFIED WITH COUNSELING

DISSATISFIED WITH STUDENT ACTIVITIES

DISSATISFIED WITH BELF

OTHER

WHAT WAS YOUR MAJOR WHEN YoU LEFT ARC?

CVER




5. WHAT ARE YOU DOING NOW?

ATTEND NG SCHOOL

HOMEMARER

MILITARY SERVICE
EMPLOYED, PART TIME

EMPLOYED, FULL TIME

AS A

T

AS A

6. 70 YOU FEEL THAT THE COURSE WORKWHICH YOU TOOK AT ARC 1S HELPING YOU IN YOUR PRESENT ACTIVITY?

YES No UNCERTAIN

CETEES———ER——

7o DO YOU FEEL THAT THE COURSE WORK WHICH YOU TOOK AT ARC WILL HELP YOU [N THE FUTURE?

YES No UNCERTAIN

8, DO YOU PEEL THAT YOUR ARC COUNSELOR WAS HELPFUL TO YOU?

<

ES

[# YES, CHECK BELOW,

| FEEL THAT MY COUHSELOR WAS HELPFUL WITHS

Ao
Be
C.
Be
E.
Feo
Ge
He
le
Jo

Ke

SELECTION OF COURSES

EDUCATIONAL PROBLEMS

YOCATIOHAL PROBLEMS

FINANCIAL PROBLEMS

WITHDRAWAL

I NSTRUGTORS

MARRJAGE PROBLEMS

PROBLEMS CONCERNING BOY/GIRL FRIEND
FAMILY PROBLEMS

HELP WITH STUDY METHODS

OTHER

S8, WERE YOU GENERALLY PLEASED WiTH ARC?

YES No

10, Do YOU PLAN TO RETURN?

COMMENTS?

YES No

=

0

S ———

S ——

IF NO, CHECK BELOWs

| FEEL THAT MY COUNSELOR3:

Ae
Be
C,.
D.
E,
Fo
G
He
lo
Je

EEEREEEEN

IF YES, WHEN 7

LACKED INFORMATION

LACKED TIME

WAS UNFRIERDLY

WAS TOO PERMISSIVE

WAS T 00 AUTHORITARJAN

WAS JNCONSISTENT

WAS [NS{NCERE

WAS NOY TRUSTWORTHY

D1D NOT SEEK HELP FROM COUNSELOR

OTHER

(DATE)
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AMERTCAN RIVER COLLEGE -SURVEY 1567
CURRENTLY ENRCLLED STUDENTS

THANK YOU FOR ANSWERING THE CALL SLIPe FOR TWO YEARS WE HAYE BEEN STUDYING DIFFERENT APPROACHES YO JUNIOR
COLLEGE COUNSELING UNDER AN NDEA GRANTe WE STARYED THE STUDY WITH A GROUP OF 1800 STUDENTSo You ARE ONE

OF THE BOO WHO ARE STILL ENROLLED, THEREFORE YOUR OPINJON 1S VERY !MPORTANT TO THE CULMINATION OF THE STUDYe
WILL YOU PLEASE REACT YO THE FOLLOWING QUESTIONS? THE INFORMAT{ON WILL NOT BE PROCESSED UNTIL AFTER YOU
HAVE LEFT THE COLLEGE N JUNE,

NAME DATE

sex (CircLe oNE) M F  Ace DATE OF BIRTH

(MoNTH, DAY, YEAR)

1¢ HAVE YOU BEEN IN CONTINUOUS ENROLLMENT SINCE YOU STARTED IN SEPTEMBER, 19652 Do NOT COUNT SUMMER 166,
YES No

S

2o HAVE YOU HAD THE SAME COUNSELOR SINCE YOU STARTED IN SEPTEMBER, 18657

R
e e Y
P

YES No
3o WAS THIS COUNSELOR YOUR PSYCHOLOGY INSTRUCTOR?
YES No
4, |F YOU CHANGED COUNSELORS, WAS IT
AT YOUR REQUEST
. AT THE COUNSELOR'S REQUEST
BECAUSE COUNSELOR LEFT
OTHER
54 DO YOU FEEL THAT YOUR ARC COUNSELOR WAS HELFFUL TO YOU?
YES No
IF YES, CHECK BELOW, I# O, CHECK BELOW,
| FEEL THAT MY COUNSELOR WAS HELPFUL WITHS | FEEL THAT MY COUNSELORS
Ao SELECTION OF COURSES Aes LACKED INFORMATION

Be EDUCATIONAL PROBLEMS Be LACKED TIME

Ce VYOCATJONAL PROBLEMS Ce WAS UNFRIENDLY
De FINANCIAL PROBLEMS De WAS TOO PERMISSIVE
Eo WITHDRAWAL Ee WAS TOO AUTHORITARIAN
Fe INSTRUCTORS Fe WAS INCOHSISTENT
Ge MARRIAGE PROBLEMS Ge WAS INSINCERE
He PROBLEMS CONCERNING 60Y/GIRL FRIENOS He WAS NOT TRUSTWORTHY
{e FAMILY PROBLEMS le DID NOT SEEK HELP FROM COUNSELOR

Jo HELP WITH STUDY METHCDS Je OTHER

Ko OTHER




Bs DO YOU FEEL THAT THE COURSE WORK WHICH YOU TOOK AT ARC wWiL: HELP YOU I8 THE rprune?

YES No UNCERTAILR

To WERE YOU GENERALLY PLEASED witH ARC?
Yes No

8¢ WHAT DO YOU PLAN TO 00 NEXT YEAR?

CONTINUE AT AMERICAN RIVER COLLEGE

TRANSFER TO A 4 YEAR SCHOOL

WHICH ONE?

ENTER MILITARY SERVICE

WiicH BRANCH?

60 TO WORK

WaicH FIELD?

BECOME A HOUSEWIFE

OTHER

COMMENTS

+

rave you had the sare counselor since Fall 19¢(3?

1f not, who is your new counselor?

I

1f vou have sct been in continueus enrollrent since Fall of 1343, why did you
?

leave school?

what did you do while you were out of school?

Wwhat was your major in fall of 19657

'

Waat is your major now?

- -— - —
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AMERICAN RIVER COLLEGE

4700 COLLEGE OAK DRIVE, SACRAMENTO, CALIFORNIA 93841

KENNETH D. BOETTCHER, President

ROBERT E. ALLERTON, Dean of Student Personnel
DOUGLAS W. BURRIS, Dean of Instruction

C. MAX McDONALD, Deen of Administration

Dear :

As a former ARC student, we need your help. One of the
best ways that a college can improve its services to its
current and future students is to contact former students. We
are especially interested in the reactions of the students who
withdrew during a semester. By studying your reason for with-
drawal and how you ncw feel about your experience at ARC, we may
be able to make changes which will help other students.

Will you please take a féw minutes, complete the enclosed
survey sheet and return it to us in the enclosed envelope? All
of us will be indebted to you for your help.

Very sincerely,

(Mrs.) Lorine A. Aughinbaugh
Coordinator of Counseling and
Admissions

LAsre
Enclosures

LOS RIOS JUNIOR COLLEGE DISTRICT




AMERICAN RIVER COLLEGE

4700 COLLEGE OAK DRIVE, SACRAMENTO, CALIFORNIA 93841

Dear :

As a former ARC student, your help is needed. One of
the best ways that a college can improve its services to its
current and future students is to contact former students.

We are especially interested in students who left at the end

of a semester but who did not continue with us long enough to
graduate, Perhaps you left because you had accomplished the
goal you set out to reach when; you first registeréd, or because
you moved out of the area, or because you transferred to
another school. On the other hand, you may have left because
we were not meeting your needs. By studying your reason for
leaving, and how you now feel about your experience at ARC,

we may be able to make changes which will help other students.

Will you please take a few minutes, complete the enclosed
survey sheet and return it to us in the enclosed envelope? All
of us will be indebted to you for your help.

Very sincerely,

(Mrs.) Lorine A. Aughinbaugh
Coordinator of Counseling and
Admissions

LA:rc
Enclosures

LOS RIOS JUNIOR COLLEGE DISTRICT

KENNETH D. BOETTCHER, President

ROBERT E. ALLERTON, Dean of Student Personnel
DOUGLAS W. BURRIS, Deen of Instruction

C. MAX McDONALD, De¢an of Administration




AMERICAN RIVER COLLEGE

4700 COLLEGE OAK DRIVE, SACRAMENTO, CALIFORNIA 93841

KENNETH D. BOETTCHER, President

ROBERT E. ALLERTON, Dean of Student Personnel
DOUGLAS W. BURRIS, Desan of Instruction

C. MAX McDONALD, Dsan of Adminisiration

Dear

When vou withdrew from American River College, you were
kind enough to complete a terminal interview for us. We are

continuing to study the information which was included on the

form and would like to enlist your assistance again, We are
particularly interested in your present employment or school

activity and how you now feel about your ARC experience.

. Will you please take a few minutes to complete the en=
closed survey sheet and return it to us in the enclosed

envelope? All of us will be indebted to you for your help.

Very sincerely,

(Mrs.) Lorine A. Aughinbaugh
Coordinator of Counseling and
Admissions

LA:rc
Enclosures

LOS RIOS JUNIOR COLLEGE DISTRICT




AMERICAN RIVER COLLEGE

Mail to:
CONFERENCE REQUEST
Instructor
Period
Mey 5 1967
Student's Name Date

You sre requested to come to my office in the Administration

Building across from the Counseling desk on May , 1967.

before 4:30 p.m.

Mrs. Lorine A. Aughinbaugh
Coordinetor of Counseling &
Admissions
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MAJOR CURRICULUM FIELDS TC BE LISTLD ON

TRANSFER

Code
10
30
40
41
42
43
44
45
46
50
51
52
53
54
55
56
49
57
58
59
70

71
72
73
80
8l
82
83

84
85

01
03

04

Major

Business Administration

Engineering

Physical Education

Recreation

Medicine

lursing

Dentristry

Pharmacy

Cther

Art

English

Journalism

Dramatic Arts & wpeech

Spanish

French

German

Russian

Home Economics

Literature & Philoscphy

Music

Life ©:lence
(includes Forestry)

Mathematics

Physical Science

Earth Science (Geology)

Antrhopology

Economics

Ceography

History & Political
Science (Liberal Arts
and Zeneral Hducation)

Psychology

Soclology

Transfer = Evening

Transfer = Uadeclared
Day Part=Time
Transfer = Undaclarcd
Day full=Tine

TERIINAL

Code
11
12
13
14

15
16
17
19
20
21
22
23
48
60

61
62
63
64
65
66
67
68
69
79
74
75
76
86
87
88
33
90
91

92

93
94
95
95
98
97
02
03
04

05
06
07
08
09
00

12/66
APPLICATION FOR ADMISSION

¢ 3

Major

Bookkeeping & Accounting
Business Data Processing
General Office Training
Industrial Business
Supervision
Peal Estate
Retail lferchandising
€mrail Zusiness Management
Legal Secretary
Ceneral Secretarial
General Business
Advertising
Agri - Bus.
Recreation Leadership
Diecticien Aide
(Food Service)
Home Management
Art
Languace & Literature
lusic
Theatre Arts
Interior Design & Furnishings
Home & It's Furnishings
YModern Women
Dressmaking & Alterations
ilome Management
Life Sclence
Msth & Physical Science
Tech = Nat. Rec. Mgmt,
General Education
Cncial Sclence
Institutional Group Work
Land Surveylng
Auto Body VMechanics
Automated Electronic
Control Tech.
Electronic Communications
Tech.
Praftiug Technology
ileavy Equipment ljechanics
Fire Science
TV Servicing
lorticulture
Const. Supv. & Inspection
Terminal Evening
Term - Undecl, Day Part Time
Term = Undecl, Day Full Time
CERTIFZCATE PROGRAMS

Auto Dody

Welding

Real Estate

Industrial Supervision
Fire Science
Accounting




Rating Code

1-b
2-h
1-3

2-3
0=k
0-3

3-b
0-2
1-2

b1
3~3
4-0
3-0

1-0
2-0
0-0
2=2
1-1

b3
3-2

2-1
42
3-1

h-1
0-1

CODING FOR CHANGE OF MAJOR

Large + A rating of 9 indicates a major gain in realistic
motivation.

Medium + A rating of 8 indicates some gain in realistic
motivation

Smell + A rating of T indicates small gain in realistic
motivation

No gain + A rating of 6 indicates the individuel had and
continues to have, a reaslistic goal with no change.

No gain - A rating of 4 indicates the individual had, emd
continues to have, an unrealistiec goal or no
goel at all.

Small - A rating of 3 indicates a small loss in the
reglism of the goal.

Medium - A rating of 2 indicates e larger loss in the
realism of the goal.

Large - A rating of 1 indicates a change from no stated
goal or a realistic goel to an unrealistic goal.
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APPLICATION TO THE SUPERINTENDENT OF PUBLIC INSTRUCTICN = DIRECTOR
OF THE DEPARTMENT OF EDUCATION OF THE STATE OF CALIFORNIA FOR FUNDS
FOR GUIDANCE, COUNSELING, AND TESTING PROGRAMS ULDER THE PROVISIONS
OF TITLE V, PART A, OF THE NATIONAL DEFENSE EDUCATICN ACT OF 1958,
(PUBLIC LA/ 85-864), AS AMENDED.

Submitted ovi American River Junior Collige

Addresst 4700 College Oak Drive
Sacramento, California 95841

Telephone Number: 483=-1341

Personnels (L) Lorine A. Aughinbaugh

Coordinator of Counseling
American River Junior Coellege

(2) Lorine A, Aughinbaugh
Coordinator of Counseling
American River Junlor College

Date of Applicationt April 1, 1965
Certification and signaturec of the Chief Administrative Cfflcer!

I hereby certify that, if this application ts approved, the project
described therein with any approved amendments will be carried on in

accordance with the spectfications of the application and the
regulations contained in the Manual of Informatien and Instructions on

Applications for Funds, Titlc V-A, National Dofense Education Act of
1058 (Public Law 85+864) for the 1965=66 Fiscal Year.

Renneth Do Boattcher
Superintendent




2,0

WHEREAS, tne Congress of the Uaited States, by Title V, Part A, of
the Kational Defense iducaticn Act of 1958 (Public Law 85-864) has declared
1t to be a national responsibility to provide financial assistance to the
schools of the States in the guidance, counseling, and testing of secondary
school youth, and

WHEREAS, pursuant to said Title and Act, funds havz been made avail-
able to the State of California for reallocation to school districts and
offices of county superintendents of schools within the State in accordance
with agreements with said districts and offices for the purpose of inm-
proving and strengthening guidance, counseling, and testing services to
secondary school youth, and

WHEREAS, this governing board desires to avail itself of the op-
portunity for such financial assitance,

NOW THEREFORE, ba it resolved that Georpe A. Rice its Assicstant
Superintendent-Business is hereby zuthorized and directed to nrenare and
submit an application for particioztion in sald prograr of financial
assistance ané to prepare and submit any and all reports required by
the State of California .or the Government of the United Statcs in the
administration ¢© said¢ program, aac

BE IT FURTHER RESOLVED that said district officer is hereby authorized
and directed to expend or cause the expenditure of funds of this ditrict
for the aforesaid purpose in amounts agreed to pursuant to said program,
and in accordance with applicable Federal and State laws and regulations.

I hereby certify the foregoing to be a full, true, and correct copy
of a resolution duly adopted by the governing beard of the American River
Junior College District of California at a resularly scheduled meeting
of sald board held at American River JSunior College on June 7, 1962,

Xenneth D, Boettcher
Secretary, Goveraing Board




3.0 Guidance Program Cbjectives

3.1

The basic objective of the guidance program at American River
Junior College ‘is:.to hélp:implement the puiding philosophy
of the institution. This philosophy expresses a belief "in the
intrinsic worth of the individual" and a belief that "education
in a free soclety should provide training skills appropriate to
the individual's abiiities, and an environrent ir which to davelop
chose attitudes toward life and society which reeult in 2 higher
degree of mental, emotionzl, and social maturity."

The Board of Trustees has approved and financially supports
a guidance program which makes it possible for every studeant to
be assigned to a credentialed counselor. The responsibilities
assigned to the counselor by the Board of Trustees includz the
following?

a) Study the needs, interests, sbilities, achievements, ard
antitudes of each counselee in order to assist the college
in fulfilling its obligations to the students.

b) Inform students of the opportunities open to them in collzge
and cc anunity,

¢) Interprat test results to counselees.

d) Assist each counselee to plan a long=term program in harmeny
with his potentitalities and onportunities,

e) Prepare and keep up to date, a cumulative counseling raecord
for each counsclee.

f) Relay to instructors partinent information regarding counselees.
g) Periodlcally analyze the achievement records of each counselee
and initiate interviews, follow-up, and remedlal procedures

where appropriate.

h) Counsel with students who ccme for help with personal, social,
vocational or educational problems.

i) Cooperate in develeping an effective occupational information
service for students.

Make referral recommendations when deemed advisable.




he tremendous increase in junior collese enrollment arnd
the shortage of gqualified guldance personnel has forced many
colleges into more and more group »rocesses in wounseling, The

immediate

objective of the Armerican River guidance program is to

launch a two year study beginning in the summer of 1965 to determine
1f the addition or substitution of group processes at the junior
college level is more cr less effective than in?ividual councelins,

Metur1 to be followed:

a) Beginning irn the summer ef 1965, 10% of all new ctudents will
be prccessed and lLiandled until withdrawal or graduation by
individual counselinz oniy = this will include:

b) Also
will
with
will
will

1/2 hour individual planning session in summer
no orientation in psych classes (both 50 & 1A to be used)
po recommendation Ly counselor for

eroup counseling in
study skills
vocational selecticn
personal probtlems
These areas will be handled on an individual basis as time
peruasts,
(Psych 70 will be limited to 120 students = all other
candidates will be processed intc regular "50" classes
and provided individual counseling.)
All scheduling on individual basis.

beginning in the summer of 1965, 10% of all new students
be processed and handled until withdrawal or graduation

intensive group counseling - (Personal individual ceunseling

not be refused, if requested, but multiple counseling groups
be strongly recommended.) This will include:

orientation group

small group scheduling

orientation in psychology classes (50,1A,70 to be used)

urging toward Psych 51 and Psych 85 when neeeded.

experience of all students in 3 group sessions as part of
psychology class with strong recommendation to continue
in a multiple aroup second szmester.

c) Other 80% of students will be processed as at present.

d) Follow up of all students will be conductad for four semesters =

report and summary to be written following spring semester '67.




3.3. TFinancial assistance is needed irmediately, April-June 30, 1965

a)
b}
c)

d)

e)
£)

P

to
to
ito

Lo

to

develop the criteria for zvaluation of the proposed study,

develop the forws and questiomnairas to he used,

szlact tests, if apprepriate, to ta adm’aistered before
and arfter the group or individnel exnirvience

plan the collection, storing and ultim-2ie uvuse of data
vithin the limitations of district ewnad data proccssing
equipment,

devalop fiow clarts so that contrscl can re mafntained at
all tires of ::tudernts involved In the experimental groups,

develop *nstruction sheets and guides fur the staff members
tnvolved in the projact.




4,0 Propcsed Pvrojecc

Kiurs of Information to
e Obterined

Projunt
Proiect Activii ez Jhiecrives
a) Tevelen critaria to study Ine
for evaiuanl dividual vevsus
orouUp DProcesces
in guidance
b) Develcs forms and
questionnairas to
be used in project
¢) Selection of appro-
priate tests
d) Develop personnel data
cards for all students
in both grcps to be
machine processed
e) Develop control
charts
£) Develcp guices and

manual for =taff
participancts

P =

EE T—

No. of withiraualsy no, of
aradnates; no. of students
rea:hing goals stated at
tim: of entrence; stability
of coals; GPA'S, attitude of
stucents, etc.

At registration = at polnt
of termination = either
withdrawal or graduation

Ability, personality and
motivational tests to be
considerad

Biograrhical, achievement,
and special information

Special scheduling and
registration each semester
may be necessary for the
experimental groups.,

The success of the project
will depend upon the cou~-
pleteness of the orientation
and support of participating
staff members.




Expansion of proposed project

People to be used =

Counselors: Clerical:
Dr. Parks Whitmer Mrs. Bettie Hertzler
Mrs, Nancy Walker 1 to be employed if necessary

Mr. Jack Fledler

Miss Liallian Gallichio
Mr. Chuck Borowiak

Mr. Dick Parker

Mrs. Lorine Aughinbaugh

Time Table =

All preparatory work must be done before July 1, 1965
Summer counseling for students new te the ccllege

will begin on July 6, 1965




Current Guldance Personnel

Names of Guidance Personnel (2) (C) (D)
Ascigned to Pupil Couaselinyg Jumber of Mumber cf  Typz of
and/or Supervision of Pupil Scheduled Schadulad  Credential
Counseling Counscling Teaching
Perilods Periods
Lorire Aughinbaugh 40 .- PP - Life
Project Director
Charles Borowlak 12 5 PP = 66 (B)
Harry Cole 12 6 PP - 65 (2)
Ernest Dahl, Ed.D. 13 5 PP = 67 (B)
Jack Filedler 13 5 PP - 66 (A)
Clavence Gallacher 2 6 PP = 67 (A)
Lillian Gallichio 13 5 PP = 66 (B)
Jeanne Good, Ph.D. 13 b PP Spé5 (€)
Daa Lefkow 13 5 PP - 69 (&)
Glenn Mapes 12 6 PP = 69 (A)
Ceraldire McCracken 12 6 PP - 66 (A)
Hderbert Milikieu 12 6 PP - 65 (E)
Mary Lou lieasham 13 5 PP -~ 66 (4)
Richard Parker 13 5 PP ~ 68 (&)
Alfred Phillips 1 5 PP - 65 (D)
rlizabeth Robinson i2 & PP Sp.653(L)
Janeth Shadley 5 10 PP - 65 (D)
Will Solonon 11 7 PP - 65 {A)
Nancy Walker 12 6 PP -~ 67 (A)
Audrey Weills 12 6 PP ~ 67 (&)
Parks Whitmer, E&.D 5 10 PP - 66 (A}
Dan Lyles e 2 PP - 65 (4A)
Division Chairmaa, Psychology
TOTAL 230 124




5.2

Coungelor=student ratio

5.11

5.12
5.13

5914

fnmber of full-tire equivalent positions assigned
to counseling and/or supervision of counseling 14 2/3

Enroliment in Coliege 3861
Counselor-student ratio supported by local funds 1:270

Qualifying counselor=student ratic 11600

Clerk=studant ratic sunported by local funds only

5.2

ted

5.22

5.23

. @ B

Number of adult clerical workers naid b7 local funcs
2z 2/3

Clerk-student ratio supported by iccal funde 121453

Number of adult clerical workers paild by WDEA funds
none




Budget Summsry

1 2 3 4 5
1964+-65 Budeet Project Lceal Request.
Budpet Categories Budpet Fuads Funds
$80,880.00 Professicnal Staff $3206.00 $1033.00% $2175.0G0

Salaries Part-time Consultant 30C,00 330,00
10,542.00 Clerical Staff 525.0C 275.00 250,00
1,049.00 Test Materials 468.00 350,00 115,00
Materials
1,298.00 Test Services
$93,769,00 ] $4501.00 $1958,00% $2543,00
Project Bezinning
Total and Ending Datess April 15-June 30 Total Total Total

Budget Computation

Column 2 Colum 3 Celumn 4 Column 5

Professional Staff Salaries
435 Hours ac $5.00 per hour $3208.00 52175.00

Profescsional Staff Salaries
3 weeks of staff time (6/12-€/30) $1022.0G

IBM Consultant
2 weeks salary 300,00 300.00
Clerical Staff 525,00 250,00
2 weeks part time and
9C hcurs student hel 275.0C

Tect Materials
700 IPAT - iiATS 468.00 118,00
700 Allport=Study of Valuves:

Wrenn's Study Skills and,

Mooney Problem Check List 356.0C

%%  Addicional local funds will be expended after July 1, 1965 to cover
the professicnal, clerical, and test gservice expenditures which
will occur when the project actually starts:

Estimate Professlonal Staff

4 members = 2 weeks = $1,200,00
Clerical Staff

1 1/2 clerks = 2 weeks = 180,00
Testing Services 80.00

$1,460.60
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1,0 APPLICATION TC THE SUPCRIIITENDENT OF PUSLIC INZTPUCTION - DIRECTOR
OF THE DEPARTMENT OF EDUCATICN OF THE STATE OF CALIFORNIA FOR FUUDS
TOR GUIDANCE, COUNSELING, AND TESTING PROCRANFS UNDER THE PROVISIOLS
OF TITLE VYV, PART A, CTF T!IE NATIONAL DETENSE EDUCATION ACT OF 1958
(PUBLIC LAW 85-8064), AS AMEUDED,

Submitted by: Los Rios Junior Collegz District
Address: 2011 Arden Vay

Sacramento, Califernia 95825
Telephone Number: 927-3881

Personnel: (1) Full name, titlz and address of persons in charge
of guidance services!

A =~ Lorine Aughinbaugh, Coordinator of Counseling,
American River Junior College
4700 College Oak Drive
Sacramento 41, California

Tull name, title and address of the guidance
persons assigned te direct the Title V=A project.

A == Mrs, Lorine Aupghiabaugh
Coordinator of Counseling
Ainerican River Junior Collezge

Date of Application: February 28, 1956¢

Certification and signature of the Chief Administrative Officer:

I hereby certify that, if this application is anproved, tue project
described therein with any approved ameadments will be carried on ia
accordance with the specification of the application and the regulations
contained in the Manual of Inforrwation and Imstruction on Application
for Funds, Title V-A, Llational Defense Uducatios Act_of 1958 (Public Lar
85-864) for the 1966-67 Fiscal Year,

George A. Rice, Jr. .
Assistant Superintendent =~ Business
Los Rios Junior College District
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2,0

RESCLUTION

+as, by Title V, Parc A,
(Public Law 85-864) has
provide financial
counseling, aad
testing of youth in the elementary and sacondary schools aad junior

colleges, and

WIEREAS, the Congrzss of the vuited Sta
of the National Defense iducation fct of 1953
declared it to be a naticnal responsibility to

assistance to the schools oi thes States in the puidance,

WHEREAS, pursuant to said Title and Act, funds have been made
available to the State of Califormia for reallocation to school districts
and offices of county superintendents of schools within the State in
accordance with agreements with said districts and offices for the pur-
pose of improving and strengthening guidance, counseling, ard testing

services to the youth in these schools, aad

WHEREAS, this governing board desires to avail its2lf of the

onportunity for such financial assistance,

NOW, THERETORE, be it resolved that Ceorge A. Nice, Jr., its
Assistant Superintendent-Business, is hereby authorized aad Jirectal to
prepare and submit an anplication for narcicination in said nroeram of
£inancial assistance and to prapzre and su wit any and 211 reporcs
required by the State of Califcrnia or the Covernrent of tha Uaitad

States in the administration of said prozrar, and

BE IT TURTUER RESOLVED that said district officer is hercby
authorized and directed to expend or cause the expenditure of fuads
of this district for the aforesaild purpose in amounts agreeu tc
pursuant to said program, and in accordance with applicable Federal

and State laws and regulations.

I hereby certify the foregoing to be in full, true and correct copy
of a resolution duly adopted by the soverning board of the Los Rios
Junior College District of California at a rezularly scheduled meeting
of said board held at Sacramento, California on February 16, 1906.

tialter T, Coultas, Superintendent
Los Rios Junior College District and
Secretary, Los Rlos Junior College
District Board of Trustees




ASSURANCE OF COMPLIANCE

(Due to the passage of the Civil Richts Act of 1964,
the followlng statement must be includad with each

NDEA Title V-4 apelicaticn.)

The Assurance of Complianca with Title VI of the Civil
Rights Act of 1964, date March 10, 1965, which this

schiool district {or ccunty office) has on file ia the ¥iscal
Office, State Department of Education, applies to the

application submitted herewith. (Registratlon No. 14-8123.)

(Signed) Ceorge A. Rice, Jr.

Assistant Surerintandent=Business

_-_______—_————_

Los Ries Junior College District

February 28, 1960

Date




3,0 Guidance Prcora- Cbisctives (Jusicr Cnllage)

3.1 Broad Obiectives of Cuiiuic2 Prourams

The stated objectives of che Los Rice Junicr Collepc District counseling
and puidance program are: "Vocational, aducation, personal, anc hzalth
counseling directed toward p:arsonal efficleucy, identificaticn of
aptitudes, and self realization and realistic self=appraisal by students."
(This is an excerpt from the educational policy stateuent adopted by the
3oard of Trustees of new Los Rios Junior College District on June 30, 1965.)

The long=range objectives of the Los Rios counseling program include not
only more effective on=caipus counseling, but an increased amount of
group counseling at the high school level, and closer integration of
high school and four=year college counseling with that of the junior
colleges,

3.2 Immediate Objectives of Guidance Program for 1966-67

To develop special programs of counseling and guidance which will attract
a maximum number of high school graudates with ability to profit by
college attendance to the colleges of the Los Rios district; 2ad to
assist students to succeed, once they have eatered junior colleze, by
improved programs of counseline.

The proncsed project ceverad by this application would test new pilot
programs in the areas of group and individual counseling and specialized
counseling for probationary students; and stimulatz stenmped=up collabora=
tion with feeder high schools of the district in channelinz able but
non=college-oriented students to junior college.

A related vbjective will be the development of a large~scale nrosram of
student finéncial aid under the Zicher Education Act of 1965. W. have
applied for Federal Aid for (1) Educational Onportunity Grant, (2)

NDEA Student loan, and (3) college work study programs, and these must ba
{ntegrated with the counseling and guidance propram in 1956-67.

3.3 Soecific Objectives of the Proposed Project!

The American River Junior College study, a continuation of 2 project
assisted by an earlier NDEA grant in Spring, 1965, is aimed at testing
the efficacy of group versus individual counseling methods in comparable
groups of students. The final results will influence the future
counseling program in all collzges in the Los Ries District.

Summary ~ The specific objective of this prolect 1s?

To improve counseling methods by testing types of counselins situations
(such as individual versus groun counseling) as they actuzlly work wvith
different types of students. The proposad project has built in an
objective means of evaluatine the results obtainec (It is = continuatlon
of pilot studies financed by OEA ia the aast,)
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Relationship te ilajor Purpesss of NDEA Title V@

1)

2)

To advise students regarding cources of study, particularly in
junior college, which are best suited to their abilitles, aptitudes
and skills = the nroject involves counseling of this tyre,

To advise students az to the type of educational program they should
pursue, the voation they should train for and enter, and jcb
opportunities in various fieldsj the project involves counseling

in this areca.

The project will raise to a higher level than ever before the ability
of district counseling and guldance parsonn2l to:

1)

2)

3)

Impress on the student, both ir college and even beforz he ¢raduates
from hizh school the importance of understanding educational and
career onportunities and requirements;

Help the student to achieva 28 much as possible both in collzra and
in the develonmeant of his carzer or livalihced;

Interpret scudent needs for expanded or nodified curricula or
educacional activities,




4.0

Description of the Prcicct

A = APJC Study of Insividual verses Crour Courseling
Backgrouud

Cu April 1, 1965 an application was subnitted by Americzn River
Junior College for funds to davelop a ccunseling project which would
study individual versus group processes in guidance. A grant of $2,543
was made under Title V, Part A, of the National Defense Education Act of
1958 (Public Law 85-864).

During May aund June, 1985, staff was employed to work out the philoso~
phy, approach, staffing ,forms, etc. to be used in July when a2 two=year
study of individual versus group counseling was to be started.

The actual project began the week of July 19-23, 1965, when 360 students,
new to the college, were scheduled for half-hour individual appointments
with counselors. Purpose of the appointments was to answer students'
questions about the college and to work out suggested study 1ists for the
fall semester. The following week, July 26=30, an additional 360 students,
also new to the college and roughly conmarable in makeup to the first 360,
were scheduled for grouo orientation to the college and for group planning
of study lists. The project was organized so that those who started with
{ndividual counseling will continue with this type of assistance until
they leave or graduate, after four or five semesters. Those who started
with the group process are and will be handled as members of grouns for all
counseling activities.

During July, the 720 students were given Forms #11 and 2 (see apnendix)
to complete. The material from Form 1 was set up so that it could b2 card
punched for machine scoring., Form 2 was daveloped to ascartzin key
student attitudes particualaxly about counseling, upon entry to college.,

In September, 1965, at the time of registratien, the students in the
project were given Form 3 {ia an attenpt to get an evaluative reaction to
the counseling experience they had during July.

These sheets were not signed but were color coded so that replies
from students having had individual or group counseling could ba szparated
conveniently.

A terminal questionnaire was also given to each student as a part of
his final interview, An eifort is bein made now to reach the few
students wiho did not bother to "process out", (See Form &, Appendix)

During the first semester each student in the project was given the
following tests: California Psychological Inventory, Mooney Problem
Check List, SRA Verkszl Form, Cooperative General Culture Test, Form A,
Gordon's Survey of Interpersonal Values, Allport*Vernon-Lindzey Study
of Values, Kuder = both Vocational and Personal.




The tests are now being scored and the results returnad to the

counselors to use in either the indivicual or the group counszaling
process.

o funds were requested for the year 1965-66 for the project because

it was felt that this would be a year of data collecting. towever, a
good deal of time has been spent by the project director, and the clerical
staff in her office, in the checking of forms, adninistering and scoring
of tests, locating students, and storing of materials in nreparation for
the tabulation and statistical analysis of the data durine 1966-67.

Needs for 1966=67

Financial assistance from NDEA will be needed curing 1966-€7 to take

the following additional steps:

A.
E.
C.
D.

E.

F.

G,

Record test information and develop a test profile for each studext.
Record coursz units and grace point averages for each student,

Key punch all data in preperation for data processiag.

Work with data processing and statistical consultants to determine
most effective way of analyzing the data, to determine vhether
differences exist betwcen the two methods of counseling in terms of
successful adjustment in junior college.

Contact students who left at end of the 2nd, 3rd, and 4th semesters
to complete terminal interview information.

Conduct one Saturday workshop in the fall and one in the spring for
the counselors involved in the individual and grou» counseling,

The time spent will be compensated at the regular district extra=
duty rate.

Write a preliminary report in June, 1967, based upon data collected
and processed to date., The study itself cannot be concluded and the
final report written until after the close of the fifth semester =
which means Sprines, 1968.

(iany students attend junior college for five semesters before

graduating or transferring to a senior instituation. As the evaluative
criterial include either continuation in collece and the major chosen, or
successful job placement, the continuation of the study during the fifth
semester becomes essential.)

It is anticipated that an apnlication for additiomal funds to compleate
the project will be made for fiscal year 1967=63.




4,2 Outline of Proposed Proiact

Part A-ARJC Studv of Individusl versus Crsur Counseling

Column 1
Project Activities

Columa 2
Project Objzctives

Record test information

and develop a test
profile for =2ach

8 tudent.

Key punch all data
to prepare for

processing.

Analyze data

in detail.

Follow up study of
students who left
college before

conmpletion,

Conduct two work-

shops for counselors,

Write a preliminary
report on findings

as of June, 1967.

To evaluate back=
gvounds of two .

grours of students,

To facilitate

cross~tabulations.

To 2valuate

reSUl.ts .

To secure informa=

tion on dropouts,

To train those work=

ing with subiects.

To mzke results of

Column 3
Kinds of Evidence to be
obtainad for evaluation

uronoses

Test scores of the two groups
to be compared (individual

versus group counseling.)

Statistical comrparison of twe
rroups while hclding variable

factors constant.

To test comparative

results, statistically,

To compare dropout group
with those who stayed in

college.

study widaly available

for other collages.




5.0 Current Counsclinz Sufdarcs Pirssc.ael

& 3 c __
Names of Guidance Personnel Scheduled Scheqgulal Type of 5
Assigned to Student Counseling Counsaling Teaching Credential
and/or Supervision of Student Time in Time in
Counseling F.T.E. FOTQEO
American River Junior Collece
Project Director?

*Lorine Aughinbaugh 1,0 0.0 A

Coordinator of Counseling

Other Personnel (Counselors)

Dr. Parks Whitner o W6 A
Division Chairman=Counseling
*Charles Borowiak b ) B
Harry Colz o4 .6 B
Ernest W. Dahl A .6 ¥
*Frances Dressler N 0 C
John C. Tiedler b .6 A
*Clarence Callacher b b A
*Lillian Gallichio N/ .6 A
*Jeanne Good JA .6 c
lary Eller Hutchinson o2 .8 B8
Andrew wkadie A .6 A
Dzniel Lefkow b .6 A
Glenn C. liapes N .6 A
Clarence ifartin Ja 6 C
*Joseph Martin b .6 B
Ceraldine McCracken b 6 A
*Mary Lou Neasham oo .6 A
Richard Norman b 6 B
%Richard E. Parker N 6 A
*plfred W, Phillips b 6 B
*glizabeth Robinson N 6 B
Janeth Shadley N 6 B
Will Solomon N/ 6 A
*llancy Walker N 0 A
Mavis Wright o4 6 A
TOTAL (Column &) 10,8

Scheduled time for pupil counseling or supervision of nuril counseling at the

junior college, Fall semester.

2 Types of Guidance Credentials Cerner>l Pupil Parsoanel Services Credential:
A, Clear
B. Postponement

Designated Services Credzntial, Pupil Personnel Snecialization?
C. Clear
D. Postponerent

*Counselors in FDEA Project




6.0 Budget Summary (Junior College)

3 4 5
1966=67 Budget Project Lecal Requested
Budget** Categories Budget Funds  Funds
275,050 Professioral Staff 37,282 7,770 29,512,00
- = = = Galaries Part-time Consultant® 1,220 610 610,00

33,264 Clerical Staff 9,097.50 3,015 6,082.50
- - - Professional 450,00 75 375.00
- - = = Travel Part~time Consultaat¥* ---- - we---

Bl_erhase - o o = . em o= e - - w = -
Equip=
ment Rental - - - - - - - ==
" = - Test Materlals - = = mew =-===
——— Test Services --mw = ==w ===
Mater=
_ 1als Educ~=Occupaticnal
— Information ---e W me= = ===
Total Project Begianing July 1, 1966 48,049,50 11,470,00 36,579,50
and Ending Date _ Jume 30, 1567
* One=half of the consultant's fee up to a maximum of $50.00 per day and
one=half of the consultant's travel expenses may be paid from Title V=A
funds,
®% Estimated from 1965-66 actual figure.




C6.1-A BUDGET Computation, American River Junio

Budget Summary, ARJC Study, 1966=67

r College

Budget Project Local Requested
Categories Budget Funds Funds
Professional Staff 3,902,00 2,372.00 1,530.00
C&G Part=Time Consultant 720,00 360,00 360,00
Salaries: Clerical Staff 5,597,50 2,415,00 3,182,50
Budget Computationt
Professional Staff Salaries - Total 3,902,00
1/6 Release time = Project Director* 2,372,00
Two Training Workshops for project
counselors (10 counselors @ 36.00
each ) 720,00
Report Writing & Analysis Time
(135 x 6,00 per hour) 810,09
Consultant = Part-time 1,440.00
I3M Consultant (10 days 36.00 per day) 360,00 3¢0,00
Statistical Consultant (10 days 36.00
per day) 360,00 360,00
Clerical Staff Time 5,597,50
Clerk II (nmew positiorn) 4,380,000 2,190,00 2,190,00
Student Help (Reg.) 487,50 225,00 262,50
(Student Help=Work Study) (450.00)
(1 hour per project student
a2t $§1,25 per hour)
IBM Operator 160,00 160,00
(40 hours = $4.00 per hour)
Key Punch Operater
(80 hours=$1.50 per hour) 120.00 120,00
TOTAL 16,489.50 5,507.00 4,982,50
(+ 450.00)
work
study

% District will have one additional counseler beyond normal growth load to assist

ARJC coordinator of counseling (releasing 1/6 of her tive fr
to further lower the counselor-student ratio
portion of additional counselor's salary to

coordinator of counseling.

om other duties) and

The $2,372 figure represents

NOTE: Travel, equipment and materials to be supplied by college.

bz used to offset released time of




APPLICATION TO THE SUPERINTENDENT OF PUBLIC INSTRUCTION--
DIRECTOR OF THE DEPARIMENT OF EDUCATION OF THE STATE OF

~ CALIFORNIA FOR FUNDS FOR GUIDANCE, COUNSELING, AND TESTING
PROGRAMS UNDER THE PROVISIONS OF TITLE V, PART A, OF THE
NATIONAL DEFENSE EDUCATION ACT OF 1958 (PUBLIC LAW 85-864), AS
AMENDED.

1.0 Identification of Applving Agency:
Level Covered by Application:

Junior College X

Submitted by: Los Rios Junior College District
Address: 2011 Arden Way
Sacramento, California 95825
Telephone Number: 484-8291
Personnel: (1) Full name, title and address of persons in charge

of gulidance services:

A--Lorine Aughinbaugh, Coordinator of Counseling,
American River College, 4700 College Oak Drive,
Sacramento, California 95841

B--Paul Gould, Coordinator of Counseling,
Sacramento City College, 3835 Freeport
Boulevard, Sacramento, California 95822
(2) Full name, title and address of the guidance persons
assigned to direct the Title V-A project:

Part A--Mrs. Lorine Aughinbaugh (See above)

Part B--Paul Gould (See above)
Date of Application: February 28, 1967
Certification and signature of the Chief Administrative Officer:

I hereby certify that, if this application is approved, the
project described therein with any approved amendments will be carried
on in accordance with the specification of the application and the
regulations contained in the Manual of Information and Instruction on
Applications for Funds, Title V~A, National Defense Education Act of
1958 (Public Law 85-864) for the 1967-68 Fiscal Year.

George A. Rice, Jr.
Assistant Superintendent-Business
Los Rios Junior College District




RESOLUTION

2.0 WHEREAS, the Congress of the United States, by Title V, Part A,
of the National Defense Education Act of 1958 (Public Law 85-864) has
declared it to be a national responsibility to provide financial assistance
to the schools of the States in the guidance, counseling, and testing of
youth in the elementary and secondary schools and junior colleges, and

WHEREAS, pursuant to said Title and Act, funds have been made
available to the State of California for reallocation to school districts
and offices of county superintendents of schools within the State in
accordance with agreements witk said districts and offices for the purpose
of improving and strengthening guidance, counseling, and testing services
to the youth in these schools, and

WHEREAS, this governing board desires to avail itself of the
opportunity for such financial assistance,

NOW THEREFORE, be it resolved that George A. Rice, Jr., its
Assistant Superintendent-Business, is hereby authorized and directed to
prepare and submit an application for participation in said program of
financial assistance and to prepare and submit any and all reports required
by the State of California or the Government of the United States in the
administration of said program, and

BE IT FURTHER RESOLVED that said district officer is hereby
authorized and directed to expend or cause the expenditure of funds of this
district for the aforesaid purpose in amounts agreed to pursuant to said
program, and in accordance with applicable Federal and State laws and
regulations.

I hereby certify the foregoing to be a full, true and correct
copy of a resolution duly adopted by the governing board of the Los Rios
Junior College District of California at a regularly scheduled meeting of
sald board held at Sacramento, California on February 15, 1967.

Walter T. Coultas, Superintendent
Los Rios Junior College District and
Secretary, Los Rios Junior College
District Board of Trustees




2,1

The Assurance of Compliance with Title VI of the Civll
Rights Act of 1964, date liarch 10, 1965, which this
school district (or county office) has on file

in the Fiscal Office, State Department of Education,
applies to the application submitted herewith.
{Registration No. 14-8123,)

(Sipned) George A. Rice, Jr.
Assistant Superinteadent=3usiness

Los Rios Junior Collese District

February 28, 1967




3.0

3.1

Guidaare Prcoram Chiectires (Junior College)

Broad Cbjectives of Cuidance Progvams:

The stated objectives of the Los Rios Junior College District
counsaling and guidance program are: 'Vocational, educatisnel,
personal efficiency, identification of aptitudes, and self-~
realization and realistic selfe-appraissi by students." (Tais

is an excerpt from the educational policy statement adoptel by
the Board of Trustees of the Los Pics Junior Cellege District on
June 30, 1965.)

3.2 Immediate Cbiectives of Cuidance Program for 1967-68:

To develop special programs of counseling and guldance which
will attract a maximum number of high school graduates with
the ability tc profit by collese attendance to the collepes
of the Los Rics District; and to assist students to succcad,

once they have entered junio® collegze, by improved programs

of counseling and instruction,

3.3 Specific Objectives of the Proposed Projects

A. The American River College siudy is as follows:

1, The completion of & two year study bezun in the summer
of 1965 almed at testing the efficacy of group versus
individual counseling methods in comparable groups of
students. The final results will influence the establish-
ment of counscling programs in the new colleges planned
for the district aand the continuation or elimination of
procedures in on=going programs.




4.0

Descrintion of «:: Pruicess

A,1 ARC Stu?’y of 1. J3dvi_u=zl wyorsus arsun Couns i -

sacnrround?

On Aptrdil 1, 1505 » grant of 7,543 was wmade uac:ar Title Ve
Part A, of thz wational Defeuse Liucction Act of 1950 (Public
Law s5=04) to deveiop 2 couaselins oroject which weuld study
incividual versus proup orceasssus in puldance, Staff was
employad during May and Juuae, 1955 to work out the philcsophy,
approaca, staffing, ferms, ztc., to b: used during the two
year study (1965-67).

No funds were requested for the school year 1965~66 for it was
felt that the regular staff could absorb the extra work and

time involved in processing and counseling students in parallel
programs.

Funds were requested for 1966=67 and a federal grant of $3,570 was
approved and made under Title V, Part A, of the National Defense
Education Act of 1958 (Public Law 85=-864), The total project

budget was $9,197. These funds were to be used to employ pro=
fessional and clerical staff to collect data and to begin the
writing and analysis neccessary to evaluate the two methods of
counseling. The collection of datz is progressing and it is
anticipated that euouch will have besn cdone to start the preliminary
report during June, 1957 as plannad.

Nzads for 1967-68:

1. An additional 240 students jcined the original groups as set
up in July, 19¢5 when school openad the following Septiember.
This hapoened as students werz schedulad into the experimental
classes which we had hoped to keep ''pure", but which an increase
in enrollment did aot make possible. This group can be used to
evaluate the effectivenass of the original group or individual
contact in the summer in coantrast to the two year group or
individual program, exclusive of summer "orientation" contact.
We would like to study these two groups.

2, An early survey seems to indicate that students from both groups -
returned in greatexr number than the total population, Ve
would like to study a control group. (i.e., students who
entered in 1965 and went throush the normal program of
counseling) so that comparison can be made between the "special
and "normal" counseling groups to see if this "Hawthorne"
effect does, in truth, exist.

3, As more than half of tha students who complete a two year
program in thz junior collage do seo after five semesters,
not four, it bscomes imnertant te complete the total stuly in
the spring of 1968 instead of at the end of Juane, 1967,




4.0 A.l Continued:

4. It is necessary to contact the %06+ (project and control)
students who have witihdrawn siace the project began to
determine their reasons for withdrawal if we are to make
a complete comparison cof the two types of counscling.

This cannot be completed until after the begianninz of

fall seuester, 1967 when it will become apparent who have
returned to finish 2nd who have "given up" before
completion,

5, Finalize the data processing and statistical analysis with the
assistance of a consultant,

6. Write the final report at the close of fall semester, 1967.




4,3 Outline of Proposed Project

Part 1 =ARC Group versus Incividual Counselinz Study

Columa 1
Project Activities

Record and tabulate
{nformation: CPA, major,
realistic goals, academic
status, persistence, etc.
for additional 240 students
added to original project

Record information
as listed above on 927
control students

Continue the contact of
all students who have
withdravn (project and
control) by mail or
personal contact

Analyze data in detail
with help of consultant

Conduct f£inal workshop ~
for review of data with
participating counselors

Write f£inal report

Colunn 2
Project Obiectives

To make additiomal
cross=tabulation
possible

To set up a control
against which to make
recormendations

Compare reasons for
withdrawval given by
the project and control
students

To evaluate
results

To prepare recommenda=
tions for procedureal
changes if data warrants
such recormendations

To make study available
to other colleges in
district

Colurn 3
®inds of evidence
to be obtained for

evaluation purposes

Procress of these
students to be

compared with original
group and with control

Progress of these
students to be
compared with all
project students
by total and
designated groups

To study
effectivaness of
two methods of
counseling as
opposed to
regular procedure

To test com=
parative results,
statistically

Statistical
evidence that one
program has
significant ad-
vantages over the
other




5,0 Current Cuidance Persomnel (Juniox Collece

B C
Names of Guidance Personnel
Assigned to Student Counseling Counseling
and/or Supervision of Student

Counseling

American River College

Project Director:

*Lorine Aughimbaugh

Coordinator of Counseling

Other Personnel (Counselors):

Dr. Farks Whitmer

Division Chairman=Counseling

*Dr, Jeanne Good
Head Counselor

*Borowiak, Charles
Brown, Paul

Cole, Harry

Dahl, Ernest
*Dressler, Frances
Fiedler, John
*Callacher, Clarence
%*Gallichio, Lillian
Herwig, Pobert

Hutchison, Mary Ellen

Johns, Thomas
Kadie, Andrew
Keller, William
Lefkow, Daniel
Mapes, Glenn
*}artin, Joseph

McCracken, Ceraldiue

#Neasham, liary Lou
Norman, Richard
#Phillips, Alfred
Rasor, Richard
*Robinson, Elizabeth

Shadley (Aldrich) Janet

Solomon, Will
Tallmon, Robert
Toutonghi, Michael
*tiley, Helen
Wright, Mavis

Total (Column A)
*Counselors in IDEA Project

Scheduled

Time in
F.'IOE.*

Tull time

e © ¢ o6 o o © @ o © o o o @ O o & & o & O
bk&bbl\"-‘&bb####&
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-
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Sciaeduled Schacduled
Counselinc Counseling

Tire Mow Time liow

Paid by Paid by

NDEA in Cther
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5.1 Counselor=studeunt ratio

______—-————#

A. American River College

5.11 h
Jumber of fulletime equivalent ansitions
assioned to counseling and/or sujervision
of counseling which are supported by local
funds.

5.12
Earollment in juniorx collere (Uce the fulle
tire craded enrollment as resorted to the
State as of October 1966)

Crade 13 3,075

Crace 14 7317

P

5.13
Counselor-student ratio sunportad by locel
funds (Divice the entiy in Section 5.12 by
the entry in Section 5.11)

3.2 Clerk=student ratio suoportad by local funds only

5.21
Number of adult clerical workers paid by
local funds, assigned to cuidance activities,
in terms of the number of full=time equivaleats

5.22
Clerk=studant ratio suprorted by local funds
(Divide the eatry ia Saction 5.12 by the euntry
in Seection 5.21)

11,1

full=time
eouivalents

3,80%

fuli=t ime
rysaed
errollmenc

1:350

Counzelor=
student
ratio
maiatained
in 1966=067

2,125

1:1325°

claxli=
student
raric
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6.0 Budpet Summary (Juaior Colle e) ARC =~ Project 1

1 2 3 4 5
1967=58 3Budcet Categoriles Prcject Loecal Kequastad
Budget Budret Tunds Funds
Salaries
Professional SEaff 249 24¢C <

Tencrt Vritine &
Analysis Tire
40 Zours-$¢.00 ner hr.

‘lorkshoy Project 396 396
(11 Counsclors
836,00 acch)

Consultan:

Statistical 20¢ 10C 100
(2 cays)

Data Processin: 95 06

(2 days)

Clerical Staff=Tenp.
Clerk II = 1500 hrs. 3,39 1,133 1,165

Student dele (Rer.)
100 hours =$1.25 125 - 125

Key Punch Operator
80 hours = $1,50 120 120

IB* Cperator

30 hours = $4,00 120 120
Travel
Consultant 20 19 10
Statisticz2l

Faner & Postaps

(Contact W/D 150 150
Studants

Projzct Zerinning and Ending Dotes = July 1, 1967 = April 1, 1954




6.0

Budget Summary

Los Rios District

Raquest=

1967-68 Budget=Catagories Proiecet Local ec
Budcet Fuads Funds
A.American River Salaries Professional Staff 932 196 736
Clerical Staff 3,763 1,378 2,385

Project 1
Travzl Consultant 20 10 10
llaterials Paper & Postage 150 150

Total for Project 1 4,865 1,734 3,131




